ED 139 989 08 CE 011 061

_AUTHOE ) Nolan, Richard D.

TITLE ' Penetrating School Strata through Career Education.
Fipnal Report.

INSTITUTIOR Bristol Public Schools, Conn.

SPONS AGENCY Office of Education (DHEW), Washington, D.C.

EUREAU NGO V361170

FUB DATE Jun 76

GRANT 0EG=0-=73-5301

NOTE 276p.; For related documents see ED 107 €35 and ED
109 259-300

EDES PRICE MF-$0.83 HC-%$15.39 Plus Postage.

DESCRIPTORS *Career Education; career Exploration; curriculum
Development; Curriculum Guides; Demonstration
Projects; Depressed Areas (Geographic); *Elementary
School Curriculum; Elementary Secondary Education;
Engloyment Opportunities; Fused Curriculum; *High
School Ccurriculum; *Job Placement; Program
Evaluation; *Resource Centers; School Community
Cooperation; Sex Role; Sex Stereotypes

IDENTIFIERS Connecticut

This is a final report of a 3-year project to modify

the curriculum in the Bristol, Ccnmecticut, school system by infusing

career education concepts and practices into all subjects at all

- grade levels. The report includes a description of the four
'components of the project: Grades K-8, grades 9-12, development of

- job placement services, and establishment of a resource center on
" career education. The descripticm covers background, cbijectives,
'design, and results of the study. Another section deals with

. conclusions, implicatiomns, and recommendations. Almost one-half of
the document is devoted to a third party evaluator report prepared by

. New Educational Directions, Inc. The evaluator report includes an

“overview of the prcject, suggesticns for other funded programs, "
‘comments about the fulfillment of objectives for the four components
cf the study, and evaluation of the procedures followed furing the
project. Appendixes to the evaluator report include newspaper
clippirgs and correspondence about the project, questionnaires, and
the results cf surveys of the ccmmunity, principals, staff, and
teachers. Attachments make up ancther large part of the document and

"~ include a sample curriculum guide entitled "Reducing Sex-Role
Stereotyping Through Career Education" and other documents and

. brochures related to the four ccmponents of the study. (LHS)

che

Documents acquired by ERIC include many informal unpublished materials not available from other sources, ERIC makes every
effort to obtain the best copy available. Nevertheless, items of marginal reproducibility are often encountered and this affects the
quality of the microfiche and " ..sdcopy reproductions ERIC makes available via the ERIC Document Reproduction Service (EDRSE).

EDRS is not responsiblé for e quality of the original document. Reproductions supplied by EDRS are the best that can be made from




%

REPORT

Project No. V361170
Grant No. OEG=0-73-5301

ED139989

Penetrating School Strata
Through Career Education

EFaR ""?GFF‘EAk?H_
s pEPARTMENTURZ oo
v SEE\JE,ATIQH L WELFARE

ATIHG T PG!FQTS}ZJE 3
SratED OO MOT WEC L
LEMT QFFICIAL natio L NETET
E%;:kéﬁgn posi TION OR soLiC

Exemplary Project in Vocational Education
Conducted Under )
Part D of Publiec Law 90=G576

The project reported herein was performed pursuant to a grani from
the Office of Education, U.S. Department of Health, Education, and
Welfare. Contractors undertaking such projects under Government
sponsorship are encouraged to express freely their professional
judgment in the conduct of the project. Points of view or opin-
ions stated do not, therefore, necessarily represent official
Office of Bducation pozition or policy.

Eichard D. Nolan
Bristol Board of Education
985 Farmington Avenue
Bristol, Comnecticut 06C10

June, 1976




TABLE OF CONTENTS

SUMMARY OF THE REPORT
BODY OF THE REPORT
l. Original Problem
2. Project Goals and Objectives

é; Project Design and Process
L. Project Results and Accomplishments

TBIRD PARTY EVALUATOR REPORT
CONCLUSIONS, IMPLICATIONS, RECOMMENDATIONS

ATTACHMENTS

Page

Page

Page
Page
Page
Page

Page

Page 2

o -

ol
NO N WD 3



Summary of the Report
‘July 1, 1973 to June 30, 1976

W




SUMMARY

I. Period Covered: From July 1, 1973 - June 30, 1976

IT. Project Goals and Dbjectlv es8:

A.

Goal

The Bristol Public School System has been conducting a three

. year project entitled, Penetrating School Strata Through Career

Education. This program was funded by the United States Office
of Education under Part D of Public law 90-576., Its major
goal was to modify the curriculum of the school district =o
that all students could become better prepared for the world
of work. The project was to do this through "infusing" career
education concepts and practices into all subjects. Once
prepared, students were to have practical experience and/or
training opportunities designed to better prepare them for job
entry. To do these activities, a wide variety of resources
were to be secured and utilized.

. Grades X-8 Objectives (Original)

1. To enable students to develop a more positive self-concept
and greater understanding of self.

2. To enable each child to display an understanding of the
relationship between his own abilities and limitations in
terms of the world of work.

3. Ta develép and expand the ﬁup;l's knowledge about a

L. TD glve teachers knowledge of career éducatlon concepts,
career awareness, career exploration, career preparation,
clusters and self-awareness techniques.

5. To implement curriculum patterns that will illustrate the
relationship of school subjects to the world of work.

6. To provide for continuous development, revision and
evaluation.

7. To enable students to have access and greater understanding
of the many community resources available for them.

Grades 9-12 Objectives (Original)

l. To provide each student with opportunities, regardless of
his/her ultimate career goals, to have marketable skills
that will enable him to enter the labor force when the need

desire arise for him to do so.
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. 2. To enable each student who desired to undertake
: advanced preparation, whether it be in a post-secondary
technical school, college, university or buainess
school, to be so equipped with the neceassary prerequisites
to underatand this advanced training.
3. To provide opportunities for students to participate in
meaningful occupational explorations.

experiences.

6. To provide intensive guidance and counseling in preparation
for employment and/or future education.

T« To develop career information programs to be carried out by
departments within the scope of the curriculum.

B. To establish a continuing avenue of communications between
school, business, industry and community.

9. To follow-up a2ll drop-outs and graduates and to use such
data in the plamnning of future programs.

D. Objectives of the Placement Component (Pfoject jevelopgd)

1. To locate and isolate significant career job opportunities
in the community which can be offered to exiting Bristol

students.

. To offer such job opportunities to said students through a
syatem which allows for clear and precise communications
between employers, students and concerned education officials.

3. To utilize information retrieval forms which permit a
matching of student interest and abilities with job specifi-
cationsa,

4. To develop processes which allow for the rapid identification
of exiting students who would be interested in using this
placement service.

5. To provide for the following systems within this placement

service:

a) Reporting

b) Referral

¢) Follow-up analysis
d) Program revision

™y
L]

E. Resource Center Objectives (Project Developed)

1. To serve as = dependable source of supply for the career
education specialists and othera availing themselves of the
gervices of the program.
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2. To satisfy their needs, whether they be for some tangible
item already in the Center, for something which must be
developed especially to meet their particular need or
for one of the so-called "people resources" which are
often the mest difficult to produce. '

3. To serve as a source of suggestions for both new materials
and new methods which the career education specialists
cannot keep abreast of on their own.

L. To serve as an on-going educational influence on those
involved in the program by providing claasroom teachers
an understanding of what career education can offer them
and their students through in-service teacher training
sessions. These range from workshops designed specifically
to acquaint teachers with the services of the Resource
Center to those which involve participants in various
activities which can be taken to the classroom and used to
infuse career education into the curriculum.

Procedures Followed:

The procedures followed for the project were those established
during the course of the first year. After researching and
defining procedures to be followed for curriculum revision within
the Bristol Public School System, these established procedures
were implemented. “eacher involvement in any career education
undertaking seemed to be the key. Teachers were asked to try to
incorporate at least one of the concepts of careser education into
their existing lesson plans whenever possible. Each of these
activities were developed with the help of the specialist at the
teacher's appropriate level. Completed activities were gathered
and published in seven Career Education Curriculum Guides.

Results; Accomplishments:

In order to provide an overall summary account of the results and
accomplishments of the Bristol Career Education Program, reference
is made to the evaluator's report and the appendix showing involve-
ment of the schools in the following categories: career speakers,
field trips and exploration sites. Career education has become
part of the instructional program within the identified vroject
schools. Positive attitudes and acceptance on the part of parents,
students, business commnity, teachers and administrators proved
to be well above expectations for the project's operation.

As a result of the effectiveness of the Bristol Career Education
Project, the elementary level (K-8) saw expansion to include all
but five schools. Tho secondary lever (9-12) saw no increase in
the number of schools serviced, since this part of the program
was totally operational during the course of the first year.

- L -
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. The final evidence of the project!s success is the set of Career
’ Bducation Curriculum Guides produced through the efforts of over
three hundred fifty Bristol educators.

V. Evaluation:

A third party evaluator was secured to evaluate the project and to
agzess the effectiveness of each level and the overall success

and value of the total project. IBEX, Incorporated of Durham,
North Carolina was selected for the first two years as the third
party evaluator and New Educational Directions, Incorporated

(XED) for the third year. In addition, the Career Education staff
wag involved in an informal self evaluation of the project in an
on-going basis.

VI. Conclusions and Recommendations:

As a result of the Bristol Czreer Education Project, it is concluded
that the initial set of needs and goals on which the project was
funded proved to be realistic to the local Bristol School System.
The project developed a better and more meaningful educational
experience for the students of the schools that made up the project
sitea. This involvement produced a positive base of experiences
which in turn founded expertise, materials, awareness and support
for the philosophies and concepts of career education.

. Evidence cof these results can be found in the school district's
present efforts toward reorganization and program planning. We now
have a Department of Vocational and Career Education as well as
plans to have more orgznized but diverse career education programs.
Most of this effort comes from local support.

Additional efforts are being made to develop additional sources
of funding to extend and solidify the impact career education has
made on the district.

The results indicate that such major curriculum change efforts
should either concentrate project services to just the designated
target schools during the funded peried or allow for a longer
life of funded, project activity (i.e. five to eight years).

u:n
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D FINAL REPORT

blem:

a public school educational system, many dramatic changes have
occurred in techniques, content and philosophy. In today's
educational institutions, nothing is more pertinent than providing
every youth with the capability to make intelligent career
decisions and the opportunity to prepare for entry and progress

in such careers.

~In the quest to provide meaningful educational experiences in

It has become apparent in recent years that public school
education must re-identify itself and establish more efficient

meana for students to have greater validity in their career

decisions through sensible choice rather than haphazard chance.

The original Bristol, Commecticut proposal entitled Penetrating

School Strata Through Career Education, Problem Section,
degeribes a variety of circumstances and situations which appear

Despite many and varied attempts to foster the development of
- new perspectives and curricular approaches, most of these appear
to have had limited impact upon the entire system.

Frequently, old and new curricular processes appeared irrelevant
to the needs of students and the comminity. A number of the
changes developed had been remedial in design rather than
prescriptive. New programs in the educational system appeared to
have been geared philosophically to correcting and/or ignoring
what values and skills students brought to class, rather than

allowing for the diversity of these attributes.

To quote Sidney Simon, "Students, no less than adults, face
problems and decisions every day of their lives. Students, too,
ponder over what and how to think, believe, behave. So often
real things that are going on in student's lives - their daily
encounters with friends, with strangers, with peers, with

- authority figures; the social and academic tasks that assuzlt or
assuage their egos. Young people are asking themselves important
peraonal and theoretical questio?s that will lead them to PRty
important decisions and action.”

1Siﬁ@n,7§idney, etal; Values Clarifications; Hart Publishing
Company, New York, New York; 1972; page 3.

P
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Thus, key Bristol educational administrators charged with the
designing of the Career Education proposal, attempted to deal
with affective components of the difficulties the system was
experiencing in a "normal" curricular approach. Further, such
affective elements were coupled with increased and sequential
experiences with the empirical World of Work in the Project'!s
design. To aid in this development the community itself was
included in the proposal write-up a8 a valid place for learning
experiences., Heretofore, limited use prevailed of this
invaluable resource for learning. From speakers and field
trips to internships and placement, the Career Education Project
was to tap all posaible and viable learning situations. Such
commmity involvement was to demonstrate to each and every
student that all work has dignity - if it is something enjoyed
and believed in by the individual involved. The other major

transfer of learning, hoped for by the propcsal's design, was
simply that different people enjoy different values and life
stylez. Therefore, identification of these varying character-
istics in adults by involved youth would be of assistance in
selecting a potential occupation(s). Provisions for the develop-
ment of and changes in view in regard to these affective
components of learning were also built into the design of the
original proposal.

The document, Penetrating School Strata . Through Career Education,
cited two major community problems with which the school system
was intimately involved. The first was that the city has been
documented as an economically depressed area. Secondly, the

1970 Community Development Action Plan (CDAP) report indicated
that educational expectation criteria were not keeping with the
system's goal to "provide each child with an opportunity for,

and motivation toward, achieving his best educational and personal
goals." Both problems indicated a need for extensive changes

in curriculum at all levels of education.

The Project's designers recognized the fact th * curriculum
revision could not occur without two crucial r:« . urces: involved
teachers and banks of people and material resoui:es to serve as
instructional support for career development concepts.

Therefore, the Project was designed to have a large staff
complement. There were six professional people whose prime
task was to help teachers develop curricular revisions. The
Career Education staff accomplished this by bringing to bear
additional sets of career-oriented resources. For example,
commnity involvement, commercially prepared career eduncatien
materials and self-produced instructional materials acted as
catalysts in the infusion of career education concepts with
existing curricula.



Thus, the teacher enthusiasm needed to deveiop change in the
direction of career education was fostered. Reinforcing
the teacher's commitment to changes in curriculum, the
proposal provided for teacher workshops and graduate college
courses.

The planned curricular revision process was of unique design.

Ita orientation was based on the inductive concept of maximum
contribution to a total end product. Teachers, in the voluntary
process of trying career education concepts and resources, were
to capture the essential elements of each of these activities.
These recordings were then gathered, collated, organized,
sequenced and related to existing curricular approaches. In this
way, a "living, on-going" infusion process was built into the
proposal's design. :
Penetrating School Strata Through Career Education directly
involved the non-public schools as well as the public sector.
Additionally, cooperative ventures with a number of other
educational and public service agencies had been written into
the program's design.

Therefore, the proposal attempted to establish workable processes
which would allow for the successful implementation of the
project. To aid in the guidance and direction of staff efforts,
a number of advisory groups were established and periodically
called upon. The members of these groups were from a variety

of backgrounds: service agencies, business and industry IEadézs,
education, parents and concerned students.

The original Career Education proposal, Penetrating School Strata
Through Career Education, summarizes the original proposal

problem thusly, "it is inereasingly more apparent that one of the -
major problems of this school system and others -in Connecticut

is the unrealistic expectation placed on our students, especially
those whose cultural background may be deprived or lacking in
stimulation." It further states that, "it is the intention of
this proposal to use career education as the vehicle for a massive
change of perspective in the Bristol School System.

Because of the magnitude of this undertaking, a degree of
resirtance to change was periodically encountered. Such
situations will be described in the Conclusion Section of this
report.

Project Goals and Objectives:

The major goal of the project was to attempt to influence existing
educational concepts and practices, prevalent in Bristol schools,
toward a world-of-work apprcach. An additional aspect of this

-9 -
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gcal was to enhance each student's ability to make wise and
appropriate career choices. JSuch decisions, ideally, were
to be based not only on academic achievement but on other
capabilities such as interest, psycho-motor development
and career potential for each student's respective choice.

In order to achieve this goal, the project was conducted
according to a set of specific objectives. Initially, these
vere broken down into two groups: the Elementary (K-8)
Component and “the High School (9-12) Component. As the project
evolved, two other sets of objectives were develor 4 in order
to further develop two major and significant aspects of the
project. The first set dealt with the Job Placement Function
of the project and the second set concerned the development

of the project's Career Education Resource Center.

The cbjestives of these four components, therefore, are as
followa:

A. Elementary Component (K-8)

The major objectivea of the elementary and middle school

component were: '

1. To enable students to develop a more positive self-concept
and greater understanding of self.

2. To enable each child to display an understanding of the
relationship between his own abilities and limitations
in terma of the world of work.

3. To develop and expand the pupil's knowledge about a
variety of clusters of occupations.

L. To give teachers knowledge of career education concepts,
career awarenegs, career exploration, career preparation,
cluaters and self-awareness techniques.

5. To implement curriculum patterns that will illustrate the
relationship of school “subjects to the world of work.

€. To provide for continuous curriculum development, revision

and evaluation. _ - ‘

7s To enable students to have access and greater understanding

of the many commnity resources available to them.

B. High School Component (9-12)

The major goals and objectives of the high school component

were: .

l. To provide each atudent with opportunities, regardless of
his/her ultimate career goals, to have marketable skills
that will enable him to enter the labor force when the
need or desire arise for him to do so.

2. To enable each student who desired to undertake advanced
preparation, whether it be in a poat-secondary technical

- 10 -
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school, college, university or business school, to be so
equipped with necessary prerequisites to understand this
advanced training.

- 3¢ To provide opportunities for students to participate in

“a meaningful occupational exploration.

L. To provide greater encouragement for student enrollment
in vocational education programs.

S. To provide greater encouragement for student enrollment
in work experience programs and a wide range of work

~ experience.

6. To provide intensive guidance and counseling in preparation
for employment and/or future education.

T« To develop career information programs to be carried out
by departments within the scope of the curriculum,

8. To establish a continuing avenue of communications between
school, businessa, industry and community.

9. To follow-up all drop-outs and graduates and to use such

data in the planning of future programs.

. Placement Component (9-1L)

1. To locate and isolate significant career job opportunities
in the community which can be offered to Exiting Bristol
students. )

2. To offer such job opportunities to said students through
a system which allows for clear and precise communications
between employers, students and concerned education
officials,

3. To utilize information retrieval forms which permit a
matching of:student 1nterest and abilities with Job
spac;ficat;ons., : & '~k&:

Df ex;stlng students who wou;i be ;ntérestéi in uslng thls
placement service.
5. To provide the following system within this placement
service:
a) Reporting
""b)-Referral
c) Follow-up analysis
d) Program revision

.» Career Bducation Resource Center Gomggnent (k-12)

education speclallsts and others ava;l;ng thémselves of ‘the
_services of the program.

2. To satiafy their needs, whether they be for some tangible
item already in the Center, for something which mus+t be
developed especially to meet their particular need or for
the so-called "people resourcesa" which are often the most
difficult to produce.

-1l =
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3. To serve as a source of suggestions for both new -
materials and new methods which the career education fa
specialists cannot keep abreast of on their own. These
suggestions cover both commerically and locally developed
career education aida as well as materials and ideas
borrowed from other career education programs.

L. To serve as an on-going educational influence on those
involved in the program by providing classroom teachersz an
understanding of what career education can offer them and
their students through in-service teacher training sesaions.
These range from workshops designed specifically to acquaint
teachers with the services of the Career Education Resource
Center to those which involve participants in various
activitiea which can be taken to the classroom and used to
infuse career education into the curriculum.

Prc‘ect Design and Process:

As indicated above, the design of the Penetrating School Strata
Through Career Education project was multi-dimensional. The

original goal was to modify curriculum and instructional methods
to allow each affected Bristol student to formulate appropriate

choices regarding future career opportunities.

In order to achieve this goal, numerous objectivea were formulated
both before and during the course of the project. These
objectives eastablished the operational framework from which all
project activity was undertaken and evaluated. In order to
achieve results in each projected area of impact, the following
deaign was instituted: .

A. Administration:

Four major functions were felt to be highly important for the
management of this project. The firat, and most significant,
was the attempt to pre-state how this program was to fit into
the Bristol School System in a comfortable, effective way.
The project director was given the rank of a school principal
with comparable salary remuneration. As with all project
managers,; this person was to report to the Director of State
and Fedeval Programs, the chief administrator in the district
for such'efforts. Direction regarding curriculum infusion,
hiring of personnel and other program functions was to come
from the Assistant Superintendent for Instruction, the
Assistant Superintendent for Personnel and the Assistant to the
Superintendent for Businesa through the 0ffice of State and
Fed .ral Programs. :

The second major function of the project director was to
successfully undertake all project reporting requirements.

- 12 =
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Such efforts included all Uhlted States Office of Education
repa:ta, pertinent documents to the Connecticut State

Department of Education and all reports required by the
Bristol Publ<c School System.

A third very significant activity for the project's
administrator was to retrieve, interpret and implement advice

and direction from each of several population groups serviced

by the program. To do this efficiently, the project staff became
part of curriculum committees ané/br community advisory groups.
These included:

1. The Career Education Development Committee - composed of
administrative, instructional and guidance personnel.

2, The Career Education Advisory Council - composed of educators,
local businesa personnel, parents and students.

3. The Bristol Occupational Education Advisory Board - composed
of Bristol educators, busineas and industrial personnel,
labor organization leaders, social service agency personnel
and students.

L. The Ad _Hoc Committee for the Development of a Master Plan for
Career and Vocational Education in Comnecticut -~ composed of
gtate-wide leadera in the fields of education, higher
education, business, industry, labor and social service
organizations.

Each of these groups had a Eignlflsant impact on both the

development and implementation of the Career Education Project.

Finally, the project director was responsible for all day-to-day
management functions of the program. These included hiring and
supervision of personnel, establishing project schedules,
pertinent internal communications and processing all business
aspects required by the program. Fiscal records and authority,
however, remained in the Office of State and Federal Programs

as stipulated by the Bristol Public School System's Procedural
ects.

« Career Education Staff:

Bristol's Career Education Project was designed to have a
fairly large staff complement. Originally, the positions
created to ca::ysaut program objectiveas were as follows:
1. One Career Awareness Specialist (K-6)

2. Two Career Orientation Specialists (7-8)

3, Three Career Exploration Specialists (9-12)

ly. One Career Education Resource Center Coordinator (K-12)
5. One Project Director (K-12)

6. One Project Secretary

7. One Part-Time Resource Development Aide

8. Three Part-Time Work-Study Aides

-13 -
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Due to the fiscal considerations, one Career Orientation
Specialist position was deleted from the design after project
initiation, but before all professional hiring wag completed.

"Professional assignments of the staff were made by their
respective set of objectives and, then, by schools as follows:

1. Career Awareness Specialist (K-6): This position was

‘West Woods School, 7-8 23563, St. Ann School, 7-8

responsible for the Elementary Objectives (see Part II -
Section A) in the following schools: St. Ann 3chool (300),
St. Anthony School (500), St. Joseph School ég ; St.
Matthew School (275), St. Stanislaus School 250), Immanuel
Iutheran School (300), Clarence A. Bingham School (350),
Mary A, Callen School (380), Edgewood School (430), Greene
Hills School 23803 Ellen P. Hubbell School Eues), Ivy
Drive School (425), John J. Jennings School (L490), Mountain
View School (300), Clara T. O'Connell School (525), Thomas
H. Patterson School (450), Northeast School (550), South
Side School (650), Stafford School (375) and West Woods
School (325) The estimated average yearly enrollment for
each school has been placed in parenthesis. Obviously,
this was a large group of atudents for one position to have
to deal with. Therefore, two modifications were made to
the original proposal. The first established a Career
Education lead teacher in each school. This individual’

was provided remuneration from project funds to coordinate
all project related activity in that school. Another
modification was the reassignment of schools to Career
Bducation personnel during the third year. The following
reassignments occurred: .

a) Elementary Specialist (K-6) - all eleven K-6 public
schools.

b) Junior High School Specialist (7-8) = all nin» K-8

) schools plus one 7=8 school.

c) One Career Education Specialist was reassigned to
asgist both individuals in all K-8 schools on a
contingency basis. The individual fulfilling this
function was certified and experienced in all levels
of guidance (K-12). This realignment was poasible
due to this individual's original placement in the
diatrict's smallezt high school.

. Career Orientation Specialist: Initially, this position

was responsible for the Elementary Objectives as described
in Part II - Section A. The schools and average number
of atudents originally established as those to receive
assistance were: Memorial Boulevard School, 7-8 (800),
Northeast School, 7-8 (360), Stafford Schgol 7-8 Ezoo%,
100),
St.Anthony School, 7-8 (100), St. Joseph School, 7-8 (100),
St. Matthew School, 7-8 (75), St. Stanislaus School, 7-8
(50) and Immanuel Lutheran School, 7-8 (50). Due to the

-1 -
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smaller numbers of students at this level, the lead
teacher concept was implemented only in the Memorial
Bouleavard School. As indicated in the immediately preceding
section, however, the junior high school program saw two
specialists servicing teachers and students during the
final year of the project.

3. Career Exploration Specialists (leg} The three positions
1nwclved in thls portion of the Gareer Educatign Pruject

Part II - Seatian B of this féport. In that there wa: one
gpecialist established for each of the district's three high
schools, each of these staff members were to carry out all
9-12 objectives in their respective assignments for all
intereated teachers and students. These were as follows:
a} Bristol Central High School - 1750 students, 111 faculty
b

Briastol Eastern High School - 1850 students, 117 faculty
St.Paul Cathloic High School = 1000 students, 49 faculty

Again, due to the large numbers of students, these
specialists developed lead teachers in each of the high
gchool's several departmenta. Each specialist then worked
with these teachers on both career education activity devel-
opment and curriculum infusion., The specialists also
Eerved as 1lailan between %he eiucatorl attempting career

a Gareer Edu@atlan Resou:ce Cantér
b) Career Education Placement Coordination

Other than one change involving the specialist serving St.
Paul Catholic High School as described above, this portion
of the project underwent virtually no modifications during
the three years of .operation.

C. Supportive Services:

As described in Part II, Bristol's Career Education Project
had two major support functions built into the originally
‘ proposed objectives, Soon after the program became operational,
A it was apparent that these two functions were so pervasive and
) complex that a set of more specific objectives was necessary.
v Therefore, after thorough consultation with all advisory groups,
“ Bristol administrators and the United States Office of Education,
two additional sets of objectives were establighed:
1. The Placement Component (see Part II)
2. The Resource Center Component (see Part II)

The operation of each of these efforts is mext described:

- l. The Placement Component: The original proposal called for a
“ Career Education Resource Developer. This non-professional
'. position's responsibilities were to make extensive contacts

18




with people and groups in the community to develop career
speakers, field trip arrangements and career exploration
site arrangements. Placement of all graduates and/or
post-graduates became another function after a system was
developed which followed the established set of project
objectives. Non-graduate placements were to be continued
as the responsibility of the various high school vocational
education specialists with only pertinent information
provided to the placement program specialist. This was
done to protect local employers from being overburdened

by too many students applying for positions. As this
function evelved, the placement developer's position was
modified to be a full-time non-professional assignment,
responsible for all non-vocational placements of students
leaving the school system and those who were post-graduates
in need of a job. -

2. The Resource Center Component: Kach of the original
proposal's various objectives alluded to the need for devel-
oping a bank of resources to assigt all Bristol educators
in the process of career education curriculum. Such
resources were to be in the form of commercially prepared
activities, equipment with which to implement career
education activities and human resources. to augment such
activities, All purchases of commercial resources
(instructional supplies and equipment) were the responsi-
bility of the Career Education Resource Center Coordinator.
Such material was catalogued, stored and disseminated to
the various curriculim specialists by this coordinator.

All materials, when not in use, were stored and repaired

(if necessary) in this Career Education Resource Center.

As the project went into the third year of operation, this
coordinator became responsible for two additional functions.
The first was to set up SBatellite Career Resource Centers in
achools merving gradea 7-12, The second function was to
gather, collate, edit, reproduce and diszeminate the
Curriculum Guides for Career Education as developed by the
specialists working with more than five-hundred Bristol
educators. This function waz augmented by an additional
United States Office of Education grant from the Office of
Career Education. Thuas, these Career Education Curriculum
Guides (X-12, Placement and Resources) have had national
digtribution. Throughout the project's duration, this
coordinator was responsible for arranging all in-service
workshop sesgions for career education. :

D, In-Serv’~e Training: - :

Vital to the success to any curriculum modification program is
the degree of understanding for such efforts held by the
concerned educators. In an effort to develop this understanding

= 16 =
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the Bristol Career Education Project was designed to have an
extensive in-service training component. Provision was made
to host, minimally, two courses for graduate credit in

career education. These were conducted in the Spring and Fall

-of 1974 by Central Connecticut State College at a Bristol

location. Approximately sixty Bristol educators were involved
in this effort. Other forms of training included workshops,

conferences,..career education specialist demonstrations, open
houses and visitations to other career education programs

being conducted within Comnecticut and in the northeastern
region of the nation. Approximately four hundred fifty Bristol
educators were involved in one or more of these varioua efforts
to promote a greater understanding of career education and/or
the need for curriculum modification., A final activity of

this function in the project!s design was to secure information,
guidance and advice from non-Bristol observers of the program.

Visitors 1nterested in Eimllar prcg:ams, but from ather school

Alaa, other career eiucation spes;allsts from 1ocal, state and
federal educational agencies also visited. Such individuals
frequently provided helpful information regarding some aspect
of Bristol'!'s project.

+ Commnications and Reproduction:

Obviously, Penetrating School Strata Througl
rested on the efforta of many ﬁéBﬁié. Communications became
a2 vital consideration to the program's operation. Therefore,
the project was designed to accommodate the various types of
interchange between the many different groups of people 1nvolved
in Bristol!s Career Educatlon Program.

h Career Education

Administratively, the project director was regpongible for all
commmications. These duties included all correspondence,
getting up a telephone system for the specialists, public
relations information, dialogue with other administrators of
the system and in-depth cooperation regarding curriculum
planning. As the Curriculum Guides became available, it

was the project director's task to ensure that these were
distributed to all teachers, principals and agencies having

a need for this material.

The Career Education specialists became the catalysts

for communication between the project's administrators and

the system's teachers and principals. Their major goal was to
have these Bristol educators develop a wide variety of career
education activities which could be used in any classroom in
the diastrict. To accomplish this, extensive amounts of face to
face and informal communications were neceasary. Vhere such
an interchange did not occur, there was a notable lack of
project development within that school or department.

- 17 -
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Other formas of project emphases requiring sound communications
becane specialized functions of the program. These included
in-service training programs, graduate course development,
placement functions, external site visitations and guidebook
development.

F. Special Emphasis Activities:

As a direct result of Briatol's Career Education Project, a
number of highly significant and related programs became
possible. The most important of these, to both Bristol and
the State of Connecticut, were as follows:

1. A special sex-role stereotyping project: This in-service
training program was an effort to allow teachers experience
in how studentz may be stereotyped into thinking about
careers in only a traditional fashion and how to redirect
such considerations. Additional funds for this effort,
vhich also had a separate staffing component, came from
the United States Office of Career Education.

2, A special dissemination project: This program, also funded
with additional monies from the United States Office of
Gsrssr Edusstisn, sllswei +the d;str;st ts ssnﬂ ths Projsct

sgsnc;ss, sll schsol iistrists snd collsges in Gonnsstlsut
and to any school district sﬂq/br higher education
institution in the country requesting them.

3. Assistance in the development of a Satellite Vocational-
Technical School for Bristol: This effort allowed the

career education project to conduct student and community
sssds assessments 80 thst an sffsctlvs csrricuium coul&

;. Special assistance in ths dsvslogmsnt of the Connecticut
Master Plan for Vocational and Career Education: The
State Department of Education was charged by the 1974
General Assembly to develop, within a two year period, such
a plan. The Bristol project director sat on the original
State committee to help draft this plan. As a result,
Bristol's local career and vocational education plan became
an exemplary model which many of the State's school districts
are using to comply with provisions of the State of
Comnecticut Master Plan. _

5. Extensive commnity involvement: As a result of career
education efforts, large numbers of commmnity residents
and leaders became extensively involved in helping to plan,
develop and implement occupational orientation and training
Programs. It is estimated that over five hundred such
resources became participants in Bristol's educational
efforts as a result of the project.

- 18 -
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6. Bstablishment of a city-wide department of Career and
Vocational Education: In that the district made a decision
in 1975~1976 to keep effective elements of the Career
Education project, a city-wide department was formed which
incorporated all vocational training programs with the
chosen career education efforts,

EIDjéGt Results ani Accomplishmenta:

In order to provide a systematic method of reviewing the Bristol
Career Education Program's results and accomplishments, the format
usged in Part III of this report will again be followed in Part IV.
It is important to: nnte, however, that the program's results must
be reviewed in terms of-ita total impact on the school district.
Therefore, a results summary is included which introduces the
conclusion section where & thorough discussion is undertaken
regarding the project's impact.

A. Administratian.

1. Euccessful commun;cations raga:ﬂlng the malntenance and
Eausationa

2. Successful management of additional grant applications to
extend the emphasis of certain elements of Career Education
in Bristol. These include:

a) Sex-role stereotyping in-service training
(see Attachment A)

b) A dissemination Prﬂjéct to distribute, nat;onally,
Bristol's Career Education Curriculum Guides
(see Attachment B)

3. Buccessful management of Career Education Curriculum Guide-
book development. These guides demonstrate how career
education activities can be incorporated (or infused) into
the various curriculum offerings of the district. Further,
the guides are broken down into three areas; K-6, 7=8 and
the 9-12 grade levels. These materials have been submitted
to the United States Office of Education under separate
cover. However, the cover page is attached to this report.
(see Attachments Cl, C2, C3)

L. Successfﬁl cammun;catlons effortg ta enable caféé; educatlgﬂ

F e

guides.

5. The management of a successful In-Service Training Program.
About five hundred fifty Bristol educators benefited in
gome way from this effort.

6. The development of a centralized Placement Service for.”

graduates and post-graduates of the Bristol School District,
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Approximately one hundred such people participated in this
agpect of the project.
(see Attachment D)

7. The participation in the development of the Connecticut

" Master Plan Task Force for Vocational and Career Education.

J ~ (see Attachment E)

8, The participation of the project director in a special

- National Advisory Council for Career Education conference
development.

- 9. The successful implementation of a major follow-up study
for graduates of the Briastol School System. The results
indicated a strong need for practical career guidance for
Bristol students.

10. The successful implementation of a major Needs Agsessment
for Vocational Education. This included sampling about
three thousand 9-12 students and about one hundred businesses
and industries in the district. It was determined that at
least eight hundréd more students could be profitably
trained in a technical-vocational field as compared to the
one hundred twenty presently receiving such instruction.
(see Attachment F)

1l. The successful plamning for the development of a distinct
city-wide Department of Career and Vocational Eﬂucs.‘hlon at
the conclusion ~¥ the activity.

(see Attachmen' G)

12, The successful development of a special Kindergarten atudy
regarding self-concept factor identification. )
(see New Educational Directions Evaluation Report)

13. The successful development of a bank of commmity resources,

The process for efficiently using thesze resovurces was also
identified and refined. The cover page is attached to this
raeport. :

(see Attachment H)

1L. The development of a highly successful career exploration
program gefving students in grades 7-=12.
(see Attachment I)

15. Arrangement for and implementation of a successful audit
for this three year project. An independent auditing firm
determined that all funds wrie used in an appropriate fashion.
This has been submitted urde:r separate cover.

B..Career Education Staff:

1. Succesafully working with ovey five hundred Bristol educators
to develop the following producta:
a) Career Education Curriculum Guides = K-6, 7-8, 9-12
, b) Career Education Placement Service Guide
e c) Career Education Resource Guide
d) Career Education Community Resource Information

= 20 =
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2,

3.

Successfully designing and implementing in-gervice

workshops for intereated tvachers of each specialists
agsigned grade level. Each apecialist either led or
participated in their respective set of workshops. Over
fifty of these sessicus were held during the project's

three year pericd. Often, sucn training programs brought
non-Bristol expertz into the system in the following areas

of concentration:

Elementary Career Awareness

Elementary Self-Awareneaa

Career Orientation

Placement Procedures

Curriculum Infusion Concepts ,
Developing guidance outreach programs whereby counselors and
teachers would team-teach clasgses regarding the career
opportunities which might result from thoroughly understanding
concepts covered by such classes. This function was
Eapecially succéssfﬁl at g:aﬂe 1evels 7-12.

W oo e

Each scapé:atlng teacher to ;nco;po:ate ca:eeg edu;atlon

activities into subject areas. This was done by matching

the subject area to pertinent elements of appropriate clusters

of careers. This activity was especially succeasful at all

grade levels. Such developments included:

a) Grade level packets of career education materials tied
to specific teacher-designed activities in career
education. Each packet was deaigned for a particular

~ grade level and subject area,

b) Career Resource Centers, which were satellite to the main

city-wide center, were developed in twelve of the city's
twentyhfour schaols. These Eatell;te cénters provlded

2 e

career education acthltles. Perlod;cally, these
meterials would be rotated amoung the satellite centers
to further stimulate teacher activity davelopment.

~ (see attachment J)

c) Over twe+ty different career day expositions were held

~ in schools having seventh and eighth ~iades.

d) A career speaker program which brought more than five
hundred different speakers into all schools over the
three year period. More than three hundred of these
were for the three high schools.

é) A career fleid t:;g program wh;ch allowed for ma;é than

to buslnéssea, 1nﬂust:;és, sac;al sérv;ce agégc;es and
cultural institutions around the greater Central
Connecticut region. Because such trips were always
tied to in-class career education activities, more than
one thousand Bristol students received intensive career

orientation with this program.

2



5.

6.

T.

f) A career exploration program which operated only in
‘grades 7-12. This activity was immensely popular with
students and teachers. An exploration was an individu-
alized field trip each of which lasted for at least
one full school day but less than three. Bach student
wag allowed two such explorations per year. Further,
the explorations had to be tied into school work and
into a career education activity the student was under-
going. A comglete report from the student was required
for each exploration. By and large, the students made
all pertinent arrangements for each exploration after
the Career Education Community Aide matched and introduced
the student and responaible teacher to the host. The
hcsts representéd over three hundrei dlfferént Eusin%ssesg

the last twa years of thé progeet-
Succesafully participating in several national career educat;an
conferences. These included:
ag The Center for Occupational Study, Ohio University
b) The American Personnel and Guidance Association- Natlénal
Conferences
¢) Experienced-Based Career Education Conference

One of our career specialists, Ms. Kathleen Quinn, along with
three other Bristol counselors and teachers received a
national award for Guidance Outreach programs from the
American Personnel and Guidance Association (refer to Part IV,
Section B, Item 3 above).

Successfully assisting méré than twenty Connecticut school
districts to implement career education programs. This was
done through extensive cooperation with the Capitol Region
Education Council and the Comnecticut State Department of
Education.

Successfully representing the project and the school district
at more than twenty-five civic presentations of career
education in Bristol.

C. BSupport Services:

i.

Placement program results were as follows:
a) The development of a Placément Progggg Gu;de WhlGh

the three h;gh EEhDDl speclalista lﬂvolved 1n this
program. These guidelines were developed by a Placement
Steering Committee. All school departments fed students
through this service. A total of approximately fifty
students benefited from this effort.
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b) Arranging and conducting seminars for senior students

wbereby local business and industry sent personnel
managers to provide job prospect information to these
pu;ils.

c) nging and conducting seminars for junior and
senior students at each of the city's three high schools
regarding job application and interviewing procedures,

A1l twélfth g:ade students 1ﬂ the dlstrlct ﬁﬂdEIWént

Briatal CaIEéImEiucatlén Easou:ee Genter was :esponsiblé for

- locating, securing, cataloging and using a wide variety of
resources. These included purchasing commercially developed
materials, procuring project developed materials from outside
the district and identifying and catagorizing available
human resources. Specifically, this portion of the project
was responsible for the following results and accomplishments:

a) Purchasing more than $4,0,000.00 worth of commercially
prepared career education materials which were specif-
ically related to teacher developed career education
activities,

b) Purchasing more than $10,000.00 worth of instructional
equipment for teacher use in undertaking career education

_activities. ,

¢) Establishing and maintaining an efficient card file/
identification system for each item purchased for or )
provided to the Bristol Career Education Program. This
system further allowed for the rotation and/or borrowing
of these materisls by Bristol educators from around the

- school system.
" d) Securing non-Bristol project curriculum guides in career
" - e@ueation from school institutions around the nation.

e). Compiling a bibliography of all pertinent materials in
career education which was distributed throughout the
school district. This effort included the production and
distribution of bibliographic updates.

£) Procurlng, catalaglng and dlst:;but;ng, to al l h;gh Echgol

markét p;u;eatlans far the Bristcl reg;an, Gannect;cut
and the nation. This information was solicited from the
Connecticut State Department of Labor, the United States
Be;artmént of Labor and The Occupational Outlook

£) Bevaloplng an occupational information file which
congiasta of information gathered from businesses,
industries and professional organizations on more than
two thousand different occupations, This material has
also been included in the distribution system to teachers

. | o
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and counselors mentioned above. A document very

helpful to this process was The National Trade and

Professional Assoclatlogg'gggigg Un;tedig}ates,
publlahed by Columbia Books, Inc. of Washington, D.C.

h) Developing and distributing a Community Resource Guide
vwhich allowed Bristol educators the opportunity to tap
people in the greater Bristol region to participate in
the career education program. These, individuals,
representing more than five hundred businesses and
industries, committed themselves to serve as one or
more of the following resources:

l., Field trip sites
2. Bxploration sites
, 3. Career speakers

i) Performing an evaluation function for all career education

activities developed locally. BEach activity was edited,

clarified and rated by a committee. This function served
ag a method to determine only appropriate activities to

be included in the Career Education Curriculum Guides.

This ratin. function was also extended to commercially

prepared materials.

Development and production of the Bristol Carear Eahgation

newsletter, The Exchange

tributed around the school Eystem and tc all chér

d;str;sts requestlng it. Eggigggha,”l,GOﬂtained highlights

e
-

whiah teachezs couli uﬁieztakeg This newslettez was the
recipient of national recognition from the publication,
Career Education News published by McGraw-Hill Publication
Company.
(see Attachment K)

k) Defélﬂpméﬂﬁ of and dlssemlnatlon of lniormat;on regarding

1) Praiumt;og, ozgan;gation and adaptat;on %0 activitiea of
"~ glide and video tape programs in career education. Over
one hundred such progr=mg - -2 developed to be used in
- conjunction with one or we. career education activities.
m) Developmerit, hosting and conducting of a wide variety of
*  in-s@ervice training prozrams in career education. These
included:

1. Coordi
education from Central Conmnecticut State College
which provided three ¢ raduate credits to participants.
About sixty Bristol * achers participated.

2. Coordination of visi:-. to other career education
gites by local educaors. More than ten such
viaitationa occurred affeﬁtlng more than fifty
counsélors, teachers and admini

nation of two college courses in career

-2l -




3. Coordination of visits to Bristol by other
school district officials. More than fifteen
systems sent representatives to Bristol to assess
the career education program for their own
respective districts.

L. Workshops for Bristol teachers on the following
career education related topics:

a% Commercial resources
b) Locally developed activities
c ) Career education in other school systems
dg Curriculum infusion methods
Affective education
All of these workshops were integrated into the
school district's in-service training plan.

The in-service training results were, by and large, the major
technique used to modify the curriculum toward a carser education
emphagis. Managed by the project's director and implemented by
the career education resource specialist (see Sections A and C),
more than five hundred fifty Bristol educators benefited from
this function. This activity, in turn, allowed these people to
effectively work with the career education specialists to

develop the aforementioned curriculum guides. In short,
in-service training became the major tool with which the project's
perasonnel developed grass-roots material; activities directly
related to the school syastem's curriculum.

The communications and reproduction results were evidenced mostly
by the products developed as a result of the project. Threse
included:

1. The lestol Careér Education Gufrlculum Guides for grades

Ksé 7-8 an 9 12, T
2. The Br;stal Career Educ .tion Community Resource Guide.

3. The Brlatol Career Education Resource Guide; including perlodlc

uPﬁatés.
L. The Bristol Career Educatlgn Placement Program Guide.
Se Brochures depicting various major elements of Bristol Career
Educationa The titlea of these include:
Bristol Occupational Education (see Attachment L1)
AModel, for Grades K-12 Esee Attachment ng
Jobs. Placement Service (see Attachment L3
i Caréer  Resource Center (see Attachment Ll)
Other forms of communication included letters, forms, reports,
etc, In all cases an official record of these has been main-
tained by the achool system. In addition, a record has been

o oo
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F.

maintained of all press releases (which number over one
hundred) regarding career education in the district.
Another form of communication recorxd maintained by the
school distriet are the approximate three hundred requests
made by school districts and institutions from around the
nation for Bristol Career Education curriculum materials.

Special Emphasis Results:

As both a2 direct and indirect result of Bristol hosting thisa

Career Education Exemplary Project, added dividends included:

l. A Sex=Role Stereotyping Guide which was an in-service tool
tc demonstrate how teachers and counselors could avoid
casting people and occupations into male and female
categories.

2. Asaistance in the development of Connecticut's first State
Master Plan for Vocational and Career Education.

3. The establishment of the first city-wide Department for
Vocational and Career Education.

li. Assistance in the development of a Satellite Vocational-
Technical Schosl for the greater Bristol region. This
State operated institution is scheduled for opening in
September, 1978.

(see Attachment M)

Results Summary:

As can be seen in the narrative of the report and the attachments,
this project has proven to be very beneficial to the Bristol
School System. In the last section, these results are thorough-
1y compared to the project!s .objectives. The impact of this
program is analyzed in terms of these objectives and the
district's subsequent incorporation of career education.
Following these analyses, recommendations are made which may
prove helpful to others contemplating such a project.

B
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V. Third Party Evaluator Report:

BRISTOL CAREER EDUCATION PROJECT

Penetrating Schoel Strata

Funded under the provisions of Section 142 (C)
of
Part D of the Vocational Education Amendments of 1968

Grant Number OEG-0-73-5301

THIRD PARTY FINAL REPORT
JUNE, 1976

30

- 27 -



page
I. Imtroduction . . ¢ « « =+ = = s = & s £ s = = = = +» = »

II. Suggestions for Other Funded Programs . . . - - . - -

TIIT. Overview . . . + & « o & s 2 s = = « & 5 & 5 s s s = =
IV. BCEP's Specific Objectives

a, Grades K-8 . ., . . . « + &« « 5 s & + « « o

b. Grades 9-12 . . . . . « ¢ &« + « s s s s+ o + o 5 13

»
Ll
»
-~

c. Placement Compoment . . . - « = = « = = = « = » « 17

d. Resource CENLET . « « o o « s » » = « » = = = = + 17
. V. Procedures

a. General . .« . 2 « « s 2 4 2 0 s s o2 w = s o+ = s . 19

b. K-8 Procedures . . - «. « « &« « ¢ = = o « = = « = » 21

€. 9-12 Procedures . . « . s s & 2 » + s+ o = » = « o 22

VI. Demonstration and Dissemination Activities . . . . . . 25

. I. BCEP Staffing and Third-party Evaluators for the 7
Duration of the Projeet . . & . « & « &« &« &« « & + = 6

II. Summary of May, 1976, COR Administration--Grade
I

o W
L]
L]
(T

. Summary of May, 1976, COB Administration--Grade

o
H‘
-

IV. Summary of May, 1976, COR Administration--Grade
. V. Community Resource Utilization . . . . . . . . . . . . 14
VI. Utilization of Primary Resources . . . . . - « + - = - 19

APPENDICES
A NED Site Reports
B  Summary of Community Survey
C Summary of Principals' Survey
D Summary of Staff Opinionnaires
Report of Teacher Questionnailre
F Repreaentative Newspaper Articles

G December 1, 1975, Interim Evaluation Report

H Careers Orlentation Battery-—-Bristol Edition

a
indergarten Study Summary Report

. J Staff Logs

9
=4
i

31




I. INTRODUCTION
Inc. (NED) have worked closely together on both the process (formative) evalua-
tion and outcome (summative) evaluation components of the program since October

22, 1975. As a result of this close working relationship each orpanization has

attempted, to the extent possible, not to duplicate the other's or their own
efforts.

During the preparation of this report, NED received a draft copy of BCEP's
final report. This draft report was reviewed by NED staff and found to be an
open, honest, and succinct description of the strengths and weaknesses of the
project. Therefore, this third-party report is intended to complement and
supplement the project's final report.

As NED and BCEP have worked topether a series of reports summarizing various
facets of the evaluation have been 1ssued as separate documents. These separate
documents which focus on both process and outcome evaluation are included as
appendices to this report and frequently are referenced in the body of the
report. Placing these documents in appendices is in no way intended to give
them "'second class status." The reader is encouraged to consider the appendices
as an integral basic component of this document.

1I. SUGGESTIONS FOR OTHER FUNDED PROGRAMS

Based on KFD's exﬁafiencés with and observations of BCEP, the following
suggestions ar+ offered for the consideration of organizations who may attempt
a large-scale funded career education program in the future. It must be remem-=
bered that any funded project has a very limited time to accomplish its mission
so that a strict adherence to time lines is essential.

1. Establish realistic and assessable process and outcome ohjectives as

a framework for the project. '

2. Fstablish an evaluation design which is directly related to the
project's stated objectives and gather baseline data prior to, or
at the latest concurrent with, the delivery of services.

3. Salaries budgeted for all positions should be attractive enough so
that the project can attract high calibre personnel without delays
in the time schedule.

4. TIf a project is staffed with personnel from within a school district
or organization, staff assipned to the project should be assured a

position comparable to the one they left at the project's conclusion.

et
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5. After project staff h- e been hired, regardless of their expertise,
they should have an . .tensive common inservice experience.

6. Formal and informal lines of communication between staff, clients,
and sponsors should be established, identified, and maintained.
These communication lines should be conveved to all within and ocutside
of the project staff who will in any way be dealing with the project.

7. A project should start small and expand on the basis of its experiences
rather than attempt too much too socon. To "withdraw' services once
offered can do irreparable damage to a project's functioning.

8. Funded projects should convey an austere image. The "give away"
image is one to be avoided as non-project staff are more apt to be
interested in the "things" they can get from the project than they
are in the ideas, concepts, and programmatic aspects of the project.

9. If there is not visible and concrete support from the top administra-
tion and policy makers of an organization, a project's chances for
success are far less than in a: situation where such such support
exists. Such support must be more than permissive in nature.

III. OVERVIEW 7

The Bristol Career Education Project, “Penetréting School Strata Through
Career Education,'" was funded under Part D of the Vocational Education Act in
July, 1973. For the period January, 1974, through June, 1975, IBEX, Inc., acted
as BCEP's third-party evaluator. On October 14, 1975, NED was informed that on
the basis of a competitive bidding procedure, it had been retained to serve as
the third-party evaluator for BCEP during its third year as a federally-funded

e project. On October 22, 1975, a NED representative made the first site visit to
the project. Since that time NED staff have spent a total of twenty-five person
days in Bristol and more than 200 professional hours have been devoted to BCEP
activities at NED's Crawfordsville, Indiana headquarters. After each NED site
vigit the BCEP staff were provided with a summary of the visit in the form of a
memorandum for the record. These memoranda are reproduced as Appendix A of this
report.

On the basis of NED's observations, of the data avallable, and from the
reports of the former third-party evaluator, it appears that the project has had
its accomplishments during its brief existance. At this point=in-time, it seems
that a viable career education program is baginning to emerge in a number of
Bristol's public énd parochial schools and that that emerging program is directly
traceable to the efforts of the BCEP staff. As yet there is little evidence
concerning the impact this emerging program is having on students (see Section

IV and Appendix I). BCEP apparently had a direct and positive influence on a

]
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number of Bristol's teachers (Appendices D & E). The project did an outstanding
job of gaining acceptance by Bristol’s.labor and management communities (Appendix
B) and, on the basis of interviews and questionnaires, it appears the project
also gained a very respectable level of acceptance by administfators in the
Bristol schools at the building level, (Appendix A lﬁétgh 29 & April 20 Hemgraﬂdéf
and Appendix C). However, as of this writing and with a great deal yet to be
accomplished before career education i1s fully implemented in Bristol, it appears
that for all practical purposes the local Board of Education will not commit
sufficient monies to maintain more than a slim vestipe of the program by retaining
the Resource Center Specialist's position when federal funding concludes June 30,
1976.

In a June 26, 1975, report of a May 1-2, 1975, visit by a team representing
the USOE Region I COffice it was written, "It is not too early to plan for the
support, from other federal funds, of the project. Related directly to this

area is the continually expressed worry of all staff that termination of the
federal funds will mean the termination of the project.” and " . . . third-year
activities will be affected by the concerns of staff in the future for the
project.” 1In NED's first site report dated October 22, 1975, it was commented
that, "There is an additional factor which is apt to have an increasingly negative
impact on staff performance as the school year progresses. This factor is the
insecurity of the staff not knowing whether or not they will baxemployéd during
the 1976-77 year. Positive action on the part of the central administration and/
or board of education could do much to negate this gituation.” 1In NED's April
20, 1976, site report it was stated that, "The BCEP staff is working in a milisy
of uncertainty and competition which appears to be engendering a fair amount of

hostility which in turn is disruptive to the overall functioning of the project."”

In NED's final site report dated May 22, 1976, it was noted, ''The overall
situation at the project and the staff feelings appear basically unchanged from

those noted in my site report dated April 30." Table I below summarizes BCEP's
staffing for the duration of the project. The nine major positions, seven
professional, one paraprofessional, and one clerical, funded through this grant
should have provided the proiect with 324 person months to accomvlish its mission.
In reality, various of these positions remained open for a total of 77 months or
approximately 23.8% of the availlable time. It is against this background which
the discussions of the BCEP's accomplishments in the remainder of this report

t

must be interpreted. 9.
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TABLE 1
BCEP STAFFING AMND THIRD-PARTY FVALUATORS
FOR THE DURATION OF THL PROJECT
July 1, 1973==June 30, 1976

of months position

unfilled

-

1973
1973
1974

Jan., 1!

1974
1975
May, 1975
1975
1976

1976

1974
1975
Grant Concludes

1973
1975
1975
1976

1974
, 1974

% of time position

unfilled
Grant Award

March,

July,

Sept.

March,
July,

Sept.,
Howr. o

Jan. ,

May ,

Ho.

July,
Sept
Wow. ,
May,

Mow. 5
Jam. ,

8.3 | Project Difgctgfsl) mmmmmee [ [[ 111111 ]1]]] | etbkihkiokiihhkihkkkskkkkhkihhskk
2.2 | Community Coordinators e [T oionns
2.§ Secretaries e [T ITETD D111 00111 hkkkkk
0 P S —— .
6.6

Rasource Center Specialist R
6 | Elementary Specialist!Az) . S—
== | == | Elementary Specialist’B" e
13 [36.1 | Junior H.S. Speclalist e —— N
2.2 | Senior H.S. SPéCialiSE:AS)» smmmmmmeeee= /1111111110111 000011111
6 {16.6 | Senior H.5, Specialist B e e S
8.9
3.3

Senior H.S. Specialist C S e o
Third~party Evaluators e e N

1
]

KEY

~---First person (or organization) for role 1) “ . e el s
/1//Second person (or organization) for role 2 257 time committment for flrst director
**%*Third person (or organization) for.role ) Positiou replaced JHS Specialist but

— —_— ——— primarily served elementary level

3 Also served JHS & ELEM levelgéé1§75576
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In the original funding proposal it was stated, "It is the intention of this
porposal to use career education as the vehicle for a massive change of perspective
in the Bristol School System.” 1In spite of a conscientious and hard-working
project staff, there is no evidence of ‘'a massive change of perspective"” in the
Bristol School System.

IV. BCEP'S SPECIFIC OBJECTIVES

a. Grades K-8

A. To cnable students to develop a more positive self-concept and
greater understanding of self:
AND
B. To enable each child to display an understanding of the relationship
between his own abilities and limitations in terms of the world of
work;
AND
C. To develop and expand the pupil's knowledge about a variety of
clusters of occupations.

Student outcomes for the BCEP project were assessed at the kindergarten and
grades 3, 6, and 8 levels. There are two basic approaches to the student outcome
question: (a) The evaluation may attempt to determine the impa:t:af project -
activities upon the "average student' in the project area. With this approach
outcomes are measured for all students or a random sample of students in the
district. (b) The impact of the project on students given maximum cooperation and
participation of their teachers can be addressed. In this case, the "most exposged"
students are identified for outcome measurement and, if possible, compared to a
leas exposed or unexposed group. These approaches can usually be expected to
yleld different results because a project staff generally has control over student
activities only to the extent that they are able to influence educators to imple-
ment career education. Even if the project is able to involve all teachers in
inservice activities, it is unlikely that all teachers will actually implement a
maximally effective program in the classroom. NED prefers the second approach to
student outcomes, as this approach yields more valid data concerning the project’s
recommended approach to career education implementation and it was the one which

was uged for these assessment activities.
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The design, implementation, and cutcomes of the kindergarten assessment are

detailed in Appendix I but the conclusions of that study are

« « « there is tentative evidence that career education experiences
at the kindergarten level have affected children in the following
ways:

1. A preater interest in jobs, more openness with adults, and/or
a better understanding of the nature of jobsa 'as seen in the
greater tendency to ask job~related questions of a worker and
an increased attentiveness to a guest speaker.

2. Increased ability to project themselves into a work role, as
seen in the reasons for liking or disliking the job.

3. 1Increased awareness of the relationships of in-school learning

to work situations.

The NED and BCEP staffs worked together on a modification (Appendix H) of the
NED~developed Careers Orientation Battery (COB). The BCEP staff identified the
experimental and control classes to he tested at grade levels 3, 6, and 8.
Experimental classes were those classes where the staff member had worked exten-

sively with the teacher and where, in the staff member's judgement, career-educa-

ticu~oriented conzepts and activities had been infused into the teacher's instruc-

s
‘tional pror~an. Conparis.: groups represented teachers who elected not to become

invelves wlik BMEP services but who were serving children comparable to those

]

erved by <«he =xperimental teachers.
Tt 2CEP edition of the COB at the grade 3 level yilelds four scales:

Scale Items Scale Name Career Education Objective

I 24 Teghnalaéy The student will.understand the inter-
relatedness of varlous jobs.

"fiiiiuk;‘;@TZI_ £e¢3 . Esteem ) The student will develop a posiiive

T e attitude toward him/herself.

III 16 Attirudes toward The student will ‘develop desirable work
Work attitudes.

v 28 World of Work Students will be aware of the requirements
for and nature of various jobs.

The COB was administared in five third-grade experimental classrooms and in
three compariscn classrooms during MMay, 1976. The results of those administrations

are gummarized as Table IT.
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Summary of May, 1976, COB Adminietration
Grade 3
Experimental (N = 111) and Comparison (N = 62) Groups
Standard Difference 1)
COB Scale Mean Deviation of Means t Significance
) I!
Experimental 14,37 5.06 1.41 NS
Comparison 13.60 2.03 .77
1I. ,
Experimental  12.590  2.64 -1.98 p .05
Comparison 13.50 3.06 -.91
I1I. :
Experimental 10,44 1.71 .72 NS
O Comparison 10.26 1.49 .18
- Iv. ,
Experimental 14,18  2.62 1.94 p<L.1
Comparison 13.35 2.72 .83
1) two-tailed, df = 171

Differences between the mean COB scores of the experimental and comparison groups
Only students for whom there
Mo significant

were subjected to a t - test for independent groups.
were a complete set of COB scores were included in the analysis.
groups in mean measured understanding of
The

the inter-relatedness of various iobs or in students attitudes toward work.

experimental group was more aware of the requirements for and nature of various

jobs than the comparison group at the .1 level of confidence. However, the

comparison groups at the grade 3 level exhibited statistically sisnificant

higher self esteem as measured by the COB at the .05 level
At the sixth-grade level, the BCEP edition of the COB

Scale  Items  Scale Name
I 22 Technology
IIa . 21 Self Esteem
I1b 19 Attitude toward
School
II1 28 Attitudes toward
Vork
v 15 Decision-Making
Skills
v 33 World of Vork

of confidence.
vields six scales:

Career Education Objective

technology on American society.

Students will understand the influence of

The student will develop a positive attitude
toward him/herself
School activities will be perceived as

satisfying and relevant to a student's
personal needs.

Students will develop desirable work
attitudes.

Students will develop career decision-
making skills.

Students will be aware cf the requirements
for and nature of various jobs.
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The COB was administered to five experimental and four comparison groups at the
grade 6 level during May, 1976. Differences between the mean COB scores of the
experimental and comparison groups were subjected to a t ~ test for independent
groups. Only students for whom there were a complete set of COB scores were in-
cluded in the analysis. Statistically significant differences did occur on two of
the scales, Self Esteem at the .l level of confidence and Attitudes toward Work at
the .05 level of confidence. On both of these scales the comparison group out-
performed the experimental group.

TABLE III
Summary of May, 1976, COB Administration
Grade 6
Experimental (N = 123) and Comparison (N = 88) Groups

Standard

Differences 1

COB_Scale Mean Deviation of Means t "
I!
Experimental 12.64 2.81 -.63 NS
Comparison 12.85 -.21

I1a
Experimental 13.25 3.12 -1.08 p<.1
Comparison 14.09 -.84

ITb
Experimental 13.31 3.43 -1.37 NS
Comparison 13.92 -.61

III
Experimental 17.30 3.89 =2.18 P < 05
Comparison 18.41 =1.11

v
Experimental 8.4%8 1.93 47 NS
Comparison 8.36 .12
v
Experimental  10.61 3.03 =1.02 NS
Comparison 11.50 -.89
1) two-tailed, df = 209

The COB was administered to an experimental group in grade 8 at a parochial
-school and to grade 8 students at three comparison schools in May, 1976. A t -
test for independent groups was applied to the mean differences between the
expérimental and the controel groups for each of the COB scales which in the

BCEP elghth grade edition are

40
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Items  Scale MName Career Education Objectives
19 Attitude toward School activities will be perceived as
School satisfying and relevant to a student's
personal needs.

30 Attitude toward Students will develop desirable work
Work attitudes.

15 Decision-Making Students will develop career decision-
Skills making skills. '

44 World of Work 7 Students will be aware of the requirements
for and nature of various jobs.

A statistically significant difference between the groups occurred on only one of
the four scales. As measured by the COB, the comparison group perceived school
activities as more satisfying and relevant at the .001 level of confidence. The

. results of the grade 8 COB administrations are summarized in Table IV.

- TABLE IV
. . _ 7 Grade 8 7
: Experimental (N = 53) and Comparison (N = 105) Groups

Standard Differences 1)

Cob Scale Mean Deviation of Means t Significance

I
Experimental 11.53 3.48 -3.46 p <.001
Comparison 13.50 3.11 =1.97

II
Experimental 20.79 3.46 .24 NS
-]~~~ Comparison—— 20.65 — ————3.50 "1 — . . 14 . -

111
. ‘Experimental  8.68 2.01 -1.78 NS
ER Comparison 9.26 1.76 -.58

.

Experimental 21.87 5
Comparison 20,83 . 6.22

.48 1.07 NS
22 1.04

1) two-tailed, df = 156
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Partially because of the timing of NED's involvement with BCEP, pretest data .
are not availlable for the experimental and control groups nor are comparable stand-
ardized test scores available which could have been used to test the assumption
that the experimental and comparison groups are equal save for a career education
orientation in the experimental groups. Therefore, defensible objective information
concerning the impact of the BCEP program relative to the K-8 obiectives A, B,
and C 1s lacking. However, on the teacher opinionnaire more than 60% of the
responding elementary and junior high school teachers who are involved with BCEP
and approximatelv 50% of the non-user elementary and junior high school teachers
agreed with the statement, "I think that including Career Education activities in
1

the curriculum can improve student achievement in the content areas.” (Appendix

D--item 16)

D. To give teachers knowledge of career education concepts, career
ayareness, career exploration, career preparation, clusters and
gself-awareness techniques.

Rather impressive K-6 and 7-8 curriculum guides with a career-education- ’
orientation werééévelaﬁed during the 1974-75 operational year and were updated .
during the 1975-76 year. These guldes have been widely distributed to the
gchools of Pristol. The project records Indicate that K=6 and speclal educatici
teachers have heen provided eighteen half-day workshops directed at this objective
by BCEP during the 1975-76 year and which were favorably received by the teachers.

After each workshop participants were asked to complete a seven-item evaluation .

_form concerning all aspects of the workshop including orpanization, context, and

presentation on a seven-point scale ranging from poor to excellent. O0Of the
teachers who completed this instrument (N = 62%), approximately 00% or more rated
the workshops as an above average experience (5, 6, or 7) on ALL facets. 1In
addition, as reported in the summary of staff logs (Appendix I) the staff, on the
average, spends more than 20% of their time in consulting activities directed in

large part toward accomplishing this objective.

* This number represents a pross understatement of the forms actually received.
After these data had been processed an additional fifty-five forms were
received with an additional one or two belng received daily.




E. To implement curri::ulum patterns that will illustraté the relatianship
of s Eaal gubjects to the world of work;
AND
F. To provide for continuous curriculum development, revision, and
evaluation:
AND
G. To enable students to have access and greater understanding of the
many cﬂmmunity resources available for him,
AE noted above, the praject has been réspansihle far extensive dEVElQFﬁEﬂEEl

work being accomplished in the area of infusing caréer!eduﬁatianhgrientad concepts
and activities into cufrizulum units as evidenced by the curriculum guides
developed and published by BCEP. NED, however, does not have evidence concerning
the extent to which these units have actually been used in the classrooms of
Bristol. The curriculum guides and the units contained in them have undergone
revision and up-dating.

The project does maintain extensive and complete records concerning the use
of community resources by the schools. This use K-12 for the past two years is
summarized below as Table V. It was nécéssary‘tg conclude the data-pathering
activities with about a month of school remaining in the 1975-76 academic year.
This coupled with an extensive teacher's strike at the beginning of the year may,
in part at least, explain the rather dramatic drop in the utilization of community
resources in each category between the 1974-75 and the 1975-76 school years. The
manner in which NED summarized these data from the BCEP records precluded an
analysis by level, Kaﬁg 7-8, and 9-12 to determine if the change was across the
- board .or..concentrated. at one or two or the three levels. Nevertheless, the _—
number of cormunity contacts provided by the project for Bristol's students is
impressive both years.

b. Grades 9=12

The 9-12 program served Bristol's two public high schools and a parochial
high school. For all practical purposes the public high schools each had a
fulltime specialist for the September, 1974, through June, 1976, (see Table I).
~ The consultant serving the parochial high school was on fulltime assignment for
the 1974-75 year: but because fo the size of the school and its level of involve-
ment in career education this individual was reassigned to serve both the
parochial high school (approximately 40%) and a group of elementary schools

during the 1975-76 year. 4‘5
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A. Ta prcvlde Eagh Etudent wi;h ﬂppartunitiea regardless gf his ultimate
career goala, to have marketable skills that will enable him to enter
the labor force should the need or desire arise for him to do -so;

- AND

B. To enable each student who desired to undertake advanced preparation,
whether it be in a post-secondary technical school, college,
university or business school to be so equipped with the necessary
prérequisiges to undefstand this advanced tfaininu.

Thérg lg no eviden;e available to NED that da:uments that Dbjegtives A aﬁd B
have been accomplished to any extent beyond what Bristol's program provided in the
pre-project era. The BCEP, however, did produce and distribute a "How to Find a
Job" booklet during the 1975-76 year.

C. To provide opportunities for students to participate 1in a meaningful
Qccupazianal Explnratian.

As nated in Iahle A abave, dutiﬁg the periad Se ptemhér, 1974 thraugh May,
1976, there have been impressive numbers of opportunities for occupational

exploration provided to Bristol's studegts through the vehiclea of exploration

days, field trips, and speakers. Indeed each of the specialists serving Bristol's
senior high school does have an established system for the preparing, the providing

and the follow—up of such exploratory experlences.

bD. To prgvide gréatef engauragément fgf student enrollment in vccatlanal
education programs:
AND
E. To provide greater encouragement for student enrollment in work
experience programs, and a wide range of work experience.
AND
F. To provide intensive guidance and counseling in preparation for
' emplaymént sud/gr future eduﬂatian.

NED is not in possession of gvidence that the "greater encouragement''

required to fulfill 9-12 Objectives D and E has been forthcoming nor that the

"intensive guidance and counseling' necessary to Objective F has been accomplished
in any way unique during the project's life. The career education speclalists
assigned to each high school by the project are trained and certified guidance
personnel and, particularly at the two public schools, they have reported a heavy

degfee of involvement directly with students. This direct student involvement by

E. and F. As noted in the NED site memoranda dated lD/Z?/?SE page 3 and 12/16/76,
page 4, Appendix A, the conscious decision was made not to gather student data at
the 9-12 levéls.
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G. To déVElBﬁ career infarmatign programs to be carried out by
dgpartments within the SGOPE of the curriculum.

Euring the 1975 76 school year Lhe prcje:t gtaff pfﬂvidgd 9- 12 teachers wiEh

a total of twenty-seven inservice sessions. Thirteen of these sessions were
formally instructional in nature while the agendas for the remaining fourteen
sessions indicate that the instruction was accomplished within a "share day"”
format. The 9-12 inservice sessions brought topether the teachers of specific
diseciplines and often of specific classes with the discipline (i.e., Alpebra I,
Algebra 1I, Biology, Earth Science, etc.). As was noted earlier in this report,
the BCEP staff requested that teachers complete an evaluation form and approximate-
ly 80% of the responding teachers noted BCEP's inservice sessions as an above
average experience in seven major program components such as organization, presen=
tation, etc. The BCEP has also produced and updated a 9-12 curriculum guide which
has been widely distributed within Bristol schools. The "stage has been set" by
the BCEP staff for accomplishing 9-12 Objective G. However, NED does not have
evidence abailable concerning the extent to which career information programs

have actually been developed and ''carried out” by departments within the scope of
the curriculum.

H. To éstablish a cgntinuinp avenue of ccmmunications betwegn school,
business, industry and cnmmuﬁity,

One of the autstandiﬂg gcccmnlishnents af BCEP has been its utilizatinn of
cormunity resources (see Table V). Although the project staff has noted that
during the pre-planning ﬁhase coordination with business, industry, labor, and
education groups was noticably lacking, durinpg its operational life the project
did establish fine working relationships with these facets of the Bristol '
community (see Appendices B, C, D, E, and ¥). Furthermore, it was the business,
industry, and labor groups that offered the most vocal support for continuing
BCEP with local funds. It apnears that the avenues of communications prerequisite
for accomplishing this objective have been established. "hether these avenues

are maintained after the project phases out remains to be seen.

I. To fallow—un all drop—outs and graduates and to use such data in the
plaﬂniﬁg af future programs.

BCEP did carry out a fgllow—up stgdy for the ;135525 of 1973 and 1@74

The data, however, were not or at least only very incidently used as a basis for
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. planning future programs. Therefore, the project discontinued the follow-up
studies and the elass of 1975 was not surveyed by the project.

¢. Placement Component Obiectives

A. To locate and isolate sipnificant career job opportunities in the
' community which can be offered to existing Bristol students;

L. B. To offer such job opportunities to sald students through a system

which allows for clear and precise communications between employers,
students and concerned education officials:
AND
C. To utilize information retrieval forms which permit a matching af
student interest and abilities with job specifications;
AND
h D. To develop processes which allow for the rapid identification of
- existing students who would be interested in using this placement
. service.
- AMD
E. To provide for the following systems within this placement service:
1. Reporting
2. Referral
3. Follow-up analysis
4. Program favisian

Prior to the project's existence placement services were csrried out throush
the uncoordinated efforts of a variety of programs and classes such as coop
programs, business practices classes, etc. The project did develop what appeared
to be a viable system for accomplishing the project's placement objectives. A
prerequisite for that system to be successful, however, was city-wide coordination
of the effort and the cooperation of the individuals who had §eeuﬁpla¢ing students
I’ from thelr classes and programs. In order to obtain the caaﬁeratién of the
individuals traditionally involved in the uncoordinated placement efforts, a central
office edict would have been required. Such an order was never issued and the BCFP
" model never became truly operational although the BCEP staff did attempt to initiate

it and did manage to place seven young peoble into jobs.

d. Resource Center Objectives

.The Resource Center Specialist assumed his duties during June, 1974, and
began to establish the Resource C-nter at that time. The Resource Center itself
was located at Bristol Eastern Hig ;001 but housed materials appropriate for
use in K-12 classrooms and by ¥=12 t :hers. The Resource Center also placed

materials into school libraries and directly into departments and classrooms
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vhenever it appeared that these procedures would enhance the utilization of mater-
ials. The records maintained for the utilization of BCEF provided materials at all '
of the various locations are spotty and, therefore, any quantities referenced in the

following discussion should be considered as underestimates.

A. To serve as a dependable source of supply for the career education
speclalists and others availing themselves of the services of the
program.

' AMND

B. To satisfy their needs, whether they be for some tangible item al-
ready in the Center, for something which must be developed especially
to meet their particular need, or for one of the so-called 'people -
resources”” which are often the most difficult to produce.

AND

C. To serve as a source of sugpgestions for both new materials and new
methods which the career education specialists cannot keep sbreast ‘
of on thelr own. These sugpestions cover both commercially and
locally developed career education aids as well as materials and
ideas borrowed from other career education programs.

AND

D. To serve as an on-going educational influence on those involved in

the program by providing classroom teachers an understanding of

what career edncation can offer them and their students through in- ,

service teacher training seaslons. These range from workshops de- ‘I

Resource Center to those which involve participants in various activ-
ities which can be taken to the classroom and used to infuse career
education into the curriculum.

As reported in detail as Appendix E, the teachers who have used BCEP services
at all levels K-12 are overwhelmingly positive concerning both quantity and the ‘
- quality of the materials and resources identified by and/or provided by the project ~—
for their use. As documented in the project's final report, June, 1976{ the Resource
Center apparently has fulfilled all four gbjectivesé—and more.
When teachers have used or reviewed materials for use, they have also been re-
quested to provide the center with feedback information concerning the quality of
and appropriateness for their classrooms of the materials. In spite of repeated
follow—up efforts by the Resource Center Specialist, the return rate on the evalua-
tion forms is so low as to preclude their ﬁse. However, the data in Appendix E
- indicate that the maferials used by the teachers was generally viewed as being of
"excellent" quality. Disappointing, however, was the extent to which materials

available through the center were actually utilized as recorded in the center's

records. The utilizatian of these materials is summarized as Table VI.
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TABLE VI
Utilization of Primary Resources
Available in BCEP Resource Center
September, 1975 through May, 1976
Based on Checkout Records
Total No. Total No. ¥ 4 Maximum
Pleces Pieces Items 4 or No. of
Category of Materials Available Utilized Used 0 _1 2 3 more _Times
A. Tapes, Cassettes, -
Film Strips 290 116 40.0 174 64 16 11 25 12
B. Books* 390 178 45,6 212 95 52 15 16 ' g
C. Kita & Other
Instructional
Materials 49 23 46.9 26 9 5 1 8 28
*Approximately 127 are for teacher use, balance intendéd primarily for students.

The Resource Center has made a considerable dollar inveatment to build an inven-
tory of resources, more than half of which are not utilized. Even acknowledging the
tendency toward obtaining underestimates of utilization as noted above coupled with
the fact that it was pagaible for either students or teachers to use materials in the
Resource Center without checking them out (the Resource Center Specialist reports
that such use was not great), 1t appears that BCEP has invested in aubstantial arounts
- of un-utilized materials. With the apparent demise of career education specialists
to work with teachers in the schools, it seems likely that these materials will be

less apt to be used in the future than has been true in the past.

V. PROCEDURES o
a. General
As has already been nated; BCEP has had its accomplishments but its aspirations

both in terms of procedures and outcomes ag stated in the initial funding proposal
exceeded its accomplishments. BCEP's accomplighments, however, have not resulted in

" an articulated K-12 career education program. Indeed at the 9~12 level, there appears
to be three separate programs with commonalities but which largely represent the per-
sonalities of the specialista serving a given school._ Throughout the 1974-75 and the
1975-76 years, the project director has used techniques such as having staff shadow
each other, discussions in staff meetingas, and attempting to develop a project phil-
osophy which were designed to lead to an articulated program. In NED's opinion, there

are two major reasons why the articulated program has not developed even with the
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project director's efforts. First, throughout the life of the project, neither the
central office nor the Board of Education have made clear policy commitments and
offered concrete support for the program beyond the initial permission to submit the
original proposal. As the project staff itself has noted, this has led to some ad-
ministrators permitting the project to operate in their schgaié rather than being
truly supportive with other administrators not willing to become involved with the
project, and has led to the project staff working only with those teachers who would
"volunteer' to become involved. Although the BCEP staff did furnish the building
administrators with an orientation to the program, they were never provided the
opportunity to make similar presentations to the full Board of Educat. nor to the
entire central office staff which may be another index of the lack of real support
for the project by these key policy and decision makers. In theilr year-two report
the former third-party evaluators made nine recommendations. One of these was,
"Some statement, both public and within the Bristol Public School community, should
be expressed by the administration. The project is notable for the lack of this
visible administrative support.” This same Ehiﬂg-is again reflected throughout NED's
site reports (Appendix A). In NED's judgement, the second major block for BCEP in
the development of an articulated program is the fact that while individual staff
members did attend training and conference sessions, the amount of common experience
for the staff as a whole was very minimal. At the time each of the specialists was
hired, they did not have any particular expertise in the area of carecer education
nor were they expected to have such expertise. They have learned about career educa-
tion somewhat independently aﬁdvthey as individuals have provided teaching staff
_ with well-received inservice experiences; but the inservice experiences that each
~—---—-- - BCEP staff has had have been somewhat unique thereby encouraging the development of
''''''' a fragmented program. It i3 strongly urged that in future efforts staff members,
experienced or inexperienced concerning career education, undergo an intensive common
career education inservicing before attempting anything as comprehensive as BCEP was
attempting.

The original funding proposal called for the involvement of four elementary,
three junior high schools, and two senior high schools during the project's first
year. As illustrated in Table I this was not accomplished because the initial staf-
fing of the project was not completed until the end of the first year. That is to
say, not all positions were filled until Sepntember, 1974. During the second year,
there was an attempt to provide services to seventeen elementary, all junior high,

: and all senior high schools in Bristol both public and parochial. During the proj-
ect's third year, it was realized that the project staff was attempting too much

with too few and a reduction in the numher of schools served took place after the
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project director surveyed each of the elementary schools to determine those schools

with the highest percentages of teachers interested in participating. During the

third year services were provided to eighteen schools including two public high

é‘; schools and one parechial high school.

b. K-8 Procedures
The K~8 procedures defined in the oripinal funding proposal were described under

four broad headings each of these 1s briefly discussed below.

I.” Select Career Awareness Specialist (K-6) and Career Orientation Specialist
_(-8).

These positions were filled in January, 1974, (K-6) and in March, 1974, (7-8).
- This means that it was two-thirds of the way through the first year before both

positions were filled. However, both positions did manage to become involved with

'll"~T<
o

the schools to some minimal degree during that first year.

II. Planning Activities

Planning activitles for career awareness and career orilentation programs com-

menced when the specialists in these areas joined the project staff. As noted else-
where in this report, K-6 and 7-8 curriculum guides were developed. There is no evi-
I' dence, however, that an overall career awareness curriculum plan was developed by the
project. 1Indeed in their final report, the project notes, ". . . a flexible§§§§faach
wag used in allowing each school to participate in a career education program in a
way that would be most effective to it, . . ." Throughout the life of the project

there was an advisory committee which consisted of a director of elementary guidance

and testing, éupefvisat of elementary education, and other key administrative/super—
visory personnel. A NED representative was permitted to observe two of the meetings
between this group and the project director. On the basis of those ohservations, it
appears that the group was used as a sounding board for project concerns as opposed to

being actively involved in planning sessions with the project.

_III. Inservice Training of Staff

Although as noted above the project staff itself entered their positions with
no particular expertise in career education, during the course of the project they
were able to provide Bristol's teachers with resource information, selected activi-
ties, and a good number of well received inservice programs. Although these inservice

programs have not resulted in an articulated program, this area probably represents

. one of the more successful procedural areas for the project. As a result of these
N ingervice gessions rather complete curriculum guides were developed.
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WiV;' Implementatian

procedures specified im the original proposal. Most of them aﬂpeared to have been
implemented with varying degrees of success. The key one, however, implementing a
continuously articulated program, as has been noted, showed only minimal progress.
Even within specific buildings, there 1is little evidence that an articulated pro-
gram exists dn any of the schools with which a NED representative had contact and
a NED representative did have contact with all of the schools served during the
1975~76 academic year. |

c. 9=12 Procedures

The 9-12 procedures in the original funding proposal were described under five
major headings each of which is briefly discussed below.

I. A pragram will be created where the artificial sepazati&n between thingsr
academic and things vocational are eliminated. = -

Uﬁdéf this procedural objective, there were listed six operational objectives

Progress has been made toward accomplishing the procedural objective but " . . .
the artificial separation between things academic and things vocational . . .”
largely remains. The six operatiomnal objectives are

1. Teachers, counselors, and career counselor will begin to function as a
éteamﬁ—some minimal progress has indeed been made i one of the three high
schaals serviced by BCEE in a:tumplighing this objective. ThEI ‘s no

schagls served by the pr@ject,

2. A re- —~examination of grade 9 subjects to devise ways to incorporate the
zluster idea ‘and allow faf career expasuze for those who have not ‘had the

this has nat been farmally appr@ached
3, Team members will explore the clusters that relate to their particular

gsubject area of instruction-—this objective has been partially met through
the inservice programs provided to the members of apecific departments.
However, the career-counselor-teacher team has not formally existed. At
this point-in-time it can be said defensively that the opportunity has
been provided to teachers in some subject areas to explore clusters

that relate tn Ehgir subject area,; but little more.

4. Caunselars will assume a role in the self awareness, career avareness,

and the decision making aspezts of the program——-the career education
specialists assigﬁed to each of the three high schools, as has been noted,
are experienced guidance personnel and they have indeed assumed a role
of working directly with students in many instances on self awareness,
career awvareness, and decigion making aspects of the propram(s). The
counselors of Bristel, or course, to varying extents, traditionally

have been involved in such activities. That the project's efforts have
changed or increased in any way the involvement of Bristol counselors

in these activities is not known.
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team in the preparation
’eded—-a NFD

5. The Resource Center Specialist will assist the

,af vig'al materials and in gppplying data ,where,"

fuﬁgtigﬂ far wafkshaps pfgﬁided by the éther specialists and for ﬂfesens
tations made to community groups by other specilalista, The specific
amount of involvement or services provided in this capacity, however,

is not documented.

6. Counselors, with the asaistance of the teacher, will plan Resource Center

° _Epefléﬁées with the students--regource center experiences have been plan-
ned and carried out for students at Bristol Eastern High School, but such
experiences have been virtually nonexistent for the students from the
other two high schools. It appears that the Career Education Specialist,
not the counselors, at Eastern have been reaponsible for these experiences
for students. This is easily understandable as the Center itself was
housed at Eastern and the Secondary Career Education Specialist for
Bastern was located in the Center.

_II. A Resource Center will be established for K-12 |
A Resource Center Speclalist was hired in June, 1974, and given the charge to

develop and coordinate activities for this new center. As discussed in Section IVd
of this repart; this objective appears to have been largely met. The Resource
Center Specialist has collected career information and materials and has supplied
staff with those materials. He has assumed responsibility for the coordination of
labor market information and for conducting follow-up studies as well as for the
publication of the BCEP's newsletter.

“III. Pte—planning warkshgpsfwill be held

The pre-planninog warkshcps vere intEﬂded to involve representatives of business,
industry, and education and to provide them an opportunity for input to program
development including procedures and activities. This did not happen and therefore
. the procedural objective was not met.

IV. A placement counselor will be one of the three career guidance specialists
hired tn implement the final phase af ‘a career educatian prﬂgfam. The

ment af existing stuéents, (2) caardinating the placement nf drap=uuts,
(3) maintaining liaison with students who have been placed on entry jobs,
(4) coordinating information with the Resource Center, and (5) the
researching of community needs and preparation of information for
educational and curriculum revision. R

This procedural objective has not been fulfilled as disgussed in Section IVc
of this report. A placement counselor per ge was not hired, but the Project Director
did attempt to implement the program defined by this objective. The Chamber of
Commerce vas Gﬁﬂpéf&tiﬁe,SEut an unusually high unemployment rate in the Bristol

area worked against accomplishing this objective. There was an attempt to survey
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commnity needs, but community su ‘n the form of r—égponsés to that survey ‘
was lacking with the noted exception of the Chamber of Commerce. These factors

eaupiéd with the laek of Central Office support aiready discussed and the reluctance

agcémplighment in this area. -

"V.. Areas of specialigatian “and job preparation will be éxpanded for gfaﬂe
11 and 12 students.

Some expansion of the areas of gpecializatian and job prepafatian fnr grade

11 and 12 students has occurred in Bristol concurrent with the project's existence.

However, as noted during the following discussion of each of the five operational
objectives specified in the project's original funding prcposal, this exapnsion
has not been a direct result of the BCEP having been funded.

1. A Distributive Edv ition Program with anticipated funding provisions of ‘
the Vocational FEducation Act will be initiated in September, 1973.

This program will be housed in both Bristol Eastern and Bristol Central

High Schools. Students from St, Paul's Catholic High School will

*artici'ste-—this program has been initiated but with grant monies sgpatate
from BCEP's. :

2. A program for Educable Mentally Retarded students will be reinstituted
on a full-time basis ;ﬂmméncing in September, 197,. This program is
scheduled to commence on an interim basis under Vocational Education Act
provisions, commencing February 1, 1973, at Bristol Eastern High School.
This program will come under the umhfella of the Bristol Career Education

Program-~geparate grant monles were not forthcoming and this program was-not
instituted. -
3. It is envisioned that within the next two years, specialized courses in

Health and Food Services will be intraduggd to the curriculum under

S . provisions of the Vocational Education Act. .Initial program outlines are. .
; now being drgftea at this W

iqg?—ﬂépafaté grant monies were not forth-

4, Pfesently in ﬂperatian in the Bristol School System are a Cnépéfative

Work Experience Program and “an_Industrial Arts Program._ Also offered are. -

gkills in Data Pracessing, Buginess Office Education, Hﬂmemaking and a
newly formed Springmaking Program--these programs are currently avail-
able in Bristol but are not under the auspices of BCEP. The Springmaking
Program 1is largely a "soft toney" program designed to provide Bristol's

springmaking industry with ontry level workers.

5. Inservice training will be offered to counselors and teachers partici-

pating in the project. Inservice: work will be done in affiliation with

an _area college where defailed planning bggfalready taken place relativs
to establishment of a career education course offering ;@mmencing in
September, 1973, and Januaty of 1974, Course credit will be given to

those Eersannél EEIEEtEd for this Efngram=sA1Ehnugh counselors have been
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free to attend teacher workshoos, BCEP has not provided formal inservice
sessions specifically for counselors. From January to May, 1974, a -
vocational/technical professor and an industrial arts professor from
Central Connecticut State College did provide a course for 36 partici-
pants and in September of 1974, the BCEP's first Project Director offered
a course attended by 36 participants.

VI. DEMONSTRATION AND DISSEMINATION ACTIVITIES

As a Title V, Part D funded project BCEP did have obligations in the areas
of demonstration and dissemination. The project has fulfilled its responsibilities
in these areas with a record of accomplishments.

During the past two years the project has averaged more than one major news-
paper item a week (Appendix F for samples) and radio coverage six times. In
addition, the BCEP. staff have presented their program and career education concepts
approximately three times per month to groups such as PTAs, State Superintendents,
Chambers of C@m@ercé, service clubs, and regional laber organizations. These

exposures have resulted in an unusual community awareness of career education and

December, 1975, workshop on the evaluation of career education programs for
Connecticut educators. In addition, the Project Director’'s records indicate
thirty groups of approximately two individuals each have visited RCEP during the
last two years to observe and learn of thelr activities. The project has also
issued a newsletter which carried reports of happenings in Bristol aﬂdrééfVEd as
a forum for career-education-related ideas.

With the assistance of an additional grant from the Office of Career Education,
OE, HEW, BCEP's three curriculum guides have been distributed to more than 200

educators In forty states and the District of Columbia.
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" Memorandum for: THE RECORD

cc: Mrs. Bonnet, NED
Mr. Edmondson, BCEP

Subject: October 22-24, 1975, Date: October 27, 1975
NED Site Visit
Reference: Grant No. 0EG-73-=5301 From: Fred Gannon

I. OVERVIEW

This initial site visit by New Educational Directions (NED) to the Bristol
Career Education Project (BCEP) primarily was intended to familiarize NED with
the BCEP staff and operations and vice-versa. During this visit the NED repre-
sentative observed a BCEP staff meeting, met with each of the BCEP staff individ-
ually, discussed this year's evaluation with the Director of Elementary Guidance
and the Bristol Central High School primcipal, and discussed evaluation needs with
the BCEP consultants serving the elementary schools and with the consultants serv-
ing the senior high schools. In addition, the NED representative reviewed project
records and the IBEX reports for the project's first and second years.

II. GENERAL DISCUSSION

At this point in time one of NED's major concerns centers on identifying stud-
ent groups which will provide interpretable student outcome data in an economically
feasible way. It appears that it may not be possible to obtain such outcome data
at the junior and senior high school levels but that it may be possible to obtain
interpretable data for a sampling of elementary school students. This matter will
be a focus of attention as NED and BCEP staff work together on November 6-7.

The NED representative reviewed the staff's weekly reports. Although these
reports may serve administrative or public relations functions, NED is concerned
that they may do a disservice to the staff efforts as a result of their summary
nature and they lack the specificity to be used as a meaningful part of the eval-
uation. In addition, the record provided by these reports is incomplete since
they are prepared by the specialists only. Therefore, NED suggeats that ALL BCEP
paraprofessional and professional staff maintain a daily log of activities. Forms
for such a log are being reviewed and modified by BCEP staff.

The way in which the staff views the project's future ranges from a fatalistic
"This is our last year." to an optimistic, "We are needed so something will come
along." The mode of staff opinion, however, regarding the future tends toward the
more fatalistic end of the continuum. It is interesting to note that even with
this situation, the staff appears genuinely interested in accomplishing as much as
possible during the current school year. There is an additional factor which 1is
apt to have an increasingly negative impact on staff performance as the school
year progresses. This factcr is the insecurity of the staff not knowing whether
or not they will be employed during the 1976~77 year. Positive action on the part
of the central administration and/or board of education could do much to negate
this situation. It is respectfully suggested that, if at all possible, all tenured -
project personnel be guaranteed a position for the coming academic year thus remov-
ing one posaible source of difficulty for the project.
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It appears that only incidental coordination of each staff member's efforts '
with other staff members 1is occurring. This results in seven parallel but to
some extent independent efforts rather than a single project-wide effort. Further-
more the specialists tend to feel that they have very little input concerning the
development of project policies or project decision-making. A September, 1975,
meeting during which each staff member was provided an opportunity to describe his
or her plans and accomplishments was positively reported by several of the special-
iste. The director may wish to provide additional such sharing activities for the
staff.* He may also wish to make ccncerted efforts for obtaining staff input for
overall project planning and decision-making. Establishing good and open lines of
intra-staff communications 1s an area toward which the director will wish to
devote some effort.

ful career-education-oriented materials. (The NED representative did not have an
opportunity to inspect any of the satellite centers during this visit.) Record
keeping for the Materials Center itself appears adequate and it should be possible 4
to deternine the extent of use of materials which are housed at the Eastern High ‘
School facility., However, because of the satellite centers, these records will '
provide an under-estimate of the project-wide use of materials. The Materials
Center director has developed a form to elicit feedback concerning the usefulness

of materials. NED urges him to begin using this form as soon as possible.

1IT. NEXT STEPS

During this site visit samples of forms which, if appropriate, “ifght be modi- ‘
fied for data-gathering purposes were provided to the BCEP staff for review. Dur-
ing NED's November site visit, Mr. Gannon will meet with the BCEP staff and togeth-
er they will finalize the design to be used for the 1975-76 year and will identify
the instrumentation to be used.

Also to be discussed during the November visit will be possible parent,
sutdent, teacher, and business/industry surveys. In addition, Mr. Edmondson and ‘
Mr. Ganmon will delineate the areas to be covered in the December interim report.

which indicate that sharing sessions such as the September staff meeting will
be a monthly event. In addition, a schedule has been established for a program
where project staff will shadow each other. These activities should foster a
greater group cohesiveness and a greater understanding.by each staff member of
the activities of other staff membera.

F.B.G.




Memorandum for: THE RECORD

ec: Mrs. Bonnet, NED
Mr. Edmondson, BCEP

Subject: November 6-7, 1975, Date: November 17, 1975
NED Site Visit

Reference: Grant No. OEG-73-5301 From: Fred Gannen

I. OVERVIEW

The basic purposes of this site visit were to establish guldelines for data-
gathering techniques to be used at the elementary, junior high school, and senior
high school levels, to determine the nature of the December, 1975, interim report,
and to define an evaluation design acceptable to both NED and the BCEP staff.
Toward these ends, the NED representative met with the career education specialists
serving each of the levels and the project director. During those meetings exist-
ing instrumentation was reviewed and questionnaires for community representatives
and school principals were developed. In addition, Mr. Gannon visited the Edgewood
School Career Education Activity Center and observed two groups of students as
they recelved orientation to the Center.

II. GENERAL DISCUSSION

A. December Report

Mr. Edmondson and Mr. Gannon agreed that the 'December 1975 Interim Report"
will be a brief document of 2-4 pages. It will provide a synopsis of BCEP activ-

- ities as related to the project’'s objectives from its beginning through mid-

November 1975. The only ''new” information which will be included in this report
will be summaries of the two questionnaires which were jointly developed by NED

and -the BCEP staff and which have been distributed to Bristol principals and to all
individuals on the BCEP community resources list. This report will be completed
and released no later than December 1, 1975.

B. Evaluation Activities--General

The staff logs which are being maintained by all BCEP staff members will be
a major source for a deseription of the project's process. To the data available
from the logs will be added the observations and interview information obtained
during NED site visits. The staff logs will be summarized monthly by NED and,
where and when appropriate, comments and recommendations based on the log data
will be offered.

In early May, 1976, all teachers with whom the career education specialists
are working directly will be requested to complete a questionnaire. The focus of
this questionnaire will be on the quality and the quantity of BCEP's services to
thege teachers. A draft instrument for this purpose 1s currently beilng reviewed
by the career education specialists and a final form will be agreed upon during
NED's next site visit.

Also in early May, 1976, all Bristol teachers will be asked to respond to a

brief opinionnaire designed to assess thelr knowledge of and attitudes toward
career education. Data from this opinionnaire will be tabulated separately for
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teachers. A draft opinionnaire for this purpose 1s currently being reviewed by
the career education specialists and a fipal form will be agreed upon during NED's
next site visit. It is NED's preference to have this teacher questionnaire com-
pleted during one of the scheols' regular faculty meetings, collected by the prin-
cipal, and returned directly to NED 1f at 'all possible.

In addition, project records will be utilized to obtain descriptions of field
trips, shadow experiences, and the utilization of materials. During MED's December
site visit, we would like to consider the possibility of getting feedback from the
sponsors of fileld trips and shadowing experiences if such information is not al-
ready being obtained.

C. Evaluation Activities--Elementary Schools

Mr. Doherty, Mr. Dolce, Mr. Edmondson, and Mr. Gannon met on the afternoon of
November 6 for the purpose of discussing this year's evaluation activities in the
elementary schools.

It was agreed that control and experimental classrooms can and will be iden-
tified, but the grade levels of those classrooms have yet to be defined. However,
this decision will be made during NED's December site visit and specific classrooms
to be involved will be identified. If the kindergarten and/or grade one classrooms
are to be included as experimental and control classrooms project-developed student
questionnalres will be used at these levels and NED is willing to work with the
career education specialists and renresentative classroom teachers in the develop-
ment of such questionnaires. The Careers Orientation Battery (COB) published by
NED is belng reviewed by the elementary career education speclalists for appropri-
ateness to the BCEP objectives in grades 2 through 6. This review will be com-
pleted by NED's December site visit and at that time a decision will be made as to
what COB scales are appropriate for use in Bristol and, if necessary, revision to

those scales deemed appropriate will be made.

If the decision iz made to administer student questionnaires at two grade level
levels then it will be possible to use five or six experimental and control class-
rooms, 1f the decision i1s made to administer student questionnaires at three grade
levels then the number of control and experimental classrooms involved will have
to be reduced accordingly because of the budget limitations.

Wherever possible to obtain the classroom teachers cooperation it will be
deairable for the teachers of experimental classrooms to maintain a classroom
activities record (CAR). Such a record will be very valuable for interpreting
gstudent guestiomnaire results. However, teachers should not be coherced into main-
taining such a record. If a CA™ is not maintained by the experimental teachers
then either interviews or questionnaires will obtain a description of 'the career
education treatments" in the experimental classrooms. Using the interview or

-.quegtionnaire approach yields a lower quality of information than a well-maintained

CAR, but will require less effort on the part of the cooperating teachers.

D. Evaluation Activities-=Junior High Schools

Mr. Edmandsgn, Mr. Gannon and Mr. Llopls met on the morning of November 6 to
discuss this year's evaluation activities in the junior high school.

It appears that by working with St. Anne's and Stafford Junior High School it
will be possible to identify experimental and control groups. In addition, Mr.
Llopis will attempt to have the CAR maintained in at least two experimental class-
rooms. The comments made under C above are equally appropriate regarding the use
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of the CAR at this level. 1In February, 1976, a brief (not more than 5 items)
questiomnaire will be administered to the cooperating teachers at Stafford and St.
Anne Schools to determine the extent to which the Stafford teachers are involved
or hopefully uninvolved in career education type activities. The CCB is currently
being reviewed for appropriateness by Mr. Llopls and it is anticipated that some
scales from the COB will be administered to experimental and control groups at

the junior high school level. Revisions which may be required before using the
COB in Bristol will be made during NED's December site visit and a firm decision
will also be made concerning the COBR scales to be used. The exnerimental and
control classrooms at the junior high school level also will be identified at that
time.

E. Evaluation Activities-=Senlor High Schools

- During the morning of November 7, Mr. Doherty, Mr. Edmondsonm, Mr. Gannon, Mr.
Phelan, and Ms. Quinn discussed possible evaluation strategies for use at the
senlor high school levels.

It was agreed that there appears to be no economically feasible way to identify
student groups by the amount of exposure they have had to career-education-
related activities at this time. The possibility of having the students themselves
report this information was considered, but discarded because NED's experlence has
been that this approach does not yield useful informatien. Without being able to

-identify "treatment” groups, student outcome data becomes uninterpretable. There=

fore, it was agreed that there will be no student questionnaires administered at
the senior high aschool level. This is regretable since a major thrust for BCEP

has been at that level, but it is NED 8 judgment that to colléet uninterp:etable
Evaluation of thé prujeﬂt at the genior high BEhDGlE then will fazus on teacher

data and such activitles as dilacussed in B above.

F. Evaluation Activities--Materials Resource Center

Evaluation activities as they will relate to the materlals resoutrce center
and its sstellites have not yet been specifieally addressed. Although Mr. Gannon
did a cursory examination for the center's records during his October site visit
and Mr. Matt is maintaining a log of his activities. During the December site visit

visit Mr. Edmondson, Mr. Gannon, and Mr. Matt will wish to address themselves
specifically to this topic.

G. Career Placement Service

The project has developed what appears to be a viable career placement
service intneded to ". . . provide a career placement service to terminating
gecondary students (graduating or withdrawing) of the Bristol publie and parochial
high schools." Thusfar minimal use appears to have been made of the service and
it appears to be competing with other school-based placement efforts. Therefore,
NED suggests that Mr. Edmondson in concert with the appropriate representative(s)
of the superintendent's staff make an effort to have all school-based placement
efforts coordinated through elther the BCEP or one of the other existing placement
services.

III. GENERAL SUMMARY

A great deal was accomplished during this site visit and NED appreclates the
willingness of every staff member to contribute in a positive way to the project's
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evaluation. Furthermore, NED recognizes those contributions as not only positive
but of a comsistantly high quality.

Understandably, the staff continues to have concerns regarding their future
and NED reiterates the recommendation regarding tenured personnel offered in our

October 27 memorandum.

IV. NEXT STEPS

The next site visit will have to focus on completing the activities noted
in Seection II above.

With the director's permission, it may be desirable to schedule that visit
to be three rather than two days long.




Memorandum for: THE RECORD

cc: Mrs. Bonmet, NED
Mr. Edmondson, BCEP

Subject: December 2, 3, 5, 1975, Date: December 10, 1975
NED Site Visit

Reference: Grant Wo. O0EG=73=5301 From: Fred Gannon

I. OVERVIEW

The primary task for this site visit was to provide the NED representative
an opportunity to work with the career education specialists serving each leval
and the director of the Resource Center to finalize data-gathering procedures.
This was accomplished. The interim report and the community and principals’
surveys summaries were delivered. (With Mr. Nolan's and Mr. Edmondson's approval
a covering letter from NED for the community survey was composed and released to
the project director on December 9.) Mr. Gannon also met twice with Mr. Nolan
and Mr. Edmondson to discuss project-related matters. Mr. Gannon also observed
a Board of Education meeting and a presentation made by Mr. Dolce and Mr. Doherty
to the local labor council.

II. GENERAL DISCUSSION

Mr. Doherty's and Mr. Dolce's presentation to the labor council, in NED's
opiniﬁn was a professional one and they did a fine job of presenting an objective
"pleture'" of career education in Bristel to this group. The slides prepared by
the Resource Center to be used in the presentation, however, appeared to be
hastily assembled and were not entirely appropriate to the prasentation (i.e., five
circus slides). Perhaps in the future the slides could be selected so that each
one represents a different career education activity or concept.

During this site visit NED reviewed the evaluation forms from ten of the
roject's teacher inservice programs. Mr. Gannon also observed the final forty-
five minutes of one of the secondary programs. On the basis of the evaluation
forms and Mr. Gannon's observation, the staff is doing a truly outstanding job of
providing quality inservice programs which are appropriate to the teacher's needs.

m 'Uw

Of major concern to NED is a deterioration of staff morale which, in part at
least, can be attributed to what the staff views as a lack of Board and Central
Office support for their efforts. During a December 5 meeting between Mr. Nolan,
Mr. Edmondson, and Mr. Gannon, Mr. Nolan made some valuable clarifying statements
which he indicated he would share with the BCEP staff during their December 10
meeting. Noteworthy was the fact that the Central Office will be working with the
prnaject director on developing plans for hard money support of the project. NED
sivdJicated 1ts willingness to serve as a rescurce for such Central Office and/or
Board planning sessions. The cost analysis document prepared by the project staff
appears to be well done and should prove to be a valuable resource for sueh plan-
ning sessions. Even more important was Mr. Nolan's clarification of the "every
effort will be made to place BCEP staff next year if the project is phased out"
statement. These positions when made known to the BCEP staff should do much to
improve staff morale.

Staff logs for November were collected and a separate report will be issued
concerning them as soon as they are processed by NED.
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The staff, as a group, continues to express a desire for more input into the
decision-making process and the project director has taken steps through staff
meetings and personally is committed to providing for increasing amounts of staff
input in this area. Concern was also expressed by one-third of the staff members

that necessary clerical services are not available to them when needed. The

availability of clerical services for the speclalists may be a fruitful topic for
a staff meeting.

As has been noted in previous NED memoranda, a project philosophy and a

members operating in relative independence would be very desirable considering the
project's exemplary nature. The project director is providing leadership towards
this end. A meeting to address the development of a "project career education
philosophy" has already been scheduled. Once developed, the philolophy will pro-
vide the framework for necessary project-wide program development. The availabil-
ity of both a project philosophy and a project program would be plus factors for
NED were we in a decision-making position concerning the movement oI your efforts
from project ot program :tatus.

III. EVALUATION ACTIVITIES

a. General

Three forms (K-6, 7-3, 9-12) of a questionnaire to be administered to all
Bristol teachers were developed jointly by BCEP and NED staffs. In order that the
results may have some potential use for planning, the decision was made to admin-
ister this questionnaire in January, 1976, rather than in the spring of 1976.

Mr. Edmondson will contact all principals to request that five minutes of a regular
staff meeting be devoted to administering it. After being administered, question-
naires will be returned directly to the NED offices by the school.

Three forms (K-6, 7-8, 9-12) of a teacher questionnaire for those teachers
with whom the staff is working intensely were also jointly developed and will be
administered during spring, 1976, By Christmas all specialists will provide NED
with a list of those teachers with whom they are working intensely. (Mr. Dolce
has already provided such a list.) If the specialists wish to do so, names can
be added or deleted at a later date.

All six of these forms will be sent to the project director and the appropri-.
ate specialists for a final review before they are printed.

b. Resource Center

Teachers have not been returning the "Instructional Materials Evaluation
Form." Therefore, Mr. Matt has developed a greatly abbreviated form of four items
with all identifying information completed by the Center. The new form should
require less than thirty seconds of a teachers time to complete. It is to be
hoped that the rate of return for this new form will be good although even this
form may require some follow-up action such as a telephone call by the Center to
obtain returns from some of the teachers.
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Data to document the Center's services will be obtained in the following
areas:

(1) Personnel services to teachers and specialists will be obtained
from the director's log.

(2) Equipment availability will be based on a complete inventory to
be supplied by the director.

(3) Equipment utilization records will be available only for video
equipment.

(4) Books, pamphlets, tapes, and film strips.

a. Center records will indicate what materials went into each
elementary school, but it i3 not feasible to maintain records
of actual use éf"those materials housed in the elementary
schools.

b. Center records will provide a complete picture of materials
checked out directly from the Center by teachers and/or
students with the exception of pamphlets which are "give-
away' items. (This is true of pamphlets at all sites.)

c. Materials utilization at the senior hipgh school satellite
sites (libraries) will be handed as follows:

* Books--Mr. Matt will ask that standard library check-out
procedures be used. The library records for all Center-
supplied books will be reviewed in the apring of 1976.

* Tapes and film strips-=-Mr. Matt will request that each
library maintain a simple log for these materials. Each
time a student requests these materials, he/she will be
asked to enter: date, name of materials, grade level,
and to check the value of the materials for him or her.

c. Career Exploration Days and Field Trip Services

Each of the specialists has developed a form and procedure for follow-up
work with students after a career exploration day or field trip experience. NED
has requested that feedback also be obtained from the community sponsors of these
experiences. Ms. Jﬂan Atkinson is modifying a form from another project and will

incorporate it with a thank you" letter to be sent out after each experience.
d. Elementary Schools

Student outcomes will be assessed at grades 3 and 6 using the Careers
Gfientatian BatEEfy (CDB) as modified by the eieméﬂtaty speciaiisﬁﬁ. The CDE

at each of EhESE graae levels.

In addition, Mr. Dolce, a NED staff member, and a group of kindergarten
teachers will work together to de velcp procedures for assessing student outcomes
at the kindergarten level.

e. Junior High Schools

Student outcomes will be assessed at grade 8 using the COB as modified by
the junior high school specialist. The COB will be administered to approximately
three experimental and three control classrooms at each of these grade levels.

Mr. Llopis has also persuaded the experimental teachers to maintain a
"Classroom Activities Record" (CAR) which will be helpful to NED during data
interpretation. .



f. Senior Bigh Schools

It appears that there is no ecomomically feasible way to obtain interpre-
table student outcome data at this level. Therefore, the assessment at this

Once again, the BCEP staff demonstrated their willingness to make positive
contributions to the assessment process,

Progress appears to be being made on all fronts by the project staff. The
staff is to be doubly complimented since thils progress is being made in spite
of a rapidly deterforating overall staff morale attributable in part to what is
perceived by the staff themselves as 2 lack of Board and Central Office support
for their efforts. "It is to be hoped that Mr. Nolan's December 10 meeting with
the staff will allay these concerns.

The assessmant procedures have "shaped up" to NED's, and hopefully to the
staff's, satisfaction.

V. NEXT STEPS

NED will provide revised draft instruments for final staff review within
the next month. Also forthcoming from NED during that period will be a summary
of the staff's November logs.

NED's next site visit will be scheduled so that we will be available to work
with the Central Office staff is so requested.

6O



Memorandum for: THE RECORL
cc: Mrs. Bonnet, NED

. Mr, Edmondson, BCEP
Subject: January 7-8, 1976 Date: January 19, 1976
Site Visit
Reference: Grant No. 0EG-73-5301 From: Fred Gannon
I. OVERVIEW

This NED site visit consisted of a day and a half of virtuallr non-stop
meetings. The meetings that I attended and/or participated im during this visit
were the Central Office Administrative Staff, the Career Fducation Planning
Committee, the Bristol Chamber of Commerce, and the Bristol Board of Education.

In addition, Mr. Doherty, Mr. Edmondson, Mr. Llopis and I met with Mr. Nolan to
discuss project-related matters and staff reassignments. The timing of this

visit was excellent because a number of events occurred which are key to the BCEP's
future as discussed below.

® 1I. GENERAL DISCUSSION

Since NED's December site visit, BCEP has lost the services of Ms. Redmon,
secretary, and Mr. Llopis, specialist, through resignation. The project also has
lost the services of Mr. Dolce, specialist, for a period of at least three weeks.
These circumstances could have resulted in a serious disruption of BCEP services
to the schools. However, the project administration immediately reassigned staff
to assure that project services would continue and the remaining project staff

- assumed additional duties with apparent good will. The entire project staff is
to be complimented on their efforts to provide uninterrupted services.

The BCFP staff has prepared one of the best cost analyses for their various
services which NED has seen., This document was presented to the Bristol Central
Office Administrators and the BCEP Planning Committee. Both of these groups
appeared to concur with NFD's assessment of the cost analysis. This document
should prove invaluable to these two groups. At this point it should be noted
- that as NED observed these two groups in meeting, it was obvious that all of the
) concerned parties appeared to be supportive of the project's efforts and demon-
strated genuine concern for moving BCEP from project to program status.

III. EVALUATION ACTIVITIES

Teacher opinionnaires to be administered to all teachers as soon as possible
have been reviewed by appropriate BCEP staff and printed copies will be released
to the project during the week of January 19. Mr. Edmondson will make arrange-
ments to have these brief forms administered during a teachers' meeting at each
of the schools. The completed opinionnaires are to be returned directly to NED
in postage-pald envelopes provided by the project. NED will process the opinion-
naires and issue a summary report within ten days after the forms have been
recelved from all of the schools.

NED's next site visit 1s scheduled for February 24. During that visit, Mr.

. Dolce and Mr. Gannon will worl with a group of kindergarten teachers in an attempt
. to develop procedures and/or instrumentation to assess the impact of career

education activities at the kindergarten level. NED is also holding February 4
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open for BCEP in the event that the project director or the central office
administrative staff wishes us to be present for a Board of Fducation career
education presentation. ‘

IV. SUMMARY

In gpite of the resignations of two staff members and the loss of another
from illness, the project appears to be making admirable progress. NED does
urge that every effort be made to replace the two open positions at the earliest
poszible moment.




Memorandum for: THE RECORD
cc: Mrs. Bonnet, NED
Mr, Edmondson, BCEP
info cc: Mr. Doherty, BCEP
Mr. Dolce, BCEFP

'Subject: February 23, 1976 Date: March 4, 1976
Site Visit '
Reference: Grant No. 0EG~73-5301 From: Fred Gannon

The kindergarten teachers of Bristol represent one of the groups identified
by the BCEP staff which has most effectively infused career education concepts
into their classroom programs. Therefore, the primary purpose of this site visit
was to provide NED an opportunity to work with seven representative kindergarten
teachers for the purpose of exploring ways in which the impact of career education
on kindergartEﬁ students might be assessed. It was toward this end that most of
‘this visit's activity was directed. In addition, however, I did have an opportunity

to diascuss the project's day-to-day operations with some of the staff members.

II. GENERAL DISCUSSION

a._Kindergarten Teachers' Meeting--The general approach for thils session was
to address as a group the fcllﬁwing four questions:

(1) What experiences do kindergarten children involved in career
education have that other kindergarten children do not have?;

(2) How are kindergarten children who participate in a career educatian
program different from children who do not participate in a career .
education program?;

(3) low are those differences expressed in behavior?: and

(4) How can those differences in behavior be assessed or measured?

It appeared to be the concensus of the group that the difference between
careaer—-education-oriented and non-career-education-oriented kindergarten claasroom
418 on a quantity-dimension rather than on a kind dimension. That 1s to say, some
community (job) and self-awareness activities are components of all kindergarten
classrooms but these activities receive a great deal more emphasis in career-
education-oriented claasrooms.

This greater exposure appears to result in children who afe degcribed as
(*) more aware of the feeling aspects of jobs:
(*) happier;
(*) more self-aware: and
(™ more tolerant and understanding of each other.

The conditions noted above in the teachers' judgements apparently result in
children who
(*) exhibit greater self-control;
(*) are freer to express feelings:
(*) . are more inquisitive and freer to ask guestions; and
{(*) relate better to each other.
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The next step was to consider ways in which the identified behaviors could be
asgessed. It is unfortunate that within the time available this task was not ‘
completed to the point where specific procedures were agreed upon and a workable
system resulted. However, a number of possibilities were identified and the out-
comes of this discussion are summarized below.

Behavior Category , Pogsible Techniques to Assess

I.  Self-awareness
a. Body parts-=""I know how I am 1. draw a man
made up." 2. draw themselves
- 3. point to body parts game
4. put together puzzle R

i

b. Alikes--differences 1. Interview (i.e., can you sgkip? 1Is
‘How!am I unique--gome this true of everyone?)
physical characteristics '
interests
tastes ‘
abllities
Interview
Structured classroom observation
Teacher checklist

c¢. Decision-making
independence
interdependence
self-direction
consequences

d Qs
. .

d. Recognizing Special Relation- 1. Teacher checklist ‘
ships 2. Structured classroom observation
over 3. Have each child or a sampling of
under children complete a set of tasks
around
through

e. Express, Recognize, and 1. 1Identify emotions in pilctures
" Accept the Feelings of Self 2. Role playing ‘
and Others = children -
- dolls
- puppets

Team Work task such as solving a puzzle
2. Teacher reporting
3. Teacher checklist

f. Group Relationships and 1. Observe children working on a group

II. Career Awareness--feeling aspects
of jobs
a. EKnowledges of parents' jobs 1. Teacher checklist
2. Student interviews

Teacher checklist

b. Work habits 1.
’ 2. Following directions tasks for students

c. anlédge vof jobs touching 1. Teacher checklist .
them 2. Student interviews :
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Behavior Category T Possible Techniques to Assess

d. Curiosity-quantity and 1. Provide a kit of unique materials and
quality of questions . observe children's reactions
2. Structured classroom observations
3. Teacher checklist

In addition, scores from the Metropolitan Readiness Test and the Pintner-
Cunningham Scales may be analyzed to assess any differences in "academic”
performance which may be found between children in career-education-oriented
classrooms and other classrooms.

Using the input from the kindergarten teachers, NED will attempt to design
an assessment approach appropriate for the kindergarten career education objectives.
NED will also provide the BCEP administrator and staff with a cost estimate of
applying the approach so that a decisfion can be made concerning the cost effec-
tiv-ness of data gathering at this level.

b. Miscellaneous Other Matters--The second round of teacher questionnaires
will be administered during the week of May 10. These questionnaires will be
completed only by teachers with whom the project staff is working directly. The
completed questionnaires are to be returned to NED by the teachers in postage-
paid envelopes which have been provided.

The Careers Orientation Battery (COB) will be administered to selected
classes at grades 3, 6, and 8 during the week of May 3 and returned to NED for
processing no later than May 10.

NED continues to be concerned with staff morale and instability within the
project. Since late December, the project has lost three of its eight staff

-members with only one of those positions having been replaced. If the project is

to be continued, it would seem wise to fill these positions so that the training
of the new staff can be accomplished while the project is still on federal funding.
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Memorandum for: THE RECORD

cc: Mra. Bonnet, NED
Mr. Edmondson, BCEP

Subject: March 22-23, 1976 Date: March 29, 1976
Site Visit

Reference: Grant No. OEG-73-=5301 From: Fred Gannon

1. OVERVIE

The primary purpose of this site visit was to provide NED with an oppor-
tunity to interview the principals of schools in which BCEP 1is working. 1In
addition, the NED-prepared 'Summary of Teacher Opinionnaires’ was distributed
to the project and Mr. Edmondson and I briefly discussed NED's March 19
"Evaluation in Kindergarten” Memorandum.

II. GENERAL DISCUSSION

a. Principals _Interviews

Interviews with eleven of the seventeen princiapls of schools with
whom BCEP is working were accomplished during this site visit. Elementary,
Junior high achool, and senior high school principals were represented in the
group interviewed. The remaining six principals will be interviewed during
NED's April site visit. During each interview the principal’s response was
gought to each of four questions. Their responses to each of those questions are
summarized and briefly discussed below. It should be noted that because the
approach to the interviews was an informal one, the toples were not always covered
in the same sequence during each interview.

Ql. VUhat impact do you feel the BCEP has had on your school's
instructional program?

One elementary principal reported that all of his teachers had infused career
education inte their instructional programs while six of them reported that

from a quarter to two-thirds of their teachers were regularly infusing career
education into their classroom instructional programs. Three principals suggested
that the pfﬂject a8 greatest impact had heen in thé area uf chaﬁgiﬁg Eeachefs

applicatians. ng Df the elementary principals menti@ned the reductién af field
trips sponsored by the project as unfortunate and one of these men indicated that
this action had in effect negated any impact the project might have made on in-
structional practices in his school.

Q2. BCEP has offered services in three general areas: (a) consulting
with teachers; (b} providing career—-education-related materials:
and (ec) providing inservice workshops for training teachers. If
reduced finances forced you to select just one area of services to
be continued, which one would you feel would be the most valuable
and provide the best return for the money spent?

-3
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Six of the principals intervicwad indicated’ that, 1f Foreced to make the choice,
they would opt for retaining the consultant functions although two of them added
that they assumed that if consultants were available some inservice programs
could be provided by them. Four of the principals placed the highest priority
on a continuation of the workshopa. (It should be mentioned that ten of the
eleven principals offered complimentary remarks concerning the BCEP workshops.)
One principal noted the providing of materials as the most valuable of the three
options but indicated that providing field trips would be more valuable than
that but ‘added that he viewed ~career education as appropriate to the junior and

Q3. 1If project services are continued, what do you predict will be
the status of career education:in your school a year from now?

Ten of the eleven principals indicated that they would anticipate a continued
expansion and/or refinement of career education practices in the classrooms and
guldance programs of their schools. One principal felt that little was now
occurring and unless field trip services were reinatated the situation was
unlikely to change.

04. 1If project services are discontinued, what do you predict will
be the status of career education in your school a year hence?

Three of the principals indicated that with their leadership and through peer
teaching by their teachers career education would continue to develop and expand

in their schools albeit at a considerably lesser rate than would be true with
BCEP supported services. Seven af them indicated tﬁat withaut BCEP suppaft

lved but Ehat additi@nal pragreas wm;ld be Either minimal or nnﬁaexistent aﬁ&
some regression would be likely. The eleventh principal indicated that there was
very little happening in career education and that was unlikely to change.

Ten of the eleven principals were generally positive toward the project and
by-and~large complimentary regarding its services. Three of them, however, did
mention the discontinuity of services caused by the teachers' strike in 1975,
the extended illness of BCEP staff, and the change of BCEP astaff as irritants.

~They diﬂ add hﬁWéVEf, that these situstigns larpely represented circumsatances

During the interviews two of the principals volunteered the opinion that
from the beginning 1t had been their judgement that BCEP was nmever anything but
a three~year project and it was a forgone conclusion that after some public
"debate," it would not be picked up as a local program in any form. If this is
indeed true or 1f for any reason BCEP does not receive some local supporc, the
situation will be counter to what has been true nationally for career education
funded programs. A recent National Institute of Education sponsored study (1)
identified ten things usually retained or expanded by school districts after the
outside funding of career educatlon programs has ceased. Perhaps this informa-
tion will be useful to Bristol's decision makers.

(1) Brickell, H.M. and Asianian, C.B., "Learning to Live on Hard Money," Policy
Studies in Educatlon, New York, Paper presented at the Second Career Education
National Forum, Washington, DC, March, 1976.

y i
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. 2. CAREER FDUCATION LEADERS AND AN IDENTIFIABLE PROJECT STAFF.
3. The idea of infusion, particularly for easy-to-infuse subjecta like
social astudies.
4. The idea of using the community.
5. Trips and speakers.
6. The practice of developing/adapting materials lacally-—bath to ge
‘materials and to get teachers involved.
7. The practice of putting useful materials into teachers' hands.
8. Direct assiatance to individual teachers--a shift rather than a
continuation or an expansion.
9. S5kills in project management.
10. A sense of LEA leadership in career education.

1. Central office endorsement of career education. ‘

r

b. Kindergarten Assessment

Mr. Edmondson and I discussed Ma., Bonnet's March 19, 1976 memorandum
concerning possible approaches for assessing the impact of career-education- -
related activities on the behavior of kinderparten children. It was agreed that 1
Ms. Bonnet will more fully develop the simulated guest speaker approach and ‘
have a fully developed approach prepared for consideration of the BCEP staff
during NED's April site visit. At that time, a final go/no go decision will be
made regarding the application of this approach.

c. COB Inservice Sessions
NED will prepare a two hour training session designed to familiarize ,
teachers with the "Careers Orientation Battery" (COB) and to instruct them in ‘I

the administration of it. WNED will be prepared to present thias workshop during
their April site visit.

d. Staff Morale

As has been previously noted, the uncertainty of the project's future
i3 serving to decrease staff morale. Coupled with this uncertainty is the wide-
spread rumor pgiven credence by newspaper articles that the decision to not fund
BCEP has long since been made but not shared with the staff. The staff continues
to provide services to the schools but with a degree of hopelessness concerning
the future unavoidably but inadvertantly being conveyed to those whom they are
serving. NED once again urges that the central administration inform the staff
of the project's future at the earliest possible moment.

_I11I. NEXT STEPS

During NED's next site visit we will

. (1) complete the principal's interviews:
ses )

(2) provide the COB training sessions;
(3) interview all BCEP staff members; and
(4) finalize plans concerning the assessment at the kindergarten level.

IV. FINAL WORD

NED was pleased to note that the open positions of consultant and project
secretary had been filled with apparently well-qualified individuals. '
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Memorandunr for: THE RECORD

ec: Mrs. Bonnet, MNED
Mr. Edmondson, BCEP

Subject: April 12-13, 1976 Date: April 20, 1976
Site Visit - (May 4, 1976)

References: (a) OGrant No. OEG=73-5301 From: Fred Gannon
(b) HNED's Memorandum -r
The Record dated
March 29, 1976

I. OVERVIEW

This site visit was scheduled to provide NED an opportunity to conclude the
interviews with principals of schools in which BCEP is working. NED also inter=
viewed all of the BCEP staff with the exception of one individual who was attend-
ing an out-of-town conference during this NED visit.

1I. GENERAL DISCUSSION

a. Principals' Interviews

An additional five princiapls were interviewed during this site visit
bringing the total number of princiapls interviewed to sixteen. The interviewing
approach and the areas covered during the interviews were identical to those for
the earlier interviews as reported in the March 29 memorandum.

Ql. What impact do you feel the BCEP has had on your school's instructional
program?

Four of the five principals indicated that from twenty-five to 1007 of their
teachers were in some way involved in career-educatien-related activities with
infusion into the regular instructional program as the most freauently noted
approach. One of the secondary principals indicated that while the project was
providing some agsistance to teachers, the primary emphasis was on providing
gervices directly to students. :

teachers; (b) providing career-education-related materials; and (c)
providing inservice workshops for training teachers. If reduced
finances forced vou to select just one area of services to be continued,
which one would you feel would be the most valuable and provide the
best return for the money spent?

02, BCEP has offered services in three general areas: (a) consulting with

Three of the five principals indicated that the consultant services represent

the facet of the BCEP program which they would give the highest priority for
retaining. The other two opted for materials but one of them Indicated that it
was extremely desirable to also have a consultant available to assist teachers

in using materials effectively. During the discussion of this topic, one of the
principals volunteered the opinion that a loss of funding for the BCEP would not
be serious as the BCEP activities at the school had been an appendage and had not
substantially been integrated into either the school's instructional program or

7O
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Q3. 1If project services are continued, what do you predict will be the
status of cavreer education in your school a year from now?

All five principals indicated that with BCEP services continued, they would
anticipate the continued development and refinement of career education in
their schools. However, one principal indicated that BCEP staff should begin
to work more directly with students (not currently a BCEP objective) and two
of them mentioned that they would like to see counselors assume a greater
leadership role in Bristol's career education efforts.

Q4. 1If project services are discontinued, what do you predict will be
the status of career education in your school a year hence?

Four of the five principals indicated that without support services career
education would continue to develop for a time but that its development would
be fragmented and ultimately career education as such would fade from the scene.
One of these principals-during the discussion of this topic indicated that more
than minimal suppert 1s needed and that career education, " . . . is important
to have and is important to fund!" The fifth principal indicated that teacher
participation was at present "spotty"” and without BCEP, it would be virtually
non-existent within a year.

One principal whose school has been served by three different BCEP apecial-
ists during the past twc years volunteered pralse for the continulty of services
to the school even with the staff changes. Two other principals noted changes
of BCEP staff plus circumstances such as the 1975 teachers strike as detrimental
to the development of career education in their schools. The most detrimental
factor mentloned in one form or another by each of the principals, however, is
vhat one of them labled as "the closing-out syndrome." The generally held
view of both teachers and principals appears to be that BCEP services will
not be available to the schools after Jume 30, 1976. Whether this is in fact
the case is immaterial. It is the assumption on which most of those using the
project's services are operating and as such does serve to minimize the degree
of commitment from those users. As one principal expressed it, "Things could
really develop 1f we were sure it (BCEP) will be around, but it's doubtful.”

b. BCEP Staff Interviews

During this visit, I was able to spend approximately an hour privately
with each of the BCEP professional staff members with the exception of one
member. who was attending an out-of~town conference. Each of these interviews
covered the same general areas but as was true for the principals’ interviews,
because the approach was an informal one, the topics were not always covered
in the same sequence during each interview. Five basic areas were discussed
during the Interviews and each of thege 1s summarized below. It must be noted
that this reporting reflects how the staff perceives the various topics rand it
is those perceptions, be they be reality based or not, which do provide: a-
bagis for actions.

N
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l. Intra-staff relationships and communications—-—

The BCEP staff is working in a. milieu of uncertainty and competition which appears
to be engendering a fair amount of hostility which in turn is disruptive to the
overall functioning of the project. At a time when a united front would be most
desirable, there appears to be little group planning and there is little
indication of project-wide ‘cooperative efforts.

2. Program Development——-

The staff continues to expend effort in the schools, but they are working against
the prevalent teacher's attitude that “things are over.”" The staff continues to
view itself as too spread out (see point 3 below) and if the program is continued
the move to an ongoing program, it should be marked by focusing on a very limited
number of schools until an in-depth program is developed and infused into the
instructional program of that limited number of schools for real impact.

3. 1If continuved--what next?=—-==

As has been noted previously, the staff as a group is not optimistic concerning
BCEP's future. It is therefore a real tribute to the group that they are still
able to consider plans for the future. Their suggestions regarding BCEP's
‘development fall into the two broad categories of program development and adminis-~
tration.

a. Move away from specific activities and "hand outs" toward building an
articulated K-12 program through a concentration on the infuaion
approach;

b. Retrench and develop a full program in a limited number of schools main-
taining proven services such as the inservice propram, speaker program,
and the visiting day program while concentrating on program development;
and

c. To NED's knowledge, in the beginning the BCEP itself was not involved in
a series of inservice experilences. NED views such experiences as
highly desirable and if the BCEP 1s to continue, we strongly recommend
that the administration provide the project staff itself with a common
inservice program.

In the broad category of administration there are three suggestions.

a. In NED's judgement, program administration and organization should be
more clearly defined in writing with the responsibilities of the
project director and the central office administration as related to
BCEP more fully delineated than 1s true in the current job descriptions:

b. The specialists should be provided with more detailed written job
descriptions which specify their duties and resnonsibilities and which
provide an indication of the objectives each is expected to accomplish:
and

c. A strong supportive statement from the superintendent and a clearly
supportive policy statement from the Board of Education is viewed as
essential 1f 2 fully developed and articulated careser education approach
is to become a reality in Bristol.
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4, Closing-out Activities---

The staff appears to be resigned to the probability that formal career education
efforts in Bristol are in their last weeks. As one staff member gtated,

"The program has been doomed from the start, but we've had some real successes."
There were, however two positive suggestions offered by the staff for the
remaining two months i1f these are indeed the final two months of the BCEP.

These suggestions are

a. Get into the record an accurate history of the project focusing om both
the good and bad things that have haopened. Such a record, of course,
will be available in the form of the project's final report which will
include input from all staff members and in NED's final report. However,
a separate document could be very helpful for other projects in Bristol
and elsewhere and the staff may wish to consider preparing one: and

b. De-emphasize specific activities and work intensively with key teachers
for the rest of the year. It was suggested that this intensive work
concentrate on the infusion process as representing the best chance for
maintaining career education in Bristol's classroom without project
support.

5. Central Administration--—-

At this point-in-time, the BCEP staff as a group tends not to view the central
administration positively. They feel that the central office is responsible

for unnecessary roadblocks and regulations and has lacked consistency in dealing
with the project staff. They cite the setting of seemingly arbitrary deadlines
such as an April 1 cut-off date for encumbering money.’ Correctly or incorrectly,
they view the central administration as non-supportive toward the project and
lacking in openness and honesty in their dealings with the staff. They feel

that the decision to not fund the project has been made in fact but not shared
with the staff and have had this viewpoint reinforced throuph newspaper articles
and during their dealings with school and community people. As noted above,
whether these perceptions are based in reality or represent unfounded rumor, they
still provide the framework from which the staff members tend to operate. If the
situation 1s not reality based, then more open lines of communication are needed
and 1f the superintendent could spend some time in open dialogue with the staff,
it could do much to mitigate the current situation.

In summary, the staff continues to function and to perform their duties. 1In
terms of their attitudes, however, the uncertainty of the project's future 1is
having considerable negative impact for most of them. A definite decision, be
it to continue or to discontinue the project, is needed to alleviate this
uncertainty.
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1II. NEXT STEPS

Ms. Judith Thompson and Ms. Deborah Bonnet will be working in Bristol April
28-30. On April 28, they will work with those grade 3, 6, and 8 experimental

Battery, during early May.

On April 29-30 they will be testing in eight experimental and four control
kindergarten classrooms. We ask that two control groups and one experimental
group be scheduled each half day. UNDER MO CIRCUMSTANCES are Ms. Thompson and
Ms. Bonnet to know whether they are dealing with an experimental or a control
group.

In addition, Ms. Thompson would like to spend gome time with Mr. Matt
reviewing Resource Center and library records and with Ms. Matt reviewing her
records.

round of teacher questionnaires (Forms A, B, and C) have been distributed.

Lo



P. S. Bristol's Kinderparteners are terrific--""Kids say the darnest things!"

Memorandum for: THBE RECORD

cc: R. Edmondson
NED Staff

Subject: April 28-30 Site Visit Date: May 5, 1976

Reference: Grant No. OEG-73-5301 From: Deborah Bonnet
Judith Thompson

The purpose of the subject site visit was two-fold.

1. Two teacher workshops were held on Wednesday, April 28 at the Southside
Elementary School. The groups involved were those third grade (morning session)
and sixth. seventh, and eighth grade (afternoon session) teachers asked to
administer the NED developed Careers Orientation BRattery (COB). The purposes of
thege seassions were to acquaint the teachers with the COB and answer any questions
that they had concerning the instrument or its administratiom.

2. Based on the Bristol Career Fducation Project's and several kindergarten .
teachers (see NED Memo ' to Mr. Edmondson dated March 19, 1976) request, twelve
kindergarten classes were involved in a kindergarten evaluation. It should be
noted that this particular evaluation was NFD's first attempt at any type of
kindergarten evaluation. The approach utilized was that of using a "simulated
puest speaker"” (Judie Thompson) with an obhserver (Debbie Bonnet). In addition to
recording information such as student reactions, questions, etc. we trust that

A separate report for the above kindergarten project will be forthcoming. ‘I

Both of us would like to take this opportunity to thank the entire BCEP staff
for their hospitality. It waas a rewarding three days.
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Memorandum for: THE RECORD

gc? Mz, Bonnet, NED
Mr. Edmondson, BCEP

Subject: May 20-21, 1976 Date: May 22, 1976
Site Visit

Reference: Grant No. DEGE?B*SS&I From: Frec annon

The primary purpose of this site visit was to pull together information
from the BCEP files to be used in the third-party final report. Ms. Thompson and
I did spend the better part of the two days we were on site doing this. By
and large, the project records are in usable form and, as always, Ms. Thompson

The overall situation at the project and the staff feelings appear basically
unchanged from those noted in my site report dated April 30.
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RISTOL CARETR EDUCATION PROJECT

"Pentrating School Strata Through Career Education"
Community Survey
Interim Summary

prepared by:
New Educational Directions, Inc.
Crawfordsville, Indiama 47933

Movember 29, 1975

The Bristol Career Education Project staff (BCEP) and New Educational
Directions, Inc. {(NED) jointly developed a questionnaire designed in two parts.
Part A was Intended to assess the extent to which community representatives endorse
various carcer education objectives. Part B was designed to obtain a rough index
of the strength of that support by asking one question on the expected outcome of
those objectives and one question concerning financial support for career education
services. Part A of the questionnaire identified 24 career education objectives

which the RCEP staff judped to be appropriate for their project. Items were not
limited to those which the staff felt would yield a pamitive response from the

group surveyed, For éusmple, items concerning valawes, self-awareness, and self-
respect and which are fréﬁhently viewed by segments of the general population as
areas outside of the schools responsibilities were included in the questionnaire.

On November 13, 1975, a copy of this questionnaire was released to 280
individuals in the Bristol area who are on ths project's resource list., Uithin
seven working days and without any follow-up mailings, 43% of the group had returned
questionnaires to NED. This is an unuzually high rate of return for a mall question-
naire without follow=up. It 1s on this initial return that this interim report is
baged. It was the intention of the BCEP and MED staffs to do a follow-up mailing
in December and after returns from that mailing were received to issue a revision
of this report. However, no firm decision has been made concerning the follow-up
mailing and the consistency of those responses which have been received may argue
agalnst the cost effectiveness of additional efforts of this nature.

0f those individuals responding, the overwvhelming number indicated support for
the 24 career education objectives presented with three-quarters or more of the
respondents agreelng with each of the 24 objectives.

A summary of these results is presented as Table 1. The magnitude of those
agreeing with the 24 objectives was somewhat surprising. In the Bristol area at
least, there seems to be little doubt that the schools should be involved in
activities directed at all of these 24 objectives. As a matter of fact, five of
the respondents took time to criticize the questionnaire as being '’ self—servin’"
biased. One respondent indicated, "There 1s actually no other way to answer
these comments but agree.' :

and

Indeed, there were only three items in Part A with which lesa than 807 of the
respondents were in agreement. Two of these three items (2 & 17) were concerned
with what were considered by the questionnaire developers as relatively ''non-
controversial" topics, placement services for school leavers and helping '. .
elementary school students realize that they will one day have jobs of thelr own.
The third item (19) was considered as a po:entlally controversial item and the
respondents seem to indiecate that approximarely a quarter of them do not support
the tenet that schools should, ". . . develuy the concept that people should be
open to changing their occupation at any polr-t in their life.”

8J
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Aruitoxt provided by Eic:

best career ed 1s one involving volunteers fror local business and industry,”

Three of the reagnandents irdicated through comments such as " . . . the '
that

business and industry participation is essential to career education. One other
individual indicated that ''Since Bristol has a guidance department, I feel this
could be incorporated in their function."” Another indicated that what generally
183 called career education is in reality just a natural part of "growing up."

In commentarles relative to the question, Part B, concerning the financial
aspects of career education, three respondeats Indicated that such activities
should bhe supported in part or in whole by businesses since they are one of the
beneficiaries of a pood career education program: one individual indicated that

it is the parent's responsibility to finance the future of their son or daughter:
one indicated that additlonal funds should not be required because " . . . the
above material can be covered in subjects already offered . . ." (infusing career
education into subject matter is a major strategy for BCEP)- and one respondent
indicated "these funds should be allocated by the board of education in exactly the
same manner as for any curriculum.”

Three of the respondents offered comments for program improvement., ''One fault
with the career education program stems from idealistic situations for a rewarding
job with many hopes and few disappointments stressed. Overconfidence results and
the individual is dissillusioned.” "A coordinator of career educacion should not
just dump his students 'in the lap' of an unsuspecting worker and expect the proper
career education to result. I think the career education department should do
more to educate both students and job worker as to just what the student is
expected to learn: counselor should be aware of just what the student is learning.’
"May I add that I sincerely feel that the typical teacher and school system today
laczks the ability to effectively perform the items above. Either they must be
rotated into the business :ammunity for practical work experience or the business
community should be paild to teach career education to our students. The academic
enviromment and its people, professional as they claim to be are not qualified to
take on such an endeavor.'' TFinally, one individual offered this advice,” Do not
let higher education people get control of all aspects of career work. WMost busi-
ness people and tradesmen are to some degree edveational rebels or dropouts. What
we have today 1s a result of down to earth hands-on people. Give this field to
educators and they will soon make Phd's and ''aster's degrees necessary to do any
work in the tralning area and soon we will have people so highly trained that the
jobs available are of no challenge."

3 i




TABLE 1
BRISTOL CAREER EDUCATION PROJECT
COMMUNITY SURVEY

Summary of Responses as a Percent of Total Reaponses
Percont resps without follow-up by November 24, 1975 = 43% (¥ -~ 123)

Number feleasédié 280
Key: D = Disagree N = No opinion A = Agree 0O

Onic

Part A

Tne following items describe some of the objectives of what we call "career
education.” With this in mind, please respond tc the following statements,

Percent of Respondents
D N A 0

. Schools should make every effort to . .

1. . . . help interested high school students find
part—~time jobs or volunteer work. ng 0

WJ"
o
a
I
I

2. . . . provide a central placement service for
graduates and school leavers. 15 11 73 01

3. . . . rv2ach atudents how to find out about
. job openings. 02 == a7 01

. . teach students how to fill out a job
application. 0z 01 97 -

5. . . . teach students how to write a resume. N4 02 94 ——

6. . . . teach students how to conduct themselves
E during a job interview. 04 02 93 -

7. . . . keep students up-to—-date on labor market
trendas or on thogse fields which show the

greatest opportunities for the future. 04 07 87 -
B. . . . show students ways in which reading, math,

and other specific school subjects will be

egsential to them 1in work. - g2 98 -

9. . . . make students iware of the large variety
of jobs people do. - 08 92 -

10. . . . help students understand that moat jobs
involve a large variety of tasks and
regpousibilities. n1 07 85 —_

-]
[
=
o
]
]
I
I

- 11. . . . make students aware of the types of job
opportunities available in the Briatel areca.

12. . . . help students learn as much as possible
about the occupations that interest them.

8u

96

]
(X
f]
]




13. . . . provide students with the ]
opportunity to obaerve veople at work '
on various jobs.

09 96 -

')
]

14, . . . provide students with the opnortunity
to talk to people about their jobs. 01 06 94 ~=

15. . . . help students understand thelr owm
values (e.g., money, lelsure time, job
responsibiliticrs) which should be considernd
in chioosing » carcer. 02 a7 92 -

16. . . . help students understand their own
interests and abilities whirh should be
conzidered in choosing a carcer. 07 07 92 -

17. . . . help elamentarv students realize that
they will one dav have jobs of their owm. 11 14 75 01 ‘

18. . . . help students learn to make good decisions
on their own. 01 06 a2 02

19. . . . develop the concept that people should
be open to changing their occupation at any
point in life. oRr 15 76 -

20. . . . develon students' awvareness of thelr
personal responsibilities of their actions. n2 04 94 == ‘

21, . . . develop the attitude that traditionally
male occupations are open to wormen and
traditionally femsle occupations are open to men. 03 15 81 01

22, . . . provote the attitude that all work is
dignifiad and all j}obs are rospectable. n4 03 92 01 ‘

23. . . . help students develop respect for
themselves and others and the work that they do. - 01 98 02

24, . . . develop the student’'s ability to act as a
leader and teo give instructions gracefully. 04 07 95 02

Part B

The above items deseribe some of the objectives of what we call "carcer education.
With this in mind, please reagnond to the following statements.

1. 1t gseems to me that a person who has participatad
in a career education ; ogram may be a better

employee than one who has not. 11 0& 01

i
ot

2. 7f earcer education services are to be continued
in our schoola, funds will be neaded for instruc-
tional materials, special trainine sessions for
our teachers, staff salariles, and prouram coor-
dination. I 'conslder such funds devoted to
career cducation as a sound investment. - 09

10 77 04

o 86
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BRISTOL CAREER EDUCATION PROJECT 7
"Pentrating School Strata Through Career Fducation'

Princinals' Survey
Interim Summary

prepared by:
New Educational Directions, Inc.
Crawfordaville, Indiana 47933
November 28, 1975

In order to obtain an index of how one key group of Bristol school adminis-

survey was developed. This eipht item instrument was jointly developed by the
BCEP staff and New Educational Directions, Inc., (NED) in order to assure that the
items jncluded were appropriate to the BCEP program. The questionnaire was releas-
ed by the proiect on November 13, 1975, to the fourteen Bristol building principals
who are receilving services from the project. Within six working days, two senior
high school and eight ¥-& or elementary principals had responded (71% response).
The responses and the comments of these ten individuals are summarized as Table I.
In general, the responding principals appear to be positive toward the BCEP's
efforts and nine of the ten of them indicated they would like to see their teachers
more involved in career education (item 53).

Nine of them indicated that the amount of time spent by the specialists in
teachers with career edﬁéééi@n concepts and activities (item 3). Only seven of
them, however, felt the amount of time the specialist was available was sufficient
to fulfill the project's objective of providing career education conceptz and
activities for students {(item 4).

The options for item 2 were intendesd to be integrated, separate, and both
rather than yes, no, and undecided. 1In production, however, the yves, no mode
which was appropriate for the other seven items was uscd thereby making the response
uninterpretable., Therefore, only the comments are reported for item 2.

Although the principals as a group tend to be positive toward career education
as a concept, their willinpgness to commit a portion of their school's budget for
career education materials and/or services is not overwhelming. Even those six
principals who indicated that they would be willing to so commit a portion of
school budget, did not do so without qualifying their willingness (see comments,
item 8). It appears that while the principals endorse the concept, if the BCEP
is going to move from project status to program siatus within the Bristel schools,
it will probably only be accomplished with the financial support of the central
administration.

i
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Percent resvonding withoit
Key: Y = Yes

BRISTOL CAREéR EDUéATIDN PROJECT

PRINCIPALS SURVEY

il

Summary of Responses as

N = N6 U = Uncertain O = Omit

Have career education

services been available

long enough (1% years)

for you to judge the

impact of career education

on your students and

teachers? ’ ) 20 20 -

Do you view career
education as a separate
program or as an inte-
grated part of the exist-
ing curriculum?

Does the amount of time
spent by the specialist
in your scheol f .1f1l1l

the project's objective
of familiarizing

education concepts
and activities? 90

Does the amount of time

spent by the specialisats

in your school fulfill

the project's objective

of providing STUDENTS

with career education

concepts and activities? 70 20 10 ==

89

Percent of Total Responses

follow-up by November 21, 1975 = 717 (N = 10)

_Comments

S5ince program was modified the
effets on staff are positive
but effects on students is
not known.

This is my second year at this
school. N

Quite a significant impact. Y

Time is not the problem in
making a judgment, the diffi-

" culty is measuring the sub-
jective nature of "impact.”

It's about a 50-50 proposition
at this time.

Integrated

Separate program (the teachers
view it this way)

Would like to see a person avail=-
able continually to motivate
and set up experiences for
students.

This year 1 day per week.

Our =pecialist 1is a very
capable person.

Just beginning under the new

system.
Just for this year not in the
past.

The impact on students 1s less
certain,

Time is not the problem in mak-
ing a judgment, the difficulty
i1s measuring the objective
nature of '"impact."

Just beginning under the new
gystem.

More time desired.

Could do more with more time
available, but 1 full day
i3 better than last years
hour or two weekly.
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Items Y N U

T"ould vou like to see

vour teachers involve

pnre career education

in their lastructional

program? 50 10 -

Has the Career Education
Project had a pouitive
impact on your stuldents? 70 19 20

iing the Carecer Rducntilon
Projcect had a positive
impact on your teachers? gy .= 20

Would vou enderse devoting

a portion of your school

budecet speclfically for

caraer education materials

and/or services? 60 -~ -

90

40

?aﬁméﬁts

Mot durinp Bicentennial year--~
Too many other proiects.
However, this 1s coming, with

more involvement.

First vear (CAB) is a target
school.

Teo early to tell.

Thev have been exposed to many
career opportunities.

Somz are highly oriented to
fareecr FEd.

Some yes - Some no

To abont half of the staff.

It is besinnineg to grow.

It has had an impact on those
teachers who have nade use of
the program.

Teachers this year have been
very responsive.

Define portion in amount of q
dollars and then I'd be able
to react.

My school's budget is very
alone othier materials or
gservices.

It is best tied in with the
everyday curriculum.

Need more budget. I believe it
would be difficult to pur-
chase career ed materials or
services within the framevork
of monies made available to
me at this time.

Yes, but our budget is very
limited

My budget would have to be
larger than recent years to
devote a portion of it for
career ed.
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RRISTOL CAREFER EDUCATION PROJECT
A SUMIARY REPORT

March 19, 1976

The staffs of the Pristol Career Education Project (RCEP) and Vew Fducational
Directions, Inc. (NED) jointly developed opinionnalres for asscosing the atti-
tudes towards career education held hy teachers, counselors, and administrators
in the BCEP project area. Slightly different forms were administered to elemen-
tary, fjunior high, and senior hipgh school educators during January and February,

1976. BCFP completed its second year as an operational program at that time. A

Elementary Schools

Me. View 11
Edgewood 22
Tubbell ) 17
Vest Voods 12
C.T. 0'Connell 21
C.A. Bingham 13
M.A. Callen 13
Southside 23

TOTAL 132
Junior High Schools

Memorial 43
Yest Woods 15
Northeast _ 31
TOTAL 89
Senior Hipgh Schools

St. Paul hé
Bristol Central 57
Bristol Fastern 55 _
TOTAL 56
Each form contained an item (#21 on Table I) indicating whether the respond-~

a
ent had utilized BCEP services and nrovided the basis for individual assignments
to groups used in data analyses. "BCEP users” were distinguished from 'non-
users" on this basis alone and therefore the extent of users' contact with BCEP
may vary greatly.
)
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Of those surveyed, 687 of elementary teachers, counselors, and administrators

have utilized BCEP services: 407 of junior high school and 5... of senior high

Responses to each item are shown in Takle I by level and BCEP use.

school staff members have done so.
Since the '

and senior high school staff can be made on most items, as well as combarisons of
those who have utilized services to those who have not.
Total scores were also computed and are presented in Table I1. Only items
which directly address the respondent's attitudes towards carcer education were
added to the total scores.
The total scores of BCFP users were higher than the total scores of non-
users at each level, and all differences were statistically significant at the
.05 confidence level. Althoueh the maenitude of differences 13 not dramatic, BCEP
does appear to have had a positive impact on school persomnel with respect to
career education. ‘
Since forms were not identical at all levels, cautinn should be taken in )
comparing elementary, junior, and senior high staffs on the basis of total scores.
However, the trend seen in total scores is also borne out in response patterns to
many of the common items. W®CEP senior hiph school educators are, as a group,

somevhat more positive towards career education than junior high staffs. This

result is inconsistent with the rule-of-thumb, 'the hipgher the level, the more
resistant to career education,” which has been noted time and again throughout the
nation and may reflect RCEP's emphasis at this level.

The generally positive attitudes of RCEP's secondary school personnel are
demonstrated well in item 9: '"There is not enoush class time to teach career
education.” Although this is a widely-held attitude of secondary educators, only .
227 of BCEP high school staff agreed with the statement, as compared to 28% at the

| elementary level and 39% of junior hish scheool staff. This item shows large and
positive differences between BCEP users and non-users at all levels.

The BCEP staff has very effectively dismissed the common belief that career
education is little more than occupational information (item 11) and has conveyed
the value of talking to workers as a means of learnine about the world of work
(item 10). Contact with BCEP has also implanted awareness of the need to counter-
act the socletal influence of sexual stereotyping which limits the occupational
cholces of women. Indeed, RCTP users responded to virtually all items in a more
positive way than did non-users.

Progress 1s certainly being madz towards instilling positive attitudes

towards career education, but, as would be expected, there is still room for

improvement at all levels as the BCEP moves into itsféhifd'year of providing

services to Bristol's students and teachers. §

93
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TABLE I
. BRISTOL CAREER EDUCATION PROJECT
SCHOOL STAFF SUPVEY

Responses to

ach opiniennaire item are shown as the percentare of persons in

e
each -“roup. BCEP users were distinguished from non-users on the basils of responses

to item 21 below. The number in each group is

Elementary PCEP users on
non-vsers 42
Junior High BCET users 36
NOn-users 53
Senior Hiph BCEP users, 96
non-users £0

Except where otherwise noted, A = agree, D = disagree, N
omit. The "desirable' response to each item 1s starred.

0

1. Career Education should first be introduced in:
a. early elementary school d. high school
b. 1late elementary school e. never
¢. middle school or junior high

c D

-
S
=]

Elementary
BCEP users 79 13 7 1
. non—users 71 17 7 2
Junior high school
ECEP users 50 19 19 -—
non—-users v 42 25 25 6
Senior high school
BCEP users 36 14 26 20
non-users 27 a 42 20

. 2. Properly executed (pre-planning and follow-up activities)
trips are well worth the time and money spent on them.
_ A% D N
Elementary
BCF? users A
non-users 56 2 12
Junior high school
BCEP users 26 8 3
non-users 77 -— 19
Senior high scheol
BCEP users 89 1 8

NON-UsSers ! a 7

]

-

@
H-.—"—‘
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= no opinion, and

Career Education field



3. College-bound students need Career Education as much as others.

A* D M 0

Elementary
BCEFP users 10n0 - - -
non-users 90 ;
Junior high school )
BCEP users 97 3 - —_—

4 i

L]
(¥
I
I

non-users 92
Senior high school

BCEP users 97 2 1 —

non—-users 95 2 _— 1

(%]
P

4, Career Education results in a tracking of students to meet manpower needs.
A & M 0
Elementary
BCEP users 26 40 29
non-users 26 36 31
Junior high school :
BCEP users 25 28 39
non-users 25 32 36
Senior high school
BCEP users 2
non-users 1

~I Om

Wrs)

Pt
&

1 n
43 32

g

%

)

5. Our soclety 1s changing so fast that any Career Education we pive students now
will be useless by the time they're ready for employment.
A D* . N 0
Elementary .
BCEP users 3 90 6 -
non~users 12 79 7
Junior high school

ket

BCEP users 6

non-users 6
Senior ‘high school

BCEP users 3

non-users 3

e

~
L, ]
ot
o
Lo N

)

el
Sty

I
Lo

[ LY ]
-

w
)
o
[
7)1
-~
[=n
[
m

6. Cur school system should try to send as many students to college as
A D#* N 0
Elementary
BCEP users 11 g1 4
non-users 14 79 5
Junilor high school
BCEP users 11 75 11
NON-UsSers 35 g
Senior hiph school
BCEP users
non=users

Tt hoadt

ot
Loy W]

-

20 9
78 7

e
[P




7. A good Career Education program requires instruciional

. and other costly resources.

Elementary
BCFP usgers
non-users

Junior high school
BCEP users
non-usars

-Senior high school
BCFEP users
non-users

e

future at too early an arpe.

Elementary
BCEP users

non=users
. Junior high school
BCEP usgers
non-users
Senior high school
BCFP users

Non—users

50
3n

a1
€37

A

. Career Education results 1in studeants beinp Fforced

materials, fileld trips,

M

A

s

15

to malke

=z

9. There is not enough class time to teach Career Education.

. Elementarv

BCEP users
non-users
Junior high schoel
BCEP users
non-users
Senior hiph school

. BCEP users
non-users

A

28
38
39
43
22
35

N&E

63
45

50

32

6"
50

LY

14

12

0]

[/ W]

3
5]
i

decisions about their

0

Ny ol

J

g

A b

10. A student can benefit from tallkin~ to a person about his or her iob, even 1if
that particular job is of little interest to the student.

Elementary
BCEP users
non-users
Junior high schoel
BCEP users
non-users
BCEP users
non-users

ERIC
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11.. Career [Lducation involves a lot more than learning about iobhs.

A* D M 0
Elementary

BCEP users 94 2

non-users 71 7 1
Junior high school

BCEP users

non-users 75 9
Senior high school

BCEP users an 3 !

non-users 71 5 10 12

o L
"
o

o
P
w

WO

=

12. T feel a particular responsibility to make my female students aware of the
variety of opportunities open to them.
A% n Y 0
Elementary _
BCEP users 63 18 19 -
non-users 40 14 36 ]
Junior high school
BCEP users &7 14 17 3 ‘
non=users 36 23 28
RCEP users G0
non-users 37

18
28

~d b
[« BEN

Tndt [

“13. Individual counseling should be available as a part of helpinpg students with
career planning. ) .
A% n N 0 ‘

Elementary
BCEP users a9 4
non-users 74 14

Junior high school
RCEP users 9
non-users 7

Senlor high scheol
BCEP users
non-users

LS =
f—

SN

P
I

W

W W
]
T
P

I
=

14. Activities designed to develop students' self awareness usually violate the
students' privacy.
A D* N G
Elementary
BCEP users 3 91
non=users 7 7
Junior high school
BCEP users 3 g9
non-=users 9 H6 1

()]
ol
g%
T
i
%]

I
bl

15. Family, friends, and chance are such strone influences on a person's career

effect on a student’s Future.
A n* o} 0

Elementary

BCEP users 4 a9 4 2

Non=users 12 71 7 10
sonior high school

BCEP users 14 &4 19 3

Non~UuUsers 15 66 8 11

]
-
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' 16. I think that including Career Education activities in the curriculur can improve
student achievement in the content areas.
A* D i 0

Eleme

B

ntary
BECT users 62 13 24 -
non~user L8 1n 33 1n
Junior high school
BCEF users 64 11
non-users 57 ¢
fenlor hirh school
BCEP users &5 10 273
non—-users

= om
=

i
[V

P
Sl
u

e
W
ont
o

T Bk

sting students in defining their valu=s is Iin part the school's responsi-

A® D M [§]
Eiementary
’ BCEP users g0
. non-users 76
Junior high school
BCEP users a2 3 -
non-users 91
Senlor high school
BCEP users 96
non=users £7 i 2 s

e
o

P T |
o
>

P
W
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. If T had had Career Tducation as a youngster I may have made better decisions
. at some points in my life.

-
[ra]

A* D M (8]

Junior high school
BCFP users 58 22 17 3
non-users 45 30 23 2

19. Would you like to become (more) involved with career education services 1n the
. future? a. vyes b. not sure . no
A¥ B c 0
Junior high school
BCEP users 346 44 14
NoN=-users 28 42 23

[ B o'}

20. Career Education is another educational fad and will pass from the scene.
a, Yes, it 1s unfortunate b. Yes, 1t should c. Mo
A B c* 0
Junior high school
BCEP users 36 3 53 o
TION-USEers 26 4 55 15

-
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21. For the past 24 years the Rristol Career [ducation Project has been funded by
the Federal govermment. Are you aware of the proiect's activities and services?

a. Yes, have uszed them b. Yes, have not used them
c. Vaguely, have not used them d. Mo
A% B c D 0
Elementary
BCEP users 100 — - - -
non-users - 62 21 - 17

Junilor high school
BCEP users 100 _—

non-users == 49 38 2 11
Senior high school
BCEP users 100 - - - -
TIoN—=UsSers - 45 32 12 12
22. Has the p-oject influenced your classroom practices? ‘
a. Yes, directly b. Yes, indirectly or incidently c. Mo

A% B C 0

BCEP users 48 41 10 1

noen—users 7 31 4R 14
Junior high school

BCEP users 29 50 22 _—
non-users = 30 55 15
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Mean scores are expressed as the percent of 'desirable’” resnonses to items
reflecting attitudes towards career education.
Elementary form 'ztams 1-17. seen in Table I were scored.

Junior high form: 19 items were scored-—-numbars 1-17 and 20.

Senior high form: ditems 1-13, 16, and 17 sere included in the score., for a
total of 15.

Group N Mean Range

Total Elementary 132 76 6-110 3.45
BCFEP users 90 RO . 35-1n0 o< 001
non-users 42 68 6=100 P

Total Junior High 89 63 16-100 2.10
BCEP users 36 67 50-100 05
non-users 53 61 - 16-100 <00

Total Senior High 156 71 27=100 3.14

BCEP users 96 74 27- 93 < .01
non-users 60 66 27-100 LA

100
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RRISTOL CAREER FDUCATION FROJECT

A SUMMARY REPCRT
(tF TEACHER OUESTIONMAIPES

June, 1976

Fducation Project (RCEP) and New LCducational

The staffs of the Bristol Caree ;|
d questionnaires to assess the amount and

r

Directions, Inc. (NED) jointly developed q
quality of assistance received from BCEP as reported by participating teachers. The
instructional ataff who were requested to complete these questionnaires were selected
by BCEP staff members as representing teachers with whom they had worked extensively
during the past 2!s years. The fact that the teachers were hand-picked by BCEP staff
should be considered when drawing conclusions about the overall effectiveness of

. BCEP in the school district since teachers not actively invelved with the project
were not included in this sampling.

Three different forms of the questionnaires were administered to elementary,
junior hiph, and senior high school teachers during March, 1976. Of the 120 ques-

returned to NED. It should be noted that these questionnaires were returned directly
to NED in postage-pald envelopes, and the BCEP staff was not provided an opportunity

. to see the completed questionnaires. The percent of return from each group of
teachers 1is reported below in Table I.

Form--Group Mumber Sent Percent Received
' A--Elementary 35 57*%

B-—Junior high 7 43

C==Senier high 78 62 %%

Total 120 59

* One elementary teacher completed Form B (junior high school)
instead of Form A (elementary school). The questionnaire
had to be dropped from the sample.

**Some hipgh achool teachers completed Form B instead of Form C
(senior high school). Since, however, only one item differed
on the two forms, the six duplicate items were combined for
this report and were reported for Form C.

O
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Sinece only 577, 437, and 62% of the elementary, junior high, and senior high
school teachers, respectively, returned the questionnaires to NED, caution must be
exercised when interpreting the results. The "missing 417" of the total number

received could, but not necessarily would, substantially change the reported response

patterns.

FORM A: ELFEMENTARY SCHOOL TFACHERS' OUESTIONNAIRE (TABLF IT)

The overwhelming majority of responding teachers indicated BCEP was providing
"just enough” assistance in the various areas (777_/#5/ to 95% /#1/). The quality
of these services was also rated guite hieh (55% /¥5/ to 857 /#4/ indicated excellent).

All of the responding elementary teachers who indicated for item {1 (Suggesting
specific techniques you can use to carry out career education in your department,
school, and/or classroom.) that they received just the right amount of assistance
also tended to rate the quality of this assistance as excellent. One teacher com=
mented that the quality was only fair in this area because the "experience of avail-
able staff was not in Early Childhood Education."” Thilis same teacher also stated
which workshops proved most beneficial to her and why, 'Teacher education workshops
that were run by teachers were one of the best received proijects which BCEP has
undertaken. Waving one teacher tell and show another 'I did this, it was successful,
here's how I did it' is usually much more successful than suggestions coming from
outside the classroon.”

WWhile no one felt the staff did "too little” suggesting of specific techniques,
10% indicated "'too little' assistance in actually developing strategles and materials
(item #2). One teacher commented, '"The co-ordinator was very willing to help but
was spread between too many schools.”

The help provided by the BCEP staff in identifylng and providing materials such
as films and filmstrips (items #3 & 4) was indicated as being of the right amount
and of failrly high quality. This vas the only area where one teacher felt the pro=-
ject provided too many materials. One teacher commented on the limited quantity
available, '"Funding of materials for elementary in general and primary specifically
was not proportionate to the amount of children serviced. I think more materials

of a permanent nature could have been purchased for this level--films, filmstrips,

etec.”

sponsors (item #5) is where the "just enouch' response decreased. The quality of
this service was also slightly lower than on other items. One teacher indicated
that a reason why identifying of resources was limited was because the BCEP staff
member was not at the school enough.

Many of the teachers took time to write additional comments about career educa-
tion penerally and BCEP specifically. A representation of these elementary teachers
comments follows.

The only sad note to be echoed may be the swan song for such
a necessgary and relevant program. The city's failure to
recognize the value of Career Education to young people is
the only problem.

« + +» -« The project at times lacked continuity which made it

an "1fy" project at times. If we knew what schools we (would)
be servicing or if we knew how much money we'll be allotting

100
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for next year gave one the feeling that this was not a pro-
ject (that) was goilng to offer these svecific services for the
3 years of the project. Because of limited staffing and
material funding at my level 1 feel the success of the pro-
ject at this level depended on the interest and initiative of
the teachers involved. The workshops were a positive force

in awakening this interest.

c{ally enjoyed workshops provided by career ed, on
: and career education. . . .

Career Ed 1s vital to students in this day and age when so
many have so little contaet with thelr parents. Many have
no idea what their parents do for a livine.

. + s - Through it (BCEP), my primary children have grown to
be more aware of themselves, and the feelings of others.

Doinpg self-awareness, has certainly helped many children over-
come their adverse feelings. I am very happy with the results
of the program——anything that works 1s great!!

My experience and that of my pupils has been very worthwhile.
The RBCEP has provided us with many opportunities that we would
have not had without this program!

FORM B: JUNIOR HIGH SCHOOL TEACHERS' QUESTIONNAIRE (TABLE III)

Only three of the seven junior high school teachers who were sent a questionnaire
returned it to NED. With such a small number, drawing any defensible conclusions
is virtually impossible.

Two items, however, showed a response pattern different from the other fou
items on the questionnaire. The amaunt of assistance in identifying materials aﬁd
resources (item #4) was indicated as "too little" by one teacher, and two teachers
responded "too little" to clarifying the relationship between career education
concepts and present subject curricula (item #6).

One teacher comments on BCEP, "I hate the thought of not having Career Ed 7
resources next year. I hope something can be done to maintain this area of education.’

FORM C: SENIOR HIGH SCHOOL TEACHERS' QUESTIONNAIRE (TABLE 1IV)

The percent of teachers responding that BCEP has been pruviding "just enough”
assistance remained fairly comstant for items #l1-6 (Bl% /#4 & 6/ to 88% /#3/).
There were, however, approximately 107 of the teachers who felt they did not receive
enough assistance from the project (8% /#4 & 5/ to 137 /#1 & 27) The quality of

_the services provided by BCEP appears to be somewhere between “excellent” and

"fair." Three teachers even commented that a rating should have been provided
between thase two polnts such as ''good."

) Ttéﬁ:#lj suggesting specific techniques you can use to carry out career educa-
tion in your department, school, and/or classroom, received the lowest quality
rating of the first six items. One teacher wishes the BCEP staff had suppested

‘more activities rather than getting most of the ideas from other teachers. 'Most
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sugpgestions were drawn from faculty rather than Career people themselves, though a
booklet was developed for each discipliue and distrcibured.” However, most of the
responding teachers did indlcate having received enouch assistance. Thev liked the
lists of job opportunities in their fileld and the help in developing career units.

The majority of the teachers commented verv favorably to the amount and quality
of assistance in the areas of identifying and providing materials and resources
(items #3-6). The comments regarding these areas express why the teachers rated
these items hirh.

(item #4) Given many possibilities and freedom to select and
used the ones desired and fitted to a particular class.
Several film strip series that were useful in classroom were
purchased for the program. Also several field trips had the
transportation pald for by Career Fd.

Shadowing program for class, field trips, AV material, value
. worksheets.

(item ##5, excellent) #*Best part of propram helped me in
classroom,

Ve have had excellent cooperation as far as the Career pro-
gram providing transportation and making those arransements
for us. Our career director has wisely left some of the
contacts with field trip siphts to the teacher requesting
the trip. It simplifies setting dates and times.

Some teachers, however, did express a lack of assistance in the areas of
materials and resources. One teacher comments, ''No suggestions ever came. The
only arrangements ever made through Career Ed was calling a bus company after I
made all of the field trip arranpements. Career Ed person is seldom accessible.’
Another teacher made similar comments, “lle has not made himself available. There
was no follow-up on supggestions given to him. Consequently, I am my own 'resource’
person. - . .

Nine of the high school teachers were inadvertently given the wrong form to
complete so item #7 is based only on the 39 teachers returning Form C. It appears
this area received the least attention of those covered on the questionnaire because
it had the lowest "just enough' and ‘excellent ratings and the highest "too little"
rating. One teacher indicated that they worked with separate career units rather
than trying to relate and infuse career education concepts and activities into the
regular content area objectives.

A rapresentation of the additional comments by high school teachers follows.
Excellent career specialist in our Building--consultant's name-~
went out of her way to help the classroom teacher--was always
available--had interestine & useful ideas--~did the job 1007+,
My students benefitted from this program--and isn't that what
it is all about!

Students were introduced to the Career education resource area
and helped whenever possible by the career education people.

Career Ed has made my subject area more relevant to my students.

100
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BCEP 1is the best program for exposing students to the world of
work in the school system.

Career education is a great idea. ‘Should be started in lower
grades (6th-7th), maybe even lower. Has been helpful to me
and my students.

. . . . the materials and resources available in the Foreign
Lanpguage Field are rather limited.

CONCLUSTION

The responding teachers in all three groups appear generally to be satisfied
with the amount and quality of assistance they have received by the BCEP staff.
They feel the project has been an asset to the students and the community as well
ag to themselves. '

106



BRISTOL CAREER EDUCATION PROJECT

ELEMENTARY SCHOOL TFACHERS' OUESTIONNAIRE '

Responses Expressed in Percent
(1 = 20)

FORM A:

Suggesgting spaclfic techniques you
€an use to calry out career educa-
tion in your department, school,
and/or ¢lassroom.

Assisting you in developing your
career educatien strategies and
materials.

Identifying materials (e.s., films.

ete,) useful to vou.

Providing materials useful to you.

Identifying resources (e.p., ruest
speakers, career exploration dav
sponsors, etc.) useful to you.

Providing resourcas useful to you.

Amount of
Assistance
too much

just enoueh
too little

not applicable

ﬁ@é applicable

too much

just enourh
too little
not aoplicable

too much

{ust enourh
too little

not applicable

too much

just enough
too little

not applicable

too much

just enough
too little

not applicable

a0
1¢

10

fluality of
Assistance

excellent
fair

noor :
not apnlicable

excellent

fair

poor

not applicable

excellent

fair

poor

not apolicable

excellent

fair

poor

not applicable

excellent

fair

poor

not apnlicable

excellent

fair

poor

not applicable
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TARLE 11T

BRISTOL CAREER EDUCATION PROJECT
JUNIOR HIGH SCHOOIL TEACHFPS' OUESTIONHAIUE

FORM B:

Responses Txpressed iIn Percent

(N =3

Clarifving the objectives and
philoscphy of career educatlon. 1

Suggesting specific techniques you

tion in your department, school,

)

and/or classroom. 13
Assisting you in develeoping your ==
career education strategles and 100
materials. —_

Identifying materials and .resources
(films, puest speakers, ete.)

useful to you.
Providing materials and resources
useful to you.- 1

Clarifying the relationship between
career education concepts and
present subject curricula.

Amount of
Assistance

too much

just enough
tov little

not applicable

too much

just enough
too little

not applicable

too much

just enough
too little

not applicable

too much

just enough
too little

not applicable

too much

just enough
too lirtle

not applicable

too much

just enough
too little

not applicable
omit

Ouality of
Assistance
excellent

fair

poor

not aoplicable

excellent
Fair
poor

nct applicable

[

excellent

fair

poor

not applicable

excellent
fair
poor

not applicable

excellent

fair

poor

not applicable

poor
not applicable
omit
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BRISTOL CAREER EDUCATIONW PROJECT
FORM C: SENIOR HIGH SCHOOL TEACHERS' QURESTTONMATRE
Regponses Expressed in Percent
(N = 48)

Amount of
Assistance

Suggesting specific techniques you == too much

can use to carry out career educa- 83 just enough
tion in your department, school, 13 too little
and/or classroom. 2 not appliceble
2 omit

too much

just enough
too little

-~ not applicable
2 omit

Assisting vou in developing your 2
career education strategles and 83
matetig;éf 13

Tdentifying materials (e.g., films, == too much
etc.) useful to you. 88 just enough
) 10 too little
2 not applicable
== omit

too much

1 just enough

8 too little

8 not applicable
2 omit

Providing materials useful to you. § ==

too much
3 just enough
8 too little
€
2

Identifying resources (e.g., guest -
speakers, career exploration day 8
sponsors, etc.) useful to you.
not applicable
omit

2 too nuch

1 just enough

0 too little

4 mnot applleable
omit

Providing resources useful to ycu,

too much

just enough
too little

not applicable

Clarifying thz relationship between
career education activities and
ontent area objectives.

c
(N = 39)

=
[V, I RN |

56

35
4

[
o n Bl

Agsistance

Quality of

excellent

fair

poor

not applicable
omit

excellent

fair

poor

not applicable
omit

excellent

fair

poor

not applicable
omit

excellent

fair

poor

not applicable
omit

excellent

fair

poor

not applicable
omit

excellent

fair

poor

not applicable
omit

excellent
fair
poor
not applicabley
omlt

‘

I
!
l
1
I
‘

|
1
]
|
]
¥
|
i
|
1
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“‘projects

"si‘ldmﬂ ’

iugré-r 2

!‘;prened “hope that the
il continve,

» program will

?Eﬂucatmn esumates thfa‘l
out of five jobs, nrmpemmmfn*
, the jobs created} 0 70'5, Will,"

‘Progra .'53 Thi N
being Edqducted in ga;:h of t.he

L LR B

Wé‘lter B S0
director. of employee

at.Superior, Electr f;: 'mpany\
‘was glest  ‘speaker  at 3

meeting, - 0 lhé‘A’ﬁ'

CDLI“I:I!

three high schools in Bristol.
Snnslmern % in dlcated ihat
r 3 ducation’ have*
changed. the éﬂen#’that
. "emphiasis-. is on’
::aree education.. In the future -
» and mipre ;obammgm%iw

. will _riot, require "a college ¥

' educatmn.

but techmcal
training. -
-In_reporting: onra recently
held Vocational L.ducauon
meeting -held . in- - Hartford,
Euended by representatives of
both. . education and!

: manufacturers to discuss the®

‘ the field of

training of young persons in
va;atiﬁna!
educatmni he  stated  that:

“*Young persons need
improvement in basic skills
because those. presently,

coming from ypublic schools; «committee.

" were Inappropriately trained,
: in computational skills aﬂdr

instrumerit reading skills.”
.There was also concern for

" students who ‘were guided:
. toward college only {o drop out
- and also for students . not-

i

from  work
* programs

receiving information about
manufacturing careers. This
lack of guidance has a
tendency to develop young
persons with poor attitudes, he
said. Sonstroem also offered
these observations: ~ ~ -~

There appears to be a great
need to inform pupils, teachers
and parents of the'career job
opportunities available in
manufacturing. - :

Great concern was
expressed for a- joint
cooperative effort by
educators and manufacturers
in" ‘revising and-- updating
vocational curricula. ”

It was further pointed out
that greai henefits are derived
experience
where students
spend time
learning skills and a wider use
nf thasse wark exneriences

11i
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For Careéer Edw’ tion.

EDITOR'S NOTE: .This is the

Siath in g series of profiles on .

Erea:m commissioners sealed on
risi's nine - member Board of
Education.

By SKIP LeMONNIER .

Newly - appointed Board of '

Education Commissioner
Gerald J  Gregér makes
bones -about his current
consuming educational

interest — saving the school
system’s. career education

program, )
Federal money, which for

hree years has funded the

carcer education program

. enlirely, runs out June 30 s0

Greger has heen stumping for
financial support from the
Board of Finance and his
school board colleagues fopick
p the expenses inthe 1761977
flscalyear )

“I've been spending most of
my time in this area,” Greger
readily admits, “because il is
of sucﬁ vital concem dua tothe
budget.”" The finance board
Thursday gave the school
board $13.354 742 or %8 per cent
of its budget request, yet that
still leaves $313312 In
requested programs. without
funds, The career education
program was targeled for

- approximately $90.500 of that -

maney so its status is still upin
theair.

Greger- perslsts though. *]
{irmly believe in the program
because I feel it is a definite
trend in . cducation. It is
definitely here 10 siay in one
form ot another "

The 38 - year old graduate of
Jennings School, Bristol High
School (19357 and the
University of Comecticut
(1959). is  generally student

* oriénted in hls sehodl board
- pursuits. -
"[n the past I feel the

‘ mmmittee

GERALD J;GBQQER
sfudents have been

shortchanged," Greger says,
“for whatever regsons —

budget, negotiations and other -

things. I'd like to put more
emphasis on what's available
for the students and work

“toward an impravement of the
educational,
‘atmosphere between teachers,

general

students, supervisors,
administrators and the Board
of Education.

“Too often everyone is 4l
0dds with each other instead of
moperaung toward the same
objectives,. heexplains,

reger s not enlirely vew to
public life. In 1975 be filled ont
2 term on the Demoeratic
Town Committee and s
presently -4 viee chairman and
director of the United Way
fund drive. Greger is also a
vice president and director of
the Bristol Chamber of

Commerce and acls as

chalrman of the business,
industry and educatlon

Greger s Secrotary -
Treasurer of Phelan. Greger
and Campbell Inc., insarance
and real estate agenls, and |
folds the rank of Major in the
U.S. Army Reserves, He also
served onactive duty from 1960
101983 in Germany at the rank
of 15t Lieutenant,

Though he knows “what
board members are asked 10
absorb s monumental.”
Greger “aclively sought" a
schoo] board post from Mavor
Henry J. Wajtusik. 1 wanted
to parlmpate rather than
observe.'' he eaid,
acknowledging he “expressed
an interest four years age” in
serving on the- hoard,

He findz e school systern,
at this early point in his term,
encouragmg,” particularly
Iis “receptivencss fo the new
bodrd. We arevitaly and

‘sincerely interested in

education and we are getting
our teeth into (hings like Title
IX and the deterioration of
buildings. The members are
finding out things for
themselves.”

Greger himself serves on the
athletics and activitios, !
executive, finance, prievance, *
negotiation and personne] -
commiltees of the school
board.

Greger rEsldES a5
Oakwood Circle with his wife,
the former Katrinka Craw.and
their four children; Michael, |
15, a sophomare at Eastem ]
High Schoot: Jeirey. 14, an
eighth grader af Memorial
Boulevard School: Suzanma,
10, & fifth grader at Junnings
School; " and Peter, §, m
kindergarten at Jemings, The
Gregers attend the First
Cungregatmnal Chureh
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IOH. : Supt. of Schools Dﬁ Wﬂliaﬂ: F.

Commerce President Edward P. Lorenson,

ard gtion Chairman Patrick J.-Sullivan and schoaol
board member and mnﬂeratﬂr Gerﬁld J. Greger gathera:l for an

il

B?SEHIM L.
The- career” education
- program in the Bristol school

.- system; fonded com
federal -grants mﬁmtgﬁ

fm iﬂ thg 19761977 JSCEI
The program is in danger of

m completely eliminated.
-Federal ~granis  provided

111

-fantastic job the ﬁast ‘three-.
.years and we should seriously";

.informal djscussiun priof 1o the Gbsmmf'g annnsl Bﬂslnes; n
Industry - Education Seminar held. Wednesday night at
Chippanee Golf Club to discuss the status of career and spes:ial
edutatmn pmgramsmme city. -
- Bristol Press Photo B}‘Petaf‘liarm :

Pltch Made To Retain Career Education

53 g ng “why dxdn't we keep the
p ram backin ‘T8, ' - .
foderator and school bgar:l
member Gerald Greger, .2
strong supporter of the career
education program, aliowed it.-

F. Rowe ‘also- strnug!y'
supported” retaipning ‘the
program. *It -had .dome a

rancider Yasning it ¥



APPEMDIX G
December 1, 1975

' Interim Evaluation Report

115




Interim Evaluation Report
for
Penetrating School Strata Through

Career Education

Project No. V361170
Grant No. OEG-0-73=5301

December 1, 1975

A. INTRODUCTION AND OVERVIEW

On October 14, 1975, New Educational Directions, Inc. (NED) was informed
that on the basis of a competitive bidding procedure,. it had been retained to
serve as the third-party evaluator for the Bristol Career Education Project
(BCEP), "Penetrating School Strata Through Career Education,’” during its third
year as a Federally-funded project. On October 22, 1975, a NED representative
made the first site visit to the project. Since that ;imé, a NED person has
spent a total of five person days on site working directly with project staff.
Those five days have been devoted primarily to identifying an evaluation design
and to developing and/or identifying instrumentation acceptable to both the
project staff and to NED. An extremely cooperative staff has made excellent
contributions in both of these areas. NED has also observed the operations
(process evaluation) of the project during site visits and has recorded these
observations with the project director through two memoranda dated October 27,
1975, and November 17, 1975.

On the basis of NED's observations and the data available from the evaluation
reports of the former third-party evaluator, it appears that the project has
advanced toward accomplishing its original goals, that a viable career education
program is emerging in a number of Bristol's public and parochlal schools, and
that emerging program is traceable directly to the afforts of the BCEP staff.
The BCEP is apparently having a direct and positive influence on the attitudes

of teachers and on the development of Bristol's young people. In addition, the
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results of a questionnaire which was jointly developed by BCEP and NED indicates

strong concurrence with the project's objectives by key community reoresentatives.
This same survey also indicatcs strong supnort for the program from this group
and the local UAW, Bristol Chamber of Commerce, and other community agencles are

on record as endorsing the BCEP's efforts.

B. GENERAL DISCUSSION

The BCEP can be viewed as serving four basic audiences. These audiences
are students, teachers, community, and Bristol school administrative and-superﬁ
visory personnel. The project as it relates to each of these audiences will be
discussed briefly. A fifth group, the project staff, will alsc be discussed.

1. Eerviges,totéggéénts: Project records indicate that during the 1974-=75

academlic year the BCEP provided Bristol's young people with opportunities to .
participate in 273 exploration day and 87 field ";ip experiences designed to G
foster a greater understanding of themselves as they relate to the world outside
of the classroom and/or how the classroom relates to that world. During the
same period, in response to teacher requests the proiect scheduled 216 guest
speakers for the clasgsrooms of Bristol. ‘These services plus extensive inservice
and consulting services for Bristol teachers and the providing of appropriate ‘I
materials presumably have resulted in improved educational experiences for
Bristol's young people. Indeed, by the end of the project's second year, the
third-party evaluator reported that, "The results of the 'Career Maturity
choices and future options than are students nationally."

Student growth in the areas covered by the project's objectives will be ‘
assessed in the spring of 1976 for grades 1-8 using a control group design
wherever possible. This should provide a defensible base for judging the impact

e career education can have on student performance.

The project has initiated a system for aiding school leavers in finding
employment. As yet, the system 1s only minimally operational and is not coor-
dinated with other placement efforts within the school or comminity.

2. Setyices_tﬁ_igagbggsz A 9-12 Curriculum Guide was developed by the

project and had been widely distributed to Bristol's teachers by the end of the
1974-75 year. Already during the 1975-76 year additional units have been jointly
developed by BCEP staff and classroom teachers for grades l-6. Inservice activ-

ities for teachers at each Eréde level (1-6) have been scheduled in cooperating

schools and these half-day sessions have already commenced. The project also
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makes quantities of career-education-oriented materials available to teachers
K=12 through the Resource Center and 1its satellites.

During the project's first two years a full-time career education specialist
was avallable to each of Bristol's senior high schools, prades 7-8 were served
by two full-time speecialists, but one specialist was serving all grades 1=6. For
the third year, two decisions were made which were very well advised in NED's
judgment. First, eight elementary schools were identified where more than 807%
of the faculty were willing to make a concrete commitment to career education
and the project decided to focus its elementary school efforts on those eight
schools., Second, staff were reassigned so that each of the target elementary
schocls could receilve specialist services one full day a week. Fach specialist
has provided each elementary school being served with a "sign up" procedure to
encourage maximum utilization of the specialist by the school's staffs.

At the end of the second year, based on a "Teachers' Practices Survey,’ the
third-party evaluator stated: '"'The results of the instrument indicate that:

(1) Teachers understand Career Education:

{2) Teachers would not like to see Career Education tzught as a separate
concept;

(3) The Career Education speclalists and other staff are highly visible and
active in thelr schools: »

(4) Career infusion has occurred in some schools, but not in others."

3. Bristol Community: The Board of Education acts as the community's

appointed representatives and are the policy makers for the schools. To NED's
knowledge, this group has yet to make a policy statement concerning the place
of career education in Bristol education. 'ithout such a statement, full
community endorsement cannot be considered as having been achieved.

0n November 13, 1975, however, a questionnaire which had been jointly
developed by BCEP and NED was released to the 280 individuals in the BEristol

evidenced their support of the project's efforts in three ways.

(1) Within seven working days and without any follow-up mailings, 437
of the group had returned the questionnaires to NED;

(2) Approximately 15% of those responding took the time to write extensive
comments on the guestionnaire form and/or unseolicited letters of
support for the project's efforts; and

(3) Of those individuals responding, the overwhelming number indicated
support for career education objectives. Three-quarters or more of the
respondents agree with every one of the twenty-four career education
objectives. Approximately 77% of the respondents also indicated
that they would consider devoting funds for career education support
services as a sound investment. (See Attachment A for a detailed
interim summary of the resporises to this questionnaire.)
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It does appear that there is a nucleus of support for career education in '
the cormunity with this group.
4. Bristol School Administrative and Supervisory Personnel: At the end

of the project's second year, the third-party report indicated, "Some statement,
both public and within the Bristol Public School community, should be expressed
by the administration. The Project -is notable for the lack of this visible
administrative support.’ As was {ndicated relevant to the Board of Educationm,
without such a statement the pfajéct cannot be congidered an "unqualified suc-
cess, "
The NED representative has, however, had an opportunity to speak at some
length with one senior highsschaal principal, one elementary school principal,
and a central offixi? supervisor during recent site visits. 1In all three cases,
on the basis of this admittedly limited and probably biased sampling, these ‘
individuals were extremely supportive of the project's efforts and laudatory
regarding 1ts senvices.
A brief questionnaire was distributed to the fourteen building principals
with whom the project is working closely. After only six working days, and
without any follow-up work, 71% (. = 10) of those principals had responded. Of
those responding, 60% indicated that they would be willing to devote a portion of .
their school budget for career education materials and/or services, Three of
the four other principals indicated that budgets were too limited already and the
fourth indicated that portion would have to be defined as a dollar amount before
he could respond. (See Attachment B for a detalled interim summary of responses
to this questionnaire.) ‘
The project appears to be building a base of administrative support at the
level where its services are most concentrated. Evidence 1s not yet avallable
to NED, however, which indicates administrative support for the project's
efforts at all levels nor by all administraroiu at any level.
5. Project Staff: The project stéff appear to be a group of hard-working

_individuals, each of whom has a unique set of strengths to contribute to the
development of career education in the Eristel szhools. These individual
strengths should be uged each to complement the cther within the project's frame-
work. The project administratar has recopgnized the desirability of developing a
teamwork approach for the project and in September of 1975 took steps to encour-

age such teamvork. Specifically, he eatablished a schedule for staff membera

to shadow each other and scheduled a staff meeting each month for the staff to

share their plans and accomplishments with each other. These provide excellent
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opportumities for the staff to obtain the underatandingz which are a prerequisite
for the team approach. Needeé next, howsver, are some specific plans from the
project staff concerning how a Bristol Career Sducation Program which will
reflect all of their unique contriburicns will evolve from their individual
efforts. =

The project staff are now keeping a time lop of their activities. These
records will provide a more detailled deacription of specific activities toward
which their energles are being directed.
IITI. INTERIM SUMMARY

At this point in time, the project appears to be making admirable progress
toward its stated goals as it builds on its strengths. From the indicators
available, it 1s serving all of, but receives varyiug degrees of support frem,

its major audiences.
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. Bristol Edition




¥

Items

BRISTOL CAREER
EDUCATION PROJECT

Description of the
Careers Orlentation Battery (COB)

_ Scale Name

ix

IIa*

ITb

III

Iv

*Part I1
scales.

24

16

28

22

19

28

Technology
Self Esteem

Attitudes toward
Work

World of Work

Technolopy
Self Esteem

Attitude toward
School

Attitudes toward
Work

Decision-Making
Skills

World of Work

Form 3

Career Education Objective

The student will understand the inter-
relatedness of various jobs.

The student will develop a positive atti-

. tude toward him/herself,

The student will develop desirable work
attitudes. '

Students will he aware of the requirements
for and nature of various jobs.

Form 6

Students will understand the influence of
technology on American soclety.

The student will develop a positive atti-
tude toward him/herself.

School activities will be perceived as
satisfying and relevant to a student’s
personal needs.

Students will develop desirable work
attitudes.

Students will develop career decision-
making skills.

Students will be aware of the requirements
for and nature of various jobs.

includes items from both the self esteem and attitudes toward school

]
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Aruitoxt provided by Eic:

Items

Scale Mane

v

19

30

44

Attitude toward
Scheool

Attitude toward

Work

Decision-Making
Skills

Horld of Vork

Form 8

Career Education Objective

School activities will be perceived as
satisfying and relevant to a student's
personal needs.

Students will develop desirahle work atti-
tudes.
Students will develop career decision-

making skills.

Students will be aware of the requirements
for and nature of varilous jobs.




Prepared by: NFW EDUCATIONAL DIRECTIONS,
Inc. (TFN)
Box 3Nn7
. : Crawfordsville, Indiana 47933

CARFELERS OPIEMTATION BATTFENY (CNB)
Form 3
- experimental edition -

Mame: L o _ __ Boy Girl

School: 7 o 7 , Teacher's Yame:

rections: Your teacher will read the followinr auestions aloud

1 ,E you read them to yourself, This morning 'fary woke uv, bhrush-

d her teeth, washed her face, pot dressed, made her bed, ate bread-
ast, and rode the bus to school. Put a checl mar’: (/) next to ALL

£ the worliers who helped make these thinss possible.

1. BRus driver——==" A. fRarage mechanic

2. Crocery store clerk 7. Plumber
g

3. Assembly line worler Sipn maker

. 4., Truck driver 9. Seanstress

5. Chemist 17, Insurance acent

Imagine that you have a woonen pencil. Put a check mark (V) next
to ALL of the workers who were necessarv to male the rencil.

11. Forester 15. Designer
12. Carpenter . 16. Saw mill hand
13, Miner 17. Farmer

14, Lumber jack

Put a check marl: () next to ALL of the workers who heln your school
run.

18, Politician 21, Viriter ____ 2. Princinal

. 19. Tax collector - 22. Salesman

20, Mailman ' 23. Collere nrofessor




PART II1
Directions: Your teacher will read each of the following auestions
aloud vhile you read them to vourself. Tor each auestion, vlease
draw a circle around the answer that is BEST FOR YOI

SAMPLE: Do you lilie to receive exrensive ~ifts?
{es 1o

If you lile to receive exnensive ~jifts, you would circle V@€, This
is NOT a test, hut nlease try to be as honest as vou can. If you
have any auestions, please raise your hand and the teacher will heln
vyou.

1. Do vou forpet most of what vou learn?
Yes To

2. Do your classmates usually nay attention to what you say?
Yes Mo

3. Vould you rather lool: someone else?
Yes No

4, Vould vyou rather be someone else?
Yes Me

5. Do vou often wish vou didn't have to erow up?
Yes o

6. Do you rset unsst if you are not chosen to be a froun leader?
Yes Mo

7. Do you like to be alone sometimes?
Yes Mo

8. Do vou feel bad wvhen neonle l:zurh at vour nmistales?
Yes Mo :

things ynu do better than most of vour friends?

9, Are there soma
Yes Mo

10. No erovmuns often talls with vou?

Yesg No

11. Do you renerally like the wav vou lon':?
Yes Mo
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Part 1II cont.

12. Do most children have more friends than you?
Yes Tlo

13. Do you exrect to be a success in life?
Yes Mo

1. Do you exnress your anger?
Yes Mo

15. Do you like to do things that are hard for vou?
Yes o

16. ™o most of your classmates like vou?
Ves Mo

17. Do you ever cry?
Ves No

13. Do you helieve that if at first you don't succeed, you should
try something else?
Yes Yo

19. To you think most veonle admire vou?
Yes o
29. Do you look forward to growing un?
Ves o
21. Do srowmuns often listen to vour ideas?
Yeas To
PART III1
No you agree or disagree with the following statements?
1. You may chance jobs many times durins your lifetime.
Aoree Disaaree
2. A person who has worled for a cornany for more than & years
should never by fired.
Yes Mo
3. 2 student is a worler.
Agreae Nisagree




Part II1 cont.

4, A wife is alvays successful if her hushand has a zood job.
Arree Nisagree

5. 1 loor forward to havin~ a rercular ioh when T grow up,
Arrae Disarsrece

£. A hoss should comnliment wor-ers who come to work on time every
dav and obey all the comnanv rules
Niganree

should comnliment vorkers who do extra sood work.
NDisasrec

f. -Peonle should exvect to enjoy their jobs.
Arree Nizarree

9. 1f you try hard enoursh, you can have ANY I-ind of
Nisarree
e _ N - _ I -

10. The only reason to worl- is to set paid,

11. A housewife is a worlker.
Apreae Nisarrea

12. A hoss should fire workers who don't do a good joh.
Arree Disagree
= e - e - - JRE— — e = S— s

13. Fveryone should want to do sore !:ind of worl:.
Aores Nigavree

14.. Poth men and women can have interesting johs.
Arree ‘Migaaree

15. Different iohs make different peonle harpy.
Apree Nisagree

16. A nerson's income tells vou
leree Nisacree

how successfuil he or she is.
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PART 1V

Nirections: Your teacher will read each of the followine ouestions
aloud while you read them to vourself, TFor each quastion, nlease
draw a cirecle around the answer vou think is the hest answer.

SAMPLE:

b
H
pedp -]

does a broadcaster worlk?
suvernarket '
radio station

oloe 5|

parare

A broadcaster works in a radio station, so (F) is clircled. This is
MOT a test, tut nlease try to do as well as ynu can.

1. Tho does MOT usually wear a uniform?
a. A vwaitress
bh. A stewardess
e. A secretarv
2. Vo works in an office?
a. A file clerl:
b. A dispatcher clerk
c. A check-out clerk
3. Do all engineers Arive trains?
a. Yes .
b, No
L, Vho works at night ¥DST often?
a. A nhysical therapist
b. A nublic health nurse
c¢. An orderly
5. 1o does NOT have to know about insects?
a. .A forest ranper
b. A garbasge collector
¢. An exterminator
6. Vho works with adults?
a. A teacher
bh. A librarian
c. PBoth a and b
7. Can a boy become a nurse?
a, Yes
bh. WMo




P rt IV cont.

8. Vho spends the MOST time alone?
a. A lathe oneratoer
b. A trueclk driver
c. An accountant

9, 1Vho has to have a nleasant voice?.
a. A news broadcaster .
b. A newsnaner renorter
c. A news analvst

10. Do most actresses malke a lot of money?
a. Yes
b. Mo

11. vho works in a hotel?
a. A4 bell hon
b. A survevor
c. PRoth a and b

12. Vho srends the “NS1 time outdoors?
a. A horticulturist
k. A botanist
c. A nurseryman

13. Uho has to fo to school the lonsest?
a. An architect
b. An interior desipner
c. A commercial artist

14. Can a pirl become a doctor?
a. VYes
b. To

f you like to draw, what would be a good jab for you?
. A nhotoprapher
. A fashion designer

I
a
b
c A potter

16. Who is MOST likely to worl- in a factory?
a. A keypunch operator
b. An optician
c. A welder
17. Vho helns sick neople the MNST?
a. An ¥-ray technician
b. A health inspector
c. A drugstore clerl:




Part IV cont.

. 18. Dcses an asse*ﬁbly llﬁe worler worl: in a fact@rv‘?
a. Yes
. %Yo
19. Vho ké1ﬂs hu*ld hcusas7
a. An insurance agent
b. An electrician
c A real Estate aient

a A hus driver
t. A ecar salesman
c A Fas statian attenﬁant

20, Vha S?éﬂds tHe “Dﬁf tima tallzing to reonle?

21. “hn has ta 70 tc ccllﬁﬁe?
. a. An astronaut
’ b. A race car driver
c. An auta mEﬁhanic
22. Vho uses @ath in théir ]abs?
a. Scilentists and ban!: tellers
. Cooks and painters
c. Poth a and b

a. A policeman
h. A boo'leeper
c. A mail carfier

23. Vho writes alot of rEﬁnrtq in thelr wnrk?

. a. A detective
- bh. A marine
c

c. An alfliﬂe disﬁatchﬂr

24, Fha is ﬁrnbablv away frgm H@me rﬁﬁ mnsr?

25. ‘hich 1abs QHQULD women dc?
a. A teacher or a stewardpss
b. A lawver or an enrineer
c BDEh a aﬁd b

26. Tho has to hﬁ mﬁst frlenn1y7
a. A raceptionist
h. A secretary
c A teleﬁhene Dﬂﬁratﬂf




Part IV cont.

27. '"ho has the ™NST danrerous job? ‘
a. A security suard
b. An airline pilot
c. A coal miner

28. Vhieh jobs SHOULD man do?
a. A hairdresser or secretary
b. A mechanic or pilot
¢. Poth a and h

The CARTIMS ORIENTATINN BATTR"Y was prenared by
Wew Educational Tirections, Inc., Crawfordsville, ‘
Indiana under contract with the Careesrs Resource
Projact, Huntingbureg, Indiana (Grant llo. OFG-0-
73-5312--Part D of Public Law 90-576.) This

form has been modified for use in the Penetrating
School Strata Throuch Career Fducation Project,
Bristol, Connecticut (frant flo. COFF-73-5371--
Part T of Pubhlic Law 90-575.)
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Prepared by: NEW EDUCATIONAL DIRECTIONS,
Inc. (NED)
Box 307
Crawfordsville, IN 47933
CAREERS ORIENTATION BATTERY (COB)
. Form 6
- experimental edition -

s tDifEctiﬂﬂE: Please read each of the following questions carefully. On the
o separate answer sheet, draw a circle around the letter of the

answer you think is the best answer. Do NOT mark on this booklet.

SAMPLE: Wbi:h is tbe largest ‘automobile manufacturer in the
United States?
a. Ford Motor Company
b. American Motors
¢. General Motors curparatian
d. Chrysler Corporation .

General Motors is the largest automobile manufacturer so "C" has

been circled on your separate answer sheet. This is NOT a test

— but please do as well as you can. Answer all questions as honestly
as possible. '

PART 1

Technology is new applications of knowledge, which usually makes workers depend
" upon each other.

1. It takes less time to build an automobile today than it did when the firat
augamebiles were bullt. WYhich ONE of the following is the main reason for
the increased speed in car production?

a. People work faster today than before.

b. Many cars are produced on assembly lines.

¢. More people want cars taday than before.

N Techﬂalagigal change in the camputer industry has resulted in
"“ . a. More workers needing retraining.

b. Higher prices of computer equipment.
,ag- Fever jobs in the computer industry.

r};Sneiety siﬂce 1900. Which changes have heen influenced by technalagy?

zc¢3;¢fPeaple go grocery shopping leass often.

" “ia. 'This change has been influenced by technology.
~_b. - This change has NOT been influenced by technology.
-Mogt people go to school longer.

. ..This change haas been influenced by technology.
" This change has NOT been influenced by technology.
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Part 1 cont.

. 1,‘P2ﬁple -have more free time.
: 'g. This change has been influenced by technology.
s ; ' This change has NOT been influenced by technology.

’;}ﬁHbre women work outside the home.
-~ a." This change has been influenced by technnlagy.
“b. This change has NOT been influenced by technology.

. f’?SQﬁe kinds of animals can no longer be found alive today.
. ... 8= This change has been influenced by technology.
" b:i” ‘This change has NOT been influenced by technology.

8, There are more large companies.
~ -a. This change has been influenced by technology..
?rb.: ‘This change has NOT been influenced by technology.

n pencil. VWhich of the following workers were

g* Fareater a. Yes: b. No

-..Carpenter - a. Yea . b. No
Miner - a. Yes b. WNo
umber jack ~ = a. Yes b. - Ne
~Designer ' " a. Yes b. 'No
- Saw mill hand a. Yes b. Mo

- Farmer a. Yes b. No

T

. Which of the fé;lawing workers help your school run?

. 'Mayor a. Yes 'b. No : 3
.".Tax collector a. Yes b. No E
*. "Mailmar a. Yes b. No

. - Hriter a. Yes b. HNe
. . Salesman a. Yes b. Neo
1;" College professor a. Yes b. No
2. - Prineipal a. Yes b. No

CONTINUE ON TO PART I1

" PART IT

iIheré are no correct or incorrect answers to questions in Part II. Please answer
- honestly.

:Déryﬁt forget most of what you learn? o " a. Yes b. No
. Do you feel left out at school? S - a. Yes b, No
".'Dé your classmates usually pay;atﬁeﬁtién to what
’ " you gay?

>>§; -Wbu1d you rather look like someone else? - a. Yes b. No

a. Yes b. No

5, 'Do’you use what you leamn at school when yau
”fffaze at home?" . a. Yes - b. No

- .5;;113 reaess the best part of school? : : a. Yes b. No

Do you think most of the things you learn in
-school are really important? a. Yes b. No
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Part II cont.

. Woula-you--rather-be--someone. elge?

If you don't understand something your teacher
' says, do you usually ask her to explain 1it?
‘Do you often wish you didn't have to grow up?

1. Do you get upset if you are not chosen to be a
- group leader?’

':71:;? you like to be alone sometimes?

30.
- 31,

" Do ‘you feel bad when people laugh at your mistakes?

Are there some things vou do better than mosat of

. your friends?

. Do you like to miss school?

x Dé grownups often talk with you?

Do you generally like the way you look?

1Is 1t important to you to learn to speak well?
Do you wish you didn't have to go to school?

Do you often read at homé™ When you don't have to?
Ds

most children have more friends than you?

‘D you expect to L2 a success in life?

wpy at school?

Do you uesnzlly feel uri

‘De you 2ravess your anger?

Do sa 1iee %o do things that are hard for you?
Dq )
Do yau‘think learning about history is a waste of
time?

Doea it bother you o answer questions in class?

of vour classmates like you?

* Do you hate to de r-er homework?

Will you have to us:s ath when you are out of school?
Do you ever cry?
Do you believe that *f at first you don't succeed,

- you should try something else?

Do you often daydream in class?

Do you think most people admire you?

..Do you like to skip schocl?- |

' Do you rcise your hand in class very often?
" Does gciy/ 21l make you feel dumb?

‘Do .you look forward to your future?
glﬁégyéﬁ sseplly like school?

0. Do greaxps o often listen to your ideas?

CONTINUE ON ~ 2 2ART III
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Yes
Yes
Yes
Yes
Yes
Yes
Yes

Yes

No

No
No

No
No
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PART III

Do you agree or disagree with the following statements?

i
i

or her lifetime.
a," Agree
b’ Disagree

A worker who's been with a company for a long time shculd never be fired, even
if his performance decreases because the company owes him for years of service

. and should keep him on untll retirement.
- a. Agree

b. . Disagree

. A haﬁsewife is a worker.

a. Agree

-~ b.. Disagree

" A student 1s a worker.

3. - Agree

a
b. Disagree

A wife 1s always successful if her husband has a good job.

a. Agree -

“ b. Disagree

‘1 -

I 1ank fafﬁafd to having a career.
. Agreé
b. “Disagree

'Minarity workers should be paild more than others because these gfnups have
gbeen taken unfair advantage of for so many. years.

. Agree

7 b_ Disagree

it ig the employer's responsibility to compliment an employee who comes to

. wark on time every day and abeys all the company rules.

ree :
be *

. b.: Disagree

’it is the employer's responsibility to ;:ampliment an empinyee who does

exééptiaﬂslly good Wﬁfk-

‘;;vg_“ Agree -
by Disagree

0. People shﬁuld not expect to enjoy théif jobs. As long as they're making a

’7ﬁwliving doing something worthwhile, they should be satisfied,

Apree

g f__rb . Disagree

With ‘enough ambition, anyone can do any kind af wark he or ghe wants.

IS :\-g .- Agfée

' b. - Disagree
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Part III cont.

more mﬂney to suppart their families.
a. Agree
b. Disagree

There is no reason for people to work unless they get paid for it.
a. Agree
b. Disagree

It is theboas' s'respanaibility to the company to fire employees who don't do
- good work.

a. Agpree .

‘b. Disagree

If an employee does his or her job well, he or she ﬂefinitely chould be
- promoted to a higher level position.

8. Agree

b. Disagree

A person's income tells you how successful he or she is.
a. Agree
- b. Disagree

It is society's responsibility to provide everyone who wants ~o ke -
some money with a job they know how to do.

a. Agree

b. Diasagree

Whether they get paid for it or not, people should do some kind of work
becaunse it makes them feel worthwhile.

a. Agree

b. Disagree

Does this USUALLY" happen when a person does OUALITY WORK? The worker . . . .

19. gets less work done in a day.
a. Yes
b. ¥No

20. d1s disliked by fellow workers.
a. Yes
b. No

2l. wuges time well.
. a.  Yes
b. No
22.  has a better chance for a raise.
‘a. Yes
b. Ne

gets lgnEEf paid vacations.
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Aruitoxt provided by Eic:

Part II1 cont.

ré satisfigd sidith ﬁis or her job.

' CONTINUE ON TO PART IV

PART IV

'?ﬂ: eaeh af the fallﬂwing pairs, ;haaaé the item you think ig more important to
g@ggiﬂez in choosing a future occupation. »

bfﬁuf sex
Your: gtadeg -

Vhether your parents can affﬂrd to pay for a college education.
Whether you work well in groups.

The kind of people su like to work with.

. Vhether you want to be famous for your accomplishments.

" Whether you could find certain kinds of jobs near your hometown.
.Whether you would rather work for a big organization, a small one, or
Afﬂf ynufself!

: Hﬁw much money you want to make.

[_fHaw mugh you wnﬁld enjoy doing different jobs.

;niﬂhat your parents would like you to do.
,-- How you feel about going to college or ather :faining a:hgni after high
f“s:hunl.

" What your’ friends plan to do after high schaal.
';Haw much mgnéy yau war* to mzke.

Your skills--how well you do certain things.
Your aptitudes--how quickly you learn certain kinds of things.

The feeling of worth doing different kinds of jobs would give you.
" The amount of responsibility you would have in various Jobs. '
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Part-IV cont.

wagaa you would make when you were hired.
;hagges for getting promoted to a higher level position.

P Théﬂaﬁéial'gasitiun of workers in various jobs.
Ihe.amgunt of leisure time you want to have.

éthez ynu ld father Wﬁrk indnars or outdoors.

of job he or

’—ﬂ‘Ehﬂﬂl& you make a FINAL deeisinn about what yaur career will be when you
‘are 407
,vfaf ;WhEn you begin high school.

‘b, When you graduate from high school.

¢. . When you are in your twenties.
. d.-. When you are 40. :

CONTINUE ON TO PART V
- PART V

" Which of the fallgwing has to know the MOST about maps?
a. Sailor

b. Triack driver

¢. Topographer
. d. Pllot

e. -Photointerpreter

Which of these is the LEAST help to sick people?
‘' “a., Pharmacist
*-b. Ecologist
: - Orderly
Dietician
: PsgehiStriEt

:is usually :allege—ttained?
" Fireman

. - Computer programmer

. Salesman

.Disc jockey B
Computer operator : '

&
q
5
d

R

ERIC

Aruitoxt provided by Eic:



. Part.V comt.
NOT hire a nurse?
nterior decorator
Electric ’
1t -of the United States
t of a state university

ove often work nights.

ould ’Ekel”thé‘v'»HDS‘I math courses?

Aruitoxt provided by Eic:



Part V cont.

What da fgrestEfs study?
- Computer simulation
. - Zoology

" Botany
. 'bh and ¢
.4'::',. - b, and ¢

“f;ﬁhase job 1is probably the LEAST dangerous?
a. _Palicemgn

“"b.. Comstruction worker

el Security guard

Tdi- Coal miner

rIf you. 1like to draw more than anything else, which would be the YORST job
for you?
a._%Dfaftsman

b. ‘Interior decorator
c. Optometrist

d. Architect

e. Set designer

. 16. Hhieh Job COULD a high school student do while going to school?
a. Theater usher

b. Sales eclerk

.. . €. Paper deliverer

e "d. Library assistant

e. All of the above

17. Who spends a lot of time alone?
.a. Truek driver

b. Lathe operator

¢. Accountant

d. Fork 1lift operator

e. Airline pilot

~~==-187"~Who would be LEAST likely to live in a small town? R
: a. Used car salesman
b. Electrician
c. Alrline pilot
d. ~Né¢spaper reporter

-19, Who HAS to be able to speak well?
a. Sales clerk
b. Barber
..¢. Policeman
d. Clergyman
e. All of the above

:7{.5”20:?vﬁhu is LEAST 1ikeiy to study ‘a foreign language?
" - a. Flight attendant '

b. Doctor

¢. Lawyer

d. C.I.A. agent .
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‘23-

26,

25,

Part V cont.

Pe le_whg graduate from college can always find a job.

High schaﬁl diplama or less ~
'; Up to three years of school after high school
ﬁA*fc:tm:f—'_;.rea:? college degree

Hﬂfé than four years of college

; up- fn‘thfee years “of schaal after high school
A four-year collegpe degree

d. Mafe thﬁﬂ*féuf years of college

Adminigtrative aésistant

o a..‘High ‘school diploma or 1355

b{~ Up to three years of school after high school
e A Enuriyear caliege degree
d. More'than four years of college

File clerk
a. ‘High school diplﬂma or less

" b. Up to three years of school after high school

c. A four-year college degree

_d. More than four years of college

b. - Up to three vears of school after high school

29.

cosm remdemimm vt e mm e cE A cwac oz cpwmm Sa memmmen

Lawyer |

a. High Schﬁﬁl diploma or less

¢. A four~-year college degree

d. More than four years of college
7. Teacher

_a. -High achool diploma or less

b. . Up to three years of school after high school
¢. A four-year college degree

- d. More than four years of college

§1ﬂmbgt

‘a. High school diploma or less
_b. Up to three years of school after high school

c. A four-year college degree
d! More than four years of college

MEchanigal engineer

. a. High school diploma or less
b. Up to three years of school after high school

¢. A four-year college degree
More than four years of college
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Form V cont.

-‘Nhrge v
i ~High school diploma or less

Up to three years of achool after high school
A four-year college degree

1, ‘More than four years of college

el manager
" ‘High school diploma or less
b.  Up to three years of school after high school
A four-year college degree
pre Ehaﬂ fnur yearﬁ of eallege

»f:Fafester

" a.  High school diploma or less

"« 'bs Up to three yearas of achool after high school i
. .e. A four-year college degree

o dg' More than four years of college

_"_Optamgtrist
" a,. High school diploma or less
b. Up to three years of school after high school
A four-year college degree
More than four yeara of college

The CAREERS ORIENTATION BATTERY was prepared by
New Bducational Directioms, Inc., Crawfordsville,
Indiana under contract with the Careers Resource
Project, Huntingburg, Indiana (Grant No. OEG-0- e
73-5312--Part D of Public Law 90-576.) This form o
has been modified for use in the Penetrating School -
Strata Through Career Education Project, Bristol,
Connecticut (Grant No. O0EG-0-73-5301--Part D of Public
Law 90-576.)
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Prepared by: NEW EDUCATIONAL DIRECTIONS,
« Inc. (NED)
Box 307 7
Crawfordsville, IN 47933
CAREERS ORIENTATION BATTERY (COB)

Form 8
- experimental edition -

Directions: Please read each of the following questions carefully. On the

separate ansver sheet, draw a circle around the ietter of the
answer you think is the best answer. Do NOT mark on this booklet.

SAMPLE: Which is the largest automobile manufacturer in
the United States?
a. Ford Motor Company
b. American Motors
¢. General Motors Corporation
d. Chrysler Corporation

General Motors is the largest automobile manufacturer so "C" has
been circled on your separate answer sheet. This is NOT a test
but please do as well as you can. Answer all questions as
honestly as possible.
PART T
There are no correct or incorrect answers to questions in Part I. Fleasge
answer honestly. :
1. Do you feel left out at school? a. Yes b. No

2, Do you use what you learn at school when you are
at home? -a, Ye

3. Is lunch the best part of school? a. Ye

b. MNo
b. No
4., Do you think most of the things you learn in school

are really important? _ a. Yes b. No

5. 1If you don't understand something your teacher
says, do' you usually ask her to explain 1t?

]
&
L]

L= 2B =
2
o]

. Do you like to miss school?

2
Q

s it important to you to learn to speak well? a, Yes

[« B
et

=
o
o o
g

5> you wish you didn't have to so to school? a. Yes

-
]

yﬂu-éften read at home when on't have to? a. Yes

Te)
=
[ +]
=l -
=
Q

Do you usually feel unhappy at sc. 17 a. Yes

ot
P‘
o)

o you think learning about history is a waste
of time? a, Yes . No

12. Does it bother you to answer questions in class? a. Yes

P

i

[w)
o

o
=
o

13. Do you hate to do your homework? a. Yes b. No




Part 1 cont.

14. Will you have to use math when you are out of

school? a. Yes b. No
15. Do you often daydream in class? a. Yes b. No
16. Do you like to skip school? a. Yes b. No
17. Do you raise your hand in class very often? a. Yes b. No
18. Does school make you feel unimportant? ) a. Yes b. No
19. Do you usually 1like school? - a. Yes -b. No

CONTINUE ON TO PART II

PART II

Do you agree or disagree with the following statements?

1. A person should be prepared to change occupations several times during his
or her lifetime.
a. Agree
b. Disagree

2. A person's job isn't all that important because most of the really meaningful
things in life are done off the job. _ ]
a. Agree ‘

b. Disagree

3. A worker who's_been with a company for a leng time .should ncver be fired,
even if his performance decreases because the company owes him for years
of service and should keep him on until retirement.

a. Agree
b. Disagree

4. A housewife is a worker.

a. Agree
b. Disagree

5. A student is a worker.
a. Apree
b. Disagree

6. A wife is always successful if her husband has a good job.
a. Agree .
b. Disagree

7. I look forward to having a regular job.

a. Apree

b. Disagree
8. Black employees should be paid more than others because this group has ‘
been discriminated against for so many years.

a. Agree
b. Disagree
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10.

11.

12.

14.

15.

16,

17i

18.

19.

Part II cont.

It 48 the employer's responsibility to compliment a worker who comes to work
on time every day and obeys all the company rules.

a. Agree

b. Disagree

It is the employer's responsibility to compliment a worker who does exception-
ally good work.

a. Agree

b. Disagree

People should not expect to enjoy their jobs. As long as they’re making a
living'doing something worthwhile, they should be satisfied.

a. Agree

b. Disagree

With enough ambition, anyone can do any kind of work he or she wants.
a. Agree
b. Disagree

Workers with children should be paid more than others because they need more
money to support their families.

a. Agree

b. Disagree

There 1s no reason for people to work unless they get paid for it.
a. Agree
b. Disapree

It is the boss's responsibility to the company to fire employees who don't do

good work.

a.: Agree
b.. Disagree

If a worker does his or her job well, he or she definitely should be promoted
to a higher level position.

a. Agree

b. Disapree

A person's income tells you how successful he or she is.
a. Agree
b. Disagree

It is society’s responsibility to provide everyone who wants to make some
money with a job they know how to do.

a. Agree

b. Disagree

Whether they g pald for it or not, people should do some kind of construc-
tive work because it is their duty as a member of the society.

a. Agree

b. Disagree

Whether they get paild for it or not, people should do some kind of
constructive work because 1t makes them feel worthwhile.

a, Agree

b. Diszapree
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Part II cont.

Does this USUALLY happen when a person does QUALITY WORK? The worker . . . .

21, gets less work done in a day.

a. Yes
b. No

22, 1is disliked by fellow workers.

a. Yes

b. No
: 23. works efficiently.
e a. Yes
' b. No

24. has a better chance for a raise.

a. Yes
b! NQ
25. gets longer paild vacatioms.
a. Yes
b. No
26. 13 more satisfiled with his or her job.
a. Yes
b. No
27. puts less effort into his or her work.
a. Yes .
b. Mo
28. takes shorter lurch breaks.
a. Yes
b. No
29. talks to other workers only about business matters. .
a. Yes ‘
b. Ho B
30. gains self respect.
a. Yes
b. No
CONTINUE ON TO PART III
PART III
e For each of the following pairs, choose the item you think 1s more important to
- consider in choosing a future occupation.

1. a. Your sex
b. Your grades

2. a. Whether your parents can afford to pay for a college education.
b. Whether you work well in groups.
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Part TII cont.
3. a. The kind of people you like to work with.
b. Whether you want to be famous for your accomplishments.

4. a. VWhether you could find certain kinds of jobs near your hometown.
' b. - Whether you would rather work for a big organization, a small one, or
for yourself.

5. a. How much money you want to make.
b. How much you would enjoy doing different jobs.

6. a. WYhat your parents would like you to do.
b. Haw you feel about going to college or other tralning school after

7. a. What your friends plan to do after high school.
b. How much money you want to make.

8. a. Your skills—-how well you do certain things.
b. Your aptitudes—-how quickly you learn certain kinds of thimgs.

.' 9. a. The feeling of accomplishment doing different kinds of jobs wéﬁld—give
N you.

b. The amount of responsibility you would have in various jobs.

10. a. The wages you would make when you were hired.
b. The chances for getting promoted to a higher level position.

= 11. a...The social position of workers in various jobhs.
." b. The amount of leisure time you want to have.

12. a. Vhether you want to get married eventually.
b. Whether you would rather work indoors or outdoors.

13. During the past week, have you thought about what you want to be doing
. 10 years from now?
- a. Yes

. b. No

14. When should you make a FINAL decision about what your occupation will be
when you are 407
a. When you begin high school.
b. When you graduate from high school.
¢. When you are in your twenties.
d. When vou are 40.
15. 1Is it important for a person your age to think about the kind of job he or
she may want after finishing school?
a. Yes
b. ¥No

CONTINUE OF TO PART IV
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PART IV

1. Which of the following has to know the MOST about maps?
a. Sailor :
b. Truck driver
c. Topographer
d. Pilot
e¢. Photointerpreter

2. Which of these is the LEAST help to sick people?
a. Pharmacist
b. Ecologist
¢. Orderly
d. Dietician
e. Psychiatrist e

3. What jobs SHOULD women do?
a. Teacher, nurse, or stewardess
wen b. Trucker, mechanic, or carpenter
¢. Doctor, lawyer, or scientist
d. An® of the above

4. Who 1is usually college-trained?
a. Fireman

b. Computer programmer

¢. Salesman

d. Disc jockey

e. Computer oparator

5. Who would probably NOT hire a nurse?
a. Armed Forces

b. Pediatrician

c. Large factory

d. School board

e. Psychologist

6. Who travels the LEAST?
" a. Commercial pilot
b. Airline stewardess
¢. "Alr traffic controller ) e e e
T 7Td. Airline navigator

7. Who is a salesperson?
a. Real Estate Broker
b. Insurance agent
e. Travel agent
d. HNone of the above i o
e. a, b, and ¢

8. Do most actresses make a lot of money?
a. Yes
b. No

9. Which of these has LEAST to do with constructing houses?
a. Bricklayer

b. Electrician

¢. Interior decorator

d. Plumber




Part IV cont.

Which jobs SHOULD men do?

a. Life guard, usher, teacher

b. Interlor decorator, nurse, secretary
c¢. Mechanic, engineer, pilot

d. a and c

e. Any of the above

Who RARELY works at night?

a. Policeman '

b. Comedian

¢. Telephone operator

d. Electrician

e. All of the above often work nights.

Whose job is probably the LEAST dangerous?
a. Policeman .

b. Construction worker

¢. Securlty guard

d. Coal miner

If you like to draw more than anything else, which would be the WORST job
for you? ’
a. Draftsman

b. Interior decorator -
¢. Optometrist
d. Architect
e. Set desipgner
Which job COULD a high school student do while going to school?
a. Theater usher
b. Sales clerk
c., Paper deliverer
d. Library assistant
e. All of the above
Vho spends a lot of time alone?
a. Truck driver
b._ Lathe operator . . o
c. Accountant .- - - - o
d. Fork lift operator
e. Alrline pilot
Who would be LEAST likely to work in a small town?
a. Used car salesman
b. Electrieian
c. Adrline pilot
d. Newspaper reporter
Who HAS to be able to communicate well?
a. Sales clerk
b. Barber
¢. Policeman
d. Clergyman
e. All of the above
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19.

Part IV cont.

Who 1s LEAST likely to study a foreign language?

a. Flight attendant
b. TDoctor

¢. Lawyer

d. C.I.A. agent

2. Ambassador

People who graduate from college can always find a job.

a. True
b. False

Imagine that you have a wooden pencil.

necessary to make the pencil?

20.
21.
22,
23.
24,
25,
26.

Which of the following workers

27.
28.
29.
30.
31.
32.

For
for

33.
34.

35.

. 36,
38.
39.
40.
“41.
42.
43.

44,

Forester
Carpenter
Miner

Lumber jack
Designer

Saw mill hand
Farmer

Politician

Tax collector
Mailman

Vriter

Salesman

College profeasor

each job name the interest

the worker to have.

Vieather forecaater
Carpenter

Payroll clerk
Fire fighter
Fashion model
Sales manager
Farmer

Newspaper columnist
Town mayor
Actuary

Physical therapist
Sociologist

a.
a.
a.
a.
a.
4.

- Yes

Yes
Yes
Yes
Yes
Yes
Yes

oo oo ot oo

Which of the following workers were

No
No
No
No
No
No
No

help your school run?

Yes
Yes
Yes
Yes
Yes
Yes

oo oo

No
No
No
Na
Ho
No

in the second column that is MOST important

Helping others.

Fxpressing your feelings and ideas.
Discovering new explanations of how
things work.

Orpganizing a group of people to get

a job done,

Seeing the actual results of your work.

mation.

The CAREERS ORIENTATION BATTERY was prepared by

New Educational Directions, Ine., Crawfordsville,
Indiana under contract with the Careers Resource
Project, Huntingburg, Indiana (Grant No. OEG-0-73-
5312-=Part D of Public Law 90-576.)
.been modified for use in the Penetrating School Strata
Throuxh Career Education Project, Bristol, Connecticut
(Grar.- No. OEG-73-5301--Part D of Public Law 90-576.)

This form has
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l. APPENDIX 1
Kindergarten Study

Summary Report
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BRISTOL CAREER EDUCATION PROJECT
"Penetrating School Strata Through Career Education'
Kinderpgarten Study

Summary Report

prepared by:
Mew Educational Directions, Inc.
Crawvfordsville, Indiana 47933
May 1976

Although elementary career education programs are often qguite intensive at

the kindergarten level, efforts tc evaluate the impact of career education
rarely include kindergarteners. /e reason for this exclusion is that most

evaluation strategies utilize paper-and-pencil testing of some type which is an
unreliable measurement technique for very youns children.

Nevertheless, the Briastol Career Education Project (BCFP) staff and kinder=
garten teachers have perceived positive influences of career education for five
year-oldas, and requested NED to make an effort to document these effects. This

report describes NED's first attempt at systematically investigating the effects
of career education on the behavior of kindergarten students.

Background

~ The following excerpt from a March 19 report submitted by NED to RCEP
shows the origins of the experimental desien. WNED proposed several evaluation
strategies and the BCEP staff chose the simulated guest speaker design for im-
plementation.
In a February meeting of Mr. Gannon, three BCEP staff, and
seven BCEP kindergarten teachers, the behavioral consequences of
career education which these teachers have observed in their child-
ren vere identified. TFollowing are possible strategies for assessing
some of these effects.

=

Each of these approaches involves comparisons of children in
career education classrooms to those in more traditional classes
and thus requires the cooperation of at least one kindergarten
teacher not involved in career education activities. All approaches
require careful control of the experimental setting, including the
use of the same investigator(s) for all groups. Since judgemental
decisions will be made by the investigators, they must be unbilased
and should be unfamiliar to all the children included in the study.
Investigators who are unaware untll the conclusion of the data
collection and scoring of which classes are 'career education”
and wvhich are "control" would be needed.

OQutcomes: *Career aducation children are more aware of the
feeling aspects of jobs.
*Carear education children are more inquisitive and
free to ask questions.

ok
A
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Aruitoxt provided by Eic:
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Evaluation Aporoach: Simulated suest speaker

Investigator 1 enters the classroom and is introduced by the teacher. le
or she says, "Hi, kids! I came to talk to you about my job. I ama __
(an occupation unfamiliar to the children). UWhat would you like to know about
my work?"

The visitor may explain the job briefly before orenins the discussion, but
should give the same ''speech’ in all classes in the study. The discussion should
be allowed to flow naturally thereafter.

Hethods

Ms. Judie Thompson, MNED's Director of Administration, was chosen as the
guest speaker and Ms. Deborah Ronnet, also of MED, as the ohservor. WMeither
Ms. Thompson nor Ms. Bonnet had vnreviously visited Rristol, nor were they aware
of which teachers had bheen involved in RCEP activities. The BCEP staff and
teachers wvere asked to avold any comments indicating a particular teacher's

participation in the BCEP program before, during, or after thelr classroom visits.

The BCEP staff arranged for twelve classroom visits on April 29 and 30,
and distributed the letter explaining the purpose of the visit to participating
teachers (see attachment A). Four of these teachers have not been involved
with BCEP nor received any project services, the remaining eight have imple-
mented career education throughout the school year with the aid of RBCEP services.
The kindergarten career education activities focused on increasing self aware-
ness, the feelins aspects of jobs, and increasing tolerance and understanding
of each other.

On the basis of the input from the seven Bristol Kindergarten teachers,
and after consulting with a kindergarten teacher in Crawfordsville, Indiana,
NED developed a puest speaker presentation which was somewhat more structured
than originally had been planned. Snapshots of 's. Thompson performing various
job tasks were mounted on cardboari for use as visual aids. Ms. Thompson's
presentation was designed to facus on career—education-related points such as
the relationship between her job and those of other workers and aspnects of her
job she particularly likes. The orieinal plan to bepin with a speech, then to
call for questions was revised so that children could ask guestions or make
comments at any point during the presentation. Several questions were also
asked of the students, includine, "Could a man do my iob? Vhy or why not."
"Did going to school help me in my iob? How?'~ ‘'TtThat are some thinrs vou
would like about my joh?" "Is there anything you would'nt like about my job?”

Upon entering the classroom, the teacher introduced the visitors and
assumed an inconspicuous position with the observer. The childern sat on the
floor around the speaker who sat in a low chair. During the presentation, the
speaker encouraged any questions or comments relevant to the discussion. Irrele-
vant lines of conversation (e.s., '"e have two telephones at our houge') were
politely discouraged.

At one point during the presentation, children who helieved a man could do
the speakers's job were asked to stand. At another point, children who believed
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these activities appeared to control restlessness, it became clear that children's
responses could not be considered independent of one another and no analysis

was performed on "'answers’ to these question.

. that golng to school help the speaker in her job were asked to stand. Althourh

Data were collected for twenty minutes after the children were settled and
the presentation hegan. Usinp a stopwatch and the data collection form in
Attachment B, the observer recorded the number of children not attending to the
discussion at 4-minute intervals. The original plan to ccunt the number of
children participating in the discussion was changed when 1t was learned that
kindergarten children tend to respond en masse, and that 1007 participation is
virtually assured. Each session was also recorded on cassette tape for later
analysis.

experiences. WNo distinction was made between person and product-oriented

questions, and children's answers to the speaker's questions were analyzed.

. The following analyses were performed by classroom units. The number of ques-

- tions asked about the speaker's job, the number of reasons the children would
and would not like the job, the number of ways school helps in the job, and
the proportion of children appearing to attend te the diseussion at 2, 6, 10,
14, and 18 minutes after the beginning of the presentation. Only after tapes
were transcribed and all analyses were performed on individual classes were
the NED staff told which teachers have been involved in the BCEP program.

Results .

. ~ One comparison class was exceptionally responsive to the presentation,
although the other three were clearly less responsive than most career educa-
tion classes., The reason for this is unknown, but it is possible that the
teacher has included career educatlion approaches in her instruction without
realizing - 1£. The socioeconomic status of the neighborhood 1s comparable to
that of the other schools included in the study. Furthermore, no differences
were noted among various classrooms which could be attributed to sociloeconomic
status. Since this single classroom in some cases affected the results greatly.

. the class will be referred to as CA, and differences between comparison and
career education classes will be discussed both with CA included and excluded.

The number of job-related questions asked by children in career education
classes ranged from 1 to 9, with 5.0 as the averapge. 1In the comparison classes,
the number of questlons ranped from 0 to 14, with an average of 4.5. Even
includins CA, the greater inquisitiveness in a guest speaker situation of child-
ren with career education experience could be inferred. VWhen CA 1is eliminated,
the average number of questions in the comparison classes was only 1.25, as
compared to 5.0 in the experimental classes.

Some of the questions qualifying as relevant were: ‘Why don't you like
running machines?’” '"thy don't you quit?’ "How long do-you work? Do you
work at night?" “Do you have to help peonle?" 'Do you help people pet johs?"
“Do you get a vacation?” Do you go outside?' "How much money do you pet
for about a week?” ‘What kind of building do you work in?  ''Po you talk to

g other people about careers?” 'No you work hard?” 'Why don't you watch the
. typewriter man fix it so you can learn how?”

15
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After the speaker had described her job, she asked the children at large
whether they would like her job, then asked individuals why they felt that way.
Career education classes gave from 0 to 6 reasons for liking the job (average =
3.5) and from O to 5 reasons for disliking the job (average = 1f83)i7 Comparison
classes gave from 0 to 2 positive reasons (average = 1,25) and from 0 to 2
negative reasons (average = .5). The superior performance of career education
classes on this question may be attributable to self-avareness activities;
children who are aware of their likes and dislikes can better predict their
reactions to a given work situation.

Fxamples of things children would like about the job are:

"I'd 1ike to run the printing machine."”

"To talk on the telephone.”

"You get to ride on airplanes.”

"Recause I like people."

"To get some money.'

"I'd 1ike to go away a lot.”

"Interviewing people.’

"It would keep me busy.’

"You get a day off.”

"You get to type."

"it's fun.”

Some responses to the question, '"What wouldn'’t you like about my job?"
"I wouldn't like typewriters."”

"The machine makes you get all crummy.’
"Going to the Post Office every day.”

"Cause you have to write sguff,"

"You work too hard.”

"Because you have to work at nizht sometimes."”

"T wouldn't like to go on airplanes."”

"Too many things to do."

"Because I don't like to po from place to place. I just like to stay home.’
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. "Your job's too long.”
"You have to talk too much.”
"T don't like that job--it's too hard. I'm going to be a fireman.’
When asked how poling to school helps Ms. Thompson in her job, career educa-
tion classes gave from 1 to 4 ways (average = 2.14) and comparison classes from
0 to 7 ways (avgragg = 2.75). WYhen CA 1is discounted, the averave number of
reasons was 1.33 per class.
Some of these reasons vere:
"You learned to read.®
"You learned to count."
D "You learned to study.’
"You learned to write checks."”
"You learned to type."
"You learned to eat right."”
l’ "You learned how to get the pencil and paper and stuff like that.’
"You learned to try and get a job.''
"You learned how to follow directions.”

Finally, the attentiveness of career education classes was found to b«
greater than that of comparison classes. The percentape of children in each

then these percentages were averapred for each group.

Percent of Group Attending

Time in Minutes
2 6 10 14 18
Career Education 997 967, 96% 79% 557%
Comparison 95% 897 767 597 75%

In summary, there is tentative evidence that career education experiences
at the kendergarten level have affected children in the followlng ways:

1. A GREATER INTEREST IN JOBS, MORE OPEMNESS W1TH ADULTS,
AND/OR A BETTER UNDERSTANDING OF THE NATURE OF JOBS AS SEEN IN
THE GREATER TENDENCY TO ASK JOR-RELATED QUESTIONS OF A WORKER AMD
AT INCREASED ATTENTIVENESS TO A GUEST SPEAKER.
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2. INCREASED ABILITY TO PROJECT THEMSELVES INTO ' WORK ROLE,
AS SEEN IN THE REASONS FOR LIKING OR DISLIKING THE .JOB.

3. INCREASED AVWARFNMFESS OF THE RELATIONSHIPS OF IN-SCHNOL
LEARNING TO WNRK SITUATIONS.

Finally, many children made humorous or interesting career-related comments
which could not be analyzed objectively. A few are presented below and identi-
fied by group:

“hen asked, "Vhy don't you think a man could do my job?"
"Because a man does better things than a girl does’ (ce-boy)
"Because we can fix things better” (ce-boy)

"1f his wife couldn't do the job, he would have to. They'd have to get _
a babysitter” (comparison) .

"Cause it's your jot.' (ce)
"It's a girl's job. Men work somewhere else." (comparison)
""™Men can't type" (ce)

"There wouldn't be enough men to do your job." (ce girl)

"You would have to ask your boss if a man could have your job.” (ce)
"Because men do their own jobs and women do their own jobs.' (comparison)
"A man could do your job because it doesn't make no difference.’” (ce)

“hen asked, "If a worker in the company wanted to go somewhere far away, what
could I do to help them?” .

"You could get them a sleeping bas.” (comparison)

"That's not an airplane! That's a whisper jet! and jets don't come to
Bristol." (comparison)

"My poppy had to go to school and he's old.” (comparison)

"I would like to work for you, because you need help. You have too much
to do." (comparison

"My mommy got laid off 'cause I didn't want a babysitter anymore." (ce)

"When I grow up, I'm going to do what my daddy (mommy) does.' (At least
one in each class.)
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\7! anker Gannun and Assnclates Educatmn Prnjects

BOX 307 CRAWFORDSVILLE, INDIANA 47933 (317) 362-8877

April 16, 1976

Dear

The Bristol Career Education Project has arranged for us to visit your
kindergarten class on at . The purpose of this visit will
be to study the effects of a career education program on children's respon-
giveness to guest speakers.

- Judie Thompson will act as guest speaker, talking about her job as
NED's director of administration. Debble Bonnet will sit behind the children,
taking notes and operating a tape recorder.

Vhen we arrive in your classroom, please introduce us to the children,
explaining that Miss Thompson 1s going to talk to them about her job and
Mrs. Bonnet is just going to watch.

The discussion will be recorded so we can analyze the kinds of questions
hildren ask. Notes recorded during the sesslon will indicate the number
f ¢hildren participating in the discussion and the number attending to it.

We will Eéll ct data for twenty minutes, but we can stay a few minutes

longer if the disec i@n is going well and the children are not restless.

Neither of us knows whether f@u have been using career education. Ve
want to be objective for the "experiment,"” so please don't tell us.

0f course, you'll want to tell the ehildren about our visit in advance.
Prepare for the visit in your usual way, with only activities you would
no:mally use iﬁ pfepsfaﬁiéﬂ fo a guest speaker. While we're there, please

Thank you for agreeing to participate in this study. We look forward
to meeting you and your children.

Sincerely yours,

Debatah G. Bonnet

r\ygr‘{‘-ﬁi i *_\l’ Z LA
7 \

Judith M. Thompson
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Simulated Guest Speaker Data

. Teacher:_ , : . School: — ——

Date:_ B _ __ Time:_

Number of children present:_ . e .
Tape number: _ R
Number not attending: _ _ - I B}

2 min. - 6 min._ 10 min.___ 14 min.__ 18 min.

Particivants: _

. - - - - o o - - 7‘ B - -

Could a man do this job? Yes ~ R e

Did school help me? Yes _ e
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Memorandum for: BOB EDMONDSON

Subject: Summary of Staff Logs Date: April 5, 1976
Refersnce: Grant No. OEG-73-5301 From: Deborah G. Bonnet

Attached is a table summarizing the percent of time spent by BCEP staff
members in various activity categories during the period of October, 1975, to
February, 1976.

The larpest proportion of recorded time has been devoted to consultation,
which is appropriate for a project in its third year. Workshops and adminis-
trative tasks have also involved major protions of staff time.

However, the staff logs received by NED are extremely incomplete due to a
variety of factors, including BCEP staff turnover. This can be seen in the
large variation of total logged hours from month to month. Since available
data is incomplete, NED hesitates to draw conclusive implications from the logs,
and does not presently plan a more indepth analysis than that presented here.

Due to the difficulties encountered in maintaining staff logs, MED recommends
that their use be discontinued at this time.
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Surmary of BCEP Staff Logs
The percentape of total logged hours by activity category and month

- Activity Category Oct. XNov. Dec. Jan.
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D VI. Conclusions, Implications and Recommendations:

As can be seen by Part IV of this report, the project had a
number of very positive results.on the public and non-public
schools of Bristol. Project activities, however, were not free
fram some enaumbrancas. Due to the original gaal of infiuenGing
Ec@pe Df the program was rathar 1argeg To gut thls final
asgessment in perspective, therefore, this section of the report
providea conclusions, implications and recommendations according
to the original set of objectives, the project developed
objectives, administrative concerns and, lastly, the general
impact the project has had on the district.

A+ Elementary Objectives (K-8)

1. Conclusions: It can be concluded that substantial effort
wae made by the participating elementary Bristol educators
to develop and adopt methods which fostered a change in the
educational process. This change was, in fact, demonstrated
by greater numbers of students exhibiting an increased
awareness of self, potential careers and community resources
during and after the project as compared to before the
program's beginning. This information was procured from
informal asaeasments made by concerned teachers, parents and

. administrators. Empirical evidence, however, has not
verified this assessment in that the project did not have
a continuous, research approach to project evaluation
(see Part V). What was clearly evident, however, was the
. fact that schools not participating in the project did not
yield a similar set of observations from their respective
teachers, parents and administrators. As far as teachers
beccm;gg more aware af knDW1ng and us;ng conceyts ralated

In Echaols ‘where t%achers were déeply involved, cu:r;cLlum
changes were made.
2, Implications: The project at the elementary level may have
had two erroneous assumptiona built into the original design:
a) That the entire elementary curriculum of a school
district serving 14,000 students could be totally
modified within a three year period of time. It
night have been more appropriate to have concentrated
all project efforts in the original set of four K-8
target schonls for the three year period. This would
then have allowed the diatrict to have developed a
more refined set of models. Thia, in turn, would have
allowed the other non-target schools to adapt career
education at a pace determined by school officials after
the project concluded.

> '
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b) That voluntary participation in the project by ‘
teachers and administrators could produce a total '
approach to career and self-awareness activities. While
vnluntary participation did produce extensive amounts
of career education material, there was a notable lack
of systematic incorporation of these materials into
all classes. Further, the participating teachers
developed such activities on the basis of curriculum
requirements and not on the tenets of Career Developrant.

This meant that a systematic approach to exposing
children to the fifteen Career Clusters was not possible.
In short, most pro;act pupils were exposed to, on the
average, five or six clusters.
3. Recommendations: In reviewing the elementary objectives, it
appears evident that a primary and intermediate career
- education project should attempt to concentrate its efforts
within a small, representative group of schools which become
totally committed to developing the model(s) for the rest of
the district.

B, Secondary Objectives:

1. Conclusions: The Bristol Career Education Project experienced
a large degree of success in achieving the objectives of the
high school phase. The moat notable achievements were in
developing outstanding career exploration, guidance outreach ‘
and community involvement programs. Just about all high school '
students became involved in career education activities as a
result of these efforts. Moreover, this involvement was
accomplished in a systematic way and was well coordinated with
the regular curriculum. Importantly, the extensive community
involvement built by this project led the way to major amounts

o . of similar involvement in all phases of the educational process

e ©  in the district. Purther, this involvement was instrumental

v in the successful effort to develop a system-wide Department

i - : of Vocational and Career Education.

Regarding other aspects of the secondary objectives, a smaller
degree of success was achieved. While it was possible to .
encourage students to seek vocational and work experience gkill
training, it was not possible to place all interested atudents
into such learning experiences. This placement problem was
simply due to numbers. Over one thousand five hundred students
showed this interest. The district serves about five hundred
in approved vocational programs and we have been able to send
another one hundred or so to State operated vocational schools.
This leaves about nine hundred students not served in
vocational programs. The project, however, did help the
district and the State Department of Education to focus on

this problem and as a direct result, the State has agreed to

- 29 -
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establish a regional Satellite Vocational-Technical School
in Bristol which should be serving another two hundred
gtudents. The graduate follow-up study results for two
years also helped to emphasize this need for more vocational
and basic academic instruction. This study, while effective
in gathering pertinent occupational education information,
did not have extensive impact on counseling functions. This
was due to time limitations in getting this information
built into the district's guidance objectives. What the study
did allow for, however, was success in preparing high achool
Juniors and seniors to apply for QGE;thBE. A very success-=
iul aspact of gu;dange outreach programm was the job

s &

Further, the i:@pscut followaup study be;ame the basis for
two additional projects:
; A Title VI Special Education program
b) A Title IV Individualized Alternative Study program

2. Implications: The high degree of success of the secondary
phase of the project can be traced directly to the concen=-
tration of services. TUnlike the elementary portion, where
two staff members were responsible for over five hundred
teachers, the secondary level was designed to have one
gpecialist for each high school; or one staff member per one
hundred fifty teachers. Further, these career specialists
being assigned, for the most part, to one school became
identified as a staff member of that school. This, no doubt,
helped foster greater communications and interdependence
between the regular staff and project personnel.

3. Recommendations: It appears gquite appropriate to recommend
that a secondary career education project should have a
high degree of concentrated effort per school., Extensive
and positive results can be achieved if the career education
personnel are assigned as part of the school staff; and,
_where such personnel are receptive to_the needs of the
school's faculty. A further regulrement would be that career
education staff be thoroughly dedicated to guidance,
humanistic education and career education principles.

C. Placement Program Objectives:

l. Conclusionms: While an extremely efficient method for assisting
exiting students to secure a job situation, two factors
- detracted from this program's effectiveness. The first dealt
with community knowledge of this service. For many years,
potential employers relied on informal contacts with a wide
variety of school system staff, In short, many different
. educators were assisting their friends in the community to
find appropriate people for jJjobs prior to the project's
—implementation. While efforts were made to orient the
commmnity to the more centralized placement program, much
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3.

1.

more time and money was definitely required to achieve

these objectives in an effective manner., The second major
difficulty affecting this program was the drastic downturn
of the economy of the Central Connecticut region. Frior

to 1972, just about 50% of graduating students could be
expected to find positions after leaving the school syatem,
Between 1973 and 1976 this number was cut in half due to the
pevere impact the recession had on the region. Fewer jobs
available simply meant fewer placements.

Implications: This phase of the project, therefore, was
initiated with two powerful factors working against success-
ful implementation. It is estimated that at least five years
and $50,000.00 worth of effort could have re-oriented both
community employers and school staff to rely more on a
centralized placement program. Further, an experimental
placement function can only be fairly tested during relative-
ly stable economic conditions.

Recommendations: From the above information, it is clearly
evident that an experimental effort to institute a central-
ized placement program must have stable economic conditions
as well as sufficient time and resources to orient the
various populations to this service.

D. Besgg;gg Center Objectives:

Conclusions: Next to the secondary phase of the Bristol Career
Educat;on Erogéct, this pbase was. the moat succéssfui. There
to Praduce qpal;ty reaults for the entire school ﬂlEtIth;
Teachers, through the vast array of in-service training,

became comfortable in using materials and equipment from the
center to develop the aforementioned variety of career
education activities. This was further developed by the
resource center coordinator's efforts to establish Satellite

‘Resource Centers in a number of Bristol schools. Also,

through having resource development aidea and good
comminication resources, this center became the catalytic
agent to have the community become deeply invelved in career
education. - In, short, this phase of the project provided
extensive support functions in order to allow the career
specialists to work with teachers in developing grass-roots
career education activities. )
Implications: It would appear, as a result of this phase of
of the project, that a thorough effort to develop a career
resource center would be very beneficial to any career
education program. To be successful, however, such a support
program must be able to provide adeguaté resources, in a
fairly immediate response to teacher, student and/br
administrator needs. Further, such a center probably would
need a method to acquaint these populations with what is

- 31 -
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available. Such devices may inslucie in-service training,
news letters, information bulletins, etc.

3. Recommendations: As a result of having such EuGEESE with
the Career Resource Center, it would appear that most
programs in career education could benefit from a similar
effort. However, Bristol's experience =seems to indicate
that this type of center must be appropriately staffed and
equipped. Further, an active, positive effort must be made
to develop utilization of the center by other, peripherally

involved educators.

E. Administrative Concerns:

l. Conclusions: Administratively, this total project was a
very large undertaking. Extensive cooperative efforts had
to be instituted between project personnel, building
personnel and all other supportive staff. Such three way

i communications periodically would break down creating

’ some degree of misunderstanding. This, in turn,

- would lessen the effort within a particular school anﬂ/cr

department to implement career education. However, in

schools where the principal and/or department head took an

active leadership role, project activity was extensive. For

example, the seventh and eighth grade curriculum in English,
A Mathematica, Science and Social Studies became heavily

D' : infused with career education concepts at West Woodas School.

m The principal became a facilitator and coordinator so that

most teachers and all students became involved in developing

L a Model City. The core of activity was to have each student

function within the school in a job situation. The city had

an employment bureau, radio atation, store and bank. Script
currency wae used to pay children for certain "occupations'
for which they competed. In short, a mini-society was
created and became very successful. Leading this venture
wag the school principal and the science department head.

Another administrative concern became staff continuity.

Several of the project persomnel left for other, more

responsible positions. This led to a degree of breakdown in

service by the project. Obviously, efforte were made to
replace such staff as quickly as possible; and for the most
part, such attempts were successful. However, two situations,
occurring at different times and for different reasons, left
the project short staffed for a considerable period of +time.

Finally, two other concerns affected the program from an

administrative standpoint., As mentioned before, three years

appears to be to short a time span to effectively change the
total curriculum of a district the size of Bristol. Even
projects funded a% the level of the Bristol program must

Btill deal with traditions inherent in the community and the
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school system. Such traditions often work against change,

no matter how important such change may be viewed by some
populations of the school district. Further, the even
fmﬂ:lmg 1evel cf progeats hav;ng nmiti—year 1;1‘3 can serve
after 'I:his sta.rtsup péri.od. is over. Tn.:ls BI‘lE‘tDl gra,ject
coat about $130,000.00 a year to conduct. That figure
represents more than one mil in taxes. The temptation to
"chop" such a support program from the regular achool budget
at the end of Pederal funding becomes very great. It might
be a more appropriate method to fund similar projecta in a
"gliding" fashion. In this manner, the start-up costs at

the beginning would be totally Federal funds, After the
first year, Federal funds would drop annually with a
commensurate rise of local funding. Doing this over a five
year period would thus allow a more comfortable period for
project implementation and would also permit the local
district to assume, annually, an increasingly more responsible
financial role.

Implications: As indicated above, project administrative
activity could have been improved upon. It appears that
increased program life with an extended funding pattern

would have been extremely helpful to implement such a massive
effort. Murther, project activity appeara to be most
effective where there is extensive middle management commit-
ment to the goals of the program. This can be further enhanced
Ey havlﬂg commun;cat;ons as d;rést a8 gossiblé. It wauld '
astlvity, coul.d,. help to réduce Poten‘ﬁ;al ili‘f;culty. iﬁci—
dentally, it has been our experience with title IV operations
that when these two populations are responsible for funded
programs, the project does run more smoothly and have a more
immediate impact on students.

Recomméndatloﬂs- ’As a resuit of Brlstoi's Career Eiucation

lf'
3 Project fund;ng 1ife be extended from three to five years
b Project funding be based on a sliding formula rather
than a full funding pattern. Such a formula could be
gcheduled as followa:
_First Year = 100% USCE funds ,
Second Year = 80% USOE funds 20% Local funds

Third Year = 60% USCE funds L0% Local funds
Fourth Year = L4O% USOE funds 60% Local funds
Fifth Year = 20% USOE funds 80% Local funds
Sixth Year = 0% USOE funds 1@0% Local funds

g) In-service training, regarding program involvement for
principals and department heads, would be the initial
function of projects.
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d) Thorough, direct communications be made a major
;espenaibility of project directors.

F. General Tmpact of Bristol's Career Education Project:

1.

3.

Ganclusians- In final review, it appears that the three
major changes in ths sur:lcu;uma Fuzther, 1t has ;nsartei
practical, world of work concepts into many of the district's
classrooms. To be sure, some teachers found it more useful
than others; and, as a result, some students received

a greater beneflt than others during the rather short project
period. But that appears to be the nature of most change

-efforts; and, therefore,- is- not a reflection on the concepts

of career education per se. What is noteworthy, is the fact
that the project did have a major impact on this echool
Eyﬁtem. Dne Pr;me examplé of this ﬂniluence was the creatlon

The district has budgéted more thag 350 000. DD to allow fér
this department's functions during 1975—1977. Coincidently,
Bristol's efforts served as a working model for other
Connecticut districts and as one-of several devices to aszaist
the State Department of Education to-implement both a Master
Plan for Vocational and Career Education and P.L. 75-422.
This law stipulates that all school districtas in the State
must have goals, objectives and a plan to develop and offer
students services in career and vocational education by
November, 1977. In short, while problems did occur in the
operation of this project, many positive results also occurred.
Furthér, in we1gh1ng these, it defln;tely appears that the

to the ilst:l@t'é stuﬂents than the d;ff;eultles.

. Implications: It would appear, then, that any effort which

helps to bring students in touch with the real world they
will encounter as adults, would be beneficial to

districts similar to that of Bristol. When such efforts go
further to provide these students with practical information
regarding occupations and the various expectations therein,
it can only result in better prepared students; which is, no
doubt, a major goal of most American school systems.

Final Recommendations: In that Bristol did achieve a fairly
large number of positive benefits in undertaking a revision of
the curriculum toward a career education orientation, this
project can be considered relatively successful. Therefore,
it is recommended that other school districts, which are
periously considering curriculum revision, thoroughly review
career education concepts and techniques. Such changes may

allaw thege ﬂlstrlgts to assiat students in becoming better
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The Bristol Public School System affirms its compliance
with Title VI and Title IX legislation, meaning that it
does not discriminate nor permit discrimination on the

basis of race, color, religion, handicaps, sex, age, or
national origin.
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Through Career Education"
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] Curriculum Guide:
"Reducing Sex-role Stereotyping Through
Career Education"

Project No. 554AH50069
Grant No. GO(T502291

" Exemplary ProJect in Voecational Education
Conducted Under ]
Part D of Public Law 90-576

The curriculum guide reported herein was developed
pursuant to a grant from the Office of Education, U.S.
Department of Health, Education, and Welfare. Foints
of view or opinions stated do not represent official
Office of Education position or policy.

Clarice'N. Stevens
Project Coordinator

Bristol Career Education Program
Bristol, Connecticut 06010 .
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PREFACE

The selection of a career is significantly affected by a person's self-

concept. An impartant aspect of one's self-concept is sexuality. Early in
‘1life, people learn behaviors which are appropriate for thei: .spective

gexes. Since we are living in a sex-biased society, people's values, behav-

iors, and consequent career choices are dichotomized a long sexually determined

lines. An unconscious ideology about the nature of the male and female exists
and constricts the emerging self-image of the child. BSex-role conditioning

oclety

places an artificial constraint on the aspirations of all people in our

and precipitates a pervasive pattern of discrimination.

4
¢
i

Sexism continues to be an integral part of the hidden curriculum in many
C school settings. Students interacting with sex-biased teachers will inculecate
i' a sex-stereotyped self-concept and value system which will perpetuate career
i} selection along sex-biased lines. In order to avoid continued imposition of
- gexism in the schools, it is necessary to heighten the awareness and under-
standing of iis influence in school personnel.
The lesson plans and bibliographies compiled in this booklet were created
e by the people who participated in a series of in-service workshops to heighten
awareness of sex-role stereotyping and its relationship to Career Education.

After developing awareness of sex-stereotyping, participants designed and

implemented éareer units in their classrooms. These prolects represent one
way that awareness developed during in-service workshops were transferred to
thelr students.

I wish to express special appreciation to Irv Hott for his efforts in
conducting the workshops and Kathy Quinn for her support in compiling this
E booklet. |
gla:ice N. Stevens
Project Coordinator

Bristol Career Education Program
Bristol, Cecnnecticut 06010




CLUSTER: Consumer and Home Economics
SUBJECT: Biology

DEVELOPED BY: Robert Quilty

GRADE: 10-11
1
RELATED TO: Child Development

GOAL: To show the parents' relationship with the child effects personality developm

“("..  CAREER EDUCATION OBJECTIVES:

-'i }} To discuss the ways in which a mother might respond to the child's needs

e To show the effect that harmony in the home has on child devel: -ment

s To preaent the effects of the broken home

e To show how sex biases are reinforced in father's relationship with a son and a
. daughter

e To diséuss the role of the mother with the children :

To discuss changes in the mother-child relationship when the mother assumes a
career while the child is very young

PROCEDURSE,
I. %ha Rew Baby
A. Learns to ery for attention
o 1l. Cries when hungry, uncamfart5bly, ete.,
@ a. Should mother sttend to baby every time he cries?
b. Should mother only feed, hold, ete., on schedule?
II. PFather-Mother relationship
A Harmony in the home
1. Child feels secure if he absorbs love, security, Job, laughter from
parents
g, From this the child davelcps happiness, Eindnéss, and self contlde

B. The broken home _
1. Child's tendency to love both perents thwsrted by fact that each paren
. resents the other -
e 2. Child's desire to be with both parents equally is thwarted by divorce
. ) court
! a. Does one parent now have more effect on child than the other?

III. PFather-Child relationship
A. Pather-Son

1. Father instills masculine attributes in son
L. a. Father becomes symbol of self-sufficiency, aggreasiveness, and
strength

B. Father-Daughter
1. Effect of father-daughter relationship is less clear than father-son
a, Father can't teach "Feminine Graces", but can show pride and approt
a3 they develop




IV. Mother-Child relationship
A. Both son and daughter look to their mother first for all thelr needs

1.
2.

Mother is first to give feelings of being loved and secure
Mother usually spends more time than father with child

B. Effect of the "modern woman's career away from child

1.

RESULTS: 1.

FOLLOW~UP:

Grandmother, aunt, sister, baby sitter, day care center, CANNOT adequately
replace a mother in the emotional life of a child
a. Detrimental to personality development?

Students will be able to identify three ways that mother might respond
to the need requests of a child.

Students will be able to name five feeling tones that parents communlcate
to a child that help:the child to feel secure.

Students will state two ways that a child might be effected by a broken
home.

Students will be able to 1list male and female roles that father transmite
to a son and to a daughter.

Students will write a paragraph describing the role the mother plays in
child parenting.

Students will be able to compare the role of mother and housewife with
the role of mother and career woman.

Students will interview a male and femgle-in order to learn from them how
they see their role with their children.




CLUSTER: Consumer and Home Economics
. SUBJECT: Clothing I

DEVELOPED BY: Kathy Quinn

GRADE: 9 |

RELATED TO: Fashions

GOAL: To explore the role played by the fashion industry in meeting socletal demands
for clothing

] CAREER EDUCATION OBJECTIVES:

- . To explore the feelings people have wearing different kinds of clothing
To learn how choice of clothing indicates who a person is

To examine clothing cues

Te discuss the image of woman as projected in the fashion industry

To present career opportunities in the fashion industry

To examine gender stereotyping in fashion related work

PROCEDURE:
SESSION I
A. Have the students select a pattern or bring a picture of an article of clothing
that they would either like to make or purchase

Use the article of clothing that they have selected to make or buy as the basis
. for writing an I statement.
i I selected _ ~ _because I like

— (outfit) T

(describe the personal appeal)

I think I would feel

when wearing this

{outfit)

B. Discuss clothing cues 7
Have the students bring in one picture of an individual in clothes.
Look at each picture to determine the cues given about the following:

Life style
. Values

Attitudes
Priorities
How they spend their time
What type of work they do ‘
C. What clothes cueas do students present? What values, attitudes, ete., do they
project?
D. Whet image of woman does the fashion industry project?

SESSION II

- A. Show the filmstrip: Jobs: Lots of Them
The Fashion Industry

Butterick
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) Have the students observe the variety of Jjobs in the fashien industry
. Show the filmstrip again:
Have the students check off on a list three Jobs the filmstrip show women doin
and the Jobs the filmstrip shows men doing '
Circle any Jobs that you would like to know more about
Put & check beside those jobs that you feel can be done well by >th males and
females
What types of jobs does the fashion industry suggest are men’s jobs and womens job:

RESULTS: 1. The students will be able to describe the difference in how they feel
when they are dressed casually or formally
2. Students can list five jJob possibilities in the fashion industry
, 3. Students will write a paragrsdh describing the image of woman as portra
&ngf in fashion magazines
k. Students will identify three things you keep in mind when purchasing
elothing
5. Students will be able to list three personality characteristics that ar
shown by the kind of clothes they wear to school

FOLLOW-UP ACTIVITY: The students evaluated the two-day experience.




astrips.

CLUSTER: Business and Office and Hanufacturigé
SUBJECT: Community Studies

DEVELOPED BY: Velma McAuliffe

GRADE: 9

RELATED TO: Career Opportunities in Mathematics
GOAL: Ta.explare math related careers

CAREER EDUCATION OBJECTIVES:
To identify those Jobs in the business and office and manufacturing clusters whos
entry requirements is a high school diploma :
To learn how to complete income tax forms
To discuss the items listed on the paycheck stub
To understand the use of timecards |
To examine salaries to see if there are differences for male and female hired to
do the same Job )
To use community resource persons from Social Security, Employment Office, and
IRS to talk sbout job opportunities and their responsibilities.

PROCEDURE: ,
I. Careers availeble in Mathematics
A. Computer Operator, Bookkeeper, Bank Teller, etc.

H
H
.

Earnings - Payroll

A. Salary, hourly rate, plecework (a good opportunity to show sex discriminatic
in wages. A man and woman doing the same Job but given different titles anc
the man being payed higher wages.)

Timecards o

Deductions

1. F.I.C.A.

2. Withholding taxes

3. Hospitalization

4, other deductions

[

III. Income Tax
A. W-2 forms
= 1040-A form (a good opportunity to show discrimination against single people

The above unit will be supplemented with guest speakers, field trips, and film

Guest speakers will include people from the Social Security office, Employment
office, I.R.5. offlice.

Field trips in connection with this unit will include a trip to Pratt-Whitney i:
Southington. Here students are able to cobserve employment in many fields with pay
determined by salary, piecework, and timecard. This factory is excellent for field
trips because they stress education.

Students will also be involved in a "shadow program" in which they will spend fi
3 hours to all day observing people in.a profession they think they are interested in
as a future occupation. ’




|.b RESULTS: 1.

The students

will be able to name two jobs in the business and office

cluster and two jobs in the manufacturing cluster that fequifé math
in order to qualify for the Jjob.

The students
The students
The students
The students
and a female

will complete the short form of the inccme tax.

will learn how to analyze payroll deductions.

will be able to punch a time card.

will select one job and list the salary offered to a male
who hold the same position.

Students will visit Pratt and Whitney to learn about job opportunities
in industry.

Students will shadow a , -rson who holds a job that the student would
like to have as a future occupatior.

e
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Resume

1. Review of the elements of a resume

2. Students write personsal resume

Application Blank

1. Students read copies of applications from local businesses

2. Diseussion of questions on applications

3. Students discuss questions regarding sex-role stereotyping identifiec
on applications. ‘

L. Students complete an dpplication blank.

IVv. Interview

A!

Ve
L

® RESULTS:
1.

2!
3.

1}‘

FOLLOW-UP:

1.

Video taping of interviews role=played
1. A male and female student are interviewed for the same position,
once by a male interviewer and once by a female interviever.
2. Students view video tapes and comment on questions asked of male and
female applicants.
3. Students identified appropriate interviewing techniques.
Do Clothes Make the Person?
A. Magazine pictures
1. Students evaluate pictures regarding appearance
2, Students discuss appropriateness of attire for various jobs.
Applicant
A. Students assume role of personnel director and decide who to hire
on the basis of deseriptions of applicants.
Students defeni decision regarding who they hired.

4]

The students heighten awareness of self as they relate to the world of
work.

The students can identify sources of employment.

The students are able to write a letter of application, resumé and
camplete an application blank. .

The students develop interviewing skilis.

Students write thank-you letters to the employers by whom they were
interviewed.



CLUSTEF -

SUBIECT :

GRADES :

Distributive Edueation

DEVELOPED BY: Daniel Viens

11=12

TO: Hecuring Employment

GOAL: To develop Job seeking and securing skills.

CAREER EDUCATION OBJECTIVES:

To
To
To

To

gain knowledge of sources to use to look for emplc ment
understand the Job seeking process
heighten students' awareness of interviewing procedures

5> heighten students' awareness of their values related to careers, career

goals and interests
develop an understandi.; of equal opportunity for men and women in obtalnin
and performing on the Jjob :

PROCEDURE :
I. Personal Inventory

A!

Bi

=

A.

The Idesal Job

1. Students write about the job they think is the best Job in the world.

Interests

1. Students become aware of interests by completing sentences

2. Students differentiate between passing whims, thoughtless behaviors,
valued goals.

Twenty Loves’

1. Students list 20 things they love to do

2. TLists were shared, students drew conclusions regarding what they like
to do, actually are doing and what they would like to do.

Personal Inventory 7

1. Students compiled information about themselves which relates to caree:

Job Survival Kit

1. Students assess the relative value of their attitudes toward values
and material things necessary for Job success. -

Are Women Egqual?

1. Students explore feelings regarding women who work

2. Students complete and discuss an attitudinal survey

I. Sources of Employment

Want Ads

1. Students cut out want ads from the local paper that are sexist.
2., C(Class discuss and comparison of ads.

3. Students cut out want ads they are capable of pursuing presently.

III. Letter of Application, Resume, Application Blank

A‘

Letter of Application
1. Students developed awareness of elements of letter of application
2. Students write a letter to a business in which they seek employment
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CLUSTER: All fifteen

SUBJECT: English

GRADE: 11-12

.DEVELOPED BY: Dolly Ritchie

GOAL: To develop an awareness of sexist practices

CAREER EDUCATION OBJECTIVES:
To examine sexism in language
To look for sex role stereotyping in primary grade readers
To write a non-sexist story

To observe sex role identifications made

a kindergarten

To discuss the influence of the media on sex role stereotyping

PROCEDURE: Activity I

Find the parallel word

NYMPHOMANIAC
WHORE
SPINSTER

OLD MAID
CHICK

BROAD

BABE

BITCH

CASTRATING BITCH

LITTLE OLD LADIES
GIRL

QUESTIONS

Does the parallel word mean the same as the word used for females:

Is the parallel word negative or a put down?

Does it connote stat- 18?7

Can a parallel word always be found?

by children in a nursery school or

General discussion on how the female students feel when referred to by these terms

will most likely ensue.
will be discussed.

Also, the ideas of how students feel about themselves
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Aruitoxt provided by Eic:

ACTIVITY II

Obtain enough primary grade readers for the entire class. Have the students read
these and have them look for examples of sexual stereotyping. Some questions that
may be used are: .

Do females appear as frequently as men?
Do females work autside of hcméﬁ

List the EEthltlES @f glrls and b@ys.

Scme specific areas to lock for will be:

imagination romance

creativity activity

dependency athletics

independent intelligence (math % science)
fears achievement

vorry employment

erotional traditional roles

vain patronizing

clothes size of children

These findings are valuable if they are put on the board under female/male columns.
A general discussion usually revolves around women's self image and how it is in=-
fluenced by the items we read. After the students have identified a sexist text,
have them write their own non-sexist story on a primary level, include pictures
and text.

ACTIVITY III
After the cotivity of identifying sexism in the text and writing a non-sexist story,
& trip to a nursery school or kindergarten is valuable.

Small groups are best. Young children can be disturbed by large groups.

The students should be prepared for the trip. Have a class discussion on what
they will look for in the children. The ideas that came up are usually focused on
the following:

aggression relation with friends choice of career (if possi
cholce of toys relation with teacher attitude of teacher
appearance choice of games * types of books available

types of toys aveilable
findings--both written and

H!l

After the visitation, have students report on their
orally.

ACTIVITY IV
Have students examine the media, such as TV, advertisements, magazine and news-
paper articles for stereotypes of both women and men. Have students bring in exam-
ples of sexism in ads, etc. and show them to rest of class. Have each student
speak on these examples in class and a general discussion will occur concerning
hov the media influence our actions.

To get students started on this assignment, the 1nstructcr may want to show students
the "No Comment" pages of Ms. magazine for a model.
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RESULTS :

FOLLOW-UP:

1.
25

The students will analyze how they feel about being a waman.
Students will be able to identify three roles assumed by men and
three roles assumed by women in our society. '

The students will write a non-sexist story.

Students will bring in one ad that is an example of sexism.

Students will write a paragraph commenting on the ways that sex role
stereotypes are reinforced by the educational systems.

-
‘m‘
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CLUSTER: Consumer and Homemaking
) ' SUBJECT: Foods II

GRADE: 10-11-12

DEVELOPED BY: Debble Wiecek

RELATED TO: Food Service Careers

GOAL: To develop an awareness of career opportunities in the Food Service

Industry
(i p CAREER EDUCATION OBJECTIVES:
To recognize the growth trends of the food serviee industry

To identify job training opportunities related to food service

To analyze personal interests related to food service careers

To present training programs in food services that are available to high
school students

PROCEDURE: 1. Discuss the qualities or skills that the students feel would be
helpful in a food service career. The predominance of males and
females in specifiec Jobs wlll*he discussed too.

2, Career speaker presentations. {(Note: An effort would be made
to engage both a male and a female working in the same jJjob to
talk to the students.)

a, dietician
. b. restaurant owner
¢c. caterer :
g. fast food service company manager
Speakers to include the following in their presentation: descrip-
tion of job, required training or experience, responsibilities of
the job, benefits, and pros and cons of the job.

3. Expose students to available jJobs in food service by means of a
field trip.

8. commercial bakery

b. fast food restaurant

¢. resgstaurant s

d. industrial, school, or hospital cafeteria

k., Allow each student to select one job in food service that may
interest him/her. Student will look up Job description and

qualifications of selected job in the Dictionary of Occupational
- Titles.
RESULTS: 1. The students will identify FIVE qualities or skills that might

be needed to be successful in the Foods Services fleld.

2. Students will select one Job that was held by a career presenter
and compare the Job respansibilities that were assigned to the
male and female who held the same position.
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. FOLLOW-UP ACTIVITIES:

-
5

Students will evaluate their reactions to speakers.
Students will evaluate their field trip experience.
Students will clip "Help Wanted" ads from local
newspapers for the positions they are researching to
find: starting salary, required experience or educa-
tion, availability of Jobs.

Obtain sample application blanks from a local food

service company.

a. Students to compile a date notebook containing
information needed on employment forms (social
security number, educational record, references,
birth date, telephone number, ete.).

-
"]
<



CLUSTER: All Fifteen
. SUBJECT: Guidance
DEVELOPED BY: Clarice Stevens
GRADE: 9
RELATED TO: Career Counseling for Freshmen

GOAL: To heighten student awareness of the caree.. decision-making process and
awvareness of self in relation to prospective career alternatives.

i 3 CAREER EDUCATION OBJECTIVES:
To provide an opportunity for freshmen to heighten awareness of work-related
interests, aptitudes, and values.
To provide an opportunity for freshmen to expérience the decision-making
process.
To provide an opportunity for freshmen to explore careers compatible with
their interests, aptitudes, values, and feelings. )
To provide an opportunity for freshmen to experience self-awareness activities
and share in & group setting.
To facilitate freshmen in making a tentative career decision.
To expose freshmen to the Career Education Program and materials available
in the Career Resource Center.

.’ FROCEDURE 1. Facllltate e;ght weekly grcup sessiang during which career self—

2. Expase freghmen to the Career Resau:ce Center by meeting in the
Center.

3. Expose students to career clusters and relate career self-awareness

) to specific jobs within the clusters.

4, Initiate a tentative career decision.

5. Discuss career alternatives compatible with interests, attitudes,
and values.

6. List three tentative career alternatives.

7

7. Expose students to possible future sources of information and activi

ties.
IESULTS 1. Freshmen will heighten self-awareness regarding career interests,
- - abilities, and values.
2. Students will knew where career information is available for future

reference.
. Freshmen will be able to identify the cluster to which their career
interests belong.
Freshmen will have experienced the decision-making process.
Freshmen will be more aware of their peers, career values, aptitudes
and interests.
6. Students will compile a folder containing career information.

LI - L

: FOLLOW-UP ACTIVITIES 1. Students may participate in the career speaker and
-' career exploration programs.
2. Students may continue independent career research using
resources in the Career Resource Center.
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CLUSTER:

SUBJECT: Mathematics (Algebra II, Geometry, Elementary Algebra)

DEVELOPED BY: Elizabeth FPhelan

GRADE: 10-11

RELATED TO: Sex Bias in Textbooks

GOAL: To exasmine textbooks used in the clessroom for instances of sex bias

ER EDUCATION OBJECTIVES
To logk for imstances of sex-bias in textbooks illustrations
To examine biographies of mathematicians and scientists for examples role
stereotyping
To review word problems for examples of work identified male and female
To complete a guestionnaire where students identify roles they see being
assumed for males and females T

PROCEDURE: 1. Examine Math Textbooks for sex-bias in illustrations, word problems
and blographies.
2. Complete checklist identifying activities that are male or female.

RESULTS: 1. The students will find five illustrations in their textbook and
describe the activity being performed and tell who 1s performing
the activity.

2. Students will study ten word problems and will list the roles typics
assumed by males and females.

3. Students will be able to name two mathematicians and two scilentists
who have been identified in their textbooks. They will be able to
explain why more males than females are depicted as mathematicians

7 and scientists.

4. The student will discuss the summarized results of the checklist.

FOLLOW-UP: The students will write a paragraph identifying their role as males
or females.
The students will discuss gender role stereotypical behavior of -
students in math classes.

[y
s
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CLUSTER: All Fifteen

. SUBJECT: Co-Educational Physical Education
. DEVELOPED BY: Joann Galati
GRADES: 11-12
GOAL: 1.To provide opportunities fér exploring the full range of physical educatio
and personal development.

g ;3 OBJECTIVES: 1. T; grgvide opportuﬂit%es forigirls and b§y$ to ?eve;apipésitive
SN attitudes towards their physical selves and their physical

capabilities.
To provide opportunities for girls and boys to develop an apprec

(W]

life time physical Ifitness.

To assist girls and boys in the development of an appreciation o

concepts of usage of leisure time, sociability, and acceptance o

7 boys and girls playing together.

L. To expose students to possible careers in physical education wit
out differentiation by gender.

d

"ROCEDURE : 1. Develop courses which will initiate and/or modify activities so
that boys and girls may participate on an equal basis.
and participate inréééérding to their needs, interests, and
capabilities.
3. Discuss possible careers in the field of physical educat

et

on.
ACTIVITIES: 1. Implementation of the following activities for boys and girls
to partieipate in co-educationally:
A. Yogsa
B. 8elf-defense
C. Folk dancing
D. Contemporary dancing
E. BSoccer
F Flag Football
G. Weight Training
= .. 2. Discussion of possible careers in the field of physical educatio
<::> and their availability to males and females.

RESULTS : 1. Males and females will select and participate in activities base
on their needs, interests, and capabilities irregardless of thei
sex.

2. Males and females will be exposed to all activities.

3. Males and females will develop a greater degree of appreciation
for the similarities and differences in their through observatio
and participation in co-educational physical activities.

L. Students will heighten awareness of careers in physical educatio

. which are non-sex-biased.

("
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CLUSTER:
. SURJECT: Spanish
DEVELOPED BY: Donna Russo
GRADE: 9-12
RELATED TO: Usefulness of Foreign Language in Career Choice

GOAL: To explore career opportunities where Spanish can be used as an adjunct
skill

(C ; CAREER EDUCATION OBJECTIVES:
o To discuss the usefulness of a foreipgn language
To identify ,job opportunities in the Bristol Community where Spanish can be
used
To discuss the impli
To explore the inter
the Job

cations of sex-role stereotyping
ests and abilities needed by persons who use Spanish on

PROCEDURE:
I. Class discussion of usefulness of foreign languages in career choice
A. Limitations
1l. Societal
. 2. Individual
B B. Opportunity for Choice
C. Awareness of availability
D. Abilities
l. Gender?
2. Sex-role stereotyping

1T Survey distributed to gain information regarding interest, availability
of second language speaking workers, and career choice.
III. Based on class interests, various speakers from the surrounding community

who use foreign languages on the Job or whose ability to speak a second
language was an asset in gaining employment will speak to groups of studen

based on interests. Questions will be prepared by students regarding use
of a second language on the job and working conditions.

RESULTS: 1. The students will be able to identify three uses they migh® have for
. Spanish
(i:? 2. The students will be able to name two places in Bristol where the
' employees use Spanish

3. The students will identify the effects of sex-role stereotyp ing on
Jobs
L. Students will evaluate their interests in the Jobs of the career
presenters
FOLLOW-UP: 1. Students will evaluate the project
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CLUSTER: All Fifteen
. SUBJECT: Speecial Education
DEVELOPED BY: Caryl MeIntire

GRADE: 9-10

RELATED TO: Work Roles Assigned To Males and Females
GOAL: To explore work roles

' CAREER EDUCATION OBJECTIVES:

L-JP To identify mother's role and father's role
' To discuss role reversal by parents

To learn Job requirements

To talk about job responsibilities

PROCEDURE :
Session I: Discussion of the home
A. Roles
1. Mother's roles Jobs
2. Father's roles  Jobs
B. A discussion of what would happen if ....
. 1. Write a story together or take one from a book--play it straigt
. then reverse the roles
2. Discuss
8. Why mother has to stay home.
b. Why father has to go to work.
c¢. How individual parents would work out if roles were reverse

=

Session II: Y
A. Types of Jobs I would like to get
B. Discussion
1. Who usually gets this type of Job
2. Could a male do it
3. Could a female do it
4. What does the job entail-detailed listing of work requirements
5. Do I fit these requirements as a PERSON
C. Choose 5 Jjobs-list in detail work which has to be done on these
:i3 jobs. Make a scrapboock. Wrtie how you would feel about doing
' each of these jobs.
Session IIl:Several speakers invited in to discuss in detail requirements for a
particular job--can men do it, can women do it
Session IV: Trips to several places of -employment
A. Factory
B. Hospital
C. Cafeteria
D. List in deteil what workers have to do
E. Discuss whether only one or both sexes could do it
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RESULTS :

FOLLOW-UP:

Students will describe the role of mother and the role of father in
the family unit.

The students will identify five Jobs that interest them.

The students will list the entry requirements for the five jobs.

The students will list the ,job responsibilities for each job they
identified.

Students will look st the five Jcbs to see if they can be done egual
well by male and femalsz.

The students will make & scrapbook that describes how they feel abou
the Jobs explored.

The students will take field trips to expand their awareness of job
possibilities.
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CLUSTER: Manufacturing
SUBJECT: Springmaking

DEVELOPED BY: Lou Pelazzo

GRADE: 10,11,12
RELATED TO: Jobs in Industry
GOAL: To explore job possibilities in the springmaking industry

) CAREER EDUCATION CBJECTIVES:
To identify Jjob interests in industry
To learn what is required to enter specific jobs
To discuss the skills needed for different Jobs
To look at what positions are held by males and females in industry
PROCEDURE: 1. In the classroom the students will list the various occupations
at which people whould be employed in a spring manufacturing p

2. The students will then rate the occupations as to difficulty as

&%

[

ant

3. Using spring industry pay scales, rate the occupations according

) to pay-

L, Students will pick three types of work in a factory hé would be

A ‘ wvilling to do. '

I' 5. Each student will list qualifications, skills and duties reguired
of each occupations he has chosen, using WORK STUDY AND CAREER

- RESQURCE information.

6. A field trip to a spring manufacturing plant will be made by the
class.

7. Students can get additional information on the responsibilities
of these occupations by watching and talking to the people perform
ing the jJobs.

8. Students now have to list specific reasons why the jobs they chose
could not be performed by an adequately trained person of either
sex.

RESULTS: 1. Students will list five Jjobs in the springmaking industry

2. The students will rank the difficulty of the five Jobs as they

::j) perceive them
3. The students will list the starting salary for zach of the five
Jobs.
4. For each of the five jobs the students will list the qualification:
and the jobs responsibilities
5. The students will identify whether on the tour they observed a
male or female doing the Jobs they listed.

FOLLOW-UF: Students listed specific reasons why the jobs they chose could or
could not be performed by an adequately trained person of each sex

o)




CLUSTER: All Fifteen

SUBJECT: Typing II

GRADE: 10-11

DEVELOPED BY: Joyce Martin

RELATED TO: Job Seeking Skills

GOAL: To develop an awareness of sex-role stereotyping in Job seeking

( "‘) CAREER EDUCATION OBJECTIVES:

oo To exsmine stereotyping in want ads

To develop skill in selling oneself in a letter of application

To look for signs of stereotyping on employer application forms

To learn how to write a resume

To analyze a video tape for role stereotyping in a job interview

To experience a Job interview with a community employer

To become familar with appropriate follow-up techniques after the interview
To discuss Job attitudes

PROCEDURE :
I. Want Ad:
A. Use the Want Ads of a newspaper to find a position that you are interestec
. in applying for. If you cannot find an ad, compose an ad for a position
. that would interest you. Write a short paragraph indicating WHY you
i chose this position.
B. Show the filmstrip: Jobs and Gender and discuss.
C. Provide the students with one page of want ads. Have the students review
the ads describing each position as to whom they see best qualified
to do the job eg. male, female, either sex. Make three columns on the
board. Head each column with one of the following: Male, Female, Both.
Have students identify the jobs as they have placed them in each catasgory
Discuss the characteristics that appear to typify what is male and what
ijs female. Examine WHY this happens. Re-examine the ad for the position
that you selected. Does your position fit into the categories? If it
does, where would you put it? Are you still interested in pursuing thisa
career?
D. Show the filmstrip: Masculintty and Femininity. Use some of the questios
i:i; in the guide to initiate discussion. o
Bring in Booklet: _Sex Female.

(]
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Letter of Application: How to sell yourself
A. Teach the elements that must be included in a good letter of application.
B. Provide the students with sample letters of application.
C. Write a letter of application that will be approved by the teacher.
D. Type good letter on bond paper, make one carbon, type envelope, fold

and insert the letter. Stress that the letter will be going to the em-

ployer who will interview them.

: E. Grading: the letter will be graded for appearance, correctness, covering

' all the steps in an acceptable letter of application.




III. Resume

A,
B.
c.
D.

E.

Teach the format

Go over samples

Type a rough draft

Type a final copy with a carbon. Use the same quality of paper as used
for the application letter. No errors will be acceptable on resume or
letter of application. '

Ask persons if you can use them for references.

IV. Application Form

Aé
Bi,

Complete a rough draft
Complete an application for a firm that would employ someone with their
career interest.

V. Interview

A.

BE

Use filmstrip: Job Interview to introduce the topic and explain way to
approach the interview. '

Use video tape: A Male and Female student interested in a Job in fashio
will be interviewed for thhe position by a male and female employer. Haw
the students view the video tape and use the checklist from the J.C.

Replay video tape. Note the questions asked by the male and female
interviewers. Is there a difference in the approach to the interview
when an employer .nterviews a male and a female for the same position.
Students will be interviewed by a Bristol area employer. Employer will
evaluate the students interviewed. Students will fill out an evsaluation
of the interview.

VI. Thank you letter and Evaluation

Ai
B.

Write a thank you letter after the interview
Student evaluation of the total program

attitudes
Use J.C. Penney transparencies

Students will examine & want ad to determine signs of gender stereo-
typing.

The students will type a letter of application.

Students will be able to pick out descriptive phrases from applicatic
forms that indicate stersotyping.

The students will type their personal resumes.

The students will be able to list steps in good interview.

The students will be able to identify two jJob attitudes that they
consider important on the Job.

The students will explain one way to follow-up with an employer once
the interview has taken place.

H
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ACTIVITIES: 1. The students will be interviewed by an employer from the
Bristol Community.
2. 8tudents will evaluate the experience.



CLUSTER: Public Service, Health, Transportation
' SUBJECT: Women in Literature
DEVELOPED BY: Louise DiMeo
" GRADE: 12
RELATED TO: Exploration of Traditional and Non-Traditional Careers for Women
GOAL: To explore cuitural roles assumed by or imposed on women
CAREER EDUCATION OBJECTIVES:

To examine attitudes held by women as depicted in literature and in today's
society.

TN,
g J‘u

To discuss the meaning of masculinity and femininity

To explore a career interest

To interview women who hold non-traditional careers

To provide an opportunity for each student to evaluate her feelings about
being female

PROCEDURE: 1. The students completed a survey describing their present career
interests and their plans for the future.

2. BStudents who vwere interested signed up for a Career Exploration
Day in an area that interested them.

. 3. The students were presented with a list of women in non-traditional

) careers. They ranked in order of preference three persons they

. 7 would like to interview.

4, The students were scheduled for interviews.

5. The students developed a list of questions that they would use
to interview persons in non-traditional careers.

6. The specialist and the teacher developed a set of questions that
would be addressed by career speakers.

8. Students evaluated the traditional career exploration day experience
and the non-traditional classroom career speaker presentation and
their interviews with women in non-=traditional careers.

9. The students summarized their reactions to course for students in
another senior English elass.

RESULTS: 1. The students will be able to identif, five wamen in the Bristol

i:) comnunity who hold non-traditional careers.

T R 2. The students will be able to discuss two myths about women that

‘ are currently held by our present day society.

3. ©Students will identify with either a traditional or a non-traditiona
career for herself and will explain why she made this choice.

L, The students will begin to develop the self-confidence needed to
cope with the existing prejudicial. practices and attitudes employed
against women.

5. Btudents will evaluate their reactions to their career exploration
assignments.




FOLLOW-UP ACTIVITIES: 1. The students will iavite a group of seniors to a panel
" presentation where the students in the Womon in Literaty
' courses will discuss their attitude toward being female.

2, The students will evaluate the effectiveness of the
semester's study of waman.

SUPPORT MATERIALS:

: 1. FIIMS: Women in Communications

. 2. FIIMSTRIPS: Masculinity and Femininity: Guidance Assoclates (with tape)
N (available in Career Resource Center)

— 3. BODKS: 8See Bibliography
Sex: Female - & booklet by Cynthia Reil and Elizabeith Noel

L. VIDEO TAPE: Women II Have Known created and written by M. Tulis Sessions

5. CAREER SPEAKERS: Journalist-Jackie Ross-Hartford Courant; Police
Women-Barbara Kenney-Bristol Police Dept.; Real
Estate Agents; Country Manor; Psychologist-Doris Heyman-
Mental Health Cliniec; Publie Affairs Manager- Shirley
0'Shaughnessy-Telephone Company; Travel Agent-Angela
Gionfridde; Physician-Dr. Katherine Ill
EXPLORATION SITES: Interior Decorater-Arruth; Medicel Techmician-
Bristol Hospital; Travel Agent Secretary-Globe
Travel; Broadcaster-WBIS; Accountant-Bertrand
Rouleau; Stenotypist~Circuit Court; Licensed
Practical Nurse=Forestville Nursing Center; G
Fashion Merchandising-Dorothy's; Social Worker-
Bristol Community Organization; Nursery School Director-
Cubby Land Nursery School; Mentally Retarded-Greene
Hills; Special Education-Ivy Drive; Nurse-Forestville
Nursing Center; Newpaper Photographer-Bristol Press;
Black Belt Karate

™

T. DECISION-MAKING ACTIVITIES: Woman/Man: The Classic Confrontation.
A Psychology Today Game. Communications/
Research/Machines Ine., 1971.

s
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SUBJECT: World History
DEVELOPED BY: Dorothy Mader

GRADE: 10-11

RELATED TO: Industrialization

GOAL: To show the role of woman during the industrail revolution

CAREER EDUCATION OBJECTIVES:

To make students aware that women were essential to the development of an
Industrialized Society, and that they shared equally iz the unsanitary and
dangerous working conditions of the nineteanth century fagtcry or coal
mine.

To recognize that a cultural stereotype of woman can influence their view of
women's work, but that-stereotype may not even be valid for some of their
women acquaintances today.

PROCEDURE: 1. Students will study documents from The Human Adventure, Vol II.,

(Elsen aﬁd Fltler, Harcourt, Brace and Werd) aﬁd will dlscuss

resgonsas when only work;ng men's exposure is descrlbei They
will be asked what part their T.V. viewing may play in their
image of women's role as protected from danger. A brief dis-
cussion of the types of work their mothers engage in may also
follow.

2. Students will read about the Chartist lecvement in England and
the early Union Movement in America. They will draw the con-
clusion that only men took part in these movements for social
and political Justice. Students will then read selected extracts
from The Making of the Working Class by EP Thompson and be shown

et Bl el

slides prepared from The Illustrated History of American Labor,

in both of which women's participation in the labor movement is
documented. They will then be asked to write an essay attacking
or defending the thesis "women have played no important part in
politieal and social change during the period 1800 to 1850."
Students will meet in two groups, thosc who have attacked and thos
who have defended the thesis. They will gather other evidence

to support their position. They will then debate the issue in
front of a group of students from another class. Videotape and
play back to students for their evaluation of the debate.



RESULTS: 1. 8Students will be able to list three contributions made by waman
B to the industrisl revolution.
. 2. Students will be able to explain what part T.V. viewing may play
3. Students will write an essay attacking or defending the thesis:
"Women have played no important part in the political and social
change during the period 1800 to 1850."

FOLIOW-UP:1. Write a paper on the activities of influentisl women, or wamens
groups during the period 1850 to 1975.

2. Get student reactions to the whole unit by their responses to a
~. question sheet on their perception of attitudial changes in them-
; ‘) selves and in the class.

5
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BUSINESS

Compiled by: Joyce Martin
BOOKS

Baggett. Exploring Data Processing Careers. New York: South-Western Publish
' Co., 1975. h ‘ ,

 Blackledge, Blackledge and Keily. The Job You Want - How To Get It. New York:
’ South-Western Publishing Co., 1975. :

Eggland, Steven A. Exploring Wholesaling and Retailing Careers. New York:
Bouth-Western Publishing. Co., 1975.

Fries, Albert C. and Dean Giaytan.'—iimggiWritings About Careers. New York:
South-Western Publishing Co., Second Edition, 1975. ’

Gregg Tests and Awards, '75 - '76. New York: McGraw-Hill Book Company, 1975.

" . Kushner and Keily, How To Find and Apply For A Job. HNew York: South-Western
e Publishing Co., 1975.

eel, Rita M. and Robert A. Restau. Exploring Secretarial Careers. New York:

South- Western Publishing Co., 1975.

i

!! Restau, Robert A. Exploring Clerical Careers. New York: South-Western Publishing
' Co., 1975.

PERIODICALS

Thomas, Edward G. "Perceptions of Business Teachers and Business Education Majors
Regarding the Roles of Women". Cleveland State University, Cleveland, Ohio,
15975.




DISTRIBUTIVE EDUCATION

Compiled by: Dan Viens

Bodle, Yvonne Gallegos, Retail Selling, McGraw-Hill Book Company, Gregg bivisian,

1972,
Feldman, Robert; Levy, Leon; Reich, Edward: Basic Retailing and Distribution, 2nd
edition, Pitman Publishing Corporation, New York, 1970.
Merchandising, South-Western Publishing

i

o Samson, Harland E., Wingate John W., Retail
Company, Tth edition, 1968.

BOOKLETS

Canini, Patrick, Law Know How For Distributive Education, Ohio Distributive

Education Materials Lab.
Canei, Robert, Training In Your Community For Tourism, Ohio State Distributive

Education Materials Lab.
Doup, Harold E. Success: A Teaching Unit About Job Application Forms, Ohio
Distributive Educaticn Materials Lab.

Ohio Distributive Education

Hephner, Tom, Industrial Sales Decision - Making, Ohio Distributive Education

. Materials Lab, 1975.
Storms, Charles A., Survival In The World Of Work.

Materials Lab, 1975.
ERIODICALS
Volume 3, No. 9, Curriculum

"Career World: Careers In Selling".
(Magazine)

Berkin, Bernard.
Innovation Ine., 1975.

FILMS-FILMSTRIPS-KITS
Filmstrip, cassette, Sears Roebuck & Co., Consumer Informatio

Series, 1972.

Comnunication and Media, Recreation and Hospitality.
Sagraves, A. Todd, transparencies, Selrite Inc., 1975.

"Anatomy of a Sale".
"Iivelihoods". Filmstrip-cassette, Houghton, Mif7in Company, Personal Services

"The Art of Selling".

"Careers", Parker Brothers.
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ENGLISH

Compiled by: Dolly Ritechie

- Aristophanes "Lysistrata". NY: New American Library, Inc., 1958.

Benet, Mary Kathleen. The Secretarial Ghetto. NY: McGraw-Hill Book Company,
1972. ,

Howe, Florence.
Education, Vol. 5, No. h lgTh

Kaufman, Sue. Diary of a Mad Housewife. NY: Bantam Book, 1967.

Sexism ianducgtiDn. Emma Willard Task Force on Education, Minneapolis, Minnesota

Shylman, Alix Kates. Memoirs of an Ex-Prom Queen. NY: Bantam Book, 1973.

Stern, Marjorie. ed. Changigg Sexist Eractices in the Classroom. Wasﬁingtan;

Spark, Muriel. The Prime of Miss Jean Brodie. NY: Dell, 197k.

GAME

Woman and Man - The Classic Confrentation - Psychology Today Del-Mur, California V
92014,
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FORGEIGN LANGUAGE

Mamplled by: Donna Russo

B Kaminar de Mujlca, Barbara, and Guillermo Segreda. A-IM Spanish Level One. New
%g York: Harcourt, Brace and Jovanivich, Inc., Second Edition, 1969.

(S
(1?3 Kaminar de Mujica, Barbara, and Guillermo Segreda. A-IM Spanish Level Two. New

B == e

York: Harcourt, Brace and World, Inc., Second Edition, 1970.

Turk, Laurel H., and Edith M. Allen. E1l Espanol al dia

1 _Espano. Book
D.C. Heath and Co., Fourth Edition, 1973.

I. Lexington, Mass.:

Turk, Laurel H., and Edith M. Allen. El Espanol al dia, Book II.- Lexington, Mass:
D.C. Heath and Co., Fourth Edition 1973. ' 7

Valette, Jean-Paul, and Rebecca M. Valette. French I for Mastery. Lexington, Mass:
D.C. Heath and Co., 1975.




GUIDANCE MATERIALS

Complled by: Clarice Stevens

BOOKS

Stacy, Judith; Bereaud, Susan and Daniels, Joan (Eds.). And Jill Came Tumbling
After: Sexism in American Education. New York: Dell, 1974,

PUBLICATIONS OF THE GOVERNMENT

National Institute of Education, Career Education Program. ''Guide lines for Assess-
ment of Sex Bias and Sex Fairness in Career Interest Inventories”". U.S.
Department of HEW, NIE, Washington, D.C. 20208

National Institute of Education, Career Interest Program, Diamond, E. (Ed.),
"Tasues of Sex Bias and Sex Fairness in Career Interest Measurement". Washingt
D.C. 20208 _ |

U.S. Office of E ucation, "Nonsexist Education far Survival: Final Report Sex Role
Stereotypes Project, USOE - 0-72-2507". U.S. Dept. of HEW. July, 1973.

. U.S. Dept. of Labor, "Women and Work". Office of Igfcrmatian, Publications and
Reports. Washington, D.C. 20210 s
PERIODICALS
Bem, Sandra L. and Daryl J. "Training the Woman to Know Her Place: The Soclal
Antecedents of Women in the World of Work". Division of Pupil Personnel
Services, Pennsylvania De?ti of Educa’.tit:ni Harrisburg, . A 17126

iicauﬂséling Wamgn" IESHE:

D.C. APA

Gardner, J., "Sexist Caunseligg Must Stop", Personnel and Guidance Journal, 1971,
49, 705-1L

Harmon, L.W., "Sexual Bias in Interest Testing", Journal of Counseling Psycholo

1970, 17, 22832 2

J&Hléy, ?., ‘Perceptién af Male Madels af Feminlnity Related to Career Choice",

Pietrofesa, John and Schlossberg, Nancy. '"Counselor Bias and the Female Occupstiona
" Role". Detroit: College of Education, Wayne State University, 1970.
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GUIDANCE MATERIALS (Cont.)

Stebbins, Linda, Ames, L.A., Rhodes, I., Sex Fairness in Career Guidance, Cambridge,
MA: Abt Associates, 1975.

FILMS - FILMSTRIPS - KITS

"Growing Up Female: As Six Beocme One". Film by Julia Reichert and James Klein.
16mm b/w, 50 min. New Day Films, P.O. Box 315, Frankling Lakes, N.J. OT41T

"Identity: Female". kit from Education Division, Dun, Donnelley Publishing Cor-
poration, 666 Fifth Avenue, New York, N.Y. 10019
"Images of Male and Female in Elementary School Textbooks". Slides and audio-tape

by Dr. Lenore Weitzman and Diane Rizzo. Resource Center on Sex Roles in Educa-
tion, National Foundation for the Improvement of Education, Washingten, D.C. 20
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Ames, Louise Bates. Child Care and Development. Philadelphia: J.B. Lippincott
CQ- F 1976- - )

Fleck, Henrietta, PH.D. Introduction to Nutrition. 2nd edition. New York:
Macmillsn Campany, 1971.

_Eﬂghes, Osee, and Bennion, Marion. Introductory Foods. 5th edition. New York:

Macmillan Company, 1970.

Hurdock, Elizabeth B. Child Development. 5th edition. New York: MeGraw-Hill
Book Comapny, 1972.

Klemer, Richard H. Marriage and Family Relati

ionships. New York: Harper and Row,
Publishers, 1970. .

Lagdis, Judson T. and Landie, Mary G. Personal AdJustment, Marriage, and Family
5th edition, Englewaod Cliffs, New Jersey : Prentice-Hall, Inc.,

Heéved, Eva. The World of Food. Lexington, Mass.: Ginn and Co., 1973.

Morr, Mary L., and Irmiter, Theodore F. Introductory Foods: A Laboratory Manual
of Food Preparation and Evaluation. New York: Macmillan Company, 1970.

Riker, Audrey Plam, and Brisbane, Holly E. Married Life. Peoria, Illinois: Chas.
A. Bennett Co., Ine., 19T0. .

Troelstrup, Arch W. The Consumer in American Soclety: Personal and Fggiiy‘Fingggf

New York: McGraw-Hill Book Co., 19TL.
FIIMSTRIPS

"Careers in the Fashion Industry". Butterick Fashion Marketing Co., 161 Sixth Aver
New York, N.Y. : “

"Careers in the Food Industry". Butterick Fashion Marketing Co., 161 Sixth Avenue,
New York, N.Y.
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INSUSTRIAL ARTS

Compiled by: Louis Palazzo

BOOKS

Berg, Edward. Mechanical Drawing. Millwaukee: Bruce Pub. Co. 1966.

Rollain, Philip. Exploring Electricity and Electronics. Delmar Pub. 19T1.

Carlson, Darvey. Bennett Co. 1958,

Dragoo, AW, Reed, Howard. Metal Work. N.Y. McKnight and McKnight 1947.
FIILMSTRIPS

"The Fascinating World of Work - Machinists". National Career Consultants.
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Compilled by: Velma McAuliffe, Elizabeth Phelan
BOOKS

Holt.

lgebra I. New York: Holt, Rinehart, and Winstom, Ine., 19Th. .

"Holt. Algebra II with Trigonometry. New York: Holt, Rinehart, and Winston,
Inc., 19Tk. ' _

Jurgensen, Donnelly and Dolciani. Modern School Mathematics and Gecmetry. Boston
Houghton-Mifflin, 1969.

' 8inger, Bertrand B. Mathematics for Industrial Csreers. New York: McGraw-Hill,
197h. '

Sorgenfrey, Wooten and Dolciani. Modern Algebra and Trigonometry. Boston:
Houghton-Mifflin, 1973.
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PHYSICAL EDUCATION

Compiled by: Jaam:t Galati

BOOKS

Hittleman, Richard. Yoga - 28 Day Exercise Plan. Workman Publishing Co., N.Y.,
1969. - '

Mynatt, Constance and Kaiman, Bernard. Folk Dancing for Students and Teachers.. ..
' Wm. C. Brown Co., Iowa, 1970. -

PERIODICALS

"Woman Coach". Inter-communications, Inc., Wallingford, Conn.
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SCIENCE

Campiled by: Robert Quilty

BOOKS ‘

~ Lawrence, Schriver, Powers, Vorhaus. Yauf Heanlth and Safety. New York: Héreaurt,
Brace, Jovanovich, Inc., 1969. -

Smallwood, Green. Biology. Silver Burdett Company, 1971.

* FILMSTRIPS - KITS

"Careers in Health". Kit -~ Four filmstrips, e

m ac
Publishing, 161 Sixth Avenue, New York, 10013.

I D
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SPECIAL EDUCATION

* Complled by: Caryl MeIntire

Hyde, John, Robert Smith, and John Travis. I Like Me. Johnstown, Pennsylvania:
Mafex Associates, 19T1.

"Williams, V. K. Facing Life. Johnstown, Pennsylvania: Mafex Associates, 1970.

Williams, V. K. Life Today.

Johnstown, Pennsylvania: Mafex Associates, 19T70.
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WOMEN IN LITERATURE

Compiled by: Louise DiMeo

BOCKS

Bronte, Charlotte. NY: Signet Classics, 1960. TR

‘Dennis, Patrick.” Auntie Mame. NY: Popular Library, 1955.

Hardy, Thomas. The Return of the Native. NY: Charles Scribner's Sons, 1965.

Jbsen, Henrik. A Doll's House.
Hedda Gabler. NY: Bantam Books, 1958.

The Wild Duck.

James, Henry. The Turn of the Screw. NY: Segnet Classics, 1962.

Kaufman, Sue. Diary of a Mad Housewife. NY: Bantam Books, 1967.

Lurie, Alison. The War Between The Tates. NY: Bantam Books, 1973.

McCullers, Carson. The Heart Is A Lonely Hunter. NY: Bantam Books, 19L0.

Mitchell, Margaret. Gone With the Wind. NY: Macmillan, 1936.

'Oates, Jouce Carol. A Garden of Earthly Delights. Greenwich, CT., Fawcett Crest,
1966. '

Parent, Gail. NY: Bantam Books,

1972.

Plath, Sylvia. The Bell Jar. NY: Buntam Books, 1971.

-Sh&?, Bernard. Saint Joan. Baltimarez- Penguin Books, 1951.

Shulman, Alix Kates. Memoirs of an g;aPr;mgggéggi NY: Bantam Books, 1972.

Smith, Betty. A Tree Grow In Brooklyn. NY: Hayes and Row, 1968.

Spark, Muriel. The Prime of Miss Jean Brodie. NY: Dell, 1961.
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WORLD_HISTORY

Campiled by: Dorothy Mader

BOOKS

Eisen, Sidney, and Filler, Maurice (Eds.). The Human Adventure: Readings in World
History. N.Y.: Harcourt, Brace, and World, 196h. ' ‘

Franz, Nellie. Englishwomen Eanter the Professions. Cincinnati, Ohioc: Columbia

.University Press, 1965.

‘_Egngeam, James; Hellerman, Leon; and Posner, Renald (Eds.). Voices of the Past:

Readings in Modern History. N.Y.: The Macmillan Company, 196T.

Kraditor, Alleen. The Ideas of the Women Suffrage Movement: 1880-1920. Cincinnati,
Ohio: The Columbia University Press, 1965.

Thampson, E. P. The Making of the English Working Class. N.Y.: Pantheon, Random
House Inc., 1963.

‘Vicinus, Martha (Ed.). Suffer and Be Still: Women in the Victorian Age. Bloomingtc

Ind.: Indiana University Press, 1960.

Hﬁlibank and Schrier. Living World History. Chicago: Scott, Foresman and Co., 196k
Mirror of América. 16mm black/white 35 mins. Nationel Audiovisual Center,
Washington, D.C. 20409 ‘

Malawi: The Women. 16mm color 15 mins. Churchill Films, 662 N. Robertson Blvd,
los Angeles, Calif. 90069




- Attachment B

s

Pellow Career Education Practioners:

The enclosed materials are being sent to you under a =
grant awarded to the Bristol Career Education Program by the
United States Office of Career Education. They consist of
three career education curriculum guides(K=6,7&8,and 9~12);
bookléts on the Bristol Shadow Exploration Program (for Tth

and 8th grade students),the Bristol Exploration Day Program
(grades 9-12), and the Bristol Placement Program; and several-
pamphlets covering our overall K=12 program, resource center,
and placement programe. ' :

It is our hope that you will find meny useful ideas
contained in these materials and be able to pass them on to
~your career education associates in your state or city. We
are also most anxious tc receive any information concerning
your career education program that you may be able to provide
to us, The more information we can collect in response Lo our
mailing of these curriculum materials the better—=both from_
our point of view and that of the U.S. Office.

. - If you can send any information on your progream, our
' address is:

Bristol Career Education Programs

237 Wolcott Street )

Bristol, Connecticut 06010

attns Mr. R. Edmondson or Mr. Ra Matt

) Thank you for your cooperation and, once again, we hope
that you can put these materials to good use. -

;:;]L ‘Elyi

R, fort-). Plaoondos

kobert J. Edmondson, Director
Carecer Education Programs

Ric nard J. fatt 7
Dissemination Program Coordinator




May 1976
T0: Career Education Specialigt
Career Education Project Directors
Guidance Persannel

FROM: Bristol Public Schools Career Education Center
P.0. Box 450
985 Farmington Avenue
Bristol, Connecticut 06010

Recently you received a packet of three curriculum guides
prepared by the Bristol Public Schools Career Education Center.
In order to assess the value of the program "Penetrating School
Strata Through Career Education", please take a fev minutes from

your busy schedules to check the following statements where
appllcable‘

/_/ The curriculum guides were mainly used for reference/resource
purposes in the career education library.

// The curriculum guides vere used on a restricted basis for
administrators and supervisory personnel.

/_/ The curriculum guides served as resource materials and/or
were incorporated into the regular curriculum.

/;/ Portions of the currlculum guides were reproduced for dis-—
semination to faculty and staff.

/./ The total document was reproduced and disseminated to the
faculty and staff.

/_/ Intend to use total guide or portions thereof in the future. ..

/_/ Did not use the curriculum guides.
~  Reason: /_/ not applicable /_/ unacceptable /_/ no reason

/_/ Does your district have an Grganlzed currlculum guide for
career education., /_/ Yes /_/ No /_/ In process

Would you be willing to sh.re your curriculum materials
with other school districts? /_/ Yes /_/ No

Comments:

Thank you for your cooperation. Please return this checkﬁlist
in the pc 1 paid envelope provided.
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Aruitoxt provided by Eic:
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Aruitoxt provided by Eic:

Bristol Carcer Educaticon Zenter

Carcer Placoement Service Guide

Robert J. Edmondson
Director, Career Education Procram
Bristol Board of Educatinn
- 985 Farmington Avenus

Bristol, Cennecticut 06010

January, 1975
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Project No. V361170
Grant No. OEG-0-73-5301
Penetrating School Strata
Through Career Education

- =

= o TSR W T e = L i "ﬂynw‘ﬂ_:s‘ﬁr'
Exemplary Project in Vocational Education
Conducted Under '
Part D of Public Law 90-576

2 The placement guide reported herein was performed pursuant

l’ to a grant from the Office of Education, U.S. Department
of Health, Education, and Welfare. Contractors undertaking
such projects under Goverrnment sponsorship are encouraged
to express freely their professional judgmant in the
conduct of the project. Points of view or cpinions stated
do not, therefore, nacessarily represent official Office
of Pducation position or policy.

Robert J. Edmondson
Director, Career Education Program
Bristol Board of Education
985 Farmington Avenue
Bristol, Connecticut 06010

January, 1975
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CAREER EDUCATION CENTE?

Bris 1,T Connecticut

Introduction

) The -fallﬁwing is'a grgv;si@nal guide” for "the Sr:.stal Caraer
Placencnt Servida: Progzan.

’;Ehis’ g‘uiﬂe is aesigned to descfibe the iject v::f tha

Earms, a..nd re_gc;rt;ng which are all Lntegral parts of a fl;hazsaugh
placement system.

7 : Revisions and/or changes can and will be made, when nasessarygé
‘: L . as the program develops. Input for making such changes 1»:;,11
ol - come from the following qrauas.

=
.
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career Education Plann;ng-Camm;ttee

Career Education B;ivisc:z:‘y Board :
Empl§yé:§

Students effected by this program

Any representative from the ltéaehing; counseling, or
adnministrative ranks of the school system and/or

:ﬂmmunity representatives hav;ng a direct relation=-
ship with this prograr.
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GOAL STATEHMEN

To provide a Career Placement Service
to terminating Secondary students (whether
graduating or withdrawing) of the Bristol

Public and Parochial High Schools.
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STATEMENT OF ORJE ECTIVES

igrnificaant Career Jab oODpor-
y vhich can be offered to

To locate and isolate s
tuﬂitiés in the cemm unit

To offer such job oppotunities to said students through
a system which - ll ] far clear ana 'f ci,a communi-

retrieval forms which pernmit
nterests and abilities with
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To develop processes which allow for the rapid
identification of exiting students who would be
interested in using this placement service.

To provide for the following systems within this
placement servicé%

a) Reporting

b) Referral

¢) Follow-up analysis

d, Program revision



STATEMENT OF PLACEMENT PROCESSES

The following is a dascription of how the Career Education
placement program works throughout the Bristel School System:

I Job Retrieval: (lorking in cooperation with the Bristol

husinasses and industry. These positions must offer
carecy possibilities to exiting Bristol high school stu-~
der*=s. Such jobs are solicited from the community
. ) . in such a way that a prospective emplover needs to make
P ) only one telenhone call (to the Bristol Career Educa-
- ' tion Center) to placza a job order.

E S

In addition to soliciting through the Bristol Chamber

of Commerce, attempts have been made to notifv employers
" that this service exists, and how to use it, in the local

news media (WBIS and Bristol Press.)

I1 Icb Distribution: Upon recaipt of a job ordex, the

™1 istol Career Zducation Center completes a form indi-
czzing employer specifications and requirements for each
position ordered. This form then is distributed to the
three participating high schools. At this point
t.:z job order is utilized as a guide to determine the
bezt gqualified potential employees. This is done through
a satching process; students have noted their set
of qualifications, training experiences, and interest
areas on a standardized form. Career Education Specialists

~and the school's guidance staff can identify those
students who are well matched fpz a particular set of job
gpecifications. :

3 A
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Student Information Retrieval: As indieated above,

each student who has a potential interest in EmglcsﬁEﬂt
is identified. This is done through three methods

-

3i

The Senior Survey, conducted annually,

to determine the immediate future plans of
exiting graduates.. This form contains a
section of guestions which allows for this
identification prccess.

Through cral communications with graduating and
withdrawing students. This process is ac-
cormplished primarily through student/
counselor contacts. Houvaver,; the counselor

is not the oniy passible referring agent.

Publie Ser v1c§ announcements made by local news
media agencies.

Upon identification of interested students , each individ-
ual-is requested to £ill out two forms: ’

1.

The Student Placement Form; which is a device
far thé staragé éf infafmatién concerning

been af sa:vlse to that ;ﬁdlv;ﬂual.

The Personal Data Sheet; which is basically

the student's resumz. It is from the infor-
mation provided by the student on this form that-
pernits tha matching function to be carried

out by specialists and/or counselors. This
form accompanies the student when the individual
has been referred to a possible emplover. It
should b2 copied by the student before going
out on a referral. The copy must be retained
by the specialist/counselor tecam in order to
allow for subsequent matches and referrals.

In the event ‘of sevsral roferrals being’ made!

"all =t oncyu;, for a%ch - student, : -

I
o
\I'
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that individual should be provided with enough copies
of the Data form to cover the number of interviews he
will have.

Student Referrals: Upon matching a job order with a
wall quallfiéd ‘applicant, the specialist/ccinselor
team then will refer such individuals to the prospec-
tive employer. This is done by providing to the appli=
cant a copy of his Personal Data Form. The individual
is then glven a completed Referral Card. Both of
these are to be taken to the prospective employer.

If one of our referred candidates is hired, the Referral
Card has instructions to empioyers on notifying the
Career Edusation Center that a placemers rus. in fact,
occurred. '

Follow-Up: Two types of follow-up activity are important
to this service.
1. Referral Follow-Up: Each time an individual
is referred to a possible job, his name and the
date are rzcordad en idier special st gebicos
of the Job Order Form. In addition, the
pertinent information is also recorded on the
student's Placaement Form. All Job Order Forms
are updated weekly by the three Careex Education
specialists. Any placements that do occur are
called into the Career Education Center so that
the related jok order can be terminated. This
iﬁfsrmatian ié then graviaga immsdiately to

2. Placement Follow-up: After a student has he;n
placed in a position and has hcld it longer than
3-5 weeks, a rcpresentative of ths school system
will conduct a visitation follow-ump Thig will
_provide an accurate assessment of hew the place-
ment function has been of assistance-poth in
concrete and subjective terms.

232



JOB ORDER FORH
STUDENT . PLACEMENT FORM
PERSONAL DATA SHEET

REFERRAL FORM
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 BRISTOL CAREER IDUCATICN CENTER
- Job Order Form

fEmployer's Hame = . |iumber | Number to]  Occupational T
Openings Refer Title
o " [Time Limit | Employer's Job Title .
to Fill
Rddress — | Start York | adex  Age 1 ndnimum
Male _ Preferred | Age
Female __
[folophono - - -  Roto-of Pay - .-~ ~--- buration '

[Person to See-liow to Heachowmen |  Hows, Days, of Jdork

Job Performance, Requirements, Work Preformed, ~Date of
Pquipment, Methods, and Material Used, Original Oxder
Physical Activities, Working Conditions :

Ekﬂ 1, Knowledge, Ability - -
L [Sployer Acceptance Nequivements: Nedical, Lxperience, Zducation, I1Taining

ROFRRRALS

E‘te {int, | . Tame Action | Comments

o=




BRISTOL CAPEER EDUCATION CTNTL

STUDIRT PLACEMENT

M F

. MF‘ Lﬁ!-.“i -

BIRTNU DAGT

_ EPPLICATIRN DATE _

- My BRIy Yeer ]
ADORESS __ - e BeEemE
TYFE OF WORE 1, _ — R LA -
| 2. _ LESIRED HCURS

rRQoree ..

YRI7IV
Abulass _
DATR PLACED

S0 LE0R

S e

| BUSIINGS PHRE

WEERRALS

| DATE | INT NRME ; ACTION ! COMRLENTS
®o — S —
A I H
' ) i
_ — — + o
e FOLLOW-UP
FEMATS: o B B | DATE _
— !'
® i

5/31/74
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Bristol Career Edvcation Center..- * . -

OUAL DATA SHERT EEEPIRC A

"""" R _ I
— . _Activities and Interest .
————— I In School _ e - -{;';

MARTTAL STATUS: B e

. COUNSELOR'S WAMB:____ Out of School

HIGH SCHOCL:

SUBJECTS STUDIED:_ . _ Special Interest: . ~

. Iypecfﬂérkliésued _ o o “ " . ) X !

[MC e 996




BRISTOL CARCER EDUCATION

' This will introduce ' - , , ~ who is

. applying for the jab___ ' ' ' .

This student has been referred to you Ly the Guidance

Der: ent and fulfills, to the best of our knowledge, your
requirements for this job. In order that we may batter serve
you and our students, would you please telephone the under-
signed when you have hired an applicant for this job or: desire
additional information or wish to make any camments in
cormection with this referral.

If yom actually hire thio stident, it is imperative that you
«a1l 584-0971, Ext. 288.

_B.C.H.S. Student
__B.E.H.S. Student

___St. Paul Student

—School Placement Oificial

School Taber

o
W
-~J
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STATEMENT on CAREEZR PLACEMENT
SERVICE REPORTING FUNCTION

Reports are an integral part of any efficient Placement
service. Such a process provides most of the pertinent infor-

. mation concerning the success of the Service. In addition, any .

changes which should be .incorporated into the Servicé, no doubt,
will be evidenced by an accurate reporting function.

The Bristol Career Education Placement Service does have
such a feedback system. Report functions will be carried out
through *wo major processes:

I Infarmal Reports: 1In that, information storage is an
integral paft af tha Caree: Placement Eérv1ce, the

accurances in plaeenent activity w;thln their asslgnea
school. Further, each specialist provides,-to key
Bristol educators, a weekly report function for their
total Career Fducation undertakings. A weekly update
on the Placement Service will thus provide necessary
information concerning this activity.

In addition, this Service will be spotlighted in the
Bristol Career Education Newsletter and The Exchange.
No doubt the local news media will provide appropriate
coverage for this service.

II Formal Reports: Twice per academlg year the Career
Guidance Specialists will compile all pertinent
Placement information. This compilation will be pro-
duced as a farmal report. All such reports will include



the following information:

A) The Report's Title

B) The Period Covered

C) Information breakdown (by each school and then totally)
as follows:

1. WName, address, sex, age, and phone number of
each student partially or completely serviced

by the program.

llotation of placement per student, including

emplager(s) name, starting saiary, Present

M
M

of Placament,

3. Where appropriate, a reason for termination of
any placed individual will be determined and
recorded.

4. there appropriate, subsequent training prcgrams
for each individual will be recorded.

5. A completée listing of employers cooperating with
this service will Le included.

- D) A statistical summary of the total Placement Service's
progress,

All such formal reports will be added to revision
copies of this Guide which will be distributed appropriately.
Further, they will be included in all reporting functions
of the Bristol Career Education Department.

In short, every effort will be made to make this
Service visable and flexible so that increasing Placement
opportunities may be offered to qualified, interested Bristol
gtudents.




Attachment E

3 jg! Mark R. Shedd September 13, 1974
. Walter A. Bislobrzeski

The following persons have agreed to serve on an ad hoc comnittee to meet with
" three members from the Conmecticut. Business and Industry Association!

Errol Terrell, Chief
- Bureau of Vocational Services

Richard Wilson, Director
Regearch & Flanning Unit

Richard Nolan, Diresctor
== for the development of the satellite program, Bristol Board
of Education

I contacted Robert Simpson at CBIA and informed him of the camposition of the
Committe.., He in turn will contact his representatives and will form a three man
committee to meet with this group. Furthermore, Mr. Simpson will contact you or
mé about the first meeting. : F

I'- . Ia addition, I have made arrangements for the Education group to meet with you,
Dr. Dolat and myself on October 1, 1974 at 9:00 A,M. to review the misaion.

;
. 1 .
. N e

WAB:hm T
S/
Copy to Errcl Terrell  ~
R . Richard Wilson -
TUTTmr e Richard Nolan




Attachment F

 BRISTOL BOARD OF EDUCATION HICH SCHCOL SURVLY

GRADE (Circle One) 9 10 11 12
SEX (Circle One) MALE FEMALE
EDUCATIONAL INTENTIONS (Check One)

a. End education with high school.
_b. Attend vocational school.
€. Attend business schoel.
d. Attend nursing program (2 to 4 years).
€. Attend 2-year technical school.
s f. Attend 2-year college. .
— B Attend 4~year college.
h. Other

If the Bristol School System considers offering some of the listed programs
below, which, if any, would you have had an interest in selecting. Indicate
your interests using the numbers 1, 2, and 3 to indiecate your preferences.

Please write the numbers on the line to the left of your choices.

1. Air Conditioning _________22. Barbering
2. 0il Burmer 23. Beauty Culture

3. Appliance Repair B 24. TFood-Trades
4. Auto Paint & Body _____25. Baking
5. Auto Mechanice . 26. Fashion Design
___ "6: Alrcraft Mech. o 27. Secience Lab. Tech.
________ 7. Aviation Electronics _______ 28. Dietary Alde
‘_______ 8. carpéntry - 29. Health Services
9, Eleetrical o 30. Dental Assistant
; 10. Masonry - - 31. Dental Lab. Tech.

o —__11. Painting & Dec. | " 32. L.B.N,
- 12, Plumbing & ______33. Bookkeeper
: 13. Draft. ~ Mechanical 34, Commercial Art

— 14. Draft. - Architectural e 35. Data Processing

15. Draft. = Construction - 36. Radio & TV Repair

- 16. Indust. - Eleetrical ~ 37. Eleetronie Tech.
________17. Print & Lithography ________38. Floral Design & Landscaping
_______18. Machine~Tool 39, Office Machine Repair
________19. sheet-Metal _______40. springmaker
- 20. Welding - 41, Child Care
~ 21. Screw Machine - 42, Heavy Equipment Operator

Please list other programs you might wish to see implemented:

EDN:d11




ot | BOARD OF EDUCATION : Avtachment G

Bristol, Connecticut

JOB DESCRIPTION

ADMINISTRATOR FOR V@CA’fIDNAL & CAREER EDUCATION PROGRAMS

The Administrator for Vocational and Career Education Programs shall be
responsible to the Superintendent of Schools. He shall have line authority

over the positions which appear below his on the Table of Organization for

these programs. He shall be responsible for the administration of:

The Career Education Program
The Industriil Arts Program
'The Distributive Education Program
The Springmaking Program
" The Cooperative Work Experience Program
The Nursing Assistants Program
The Business Office Education Program
The Continuing Education Programs (i.e., Adult Education, Summer Schools)

He shall be the Vocational and Career Education Programs liaispn between the

Bristol Public School System and the State Department of Education, the Bristol

Chamber of Commerce, the Bristol business and industry carnmunlty, and the
. Bristol community in general.

He shall be the administrator responsible for guiding Bristol in developing a
Master Plan for Vocational and Career Education Programs as per state
(N mandate.

He shall establish committees, their functions, and their méeting times for
the development of the Master Plan and for each of the above listed programs,

Iﬁ his administratiﬁn (:lf these ’pragrams he shali caardinate the vacatianal-
assume the 1eadersh1p role fr;xr the planmng, develapment ant:l the evaluation

of these programs.

He shall work cooperatively with the Principals, Department Heads, Supervisors,
and Teachers through democratic administration and high professional standards

for the best interest of the boys and girls who enroll in these programs.

Periodically, or upon request from the Superintendent of Schools, he shall
prepare reports on the progress of these programs.

He shall keep the professional staff and the community informed of the pragress
. of these programs. :

242




He shall visit the local schools to observe the progress of these programs
and he shall meet with the Principals, Department Heads, Supervisors,
Teachers and committees to review his observations and make recommen-
dations for changes to improve these programs. He shall also make

- . available to them the latest information from state or federal sources

- relating to these programs.

He shall attend local, state, and national conferences to update himself
and bring back to the Bristol programs pertinent information for consideration
and adoption by the professional staff and committees.

He shall work cooperatively with:
The Assistant Superintendent for Personnel in the selection of staff members
for these programs and for reviewing staff prablerﬂs for the Assistant
Superintendent's GEHSldEI‘aEIDn and action.

'I‘he Assistant Superintendent for Instruction to discuss the overall, city-
wide programs as they relate to the vocational-technical-business and
career education programs. .
. The Director of Federal and State Grants in the preparation and fallﬂw—up
of program and grant proposals.

The Principals, Department Heads, Supervisors, ané Teachers for their
input regarding these programs, needs for program improvements, personnel
and financial needs, and other related problems.

The Prin-ipals, Department Heads, and Superv;sars will work with their
staffs, as ‘hey have been, in order to prepare and present budgets, personnel
evaluations, and expending funds which have been appropriated for these
prngrams, but the A&miﬁistratar far Vacatianal And Career Educati::n

: he rnay be 1nfermed beia re budgat adeptmns are finahgeci

be employed from July first to June thirty. He shall be entitled to the same
vacation time and all the benefits enjoyed by other professional personnel
in his professional group.

The Administrator for Vocational and Career Education Programs shall

The salary for this position shall be determined by the antnl Board of
Education, and shall inltlally‘ be set at $20, 000 per annum.

T

6/11/76. 243
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BRISTOL CAREER EDUCATION PROGRAM

EXPLORATION DAY
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BRIS DL CAREER EDUCATION PROGRAM

Exploratic - Program Application

Name == ] _Grade_______ Age _

Homeroom Teésherr _ - Hmrm.

Study Halls: Period @ Days o o

Guidance Counselor__ _ - N _
Apecific Job to be Explored === - -

Rank in order, Your preference for the day of tho week that is best

for yaﬁ to participate in the Exploration Day Program. One would ind-

icate your first choice.

. Wednesday ) Friday
Thursday ]

Monday__
Tuesday
Today's Date

Return completed application form to

Indicate why you are applying for this éféiﬁéﬁ — —
Counselor Recommendation
: Counselor_ - o

1. Thi3 student's career to be explored is in keeping with the student's

expressed interest and ability
Yes_ No

I recommend do not recommend = ____this student
for the Explarat;an Day Prosram.

Additional Comments: _
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BRISTOL CAREER EDUCATION PROGRAM
EXPLORATION DAY FROGRAM
Student Agreement

ndition for acseptance in the Exploration Day Program,

a
i L= =

As a co
I agree

1. To conduct myself in a satisfactory manner while on the
job and to carry out my training in such a manner that I
will reflect credit upon myself and the Exploration Day
Program.

2. To be on time to the exploration job site.

3. To notify the Career Education Specialist and the ex-
ploratory supervisor if I cannot keep the scheduled
appointment.

4. To be well dressed and groomed.

5. To be under the jurisdiction of High.

School while participating in the exploration day program.

6. To complete the Occunational Information Report and to
return it to my guidance counselor the following day.

7. To accept the expleratory placement assignment without pay.

8. That if I use my car for transportation to and from the
exploration job site, I will observe all tra€fic regulations
and school policies with cxpreme care. I will conform to
all school regulations of the registration of this car.

9. To make-up all class assignments missed while on the
Exploration Day job site.

I undarstand the statements in the student agreement and I
agree to carry them out to the fullest extent.

Student Signature e ) - o

PARENT FPERMISSION

~has my permission to participate in

the 7mareer Education Exploration Day Progrm.

I harehy releasg _____High School from any respon-
gibility involved in traveling to and from the exploration day
job site.

i
i
Students participating in the program must provide their own
transportation.

Student accident insurance is___ is not____ carried on my own
child. A student not having school insurance must bring 20

cents to cover the cost of insurance for that day.

Parent's Signature e .

~NData.. "

= e
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Dear Parant:

A Career Exploration Day Program has been initiated as part of
the Bristol Career Education Program. Thérprogram has the support
of the administrative staff and is conducted in conjuntion with the
Guidance Dapartment at the local high schocls. :

The Exploration Day Program provides an opportunity for students
to observe and "try out" in a limited way conditions of work involved
in a job the student feels he might one day like to hold. Having
participated in the progrm, the student will then re-evaluate his suit-
ability for tha field of work.

Students in all grade levels can particiocate in the Career Explor-
ation Day Program. The program opzrates in this way. A student can
request an Exploration Day experience. The student's request is subject
to approval by the student’s guidance counsslor. &Any student who has
heard a career speaker where they are invelved in a career unit are also
eligible for the program.

Students participating in the program will b= marked present to
school on the day that thay are assigned the Exploration Day Experience.
However, students will not repcrt to homeroom but will go directly to
the work site at the scheduled tima and spend a full dav there. Students

selecting the Career Exploration Day Program must provide their own tran-
sportation and are required to make-up all work missed in class that day.

-On the student's return to school, the completed evaluation form should

be left with the student's guidance counselor.

The attached materials describe the details of the program. If
you feel that the Exploration Day Program has value for your child,
please sign the parent permission slip. All permission slips should .
be returned to the Career Guidance Specialist.

If we can be of further assistance to you, please feel free to call
us. Thank you for the interest and support that you have given this
Career Education Project.

Sincerely,
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Bristol Career Education Program
Exploration Day Progress

Introductory Card
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a student enrclled in the Exploration Day prgqraﬁ. The purpose of this
program is to combine related classroom instruction with job training
and possible future careers. This student has requested an exploratory

day with your company. Thank you for your consideration.

“Career Education Specialist

“Telephone Number

DATE:

TIME:

PERSO TO SEE:
PLACE:
FHONE :

DIRECTIONS:

TR M S e i e mre= =
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BRISTOL CAREER EDUCATI.N PROGRAM
CAREER EXPLORATION DAY

EVALUATION FORM

Student Name

Date of Visit - e
Carecer Explorad - L

Name and Adress of Firm

Phone - _

Name of the person with whom the day was spent.

. what would you enjoy about this job?

2. What wouldn't you like?

3. List some of the main duties this job requires:
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EVALUATION FORM (con't)

4. Do you possess any skills that would be needed on this

5. Can you relate any course you are prasently taking to the ca

6. What are similar jobs that the indevidual might do?

7. What could be improved about the Exploration Day Experience?

951
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-original federal grant.

© on.our

- This 1is the first issue of the -
"Exchange" for the 1975-1976 school year.

The staff of the Briztol Career Education

Program is pleased to be sending out its
newsletter once again and it 1s-hoped

" that.the i1deas and activities described
.Will be useful to you. ° '

We are presently beginning our third
and last year of operation under our
Continuation
progran beyond June 1976 is high
list ef priorities for this ydar..
In the coming nine months we will be
striving to refine our program to the

of the

fullest possible extent and make it

stand as the national model we ail

. "1t to be.

Pe:haps you would be 1nterested to
know that the Bristol Career Education
Program has been awarded two additional
grants from the federal gnvernment for
programs to be conducted this year. One
of these involves nationwide dissemina-’
tion of our curricular materials and the’
other a series of in-servlce.workshops
on sex role stereotyping. Although both

.of the grants involve relatively small

amounts of money, we are pleased to have
these among the only eighty proposals
funded last spring by the U.S.0.E. The
competltlon was very stiff. Over 900
grapasals were submlttcd. -

MATH WORKSHOP SCHEDULED

A "mathematics in career education”
workshop for the 7th ard 8th grades has
been scheduled for lNavember 14, at
St. Ann's School. This workshop was
developed to instruct teachers in the
use of certaln carcer education activ-
ities developed nver the summer, There
will be one math tedcher in attendance
from each 'of the 7th and 8th grade
schools, includirg 3t, Stan's, 3t. Joe's
and St., Ann's, The participants will
then be in a gasitign to show other

253

The passes ‘rezlly pleased
- Most of a1l thank you for

The Brttstﬂl Career Education

News Letter
237 Wolcott Street - Bristol, Connecticut

math teachers in thelr respectlve schools
how to use the new materials.,

A follow=-up wofkshgp to develop more

math-oriented activities is now being

planned for later in the year.

Last June members of the Career

‘Education staff along with a number of
 students from St. Ann's school, partici-

pated in the First Connecticut Trade
Show at the Hartford Civic Center. The
kida were very enthusiastic and put en

a great career ‘education’ exhibit, Their
prngects en occupations from several of
t+he career clusters were very well
received by both visitors to the trade
show and other exhibitors who, by the
way, were all adults.

The following notes to the Career
Education staff sum up the way the kids
felt about their experlence,

Dear Career Ed. Ee;sonnel. ' :
I'thank you for everything you have
done for me and for getting me there.
Thank you expecially for the dinner, and
for letting us go on our break cach half
hour.
o Thank you again,

Your Printer
 Wendy

I thaﬂk you for the times you took me
to the Hartford Civie, Center.

The meal at MacDonalds was very gonod,
my parents,
choosing me
to take paft in the Trade Show.

«+  Thank you,
Scctt Raymond
1
To the Carecr Education Personnelk

Thank you very much for driving us

back and forth to the Trade Show, -



feeding us, watching over us, and
helping to bring people to our booth,I
Teslly appreciate it,

Sincerely,

Danny Roy
(Electrician)

Recently, freshmen students im Linda
Cimadon's General Business classes were
exposed to career resource material -
that would be available for their use
during their four year stay at Bristol
Eastern. The students brainstormed and
developed a list of ways that they
might learn about careers. The students'
ideas were reviewed and the materials ~ro
avallable in the career resource center
were raised by the students. The
importance of planning for a career
was stressed in the filmstrip, How To
Explore the Fascinating ‘iorld of T Hork.
The students then identified their
personal career goals and related their
interest to a career cluster, As a
follow-up activity the students will
complete an awarenecss survey. The
students will describe what they know
to be tho advantages, disadvantages,
salary, benefits and job responsibil=’
ities of the person with thelr career
interest.

The career Education Program at
St. Paul is off to a fine start.
Facnlty and student response to prograns
has generated much activity and interest.
Enthusiasm toward the Career Education
activities developed over the summer
and the workshops which will result has
been high. The career cxploratiofr
program was Well reccelved-by:students-
many applicstions hava alfeady been
recoligd. -

Dave Doherty, the Career Education
specialist at St. Paul, will take on
new responsibilities thls year under
a revised progrzm. Three days a week
he will be at St, Paul, while the re-
maining two days will be spent in the
elementary program at two grammer
schools, This will be the first combin-
ation of roles existing in the programi
K-6 and 9-12,

Richard Matt, Resource Centexr

254

Director, conducted a mini-workshop for
St, Paul faculty on September 18. He
discussed the use of the resource center
and the availability of materizl to inter-
ested teachers. The workshop was well-
received by those attendirng.

The first elementary inservice work-
shop for the kindergarten teachers will
take place on Thursday, November 13, from
9:M0 a.m, to 11130 a.m. at Edgewood
Schools's Career Education Activity
Center.

Ou the agenda is both a sharing of
information on the kindergarten cur-=
riculum packets developed this past
summer by Mrs. Mary Johns and Mrs. Faith
Schreiner, and an instructional dession
on affective education materials and
techniques,

The previously ﬂéSEribéd kindergarten
workshop is only one of a series of
inservice sessions to be sponsored this
year by Career Education. During this
past summer a great deal of work was
done by a number of teachers selected
from different subject areas and grade
levels., Curriculum packets describing
specific career education activities
were developed for gradé$ K-12. The
current series of workshops is based
upon the work done by these teachers
and is designed to promote the packets
throughout the schobl 8YEifm. Teachers
will be released from thelr classroom
assignments for one helf day to attend
the session for their level or subject °
area. Crhose who are interested should
consult their building principal. Ex= ..
penses for substitutes will be covered
by Career Education.

The schedule for the elementary

workshops is as follows: (All work-
shops run from 9 to 11330 a.m.)

BRISTOL CAREER EDUCATION PROGRAM STAFF
Frank Dolce, Elementary ‘Awdreness Ll
. Angelo Llopls, Junior Eigh. Dricgtaiisﬂ
-Rich Matt, Resource Center :
Dave Doherty, H. S. Carcer Guidance &. -
elementary awareness, SPHS

Katky Quinn, H.S. Career Guidance, BEKS
Ed Phelan, H.S. Career Guldance, BCHS
Bob Edmondson, Program Direcctor
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- LEVEL, DATE PLACE Health and Regulatory Inspectors (Gov.)
T ' o . Very rapld employment growth, par-
K Nov. 13 Edgewgad Schaal “oie v tileularly at the State gov. level,
1 Nov. 17 Mt. View School ' in response to pressures for consumer

. - ' ok pratection. :

} 2 Nov, 21 South Siﬂé School
3.. ,Nowe 25 Bingham Sch 1 Police Officers
@gf. § ¢ %5 ng ehoo ’ Increased demand for protective,
: 4: Jecs 3 9'Connell School services should create very good -
< :Decs 4 -. BEdgew od School employment -opportunities; speclalized -
5'_ Deo B Eﬁoad ;choo:, ' . tralning will beconme increasj_ngly
6 Dec, 8 Mt, View School - impgrtant‘ : _ _
Speclal. - o .0 0 7 o te Police Officers
Ed. Dec. 19 South Side School . Atate rollce Ulilcers
. cv 19 € SeheoL - Very rapld employment growth, As

population grows and beccmes more
mobile, the greatest need will be
fcr officefs in highway patrals..

The high school workshops run from
8 to 11130 AM. and are scheduled
as follows:
; EDUGATIDV AND HELAH DGCUEATIGNS

Subject Ares - Date Place
R _ = Teaching chupat%o,n% S
General Business  Nov, L SPHS -°.  Tollege and University Teachers
Ayt : A - - Entrants may face keen competitlion
1 IT - - Nov, 18 BEHS . 2 :
%fgeﬁrg *;‘ L ov. o ~mrouthrough the mid 1980‘5i New :
Chemistry -~ "hgov.’zfz BCHS doctoral and master's degree hoidars.;
. L — the main source of SUpply are ~ 7
Al I . .- .Dec, 2 SPHS , PPy =
) ggbra oot T ec. 2 B expected to more than meet. the ex<
Typing : Dec, 9 BEHS panding demand for college and .
Ib Accounting = Dec, 16 BCHS - unlversityteachers, . ERET
U.S, History  ° Jan, 6 . SPHS = Kindergarten and Elementary Schoal Teachers
. e P Competion is expected through the
3% o -, Jana -SPHS
Géamétry Jan. 13 7EH : - mid-1980's. If patterns of entry .
Biology Jan, 20 BEHS .and reentry continue, the number of
e ran. 27 BCH persons qualified to teach in elem-
Engl%sh oo . Jan. 27 f’Hé entary schools will exceed the
Math Analysis - "Feb, 3 BEHS - ﬁumber of Qpenings._ :
oc. Studies I ‘eb. 10 BCHS |
See. S§9§i53 I&II ?e? A CHS Secondaxy’ Schcal Teachers L :
Earth Science " Feb, 24 SPHS If -past. trends of entry conmtinue. .
o o through the mid-1980's, the supply
The high school workshops will also will greatly exceed anticipated re-
feature speakers who hold jobs related quirements., Keen competition for
to the subject area covered in each prospective teachers although a
pa;tlcular workshop, recent survey found teacher shortages
in mathematics; industrial arts,
New Publication From the Career Resource special education, and some voca=
Cénter tlonal subgects.

The flrst update to the career ed-
ucation materials list published last %i;;iizaggcugatians .
sohools. I §§$Pi§§§d§niﬁé§ any of Favorablo overall opportunities, but
the recently acqui:ed matcrials describgd ?gggjéézriii;ggigaghgigi;tagzzzpite
B Resau:ge Géntér- zggiigzéiibﬁigingts in public and
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Libmary Technical Asslistants
Good employment prospects particulazly
for graduates of academic programs,
Especlally favorable opportunities
in large public and college and
university libraries.

DGCUPATIDNS IN TRANSPORTATION ACTIVITIES

Aly Transportation D;cupatians

Alr Traffic Controllers
Expected increase in the number of
of alrplanes should result in a
rapld employment increase,

Adroraft Hechéﬁics

of aircraft increases. Emplayment in
the Federal Government, however,
may fluctuate with changaé in deferse
spending, Continued fuel shortages
may adversely affect growth,
Alxling Dispatchers '
7 Little or no employment change due t0
impraved cammunicaticns eguimeﬁt.

Flight Attéﬂdants .
Very rapld employment increase as
alrcraft become larger and increase
in number, Many additional openings
also will occur as attendants transfer
to ~ther occupations, Continued fuel
shcrtages may adversely affect emplay—
ment g:ﬁwth.! '

Flight Engiﬁéérs
.. Rapii employment growth due to ExpEEtEd
increase in the number of alrcraft,
Continued fuel shortages may adversely
affect empl@ymant g:owth,

Ground Eadia Dperatgrs and’ Teletypists
81low employment decline due to
automatic communications systems
and inmprovements in two-way radios

5i%a€ ﬁérmit direct comﬁunic;tinn%
between pilots and air t:affic
cantraliers,

Pilots and Copllots
Very rapid employment increase due
to growth in the number of aircraft,
Continued fuel shortages may ad-
versely affect employment growth.

Trafflc Agents and Clerks
Very rapld employment increase
because .of*the anticipated growth
of passenger and cargo traffia.

SCIENTIFIC AND TECHNICAL OCCUPATIONS

Conserv-tion Dccupatlcﬂs

Foresters
The annual number of forestry grad-
uates could exceed the number of
‘annual openings, resulting in keen
competition for Jobs. Opportunities
also will be affected by the number
of qualified entrants from other
sources and the increasing use of
techniclans and forestry aides.

Forestry Aldes
Favorable employment opportunities
expecially for those with specialized
post=high sohool technical training

Range Managers
Slow employment increase. Howevey,
because hiring needs are dependent
on Federal legislation, public concern
for the environmental protection
could create additional opportunities,

The Bristol Career Education Newslétter
237 Haicatt Street
Bristol, CT 06010
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ADVISORY COUNCIL

OCCUPATIONAL PROGRAMS

Mr. Francis D, Amadio
Mr. A. LeRoy Anderson
Mr. George Wm. Bunnfress
Mrs. Winifred Ceoker
Mr. Mark Cote

Mrs., Mary L. DeWard
Mr. Frederick Downs
Mr. Bruce Ficinus

Mr. Edward I, Frecdman
Mr. Dean Goldsmith
Mrs. Joan Guerett

Mr., Frank C, Hart

Mr, Peter G, Imperator
Mr, James McQuarrie
Mr., Richard D, Nolin
Mr., Thomas E. Norwoaod
Miss Susan Paganini
Miss Robin I.. Ricker
Mz, William M. Schwab

Mr, Walter R, Sonstrocm
Mr. Paul Soucy

Mr. John A, Stupak

Mr, Jeifirey Tedesco

Mr. Carl R. Venditto
Mr., Daniel Viens

Mr, Lew Volpicella

Mr, Stephen C., Wasley
Mrs, Edna Wisyanski

Mr, Bernard C. Wojan

O
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Gateway to: New Opportunitics, Better Jobs
and Higher Pay

In

Office Occupations, Service Jobs, and Trade
Training

Earn One School Credit for Work-Expuerience

Early Release from School

g3 per Week, including

Speakers, .nd

Vocational Guidance

C. W, E. May:

Help Students Make the Highest and Best Use
of Their Ability

Acquaint Students With Money as an Incentive
to Higher Achievement

Examples of Jobs for Work Credit:

Audic=Visual Clerk Inhalation Therapy
Bench Wuorkers Helper
Carpenter's Helper Secretarial
Day Care Helper Toelmaking
Electrician's Helper Typing

Nurse's Aid and Others

or Werk=Study Coordinator for Further Details,
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CAREER EDUCATION

Bristol's Carecr Education Program offers to
students, teachars, and community residents:

* Internships

#* Developiment of 5kill Training

# Career Counseling
* Career Exploration Activitivs

¥ Career Awareness Activities
*# Belf-Awareness Activities
# Decision-Making 3kill Training

# Life=5tyle Orientation Activitics
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Specific Courses

.IE a job, now or in the future,

should see thelr Guidance Counselors
or call the Careur Eflduiatmj Office,

The project pr -sented or reported herein wos per-

formed pursuant to a Grant from thu
Education, Departuiont of Health,
Welfare. However, the nr;:\iﬁiaﬁs
do not necessarily reflect the pos
of the U, 5, Office of qut:atlan, and no officia
endorsement b thr; U.S5. Office of i

be inferred, ) )
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SPRINGMAKING

Although the art of Springmaking has been
practiced in various forms f[or conturies, we in
the 5tate of Connecticut, are fortunate to have ‘
the bulk of the world pro:duction of springs pro-
duced here in Bristol and surrounding areas,

Late in the 1970's the lack of skilled help
brought local springmakers together in order
to develop a program to fill this ever-growing
demand. In conjunction with Local and State
Boards of Education, the first, Iull==a'_sl1f‘ spring-

Wilg ¢5=-

The Springmaking Course at B, E, H. S, i
signed to acquaint students with the three basic
machines used in the spring trade: thi;z coiler,
torsion, and fourslide. After the basic principle
are attained, the student then prul_t,x_d::} to ads c
to specialization on one of the three machines.

Haviﬁg successfully completed the course, the
is then given the opportunity to apply his
nr;wlys' tained skills in one of the many spring-
shops in the area. If SﬂElSilLtnry achievement is
the student

is given the upportunity fm fuilftune employment,

Students should sce their Guidanes Counselors ‘
or Springmaking Instructor for further details,

Examples of Job Placement:

Coiler Set-Up Tool Design
Torsion Set-Up Secondary Set-Up-
Fourslide Set-Up Inspection

Fourslide Tool &
Diemaker

Other Bristol Occupational Training Programs ...
1. Health Occupations
2, Olifice Education
3. Data Processing

F58 B

ERIC

Aruitoxt provided by Eic:



O

ERIC

Aruitoxt provided by Eic:

DISTRIBUTIVE EDUCATION

'Developing Future Leaders in Marketing,
Management, and Merchandising''

Distributive Education (DE) is a two-year
ogram offered to students in the 11th and 12th
rades, DE provides instruction in distribution
nd marketing of goods and services. Students
ust show interest in a distributive occupational

Distributive Education I
School Store Operation
DECA=%

Seniors: Pre-requisite: (D.E. 1)
Distributive Education I
Related Work Experience
(Supervised on-the=job training,
with pay, and early dismissal.)
DECA=®

Distributive Education prepares students for
‘career opportunities in the following areas:

“Retailing Supermarkets
“Department Stores Advertising
‘Specialty Stores Display

Hardward Stores Sales

"Hotels Insurance

Oil Industry Transportation
‘Wholesaling Banks, and more ...

"AFTER GRADUATION
WORK: Students may obtain an occupation in

one of the areas above, using the skills
E obtained in the DE program.
¥ COLLEGE: Students may continue their education
T in the field of fashion, marketing,
advertising, business, or teaching DE,

in either a two = or - four - year college.

«DECA: Distributive Education Clubs of America,
' identifies a National Youth Organization,
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BRISTOL
OCCUPATIONAL EDUCATION

PREPARING FOR THE
WORLD OF WORK
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Bristol Career Education Program is ded-
ted to the realization of the foliowing goals
oughout its K-12 Program.

K-6 GOALS *

. :Awareness of self and development of con-
pts related to self,

Awareness of individual responsibility for
wn actions.

5—Learning cooperative social behavior.

6—Development of respect for others and the
rork that they do.

—Development of work attitudes and values.
7—8 GOALS
" 1—Clarification of ones own value system.

.8—Awareness of different careers available in
‘the world of work through exploratory pro-

Awa:eness of different types of occupational

261

9—12 GOALS

1—To provide each student with opportunities

. gardless of his ultimate career goals, to have
1

arketable skills that will enable him to enter
the labor force should the need or desire arise
for him to do so.

Z“To enable each student whc’; desired to unde:a

post- secornda,w technical school cc:llege. univer-
sity or business school to be so equlpped with
the necessary prerequisites to understand this
advanced training.

8—To provide opportunities for students to part-
icipate in a meaningful occupational exploration.

4—To provnde greater encouragement for student
enrollment in vocational education programs.

6—To provide greater encouragement for student
enrollment in work experience programs, and a
wide range of work experience.

6—To provide intensive guidance and counseling
in preparation for employment and/or future
education.

7—To develop career information programs to be
carried out by departments within the scope of
the curriculum.

8—To establish a continuing avenue of communi-
cations between school, business, industry and
community.

9—To follow-up all drop-outs and graduates and
to use such data in the planning of future programs.

10—To provide a Career Placement Service to ter-
minating secondary students (whether graduating or

withdrawing) of the Bristol Public and Non-Public
High Schools.

*Bailey & Stadt - Career Education
McKnight Publishing Company. 1973



Mr. Robert Edmondson, Director

Miss Kathy Quinn

~ Bristol Eastern High School
Mr. Ed Phelan
Bristol Central High School

“Mr. Dave Doherty

St. Paul Catholic High School

“Mr. Richard Matt

Resource Center
Mr. Frank Dolce
Elementary Awareness

‘Mr. Angelo Llopis
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THE BRISTOL CAREER EDUCATION
PROGRAM is an Exemplary Project in
Vocation Education Conducted Under
Part D of Public Law 90-576.

The brochure was performed
pursuant to a grant from the
U.8. Department of Health,
Education, and Welfare,
Contractors undertaking such
projects under Government
sponsorship are encouraged

~ to express freely their pro-
__fessional judgment in the con-
. ductof the project. Points of
view or Qﬁsinions stated do not,

official Office of Education
position or policy.
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Career C°
Etji"ffies

Development of Skill Tralmng

Career Exploration Activities

THE LINK BETWEEN THE WORLD

OF EDUCATION AND THE WORLD
OF WORK.
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Self-Awareness Activities

Deuisium—Maﬂmg Skill Training




'BRISTOL CAREER EDUCATION
" JOB PLACEMENT SERVICFE
rovides
A SERVICE FOR BOTH
STUDENTS
and

EMPLOYERS

WHAT IS IT ?

A program of the Bristol Career
‘Education Department, the purpose
..of which is to offer job opportunities

- to students through a system that
-~ allows clearand precise communica-
tion between employers, students,
and coricerned education officials,

FOR WHOM ?

Terminating Secondary students
(whether graduating or withdrawing)
of the Bristol Public and Non=Public
High Schools.

, We will try to fill any opening
~ that the employer may have.

® 0o
WHAT HAPPENS?

The Bristol Career Education
Program works to help students
- acquire job seeking and job keeping
~ . skills, A prospective employer
T feeds to make only one telephone
i~ . call (to the Bristol Career Education
Center) to place a job order, It is
. the Career Education's staff's res-
ponsibility to match prospective
employees with suitable employers.,
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HOW TO USE
THE SERVICE

.STUDENTS

After involvement in the Job Seeking/
Job Keeping Seminar indicate your will =
ingness to become involved on the sur-
vey presented to you. Or else, contact
the Career Education Specialist in
your guidance department.

MR, EMPLOYER. . .

CALL 589-1028

visit you personally if you wish,

Remember only one telephone call,
makes students from three high school:
available to you,.

All job orders are GONFIDENTIAL,

Only qualified students will be re-
ferred to you.



- Selection and matching of students
with employers requests will be pro-
vided by the following:

Bristol Eastern High School ‘
Guidance Department N
Mr, Richard Lehmert, Director

Bristol Central High School
Guidance Department
Mr. John Harrison, Director

5t, Paul Catholic High School
Guidance Department
My, John Marr, Director

Bristol Career Education Program
Mr., Robert Edmondson, Director
Placement Staff:
Miss Kathy Quinn
Mr, Ed Phelan
Mr, Dave Doherty
Mr. Richard Matt
Mrs. Joan Atkinson
‘THE BRISTOL CAREER EDUCATION
PROGRAM is an Exemplary Project -
in Vocation Education Conducted U;ﬂder.
Part D of Public Law 90-576.

suant to a grant from the Office of
Education, U:; S. Department of
Health, Education, and Wgelfare,
Contractors undertaking such pro-
jects under Government sponsor=
ship are encouraged to express
freely their professional judgment
in the conduct of the project, Points
of view or opinions stated do not,
therefore, necessarily represent
official Office of Education position
.or policy,
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BRISTOL
CAREER

EDUCATION
PROGRAM

Employers and Educators
Working Together
To
Keep Bristol Youth In Connecticut




WHO 1S THE RESOURCE CENTER FOR ?
The center is for you, It serves all
Bristol teachers and school administrators.

WHAT WILL I FINDIN THE CENTER?

The center contains a variety of career
oriented materials and offers a wide range
of services to teachers and the career

1,

s
4!'
5.
: éi
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education staff, such as:

A portable video system for record-

The 5. R. A. Career Information Kit,
which contains over 1000 pieces of
literature on specific careers.,

Booklets, pamphlets, etc. related
to careers inall of the U.S. 0. E. 's 10.

fifteen occupational clusters.

Statistics and other information
about the labor market for both the

Hartford area,.

11.
Filmstrip-casselte kits related to
all phases of career education.

own materials as well as those ob-
tained from vendors specifically
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An in-service workshop area.
(Let us know your needs. In-service
activities can be organized around
whatever will help you to implement
career education in your classroom.)

An extensive file on commercially
available materials from practically
every vendor in the career education
field, (Your help is needed here.
Most materials can be obtained for
previewing., Your evaluation would
help us to plan our purchases,)

Several series of books about specific

dual students or for class projects,

The resource center maintains sub-
scriptions to several periodicals
related to career education. These
are always on hand and they can be
very useful and informative for
both you and your students.

The center also has information on
such topics as career education
programs in other towns and states;
testing; free-loan and rental films;
and preparation of audiovisual media
for career education,
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ratrenn ot e y CAREER
{Address and telephone number below) . . . W A4

. RESOURCE CENTER

- Bristol Career Education Program

Mr, Robert Edmondson, Director
Staff

Migs Kathy Quinn

Mr, Ed Phelan

Mr, Dave Doherty

Mr. Richard Matt

Mr. Frank Dolce

Mr. Angelo Llopis

THE BRISTOL CAREER EDUCATION ' e BRISTOL
PROGRAM is an Exemplary Project o )
in Vocation Education Conducted : ¢ CAREER . ;f
Under Part D of Public Law 90-576, : R

o ; EDUCATION
The brochure was performed i ] : PROGRAM

pursuant to a grant from the:
U. 5. Department of Health,
Education, and Welfare, Con-

sponsorship are encouraged to
express freely their profes-
sional judgment in the conduct
of the project. Points of view

or opinions stated do not, there-
fore, necessarily represent
official Office of Education
position or policy. Richard J. Matt, Director

S : Serving the Educational Community

"ROOM 113

. BRISTOL EASTERN HIGH SCHQOL
632 King Street

Bristol, Connecticut 06010

Telephene (203) 583-=2790
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. < C Goodwin Satellite
AT

BRISTOL, CONNECTICUT

CONNECTICUT STATE DEPARTMENT CF EDUCATION - -

it DIVISION OF VOCATIONAL EDUCATION
HARTFORD, CONNECTICUT
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BRISTOL
SUMMARY OF THE E. C. GOODWIN VOCATIONAL-TECHNICAL SCHOOL

Satellite Program: Bristol

The Program will consist of five courses designed to provide skills
to 11th and 12tﬁ;g;§de students in the fcllowing occupations:

l. Construction

2. Electro-Mechanical

3. .Haehiﬁe—Tﬁal

4. PFipe Trades

5. Heating-Air conditioning
The Satellite is scheduled to open September 2, 1975. The main
objective of the Satellite is to enable the students to leave the
satellite equigpad with sufficient skills to meet changing labor
market demands. The courses are organized around the cluster
concept and in modules of 20 to 150 hours. The major emphasism is
}ah skills which can be applied to a variety of occupations. The
?eﬁicles for delivery of instruction will ba:af such a nature
ae to permit the student to master fundamental skills applicable
to more than one occupation.

Aithcugh the program will take an approach somewhat different
from that of the parent school, it will ﬁgt bé of lesser quality.
In addition to the appointment of qualified féﬁatienal instructors for
the satellite and whenever it will profit the students, there will be

8 free exchange of students and instructors between E. C. Goodwin
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Technical and the satellite. In case of special skill requirements,
part-time instructors will be brought in to supplemenﬁ the regular
teaching staff.

The guidance departmgnﬁs in the Bristol area will wérk coopera-
tively with the E. C, Goodwin Technical School guidance personnel to
enroll studeﬁts in the program and to assist them in any way that
may be necessary to prepare them for the world of work.

The Industrial Arts departments of the participating local high
schools will in a special way play an important role in the satellite.

For example, all students in the satellite need blueprint
reading, the Industrial Arts departments could teach this subject
through the medium of drafting.

Indﬁstrial Arts departments may also provide the students with

better prepared to select an occupation at the Satellite.
| Appropriate occupational information (theory) will be taught at
the Satellite.
The student may be provided an opportunity to study across
- clusters in the event he needs special skills found in specific

modules,

Cluster I - Heating and Cooling

Sheet Metal Machine-Tool -
Heating-Air Conditioning Inspection
Welding Screw Machine

269 Spring Making
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Clusgter III-Construction Cluster_ IV-Piping

Carpentry Pipe Work

Remodeling Steamfitting

Tile Work Plant Maintenance

-

Trim Work

Cluster V-Electro-Mechanical

T. V. Repair

Business Machine Repair

Instrument Repair

Appliance Repair

CONSTRUCTION SERVICES

B

Each student will be able to perform tasks in the construction
industry with hand and electrical tools as well as with the
machinery of th§ Gcnstrﬁetiﬁn occupations.,

Each student will develop sufficient job entry skills in the
construction occupations to prepare him for enrollment in ad-
vanced apprentice programs.

Each student will be skilled in the application of arithmetic,
theory and blueprint reading to jobs in thé ;anstruetian' é
occupations.

The studenté will perform all tasks with special emphasis on
safety to persons and equipment,
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VEMICLES FOR_INSTRUCTIONS:

The construction occupations will concentrate on :emadéling
iﬁtgriars and exteriors of buildings, and will ir  de cabinet work.
The remodeling will entail every phase of construction in-
cluding tile work (ceramic and plastic), painting, paperhanging,
formica work, etc. In effect, the students will be able to complete
all phases of éﬂnstruetien projects assigned to him.

Shapld the student desire to specialize in heavy construction
he may ﬁransfer to E. C. Goodwin Teéhnical School.

Wherever possible, these experiences will be acquired on real
jobs.

INSTRUCTIONAL MODULES :

cut across all modules. However, each séudent will be providea
opportunity to specialize in modules of his choice. Any module may be
taught during a semester.

Module I - Framing , Module IV - Trim

Module II- Roofing _ Module V - ﬁiliwgrk

Module III-Paneling Module VI - Tile Work

Module VII- Painting and Paperhanging

=

LECTRO-MECHANICAL:

1., To provide the students with skills that will enable them to
trace, repair and troubleshoot electrical circuits and their

components. 2 7 1 ”



To provide the students with skills that will enable them to
assemble and disassemhle a variety of mechgnical devices.
TQ provide the students with electronic skills which will

enable them to embark on a career in communications.

_To provide the students with the cognitive skills reéuired
to solve mathematical problems and to read and interpret
manufacturers'! specifications.

?”k 5. To provide students with skills which will enable them to

perform a variety of tasks with hand and power tools.
6. To apply all of these skills with special emphasis on safe

practices to protect personnel as well as equipment.

VEHICLES FOR_INSTRUCTION:

? The students will gain skills and experiences thrnugh the repair

of electrical appliances such as washing machines, unit air con-
-~ ditioners, electric stoves, typewriters, tape recorders with a
potential for television and communication equipment repair.

The program will concentrate on fundamental electronic circuits
and mechanical devices such as linkages, 1ever§, gears, etc. These
basic skills uili be appiiéd to job opportunities in sales, fepaif,
installation and the production of electro-mechanical devices.

INSTRUCTIONAL MODULES

Because the students will be doing real work instruction will
cut across all modules. However, each student will be provided with
ii the opportunity to specialize in modules of his choice. Any module

specialization may be taught during a semester,
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Mcdule I

1

e

Module

Module I1T-

Module IV
Module V
Module VI
Module VI

Module VI

I-

II-

Electrical Circuits

Electric Motors and Controls

Mechanisms and Pumps

Instruments (Measuring)

Sheet Metal and Housings

Couplings and Transmissions

Assembly and Disassembly

Power Tools

HEATING AND COOLING

Objectives:

1. To provide
entry into

2. To provide
layout.

3. To provide

welding.

the

the

the

the

student
heating

student

student

with sufficient skills to enable him to gain
and cooling occupations.

with skills in sheet metal fabrication and

4. The student will be instructed to perform all tasks safely.

VEHICLES FOR INSTRUCTION:

The students will meet the course objectives through resal jobs in

the community.

A

including the required sheet metal work and welding. If the student

chooses he may elect to specialize in any of the modules described below.

Module I - Heating Systems

Module II- Cooling Systems

-,
.

'y e
{



-7 -

Module III - Sheet Metal Layout and Fabrication
Module IV - Gas Welding and Burning

Module V - Electric Welding

bjectives:

1, To provide the students with entry skills in the operation and set
up of machine tools.

To provide the students with skills which will enable them to read

L
L

blueprints, set up and operate lathes, millers, grinders, and
other specialized equipment.

3. To provide the students wifh skills which w%ll enable them to
inspect and measure machine parts. f

4. To enable the students to apply mathematics, blueprint reading
skills and occupational information to diversified areas of the

metal working industry.

VEHICLES FOR_INSTRUCTION:

The student will learn machine-tool skills through the medium of
production work contracted for/with 1@;31 industry. He will, with
cooperation from local industry, participate in work study programs
for the purpose of developing special skills.

INSTRUCTIONAL MODULES

Module I - Lathe. ’ Module IV - Screw Machine
Module II - Millers Module V - Spring Making
Module III- Grinders Module VI - Inspection
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jectives:
1. To provide students with entry skills for careers in diversified
areas of the pipe occupations.
2. To pfcviéé”students with skills with which they will be able to
cut and join copper tubing, cast iron steel, plastic and glass pipe.
3. To provide the student with skills which will enable him to apply
arithmetic, blueprint reading and technical information to piping

occupations.

The students will be provided opportunities to work on real

contract jobs within the community and industry. He will work on
I’ steam, hot water and cooling systems, piping under the supervision

of a licensed instructor. He will also have the option of arféﬂgemgnts,
he can be made to learn skills through the work study program.

Module I - Cast Iron and Steel Piée

Module II- Copper Tubing

Module III-Gas Welding

Module IV~ Electric Welding

Module V - Pumps

)

ELATED SUBJECTS ALL OCCUPATION

1. View placement

D 2, Dimensioning

3. Hidden lines




,. 4. Circles and arcs
5. Sectians
6. Working drawings
7. Sketching
8. Estimating
9. Parts manuals
10.Manufacturers' specifications
11 ., Wiring diagrams
12 .Exploded views
13.Hydraulic systems
MATHEMATICS
. | 1. Whole numbers
7 2, Fractions
3. Dacimgis
4. Measurement (metrics included)
5. Percentages
6. Ratio and proportion
7. Mensuration
8. Graphs and tables

9., Formulas




