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CHAPTER 1: THE PROGRAM

The TransxtioQal Classes Program provides a}Lransitional educationad expo it .o

-

" :

for emotionally handicapped students fEEurnihq from residential centers.. It

L L] -

also accepts-disirict students who, for psychological reasons, have becs nable
5 ;ﬁladjust satisfactorily in :Lschool:‘,1 The ,program's basic goals arg: a) to .
e " - . . .

+ ! )
p assist students in developing schook:appropriate behaviors apd b} to provide

1 .’
intensive academic remediation. With such preparation, it is expected that the

students will be able to return with stccess to other long term school place- ' .

.
L] . 'l

mentS. The Title I Somponent of the prograﬁ'ﬁffdrd?/remedi§£ service in -

[ S

reading and mathematicsi and supplements the proygram otﬁeﬁrise conductud b tax
levy teaching peggbnnel. The program operate% in eight sites: The Hegenar,

Diagnostic Center and P.§. 236 in-Brooklyn. P,S. 71 Queens, P.S. 146 and P.§:

130 in Manhattan, and P.S. 93, P.S. 14 and 1.8. 155 in the Bronx. At seven of
) - I ‘ ‘-J‘i"
the sites there are two classes taught by two tax levy teachers and agsistud bﬁéf

two tax levy paraprofessionals. At the eighth site there is one class with a
o . »
tax levy teacher and a tax levy paraprofessioﬁhl, The Title I teachers, at all !

eight sites, have separate rcoms in which they work with individual sftudents or ;
H f P "

" with small groups. In addition to the pefsonnel already cited, th- program

-

staff consists of two Title I counselors, one Title I Teacher Tr¥iner., one tax i
[l i

levy supported attendance teacher and two supervisors. The two suzervisurs are
. provided by the Special Education Soervice ﬁPr theazmotionally lanciew) p . and . i

are totally tax levy supporged. §e§ides admini;tering the Transition:l lasses

they are responsible for Fhe full range of Alternatiﬁe Ppoqréms fur the . aotion-
v ally Handicapped. Thg attendance teach2r who serves all eight site%, handles

3

- student busing and deals with attendance problems including follow «; visits to

+

students' homes. Additionally, each site has the services of a clini. al team

from the treatment centers of East. New York-Community--HMentar-Hoaltir~Tirc.,

-~ . -
. e

¥ . 1 .
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THE_PROSGRAM ° (Continued)

rs H

3t. Rarnabau Hbmu, Jacobi Hospatal, Bronx Chlldren's PSychiatric Center, gueens

thildren's Péychlalflu weniter, Brooklyn Developmental Services and the Manhattan

* “*

IStntv Children's Hospital. Each clinical team spends a half day weekly at the
L i

~

s1tes, meeting with the tuvaching staffs to help plan for_the studerts and pro-

vide consultation servive tor the teachers. These clinical services stem from
the interagency structure of the program and are provided at no-cost to the

&
- -

_ program.
. *
“hildren who are referred spend at least one day visiting in the program, thiey

are seen by the psychiatrist and their parents are»interviewed by 2 social

worker. The placement‘deczs1on 1s made, then, b}.the interdisciplinary team of

clinicians and school staff. All studen?s selected for the program had bheen .

previously certitied as requiring Special Education. At Hegeman, all the resi-
‘ - - .

dents atteﬁd tne Transitional Program. The Title I teacher conducts an educa~

*

tional evaluation of each student when he or she enters the program. There is

* -

~

no presétibed diagnostic battery; each Title I teacher uses the diagnostac |

tests he or she deems most appropriate. The diégnostic tests in use nclude
! . <5

the Wepman, The Vallett Diagnostic Inventory, The Gates-MacGinitie Readin; ToSt,

The Frostig, The MNotor Free Visual Perception Test and the Winterhaven 1lnvent .ry.

]
. i
L &

HETHODS FOR ACHIEVING OBJECTIVES !

The cobjective of developing appropriate student behaviors is achieved through

the use of a behavioral management model. Students earn credits for specifi.d

concrete, social, and activity reinforcers. The credits are applicable towaurds

¥

a variety of rewards. The specific behaviors vary somewhat: from site to site

but they qeneraliv fall ipto the fn}lnuing'ﬂa%egeréesr——afﬁ—ﬁegtnning lessons

ERIC
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properly (e.g. having materials on hand, starting on time), b) Effective -
. g - . A
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THE TITLE 1 PEACHERS, ~ -~ - .

x

METHODS FOR ACHIEVING OBJECTIVES  {Cont inued) .

partiCLPat{On {c.q. ra}slng_yoGT’hand, respecting those speaking, waiting for

« 3
help), and ¢} Finishing the lesson le.g..completing assignmeyts, staying in
§eaté, putting materials away). BAlthough academic achievement is the desired '

, Qutiome . the emphasx. of ths behav1ural management approach 15 on behaving like

.
Il

o stgdent.

an
-

The second Objective of strengthening the students® ba.ic skills in Reading and

- " +

Mhth is integrated wi.a the farst objective through the use of student con-

tracts, FEach day an individualized program is outlined in a contract for each

y

student. The contract includes the specific areas of Reading and*Math that

require remediation. Students carp Creaits for completing each part of the

daily contract.

S .
- - -
a

¥

The Title I teachers play a critical role in achieuing'the second objective.
After t%e initial diagnostic screening, they formulate prescriptive progrums

.

for each student. On a daily basis, the Title I teachers provide individual

and group remgdiation. They cspend berween two and two and a half hours a day

worklng with Title I eligible studente-ea—an—enéevtéua%nbaetﬂ——-ﬁurrmq—ﬂtn?——”'“"""'__‘

-

time they provide remedial instructiCp to five or six students for abhout 30
n; . " " .

minutes c¢ach. The children who are worked with ihdividually are the ones whwn

are most deficient in basic skills.

-

week - a fow. when necessary are seen daily.

1
'

The students are seen two or thive timd. & .
Title I teachers work with beo-

, .
tween nine and twelve students each week. -

They also hold a 30 to 40 minute-group—ltessomforeach Clafg da1ly, Thi. | wson

ERIC
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focuses on language development . dynamics of reading, and communication skills.
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RELATION OF TITLE I TEACHERS “TO PROGRAM - i

At vach site the program operates on a team basis: The Title 'T teacher pro-.

vides the rest of the staff with diagnostic information and systematic fvud—"i'
‘back about the progress of the students they see, This is important in pre=- ;
'l

/
paring the darly contracts as well as for the longer teym planning. They a}so
[ /’

work closely with the counselors inoidentifying problems, developing edusational
" ]

approache¢s for each child and formulating post Transitional Class pldns.
e .‘
It is the counselors who ire respongible for working with the students when

a -

& -
educationally related problems arise, gaining the cooperation of the parents,

effeciLing interagency cooperation and processing post Transition Class place-

*

ments. Consequently, the Titl2 I .teachers and the counselors must work closely
?.\
together.

* .

To impleqynt the ﬁeﬂm approach, the Titie 1 teachers confér daily with the other

staff members. They also Pargicipate in the weekly sessions held with the

.
-

clinical teams from the treatment centers. - ,
’

Hd

LENGTH OF STAY FN THE PROGRAM .

. <

The program was originally intended as a relatively sﬁort transitional Boriod.

Q

ERIC
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L
$tudent$ typically spend .from six months to a year in the program. There are

pupils who spend, more or less time in the program. _1in the latte¥ 'group are -

those students who leave the program, usually witb little notice, because of a

- e e — -

court order, an agency action, or because the family moves. During the past

this has included®a sizable number of students. - The former group c;f student s

are those for whom no é}prOprgaLe_p;aqgmgng can be found.. _ For. them,-the

Transitional Class is considered to be the only constructive or feasible option.

' 8 '
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JEMALUATION OBJECTIVE I

To determine whether, as a tesult.of participation in the Traqrjtional C1 anson

Progrém. the readlng“E}aQe of the students will show a statistically 51qnuf1-

cant difference between the real post Lest score and the ‘dnticipaj.«] post t. st
. r . .
score. . . . :

- EVALUAT1ON OBJECTIVE II o _ ~

‘v
. [ T

To determine whether,*as a result of participation.in the Transitional <la. -
- . ! ' !

P . -

Program, the mathéﬁétits grade of the students will show a statistically Ch el

ficant-difference between the real post test score and the anticipuated § .t
* I - . .
test score. . A * . .
. _—

SUBJLCTS

>

The subjécts were tn consist of all the participants in the program. ut tin

- .

244 students who participated in the program, 118 received pre and post tesls

] . s -

and constitute the sawple. Table 1 presents the reasons‘for the diSCIQpanEf

between the totaﬂhnqpber of participants and the final sample.

R ~ *

- -
-

. .
TABULE 1

'SUMMARY OF PARTICIPANTS TESTED |

AND NOYW TESTED (N=244)
F

Program Participants . Grades_4-5-6 | Grades 7-8-9
° N % N - %

e

|

r

-

NOGE:NG)

Received pre and post tests . 45 48,4 | 73 ° 48.3
Abruptly withdrawn from program 23 24.7 57 37.8
‘placed 1n Fall 1974 16 17.2 | 4 2.6
Entered after May 1, 1975 7 7.5 13 8.6
__Mbtent during test: ng e st A A

S
»
I e RS

..
o

—— e —

EN

TOTALS 93’ . 151 . 99.9
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3 SUBJECTS . (Cont inued) .
m——F 3 .
' "« Of the studbnts.who dld_not receive pre and post*tests the largest proportion

were those who were abruptly withdrawn from the pro&%qw by an wgency or by

- Y
~ - L]

Most qf the students, 56, attended the ﬁuqcman L.

parents who were moving.

viagnostic Center which is a short term residence where girls are .valuated for

appropriace plaéement'.b Girls often attend the Transitional Class 1 the site

X -

for a matter of weeks and placement.often eomes suddenly. A'sihil i vitevatdon
» - I} . *

exfbtqd in a class in an elementary school whose par&jcipants larg- ly liwd in

: program before May were given post tests, if‘poss{ble, during the.r "last ﬁeek_

“ERI

’ a ncarby resideptial center. Eighf per cent of the\participants enterca the

B program late in the school year and, therefores were not'tested. Auothcr “jroup

b [

of just under ten per cent, holddvers from last year, were placed in the Fall.

$ix students had prolonged absences during the time of the post.tisnts, . s
. ° L}

’
- - [

"

METHOD AND PROCEDURES

The Reading and Arithmetic sectiond of The Wide Range Achievement Tent (WRaT) - -

- s a

were administered to each subject twice by the Title I téachers. The prd tests

LT
- " -

.
Studen€s who entenid the pro-

yere administered in September and October 1974.

L]
i

gram subseqyent1§ reeeived the pre test soon gftef their entry. The st tests

K
¥

were® administered during the last two weeks of May 1975. Students whe lceft the
. - o

-

in the program. Students who were 12 years old, or younger than 1., at tim%

!

- . 3 A . -
of testing were given level 1 of the WRAT., Those older than 12 werc given

level 2 The test results were maintained by'éﬁe Title I Feacher who forwarded

them in June to the superv@aors. who in turn'forwarﬁed the total vt yesults

AN .

+ . .

to the evaluator. ’ .

L4

ANALYSIS OF DATA : ,

Fl r v,

The pre and post test results were 4nalysed by'the "Real (treatment} Post tcst
-

- - . \ -6 - | e h
ic. T 10 , '
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. " .
vs. thlclpatedﬂlw1thout treatment) Post test” design. This desiyn tuke: anto
4

N - ~ . -

account the varylnb lenqtﬁs of time students @@ré exposed to tue programiby

’ A e C s
comparing each student's total .achicvement gain for the specific length «f time
- . -t '

he or she spent in thé program to.that student's expected gain. The expicted .

-~ - *

‘gain is a muitiple of the ydarly average gain made by the student since first .

grade times the number df‘months_he or she.gpent in the program. <“he subjects\
o #} - . . . -
were grouped into two grade ranges based on th@ grades corresponding-to—their

* - LY

ages: grades four-five-sﬁx‘Ehgféeﬁen-eight—nine.

- *
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poststest scores of 4.18

¥

CHAPTER I1II: FINDINGS

WEADING ACHIEVEMENT

The evalpatiow objective related to reading was: to determide whether, as‘a

result of participation in the Transitional Classes Program, the reading grade "

) L .

of thefstudents will show a statistically signiticant difference ‘between the
4 ’ - ~

Ll
real post test score and the anticipated post test score. Table 2
1

- LY

shmmafizqg
-

the results of the Historical Regression Rnal}sis (Real treatmené] Post test -

test design) that was used to analyse

vs. Anticipated { without treatmeng] Post

L - -
~

~ -

-d

the data. . -
e e e e : - ‘ ) — ' -
TABLE 2 . P
Historical Regression Analysis of WRAT.Reading Results
- {(N=118) P ’ P
= = ; - -
« Pre test Anticipated Post test - .
Farticipants W Mecan Mean’ Mean Total -
Grades 4-5-6 45  3.38 . 3.72 4.18 3.00**
Grades 7-8-9. 73  4.75 1 5.00 5.55 5.00%% :
*+ Sighificant beyond the ,01 level .

Ed ~ ~

was reached for both groups of participante. the mean

- —_— e ——— e e ————

[

The evaluation objective

and 5.55 for the elementary and secondary groups con=-

a

secutively are significantly greater. than the means of the predicted scores.
’ "

a L

The students who wouid normally.be in grades 4, 5, or & had a mean gain cf
e¢ight monthe compared to an anticipated mean éain of 3.4 months: Thus.\their

gain was.more than double of what would be expected.

group. the difference between whq* would be predicted and what occurred was

-~

For the grddes 7, 8, 9

more than five months; the actual gain of eight mon&hs was more than triple the

predicted gain of three months.

"l
|




READING ACHIEVEMENT {Continued)

Students entered the programeall through the yvear which meant a shorter mean

treatment time and a lower antigipated mean than would -be founa with similar

students all spending a full year in a program. .

I

MATHEMATICS ACHIEVEMENT -

. The evaluation objective related to mathematics was: to determine whether, as

a result of participation in the Transitional Classes Prcgram, the mathematics

-

grade of the students will show a statistically signific.nt difference between

L4

the real post-test scorc and the anticipated post-test score. Table 3 sum-
~marizes the results of the Historical.Regression Analysis used to analyse Lhe

-

mathematics test results.

TABLE 3 ’ .

Historical Regression Analysis of WRAT Arithmetic Results

. {N=93) . ) v
- Pre Test Anticipated Post Test '
Participants  N¢ Mean Mean Mean Total
Grades 4-5-6 45  3.37 3.69 4.99 X 2. 12
Grades 7-8-9 73 4.01 = 4,23 4.99 6.28%%

* * gignificant beyond the .05 level
** Significant beyond the .01 level

The evéluation objective for mathematics was achieved in both groups. The W an
post test scores of 4.09 and 4.99 for both groups consecutivelj was signir.-

cahtly greater than the predicted post test means. Like the Reading results,
the difference between tpe predicted and the real -mean gaiis was sizable. For
¢

the Grades 4. 5,”and 6 group. the mean real gain of seven months, was morc than

twice the anticipated. while in the grades 7, 8, and 9 group the real gain-of

A .

- 1 e —
one full year was four times what was predicted. g
N - 9 -
) . 13




OTHLR FINDINGS AND DISCREPANCIES FROM PROPOSAL , o

This section is based on site visits and interviews of students and stuaff.
kach site was visited twice; the first round of visits took place between
L] .
. October 21, 1974 and January 24, 1975, and the Second round between May 7, 1975

and June 16, 1?75.

A. Facilities and Materials

b £
buring the evaluator's first round of visits in the Fal}, some shertages of

-

materials were evident. The.materfhls‘were on order but-<had not yet becn do-

livered by the publishers. .By the second round of visits, materials werc in

:
- -

*~ amplq supply at all sites. The problem of late deliveries arose from the Tt

»

that orders could not be placed until the program was refunded.

-

- -

The materials themselves were quite appropriate. It is difficult co secure

interesting materials for adolescents with 4th or Sth grade readiry levels but

*

~the Ticle I teachers maﬁaged well. Many of the teachers developed thwelir own

- L3 ’

- materials. ; . ) i ' .

- .

-

Audio visual equipment was available to all classes: however at ome site the

electrical wiring was ingdequate and equipment like sound projectors coul s

be used there. ;

L

Facilities were generally good. 3ooms were good sized, well ventilated, and
well lit. on every gite but one, the Title I tgacher had the exclusive use of

-7 a separate room. In the one exception. the room was shared with an asgistant

a

principal. One other facility problem was noted; in one school, the classus

) were housed in temporarQ buildings in the school yard. The rooms themselves

were quate adequate but the children had to go to_the'main buildinq'to use

— to1lets. This, however, was less of a hardship than an inconvenience.
. o- 1""]'
O ‘ . - 10 ~ T
ERIC _— _
P iz ‘ . . .
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B. sStudent Reactions

FJ £
An attempt was made to gain a general impression of the students' feelings

u

about the program through interviews ‘(see Appendix: Student Interview Schedule

and Responses). One student in each ¢lass was interviewed during each visit

when possible. The students were selected for interviews by the positions of
their seats. 1In the first class, the student seated closest to the door was

selected; in the second class, the student seated second closest to the door,

up to eight. 1In classes with fewer than eight students, the count

«

continued bircularly, reEurning to the first counted child and so on until thé

L3

designated number was reached. A total of 27 students were interviewed. In

three instances student interviews could notﬁpe held.

Only four students indicated that they had preferred other classes or schools.

In response to the dquestion of whaﬁ_they liked best about the ¢lass, a major-

- I [}

4

ity, 15, made responses that related to the staff's behavior towards them

‘but there was no consistent emphasis. Responsés included the staff's helpful- .

. s ’
&
ness, concern and the school worR they provifed. 1In response to the guestion

of what they disliked about the program, the lack of more varied activities

was the onI; factox cited by a @ajority. Some regretted not having more oppor-
tunity for activities like Art, Music, Shop, Homgmaking and Physical‘ﬁducation.
All of these were found but not all in any one site and they were only some-
timeés systematically programmed. The staffs provided as much of these acti-
vities as possible, given the constraints of the sch901 day, the program.
requirements, and the time made available by the building principals. Qen—

4 - »
erally, the principals were very cooperative in providing whatever resources

possible. - . - '

“ea
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. staff Functioning

The Title I teachers were outstandingly competent. They were not only E"ll

YT

trained but they were thoroughly professional in their attitudes and pert

ance. They had, apparently, been very carefully selected by the Supervisors. f

-

I1n general: the teams they were members of functioned extremely well). Occa-

sional problems arose but relatively few, considering how closely rhe teams

=

worked together Because effective

and that there was no on-site supervisor.
@
steam work 1s so vital to the program: even routine or understandable friction

need to be dealt with and worked through.

The program 1s understatfed by coumselers. Although they were highly compe- .

tent and conscientious, they simply did not have the time to attend to all the

functions outlined in the prOpésal{' The tasks of intake. screening, and place-

L ment alone require a great deal of time. Conseguently. they spent less time

with parents. students, and teachers than they wanted to or was desirable.

[
A

D. The Clinical Teams

The clinicalr teams that mft with the staffs each week at the schools were very

L

helpful 1n developing placement plans and providing the teachers with greater

understanding of the students and their families. Their observations of stu-
dents in the classes was a particularly valuable aspect of their activiticus.

The toams were most effective in the schools where they observed children

-

' -

routinely.

k.

The Yse of Behavioral Management
The teachers dénerilly approved of the behavioral ma.agement model even though
they sometimes had difficulty with its subtloties. Some teachers felt it has

-

been the most effective method for developing students' behaviors in the history
16
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‘CROSS REFERENCE TO OTHER_PROGRAMS

volved on a regular basis through district-hésiqned liaison personnel. The

administrators of the schools in which the programs are located are closely

F. the Use of Behavioral Management {Continued) T .

of the program. pMost appreciated was the structure it provided and that 11
made expectations and requirements mutwvally clear to students und teacher

The use of student contracts reinforced the structure as well as providing a

vehicle for individualized instruction.

AVAILABILITY OF PROGRAM TO TARGET. POPULATION

The Title 1 teachers serviced all Title I ellglble students' in the program. v

L

They Spent prOportlonately more time with those Title I students wno were the -

most deficieht in-their basic ski;}s.

The Transitional Classes Program'is‘dirpotly xeléted to the Alte;natiue Proa-
grams for, the Emotionaflx.?and?€&¥?ed of the‘Division of Speciél Educatiﬁg b
Pupil Personnel Services. The specaél education teachers, paraprofessionals
and supervisors are all on tax-levy supported lines stemming from the Alterni-
tive Programs. The staff attends.qoint.team meftings and various workshops
together; is jointly invalved‘iﬂ inéake and with the clinical coqsult;nté. The

community @chool districts which house various units of the program are in-

-

identified with the clésséé. At Hegeman Res;déntial Center there 1s complex
involvement with thé Ne; York‘City Burcau of Institutions and Facilities, New
York City Office of Special Services t§ Children.and East ﬁew York Community
Mental Health Clinic. The Board of Education Bureau for Socially Maladjusted
and Emotionally Disturbed. Bureau for Child Guidance, Eualuaﬁion and Placement
Units, Bureau for.Physically Handicapped are all related in planﬁing for referw .
rals. The New York Séate Department of Mental ﬁygiené and New York City-D?parE—
ment of Mental Health and Mental Retardation Services proﬁide clinical resources.

\
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RECOMMENDATIONS FROM LAST STUDY

The recommendations of last year's study were: —
r * —

A. . Each center or pair of centers should have the services ot a Master

. Teacher available to it.

k. one, or perhaps two: experts in behavioral management. should be avai? .l

to the classroom teachers on an as-needed basis.

-3
e, One or two more attendance teachers would benefit the program.
D. If the program continues to grow an intermediate administrative level will .
% * - - ’
be necvessary. ¢

kRegarding the first three recqimendations, the supervisors agreed with them

but budgetary constraints keptithem from being implemented. As for the laut ,
recommendation, the supervis-és had reassigned existing staff to provide for
wmore of an intermediate administrative level. Further. although the Alterna-

tive Programs, as a whole, had grokp; the Tranmsitional Class component has
. o : . :

remained at about the same size. , g

- 14 -
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CHAPTER 1V: SUMMARY OF MAJOR FINDINGS, COHCLUSIONS, AND RECOMMENDATT™NS
. H
SUMMARY OF FINDINGS - .

o. The mean post tést scores of the students in the Transitiunal Class .
Program, in Reading and Mathematics was signiflicantly greater than tle

predicted'mean post test scores. Just over 48 percent of the student:

-
L]

. took both the pre and'DOSt tests: their averagemgfins were wore than teie

- ..and up to .four times their anticipated gains. \\\\\
bL. Generally. facilities were adequate and materials were satisfactory.

. MEM‘\\\ . . . .
c! ' There were no major departures from the pEaposaL.

: ; ST
Q-’ . , 1 R — ¢
d. A limited sample of students viewed the program favorably. ‘HKHH“*HHH
. ‘ - _‘__\‘H‘H‘:-

e.  The staff and the Titlé I teachers, particularly, were well trained,

érofessional in their Epproach and. generally., functioned well as Loams.

1

f.. The Title I services were made available to all eligible £hildren in the
program." ’

O
+

The behavioral management model and individu.alized student contract pro-

vided a structure which enabled the staff to assist students in developing

[l
k3

appropriate school behaviors. ’ , g

h. The clinical teams were a helpful adjunct to the program. -

i. Counselors were effective in their duties but they did not have enougn

time to carry out all their responsibilities.

R ¢
Fl . N

o j.° The recommendations of the past study that were mot implemented involved-

.o .+ additional personnel. These were requested but not funded.

H ¢
%
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"CONCLUS TONS

*

L. The T-ansilional Classes Program was extremely successful in increasine.
the Reading and Mathematics achievement levels of its, participants b - nt

cxpectation. This conclusion is circumscribed by the fact that pre o -

-

post test comparisons were availakle for only 48.4 percent of the part:

Jdpants. ' ) .

——— «
‘e
.

2. The intensive individual and grour remediation.provided by the Title 1

teashers was an important contribution to the success of the brograw.

) - 3. The behavioral management model and the team approach proved o kn .
. ' - ‘° -
useful model for facilitating student growth. _ n ‘
RECOMMENDATIONS ° ‘ .
1. .An additional counselor is needed so that the counselors can arry ovul all

their responsibilities as described 3n the proposas.

S " - 4 -
Ty~ An additional Teacher Trainer should be acquired. Problems can arisé that
AN EH N

~
require specialized-assistance. The teacher trainer should be cumpetont: .

in the area of interpergeonal relations*asﬁuggiaés professional practices.

. . M . T ;
’ Co3. An all. day workshop should be held on the topic of profésg}qnél inter-

in the

personal functioning. The workshop should be ﬁera early- enou

» — o

yedr to have ihpact on the program.

4, The behavioral management specialist recommended in the last study 1.

‘ stilt needed: If a full time person cannot be hired then a consullant

4 ’

- a
should be retained on a}Per diem hasis, .

*

5.'. I recommend strongly that the prog¢ram be continued. The improved ashic -
. 1 - ‘u .

ment levels of the participants were dramatic. In dddition the partici-

¢
-~

pants acquired appropriate school behaviors. It is a well adminstor.
. Fi "

program which is implemented by a generally competent staff. .

. Q . -
ERIC - , . - 16 - .
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CHAPTER V: EXEMPLARY DROGRAM ABSTRACT ' « -

Component_codes' Activity Codes Objective Ccdes
60814 ' 720 | 801
60315 | | 720 801
60914 | . 720 ' i go1 ~

60915 : 720, gol .

* The results of this evaluation indicate that the participants (48.4 percent fm

. 5 . . . . : -
whom pre and post test data was available} showed gains in Reading and Mathe-

matics achievement -in excess ©f one month's gains for each month.of treatment.

in component'60814,{Readihg, grades 4, 5, and 6} the real mean gain was 8.0

*

months ahile the predicted gain was 2.4 months. For component 60815 (Reading.

grades 7, &, and 9) the mean dgain was 8.0 months and the predicted 2.5. For

‘component 09 (Mathematics, grade 4,°S, and,6} the msan gain was 7.2 and the

predicted 3.2. Eor component 60915 ‘Mathematics. grades 7, 8, and 9} the mean

gain was 9.8 months and the predicted 2.2. All differences were statistically

significant. ) .

The aspects of the program which appear to account for the unexpected results
are: <

1. The use of a behavioral management model to develop student behaviors.

’

2. The use of a diagnostic prescriptive approach to insure individualized .

instruction implemented by daily student contracts.

h »

3. “The high guality of a cadrefully selected staff which worked in integratcd

interdisciplinary tcams which focused on the psycho-socicl as well as the ~

¢

academic gro;th‘of the participants. - : ’

4. Superior leadership which permitted the staff to function professionally

and which carefully fostered professional dévelopment. -

21
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Lt program.

Leptember an October 1974. Students who entered the program subscguently

rzcerved the pre test soon after thear emtry. ‘Fhe post tests wvere administered during'che'lgst two wreks of
=, 1475, Students who lett the program bef-v ‘a. were aiven post tests, if possible, durinz thei: .uot week
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(atrach to.ik, izem #30)

In this, table .enter &ll'pata Loss information,

Functlon #

} 09-59602

Between VIR, item #30 and this form, all participants

in each activity.gust be accounted for.

The comporent and activity codes used in completion of item $#30

should be used he‘-e go that the two tables match, See &efinitions belos table for further ‘nstructions.
-t ; - ~ . - N
. o ] £2) (3) 8)” (5) ’ . {6) L
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. . .-, . | Entered program aftex hay 1, 1975 7
{160 9’ 1°l4 712410 14 5 1965L 23 45 X 48 51.6. Pro_}onged absence in May 1975 2 ,
. i . N - R Abruptly Witndra:m withouT notice Y
. - - - Left prodram during early Fall y 4 l
Lt ¢ N B -} Entered program aftex iay 1, 1975 - 13 I
610 [9 11A45.1 720 .15' 1965 | 151 .13 78 51.7 Prolonged absence in May 1975 4 .
) - poy . T ; ‘ Fy v ‘
- A /‘ ) - . " y . o . |

%

(L

(2
(L
. @

t(5)
£6)

*

EKC . ..‘,‘l e . o

wll Toxt Provided by ERIC - 4 *

Tdenzlfy the ;:art.!.c..pants by speciflc\grade level (e.g., grade 3, grade 9).
enter the last tho digits of tihe component code.

Idcentify the tess uéed and yeir of puolicat.:l.on MaT-7C, SD;.‘I‘-"& etc.),

Number of participants~®n the. activity.
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APPENDIX: STUDENT INTERVIEW SCHEDULE AND RESPONSES

‘ -
The student interviews were non-structured but they always included th. fol-

. lowing questions:

‘lq How QO you like this class_compared to the other classes you have .boeu int
2. wWhat do you like about ?his class? |

3._- what don't you }ike about this class? ) ‘

. .
Responses yere categorized. Categdories which represent & majority of student

responses yith examples of the responses follow:

’

Question C Category N
1 Like‘clas§ better . ' 25.

‘ 3 * . Responsesifgvorable fo staff 13
3 Tooylimit%d a range of activities 11

* -

‘ Sample Responses to Questions 2 and 3

Question 2 -« The teacpers make it fun.

I like my teacher.

ry -

- The teachers don't yell at you.
- - 3 .

. - . They give (the teacher) you work to do here.

Question 3 - The other classes go to gym,
- It's not like a school. (Q.) Nothing to do.

- bon't know. (0.) I wish I could draw more.

= " Too much work. (Q.}) I like basketball.




