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DISCRIMINATION PROHIBITED

Title VI of the Civil Rights Act of 1964 states: ''No person in the
United States shall, on the ground of race, cclor, or national ori-
gin, be excluded from participation in, be denied the benefits of,
or be subjected to discrimination under any program or activity re-
ceiving Federal financial assistance.'" Title IX of the Educaticon
Amendments of 1972, Public Law 92-318, states: 'No person in the
United States shall, on the basis of sex, be excluded from parti-
cipation in, be denied the bencfits of, or be subjected to discri-
mination under any education program or activity receiving Federal
financial assistance."” Therefore, career education projects
supported under Sections 402 and 405 of the Educational Amendments
of 1974, like every program or activity receiving financial assis-
tance from the U. S. Department of Health, Lducation, and Welfare,
must be operated in compliance with tliese laws.




PROJECT OVERVIEW

The overall plan for the development of Carszer Education in the state of
Hawaii was conceived as the Hawaii Career Development Continuum Project. To
date the continuum consists of the following phases:

PHASE I (1972) ~ Development of a Contimuwm for Career Developrent
K-12. :

PHASE II (1972-73) - Development of Curriculum Guides K-12 and an
ETV series for grades 4-6.

PHASE III (1074~75) - Development of teacher education models and
training of teacher cadre, etc.

PHASE IV (1975-76) - Development of model and materials for counselors
and adrinistrators.

A3 can be seen, Phase IV was designated as the training ccmponent for adminig=
trators and counselors.

The initial segment of Phase IV was to develop a model to characterize the
training procedurss. The next task was to collect and/or develop a set of
materials for each module of the training program. The initial set of materials
ig designed to present the administrators and counselors an cpportunity to
seriously examine Career Educaiion and its implicationms for their institutional
roles. The balance of the materials tend to focus on the various administrative
functions which affect implementation of Career Education.

The series of docwnents comprise the materials for an in-gervice program
for a variety of administrative positions at the school and district level.
There is a certain flexibility since the materials are designed to be used as
a group inservice or a self-learning eystem.

Program Organization
, There are six (6) modules for administrators, four (4) for counselors in
the phase. The first two are common while the balance are specific to either
counszlors or administrators. The medules are:
Module I--Information
Module II--Orientation

Module III--Teacher Information and Orientation for
Administrators

3.1 Identify Change Strategy
5)
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Module IV~-Planning

4.1 Develop Plans for Curriculum Preparation and
Infusion

4.2 Plans for Resource AZZO%&tiSﬂ

4.3 Plans for Scheduling

4.4 Plans for Community Involvement
Module V--Implementation

5.1 Supervision of Teaching

5.2 Curriculum Evaluation
Medule VI-=Evaluation of Career Education (Administrator)
Module VII--Develop &ﬁd'lmplemént Needs Assessment
Module VIII--Implementation

8.1 Preparation and Evaluation of Counselor
Haterial

8.2 Consultation to School Perconnel

8.3 Integration of Coordination of Sehool
and Community Rescurces

Each module has a similar format. A short introduction provides an
overview of the material to be covered, und a set of goals which are to be
addressed in the module. In the common modules a time frame and a description
of the materials are suggested for use with each goal statement.

In the administrator and counselor specific nodules a lesson format is
suggested, since the use of these materials may vary widely from situation to
gituation.

In addition, there are specific comments for use by a workshop facilitatcr,
instructor, ete., for those lesscons where such teaching suggestions are oppro-
priate. Several of the modules contain simulations or other learning activities
to reinforce the appropriate goal statement.

Each module has supplementary readings which can be duplicated and handed
to the partieipants either prior to or during the workshop. When there is a
time frame for a module, the estimated time has included a period for perusal
of the article during the workshop. If the materials are read in advance, the
time estimates should be adjusted accordingly. A bibliography is also attached
for those modules where it is appropriate.

i1



Again, it should be noted that this set of materials ig a guide to training
administrators and counselors in the implementation of eaveer education. It 15
not a preseription which should be jhlkﬁm:i unwaveringly. Some modivles may be
inappropriate for certain groups. It is the responsibility of the workshop
facilitator to consider the individual differences within and between groups
and to gauge the presentations accordingly.

It should fuvrther be noted that this implementation program is based upon
the notion that there will be a time span between the end of one module and
the beginning of the next. GSince the entire program would take twenty to
thirty hours at a minimum, and given the workshop regulations of the Department
of Education, that would be a logieal supposition.

7
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Plans for Scheduling.

Career education has various levels of participation, beginning with
classroom infusion, special speakers from industry and the professions, field
trips to various places, extern experiences, and finally a curriculum estab-
lished around experience based learning activities. Each level of participation
has its own scheduling considerations which range from basically a traditional
schedule in the 1nfu51on phase to a very flexible schedule for an experience
based curriculum.

by the level of sghaollng Far 1nstance, a field tTlP ‘taken by a self=contalned
elementary school class does not require the scheduling technicalities that are
necessary to coordinate the same activity in an intermediate or high school.

In the secondary schools, the degree of cooperation between teachers may become
a factor which must be accommodated by the scheduling mechanism.

This module explores some of the possibilities in developing schedules
which will enhance the potential of career education. There are two lessons,
one for the elementary schools and one for the secondary schools. After
completing the lessons, the reader should:

1, Be able to 1dent1fy pass;ble scheduling problems which will have
an effect on the incorporation of career education into a school.

2. Be able to recognize and utilize scheduling techniques suitable
for remedying the problems so identified.



Lesson 1

Elementary School Scheduling

The content of Lesson 1 is directed toward elementary schoel administrators.
It contains various scheduling considerations for the infusion, the use of
community personnel at the schools, and schedules which can accommodate off-
campus activities.

Goal: Be able to identify possible scheduling problems which will have
an effect on the incorporation of career education into a school.

Content

Scheduling the instructional program may be defined as developing a plan
for the efficient and effective utilization of instructional time. The follow-
ing model would be appropriate for describing the considerations necessary to
create the efficient use of instructional time. (Figure 1).

i
Determine ) Develop | Test !7§ Implement
Variables [™% Schedule | Schedule | Schedule

Figure 1: A Model for Instructional Scheduling

The intersection of the circlcs marked people and activities is the key to
scheduling. This is particularly true with schedules which accommodate career
education activities.

Each clementary principal and his staff must understand the various \
components of career education well enough to see the various possibilities.
The principal and staff must decide on the degree to which they are going to
infuse career education. The possibilities range from infusion in one grade
level (or even one class in a grade level), with one subject area (math for
instance) to infusion for every student and in all subject areas. Each of these™
approaches presents a.different set of scheduling problems for the administrator.

Infusion of career education to an entire grade level and in several subject
areas will mean a series of interactions between the teachers and the principal.
On one hand, there will need to be some teaming activities such as when an
outside speaker(s) comes to the school. The principal who would have an outside

2
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‘person, from the telephone company for instance, to come to the school, three

different times to meet with each of three classes is courting disaster for
the community based portion of the career education curriculum. Time is valuable
‘to these people and they will resent doing the same activity three times. What

" is necessary is to structure part of the presentation to the entire group (which

. will necessitate a large physical facility such as the gym or cafetorium, etc.),
‘while leaving time for each teacher to also have some small group time with the

employee. The scheduling problem is obvious. The large area must be cleared

“of other scheduled activities, a system of time sharing after the large presen-

tation will have to be created. Since each teacher. would undoubtedly prefer to
have the immediate reinforcement of the small group,a method for adjusting these
problems will have to be arranged. If there are special subject teachers
involved, they will have to be rescheduled.

) The scheduling problem becomes more intricate when teachers wish to enlarge
the walls of the classroom to encompass career information opportunities in the

~community. In-this case the problem may be enlarged by factors of size again.

Also in the upper elementary grades the fact that not all students will be
interested in going to the same business or profession makes it necessary to
provide multiple concurrent opportunities. This will entail a scheduling struc-
ture which will accommodate these activities.

There are several schedules which can conveniently accommodate the concerns

- of elementary principals vis-a-vis career education. While it would be impos-

sible to list all of the options, it would appear that a schedule which has the
following characteristics would be necessary.

A. Provide for flexible time blocks by classroom for various
career education (as well as other) activities.

B.  Provide flexible time blocks by grade level for large group
presentations by community resource people,

C. In non-three-on-two classrooms provision should be made to
supervise students who do not participate in particular occupa-
tional visitations. In three-on-two classrooms it would be
feasible to have one teacher work with students who remain in
a classroomn.

D. In some departmentalized schools a floating period for activities
(including those in career education) will be an advantage. The
floating period could either be fixed or on a demand basis with
a suitable lead time requirement.

A sample of typical schedules from elementary schools in the Honolulu
district have been included as an appendix to this module so that they can be
used for comparison purposes. Several of them include at least one extended
time period during the day which could be adapted for certain career education
activities as needed. '

This module also includes an article which describes how the elementary

classroom might be opened to make the schedule more flexible. Vhile it is not
addressed to career education, the concept is germane.

13



Lesson 2

Secondary School Scheduling

The content cf Lesson 2 is directed toward the intermediate and secondary
schools. The major scheduling problem undoubtedly will result from the students
who will leave the campus for the exploratory and preparation phase of career
education. Creative scheduling will be necessary to successfully accomplish
this activity.

Goal: To be aware of possible scheduling problems in secondary schools
which may affect career education activities and to recognize
possible solutions.

Content

Scheduling for career education activities in the secondary schools may
or may not present a complex problem. Infusion activities carried out in the
various classrooms, or course, do not require special scheduling considerations.
However, if one examines the Hawaii Career Education Continuum, it becomes
apparent that in the exploration and preparation phases infusion alone will not
fulfill the promise of. career education. Exploration i$ what the term implies,

- and it suggests a school system whose parameters have expanded to include por-

tions of the community as part of the instruction and resource. That becomes
even more ture in the preparation phase of the program.

In the exploration portion of the Career Educatlan Continuum, which begins
in the upper elementary grades and continues through the intermediate grades,
activities which stress career seeking, predominate. This means that a schedule
which will accommodate the student being away from the campus once every week
or two weeks will be necessary. The amount of-time will vary depending upon
the location of the school, the career possibilities to be explored, transpor-
tation, etec, Schools may vary in the length of time needed from a double period
to one-half day. The schedule may be a demand schedule which would make provi-
sion for doubling the time of a particular section by exchanging a double period
of, for example, history-English with history being double time one week and
English the next. For intermediate schools this would resemble the 'core"
programs which were in great favor a generation ago, and which may return as a
method for implementing career education (see the schedule designated as

number 4 in the appendix).

At the senior high level provision should be made for certain students to
have extended absence from the school building. A number of scheduling tech-
niques can be employed for this purpose. A master schedule with student-
generated individual schedules have been used in a number of school districts.
In this system the computer generates a number of larger group, small group,
seminar and individual class modules, and students develop their own schedule
for the week and turn it in to school officials (see schedules 5 and 7 in the
appendix). The student could opt for an exploration or externship as part of
his schedule.

Several types of secondary school schedules are included in the appendix.
Each has its advantages for certain aspects of career education. These are
noted in the chart accompanying the schedules. The goal of this lesson was to
be aware of possible scheduling problems and recognize possible solutions. With
the data presented it should be possible to accomplish that task.

Y14



§¢hedu1§”Ana1ysis

Definition. The utilization of time is concerned with the time .of people

and activities.
Schema

PEOPLE: The different populations affected are the administrators,
staff including the professional and non-professional,
students, parents, conmunity, state and district personnel.

ACTIVITIES: Activities are basicaily of two types--the on-site and the

' ' off-site activities. On-site activities are the career
days, resource speakers, assemblies, films, group and
individual guidance activities.

Off-site activities are described as the field trips,
work stations, travel, visitations, and interviews.

VARIABLES: Timeliness--the availability of resources, weather
:  conditions, applications, traffic, unit preparation

Time--bell schedule, #chool calendar, fiscal calendar,
length of term, class schedules, release time, block of

time

AppropriatenESSa%age of group, size of group, objectives,
health and safety, supervision

Communications--inter-school, district and state, school
andhome, school-activity site personnel

Facilities--people and activity requirements, safety,
supervision

Legal aspects--insurance, BOE-HSTA Agreement, permission
‘and approvals, HCEA Contract, OSHA, liability, supervision

Cost--hardware and software, transportation, meals

Examples of Schedules

Pros Cons

Traditional suitable for student infringes on other
(Schedule 7) release time class time

non-accommodating for
people and/or activity
requirements

Modified Double double periods are schedule if fixed so
Period suitable for people activity and people
_(Schedule 8) and activities re- must adjust to the

quiring longer block schedule
time




Pros Cons

does not infringe on restricts teacher
other class time orientation and/or
preparation time

Flexible Activity provides common
(Schedules 10 block of time for
and 11) staff meetings,
. orientation, planning

-pravides teacher prep
within the regular
6 period schedule

accommodates release
time for students daily periods vary

provides a block of time may not be long
time for people and/ enough

or activity L _

the school day for
meets BOE-HSTA student is length-
Agreetment ened

meets accreditation bussing schedule

team recommendations must be changed

- ' ’ does not infringe ‘easy exodus for
upon other class students
time

Accommodates teacher

supervision for
activities

Teaching Tip

The data presented previously should raise additional questions relative
to scheduling techniques, which may tend to discourage administrators from
‘moving into career education. Skillful handling of the discussion should
include reference to the challenge involved involved in organizing scheduling.
Group pruhlem sulving should play an important part in this lesson.

16




Activity 1

Focus a group of administrators from high or intermediate school and have
them generate a list of scheduling problems that a career education program
might create. Then have the group share perceptions on schedules which would
minimize them. '

1.7
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READING

LET'S OPEN THE SELF-CONTAINED CLASSROOM

Mitsuo Adachi

The current focus in educational innovation is the
open classroom. To individualize, the open class-

‘room is necessary. To team teach, large classrooms
_ with no walls

are a must. To accamphsh both, a
center which houses 500 to 600 students under ore
roof with no partitions is highly desirable. In this
mood far change, the self-contained classroom and
the self-contained classroom teacher seem far
removed from the movement toward the open-
school concept.

There is no doubt that the movement for the open

~ classroom has enhanced creativity and innovations

into the organizational pattern as well as the curri-
culum of the schools. However, we must also face
up to the reality that the self-contained classroom

“will be with us for many decades. The economic

factor§ affe::tmg schcnjl Fmanclng are real and
self-contained classroom,

The self-contained classroom is associated with
rigidity and tightness of the time block allotted
to the different subject content. We are also given
the i lmpressmn that.the self-contained classroom
is void of the “most powerful single concept pres-

‘ently being applied to schools for children,” that is,

the open classroom. In contrast, the open classroom
is said to have flexibility in scheduling with time
blicks being developed according to the task at
hand. This means that there is not the set time block
for mathematics, language arts, and other subject
arcas. The magnitude of a job is the determiner of

* the number of minutes students will be given to

Q

spend on the task,

The national concern to return to the basics may
be indiredtly related to the desire of many people
to return to the concept of the little old red school-,
house, that is, in the moue of the self-contained
classroom. It is not the purpose of this article to
give credence to such a movement through the
perpetuation of the self-contained classroom. How-
ever, the realities must be faced. The self-contained

19
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classrooms will be with us. There is a need, however,
to examine the use of the self-contained classrooms
to meet the mounting problems GF non-achievement/
in the academic areas. There is also the serious’
problem of improving the self-concept of the low
achieving students in the self-contained classrooms.

This article will be concerned with improving,
the organizational pattern of the self-contained
classroom as it relates to the time structure of the
daily and weekly schedule. As a coordinator of the
student teaching program, the writer is very closely
associated with the public schools and has observed
student teachers in open, as well as in self-con-
tained, classrooms. Observations of classroom
activities in both open classroom and self-contained
situations indicate, however, that flexibility and
good teaching are still evident in the self-contained

classrooms and that structure and rigidity are not
totally absent in the open classroom. The sclf-
contained classroom is more open than many of
us realize,

The writer observed the following language arts
activity in a self-contained classroom. The objec-
tives of the lesson were tied in to creative writing
with the culminating activity involving the produc-
tion of a newsletter, The classroom activities began
at 11:00 a.m. and continued until noon, the normal
lunch break. At lunch, the student teacher asked
the writer whether he was available to continue the
observation of the culminating activity which was
planned for 1:30 in the afternoon. She stated that
the regular schedule had been altered so that stu-
dents would carry on the newsletter activity
immediately after lunch, continuing until school
ended for the day.

. The writer had noted the enthusiasm of the

students at the lunch line, especially as they dis-

cussed setting up the printing equipment (obtained
from a science program) to run the newsletter.
Flexibility in scheduling, allowing the teacher to
continue the activity and take advantage of the



E

motivation of the students in this self-contained
situation, was a pleasant change from the structured
time block. The writer noted that the students
would be involved in the newsletter activity for
approximately two and a half hours.

In a team-teaching and open-classroom situation,

the writer observed another student teacher in a
forty-minute art activity block. Just at the stage

where the data indicated great enthusiasm by the
students for the art activity, the writer saw twenty
students wailing to enter the art activity area for
their block of time in art. Needless to say, the

~“teacher rushed through with the closing of the

Q

lesson because another teacher was waiting for
her students.

The current concern for the low scores in reading
and mathematics call for prescriptive and diag-
nostic techniques by the classroom teacher. In a
team-teaching situation, it is possible for one
teacher on the team to take the responsibility for
implementing a program ministering to the stu-
dents experiencing learning difficulties. The teacher
in the self-contained classroom, too, although alone
with a myriad of problems, can meet the problem .
of learning difficulties through a more flexible daily
schedule. Forty minutes for mathermatics daily,
for example, is not the solution. A longer time block
for mathematics is necessary for the teacher in
the self-contained classroom working with students
experiencing learning difficulties.

The writer was privileged to observe, for seventy-
five minutes, a mathematics class of fourth graders
in a self-contained classroom. There.were three
ability groups. What was significant was that the
lower-ability students had the full attention of
the teacher with the extended time, While the
capable students were engaged in reinforcement
or enrichment activities, the teacher was able to
spend time with each of the lower-ability students
experiencing learning difficulties, The teacher of
this self-contained classroom scheduled mathe-
matics for three days of the weck.

It scems that successful reading programs for
the low-achieving students have one consistent
factor. It is the personal, one-to-one, scheduled
conference between the teacher and the student
for a minimum of ten minutes weekly, The tradi-

20
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tional classroom schedule, because of its rigid
adherence to short time modules, will not permit
the scheduling of these conferences. A longer time
module is needed so that conferences can be con-
ducted in the subject area time block. Such con-
ferences then become more relevant. Such con—-
ferences can do much to enhance the positive
self-concept of the students.

Peer tutoring, independent study, and other
innovative techniques associajed with the open
classroom are possible in the self-contained class-
room. Peer tutoring especially should be a part of
the self-contained classroom operation. What is
evident as the students teach their peers is that
because teaching requires verbalization, the tutors
are able to internalize the learning as they teach™ "~
so that for the tutors, additional reinforcement
activities will not be necessary.

No doubt, the teacher in the self-contained
classroom will be challenged to sense the mood of
the students more intensively when blocked sched-
ules as such are not part of the daily schedule.
However, there is the concern of a teacher being
carried away and spending too much time in the
subject areas of his strength and relegating other
subject areas to lesser roles. It is important, there-
fore, that the teachers in the self-contained
classrooms operating on “open” time modules use
their professional judgment to maintain a
balanced curriculum.

The self-contained classroom and the self- |
contained classroom teacher have much to offer in
implementing the current curriculum and organi-
zational innovations. This is not to say that we -
should perpetuate the self-contained classroom.
However, in the interim before schouls for tomorrow
become a reality, we cannot relegate the self-
contained classroom. to a second-class status in
terms of material and personnel input. There is
much that the self-contained classroom and the
self-contained teacher can do to achieve the
openness and flexibility of the open classroom.

In conclusion, a flexitle time schedule for creat-
ing the “open” self-contained classroom is otfered
for consideration by teachers and administrators
who work in the self-contained setting. No doubt,
other effective and tested models exist. It is huped



FIGURE 1
OPEN SELF-CONTAINED CLASSROOM
Weekly Schedule

Monday Tuesday Wednesday Thursday Friday
8:00-8:10 Sthnﬂl opening activities
! anosin T Social LA/
Language Arts/Reading Studies Reading
. 10:10-10:30 Recess
A Social v LA/ Social
Math Studies Math Reading Studies
11:45-12:30 ) Lunch Break
1:00 Art Math Science Science Math
1:15 Physical
1:30 — Education — —
2:00 Music Music Ph?sm':?l,
N R I I Education_

T he time modules for the subject areas are as follows for the week: Language Arts/Reading (555 minutes); Social

Studies (270 minutes); Science (150 minutes); Mathematics
{60 munutes), and Music (60 minutes).

- — - ——

(225 mmutes), Physical Educntion (105 minutes): Art

~that an examination and the ensuing discussing of
‘the time structure will encourage more devnatmns
“from the tight block schedule toward the “open”
self-contained classroom (see Figure 1).
" "The time frames given to the various subject
;. areas are not based on a set structure. For many
" years, the teachers wuh the Hawaii Department of
- Education used the “pie” chart to determine the
= weekly blocked schedule. The “pie” chart, for
~ examnple, specified sixty minutes for developmental
. reading and forty minutes for mathematics at the
upper elementary grades daily. Adherence to the
s pie” " chart was highly recommended.
- The suggested “open” self-contained classroom
wuekly schedule may change from day to day.
What is important is that the teacher will have
sufficient time to meet the objectives of the lesson
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at a pace consistent with meeting the needs of all
of the students in the classroom.

There is much to be done to make schools
consistent with the changing times. The self-
contained classroom has tremendous potential for
incorporating the innovations of the open classroom.
If openness is consistent with the changing timos,
then let’s open the self-contained classroom.

Mitsuo Adachi is Assoriate Professor of Fduiation, Depirtment of
Educativnal Adminisiration, He kolds & B.Ld. in Srondury Education
and an M.Ed. in Educational Admimsteation from the Universty o)
Mawaii, and an Ed.D. in Edurational Admintstration arid Supervision
from Arizona Stale University. Dr. Adinhi has seronl the Hawsii public
school syslem as botk teacher and administrator,
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Schedule i

EXAMPLE OF ELEMENTARY SCHOOL SCHEDULE

Team 1

k-1 8:05 - 8:30 Morning Business
8:30 - 10:00 HEP - Language Arts
10:00 - 10:15 Recess
10:15 - 11:30 Number Experiences
11:30 = 12:00 Lunch
12:00 -'12:45 Social Studies, Science

12:45 - 1:00 . Recess

1:00 - 2:15 Art, musie, P.E.

Team 2

[uin]

105 - :30 Planning

:30 = 9:15 Math

:15 « 10:00 Social Studies, Science
:00 = 10:15 - Recess

115 =712:00 HEP - Language Arts

et ot
cCowmm

Team 5

8:05 - 8:20 Homeroom

8:20 - 10:00 Language Arts

10:00 - 10:15 Recess

10:15 - 11:45 Math, Social Studies, Science

: (Back to Back)

11:45 - 12:15 Lunch

12:15 - 12:45 : Continue Math, Social Studies
Science

12:45 - 1:00 ' Recess

1:00 - 2:15 Music, Art, Health
(Back to Back)

22
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7. "Wahiawa'Elementary School
.- September, 1976

DAILY SCHEDULE

Schedule 2.

i - - ) REGULA% o éPECIAL*JW?i ) i
o (Mlnutjes) ) (Mlnurtéisjl
| TIME LENGTH TIME LENGTH
riféacheerepgfting ) 7:567 1 /////;// 7:5550 o ﬁ}/;;}/ﬁf
; Gp;ung - i o 750* 800 B :Io 7 ”5:07! 87 }30 ) Trlo )
”Student REPDl‘ti;‘\g ) 8790 o 7/T//7////77/1 é;oo - ////////
Hémeraam 7 éééo =7é:10 | 7ié ; ;7 - R
] Iﬁstr;ctiéﬁi ) - 56 - 9;567 ) 10077 S:OO ;75 150 B \llD )
Recéssr T 9 50 ; 10: OEW 715 9:50 - 10:05 ) 15
7Iﬂstruc;;§n (4- Ej o 10 05 - 11%407 éér | 10;65 - 11246 iﬁééi )
VIﬁéffﬁctlcn (KéSJV IO:Dsié 10?55 ] ;567 ViD:OSTZ 1D:é§ 777$§7
*Eassingiﬁ Lﬁncﬁ;}ﬁ 3)7 - ibéss siii;SD 55 10?55 !'ig;éo 755
*P3551ng & Luﬂch (4 6) 11:40 - 12:15 35 11:40 - 12:15 35
'*Rezess tK 3) ] 7”12 457- 1:00. 7&3- ) 12245 = 1:00 . 7;57
*Recess (4-6) 12:15 - 12:30 15 12:15 - 12:30 15
Tmstmetion 69| i - 208 A
Instruct;cmﬁ (4 67) T 12: 30 - 2 057 91% 12 307 - 2 Dé ) 50 )
jié;udentiDésmissél - 72:557 ;;}/}////7 1: éo N 72}/////;
Ci§siﬁ§i T o 2 05 - 2: lﬂ o é;;r 71 :20 ; 1:25 ) iiéi
o Teacher ?%eparaé#% 2:10 2 50 ! 40 1: 25 = 2 05 | 7407 o
- Meetlﬁé - 7 7 t I ) | 2;05 - 2:50 . 745
7 Teaghér Drlsmlssal T 2;0 7 | //////// 7 250 B 1 //7/7/”/77//7/_
) ) ) ) o 4é6 B - ) 420




oy JUESDAY o WEDNESDAY _ THRSDY FRIDY

Recess i —P

Musie | HPE Soclal Studies Art HPE
(Films) *

Social Studies Social Studies Language Arts Social Studies

|
|
j

T
[
-
L’:‘_,' ¥
Pt | |
.
-q

12:45 Language Arts Language Arts - Musie Language Arts .| language Arts

2_: g; _ e . 7 - | i — S e ———————
il Recess —p 12:30 Recess 12:45 Recess —p

12:40
Math Language Arts Math Math Math

1:30
Selence Math Music Science

T O Inpayog

Lo | pisadset

D
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&0 ming |

40 min;

Core L

60 min,

Fxploratory

Math

Pryaical
Education

(ore

Mxoloratory

Math

Physical
Fduzation

Elective

Nelson Ly Bossing and Roscoe V. Cramer, The
Junior #igh School, o2, 17k, 1%6s

Math
Elective

Physical
“ducation

v O Inpayog

o
-1



Period

Honday

Tuesday

Wednesday Thursday

Friday

I 8:15

American
Literature
Lecture

Quiz-Study
- Section B

QuizeStudy
Section B

American
Literature
Lecture

American
Literatyre
Lecture

ERIRHY

French 1II

Art 11

French III At T11

French 111

111 10:15

Anerican
History
Lecture .

American
History
Lecture

Quiz=5tudy
Section D

Amarican
History
Lecture

Quiz=5tudy
Section D

v 11:15

Algebra IV

Algebra IV

Algebra IV

v 1:00

P.E

P.E,

P.E

V1 2:00

Chemistry

Chenistry

Chenistry Chenistry

Chenistry

VII 3:00

Band

Laﬁaratary

Band Laboratory

Bgﬂd

¥

g S
Pl e |



Perlod

Monday Tuesday

Wednesday

Thursday

Friday Saturday

&0
;,'9:00
90
-10:00
10:30
?iiédo

11:30

Large Individual
Group Study
Instruction

Small Group
. Discussion

large
Group

Small
Group

Large
Group

Large
Group

Group Individual

Large Group Large Group
Instruction Instruction

Large
Group

Individual

Individual
Study

12:00

Lunch and Activities

- 1300
1:30
2:00
2130
3100

310

Individual Small
Study Group

Small
Group

Large
Group

Individual
Study

Individual

Study
Small Group

Small
Grow,

Individual
Study

Large
Group

Individual

Small
Group

1

J, Lloyd Trump,

How a Student Hight Spend Time in the Secondary School of the Futare,ll

| img;ég of EEE Future (Urbana, Illinois: Commission on the Experl mental Study of the Utilization of
Staff in the Secondary School, 1939), p. 12, Reprinted by permission of the author,

9 D INPpoYIg

Al
i



Schedule 7

- Time Man: ) Tues ] 7We::1 7 Thurs, Fri. )
30 min, 1 2 3 4 5

80 min. 2 3 4 5 6

50 min. 3 b 5 6 1

70 ﬁing 4 5 6 1 2

30 min. 5 6 1 2 3
110 min. 6 1 2 3 4

FIGURE 5.18. Rotation Schedule with Time Variation.

Period Mon. Tues, . Wed., Thurs. Fri.

1 Eng. Eng. Eﬂg, Eng. P.E.
2 ?.E. Geom. Geom, Geomn, Geom,
3 Hist. Hist, P.E. Hist, Hist,

4 Elective P.E, Elective Elective Elective

The Floating Period: Physical Education




- Teacher

Homeroom

81453157

Periods

I I
9:00-9:57 10:00-10:57

111
11:00-11:57

Lunch v y
12:00-12:40  12:40-1:37  1:40-2:%7

)
2:40-3:37

Eighth, Eighch,
- Miss A Bth English, Conferance English, Conference
29 Social Studies Social Studies
Eighth,
LI §th English, Eighth Ungraded  Remedial  Conference
320 Social Studies Reading - §-9 Eng. §ch Eng,

¢ Mrs, C
)

Tth
2

Remedial
8th Eng.

Ungraded
10-11 Eng,

Ungraded
8!9 Eﬂg;

Seventh-
Reading

Confer-. o Reading
ence ~ Testing

Mrs. D

Tth
14

Eighth,
English,
Social Studies

Conference

Seventh
Reading

Eighth,
English,
Social Studies

Miss E

Tth
216

Confer-

ence Seventh, English, Social Studies =wessssssssseascsanconses

Seventh,
English,
Social Studies

Portion of 4 Block-Time Schedule,

8

aLESt%E W. Anderson and Lauren 4, Van Dyke, Secondary School Administration, (Boston: Houghton Mifflin Co., 1963), p. 162,

Reprinted by permission of the publisher,

34
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Tuesdafilli 7wuﬁéﬁhesday

Thursday

fﬁiFriday

! W. Hist, W. Hist, W Hist, W. Hist, Eng, 2

Math Math Math

Eng. 2

Math

Advisory

Biology

Biology

Biology

Spanish I

Spanish I

Spanish

I

Eng, 2 PE P.L

Floating Schedule with English 2 the Floating Subiect,

G D YN

falen

J
|



Schedule 10

BELL SCHEDULE: ACTIVITY

ON CALL

Whenever a school activity requires a block of time, the 40 minute block of
time scheduled at the end of the day may be "floated'" on Fridays. Notifica-
tion must be given to the vice principal five (5) days before the scheduled
event. (See Student Activities Procedure)

Friday Activity Schedule
, Period Other Iime Minutes
" Opening 7:55 = 8:00 5
RR&Perioa 1 8:00 - 9:11 71
; Passing 9:11 - 9:15 4
i Poriod 2 9:15 -10:17 62
: Recess 10:17 -10:32 15
: varied 4 10:32 -11:34 62
i
'
! . —_ — - —— S

[

lat¢ LUNCH Lunch 11:34 -12:04
- Passing 12:04 -12:03
Period 5 12:08 - 1:10
Passing 1:10 - 1:13

a
W B O

Fassing 11:34 -11:33 4
Period 5 11:38 =12:40 62
Lunch 12:40 - 1:10 30
‘Passing 1:10 - 1:13 3

ACTIVITY 1:13 - 1:5°
Periol 6 1:53 = 2:55 62

21




Monday

L¥ O I

Period

RR&Period 1
Period 2

Period 3/4

Tuesday

P BN RS I e

BELL SCHEDULE: ‘A

c

Schedule 11

Thursday

Monday, Tuesday, Thursday, Friday Schedule

Other
Opening
Passing

Recess

Time

7:55 - 8:
8:00 - 9:
9:11 - 9;
9:15 -10;
10:17 -10:
10:32 -11:;

6o
11
15
17
32
34

R L e e

Minutes

o
RN RV

_Fride

S P D

1st LUNCH

Period 4/5

2nd .LUNCH

Period 4/5

Lunch
Passing

11134 -12:

12:04 =12:C

12:08 - 1:

1:10 - 1:1

l1:34 éll;?

11:38 -12:

12:40 - 1:1
1:19 - 1:1

Period 5/6

Opening
RR&Period 3
Recess
Period 4
Passing
Period 5
Lunch ..
Period—6
Prep

Wednesday Schedule

Teachers' Meeting

b b et
DS SO D WD OO~

:55
: 00
:11
127
:29
134
136
:16
:18
:58

- 8:00
111
- 9:27
-10:29
=10:34
-11:36
-12:16
- 1:13
- 1:58
- 2:55

-

(LRt o R wel

38
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