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- This booklet reviews Soath Africa®s =24ucational

svstem, apartheid,. teacher ¢raining, finarce,
g

and the role-of native

and natioral langaages. Under 2pagrtheil blacks and whkites ateand
separate schools which prepar2 them fqr con+inued s=gregation in
social and ecornomic spheres. There are four educational syst2as: the
blacks (Bantun) are administere?2 by ¢he national Department of Rantu
fducation, the colourels {(Mulat¢os) by the Colourel Paople's .

- Reprosantative Council, Asians by the fapartment of isian Affairs,
ani whites by four provincial administrations. All stadents s2ven to
16 years of age must a<terd school, anl all z2ust learn both yffi-ial
languajes, Fnglish arnd Afrikaans. Teachers must be of the sam= race
as the system they teach in. The studeit-tzacher ratio of blacks is

o

junior ¥ertification (10:h grale achievezent)
- tea~hers have jradvated fros high schozl ard

alsost g’ree times that of whites. %os: black
(=1

+ocachers have anly
wvherzas all whkize
almost half have

Ghiiéfsity“aeqr?es:*Tvowﬁaﬁoprrob!enS»inmteacﬁingmasﬁ_theﬁmw_d o ,w_;‘__*
ovarabundance of women teachers and the increasing percentag2 of

secondary teacters who teach courses £or whic

h they have had 2a»

training. Pinancial support varies drasatically within the
-~ eAucational systezs: state spending per capita for whites is aleost

18 +imes *he amoun® spent for blacks. South 1A

frica has 15

universities. Three ar> black: only on: offers cours2s in both
Pnglish and Afrikaans. Currently, effo-ts are being made %o =zncouTrags

teaching in native langyuages 2% 2lepentary an
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E o Apartheid Education - i

P olice-Gun Down School Children. Students Burn Down Schools- :

" Black Townships Aflame as Students Go on the Rampage. These are

———~-but examples of headlines across major newspapersin innumerable ...
' - countries, as the world learns for the first time of the unrest in the

sprawling urban mass known 2s Soweto, outside of South Africa’s
major city, Johannesburg. This social upheaval has been predicted
for years by critics around the world as well as in the country itself.
few, if any, however, would have anticipated thé form it was to take

- in June,1976, but in retrospect the signs hdve been there for years.
It is often daimed that the educational system of a country mir-

rors its society. It is extremely doubtful if an* country in the world -

gives greater credence to this claim than dives South Africa. The

bluepnm of “apartheid,’ preferabiy called “*separate development”
© by its adherents, spells out in minute detail every aspect of the
society, including its complete education system. It is a masterpiece
of systematic planning and, ahove all, it is entrenched in the law of
the land. It has often been likeriad to the Old South’s “separate but
equal” doctrine, but this easy generahzahon falls short of the mark.
The education systerh of South Africa was formulated with the sole
purpose of preparing its citizens of different ethnic origins for their
prescribed roles within their own separate communities. “Separate”

P

&  jtcenainlyis, but “equal” it was never inténided to be. Even the main _
__ .. _architect_of the grand plan. the late Dr. Hendrik Verwoerd, then

‘Minister of Native (black or Bantu) Education. emphatically.statedin
" his address to the Senate of the Parhament of the Umon of South
AfnG on june Z, 1954:

My department’s policy is that education should stand with both
fee( in xhe reserves and have its roots in the spirit and being of Bantu

N s
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———"endangering thé community iife of the Europ-.an. ot e

-

society. There Bantu education must be able 10 give itself complete
expression and-these it will be called upon 10 perform its real service. -
‘The Bantu must be guided 10 serve his own community in ali respects.
e is no place for him in the European community above the level
. -of cerfain forms of labor. Within his own community, however. all ~
~doors are open. For.that reason it is of no avail for him 10 receivea
. waining which has as jis aim absorption in the European community,©
where he cannot be absorbed. Until now he has been subjected to a
school system which drew him away from his own community and_
“misled him by showing him the green pastures of European society in
- which he was not aliowed to_graze. This attitude is not only
uneconomic becausesmoney is.spent for education which has no
specified aim, but iyfs also dishonest 1o continue it. The effectonthe -
it we find is the much discussed frustration of

. who can find no employment which is acceptable 10
- them. It is abundanud§ dlear that unplanned education creates many
- problems, - disrupting the community life of the Bantu and

Equal educational opportunity is the goal for many of the'Western
industrialized countries. South Afnca, too, has such a goal, but to |
what extent ig it realized? It mdy be useiul to examine the”
oppcnumpes which were present for eachof theracial groups living
in South Africa in 1976. Educational opportunity wilf not be analyzed

<

~ alcng socioeconpmic lines, but rather as regaids each ethnic group
. . as determined by law. -

Let us take a lodk at eight young children <tamng school for the
first time and try 10 aSsess thenr chances of obtaining an educat:on

" over the neat 12 years. S

- Simon Nkosi, a 7-year—old black boy whose homeis in Soweto, is

in the first session at school. Elizabeth Kanyile, a black neighbor of

. the same age, has been scheduled into'the second session and has 1o
be taken to school by her mother at seven o] .clock in the morning
“when she is on her way to work. Elizabeth has to wait on the-grounds

" ofthe schodl until noon when her session begins and, asthe children

are outside, they are hoping for dry and warm weather’. There wili be

42 children in each class for each session and Ehzabeth hopes the’

-teacher wi not be too tired by, ‘the second. session_Her teacher is

" fairly well trained, having passed grade 10 plus two years of teacher

training. The teacher, however..finds the large classes and the lohg
- hours a strain and has liule initiative for preparing the additional

‘programs or apparatuswhsch the limited facilities of the school really:
. require. 7 .
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o Additionally, providing the school umf3rm has caused some dif-
/‘_ « ﬁculty for both the Nkosi and the Kanyile famllzes- 1n 1973 iz was es-
' timdted that school costs, including. textbooks, for. black families
weré $25 a_year to maintairi a child in lower primary, $42 a year for .
_higher primary, $72 for lower secondary school, and $110 ayear for
highschool. This is a heavy burden for the 4verage family of four-

"- children with a monthly income of $180. However, if Elizabeth can

- ~ survive the first two years when the dropoutrate is particularly high,
- she will stand a better*chance of getting at least a primary school
diploma. Being able to read and write should help her obtain a better
. position or at least make-a better marriage. Simon,.on the other
hand, is hoping that he will not only survive the heavy dropout rate
of the first two years but that his famiiy “will be able to allow him to

S stay at school for.as iong as possible. His father is dead, and-his - ..

mother has to suppon himand three other children. If any unfore-

+  support the family.~ _

" W must Be understood that, despite the difticulties faqng Simon
. and Elizabeth, being irralarge urban area has its compendations edu-

cationally. It was &stimated {i 1973 tha 72% of black childrenbe-
_tween 7 arid 15 years.old were at school, with the urban dweller hav-

. ' ing a distinc access:advantage over his® rural counterpart. .

.. . Abram Samuels, a cotoured (mulatto) boy, is 6 years old and his
educational prospects are somewhat brighter now than before_He
pays no fees at school,.and since 1969 his textbooks, stationery, and
basic equipment are supphed free. He has a mu¢éh greater chance of
reaching grade 12 than ever before although even now only 9.1% of
coloured children do s0. He, 100; faces double session schooling, but’
because of the high dropout rate,’double sessions are rarely needed
above grade 3. This will mezn spending four hours in the classroom

- and the rest of his school day outside working on subjects that do not
require writing. Once- Abram has enrolled, he will be required to
. attend school reguldrly until the end of anyiven year. Exemptions
from this are allowed 6nly in very special economic circumstances.

-

*for dari;y and e‘::onomy we use the masculiné form of pronouns throughout this pub-
fication when no specific gender is implied. While we recognize the trend awag from
this practice, we see no graceful alternative. We hope the reader will impute no sexist |
motives; certainly none are intended. —The Ed:rors ’
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- Compulsory education is being intfoduced stowly grade by grade. .
s Abram hopes he will-be academjcally successful. because he may |
then be permitted to enter the’ few tommercial and technical T
s+ courses available for coloureds. The shortage of courses for his’-
people is a résult of few teachiers being well qualifiediin thesé areas.
"In additign, there is an increasing shortage of teachers as many are
resigning 20 find work in other fields. . _
'Nikki Lakay, also a 6-year-old, is'starting school with Abram. She
“will hgie-the same facilities open to her and will face the same diffi-
_ culties. She hopes tobe a nurse and is likely iobeencotraged by her - .
i+ - parents who, like a significantly increasing number in the coloured
communities, have high aspirations for their children. o
Penelope Brown is a 6-year-old white, English-speaking child of
.= "South.African parents. Both paren:s are wealthy and well educated:
" . She.has had “‘educational toys” from birth and hasattended a good
2. nursery school. She is goingsto the school in her neighborhood. a .
typical upper middle-class suburb in the city of Pretoriz;-and her .
mother is delighted that the schiool has its own swimming poolgThis =
" meéans that Penelope will be able to keep up the swimming'she * .~
learned when she was five. There are no double sessions at her
" school, and her teacher spent iour years training at the johannes-.
" burg College” of Education ifter her matriculation (grade 12).
"’ Penelope does not pay tuition fees or purchase her books, but her
* mother helps in the school candy shop.on Wednesday morrings.
- *,The school is-built on a 20-acre site and has two basketball fieldsand .
six-tennis courts: Penelope’sparents hope she will show aptitudein
some sport, as this is an important social consideration. She will study
ballet and music as well, for her parents wantto insure that she hasa - ——
“well-rounded” education. The &chool she attends is planning an
" African language program fo add to their programs in English and.

Afrikaans, A survey conducted.in June, 1975, indicated that 82% of
" Afrikaners and 80% of English-speaking South.Africans would bein
favor of this._The difficujty, however, is to choose which black - .

- language to study, as welf as to find well-trained teachers. Penelope
will stay at school antil she is 15, for the faw does not allow her to

. “leave before that age. tHer.parents are also hoping that she will

o ‘,c'omplété_ higk- school with sufficiently _high. grades to obtain
university entrance. _ S
f‘_““’_]bjﬁﬁméﬁiﬂfik_ﬁ_&ﬁﬁ? and 6 years old, lives on a farm just.

R R ) o
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kR outsnd'e ‘of the small Karroo town of Co.esburg. He, too, started hrs '
- school career in 1976. But unlike Peneldpe’s, his school is coeduca-
- tional, and the language of instruction is Afrikaans, thé other, official
_Tanguageof South Africa. Although his school-of 350 students drawn
. 'from a radius of about 25 miiles is'smaller than its urban counterpart,
-~ - it nevertheless serves the children of the agrjcultural community -
° . well. The facilities, the caliber of-the teachers,”and the course
7 offermgs compare favorably with those offered to thé children of the
d .- .. metropolitan areas. This is not surprising"when one realnzes that
= white education is controlled by the.four respective provincial
- admtmstratrons, each of which aims ai standardized educatibn, both
in-quantity @nd quality, across urban and rural areas alike. Like .
Pene!ape 3ohannes will stay on at $chool until he is at least 15 years
qld. His high school, too, will offer hrm every opportunity toadvance
" 1o some form of higher education provtded he demonstrates the ~ <
< requisite academrc ability. e S o
- Indira Esat and Pardit Doolabh are also in their first year of school,
, - but a descendants of Asian i immigrants to South Africa at theturn of
"‘_" - the century, they have tq attend their own social group schools
undér the auspices of the' Departmem of Indian Affairs. Although
they are forced by the Group Areas Act to live in their own commu- -
nities; educational fare and opportunities are not sighificantly differ-
ent from those offered 1o the whites. The real difference will corr)e,
- - .under present condmons, at the end of their schooling, when the
' . occupational opportunities open to them will be determmed by *
- what is availabl wrthu\} their own segregated ‘communities. Job .
- reservation as laid down by daw will insure this. It should be noted -
© ~ here that all. children © Aﬁtan extraction are the responsibility of
) the Department of lndran Affairs. One intéresting exception to this
- ruleis the Japanese student who istdesignated "whrte andtherefore,
receives his schoolmg in white schools. .
ot J Each of the eight children above can aspire to university educa-
) tion, for there are 16 such institutions available for the vatious ethnic
groups. if a black, coloured,gr ‘Asian student cannot receive instruc-
tion in a particular course or degree at his own ethnic university, he
may apply for admission to whichever institution offers the
instruction, includihg one for white students. - t.
: It is one of the ironies of the South African situation that, upon
s”" '» arrival in the country, an rmmrgrant student of European descent 3

- . - o
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“immediately finds himself in the privileged white stream of educa-
- tion. This insufes special attention to learning difficulties and
whatever remedial teaching that is required. This sgands in sharp
- contrast to_the overwhelming odds facing' the nonwhite students,

particiilarly blacks, who seek a place in the stin in their own colritry.. |
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- The Shape of South Afncan Education_ - -~

The four educatton systems in South Africa each have their ‘own
contrelltng bodies, but tliey nevertheless share ,a number of
common features. The blacks (or Banty) are admmtstered and.con-
. trolled b } by the Department of Bantu Education, which is a national

_the Coloured Peoples’ Representative Couricil and the Department

ike manner,thé coloureds and the Asians are controlled by ..

-of Indian -Affairs. White education,. ‘on the other hand, is. .

administered by each of‘the four respective provincial-administra-
-tions—Transvaal, Orang Free State, Natal, and Cape Province.

With the exception of the departments for whites, the present
' ‘education departménts are agrelattvely recent vintage, all being

products af the n‘attonahst government whichgame into power in

" 1948, It was this government which masterminded the apartheid—or"_
separate development—poltcnes uch of what subsequently be-
* carpe entrenched in constitutional law’ had achieved de facto status

priar to the electioh. But after itssuccessat the polls, the government
legalized and refined these positions.
From 1830 to about 1900, black education was almost entirely the

. concern of missionary bodies from Britain, France, Switzerland, and '

Germany. These were established missionary institutions, which nor-
-mally included an elementary school, a secondary school, and a
teacher-training college. Sofne trade. or vocational schools were
also éstablished. Siate subsidies increased until 1954 when aver 90%
of the financing of “Native Education” came from public funds. |

' The Eiselen Commission on Native Education (1949-1951) laid the,

;' . gt\aundwork for the Bantu Educatton Act of 1953. Eiselen, for many -

yéars a Native Education Department inspector as well 3s a professor .

" of anthropotogy, emphasszed the need for the |nd.genous peoples

"é.'\v.' ‘-‘.‘ 11 - " ' !
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Cto retain their cultucal heraage and identity and comidered
philosophy developed trom ha earley yoeam o the son of 4

education the most appropriase mears 10 accomplish this. ms\

= minuonary in the Eastern Transvaald 44t iGras wete in ine with thore
waprevsed Ly his political codomguesthen in power. In 195, with the
pansing of the Bantu Education A1, the orerall conuoal of black
atucation twith the ewcepion ot Ruman Catholic schaoh) pavsed
> the hands of the state.

The comminion’s Larget for the first 10 years was to insure that
mvavy child who could benetit trom rdurabon andd who was in reach
ol a school would enjoy 'at least tous years of basie education. By
73, there were 11477 schools. 58.319 teachers, and 3.312.28)
students in elementary tchool, the Litter figure representing 724 of
black children between the ages of 7 and 15 years. These figures
show 2 fourfold increase since-3te comirol of black education was
imtroduced. Schoal attendan jpmaien voluntary, but the imtroduc - |
won ol compuiory educatson is likely 10 be serously considered
during the aewt live years. This will not occur on a national scale, but
only i those areas where there are suthcient educatmonal facities -
10 cope with the sdditions! studers.

As indicated previousty. oth (otoured and Astan educ ation have
recently moved under weparate controtng bodies. Coloureds wers
provided with educ styon & lorg ago as 1858, only six years atter the
establishment of the fird Dutch settlement under fan an Riebeeck
# the Cape in W52 Folloming the Act of Unon i 1409 (reating the
Urson of South Atrica, coloured endud ation was a funcion of the
Cape Provincial Adeunistration unti! 1969 when adminiotration
paved 10 the Coloured Proples’ Represertatne Councdd. tn 1974
there were 1E7 schaaoltmah 98,641 teachers serying the 561,789
coloured children. Alhough edudcation 15 nor uniwersally comppsl-
SOy, it i mandatory toar students between 7 and 14 years of age nho
live within 3 given distance of educational facilitves

Asian edur ation akso tollomed the provincial pattern with the
passage of the Act of U'nion in 1909 By 1971 there ‘vere ¥4 s haoks
with 6791 teachers serving 180,715 pupils. As in the case of the
colouredh, dducation n compuliory for students between 7 and’
Y years of age tor thowe wethun Feasonable scoess of schonds. As with
Plack and coluured eduucatson, schook of industries # well a5 special
schogls for the drj,ﬁhlmd and the mentally and physic ally
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. handicapped ate being increasingly provided. Sull, they remain

woefully inadequate for the demand in these areas.

Ninety percent of white students are 1n schools controlled by the
provincial administrations, while the balance attend private institu-
tions administered by religion-affiliated or community bodies.
Education is compulsory for ail students between 7 and 16 years
old, or until such time as a student has successfully completed his
Juntor Cerntificate examination (grade 10). In 1974, more than 840,000
students were attending white' schools in South Africa, taught by
somie 41,958 teacHers (see Figure 1). The medium of instruction was
generally the mother tongue and this was reguired through grade 10.
Al students are required by 'aw 10 learn both otticial languages—
English and Afrikaans.

As 2 result of the above requirements, schools tend to be
separated into those serving the English-speaking communities and
those serving the Afnikaans-speaking communities. In urban areas
both elementary and secondary schools tend to be single-sex
schools, but a recent trend reveals a gradual shift from this tradi-
tional pattern toward coeducation. In the rural aress, where
distances are often vast, schoob are most likely 10 be coeducational
because of numbers. Certain schools may even ofier instruction in
both official Languages for the same reason, but this s not common.
© in addstion 10 the schook offering 2 wide range of hasic courses.
white students have access 1o other types of schoolimg, too. These
indude 81 vocational schools, 18 schooly of industres catering to
approsimately 3,000 students, as well as special schools for the
mantally handicapped. three schools for epdeptics, 11 1or the cere-
bral paksied, six tor the deat. tma tor the blind, four foe the physically
handicapped, and one for the autistic. Preschool education is alvo
receiving increasing atention from the provincial authonties and is
fou ated prncipatly in the major metropolnan centers.

All students «in Souih Alrica—black. colowred, Asian, and white —
have as thew wuitimate goal the recewqut of the Matriculation
Certificate at the end of the twellth year of schiaoling. This diploma
represents the key 1o the goad Life. whether that means entrance to
some form of higher education, vocational trawning, or & place in the
workd of work . Although there are w1 ditterent examining bodies—
the fous provncis, the Department of Natiora Education, and the
Joint Matriculation Board-—-a c(atdudae, ur spective of ethnic

1" 15
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Table 1
Educational Levels Attained by the Four Principa
* Ethwic Groups in South Alrica, 19721973
JUNIOR ADVANCED |

, STANDARD ¢ | CERTIFICATE | MATRICULATEIN' | FIRST | GRADUATE

crour ($yean) (10 yeans) (12 years) DIGREE! |  DEGREES:
| I """'*

BLACKS 15004 7 M1 1.9 ) 1}
| o R . —— Samiiery e

COLOUREDS 12,000 934 2084 1 o “”""""T
1 ASANS 1099 §.4) 1001 by L o

WHITES 70,000 60,000 18,000 7 b8} 41%

97 figures

W12 iguten

$igutes not avidable—ertimates
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- subject areas in order to receive the diploma:
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FICURE 2 ’

Percentage Distribution of Envolimens by Ehnic Group, 1974

group, has equal access in terms of writing the same examination
and, upon successful completion of the requirements. being
awarded a diploma of equal value and recognition. A tuccessful
student may be awarded either a school leaving certificate {the
equivalent of a high school diploma), or a university entrance Ma-
triculation Certificate. Thelattar norma'ly means that the studermt has
completed six years of study in mathematics or a science (¢ hemistry,
physics, or biology), his native language, a second language, and a
fourth subject selected from a prescribed group including history,
geography, a third language, arid a range of business and technical
courses. The student is required to complete courses in six different
While the requirements for the Matriculation Certificate are uni-
form, there are nevertheless great differences in the obstacles facing
students -of each ethnic group en route to the matriculation
examination. This results in predictable variation in educational at-
tainment (see Table 1). for example, in 1974, 3,393 black. 2.064
codoured, 3,001 Asian, and in excess of 38,000 white stddents success-
¢ ~ -
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luuyucomplded matriculation requirements. Of the whites, more

than 18,000 gained university entrance. This represents one of the

largest university-bound groups of students in the world, second
only to the United States. When one is reminded that only 17 of every
10,000 black students who enter school reach the matriculation year,
the gap between the two groups far exceeds any rational justification
(see Figure 2,

Aff students in Sofith Africa must pass a number of examinations
on their way toward completion of the coveted 12-year education. In
order 1o meet these requirements, the path is broken at a number of
points: Elementary education is seen in two sequencei—the lower
primary (grades 1through 3), and upper primary4grades 4 through
7). Secondary education also encompasses two cycles—grades 8
through 10, culminating in the Junior Certificate examination for
those leaving school or proceeding to commercial /technical/voca-
tional courses, and grades 11 and 12, culmmaung in the Semor Cer-
titicate or the Matriculation.

n
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Training of Teachers

. The disparity of educational offerings between the various

population groups is particularly well i!lustrated by the guality of
training received by respective teachers and the numbers of them
produced by the various institutions (sce Figure 3).

Eighty-six percent of the 61,000 black teachers in service in 1974
were teaching elementary classes. Of these, 17% had received no
professional training whatsoever, while another 40% had not
reached Standard B (grade 10). These persorss have been’thrust into
their role.. by the overwhelming demand for assistance in the black
schools. However dedicated these teachers may be, and however

.praiseworthy their efforts, questions can be raised about the gquality

of their contribution as a result of their lack of adequate profes-
sional training. In 1974 there were 11,562 black teachers in training at
42 teacher training institutions. Almost«90% of this group will
become elementary teachers for which they will prepare by working
toward a Primary School Teacher’s Certificate (PSTC). This involves
two years of professional training after the successful completion of
junior Certificate (grade 10) of basic schooling. Two-thirds of these
teacher trainees are women students. In the same year, 325 students

were preparing for the Junior Secondary Teacher’s Certificate

* {JSTC). The goal for the period 1976-1980 is to prepare 7,000 teachers

per year with the |STC of which 450 will be equipped to tezch the first
three years of secondary school. But in 1973 there were only 1,092
teachers in black education who held a Junior Certificate, With a
school population very close to four million and the inevitable
exploding population characteristic of a developi'ig country, it is

-doubtful that the effort is even keeping pace.

In order to meet the challenge, much emphasis is placed upon

o 1s
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this purpose there is a permanent, well-equipped center outside
-Pretoria, where one- and two-week courses continue (hroughou(
the year. in addition, teacher training is offered to those who will
teach in the emerging trade, industrial, commercial, and technical
schools.
~ The position of c0loured (eachers is not significantly dlffereni
’ ‘from that of their black colleagues. In 1973, 72% of the country’s
*_ 18,420 coloured teachers had not completed ahigh school education
and only 4% held university degrees. Flf(een “institutions prepare
coloured teachers..Of these, seven (all serving women) prepare
students for elementary teaching, six (serving men and women) for
junior secondary work, one college of advanced technical education
prepares teachers in commercial and technical courses at the
secondary level, and one university is responsible for .the
preparation of all high school teachers. In 1972, there were 3,457 stu-
dents in professional education courses of whom 105 were in the
commercial and technical fields. Here again, the problem of an
exploding birth rate is present. The coloureds record an annual
growth rate of 29% which is greater than blacks and Asians and more
than double the rate of the whites.

-~ There-is a distinct shift in the distribution of Asian feachers, with

27% in elementary classes and 49% in lower secondary teaching.

" These geachers receive their training at two colleges, Springfield in

Natal and Fordsburg in the Transvaal. Those preparing for the

_commercizl and technical teaching attend the M.L. Sultan College of

. Advanced Technology. High school teachers, like their coloured

counterparts, attend the university for one year of prolessnonal edu-
cation following the completion of the first degree.

In contrast to the other population groups, whitestudents have as

their teachers persons who have had a sound academic and

« "professional preparation. Elementary teachers must have com-

pleted their Senior Certificate (grade 12) plus three or faur years of

.. professional education as minimum qualmcauons Similarly, all

.* secondary teachers are required to have a Junior Certificate with a

~ major and a minor in teaching subjects plus one year of professional

graduate education. In addition, they have access to such advanced

_.degrees as B.Ed. (two years), M.Ed. (three years), Ed.D., ana Ph.D.

While these degrees are available to all ethnic groups, white person

- ' 2 21
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- .w q by virtue of his pnvnleged position in South Mncan socnely, is far
s kmore likely to aspire to and attain these levels than are others.

* There are 15 colleges of education in the country catering to the
preparation of white elementary teachers, and 10 universities (five

* for Afrikaans-speaking students, four for English-speaking; and one -
. with duaf’ lgnguage instruction) prepare secondary school teachers.

Again one ‘notes the disparity between the breadth and depth of
educatlonal'lnsmuuons designed to meet the needs of whites and .

_ those whnch\serve the black, coloured, and Asian populations.

In spite of the relatively strong position of wh|tekprofess|onal

" education preparation, it is not without its problems. Two in

particular are proving to be grounds for concern. The first is the
increasing “feminization” of the profession with the result that a
male teacher has become a rarity in elementary schools. Theposition
is not likely to chfange in the immediate future as there were five

" female studants to every two males receiving professional trainingin °

education in 1975. The picture is even bleaker for the English-
3peaking communities, where the ratio of male to female studentsin
.teacher preparation courses is one to 15. The position in secondary -
education is considerably more balanced, buteventherethetrendis
“toward a large majority of women teachers in ill-boys schools. The
‘basic reason for this growing problem of “feminization” is the
declining attraction of teaching as a profession for men. Business and
industry successfully compete with educatign for the talentedyoung
men of the country because of their more attractive salaries, the

" promise of: rapid advancement, and freedom from petty

bureaucracy characterlstIC‘of the provincial school administrations.

" The move to industry and business by men is most characteristic of

S L 22

" the Enghsh -speaking South African, but it is’also not uncommon
among his Afrikaans-speaking colleagues. The latter are less likely to
Be lost to the teaching profession, probably because the social image
of the teacher remains relatively high in Afrikaans-speaking circles.

Theé second problem has a more serious immediate impact than
the first, although its origin is the same. This is the increasing
percenlage of secondary school teachers who ary cajgi upon to
instruct in courses for which they have réceived ‘no high school

" training. Examples are English, where only 32% of the teachers in.

grades 11 and 12 have university qualifications in the subjeet;
geography with 25%, French wlth 9%, and physical education with

2 e
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. mother tongue.

“"40% of the teachers qualified in the subject. l;u rthermore, the future

- picture is anything but promising. Of the 509 prospective secondary-
teathers in 1974 at Transvaal universities (455 Afrikaans-speaking and
54 English-speaking), only nine had majored in geography, threein
chemistry and physics, three in French, and’50 in English. .,

Fmally, an analogous problem concerning Ianguagems(rucﬂon is

“found in the elementary schools. With the - English-speaking

community increasingly turning away from the (eachmg profession,
. fewer and fewer English-speaking children are "being taught by
Engllsh.speakmg teachers. It is by no means uncommon for an

- English-speaking child, particularly in a rural area or a predomi- -

nantly Afrikaans-speaking urban area, to have completed elemen-
. tary school with instruction only by Afrikaans-speaking teachers.
While English speakers owe a debt of gratitude to these teachers
from the 6ther white language group, without whom their children
would have received no education, the fact does remain that many
of these dedicated teachers have less than a prok,c)ent?grasp of the

qulu;hlanguageihe;ecarrbrhtﬁe‘qmlon that these children are

not, in all instances, receiving an adequa(e foundauon in their

23 - :
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Higher Educatlon . -

South Afncas 15 universities are autonomous ‘institutions, but
nevertheless they still rely to varying extents on governmental

-subsidies. As with everything else in-education, they adhere to the

law of ‘the land by providing highe: ¢ducation to each of the
country's populatlon groups. Ten universities cater to the needs of

‘the whité communities. Five of these are for Afrikaans-speaking

students ant! four for Engllsh—speakmg students, while one university

‘offers courses in both official languages. . These institutions provide °

instruction for approximately 100,000 students of whom approxi-
mately 30% are English-speaking. These univessities cover the same
fields of study normally associated with the world’s major institu-

. tions, and the graduates enjoy international recognltlon of thelr
- degrees. . - _
Addmonally there are three black universities {one for each ol-

the three major language groups), one for the coloureds, and one for

South Africa, whiciy provides instruction by correspondence for all

.. racial gfoups covering awide range of degrees and diplomas at bo

the undergraduate and graduate levels. Thisis now the largest higher

-educatton institution in South Africa with more than 40,000 students.
< In’ earlier years the University -of South Africa provided the

examining and coordinating body for the other universities during
their formative years.

Normally a higher education institution s estabhshe\ in ap area
where the'need warrants it. JFor anumber of years, the institution will.,
* remain a constituent college of the University of South Africa during
which period the latter oversees the toral operation and sets the
academic and professional standards for the fledgling college When

24

" Asians. Finally, there is a, multiracial institution, the University of
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the college reaches that Ievel of maturity at which it can stand on.its
own, it applies for full university status. A university charter is be-
" stowed upon the institution by a special Act of Parliament. It is
*. interesting to note that all universities have chosen to retain the.

standards of its students. This is not a formal te between given
'umversmes but between merhbers of various departments of all -
umversmes

‘. The five nonwhite universigits, Ilke their white counterparls

. university at Durban-Westville*had an enrollment of over 2,300
stydents in 1974, while another 2,500 Asians were studying at other
_ universities. The three black universities had a total enroliment of
"< about 3,500 students with a similar number enrolled as external
students_at the University of South Africa. The University of the
“Western Cape, the institution for coloured students, had an enroll- .
.ment of 1,600 students in 1973. It should 'be remembered thar any

’l)efore them, have all followed the p&th outlined above. The Asian °

-+ concept of an external examiner in order to audit the academic -

-

studem, ifrespective of ethnic group, who wishes to follow a course S

not available at his particular university, has full access to®whatever
university provides that field of study. This is particularly true of
students wishing to embark dpon a program in medicine.
.1t may be" argued Q‘lat qualified students in South Africa have
- equal access to higher education and that their quahflcatlons oArry -
‘equal currency. However, the blacks Asians, coloureds, and man
white academics, particularly among “English speakers argug
vehemently that this is not the case. They see the educational fitua-

.. development; to insure that every individual will be prepared for his

x

color-of his skin.,

gaiped urfiversity status in the last five years, are vnewed by their

. tion as the natural outcome of the blueprint 6f apartheid, or separate .
station inlife in the South African context as predetermined by the ,

The five nonwhite mstltuuons concerned all of which have

-

respective ethnic groups to be poor imitations of their__white -

counterparts. The argument is not against the buildings-and facilities

as such (they are frequently of a high order), but against the quaity of
instructionsand the caliber of the instructors. Black ttudents, par-
 ticularly, have strong feelings in this regard. Tradition dictates that

" these ethnic Linstitutions be staffed by lecturers of the sarhe ethnic .
;. Qrigin as the’ studems But the students argue that, however praise- .

LI
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) worthy thrs may be inthe Iong term, the recent: emergence of blacks
«nto this field' means that. they” have neither the expertisé nor
~~experience of their former white colleagues whom they have héen ™
--repla;:rng Graduates af the’universities'of Fort Hare, Zululand, and -
the North, for example, jealously guard their diplomas granted -
dunng the days when these institutions were constituent cofleges of
% "thé University. of Sauth Africa. Since the granting of independent’
.. status, graduates of these i institutions are not held in the same high.
regard by their tellow blacks as were their predecessors and there is
: meevrdencethatwhrteemployersaresomewhatcynu.alaboutthe

_value of therr diplotas. - .. b
The counter argument is that staadards are marntamed by the
" .external examiner, ‘nearly always’an academic from -a, white
univlrsity, and that this is ]ust the early period through which all,
-institutions pass until, they gairi full recognition by peers. The. biacks. .
. howeyer, think that a ben%volem paternallsm is the result of ¢ passing '
.'students who have ot demonstratédthe requisite compgtenceand
_'{n any:case, it is part ofa’ pIan to inSure alower level of graduate. Asa
-, result of this attitude, many blacks opt to become external students
.+ of the University of South ‘Africa becaUsetheybeItevethaQ ultimately .
‘v . etheir diplomas-will Have equal.weight with those of a white student.
Many Asian and ‘coloured students express stmrlar ysews -and
maintain that higher, éducation should be: pen to those who; are,
qualified to benefit from it. They also contend that each indiv idual .
should have the right 10 choose whatever institution is in higbest ~
" interest and, finally, that he should be evaILtated lrrespecttve of the |

+» color of his skin. : -~ e . v

.
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Theresptobabh no more striking criterion of dispazity between
‘> the fieur education systems than the financial support each receives.
Wmud!dﬁaeexphnauwcanbefoundmmehmxal .
development of the country, and although there are currentlyy
hdaedeﬁatfloo\refcomethemssnegapsbetweenxheiom
ethnic. groups, the blunt truth is that it’is largely acaseolaself-
fuliilling prophecy- '
’ hopomdd\ewedevdommpohq mmputesnorm
”""'“‘bnpnaﬂ.yeavmgedﬂmeach racid group wouid be rresponsible for
she financing of s owa educational syszem. However, it became
. mewynthedzyso{thenewoeparm:emolaanmidw
-2 cation ceated by the 1953 act that such a scheme would be woe-
&aly § . The Lax base for each group was quite unreal-
- is(klomee!thedenmdsoimeexplodmgsdnd—agepopuh—
- tion. Regardiess of this, the formuls has remained basically the same,.
‘with amendment where necessary. The economic system cannot
provide a sufficient base for the funding of universal education. With
e dhepouu&dmymeﬂedmthesma&ldnewhaecmmty
mduszmhocnetyandazhesmmem
e Common 10 the Thad World.

-

Swate spending on in school starkly demansirates the
nequalities among et {see Figure 4). Whereas in 1974 an
average of $590 was on each white child (ranging from $464 per
spudent in the Trampaal to $668 in Natal), $182 was spent on each

Asian child, $1 exhcdauedduddusdiumexhblxk

enwaedividedmvmgaﬂﬁm-mmklbe .
_im school, the share per black child would drop to $34! (A interest-

= 21 ‘




-

. . Pes Capita Expenditure on Education by Etheic Ceoup, 1974
,- -~

ing.and ironic footnote is that the South African government spends

" theee times as qpuch on the education of blacks in South-West Africa

{Namibia) as it does on the blacks of its own country.}

These figuses telf 2 good deal of the story in terme of buildings
and facilities available to the children of the different ethnic groups
in South Africa. One obvious area of deep resemtment and
disilusionment is in the size of teachér salaries. Since teachers of
each ethnic group ase restricted to the teaching of their respective
social comiraunities, theis salaries are subject 10 the department in
which they serve. As a result, a black teacher with the same academic
qualifications and expesience as his white colleague is likely to
receive a salary approximately 65% of what he would receive if he
were white. Coloured ands Asian teachers ate similarly treated, but
they cen close 10 90% of their white counterparts. 1t should be
ackieddwtahhoughasmaﬂnumberdmes.dolead!mcdomed
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. Asian, an&b.acksdioolsbecauseofthegraxeshértageofteadlefsin
these institutions. they ase s1ill paid “white” salaries. In fairness, it
mstbereponedthal seuousconscdetauonandsomeachonhas

» beentaken in the last three years 10 ;emove these discrepancies and
there is every indication that these will disappear in the foreseeable
- - future.

At the higher education levels, the discrepancy in the financing
" of institutions is Jess marked, and the facilities as ailable to afl popula-
tion groups are at least at adequate leveks. It is true that demand has
been considerably less at these levels vecause there has been only a
very small post-secondary student popuiation up to this time.
. - Discrepandes of 2 more subtle nature are nevertheless still present,

' some of which will be discussed inthe-neat section. ;

e e et
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_\ — Language

There s pfoba.bly no more emotion-laden issue in the South
= .. African setting than language. Because language is a syrbol of a
man’s heritage, when it is threatened or brough: into disrepute it
p becomes a personal attack on the individual himself. The problem,
- however, goes beyond evesi this simple generalization. .
~ John Beattie (Other Cultures, p. 76) states that “innumerable
difficulties and confusions. both theoretical and practical, have -
arisen because members of one culture have found it almost
impossible 10 see things a5 they are seen by members of another
culture.” He goes on to explain the difficulties inherent in this
“seeing’ process when different value systems cause people in the
same country to view the same events from toally different
pe-specti-es. if this is true in most cultures, it is even more applicable
e in a counttry such as South Africa where the linguistic composition of
“the society is so complex.
Table 2 shows native language by race in 1970 and gives some
" indication of the multiplicity of languages spoken in South Africa.
- Certain distsibution characteristics are not included in the table,
such as the predominance of English as an urban language and of
Afsikaans as a rural language (except among the coloureds). One
» my also notice the predominance of Xhosa and Zulu among the
Blacks and the fact that there are 20 languages in all. In a country
) wl’uch has stressed nationalism and ethnic purity. this can have a
particitarly divisive effect. .
To understand languag= as a divisive elementin South Africa, itis
helpfu! to exarnine the history of the Afrikaans language.
At the turn of the century, Afrikaans was coming into full use, and
the Afv‘kaner fought agamsx English administrators, such as M:lner
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- Table 2 ’
- — - —Languages Spoken at Home by the

ka4

- Four Principal Ethaic Groups, 1970
LANGUAGES NUMBER PERCENT
Afrikaans P ) 573,282 56.90
English 1,304,479 3722
Afrikaars and English 39.457 105
Nederlands: 20,787 0.55
German 51021 1.35
Onhes (mdudmg Greeh. Portu- 110.636 293

guese : and f1atian
JOTAL 5.399.662 100.00
BLACKS -
Xhosa 3,985,304 26.02
Zulu 4,085,100 2664
. Swazi 483.072 316
Sepedi 1634134 10.64
Northemn Ndebele 182537 119
Southern Sdebele 225.456 147
Tswana . 1.704.202 11.13
Seshoehoe  ~ . 1.387,613 905 -
Shangaan ~, 664,523 4.33
venda oo 363789 238
Other - 610.145 398
TOTAL 15.329.975 100.00
COLOUREDS! 2021430 100.00
ASIANS? . 618.140 100.00
GRAND TOTAL 23.369.207° 100.00

Note 1970 Language dats for coloureds and Asians not J.addble.

1n 1960. 85+ of coloureds spoke Ati:kaans at home, u-: spohe Inglnh

and 1% were bilingual

4n 1%0, s of Asians spoke.‘fmi dthome, 245,
13% Guyatats, and % Afrihaans.

<

tundu. 17+ Faglsh,
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who :mposed English upon them after the Boer War, and agamsuhe
Dutch, whe regarded the new language as a bastardization of theis

" own native tongue. Afrikaners believe firmly in theright of all people

to live and be educated in their own languages. The artempt by the

-

“nationalést - government fo impose Afrikaans upon the blacks,”
- therefore, is a surprising contradiction of their own philosophy. .
President Steyn of the former Boer Orange free State staled
emphatically at the conclusion of the Boer War when the language of -
his péople was denied and they we-e forced to learn English: -

Thelxrguagedmeconqueror in themouthoftheconqueredtslhe

" language of the slave.
_For many of the blacks, Afrikaans is thought of asthe language ofthe
oppressor, while the fact thai English is widely usedin  commerce and
industry makes it more popular.

As indicated earlier, the government _pol-cy is that every
individual must be instructed in his native language but mustaisobe

" competent in the two official languages, English and Afrikaans. For

the black child this means his first eight years of schooling will be in
the vernacular; that is, one of the seven African languages approved
____ by the Department of Bantu Education. When the black student

. enters upon his secondary education, however, heistaughtin either .’ .

English or Afrikaans. In high school students aretaughtin English and
Afrikaans and their mother tongue becomes the third languagt: of
instruction. They study the same subjecfs as all other South African
students. Generally three subjects are taught i in Engiish and three
subjects in Afrikaans. Differing interpretations of this pohq resuhed
in the initial riots in Soweto on June 16. 1976.

£ven though the 50-50 basisin the use of the official languages has

been applicable in secondary schools since 1955, the Department of

Bantu Education concluded it its 1968 annual report that the policy -
could not be fully implemented because of & shortage of teachers °
who were thoroughly proficient in both official languages. For these
reasons, only 26'% of black schools have been able 10 comply wnh the
" official policy.

in March, 1974, the homeland leaders in consultation wnh the
“prime minister and o(her ministers proposed that the mother tongue .
of blacks should be the l2nguage of instruction in black schools in
white areas. They claimed that more than 1,320,00" black pupils in
white areas hac to comend with a burden described as "l'norally'
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: mdefensible and educatnonally unsound.” Alrhough it was agreed
that a full inquiry should take place, the official policy remained
unaltered. indeed, the Department of Bants Education apparently

" should be taught in each | language. Mathematics, social studies, and
-— the physical science courses were allocated to Afrikaans instruction.
English. was to be used for practical subjects such as homecraft,
needlework, woodwork, metalwork, art, and agricultural service.
- Although principals might apply for exemption from this ruling,
many applications were turned down, and pressure was putonboth
‘teachers and ptincipals to conform. Beginning in February, 1976,
E overt evndence of rising resentment in the form of student, teacher.
= and parent protests became an almost daily occurrence. in spite of
: the growing pressure, there was virtually no official reaction and the
series of events predictably eruptedinto tragic violence on June 16.
Qune apart from the fact that the black student is compared with
his coloured, Asian, and white counterparts in having to meet three
" instead of two language requirements in order to obtain highschool
. graduation and university entrance; his desire to learn English in
preference 1o Afrikaans is based on practical considerations. These
~ . indude the fact that English is the African peoples’ cultural lingua -
- franca and principal medium of communication. Textbooks and
i technical information are published principally in English and come
. from overseas; daily newspapers, magazines, and advertising are
‘ predominantly in English: public and private black libraries carry
moﬁiy English books; most jazz and other recordings in urban black
.homesarein English; black children are avid movie-goers and all the
filrns they see are in English, ali tive African teachers-assodations
‘use English for their meetings and correspondence;.all universities
.and colleges artended by blacks have English as their language of
instruction; and the numerous sports, political, and other
organizations all use English exclusively.
- In all its complexity, and as it is interwoven with the issue of racial
prejudice, language also has a bearing on the thinking of blacks with
-'=  regardto separate universties. Although instruction in these institu-
tions is in English, black students see themselves purposely and
systematically cut off from the main strezm of academic thought.
: They contend that if they were able to attend nonracial universities,
they would not only have dlrect con(act wnh all South Afncans but

32 3 3

_went a step further than the official policy by insisting which subjects
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that they would have access to top scholars both in the universities
and ovesseas. They would also be in direct contact with the profes-" " -

sional literature, all in English, on a far wider scale than is possiblein
‘their present institutions. The latter thev regard very muchassecond
= emgphasis s placed upon the poor quality oflecturers. -

~". sense of the word, instruction and ‘administration ate less than’
-~ " -adequate. It should also be added that while it is true the degrees
" from these institutions are given equal recognition for advanced -
" graduate work with those awarded in white universities, the white
" employer fends 1o view these black diplomasina less favorabie light
than those from other universities. It is therefore not surprising that
. = many black students prefer to work full time and take courses from
the University of South Africa, acorrespondence university, with full
‘recognition in South Africa for both black and white students. They
feel that their qualifications will have much wider acceptance and
will enable them To move into a much larger #community -of
While language is & symbol of every individual’s culture and
- heritage, and this is particularly wue of English- and Afrikaans- .
- speaking South Africans, the position of the black is considesably . .
more complex and he almost _inevitab]y leans fowards the language -
with the greatest outside impact. )

2

-\t s laimed thatin the drive to make the universitiesblack"in every” ™
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lmplications' for the Future

. ln the final analysis, an education system shouldbe judged.in the
" context ‘of thesociety it purportstoserve. The relevant questionthen
becomes: Will the present educafion system of South Africasupgort
the future development of the country? : . .
: - Politically, the system is completely consistent with the ideology
- of séparate development of each of theracial groupsinSouth Africa.
. In this sense, itis achieving its objectives. fconomically, however, a -
. strong case can be imade for the thesis that the concept of separate
... _ development, andthe education system which supportsit, is counter =~
productive to the development of the country. - v
In July, 1974, Professor C. H. ‘Wyndham, director of the Human .
. 'Resources Laboratory of the Chamber of Minés of South Africa,
"'~ - painted a very gloomy p_ictu_rg_Qf_Snulh_Afm‘;iummkomAman-———
. power point of view. Describing the amount of money, spent on
.+ .— black education as “disastrous,”’ wyndham warned that massive and’
- . .. - . y - . ‘ <
innovative changes in the educational system would have'to be = .
_made-if.the country is to develop the necessary number of skilled .
workers to maintain an economic. growth of 5.5% and so avoid
unemploynent and social unrest. (Mid-1976 shows a 2.5% growth, .
escalating unemployment, and violent sccial unrest.) IR .
* Wyndham. went on to point out that by 1980 the projected -
~national population was 29 million, of whom 10.4 million would be
economically active. Whités would constitute only 1.7 million of this
" humber. He further estimated that-36% of the total pool of workers
would have to be skilled, and 6.5% would have to be in the
professional, téchnical, managerial; and administrative categories.
- Even ifall thewhitesin the economically active ranks wereto fill the -
~z-  skilled categories, there would be a shortage of two million persons!

rd

~

O

ERIC

Aruitoxt provided by Eic:



As nmmtgrauon rates hardly scratch the surfacem this respect, these
,obs will have to be filled by South Africans from the coloured Asian,
- and black‘peoples.

. In the present-circumstances the education system has fatled
mnserably to turn -out the necessary numbers of ethmc minority ~
—peopie-with - the requisite-skills.10_meet-the growing g@anpower==
needs - of -the . country. ' Although the proponents op>epara't'e

: development maintain that jt is possible-to‘reconcile the economic,
needs of a region with the development of its individual and segre-
gated community components, evidence continues to accumulate
. which suggests otherwise.

- *— When comparing.South Africa’s posmon wtth the fest of the .
= African continent, however, a favorable picture emerges.-South
Africa, Libya, and Tunisia top the continent in thetr national -
~ ‘percentages of the total population at school, each recording

- approximately 20%. South Africa, with approxiimately 100,000

- students attending universities, is second only to the United Arab
Republtc in provision for higher education. Y eracy figures give
further.confirmation of South Africa’s relatively favorable position
-on the Affican continent. With 52% of-persons over the age of 15 .
years literate;” South Africa has 3 better record than any other

country, and even the so-called “*ho
~———separate—_development policy surpass the majortty of African

E. countries in this regard. For example, the Transkei and Kwa-Zulu

i boast 20% literacy. The foirner was granted independent status in

-~ October, 1976, and the latter i is slated for independenceinfebruary, -

1978 They therefore surpass such countries as Zambia, Uganda, Tan-
“zania, "‘Marocco, Liberia, and Nigeria in this area.

R Regatdless of how favorably it compares with the rest ‘of the .

sy | . continent’s, the South A::gtiabr;?;éttonal system rémains inade- -

7~ . quateinterms of producing theistnan resources necessary to meet .

i economic objectives.- TR E

s - - Dropout rates constitute the most crippling factor. Almost 70%

© * of all blacks attendmg school fail to go beyond thefourth year, while

.. only 6% of black students are in secondary school. Similarly, 67% of

% coloured males and 72% of coloured females complete seven or less

s .years of schooling, while only 26% of Asian males and 12% of Asian
females, continue their studies beyond 10 years of schooling. Even

" the whites experience a serious dropout problem. Virtually all whites
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o ' FIGURE 5 -
- Populatiog of South Africa by Ethnic.Group, 1975
"« COmplete eight yeu of schooling, but only one-third remain in
school through 7 years. Probably the greatest tragedy in thiswaste °
.o human POtentia) js that each year an estimated 208,000 black °
. Students who Wtfufd-,ﬁéetthe usual critéria of “giftedness” are notin .
School. - . . - e
"As .a result of these severe dropout rates, about 90% of South
fricans in the economically active age groups (15 to 64 years) who
qld,university degrees are white. furthermore, this is achieved in -
SPite of the faq_that whites constitute only 17% of the total pojp_ula-
+ lion (see Figure S). Asiatics produce 4.5% of the graduates, followed
by blacks with 26% (aithough they make up 71% of the total popula-
non) and c°]°'~_-lfed. o eoples with 19%. . ) .
« Obviously, a complete reordering of priorities is essential to
Prevent South Afyic, from sliding Back in its path toward full de-
Y'?'Opn:erlf_as 2 modern industrialized state. The greatest educa-
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) tlonal concem, apan from the. desperate need forquafﬁed teachers,
"is the lack:of adequate facilities. Bmldlng costs are escalatmg and .
. impeding progress in this direction.’ Although the government has
.made notable progress in recent years, it cannot-be expected to
shoulder_the_finandal_burden_alone. Since 1974, industfy and
~members of the public have come forward in increasing numbersto
suppo’rt newspaper funds to build schools in black townships. Inthe
. . black township of Soweto just ouiside ]ohannesburg, over 50schools
have been-erected in the last two years through these efforts. The
rogd ahead remains a long and tostuous one, butthere appearstoba
"agrowing realization thatfacilities create demand and not vice versa.
The stakes are hlgh for the very survival of the country ‘Iis in the
balance. o
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- cost through the coritributions of the Phi Delta Kappa Educa-
‘ tional Foundation, established in 1966 with a bequest by George
- H. Reavis. The foundatlon eRists to promote a better understand-
-ing of the nature of the educative process and the relation of edu-. -
cation to human welfare. It operates by subsidizing authors to * -

.derstanding of educational problems. "

’ foundation exists through the generosuy of George

" Reavis and others who have contributed. To accomplish ‘the

goa!s envisaged by the founder, the foundation needs to enlarge

its endowment by several million dollars. Contributions to the en-

7. -dowment should be addressed to the Educational Foundation,

;. Phi Delta Kappa, Eighth and Union, Box 789, Bloomington,
" Indiana 47401. The Ohio State Umversrty serves as trustée for
. the Educational Foundation.

- You, the reader, can help us irhprove the PDK foundatron

Th:s book and others in the series are made avaxlable atlow - -

- write booklets and monographs in nontéchnical Ianguage sothat ™ "
- beginning teachers and the public generally may gain a better un- -

pubhcatlons program. We invite 'you to comment ori the - -

“strengths and weaknesses of this fastback. Let us know what

topics you would like us to deal with in future fastbacks. Address
..~ Director of Publications, Phi Delta Kappa, Erghth and Umon, .
". Box 789 Bloomington, Indxana 47401 Co

All 94 ntl% ‘can be purchased for 533 (52750 for Phi Delta Kappa
rnembers) .

K Any six ml&s 4 (Si formembers) any e:ght titles $5 (34 for members).
- “Single copies of fastbacks are 75¢ (60¢ for members) .

Other quantity discounts for any titles. or combmanon of titles are: -

Number of copies Nonmember price Member price -
10- 24 - 48¢/copy 45¢/copy g
25-'99 . 45¢/copy ’ " 42¢/copy
1. 100499 42¢/copy . 39¢/copy
1 . s009%9 - 39%/copy .. 36%/copy -
=) " 1,000 or more 36¢/copy * 33¢/copy -
I These prices apply dunng 1977. After that they are subject tc change.
) Payment must accompany all orders for less than $5. If it doesnot, $1will
. be charged for handlmg Indiana residents add 4% sales tax. o

2.] Orderfrom PHI DELTA KAPPA, Eighth and Union, Box 739 Bloommg .
o | ton.dianadzaoL 39
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