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ABSTRACT
How do we estimate persomal growtx?

What do experiential education
‘programs accomplish?.

Personal growth. (affective domain) often is
fostered through experiential education
programs, but it is difficult to measure
the relationship between the two.

This paper explores one manner of measure-
ment: the observation of external actions
by a student that demonstyate what per-
sonal, internal growth is taking place.

This observation can yield an accurate,

sensitive estimate of personal growth. } .
It requires, however, clear definition ' :
of program goals and student observable

behavior. This paper contains examples

of goals and behaviors defined by teachers

for their own current experiential edu-

cation programs.
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INTRODUCTION

-

Tﬁe Wbrkshoﬁ on the Development 6;-Heasurable
Objectives in the Affgcfive Dbmain deal; wit57§he
-problem of assess;ng student growth Ah gmotiggg}l .
I;vgls (such as feellngs of self-worth, abilitv'
to cooperate'w;th nthersj as this growth occurs

in experiential educationxprqgrams.«.

Those 1nvoived with experiéntialﬂeducation
recoénize that thofough measuremen;fof a‘student}s_

" emotional growth is a léngwhroces;i The workshop l
stressed the begiﬁning and foundation of th.s measure-
ment process: i

- --defining wﬁat growth was to be fostered .

--determining what ac;ién/behavlor by the
student the teacher could observe that

fﬁf . might indicate that this growth was occur-
1 .ring

t

. * : .
‘As the produc; of the workshop, the partici-

‘pants wrote descriptions of their experfential

Erograhs; and Included the objectives for these

programs and the behavioral indicators necessary

for thg/assessment-of the objectives. '




The foliowing example is taken from Roger Schoenstein's

'report on the program at North Junior High School i% Colorado

‘ ' i
Springs. The objective is one that is integral to ¢any experien-
tial programs. The behavioral indicators give evidence (to the

teacher or obsetvet) that such an objective is being met.
_ - .

OBJECTIVE: Students will demonqtraCe a prohlem-
‘ ' solving approach to tasks. :
Behavioral Indicators: (as evidenced by) ¥
—--searching for solutions from within the
group, and not from the instructor
--arriving at a group-solution to a problem
~--deciding upon a number of varied solutions
to a problem :

The behavioral 1ndicators specify what the action of the
.student will be. SPecifyingAtheﬂﬁehavior helps both the'studént
and the teacher ﬁndetstaﬂd and improve the leafning pr0§ess.; The
student can receive feedback or evaluate himself in relétion to

i

these hehavioral.indicators. And ‘for the teacher, the Jbserva-

:

tion process Is clarlfled The action is described in wprds that

\
are non-amhiguous and non-va]uef]adén. ' z
}

- H

\ - - .

| 1
3 B

This systematic approach to observation of student éctivity
eniarges the Scope and accuracy of teachers as observers. It
legit imizes the reéuf&s of the observations, thereby increasing the

teacher's ahility to assess needs, monitor growth, and evaluate the

the p}ogran.

o0o
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- The Necessitv For Objectives
WHY OBJECTIVES?

One.of the firsq questions one might ask is "wha? is so‘greaf
about objectives anyway?" Especially ﬁeasurablef—affecgiVe objec-
tiﬁgs? Some teachefs have taught for years withoutr a set of neat, .
wellAformulated instructional ohjectifes;'yet. somehow, this seat-

of -the-pants aﬁﬁroach leaves something to be desf?ed.

o

1. Objectives provide'a JUSTIFICATION for the lesson.

If the measurable objecfives,are }qally imbortant. theh the
teacher and the pupil time and effort are importhnt, and the lesson
appears to be worth doing. The question of importance has to do with

what matters to the student at his stage of development, what society
. N

values, what the role of the scheol 1s as one of several educative

agencies, what is leg it imate to the currfcular areas, and .the like.

~ .

2. Objectlves are central to teacher PLANNING.

Objectives suggest--indicate--determine the mate;ials to be
used, the instructional meihods to be employed, énd the management
of the setting for teaching and learning. Thus, the vital instruc-

tional decisions lean heavily on the stated objectives.

3.. Objectives are the first step in EVALUATION.
Therg t5 really no other way to assess the worth of a lesson

except in relation to- iastructionasl objectives. The teacher wants

to know whether the object ives were realized or not.'nr to what

degreé they wvere achieved. 9 , 3
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- teacher, not student, actions.

A
Of course, it is possible to state objectives in such a way

Aas to defy appraisal. ﬂut measurable objectives will imply

.app:opriate evaluation means.

4.” Objectives help COMMUNICATE.

If you are developing a new program (and most experiential
‘edﬁcato:s have a next one in mind at all times--this is standard
'eqdipment, it seems, té go along with a compass, a cauteen, and

other survival gear) you know that obJectives are really essential’

in convxncing adminietration/parents/school board of the beneflts

of this new program. ObJectives also help students and teathers to

Iy

understand the program.

- WHAT IS AN OBJECTIVE ANYWAY?

Hager says that an objective "describes a desired outcone"

of instruction. "An objective tells what the learner is to be like

-

‘as a result of the learning experience."

’

Every functional objective has at least three characteristics:

f.. “The objective is stated in student ‘terms. Gﬁ

For instance, consider this objective from a program in opeta—

_tion now: '"the ;nstruégion'will promote student group work toward

the solution of a local environmental problem". This specifies

-

2. The objective communicates ingtructional intent.

The objective clearly lets others know what you had in mind.

It suggests what experience is needed to aécomp]ish the outcome,
‘and what change in the. student is desjired as a result of this ex—

_ perience. ' _ .

10 :
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the*studgnt will be exposed to the glories of the American

wilderness?. What daes it mean to expose someone? What will

‘héppeh‘if we do? Will he Eatch'something? If so, what? This
jﬁét does not communicate. oo

3. The objective indicates the evaluative process.

-

"as a result of this course the student will appreciéfe fine

art". Instead we might say that '"the student will be open to new
v . ) ' ' | | w.
- experiences in art" or "will welcome new experiences in art!'. These"

latter examples give us an evaluation indicator: it isg cleér.what'wé
are to look for. ' .

o o . Y |
"THREE BASIC QUESTIONS

We have three questions to ‘ask ourselves 1in regard to our
R .

objectives:

(a) Does’it indicate what.student
© outcome will be?-

L (b} Dbues it clearly communicate what the
e . © teacher has ia mind? .

(c) Does it suggest how It may be
evgluated? )
SUME TERMS TO AVOIN: o | -

-

Some verbs may be descriptors of pléasant concepts,- but are to

be avgided'ln measurable objectives because they are vague and there-

fore qdl{e’di*Ftéult to assess. - .
N - T

?

Verbs\qych as "enjoy", fappreé}ute". "galn falth"”, "understand", o

<

. N ) !
"like", "knowf\@nd “grasp" are too inexact to he Included in measur-
3b|é_°bicct1ves. ’ 1 1 //’
. , . ) . /

o0o g . ¢

N .
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BOB TAYLOR
-Affective Measurable Objectives

The affective domain is concerned with the emotions of the .

N

o

earning to do with his fnelings. The emphasis is on affeeling,

«
. -

‘a:tone, an emotion. or a degree of adbeptance or reiection.
Krathwhol et al§1964) divided the affective domain into several

levals. While these hevels overlap anda seldom occur in- 1solation.

..: . )
‘a summary,of the taxonomy s given here. :
. "Level One, Receivin&--the affective continuum begins

o with the learner’'s merely receiving stimuli and passive-

o ly attending to it, -and it extends through the 1earner

T -more: actively -attending to 1it. -

[ 2

Level Two, Responding-~the ‘learner responds to a stimuli
or request, willingly responds to these stimuli and takes
‘satisfaction in this response. .

Level Three, Valuin ~--the, learner voluntarily responds

and seeks out ways to respond in ways sufficiently con-
sistent and stable to have taken or the characteristics
‘of a belief or attitude.

\

-2ove1 Four, Otgoniration—-loarner internalizes values,
encounters situations In which more than one, vnlup 1s rele-
vant; hence, he must organize values into a sythm deter-
mine the interrolntionahipﬂ among values, and estahllﬂh

the dominant and pervasive ones.

Level Five, Value or Value.Complex--the‘learner.acts
consistently in accordance with the values he has
internalized, indicates an integration of these bhe-
liefs, ideas. and’ attitudes into a local philosophy
or view. : P “

. / - :

o/
&n reviewing the affective taxonomy, it 1s evident that by

taking any ordinary test of cognitive achievement, a 1earner is

-

engaged in the act of receiving along with the act of responding.

»\J o 12
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The rest fouuve in writing affective measurable objsctives fa not

WN"*:& the lowver levels of the raxonomy, but rarther with the hizher

" oues vf satisfaction in response and valuing.

L3

Yow &o you write measurable objectivea In the affective
domain? Nere are two examples of objectives ¢f this nature which
., tnclnde criterion for minfmum acceptabl‘e performance.

1. Yhe lecrmer is coucerned for the welfare and
dignlt; of others and dewmonstrates this hy treat-
ing all individuals with respect.

it. The learmer is coacersed vith effe tive civie
action and dewonstrates thia by actively working
- for commurity isprovement.

Both of the 1llustrations include specific criterion ldént!fy»

ing visible activity by the learner. In writing &~ affective in-
structional objective, the criterion must he included.
What are some of the areas in vhich students and teachers are

v lavolived with affective seasurable objectives? .The following list,
N

tuiaa from Wight and Doxsey (Interstate Lducational Resource Service
Conter), tllustrates some of these areas. This is by no means &
‘nu-ury of all the poesibilitien, but 1t §» included Lo nerve an

& glossary of terws and an iavitation to expand the liat with one's

T own teagtnation. .

1. Cenaral: self-resl.zation, self-concepi, seli-
avarenssa, eelf-understanding, salf-acceptance, self-
csteen, self-analysis, self-taprovement.

1s. anagygg_ﬁuutt61:1 self-direction, iodependence,
power, self-reliance, initie:ive, autvoomy, self-
control, self-discipline.

111, Fersonsl Organicing Syetems: personal valucs,
ethica, standsrds, morals, beltiefs, constructs, prin-

ciples, philoscphy, style of Jife, philosaphy of exia-
tence.

i3




-8~

- 1V. Permonal Adjustment. Achievement, Interest,
~ and Expression: .

A. Creativity--valuing and recognizing
crestivity as a basic human need; willing-
ness to risk faflure, to {nnovate.

B. Coping with Change, Adversity, Ambiguity,
and Uncertainty--functioning in a rapidly
changing world, dealing with ew situations
and problems, adtusting to changing jobs and
job requirements.

€. Productiveness, Uork; Accromplishment--
preparation for life work, satisfaction of
producing and contributing.

V. Personal Skills dnd Abilities:

A. Perception and Awareness--perceptual
avarcness sensitivity and accuracy.

8. Learning--passion for knowledge and
pleasure in knowing: positive attitude
towsrd leariaing; curiosity, an {inquir-
ing mind: sotivation to learn, indepen-
dence in seeking and using knowledge:
ability and desire to use the learning
resources of the community; acceptance
of learning as a life iong process of
self-Jevelopment.

g : . Prohlem Sclving and Necisfon Making--

g ' sdeveloping skilla L4 problem molving pro-
cennen, securing information, analyzing,
synthenizing, evaluating, draving conecln-

P sfons, and making decisnfons: interest in

L cuttent problems, weiphing alternatives

’ for their solution,

D. Coal fottiag and Coal Seeking--nelec-
tion of meaningful and satisfying goals:
selection and mastery of means for achtev-
ing chosen goals: setting persomal goals
based on understanding of abilities, inter-
eats, values, and limitatfons.

E. Comwmnication--competence in communicat-

ing feelings, i1deas and information through
apeaking, Iisteniag, reading, and writing.

otio

14
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STAN RATLIFF

Behavioral Indicators:

An Approac.. To Making Affectiv: Objoctives Workable

" MAKING BENAVIORAL iNDICATORS WORK POR YOU
The sffective domain - the world of feelinga, attitudes, values,

enctions, likes, dislikes - ailaost defies quantifying. Any attempt

to measure a student's values 1s neceamarily subjective and there-

(orc' fraught with the poessihility of distortion because of the
values held by the teacher. In spite of the | n}ardn. more and
movre serious students of curriculum development are recognizing
the fmportance of developing and using affective objectives.
Let’s take the example of trying to measure the objective .of
Tespect for others. Ideally, a team .. teachers, perhaps socisl
studies, English, science would brainstorm to identify students
they know who seem <zspecially respectful of others. They would
then ash themselves vhat (t is about John or Mary that makesa them
stand out aa having an svareness of others. At the outset the
teacher would reject such activities sp successfully completing
tsacher directed tasks, since wotivation for good grades often
distortas values held by students. Instead, the teachers would
fdencify voluntary behaviora, f.e¢. vhen John 18 In & group he 1in-
tens carefully to whet others isave to say - Mary never interrupts -
Jolwt nods hia head and gives good hody aessages vhen someone is
talking - Mary voluntarily seat a get well card to the new girl in
the class - etc. etc.. the list u;uld grow to 15 or 1IN hehavioral
iadicators. At this point the tmhe”_tn would prt thelr oblective

topether: 1o
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Students in the English-Social Studles-Sctence Block will show
growth in developlng respect for others as indicated by:

1. In a group situatfon, listens carefully when
another person is talking.

2. Avoids the temptation to interrupt when someone
els> has the floor.

3. Physically shows Interest in what others have to

say by using positive body language (eye fixation,

body pointing, positive gestures).

4. Voluntarily lets péople wvho have heen sfck know

they have been mimsed ("nice to have you back!", a

pet well card, an embrace).

- and the list goen on.‘

The advnntlgeaof this approach l; that teachers att;mpting to
measure this particu’ .r objective would have studied the list of
indicators a@d therefore would know th. Lcnaviors to be looking for,
Recent studies of human behavior tell us we tend to see what we are
looking for - thus we have the teachers in a positive situation,
actually looking for indicators of respect for others. Teachers
will doubtlens pick up on much “respect-for-others activities”
that had gpone unnoticed earlier.

It can be argued that many of the poxitive fndicators existed
prior to the class - therefore no actual growth took place. The
viewpoint here ds that laborious pre-post test activities in the
affective domalin are not only questionable but actuallv do violence
to the postitive feelings that mav gxist‘ Therefore the fact that
the tencper did, in fact, observe John hold a door open for a per-

mon with an arsful of books - may be all the evidence needed to be

ahle to say growth in respect for others i taking place.

»

16
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SETTING THE SCENE FDR MAKINC AFFECTIVE OBJECTIVES WORKAUGLE

According to Dr. James Popham (University of California at Los
Angeles) ve can expect much more mileage from efforts to develop and
use affective objectives {f appropriate inatructional tactics are

used. For the purposes of this paper we shall emphasize three

‘approaches: (1) Modeling (2} Contiguity and (3) Reinforce-

ment .
MODFL {NG~

Modeliing behavior simply means the teacher practices what she
prraches. A sccondary Reading or Eanglish teacher would be practic-
ing‘nodeling hehavior {f she told her classes, with considerable
enthusiasm, about the novel she was reading over the weekend. In
order to maximize the fmpact of modeling behavior the teacher

’, . should plan for it to happen, and use prestigious models that are
X .

L
;

eany for students to fmitate.

CONTICUITY-

Contiguity tactics involve arranging positive rnndltiong in the
learning envirunment so that they will be assoclated by the learner with
the aftective brhavior sought. [f the teacher Identified respect faor
utﬁéra as an aftective objective, having the classroom arranged with

the chairs clustered tur small group discussions would be an example

w

of the teachers awareness of the {mportance of contiguitv. Creatior
of loterest centers with carpeting, large pillows and Interesting
resding material weuld be contiguous with developing a positive

. attitude toward reading.

17
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~_RETNPORCEMENT-
Reinforcement involves the u;}dof positive stimuli or the removal
dot aversive atimuli after the student engages in 2 desired behavior.
For example, an elementary teacher working on the 'respect for others'
objective, might send a note of commendation home to a child's
pareata vhen she observed one of the listed behavioral indicators.
More of%en, a warm pat on the shoulder, a friendly embrace or a

gaﬁtle squeeze of the arm is all {t takes to reinforce the desired

behavior.

18




The following six program descriptions are
examples of the combination of affective
measurible objectives with the field of
experiential education. The examples in-
clude the necescsary behavioral ind{cators,
vhich guide the teacher-observer in recog-
nizing and categorizing student change.

. These were chosen as examples oi the
C ’ types of programs discussed at the Work-
P - shop. They serve as illustratione (but

by no means perfect paradigms) of what is
. possible and being developed in the field
- of experfential education.

These program examples cover a wide variety
of adaptations of OUTWARD BOUND techniques
and philosopny. But the examples share

the underlying concern of seeking growth

in an individual's pooitive feelings about
himself and those around him.

L]

olo
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. Involvement In Local Community:

Community Apprenticeship Program

Open Living School, Edgewater
Jefferson County

§ Suzann Mockovak

The Community Appremciceship Program (CAP) at Open Living
School in Edgevater, Colorado, is a community learning
ﬁrojgct for students ten through fifteen years old. The
students are placed in the environment of the community
teacher whom they choose and have a desire to learn with.
i

The learning to be sought in the experience 1is défined

by the persona ‘involved: the student, his parents, the
community teacher, and the CAP coordinator, Dorsey H{ill.
A contract 1s formulazed and specifies their shared goals.
This contract is vnique to each student's learning situa-

q10n.

The community teachers are usually not "teachers" in the
claséroom sense. Among the people currently serving as
CAP teachers are professionals in physical therapy, zoo
Keeping, law, diesel mechanics, electrical circuitry,
wood working, educational television management, flying,
computer programming, mathematical aohiology. and geology.
i :

‘ The studenta are not merely observers of these professionals

in their lahor environments. They are participants, and

- thereby receive a valid introduction to what the career en-
epfls. ‘

Since the Initis! purposes of CAP all involve affective
growth, affective measurement seems a valuable tool. The
following CAP ohjectives include the student behavior
(indtcators) that will evidence the achievement of these
object ives. ' -

20
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'COMMUNITY APRENTICESHIP PROCRAM:  OBJECTIVES

. Stﬁdent begins to sge/use the community as a classroom.

behavioral indicators: ;
a. student chooses to participate in the Community
Apprenticeship Program
b. student identifies his interests and priorities

’

'

. 2. - Student becomes willing (is ronfldengg to be out of the classroom.

behavioral Indicators:

~a. the student and the CAP cootdinator make the
initial contact with the community teacher to
get up 8 parent-student~CAP coordinator-
community teacher meeting

b. the student follows through on appa!ntments
with teachers and parents

c. student can communicate his feelings and
quections to significant adults (patents.
OLS teachers, CAP teachers)

3. Student becomes more open to what the learning process is.

(/

behavioral frndicators? .
a. studént shows willingness to listen and to try
other's ideas and sojutions
b. student questions and interacts with the CAP
teacher during tihe learning experience
c. student tracks his learning by means of an agreen
method, such as taping, note taking, pictures, etc.

- s

4. Student shuws willingness 10 take rpsponslblllty for his own

learning In the CAP. %
behavicral indicators: ; ' .

a.. . student works with cnmmunity teacher and parents
to set realistic goals for his learning

b. student follows through on agreed procedures and
committments and appointments

c. student completes his learning for his course of
study with the community teacher

d. student can evaluate his participatfon in the

program through discussion.

Qo
I
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Living Within New Community Fnvironment :-

Farm Live~In

Mitchell High School Senfor Seminar
Colorado Springs ‘

a

Nancy Pardee
Gary Fornander N

o v , _
.- The Mitchell Senior Seminar is a semester-loug program of learning
" by direct experiences in a number of environmenta. The major setting
is the urban environment of Colorado Springs. Complementing this,
the program utilizes the surrounding rural communities and the
-wilderness areas. ‘

Sixty to eighty Senior students participate in the program for one ‘
semester, and receive five interdisciplinary credits. - The program 1is
stafted by four teachers under contract in the District, along with
four to five strdent teachers each semester. Funding comes from

two sources: 1) School District support: $7.50 per student; and
'2) each ‘student raises $50 through a Trash-a-thon. -

- - The main thrust of the program is for students to experience different -
'~ community life styles. The Seminar 1s structured around a series of
two to four week "blocks", with several blocks operating at the same
time, each with a small group of staff and students. Among’ the
variety of block experiences for students are: Living with the Earth
*. (ploneer ranch experience), Outdoor Challenge (Gore Range or Cran¢
- Canyon), Crime and Punishment, People Power, Dollar Pover, Why Man ‘
" Creates, High Trails, and The Other America.  All students begin 2
the Seminar with the Living with the Earth block, and then choose
any four from among the other offerings. ' :

" A new block that 1s proposed for inclusion in the Seminar involves
@ ten-day experience in the rural farming community of Chappell,

_ ';Hebtuskl. The following objectives explain what m:ch of the growth
. for #tudents will be in this live-in; the behaviordl indicators

" point out the student action that will demonstrate this growth.

22
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SERIOR SEMINAR FARM LIVE -~ IN: OBJECTIVES

4

| Student will develop positive communication and group interaction

behavioral indicators:

,m
n
.

student is willing to share his/her feelings
and experiences on the block with the Seminar
group and the host family '”

student shows concern for the sensitivities
of persons of the Chappell community

student seeks interactions with individuals
other than those in his/her age group and
peer group

student listens to other pointa of view and
is willing to try another's ideas

student displays understanding and reverence
for the values of the Chappell community people

- 2, Student will.demonstrate an attitude of responsibility toward
his/her own learning. .

behavioral 1ndicatorsr

b.

student participates actively in the fotmulation
of block objectives and process

student seeks out people and material resources

in both Colorado Springs and Chappell, and utilizes
those which can sérve his/her learning needs
student willingly attempts a variety of previously
untried experiences

student is inquisitive and queationing throughout
experiences of the block

o0o
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Outdoors ActiVity (winter):

‘bross-Count:y Ski Program
CentenniallJunior High School it
' Boulder

John Collins

:‘ ,This crosa-country ski program'involves'twenty students, from the
eighth and ninth grades. .Students participate in all levels of the

program’s planning and implementation. Participants are chosen on

the basis of their written response to these questions: 1) what

‘personal objectives do you propose to set for yourself to achieve

on this trip? 2) what group objectives do you think -would he use-

- ful and realistic to set for the Centennial group? , ’

.+ The stu’ents plan for the program at/ a number of meetings where they
;. detevuine fund raising tactics, the menu and work rotation during the
'{faki‘expérignce, and the environmental studies projects.. They also
*,© have one day 1in basic cross-country skiing instruction and practice
-before their three day mountain experience in Granby.
SR R .
- The mountain experience includes further instruction and practice in
. cross-country technique, along with training {n basic first aid and -
vinter ‘survival, map and compags, equipment care, environmental
" studies, and group problenm solving. There is also time during one
- afternoon for a short solo experience. )

o - |1 } K

-Much of the learning during this program is co
‘But it is highlighted and su
in the affective domain.
growth in this domain,

fstﬁyth-

gnitive and psychomotor.
pported by the atudent growth which occurs
The following ohjectives explain the desired
and the behaviural indicators that clarify this

» ¢




- | CENTENNIAL CROSS-COUNTRY SKI PROGRAM:  OBJECTIVES

e

Student will develop his/her ability to deal with a. group of '
" other students. . ) <

behavioral indicators:

a.  helps to organize work.crews for preparing food
cleaning up, researching projects )

b. 1in role of leader, is fair and firm: listens to
all opinions on a topic of discussion, can draw
out those who are noncommittal or quiet

‘c. student works to resolv; conflicts within the o

- group

d. student contributes to helping the group solve:

‘ the obstacle problem
.e. student points out strengths of other students
" in discussion of group activitles

' "‘w--,,, - L ! N
' “ZL“'Student will demonstrate his confidence in his worth as an

) windividusl.
ST 'behavioral indicatorsf ; : .
a. student indicatecs a willingness to discuss -
., Ny personally meaningful topics with a group
) of .peers . ~

b. student willingly accepts lesdership in a
cross-country ski group or a discussion group

c. student accepts opinions and values of others
in discussioris of controversial topics '

3 3. ~Student will acknowledge his responsibility toward influenclng .
S ' social change for environmental awareness.
v

i behavioral indicators.
e N a. student takes care to have as little impact on
! ) the environment as possible during outside activities

~ b. after discussing the environment (ecologically,” )
- economically, and esthetically) and prevailing
social attitudes toward it, the student decides
on a personal committment to a national environ-
mental organization, a local environmental group,
a school-oriented group, or a personal activity
such as letter writing to political representatives
about environmental issues

o0o
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: Outdoo:d,AcCivity (spfing, fall, sum@ér);
Beginning River Canceing ’ A

S
e

Greele& Public Schools ' ' ' A. ¥;ﬂ

. Bernie Kendall -
Cecil DeBey

~ T
‘THe purpose ‘of this class is to have students experience the out-of-doors
through river canoeing. The:.student will develop skills in ‘manipulating
. a-canoe, understanding water and recognizing hazarda, and ohserving '
safety while rivef canceing. = o '

W : : S e : ) : L .. R P
. -The instructors believe that a course in river canoeing affords people .
- a 11felong recreational activity. Proper-trqining-in th1s"activ1ty,

- eéncourages respect for and enjoyment of the natural river environment.

. This class is aimed &t ‘young adults and older individuals. The source
- of funding is through ‘students' fees paid to the University of Northern,
' Colorado. The length of time for the class ranges from twenty to forty
'hours (a three quarter-hours class). The class will use three instruc-
" tors who will quperviae'a|total‘ﬂf:twen§y5§tudenta per.section. e
"The class involves one classrcom session and one pool session. The
“remainder of class time will be spent on the Platte and Poudre Rivers |
in class-I and II water (international river classification system).

. The course covers the basics of equipment and clothing needs, hypo-
_thermia considerations, riveér hazards, and water hydraulics. In the
“water, practice focuses on 'the fundamental paddle strokes, how to manage
a swamped bodt.'canoe-1aunching~dpd:maneuvering, and downgtream = '
padaling. e IR A
In this program, there are objectives dealing with the attitudes of

tudents on the levela of individual, group, and environméntal
areness. The behavioral indicators for student growth on these
vels are included. S

L
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[

Student will display a positive sense of self worth.

behavioral indicators:
a. student is willing to accept constructivw::
criticism
b. - student willingly admits own mistakes
c. student is open to trying new techniques in
canceing

Student will demonstrate a committment toffunctioning as a
contributing mesber of the group.

behavioral indicators:
. a. student has fun, laughs, smiles and generally
shows he or she enfoys being part of the group

b. student shares responsibility with canoe partner
for care of canoeing equipment '

c. student works in harmony with canoe partner
to maneuver the canoce ‘

d. student looks aftear th- safety of others in the
group by informing others of hazards and helping
with rescue )

e. student is avare of the possibility of severe
consequences to the group caused by individual
behavior, and therefore does not take chances
and expect others to rescue him .

el

3. Student will be ooen to the beauties of the na!!éi:l river
‘ environment. ‘

behavioral indicators:
a. satudent shares sightings of wildlife vith
other atudents
b. astudent {dentifies to others the unnatural
material that detracte from the natural environment

[
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Program For ”Dléaffected“ Students:

School-Within-A-School (SWAS)

Mttchell High School
Colorudo Springs

Lois Morey

The purpose of this program is to provide an slternative metnod of
education for up to one hundred sophomores at Mitchell High School.
The program. is interdisciplinary and focuses on the immediate needs
and interests of individual students. The ultimate goal of the
program is to have the students experience success in their sophomore

year.
,Student selection is based on individual request and/or teacher or
counselor referral of a student wvho 1s, for any reason, unable to

sdjust to the Mitchell environment. SWAS is en alternative for
disaffected students of all abilities and s 1 levels of emotional

maturity. ’

The program offers five discipline credits, 1nc1udini‘zngliah. social

. studies, physical education, mathematics, and symposium. The approach,

however, 1s not subject oriented. The concentratfon, instead. is on
basic skills snd motivational activities through the medium of inter-
disciplins:y study. The staff of six includes an instructor in esch

disciplice.

The program is not experiential by tae familiar definition which
includes changing the student's environment over an extended period
of time. It is meaningful experientially because it provides the
student the opportunity to take responstbility for his/her own learn-
ing. This occurs both within the classroom and during the day trips
to the mountains or downtown. The students have not merely toured
these environments. They have conducted envirommen:zal stuZies, climb-
ad rocks, opened checking accounts, and conducted {nterviews as part
of their responsibilities as SWAS students.

‘The primer; problem of students in the program is wotivarional, and
the teachers in the program have chosen to deal with that fundamental
‘nesd. They recognise that they must develop some menmurnhle affective

objectives to demonstrate the program’s tmpact and accomplishmenta.
These objectives and thelr hehavioral indicators are clarified on the
naxt page. ,
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' PROCRAM FPOR “DISAFFECTED" STUDENTS:  OBJECTIVES

1. The student will demonstrate a willingness to take responsibilitcy
for his/her own learning.” _ ]

behavioral indicators:
a. student tells staff when class activities seem
{nappropriate
b. student recognizes the limits of personal
abilities

2. The stadent will recognize and ‘evelop hiolher problem-solving
skiils.

behavioral 1nd1catorai
a. student identifies alternative methods
: for resolution of a specific problem
b.  student recognizes social constraints on individual
activities

learning successes

3. The student will recognize and cultivate the significauce of
his/her own group membership.

behavioral 1nd1cators:
a. student sccedes to the ideas of peers or staff
b. student participates in group deciaion-making
8 c. student talks with peers and staff about
AR - individual concerns

29

€ student expresses an understanding of his/her own o
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Outdoor Pursuits For The Hentaliy Retarded:

AVATRAC
Denver

Joie Hurtman

The outdoors offers to the mentally recarded and other handicapped
persons a unique medium for personal growth and development. 1t is
an additional, not a competitive, tool whose integration into an
existing activities therapy program can be invaluable.

The physical environment has the advantage of making immediate and
necessary demands which the individual must respond to. Through
active participation in a controlled environment, the f{ndividual and
the group go through a series of guided relevant challenges end

. 'expcriencc-. that range from increasing their knowledge and skills,

both intellectual and physical, to personal growth as an individual.

_,"m¢m~m1nmnddizinn“za.zhe actnal,zxpzxience, pre-activity involvement and

follow-up are essential for carry-over into the client's life situa-
tion. ‘

Cross-country skiing, backpacking, camping, canoeing, and rock climb-
ing are the outdoor experiences now offered. Activities such as map
and compass work, orienteering, group initiative games, confidence
ixsks, etc., are present throughout the courses.
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OUTDOOR PURSUITS FOR THE MENTALLY RETARDED: OB.JECTIVES

1. Student will come to have an inczeased sense of personal worth
.and self confidence.

behavioral ind{cators:

a. student looks after own safety and uell-being

b. student is willing to cope with discomfort and
stress

c. student makes the most of a difficult situation

d. student discovers that he can do more than he
thinks he can; student has success at something
he never thought he would even try

e. student is able to laugh at himself about
making mistakes

2. Student will have an increased sense of independénCo;

behavioral indicators:
a. student 1s more willing to do things
without being told
b. student is more able to take his own
initiative

- : ’

3. Student has an increased abilitr to work, react, and
socialize within a group.
behavioral indicators:
a. satudent carries own weight and do
own share of the work
b. student exhibits feelings of trust
in a difficult sftuation

4. Student respects private property and shows reverence for
1iving things.
hehavioral indicators: *
a. satudent refrains from disrupting existing fences,
buildings, etc.
b. student avoids needless destruction of plant or
animal life :
c. atudent willingly carries out or properly disposes
of everything he or she brought In

oQo
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Tbrri Babb
Hinkley High School
Anrora

Ja-ea Barrington .
“" Beath Junior High School
Greeley

! Kingsley Bréun
- Oniversity of Colorado .
h!creatioannychology student

. Lewis Buckinghan
- Bear Creek High School
Lakewood

Barbara Ca-pbell Ptincipal
Tanglewood Zle-entary
L&kewood

wJohn Collins
Centennial Junior High
Boulder

- 1an Cftwford
-. Regis High School
Denver

Shawn Crocker
. Bear Creek High School
- Lakewood

\vu Hlyo DeBay  (Cecil)
- Greeley Publi: Schools
' Creeley

| James DePaulo
W’lear Creek High School
Lakewood

Jerry Gates
. University of Northera Colorado
student

-

- WORKSHOP PABTIC!PANT LIST
Colorado” Teachers

Gary Fornander
Mitchell High School
Colorado Springs

Joie Hartman
AVATRAC
Denver

Claudia Irwin
Estes Park High School
Entequark

Jan Jorstad

Estes Park High School
Estes Park 3
Bernie Kendall
Creeley Public Schools
Greeley

- Charles Kisler

Nerth Arvada High School
Arvada

Doug Krofi
University of Colorado
student

P"Iark Leachmn
Unfversity of Northern Colorado
Master's candtZ ste In Outdoor Eduyc.

Don Magnuson
Estes Park High' School
Eates Park

Harlanlnillet
East High School
Denver

Suzann Mockovak
Open Living School
Edgewater
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Lois Morey " o , Magter's of Education
‘Mitchell Righ School ~ candidates (Coloradc
Colorado Springs T . _ ‘ OUTWARD BOUND and University

: , of Colorado degree with
-Nancy Pardee . : " emphasls on experieatial .
. Mitchell High School .- education): ‘

‘Colorado Springs
o : ' Dave Hedgecock
. Mary Poling o . : _ ' _
“ Hinkley High School ) Owen Kimball
‘Aurora '
T : Janie Mallory -
‘Marcella Porter )
University of Colorado Tom Mayer
Educatfion student :

L Alistair McArthur
Leonard Price . :

Thomas Jefferson High School Jeff McKay

Denver ' ' )

S ‘Zoe Rabinowitz

Roger Schoenstein
North Junior High School ~ Rick Tidrick
Colorado Springs

, Junior Weed
Les ‘Slaughter
Mitchell High School
student teacher . .

Sandee Swanson
tniversity of Colorado
Education student

Betsy Taoka
Open Living School
Evergreen

Martha Wixson

Open Living School
‘Evergreen
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