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FINAL REPORT

This report describes the fourth phase of a flve-phase career

education project for the state of Hawall, The first two phases were

.devoted to the development of a conceptual model and a set of curri-

culum guldes (K-3, 4-6, 7-9, 10-12). Phase three f@cuﬁéd.éﬂ (a)
training of Hawail teachers in techniques to infuse career development
Into thelir curriculum, and (b) development of instruments for assessing

student growth in the area of career education. FPhase four is a project

"to develop a model for and materials to assist in the training of

counselors and administrators in career education. Phase five wili be

a state plan to implement career education.

'MFIStafemen+rcf the Problem and Need

The mission of this project is to increase the capacity of the
Department of Education to provide a system of career education to all
of the sfudehfé In Hawali schools. The career development system in
Hawaii Is part of a nation-wide concern to revise the educational
sys%é% to Increase its relevance for today's youth. Administrators
and counselors play a pivotal role ig the change process. This project
was conceptualized as the training component necessary to achieve the
larger misslon.

The need for career education in the nation's schools was presented
to the educational community by Dr. Sidney Marland in 1971. Many of
the concepts he articulated are not new, but somehow the schools had
iost sight of the blending of academic, vocational, and career counseling
that Marland was advocating as career education. The charge of fack of
relevance of courses and curriculum tasks was increasingly raised by
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students, parents and those in the community-at-~large. The concern was
that the schools were not adequately equipping youth for personally
satisfying worthwhile participation in society.

Marland sféfed, "We have in the country the hlghest youth
unemployment rate in the world, and the relentless advance of technology
is making the situation explosively worse." By 1976 we expect the
unskilied worker to account for less than 5 percent of the labor force
or about 4.5 miltion jobs. Yet, the Bureau of Labor Statistics projects
that 3.5 miilion young people will be attempting to squeeze themselves
into this job market.

America's educational efforts are failing, or at least are not
altered, to the realities of time. The system must begin to bridge
the gap between man and his work. Our work is not completed until each
and everyone of these youngsters are capable of developing aAc!ear
sense of direction in |ife and is able to make a responsibile career
choice."

The Bureau of Labor Statistics has placed Hawaii's.unemeQymEﬂT
rate at || percent, and it Is estimated that the rate of pérsﬁns under
twenty is an excess of 20 pér¢€ﬂ%i In addi*{éﬁ, approximately 25
percent of Hawaii's youth do not receive a high school diploma during
their normal schoo! enrolliment.

There has been mucn rhetoric about who should provide the
leadership for t'.2 installation of career education in the schools.
While it is clear that a team effort including teachers, counsalors,
tently indicates the principal is tThe major catalyst in the introduc-
tion of successful innovations.
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Since school di;fricfs vary considerably in their implementation
strategies, the |iterature has not addressed the operational problems of
the principal's Involvement In the same depth and scope as has been done
of-the other problems 1n career edication. The Center for Vocatlonal
Eﬁuca+ianva+ Ohio State Unlversity has developed a general freatise on
the subject (lmpléméﬁTing Career Education, 1976). George Smith (1973)
and Kelth Goldhammer (1973) have written on the role of the school
Superin+2ﬂdéﬁ+ and boards of education in establishing the concept In
school districts.

In Hawaii it was hoped that principals would attend the Phase |11
workshops, however, the evidence was that approximately !0 percent of
those eligible attended f%ém;wciday workshops. |t appears clear that
a fraining program specific to school and district level administrators
was a necessary fourth ﬁhase of the state plan.,

Counselors presented a somewhat similar situation.

Project Goals

There were three gééls specified for Phasea IV.

I. To develop a model or models for training school
administrators and counselors in thelir role in Career
Education in Hawaii,

2. Té develop and test a set of materials for use by
school district personnel (or others) to train groups
of administrators and counselors based on the model
daveloped In Goal |.

3. Revise materials and develop new approaches used for -
training +eachets and the teachers of teachers.

©
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Project Strategies and Procedures

PrelIiminary Steps. The project co-directors had to make a decision

on whether to write the project in-house with the Department of [Education
personnel, or to subcontract to another organization. The latter course
was-.agreed upon, and the Col lege of Education of Tﬁe University of Hawall
was selected as the subcontractor, with the provision that Dr. John A.
Thompson would serve as the principal investigator. Thompson agreed to
manage the project and be responsible for the administrator training
portion of the project. The Dean of the College assigned Dr. John Michel
to assume responsibility for the counselor training portion.

The project was to begin June |, 1976, however, the subcontracting
agreement was not concluded until September |5 so its effective opera-
tions within the College couldnot begin untll early in October. This
necessitated a request for an extension of the project through
September 30, 1976.

GOAL I: STRATEGIES AND PROCEDURES TO DEVELOPING A MODEL

"~ FOR TRAINING SCHOOL ADMINISTRATORS AND COUNSELORS.

Two basic conceptual decisions were necessary to put the project
in motion.

I. Whether the project model should be based on the

typical training model, a change theory model, or
a combination of models.,
administration and one for the counselors.
The model which was finally accepted was based on a change theory

model (Figure 1). "
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- Thus, the model incorporated the training function within the change

concept. Llkewlse, It allows for the decision to implement career educa-
fjan to be made on an individual school basis. The individual school

i~ decentralized declsion was mandated by the project directors and is

more decision-making authority fo +the indlvidual school adminlstrators.

Assessment of Knowledge of Career Education and Implementation

Problems of the Administrator. The principal investigator had no

a priori knawiéﬁge of the level of knowledge of principals about imple-
menting career education. Therefore, a number of pﬁééﬁieﬁfa+lon Qarks
shops were designed and conducted during the fall and winter of [975-76.
Some workshops were held prior to the signing of the subcontract agrse-
ment, but in anticipation of that possibility. Workshops of agpr@xima+ely

four to six hours were held in (a) Windward District, (b) Kona, (c) Hilo,

{d) Kauai. At the Windward District one wbrkshop was héldf¥§; the
principals and another for vice-principals.

The theme of the workshops was to present information and source
orlentation type data on career education, and then fo engage In dlalogue
to ascertaln those problems, consensus, and questions that school level
adminlstrators foresaw as concerns which might jeopardize the successful
implementation of career education in their schools.

R The_ﬁéﬁ;é%ﬂéééprESSéd were generally the same in each of the
workshops and can be paraphrased as féllows:

|. What exactly is career education?

a. How does it differe from vocational educat ~n or
counsel ing?

0




b. Do we really nzed career education?
c. Are we already doing carecr education in the
schools so further work is unnecessary?

2. Does it fit into the Hawaii Master Plan for Education?

3. School administrators indicated that as a group they were
not famillar with nor did not completely understand the

Hawaii Career Development Continuum.

4. Will the classroom teachers accept and support career

education?

5. Who will develop the curriculum, and what is the role

of the principal In the curricular leadership?
a. What is curriculum infusion in career education?
b. Will this mean more courses added to the schedule?

6. Are there additional resources available which can be

used to implement?

7. Wil career education disrupt the organization of the

school?
‘ 8; How do we communicate with the community so that care r
educafioﬁ will be acceptad by the various subpublics?

9, What is the Department of Education's priority (in a

program budget format, where does career education
stand In relation to other programs)?

These concerns, of course, were expressed in different ways in
different meetings, but the theme was the same. Generally, principals
liked the idea of being allowed to make the determination of whether
or not their school was ready fto implement a career education based

curriculum rather than having the curriculum decision Imposed from
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above for all school units.

Determining Percelved Meeds of Counselors. As far as counselors

were concerned, a number of conditions existed which militated against
exploratory workshops when used for deferm?niﬁg the needs of the adminis-
trators. The major problem revolved around a col lective bargaining
declsion which did not allow for workshops during the school day. Also,
+he guidance specialist had begun work in the area of career education
~so many counselors had been exposed to at least some concepts in career
" education.

The professor who was assigﬁed the fespansibfll%y for the counselor
p@%j+igﬁ went Into the field and interviewed guidance personnel and
found the following to be the major problem areas.

I. What }5 the role of the counselor in career education?

2. Counselors did not understand the Hawaii Career Development

Continuum. (Many had never seen a copy. )

3. Will career education replace the present counseling role?

4. Should the counselor work with students on a one-to-one
basis or In some form of a class?

5. How would the specialized knowledge and skilis EQUﬂseiDré
have in careers be integrated with the curriculum teachers
were to implement in thelr classes?

6. Would they have responsibilities in the community for
career EdUC§fiéﬂ?

* Construction of fhe Working Model. Armed with the so-called set

of opinions described above, the principal investigator and his assls-

tant developed several working models which were presented to the

45
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1pr@je:f co-directors, and UﬁTVEFEify’COIIEEQUEE to test their logical
”f"éénsiSTéncy and relevance. After some evaluation of the various models
a fenfafive model| was constructed.
The components of the tentative model were labeled in a manner
which maké them self-explanatory. Each of the cells was to be the
‘ #opic of a module which would present information relevant to trainers
of édminis+ra+ors and counselors.

Validating The,M9§§wai+h,#hefsfgjg Career Education Advisory

Board. Affer the tentative working model and relevant supporting data
had been developed, a meetina of the State Career Educéfiéﬁ Advisory

" Board was scheduled to present the material. Members of the Board
represent a board base of +he\c@mmuni+y, schools, and university;
they are listed in Appendix A. The meeting was held on June 10, 1976
Qifh I8 members or alternates in attendance.

The principal investigator made a presentation of the proposed
model. Suggestions for possible m@difi¢§+iéﬁ of certain components
wore made. After discussion of the entire model, a motion was made
fo support it as written. The minutes of the meeting are attached

in Appendix A.

The model had been evaluated by Department of Education adminis-

trators and guidance specialists, university personnef, commﬁnify and

business leaders. This thorough evaluation by several subpublics was
deemed to be a comprehensive test of the utility of this descriptive
model .

Egmmgrx; The project addendum (4-16-75) made reference to the

question of whether one or several models would be necessary to

1
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Af%er :arkshap +ype ﬁan5u|+a+ton5 with school level administrators

i.e., small and large schaals elementary

) sad on +ha pFTﬂﬂlpal and counselor as change agenfs._ vaiaﬁsly not

'évery schaal will have the. concerns and problems, but if a model to

’addrass each of +the VEFIBﬁTS was constructed, these would be approxi-
.‘mafely *W@’hUﬁdF%dg which defeats the very definition of the term
'*jjmadgi;’ |

| It is the opinion of the principal investigator that each

~ principal wiil>be“percgp+ive enough to identify miﬂér variances within
his schaolvseffing and will address them through his own inttiative.

GOAL 2: STRATEGIES FOR DEVELOPING AND TESTING TRAINING
MATERIALS FOR ADMINISTRATORS 'AND COUNSELORS.

administrators and counselors consisted of three major types of a§+f—
~vity: First, an intensive search for the |iterature in the field of
'~:rfrainiﬁg administrators in career education implem§ﬁ+a*ign with 7
:'fappﬁcpﬁiafé review of such material; second, visitation fo selected
f éf¥es Qheré career education is being implemented to determine whether -
“ :7fhase school districts were developing techniques and/or materials

':whiéhuc@uld be used to advantage in Hawail; third, a review of

praviausly prepared materials from Hawaii and adoption of those which

";f; appearad to have the greatest potential for success.

. A set of operational determinations were centered around the

14



form and presentation of the materials. The materials were to be
“ developed)+@ aid cadre trainers so that these persons could go into
~the districts to carry out workshcps and other training mechanisms.
Thus, it was necessary to consider whether the materials should include
axfgnsive background Information 1o make trainers knowledgeable enough
s +Héy could answer questions, engage in a;TivifiéS; create activi- -
ties appropriate to their own smal! groups, etc.

The time necessary to train principals and counselors was a factor.
As a practical matter, the matarials had to be brief enough so that the
training pericod would be reasonable as well as attractive to practi=
tioners.

Ac%ivifies had to be kept at a level which the cadre trainers
could master without such extensive time preparation that they would
become discouraged. All of these variables were involved in the
development of materials, '

Tﬁg Search for Career Education J,m]gﬁlgmentajign Materials.

Although there were numerous articles admgﬁishiﬁg administrators to
implement career education, thers were relatively few that dealt with
the question of how the +?sk might te addressed. Thus, finding mate-
rials for the Information Module (!.0) was no problem, The F%adings,
activities, and summary statement were designed to be a blend of
materials from which a trainer could draw for the workshop he was
conducting. As with most of the modules, a bibliography of alternate
source materlals foliowed (see Module 1.0).

The second module (Orientation, 2.0) was designed to orient

school level administrators to the unique Hawall Career Development

Continuum. Other state plans were referred fo for comparison purposes.

15



12
The module on Teacher Information and Orientation (3.0) used the
ifséﬁé'maferials as Modules 1.0 and 2.0. Included were significant data
| éﬁ'éhange techniques. The literature is replete with suggestions for
- Qﬁanging attitude. The !ibrary search centered upon those whi;h the

'> -ﬁﬁéjec*_5+aff felt had the greatest potential for Impacting principals.

- No study of this magnitude could hope to report on all of the
- aspects of curriculum. The modules [Planning Module.(4.0) and

> 1;;lhp[Eméﬁ*a+iGﬁ Module (5.0)], which dealt with this subject, were

the principal can use these TGE?QS.fD pravidelleadershlp in curriculum
_change. The principal must have sufficient grasp of both technique
) fsuch as irfusion) and knowledge of the aspects of curriculum so he
can logically be expected to evaluate career education learning acti=-
vities in his own school. These modules were designed to assist the
principals in their dufies.
The balance of the modules deal with what are typically referred
to as administrative tasks. When the project began, there was a
paucity of material on the task crientation In the specific area of
Univeﬁsffy produced a series of rather generalized task related mate-
rials. However, shipping problems to Hawall made much of ¥he data
Ineffective since it arrived after the project staff had already chosen’
other sources to help frain.prin:ipals In the task areas,
fhe Evaluation Module (6.0) was developed with a formative
evaluation format as reported in Tuckman (1973) and other published

 *ex+si This module was included primarily fto demonstrate the earllier
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~achlevements 'in designing and festing a classroom evaluation instrument

Spé;ific to Hawail.

: After the decision ié made to implement career education, the
counselor in career education in Module 7.0 is instructed in the develop-
ment and implementation of a career education needs assessment.

In Module 8.1 (Preparation. and Evaluation of Counselor Materials)
the counselor in career education is prepared to utilize a range of
materials, procedures and techniques to expedite the implementation
process of career education as well as identify and assess sources of
o&cupa%Ional and ¢ '‘ucational materials.

Module 8.2 (Censultation to School Personnel) focuses on the
counselor's role In consultation and the Infusion of consultating
services Into the school sefting.

Module 8.3 (Integration of Coordination of School and Community
Resources) focuses on the counselor's role in coordination and the
Incorporation of coordinating services into the school and community
anvironments. ’

The Constraints of Time. The second concern In developing

materials was to frame the modules into a reasonable time period. The
time devoted to the tralning sequences had to be sufficient to allow
school level administrators to internalize the concepts, the continuum,
and the tasks previously described (see modules |.0-8.0), yet not so
léng*hy as to make them Impossible to complete in an elight to twelve
week period. ‘ |

The declslon was made that nelther the administrative portion nor
Thevgauﬁselar portion sh@uldbexcaéd thirty hours of worksheop time.

Also, that the recommendation of the principal investigator to the

17




’DépaFTﬁenf of Education would be to have intervals of several days

béfﬂééﬂiéééh module, so that the internallzation process would occur.
Thus, the modules vary in length. The first two are structured

“with the time constralnts noted above. The balance was developed as

lessons which would allow for flexible presentations.

Focus of the Materlals. Goal Z charged the project to devéiap a
set of materials which could be used by school district personnel to
~train other administrators in the Implementation of career education.
This charge dictated the type of mafer{a! which was to be placed In
the module. Many of the school district personnel have a very sketchy
background in any phase of career education. |f these persons are to
be set to train others, the first prerequisite must be to have an
adequate background in the EbﬁiépTS of career education and the adminis-—
trative and counselor functions necessary to implement such a program.

The materials which were developed had as their focus to: (1)
de?elopufhe background of trainers to the various modules in the
project; (2) to present a logical sequence for the trainer to teach
others about the various subject matters; (3) to provide the frainer
with materials and handouts which could be used in the various work-
shops to emphasize the points to be made; and (4) fo write the mate-

rials in a manner which vould allow for an Individual principal or

counselor to read tnem solo and still be prepaféd'TD implement the
program.

Focus number four is an important one since the geographic isola-
tlon of socme schools might make It impossible for an administrator or

counselorr to be In attendance at the set of workshops necessary fo

18
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'TimpiémEﬁf career education. However, by self study he would be able to

implement the concept in his/her schoo!.

- Special Materials. In addition to.the prinfed lessons In all

k modules, a set of activities were described. The purpose was to assist
~ trainers in allowing for active participation by workshop participants.
" Each trainer would be expected to use one or more of the described

" activities (or others which might ocecur at the time as appropriate) In

his workshop. While the activities are varied, they tend to emphasize
+hu group process since the project staff believes this ié the best
way tfo stimulate venting which is the first step to accepting a change
orientation,

A bibliography of additional readings in each of the module areas

was provided. For those who indicate interest in a specific aspect of

.career education, the trainer would Suggésf appropriate reading

materials.

Another special material devaloped was an evaluation of a large

‘number of communicably produced career education materials. This was

a;aémplished by having school teachers who were familiar with career
education to make critical evaluations of such materials. The purpose

was to assist principals to Jjudge the relative worth of curriculum

materials from various companies. Of course, It was Impossible fo

evaluate all of the published materials, but those which have had the

greatest circulation in Hawaii were selected. The results were placed

in Module 5.2.
The project staff gathered the results of a questionnaire sent
to every public school principal In the state asking for career educa-

tion projects in his school. The purpose was to develop a resource

19
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T{-bééky#hi;h principals could use to direct teachers to schools who have
fexemplary projects so that others could view and judge the results.
'%Changa theory places a heavy emphasis on "hands on" type models to
' J:th¢h teachers can identify. This added resource was developed for

"3 :.fhé+ purpose.

~ Testing the Materials

Goal 2 specifled the development and testing of the materials

for the training of administrators and counselors. The Comprehensive

Staff Development Model for Delivery of Career Development System for

' the Public Sch@als of Hawaii (Addendum, 4-16~75) specified develop-

‘ manfal sessions held in designated school complexes to test the model ,

rationale and techniques for training. By the time the project became

- operational, it became apparent that the greatest interest In career

education was occurring in two districts, Hawall and Windward districts.
As has been previously reported, developmental workshops were held In
these districts and on Kéuai for all of the administrative personnel
during 1975-76. One hundred seventeen principals, vice principals,

and other administrative personnel attended.

These Qo#kshcps were held during school hours so no teachers or
counselors could attend since fheiunian agreement does not allow those
category personnel to be absent from school for workshaps. Efforts to
attract teachers on thelr own time have not proven satisfactory.' This

fact plus the fact that materials development were somewhat delayed

combined to provide a situation which did not allow for testing In

the complexes during the 1975-76 school year.
An alternate strategy was proposed. Budgetary provision had been

made for a three-credlt seminar to be offered during the summer session

90
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.at the University of Hawali. Enrollment was to be for Department of
ﬁEduea%laﬁ'(D.O-E_) administrators, counselors and private school
- administrators. The project co-directors and the principle investi-

. gator égreed that this group would also serve as evaluators of the

mafefialgg Thirty=-five students were enrolled including sixteen (16)

- administrators, fifteen (15) counselors, two praspe¢+ive<aéminisfra-

tors, and two community college instructors (who were interested in

promoting carcar education in the community colleges).

The @bjeéfives for the seminar were:

. To dav%lnp a cadre of administrators éaéjcéunseiérs vho
had sufficient:training in career education concepts and
the career education materials so they could act as
%rainers-lﬁ their own school areas.

2. To be evaluators of the draft materials, and to suggest
changes, additions, or deletions.

3. To use the community as a classroom for a portion of
the seminar.

4. To determine whether at+titudes toward the world of
work would be altered bty this short seminar.

gygjpafigﬁ of Seminar Objective One. Determination of the success

- of seminar objective one was made by a post seminar‘quesfi@nﬁaira
37 éﬁ+i+led, Feedback Questionnaire (see Appendix B). The questionnalre

was sent to each student who took the course for credit. Four enrol-

iees either dropped or failed to show, three counselors chose to ‘audlt
the course. Usable returns vere recelved from twenty-four respondents,
eight-six percent (86%). The questionnaire was sent by mall three

weeks after the seminar ended. The purpcse in walting was to allow

TNy
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“respond..
‘ f£j %hé~FE§QJT§=éFEJPFéS§ﬁfEd in Table |. The questionnaire had
,.;éfghf'quesfians with a five choice scale running from "Very Adequate"
,ff+éfﬁN§T Adéquafe." The respondents circled The'apprépria*é choice
ZESWHIGh scaled from 5 equalling "Very Adequate" to 1T%;r "N@f Adééuafei"
ffﬁé mean response for each question is reported for administrators
71§(yhi§hriﬁ:ludéd the céﬁﬁunify college and prospective administrator)
j-‘éﬁd the counselors. |
”Tﬁé responses indicate that both groups appear to be prepared
»fé_beg!n serving in a leadership role in career education. Also It

indicates that the mafeﬁials, resource people, and the strateglies

-mappear”fé be more than adequate for THEIF use in additional seminars.
Questionnaires asked for specific ways to improve the workshop.
Adminfs+rafars responded: () fleld trips were excellent; (2) more

_breaks into smaller, more specivic workshops; (3) more time for
V;héféuéﬁ dlscussi@ﬁs; (4) have administrator and counselors from each
school af}end together; (5) focus on career opportunities In .Hawaii;

- (6) include post-secondary institutions. Counselors responded: (I)
_smaller grouping with need for regular (semester) classes; (2) have

‘“Teams"ifram each school attend; (3) follow-up activities and follow=up

on participants' progress in the schools; and (4) need more discussion

" +ime on implementation.

-Evaluation of Seminar Objective Two. Objective two was toc have

students serve as evaluators of the draft materials. This was accom-
plished by two written documents. The first was a one-page evaluation
of each module that was presented during the seminar. (A copy may be
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" TABLE 1

Rating Scale: R

1]

L4y
S
ol
(3]

Very adequate :

“ Mean Results on the Feedback Questionnaire from the Fart1C1pants
in the Summer Career Education Seminar =——

1 = Not adequate

Questions

Méan Seure

Adm;ﬁlstratars

Mean Score
Counselors

' was

The cantent nf thls 1n—serv1ce program

. This in-service program has helped

clarify my understandiﬁg Df career
educat;cn.

'Thls in-service program has hélped me

prepare for a leadership role in

- career education.

How adequate were the reading in
prav;ding useful 1nfurmat1an?

'S. . How appraprlate were the qtrategles
.. 'used for presenting or practicing the
. content of this program?

§a: Haw'apprnpriate were the resource
- materials in understanding the
content of this prcgram?

4.00

How useful were the resource persons

: :used in presenting the program
E cnntent?

.90

8. ’Overall haw wnuld you rate the
- quality of the program?

4.00
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'ééen»iﬂ Appendix B.). Thi's was an infernal device which asked specific
_-questlions about the particular phase or moduie. The responses wére
' QSéd to revise materlals during and after the seminar.

The second Instrument which was used to evaluate the worth of
the material was a two-part inventory; one side was entitled "Content
Va!ue.lﬁvenfary“ and the other "Content Understanding Inventory"
A(sae Aﬁpendix C). There were sixteen statements about the specific
m@du{esj plus an additional three for the counselors; the Content
Value InvenTory'Has a statement which says, "In my opinion this topic
is of:," then a scale on the left which says, "almost no value,"
"slight value," "considerable value," and "great value."” The respon-
dent checks the box which.expresses his view for each of the sixteen
jtems. -Thevfaur choices were scaled numerical |y from one equaliling
"almost no value"- to four for 'great value." A mean rating for each
question was-dévalgped for the administrators and counselors and is
presented in Table 2. |

The Inventory was sent out at the same time a3 the Feedback
Questionnaires to the same posul=tion.

The results of the Content .:lue Inventory indicates that topics
selected for inclusion in the modules appear to have a high priority
as far as their value is concerned. In terms of the Content
Understanding Inventory, both administrators and canseIo#s profess at
“least an elehen%ary understanding of each of the items. The mean
response for all but three Items is above 2.50, the median with several
at or closely approaching 3.0 or a solid understanding. Counselors

have a very similar, although somewhat higher response pattern.
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~ Content Value Inventory

Table 2

~ Mean Responses of Administrators and Counsclors on the Content Value
" - Inventory and the Content Understanding Inventory

Content Understanding Inventory

—— T R 5
S - Currently I believe|, g |L & T BT
B I have the follow- [F & EE o I
2ol a | wo In my opinion| ing level of ve 18 gEleh (&R
21 §§ 5‘;% this topic is| understanding of " |23 425 5[0C ed™ o of
;2 o BR| -----of this topic ----- 4555308555858
3.60 e e o o Bdieen et 3.00
3.60 1. Ratlgnale for Career Education 3.20
3.20 2, Concepts and Scope of Career 2.60
3.42 Education 2.67
3.40 3. Philosophy and Goals of Career 2.80
3.40 Education - A Working Definition 2.80
3.40 4, Issues and Problems Related to the 3.00
3.57 Implementation of Career Education 2.75
3760 5. Educational Areas in a School That 2 BGW
3.36 May Be Altered Because of Career Zgéﬂ
T Education ot
6. Educational Change and the Possible . 5
3.20 - R . 2.20
3.40 Implications in Career Education at 2.57
' the Local District Level e
3.40 7. Implementation Strategies for 2.40
3.00 Educational Change 2.60
3.80 8. Roles and Responsibilities of Staff 3.20
3.57 in Career Education 2.75
3.20 e o e 2.80
3.40 9. Implementation of Resources 2.20
3.00 10. Cognitive Aspects of Career * 2.40
3.20 Information 3.20
‘ Ar 11. Sources of Occupational, Educational " er
3.40 D D1 Gty 2™ 2.60
3.40 and Personal-Social Career 2.85
i Information e
SR,
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’Cgﬂtéﬁt Value Inventory

In my opinion
this topic is
==-~=-0f

able value .|

consider- |

‘great
jvalue

‘ing level of
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Content Understanding Inventory .

Currently I believe
I have the follow-

lan elemen-
derstand-

g
hm‘im-depth‘

understanding of

nderstand - |

|

jun

ling"

tary under-

standing

almost no
solid

derstand- |
2 .

this topic ----- 555848
. 3‘éb 12, Program Development Components of 2.60
3.55 a Career-Education Program - a 260
R Method for Program Organization *Ov
3.20 13. Financial Planning Procedures for 2,20
3.70 Career Education 2.00
3.60 14. Programming Finances for Career 2.00
3,70] . Education . 2.20
o 15. The Identification of Financial
3.y and Human Resources Necessary 2.00
3.65 to Support the Development and 2.42
' Delivery of Career Education :
. 16. Applying Technique and Procedures
3.20 - of Management Plans to an .20
3.60 Implementation Model for Career 2.85 B
Education -

ERIC

Aruitoxt provided by Eic:
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The second objective wég to have the participants evaluate the material.
They did so and In the process gave the project staff a solid indica-
t+ion that they believed the topics to be of considerable Interest and
that they felt a%%er the seminar that they had achieved at least an
elementary understanding and in most cases they approached a solid
understanding of the more specific items which go to make up the Imple-
mentation phases of a career education program.

Seminar Objective Three. Objective three, which was fo use the

community as a classroom, was developed as part of the response to
project goal 3: To further éé‘?l@p approaches to career development
training of teachers and teachers of feachers.

The project staff identified a center of Interest for study of
career possibilities, in this case, the visitor industry. A contact
was made with the Visitor Industry Educational Council who assisted
by identifying a large number of visitor related industries and by
ﬁaking initial Inquiries about their availability for Involvement in
a career education activity.

Ths seminar was divided into four small groups and for four days
they investigated the career education poicnti = >f fwelve of the most
promising companies. Each group made an evaluation of each company,

a copy of which is included in Module 5.1.

Each group made its evaluation known fo the other groups. There-
fore, each individual had a nucleus of poten! ~ companies which If
he/she were an administrator, he/she could use to send teachers when

oo

he/€he initiated the career education Teacher Information and

Orientation Modules as part of the plan for implementation. Counselors

| Ikewise had a resource for students when career education was
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Implemented in his/her Schgéla
The seminar group evaluated this phase using the form cited
'érevigusly (see Appendix B). The mean evaluation of question | was
2.0 with all numbers elther rating it |, 2, or 3. Several suggested
_that more time be QQVQTSQ:*O this activity.

Seminar ObJective Four,  Dr. John Michel administered the

<Al lport=Vernon-Lindsey Study of Values to the seminar group on a pre-

post schedule. The purpose was to determine whether the attlitudes
toward the flve values subscales on the Instrument would change during
the period of the seminar.
| There was no change in fhe attitude between the pre and post
administration. The profiles of each student and the mean profile
were so nearly the same that no difference testing was necessary.
Several factors undoubtedly Influenced the lack of change. Testing
undoubtedly was a factor.as the time span between the pre and post
tests was short, less than a month. The maturity of the students also
would inhibit change. The specification in the project proposal, which
spoke of measuring attitudes praz éﬁd post of the workshops, may have
been unrealistic. At least there was nc change evidenced in the
Allport-Vernon-Lindsey instrument.
I+ might be appropos to note that the scores reported for both
the counselors and adminlstrators approximate the average profile
“for the instrument.
The seminar achieved three of the four objectives. Since it was
" held during the summer when administrators and counselors do not have
‘competing pressures from the need to operate the school, it may have
1 béén superior to holding short one or two day workshops to try and
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test the value of the draft materials. Using the community as a
classroom provided a new experience for many of the administrators and
counselors, Whlle the experience was not as extensive as the three-
week workshops which are reported under Goal 3, it may be a more
realistic time frame for principals in Individual schools to use in
working with their own teachers.

Additional Testing. The seminar ended approximately one week

before the superintendent's seminar began. Following this seminar,
all administrators were busy organizing for the beginning of school .
The first month of school Is not productive for holding workshops to
test materials, The project terminated on September 30, 1976. Thus
no additional workshops were undertaken.
Contacts with individual principals were maintained, and one very

knowledgeable principal was contracted as a consultant. His tasks
were to again evaluate the materials befére they were finally repro-

duced, check all materials to see that they conform with Department

staff rewriting of any parts of the materials which did not appear
to have appeal to the "field." He established a small group of
principals for the purpose of discussing the materials and working
with him.
GOAL 3: TO FURTHER DEVELOP AND REV I SE EXIST(NE“MATERIALS
AND APPROACHES TO CAREER DEVELOPMENT TRAINING OF
TEACHERS AND TEACHERS OF TEACHERS.
This section summarizes several approaches to training teachers
and trainers of teachers (and by implication, administrators and
counselors) In career education activities.
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Relative to materials, the Information Module (1.0) and the
Orientation Module (2.0) provide a new new and more comprehensive
gulde to the initial Indoctrination of all groups of educational person-
nel to career education. The focus in the Information Module is
: preyiding §Vserlss of readings, discussions, and activities designed to
bring educators face fo face with the problems of education which have
. made the need for career education increasingly more pressing In the
last flive Yeaﬁsj

The Orientation Module has interesting activities which can be
“usad by a teacher with his/her class. Also, the relationship of the

Hawail model to other state models is defined.

New Approaches to Training. Relative to new approaches to training
teachers, several new activities have been developed and tested.

A major problem in the installation of career education concepts
~ has been the lack of knowledge of the world of work by some teachers,
and even some administrators. Since many have not participated In
business or labor activities the sociology of the workplace is not
famillar to them. The project co-directors have ﬁ@ved to el iminate
the problem in two ways.

Three forty-hour career guidance institutes were sponsored by
the Department of Education in conjunction with the National Alllance
"of Businessmen. The institutes were conducted in the fall of [975
-and the summer of 1976. The objectives of the instifufes were to
enable teachers, principals and counselors to gather firsthand know-
"”lédgé of career opportunities in Hawafi. A total of seventy-six (76)

educators took part in the Institutes.

30




27

Sez@né, and on a much more modes scale, the seminar used the
technique of The_c@mmuni%y as a classroom during the summer of 1976.
Discussion of this activity may be found In the previous section of

-+hi§;répar+ and does not bear repeating at this time.

Th% original format for iﬁservicihé educational personnel was a
serles of workshops ﬁﬁimarily for teachers. While the Initial attend-
ance at these workshops was good, it began to decrease during the fall
of 1975. Members of the faculty of the Col lege of Education at the
Unlversity of Hawall, in conjunction with Department of Education
personnel, developed a new technique for the in-service acitivity.
Principals who wished assisfance in career -education would schedule
+ime during teacher meeting days, each Wednesday, and the College of
Education would send out a team of faculty to begin the in-service
activities. Thus, the activity was extended over time, but the strictly
voluntary participation by teachers was replaced by a more systematic
meeting with entire teaching staffs.

‘The team worked with teachers in'niﬁe schools during the spring
semester with a total of three hundred sixty~two teachers. This was a
larger number than had been served in all of the workshops. Eighteen
schools have requested this service for the school year 1976=717.

The College of Education and the Department of Education

cooperated in teaching a three-credit class for teachers In career

"_ education. Public school teachers with. expertise in career education

“were put on the staff to instruct the class.

- .. A cadre to faculty trained in various aspects of career educatlon
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of Educational Administration, Counseling and Guidance, Curriculum and

Instruction, Educational Foundations, and the Fleld Services Division.

A proposal for a research and development project entitled,

Comprehensive Staff Development Model for Delivery of Career Development

notiflcation was recelved~in~June 1975, The project co-directors were
Emiko Kudo and Wah Jim Lee of the Department of Education.

Subsequently, a Memorandum of Agreement was drawn bafween the
State Depariment of Education and the Department of Educational
Administration, College of Education, University of Hawail. The
requisition of the Memorandum was:

The Department of Education, State of Hawail, requests
that the Department of Educational Administration, College
of Education, University of Hawaii, through the use of the
previously d=veloped career development model and guides for
integratiun of career development into the curriculum, to
perform services as follows: (1) Develop and test career
development materials for the fraining of counselors and
administrators; (2) Develop and test alternative systems
approaches to career development training of counselors
and adminlstrators; and (3) Further develop and revise
exlsting materials for the Training of teachers of teachers
as per details in attached pruject proposal dated November
24, 1974 as revised April 16, 1575.

Dean Hubert Everly assigned, as part of their regular duties
within the College, Dr. John A. Thompson, Chairman of the Department

of Educational Administration, to serve as project director and develop

. the administrator section of the requisition, and Dr. John Michel,

Chairman of the Counseling and Guidance Department, to develop the '

- counselor sections. Final approval for the Memorandum was glven on

“September 5. Money was transferred and the work began.
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To accomplish objective one, Develop and Test Alternative System
Approaches to Career Development Training of Counselors and Administra-

tors, a descriptive model was developed. Many alternative modeis were

‘developed, but the final model, which was based upon change theory

concepts appeared to adequately describe the needed activities. The

first two modules were the same for counselors and administrators.

Then the model branches and describes the activities for both groups.

Objective two was to develop and test career development materials
for frainiﬁg of counselors and administrators., The project further
explains that these materials will be used by a cadre of administra-
tors éﬁd counselors to train other administrators and counselors in
small group settings.

A set of materials defined as a module was developed for each of
the parts of the descriptive modei described above. The major focus
of the materials was to give the cadre Traiﬁers sufficient background
to properly serve as instructors. A second faéué was to develop mate-

rials which might be used by the trainer in the course of the several

- workshops of approximately thirty hours in duration for administrators

and slightly less for counselors. /. set of acfiviffes and a biblio=
graphy vere also included.

In addition, two other ECTiViTiESVWEFE undertaken: (1) an
evaluation by teachers of representative communically pfcduced”maferials

relative to their applicability in career educatioh “in Hawail, (2)

;,géfheriﬁg and editing a school by school -description of exemplary pro-

- grams in career education in Hawaii.

- The materials were evaluasted by participants of a seminar held

”-° dQEin§-July and August of [976. In addition to the evaluation aspects
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of the seminar the other purposes were to develop a cadre of people
trained In the concepts of career education who could become the
trainers previously described. To test the concept of using the

community as a classroom to hzlp staff from indlividual schools become
knowledgeabie in the world of work ééuid be changed by use of a month
1@n§ workshop.

The participant evaluators appear to support the first three
seminar objectives and there does not appear fo be a difference on
the fourth.

Objective three, fto further develop and revise existing materials
and approaches to career development training of teachers and teacher
of teachers, was addressed in several ways. Two of the modules developed

- have utility in the initial in-service training of teachers. The
concept of taking teachers out into the world of work has been agcém?
plished through a series of workshops and to a lesser extent by the
seminar daescribed above. A team approach to in-servicing teachers at
their schools rather than in weekend workshops has been developed and
partly tested.

The three objectives have be.:: substantially achieved through the
various activities described. However, there has been deviations from
some of the descriptive material in the project. This occurred because
of time constraints, constraints due to the labor contract, and through
mutual agreement that what appeared feasible in November of 1974 when

Thewprcpasal was written, was not in 1976 when the work was done.

Recommendations

Goal I. The model seems to have utility for Hawaii schools. As
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the state plan for career education is developed, the implem;nfafi@n

. phase may need to be reanalyzed. This mode! was constructed with the
concept of the individual school administrator and his staff making a
decision on the adoption of career education. If a state plan, which
mandates adoption, becomes a reality, it may (or may not) be nacessary
to reevaluate portions of the model.

Goal 2. The materials may need to be expanded and revised. The
purpose of these materials was for use by frainers who will use the
cadre concept to do the training of others. Use of the materials may
show the need for additional activities, multi-media approach or other
materials not presently inéluded.

Goal 3. Perhaps an additicnal phase of this project might include
the assignment of a curriculum specialist either from the Department
of EduéaTian or the University of Hawaii to work with one school and
its éfaff during the initial year of implementation. The purpose would
be to customize the curriculum add assist the principal in carrying out
‘his implementation strategies.

The University and the Depariment of Education should establish
;K[Q@g—rahga plans for continuing In-service activities so that all

educational personnel have training in concepts of career education.
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" Appendix A 33

'May 28, 1976

?‘wDearrr N » ) K

f"This 18 to inform you that there will be a Hawaii Career Development
- Continuum Project Advisory Committee meeting on June 10th, 197s6,

== Morning coffee and a luncheon will accompany the meeting. Advisory
:..Couneil members are asked to RSVP by June 7th, by contacting Mona at

3-943-1343 ox '948-7919.

DATE: June 10th (Thursday)

PLACE: Princess Kaiulani Hotel
Cleghorn Room (2nd floor)

. Jahn A. Thompson
Prujeeﬁ Ccatdiﬁatar



Abpandix A

+-10:00 - 10:15

©710:15 - 10:45

D 10:45 - 11:65

12:00

11145

34
Hawaii

Career Development Continuum Project

ADVISORY COUNCIL CONFERENCE

at

Princesa Kaiulani Hotel
Cleghorn Room
Honolulu, Hawaii

June 10th, 1976

Welcome and

Overview of

Pheve T

Phese II -

Fuase III ~

Phase 1V
Phage V -

Lunch

Surmary and

AGENDA

Introduction
Dr. John A, Thompson

Program to Date
Mr., Wah Jim Lee

o'uvelopment of Career Development Continuum

Development of implementation curriculum
guide

Development of teacher-educatian models
and materials

Development of administrator and counselor
models and materials

Dr. John A, Thompson
Implementation of career education program

at nelected complexes
Mr. Wah Jim Lee

feedback
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Advisory Conmittee Conference

. Hawaii Career Development Continuum Project
.~ Princess Kaiulani, Cleghorn Room
S June 10, 1976

o

The conference began with Dr. John A. Thompson welcoming the advisory
'cammittee members and introducing the members who were present.

Mr. Wah Jim Lee from the Department of Education's Student Affairs
Section, pave an overview of the program to date (Phase I, II, III). He
covered the conceptual framework which was the model for the Hawaii Career
Development Continuum, the four guides which are being used to infuse career
development activities into the educational system, the "Bread and Butterflies"
ETV series aimed at career awareness, the conference packet which contained

- the Hawaii Career Development chart, the informational brochures, and the
.. eurrent funding of career information centers in the high Echgalg.

.=t Dr. Thompson then presented Phase IV, the development of administrator
- and counselor models and materials. He introduced the implementation model
. and ‘explained the phases. He raised the questions: "“Are we on the right

-: track? Are there areas which may have been misséd? Are there points which
o ‘shauld be stressed?"

The gdvisary committee was also informed that a class will be held on
career education this summer and that they are invited to join the class if
. they are interested. The class will cover the Hawail Career Development
- Continuum model.

A discussion period raised several points.

. 1s the medel campfghenﬁive in vwhat needs to be 1n=nrparated in the train-
1ﬂg of administrators and counselors?

. The grant was not to implement the concept of Career Education but to
' deveiap ie, o

Does career education align itself to exigting schnol programa? Career
- education {8 a concept in which existing programs are "re-oriented" in
 the concept. Career education is not a program, it is a concept.

Several members mentioned the need for pre-aetviee training of future

"~ educators in career education at the university. Also, can the lab school
‘{-be used as a model?

,fQuestiana were raiaed 88 to how to change the attitudes of teéachers and °
~principals as wall as the various types of infusion techniques which
ééwauld be utilized in particular classes.

3Mra; Emika Kudo, Assistant superintendent, Office-of Instructional
_erviees, outlined Phase V, the implementation of career education at selected
"mple es.. She stressed that since the state has a conceptual model, the

2ed now, ‘18 to develop a (1) state plan for career education, and . (2) a
Hawaii career development continuum implementation model. To date all of the
hases were a cooperative effort by industry, the university, and the Depart-

E?Educatian. She concluded with the hope that this cooperation will
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.Appendix A

It was then moved by Walter Nunokawa and seconded by Sharon Wapgo, that
the Phase IV project on The Development of Administrator and Counselor lodels
and materials be approved. The vote of approval was unanimous.

A short break and a luncheon followed, with the conference ending with
the viewing of the "Treasure Hunt", one of the films from the "Bread and

Butterflies" series.
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6rien;ati§ﬂ Phase Evaluation
‘}:ﬁircIE'épproptiate number on scale or answer queation,
avergllnreaetian to this phase of EEE seminar was:

xcellent 123 4 56 7 8 9 poor

~E-d;ajygg like most about this phase?

Elthiaﬂphase were to be shn:tened what :pesific events would you

:ﬁﬁﬁiﬁihave helped me more 1f
‘part did you like least?

The'thiﬁgs we talked about: were:
1:1513“1{1:331- -1 2 3 51 5 6 7 8 9 very signifiecant
Dutiﬁgkthis[se;aiﬁn I wau:
'53_gﬁiﬁvﬁ1§éd 1 2 3 4 5 6 7 8 9 very involved
Hﬂke a ecmplete sentence of each of the following items by

writing down ynur reaction to the item. Attempt to restrict
yaur reapnnse to your own needs and experiences,

'Z‘Plgage comment on any issue related to the group , program,
ﬁE ‘session on this page or on the back of this page.
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Content Understanding Inventory

Currently I believe
I have the follow-
In my apiniaﬂ -ing level of-

this tcpig 1s| understanding of -
mmeaegf. _ “this topic -«-aa

understand-
| understand-

| an elemen-

| tary under-

standing
{ solid

‘valmmst no

vY;;ﬁﬁﬁgiippgiedfbr'ﬂaiéefjEdﬁéétiﬁﬂ f

”fCﬂncepts and S:ape of Career
_u;Educatian -

' 'fSQi‘Philosaphy and Gaals af Career
f‘f?,Edu:ation ‘- A Wurking Definition

4, 'iSSﬁgé'aﬂd(Prab13¢s gélated'té'tha :
- Implementation of Career Education l

| 5. Educational Areas in a School That
. May Be Altered Because of Career
Educatiun

6. Educational Change and the Possible
- . Implications in Career Education at
the Local District Level

7. Implementaticn Strategles for
Educational Change

8. Roles and Responsibilities of Staff
in Career Education

9, Implementation of Resources

{  10, Cognitive Aspects of Career - *
Infﬂrmatiéﬂ

11. Sources of Occupational, Educational
‘ -and Personal-Social Career :
Infbrﬁntian

ERI
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