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- ' 'Some pmactlcal Hays tg improye reaﬂ;ng sk;lls in
SG"lal studies classes without sacrificing content objectives ani
goals are présented. It is emphasized that social studies teachers
are bést sultea ta teach readlﬁg Skllla in th21z own subgect fleld-

r'vauabulary aevelapment and warﬂ regcgnltlen skllls, *amprehens;an ,

. skills, and study skills. To make a conscious effort to help stulents
improve reading skills, several methods are suggestel for gaining an-
information base about students reading ‘ability. These include use of
standardized tests of reading ability; informal ‘'survays of Stuﬂénts'
reading’ hablts**and content inventory gcn5lst1ng of reading passages
followed by questions about the main ileas, 1nferenc_, and details.

- The cloze . techn;que, in which students fill in blanks in a reading
B passage, indicates student understanding of the central jdea as:well
_as vazabuiarv aevelapment. Stuaentg' raaﬂlng ~gaps can be iétermlned

‘the F:Y scale. Effeztlve t%achlng teshalques ta 1mprave cgntﬂnt
reading are discussed. These include parposeful reading aire"téa by
teachers' prereading questions and discussion, and the. SQ3R method
(SBEVEY,AQQEStiaﬁ, read, recite, review). Directed rzading ac tivlty,
in which teachers Juide students through reading 3351gnmgnt3, is '
recommended. In #ddition, students should keep vcaabulary notebooks.
(Author/AV) ’ R ‘ . .
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Eéading in Social Studies .

:“’Every teacher a teacher of reading” is a hackneyed - -;
phrase which often strikes fear in the hearts of sacial stud-
ies teachers. All teachers are concerned about the ef-
fef:t:ve ess of students in reading content material, but "~

. many teachers lack the know-how for teaching reading'in-

their content areas. Unless the phrase is fully explained

- . and unless practical suggestions are offered for attacking,
. the problems in cgptent reading, many teachets may be-*

come resentful of being asked to teach reading as wellas .
‘content. The purpose of this publication is. to present: |.
some practical ways to improve feading skills in social |
studies classés without sacrificing cantent Dblettwes mnd
goals.” . .

A common mISiDnEEptIDﬁ among teachers is that read-
Jingisa subferzt Réadlng is not a subject, but a myriad of
skills to be applied to various;reading tasks. There is no .
dichotomy between content and reading;. they are one.
David L. Shepherd, an authority on content réading,
states, *‘,". . the teaching pf reading is not an activity sepa- .

porates the techniques which show how information can
be attamed YDu no It:mg 7 tear:h ]ust Thé what of con-
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er reah;gs !he vital, all per‘vaswe nature of Iaﬂguage but:_‘ B

- content cc:lmés first with the reading skills subordinate to
of the content. In practice that means that read- -
|ng is'tayfht if there is time. However, no such decision® -
" should Rave 1o be made. The teaching of content and the
_skills Q%:eadlng are fused. Reading is the -means, and the
“end is content acquisition and understanding Fesultlng in
the devgiﬁpmeﬁt of spex:lfn: amtudes -

g s

_Vud,e_ tcward readmg m_-J )
C o  increase the teaching

efféﬁtweness of all content teachers and improve the Iearn; .

ag of their students.

II the basu: readmg skills are used in readmg social

-and word retcgnlthn skllls camprehensmn 5k|ilsr “and
‘study skills,  » . - .
Social studies teachers are the maost apprgpnate per-
. sons to teach students how to read the content of their
-courses. Karlin stated, “’ldeally, each teacher.of content
subjects should pmvide intensive_ instruction in over- .
coming difficulties in.comprehénding and interpreting in-
formation found in his ;extbaak and supplementary read- .
mg 1 Karlin continues, **. .. the teacHer of content
* - should not assume that he i:anmat assist-his students with
- . . . textbooksand other reading. One of his aims is'to help his
students master the cgntent of his specialty, and on¢€’ way
to achieve this is to teach content thrgﬂgp readmg ,
Since content teachers understand the organization of
their material, its technical vocabulary and concepts better

than anyone, inclyding the reading Tpecialists, they seem =

mast qualified to.dea| with this information through read-
ing. However, they must first gain an information base
about students, materials, and teaching techniques.

lniﬁrmatmﬁ Base SR .

P al;nhty is essenJal for all teachers who WIsh m rﬂak& a -
' CDﬂsilﬁUS -effort t help their students |rnpn:)w: reading
test results are the most readily avail-
.ablé'source of info mation to such teachers. The data can’
usually be ﬁbtamegﬁ on request, from schoal admlnlstra-

- tors, guidance personnel, or reading specialists. There is

ies. Achievement [tests ‘usually include c:cjmprehemlrm
and vocabulary subtests which provide .scores according
"to grade level. Rea_ :mg tests give data concerning specific
reading skills, such as: comprehension—main-idea; de-
tails, inference; votabulary; word analysis—phonetic-and
structural; use of gontext clues;. -and study skills,

Once data are ga thEd a plclura of each class’s reading
ability can be t:frawﬂ One class a week can be charted so
that the effort is no} tgo time c‘unsumm;, This basic infor-

- .. mation can aid the|téacher to adjust matagials and teach-
ing methods to the reading ability of 5l§?‘ent5 One ex-
ample of a reading|chart for g class follows:

ibid., p. 188. . : N

-, ’Robert Karlin, Teadhing Reading in High 5chool, Second Edi-
tion, {(New York:-Bobhbs-Merrill Company Inc., 1972), p. 293, .,
_#ibid., p. 293. T ' .
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IMPRC)VINE READING smLLs IN E;)CIAL STUDIES RN s :

;_;é‘ _he_most often sees ‘his emphasis as one of content. y-ne S
t
C4tht . 5tho - 6th

" Harry Smith Name|

= ',dmg Abihty v ' - U

EICZHTH GRADE SC)CIAL STUDIES )

= - CLASS A -, =
) : -Resdmg Scores from. A:‘hlevement Tes o
Lo Camprehensmn—Grade Level SCQFES

7th _8th  9th 1'm‘h'"'

E Jﬁhﬁ Adarhs He]en ]CH‘IEE Name Name Name Nime Narne

6.1« 7.0 . 81 90 ~10.2.
Name Name Name Name Name_

43 . 57

S48 59 63" 74 83 . 9.2
T T Name Name Name Name
: 68 76.. B3, 93

= Name Namé Name Name *,
69 7.9 -84 95
oL : S ‘NamEName_
et 79 86
cenn ' ) - Mame
: 8.8
. Name
8.8 *

* Such charts give an overview of the reading ability of the
class;-and they:have lmplrcatmns for use of. materials,
readmg ass:gnments and teazhlﬁg SlralEglEE

Readmg Survey ’ . )
Information .about students’ réadmg habits and atti-
tudes toward social studies can be obtained through use
of a readmg survey. If a survey is given to one class a
week, a 'portrait of interests and attitudes can be devel-
oped qulckly Patterns, of which the teacher was unaware,

may become apparent and call for immediate correction in -

materials and/or reading assignments. A survey can be

constructed by the social studies teacher, perhaps with
the aid of a reading specialist. Examples of the types af
questmns that mlEht be asked follow: :

* Do ynu like to read?

- -# Do you have difficulty in readmg?

Explain. T
& What is your greatest problem in reading?
® Do you have dlf’ﬂculty in reading the social studies mate—
rial? S .
Explain. N
¢ Do you read the newspaper?
Which#newspaper? ' .

)

- =~ How often?

What parts of the paperf do you read?‘
* Do you read magazines?
* Which magazines?
s Are the reading assignments clear to you?
* Do you have difficulty readlng ‘reference materials?
Explain.
* Have'you done any leisure reading asa reqult of class ae-
tivities? £
List the books.

# Do you have any suEElnans about the reading materif*

als aﬁd readmh as‘glgﬁmems?

b .

iﬂnh:nl Inventory ' -

To determine students’ ahlhty to read the textbook, a
content inventory can.be given. This inventory provides
immediate feedback on how students will function with
the text. The inventory consists of four representative pas-
sages,of 250 to 350 words taken from the text. The pas-
sages should be evenly spaced throughout the text, and
(_Dﬁ’lpr‘hEn‘sIDﬂ un‘stlDﬁg should be. developed for each

passage. Questions testing.for main idea, inference, and
.detail should be included. Multiple- (_hmce qbssh@ns will;

103

N



-

ERI!

Aruitoxt provided by Eic:

- th;ﬁ ED%rwnuld then mdx

Y arreﬂu}n A score.of E-Di?{; could be used as a
ing score f&'

' peapﬂe started mavmg to the Wgst That is wHy pegple
50 often traveled on streams’ and rwers and alorfg the
_ river valleys. They were the of the early days,
_‘Fc:r the ﬁrst pu:meers the Dhmtumb&rlanﬁ and Ten-

Stre—'ms and fivers dld not always go where the earry
ettlers: wanted ‘to go. ‘50 they often followed Indian.
trails or paths which animals made to wateringy places:
‘But those rodtes were not gnnugh gither.. 5o the pio-

m:nal quernment hé!péd to bmld better roads to thé

" West. Today, several of the highways of our Interstatg
-nghways System follow the routes of these early roads.

IMPRDVIN(Z READINQ SK

neers thﬂppéd new tralls thrcjugh trees s or thlck under- \

The map shows some famous’routes té the West. Pio-’

neers who were heading to the Northwest Territory
_used the Mohawk Trail which fg\”nws the valley of the
" Mohawk River. Farther south was Forbeés Road. [t started

in Harrisburg, went over the mountains, and ended at .

F‘lttsburgh Pennsylvania, Some pioneers wanted to go
farther west. What bodies of water could they use from
the end of thé routes? )

A third roufe to the We:.t was the Mational, or Cumr.

= berland, Road. This road; had a crushed rock surface and -
Mary-.

cost about $73,0004a mile to build. It wasto startin
land and end in Illinois. Gonstruction was begun in 1808
at, Cumberland, Mary@and By 1817, the mad had

" reached as far west as Vvﬁv;elmg, in what is now West *

Virginia. By 1833, durmg Andrew ]ac!ﬁaﬁ s second term
as President, it we‘ht as far as C lumbus Ohia. It was
not completed to Vandalia, Hhingis, until fifteen yéars
aftér Andrew latksan h:—;ft c:fnce 3 .

Exémplf,\s of questions: .- - |
Mam Idea .

-1, T alls to thg \\'E‘§f
2. Blilding Roads to the We"at
3. Waterways m the West.

Infer(:nce . - i
Why did it take s6 Igrsg to hmld some nf the first roads to
thE West?
. People were not ﬁt(,rusted in going Wuost.
. The construction was costlv and L(nemd long dlL—
tances over rugged terraig.
3. Indians blocked travel.

Detail ; S . .
Whlrh trail used a crushed rock s.urmu:f‘ !
1. Mohawk Trail, -
’2. Forbes Road.
3. Cumberland Road.

Each of the four passagesshould have five questions at-
ed, with oné main idea question, one inference gues-
,‘and three detail guestions. Fach passage should be

ed and an average score should be computed for all

try Leondard 50 Ken-

Copyright, 1972 hy

me Qne Nafion: The Umited States,

v B

each passage.iA score of less *
ate that the m:\ténal is too. dlﬁlr i

t \”‘

s IN SOCIAL STUDIES 'A e

passages. Pafterns, ‘of strength aﬁd weakﬁgsses c:m\:b& de-
termined by noting how students score on the main idea,
the inference, and the detail questmns If a great many
students are weak in dete tmg the main n:lea this situa-
tion would warrdnt attention: The results of ¢ each class car
be tabulated as fgllnws : .

FIFTH GRADE SDCI&L STLJ:DIES

etc.. N

S:,ﬂly has done very well and will pmhabl\? have few
problems .understanding the text; however, George will .
have difficulty understanding the text. He should be pro-

P

_ CLASS' | : :
* Scf:xrk-: from Content Inventory' =~ .
Passa ;%5 A EB c . ] Averape
qaily Bellows , 80%  100%  100%. ,60% 85%
- &ieorge Adams *60%. 49% -80%. "A40%  55%

vided with an easier text and given aid in streﬁ5thenlng his .

reading skills.» - . . .
The content inventory is easily admlmstered and ylelds
specific information about students’ reading ability in rela-

tion to the text being used in the social studies class. The ¢

i nformation ohtained tells the teacher which students read

" requires-sound teacher ]l};ﬂi:’jm

1e text well, which students read the text only fairly, well
and will need considerable teacher aid, and which stu-
dents should be provided with easier textual material.

Cloze Technique
The Cloze technique is a relatively new and innovative
way of assessing ‘;Dmprebemndn However, the- technique

precise, natiire. One me
fk and ask the studeht to fill in the blanks with the
ssing word or an acceptable. synonym. The student
rﬁust use the context to guess the words, and passages are
scored on the nugnber of correct wmr(ls ar synonyms sup-

plied. o

N

Example: : h
Have any of the mudern rnetlmd-; tor determining
readability ot mstruthcmal material or testing rv;uilﬁ%
cDr’ﬁprehenslun prtwed to-he innovativ Thh%ﬁ amaony
the _1 _ ns that reading teachers _ hetn
asking in an __3__ to solve the dilemma *__ inern-
fectual pri_fxcedurgs uf predicting 2.+ in reading. The
reading __H__:"is faced with many __ 7... and questions
ctjﬁt:erﬁi' g teaching testing tor comprehension
skills _ 2. selecting -;uutahlc materfal on 10 child’s
« instructional levet,
lon®® 1 a research tonl that 13
liable, .14 the m‘i 'Jnmnal bvm,-nh thn vould be
casily and . 16 ¢ To date
the Cluze?rmiﬂdurv has pm\,Ld the maost p,n,),rmsm.;;

In _11__, reading researc hers have
bath valid and re-

e

Of course, the wards deleted in the above paragraph
were: many, have, attempt, of, success, tmchur.
lams, and, and, the, addition, sought. is, \.\I”l it, and, ip-
expensively.® : .

To construct a Cloze exercis
the re 1g muterial that a pupil woutd use in the class-
roani.-The teacher must then decide on which deletion
used. Deleting every tenth word serves

a pdssage is welected irom

farmula is to be

.
— a

“Andrea Herflan and James Brozick, A Sunvey ot Riminaf b
s~|mv 19635 0 the Cloge Procedure as g Seasure ot Comprehens
Readatnlity, Validitv, and Keliabdite, and as a Teaching and
[Devite.” lmpuhll hed Paper, Unnersity ol Pittshurgh,

1. Lised with permission. »

[
Testing
10970, 0

ent due 1o its somewhat im-
od is to leave each fifth wcord'

prab?




IMPRDVING READING SKILLS 1N SDCIAL STUDIES A T

DIEECTIEENS Randamly sgleﬂ Igne hundred wmt:l ssages frqrﬂ a book . ;
or an agticle. Flot average number of syllables and average ~
number of sentences per 100 words 'on graph to determine

~best farvtextua matenals ‘that are factually heavy Every‘
fifth word ‘may be déleted for-narrative materials, Having .
ectec :fgrmula, the teacher should count ‘

7 Readablhty

=

i

[

L S mumiboer i namberces goor O wongly,

Q
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- -uniform les

predicttire’ delete

xd a deletio

3 econd seritence. The first and
ast sentences in the pa’ssage should be éft intact. The de--
leted words should be indicated by underlined 3paces, as
in the above example.. These blank spaces. shauld be of

'If the-exercisg is to be used in teachlng the blanks can

‘be as lofig as the deleted word in order to offer a clue. An
additional clue may be provided by givingthe first letter of

-the deleted word in the blank space. In any case, the pu-.
pil’s. task is to rea& the mutilated passage and attempt to
words: i

Inscoringa Cloze passage, ‘when used as a test, only the
exact word replacément is counted as correct. Passages of
fifty deletions should be used to facilitate more relevant
_scoring and to effecti ely sample the pupil’s comprehen- -
_sion. Bormuth’ in 1967 compared scores on fifty-item
. Cloze passages'withs Grés on multiple-choice tests over
the sdme material, and he foungd that a Cloze score of 44%
_correct respnnses wa equwalent to a score of. ?5% ona

-er can uge simple amhmetlc to thange raw Clt:ze
into more uﬁderstanc{able percentage scores.

- When the Cloze exercises are used for teachidg, syn-
onyms for .the déleted words may be accepted, since

*exact word only” replacements limit the vocabulary de:
velopment of the pupils. Discussion should always follow -
a Cloze exercise jn the teaching situation to enable stus
dents o express the reasons for their. choices.?

SCD res

1
F o

Itis important that teachers identify the readablhty level
of texts in_use and those beugg considered for.adoption.
There.are many reads bllnty formulas that can be used to
determine’ readability. The fallawlng is the Fry Graph for
-Estimating Readability, which is a-guick, easy technique
for Estlrhatlng thE dlfﬁ(:ulty Ievel Df materials frgm .grade

I

GRAPH FDF\’ ESTIMATING F’EADABIIEITH’

by Edward Fry, Rutgeri Univeraiiy Reading cmur New Jersay N

Average mumbir gt syilabies per 100 words
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Jshn Bormuth,
Health, Education and:Welfare, May 5, 1967. Ed 016-386,

!HEFﬁ\aﬂ and Erﬂznck , Opacit., p. 86. Used with permlaéi@tj_
ty thﬁ’ﬂuh That Saves Time." Journal
of Resdmg (Newark International Readnﬁg Association, April,
1968), pp. 513-516, 575-578. . * - . .

-7 *

“New Data on Readability,” Deparnﬁem of

the grade level of the material, Choose.more passages.per

.. book if great variabilityis observed and conclude that the

_“boek has uneven. readability. Few books will fall*in Bray
area but when they do grade level scores are invalid.

EXAMPLE: - . © . SYLLABLES  SENTENCES
i © V15t Hundred Words Toi2s
. . 2nd Hundred Words 141
: ‘3rd Hundred Words 1587
* AVERAGE -~ 141 =

: g n} : READAEILIT‘I"?TH I:RKDE (see dot plﬂﬁeﬁl on graph) e
- Fry'® pr(jvndes the fnlimwng leECtlQﬂS for obtaining .
reading level’ estlmates (as partially adgptEd by Fargan and
Mangrum).” ‘
1. Select a representatwe passage from written mateﬁsl for
which yoyasvish:to know the reading level. Count 100
words inisampie skipping all proper nouns, dates,
and numerals: As a general rule of thumb, skip words
that are capitalized (American, European, Kent 5tate
University). Make sure you-begin counting at the be-
ginning of a sentence. Do not countthe words i in ‘atitle

or heading. .

2. Count the number of sentem:es in-the 100- ward pﬁ=

" sage. If the final sentence does not-end at the end of
your 100 words, determine what proportion of the sen-
tence you are including in the 100-word count. Esti-
mate the last sentence to the nearest tenth. For ex-
ample, if the final sentence in a 100-word count has
sixteen words, and eight of these are in the 100-word
count, the final sentence wuuld bt—:- tﬁunted as 0.5 sen-
tences. R

3. Count the number c::fsy_llables in thE 100-word passage.
For example: though—one syllable; counted—two syl-
lables; determine—three syllables; appmpnatéxfaur
syllables Keep in mind that when a word is pro-
nounced there will be a syllable for each vowel sound.
Remember that proper nouns, dates, and numerals
. not counted. . -

4 i‘fer to the graph. Notice the grld of mterser:tlng lines. ,

- Fhe vertical lines represent avefage number of sylla-

bles per 100 words. The horizohtal lines represent the -

average number of sentences per 100 words. Where
any two intersecting vertical and horizontal lines meet,
approximate grade levels are revealed. Record the level

of your selection at this fime. Most of the intersecting

points will fall near the curved Ime If the intersecting

" point falls in the gray area, ‘conclude that the'resultsare

mvahd and select another 100-word sample and ref:gx

ure. ‘
athwr/

= * - =

Reading Gap
Through a comparison of the studEm 5 ru.n:ilmj

_(test results) and the readability of the téxt(s) used in the -

social studies class, the student’s reading gap can be de- -

termined. For examgle, if the reading score mdlcateg’:

comprehension of 6,2 and the text readability is-8th gra

then one might estimate a reading gap of,two years.
Whether or not the student with a reading gap should

be provided with an EESIEF text wDuld be determined by

‘"Edward ny Readmg instruction for ti’ls;sf@ﬂm and- Clinic
(Mew York: McGraw-Hill Book Company., 972 . PP 231233,

""Harry Forgan and Charles Mangrum, Tt‘!n‘hmg Content Arca
Reading “Skills—A Modular Preservice and inservice Program (Co-
lumbus: Charles E. Merrill, 1976), pp. 20-21. Used with per-

‘mission. . ) . ,oF : .



- the teacher. considering, first,’ the dize of the gap; and,
secnndly, the results o the student’s content inventory. -
" With a moderate gap, the student may still obtain a great
“deal from the text. For example, if the Eadmg
- dicated a comprehension.of 7.4 and the readability is-9th _
. grade, then one might estimate a readifg gap-of one anda *
. half years. But the student seems to comprehend the text
‘e " -well with an 80% avérage score on the content inventory.
" " with effective use of the text {to be discussed later) the
student ¢an understand most of the ccsm:epts presented.
In other cases, a gap might be too' great for the student
to profit from use of thetext.:For example, if the reading
score indicates a comprehension of 5.7 and the text read-

of three and a half years.'If there is an average score of 40%

pmvxded for. the student. -

- It is sound practice to use texts of various difficulty lev .

\els to accommodate readets of differing abilities. Some
publishers provide multi-level texts which are written on
two readability levels. For éxar’np_le, one text may be writ-
ten on an eighth-grade level;
Subléit ma{ be wrnten :% the flfth
B L
‘Teacher Observation® . :

Knowledgeable observation alsc} can yield information-
abnut sludents’ physical disabilities and readmg hab

graiﬂe |EVE|

¥

thsmal problemis: '~
» Do the student’s eyes water?
. s Does the student blink and/or rub hlS or her eyés?
- & Does the 5tudenl hold the book too close or too far from
. . his or fer eyes? .
- » Does the.student have dlffn:ully hearing” what is said?
{Hearing problems often have-concomitant readmg
pmblems.) . : .

A g:ﬂnversatn:ﬂ with the school nurse and review of health
“records WIHVCan!FTTI any suspicion of physical problems.
" Re admg Habits “
e |sthestudent persistent in a readmg task? .
¥ . # |sthere mouthing of words?
- # s there head movement?
.® Isthere finger pointing? -

. Mouthing gf words, head moyem ment, and finger point-
. ing all tend to reduce reading rate, and often indicate in-
security in reading. These-unconscious habits can usually
be cofrected by makmg the student aware of the activity,”
¥ .-, If mouthing persists”have the student hold a finger lightly
.over hissher lips to. become conscious of the mavemeant.
" In persistent head movement, "the student cin hold his/
her hand against histher cheek to serve as areminder. The
‘most successful technique for overcoming finger pointing
is rgmlndmg the Studeﬁt to IEl the eyes dn the readifg.
i L : TEACHING TECHNIQUES

¥

[

if readmg mstmt;mjﬁ is to be at;nw_ly incorporated.into
the teaching of content, then spe . practical teaching
techniqueg must be employed by-the scjual studies tvarh

+ er.The faﬁawmg are some proven !EEhﬂqu’lES :

Purpﬂseml Reading K
By providing purpna&ful reading as%xgnmwnh teachers
- help stiidents bétﬂme more active, dggressive ra.]ders

5ach readlng improves their comprehension of content.

Thr(ju;}h prereading questions and discussion, ghals may ‘

be set which provide task- orfented n=_-:id|r1lj ass |gjﬁmenls

o SR . R

Q : ) P
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core .in--.

" % the main purpose for reading the dssignment;

- -~ ability is 9th grade, then one might estimate a reading gap

on the content inventory, some uther material should be’

and another, on the same. .

“
i
!

L 2 S .
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By sgrveymg assngnments before class-ends, students €an
begﬁme aware of the’major concepts involved and how
‘thel relate to_previously learned concepts. The teacher
should point_out bdld-faced heagdings, .pictures, charts,
Jﬁd maps | that are of importance. New vo abulary may be
iscussed, and time-car be allowed for students to.ask ™
questmns about the assignment. Students should be-told
for ex-
ample: reading for the main ideas;. details; sequence;
cause and effect; and so on. Also, dépendlng on the pur-
" /poses set, suggestions should be given for how to'read the
‘assignment. The time spent in providing far pufpuseful
réédmg tasks will vary depending upon the Iéngth and im-
partance ofthe §sngnm§qt but itistime that iswell spent.

‘sczag : S ’ o
Itis necessary that studenls Ieam techmques for reading
_ i content material. Early tra ,ing in readlng skills is usually
. idﬂné with narrative rrfaterial, and rarely is much done to
. )Eld the transfer of skills tg the reading of content material.
} Reading expasitory mdterial is somewhat different from

. %

i

! reading narrative, and the material is often difficult. The

i, structure, heavy vncabulary load, and rapid presentation
! -of concepts require that students develop strategies for
i atlackmg content material. One technique for studymg

17 textual material is Rnhm§tm 5 SQBR 2 This technigue in~

i cludes five basic’ steps: Survey, ‘Question, Read, Recite,
" and Review. To train students in-its use, the teacher might

" use some of the fﬂllﬂwmg suggestmns ‘First, survey the

reading assignment by looking at'and dlsCUsElﬂg the head-
ings (bold-faced print), pictures, graphs, or tablés. The
. survey emphasizes the main ideas, aqd orients the stu-
dents to the materials. The teacher miy obtain imfediate. ,
feedback by asking, the “sttilents, “What do'you know. '
about this topici”, . .
Second, ask the -students to change lhe ‘headings to
questions as they read. For example if the heading is
-*Overland Routes to the West,” the question might be
"¢'What are the Overland Routes to the West?” This ques-
t|gn|ﬁg step provides students with purposes. and alds
. them.in seeing important points being made.
Third, students read the assighment and mentally an-
swer the questions. Fourth, after each section the student
* looks away from the book and memally recites the an-
- swers to his or hér self-imposed questions. If thge student .
. €annot answer the question, he/she shnuld reread the sec-
tion. kY
Fifth, when tHe student has finished readlng:, the Eﬁ“ré
assignment, he or she should look back at the headm&,s

and recite the major points. Similar daily and weekly re- -

wview will help students to retain information.
In summary, the survey portion of 5Q3R provides the
readiness activities necessary for student understanding -

of the material. Questioning is aimed at making the reader

task-oriented and an active searcher for answers. Through '

classroom practice, students should learn to autometically

Jephrase heddings and provide themsélves with task-ori;

‘ented, answer- seeking reading. TLaLhtr and studaﬁ,_ '

questions alsé may be employed. v

Use of this techniffue provides direction and fﬂc’ué for
students’ energies'w they . are readlng text materials.
The 50Q3R method jids the student’in dktut!mg and un-
derstanding the essential material in a text. This technique
should be taught through classroom demaonstrations, and
students §J1uu|d be cm;uura;jgd to Emplny the tenhmqﬁc

at

u

+  “Franc Vubm-ann En‘u.fnc '§I‘udv Rev. ed. (Nt_‘\"ﬁ'ﬁ”‘urk Harper
tand Row, 1961), pp"l_&d%ﬁ .
L
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.. ments and -use the notes

g@@ds led to new restrictio

RIC

wed as taking time aw, :

ry of this valuable study-technigue improves confent

ing. The-process fuses content a d reading, . -
- . ¥ R -

Teachers can also use the SQ3R technique as the basis

-of student-made study guides, This is'particularly helpful

- for the poor readers. In developing such guides, students .
“-extract and write the éssential concepts from their assign- |
for review later. The questions !
“'used in the guide may come from bold-faced print head-
.ings tha T
‘directed questions,

ve been changed to questions, from teacher-

student

has changed the boidifé:,:;ﬂ

=

% : - = i 1=

1=

" . Causes of the Revolution. The exact causes of the Amer-

ican Revolution are the subject of debate among histo-
ans, It seems apparent tdday that there was no one
specific.cause. lnstead, it seems that there were a num-
ber of causes, of which some varied in importarice figm
région to region, and even from person to p{ug’rs.c:iﬁ’;ii

- Neévertheless, mgst social scientists agree that the Reve-

. lution occurred because the British government failed

.. to meet what most colonists had, come to believe were
the needs of the colonial society. A variety of circum-=’

stances contributed to-that failure. Some were political,
_but éthers were either geographit, social, or econbmic.

‘For. example, Great Britain and its American colonies
were separated by some 3000 miles ot ocear, and the
physical environment in the colonies was much dif-
ferent from that in Great Britain. Partly as a result of such
geographic circumstances, two different societies devel-
oped which failed to communicate or to understand
each other’s needs, - ’

-
5 ¥ =

‘ from student queéstions, or. from any -
. ‘combination of these questions. Based on students’ un-
.. ‘derstandings, the answers are writter in their own words.
_* The’ student writes only enough information to jog the
“memory when reviewing the guide. Each guide will be

~ unique and meet the needs of indjvidual students. Typi-
_cally, it will iriclude: main ideas, important details, new .-
. vocabulary, and examples of varidus concepys. In the fol-
"~ lowing example the
- .- print headings to questions.

.-

* Maoreover Ny the Iést quarter of the eighteenth cef{tury, v

. Great Britain was beginning to_developg an ‘industrial
efonomy rather rapidly. Britain'ssneed to have its colo-
nies supply raw materials and;buy British manufactured

ut the colonies had become accustomed to freedam
from control, and had developed strong economies of

their own—largely agricultural and commercial. Their .-

economic needs differed from those of Great Britai%y ./
* and they resented réstrictions on their trade. Thus neidf
the economic needs of the otherd .

- ther side understood
-and disputes ardse.
Finally,
ish regulations which they believed violated their politi-

- cal rights—their rights as Emglishmen. Mo taxation
without representation’” bpcame a slogan. of the colo-
nists. They felt that Parliament had no right to tax them -
as long as they had no representatio in Parliament. At
stake was the idea of home rule by the colonial govera-
ments. Royal governors, who tried to enforce new regu-
lations, became symbols -of British tyranny.:Before long
many of the colonists became convinced that they could

= . =

the colonists FE’SEﬁ!tE‘d, perhaps most of all, Brit-.

ns on the colonists’ trade,” .

epende t!y.fTirn_eispémr'iﬁg t’eazh’ing SQSR shiould not .

ay from teaching content, for %"

B
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‘events soon changed this attitude:

-
: 2

not.regain their basic rig
by officials that they, themselves, had chosen.

% L . st s - 4 A i C
At first most colonists ‘were interested jh self-govern-

ment, not independence from Great B

- Early Revolutionary Government. Thé response of the

American coloriies to Britain’s new colonial policies re-
flected the colonists’ belief in_the importance of politi-
cal action and their confidence in their ability fo govern .
themsalves.-In 1765 delegates from nine colenies metin
New York as the Stamip Act Congresgp protest against’

“laws passeéd by Parliament. By 1773 there were Com-

‘the |

mittegs of Correspondence in‘every coloiy. These com-
mittees of patriots organized résistance against British

b

. policies and gained the support of an‘increasing num-
ber of colonies. ' - '

Following the Boston Tea Party, Parliament passed sev-
eral laws designed to punish the colonies for their resis-
tance. These were called ‘the Intglerable Acts. In re-
1se.to these acts, delegates from every colony but
a met in Philadelphia on September’5, 1774, as
rst Continental Congress. This Congress drafted a
Declaration of Rights which protested the actions taken
against the cglonies. The delegates also.urged the colo-
nists to boycott English goods. Then the Congress ad-
journed, but not before it had called for a second meet-

ing of delegates to be held in Philadelphia in 1775.

By the
Philadelphia in May, 1775, fighting between colénists

and British.troops had already broken out. The Second .
Continental Congress immediately organized an army

and'appointed George Washington as its commander. It
also took steps to borrow money, to issue currency, and
to open negotiations with foreign nations as possible al-
lies against Great Britain. Although fHiere was no consti-

“ tution or other legal basis for its existence, the.5econd

“pational

K

What ‘were the causes of
the Revotution? .

Continental Congress became, in fact, America’s first
government. Qn July 4, 1776, the Declaration of
Independence officially proclaimed the existence of the
United States of Amferica. From that daté until March 1,
1781, when the Articles of Confederation went into ef-
fect, the.affairs of the nation were handled by the Sec-

ond Continental Congress."?
4 g e, 5
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yBuestiort #1 . Answer #1

No one cause”

e Didn’t meet needs of col-
" ‘onies

» Lack of communicatior
: (distance)

N Yo e Restrictions in frade

* Ametican slagan, “"No tax-
ation withoutrepresenta-
-tion” - .
L P:Jc;x representation in Par- .
liamnent

v

"{Daniel Wit and P. Allan Ei’rmisg;icﬁmi@us,,@u;r American Gaov-

ernment and Political System (River Forest: Laidlaw Brothers,

1971), pp. 86-89. By permission of kaidlaw Brothers, A Division of

. Ddubleday & Company, Inc.

i

= .y

rights unless they wérée governed .

itgini However, -

* the Stamp Act, which was a form-of taxation, and other - -

tfime the Second Continental Congress met in -



' Queslmn #2 Answer #2 !

. .What was-the structure cf

= the Early Revnluncmary (9 colonies)

Gavernment? ® Protesting Stamp Act
e . ', . < Committees of* C\‘SI‘TESPDH‘ :
) e o . denc
¥ ST . . érgamzed resnstaﬁce
First Cantlneri,al Cgﬁgress
1774
o e Reaction to lntalerable
s Acts
© ® Results: DE(:larati@n af
Rights -
. ¢ # Boycott of Enghsh gaads s
T - . DEflhltlﬂnx“BDyCﬂﬁ no
P } . purchasing =+ "
/ R — T e Flghtlng \

, Second Cgﬁtmerital Con-
T gress, 1775
- © e 1st National government

_® Results:"Army—Washing- -

. .- -ton

: h o © Declaration. of Iﬁdé‘pem
dence (July 4, 17786)

Elassraam training helps studentstobecome perIElEﬁt

in the development of study guides. Upon completionof a

" ‘guide; 1eacher and students may compare answers and
make critical analyses of individual guides viewed on an

overhead projector. Initially, all guides should be collect- -

ed and. analyzed py the teacher. later, when the students
become camfnrtable with the tEEhnlquE guides can be
checked randomly.- |

The construction of stfdy guides provides-an _opportu-
nity for the student to carefully dissect the ri dlng materi-
al by extracting the most important informatign. The abili-
ty to extract such information indicates the exént of a stu-
dent’s understdnding of the material.

Directed Eeadmg Activity

- Another productive activity that jums the teaching of
_ content and reading is known aZ the Dirécted Reading Ac-

tivity. This is a classroom.activity'in which-the teacher care-

IMPRDVING REABING SKILLS N

-Stamp Act Eangte:}s, 1765 ,

SOCIAL STUDIES ~ 7

2. Discussing. the tltle and su,btltlés o
3, Directing attention to the ‘graphic aids: maps,
‘pictutes, diagrams, etc. o’
.17 4, Noting study- aids: - specific summanes ques-
" tions, vocabulary lists.
- Nétmg new vocabulary whlch is usually italicized -
) in a textbook.
' C. Intrqduce the vocabulary pertinent to the funda-

mental concepts

1. Clarifying basically the fundaméntal conceptual

"<+ 7 terms, usually one to five in.number. .
: Analyzing the structure of the words, |f neces-
sary, to aid word recognition. :

[

Tad

g bear on the meanings of words.
4. Alertmg studenits to the specific meaﬁmg as the
* word is used in.the text.
D. Evolve puiposes for reading. e
1. Evolving purposes in terms ‘of the student’s awn
background and needs; those of the group, and
"in‘terms of the’ understandmgi desired from ma-
terials.
Helping- students to think Df pmpnses as well.”

2.’ Readir 1g the material silently
A. Noting the students’ ability 1o ad]ust their Feadmg
© to the purposes set up, and to the material.
—- B. Observing students to note specific areas of need.

v 1. Vocabulary: recognition of the word, specific
.meaning as applied to the content.
* 2. Compreherision: organization of data,’ flndmg
answers to purposes, noting relationships within
. data.
3. Developing comprehension =
" A. Discussing answers ta purpose questions.

_concepts and vocabulary, introducing new vocabu-
lary if needed. -. .

. Assisting students to bring their experien nces to

B.. Clarifying-and guiding further development of the .

«C. Assisting the students in noting, argamzatmﬁ and in

recall of pertinent-facts.
D. Nating need for further information from bmh the
text and other source materials. -« . -
E. Redefining purpgsés selilng new purposes for
reading.
4. Rp-reading (silent and/ur oral, in part or in entirety)

A. Clarifying further the essentjal pertinent informa-

tion and _concepts.
B. Giving speflfu: skill tramlng intomprehension as in-
dicated by needs of individuals and the group.

fully guldes stydents through a‘reading assignruent: Stau&*‘*? 1. Seeing organization of data.
fer's¥ Directed Reading Activity ‘is applicable to content 2. Interpretirg data: Drawing conclusions, making
reading through the use of Shepherd s'* outline. His out- inferences, making ge’nerahzatmng seemg in-
: line fﬂllaws ) : terrefationships of data.
N : i * 3. Evaluating: Making ]udgﬁmentg 'F\Dtnnjj_authﬁrs'
- .. .. 1. Preparation fs:)r readipg intent, seeing the significance of, the material,

A, Investlgatmg and expanding the: backg,raund of stu-
. - dent experience. | -
1., Finding out what the students know.
2. Nating mistonceptions of the students.
Filling in with information to'give the students an
adequate background for understanding.
4, Argumng itudent interest.,
5. Giving them an awareness “of the significance
the information. F
‘B. Previewing the reading material. . C
1. Moting the basic structure of the mfmmatmn
the mtmductmn summary, SPECIfIC sections.

of

York: Hﬂl‘pél’ and Rﬂw 1959) pp 14-15. . -
- “Shepherd, op. cit., pp. 132 <134, Used with [gf‘fmlssmn

o ' § ;
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noting the use of language. -

4. Applying information go'real life situations, for-
mulating new ideas, renrgamzﬁf old ideas.

. Moting use of words: erfiotive, “‘new meanings,
contextual usage, techiicalk hE‘fﬁ‘ls Ddéi;ﬁfﬁ and
general terms. ﬁ

6. Setting up ar¢as f
search.

. FD”D\\IIHE up the information
A, Setting up problems reuiring further |nformatmh—

-1, Using prublem 5"""'”&: dvllnﬁ‘dtlﬁh the pmb-

LYy ]

. femn.
Locaring additignal |nturn’r,jhut3"f
Reading tosget additional information.

2w

SQlELHHB 4and L]FE',JFII}"IHE purtmenmrims related -



5 ﬁnncludlng and generahzi' ng from data.
_6._Preparing the presentation of .the regort.

- .B. Choosing supplementary recreational reading re-

tudes, and appreciations.
' C." Extending further understandings and t:lanfylng fur-
ther concepts_ as necessary:

relate it- t’; theu’ own IIVES -
" Variations.in appn:iach may_' be made, depending on the
. material read and the purposes of the activity. The: dur

" ‘tion of the lesson may vary anywhere frnrn twenty minute

swniviito the entire class period. - .-

-

E

" The DRA can help all students understand the tnntent
they read. The teachdr can determine the degree of un-
- derstanding, and can correct'any misconceptions through
discussion that follows reading specific portions of the as-

. signment.-Student interaction through such distussion,

‘can lead to mutual understanding for all students. The
DRA can be perhaps most prbductive for the | poorer stu-
dent who finds a sizeable gap between his or her reading
~ability and the reading level of the text. T -
‘Vncabulary Development .

For stadents to read content mafenal well, they must
understand the vpcabulary of the content and have well
developed word-recogpition skills. When reading cgntent
materials, students constantly encountér new werds, as
well as familiar vocabulary with new meanings. Thnjugh
purposeful reading assignments; such as the SQ3R and
DRA activities, the ‘Jearning of . vntabular‘y can be in-
tegrated into meaningful activities. .

It is sound practice to teach vocabulary when the con

" cepts represented by the words are berng taught and dn
cussed. Teaching vocab.ilffry as ah isolate is a’less produc-
Jtive activity, Some vm:al:ulary is unigue to social studies;

- i.e., words like ' CDIDI‘IY “social class,” ”den‘ioc‘:raﬁy,
"pﬂlititgal party,” and ’ ]ud:ctal "

- Many words wijth a specific meaning in social S[Lfdies K

have a. more general meaning; for example: “‘cabinet,”
“minister,” “due process,” “culture,”” "'race” and “labor
. movement.” Students often become confused and apply
the more common meaning. The specific,. or social stud-
ies, meaning must be taught, for it cannot be assumed that
all students un?erstand it.

Teaching Vacabglary

- Some Te::bmqu’
# Hold class discussions of words related to the daily as-

. signment.

® Help students with the’ prnnun(‘,lahnn of difficult words.

® Have studehts dISCLI
text clues.

- Acquaint students with roots, prefixes and suffixes fre-
quently used in social stuflies.

® Acquaint students with the varied meanings Df multiple-
rneanmg words,

the meanings of words from con-

words can be pnmted ';\ut
to attack unknown words. kills of structural analyg:s can
be strengthenéd by pointing. out commonly used root
words, preflxes, and suffixes used in. EDCIS] studies? The

. jated to topic to develnp and extend interests, atti-'

Ca

"D. Analyzjng the information and helplng students to -

k)

..important. The teacher can reinforce the us ‘
asking students to discuss clues and to. make. educated

IMPRQVING READING SKILLS IN SDCIAL STUDIES S

use of cgntext clues'to understand strange witds is very
of context by -

: giresses about the medning of strange words. If students

‘should be written in the student’s own words. [nitially, the™
teacher should collect.and review all natebooks; but after
students have established the habit of keepmg nntebnnks, )

can use cnntaxt well it indlcafes an understa dmg nf the

: matenal

Deveinpmg Vni:abulaly Natebggks Lo, 7
cabulary that can be taught

‘Time limits the amount of vo

“directly, so techniques for individual vocabulary study

should also be employed. One such.technique involves
the development of individual student vocabulary note-
books: Stud -can keep notebooks to'.enter words

which thgy feel are important for.understanding their as-
signments and words which. they find-difficult. The note-
books should be unique to each student. Word meanings

only random review is necéssary

A Study Skills

Locational and’ organizational study §kﬂjls are consid-
ered reading-language arts skills, and these skills are an
integral part of activities in any social studies classroom.
Students. need continuous aid in develnpmg sophisti-
cation in the application of these skills. Too offen these

~skills are taught in isolation, without direct application to

" - classroom assignments. Also, some teachers Assume that

. Ability To Take Notes

report writing.

.students have mastered the skills because they were in-
. troduced in the lower grades and they fail to provide the

needed reinforcement. Shepherd says, “These skills are
best developed as they apply to the instructional material
‘in class. Direct application should be made }Jn the specific
paragraph, chapter, graph, picture, etc., ich is negded

for clearer understandmg of the Sub|éﬁt information.s

. The following are some examples of study skills: _

Locational Skills™ R
Parts of a Book

Alphabétizing :

Usmg References i ) ' . -

" Ability To Use the Library ‘
Use of Maps, Graphs, and Gharts .~ =

Organizational Skills - V N
Construction of an Outline N
Ability' To Summarize | ~

Wntlng Repnrts ' o . \

When teaching locational skills, such as use of the card

- catalogue and the ‘use of SPEC]fIC reference materlsﬂs the-~

school librarian will,often team with the social stu‘dles
teacher. Also, En;:,hsh teachers may cooperate in téachm\g
organizational skllls such as nutllnlng‘ Sur’nmaﬂ;‘:mg, and

The teaching of study skills can be e A
classroom activities, and can result not nn!y-!n lmpmved
use af the skills but in increased learning of content.

whid., p 191.

Mote: All of the tEChn‘!ques presenteﬂ above are ar_!phL:lblr: to
upper elementary and seconddry classrooms. The degree of diffi

culty should vary from one grade level to another; and adjust-

ments shnuld ‘be made for mdNIdugl dlfferéncés

© NOTE: This How To Do It Motebaok Senes 2 des ned for aloose-leai bip
and techniques for elementary and secondary social studies feachers

er, prnwde: a practical and ustful ai:mrce (}f Llassrﬂﬂn‘i mEihDdﬁ

. Tha'tities now available in Series 2 2 are: Impmwng Reading 5kills in

Social Studies,. Effective Use of Films in Social Studies Classfonms, and Reath for a Picture. Price. per copy, $1:00. Quantity discounts:
. 10-49-copies, 10%; 50-99 copies, 15%; 100 or more copies, 20%. Payment must agcompany all orders except thoseon official in¥jitutional

purchase order fprms, Qrder from the NATIDNAL CDLJ“-JUL FDR THE SOCIAL STUDIES, 1515 Wilson Boulevard, ‘Eu»:e #1,

Py

Vu’gunla 22209, . -
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