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ABSTRACT » . ,
“This publication is intended to provide educators and
interested ccmmunity agerncies with basic information to help

determire which of the four Experience-Based Career Education (EBCE)
programs would be most appropriate for their school and community.

Four regional educational laboratories selected by the National
Institute of Education/to develup the EBCE concept into an

operational alternative for high school students are compared. The
“four models are the Appalachia Educational Laboratory (West
'virginia), Far West Laboratory (Califormia), Northwest Regional
Fducational Laboratory (Oregon),  and Research for Better Schools
(Pennsylvania). (Although the four laboratories applied different
strategies in the development of their own versions of EBCE, each of
the four programs achieves three ccmmon goals: (1) Each program is
student-¢entered and provides personalized learning experiences to

all students, (2) the focus of student learning activities is in the
community at cooperating experience sites, and (3) each program has
developed procedures and materials for integrating academic learnirg
with career experiences.) The models are described in terms of 23
program elements that have been identified to provide a context for -
comparison. These program elements have'.been grouped into the major
categories of curriculum,  employer/ccmmunity utilization, guidance,

and management. Sources for additional information on the four
programs are appended. (T3)
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WHAT IS EBCE?

ucation (EBCE) is a new approach to

as been developed by the National
-egional educational laboratories
classroom and the community.
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CE combines learning activities outside and within the school
a balanced, comprehensive, individualized program for high
chool students. The community is analyzed for its potential as
" learning resource. Student experiences in the community are then
c
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students learn subject matter normally studied in the classroom,
but they learn through the practical application of academic
disciplines in the workaday world. They explore important new
dirensions about themselves and potential careers, and they learn

§§ﬁféw to make informed career decisions.
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INTRODUCTION

Development of EBCE

The concept of Experience-Based Career Education (EBCE) was initiated in

1971 by the U.S5. Office of Education. After a series of feasibility
studies, four regional educational laboratories were selected by the
“at'@nil Institute of Education to develop the EBCE concept into an

ocperational alternative for high school students. The four EBCE programs
déscrlbed in this document have undergone extanﬂlve evaluation and the

sults clearly indicate that each program provides an effective

aite -native for senior high schoel students. Evaluation data for the

school years 1972=73, 1973=74, 1974-75 and 1975-76 are available from

the National Institute of Education and from the individual laboratories.

i

Similarities in the‘FDur Models

Although the four laboratories applied different strategies in the
development of their own versions of EBCE, each of the four programs
achieves three common and essential goals. First, each program is
student-centered and provides personalized learning experiences to all
students. Second, the focus of student learning activities is in the
community at cooperating experience sites. Finally, each of the four
EBCE prograns has developed procedures and materials for 1ntegrat1ng
academic learning with career experiences.

‘Differences in the Models and How to Identify Them

The overall intent of this publication is to provide educators and
interested community agencies with basic information to help determine
which of the four EBCE programs would be most appropriate for their
school and community. Immediately following this introduction are
brief profiles of the four models., The models are then described in
terms of 23 program elements that have been identified to provide a
zontext for comparison. These program elements are listed in the
preceéding Table of Contents. They have been grouped into the major
cateqgories of curriculum, employer/community utilization, guidarice and
management.

Reviewers can flet scan the program element descriptions {upper left of
each even-numbered page) to identify the areas of most concern and then

c the four models. The four versions of each element are presented
side on facing pages for easy reference.

the f@ur labgratérigs ﬂffﬁrs materials, techniial aqsistanc@ and

5?5 page gD fér 1ﬁférmst;an on these services,

6
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Appalachia Educational Laboratory

In the pilot program of the Appalachia
Educational Laboratory, Charleston,

West Virginia, the EBCE curriculum is
designed around the courses and credits
required by a home high school but is a
total alternative to traditional course
work. Five major areas (Career
Education, Enul;gh/Cammun;caL;uns,
Mathematics, Natural Scleni‘e and Social
Seience) form the basis of a canzept=
centered curriculum, and academic course
work 1s integrated with career’
exploration experiences in the community.

Using two main curriculum documents--the
Student Program Guide and the Student
Career Gu;dg-=pzaqram staff work with
eaéﬁﬁjtuiént individually te build an
integrated career exploration plan for
the student and an academic program
based or. stated learning objectives.
Students must slso complete a "Car
Planning and Decision Making" coursea,
which promotes mastery of basic career
decigion-making skills.

Instead of attending classes, AEL/EBCE
studenus spend 70-80 percent of their
time at community sites of their choice,
completing their personalized academic
and career programs. The learning
potential of each community site is

analyzed and recorded in Experience Site
Learning Guides. Students then use the
learning guides and diagnostic

testing keyed to the U.5. Dapartment

of Labor's 114 Worker Trait Classification
system to access experience alEEE of
their choice.

Far West Laboratory 7 N

2 3 a comprehensive alternative

‘hoel pr am in urban Oakland,
ifornia, thg EBCE model of the Far -

West Lab@fat@ry for Educational Research
= velopment is being implemented in

a varie&y of communities and in differing

configurations: for a cress section of

students or a specgial target group. a

program within, school or as a separate.

school and as a full-time or part-time
- option for students. |

as d

ants glaﬁ and carry Sut their

ation through 1ndlv1dual ‘and’ small

up projects designed according to

ogram guidelines and approved by staff .

and the resource persons with whom the °

students learn. Pf@jects blend Ca&aer

Development with Bas i

7%?111= aﬂa ﬂcaale léarnlng. enabling
rse ci I
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gh Eammunlty-baqéd
éfpérléﬂgé and related reading
and Depending on their
indlv;dual ﬂé&ﬂ; and interests, students
spend from 20 to 80 percent of their
time in the community in one-to-one and
small group interactions with volunteer
resource persons.

feSeafch

To gupport and build upon students'
individualized learning, FWL/EBCE uses

a variety of group experiences (advisory
groups, project seminars, workshops).
Students may also-enroll in regular high
school or community college® courses to
meet their individual needs.

7
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Northwest Regional

Educational

site in Tigard,
Oregon, offers a full- time, comprehens
interdisciplinary program with three
curriculum areas--Basic Skills (reading,
communications), Life Skills
critical thinking,
peorsanal/social development, science, l
functional citizenship, competencies)

ve,—

. and Career Development (identifying
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career interests, understanding the world
of work, employability skills, career
knowledge). ' Learning strategies for
délivering these guts@més include career
learning and
EDmPeﬁéncy

A

Sk;ll\bulldlng lavels,
cért;f;catlan,
world of work seminars.

learning plan is developed
and staff through a eycle
negotiation, performance,
integration of experiences.

Each student's
by the student
of .assessment,
evaluation and

Students spend about 50 percent of their
program time at learning sites, working
directly withlcammunity instructors--
individuals who have volunteered to take
part in the program and receive some
training from pregram staff for this
role, The program uses a detailed task
analysis procedure to identify the full
learning potential of each employer/
community site and translate that
potential into learning objectives.
objectives then become” the basis for
individualized projects which students
complete in the community.

The

=

Educational Laboratory

- Career Development

A

Profiles of the Models

Research for Better Schools

: model of Research for Better
Schoo 1 in Phil
is des;gnéd to operate on and benefit

from the regular school curriculum.
The EBCE experience is delivered

through three pf@gfam z@mpénéntSE;
(consisting of both
ization), LareEr

exploration and speci

Guidance and an Academic Resource Center.‘
The program introduces these components
into the secondary school curriculim,
courses’ and/or

and half of the students'

reguirements and

Students spena approximately 20 percent
of their school week in the community,
where they expand their career develop-
ment through explorations (a series of
group mini-courses held at community
resource sites) and specialization (a
program of independent study projects).

A basic skills component delivered
through the Academic Resource Center
allows for individualization based on
student assessment, and a program of
group guidance instruction helps students
clarify career possibilities for
themselves,

adelphia, Pennsylvanla,.i

A
\
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- the

earmun

its own curriculum design to accomplish
people and facilities in the
; for s

student learning and
balanced, comprehensive,

;ubdlvlded 1%tn a
tz, 85

which aré
18 major concep

of.

=ctives for
learning

o

pfsblém aalv,nq and d

Resource sites are deval
ed for learning potenti
for conce

inquiry.,
making.

and analyz
these areas as well as
and technical content.

hu

Drawing on the core curriculum goals
and the learning pataﬂ,',l of fered by
resources, staff help studénta work
out individualized g@als. DDQEL
and activities E:qaﬁyéed in. the form

of a project pian. Project planning
emphasizes an inquiry process, starting
with the StudéﬂtiS/§WD guestions.

ives

Pfaﬁéft Planning Packages (in Life
Physical Science, Social
Commaerce and Communications

Sciaﬁce;
& Media) provide students and staff
with ideas and guidelines for

developing projects that blend Career
Development, Life Skills and Bas
5kills and are acceptable for academic

credlt equivalent to a semester’




curriculum Uesign

Northwest Regional Educationai Laboratory Research for Better.S5chools
lum is divided Each stuu='t'?
s--Life S5kills, - “involves Care
Deave lopment and spec;allgatlén), Career Guidance and
EJEL;fLE Dutaamé the Academic Resource Center, in addition
taff werk clesely to regular high school course work.
i op individualized Career exploration 1is a series of mini-
derived fLDm ‘potential learning courses desiyned around group and
ﬂat;vltl at community sites the . individual activities that are planned
students -zalect,  Each project has and conducted at community site Each

plann ed around a cluster of
iz offered either as an

ubstitute for required
' ialization

-specific

tives integrating the
gy :u:rl;ulum ar

, critical thinking,
development, science and
enship emphasize lifelong

snal growth and the | n
i ﬁdl?;duala to broader . asademlc lea:nlng féf fequlrﬂd or Eléitlve

nal and world concerns. school credit and involve student input

1 proj i and hands-on student

: community. Career -

anciss, identified by the both structured and

¥ l@;al ‘community as aecessary for daily ; al group guidance activities to
living. Th include knowledge aof develop students' decision-making and
checkl nq q;c@ugtﬂ. insurance, budgeting, problem=-solving skills with respect to

career planning. Initial sessions -

auto mainten

must de 3 com 185 (usually one hour per week) are designed
areas as part of program fequirementS, around a structured Career .Clarification

curriculum. The Academic Resource ¢
with individuall Y
-tion in English and

enting and praparing
in career

LthLF'

the student for E
exploration and specialization.
ial student needs is

- Remadiation of
it also provided. B -
" Caresr interest tandi 7
af work, genhral employability skills and
. career knowledge, : ]‘O
5
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es that

Alzh CE students may be

nous arning center physically
s52p3a the high school, the

stud ate from their home high
scho C the minimum

redqu hag AEL imposes on students
pa in EBCE through their

sen satisfactory completicn,
of credit and grade

rig f the local school system.
Major during student orientation
iz on 1anL1fy1ng and verifying remalnlng
cour - credit req =

major evaluation and ;urflgulum Elannlng
focus ihr@ughégt the student's program is
on acceptable completion of those
requirements. Additionally,

must participate in an EBCE

Planning and Decision Making

during each semester.

requirements for
depaending on Studénﬁ
requests and/or needz fram hasii réadlnq.
and mathematics proficiency through
special courses for students sesking
certain types of postsecondary education
or training .
)
11
i
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" students are not required to

student must
feqdireméﬁts
communications,
career decision mak
assessed by obhserv
real situations

in réad;ng, wrltlng, oral

career awareness and
Competence is
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1ier than by

Iy LY
o o
pu
o

£

[ et T
[y .
Y B

o,

ns Pragram
it a include 25 to 30 hours of

Srogram a:tl ity per week, including
arceft of time in project
ivitiés and 30 péraent at resource
keeping appointments and
>nts and making satisfactory
ward completion of graduation
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Each student project must include

exploration or investigation level

activities with at least one resource
related readi

person or organization, ng
and at least one tangible product.

Each project must also include Caree
Development, Basic Skills and Life
Skills activities and acquisition and
use of concsapts and skills of the kind
identified in the relevant Project

Planning Package.

complete a
atandard number of projects; rather,
the number, scope and depth of student
projects may vary widely depending on
student interests, needs and abilities.
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NWREL/EBCE has specific prﬁgraﬁ
complet.oan requirements that have been
epted by state .and local education )
as Aifferent 'from but -equal:
zional fequ;rement;.’.stuéants_
| ng the program receivé Sténdaréa
dlplama from thelr parent h;gh's:hacl;
_Program requirements include the e T
“folleowing: . o
g ‘-
1. Each years students muqtvcampleta

. projects, twp+in gach %;fe.:

Skill Each project
includes Basic Skills a:t;v;,ies.
N LI )
2
2 A set af 13 'skills or- CDﬁpEtEﬂClEE

must be r@mpléted ‘by all studénts, -

w.iether they enter the program as
juniors or seniors. (The .
competeneies include, such
"survival.skills" a5 budgeting,
aute upkeep and maintaining a
checking account.) .
3. Students must spend a minimum of
15 hours per week at, employer/
community* sites and Eamplete a
minimum of five career
axplorations and one learning
L per year. -

®

-
™

Individual content requirements dre
negptiated with each student to relate
curriculum goals’ to the information

and skills the student needs to pursug
perscnal and zarPFr goals on a lifetime
basis. ’

Tt

~Program Completion Regquilrements

“Research for Beﬁter Schools

Students remain on the
They are

high school.

* the same ﬁumbérxaf cr

must earn,

kit their credlt
reflect career dével@p’

L]

guldaﬂée and basic skill develapm&nt

.aslwell as prescribed and elective

courses.

w

!

L
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v CURRICULIIY

as
carefully aﬁd (QleEtHlV taught as th
n ] : o 11

-~

Mode of Learning

a
trategies, and tas

strategies vary from program te prooram.

ach EBCE pF@Frgm was developed around specific student learning
1

process of l;arn’ng must be

5 in the student regardless o

develcp eritvical chi k1ng and 1nqu1ry

skill of the

‘specific content of the project. Edch

£, whether academic or
is Elaﬁned to halp the
. iy

a Clearly

,:unicatlng the results,
kivitv Sheeﬁ is :

Iltltd] tﬂ;ﬂklv:
;Lud;nﬁ;'chus not only
et information but
apsly the hasic skills

e learning and thinking
throughout

;gded o] - inue
rationally

life.

‘v":' F
ively

Other strfategies-=independent

s

ar Wes

Ds ffaff is Fhv cpurxal meﬂ;

ﬁvaluatlng thg;r own EEPEELEHCE§ and
performance. Students learn how to
learn through an inquiry procés:
identifying significant questions and
appropriate resources, working with
people in the field supplemented by
related reading, analyzing what they do
ané 1éarn and synthesi:ing the f'sults '

lnd;vldual and group dls;u55l@ﬂ5 w;th

staff. While students may pool their
interests and ¢ 1ls in a small grocup
project, the basic process is the same.

Students' experience-based learning is
rted and expanded through advisory
their lcarnlng =

Eesalsﬁa w1th

in w“Lch gtudentg wgrklﬂg on rela
ptajécts (E,g.i in Life Sciéﬁéé) Sharé

artudy
using programmed mate: 5, tutorials,
small group workshops or enrollment in
regular high szchool cr community college
ses~--are among the uvptions available
to students and staff in building
comprehensive learning programs to mect
individual student needs ard’iinterests.
Whenever possible, these supplementary
activities are made an integral part of
the students' projects,

Iy
o]
= .
-
]

13



O

ERIC

Aruitoxt provided by Eic:

" student

2

Northwest Regional Educational Laboratory

NWREL/EBCE bases its instructional
strategies around one central theme:
that the lifetime payoff of formal
education should be the ability to keep
onn learning. Students discover that
experiences in the community offer
significant learning opportunities which
can be integrated with the essential
knowledge and skills society expects
its educational gystemw'ts,dElLVEr.
Pr@zécts are the primary vehicle for
planning’ and monitoring individual
learning in the community.-
Students gain practice in basic skills
and crivical thinking as they complete
project activities in specific curriculum
content areas. Through the process of
career exmla?atLan, students gain job
lnve:tlgatlgn and assessment skills.
Learning levels give students "hands-on"
practice in the skills, knowledge and
attitudes required for specific jobs.
They also provide the context within
which the individual projects are
developed. :

Through competency certification,
students demonstrate their proficjency
in stated "survival skills" needed for
adult daily living. Journal writing
helps students develcp communication
skills and integrate their experiences
with pérsonal needs and goals. Seminars
give students opportunities to meet as

a group and discuss world of work issues
with experts from the community.

-
[,

Mode of Learning

Bl
1

Research for Better Schools

The RBS model utilizes three distinct
modes of learning=-the classroom,
ind’vidual and group sessions and
azt;v;tles and expe iences in the
community and/or working on prcjects in
the field. A major objective of these
‘modes of learning is to have the school
and the-community work together to
implement a career education program.

StudEﬂts 1earn thraugh the three prégram
Ggldancze and the A\:ademl,c Resm;rce
Center. Career Development, which
includes career Explaratlan and
Sgecial;zatlan, provides students w1th )
the means to acquire knowledge and skills
that.will help them understand the
economic sector through both a series of
structured experiences at resource sites
and individual projects. Career
Guidance, a small group actlvlty. is
designed to improve a student's
understandlng af thg wark Enviranment.

The Academic Resaurce Eenter prsv;des
for basic skill dévéiapméﬂt in English

materials QrESEfled on the b§=;s of
+diagnostie testing. These components
are all complements of the regqular
school curriculum. )
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CURRICULUM

Student Learning Plan Development

Appalachia Educational Laboratory

Program Guide helps AEL/EBCE
(a) identify their career
and aptitudes using self-

exercises and tests; (b)

their academic n s and
through t:gnsgr;gt, and basic
vzitGILH and {(c) select

job titles,
cademic themes

most

inator (q aff oS
her/tutor/

\Y‘W

Llllnq the f@lg
counsclor) then
specif i
learning
clear, me
s learning will occur,

ort-term
ntify in
izaly  what
well as whore,

Used: frec
refine student activities in responsc
to learning outcomes, all of theses

and strategies p:@viﬂ& both

when and how.

materials

COM[TENE

opportunitie for tluxlbla Clcﬂ?ly
manageable, yet fully

specified,
student learning plansg

individualized

and achLivet

uires an @rderly pf@séss for éSE?SSiHQ and documenting each

1 .73
L)

1
Student le arn

t Laboratory

FWL> has developed procedures to
facilitate the planning and

1 :ntation of learning programs
pbased on each student's interests and
needs and aimed at qrgwth in Basic ‘
Career Development and Life

skills,

Skills.

After entry assessment has been
completed during the student’'s

@r;sntat;mn to the program, the student
and. learning coordinator formulate a
long-term plan, then focus on how the
st udgnt will accomplish the goals laid
out in the plan.

T

l;arn;ng atfatquE 15 V18 q
may enr@ll in classes or

at the laarnlng center and,
;ancly, begins prﬁgﬁ

M«

respurces,
"tutorials"
most signifi
planning.
provide students
convenient :framework for designing,
projects that inte gratz academic and
Fach package unites a
social science with
It includes goals,
and topics,
available

career le ninr;

relevant concepts,
sample projects, a
¥

ources and sugge
the proiject Emrmai,
questions they want ca
they interd to a:hiéve.
activities neceded to carry
how they intend to dgmanstrar
their goals,

a1 tha
Student

achievement of

wd Intlerests are
studont

progress, |oaads

] and the

continually
i involved 1in rgplnnnlnq a5
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‘that moves

Northwest Regional Educational Laboratory

studeants’
plans are ba sed
1nterest5 and

In the NWREL model,
individualized learning
student needs,
Each learning plan is a well-
sequenced set of activities

the student toward clearly
defined learning obje ctives rélateﬂ to
of the curriculum

sesgad
abilities.
analyrzed,

the stated goals

Learning plans are negotlated betwesen
staff and studen through a continuing
zycle of Sgbeszméﬂt prescription,
valuation and integration of
experiences. The cycle begins with
initial assessment of student needs and
interests. Each student then negotiates
learning goals with the staff and is
helped to design a plan .hat prescribes
learning strategies to meet personal

and prégram goals. A student work in
the program pfangSS¢ ach completed
evaluated by student, staff
and appropriate community resource
people; this evaluation yields the
assessment information on which
successive learning activities are based.

I
ﬁﬂE

m in

Student progress in the program is
carefully monitored and r 1
Students develop their own timelines
completing activities, then meet
regularly with staff to report on theair
progress aﬁd/gr renegotiate timelines as
needed. In addition, the program has

a comprehensive recordkeeping system to
keep track of each student's performance
and p@fsgnal qrmwth and vérify completion

for

16

Student Learping Plan Development

Research for Better Schools

School staff, functioning as counselors
or coordinators, help students plan their.
EBCE program. Students choose the career
clusters Ehey wish te éxpléfe by géing

and mak;ng a f;rgg géccnd and th;rd
choice. Gver thé;cgu;;e Df a year,
student

In this way students are usually able
to explore all three of their choices

during the year.

Students’ interested in career

specialization--more in=depth activity’

At resource sites--must first negqgtiate
with a coordinator to determine what
they are prepared to do, then find the
resource site to carry out their
proposed activity. Students have the
primary responsibility for securing a
specialization, with some help from the
schonl 'coordinator.

Students participating in basic skills
ff

activities are tested by school sta and
then have diagnostie, Pngirlp -ive
assessments written to form a program
plan ' in Elthéf math or English.

11



Career Planning and Decision Making
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Far West Laboratory

Because of the integrated nature of the
three ‘curriculum components (Basic
8kills, Life 8kills, Career Development)
in all student learni activities
career planning s
a recurring focus of student work.
During their orientation to the program,
students are introduced to a process of
career planriing and decision making rhat
starts with learning about their own
interests, strengths, weaknes Sas, likes,
dislikes and values and recognizing that
these may crange with fur cation
and experience,

\U'.I
e

m fos
e W
[l h—‘

students are then helped to plan
activities and gain experiences in EBCE
to test their knowledge of themselves
as well as to learn more about careers.
They learn to analyze careers not just
in terms of duties, requirements and
rewards, but in terms of the effect on
one's lifestyle and congruence with
one's ‘values, ' In individual and group
sessions students are led to evaluate
their experiences gith resource
terms of what they have learned about
themselves, to identify what they like
and dielike about the career they have
encountered, to continually reconsider
thelf interests and personal geoals and
to seek additional information and
experience to aid their decision making.

in

While firsthand exploration and testing
of oxpressed interests dnd goals are
emphasized, students are encouraged to -

se other sources of information (e.q.,
interest and aptitude inventories and
published occupational information) to
identify latent interests or skills and
areas to explore,




Northwest Regional Edﬁcatjcma? Laboratory

Career planning and decision-making
skills are fostered within all NWREL/ -
EBCE student learning activities,
including career interest assessment,
student journals, world of work seminars,
career explorations, learning level
" experiences and project activities. 1In
addition, all adults involved in the
‘program participate in @ng@ing{career
counseling to 'help students improve
their information=gathering and problem-
solving skills and add to their store
of career information. . N
Career exploration, particularly, is an
‘important program Sérategy'féf helping
students, gain career decision=making
skills. The exploration process-and™
accompanying Ca:.er Exploration Package
guide students through three to, flvé—
day investigations,of occupations in the
community and help stud=nts practice - %
assessment technigues they can use in,
career planning throughout their lives.:

The individualized, problem- -cente red
srojects that students Qmmplete
community sites encourage stuééﬁts to
manage their own learning and perceive
the relationships among personal geals,
"career options and specific knowledge
and skills. Through projects, students
define and pursue immediate learning
goals and =xamine and reflne broader
career/life asplrac;ans,

fo—y
o

O

ERIC
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Research for Better Schools

The RBS model provides direct and

indirect instruction in career planning
and decision making. The career )
clarification program used in the Career
Guidance curriculum component is an

" instructional program designed to develop

Ly}

student understanding of 'technique
and information required for career
planning and decision making and. to

\I'U‘ ‘

'pfavide practical.exercises relevant

to student experienties in the program.
Thrcugh exploration and spec;gllzatian,
the Career Development component PIDVldEa
students with information and\experlenceg
in a variety of gareer areas w§1ch are
the basis for activitie:s in group
guidanfe, course selection and future

'.preparatlan

13
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gourses and events’

—

Use of Academic Course Work

.This area deals with the extent to s
classroom instruction) Is Integrat

ch academic course work (i.e.,

i with career exploration and
decision making in each of the four EBCE models.

Appalachia tducational Laboratory
although the AEL/EBCE program has been
deliberately designed to "stand alone,”
the twelve sites which have field
tested the AEL/EBCE program have
demonstrated that regular academic
classes can sasily be incorporated into
students' programs. In fact, when the
pfagﬁam is located in the home high
school (rathér than -in a separate
fazility) EBCE students enjoy the "best

~of both worlds" as they are able to

,upglemEﬁt their EBCE experiences with
such as foreign
languages, band, football, etc. Also,
EBCE students always have tje option
of enrolling in local community/career
colleges, vocational centers or other
types of learning centers.

14

) In general the FWL/EB&E m@del replaees

‘ ' .
I ‘- : H

Far West Laboratory |

!

s

classroom lngtructlan in

" with a combination of; individualized

research projects and weekly seminars,
.during which all students working on’
projects in a given field broaden their
knowledge of the subject by sharing
their research with one another and
discussing concepts,  issues, methods
‘and recent developments in the field.
Through experience= ba sed projects and
seminar dls&ugs;a,sf academic learnlng
and  career explarat;an are insepa
parts of the same ;xpérlénse
. 1 .

EBCE students may also enroll in

regular high schoel or community college
courses or pursué’académic knowledge and
skills through 1ndependent study, ’
tutorials or wafkshapa offered through
the EBCE progre To the extent these
supplementary act1v1t125 are
individualized and controlled by thé

EBCE staff, .¢chey are related to and

build on students' field experiences.
Whenever appropriate, students enrolled
in courses outside of EBCE are
encouraged to develop a related project. -
te learn practical applications of the
concepts or skills they are learning

in class.

19
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Northwest Regional Educational Laboratory

In NWREL/EEBCE, academic content is

" delivered primarily through actual

community ExPer;ences, and student
prajects are the -prinecipal program
strategy for dellverlng that content.
Project activities are addregsed
specifically to the f;,, Life Skill
areas and Basic Sk;lls, as well as |
Fafee: Develapment ’ ,

iﬁ%aédipiﬂn; héwéver, students can
inélude'fégular@high"schécl classes
in their learning plans if these are

appropriate to the individual student's

needs and gaals Slm;larly, EBCE
students can en;@l’ in selected classes
at :Dmmun;ty callegeg ;n the area,

-szhagl and cammun;ty calleges are

looked on as another kind of community
resource to consider in helping students
achieve-dearning, career and life goals.

Research for Better Schools

s

"The RBS model fequi:es student access
te regular school classes for all’

subjects other than English and math.

basic skills development and career
exploration and sgec;al;zatlan

activities.

15
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pr;ma:llg individualized and personalized.

various kinds of small group learning activiti
within EBCE programs to provide group interaction in a program that is

e
1

s have been developed

Appalachia Educational Laboratory

small group activities within AEL/EBCE
are designed to provide and/or supplement
student growth and learning in several
ways: '

[

Academlc groups enrich learning
in ways such as sharing common
problems and interests and
participating in cooperative
small group academic projects.

‘eer, groups students share

t 1 and insights about
.5ite placements and lgarning
“expériences; obtain information
~about training, -job seeking, small
“businesses, etc.; or practice
assessing and apply;ng individual

career aptitudes, skills, ete.

3. ﬁu;ﬂangpfﬁaunSél;nq graups
provida ‘opportunities for
. students td develeop and promote:
" self-awareness, self-confidence,
problem solving and values
clarification; bridge the gap
between the familiar group
approach to education (classrooms)
and the new Gne=tmééne
(EBCE); and build
*th;r skxlls in human relations
and communkcations.

‘Such yroup acdtivities are provided both

formal ly
an mnqmin,

and 1nf@rmally for students on

Far West Laboratory

'WL/EECE incorporates a variety of

o ‘l-ﬂ

nd

1.

up experiences to expand learning
peer group int-.actiens:

Advlsa:y,grmqgs; CDmprlSed @f

partlcg ar léarnlhg caafdlnatﬁx,‘
have Elaﬁheé.a:tlv1t1és to help
qtudentg become better pragéct
-planners and problem solvers,
more £killful decision makers’
- and able to relate to others
more effgctively; ’

-PIQJE;§V§§Q3HEES are Jesigned to
assure that students pursuing
separate projects ir a common
field of study (such as Life
Science or So.ial Sciences) can
share their gquestions, issues,
problems and experiences in~
order to ‘broaden - their

understanding of the field.

Workshops are conducted as needed
for students with common needs or
interests. Workshops help
students prepare for employment
interviews, college entrance
examinations, job seeking, resume
writing, ete. Small group
workshops may also be used in
place of tutorials for instruc
in basic skills, foreign langua
aavansad math, ete, '

GfﬁUEALrG]ECEQ enable students to

combine their interests and skills

in.'‘planning and carrying out a
project with shared aobjectives.



Group Experiences

Northwest Regional Educational Laboratory Research for Better Schools .
The NWREL/EBCE model has-the following Group instruction is utilized in. each '
activities to give students opportunities of the three program components.

Groups of 10-15 students participate
in career Exglarat;an Exper;énce;-

for group interattion:

While moving through these experiences,

1.
it may become necessary to divide the
. students into smaller units to work
on individual projects. (Ninth thraugh
twelfth graders may be mixed for career
- . exploration activities.) Students are
. 2. All-student meetings are held : also grouped in fegularly zcheduled
' Qéékly to share announcements guidance sessions. i
and 1aﬁ upcoming events. Resource Center is. 1nd;v;duallged but
: uses small group lngtructlan as one
-3. An annual student retreat in learn;ng h@éé. CEme !
the fall lets students and staff - -
build group feelings, sharpen Tl
group problam-solving skills
and open up channels of v ‘ .
e communication and trust. '
4. Ev-oning gatherings with parents

=%

i _community volunteers give
”‘Bdﬂﬂtﬁrfhg mppcrtunlty to host

5 ‘v15L§ars at the learning center -
and explain EBCE. '

Al

5. g following
- tplorations )
atud{ﬂtz to share their

V,EVuiluns, opinions and
reactiond to site Bxpériences.

A

17
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CURRICULUM -

Certification of Learning
Each program has its own procedures for déaumemtlng student A
experiences in EBCE. The purpose of the credentialing prmcesg i= .
to provide a record of learning accomplishments that 1; comparable
to a regular high sthool transcript.
\ﬁ-—iﬁi Srer— = * = x J . '
Appalachia Educational Laboratory Far West Laboratory
AEL has created detailed procedures and The guidelines and criteria provided
documents for working with parents and - in Project Planning Packages enable
state -and- local educatidn agencies to school districts to translate EBCE
translate EBCE experiences into high activities into credit for standard
school credits and grades. "high school subjects. When constructing
their project plans, students indicate
" Accountability is essentially maintained the type and amount of credit planned, R
through three sets af mechanisms: subject to the approval of their
learning coordinators. Each completed
1. project is évaluated by learning
coordinators, resource persons, skills
t IFE specialists agd any other designated
decisions (courses, sites, needs, certifiers When a project is
goals, activities and evalvation. successfully completed, credit is
criteria). assigned in the subject ares designated .
and entered on the @ff;:laligzansc:lpt
2. evaluatioh procedures and Other EBCE activities such as workshops,
documents which use EBCE staff, tutorials and seminars also yield
students, resource persons, academic' credit upeon successful N
. parents” and schobl personnel to ccmglet;aﬂ and évaluation. :
gontinuously track, measure and v , . o
record student-performance and Ratlng s:ales ‘and ch cklists are ‘used
learning to monitor students' progress toward -
, and completion of EBCE competence )
3., materials and procedures "requlremEﬁts in reading, writing;
approved by the school system guaptitative skills, -oral communications,
to translate individual student career decision. making and career )
activities and peffarmance in r The ing coordinator
EBCE clearly into standard.’ -t es students' competence.in each
Carnegie course credite and Y-} sed on observation, evaluation
grades tc be entered on students’ of pr adugt;ve work and verification
high school transcripts from resources, tutors and other EBCE
. staff. ’
Upon satisfactory completion of EBCE N
each student receives a regular diploma -
from the home high school and a Career
Education certificate.
Lo A
- ' =
18 .
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. ‘Northwest Regional Educational Laboratory

NWREL/EBCE has a well-defined set of &
procedures and documents for recording
and reporting student progress in the

program. EBCE staff have also developed -

guidelines for translating student work
into Carnegie units of credit when
needed for placement purposes.

Grades are not assigned and student
work in the program is not routinely
broken out into standard courses and
units of credit; instead, students are
required to complete their work at
performance levels ap§répriate to. their
for each léarnlng aEtLUlty are’
;nd1v1dually neggtlated between student
and staff, and . each completed learning
experiencde is then evaluated and
certified aicgrdlng to those criteria
by the appropriate persons=-including
staff, parents and community resources.

-abilities and goals. Evaluation cr;terlai

When students exit the program, ithey
receive a certification portfolio that
Cﬂﬁtalﬁﬁ pérfarmancé 1nfgrmaﬁ1$n needed

'aff;clals, p&tént;al amplﬁyers and

' cﬁllgge registrars. Graduatlng students

O

ERIC

Aruitoxt provided by Eic:

alsa receive a Standard high school
diploma. Transfer procedures have béen%
developad between the program and the
parent school so EBCE students can
reenter the-regular high school program,

‘if-desired.

-~ ' | | A V ‘ B ! ‘ ] 2 ,'i

£

Résearch for Better Schools

The RBS/EBCE instructional components
are part of the regular secondary
school curriculum. Credit for courses
students complete through field"
ex§2flénces can be determlned at the

%

At thE RBS demanstratlgn s;te,
department heads and other staff
certify.course content students have
learned in the field.

\ 19
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F Community Participants

EBCE programs must have the cooperation of community resource
srganlzations and EYpefléﬂCE sites to provide community-bage
3 Cﬂnmuﬁltj participants are c

Appalachia Educational Laboratory o Far West Laboratory “

In AEL/EBCE the community literally Whether .an arc welder or lawy r, pr;nter
becomes the school as students spend ) or biologist, the .resource pELSDn'"
approximately 80 percent of their time primary role is to help students bgcamg
learning at various Expéfléﬂca_alfeg- adults, learrn how to think for themselves,

Once a student is placed in a specific “_ " make responsible decizions, relate
work Sluuatlun, an EBCE resource person maturely to others and plan aﬁd carry
begins ing’ the student on a - out their own learning projects. -~
one ta one pasis in the following ways: : . S
' . o : *The relationship between resource person
1. answering questions about the and student:is veluntary on both sides
work situation te help the and is defined by a set of mutually
student complete activities in understood expectations and cohsegquences.
the Student Cangf Guide . : Its scope, objectives and duration are
- ' negotiable--depending on the resource
2. dent work on Person's availability and the student's
invelved in educational "needs and lntEIESt§§
related ’ : .
RESEQIEESIWDiEH;lGSE}y with staff to
, identify potential learning activities
3. tudent Evaluation . and projects at theéir site. They provide
the student's ’ feedback to staff on student performance
ecord attendance and products. Community participants
s also serve on.a policy advisory board,
L4 iding the student with, : providing recommendations to staff on
' al types of tutoring and policies and procedures and.helping to
stration in specific areas genératévané maintain community suppott.
. pertise : : . - . T
"AEL has
the tyb o1
e e = &
= ¥
. = 3 .
5 " . 2'} M
20° : ..
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Northwest Regional Educational Laboratory

NWREL/EBCE involves the entire community

in its

1.

design and operation:

Business and labor pecple from

the community, studénts, parents
and school district representatives
all’ghare in Pragram planning and

Clt;aenz in the- cammun;ty help
to genérate and malntaln publlc

T"Théx::ti::'rxrrn_i;nf‘xity prcvidés the

learning sites that are used by
students to meet personal and
program objectives: Working-

‘adults at these. sites serve as

"instructors" for the students.
They help students learn, counsel
ﬁhem, praviﬂe help on special

staff on stgdgnt Eérfnrmange.
resource people with

in the various

skills" or competencies
in the currigulum

Community
expertise
"survival®
specified

~certify: sat;sfa:tary student

ERIC

Aruitoxt provided by Eic:

acquisition of those sklll;,

Eus;ness and labcr rE§régentat1ves
Paftlclpate in studegnt-semi
on warld of work ;ssues.

Individuals from tha-c@mmuniiy
frequently tutor. individual
students in academic subjects
and areas of student interest.

206

. \ % g
2 Role of Community Participants’
Research for Better Schools o L.

‘The RBS approach to EBCE requires

community participation for four basic

tasks:

l.i

leadership in develeping public -
support for the program and-
initially recruiting
participants.

leadership in defining-and

designing career exploration
and. specialization opportunities

il

=an§ revising them as necessary

filling 1n5truetlanal roles far
career exploration and
sgeclallgatlan courses ., (pr@gfam

staff retain supervisory roles)

helping the schools organize
and aevelcp an administrative
mechanlsm for fostering angalng \
community participation and )
assuring effective use of

community participants . R
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Recrujtment Process
An EBCE program nceds a
as:ummadate student
representative zselec

interests
tion of careers.

network of Eammunitg éitgs

the EBCE concept to the community, E&ntéit a féﬁg& @f siﬁes and
their commitment to participate ln the program.

that can

Appa1ach1a Educational Laboratory

oroaches

" AEL has created two differ
to the recruitment of site -esource
persons:
1. The "frent runner" approach

utilizes individuals who are
minent in the commumity to
obtain initial agreement from
top officials at various sites.
EBCE staff then conduct actual
site analysis and final
discussions.

""" sed in program site
develangﬁt make contact with
larger groups at general meetings,
followed by indepth discussions

recruitment.

re been highly

‘by progra::

Far West Laboratory

The FWL/EBCE model seeks both individual
volunteer resdurce persons and

commitments from resource organizations:
If an individual volunteers, this
contact is uséd as a base for eliciting
organizational commitment. If an
organization agrees to participate,
program :seeks individual volunteers
within it. TIn either case, the
is to recruit individuals eager
with students on a one-to-one or small
group basis.

the

Recruitment of an initial poel of
resources begins with personal contacts
staff and supporters,
combined with presentations to -
community organizations. Individuals
and organizations interested in
participating are identified and
arrangements are made for personalized
orientations and site analysis
interviews.

regource sites in rhe :ammunlty
pr@gram ‘has al&@ developed strategies

f@r ontacting sites, a suggested
form t for the :ecrultment intex v;ew,
Elte Séléitl@h :r;terla aﬂﬂ pr@:edures

pool by re:rultlng thélr OwWInl resource
pecple. :

-
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Northwest Regional Educational-lLaboratory

Program staff personalize their

recruiting efforts by enlisting community

leadédrs, parents and members of the
program planriing/advisory group to help
identify potential learning sites and
write letters introducing the program.
Staff then take responsibility for
conducting personal recruitment
interviews and recording site information
for use by students and staff, following
established program procedures.

variety of sites are recruited to meet
tudents' tentative career interests,

m e

‘which are determined through assessment;

expressed interest and staff estimates.
The networ!. of employer/community sites
resulting from initial recruitment
afforts is sufficient in number (roughly
two léarﬂinq siﬁés Déf“studeﬂt) aﬁd

mult;gLe learn;pg Exgérlences in relatéé

job fields as well as among different

occupations.

.mwers are given choices as to the

extent of their involvement with
students but are asked to make a specific
commitment regarding the nature of the
learning experiences they can offer.
They sign a Letter of Intent to
participate in the program and designate
. spropriate "community instructors" to

rk with students. :

‘meet with school

i

Research far Better Sch ols

The recruitment process is determined
by the number of available resocurces
within a given community and the needs
and interests of both the participating
school and EBCE students. Program
staff identify persons, resources or
organizations such as Chambers of
Commerce, business or labor groups or a
cadre of influential citizens that
might be interested in working
cooperatively with education. Such .
persons and/or organizations identify
potential resource sites and suggest
how to access those sites. Program
representatives then carefully
articulate their needs to resource
site staff. A policy commitment to
participate in the program is made at
the management level and one person
within the resource site agrees to
taff.to begin
planning for program involvement.

Recruitment Process



Development and Maintenance

nmunity

1em during the pragr
ovide appropriate uf

Appalachia Educational Laboratory

saveral waya to provide
with the i

ithin the program.
ontact with resource
occurs as the site is
r as a new resource

isting
g resource person
rs ag the learning

cfice as they help
; aut thﬁ;f 1ndivldLal ar .

1
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As resource persons work with studen

1 coordinators monitor student

to obtain information from
sonalized

it
w1

e

LR

yurce and provide |
that srnablés resources to
and improve thelr work with
The resource analyst

ains regular contact hlth Drogram
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ma
ict
successfully quide, negotiate
d evaluate students.
iz accomplished
=ug planan integrated series of
four aroup meetings held a ppr@leately
oncet x gquarter during th

e Pr@gram year.

staff also contact each learning
] it

site once a week for routine
=i ance, during which they

te maintenance,
respond to individual gquestions,
concerns gﬁd suggns

needs,
tions that arise
work with

a5 =

FEQEEDES

es a productive
for EBCE students. -
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and Maintenance

Research far Better Schools

Group orientation and training of
community participants takes place
before

by, school staff in a series
ars focusing on program goals
and Sbje;tlueg, site analysis,
implementation, learning activity
development, program maintenance and
evaluation. (If time and staff are
limited, school staff can orient and
train community participants
individually as programs are developed.)

School staff continue to meet regularly
with their community counterparts until.
the latter gain experience in dealing’
with students. Contact is then
maintained on a less regular-basis
throughout the school year.

25
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EMPLOYER/COMMUNITY UTILIZATION

Site Analysis

The career and academic
community site are syster

that students will receiv
exporiences when visiting sites

e WY

y analgz

opportunities at each coope

rating i
ed and documented to Insure
i meaningful learpning
choice.

I

system for éxEEELEﬂCe
which (a) has been tes

500 sites in several stat Ab) can

be completed within a mattéf of hours,
{c) provides full documentation on
learning potential at any site and (d)
generates the data needed for students
and program staff to make knowledgeable
and accurate de iéian; ab@ut gite ‘
placements and s
product of this aﬁalys;s is an
Experience Site Learning Guide for each
site., These guides contain basic

1 \Eu\
B
i)

m

The

.logistics on the site, general
-information and relevant requirements

(e.g., dress code, transportation),

capsule descriptions of each segment
of the experience site and detailed
descriptions and summaries of the
academic and career learning activities
a student can undertake with that

in fact,

resource person. These data,
provide EBCE students with'a
guide fér sach SLtE aﬁd all
and lear
sites and fé;QUECP per
to generate detailed s
learning activities.

26

prmgram staff wark w;Eh resﬂuzgeg té
identify a range of learning activities
the resource’ can affér ;tudéﬂtg to
b351c sk;llg'ln :eal lle ..
situations, research topics or issues
of interest and acquire conceptual ard
technical knowledge in academic and
career areas Learning activities are
tailored to the resource person's
interests, expertise, work and s:hedule.
The business administrator with a degree
in political science may be willing to
work with students cither on business
or government projects. The letter
‘carrier who writes poetry may only be
interested in sharing avocational

intere ta, The carpenter with an avid
interest in photography may be able

=0 hé¥p 5t,d2ﬁt5 acquire skills in
aither area. The FWL/EBCE model
capitalizes on resources' experience
and expertise whether directly related
to their current work situation or not.

aggly tha;r

U’l\ \UII

|._|

] 'angé of .learning activities -
identified by the staff member and

resource are spelled out in Resource
Guides. 1In designing their projects
and planning their work with the

resources, students may choose from
-hese options or work out others with .
the resources, subject to the apprﬂval
of staff,

2
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Northwest Reg%@na1 Educational Laboratory

NWREL/EEQF has develaped a Learnivg Site

;dent;fy paténtlal learnlﬂg a:tlv;t;es

"at each community site in the program.

The analysis is completed by a program
staff person and community instructor
working together to identify job . .
requirements, characteristics and tasks
in a descriptive format usabl. vy staff
and students. Of particular . '
s;gn;f;canae in this process is the
break;nq down of the community
instructor's job into major tasks,
subtasks and basic skills functions
that a student could perform. The
staff person conducting the interview
records this information on the LSAF,
which is then used in writing learning
objectives and project activities for-

individual students to Lampléte at that .

learnlnq site,

- schoel staff.

Researih for Better Schools

pegg;e ta 1nventa;y tha.avallable
resources in the community and assess the
learning potential of those resources. -
RES has develaped a Site Analysis
Form which is used in conjunction -
w1th predetermined content objectives

for students' field experiences, The
information drawn from the Site Analysis

Survey;Férm ané matchea with the

fa;ms the bas;s far Ezagramydavel@pmeﬂt
between resource site personnel and

27
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Appalachia Educational Laboratory - Far West Laboratory

Students sslect the. resources they
will visit and use in their projects
based on their current needs and
interests. On a single project,
students may work with several
‘at different levels of depth and
duration.

gtudentq

can be done to help wil, SEEk ta
The learning which may or

st fledged frﬁj

W
"
"
i
4
T
—
I
1

it

level, which may

Zdan

cademic

deaéllnéé, aluat@ra aﬁd tvalLBtiDﬂ
: encouraged to

26
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Northwest Regional Edufgtiana1'Lab@ratDry Research for Better Schools

Q resoulrce
iegnce levels. The

ples
recruited irnto the prc

pmunicy si

The RBS model organi
site into two experi

students in four ways f X first is career exploration where groups
“and careey learning ﬁ' ents’ j':ft: of from 10 to 15 students are involved
' . in preplanned field experi ience
: ’xplgrstlangf activities within career cluster
eed through a selact. - These explorations ena
an—éclgat;aﬁ and - them to see a variety.of careers during

[
ploration Packag the school yéar; The second level of
ives students the - site ﬂmeglallgatlan, which
more extensive consists 1@1V;duall§;d in=depth
=5 they have already experienc
ations, Aﬁ.aptlaﬁal students after -they have completed
21 may follow a : e¥plorations.
5ite ‘but is not
tudents (it allows
r

y=level job skills
ire them). An “optional.

t

her site placpménta
and community rites
ecifie career skill

and hands-on activities for

spec ;fli pru;ert L R

tudgﬂt

Basic .
Development
;Qmplgtsd .

pflmarlly onsite. The optional skill
building and special placement levels
are also incorporateéd into studant )
léarﬂlﬂﬁ plans rough project activitie

o

L
e
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EMPLOYER/COMMUNITY UTILIZATION

7
¥
Range of Career QOptions

EBCE programs need

e N R St e S ek A § _

community site networks and procedures that allow
their students to select and explore a variety of careers.

Appalachia Educational Laboratory

AEL/EBCE uses the 0.5, Department of

Labor's Worker Trait Group system and

a series of related diagnostic tests to
ssure student awareness of maximum

numberﬁ of carecers, The AEL experience
site analysis procedures then provide

a way ta :laGSLf; the resource person's
" jok ti ropriate Worker
Trait Craup and dPLilibL the learning
oppor ties and possibilities in

leta Cress-referencing and

d

documentation materials assure that
students can eab;ly find all the )

relévant data. Students firs:t relate

their carser interests, aptitudes-and

their ¢
temperaments to specific Worker Trait
Groups They then identify the available

‘sites and job titles within those groups

and ebtain detailed information about
any or all related jobs and carecrs.

s34

Far West Laboratory

he range of careers available for
irect exploration will, of course,
depend on the resources available in
any locale. Far West hat developed
edures to aid an EBCE staff in

Dul-ﬂ*

n

proc
developing a balanced pool of resources
representing different kinds and levels

of careers as well as offering learning
opportunities across a variety of
gubjects and disciplines.

Students choose from among a broad
range of jobs and careers (sites) for
orientation, exploration and
investigation activities. Whatever the
focus of their project work, the Project
Planning Package provides an annotated
list of already developed resources.
If different or additional options are
désired, other sites can be recruited
and added to the network, either by the
[ =]

r by program staff.

number an d type of: pr@jEEtS planned
Students are required to explore at
least six oc cupat;ana Eaih year. they
ars lﬂ the progr

35
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Morthwest Regicnal Educational Laboratory
Incomin

2} i
the startlng point fa:

“1‘
U
e
-
ja?
o
o

’dgte:m; ning the types of sites needed

for the NWREL/EBCE program. Staff
recruit a "network" of community sites

repraesent ;1q a w1dE ranqe of careers

are enco raqed to explore and
as wide a range of careers and
possible. They learn firsthand
1ft;culare occupations through
ual career explorations and
learning level expériences at:
oration sites of most interest

flva £
required to explore a specified num!
of occupations in a particular cate
or cluster. Similarly, students are not
asked to focus on a p@tentlal future

5 thraugh a variety of
ces. One student's request for
echanics site began-.with an

ice moved
1ip, then to a diesel
o a computer
y—=all from an initial

sarvice :tatl@n,

]
o]
— 0
Al e
ekt
e

V)

_range of careers,

]

but rather to expand their career.

ij

Research for Better Schools

The range of career options provided
by RBS/EBCE depends on the number of
émPlayerg and c@mmunlty resource.

RBS/EECE Seeks t@ glVE StudentS‘-
opportunities to sample as wide. a
occupations and job
functions as possible. To do this,
students' exploration activities are
organized within clusters @f careers
and aécﬁpatiang.
student seal - u
which Emplayér/cammunity 'jté'
Expérléﬁééq have already been Plannea
by program staff.. If the studen o
becomes particularly interested in one
job, site or career while completing
graup‘explaratéry experiences in a
iveﬁ cluster, an individualized
lization placement can be >

e

w

ci

0]

ecia
rranged to allow t student more
1bs

activiti

E M‘m

aﬂilyafpalilﬁ1ﬁatjaﬂ in those .

K
bl



GUIDANCE

fg;udent Accountability

RN, &l

Appa]ainia Educational Laboratory -

AEL addresses student accountability in
through clear and mutually

two ways: g
agreed on statements of objactives and.
time frames and by viewing student
responsibility and behavieor as part of
the learning process rather than as
something that interferes with learning.
The Student Praglam Guide and several
other dacumpnﬁa and forms clearly

s;udent 1earnLﬁq ohijectives,
pragram decisions

=33
?@rmai c'ileq éf prégram raview and
updating take place, separated by
maximum intervals of nine weeks (review
and updating occur more often for
with a record of difficulty).
learning *‘dinat I
ntal counse are

TEffDrmaﬁCE as a
;tudeqt.

vmad;

'EFG]FEE

ta assure that
t information,
and unders

uences of different actions
',ke informed decisions

Lo b
i
rt
s
oo
e
¢ [
T
ba
g .
L

The FWL/EBCE model provides a
within which students and staff make
decisions and are held accountable,

Program handbooks assist by ;dentlfylnq
the kinds of decisions that need to b
discussing tradeoffs, speci f}iﬂ,
standards for student pr@gramq and

and pLuvldlﬂq a pra:adura for

[i¥]

i

O

ERIC
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o

deﬁt lnttrELtq
and learﬂlhg @bge tivasg Vet L;qurnus
cnauqh t@ enable taff t@'h@ld students
y participate

Liu]

‘roblems with studént progress or
hehavior are ated as learning

uat The Etud?nt is led to -

ez and

Cor
alternat s and make his or her own
decigion {(with staff and possibly’
= r%ﬂt}l approval) about what course.

tdke.



Northwest Regidnal Educational Laboratory

nt accountability
program expectations

dent learning and behavier
in terms ha;cea studénts must make
daily to pregress in their learning
plans., The system-clearly specifies 5
student responsibilities relating .to
performance and behavior and suggests
the kinds and gequence of consequences
students can expect if they do not meet
their responsibilities. The emphasis
iz on helping students make decisions,
be fﬁspansihlé far their own actians

reqardlng

With staff assistance, each student

-maps out spécifig 1earﬁing objectives

Staff meet

,fegularl? with students to review.their

O

[E

Aruitoxt provided by Eic:

RIC

progress. Staff also meet regularly
among themselves to discuss student
growth and behavior and develop positive
courses of action. Students receive
both personal aCkﬁQWlEﬂquﬂtE of work
well done and “staff suppgrt ‘in déal;ﬁq
with any difficulties: :

For all accountability issues, NWREDL/EBCE
has developed a process whereby students,
parents ‘and staff negotiate courses of
action that will reconcile student

behavicr and program expectations in

ways that respect both the individuality .

f

‘of eacli-student and the needs of the

community=-at=large. Staff consider

the student accountabllity system--and

the negotiation that is part of it--as

important guidance tool, .4 mechanism

y behavior into a

an
for turning eve
learning’ experience.

i

Student Accountability

‘Research for Better Schools

Students in the program are responfible

for masteriﬁg the géffﬂfman:e Dbjectivég -
Engllsh Programs; fGE sezur;ng
information about jobs, occupations
and c¢areers while on resource sites;
and for information processing,
decision making, preblem seolving and,

finally, self evaluation. EBCE staff
help students understand their
three

resgansibi1ities in Eacﬁ of the

i3
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GUTDANCE

Educational Laboratory

Appalachia

AEL/EBCE- instructional procedures and
materials weave key aspects of guidance
and counseling into all;student
learning. The following factors help

to create an environment and set of
experiences where learning and guidafice/

‘Fll‘

2, the intesractions between

-self-knowledge and diréﬁtly
werienced caree
and insights

e

one t@ one 1eafn1ng

¥
T
T

ions, whether with a
coordinator or
‘community fes@ufié _person

‘Eﬂ

all group guidance and counseling
segsions supplement the individual
arnd direction that flow out gf

SrowLn
thé EBCE learning process. Acc
a professional counselor (pflmar;ly
using the loecal high, school's
counseling pragram) is also important,
both for individual students and teo
provide ongoing ;ngérv;cg training
and consultation to program staff.

H’
o

1

39

Far West Laboratory

=

] dan:e and counse
f FWI/EBCE include the fDllQWLng maj@r
components:

he gu

0

1. initial and ongoing assessment of
students’ learning needs,

interests, capabilities and goals
long=term and short-term program
ning, including individualized
u@;ng employer/community

It

to 1déntlfy and resalve préblems.
ssess cgmpeténcy and Fe-evaluate
nterests and needs

H‘Eu

c
awarding credit for completed
“ student work

riteria and procedures for

~5 are implemented thrgugh-

erences, advisory g*aup;
1d inars
arti £ stu
‘coordinators and re

helping students make 1
about their own education on a daily
basis and helping them develop the
skills they need to pursue thelr own
goals.

w
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Northwest Regional Educational Laboratory

lange in NWREL/ESJE is integrated in
learning activities, and interaction
tween program adults and students
fundamental to the career and personal
levelopment of each student. Th
emphasis is on helping students de
the attitudes and habits that will enakt
them to function as independent adults.

me ‘
[EFEH

=
L)

e

velop
nable

|

-

Gu;dance bEQLﬂE with student aflentatlaﬁ
and :ant;ﬁueg'thraugh

1. tie ongoing cycle of individual .
learning plan development

(asges%Qng needs and 1n(cr§ata,
nagﬁrlat;nq and pfé%Cthlnqr
learning activities, évaluatlnq

performar and integrating

experiences) I

3. systematic monitoring and
documentation of student learning
and feedback to students .and
parents ’ )

&

4. staff pracedu:es for k32§£ng each

other informed con&erning student
behavior and’ persanal growth =
5. periodic group counseling/guiddnce
activities for staff and ,students
Every staff person, parent, community
instructor, competency cert fla; or

l
other rescurce person serves an important
guidance function in the normal EGUIEE
of each student's EBCE activities. 1In
addition, specialists from the local
high school and/or community provide \
indepth professional help when needed.

‘called”’

of Guidance and Counseling - .

Research for Better Schools

Guidance and counseling in RES/EBCE are
déliVLféﬁ thr@ugh the Caraér 5 '
Thl’
:@mpanent helps atudents aaqu;re the
self-evaluative, pr em-solving and
decision-making skills they need to
assess and relate their experiences

in and outside the school to. their own
career development and to public issues.
Usually scheduled in one or two
50-minute sessions per week, guidance
activities include both individual -
guidance and counseling and group work
with a PIDEESE skills currlculum
Career Clarification: A
Problem-Solving Approach.”

SRS g N ! \
)
‘. L >
40 L
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ff’

Parent Relations .

A@p@Tachi

granting permission f

are invelved in their children
"o

ln‘nrmyd of studen t_pfggress

,rﬂulffsd 4

“;, lﬂiludé& E&LEHE
guentative:.

ﬂquu

a Educatiana1 Laeratary

students are
all aspects of
ram:

Community Advisory
whiéh Func*i@ns'in an

z1fent—bgudun Lnnféfentg
any’ timg, a student's

ts that

conforon

‘AIUﬁv~nilPHEDﬂ seminars and

sontations.,

sare “tal‘ahd student appreval
far pr@ﬁram entry,

are invited to parthcipate

's EBCE pr
am aa:t‘rlpz ion =
and evaluati ons. Pareats 4arg

“Far West Léb@ﬁét@ry

1
. |

Tin yafjggg

being

Parental suppeort and part;c1pat1:n are

in mﬂny ways:

1. Parents of prospective EBCE
.students are invited te program
ar Ll they can make
informed decisions about their
- son's or daughter's participation

‘3.

4,
Lhﬁ;z c?p erienceas and
Lo all EBCE students by
resource porsons.

3, arents are invited to preoqgrai
orientation sions and owven
houscs,

(1]

&, Parent representatived sit on the
program's policy ﬂd”!bf ry board.

The pr@qrﬁm-maﬁntninﬂ ragular
1 Ly pronoto
ol the

Df interest

activities,



tively in the program.
permission is required for
nter EBCE. Staff interact
ral times before that
to insure that
student, understand
offer and will

staff/parent

Thrﬁuqhﬁﬁﬁ the vear,
communication is immediate and ongoing.
Parents are regularly apprised of
student leavning plans and progress

through a combination of written
reports, personal télephone calls and
periodic conferences st the learning
‘center,.. Program staff elicit parent
opinions and suggestions and invelve
them in guidance degisions. . Parents
receive a program newsletter; are
invited to an orientation session at
the learning center each fall; attend
occasional othef gatherings with staff,
students and community resource people;
and are represented on the program's
governing board. '

Parent Relations

Researcﬁ for Better Schools

RBS/EBCE parents are actively involved
in many facets of the program. Parental
signatures are required before students
become eligible for enrollment. Staff
interact regularly with parents to '
assess student progress and solicit
parent input. Parents are seated on
the RBS advisory group and have also
formed their own parent advisory group.
The parent advisory group helps and’
encourdges students by the follewing
activities:

- N 5 P
1. articulatirg program concerns
to school administration

helping students bridge the gap

E learning in the community

3. helping the program relate to
other. groups within the
community

4. . lhelping to recruit community

-participants

5. providing social activities for
students

B
‘-

17

[

O
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GUIDANCE

Student Recruitmen. .nd Population
= ;
EBCE programs have developed techni } uss for identifying,

udents into the program

= pE and program to

contacting, 1ﬁterv1§w1n9 and seslecting s
or prS?ﬁﬁlﬂg ;nfazmatlgn on thé con

and

Appalachia Educational Laboratory Far West Laboratory

AEL/EBCE has used many methods for The FWL/EBCE model was designed to
recruiting EBCE students, ranging from accommodate a broad rande of student
gresentaﬁiaﬁs to the student body and interests, abilities and backgrounds.
referrals from guidance counseslors to The pilot operation of the program was
in-school "booths" and radic and " targeted to a cross section of senior
television adgi Evaluation data : high school students in terms of past
indicate that AEL/EBCE is effective performance, future plans, ethnlc

with the full cr actio student group, sex and socioeconomic
abllltiéJ; -anging from Naticnal Merit .  backgrounds. FWL found that all kinds

of students (though not every student)
could profit from an experience-based,
areer-oriented, . student-centered
curriculum and that a diverse student
body yields important educational
enafits through 1nfarmal exchange

F"

U‘

community

Qﬁ_erlanigg a nanglasgra@m ettlng, aete. among peers.

parents Some districts have, howesver, decided
dur;ug the recruitment periad; usually’ to implement a FWL/EBCE program to serve
held in the spring and near semester the needs of a particular academic or
transition. N _53L;:Lc&nmm;; group. .The Student

anﬂbmak dlaCUabE the

t target populations
on program resources. For example, a
high propontion of poor readers
requires a lower staff/student ratio
as ztudents will need more assistance
in understanding Resource Guides and

developing project plans.

38 ' .‘ A
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Northwest Regional Educational Laboratory

NWREL/EBCE is a voluntary program

designed to serve students within the
total range of academic ability, career
aspirations, dependability and

motivation. Within these parameters,
recruiters emphasize that EBCE students
must be willing to work with a variety

of adults, learn in a variety of
settings,~ be able to adapt to new learning

" styles, work in an individualized.

program and be sponsible for themselves
and their work in the program.

These expectations and the program itself
are explained to prospeftive students
and their parents through letters to
parents, presentations at the high school

cand followup discussions with those who

are interested. Students are able to see
the differences between EBCE and the
regular high school program and decide
which is the better alternative for

them. '

. The program has developed a student

O

ERIC

Aruitoxt provided by Eic:

application form and gquestionnaire that
provides information useful for baseline
evaluation data and for general
descriptions of the student population.
The 'form can be used by any EBCE program.

NWREL/EBCE uses a
process to arrive
of participants
applicants.

random selection
at the 2

i

- and word of mouth.

A A EARATIASLT SN e marmimagm tmwetS S mr petalomt mak wrra

regular curricular o
any secondary school stu
in finding out about care
participating in the program reflect
the student population that would be
found in any high school, ranging from
bright, highly motivated students, to

‘underachievers and poorly motivated

students.

about the program in
including listings
,,,,, sheets, referrals
from school staff, presentations by.
students and school staff, advertisements
Since the program is
offered as part of the regular 7
instructional program at school, normal

channels of communication are also used.
. . Y

Students may learn
a variety of ways,

(]
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sducational La bcratary

fectively and fully

tal community - .in an EBCE

angly urges adopting
abllvh and then

x program
ns ideritifying community
resources anﬁ personnel and serving in
an advisory capacity to program
personnel. -AEL has developed materials
which describe the composition and role
of a community advisory council and
xplain how program adéptefs can
vstapblish such a council.

T

45
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-Far West Laboratory

The FWL/EBCE model provides for a
special ‘policy advisory board. The
board pravideg recammendatiaﬂg to the'
and helg? El;Elt and ma;nta;n Cammunlty

Supp@rt; B 1
: i

ill need to decide
e a separate EBCE
visory group or use established

program advisory couneils.” In all
cascs, the program will cperate within
policies and procedures set by the
school board or Dther duly canstltuted
authority,

adviso




Policymaking
;Y

Northwest Regional EducatianaT"LabérataFy Research for 'Better Schools

 Because EBCE is community-based, employer,  Programmatic guidelines for RBS/EBCE

labor and citizen representatives . are formally established-by the school
participate. actively with Prgfesa;anal ‘ board. 1In addition, RES/EECE has a
educators in operating the program. community advisory group that malﬁtaLﬁS
To keep the program résponsive to the a working, cooperative relatlanshlp
needs of all participants and the , between the school and community. -The
community, the following all have a voice advisery. group serves several purposés,
in policymaking: - . : : including helping to promote public
i = o S accephance of the program, aiding in
l. A community program planning ' recruitment and maintenance of community-
group, consisting of school and resources and organizing support for -
‘community representatives, made continuing program development. The
decisions and set parameters as -advisory group consists of
NWREL/EBCE was taking shape. répresentatives from business and
. : : : . ‘ industry, labor, the community, parents
2. A program governing board, : and educ¢ation. )
E@hs;stlng primarily of Eammunlty o Co C

members with representatives from

paIEﬁt Studéﬁt and azhaal sectarg;

and makes aﬂg@;ng pal;cy lauél
. decisions about program operations. .

(In districts adopting the NWREL/ ]
“EBCE model, the program is also -
‘being successfully administered by

the échool district board, with a ' , '\ .
community-based EBCE adv;sary ' _ "
group.) - .. s : ‘ i '

3. The Prggram director and staff
work with students and the
governing heard to meke decisions
affecting day-to-day operations. .

4. Etudents in the program make
5uggestlans and recommendations

both to the staff about daily -~ .
program operations and to the o
o géverning hoard Ecngernlng p@llcy ‘ 
‘ 'QECLELGHE; . -

11(j

~ o A
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rale can k

‘ongoing visits
- and for carrying out the

MANAGEMENT

1CEI ﬁ ‘wi

] ﬂéédéd f@r effagt;VE del;'é:g of thg EBCE\Drgaram,

;Gle, rither thah use @i various staff.
specialists. Within AEL's program,

1 1ing coordinators have full and
direct responsibility for developing,
maintaining, egaluatlng and updating
all as spects of a student’'s learning
program, both career and a:adem;c. The
materials and procedures are structure
so that each learning cocordinator can
provide these services for up to 20
students. '

;

i 1T

An axpgrlenge site recruitment and
is capability is also reguired;
experién:a hag shown that thl%

Access to a school €ounselor to handle

special Caumsél;ng needs and/or group
counseling sessions is important.

Administrative supervision can generally
be provided by a "lead" learning

coordinater in most EBCE programs.
individual can also be.responsible
' to experience sites

Thig
for-

guidanca/cﬁuﬁéeling Euﬂctiang to the
s;udent pr@gram Elanﬂlng and dgc; ion

making (e.g., self-assessment of career
aptitudes). - -

Far West Labarat@ry

Experience has shown that FWL/EBCE can
be stafféd at the same staff/student
ratio as is used in a comprehensive

high schpol program.

While staffing

patterns vary from district to district,

the following staff functions a:
necessary: '

1. learning. cqardlﬂatar“'réspaﬂsible
for coordinating the students’
" total learning program (each L
works with between 20-30 students)

;t--rFJpaﬂgiblé'fDr’

realu;t;nq,xanalyglng and
malntalnlng the pool of resources

-

1] ) “=coordinates
individua ¥ supplémentdry
activities such as tutorials,

_workshops and instructional
materials

4.

These Eun:tlﬂn1 can be cgmblned in

various ways depending on the size of
the program and needs of the district.
At one site, the'program director is
alse the resource analyst. At another,
learning coordinators share the skills .
specialist function. At another,
learning coordinators share
respgnsibility for helping students

plan acceptable prajerts with rﬁgulﬂr.'
academic faculty who r;L in authority

for credit ﬂhhlgnmﬁﬂL within their

discipline.
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Northwest Regional Educational Labgratgrj-

In NWREL/EBCE, staff function more as
facilitators or managers of learning
than'as instructors. They supervise
the lay "teacher" role filled by
community resource people and help
students plan lﬁlelﬂuallEEd programs
5f study.

Ar EBCE staff may vary ffam Eragram to
1nd1v1duals tD admlnlster EhE pr@qram
and-provide team leadership; work
directly with Etudents to develop and
monitor individual learning plans; i
:Ecrult @evelop ‘and maintain community
sites. for student 1earn1ng. 1éaate

peaplé, pla:gg and materlals that may

E‘ESGUIEES, and CDDrdlnaﬁé various :tudéﬂt

services, including as sessment and . 3

guldance

fhese staff reles may have various
:itfles. ' In the original model, staff
iave included program administrater,
Learning manager (IM), employer relations
specialist (ERS), learning resource.
specialist (LRS) and student :nardlnataf.
lany districts now 1mpleméntlng the
xrogram are combining the roles in new
/ays--an iM/ERS, for example, or.
M/gtudent cgcrdlﬁataz :

‘n NWREL/EECE, each LM haz been working
iffectively with approximately 30
itudents. Each ERS has been maintaining
i0-60 learning sites and monitoring .the
.earning activities of the students whe
thoose .those sites. '
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© Staffing Considerations

Réééaréh for Better Schools

The RBS model emphasizes the use of
existing school staff with some
restructuring of traditional staffing
patterns to flll the fallaw1ng EBCE
roles: :
1. program admiﬁistfat@f——managing
the program; ma;ntaln;ng relations
- with the hest school, parents and
students; providing leadersh;p

2. ARC teagher5‘=respcn51ble for

instruction in the Academic.
Resource Center

¥

2. ARC ajdes--providing clerical
- support for the ARC teachers,
maintaining student 'files,

;Earing Stuﬂént warkbcaks and -

equ;pment‘fgr use

4. ;Qmseléfs/rasimfce '
coordina
canduct;ng guldance graups,
developing career development
a:ﬁ1v1tle% and tralnlng ccmmunlty
gart;:1pants~ :

EBCE requires personnel who will be .

" skilled in working with resource sites

and people, counseling students.
individually and in groups and _
fac!litating learning, rather than
serving ‘as "teachers." With adequate.
orientation and training, existing

-school staff have been able to

restructure their rDlEa to meet
program needs.
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MANAGEMENT - ) A A o e

Facility/Transportation
- . .
Program planning must include identification of facility needs and

- procedurss for céafd;natlng studént trsn5§crtat1§ﬁ to aﬂd from S =

community sites. ) : . _ .

Appalachia Educational Laboratory Far West Lab@rataﬁ{j
. S _ ,
key to the success of any EBCE = | Whether located 'in a school or separate:
i*qram lies in student. mobkdility. v . facility, the program ghauld baﬁe an
udents must have some method of A - EBCE center or "home base" where
- ,ﬂsp@rtatlan available to them if. . studentg can plaﬂ community activ tiES~
',;g are to access community sites: - “and d5sess their experiences.
ccessfully.  Multiple strategies )
can be utilized to address the Generally, an EBCE program requ1rez
trarigportation issue. Communities less space than a program of “traditional
with a good system of public :lassx@am 1nstru:t;an It is ;mpc:tant,
‘transportation can usually make . however, to prav;de for the following:
darrangsments for .student use of that o .
Systém. School buses, vans and student 1. private offices éf cubicles for
and staff cars also prove useful. . professional staff where they
Programs locat ed in a separate facility . can have.confidential conferences
rather than in a hi gl schoel should , with students, resources or
seek a central location ih the main ) parents )
business district to reduce some of s
the need for transportation. ‘In.each. 2. meeting rooms for adv 'sory groups,
ad@p ing district AEL's experience . . project semihars and other small
has-been that a student who really graup'éctivities (a program needs
wants to be in the EBCE program will - s approximately half as many méetlng
"find a way to get from here to ther . . rooms as it has learn;ng
- .- ~ coordinators) B
’ 3. quiet study space for students

3
4. .storage space and security for
student records and other pragram
materials and equipment (e. g.,
cassette tape machines for- )
programmed ;n%truzt;an mat rials)
The Far West version of EBCE can
, _ , accommodate student use of local transit
A ' ( systems, vans or private autos, depending
' on the needs of the community. Most
FWL/EBCE programs provide their students
with tickets or tokens for using
" available public transportation.

O
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" should be organ 1;%& ED Ezav;ﬂe;

Vli' affice EEECE for staff—studént
interaction :

2. space for instructional materials
and student records

Wherever the learning center is locategd,
. transportation options must be planned
to allow easy student access to the
:ammunlty Traﬁspartatlan aptlcns that
dlstrl:ts us;ﬁg the NWRELXEBCE 9ragram
include city transit systems, persanal
or family auto, student car pools, a
.program-sponsored vehidle, school .’
district buses, volunteer adult drlvers
.and employer vehicles. '

O
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Research for Better SchGGIS‘

As part of a scheool's :urr;culum or a
pr@ﬁram within a school, RESXEECE
operates from the school campus.
Community” resource sites must be

identified, recruited and utilized w;thln
a geographical area that permits student-

flexibility. Adoptors have used. EubllE
transportation, sshaal buses arid.
program-sponsored veh;cles‘t& transpcrt
students teo and from resource. sites.

Plannlng career expl@ratl@ns far groups -

.transpartat;an prcblem




.
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MANAGEMENT
-

~Iﬁsuran&e

Program planﬁers must analjgé ;nsurangg needs and requ;r&ments in
r latlan to the EBCE student's lesrnlng activities iﬁ the Csmmun;tgi

Appalachia Educational Laboratory

AEL/EBCE has met insurance guestions with
several dlfferent provisions, including
Workmen' s 'Com; i I ‘ate insurance,
school -insuran: _overage and written
agreements w;th part;c;patlng comménity”
ites The two main censideratiens

‘to protect the student in-cas

injury and to minimize the
em plcyer/experlénce site's
AEL's experienge has lﬂdlcated tha

a 24-hour limited health coverage pqllcy'

(such as that carried by high school

\ - athletes) "Eills the need for health’
‘“and accident insurance for program

students. The employer or experienc
site must assume sOme liability for
who are bn the premises.
Ehat liability is ncfgreatéf

0

than ‘the 1
visitors

@g tau:; to the bu,lﬁess.

o
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Far West Laboratory = - .

Each FWL/EBCE site to date has found its
own -approach to providing ‘insurance
coverage. EBCE program per sannel are
advised to confer with district’
administrators, particu l 1y the schools'
legal officer, to determine if district
policies provide adequate_coverage for
EBCE students and partic ;Patlng resourcse
persons arid organizations.

rr
H

1. A student could be involved in an )
accident while traveling to and
from or while participating in - -

field Experlencesi

2. Resgufce-perscns and organizations .
iable for personal

injury ar per rty damage,. as

could school e ,”playees.

3. Resource pEfSDﬂ;, althcugh covered
by their: employer's Workmen's:
Compensation insurance, could be
injured while workin~ with an
EBCE student, for which injury ‘the
school could be held liable.

4. Resource persons using their
personal vehicles to transport
EBCE students may not be adequately
insured agaiﬂst potential liability
of an ac51§ent

Most FWL/EBCE programs advise or require
1ts

their studen to enroll in the
supplemental health caverage available
at minimal cost to students.’

(N ]
et



e _ o . . . . : Insurance

s
E . ’ ?
i -
Northwest Regional Educational Laboratory  Research for Better Schools 2 :
NWREL/EECE has identified the need for ©  The F#5 :n2del is offered as part of a.
fDu basic kinds of insurance caveragéi_"' school coarse or instructional prodram.
.- L and is ligible for existing ‘school
1. General liability to cover o distric. coverage for - studencs )
é%pl@yers and students at ‘participating in educational . endeavors
. community learniaig sites. - away fr.-» the school bulldlng The
‘(Districts have used existing majoriiy af cumﬁunlty sites partl:lpatlng
pﬁlLClEg or have purchased - ;n EEL ave ;x;gtlng insyrance - S
addlﬁlanal 1ﬁ;uraﬁge.) B most contingenci es.
. . . . ‘ IR nadequata, insurance
2. Accident insurance to cover minor ) campanies nstrated-a willingness.
‘injuries to studénts and staff at to provide coverage
the learning cente (Parents ' )
: \are generally aqked to buy into ) .
the district plan that covers 2,
students in school-related r
activities.)
3.0 T lispartatlan insurance to coyer . - Lo g ' E
- - students and ‘staff traveling ;n ’ ' : ' )
. - the community on program-related )
activities. (Existing dg;tr ict
EQVPfagE is usually adequate. ).
© 4. vpersonal injury protection'to -
cover students—at community = oo : .
" learning sites. (Coverage in - .
. this area is usually provided: - :
-through- the student or parentls.
own insurance, district insurance oo
for students PEIthlBﬂtlﬁg in ; o  ' ’ "3 ’
-school-related activities or ' o o
any statewide plans that may :
‘axist.to protect students in’ ) s
- school-related wark 1tuat1@nq;)_ R )
€ F
- , ' ' . : 52 . , = t L
.\s ,.
5 -
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Can$1gu rat D

%;Pr@gram planning includes an examination of the dififering EB
structures and the extent to which EBCE st

of EBCE in Adopting Schools

.l compatible with existing class schedules.

Appa1ach1a Educat1anal Labor,

ny

) Thé AEL m@dél l§~'e igned to operate.

L

f@nf;g;rgt;ans :elathE t'
Séhé@l 5y5tém Alth@ug

the local

;ystgm that can be ;ﬂstalled 1nta:t,
some school systems adopting the AEL
mpdel have made changes based on local
nééds

Srooms w1th;n thg sponsoring

{b) separate learning ;enté,

Cla
EEhDGl,

§Chaﬁl but dra
and (d): faglllt,—
college.

“W1l thln a anmunlty

istipg hig

E school courses can also
be incorporat. 'nto the AEL program
(e.g., although £rigonometry 1s offered
aS\DﬂE of the 28 AEL/EBCE courses,

;be option of

in a classroom

on an :

vindividuaiigéd basis), and portions of

AEL/EBCE program materials can bé

.1naartéd into Eflvtlng programs
(e.g.,
Career G

one site i3 .using the- Student
ide and portions of -the
Studén Program Quldérlﬂ a prcgram for
hlgh school dropout )

. These ahd Gthéf variations can be

.effect;vg, dEpEndlﬁg on such factors as

transpértatlan, denslty of community
administrative require

comparative costs and the r 1ative_

zites;

advantages of-having students remain

part of or develop a separate "1dent;iy

from their peers wlthln _the high school,

RO R

. The prégram can be and cuzlently

¥

CE program
tudent activities are

Labarator
xﬁsa v
FWL/LCRCE ¢an -be installed as an
alternative school or as a program
within a regular school. It requires
only that-students be able to arrange
significant (two to four-hour) blocks
of time for meeting w1th resources in s
the c@mmunlty 7

Fari

M.

= 4,

Far West Laboratory is aetively helping
districts adopt/adapt and implement the-’
maéél in a variety of configurations: -
ﬁg a part-time program for patentl l
“dropouts; as a full-time program fo '
Edutatlonally handicapped students; tﬁl
Expand the academlc learning pétentlal
in work experience programs; to.enable
classroom teachers- to offer experience-
based learning opportunities to students
in their courses; to add structure to
existing alternative learning prdgrams
and schools; to offer EBCE to cammunlty
college dtudents; to expand .
extracurricular "Explarer club"
offerings; and so forth. variations in’
staffing, facilities, target populations
"and other varlablés have been ;ndlcgted

At thrauqhaut this document.



Configuration of EBCE in Adopting Schouls

: & ,
q . f
f.a .. B
’ '7 P B 3
Pl )
"Northwest Regional Educational Laboratory  Research for Better Schodls
- WREL/EBCE i} easily adaptable to the The RBS model is integrated with the °
-individual requirements of adopting . regular school schedule. The model- uses
districts and can be tailored to fit a- the strategy of working closely with '
range af needs and available resources: "school administration and department
‘ . heads to develop staff- suppotrt for.the
1. ELﬁE educational services can' be ’ program. When students are in school,
offered as part of a disgrict's they follow the same rules and procedures
regular program or as,dn ; all students follow.’
alternative to thE ‘regular ' |
‘prggram , ) . y _The C@nflguratlan of the medel in
. ) adépting districts will reflect the
2. The total pragram can be adapted needs . and objectives of those individual
or only ggftlans of it. adopters and will vary from site to site,
. depending on student needs in the
3, The p:ggiam iz applicable to a wide ‘adopting district, the wg_lllngnegs of
. range of student needs, from the the community to participate in the
" educationally or physically i} " educational process and the availabhility
j ‘handicapped to the gifted. ) :of resources. ‘ = .
4. ~The learning center or home base :
cdn be ldcated within a s:h@al or ;
_in the Ecmmunity -
5. The program can be joverned by a : | :
school board, with the assistance . ’
of an EBCE advisory group, or by )
"its own board of dlrg:targ as in - . . ?
thE erglﬂaL mudelf'
NWREL/EBCE matérials and staff training ] '
are avallable to help ad@Ftérs make these
various adaptations.
While the daily scheﬂuleg of NWREL/EBCE - : i s
students are based primarily on their : ' 4 '
planned experiences in the community, )
students should alsd have access to , ] \
regular high school classes whenover
needed and be permitted to participate.
freely in the parent 5:&@31'5 .

extracurricular activities. ' -

O
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"Brokers"--individuals who have been

rom the four laboratories to help individual d ices

of the EBCE models for their local situation.
3 * training and- other
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with tho matorials

s .
available

programs that vach dirtrict's unigue

ucational

Avenuea
Q7204

%5Lﬁu;w -3 .
‘\ =
\

4

(%41
L

ERIC

Aruitoxt provided by Eic:



