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WHAT -S.EBCE?

Experince-Based Carer Education (EBCE) is a new approach to

secondary education. It has been developed by the National
Institute of :7.ducation and .four regional educational laboratories
to help bridge the gap betWeen the classroom and the community.

EBCE combines learning activities outside and within the school
into a balanced, comprefiensive, individualized program for high

school students. The community is analyzed for its potent,ial as a

learning resource. Student:experiences in the community are then
carefully planned, supervised and evaluatee.

students learn subject matter normally studied in the classroom,
but they learn through the !practical application of academic'
disciplines in th-e workaday world. They explore important neW
dimensions About themselves and potential careers, and they leaLn
how to make informed career decisions.
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INTRODUCTION

Development of EBCE

The concept of Experience-Based Career Education (EBCE) was initiated in
1971 by the U.S. Office of Education. After a series of feasibility
studies, four regional educational laboratories were selected by the
National Institute of Education t6 develop the EBCE concept into an
operational alternative for high school students. The four EBCE programs
described in this document have undergone extensive evaluation and the
results clearly indicate that each program provides an effeetive
alternative for senior high-school students. Evaluation data fer the
school years 1972-73, 1973-74, 1974-75 and 1975-76 are available from
the National Institute of Education and from the individual laboratories.

Similarities in the Four :odels

Although the four laboratories applied different strategies in the
development of their own versions of EBCE, each of the four programs
aChieves three common andassential goals. First, each program is
student-centered and provides personalized learning experiences to all
students, Second, the focus of student learning activities is in the
community at cooperating experience sites. Finally, each of the, four
EEICE programs has developed procedures and materials for integrating
academic learning with career experiences.

Differences in the Models and How to Identify Them

The overall intent of this pUblication is to provide educators and
interested community agencies with basic information to help determine
which of the four ESCE programs would be most appropriate for their
school and community. Immediately following this introduCtion are
brief orafiles of the four models. The models are then deseribed in
terms of 23 program'elements that have been identified to proVide a
context for comparison. These program elements are listed in the
preceding Table of Contents. They have been grouped into the major
categories of curriculum, employer/community utilization, guidance and
management.'

Reviewers can first scan the program element descriptions (upper left of
each even-numbered page) to identify the areas of most concern and then
compare the four models. The four versions of each element are presented
side by side on facing pages for easy reference.

Each of the four laboratories _ffers materials, technical assistance and
staff training to help others plan and implement their Own EBCE programs.
See page 50 for information on these services.
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Profiles of the Four Models

The following brief d scriptions display highlights of the various
elements in one place to help reviewers visualize the total program
in each of the four models before examining individual elements.

Appalachia Educational Laboratory

In the Duct program of the Appalachia
Educational Laboratory, Charles.ton,
West Virginia, the EBCE curriculum is
designed around the courses and credi s
required by a home high school but is a
total alternative to traditional course
work- Five major areas (,Career_

Education, English/Communication
Mathematics, Natural Science_and Social
Science) form the basis of a concept-
centered cuxriculum, and academic course
work is integrated with career-
exploration experiences in the community.

Using two main curriculum documents-____
Studen_t Pro ram Guide and the Studpnt
Carper Ouide--program staff work with
each student individually to build an
integrated career exploration plan for
the student and an academic program
based on stated learning objectives.
Students must also complete a "Career
Planning and Decision Making" cou,--ie,
which promotes mastery of basic career
decision-making skills.

Instead of attending c1asse, AEL/EBCE
stude:iu spend 70-80= percent of their
time at coamunity sites of their Chpice,
completing their personalized academic
and career programs. The learning
potential of each community site is
analyzed and recorded in Experience Site
Learning Guides. Students then- use the

learning guides and diagnostic
testing keyed to the U.S. Department
of Labor's 114 Worker Trait Classifica ion
system to access experience sites of
their choice.

Far West taboratory

Developed as a comprehensive alternative
school program in urban Oakland,
California, the EBCE model of the Far
West Laboratory for Educational Researah
and Development is being implemented in
a varie4y of communities and in differing
configurations: for a cross section of
students or a special target group, as a

program within.school or as a separ;ate
school and as a full-time or part-time
option for students. ,

Students :plan and carry dut their
education through individual anesmall
grdup projects de-Signed according to
program guidelines and approved by staff,,
and the resource persons with whom the
students learn. Projects blend C4-__L

Development with Basic Skills, Life .

Skills and acadc.mic learning, enabling
students to earn course credits in
standard areas through community-based
research, experience and related reading
and discussion. Depending on their
individual needs and interests, students
spend from 20 to 80 percent of their
time in the community in one-to7one and
small group interactions with volunteer
resource persons-

To support and build upon students'
individualized learning, FWL/EBCE us
a variety of group experiences (advisory
groups, project seminars, workshops).
Students may alsoenroll in regular high
school or community college6courses to
meet their individual needs.



Northwest Regional Educational Laboratory

Northwest Regional Educational
Laboratory's pilot site in Tigard,
Oregon, offers a full-time, comprehensive,
interdisciplinary program with three
curriculum areas--Basic Skills (reading,
math, communications), Life Skills
\.(creative development, critical thinking,
Persdnal/social development, science,
fUnctional 'citizenship, competencies)
and Career Development (identifying
career interests, understanding the world
of work,,employability skills,, career
knowledge). 'Learning strategies for
deliVering these outcomes include career '

explorations, projects, learning and
skill\building levels, Competency,
certification, student journals add
World Of work seminars.

.Each student's learning plan is developed
by the student and staff through a cycle
of.assessment, negotiation, perforMance,
evaluation and integration of experiences.

Students spend about,50 percent of their
program timo at learning sites, wOrking
directly with community instrUctors--

.-

individUals who, have volunteered to take
part in the program ahd receive seme
training from program staff for this
role. The program uses a detailed task
analysis procedure to identify the full
learning potential of each employer/
community site and translate that
potential into learning objectives. The

objectives then become'the basis for
individualized projects which students
comPlete in the community.'

Profiles of the Models

Research for Better Schools

The EBCE model of Research for Better,
Schools, in Philadelphia, Pennsylvania,
is designed to operate on and benefit
from the regular school curriculum.
The EBCE experience.is deliVered
through three program components--
Career:DevelopMent (consisting of both:
exploration and specialization), Career.
Guidance and an Academic Itasource Center.-,
The program introduces these components
into the secondary school curricul4M,
and half of the students' courses:and/or
scheduling is based on the parent/school
requirements and schedules.

Students spend approximately 20 percent
of their school week in the community,
where they expand their careor develop-
ment through explorations (a series of
group mini-courses held at community
resource sites) and specialization (a
program of independent study projects).

A basic skills component delivered
through the Academic Rosource Center
allows for individualization based on
student assessment', and a program of
group guidance instruction helps students
clarify career possibilities for
themselves.
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oe_
(_urriculum Design

Ei3CE model has 'eveloried its .own curriculum design to accomplis
common --)iljectives of involving people and facilities in the

c.-ommuntc a, the principal resources fer student learning and
ccmbin.Ing communitu learning activitiesinto a balancedl comprehensive,

N :hdividualized program for high school students.

Appalachia Edocational Laboratory

`AET.,/1SBCE curriculum specialists
'developed a cOneeut-entered curriculum

arciuhd five major areas (Career
Fnclish/Communications,

lraticcs-, Natural Science and Social,
se,-A-,,t2el, which are subdivided into a

hierarchy of 18 major concepts, 85
subconcepts and over 5on general
objectives: These general oblectives
form th hese for an almost infinite
number Of specific objectives for
individualized student learning
activities.

The aeademic concepts, subconcepts and
ob,:!ectives Aro organized into 28

cour8es from which students build
their EBCE programs. Some :of the

proqtam courses are traditional (e.g.,
algebra, chemistry, standard-English)
ahd nthers are nontraditional (e.g.,
Aimerican institutiOns,family
relationships,'hodern technology).

BaSed on their il,14ademic transcripts

requirement-a and-4n consultation with
their learning co6rdinators. AEL/EBCE
students select the courses they need
and/or want and then select a limited
tumber of subr.c4ts and general
oh-fH7tive, whith Constitute the
oro structutlp of their
individualized academic programs. As

well as selecting academic courses,
atudents also begin focusing on the
,world of work as they undertake
thc2 proci,,,ss of. career planning and

dc,cision

9

Far West Laboratory

FWL/EBCE focuses on three core area.s:
Career___Development--inoluding career
awareness and self-development; Basic
Skiils-specifically eeading, writing,
oral_ communAcationsand computational
skills; and Life Skillsinterpersonal,
inquiry, problem solving and decision
making. Resource sites are developed
and analyzed for learning potential in
these areas as well as for conceptual
and technical content.

Drawing on the core curkiculum goals
and the learning potential offered by

.

resources, staff help Students work
out individualized goals, objectives
and activities organi/zed in the form
of a project plan. project planning
emphasizes an inquiry process, starting
with the student's/own questions.

Project Planning Packages (in Life
Science, Physical Science, Social
Science, Commerce and Communications
& Media) provide students and staff
with ideas and guidelines for
developing projects that blend Career
Development, Life Skills and Basic
Skills and are acceptable for academic
credit equivalent to a semester's
cour-se work.



Northwet Regional Educational Laboratory

clarrirulum is divided
into tnr'ee content areasLife Skills,
Basic Skills and Careei Development.
Each conit area has specific outcome
goals for students.. Staff work closely
with students to develop-individualized
projects derived from 'potential iearning
activities at community sites the
.students:sei'ect,-.Each project has
specific ohjectives integrating the
goalsof the three dUrriculum areas
with the individual StLMient's needs,
irrests and 'abilities.

The five Life Skills categories of
creative development, critical thinking,
personal/soeial,development, science and
functional citizenship emphasize lifelong
learning, rJersonal growth and the
relationship of individuals to broader
community, national and world concerns.

.
The Lif e. skills, content area also

includes a set of "survival skills"
called competencies, identified by the

7: local community as necessary for daily
living,. TheSe include knowledge of
checking accounts, insurance, budgeting,
auto maintenance., etc. EBCE students
must demotrate comPetence in these'
areas as part of program requirements.

Basic Lk li. concentrates the reading,
mathem,tics, writing, listening and
speaking skills needed to perform tasks
and function in the program and in
adulthood.

Career Develonment focuses on i
c 7 7 T _ .career interes,s, understanding
of work, general employability s

-.career knowledge.

ntifying
he world

and

10

curriculum uosign

Research for Better School-

Each stu..nt's curriculum in RBS/E-BCE
'involves Career Development (exploration
and specialization), Career Guidance and
the Academic Resource Center, in addition
to regular high school course work.
Career exploration is a serie5 of mini-
courses designed around group and
individual activities that are planned
and conducted at community sites.. Each-
mini-course, planned around a cluster of
career areas, is offered either as an
elective or as a substitute for required
social studies courses; Specialization
provides students with intepth,
individual project opportunities.
Projects may be the result of assignments
in academic subject areas, special student
interests or career exploration followup.
In all cases, projects mix career and
academic learning for required or elective
school credit and involve student input
on project design and hands-on student
experience in the community. Ca
Guidance uses both structured and
informal group guidance activities to
develop students' decision-making and
problem-solving skills with respect to
career planning. Initial sessions
(usually one hour per week) are designed
around a structured Career Caarification
curriculum. The Academic ltesource Center__ .

provids :,,tudorite with individually
prescribed instruction in English and
mathematics, complementing and prepar'
the student for EBCE aCtiVities in career
exploration and specialization.
Remediation of special student needs is
-also provided.

5



Program Completion Requirements

Each program specific_ minimum essential skills and activities that
students ivust meet in order..to complete the EWE program
satisfactorily and receive a high school: diploma.

Appalachia Educational Laboratory

Althoug AEL/EBCE ntudents may be
housed in a learning center Physically

:separate frOm the high school, the
students graduate from their hoMe high
schools. Accordingly, the minimum
requirements that AEL imposes on students
participating in EBCE through their
senior year is satisfaotory completion,
of the course, credit and grade
rt2quirements of the local school system.
Major emphasis during student orientation
is on identifying and verifying remaining
course And- credit requirements, and a

,-major evaluation and curriculum planning
focus throughout the student's program-is
on acceptable completion of those
.requirements. Additionally, all students
must participate in an EBCE "Career
Planning and Decision Making" course
during each semester. Supplemental
requirements for graduation may vary
depending on student and parental
requests and/or needs-from basic reading
and mathematics proficiency through
special courses for students, seeking
certain types of oostsecondary education
or training'.

Far W St Laboratory

In additinn to meeting local, district
graduation requirements, each FWL/EBCE .
student must satisfy minimum competency
requlrements in reading, writing, oral
communications, career awareness and
career decision making. Competence is
assessed by observing performance in
real situations rather than by
standardized testing.

Standards have also been established
for student programs and projects,
which districts may adapt to meet local
needs aNd constraints. Program
criteria include 25 to 30 hours of
program activity per week, including
50 percent of time in project
actities and 30 percent at resource
sites, keeping appointments and
commitments and making satisfactory
progress toward completion of gradua ion
requirements.

Each student project must include
exploration or investigation level
activities with at least one resource
person or organization, related reading-
and,at leant one tangible product.

, Each project must also include Career
Development, Basic Skills and Life
Skills activities and acquisition and
use of concepts and skills of the kind
identified in the relevant Project
Planning Package.

,tudents,are not required to complete a
standard number of projects; rather,
the number, scope and depth of student

I 1 projects may vary widely depending on
student interents, needs and abilities.



Northwest Regional Educational Laboratory

UWREL/EBCE has specit-ie program
completin requirements. that haveibeen
accepted by,state And local education
agencies as aifferent Trod but-equal. .
to traditional requirements. .Students

completing the program receivd standard
diplomas from their parent high'school.
Program reaUirements include the
following:

1. Each year, s udents must complete
ten projects, tvp,..in eachsY,ife, '

Skills area.. EacA project'
includes Dpsic Skills activities.

2. A set of 13 skills orcompetencies
must be completed 'by all students, _
%,/ether they enter the program as !

juniors or seniors. (The-

comoeterwies include.such
"survivalskills" as budgeting,
auto upkeep and maintaining a -

checking account.1

3. Students must spend a minimum of
15 hours per week at, employer/
community4sites and complete a
minimum of, five career
explorations and one learning
lc 1 per.year.

Individual content requirements are
negptiated with each student to relate
curriculum goals"to the information
and skills the student needs to pursue,
personal and career goals on a lifetime.
basis.

-,PrOgram Completion Requirements

Research for Be ter Schools

StUdents remain.on the rolls of the
high school. They are required to earn
the same numberof credits all students
must earn, bilt their -6redits must
reflect career development', career
guidance and basic skill development
'as swell as prescribed and elective
courses;,

12

7



C R CUL!

Mode of Learning

EBCE program was developed around specific student learning
egies, and the strategies vary from program to pro:17.am.

AQpalathia Equc.tiOnal Laboratory

AEL/.K7E material, curriculum and
instructional and evaluation state ies
revOli.e around the conviAion that the
process of learni_ng must be as
carefully and completely taught as the-
content of learnin7, The major vehicle
for documenting oil guiding student
learning is the ivity.sheet, a

single page loarni model designed to
develop criAical thking :and inquiry
,skills in the student regardless. of .t.he
specific content of the project. Edch
short-term project, whether academic or

oriented, is'planned to help the
student'gain skill in. five clearly
specified levels of inquiry--defining,
the-problem, gathering data, organizing/
analyzing data, generalizing or making
inference43 and communicating the results,
Each comiLieted Activity:Sheet is
evaluated_ ":-four different ways, one

-of is stud,ent prog.ress in using

these inquiry or critical. Winking
skilLs; 'AEL/EL'-E students. thus nOt only

mastor specific subject.informationbut
also mestor and aply the basic skills
needed to .;ontiriue learning and thinking

ratie:IaLl

life.

ffectively throughout

Far West Laboratory

The individualized_s'tudent_ project
planned by the student and approved
by staff is the central Mans of
organiz.ing student learning and awarding
credit for student.wprk.. Students learn
by planning, questioning, doing and
evaluating their own experiences and
performance. Students learn how to
learn through an inquiry process-7-
identifying significant questions and
appropriate.resources, working 'with
people in the field supplemented by
related reading, analyzing what they do
.and learn and synthesizing the results
in written or other products and through
individual and group discussions with
staff. While students may-pool their
interests and skills in a small grouo
project, the basic proces- is the same.

Students' exp rience-based learning is
supported and expanded through advisory
grbup s.essions with their learning
coordinator and through project seminars
in which students ,working on related
projects (e.g., in Life Science) sha e
their individual research and thus
broaden their,knowledge of the field.

Other stategies--independont study
using programmed materials, tutorials,
small group workshops or enrollment in
regular high school or community collo e
courses--are among the options available
to students and staff in building
comprehensive learning programs to meet
individual student needs ardinterests.
Whenever possible, these supplementary
activities are made an integral part of
the students' prOjects.
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Northwest Regional Educational Laboratory

NTREL/ESCE bases its instructional
strategies around one central theme:
that the lifetime payoff of formal
education should be the ability to keep
on learning. Students discover that
experiences in the-community offer
significant learning opportunities which
can be integrated with the essential
knowledge and skills society expects
its educational systems to,deliver.

Projects are the primary vehiclefor
plannin -,3) and monitoring individual
student learning in the community.-
Students gain practice in basic skills
and critical thinking as they complete
project activities in specific curriculum
content areas.. Through the process of
career exploration, students gain job
investig4ion and assessment skills.k
Learning_levels. give Ftudents "hands-on".
practice in ihe skills, knowledge and
attitudes tequired for specific jobs.
They also provide the context Within
which the individual projects are
developed.

Through 22EiftfagyrificatA2r.1,
students demonstrate their proficiency
in. stated "survival skills" needed for
adult daily living. Journal writing
helps students develop communication
skills.and integrate their experiences
with personal needs and goals. Seminars

give students opportunities, to meet as
a group and discuss world of work issues
with experts from the community.

Mede of Learning

Research for Better Schools

The RBS model utilizes three distinct
modes of learning--the classroom,
incY.vidual and arou0 sessions and
actIvities and ex e iences in the
community and/or working on projects in
the field. A major objective of these
modes of learning is to have the school
and the community work together to
implement a career education program.

Students learn through the three program
components of Career Development, Career
Guidance and the Academic Resource
Center. Career Development, which
includes'career exploration and
Specialization, pre*des students with
the means to acquire knowledge and skills
that,will help.them understand the
:economic sector-through both a series of -

structured experiences at resource sites
and individual projects. Career
Guidance, a small group activity, is
designed to improve a student's
understanding of the work environment,
personal strengths and weaknesses and
the importance of career planning.
The Academic Resource Center provides
for basic skill development in English
and math through individualized
materials presdribed on the basis of
tdiagnostic testing. These components
4re all complements of the regular
school curriculum.

9



CURRI

Student Learning Plan Development

EBCE requires an orderly process for assessing and documenting each
student's academic and career program of study. Student learning
plans'are developed to derive an acceptable set of objectives that
will shape each'StOdent's personalized experience in EBCE.

Appalachia Educational Laboratory

Student Program_Guide helps .AEL/EBCE
students (a) identify their career
interests and aptitudes using self-
asses,..m.Lnt exercises and tests; (b)

identify their academic needs and
interests through transcripts and basic
skills inventories; and (c) select

cific EBCE courses, job titles,
experience sites and acadeMic themes
based onthese academic and c reer
assessments. Several manuals and guides
cross reference general career and
academic choices with exPerience sites,
texts, exercises an&.community resource
persons so that each itudent can create
the precise blend of activities,
materials and -locations which are most
appropriate.

Personalized counseling, disc ssion and
negotiation sessions betwL' a student
and learning coordinator (staff person
filling the role of teacher/tutor/
counselor) then lead to creation of
specific Activity Sheets--short-torm
learning projects which identify in
clear, measurable terms precisely'what
learning will occur, as well.as whore,
when and how. Used-frequently to
refine .student activities in response
to learning outcomes, all of these
materials and Strategies provide both
eomprf.ihAsive documntation and
opportunities for flexible, elea7ly
specified, manageable, yet fully
individualized student learning pla s
and activities.

Far West Laboratory

EWL,has developed procedures to
facilitate the planning and
implet-:entation of learning programs
based on each student's interests and
needs and aimed at growth in Basic
skills, Career Development and Life .

Skills.

After entry aesessment has been
completed diiring the s7tudent's
orientation to the program, the student
and-learning coordinator formulate a
longterm plan, then focuS -on how the
s ,_crit will acComplish the goals laid
out in the plan.

With help from staff the student selects
learning strategies; lpegins visiting
resources, -may enroll in classes or.
"tutorials" at the learning center and,
most significantly, begins project
planning. Project planning Packages
provide students and sta_f with a
convenientframework for,designing,
projects that integrate academic and
career learning.. Each package unites a
study area such as social science' with
associated careers. It includes geals,
relevant concepts; issues and topics,
sample projects, a list of available
resources and suggested readings. Using

the project:format, students specify
questions they want to answer, goals
they intend to achievet resources and
activities needed to carry them out a d
haw they intend to demonstrate the
achievomnt oE their goals. Student

prt)grest=4, I .uttl-ti altd intNirosts are

continually reassessed and the student
is involved in replanning as necessary.



Northwest Regional Educational Labor ory

In th,E NWREL model, students'

individualized learning plans are based
on assessed student needs, interests and
abilities. Each learning plan is a well-
analyrcd, sequenced set of activities
that moves the student ,toward clearly
defined learning objbctives: related to
the srated ools of the curriculum.

Learning plans are negotiated between
staff and students through a continuing
cycle of assessment, prescription,
ev4lUation and integration of
exPeriences. The cycle begins w
initial assessment of stlident needs and
interests. Each student then negotiates
learning goals with the staff and is
helped to design a plan _hat prescribes
learning strategies to meet personal
and prOgram goals. jAs Student work in
the program progrosses each completed
activity is evaluated by student, staff
and appropriate community resource
people: this evaluation yields the
aSsessment information on which
successive learning activitids sed.

Student progress in the program is
carefully monitored and recorded.
Students develop their own timelines for
completing:activities, then meet
regularly with staff to report on their
progress and/or renegotiate timelines as
needed. In addition, the program has
a Comprehensive recordkeeping system to
keep track of each student's performance
and personal growth and verify complption
of program requirements.

16

student Learning Plan Development

Research for Better School's

School staff, functioning as Counselors
or coordinators, help students plan their.
EBCE program. Students choose the career
clusters they wish to explore by going
through the Career_Exploratien Catalos
and making a first, second,and.third
choice. Over the'couise of a year,
students usually explore three clusters
(spending an aVerage of 12 weeks on each). .

In .this way students are usually able
to explore all three of their choices
during the year.

Students' interested in career
s ecialization--more in-depth activity
nt- resource sites--must firsthegchtiate
with a coordinator to deteimine what
they are prepared to do, then find the
resource site to carry out their
proposed activity. Students have the
primary responsibilitY for securing a
speciali'zation, with some help from the
school'coordinator.

Studynts participating in basic skills
activities are tested by school staff and
then have diagnostic, prescriptive
assesaments written to form a pro4ram
plan'in-Yither math or Ihglish.

ii



eer Planning and Decision Making

le carec.r-ccmponont of the EWE program specifies procedures and
-cosses bq which s nts learn how to 1.dentify, evaluape, and

r' atc d tothei: interests.

year s-vgistwER.M1.-na,M11.91M0111110.-

Ap7alachia Educational Labo _tory

AEI's program emhasizes the
Lhterrcla.tionships among three aspe

career- planning and decision makingi
salf-knowledge (aptitudes, interests,
.temperamonts, skills), knowledge,of
specific caraers/jobs and generalized
world of work information. Students
take several Career-related
sel=-aL;sessment instruments. The
resuizing .infortmationis tntered on a

ioL matrix contained in the -

'rogramHuide. The matrix
cross cos these assessments to
the U.S. Department of Labor's_114
Worker Trait Grcup olassifications
and leads. to selection of several tyPes
of careers for initial investigation.
The result placements, in
conjunct lIon with use ,7,LE a :Student

. Career self-directed
search ihstrwlwrit) and specific
Act Lt involve'the student

simult:aneoasly ganing information
(a) a snecific job, (b) the job

(c) aspects of the world

d (d) the degree to which
the stud,t initial assessment of
personal career auti tudes and interests

matches the- coaT World
'e:1 the student is having.

assessment, placement,
and-reassessment
Is throughout

12

Far West Laboratory

Because of the integrated nature of the
three-curriculum components (Basic
BkillS, Life Skills, Career Development)
in ail student learnir.g
career planning and decision making are
a recurring focus of student work.
During.their,orientation to the program,
students ate, introduced to a process of
career planning and decision making that
starts with learning about their own
interests, strengths, weaknesses, likes,
dislikes and values and recognizing that
thpse may change with further education
and experience,

Students ake then helped to plan
activities and gain experienees in EBCE
t6 test their knowledge of themselves
as well as to learn more. about careers.-
They,learn to analyze careers nq just
in terms àf duties, requirements and
rewards, but in terms of the effect on
one's:lifestyle and congruence with
one's-values, ' In individual and group
sessions students are led to evalbate
their experiences vith resources in
terms of what they have learned about
themselves, to identify what they like
and dislike about the career they have
encountered, to continually reconsider
theit interests and personal goals and
to seek additional information and
experience to aid their decision making.

While sthand explora 1 and testing
of expressed, interests ahd goals are
emphasized,.students are encouraged to .
U50 other sources of information (e.g.
interest and aptitude invontori0,3 and
Puplished occupational information) to
identify latent interests or skills and
select careet areas to explore.



Northwest Regional Educational Laboratory

Career planning and decision-making ,

skills are fostered within all NWBEL/'
EBCE student learning activities,
including career interest assessment,
student journals-, world of work seminars,
career exolorations, learning level
experiences and project activities. In
addition, all adults involved in the

-prograni participate in ongoin4, career
counseling to help students improve
their information-gathering- and problem-
solving skills and addto their store
of:career information.

Career exploration, particularly, is an
'important program strategy foe helping
students, gain career decision-making
skills. The exploration process-and"
accompanying Caar Exploration Packa e
guide students through three tojive7
day investigations-.of occupations in the
community and help students practice
assessment techniques tney can use in
career planning throughout their lives.

The individualized, problem-,centared
projects that students completerat
community _sites encoUrage students to
manage their own learning and perceive-
the relationships among personal goals,
career options and spacific knowledge
and skills. Through projects,.students
define and pursue immediate learning
goals and ,:lxamine and refine broadqr

aspiratio

Research for Better Schools

Ihe RBS model provUaa direct and
indirect instruction in career planning
and decision making. The career

-sA1-11-EIAPILInTala used in-the Career
Guidance curriculum component is an
instructional program deSigned to develop
student understanding of echniques
and information required for career
planniriq and decision making andto
provide practical,.exercises relevant
to stUdent experiendes in the program.

:Through_exploration and specialization,
2 the- Career Development component provides
students with information and\experiences
in a variety of qareer areas Which are
the basis for activitie in group
guidauce, course selection and future
preparation.

13



Use of Academic Course Work

This_ area deals with the extent to whdch academic courge wor- 6.,

_lesroom'instructionl is integrated-With career exploration and
decision making in each of tha four'LECE models.

Appalachia Educational Laboratory,

Although the AEE/EBCE program has been
deliberately 4esigned co "stand alone,"
the twelve sites which have field
tested ;the AELYEBCE.program have
demonstrated: that regular academic
classes can easily be incorporated into
students' programs. In fact, when the
program is located in-the home high
school (rather than-in a separate
facility) EBCE studpnts enjoy-the "best
of_both worlds":as they are able to
supplement,their EBCE experiences with
'courses and events such as foreign
languages, banc4 football, etc.' Also,
EBCE students always have tpe option
of enrolling in local community/career
colleges, vocational centers or other
types of'learning centers.

1 4

Far West Laboratory

In generalthe FWL/EBCE model replaces
classroom instruction/in academic areas
with a combination of; individualimd
research projects and weekly seminars,
.during which all Students working:on'
projects in a given field broaden their
knowledge of the subject by sharing
their research with cneanother and
discussing concepts,/ issues, methods
-and recent developments in the field.
Through experience-based projects and
seminar discussions, academic learning
and.Career exploration are inseparable
parts.of the same experience.

EBCE students may also enrolj in
regular high sehopl or Commtinity:college
courses or pursuOcademic knowledgu and

skills through independent.study,
tutorials or worshops offered through
the UWE programf.. To the extent these
supplementary activities ake
individualized and controlled by the
EBCE s6f!f, :(1167 are relate'd to and

build on students' field experiences.
Whenever apPropriate, students enrolled
in courses outside f EBCE are
encouraged to develop a related project:
to learn practical applications of the
concepts or skills they are learning
in cla3s.



Northwest Regional Educational Labora ory

In NKREL/EBCE, academic content is
delivered primarily,through actual
community experiences, and student,
projects are the'-principal program
_strategy for delivering that content.
'Project activities.are,addressed
specifically to thejiVé Life Skill
areas and Basic Skil1, as well as.
Career Development.

In-addition; however, students can
include regular° high -school classes
in-their learning plans if.these are
appropriate to the individual student
needs and goals. Similarly, EBCE
students can enFoll in selected-classes.,
at community Colleges in- the area.
Educational opportunities at the high
-scho0 and community colleges are
-looked on as another kind of community
resource to consider'in helping student5
achieVe,learning,,career and life goals.

Research for Better Schools

'The BBB model requires student access
.to regular school :classes for all'
subjects other than English and math

.

basic skills development and Career
exploration and specialization
activities.

15



CURRICULUM

Group Experiences

Various kinds of small group learning activities have been developed
within EBCE programs to provide group interaction in a program that is
primarily individualized and personalized.

A

Appalachia Educational Laboratory

Small group activities within AEL/EBCE
are:designed to provide and/or supplement
student growth and learning in several
ways:

I. Academi oups ear h learning
ways such aS sharing common

problems end interests and
particioating in cooperative
small group academic projects.

formal
ong

In career,groups students share
information and insights about
theiics Ito placements and learning

obtain informatiOn
:ut training, job seeking, small

businesses, etc.; or practice
assessing and applying individual
career aptitudes, skills, etc.

Guidance/counseling ups

provide opportunities for
students to develop and promote
self-awareness, self-confidence,
problem solv,ing and values
clarification; bridge the gap
between the familiar group
approach to education (classrooms)
and the new one-to-one
relationships (ESCE); and build

.their skills in human relations
and communications .

oup activities are ptovided both
d informally for students oh

Far West Lab- atory

FWL/EBCE incorporates a variety of
group experiences to -expand learning
-and peer group int-,.aotions:

Advisory rolip_s, cora-prised of

those students assigned to a
partiOl'ar learning coordinator,
have pltibva activities to help
Students become better project
.planners'and problem solvers,
more gRillful'decision makers'
and able to relate to others
more effectively.

2. Project seminars are designed to
assure that stueents pursuing
separate projects in a common
field of study (s1;ch as Life,
SO:ience-or So,,ial Sciences), can

share their questions, issues,_
problems_and experiences-in--
order to broaden-their
understanding of the field.

3. Workshops_ a're conducted as needed

for students with common needs or
interests. _Workshops help
studentS prepare for employment
interviews, college entrance
examinations, job seeking, resume
writing, etc. Small group
workshops may also be used in
place of tutorials for instrudtion
in basic skills, foreign language,
advanced math, etc.

4. c._..ip_I;roiccts enable students to

combine their interests anA skills
in:planning and carrying out a
project with shared objectiVes.



Northwest Regional Educa ional Laboratory

The NWREL/ERCE model has-the following,
act vities to give students opportunities
for group eraCtion:

World of work seminars bring .

cormiumity adults to the'learning
center to discuss important
employment: and econothic issues
with students.

All-student meetings are held
weeklytto share announcements
and plan upcoming events.

Anannual student retreat in
the fall lets students and staff
build group feelings, sharpen
group problem-solving skills
and open up channels of
communication and trust.

gatherings_with parents
community volunteers give

,student-S the OtTortunity eo host
's4ors at the learning center

and explain EBCE.

Group_dobtrie.finT1 following
student career-explorations
able students to share their
,- tjons, opinions and

reactior "IS to site expe ences.

Group Experiences

Research for Better SchoolS

Group instruction is utilized in,each
of:the three program components.
Groups of 10-15 students paricipate
in.career exploration experiences.
While moving through these experiences,
it may becoMe. necessary to divide the_
students into smaller unite- to work
on individual Projects. (Ninth through
twelfth graders may be mixed for career
exPloration activities.) Students are
also grouped in regularly scheduled
guidance sessions. --The Academic
Resource Center is individualized,but
uses small group instrbction as one
learning mode.

17



CURRICULUM

CertiffCation of Learning

Each program has its own procedures for documpnting student
experiences in EBCE.' ThA purpose of the credentialing process is
to provide a record of learning accomplishments that is comparable
to a regular high sChool transcript.

Appalachia Educational Laboratory

AEL has created detailed procedures and
documents for working A...dth parents and'

state and-local education agencies to
translate EBCE experiences into high
school credits and grades.

-Accountability is essentially maintained
through.three -sets of-mechanisms:

forms and worksheets which
capture or 'summarize all
individual student curricular
decisions (cOurses, sites, needs,
goals, activities and evaluaEion
criteria).

evaluation drocedures and
documents which pse EBCE staff;
Students, resource persons,
parents and schoOl peronnel to
continuously track, measure and

- record student,performance and
learning

3. materials and procedures
approved by the school system
to translate individual s.tudent
activities and peeformance in
EBCE clearly into standard.-,
Carnegie course credits and
grades to be entered on students
high school transcripts

Upon satisfactory completion of EBCE
each student redeives a regular diploma
from the home high school and a Career
Eduoation.certificate..

18

Far West Laboratory

The guidelines and 'criteria provided
in Project Planni,ng Packages enable
school,districts to translate EBCE
activities into credit for standard
high school subjects. When constructing
their prdject plans, students indicate
the type and amount of credit planned,
subject to the approval of their-
learning coordinators... Each completed
project is evaluated bY learning
coordinators',resource persons, skills
specialista apd any other designated
certifiers,. When a project is
successfully completed, credit is

c:.

assigned in-the subject are\ esignated
and entered on the official t anscript.
Other EBCE activities such as workshops.,
tutorials and seminars also yield
academic.credit upon.successful
cotpletion and evaluation.

Rating'scales aud checklists arelised
to monitor students' progress toward
and completion of EBCE coMpetence
requirements in reading, writing;
quantitative skills,-oral communica ions,
career decision,making and career
awareness. The learning coordinatar
certifies students'.competence in each
area based on observation, evaluation
of productive work and verification
from resources, tutors and other EBCE
staff.



Northwest Regional iducational Laboratory

NWREL/EBCE has a well-defined set of
procedures and'documents for reGording
and reporting student progress in the
program. EBCE staff have also'cleveloped
guidelines for translating student work
into Carnegie units of credit when
needed for placement purposes

Grades are not assigned and student
work in the program iS not routinely
broken .out into standard courses and
units of credit; instead, students are
required to complete their'work at
performance levels apprOpriate to. their
-abilities and goals. Evaluation criteria
for each learning act:i.vie are:

individually negotiated between student
.and staff, and.each completed learning
experiende is ehen evaluated and
certified according to .those criteria
by the appropriate persons--including
staffi parents and community resources.

when students exit the program,kthey
receive a certification portfolio that
cohtains performance Anformation needed

-by parents, high school glacement
.officials, potential employers and
college registrars. Graduating students
also receive a standara high school
diploma. Transferprocedures have been:-
developed between the program and the
parent school so EBCE students can
reenter the.regular.high school program,
if.desired.

?'4

Research for Better Schools

The RBS/EBCE instructional coMponents
are part Of the regular secondary
school curriculum. Credit for co_ _es

students complete throUgh
ekPeriences,can be determined at -the '

discretion of school administration.
At the RBS demonstration:site,
department heads and other staff
certify-course content students have
learned in the field.

19



EPLOEi/CO?LIUNITY VTI

Role of Community Participants

ELICE programs must have the cooperation of community resource persons,'
organizations and experience sites to provide community-based learning
activitios for students. Community participants are central to
prograth °pc-rat

Appalachia Educational Laboratory ,

In AEL/EBCE the community literally
becomes the school as students spend
approximately 80, percent of their time
learning at various experience.sites.
Once a student is placed in a specific
work situation, an. EBCE resource person
begins working'with the student on a
one to one basis in the following ways:

answ'ering .guestions about the
work situation to help thv
studegt complete :activities in
the :=7-!tudent Career Guide

helping the student work an
activity sheets involved in
.completinq site related
projects

filling out a' Student Evaluation
assess the student's

progress and record attendance

proViding the student with.
special types of tutoring and
demonstration in specific areas

- of exPertise

AEL has devdrioped a systematic experience
site aliOysi approach,designed.to yield
the tyPea of ,-eration described above.

0

Far West Labora ,ory

Whether an arc welder or lawyer, printer
or biologist, the-resolirce person's
priMary role is to.help students become
adults, learn how to think for themselves,
make responsible decisions, relate
maturely to others and plan and carry
out their own learning. projects.

,

4The relationship between resource person
and student,is-vonntary on both sides
and is defined by a set of mutUally-
understood expectations mid consequences.
Its Scope, objectives and duration are
negotiabledepending on the resource
r;erson's availability and the student's
educational'needs and interests.

Resources:work,closely with staff to
identify potential learning activities
and projects at thdir site. They provide
feedback to staff on.student performance
and products. Community participants
also serve on.a policy advisory board.
providing recommendations to staff on
policies and procedures andAlelping to
generate,and maintain community sup



Northwest Regional Educational Laboratory

NWREL/BBCE involves,the -ntire community
in its design and oPera ion:

f. Business and labor people from
the community, students, parents
and school district representatives
all7share in progam .n.and
policymaking.

Citizens in the community help
to generate and-maintain public
lIppliEi\for the program.

The community provides the
learing sites that are used by
students to meet personal and
program objectives: Working
adults at these_sites serve as
"inStructors" for the students.
They help students learn, counsel
them, provide help on special

problems and give feedback to
staff on student performance.

(

Community resource people with
expertise in the various .

"survival skills" or corr.es,
specified in the curriculum
certify.satisfactory student
acquisition of those skills.

Business and labor representatives
participate in student seminars
-cin world of work issues.

Individuals from cormunity
frequently tutor:individual
students in aeademic siibjects
and areas of student interest.

2 6

Role of COmmunity Far__

Research for Petter Schools

pan_

The RBS approach to EBCE requires
cOMMunity participation for four basic
tasks:

6

1. leadership in developing public
Support for the program and-
initially recruiting
participantS

2. leadership in defining.and
designing career exiiloration
and- specialization opportunities
'and revising them as necessary

3. filling instrUCtional roles kor
career exploration and
specIalization courses (program
staff retain supervisory 'roles)

4 helpingthe schools organize
and develop an admibiStrative
mechanism for fosterOg ongoing
communitY participation and
assuring effective use of
community participants

21



EMPLOYER/COMMUNITY UTILIZATI6k

Recruitment Process

An .EBCE program needs a network of community Ite t at cJn

accommodate student interests and program requirements and provide a
represontative selection of careers. Procedures are needed to present
the EBCE concept to the community, contact a range of sites and secure
their commitment to participate in the program.

IM-1.1M,r_riaLW-MM=Man=MMWM=MMM_,

Appalachia Educational Laboratory

NEL has created two different approaches
to the recruitment'of sitep and resource
persons:

1. The "front unner" approach
util;izes individuals who are
prownent in the community to
obtain initial agreement from
top officials at various sites.
EBCE staff then conduct actual
site analysis and final
discussions.

2. In the "music man" approach,
.EBCE personnel who are well .

versed in program site
development make contact with
larger groups at general meetings,
followed by indepth discussions
and recruitment.

Both approach have been hi- _y
effective for AEL.

22

Far West Laboratory

The FWL/EBCE mode) seeks both individual
volunteer resOurce persons and
commitments from resourCe organizatr_. ns:
If an individual volunteers, this
contact is used as a base for eliciting
organizati-onal commitment. If an
organization agrees to participate, the
progrark:seeks individual volunteers-
within it. In either case, the goal
is to recruit individuals eager to work
with students on a one-to-one or small
group basis.

Recruitment of an in tial pool of
resources begins with personal contacts
-bv.progra.:1 staff and supporters,
combined with presentations to
community organizations. Individuals
and organizations interested in '

participating are identified and
arrangements are made for personalized
orientations and ,ite analysis
interviews-

To provide a balanced pool of resources,
FWL has developed procedures for
determi:ning the kinds of siteS needed
to meet student interests and academic
needs and for identifying potential
resource sites in the .community. The

program'has also developed strategies
for contacting sites, a suggested
format for the recruitinent interview,
site selection criteria and procedures
to assist students in adding to the
pool by recruiting their own resource
people.



Northwest Regional Educational-Laboratory

Program staff personalize their
recruiting efforts by enlisting community
leaders, parents and members of the
program planning/advisory group to help
identify potential learning sites and
write letters introducing the program.
Staff then take responsibility for
conducting personal recruitment
interviews and recording site information
for use by students and staff, following
established program procedures.

A variety of sites are recruited to meet
students' tentative career interests,
which.are determined through assessment,
expressed interest and ttaff estimates.
The .networ:. of employer/community sites
resulting from initial recruitment
efforts is sufficient in number (roughly
two learning sites.oer 'student) and
variety to allow student selection of
multiple learning experiences in related
,job fields as well as among different
occupations.

J,Yiers are given cho ce. as to the
extent of their involvement with
students but are asked to make a specific
commitment regarding the nature of the
learning experiences they can offer.
They sign a Letter of Intent to
participatc3 in the program and designate
.Tropriate "community instructors" to
rk with ttudents.

2 8

Recruitment Process

Research for Better Schools

The recruitment process is determined
by the number of available resources
within a given community and the needs
and interests of both the participating
school and EEICE students. Program
staff identify persons, resources or
organizations such as Chambers of
Commerce, business or labor groups or a
cadre of influential citizens that
might be interested in working
cooperatively with education. Such .

persons and/or organizatiams, identify
potential resource sites and suggest
how to access thote sites. Program
representatives then carefully
articulate their needs to resource
site staff. A policy comMitment to
participate in the program is made at
the management level and one person
within the resource site agrees to
meet with school taff,to begin
planning for program involvement.
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1:NPL UTILZZATION

Resource Person Development and Maintenance

needed to prepare comn ty resouroe persons for
i=ivement ,-4nd ..2ssist them during the program year. This
elps resoure persons provide appropriate , and

AssiLanoe co EBCE students.

Appalachia Educational Laboratory

AEL/E0CE offers several ways to provide
sons with the information

and ,ights they need to work
ively with students. A Guide

Persons summarizes key
information.about EBCE generally and
about the reSource person's
rpspoh,ibilities within the p _
Initial dtrect 'contact with resource
,ersons usually occurs as the site is-
being analyzed or as a new resource
person enrolisyithin an existing
site. 'Continuing resource person

-..01,,or.ment occurs as the learning

coordinators make site visits.
Periodically, EBCE provides group
seminars for resource persons to
exchange ihformation, generate ide
and discuss problems and concerns. The

EF3CE sta" also maintain periodic
f'e!lenl '-ontact with resource persons
and encourage them to call the learning

-.ators if thpy have questions or
Lengthy and formal-

training sessions for, resource persons
are r.ot held, primiarily because the
f.,SOLIXCQ persons themselves jUdged

. ses:71ons f-r) he unnecessary.

Far West Laboratory

Program staff work individually
newly recruited resource persons to help
them understand the underlying concepts
of EBCE, its goals and how the program
operates, as well as to determine with
them how they can,.best help students.
The resource persons' participation in
defining their own roles is a key
element in prepariag them to work with
students. A Guide
and Communi_y
resources to

esourec Persons
-ions helps orient

program and serves as
a reference ,as they help students plan
and carry out their individual or--
small group projects.

As resource persons wotk with students,
learning coordinators monitor student
progress to obtain information from
the resource and provide personalized
feedback that anables resources to
evaluate and improve their work with
students. The resource analyst
maintains regular contact with program
resources and troubleshoots any problems.
Ongoing liaison is also maintained .
through newsletters and open houses,
where resources can share and discu..,;s
their experiencc ,. strategic,':

working with seudents.



Resource Person Develepmen

Jhwes t Regional Educational Laboratory

Communitt, tsourct persons are selected
to work,as "iuotruc __ors" with students
on the basis of _ eir interest and
available time. NWREL/EBCE
provides resource persons with.staff

program information, skill
element and contact with each other

so they can suceessfully guide, negotiate
wi-h, instruct and evaluate students.
Th:n dcclmrnent is accomplished
thrugh a planned, integrated series of
four qroup Meetings held approximately
once a quarter during the program year.

Program s._aff also contact each learning
Site at least once a week for routine
site maintenance, during which they
respond to individual questions,- needs,
concerns and suggestions that'arise as
the cSmmunitv ins'Fructors work with
students.

This combination :if planned development
sessions for resoUrce persons and
staff monitoring OLE student onsite
activities guarantees a productive
learning environment for EBCE students-

30

-id Maintenance

Research for Better Schools

Group orientation and training of
community participants takes place
before students begin their field
programs. Training sessions are
conducted by,school staff in a series
of seminars focusing on program goals
and objectives, site analysis,
implemen'tation, learning activity
development, prograth maintenance and
evaluatiOn. (If time and staff are
limited, school staff can orient and
train community participants
individually as programs are developed.)

School staff continue to meet-regularly
with their community counterparts until:
the latter gain experience, in dealing
with students. Contact is then
maintained on a less regular-basis
throughout the school year.
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EMPLOYER/COMMUNITY UTILIZATION

Site Analysis

The career and academic learning opportuni JOS at e _12 cooperating
unity site are systematically analyzed and documented to insure

that students will receive bona fide and meaningful ;earning

' em.0 when visiting o'tes of their choice.

Appalachia Educational Laboratory

AEL/EBCE has created and refined a
system for experienee site analysis
which (a) has been tested with over
500 sites in several sta-tes, f(h) can
be-completed within a matter of hours,
(c) provides full documentation on
learning potential at any site and (d)
generates the data needed for students
and program staff to make knowledgeable
and accurate decisions about site
placements and site activities. The

product of this analysis is an
Experience_ Site Learnin: Guide for each
site. These guides contain basic
logistics on the site, general
information and relevant requirements
(e.g., dress code, transportation),
capsule descriptions of each segment
of the experience site and detailed
descriptions and summaries of the
academic and career learning activi ies
a student can undertake with that
resource person. These data, in fact,
provide EBCE students with a learning
guide for each site and allow students
and learning coordinators:to select
sites and resource persons as well .as.

to --46nerate Aetailed-sgecifications ef
_learning activities.

26

Far West Laboratory

Through informal but probing interviews,
program statf work with resources to
identify a range of learning activities
the resource can of fér students,to
expand their career and self knowledge,
apply their basic skills' in real life ,
situations, research topics or issues
of interest and acquire conceptual arid
technical knowledge in academic and
career areas. tearning activities are
tailored to the resource person's
intekests, expertise, work and schedule.
The business administrator with a degree
in political science may be willing to
work with students either on business
.or government projects. The Iretter

carrier who writes poetry may only be
interested in sharing avocational

interests. The carpenter with an avid
interest in photography may be able
to help students acquire skills in
either area, The FtAlt/EBCE model

capitalizes on resources' experience
and expertise whether directly related
to their current work situation or not.

_The range.of_learning activities-
identified by the staff member and
resource axe spelled out in Resource

Guides. In designing their projects
and planning their work with .the
resources, students may choose from
these options or work out others with,
-the resources, subject to the approval

of staff.



Northwest Regional Educational Laboratory

NWREL/EBCF has developed a Learni9 Site
Analysis and process to ,
identify potential learning activities
at each community .site in the program.
The analysis is completed by a program
staff person and community instructor
working together to identify job .
requirements, characteristics end tasks
'in a descriptive format tisabi ,... staff
and studenta.- Of particular .

significance in this process is the
breaking down of the community
instructor's.job into major tasks,
subtasks and basic skills functions
that a student could perform. ,The

Staff person conducting the interview
records this information on the LSAF,
which is then usedin writing learning .
objectives and project activities for=
individual students to complete at that .
learning site.

Research for Better Schools

School staff work together with resource
people to inventory the:available
resources in the community and assess the
learning potential of. Ziose

Survey Form which is used in conjunction,'
with predetermined content objectives
for students' field experiences. The

information drawn from the.Site Analysis
SurveY Farm and matched with the
objectives for.the field experiences
forms the basis for program development
between resource site personnel and
school staff.
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EMPLOYER/COMMUWTV UTILLZATZON

staftrtemmimaelaigiontoasimsz=sms,

Site. Utili2ation

Student learhing experiences at community sites can range from
obserytion to extensive hands-on activities. Sires are involvild in

student _learning to the extent that their rosources and capabilities
tnertl

sts.,22,-IECTEMZERISESEr

Appalachia Educational Laboratory

students Snond as average of SO percent
of their time (four days out of fdve)
learning at 'curniinicy experience sites.
These sites proVide the environment and
opportunities for both caroer and
academic learning. The ba.sic learning

Possibilities are established through
the site:analysis.nrocess and documented
in the EXoe_rience Site Learning Guide.
With thin information the EBCE learning
coordinator and each student create a
series of Activity Sheets which identify
the acadwic courses, career areas and.
specific activities the student will
Pursue while at -the site. Each Activity
Sheet generally covers a one to three-

week period. The resource person
receives a copy of the'Activity Sheet
and thus knows what can be done to he p
the student learn. The'learning
coordinator visits the .si.te at least
once during the.student's placement.
Upen completion of the placement, the
resource oerson nehmits .e. formal_ ,

evaluation of the student's activities,
progress and performance.
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Far West Laboratory

Students Select the.resourees 'they
will visit and use in their projects
based on their current needs and
interests.- On a single project,
students may work with several resources
at different levels of depth and
duration.

The orientation level or short-term
arrangement allows- tha student to
become acguainted with resource persons ,

and their organizations and discover
What can be learned there--or simply
to supplement research on a project
where the student is more intensively
involved with other resource people.
Students must plan their orientation
yisitS by identifying questiens they
will seek to answer on a project sketch,
which may or may not lead'to a full-
fledged project.

The f,2ploration leyel allows the student

to arrange-several-more-visits-with---a
resource to survey a career or area
.of study.

At the investigation_level, which may
last a full :.1yhol tarm, student.can
foCUs on indepth research or on
mastering oelected oareer or academic -

skilln At both the exploration and
investigation levelsr 'students mUst
work with their resources and.learninc,
coordinator to develop a project plan
specifying what they will do- and learn;
performance and products expected,
deadlines, evaluators and-,evaluation

. criteria. St:udehts are oncouraced to
use more than one resource on a proje-ct'

whenever possible.



Nor hwest Reg onal Educational Laboratory

Enployericonunicy sites formally
recruited into the program are used by
Students in four ways for both academi_c
and career learning. Students' first'
experiences-at job sites of their choice
are organized as career e:elorations,
during which they proceed through a
logical process of investigation and
assessment using an Exploration Package.
A learning_level_ gives students the
opportunity to gain more extensive
experiences at sites they have already
examined on explorations. An optional
skill building level maY follow a
learning level at a.sito Wt is not
required for all students (it allows
development of entr-leVel job.skills
for those who desire them). An''optionat,

special placement often runs
_concUrrently with other site placements
and uses employer and Community Fitgs
-for other than specific career'skill
purposes (completing specific proiect-

. _

_--ar-exampte-).

Exploration and learning level sites-are
consistently used for student work on
projectsindividualized, problem-
centered giiides that'help each student
blendjearning Obj.ectives froM Basic'
Skills, Lire Skilas and Career Development
into specific activities to be completed
primarily onsite. The optional skill
building and dpecial placement level's
are also indorporated into sttident
learning plans through project aotiviti

Site Utilization

Reserch for Better Schools

The RBS model organiz6s a resource
site into two. expo-rienc levels. The
first is career -exploration where grouns

..of. from 10 to 15, students are involved
in preplanned field experience
activities within, 'career clusters they
select. These explorations enable
them to see a .varietycif careers-during
the school year. The second level of
site usage is specialization, which
consists of. individualized, in-depth
experiences and hands-on activities for
students aft0r-they have completed
eXplorations.
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EMFL,OYER/CQMMVNITY UTILIZATION

Range of Career Options

EBCE prccjrarns need community s'ite networks and procedures that allow
their stUdents to select and explore a varietu of careers.

'-"Atrzmrmr4eir

Appalachia Educational Laboratory

AEL/ESCE uses the U.S. Department of
Labor's Worker Trait Group system and
a series of related diagnoZtic tests to
assure stildEint awarenes's of maximum

numbers of careers. The AEL experience
site analysis procedures then-provide
a way to classify the resource person's
job title into the appropriate Worker
Trait.Greup and describe the learning
.opportunities and possibilities in
detail. Cross-referencing and
documentation materials assure that
students can easily find all the
relevant data. students firsL relate
their career interests, aptitudes-and
temperaments to specific Worker Trait
Groups. They then identify the available

tes and job titles within those groups
and obtain detailed information about
any or all related jobs and Careers.

:1=2,==r4:1222If==.J

Far West Laboratory

The range of careers available for
direct exploration w.ill, of cdurse,
depend.on the resources available in
any locale. Far West ha developed
procedures-to aid an EBCE staff in
developing a balanced pool of resources
representing different kinds and levels
of careers as well as offering learning
opportunities across a variety of
qubjects-and

Students choose from among a broad
range of jobs and careers (sites) for
orientation, exploi-ation and
investigatioh'activities. lelatever the

focus of their project work, the Project
Planning Package provides an annetated
list of already developed resources.
If different or additional' options are
desired, other sites can be recruited
and added to the network, either by the
student or by program staff.

Students may work with as few as three
many as ten or more resources

during a school tCui, depending on the
number and type of-projects planned.
Students are required to explore _at
least six occupations each year they:
are in the program.



Northwest Regional Educational Laboratory

Tncoming students indi ,ted career
interests are the starting point for
determining the types of sites needed
for the !IWREL/EBCF program. Staff,

recruit a "network" of community sites
representing a wide range of careers
and occupations. Students, then choose
the sites they will visit, based on
expressed'and assessed career interests.
Additional sit.2s are recruited whenever
needed.

'Students are encouraged to explore end
compare as wide a .range of careers and
jobs as possible,. TheY learn-firsthand
about particular occupations through
mdi idual career explorations and
indepth learning level experiences at-
the exploration sites of most interest
to them.

ithoib=the' must i explorr',_a_miaimum of__
five sites per year,,students are,not
required to explore a specified number
of occupations in a particular-category
or cluster. Similarly, students are not
asked to focus on a potential future
career, but rather to expand their car_e
interests through a variety of.
'eXperiences. One student's request -.for

an auto mechanics site began-,with an'
exploration of a service station, moved
to a car dealership, then to adiesel
shop.and finally.to a computer
maintenance facility--all from an initial
interest in -"repair."

3 6

Ranaa of Career Options

Research for Better SchOols

The range of career options provided
by RBS/EBCE depends on the number of
employers and community resource, .

sites recruited for the program.
RBS/EBCE seeks to give students
opportunities to sample-as wide.a
range of careers, occupations and job
functions as possible. To do this,
students' exploration'activities are
organized within clusters of careers
and occUpations. Each term the
student selects-a career cluster for
which employer/community site
experiences have already been planned
by program'staff.- If the student
becomes particularly interested in one
job, site-or career while completing .

group exploratery experiences in a
-given cluster, an individualized
specialization plaeement can be
arranged to allow the student moro
substantive=perticipatleon=in_tho,se
activities. .
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GUTDANCE

(Student Accountability

ESCE programs need an ace,-_?Linta_ s-ustcm that acquaints students
staff with their obligations and respons-ihili tiu and provides
_anos for establishing realistic student goals and milestones
aling with student/stafr prohloms.

Appalac'i_ Educational Laboratory

AEL addresses student accountability in
two ways: through clear and mutually
reed on statements of objectives and.

time frames and by viewing student
responsibility and behavior as part of
the learning process rather than as
something that interferes with learni g.
The Student Pro:ram_Guide and several
other documents rind forms Clearly
specify student learning Objectives,
learning Activities, program decisions
and goals and evaluation criteria.
rormal cycles of program review and
updating take place, Separated by
maximum intervals_of nine weeks (review
and updating'occur more often for
students with a record of difficulty).
Botti the learning coordinators and any
supplemental counselors are trained to
treat poor performance as a learning
opportunity for the student. For:

exam 1P, the learning coordinator mignt
assi8t students having difficulty by
altering their programor by creating
new learning activities that focus on
the diffrcelty. Becoming increasingly
-dependent and responsible can thus'

become an imDortant learning goal for,
the student in and of itself.
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Far West Laboratory

The first step in helping students act
as r6:51_,Jr1.6ible adult is to begin

treating them as agults--cauable of
thinking, making decisions, planning
their work'and accepting responsibility
for their own actionS. The role of
staff is to assure that students possess
sufficient information, examine
alternatives and understand the sure or
likely consequences of different actions
so they can make informed decisions-
and commitments.

The FWL/EBGE model provides a structure
within which students and staff make
decisions and are held accountable.
Program handbooks assist by identifying
the kinds of decisions that need to be
made, discussing tradeoffS, speeifying
standards for student programs and
projects and providing a procedure for
monitoring-student performance: and
handling problem situations.

A key tool in this process is a
performance-based credit .alglitlient
system that is flexible enough to
accommoteindividual studeht ihterests
and learning objectives, yet rigorous
enoUgh to enable staff to-hold students
accountable to plans they participate

making.

Problems with student ogress or
behavior are treated as learning
situat,ions. The student is led to
analyze the problem, its causes and
consequences, then to examine
alternatives and make his or, her awn
decision (with staff and possibly'
pareptal approval) about what ocur5e,
of action to take.



Northwest Regidnal Educational Laboratory

The NwREL/EBCE student accountability
system defines program expectations
regarding student learning and behavior
in terms of- choices students must make
daily to progress in their learning
plans The systervelearly specifies,
student responsibilities relating ,to-
performance and behavior and suggests
the kinds and pequence of consequences
students can expect if they do not meet
their responsibilities. Tbe,emphasis
is on helping students make decisions,
be responsible for their own actions
and make satisfactory use of their time.

With staff assistance, each student
.maps out specific learning objectives
in=stated time frames. Staff meet

_eegularly with students to review:the _

progress. Staff also meet regularly
among themselves to discuss student
growth and behavior and develop positive
courses of action. Students,receive
both personal' acknowledgments of work
well done and 'staff support-in dealing
with any difficulties

For all accountability issues, NWRE13/FBCE
has developed a proceSs whereby students,
parents and staff negotiate courses of
action .that will reconcile student
behavior and Program expectationq in
ways that resPect both the individuality
of eachstudent and-the needs of the
community-at-large. Staff
the student accountability
the negotiation that is pe-
en important guidance tool
fur turning'every behavior
learning experience

consider
system--and
t of it--as

A mechanism
into a

Student Accountebilj,ty

Research for Better Schools

Students in the progrmm are respowAble
for mastering the performance objectives
in their individualized math,and
English programs; for'securing
information about jobs, occupations
and dareers while on resource sites;
and for information processing,
decision making, probleffi solving and,

nally, self evaluation. EBCE-staff
help students understand their
responsibilities in each of the three
curriculum areas and follow regular
school policies and procedures in
dealing with problems.



GUI

,

System of Guidance and,20unseling
-

(.71..unce and couneuing encompass many as ects < delA,ering and

monitoring a p.ergonaliz,ed program for each EBCE student Theq insure

at eacth stjIllant's program is based on person-al needs and interests,
hey ptovide direction and assistance to ilach student for career

decision making.

Appalachia Educational Laboratory

AEL/EBCEinstructional procedures and
materials weave key aspects of guidance
and counseling into allistudent
learning'. The following factors help
to create an environment and set of
experiences where learning and guidance/
counseling are essentially one
continuing event:

1. ,the inquiry process/rational4
thinking strategy built into
each Activity Sheet

the interactions between
self-knowledge and directly
--perienced career informati_n
and insights

th,._ fact that program decisions,
-are based on individual student
Tleds and interests

..7,are,ul document ion of s'tudent

learning

the one-to-one learning
situations, whether with a
learning coordinator or
Community resource person

, .

Small gr up guidance and counseling
sessions supplement the individual
)rowth and direction that flow out of

EBCE learning process. Accegs"to

a professional cobnselor (primarily

using the local high, school's
counseling program) is also important,
both for individual students and to
provide ongoing inserviee training
and consultation to prograM staff. °
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Far West Laboratory

The.guidance and counseling procedures
of FWIJESCE include the following major
components:

initial and ongoing assess ent of
students', learning needs,
interests, oapabilities and goals

long-term and short-term program
planning, including individualized
projects using employer/community
resources

procedures for monitoring
Students activities and growth
to identify and resolve problems,
assess competency and re-eValuate
interests and needs

criteria and procedures far
awardin_g_Eyedit for completed
student work

These procedures are implemented through
_individual cOnferences, advisory groups
,and project seminars, with the joint ,
participation qf students, learning-
'coordinators and resource persons.

The learning coordinator performs a
combined teacher/counselor function,
helping students make informed decisions
abaut their own education on a daily
basis and he),ping them develop the
skills they need tp pursue their o n
goals



No thwest Regional Education-al Laboratory

'Guidance in NWREL/E.-2E is integrated in
all learning activities, and interaction
b'etween program adults and students
is fundamental to the career and personal
development of -each student. The
emphasis,is on helping students develop
-the attitudes and habits that will enable

, them to fl:inction'as independent adults.

Guidance begins with student orientatin
and continues through:

1. tUe ongoing cycle of individual ,

_a ning plan development
(assesng needs and interests,
negotiatinq,and prescribing
learning activities, evaluating.
performance and integrating
experiences) _

2. the student accountability system

3. systematic monitoring and
documentatioh of student learning
and feedback to.students,and
parents

4, staff procedures for keeping each
other informed conderning stUdent
behavior and'personal growth

S. pericdic group counselin guidance
activities for staff and ___udents

Every staff person, pa ent. community
instructor, competency certifier or
other resource person serves an important
guidance function in the normal course
of each student's EBCE activUies. In

addition,,specialists from the local
high school and/or community provide
indepth professional help when needed.

System of Guidance and Counseling

Research for,Better Schools

Guidance and counseling in S/EBCEare
delivered through the Career Guidance
component of the curriculum. This
component helps students acquire the
self-evaluative, problem-solving and
decision7making skills they need to
assess and relate their experiences
in and outside the school to their own
career development and to public issues.
Usually scheduled in one or two
50-minute sessions per week, guidan-e
activities include both individual
guidance and counseling and group work
with a process skills curriculum
called""Career Clarification: A
Problem-Solving Approach."

4 O.



GUIDANCE -

Parent Y.elations

Parents are involved in their children's EBCE prouram'in yarJjus
waysfrom grantinpormssion foz program participation to beinq
regulari informed of studentprogress and evaluations. Parents aro
iso active members of EBCE Odvisorg groups.

Appalachia Educational Laboratory

The .parents of enrolled students a_e
irlvolved in virtuallv all asoects of
their children'.s program:

1. Both parental,and student approval
are required:fOr'program entry,
andparents participate
orientation sessions and
one-to-one discussions with
program:staff before such'
aporoval is requested of them.

2. The EBCE Community Advisory.
Council, whigh functions.in ao .
advisdr,R,and,orpgram resource
capacy, includes parent
representative.

1. Written 1701X:Lr of student
dna progress are

proviCied tle parents 11 a quarterly

hanizrl.

4. .eci:11 pnant-ntude^| conferencQs
are helH anv,time, a student's
perforance suggests that
pors.onal. lndeptli ,onferen?e:i;

would be'useful..

5. Parents arv invited to partikcipa,u
ih career-oriented seminars and

preSentations.

Far West Laboratory

Parental support and participation are
encouraged in Many ways:

1. Parents of prospective LBCE
,students are invi.tcd to .program
orientations ''so they can make
informed decisions about theic
son's or daughter's participation,

2. Staff regularly schedule
individual parent opnferOnces
regarding student progress an4
make periodic telephone contacts.

'3. Parents reteive copies of their
students' program plans and-end-
of-tesn progress and credit
summaties.

4. Parents are encouraged to offer
their experiences'and expertise
to all EBCE students by'becoming
resource persons.

Parents are invited to,,prograM
orientation sessions and open
houses.

6. Parent representatives? sit on the
program's policy advisory board.

The program mdintains regular
communication with parents t,-N promote

Their involvement, regardless of. the
par.,_rnts' expectations from the program
anl level of inleresif in their child'
learning acLiviCles,



Northwest Regional Educational Laboratory

Beginning with initial student
.

recruitment, MYREL/EBCE involves
-rents actively in the program.

Parentalpermission is required Tor
students to enter EBCE. Staff interact
with parents several times:before that
permission is sought to insure that
they, as well as the student; understand
what the program can offer and will
require.

Throughout= the yar, staff
communication is immediate and ongoing.
Parents are regulariy apprised of
student learning plans anel progreSs
-through a combination of written
reports, personal:telephone calls and
periodic conferences at the learning
center,. Program staff elicit parent
opinions and suggestions and involve
them in guidance decisions. Parents
recelve a program newsletter; are
invited to an orientation session at
the learning center each fall; attend
oceasional other gatherings with staff,
students and community resource people;
and arc represented on the .program's
governing -board.

Parent Reqations

Research for Better 5chools

RBS/EBCE parents are actively involved
in many facets of theprogram. Parental
signatures are required before Students
become eligible for enrollment. Staff
.interact regularly with parents to
assess student progress.and. solicit
parent input. Parents are seated on
the RES advisory group and have also
formed their own parent advisory group.
The patent advisory group helps and'
encourages students by the following
activities:

iculatiag program concerns
to school administration

helping students bridge the gaP
between learning in school and
learning in the community .

3. helping the program relate to
other groups within the
community

4 helping to recruit community
participants

5. providing social activities for
students
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GUIDANCE

Student Rec,ruitmen nd Population

71!-e EBCE programs have developed techn14.ues for iden fying,

contacting, interviewing and Selecting students into the program
and for presenting information on the concept and program to
prospective students and their parents.:

Appalachia Educational Laboratory

AEL/EBCE has used many methods for
recruiting EBCE students, ranging from
presentations to the student body and
teferrals=from guidance counselors to
in-school "booths" and radio and
television ads. Evaluation data
indicate that AELJEBCE is effective
with the full cross section of student
abilities, ranging from National:Merit
scholars to low achievers and potential
dropouts, EBCE appeals to this diverse
group, both initially and on an ongoing
basis, because of the wide range of
opportunities.offered in the
prograM--individualiation, community
experience, a nonclassroOm setting, etc.
The specifics of the program are
explained to both students and parents
during the redruitment period, usually'
held in the spring and near semester
trans.i

Far West Laboratory

-The FWL/EDCE _odel was designed to
accommodate a broad.range of stUdent
interests, abilities and backgrounds.
The pilot operation of thd program was
targeted to a cross section of senior
high school students in terms of past
performance, future plans, ethnic
group, sex and socioeconomic
backgrounds. FWL found that all kinds
of students (though not every student)
could profit from an experience-bas.ed,
career-oriented,-student7centered
curriculum and tha-t a diverse student
body yields important educational
benefits through informal exchange

, among peerS.

SOme districts have, howevor, decided
to implement a FWL/EBCE program to serve
the needsof a particular academic or
socioecc,nomic group. .The Student
Recruitment Handbook di-sousses the
effect of rifferent target po1ations
on program resOurces. For exaMN1e, a

propotion of poor readers .\
requires a lower staff/student ratio
as students will need more assistance
in und,2tstanding Resource Guides and
developing project plans.



Northwest Regional Educational Laboratory

NWREL/EBCE is a voluntary program
designed to serve students within the
total range of academic ability, career
aspirations, dependability and
'motivation. Within these parameters,
recruiters emphasize that EBCE students
must be willing to work with a variety
of adult,s, learn in a variety of
settings,, be able to adapt to new learning,
styles, work in an individualized.
program and be responsible for, thpmselves
--d their work in the program.

these expectations and the program itself
arp explained to prospeetive students
and their Parents through letters to
parents,.presentations at the high school
-and followup discussions with those who
are interested. Students are able to see
the differences between ESCE and the-
regular high school program and decide
which is the better alternative for
them.

',The'program has developed a.student
application forth and questi6nnaire that
provides information usefill for baseline
evaluation data and for general
descriptions of the student population.
Thelorm can be used by any EBCE program.

NWREL/EBCE uses a random selection
process ro arrive at the required number
of articipants from,among program
app ants..

4 ,f

Research for- Better Schools

The RBS program has been developed as a
regular curricular oi eourse option for
any secondary school student interested
in finding out about careers. students
pai'ticipating in the program reflect
the student population that woOd be
found in any high school, -ranging from
bright, highly- motivated students,to
underachievers and poorly motivated
students.

Students may learn about the program in
a variety of ways, including listings
on course offering sheets, referrals
from school staff,- presentations by_
students and school staff, advertisements
and word ofmouth. Since the program is
offered as part of the regular
instructional program at,schooli normal
channels of communication are also ubed.

\
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Pollumaking

The progrr-

given.dommu
the communi

_k'Jines that will govern EWE operation within a
should bo established with input from all sectors of

Appajaqhio dUcational Labbratery

In order to effectively and, fu,lly
i:.volve the totalcommunity:411 an ERCE
program, AEL/EBCE-stron,gly urges adopting
-school pe'rsonnel to establish and then',
use acommunity advisory oounoil, (cAC).
AU/EBCE has utilized-a CAC sinCe the
prOgtamis-inception and -has found its
members to be of, invaluable-assistance--
to the

Comp ef tiCtlyes from

buiness and labor, schbolicials,
parents and students, the council is

HIcit an autonomous policymaking group
but rather facilitates program
operations by identifying. comMunity
resources.and personnel and serving in

advisory capaCity to, program
personnel -AEL has developed materials

. which decri.lee the composition and role
of a community adry council and
explain how program adopters can
establish suck a council.

Far West .Laboratory

The MILVESCE model provides for a
special-policy advisory board. The
board provides recommendations to the'
staff on program policies and procedures
and helps elicit and maintain community
support.

Each district will need to decide
Whether to create a separate EBCE
advisory group or use established
program advisory councils.' In all
oast:, the 'program will operate within
policies and procedures setby the
school board or other duly constituted-
autimDrity,



Northwest Regional Educational-Laboratory

necae EBCE is community-based, employer,
labor and citiz n representatives
particiPateactiVely withprofessional_
edudators in operating the prOgram.
To keep the program pesponsive to the
needs of all partioipants,and the
community, the following all have a, voice
in policymaking:

1. A community program planning
group, consisting of school and
community representatives, made
decisions and set parameters as
NWREL/EEICE was taking shape.

2. A pro_gram governing board,
consisting primarily of community
members with representatives from
parent, student and school sectors,
evolved from the planning group
and makes ongóing policy-level
decisions about program operations.\
(In districts adopting the NWREL/
EBCE model, the program is also
being successfully adminis erud by
the chool distridt board, with a
community-based EBCE advisory
group.)

The pp_gram director_ and -staff.

work with students and the
goVerning board to_ make decisions
affecting day7to-day operations..

Students_ in the program make
suggestions and recommendations
both to the staff about dajdy
program operations and to.the
governing board concerning policy-
decisions..

Policy_ aking

Research -for'Better Schools

ProgrammatIc guidelines for RBS/EBCE
are formally established.by the scho-1
board. In addition, RBS/EBCE has a,
community advisory group that maintains
a working; cooperative relationship
between the school, and coMmUnity. -The

aldvisory.group serVes several rurpOses, .

including helping to promote 'public -

accePtance'of the program, ,aiding in
recruitment and maintenance of communit
resources and organising support for ,
continuing Program development. The
-advisory group consists of
representatives from business and:
industry, labor, the Cemmunity, parents
and edudation.

4 6
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h__JAGEMENT_

Staffing-Cons dera ions

This area is concerned with identifying the responsibilities, roles and
numbers of staff needed for effective delivery of the ERCE,proaren

11/411trungslownimmpiammanam.monimmems-

Appalachia Educational Laboratory

AEL/EBCF._is based on a unitary staff:
role, rather thafi use of various staff.
speCialists. Within AEL's program,
learning coordinatorS have full and
direct responsibility for developing,
maintaining, eyaluating And updating
all aspect's of a Student's learning
program, both career and academic: The

materials and procedures are structured
so that each learning coordinator can
provide these services for up to 20

udents.

An
analysis-capability is also required;
however, experience haS shown that this
role can be adequately performed by the
learning coordinators on an ongoing basis,
once the program is underway.

cruitment

Access to a school .counselor to handle_

sPecial counseling needs and/or group
counseling sessions is important.

Administrative su ervision can generally
be provided by a "lead" learning
coordinator in most EBCE.programs.. Thig
indiyidual can also be.responsible for-
ongoing visits te experience sites
and for carrying out the
guidance/couhseling functions to the
degree .that they are an integral part
student program planning and dedision
making (e.g., self-assessm.ent of career

aptitudes).
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Far West Laboratory

Experience has shown that FWL/tBCE can
be.staffdd at tile same staff/student
ratio as is u ed in a comprehensive
high school p
patterns vary
the folloWing
necessary:.

ogram. =While staffing
from district to:district,
staff'functions are

1. learning.Coordin or.4-responsible

coordinating the students.'
al learning.program (each .T.(? F

ks with betWeen 20-10-students)

resource anal-st--responsible f__
redruiting,-analyzing and
maintaining the pool of re-ources

di --administrative_
coordinator and staff supervisor

skills specialist--coordinates
individualize0 supplementary
activities such as tutorials,
workshops and instructional
materials

These .functions can be combined in
varions ways depending cin.the size of
the program and needs.of the district'.
At one site, the'Program director is
also the resource analyst. At anothe ,

learning coordinators share .the

spedialistlunotion. At another,

learning'coprdinators share
responsibilitY for helping students
plan acceptable projects with xeg6lar
academic.faeuity.who'retain authority
for credit a!5siglittent within their

discipline.



Northwest Regional Educational Laborato

In NWREL/EBcE, stafffunction more as
facilitators or managers of learning
than'as instructors. ThAy supervise
the lay "teacher" role'filled by
community'resource people and help
students plan individualized programS,
Of study.

An EECE staff may vary from program to
program but essentially includes
individuals to administer the'program
and provide team work
direQt1v with students to develop and
monitor individual learning plans.;
recruit,-develop And maintain community
Bites for student learning;- locate
eople,_places and_materials that may

De.used by students as learning
resources; and coordinate various student
services, including assessment an_
guidance.

Mnese staff roles may have various
:itles. In the original model, staff
lave included program administrator,
Learning manager (L14)', employer relations
specialist (ERS), learning resource_
specialist (LRS) and student coordinator.
lany districts now implementing:the
,rogram are combining-the roles in new
.Tays7-an WERS, for example, o
JM/student coordinator.

NWREL/EBCE, each Liq- hao_been Working
!ffectively with approximately 30'
Itudents. Each ERS hds been maintaining
0-60 learning sites and monitoring .tha
,earning activities of the students who
thoose,those sites.

Staffing Considerations

Res'earch for Better Schools

The RES model emphasizes the use of
existing thchool stafTwithsome
restructuring of traditional staffing
patterns to fill the following EBCE
-roles:

program administratormanaging
the program; maintaining relations
with the host school, parents and
students; providing leadership

ARC teachers--responsible for
instruction in the Academic-
Resource Centpr

ARC aides--providing -clerical
support for the ARC teachers,
maintaining student Tiles,
scoring student workbooks and
organizing materials and
equipment for use

counselors/resource
coordinatorsresponsible for
conducting guidance group..,,
developing career development
activities and training community
participants--

EBCE requires perSOnnel Who will be
skilled in working with resource sites
and people, counseling students-
individually and in groups and
faClitating learning, rather than
serving as "teachers." With- adequate:.

orientation and training,, existing
school staff have been able to,
restructure their roles to meet
prOgram needS.
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MANAGEMENT

Facility/Transportation

Program planni
procequres for

g must include identification of facility.needs and
coordinating student transportation to and from

community sites.

-. Appalachia Educational Labora ory

.T-1-,e key to the success.of any EBCE
'program lies in student,mobility.-
Students mist have some method of
transportation available to them if-
they are to- access coMmunity sites'
successfully. . Multiple :strategies

can be-utilized tn address the
transportation issue: Communities
with'a good system of public
transportation 'can usually make
arrangements for.student'use of that
system. School buses, vans and student
and staff cars.also proveuSeful.
Programs located,in a seParate facility
rather Ehan- in a high school should
Seek a central lobation ih the-main
business district to reduce some of
the.need tor transportation. -In,each.-

-adopting district AEL's.experience
hasbeen that- &student who really
wants- to be. in .the EBCE program_will
"find a to get from here to there"

44

Far West Laboratory-

Whether located In a, school or separa e
facility, the program should have an
EBCE center or "home base" where
students can plan.bommunity activities

.

and-aSsess their experiences. ,

Generally, an EBCE program requires
less space than a program of'traditional
classroom instruction. It is important,
however, to provide for the following:

private,officeS or cubicles for
professional staff where they
can have...confidential conferences
with students, resources or
parents

meeting rooms for adviSory groups,
project semihars and other small
.group 'activities (a program needs
approximately half as many.mseting
.rooms as it. has 'learning

coordinators)

3. quiet study space'for students

4. storage space and security for
student records and ether program,
materials and equipment (e.g.,'
cassette tape machines for
programmed instruction materials)

"rhe Far,West version of EBCE can
accommodate student use of local,. transit
systems, vans or pr vate autos, depending,
on the needs of the community Mast
FWL/EBCE prbgrams -provide their'students
with tickets or- tokens for using
available public transportation.

4 9



Northwest Regional Educational Laboraory

In NWREIr/EBCE, a learning - nter
located either ia the high sChoOl or in
the communityprovides the home base for
many student learning functions. It

-should be organized to prOvide:

office space fo
interaction

space for instructic
and student records

student

erials

3. a gathering place for students,
staff, parents and community
members

Wherever the learning cente . is located,

transportation options must be planned
to allow easy student access to the
community. Transportation'options that
have been succeSsfully adopted by
aistriets using the I&MEL/EBCE program
include city transit systems, personal
or family auto, student car Pools, a
,program-sPonsored vehiele, school ,

district buses, volunteer adUlt drivers
..and employer vehicles.

_

Facility/Transporta tion

Research for Better Schools'

As part of a school's ourriculum or a
pror,ram within a school,,RBS/EBCE
operates from the school campus.
Communitrresource sites.must be
identified, recruited'and utilized within
a geographical area that permits student
flexibility. Adoptorshave used.public
transportation, school buses and.
program-sponsored vehiclestotransport,
students to and froM reSource:sites.
Planning career:explorations for groups
of students also helPs to reduce
.tranSportation problems
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MANAGEMENT

'Insurance

Program 'planners must analyze insurance needs:and requ rements in
relation to the EWE student's learning athtivities in the community.

Appalachia Educational Laboratory

AELJEBCE has met insurance questions with
,Several different previsions, including
Workmen's 'Coml 'ation, private insurance,
school insuranc, ._:overage and written

agreements with participating commUnity'
-.sites. The two main considerations
.are'to protect the student in-case of
injury and to minimize the
employer/eXperience liability.-;

AEL's experience has indicated that
a.24-hour limited 1?ealth coverage policy
(such as that carried by high school

=athletes) fillS the need for health
and accident insurance for, program
tudents. Theemployer cr experience

site bust assume solr liability nn-
-students who- are en the premises.
:.However, that liability is ne-greate'r-
than 'the l,iabilitY assumed regarding
visitors or tours to the business.

Far West Laboratory

Each FwL/EBCE site to dae has found its
own-approach to providing 'insurance
coverage, EEICE program personnel are

advised to confer with district'
administrators, particularly the schools'
legal officer,.to determine if district
policies provide adequatecoverage for
EBCE students and participating resource
persons and organizations.

EBCE'prograMs should have coverage that
canmeet contingencies such as these:

A student could be involved inan .
accident- while traveling to and
from or while participating in
field experiences.

Resource-persons and organizations.
could be held liable for personal ,

injury or property damage,,as
could school'eMployees:

Resource persons, although covered
by their. employer's Workmen's.
Compensation insurance, could be
injUred while workin with an
EBCE student, for whfch injury'the
school could be held liable.

4. Resource persons:using their
personal vehicles to transport
EBCE students' maY not be adequa ely
insured against potential liabi ity
in case of an accident.:

Most FWLJEBCE programs advise or require
their students to enroll in the
supplemental health coverage available
at minimal cost:to .students,'



Northwest Regional Educational l.aboramry,

NWREL/EBCE has identified the need for
fourbasic kinds of insurance coverage:

1. General liability to . cover

employers and students at
-.Community 1Parnilg sites.--
-(Districts-have used existing

- policies or have purchased
. additional insurance.)

2. Accident insurance to coverminor
injuries to students and staff at
the learning center. (Parents
,are generally ased to buy into-
the district plan, that coVers
students in Sdhool-related
activities.)

Transportation insurance to coyer
-students and staff traveling in
the community on program-related
activities. (Existing dtptrict
coverage is usually adequate.).

Personal injury protectionto
cover studentsat'community
learning sites. (Coverage in-

this area.is usually provided:
.through-the student or parene,s .
own insurance,, district insurance'
for students particiRating in
school-related activities or
any statewide Plans that may -
exist.to protect students in
school-r lated work situations=

5 2

Insurance

Researh or Better Schpols.

The F3S (71e1 is offered as part of a.,

school coarse or inStructional program.
_and is ,,.11gible for existing'sehool
districL coVerage 'for-studens
-particlpating eduCational.endeavors
away.ft:-,., the school building. The
majorti/ of coMMunity sites participating
in EBC Hwve :existing insurance

that..cever most contingencies,.
Where ,2,:,!,!ge is inadequate, insurance
companies --zve aemonstrated-a wd4lingness, -

to provid- coVerage.
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MANAGEMENT

MOMmilmmilefENIMP

Configuration of EBCE in- Adopting Schools

If
Prcgram planning inCludes anr_examination of the d ering EBCE prog
structures and the extent to'which EBCE student act vities are
coMpatible T;iith existing class schedules.

Appalachia Educational Laboratory
_

The AEL model is designed to operate
effectively in any of several
configurations relative te the local
school E,./'.stem. Although the
curriculum is a total and complete:
system that can be installed intact,
some school systems adopting the AEL
model have made changes based on local
needs, The prograr . can be and ciu-rently

is being operated from (a) special .

classrooms witYiin the sponsoring

school, (b) separate leanning.centers
drawing from one er several schools,
(c) special classrooms viithin one.-
dchool but drawing from several schools
and (d) facilities, within a community

college.

Exist q hi school coures can also
be inc-iporat 'nto the AELyrogram,
(e.g., although CLigonometry is offered
a.S.one of the 28 AEL/EBCE courses,
students can be given the option of
learning this subject in a classroom
situation rather than on an
Jndividualized basis) and-portions of
AEL/EBCE program materials Can'be
.inserted into existing Programs :

(e.g., one site i6.using the'Student
Career Guide and portions ofAhe
Student,Pro ram Guide in a program for

high school. dropouts).

-These and other variations can be
effective, depending on sucA factors as
transportation, density of community
sites, administrative requirements,
comparative costs and the relative
advantages of-having students remain
part of or develop a separate "identity"
from.their peerS within,the high scho6l.

Far West Laboratory.

FWL/ERCE canbe installed as an .

alternative schoel or,as a program
within_ a regular school.' It requires,
only thatstudents be able to arrange
significant (two to four-hour) block
of time for meeting With resources in
the community.

Far West Laboratory is actively helping
districts adopt/adapt and implement the
model in a variety of configurations:
,as a part-time program for potential
'dropouts; as a full-time prograrrfor
educationally handicapped students; to
expand.the academic learning potential
in work experience programs; to,enable
classroom teachers to offer experience-
based learning opportunities to students
in their courseR; to add structure,to
existing alternatie learning prOgrams
and schools; to offer EBCE to 'community
college dtudents; to expanq
extracurricular "explorer club"
offerings; arid so forth. Variations in
staffing, facilities, target populations
and other Variables have'been indicated
throughout this document

#



Configuration Of EBCE in Adoptiflg Schoo2s-

Northwest Regional Egucational Laboratory -Research for BEtter Scho01:::

,NWREL/LBCE i easily adaptable _o the
-individual requirements pf 'adopting
districts and can be tailored to fit
range of needs and available resources:

1. EECE educational services can'be
offered as part of a district's
regular program or as,an
alternative to the regular
program-

Thp total program can be adopted,
er only.portions of it.

The program is applicable to a wide
range of student needs, from the
educationally or physically
.handicapped to the gifted.

. -The learning center or home base
can be lcfcated within a school or
in the community.

The program can be.gOverned by a
school board, with the assistance
of an ESCE advisory group; or by
'its own board of direetors as in

A

the original model.

NWREWEBCE materialsand staff training
are available to help adopters make these
various adaptations.

While the daily schedules of NWREL/EBCE
students are based primarily on their
planned experiences in the communitZ,
students should also' have access to
regular high school classes whenever
needed and be permitted to participate
freely in the parent school's
extracurriculw- aCtivities.

The RM. model is integrated with the
regular school, sdhedule. The mo0.el- uses

the strategy of working closely with
school administration and department
heads to develdp, staff-support forthe
program. WhenIstudents are in school,
:they follow the same rules and procedures
all students f011ow.

configuration of the model in
adopting 'districts will reflect the
needs.and'objectiVes of those individual
adopters and will vary from site to site,
depending on student needs in the
..adopting,district, the willingness of
the commanity to participatf2' in the
educational process and'the availability
(7)f resources.:.
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FOR ADDITIONAL INFORMATIM

knticipating the growing interest iirEBCF, the National Institute of
Education and the four laboratories that piloeed the prociram havo
developed pract.4cal, step-by-step 'implementation manuals for all four
models. The laboratories can also provido tochaica,1 assistance and
staff training to help dcvolop ERCE in now settings and tmplement it
in a variety of ways to serve a range of student needs.

"Brokers"--individuals who'have been trained four programs--
are available from the four,laboratories to help individual districts
or schools analyze each of the EBCE models for their local situation.
Brokers are familiar with the materials, staff training andNother
technical-assistance 'available from each modol, and they worl. with
adortors in designing lIBOF programs that meet each district's uniN;ue
roquirements.

For further information cn-atact any the following:

o Dr. Harold L. Henderson
Director, 'ESCE Program
Appalachia Educational Laboratory
P. 0. Box 1348
Charleston, West Virginia 25325
(304) 344-8371

go Dr. Robert M. Peterson
Director, EIKE Program
Far West Laboratory for-Educational -Rescarch and Development
1855 Folsom Street
San Francisco, California 94103
(415) 565-3125

o Dr. Rex Hagans
Director, Career Education,Program
erthwest Rogional Educational Laboratory
710 R.w. seC-ond Avenue

Portland, Oregon 97204
(503) 248-6893.

o Dr. Michaelita Quinn
Director,.ERCE Program
losearch for Bettor Schools,
Suite 1700
1700 Market Street
Philadelphia, Pennsylvania 19103
(215) 561-4100
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