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Many authorities, concerned with the welfare
of our nation, 'agree that children rep-
resent our most important resource and
believe that we. as a nation showld spend
adequate funds to advance the optimum
development of each child. Most child
development authorities agree on the impor-
tance of a good start in the early years. A
warm, loving environment at the beginning
and a genuine concern for the emerging
pérsonality contribute tremendously toward
the development of the child’s potential. But
too often the potential is blighted or limited

because we fail to provide the proper environ-

£

"ment for out children. The price to society of

" such neglect can be an increase in delin-

‘quency and mental health problems.
" This handbook focuses on the early years.

- 'PREFACE

Its aim is to help home economists—
teachers, students, business women, home-
makers—gain the information required to
provide the kind of quality care children nced

whether in the home] in a child care ¢enter,

or in a'day care family hO{nc. Since thert is
already a large amount of-resource material
available, no attempt has been made to
duplicate existing materials. Rather, the
handbook clarifies and condenses informa-
tion to present it in a single publication.
Other sources, are also cited for those who
wish to supplement both the philosophy and
the practical ideas offered in this handbook:

Ivalee McCord, chairman
Committee for Child Care Handbook
" 1975

&
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The committee for this handbook on child
care is indebted to many -contsibutors who
offered their time, suggestions, comments,
and criticisms during the preparation of the
manuscript. Among these, the committee
wishes to thank in particular: '
Linda Dannison, home economics teach-
er, Junction City, Kansas B
Dr. Ercel Eppright, professor emérita,
formerly of lowa State University
Helen Frieze, director, home economics
education, Wichita Public Schools,
Kansas <
Marjorie Morse, formetly group care
licensing specialist in Kansas ,

Joye Sterrett, 1973-74 chairman, elemen-’
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tary, secohdary, and adult ‘education
section of the American Home Eco-
nomics Association

Helen Sulek, director, Ruth Staples
Laboratory, University of Kansas

Committee on the Child Care Handbook:
Chairman, Dr. Ivalee McCord, professor,
department of family and child development,
Kansas State University; Dr. Jean Wall,.
lecturer, department: of child developroent

‘and family relations, University of North

Carolina at Greensboro; ‘and Dr. Nancy
White, associate” professor, department of
child development and family relations,
University of North Carolina at Greensboro.
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* pribritics

In'1970, thc White House Conference on Children
voted as its “primary concern full day vare for

chiklren andasked for a national reordering ot

toward that end. Many forces and
chfnges in society have further stimulated a
renewed interest in the care of young children.
Among the factors have been an incrgase in ‘the
number of working mothers, pnllm.ll pressures to
get families off the welfare rolls,” pressures from

women'’s rights groups, interest on the part of

business and industry to employ women, and—

_perhaps most important of all—a new emphasis on

the carly years as vastly mﬂucntml in the child's
totd dcvclnpmun

Working Mothers ,
During the last decade, the number of working
mothers increased by 73 percent. Many of these
women work out of necessity either to provide sole
support for the family or to supplement the family
income. Of the children whose parents are both
employed, over 25 percent have fathers who carn
no more than $2000 a year. Over half of the
children in one-parent homes have mothers who
earn even less than $2000. U.S. Department of
Labor statistics show that' six million children
under, the age of six must receive child care during
the mothers’ working hours. Of these, only 10
percent are cared for in licensed centers or homes.
Many of these facilities offer little more than cus-
todial care, providing for the physical needs only.
ghildre/n who remain at home age often left alone

burgeoning welfare rolls and rising costs.

Child Caro. Noods and lssues « 4

CHILD CARE:
NEEDS AND
ISSUES

for hours or in the custody of slightly older siblings
or clderly adults. The mother from the marginal or
lower middle-income  group is  probably the
hardest hit of @ll. She carns too much to receive a
subsidy but not enough to pay for good care even
when it is available.

>

Welfare Rolls and the
Poverty Cycle

Mmh pnlmml concern continues \Q focus on

One
solution has been the Work Incentive program
also known as WIN that provides job training for
welfare mothers and mandates child care while the

‘mother is in training and later when she seeks

cmployment.

Some authorities question whether it is cheaper
Jto prmidc child care or to pay the mother to stay
home with her @hildren. They reasan that an un-
skilled woman who earns less than the cost of child
care outside the home might better be paid to stay
home with her child. A long-range view, however,
suggests that the ultimate benefits to society may

be greater when the mother is helped to prepare~

for cmiployment, to enjoy a heightened sense of
dignity and worth, and to instill § like sense of
sgl!)orth in her children. It ‘is ‘reasonable to
expect that the child who receives quallty care
through trained personnel will have opportunity
for greater success in life than would otherwtse be
the case. In short. this process could provids one

way to “break the cycle of poverty.”

9"
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Women'’s nghti and Chiid Care*

»

In advocating progriams to care tor the young,
groups concerned with the status of womnen fotesee
equal opportunity for education and employment
us possible only when quality child care s readily

available to all women whatever their cconomic:

status, Some of these groups urge the government
to take responsibility for child care and to
establish round - the-clock centers, open 24 hours a
day. for parents who work on odd schedules.
Others of these groups cadl tor more equal division
of responsibility between parents so that both have
the choice” of helding a job or caring for the
children. Centers should be so oriented  that
fathers as well as mothers may visit or work in the
center and share i the child-rearing role. '

‘ \

Industry Involvemant

<

Although industry refies heavily on women
workers, relatively few  businesses have shown

interest in providing services for the children of

employees. However, some companics and hos-

pitals now operate chikd care centers as a means of

attructing personnel. Some  companies hetp to
stubsidize community-operated centers that serve
their emplovees. An amendment to the Labor-
Management  Relations  Act of - 1969 Rpermits
employer contributions to trust funds to establish
child care centers tor preschool and school-age
dependents of employees,

Industry has aRo been nnol\ul in promoting
franchise or proprictary child care centers. Many
authogities in the fictd, however, frown upon the
operation o centers for |)50]|l betieving that either
the cost of such centers bleomes prohibitively hl;,h
for many mothers or clse the quality of the services
suffers. The number of franchise centers has
deereased for another reason: they have proved
less profifable than anticipated.

[

Early Learning Environment

During the 1960°s. child development research
underscored  the importance of a- child's carly
years. Onc rescarcher proposes that by age 4,
children have attained half of what they will know
by age 17 (Bloom, 1964). Conscyuently, their basie

and most important learning years are thosg:

before Thildren reach school age.

10

One result of the cluld developmuent research
was the untuation of the megl Marh progriam
(Clhitld Development Centers) e oggpensatory
program antended  to help dlllmcn from fow.’
icdime Limtdies achieve sehool readifiess com:
parhble to that ot chuldren tfom  mifidle cluss
hofies. bnreabity, llu- plllkl.lllll More “dateh up™
iad “hedd Mart”

Few persons wonlkd insist that childyen are
ey are

cqualty prepared when they enter schadl
not. T middle-class homes, children are tal
read to, taken on teips, and exposed to many
stimulatidg  cxpericnees in their environment.
Their iatellectual curiosity, as a nle, iy e
couraged. Children troatr middie -class homes view
adults as sources ot information and ideas. They
ook to the adubts tor approval and rewarl.

The situation’ may  be  very '(lil"/rcnl. in
low -income  homes. Family size, diftitslties in
providing for the basic necessities, the loweyel of
cducation of many parents, the absence ot a father
i some instances—--all tend to inhibit opportun-
ities to create the kind of environment conducive
to optinnem intelicetual development. Whereas
middte-chiss parents usually provide a great deal
of language stimulation, parents in lower-class
hontes may ignore questions or respond in mono-
svilables or gestures

The most recent research implies that the
critical learning years of a child’s life oceur even
cartier than those proposed by Benjamin Bloom,
Jerome Kagan and Burton White at Harvard Uni-
versity believe that the child’s cngni(ivc- style—the
way a chifd leabns——develops during his finst 10 to
18 months (White, 197.3),

Whatever the reasons for insistence on child
carc, certain basics must be recognized whether
the care occurs within the home, in a center, or a
familv-care home, for a half day, a full day, during
nighttime, or over the. weekend. Provision for
physical and health care s important but is not
cnongh. Equally essential are programs to satisty
social,  emotional,  and intelledtua) needs  in
accordance with the developmental level and
capacitics of the child. These cannot be met if the
child.spends much of the day in tront of the TV
set. Top quality child care creates an environment
rich in things to do that offer many experiences—
with nature, science, musie, art, literature, and
community lite. Quality care requires clase
cooperation  bevween  the care-giver and  the
parents to ensure that the best interests of child
and t.mnl s are served.

-
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. : \

PRESENT INFLUENCES
ON EARLY CHILDHOOD
‘ PROGRAMS

One of the issues in carly childhood programs is
the type of program o be offered. Fraditionally,

. persons involved in university luboratory nursery

schools have stressed the importance of play in the
child’s development, believing that throngh play a
child learns about himself and others,

Recent research on'the importance of the carly
years for cognitive development has led to the
introduction of a variety of carly childhood pro-
grams. Some are based on older or revised
philosophies; some are of more recent origing

.

'Mo.ntessofl Method

Maria Montessori (1870-1952) was the first
woman to receive a medical degree in Rome, Ttaly.
She became interested in children living in the
slumy, of Rome. Many of the youngsters were
¢onsidered mcntu"y retarded. She found a ware-
house to accommodate a large number of them,
devised child-sized furnishings. developgd teach-
ing materials. and began to instruct her classes.
Her success was. phenomenal. India and many
European countries copied her methods. In 1912,
she visited the United States, but not until the
1960's did thé& Mongessori method engage the
interest of American educators. During the
following decade. thé movement grew markedly.
and although it was originally intended for dis-

advantaged children, the Montessori method has '
* proved most popular with upper middle-class

parents able to afford private schools.
The Montessori method . depends upon a

- prepared environment of didactic or lc.arnhg ma-

teniats, developed particularly to encourage sen
sory diseriminations. Fmphasis s on order and
organization. The child learnsto care for himselt
and tor property through practical tasks such as
sweepmg floors, washing clothes, serubbing table
tops, pouring ligquids, polishing shoes, cutting
bread. and the like. The program also introduces
crercises to promote writing and reading skills.

The teacher,acts as tacilitator or tesouree
person i the fearning enviconment. Called a “di-
rectoress,” she demonstrates the use of materials,
observes cach child, and determines when he s
ready to advanee to more complicated activities.
Temperamentally, linguistically, and  organiza-
tionally, she must be a god model for the
children, but her personal interaction with them is
rather hmited.

Essentials of a4 Montessori progranyare: heter-
ogencous grouping—usually of about 3O children
age 3 to 6 years; self-selection and self-pacing
in the use of materials; scit-correcting sensory
materials; and repetitive practice. Social games
and dramatic play are not a part of the
Montessori method, nor are miost large muscle
activities. Only those thought to foster the child’s
dcvch\ping sense of equilibrium and those pro-
moting the practical life skills are stressed.

Piagetian Theory ~
’ .

Jean Piaget, a Swiss psychologist. is another
whose *nrk has advanced the early childhood
movement in America. Piaget is perhaps the most
ingenious uh\cr\'c_r and certainly the most prolific

ll'ﬁ
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welter on chld™n g carly development At tiest,
hiv writings Stiyed slow  acccptapce, partly
because transtatiog pored ditticultioy and many of
his teems were " Magaitiar. However, yinee 1960 his
work has InflueMeq research and programs that
deal with youn8 Chijdren.

According 1 Piaget's theoty, (he haman
organism pass thegugh a series ol developmental
stages in abilitY to yve and proceys jutormation
transmitted 10 the hrain. Progrestipn throngh
these stages "“peml\ on an interaction o}
nBfrological M4turytion and the chilg's physical
and socinl clp‘ﬁei\(-c\.

The initial Mage  which is the sepsory-motor
jtage. spuns the flexg two years of file. For the child

- to ggogress opt!Maily through this stuge. he must

be free to mU¥C apout in his environment, to
explore, to recVe 4 great deal of sepsory input:
feeling, holdinB: tagting objects as well us sectng
and hearing th€™ 1y this period. the chuld learns
“object permsMice * that is. that ap object still
exists even if it Y&nishes trom sight when dropped
or hidden. He ™ ngyp likely, however, to show an
active ipterest ™ vapished objects. Ayp this stage,

tou, he begin® _“‘ difterentiate self from nonself

(earning what ™ “me™ and what is ot me™).
The next PCing, the pre-operational, lasts
from approxim3tely age two to age seven. During
this span, the chily is limited in his thinking and
reasoning ability dyge (o his inability to focus on the
relevant dimen*ony of a task. He is often confused
by confoundin® tnyjronmental cues, He cannot,

for example, "Ndepstand thatethe pumber of

objecty in a grOUYD remainy the same whether the
objects are set ¢'Me ((;gi:thcr or strung gut; nor can
he understand that three ounces of water stay the
same in volum¢ Whegher the water is poured into a
tall, thip jar of & low, flat jar. He cannot in thiy
spre-operations! Stage comprehend the fact that a

smashed bali of tlay contains the same amount of

clay as an identital pall that has remgined intact,
At this time, 199 he attributes life to"any object
that moves. fof “Xample, cars and clouds. Toward
the end of this Stcond developmental period, the
child tends to C'“_“Sify objects according tg a single
chardcteristic—2¢, for example, P/a
czﬁCgory. but nO byth.

Around six OF Seven years of age. he attains the
third or concfe‘c-opcrational stage of develop-
ment. Now hf bcgjns to develop his higher
cognitive abilit!®~especially those having to do
with logic, ord€Ting or seriation. and what Piaget
terms “rcvcrsib'“(y" or conservation, the knowl-

o 12

"

single

cdge that cetain propeiies of at object remain
the same regatdioss of Changes in tornt and spatial
atpaptgement  Thin ability  progresses through
suceessively contplex levels, titst tor mass, then
weight, and finally for volume. Once ‘the child
achiieves this level it as if he “has always known'
what he gnow knows, He must sull have concrete
ubjecty belore lunt as g pomt of lr!,ﬂ’rllt'r.

At abont 10 or 11 years of age, the ¢hild enters
what Puaget calls the “tormal operations™ stage
during which he becomes capable of higher levels
of thought and reasomng. Piaget helieves that a
chald at this stuge can gow  think  abstractly,
tormulate hypotheses, and envuion alternatives.
Lhas advanced abihty i perhaps a reason for his
cripwal attitude and often his sdealism,

Pusgetian theory has been the basis for the
cognitively  oriented  curriculum - developed  at
Lastern Machigan Umniversity and the Weikart
“loflow hrongh’” mgodel for Head Start programs.

Academically Oriented Program

This highly structured program  was first
imtroduced by Carl Bereiter und Siegtried Engel-
tann of the University of Hlinois. Later Engel-
mant and Wesley Becker revised the program;
thus ot may be labeled the Bereiter-Engelmann or
the Engetmann-Becker approach.

The, program focuses’ on specitic educational
objectives based on the premise that disadvan-
taged children are too tar behind in their language

and cognitive development to “waste time ™" on play

or other "nonessentials.” In prfwticc the program
alternates periods of 20 minutes each devoted to

Linguage, numbers, “and reading readiness with:

munic, snacktime, and a prepared “play™ session.
Children are divided into three groups according
to their abilities, and three teachers, cach with a
different subject, rotate among the groups. The
Bereiter-Engelmann program has been used as
one of the models for Head Start and follow-

‘through programs. Hs curriculum is marketed

under the name DISTAR.
Another program that should be mentioned
here is that of Glen Nimnicht, head of the Far

" West Laboratory for Fducational Research and

Development, Berkeley, California. His program
has three components: a ‘model” Head Start
program for three- and four y=2r-old children; a
follow-through program for children aged five to
nine; and a parent-child toy library program for

’



Q

ERIC

Aruitoxt provided by Eic:

.

. action or to increase the frequency of*
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. patents of . children three to nirte ‘years old.

Nitnicht’s program is especially des:gned for cul-
turally and ethnically different chlldren
- Vi . R

-
r~

Behavior Analysis -

In one way or #nother, most programs for,

young -children attémpt to modify the child's be-
havior. The behavior analysis ‘or operdnt condi-
tloning method offers a more systematic process
for effectmg behavioral change. This. program,
based on thé work of B.F. Skinner, one of the
leading proponents of the behaviorist approach,
uses data obtained from, observation of behavior.

If a child’s behavior is to change, the type of
action or type of behavior to be chamged must be
clealrljidentiﬁed. and a procedure for measuring

the change must be established. The desired,

behavior, moreover, must be possible for the child
to achieve. In the beginning, the specific behavior
of a child is observed, defined, and recorded, and
the frequency is counted. Also noted are the en-
vironmental -conditions in which the behav:or
occurs. This initial step.of collecting information
(data) is referred to as a ‘‘baseline” Then the
teacher institutes a plan to decrease th§\ol'requency
of the particular behavior if it is an undesirable
desirable
action. The child’s behavior “contiplies to be
recorded as a means of judging whetHfer or.not.the

_plan has proved effective in bringing about the

desired change.
The consequences of the behavior that causé
that particular type of behavior to be repeated are

Called reinforcers. Positive reinforcers mamtaln or

increase the frequency of the behaviag. Negative
reinforcers cause the child to avoid perzln actions.
Although punishment tends to'decrease a specific
. behavior, punishment may also have other effects
that are not desirable. The following’ example il-
lustrates ' the facets of behavior reinforcement
(known as ‘‘shaping”): ‘

A child uses offensive language at which the
other children -in the group laugh. A reprimand
from the teacher each time the child- utters® a

"naughty word gives him the attentlon he wani# : ganized .into various |

and thereby positively reinforces his behavior. A
spanking might causé the child to stop | his use of

undesirable language but might also cause him to -

ear the punlslfcr resent the humiliation, and take
out hls resentment in aggressive behavior toward
other_c}ulern On the other.hand, the adult can

provide negative remforcement by totally ignoring
the child’s bad language and thus deprive him of
fhe reward he seeks that is, the teacher's attention
and the amusement or evgn secret admiration of

\ thc other chlldfnfn

. In trying to establish a new behavior, the adult
‘must contm{kilsly reinforce the desirable be-
havior. Take, for exainple, the child who enjoys
ifteraction- w:th the teacher but avoids group ac-
<Xvny She can help him change his attitude by
paying special attention to him when ‘they are
. together in a group and by being very busy and
anpable to give him attention when he tries to-seek
her out alone. This type of positive reinforcement
of the desired behavior and negative relhforcement
of the undesired'behixvior-ha/sglfeen known to have
the anticipated results within d week so that by the
end of the week the child looked more tgahe group
ang less to the teacher. FEN

Once the behavior is established, intermittent
reinforcement sustains the behavior. Individual
attention from the teacher is ane of thg most
powertfil reinforcers. Because each child is a dis-
tinct individual, the procedure requires careful
analysis to determine the factors that serve as rein-
forcers for the pamcular child.

Some authorities believe that behavior analysis
is more appropriate for the mentally retarded or
for older unmotivated or delinquent ¢hildren than
for normal children. The method may be used to
persuade the unmotivated child to do something
the teacher considers important. Words of praise
such as “‘great” or “‘fantastic” often help a child to
persist in a task. J v

Thg 'Open Classroom

This method resembles the British Infant
School program that developed in England after
world War I for children aged five to seven. The
Open Classroom program es on self-selected
activities as a way of learm‘lg, the bellefbelng that
through play children dcxelop their concepts of
%ausal relationships and learn to discriminate and
make judgments. The cla}sroom therefore, is or-
atning centers where
children may choose their own activities. These
sometimes offer more appropriate learning oppor-
. tunitics than any found in group learning
situations which overlook the individuality of the
child. The prevailing value in the Open Classroom
stresses the child's need to solve present problems

13
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or to satisfy p‘reseﬁt desires to learn and to build _
on past exXperiences. Preparation for future school

. years is not the main objéctive.

. The concept of the Open Classroom also re-
sembles the traditional nursery. school in the
United ‘States. With current emphas:s on. early

cogmtnge " development, many nursery school
,teachers agree on the importance of prov:dmg

» .

ready for them. Inappropriate behavior in such a
school is usually thought to result from an inap-
propriate environment; consequently the teacher
studies the child to ascertain the kinds of learmng .
activities he is ready to undertake. .

For further ln'fomgation oh early childhood
programs, see titles marked with superscript 2

intellectual opportunmes as the child shows he is ¥ listed under Blbllography, pages 58 to 62.

w
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LICENSING AND ..
'~ STANDARDS

AW

Most states reqyire some type of licensing for child
care facilities. Thus any person or group plannlng

a center or child care program of any kind should *

first contact the licensing agency in the state. In
some states, programs within public school
systems or religious organizations are excluded
from-licensing.

Who Myst Be Licensed?

States have various ways of defining the cate-
gories included under licensing, but the categories
usually include group care centers, group care
homes, and family child care homes. In ten states,
licensing of a family day care home is not

mandatory Othg states require a license, for any

¢-giver who prov:des child care, on a regular fee
b is, away from the child's home. Licensing
applies to all agencies whether they are voluntary,
private, large or small, nonprofit or. profit-
making.

b 4 B
Llcens%(antmg, Agencies
. ; ,

In 42 states, the licensing. authority is the state
department of welfare. Other states place the
licensing-res ponsibility as follows: :
Arizona, Connccticut, District of Columbia,

Maryland, Massachusetts, and New Mexico—

the health department :
Kansas——health dcpartmcnt and social at d re-

f
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New Jersey—state department of education
North Carolina—North Carolina Child Day Care

Licensing Board '

Often the authority for licensing is delegated to -
a county or regional office. The licensing agency
frequently relies on the fire marshall, the state de- -
partment of ‘health, and other agencies for fire
safety; health, and sanitation inspections.’

Municipalities may impose regulations that are
more, but hot less, stringent than state require-
ments. Cities' may regulate child care through
zoning codes. In some localities, child care is*
zoned out of residential areas or in other cases it -
may be specifically zoned out of business areas.

B

Purpose of Licensing

orris. Clas%,professor emeritus, University of
Southern Calitornia, in speaking to local licensing
workers in Kansas said:
< .
Licensing is a protection to the user of services who
nfay not be in a position to inquire into and appraise the
standards of the services. themselves. It is the

community's-agsurance that certain minimum standards

for hcalth_fmd dfety have been met.

Licensing protects the responsible operator as”
well as the consumer since it prevents opegations
by persons intent on making a profit by cufting the
qudlity of scrvnces Since child care sepvjces are
expensive, the business sector in some Yocalities

. may pressure authorities to waive or lower ceq‘lire-
.ments to the detriment of the services provided.

to . o
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A state specifies certain standards for space,

- » safety, nutrition, and adult-child ratios. Standards

vary a great deal from state to state. Some au-
thorities believe standards should be-broad and*

géneral withyinterpretation. left fo the licensing with Dependent Children) are required to meet o

staff; others believe standards should be specific.
It is up to the licensing agency to determine:
whether ‘or not an’applicant meets the gandards.
Sometimes a provisional or tempor?'ry license may
be . granted until the program can meet the

. requiremipts.

-Faderal interagency Standards

Federal Ipteragency Standards represent the
minimum standards a center must meet to receive
federal funds. The government usually imposes
certain standards for services considered suitable
for public expénditure. Some states have regula-*
tions more stringent than the federat standards..

ederal standards requir€ that" all programs
receiving federal funds; . L

e give each child enrolled in day cgfe
and dental screening and follow-u
needed _ . L
e offer educational activities supervised by ‘a staff
member with either training or experience in child
growth and development ™ '

® offer social and nutritional services ° )

® establish a policy adcvisory committee when a
program has more than 40°childrén enrolled—the
parents to constitute. at least half of the commit-
tee’s membership :

¢ limit to 6 the number of children under age 14
“who can be cared for in a family day care home,
and to 5 the number who can be cared for if the,
children are under-age 3, .

e give continuous staff in-service training and ’

provide nonprofessional members opportunities
for career development..

1970,

»

Beginning in the Office of Child

Development sponsored a two-year 'prog{zim of necessarily mean poor staff. Many good staff .
study and planning for new model todes to help :

state and local agencies develop more realistic and
adequate regulations. The program involved (a) a
survey of existing practices in the 50 states, (b):
regional task force meetings, and (c) a final
national conference of 400 leaders in the field
meeting in San Antoriio, Texas, in October 1972,

educational requirements. Of course,

Final recommendations from this  stiady were
approved as a guide for states. The 1968 guidetines
are still in effect, pending approval of new inter-
agency regulations to be adopted in the neaP
future. Centers or homes receiving supplemental
or “SRS* paid care” payments (Aid to Famili®

federal standards.

-

Assessment
= ] . ~
To write regulations which are broad, and
generatyyet apply to specific cases is admittedly
difficult. Licensing deals with intangible qualities
as well as physical requirements. It is &asier to
measure floor space or establish standards for
dishwashing than to determine the moral and
‘psychological fitness of the care-giver. '
Often personnel assigned to licensing staffs ~
have had little training for the.task of assessment.”
Howeven, since 1962, funds have been available
under Title 4-B of the Social Security Amendment
for the training of licensing personnel to evaluate’
child care pragrams. _ -
b

Issues in Licensing .
Staff-Child Ratio. One of the chief issues in
child. care is the staff-child ratio required. A high~
ratio of adults to children usually provides a key
to the quality and to-the cost of any program.
A low ratio of adults to children dften results in a
structured, custodial type program. Although a
high ratio of adults to children can ensure a good

_program only if tife staff is qualified, usually the
‘Jprog'i‘am is moré child-centered than prffams

with lower ratio of adults. »

Competency of Care-Givers. Generaly, staff
in' child care facilities have not had to gieet high
tademic
training does not necessarily ensure g90d teachers,
nor, conversely, does latk of academic training

persans have no formal training. Nevertheless,
education is so important that all programs should
include preparation and in-service training. A

'
o

*Social and Reéhabilitative Strvices, -currently the
official name- for public welfare. =

L4

. ' oo
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' : Vs
more detailed discussion of educational require-
ments appears in the chapter on stafﬁng the child

care center page 33. .
L

Child Development Associates (€DA).
an effort to meet the growing demand for quahﬁed

'personnel for child care facilities at a lower cost,

the Office of Child Development (an agency of the
uU.s. Department of Health, Education, "and *
Welfare} in 1972 initiated an accredltatlon proce-
dure based on a list of gompetencies desirable for
persons warking with young children. Persons who
attain these competencies w1ll be given the
credential " Child Development Associate (CDA)."”
Such credential will enable the person to work ig .
any facility without' further evaluation by ‘the
licensing ¥agency. ‘No specifications have been
made as to type ofti‘aining institutions or length of
training period. The training involves course work

. plus at least half-time ""on-the-job experience.”
"Whether such training will involve college credit of .-

career development options has not been specified,

«
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_commuhity or jurlior colleges wifl prov:de ‘much of*
:the training. I -

The competencies required of CDA's fare
discussed further in_the ‘chapter on stat;ﬁn the
child care penter page 33. .

Parents on Advisory Boa;ds Some agencies

,and cepters do mot want,parents on advispry or

" policy boards These agencies believe most barenfs

lack -the expertise of staff or,agéncy personnel.

And many working parents who'feel pressured for
(imc do not want to be involved in the atTalr{eef the
cénter. -t

WNeverthelessT#he mosy effective way to assure
_quality care for chlldrtsztls services is through
citizen involvement and the education of parerits’
on ways to evaluate the ‘quality of the services they
use. .

L8

For further information on licensing and .
standards, see titles marked with superscript 3
listed under Bibliography, pages.58 to 62.

.
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Child care is more than a mere baby-sitting
service. It is a family service intended to supple-
ment home carg. & program should be ﬂe‘xiblc
enough to accommodate the needs and interests of
individual _childfen and at the same time
sufficiently structured to help each child attain the
following general goals:

e to build a positive and satisfying self-conc pt
e to achieve an increasing degree of independence
and self-reliancé .

_ e to develop a sense of responsibility for self and

for others i

e to learn to give and to receive affection

e to learn to respect the rights and privileges of
others

e to learn to share '

e to learn certain badsic cognitive skills

Recognizing the diverse developmental Iez'els',
_of young children, the teacher should plan a

variety of activities through which each child may
experience successful participation. There should
be a balance between vigorous' and stimulating
activities and quiet and restful activities.

The educational component of the program

should include learning experiences in the areas of.

language and literature, social relationships.
mathematics and science. health and’ safety. and

/‘the creative arts {music, dance, and art).

Succéss. in part. depends on adequate

communication skills. The child necd;;uidance in
“developing the abilities to verbalize df

stinctly and
expressively, to understand what others say to
him. to listen attentively and appreciatively. The
child acquires these skills not only through rote

.

teaching. but through his opportunities to interact
with a peer group. to share ideas at group time, to
listen to stories, and to have many varied ex-
periences.

A7 ’ . ' >
Social Skills and Understanding

Through a planned curricutum the chi
about himself and others and how persons\work
‘together as families and communities. He b&gins -
to become acquainted with democrati¢ values.
Through the use of field trips. resource persons in
the community, films, and the various media, the
child may broaden his horizons to include other
cultures and thus begin the gigantic, task of tinder- .

" standing that all peoples are not..alike but thati

‘nevertheless. all have dignity and worth:

Mathematics .

Although formal teaching of computational
skills is inappropriate for ‘the ;preschool child, he
does need to develop basic mathematical concepts -
such as larger than, more than, smaller than, less’
than, and first, second; last. These are develgped

more adequately through tactile experiences with .

materials such as blocks. colored beads, séts of
figures, peg boards. dominoes. lotto, and counting
gamcs._Thc child learns through observation of the
murdber of children in a group. the number of

chairs.at a table. and. the position. of objects in a
line (first. second. third). He needs also to estab-

- lish a mathematical vocabulary "as afgaal% for later

learning. ‘
g , -

-
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Science -

. The science curriculum aids the child %n
developing a sensitivity to his environment. The

young child is naturally curioas and needs only the -

opportunity, the encouragement, and the time to
_devel an inquiring mind. He should have
guidance'ty using the scientific method of inquiry
for solving problems. ) )
It is alt6Fether éppropriate to present to young
children elementary facts about ‘natural phenom-
ena. Cues for specific topics such as the weather,
space travel, the seasons, animals and how they
live and grow, human reproduction—to name a
few,—should be taken from the child’s own ex-
pression of interest. The development of “an
inquiring mind is essential if future .generations
are to deal successfully with complex problems.

~

Creative Experiences

. _ A _

The many gomponents c/)'f the\ creafive ex- By
perierice—art, mugic, dance and reatl‘r dra- |

matics in their various fprr‘qs—a__ffordfc ildren - -

. Opportunities to discover new diménsions in

~. limits, what they wish to do and h

learning through self-expression. Although child

catg centers offer a variety of activities, children - °

differ in the experiences they enjoy and acquire
quite different values and attitudes. Young

children need a variety of rich experiences to

stimulate successful creative expression. They

+ should be encouraged to taste, feel, smell, touch,

question, .and experiment and tefchooses within

freedom not only helps a child to make choices but
- also to assume e ri onsibility for finding some

constructive type of leakuing activity,
In planning a good, Well-balanced program, a

teacher does, not consid separately the various
curriculum eas ‘that Have been discussed here
. briefly, but loo dch as an integral part of a

total program that includes all facets of the child’s
day—rest time, meal time, and group and Rﬁ;y
activities. Play is not just a “period” during t e
day. Play is a child's work. Through play a child
learns to lead and to follow:; to speak and tolisten;
to question and to understand; to succeed and to

. fail; to confront and to solve problems. Play

provides the means by which the child discovers

his world and comes to understand it. Large.

blocks of time should be aliowed for the child to
choose activities which best meet his needs.
£ N .

20

to do'it. This"

Scheduling . Lo e

Care away’from home in a chiid care center
often results in an extremely long day for the child.
A flexible, thoughtfully planned - program . can

* mean the difference . between a day that is

pleasant, Ninvigorating, challenging, and happy
and one thit is dull, frustrating, monotonous, and
tiring. , - .

A general schedule for a day at a child care
ceniter might be as follows:

\

7:30-9:15 a.m. " Center opens. Teachers prepare '
for the morning's first activities. The times
“when the various childres arrive are staggered
according to parents’ work schedules. The first
interaction between the child and the teacher-
often determines the tone.for the day. A cheer-
ful greeting to?he child and his parent can help
launch- a good day. A variety of activities
should be available to the child: These may in-
-clude quiet activities such as table games,
books, music; and ‘blocks. After disposing of
‘activity. ” o
9:15-9:30 Time to put away toys and games, time ~
for toilet and wash. (Toileting should not be

required, nor restricted to a time period. -

Children should be helped to fake the respon-
sibility themscl\fes. but a break in. activity
offers a good opportunity.)

. —

9:30~9:4§ Snack. Many children may eat break-
fast at an early hour and are réady for addi-

tional nourishment at this time which is also an

excellent period for conversation. -

9:45-10:15  Group time for planning and sharing
experiences.

’
2

10:15-11:00 Activity “period, .during which vthc '

teachers make available cognitively oriented
" activities designed for group or individual par-
ticipation. Activities begun during this-time
may be continued later in the day or carried
over to the next day. The sensitive teacher will’

special interests and needs.

:\——<bc alert to children’s cues that help her discern

11:00-11:45  Clean up time. Outdoor activities.

11:45-12:00  Preparation for lunch.,

“his wraps, the child is free to choose his own



12:00-12:30 p.m. Lunch. served family style.
Mealtime should be pleasant and.refaxed, with
conversation and help for the children in gain-
ig skill .and independence in e‘atigg. Ample
stime should\ybe planned for slow eaters.

12:30-2:30 Rest on cots. Not all children need

the same amount of rest. Some-will sleep, but

othegs will only lie quietly on their cots. Soft

music played during this period creates a rest-

l-/v ful atmosphere and helps children relax.

.2:30-3:30 Qutdoor play. As child}ren' awaken
from their naps, they may be allowed to go
outside, weather permitting, while late sleepers
finish napping. ’

3:30-3:45 Toileting and snack tlime. ¢

3:45-4:30  Activity period. Music,- crealive dra-
matics, or-art activitis may be introd
ing this time. Morning activities not co
may.be continued. :

W .
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* children are called for. Childreh probably will
leave® at staggered times from three o'clock
until closing time. During this peried, children
help put toys away and teachers start prepara-
tions for the next day. The arrival of parents
offers another opportunity for informal parent-
teacher exchange.’, ! -

These rather large time blocks allow for much .
be '’

flexibility. A well-planned schedule can
modified to cope with unexpected events or to uses
unexpected ' opportunities. creatively\and still
maintain enough routine to give the children a
sense of security. :

In a two- or three-hour program, the schedule”

resembles the morning schedule given abbve
except that the music, story, and art activities take
place during the ene activity period. The pace of a
shorter program is usually more rapid since it is a
supplemental or enrichment program.

For further information about programs, see

. titles marked with superscript .4 listed under

Bibliography, pages 58 to 62.

/
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STORIES AND
© MUSIC

.

Books

The variety of books available for young children

‘offers many ‘excellent choices. Naturally some

books _are poor and many more, mediocre. The
books chosen should reflect a wide range of
interests and information, for children differ in
their interests just as adults do. In general, young

children like stories about people ammals. and

things that move.
Children need books not only about persons

"like themselves—fictional characters with whom

they can identify—but also about those who are
different. Some excellent books. show racial,
ethnic, and’ socioeconomic differences. Since
small children are just lbeginning to acquire
concepts about the wotld in which they live, the
books chosen should help them to appreciate the

.richness and divebsity of their cultural heritage
”before they acquire stereotyped and prejudiced
‘concepts.

With the changmg roles of men and women in
our society, some publishers as well as educators
look for stories that avoid stereotyping male and
female roles. Many traditional books still portray
behavior once consideted appropriate for little
girls—what they should-do and what they should
wear—what boys should- do, the kinds of work
mothers or daddies.do inor out of the home. More
recent bobks, however, show women in ingeresting
work dutside the home and men in nunz:nt roles
within the home. These books can enlargde a child's
horizons and not limit what potentially he or she
may or may not do as an adult.

In every: case, books should present accurate

~

E 23

concepts. Children need books about city life and .
rural life, about animals and how they live and
grow. During the. formative years, children have
great curiosity. There are many good books. to help
them find answers and at the same time enrich
their lives. )

One question frequently arises in any discus-
sion of appropriate books for children: Are fairy

tales and other books of (amasy suitable for the
~ very yourlg? Many adults think not and argue that

because the vary young child is just beginning to
learn about the real world, he may have difficulty
distinguishing the real ‘from the fanciful; there-
fore, tales-of fantasy should be reserved for later
years.: Many adults who remember their love of
fairy tales probably were expgged to them during
their early school rather thagn‘preschool years.
The length of the story is an important

critefion ‘in the selection of books for young . .

children. Each page should contain only a small

amount of text. Pictures should form the main’
part of the book. Children can often retell a story

simply by following the pictures. As children are

exposed to stories, their interest and attention

span increases, and they are able to enjoy longer

stories. The enthusiasm of the adult also

“encourages an appreciation of books.

Books for ‘a center may be’ hardbouncf or
paperback. The initial cost of hardbound books is
greater, but the books also last- longer. If they are
to be used by a large number of children, the
higher cost is probably justified. Some books come
in reinforced or library bindings which are more
durable than the usual commercial binding. Many
excellent books that at one time could be had only

t
M '
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in hardbound edmons are now avallablc in paper-
back. Thoughtful selection is always a require-
ment for the choosing . of books that are

. appropriate for the very young. '

Libraries, of zourse, offer a means ofextendmg
the supply of bopks for use of children. Most large
city libraries have a special room for children’s
books. Smaller libraries may have a children’s
section or a bookmobile to carry books on a
regular schedule to more, isolated communities.
Children who leatn early how to use the services of
a library and how to care for books have a good
start toward the cultivation of a love of books.

Although the following list is by no means

' complete, it does suggest a number of bookg that
\ ; DO0R

_have proved popular with children:

Aliki, My Frve Senses. New York: Thomas Y.

. Crowell cé, 1962 :

Anglund Jw.A4 Friend Is Someone Who Likes
You. New-! ork: Harcourt, Brace, Jovanovich,
Inc., 1958

Brown, M/B., Company's Coming for Dinner.
Eau Claire, Wi: EM. Hale & Company, 1963

__Brown, M.W., The Important Book. New York:

o Harper & Row Publishers, Inc.? 1949

Brown, M:W., Noisy Books. New York:, Harper
‘& Row Publishers, Inc., (series, 1939-1951)

Brown, M.W., Sh-Bang! New York: Harper &
Row Publishers, Inc., 1943 T

Brown, M!W., The Big Red Barn. New: .York:
Harper & Row Publishers, Inc., 1961

Buckley, H.E., Grandfather and I. New York:
Lothrop, Lee & Shepard Co., 1961

Buckley, H.E., Grandmother.and I. 'New York:
Lothrop, Lee & Shepard Co., 1966

Buckley, H.E., Josie and the Snow. New York:
Lothrop, Lee & Shepard Co., 1964

Burton, V.L., The Little House. Boston: Hough-.

ton Mifflin Co., 1948
Burton, V.L., Mike Mulligan and His Steam
- Shovel. Boston: Houghton Mifflin Co., 1939

Carroll, R., Where's the Bunny?New York: Henry
Z. Walck, Inc., 1950

Conklin, G., We Like Bugs. New York: Holiday
House, Inc., 1962

Conklin, G.; I Like Butterflies. NewYork Holiday
House, Inc., 1960 ‘

‘Reading, MA:
Addison-Wesley Publishing Co., Inc. (Young
Scott Books), 1965

. Cook, B., The Curious Little Kitten. Readlng,
MA: Addison-Wesley Publisiiing Co.; Inc.
(Young Scott Books), 1956

' 24

Gay, Z¢

Duvoisin, R.. The House of Four Seasons. New '

York: Lothrop, Lee & Shepard Co., 1956

Ets, M.H., Play With Me. New York: Viking
Press, Inc., 1963 '

Ets, M.H., Gilberto and the Wind. New York
Viking Press, Inc., 1965 14

Ets M.H., In'the Forest. New York: Vikihg Press,
" Inc., 1944

Flagk, M., Ask Mr. Bear. New York: Macmlllan
Publishing Co., Inc., 1932

Flack, M., Angus series. Garden City, NY:
Doubleday & Co., Inc., 1931-4]

Flack, Mx, Story About ng Garden City, NY:
Dodb eday & Co., Inc.. 1933

®lack, M.. The New Pet. Garden City, NY
“Doubleday & Co., Inc., 1943

Flack, M., Wait for William. Boston: Houghton

. Mifflin Co., 193§

Francoise, What Do You Want To Be" New York
Charles Scribner’s Sons, 1957

Francoise, Jeanne-Marie (series). New
Charles Scribner’s Sons, 1950-1960

“Freeman, D., Mop T0p Chlcago Chlldren s
Press, Inc., 1965

Gag, W., Millions of Cats. New York: Coward
McCann &, _Géoghegan, Inc., 1938

Gans, R., Birds Eat and Eat and Eat. New York
Thomas Y. Crowell Co., 1963

York:

Press Inc., 1955

Green, M. McB., Is It Hard? Is It Easy? Reading,
MA: Addison-Wesley Publishing Co., Inc.%
(Young Scott Books), 1960

Greene, C., I Want To Be (A Bus Driver, An
Animal Doctor, A Dentist, A Fireman, A
Nurse, A .Policeman, A Dairy Farmer, A
Storekeeper, A Space Pilot, A Ship Captain).
Chicago: Children's Press, Inc., 1957-62
(series)

Hoban, R., Frances (serles) New York: Harper
& Row Publishers. Inc., 1960-68

Keats, E.J., Whistle for Willie. New York: Harper
& Row Publishers, Inc., 1964 .

Keats, E.J., Hi. Cat! New York: Macmillan Pub-
lishing Co., Inc., 1972 C

Keats, E.J., The Snowy Day. New York Vlklng
Press, Inc., 1962 -

Keats, E.J., Peter's Chair. New York Viking
Press, Inc., 1967

Kessler, E. and L., Big Red Bus. Garden City,
NY: Doubleday & Co., Inc., 1964

Klein,.L., Mud. Mud, Mud. New York: Alfred A.
Knopf, Inc., 1962

’

. What's Your Name? New York: Vlklng ',
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Krasilovsky, P., The Very Litule Girl. Garden

City. NY: Doubleday & Co., Inc., 1953 )

Krasilovsky, P., The Very Little Boy. Garden City,
- NY: Doubleday & Co., Inc.

Kraus, R., The Growing Story. New York: Harpcr
& Row Publishers, Inc., 1947

Kraus, R., The Carrot Seed. New York: Harper &
Row Publishers, Inc., 1971

Lenski, L., Papa Small. New *York: Heriry Z. )

Walck, Inc., 1951
Lenski, L., Fireman Smajl New York: Henry Z
Walclé. Inc., 1961 T -

Lenski, L. Little Farm. New York: -Henry Z.

Walck, Inc., 1973

Lenski, L., Little Airplane. New . York Henry Z.
Walck, Inc., 1938

Lenski, L., The Lintle Family. Garden City, NY:
Doubleday & Co., Inc., 1932

Lionni, L., Inch by lnch.‘NewWork: Grosset &
Dunlap, Inc., 1962

Lionni, L., Little Blue and Little Yellow
York: Astor-Honor, 1959

McCloskey, R., Biueberries for Sal New York:
Viking Press, Inc., 1968 {

_New

McCloskey, R., Mdxe Way for Ducklmgs New

Yeork: Viking Press, Inc., 1969
Moon, G. and C., One Little Indian. Chicago:
Albert Whitman & Co., 1967
Nodset, J., Go Away, Dog. New York: Harper &
Row Publishers, Inc., 1963
Nodset, J., Who Took the Farmer's Hat? New
York: Harper & Row Publishers, Inc., 1963
Petersham, M. and M., Circus Baby. New York:
Macmillan Publishing Co., Inc., 1950
Petersham, M. and M., The Box With Red
Wheels. New York: Macmillan Publishing
"Co., Inc., 1973 4
Politi, L., Rosa. New York: Charles Scribne
Sons, 1963 .
Rey, H.A., Curious George (serles) Boston:
Houghton Mifflin Co., 1940’s and 1950's.
Schlein, M., Fast Is Not au Lady Bug. Reading,

MA: Addison-Wesley Publishing Co., Inc., '

1953
Schlein, M., How Do You Travel? Nashville, TN:
Abingdon Press, 1954, .
Selsam, M., Seeds and More Seeds. New York:
Harpefy& Row Publishers, Inc., 1959
Selsam, M., All About Eggs. Reading, MA
Addison-Wesley Publishing Co., Inc., ESZ
Selsam, M., All Kinds of Babies. New York:
Scholastic Book Services, 1969

Slbodkina, E., Caps for Sale. Reading, MA:

s - )
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Aédison-Wesley P‘ublis\hing Co., Inc., 1947
Tresselt,' A., White Snow. Bright Snow. New
York: Lothrop, Lee & Shepard Co., 1947
Tresselt.

New ., York:

*

A.. Hi ‘Mister Robin.
Lothrop, Lee & ShepArd Co.. 1950

Udry, J.. A Tree Is Nice. New Yqrk: Harper &
Row Publishers, Inc., 1956 -

Udry, .. Let's Be Enemies. New Yark: Harper &

", Row Publishers, Inc., 1969 .
Webber, 1., Bits That- Grow. Readihg, MA:

Addison-Wesley Publishing Co., Inc., 1949

Wright, E., Saturday Walk, ‘Readinﬁ

', Addison-Wesley Publishing Co., Inc., 1954

Yashima, M. and T., Momo's Kitten. New York:
" Viking Press, Inc., 1961

Yashima, T., Umbrella. New York Vlkmg Press,
“Inc. . 1970 ’

Zaffo, G. )., The Big Book (of real boats and
ships, fire engines, trains, airplanes trucks).
New York: Grosset & Dunlap, lnc, 1950's
(series) ' /7

Zion, G., All Falling Down.'New York: Harper &
Row Publishers, fInc., 1951

Zion, G., Hide and §eek Day. New York: - Harper
‘& Row Publishersinc., 1954

Zion, G. HarryandDm‘yDog New York: Harper
& Row Publishers, Inc., .1956 ) .

Zion, G., No Roses for Harry. New York:

' Harper & Row Publishers, Inc., 1958

Zion, G., Har’y by the Sea. New York: Harper
& Roy Publishers, Inc., 1965

Zion, G.. Dear Garbage Man. New York: Harper

& Row Publishers, Inc., 1957

A., Rain Drop Splash. New York: "
Lothrop, Lee & Shepard Co., 1962 - i
- Tresselt,

™

. ‘MA:

Zton, G., Summer Snowman. New York: Harper

& Row Publishers. Inc., 1955 .
Zolowtow, C., Qne Step, Two. New York:
Lothrop, Lee & Shepard Co., 1955
Zolowtow, C., The Sky Was Plue. New Yk&rk
Harper & Row Publishers, Inc., 1963
Zolowtow, C., When' I Have a Little Girl. New
York: Harper & Row Publishers, Inc., 1965

~ For further information about reading for
‘children, see the following:

Bibliogruphy of Books for Children, l%')_. Obtain
from Association for Childhood International,

3615 Wisconsin Ave. NW Washlngton DC “

20016 -
Children’s Books for $1.50 or Less (revised each
year). Obtain from Assocjation for Childhood

— . ‘ . v

D

-
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Internationdl: 3615 Wisconsin NW,
Washington. DC 20016
Children's BookS of the Year. Published annually
by Child St¥dy Association of America, Inc.,
50 Madison Ave_, New York, NY 10010
Dodson, F., How to Parent. New York: New
' Amencan lera,.y 1971. (Appendix contalns
‘A parent’s Glhde to Children’s Books for the
Preschool Y€ars )
Eakin, K., GoOd Books for Children, Chicago:
"University,© f Chicago Press, 1966. .
Frank, f.. Ya“’ Chiid's Reading Todgy. Garden
“Cjty, NY: POUbjeday & Co., Inc., 1969
Griffin, L., BoOks in the Preschool: 4 Guide to
/J Selecting, P Urchasing, and Using Children’s
- & Books. Ob“‘"\ from National Asseciation for
the Educat'On of Young Children, 1834
Connecticut Ave. NW, Washington, DC 20009 - .

Ave.

~ e

Griffin, L., M'«In Ethnic Books for Young
Children: An’ Annotated Bibliography for
Parents an Teachers, 1970. Obtain from.

Natjonal A%Socigtion for the Education of
Young childre,,, 1834 Connecncut Ave.,
Nw, Washington “DC 20009

Larrick, N., A Parent’s Guide to Children’s
Reading. ‘Gatden City, NY: Doubieday & Co.,
Inc., 1964: 3lsg in paperback from Pocket
Bo?ks (Sim0n & S?mster, Inc.), 1969 °

FlannekBoafd Stories. A flannel board offers
ar excellent PTOp for story-telling or for the
presentation of Concepts. Boards may be, large—
24x36 mches/fol‘ the teacher’s use or Sma]} for
the child’s indiViduaf use.

v COmtrlICth" " A flannel board may be made of

. plywood or h€3Vy cardboard and covered with
heavy flannel. felt, or nonwoven ipner lining
fabric. Props Of 3 pase for the board make the
board easier to Use, Some boards are made on One
side of a largé Packing box covered with felt or
flannel, Felt can be glued or stapled to the surface,
but flannel tea™ more easily than felt does and
should be sewed o, ‘

Flgurel Fi8Ures can be made of yarious ma-
terials such as f€lt o nonwoven inner fining fabric

or construction Paper with a flannel, felt, or sand-

paper backing- Figures may also be illustrations
from magazin®S. backed Wwith flanpel or felt.
‘Severa] small Pleces of felt work better than one
large piece. Since the inner lining fabric s

t

Q
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z’somewhal trafSlucent, it may be placed Ovi
\,

illustrations and tracings made. The figures can
then be colored with bright magic markers or
crayons.

The best stories are often those with & repeti-
tive theme. Ask Mr. Bear by Marjorie Flack is a '
especially good one that allows each child to hold
,an animal and place it on the board at the right
moment in the story.

‘A'set of animals, birds, lnse;ts and charac{grs
provides a- -basis for many stori€s, some of which
could be created spontaneously. Children like to
tell and retell stories.-Other sets of figures, shapes.
colors, and numbers offer opportunity for many
kinds of learnvmg

Reading or Teliing the Sfory. In general it
is easier to read to all group of five or six
children at a time. #2“ e group is too large or if
there are ‘competing attractions in the room, a
child may be unable to concentrate on the story.
Before the reading begins the children must be
comfortable and able to see the reader.

The decision on .whether to read or to tell
Stories depends on the varied backgrounds *and
experiences of the'children and on the nature of
the story. Some stories rely on impact of the actual
Words as written and fose meaning unless the story
is repcated verbatim. Picture books obviously tell

({hc story visually. However, children who have had
little or no experience with books may need other
bridging experiences before*y are ready to listen
‘Q@ID!‘ICS Finger plays or simple songs may galn
attentlon and hold interest.

- A,t,ﬁrst children may also be more attentive if

.the teacher tells, rather than reads. or uses vispal
aids Auch as puppets or flannel- board ﬁéures

ng children are vnsually oriented and are
u,sually attracted to these. presentations. At the
the: story teller cancTiaintain eye
thus hold the attention of the

Samc time.
contact and
children.

The reader should read slowly to young
children and enunciate clearly but she should also
read with cmhuslasm changing tone and speed to
suit the characters or the theme. If the book has
pictures it should be held so that the children can

v See them. '

Stopping during the readlng to explain or
answer questions interrupts the story. Usually, itis |
better to explain unfamiliar words or concepts at
the beginning of the story and save ‘most questions

7 until the end. However, as the story procéeds such

questions as . . . and fhen what do you think

y 26
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happened?” or *'. . . and what do you think she
did?” may increase the interest of tite children.
At the end of the story, the children may be
encouraged to answer questions about.the story >to
retell the stgy, or.to dramatize it. Sometimes

" children enfy a story so much they want it

repeated immediately. Favorite stories may be

~ read until the child knows every word.

A familiarity with books may provide the most
important readmg readiness activity for chlldren
When they know' the -pleasure and satlsfactlon
derived from books they are usually eager to enter
the - world of readmg by themselves without
coaxmg or prompting. They will, however, still
-want to have stories read to them, for often the:
young Chlld# interested in stories that are more
advanced than his readmg ability.,

“
]

Muslc for Chlldren

Any good program for young children lncludeg
music in a vatiety’ of ways. Songs can be-sung
spontaneously as the- “children play or introduced
as leammg and enrichment activities. Chl]dren
often Qecome acquainted with new words thtough
songs. Music provides emotlonal release for many
children. It may soothe the restless child or allow a
troubled child to work . out hi¢ feelings.

" Songs for the young child should be fairly low

.

“in pitch (middle C to 'G) and within a’range of, -

notes:the children can reach. Nursery rhymes set
to music, or improvised worgs for familiar tunes
help extend the young child's repertory”Repetmv_e
phrases or verses-to-add encourage children to

'sing along. In songs with finger play.or body

movements, children frequently join in the actions
before they start to sing. Sangs that engage the
child in motion-are espécially appropriate for use
when children are waiting for a new activity to
begiri or.for other children “to join the group. In
addlﬁon finger plays.teach the child to.follow
" directions; lengthen his attention span; help him
to develop motof control and eye-hand coordina-
tion; help him also to understand conéepts of size,
place and numbers from 1 to 5 or 1 to 10. v

Creative dance may also help the child develop
“body control or coordination. A child should not
become inhibited or made self-consc us_in hlS’
resp’onse to music. Scarves, ball or othere.
additions may interest the tlmld chlld

Young children should not be. expected to
pamclpate in a rhythm band but should be

“Titles of Songs.

- Little White Duck R
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allowed to-éxperiment freely with a variety of
musical instruments. Bells and drums are
especially suited to the interests of these children.

A variety of records to listen to, sing with, or
ddnce to is essential for a good program, Children
like to be able to operate the record player
themselves and can:usually be taught proper care
and use of records and plz\ayer. o
preschool

(Suggested ~ for

children)
Are You Slecping? (Freré Jacques) -

A Tisket a. Tasket . ) )
Baa Baa. Black Sheep,

Baby Bumble Bee

Barnyard Song

Bear Went Over the Mountain v .
BiaycleBuilt for Two ¥
Bjngo

Blue. Tail Fly e

, €

.Clap Your Hapds T N

Did You Ever See a Lassie?
owr at Cape Kennedy .
Ednsey, Weensey Spider - . ] : y
Everybody Do This R

Fatmer in'the Dell -~ : .o

Five Little.Ducks’ ° - e

Five Little Freckled Frogs ¢ e

Five Little Monkey$

. Galloping Horses

Git on Board , :

Head. Shoulders. Knees. and Toes #

Hello, Everybody. Mella, <« . . .
Here Is My Bunny © : .

Hippity Hop to-the Barber Shop, : .
‘Horsey. Horsey SRS : o

Hush. Little Baby

I'm a Little Teapot . " ¢
It's Snowing i .

Fve Been Working on the Railroad .
Johnny Works with One Hammer
King of France ’ oF
Kumuldda

Let Everyone Join in the Game |
Let’s Take « Little Seed .
Little Gray Ponies : fe
Little Green Frog o .
Little Lisa / Lo

Ligle Miin at the Wmdn“ Stood

Little Red Caboose =~ | ' -
Littic Red Wagon  ~ =

Londdn Bridge .
Looby Lou

Mary Had a Little Lamb

Mary Wore Her Red Dress
Miss Polly Had a Dolly

¢

S s .
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MVffin ‘Man Little Favorites (16 classical songs including Jingle Bells;
Mu‘ berry Bush - Eency Weency Spider; Hush, Little Babv)
. My Bonnie . - Nursery and Mother Goose §ongs : 4 ’
y My Kitty . ‘ - Songs to Grow On, Volume l (Woody Guthrie with
( My Rocket Ship ! . guitar) . .
Oats and ‘Beans - Rhythm records (especially mechanical rhythms)
! Oh, Dear, What Can the Matter Be? Songs for Children with Special Needs (slower tempo,
Oh, Susanna‘ . lower pitch)
" Oh, Where Has My Little Dog Gone? (Available from Bowman Co., Inc., 622 Rodier Drive,
Old MacDonald ’ Glendale, CA 91201)
On Top of Spaghetti ' . .
Open, Shut Them Building a City '
Paw, Paw, Patch . ’ : " Creepy. Crawly Caterpillar .
Pease Porridge Hot - Daddy Comes Home . _ y
Peter Penguin . . ' Indoors When It Rains
. Pick a Bale of Cotton " ° - ‘ - ~ "Little Red Wagon T ‘
Pop Goes the~We'_nsel‘ R N Rainy Day ! \] o, e
Resting Tame . ' The Carrot Seed
Ring Around 3 Rosie o - "~ Train to the Farm
Row, Row, Row Your Bom Train to the Ranch
Sailing, Sailing - . Train to the Zoo ’
‘Sally Go 'Round the Sunshine ' (Available from Children's Record Gurld 27 Thompson
She’ll Be Coming Round the Mountain .Street, New York, NY 10013)
Shoo Fly, Don't Bother Me ‘ ’ o i il
Skip to, My Lou - . : . American Indian Dances : ) _ ' ? v
So Long, It's Been 'Good to Know’ Yuh' ] By the Sea. By the Sea (actmty ecord by Marcia
Someone Wants to Know Your Name : Berman) h 2 T
Sweetly Sings the Donkey - o Children's Songs of Spuin .
Swinging, Swinging : ! o Folk Songs for Young People (sung by‘ Pete Seeger) °
Ten Little Indians S (Available from Folkways Records’agd Service Corpgra-
The More We Sing Together \ tion. 165 West 46th Street, New York, NY 10036)
The Noble Duke of York S L .
There's a Little Wheel A-Turning in My Heart | . Free To Be—You and Me A
* “There Was a Little Turtle v (Available from Ms.-Foundation, publishers of Ms. mag- -
. There Was'an O!d Lady Who Swallowed a Fly B azine, 370 Lexmgton Avenue? New, York NY 10017) |
"The Trees Arc Gently Swaying - .
“The Wheels on the Bus' ’ ' , Creative*Movenient and Tylhmu‘ Explorauon (Hap .
This Is How, the Blg Tallﬁﬁlan _" Palmer record ARS533)
This Is the Way We. < N :Ap' o Learning Bdsic Skills to Rhwhm (Hap Palmer record
. ThisIs What I Can Do R ] "~ ARS5149)
.. This Qld Man Tt (Avmlable from Educational Activities, Inc.. Freeport,
Twinkle, Twinkle Little Star o - NY 115200 , .
* Two'Li eBicky Birds ’ - . LT , T o
Warm Kitty, Soft Kty h ’ American lndiaiDances o .- i
/ Way Down in the N _ Aunimal Rhythms '
' What Shall We Do When We All Go Out? Indian Drums Cote . )
/n Wherg Is Thumbkin? - : * Hallowe'en Rhythnes - -
_-Who's That Tapping at the Window? : (Available from Phoebe .lames Bog 286, Verdugo City,
" Yankee Doodle g , \CA 91046) % A
- 8 A\
ROcords for Chlldren.- The following;is by .no : . : i s o Lo
: means a complete list of records for children but All Aboard ' R L ' <.
contains those that have proved to be favorites in A Walk In the Fo’“' l .
By Rocket to the Moon M.
various centers, In agdmon many classical, semi-, Every Day We Grow 1-0 s
classical, and popular records are appropriate for  ; .-"p. Fisemen  * . ‘
child listening. ) Little Indian Drum .
Note: For further sources of children’s records,- - My Linle Gray Pony * . s @
. see Appendix, page 69. : - 2 8 My Playful Scarf : T
' - - A
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My Pla_vma;t-. the Wind o Let's Play Musical Games ((_‘olun'lbiu record HL952)
Nothing To Do ’ Mary Poppins (Disncylanq records) .
People Who Come to Our Houst . Old MacDonald Had a Farm (Golden regords)
Sleepy Family * » Sesame Street records
Today Is Your Birthday : (Available from most local stores)- - -
“Traffts and Planes : * : . . :
Winter Fun : For_furtherinformation on stories and music, .
. - v N » .
. (Available ﬁf Young Pedple’s Records, Inc., 100 Fifth  see titles marked with superscript S listed under
. .Avenue, New Yor! 10013) - Bibliography, pages 58 to 62. /
, e . n . s
~ g . '
, . . : »
. '(~ '
- . ‘. ) )
L] A v [ 4]
s \ ' ¥
/ - ° -
. o® ] ) : X
. , . &4 - v N L)
Al .
) ~ X ? ¢ v 7
Lo ‘ ' ‘e ”
\,. o"k ' [N v
“ N ' .
; . o \j R .
L] Q >
N . : . 4
—— - , . ’ ,
¢ . e
. * B ‘ B .
T »
-, g s
v ¢ - B
~ : - - .
A - v v
v ., o
L] { -
| B - >
A '
% . . - . .
‘ ‘. = ° 3
\ . . ' . ‘ ‘

ERIC

Aruitoxt provided by Eic:



Q

ERIC

Aruitoxt provided by Eic:

TR R

e

1



O

ERIC

Aruitoxt provided by Eic:

N “» . <
""Artand Science 23

Art activities for the very youpg child are largely
manipulative. Through a vanngy of well-planned
activities that allow him’ to see, feel, smell, and
even taste, he progresswely becomes aware of

environment and.is able to communicate thls
awareness to othets. Moving at his own pace, he
develops the large muscles, increases eye-hand
cdordination, and enlarges his understanding of
shape and color concepts which build toward
reading readiness. He develops socially by learning

to share, to take turns, and to assume responsibil-

ities for materials and for cleaning up afterward.

» .

' Stéges o?bevelopment )

The delelopmental stages of the child’s

drawing or crealive activity cover a span of about’

five years from aes two to seven. During the
manipulative period (ages two to four), the child
has- a shgrt attention .Span, - limited eye- -hand
coordination, and underdevéloped small muscles.

" His main purpose in play is to experiment, to

touch, and to feel. For him the process of doing is
important, and the finished product of little
interest. He plays alone, butin parallel with other

. children. N

His work is characti:nzed by scribbling; large'

" movements; lack of organized design; experimen-

tation and exploration; and overlays of color, one
on another. ‘ _

The, years, four to- sevem, represent the

regymbohc period. During this time, the child

begins to take interest in his Product. His attention’

span, though still short, increases. Control of his

small muscles and his eye-hand coordination .

improve. "He becomes more familiar with ma-
terials. He still likes.to touch and to feel. He is able
to participate in small groups and seeks approval.

His drawings show symbols intended to express
ideas; contain recognizable forms; illustrate what

he knows, not what he sees; indicate a growing-

awareness of organization and relationship; and

begin to tell- a story through identification of

symbols. D

.

Implications for the Teacher

. M ) . Ls
Knowing the common characteristics and

jriterests of childrén at this dévelopmental stage,

the teacher can provide materials suited to the,
child’s needs, create a good classroom atmos-

‘phere. and establish amenable parent teacher-

child relatlonshlps
- Materials appropriate for muscular develop-

- ment include large brushes, crayons, and paper.

All matenals should be washable and safe to use
both lndoors and outdoors where space should be
provided. . . : ‘

Since-art time is not the time to teach tidiness,

the teacher may Balance messy materials. such as
chalk, soap bubbles, and finger paints with blocks
of puzzles that are relatively clean. In providing a

variety of activities, she'may. intersperse familiar

activities with new ones and simple ones with those
that require much ‘supervision. Each activity
should be gauged accordmg to the child’s atten-
tion span. The children shoald be free- to move
from one activity to another.

~

o
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There is probably no xact formula for the

- creation of a good classroom Ptmosphere, but the

following rules can help:

® Allow the child freedom to manipulate wnhln
agrccd limits. -

® Observe and give aid when needed but do not
mterfcre -

® Encourage the child to talk about his work but

paint, or build.

® Be sure the physical environment is comfortable
and cheerful.

® In every way help the chlld to feel at home in the
classroom. |

In promoting good relationships among
teacher, parents, and child, the teacher ‘must first

know the parents. She can then help the parents ',

understand that the child’s art is to be
apprediated, \not judged; sﬂggest appropriate
comments for\he ghild's work; explain the values
of various art activities and equipment for home
use; recommend appropriate cloth}ng for school
wear; and involve the parents ther}eve\_r, possible.

>
, o~

Finger Paint / ,
. Why is finger paiming' cofAsidered a valuable

activity? Because it (a) developq the senses (seeing,
feeling, moving), (b) i oves\coordination and
prowdes the m(ﬁs W er\eby a\child. can learn

‘

_don’tinsist that he know what he is trymg to draw, .

about ‘colqr, (c) providles relaxation throaigh the.

release_of tensions, (d) courages imagination,
and (e) requires no tools. .

Since finger painting demands much super-
vision, the teacher will do well to-limit the activity
to a few children at a time. Her first responsibility

then is to provide a comfortable, safe working

.place with a flat, smooth surface where the child
. can stand to paint.
‘needs glossy paper and an apron with short or no:

For this acnvny. the child

sleeves. Before-the child can bégin, the teacher or
the child must moisten the paper, smootH it out,
and place about a tablespoon of phint in the
cepter. Some children will start at once to experi-

.ment and explore whereas others may .have to be
-éncouraged to do so. All s

uld be e:}touraged to
try using different parts of their hands and arms

I ** and to-alk about their paintings. Although the
activity itself and not thefinished product is the
importzfn:t consideration, children should be
allowed time to find satigfaction in their efforts. By

. ~
N

- (d) tush a child to finish so tha( another cHi

requiring that children assist in cleaning up after-
wards, the teacher can help them to accept

s Mnsibility.

Some don'ts for the teacher: Don’t (a) insist
that every child finger paint, (b) put pressure on a
child to be neat, (c) ask a child to make a picture,
paint. : '
Some helpful suggestions for the teacher:
® In handling a wet, painting, lift it by two corners
and place it on newspaper to dry.

% Iron painting on wrong side tf) straighten curled
edgcs

* Use paintings for gift wrappmgs cards covers
for books, waste-basket coverings. :
® Let child 'paint on plastic covér until he is
satisfied with his painting. Then press a dry,
absorbent, inexpensive paper such as newsprint on
the painting and rub the paper with -palms of
hands. The paper will take up the child’s drawing.
A washable table Qr tray may be used when only

'(h(. painting process and not the ﬁmshed paifiting

ls important.

Modeling ,

< Modeling holds many values for a child in the
d‘evclopmemal stage: It gratifies a basic need to
work wth the hands; furnishes opportunities to use
large and small muscles; appeals to tactile as well
as visual - Senses;’ builds concepts of three-
dimensional forms; demands pounding, ‘pushing,
and pulling' that release tepsions; stimulates
lmqgmauon and cncourages Ianguage dévelop-

" ment.
The matgrials for modelmg are few and simple:
cl.xy or p ough tongue depressors to serve as

knives for cutting, spools and)"ooden sticks with
which to make designs in the clay. *

Each teacher. of course, may vary procedures
1o suit her pa.rtlcular group, but_in every instange
she should supply a generous amotint of modeling
material and a proper place to work; make sure
the clay is soft enough. for small fingers to mampu-
late; vary the texture of the material for tactile
e\mchmcm allow each child time and opportum(y
to pound, push, and pull; encourage children to

"clean up when finished. '

What she should not do is stress neatness and
cleanliness. ask a child to model a specific object,
make much of the finished product rather than the
Efroc.e'ss. ' ‘
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Poster Paint Actlvitids

These are activities that a child may enjoy after
he has had some experience in finger painting.
Different types of surfaces may be painted. For.
example: ,

'papcr drycleaning bags
oileloth

window shade
canvas or burlap

paper towels

paper plates
woodwork products
finger-paint paper

sea shells’ colored construction paper
wallpaper pine cones
clay products cardboard boxes
dried play dough stones
,wbodcn blocks nagazine pages
“printed newsprint " paper bags .
- cloth corrugated paper

egg cartons aluminum feil
branches N ‘.

. The traditional primary easel colors, when
mixed, may give unusual .combinations of colors,
tlnts greyed tones coral, chartreuse, lavender,
etc. Children may mix their own colors to be used
at the easel or table if the teacher first sets out the
p : . .
individual colors in muffin tins or paper cups. B

"mixing primary colors the child learns the
compositioh of secondary colors. By mixing white
with primary colors the child learns about pastels
and by mixing black with colors or complementary
colors together he learns about shades and greyed
tones. .
All sorts of household supplies offer tools for
children to use in painting. The teacher should
conslder safety, however, before choosing ones
that 'a child may handle. A list of supplles and
proce'dtlres'(are given below: .
2
_Ink Blots.—Eold paper and then open if out.
Drop. thick paint\onto the paper from tongue
depressor. Use a sepxrgte depressor for each color.
Refold paper and then-teopen. A

*

String Painting. Dip short lengths of string or
yarn into bowls of paint-—one length for each
color—and then let the string fall onto the paper.
Fold paper'in half and hold shut whlle pulling out
the sirmg e i
(6b]oct Prlnﬂny Soak_ folded paper towelmg
- in paint and place each color in a separate bowl.
Use several objects such as spools, corks, sink

" stoppers, sponges, jar lids, small blocks' walnut .

.. 33

" Dry Powder Painting.

" the subs.tance 40 the paper. Soa

" pdwder. with water; add dry powder paint. With

. designy.

. dark paint.
markings. . .
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shells, foarn hair rollers, potato masher, comb,
and vegetables cut in shapes. Press or rub objects
on towels and then on paper.

alntlng with Objects. Substitute feathers,
Q-tips, combs, small scrub brushes, tooth brushes
for paint brushes. Painting may be done at easel or
at a table with paint in bowls.

Put dry powdered tem-

pera in dishes at easel or on table and use wads of

cotton to paint. This technique produces a soft,
etfect,

Textured Painting. Mix a substance such as .
salt (which sparkles when dry), sand. fine sawdust,
or dry coffee grounds with| the paint before
painting. A little glue added ensures adherenc
A prinkled
on the paper while the paint is still wet also
produce an interesting texture.

Soap Painting. Whip soap flakes or soap

brushes, paint on colored or white paper. The
mixture is very stiff and excellent for creating
i As soap hardens, ‘more water may be
adde . . ‘.

Palpting With Epsom Salt. ‘Mix one part
water with two parts Epsom salt. Paint on dark-
paper.

- - . '

Marbied Paper. Use tempera or poster paints
and any rather rough paper such as brown, white.
or colored wrapping paper. or paper bags. Wet
paper thoroughly and spread out on the table.
With brush or soft cloth dab splotches of paint.
one or more colors, at random over the paper. .
Crumple paper into a ball and geptly squeeze out
excess water takmg care not to tear paper.
Carefully spread paper to dry When it is dry,
press with warm iron. This paper is very effective
for book binding, fbr portfolio covers’. and for gift -
wrappmgs

Crayon and Paint. Draw on paper with light-
colored crayon and then cover with a thin, wash of
Paint will' cover all but crayon

Squeeze-bottle Painting. Fill plastic squeeze
bottles such as catsup or mustard contamers with
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thick paint. Be sure bottles have u screw top. Let
children squirt paint in dcsidr{s on paper.

Detergent Palnt. Mix paint with detergent and

paint on glazed surfaces, plastic, foil, or glass.

Spool Palnting. Notch the ends of spools in
various shapes. Dip the spool into a shallow bowl
of paint and roll spool on paper to create patterns.
Self-Portralts. With a dark crayon, trace the
outline of a child as he lies on a large sheet of
paper. (Have paint available in shallow bowls or
cups, set'in bread pan to avoid the chance that a
child may kick the paint over.) The child then
paints inside the outline of his silhouette.

Spatter P‘lnllng. This project calls for wire
\screenir%g. framed sq that all rough edges are
hidden and well covered; tooth brushes; boyls of
thin paint; and objects such as paper silhouettes,
leaves, cooky cutters, plastic spoons, yarn, string,
small blocks, corks. These latter are used to create
designs. The procedure is to place the selected
object on paper, cover with the screen, dip the
brush in paint, and rub the brush across the screen
to spatter the pair;t over the paper. The object
when removed leaves a design for which the
spatters provide a background. For elaborate
designs, easel paper may be cut into circles,

triangles, free;form shapes, Easter eggs. Christ-~

" mas trees; pumpkins, flowers, houses, fish, etc.’

N
Straw Blojlng. Use straws, spoons, ‘saucers,
Jiquid tempera of waterlike consistency, and
manila or colored construction paper~Pour paint

into saucers and show the child how to dip out a

very small amount of paint with a spoon. Place
drops of paint on the paper and blow the drops
with a straw. Blow lightly, pointing the straw in
first one direction and then another, Try straw
blowing
paper. The childrery will enjoy blowing and
watching the paint~sp}cad.

i . .
Colored Chalk. VY'hen loring with chalk,
from time to time dip! he‘u';::f the chalk in water,
“sugar water, milk. or liquid starch.«{Dipped white
chalk on dark paperis also effec\iive.)

-O_ll.a'nd Témpera. Putwatet and blue tempera
in a bowl. Add a few drops of* oil and yellow
fempera and dip strips of paper in the'bowl.

\

s

th-white paint and black construction -

Science for Young Chilidren

To an adult, science may imply complicated
explanations or experiments. For the child science
may mean simply an opportunity to handle,
investigate, taste, feel, or observe. Children desire
to know about the world around them.

The teacher of young children-may not plan a
speceific seienee “lesson but she may introduce

meaningful matefials: seeds to plugx. fruits and _

vcgctaﬂles to cut, animals to feed, a place to cook.
She guides the children but is also sensitive to their
needs and interests. She helps them find
satistactory answers to the questions they ask.
Since many science observations and questions
oecur spontaneously, the adult should be informed
on a variety of subjects. Of course, he or she
cannot possibly know everything abour 1l the
topies that interest a child. But children do deserve
correct answers to their questiops. The teacher
may honestly say, "I don't know, but let's find
out.” In fact, that response is preferable if the

answer is one the child can discover for himself. .-

The teacher shonld ask leading questions such as:
“What do you think?" or '*“What do you suppos¢
would happen if. . . 7% 3

. To encourage the X‘hild's type of ‘'scientific
investigation,” a space such as table, shelf, or’
corner arca should be provided for objects of
interest that children or adults may bring to the
center. The area might contain, for example,, a

. birds’ nest or wasps' nest, sea shells, rocks, leaves,

flowers, a prism, magnets, a flashlight, maghnify-
ing glass, and other items for children to examine.
Stories, pictures, and excursions or simple

" walks can extend the children’s knowledge. The

alert teachep provides a variety of experiences and
helps foster the children's powers of observation.
The following suggest experiences appropriate for
young ‘childrer_ml: AL
Plants. (1) varing for growing plants: (2).
planting seeds of bedns in dirt or on a sponge; 3)
rooting bulbs and sweet potatoes.

Animals. (1) caring for fish, hamsters, gerbils,
guinea pigs, rabbits, or parakeets; (2) observing
animals—such as kittens or puppi'es——brought to
(R center; (3) siting a farm or zoo. . -

Water. (1) pouring water into different size

contamers: (2) floating objects; (3) freezing water;
(4) making soap,,bubbles.

- -

{

\
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Weather. (D) observing seasonal changes; (2)
discussing "the adaptation of plants, trees,
animals, and Qﬁ;‘)plc to changes in weather; ()

children’s experiences with rain,
£

fog, dew, snow, and wind. i
Sky. (1) observing sunlight and shady/sund 2)

observing clouds.

Machines. (1) Watching heavy machines at
work (2) using égg beaters, vacuum cleaners, and

other houschold , machines; (3) -using pulleys, .

'ArtnndSclonco Car

inclined plane, and simple woodworking tools; (4)
weighing and measuring objects.

Cooking. (1) making applesauce; (2) making
soupy (3) making popeorn; (4) cooking eggs; (5
mixing batter for pancakes; (6) squeezing oranges
or mixing frozen juice.

For furgher Informatlon on art and science, see
titles marked with tllzsupcrscript 6 listed under
Bibliography, pages 58 to 62,
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N THE PHYSICAL
ENVIRONMENT

£ 3
inside Area ‘ ’ " the various activities. Insofar as possible, noisy
. activitics should be separated from the quiet ones.
Needs for indoor space depend partly on the type Certain areas are basic to any center, including

of program. A full-day program requires extra /the following:
space for meals and naps. Most states list/ ® a housekeeping area with kitchen and bedroom
minimum squaré-foot requirements for indoor an facilities and a bed large enough for a child .
outdoor space; therefore, licensing requirement ® a creative area with double easel, storage
should be checked before plans are made. space, table, and water nearby for clean-up
Children need room to run and jump, to movd  activities
around freely without bumping into each other or *® an.area for.manipulative play including table
the furniture. They also need quiet corners where  games and puzzles a
they cnn be alone. Some types of built-in equip- *® a story area that may or may not contain table
ment accommodate these needs, for example, a and chairs but should be equipped With comfort-
builfin platform with a climbing ladder and slide able seating such as carpet squares or yard-square
at one end and hide-away cubicles underneath, pillows stuffed with foam (two are adequate)
(See photograph on facing page.) This structure .® a music area with record player and rhythm
approximates 4 x 7 feet with a height slightly over  inistruments, and possibly brightly colored scarves,
3 feet. The 3-foot cubes in the large open side are  balloons, ribbons, or crepe paper streamers that
covered with different textile surfaces to give the invite children to dance 3
child a variety of sensory experiences. ® a space for plants, pets, and science projects.
Movable storage shelves, portable easels, light- i

weight folding tables, and stacking chairs allow for Materials and Supplies. Materials and sup-
flexibility in room arrangements. Well-planned plies for a child care center must, of course, satisfy
and attractive arrangeménts .invite constructive the demands of the program offered; therefore,
play and facilitate supervision." » they may vary from center to center. To meet basic .
* The amount of space allotted to activities criteria, however, materials should be:
should change as the interests of the children ¢ appropriate for the ages and developmental
change. For example, the housekeeping area levels of the children served
usually attracts a large number of children at the ® attractive and aesthetically appealing
beginning of the year, probably because the unit e interesting and challenging
represents a link to home. Later, as the children - safely constructed.
become absorbed in block-building projects, that .
play area must be enlarged. In addition, materials should:

'oom arrangements should anticipate traffic o provide a variety of different experiences

. pdftterns and the compatibility or lack of it among @ stimulate cognitive growth

37 ~/‘; ‘
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¢ provide opportunities for the child to develop
sacialization skills

® encourage creativily .
® provide 0 means for the child to developtinegnd
gross muscular skills.

.

The following suggested list of essential items
is by no means inclusive amd shoul® be adapted to
the needs of a particular program, '

Art Materlals. Paper (in a wide variety ut? sizes
and textuses)
manila ‘tissue
newsprint construction
finger paint newspaper

bitcher
brdwn wrap

Paint (Primary ecolors may be mixed to alter
shades)
dry powder
tempera
finger (may be made with liquid starch and dry
powder paint)

Brushes (from Y2 inch to 1% inch wide, Iong/

handled with flat and round bristles)

Chalk (white and colored)

Muarkers
water crayons
assorted felt-tip pens

Puste and glue

Cluy (see Appendix for play dough recipe)
modcling

Scissors (Include some for left-handed chil-
dren) : .

Innurerable articles such as muffin tins,
shallow pans, soap flakes, egg beaters, spools. hair

“curlers, tongue depressors, cookic cutters, a

collage box ¢ncourage creativity in the art area.

Block and Construction Area

Unit blocks

Hollow blocks

Large and small parquetry

Plastic interlocking bricks (large and small)
Tinker toys (small and giant)

Ptismatic blocks

Steering wheel

33

" Doll bed (large

Farm set

Rubber people

Transportation toys (large, durable wooden boats,
cars, trucks, airplanes)

Small rubber and wooden toys

I’ui»pcls and wooden people

Housekeeping Center
Dolls (assorted sizes,
black and white)
Cash register and
play money
Carriages

Table and chairs
Rocking chairs

lron and board ,
Dress-up clothes
Doll clothes

Tea sets and cooking

enough for a child) pans
Stove Telephones -~
Refrigerator Mirror (tull-length)

Sink

Woedworking Area
Workbench
Hammer and nails

Sercwdrivers

Optional items—hinges, screws, pulleys, springs,
cord

Wouod scraps (soft enough to be manageable)

Braces )

Sandpaper.

Muslic Area
Revord player and records

.

" Rhythm instrqu. bells, thythm sticks,

and eastenets)
Dancing skirts, scarves, streamers
Piano or auto-harp (if budget allows)
Book and Story Area '
An assortment of

goud books
Display case or table

Pillows, rugs, or mats
Flannel board
Puppets

‘Manlipulative Games and Toys

An assortment of puszles, nesting boxes, peg
board, beads. table games, lotto sets, pound-
ing boards. playing cards, dominoes, checkers,
and “"brought from hofe”" materials should be
avaifable to the children

Sclence Material .

Assorted magnets

Mirrors {(eonvex and
concave)

Magnifying glasses  ~
Prism )
Animals and cages



O

ERIC

Aruitoxt provided by Eic:

/
-
\

Planters, seeds, and Plastic measuring

bulbs cups and spoons
Aquarium, fish. and Plastic bottles
supplies Clear plastic tubing
Batteries © -Balance scales
Copper wire. wire Items in feel, smell,
cutters and taste boxes
Thermometer " Nature study materials

Mathematics Supplies

Blocks—pattern, geometric, and mosaic blocks,
interlocking blocks, prism blocks, grouping
sets, color cubes

Sets of miniature cars, animals, toys, /golf tees,
®lothes-pins, ete. (for counting,. sorting,
matching. ordering)

Geonietric shapes ¢

Abacus .

Rulcr;. measuring tapes

Audiovisual Materials (good to have, but not es-

sential)

Head phone listening set with adapter

Cassette player with cassette cartridges

Tape recorder i .

Slide projector

Filmstrips

Instructional pictures of farm animals, zoo ani-
mals, friends. community helpers

Prop Box. All sorts of objects, large and small,
may be accumulated over time to provide a prop
box for “make-believe™ play. The props might be
those appropriate for playing doctor. nurse,
cowboy, Indian, office worker. beauty operator,
barber. fireman. mailman, policeman. teacher. .

* storekeeper, checkout clerk, mother. or father. AY

articles. of course, should be safe for the very small
child to use. Fabrics should be nonflammable;
stuffed animals or dolls should be washable; all
articles should be free from small detachable parts
that could be swallowed; free from sharp or rough
edges that might cut; and free from wires, nails, or
pins sharp enough to puncture the skin.

\

Outside Area

Many state licensing regulations specify that a

. facility should provide a minimum of 75 to, 100

39
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square feet of outdoor space per child. Some
regulutions also specity that children should spend
a certain amount of tinme in actve outdoor play
except during inclement weather. The gmount, of
coifise. depends on the length of time a child
spends ina center. Most regulations also require
that the yard be fenced in unless there are natural
boundaries. In some cases insutlicient outdoor
space may be offset by a greater amount of indoor
space, such as a gymnasium for the needed active
play. 1t at all possible, a good outdoor play area
should provide: ‘
¢ a balance of space in the sun and shade:
® a grassy spot for running. plaging, and relaxing
e a garden spot and place for animals -

a sand box :
a space for water play
a hard surface arca for riding wheel toys

v Ty ‘

Qutdoor equipment usually includes:
Jungle gym
Open barrels or terra cotta pipe, set in conerete
Sliding board

. Saw horses with planks og wulkiné boards. (Cleats

should be bolted to the bottom of the planks 6
inches from the end to keep the planks from
slipping.)  |»

Tire swing -

Balls, jynmip ropes

Gardening tools—rakes, hoes, shovels

Sand toys—bowls, measuring sets, sieves, pails.
synd table, and play oven .

Wheel toys—tricycles of various sizes, wagons,
wheelbarrows—with traffie signs

Tou often a center depends on commercial
playground equipment. Instead, dohations from

parents and others interésted in a center and vol-

unteers with some carpentry skill can turn the
outdoor play space into an exciting and educa-
tional area at.less expense. Three precautions; The
cequipment must be sturdy and of proper size for
small children. The wood of the finished product
should be well-sanded a smooth with no
splinters. §everal cqats of p"' t or varnish are
essential for maintenance of the equipment. AN

For further information on the physical environ-
ment, see titles marked with the superscript 7
listed under Blbllography, pages S8 to 62.

v
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Some states have mandatory limitations for group.

sizes in child care centers and requirements for the
ratio of adults to children. Licensing regulatlons
should therefore be consulted as the first: step. .

The size of the staff, of course, depends upon
the number of children*enrolled. Room arrange-
ment, ages of children, _length of. care day, and

phllOSophy of - the center also determine staff

number-and qualifications. Two adults for each
group should be available at all timeés. In general,
. nogroup should exceed 20-children and should be
" smaller for the youngef .children. Since many
situations call for multi-age groupmg. adjustments
may be made acc_prdmgly As a rule-of-thumb, the -

ratio of adults to children should be as follows:
Infants and toddlers—two adults for every 6 to

10 children - . ' -

Three- and four-year: olds—two adults for‘

every 12 to 15 children - :
Five-year-olds—one adult’ for every 15 to 20
children with an additiomal adult on call at all
~ times. For disadvantaged children, the ratlo of
adults fo children should be higher.

. The staff may consist of a director (or a person
who fills the dual role of director-teacher),
teachers, aides, cook, housekeeper, nurse, and
social worker, depending on the size of the facility.
In many states, no person ma? be counted in the -
staff ratio who spends less than 50 percent of his or
Her time with the clfildren.-.
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CENTEP

Competencles for Persons WOrklng :

- with Young Children .

.

" .The most mlportant conmderahon in asseSsmg
an individual's. competency for work. w:th chlldren
is first of all the character- and -petsonality of. the
person himself, whether he be a parent, teacher,
aide. or volunteer.-Can he contribute tofan atmos-

33
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phere of openness and trust? Does he belieye in the |
worth and dignity of each individual: -and shpw his
‘regard for the potential’ ‘of each as a. growmg.

self-actualizing persofi? What are his expectatlons

for children? Studies.show that methods are a less”

important yariable than are persons. Chlldren
usually ‘meet -the

childrer and believe in their ability to achieve.
Given below are some of the general character-

istics that are desirable in persons who work with .~

children: | P

Physical Characteristlcs. Forthe pmtccuon
of the children, most states require that the
{€a8her have a physical examination a be free.;
from tuberculosis and vepereal disease. Workmg
with young children, in gny case, makes.constant
demands on physical as well faenfal gnergies.
Thus good health and a certai

:f‘eases and

‘be exposed Joa varlety of childhpod
‘i also

colds, good resistance: to in tions

* important. So, too, are meleness nd aglllty that

asonable; expectatlons of |
.teachers and barents who expect the best from®

amiount of physigal® -
Since adults my -
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allow an adult to assist the child on his level and to
move quickly when occasions demand. Ideallyithe
adult moves. quiétly and speaks softly. Children—
pamchlarly very young children—respopd to a.
pleaslng voice, whereas a harsh, Stl‘ldent voice tires,
‘the child. At the same time, the teacher must be -
able to express'au%eority‘ and conviction. . The
syr y - or -talking-dqwn voice that some adults

t when.they speak. to children is certainly to
be avoided .~ N

l(.

Emotlonal Characteristlcs. To inspire confi-
dence in chlldrgn the adults who work with them
must be reasonably well- ad]usted and fulfilled in
their own rights. On the negative side, they cannot’
be rxgld in their ways, moody, lmpatlent. or un-
responswe Nor shou)d they derive so much emo-
- tional sat(factlon from the dependency of children

‘that they hinder the child's growth toward inde-
persoris Nho work  with ‘

pendence Above all;
young children should possess, a sense of humor
and be sensitive to each ofiild—the unhappychild,
the overly tired~child, the aggressive child> ,
The' Child
program has p posed a l\st of competencies,
developed by AMarbara Biber of Street
College.J\Persons who ‘are recognjfed .as CDA’s
must. haXE knowledge and skills tg:
® set up and® maintain a safe and ealthy learmng

petd{\ce in

* build a QosMe self-concept and 1nd;§’ldual
strength ‘in children -

® organize and susfmn the positive group func‘{on-
ing of children and adults in a-learning erviron-
ment :

. brmg about optlmal coordmatlon of home and
center child-rearing practites and expectations |

* advdnce physical and intellectual ¢

’ Y

® carry out supplementary\esponsxblhtles' related
.tothildren’s programs A =,
. . B R N

" Other qualities., z'znd capacities essential for
recogmtlon at a CDA are the’ ﬂblllty to:

" listen"to children and understand what they are

e

trylng to convey .,

¢ use nonverbal forms and ddapt adult language
and style to the child’s understandlng but at the
same time do not talk down_ to the child

* perceive individual differences and make positive

"+ use of them within the child group >

® exercise control without threatening
* show pleasurein the successes of chlldren and be

A"
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‘are:

evelopment Associates (CDA) .

sympathétic toward their troubles ar;d fallures
thhout encouraging self-pity * » . -,
‘e promo,te orderliness without sacrlfcmg spon-
' taneity and. childlike exuberance .

¢ bring humor and 1mag1nat1veness mto group
srtuatlons :

L&

"Perhaps the two indispensable requirements

®a sensm‘aty to the feelings of’ chlldren and ‘the
quality ofyoung thinking, and :

¢ a commitment to help.both the child and his
family maximize their strengths and potentlals

4 .

Ex pﬁ(Lance and_’ Educational Back@round

‘At present, -many states do not have specific -

requirements . for education and experience for
persons working with children. It is. desirable, .

. however, that teachérs possess a good backgroUnd

knowledge ‘of natural and physical sciences plus
some knowledge of.children’s art, music, and
lr(erature Children ask many questions and
déserve correct answers.”But even bengd provid-
ing information to the curious child,

teacher stimulates the child's thinking “and

challenges his problem- -solving abilities through'

searching questions and appropriate materials.

: The teacher’s background should include -
courses in curriculum and materials for the pre=~

schodl"thild and experience with children of the
age to'be taught. Many teachers with experience in
teaching school-age chx‘lﬂrg “tend to present a

watered-down academic plcogram that does not. ~

suit the needs of the P cschool child.
+lt is important, téo, that the teacher continue
to grow professxonally through reading profes-

sional books and journals, by attehding profes- |
sipnal conferences and workshops, and by taking-

courses. Love for chlldren thhout knowledge s
\l

.not enough

Vo

Philosophy." The feacher's phjlosophy—4wh

she or he believes about early cluldho@d !{evelo\/

g The ;'- '
gxnthew reZdy P

ment—is- the key to the entire progr.
teacher does not push~ch1ldr_en Io
for school or attempt to sylve d;sctplmo pmblems
by attacklng the child dnre y, but” rath;'xf studies
cach child todetermine h§ needs, tpeafs -Him with
dlgmty and respectﬁl allows him to grOw at his’
own pace. Helping each child develop. poslf.lvé
fu:hngs about hlrnfelfls one of the most lmportant
tasks. The probletn child is often ‘a problem
because the program does.not satisfy his needs.

2 .

&
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. "In addition to workmg well with chlldren ;he ar mds, The{h,elp"repalr and mge equ1pmqm They
teacher must be able to work with a variety of -=gw‘e “children’. plggyba‘fk rides - and plgy ball and .
adults: aides, volunteers, parents, other staff tag. In fact men nJa.y“ occasxonalf' provide an
~members, and Yommunity perans Some teachers * qvm-stlmulatlng engx‘on:gent\ wat'ver, *rlo*,gen:
wosk~successfully with children but fail in their “eralizations based on T seX are p’ossxbLe and the -

relattonships with adalts. ] L positive factors assocmted’yﬂnh ma]e feachers :far
2 o . outwelgh any other cqpsxd’eranons '

] “ .. What inducements will mterest‘-!men in" the

Male Teachers i "‘f?.' el el e “ program" Many young men ‘have worked as

. el e 0 T % Solunteers in programs and found the work so

years, were expos'ed almoptzentirely o & femlnme this, aréa. Thenew teenage programs desxgned to
wor]d at home?@nd at school”. Infer asingly row, prov1de both boys and girls with experlence in
edy rs are ;eCOgmzmg the. roie of the male child care centers have a dudl purpose: to give
eachg for yolﬁ‘.\g chﬂdren - Dui ing the perlod young people ‘‘parenting’ skills and to develop
wl;e‘n Childfep §mve to deﬁne their awn les, they - competencies for child care workers. .
need ex‘perleng_ m:elaﬁng ‘to- adults of both sexes.. Lo .

Until recemly. &Hlldrenlq'durm?fh;iil ea’fly ;sa;tsfymg,that they decided fo begin a career in® . ;.

ny. ch gwcome ffom one- arent homes,’ S . .
‘the.one pife tb;e:l-gg the mother. ‘Even when both Paraprofessmnals - ’
pdrents are'i Lthe home the fa‘tILeq‘may spend httle/‘ ™~ e - - .
e youpg chlldren Child development - Today, more and more child care services are

time with ¢
specialists R

> lack of a; mas

c..long been concerned about the ' employlng paraprofessmna]s Their trammg fre-
ine role model for young boys. quemly mvo veés home eco 1sxs in prep ing

"~ More' recentTy . they have become:aware that a  these’ pcrsons in hng) sch ocath,ndl schools, ;, \/,
- ‘miale’absent enyironment also affects the develop- and junior co]leges or throughﬁ%}ﬁ)‘ps or pre-{\\' e
. ment o%gn:ls st servide or in-service programs, -
“In a reviewlof the effect of father- 7absence on’ Usually paraprofessianals vcome from -the .
-young children, uHetherm )n and Duer* conclitd-  “indigenous comm&qity.” that is, the group being
“ed that such effects are gréagest when the absence gsserved. Among the reasons for using paraprofes-- -~

takes place before five years of age and thag the sionals in  human serv1ces are the personne] »
4 effects are especially detrimental for boys Myfﬁortages {and hlgh.costs in th,ese ﬁelds.‘g‘the el
.fo!md that preschoel boys from ufaéher':ub'sent uncmploymcnt ratc amghg the poor and the1rn¢ed l_'.g
homies were fe&s 'm.%cuhng' more dependent did. fqr on- the-Job training; the communication gap® —\
less well mtellectually, and had more eémotional - (haﬁ sometlmes exists betweeri the middle-class.
problems. Otf&r studies have shown that girls professxona] staff and the group being served*and .

from homes without fathers were more anxious, the consequent need for members fronl the ., . !
were, lower achicvers, and*were either very timid . community to interpret the pragrams.
around males or more demanding of them thar . The use of paraprofessionals—paid aides or

. .girls who were .accustomed to dally hvmg with  volunteers—in services to children can increase the:

* father in the home. ratio of adults t¢ children and provide‘the necék

When “men ,serve as tepchers. axées. or sary "‘mothering” that may be lackmg in centers™
- evolunteers a spccnal dimension- is -added 1o the '} # that cannot afﬁ)ra more than the very ifmmmum of
, 'prograﬁ: Chl]d;e‘mtcspond cspecm]]y well to)mcn, s;a‘(t Suéh usc of parapmfessiona]s offens oppor- s 7&

. : 1
and men have. usually found a new satrsfactf{)n m ; tumt) o “‘adulis y0ung -ahd old to beco:;ne‘

interacting wnh young children. Men frequen)ly . lm‘ohcd in- ser'}cc proleéts T o 8
have a: less. cautious approach to “eyeryday- life, ’ A\\ord ofcautlon h'o»\bve;' ‘?Zjéssiqn'a] Sl%ff ,
hich fits the style of many,yogng children. . "« _should regdrd the paraprofessiona¥ asian mde»lo . '.a -

/“‘ Men are psual]y involved. V\/glh sthe chlld’s play. thd’ childrerf; rather ?han an-aide to tl\e e'ﬂer ¥ w -P. '

acm ‘Volumccrs especmlly, lose interest, fgst.l —heir:
tasks compnsc mamly’prcpardnon and cleaﬁ’-up t6
\The -~ frec the teacher from thﬁoutme chores. *- .y

v

They hélp /Mth wood»\prkm.g &1d buxldln

‘Hetherln:gm and’ Duer, L.,

Eﬂ'ects of, Fathet Absence or (hild: Devefop-
ment.”” Young Chtldr('n 26, 1971 pp 233-2 8. Training and Paraprofessiona[s. Anumbcr
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i of courses"have been desrgned for teaching para-_ families today, many children miss contact with
professlonals about the developmerital character- grandparents. Older persons can furnish the com- '
*""*istics and needs of children, methods of guidance, forting lap, the slower pace, a{d the understand- .
.and curriculum - materials.- However,. thg‘ mipst ing the young child needs Fre ently, a grand-
effective training method is actual expehqlce wrth 'parent has a specnal skill oF affund of stories t0 .
children. The person should have WIlm- share. Besides contrlbutlng to thi children, older,
inary course work and on-going training ‘wrth . person\ gain new satisfactions” dnd sense of ,-
. .constant feedback and evaluation. purpose in. their lives. e
‘ Too often teachers are not adequuly/pf@% Large centers may need a chalrman of volun- = ¢
for thedual job of teaching young children and of | teers tovcoordinate the training and servu:e of . -
working with individuals of various ages and back- &::unteers If thie*chairman is selected from the /. .
grounds. lt is”not enough to know miethods and mmunity, she or he can help to find substitutes
materials. A great deal of understanding and when regularly scheduled volunteers cannot serve,
empathy with other adults is also required.. Being ‘ s ' »
“patient with a child who acts hi age is easier’than ¢, -« o, g < s
being patient with an adult who acts like a child. Parent Participants
Training paraprofessionals usually proves to be a .
- ‘growing 'experlence for both the teacher and the In cooperative preschool programs a parent.
' alde -~ usually serves on a regular i{s for one day a. °

" o - month. A mother may generally a¥gist the teacher
‘ , T ' . in the room or help in a particufar activity. A |
: Volunteers . _ father may build or repair equlpment or petform
‘ ‘ some otheryspecial service: In Head Start .
AR lee the, pald alde, volunteerﬁ must be .programs, mothers, or fathers‘-frequeﬂéy .come to

screened ‘not only for their abilities but also for; -the center on a regularly scheduled basis. These

* théir motwatlon in desiring.to work witlryoung  visits not only contrlbute to the program -offered, ¢
children. Does the volunteker wish ta helezhlldren but: provrde parent educatfon as well.
children or pl"lmal"lly to satisfy her psychological In general, it is not advisable for a,parept to A
needs" Does shg hold beliefé akout ways to deal as a full-time teacher oraidé:i in a,,program ln T‘. ‘
‘with _a young child’s behavror that differ from which his own child participates.- ‘Young childten -
those of the center? =« . . bﬁnd it difficult to shhe the. parent withi-other .-

‘ * Teehagers. frequently make excellent  aides.. 'chxldgen Thus a chlllf may, Ijehave' dlfferently
“They relate” well to thildren and.the chlldren to * g#hén the parent is present Some children aftempt- *

o them The} possess the. energy to keep up with to hold the parent s attentlon by chnglng. ottrers, \
active ghlldren The lnslghts into child betravior byfshowing otT ) '

Ty

‘that faffagers acquiré can be helpful to them— - o s
and the communltx—when they become For further information on staffing the child
'p‘arents ' . : care cenfer, see¢ titles marked® with the super- A
s Older persons otTer a source of volunteers script 8 listed onder Blbliography, pageS‘ 58 to 62.
frequently overlooked Wbth the moblltty of
: ' ._"vl D‘ ’.“ . ";‘\ : s . v«.e-]
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,I'n‘a;»keynote speech at the Whlte\)House Confer-

Une

 Bronfenbrenner, professor of human
ment, Cornell Umversxty. stated

American families and their chﬂdren are in trouble.’
trouble so deep and pervasivdas to threaten the future of
our nat10n The sourc¥ of the trouble & nothing less than

_ hational neglect of children and those primarily engaged
in their care—Ammca s parents "

R §

formal, and thiough- su:’ppbrt of and leadershlp in -
grams strengthemng home' .and family hfe»
The needs of childreh carinot be:separated from
the needs of tfle famlly Qr‘bgrams to promote the

optlmum development of the child cannof succee,d
L

without regard for the total family of which he is a,
part. Indeed, research on intervention programs
such as Head ‘Start revealed that without parental

“involveme t in the program, measured gains in

.functlomn%eof children were not maintdined,

When thefe was ‘parental involvement, gains
spxlled over-to younger siblings in the family.

., To rmprove the lot'of children and to break the
poverty cycle, progx‘ams geared to parents muist
“have a -broad range—from parent education
: cilisses to prepért\dolescents for-a future parenta}

" .- role to parent training at all levels. -

’

A Thus. program%i with hgme visitors wfﬁy go mto the -

R ‘Receré Findings that togmtlve ot learning style
is. quxte well’ 9stabhshé\d in the early.;nqnths Eave
led tp a growth in mfant -stimul4tion progr

R home to demonstrate.ways of helping babﬁ? learn

Q
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) and centers where parints gnd chlldren can come

s

9.
+ Itis lmperattve to ﬁnd‘ways of helpm_g pdrents \
thrﬁugh parent educatan programs, formal ot in; -

S £

Working with Parents 37

s 9

PARENTS

d. There are'many new

together have been sta

books on infant stimulatio}i and baby play. What -
develop- « mothers were expected to flo instinctively nowhas

to be taught to many young mothers

hnproving ’WeI(-Being of ~th_e Family

Day care and Chlld developmént programs
should be a_means of improving the well-being of
the tota] fang\ly Centers that received funds under

| _ WORKING WITH

federal programs are specifically required to - - |

anolve .parents at: .both the policy-making . atd @
""prqgram levels, Such participation can _usually be
'extended to several levels to suit the ‘needs and.
‘-abiht)es of the parents. - -
‘ln 'some federal programs such as- Head Start-

and Parent Child Centers, parents for the first
time had an opportumty to take part in decisions
that affect the education of their children. The
action resulted in the formation of pressure groups

for community tontrol and for programs that were’

more <losely geared to the values and life of &thnic

__and minority groups. In some cases, those who

view pare‘nt partlclpatlon as an expansxom of
educational opportunity foreﬁ .child -have clashed
ith _those who promote i¢ pride and self-
determ;gatlon . . ~ ¢

N 5 ’ s R |
Involvnng Parents ‘ :

L3
-

As ‘the chxld ﬁrst moves out of the home. "a

.close relationship etwden the care-giver. and the )

parent becomes especrally xmportant Such a

.
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relationship may bleostered by various means:
Shome vlsrts visits by the child and parents to the
home or center where the child will receive care,
.newsletters notes, telephone calls, bulletin

boards, and parent meetings. It is lmpractlcal to.

expect all parents to participate in the same- ways.
Sometlmes the family may even be represented by
agrandparent an older sibling, or other member
of the family. . .

‘».In addition to serying on £ohcy or advisory’
e

boards, parents may take act part in several
ways: make, cBllect, or repair equipment; bake
bread or cookies; sing or play a musical instru-
ment; bring a pet or object ofmterest or help plan
a meeting.

" Involving parents benefits them and.the center

: through what the parents learh abotit children ang

their needs. and what parents ‘contribute in time,
interest, and support What parents learn and

" what they have to offer may differ because of

vaned fd:llngs. ‘abilities, and beliefs about-child-
jng. Some parents are “authoritarian” and

belleve' children need strict  discipline. ,Other
parents may. be overly permissive or Jnconslstent
lenient sometimes and strict at othes times. Many
parents ‘are confused and change their opinions
about jhe kinds of programs the care-giver should
provid
should receive. .+ °

“Parents also differ in’ the|r<feellngs abodé
havifig children. Some parents ‘really enjoy thei
children and want to’ help them toward optimum
development. Others are uncomfortable in the
parental role and-are satisfied to hand over the
responsibility for the child’s day care.

Parents vary, too, in their time and abyllt); to

A

help children. : Because ofhealtjlf llvmgfond;tlons ’
family’ o personal pmblems ‘seme parégts nﬁ
© not be ‘able te dbntribute much to any program.

Others may%e interested but may have little tinge
or efiergy for anything beyond " the tasky of
supplying basic nécessities. Way}‘to involve
parents lnclude the following:

o

ts. A Flo e VIslt can -help the .
ache lln erstand the child’s- backgrolmd ‘the

famlly int rests, and famllyrorlqntatlor(authus
allow for bettereo mmunication with him.
The visitor should be a good listener. The

- parent who knows and understands his own child

has much’to share with the visitor. Often the

Parent needs reassurance that l;e is domg a good.,

job. Of course, "he may not be, in “Q'Ch case the
L v, V. ’

o~ "

i )

‘and the kinds of dlscrpllne the chlldren i

B

visitor mgst be careful not to lessen the parent’ s
self-esteem and thereby lessen his ability to grow
as a pareni. An empathetic understanding that.

‘-'tparentlng isn't an easy job. even under the best of

circumstances™ is fess likely, to put the parent on

- the defensive. The visitor should be wary of

offering usisoficited advice or of glvmﬁ pat solu-
‘tions because they have worked for others

Notes and Letters Short personal nofgs sent
home with the child can inform the parents about.

~.a pleasant incident in'the child's day or about an

event at the center. Some centers issue a regular
newsletter about the various programs, field trips,
.concepts the chlldren have been learnlng, ‘and
books or storfgs thé chlldren especially enjoy-
Weekly menus}re frequently sent home. Many,
mothers come tb a better understandlng of good
nutrition and meal plannlng in this way.

‘Bulletin Boal’as A bulletin board for parents

8

may be located in an area where parents bring and \

call for their children. It may contain the menus,
plans for the week, health and safety tips, and”
ideas to try at home.

Toy- and Book-Lendlng lerarles - Some
centers'have a supply of "learnmg toys or games
'that may - be checked out. Often: parents may
borrow children's books or books on child-rearing:

" These activities help promote times that the parent

shares wrth the Chlld

Individual

Conlerences and Repons° con-

ferences with the parent are essentlal .Thé parent .

should hear about the. strengths and achlevemen'ts

.‘o,fhlfchlld. a5 well as about those areas in which

lie needs help. Sometimes many short conversa-
tions are more effective than one final conference.

An experienced teacher does not offer advice or .

pass judgnigit. She knows there is no one right
answer but only potential solutions. She\may sug-
gest possible reasons for a child’s behdyior and
““relate courses ‘of action thai have worked with
qth’er gphlldren But she should be” especlally
careful{not to piit the parent on the, lfoéRSlVC or to
be. defenslVe herself. e . S 2K
. Here are somg guidelines for the care-glver
*lIna conl’erence be frlendly and relaxed and stt
somewhtre near the parent, away from a desk.
* Encourage parent to dq, the talking. .
¢ Find out how both parents feel about the child
- and what. they want l’or him. '

)
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build their self-confidence in,thqir role as
e child's most important tgache

# :Do not discuss the child in his presence.

‘. ‘Avo'l.compansons -with other children.

. In general, discussion of other children in the

" center should be left out of the conversation unless

the child has an especial friend in the group or
antipathy for another that results in difficult™
interaction. o ¢
Parent Meetlngs Meetings may be_ held for
the entire group in a centgrhr for a few parents’in
the neighborhood at times chosen by .therh. There
is nothing sacred about evening meetings. Centers
have experimented with various times such as a
Saturday morning special for fathers, a Sunday
afternoon open house, a supper meeting for all the
family, or.a snack period to which those family
members who can come are invited. Oné€ center
invites a different mother to eat lunch with the
children each day. .
Through meetings, ‘pareits may become
acquainted with .the goals of the program,
coumunicate their 'desm:s for the kinds of
proframs they wish for the|r5h|ldren.7andMar of
the#-Child's experiences. Parents should feel they
have some .power over the events that influence

"their lives and the lives of their family. If the goals
_of the care-giver agdithe patents are too fai' apart.
" reeducation may be necessary for each._ .

Wor{(ing with Parents 39

4

Parents should help plan the meetings. Ideally,
the meetifig .should not merely’ présent the
opinions of arf expert but :should afford an'
‘opportunity for actual parent ln\%lvement Oc-
LﬂSlOna”y a film or skit can be used as a basis for
discussion of a common problem. Evén a chance
to experience the child's day by ‘participating in a
child's activities can be fun. Parents may actually

_enjoy finger pamtlng or listening to a flannel-

board story!

Parent Discussion Groups. Ongoing discus-
sion groups, held over several weeks, are more
effective than a single session. If child care is
furnished at the same tfme, more parents may be
able to attend than would othérwise be possible.

The | f such a group should be skilled,in
group meth but need not pose as an e
Parcnts gah a great dedl from learning that gffer.

purents have similar problems A more experi-
enced memberjof the group will often provide a
solution that yorked for him. If advice is sought,
the leader mg¥ present possible alternatives or may
suggest books for the group to study. Parents
should bg helped to find their own solutigns and tQ
make theirown, dec:s:ons. rather® than to depend
on a specialist in the field. -

For -further information, on workmg with

parents, sce tlt]CS marked with the superscript 9
listed under Blbliography, pages 58 to 62. .,

>

’
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Guidance of the Young thild 41

PR

GUIDANCE OF
THE YOUNG
_CHILD

“ [

he term, discipline, has varylng connotatlor;s To
some; the word is synonymous. with pumshment

and suggests a strict way ofilife with regulatlon and.

- controf. In truth, however, the goal of good dis-
cipline should be self-confro! rather than control
by some outside force or agent.

To avoid cqﬂfusnon the word guidance will be
used her® Guidance is more forward- -looking than
punishment. Punishment.is after the fact, what we

do té'a child. Guidance is what we do with and,for -

a child to help him on the road towerd self-control.
There are two kinds of guidance: direct and

indirect Q}ndlrect gund&nce refers to the ‘type of +* Offer chiolees
-environmént we provnde. 1t should be -one that is-

orderly and appropriate, one of warm acceptafice,

one m which the child, knows what is' expected of] one you can accept.

—- hlm one in which the adult ugderstands himself,
one in which the adult helps ‘a child discover his
feelmgs about himself and others. I

Direct guidance includes the things we say and

‘do to help a child learn how to live happlly wu'kk do rather than what he tan not, do.- .,

others. Thus, gundance Qf thls sort ‘may ' be
“physncat‘—touchmg. restram(h‘g Ieadmg—or it
may be ‘Verbal . o

’

' General Rules for Gmdance

0 Know what is characteristic behavnor for each

age A chlld who appears to ‘be stubbom or
. contrary may be only “acting his age.’

~® Keep rules simple in the beginning. Restrict

only those activities that might be harmful to the

child or to another or that might needlessly desttoy

property. RN

Mid comparisons with competition among

-

e When limits are nece,ssary. let the child know
what they are and try to be consnstent in enforcing
them.

® When possible, give reasons so that the child
will, learn cause-and-effect relationships.

children. A child’s chances for approval should
not depend on being “first’] or t” or “better
than someone else.” >

® Give the- cth ionly as much assistance as heﬁ\
neéds but be reqdy to help before he becomes ,'{'_
discouraged or fristrated: <
en possnble The child g§ms
confidence from m kmg decisions. Howevers the
choices must be realiti& ind the decision must be
* Do not offer a choice if the child has no chonce
Not, “Do you want to go to bed now?” but, ‘Tlme
for bed.” = :

* Give positive directions. Tell a ‘chitd what he can

® Accept a child’s feelmgﬁut provnde an appro-‘
priate release for bad feflings. Try to persuade
children to. ve;_'ballze feeli gs rather than to display
physical aggression: * -

® Avoid -using threats of physncal pumshment
when possible. . ' o
® When viewing a child’s creative efforts, remem- "
ber that the process rather than the product | lS.‘ i
important to most children. S

PR S

Verbal Gundance o

Words mtended to guide children can be help-

E)

—
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. ful or confusing, according tmof

phrases. Many children develop a protective deaf-
nes# against too many adult directions. In talking
to a child, be sure you have his attention. Instead
of calling to him acress the room, go to him and
get down on his level. Use clear, short and mean-
ingful phrases thatare expectant and encourag-
ing. . Directions should be positive in form and

specific. Following' are some phrases that are
apptopriate for an adult to use with childten:
Say: h‘:tead of:

ol “You may hold‘ your “Aren't you going to dn?k
glags.” your water?"”
“*You need to turn off the “Do‘n_‘t turn on so much
faucet.” _ water.”
“Ride on thé sidewalk.” “Don't ride into the

; ' street.”

“Be careful. You are going
to spill the water.”
“Aren't you ever going' to
lie still and be quiet?”

“Hold the pitcher steady
and walk slowly.™

“You are ready to lie sull
-and rest.’

The Child With Special Needsi

The term “exceptional child” is often used to

. describe the child whose intellectual, physical, ‘or
£ “social abilities a%dbove or below average. The
child may be mentdlly retarded, physically handi-

c'apped or emotionally distfirbed. Heé .mayZhave.

wsual or hearing impairment, brain damage, or

“any combination of these. -A more recently

identified type of special

a developmental lag due{to lack of environmental

stlmufatlon The gifted ‘child often is included in

- the exceptlonal category. but will not be dealt with
iff this section.

one child may have special needse 'He may not

iffer to the extent that more profoundly ;_mpalred

ildren do, but he may, nevertheless ne¢d specml
hand?mg i :

-/.

ild is the child who has *

Within any group of -young children at least/mental conditi ons

¢

age.if they are to make the best possibfe use of
their limited abilities. Social interaction at this
time is even more critical for an impaired child
than for the child who has the possibility of
seeking a favorable enpvironment for himself.

Recent legislation has provided funds for -

comprehensife services for exceptional children.
The objective of the legislation is to help €ach child

- develop to his highest potential. New programs are

being designed to provide an optimum environ-
ment for the child and to -give guidance and
support to his parents. The trend is away from in-
stitutionalization of the handicapped child and

toward retaining him at home by providing for .

supplementary- care and- services in the com-
munity.

§ Before a special child is accepted into any

program, he should have appropriate psycho-
logical, neurological, and medical evaluations.
The-child should be able to follow directions and
to, function fairly independently within the situa-
tion. It is also necessary to have adequate. help

" available. Many physically limited children re-
"quire a one-to-one adult relationship for most

activities. - -

What kinds of children may be included in a

child care program with normal children? Some
children with cerebral palsy, Down’s syndrome,
epilepsy, orthopedic handicaps, hearing or visual

impairments; or mental retardation, or those with

less severe emotional problems may benefit from
interaction with normal children.

Recent research has shown that the largest-

percentage of exceptional children are  the

- mentally retarded. An individual may be retarded

because of biological factors—conditions before,
during, or after birth—or because of poor environ-

Cerebral pa
ability and functlonlng because of injury at the
time ‘of birth or later. Persons with cerebral palsy

‘may, or may not, be retarded. Since speech is a

motor activity, speech articulation may be a

problem. Cerebral palsy often-causes problems in-

Igcomotion and coordmatlon too. Y
Down’s Syndrome is the preferred name  for the”

v

.5 " an impairment of motor .

>
: . defect formerly labeled *‘mongolism.” The ?iefect ’
:’ ’ -more has. become known about the " is a genetic fault in which the individual -has 47
' importance of early Jearning and the neod_for an rather than the usual 46 ch;omosomes. Children
- enriched environment\ for normal children, " with Down’s Syndrome may have a heart defect
AR enwronment— 1s . ,'ind be sub]ect to colds Qnd resplratory infections. .
. ’ 5
) o
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Down’s Syndrome children are slow in motor
development and low in mental ‘functioning.
However, they, like other impaired children; can
benefit fram interaction with normally functioning
children.

If a child has brain damage or injury to any of
the sensory processing equnpmem he will have
learning difficulties. Information from the outside
world must be carried to the brdin and processed
there. If any one of the sensory organs is lmpmred
extra stimulation and opporturiity for compc’,hsa-
tory experiences must be provide@ Adequate data

must be available to stintulate the developing:

organism. Since later learning depends upon the
foundation, the earlier the extra stimulation
begins, the better. Special education cannot wait
until the-child is six.

To work successfully with children of limited
abilities -often calls for a particular type of
preparation even though the special child has the

" same basic needs as those of any child: need for

love and affection, a feclmg of%mfn“orth an op-
portunity to grow and develo
potential.
Since progress is often slow those who care e for
special children must show a. great deal of
patience. They must know when to give assistance
ands when to let the child do for himself.  The
care-givér should never add to the child’s handicap

- by being over- pmtegtive or by failing to set

necessary limits. - >
Usually ¢ retarded child thrwcs best in a struc;

tured environment. Too many ¢ oices confuse

him. and Be has difficulty making decisions. For

" him to'learn even routine tasks, he must rcpcat his

attempts over and ovén
Children mth handlcaps need specidl trdining

to his highest

- .
" Quidance of the Young Child 43
N o K
s " .
in motor and perceptual skills. Walking' on
balance beams or boards, crawling through a
maze of tires, and catching a beanbag or ball are
all activities that help develop motor skills. Sortmg
or matching objects by sight, feel, or sound;
building with unit blocks; or developing ong
sensory perception when another is limited aid the
total perceptual development. . “
Handicapped children have'interests similar to
those .of riormal children. The handicapped ch11d
with communication difficulties must find subsn
tutes for verbal release of émotions and tensions.
Creative activities may provide such an outlet and
at the same time give the child a feeling of
accomplishment. Many impaired children—
especially retardates—respond positively to music.
They may~jgin in rhythmic activities or-learn new
words more kasily by singing them. The visually
impaired chl}d\‘n ay compensate for his loss with a
heightened sensitivity to sound. Even the child
with hearing difficulty may increase his awareness
by responding to the sound vibrations of musical
instruments. < ' .
The inclusion of {special children in a regular
program demands thoughtful staff planning, but
the benefits are. man%{The special child benefits
from interacting with dther children and obsewing.

what they do. .At an early age, normal children _

learn understanding and acceptance of individiial
differences.. Adults learn to appreciate each child -
fof what he is. not for what he can do and to
recognize the gifts all children bring to this world.

For further information on guidance of the
young child. see titles marked with the super-
seript 10 Ilstcd under Blbllography, pages 58 to
62. °
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Entry Requirements N J

i .
Licensing regulatlons lh most states reqmre that -

- children—like the\ adults—be given a physical
.examination prlor to entry into the program.
"Many physicians, however, believe a statement
~ from the child's regular doctor that a program will
- not be detrimental to a child's health is sufficient.

There should be a medical history on file
concerning the prenatal, birth, and. early health
aspects relative to each child. The data should
include evidence of immunizations as a protection
against epidemic-diseases. If the family does not
have a private physician, such immunizations are
_available free of charge through local health
departments. ’

_All adults” including volunteers, cooks, and
custodians, should be screened for tuberculosis.

Some states requite complete health examinations _

for all. employees. If the adult is under the regular
care of a physician, a statement as to his' physical
fitness for the job may be all that is necessary.
" Sometimes a careful interview and supervision are
effective. However, a preemployment physical
examination is a good protective measure for the
employer as well as for the employee.
" Altheugh mental health is more difficylt than
physical health, to ascertain, both are (ﬁ equal
lmportance in the consideration of adults; to:Wwork

with young children. No adult who  hjs been‘
arraigned for or convicted of any offense,agamst“
children, either physidal or sexual, shouid be'

employed to give care to chlldren : v

Health and Safety = 45
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HEALTH AND
s © . SAFETY

Exclusion or Isolation of Il Children

Some -definite policy needs to be clearly de-
lineated about the child who has a cold or
moderate illness. The denter should set aside an
isolation area for the child who may become ill -
during the day even though the others in a group
might have already been exposed by the ‘time
symptoms of an infectious illness appear. Children
are bound to be exposed to colds when:they enter
any new group situation, but they will also begin to
develop a certain’ degree of resistance. If the
motherof a sick child works and depends on child

* care, it is often-better to let the child remain in a

familiar setting than to set rigid regulatlons about
excluding him.

The staff should include at least one person
who is experienced in detecting and evaluating
symptoms. Many child care programs prowde for

"a morning inspection by the teacher or chlld

care-giver who can readily detect a skin rash or any
unusual®edness in the throat. Rather than, a
healtH diagnosis, this entrance observation may be
considered as a check-in time with the child ax(d
the parent who is usually the best source -of
infor!nation if the child is unwell.

A
_E"merg_ency Care

Every child care program should provide for
emergency care of chlldren in case of acc1dents.

injuries, or severe lllnesses w1th high fever that
£ .

- -nA&‘e;}i
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require immediate medical attention without time
to notify  parents or secure their permission.
Because emesgencies do occur, even in the most
carefully ordered programs, every facility should
post an emergency list beside the telephone,
including the name, address, and telephone
number of a physician or ¢linic to be called. In
addition, the parent should leave on file at the
center written permission for emergency care of
the child when the parent cannot be reached. With
a minimum of two adults assigned tq each group,

“one is always available to stay with children when
~ an individual child needs emergency care or
-attention.

Those who establish policy for a child care
center should develop a cﬁlan for handling
emergcncies and insist on su practlce as part of

. any child care progranr. Whether or not the state
_law requires regular fire drills, for example, they

should be inicluded in the emergency plan. The
center should possess a well-equipped first-aid kit

-‘and fire extinguisher, and the staff should know

how to use them. The plan should further outline-
evacuation arrangements in case of fire or, in some
sections of the country, tornado. In coastal areas
subject to hurricanes, how to proceed in the event
of hurricane warnings shoukd also be a part of the

' emergency instructions.

‘Satéty Measures

“

Since accidents represent the major hazard of

' preschool children, adults must provide-as safe an

environment as possible. The building and
grounds of any facility intended to serve children
must meet local or state requirements for safety
and sanitation. Somewstates require that a child

" care facility be confined to ground floor space

only, ®r, if second floor facilities are used, they
must have two stairway exits.
Safety precautions for buildings include a safe

and effective heating system, with guards for wall .,

heaters, registers, or floor furnaces. Electrical
cords must be kept out of reach of young children,
and .electrical outlets that are within their reach
must be covered with safety plates.

Windows and doors should be screened and
windows should have gu,ards if necessary {gr the -
protection of young childrén), Stairivays ar. potchcs S
should be protected .with gatés. Floors should be

All medicines, household poisons, matches,*

. Health Program

and dangerous tools or instruments should be kept
locked or safely away from children. .
Outdoor space should be fenced in, and the
equipment should be free from splinters or éharp
edges. The type of surface most suitable for a play

" yard is not always easily determined. Usually, a

variety of surfaces is desirable. Grassy surfaces are
more resilient, but often stay wet after a rain or
heavy dew. Concrete surfaces are suitable for
wheel toys but should not be used under swings or
climbing apparatus or any other eqUIpment from
which a child might fail.>

If swings are part of the play eqmpment they
should have canvas seats and should be located so
children cannot run into them. Standard com-
mercial teeter-totters and merry-go-rounds are
inappropriate for preschool children. Low teeter-
totters, scaled to the size of wvery small children,
may be used under adult supervision. .

Any program that receives federal funds for
child care calls for a comprehensive health-care
plan. This includes medical, dental, and other
health-related asures such- as visual andx

auditory screeni :
One screening measure developed for Head

_ Start children, ar§l frequently used for assessing a

child’s health statys, is the Denver Developmental
Screening Test. Purses and teachers can be
trained to give this Tést. In some states, public
health nurses use it at prekindergarten meetings
in the spring before a child enters school.

A skilled observer can make a good appraisal
of each child's health status by noting his overal]
appearance, vitality, and general play behavior.
The eyes, skin, hair, and mucous membranes
reflect the child’s nutritional well-being. “

The status of the child's teeth should, of
course; be noted. Some parents do not realize the
importance of preserving the baby or decidyous
tecth as position retainers for permanent teeth.

Health forms may be part of a child’s
permanent record. Nﬁmy centers or health depart-
ments have prescribed forms available.

.

Sanitary Measures

actices can be taught by example and by direct

"
g

smooth and free from cracks but not sl’ppery v "y Habits of personal hygiene and good health
p)

a 4 54
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- instruction: ll]ﬁiﬁfencc on hand washing, covering

" the mouth and nose for coughs aﬁd sncezes, and

“using towels can be part-of the health program.
Children carf learn about the, care of food
through measures to kecp food clean and ‘pro-

" tected. They can learn to cat with their own

Wection. i
skéletal growth,

4
3

#* clusively: However, there is certain evidence that'

utensils and not from serving dishes or-serving
spoons. They can 4earn about environmental
sanitation as they deposit trash in waste baskets

and trash containers and help keep the premises

tidy.

Nutﬁﬁghs ‘. R

Good nutrition contributes to the well-being of

any individual but- is especially erucial durmg the
early growing years.
. “Many babies triple their birth weight during
the first year and continue to grow at a relatively
rapid 'pace during the second year. However, from
ages two fo five the growth rate slows 'down and
appetite dimipishes. For a timeghe child may want
less and. in fact, less of all foods. Since the
food ed to the young child is relatively small in
quanfity, it must meet nutritional requnrements

The young child needs food for body-building
and renewal, for energy, and for resistance to

Duting this period of muscular and
the essentials include body--
building nutrients of protein, calcium, minerals,
and, vitamins. Concentrated swects provide
calories but nothing more.
Severe malnutrition may not be prevalent in
“the United States but lesser forms of under-
nutrition are frequent. Whether undernutrition in
humans is severe enough to affect the learning
ability permanently has not been proved con-

wnutrition may prevent the child from

~—~reachin)} his genetic potentials.

The pyorly nourished child is subject to colds
and infections, which reduce opportunities for him

to interact with his environment during an impor-’

tant developmental period. Poor réxtrition may
also cause the child to be easily distracted and may
decrease his motlvatwn Among the, children in
Head Start programs the most prévalent nu-
tritional deficiency consequences were found to be
anemia and dental caries. -

[For those concerned aith the feeding of
children, the basic four food groups'(;ffer a simple
guide to sound nutrition. These include: ‘(1) the

W]

-
I
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n;ill'( group’(w"lporattd skim, dry, and fluid
whofe ntilks, buttermilk, cheese, and ice cream);
(2) the meat group (meat fisk, cggs, poultry, and
alternates of dry beans, dry peas, lentils, nuts, a.nd
punut butter); (3) the vegetable-fruit group; and
(4) the bread-cereal group.

Limited amounts of fats and sugars in the
prepdration of foods add flavor and provide food

- energy but should constitute only a minor part of

the young child's dict. A child who has a nutrition-
nljy balanced dict is less hkely to crave swects to
the extent that children with poor diéts do.

-In additign to aiding physlcal and mental
developmient, nutritional foods in the early years
can be an educational and soci&/perlence for the
child. :

Food Needs

The kind of feeding pattern that a child care
program provides depends on several factors: the
time of day and number of hours a child is in a

tion, storage, and sepving; and the amounts and
kinds of foods available in the child's home.
Children in a 2- to 2'2-hour program need a snack
as®vell as a lunch which provides one-third of the
daily nutritional allowances. Some children will
peed breakfast, also.

Sdggks

Many children eat small quantities of food at
mealtime and therefore need between-meat snacks
to satisfy hunger and supply quick energy. Snacks
given at least 1'2 hours before the meal help to
round out the daily food requirement #hd do not
spoil the child’s appetite for meals. Snacks of fruit
juice or raw fruits and vegetables that require
thorough chewing help to stimulate the appetite.

Frcqucntly. adults fail to offer varlatlon in
snacks, serving juice and crackers, or’“mllk and
graham crackers. Even snack period man extend
the child's food likes and-knowledge. If there is arl®
oven, hot plate, or electric skillet available, the
possibilities for variety are almost unlimited. Even

' without cooking facilities, many variations are

possible.

- Suggestions for Snacks

Celery sticks Fllc? with peanut butter or cheese

. - /

Yt

* program; the facilities available for food prepara- *
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. DALY FOODGUIDE - L ey
" — : «
? ¥ . Apprf)xlmat_e . Average size of serving

daily

foreachage -

Food ;eduirement 9 . 1 year . 2 to 3°years 4 and 5 a

) " 7 * - Y

Milk, plain or in foods "\ a, Jtodc V2 t01 0 % tel c 1c¢c

. Eggs . 1 1 5 ] y 1

Meat,. poultry, f|sh cheese 1to4T 17 2t03T 4T

Potatoes, white or sweet 1 .serving 2T 3T -~ 47°
,‘Other cooked vegetables 1to2 27 3T '30r4T .

(mostly green or yellow) servings '
Raw vegetables 1 servung smal) porﬂon -such as % carrof

Fruit for vitamin C -

1 mediym drange, 'ﬁ ¢ cltrus or % ctomato juice

Other fruit: v / “14dserving Vs ¢ “utoac .Y c -
Bread‘ 4nmched or WhOIQ.graun A, td.3 slices 2 to 1 slice 1 slice 1 to1vz,
; s R . " slices .
" Cereal . 1 servnng  Yce it Y o/r ..
Butter or margarine . "(smreay on bread an?used as seasonlng)
Vitamin D, in milk, or
concentrate - 400 units 400 units 400 units 400 un,its
Cf]eesc an meat\cubcs ' ] L’ , Meals . ¢
Dry cerea L v e o o ,
‘ Fresh fruit: apples, orangc slices, tangerines, plne- A 'substantial lunch should be _proﬁded

O
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, apple, green grapes, cantaloupe, strawberries,

chcvxy tomatoes

Drled fraits: raisips, peaches, prunes, figs. dates

CaﬁQed fruits:. fruit cocktail, peaches. pears,

. apricots , .

“Crackers spread with cheese, peanut butter tuna,
or fresh butter

Drinks: fruit juices, lemonade, orapgeade, hot
fruit-flavored gelatin, milk shakes, fruit juice
floats

«

Suggestions for Cooklng Experiences

Pancakes * o

Popcorn ‘ T

Eggs: deviled, scrambled, hard- boﬂed

Meat: meat balls, bacon

Toast: French toast, toast sprinkled with coconut,
‘brown sugar, or cinnamon and white sugar

" Pizza -

Quick breads: muffins, biscuits b

Cookies: baked or no-bake kind

Apple sauce Vo -

Fruit-flavored gelaxk plain, whlpped or made
with fruit or marshmallows -

Instant puddings in varied flavors: plain or with
added chocolate bits, raisins, etc.

Butter: made.in an old-fashioned churn

.

because for many children this may be the main

meal of the day. All meals served at the center

should be planned with the children in mind and
should have varlety in color, shapes flavors, and
textures.

Here is a typical menu based on the basitfur
food groups—meat, vegetable- fruit, bread, and
milk: .

Ground beef pattie
Green beans

1 small

‘Raw carrot .2 to 4 strips -
Whole wheat bread or toast .. ¥z to 1 slice
_ with butter , 4 to 1 teaspoon
vanilla pudding - Y4 to V2 cup
with banana slices ~ Y4 banana
. Milk Y2 to 1 cup

- -«

Parties and Special Occasions -
In our culture, as in many others, special
occasions ‘'mean special foods. Birthdays at the

child care center-'should be celebrated with a-

child’s favorite, if possible. In anticipation of

national holidays, cupcakes or cookies and ice

cream may be served. Heart-shaped cookies and
¥ red gelatin for Valentine's Day, basket cupcakes

1 to 2 tablespoons '

"

-
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special days in their lives.

«  Rolling cooky, biscuit, or brea

\ ) :
. : v
[ '
.

at Eastcr time, pumpkm custard at Halloween—
these give children plmsam ways to remémber the

LA

Food Preparatuon Activutigs o

for Chlldren .

Expcncnccs in food prcpumtmn extend the
Cchildren's know chgu.*hdp in motor mnrdmatmn,
prowdc social expetiences, and usually cn(.\d\fr.lg,c

[
- children to be ndvcmurcsomc in tkﬂ'ng new foods.-

\;l"hc prcpuratmn of food, also provides a honelike

- activity .sgme ohlldrcn may miss. There are many.
,j :ways in which children can take part, torxxa.mgle

Curting. apples: cclegy: bread. .

Pcclmg ‘potatoes or seraping tarrots with a.

vegetible pecler or peeling shells from
hard-\ooked cggs . .
Shellifty pras or shucking corn v,

Tearing lettce or other greens.

Grinding (with h.md .grinder) mcat. cheese,

pednyts. ra itins
Beating cgg »\h\gclmm cream
%ng milk and Tte cream for milk shakes

Sprinkling decorations on cookies or cinnamon
and sugar on toast y '
dough
,. Squeezing lemons or oranges for juice”
Spn'udmg cheese or peanut butter on celery,
* spreading butter or frosting on crackers or
~ " cookies .
Molding meat balls or forming dough for
cookies '

Ways to: Inform the Family

A nutritional education program can inform
_the entire family. Following are some suggested
ways: ' .
® Post copies of the weekly menu on the bulletin
board and send copies home with the child. In this

4 N

the center. This type of mvnlvcmcnt is espeetally
important it the family comes from a difterent
cthnie h.nck&rt)und than the majority of the g L,roup
’spccml dishes may thus be shared.

. ® Invite l.ufnl) mcmhcrs to help prepare gmund

and plant a erdc v

® Invite .mnly members an hcld trips related to’
foods’'and the way they are grown and 'harketed.”
e With the assigtance of various fanjilies, Jrr.mge

for a series of speeial meals to ‘represent different

enjtures. /7 . - .~
Food Likes and Dislikes = -
“ - +
. . ' - X

What infTuenees the cating habits of a child?
The I|kc)/‘md dislikés of his®parents and other
family, hlgn‘ahcrs c.ﬁ affect his food prefefences.
His cultural, “social, and, cconomic bdckground.
the foods most, r(,.ldlly a'allablc in his-community:
ahd udvcrtlsmg——cspccmlly on televtsmn——-may
also determine his fodd choices. The way a. child
tecls about himself and his world is very Ilkely to
show up’ jn his attitude toward foods.
children cling to the famfliar and are*afraid to tgy
anything new. Many{\children go. on Yood jags,
wanting only eertain foods tor a period of time,

Then, too, a child’s appetite may vary from day
to day and is usually a good -indicator of the
amount of food he needs. The child who refuses to

eat may not be teeling well, may not be hungry, or

may be overly tired. By retusing to cat, a child may

- be trying to get attention, or may be merely

asserting  his independence. The, desire for

i.g“dcpcndcnce and self-direction at this age is a

sign of healthy personality growth and should be,
» respeeted. Usually a healthy child who has plemy
of outdoor exercise is really to eat.

At no time should emotional factors assume
too great a role in the eating situation. The child
should find satisfaction in other areas so that he

does not gain attention from refusal to eat or does .

not satisfy emotional hunger by over- indulgence in

way, “meals at the center may supplement lather food. His general attitude toward food is more im-

than duplicate those served glsewhere.

® Include facts about nulritional feeds and
low-cost menus in‘the education content of parent
meetings.

* If pqgsible, arrange for a film-showing and dis-
cussion to help parents understand the importance
of the total environment and the child's growth
pattern in relation to his eating habits.

¢ Invite parents to help prepare and serve foods at

. RS

portant than occasional resistance to eating or his
individual food prejudices which may be only
temporary if they are not reintorced by adult in-
sistance that the child cat foodg he'does not want.
Usually nutritionally adequafe substitutions can
be.given.

In planning meals and snacks, the meal-
planner should know the customs and eating
habits of the tamilies tfrom which the children

-
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come. At mealtime, scrvmgs’ihould be kept small
and the chl‘ld(en allowed to ask for sccond help-

4 ings. New foods are best introduced one kind at a

time, in'small servings, and the children shoullf be-«

....encouraged to take at least a taste. Many. childrén

al;);,surprfsed to find that they do like a-food t@t ,

?ﬁ;}gnot appealed to them -on sight, If a child
ts, the ttacher'should wait and try again later.
Sometimes_the examiple of other children will
inducé a child to cat. Unless adults have allergies
“or dlLter problcms they should taste all foods
ﬁ:rVLd ‘!\dults too. may enlarge their food likes.

Envnronmental Factors\ oo -
? Er

" The totull‘nvnronmcm is as'i ant as the
food in establishing good c;rlmg‘ habits and -
attitudes. The proper physical‘gnvironment helps .
the child gain independenge id the cating situa-

tion, and the enywtional atrmosphere affects his

i

* {

appetite gnd digestion.

Suitably sized® tables' and chairs—those that
allow the child’s feet to rest on the fleor—help him
relax. Small plates, ¥lasses. and cating utensils are
more easily handled than are those of adult size. A
eal served tamily stylL provides a new_experience
gr many children from low-income families. It

so allows for individual prctf.rcnccs in size of
_ servinge t .

How the food looks, tastes. and feels in the
mouth is |mp0rtantWQn Foods that "are
colorful. not'too str n ﬂ{wbr. neither too hot
nor too cold. not stringy or lumpy in consistency
have more appeal for most young children
although children from some cultures may be
accustemed to more highly seasoned foods.
Children, usually prefer raw vegetables to' cooked
ones. Vegetables. fruns and 'meats can often be
served in bite-size portions to be eaten with the
fingers. Foods such as desserts should not-be¢
withheld as’ punishment or until the child has
-eaten the rest of. the meal. If the dessert is
nutritionally sound, as it should be, it may be
eaten at any time during the meal. Some
psychiatrists ‘believe many adults. go on “ food
binge of rich desserts because the dessert, was
made the prize for eating other foods.

The “emotional climate during meals can
influence a child’s attitude toward food. Eating
should be associated with a relaxed, happy
atmosphere—never with naggmg scolding, or

R pumshmcnt\ :

b4
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Meals op” snack-time  progide ‘m excellent
opportunity for conversation. The ad it can help
the child add to his vocabulary andextend his

Aheir color, shape, texture, and other qualities,
Learning tabl¢ manners is not foo infportant at,
the preschool period. It is-more important for thd
child to learn to cat a variety of foods and to
establish a good attitude toward mealtime. Until a
child has good eye-hand coordination, the process
of feeding himself may be difficult. Some children .
learn this control earlier than,others do. Frequent
-\pI“\ can be expected. A sponge nearby for use in ~
wiping up Mnakes these accidents less of a
catastrophe. = ~ )
A few children have difficulty sitting still long
enough to tinish § meal. A chanee to move around |
by t.lkmg used dishes to (hL kitchen or going after
sfoods may help. '

v : ! - - '

The c?hw Who: Is HI

Sometimes :l child m'ny not teel like eating. He
may have an upset stomach, a sore throat. or the
beginning ot a cold. In this case, he should not be
encouraged to cat although he may take a liquid '
dict of clear broth, fruit juice, or gingegale. 1f lack

uyf appetite indicates potentially serious symptoms, _

a doctor should be consulted.

Sanitary Standérds -

Sanitary standards must be of the ‘highest for
_all tood service progr.lms Every food. handler
should have a physical examination. Children
or adults with colds:brfimy other illness shoul
be involved in foqd Preparation. Hahds should be
washed thoro'ughly with soap and water before any
one touches food or utensils.

Foods should be stored in tlghtly covered
“containers. Milk products and any foods made
with milk, eggs. or maygnnaise should Hg- refrig:
erated and used up promptly. All raw fruits and
vegetables should -be washed thorough{y before
they are served.

knowledge by diseussing where i'(‘)qqé are grown, s .

xr

h

Most staic licensing’ standards require that .

dishes be washed in a.dishwasher or with a three-
pan opcration by which the dishes are first washed -,
in one container, then rinsed in another, and
sterilized with hot water or a disinfectant in the’

third. Dishes are then air-dried.

. ]

)
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Food Programs for Children
Most mmpm!\; programs < serving children
from low-income families can reeeive supple-
mentary toods and assistance on kitchen gquip-
ment. The director of school Mod service In the
otﬁtc ot yuur \\(.I(L‘ department of ulm.nmn cian
supply-. inforniation .lbout progre ms o bcmm
children in your st.nc >

The Special Food Service Prol,r.lm‘ (SFSP)
often calted the Vumk I’ro[,r.lm‘. is a federal

o
. . [N r¥ - Py M - .
program designed to pFovide hutrition tor children

“in centers;  settlement. houses, * reereation pro-
grams, or other nonresidgntial institufons that
ults up to 24 yJ;lrs of:

serye chiklren and young
" Information about thif prdgram miy be ob-
cd trom the Fooll Reseadeh and Action Center,
it 43rd Street, New York, NY.10036.

For further information on health and safety,
see titles ‘Warked with the superseript 11 listed
under Bibliography, pages 58 to 62. -

2 .




Q

ERIC

Aruitoxt provided by Eic:

a’ minimug of §|x nths should be available !
" N\ b:&f(:;y:enter open\ASomﬁlmes centers can
. ey gragts or seed money for the program.
. Church groups, civic organizations, and industry
ilkgffen make contriButions. Before a program is
sta €d,.the possible expenses should be estimated;
thentaccurate records

> of differing costs in variotis locations. HoweVer, it

«

F
Financ%&_\‘nd Bquess Management  §3°

\\h- 4!"’

12

“ ¥ F'INANCESAND |
. . BUSINESS
MANAGEMENT

estimate
of the money that can be expected to-come in and
the total amount of money that will be needed to -
'operatc the center. . g

" The ®ost of equipping the facility and getting 5
the project under way, je first year is high.
Therefore, no ject should be started withodt”
extra funds. sp‘g I rule, funds to operate for %

costs should be kept:

evise a special budget
any one type of'prqg'ram
‘becausd,of variation.in’it mg’ included and because

Is possible” to compare costs of programs. of
Tquivalent quality. : ' K
" The size of the famllty whether ilt, rented,
or supphed free, will determme the sige of: the®
program sinice regulations. specrfy the a ourig‘of
inside ‘and “outsidé ‘space pet. child. Usially -
minimum requiréments call for 35 square feet of ¢
inside xuseable,space per child and 75 square feet of-
" outdoor spage per child. »
Tﬁebudget for furnishings and equipment will
vary, dependlng on whether items axe purghased
gew or made by volunteers. One comparative list
(in Day Care, by Evans, Shub, Weinstein) esti-
mated that a rpom for 20 children cost nearly a

N

)

.blocks, boof(s recotds, etc.
* Office equrpment. furniture arid, chmes .
ent:

3 -

'] & ) «
.third less to equip when many items were home-
made or denated t%‘n it did :;hen the same kinds

of i were purchased new. - N

Budget I.Lems e " ‘

Certain standard items should be used to
establish the annual budget. These are listed
below-according to category:

- Salaries and Fringe Benetits. Salariesshould

be anticipated for any of the following personnel:
director, regular and substitute teachers, aides,
cook, maintenance or custpdial Help.: Fringe
benefits include social security and amy Special
insurance or other beneﬁt payments. As a rule of
thumb, - the standard used for. ﬁgurlng frlnge’
benefits is 10 percent of salaries. 4

'Equlpment This ifem includes aH permknent'

equipment, ow‘ned‘ by the *center. It is+ usually
categorized Qs‘follqws

‘Educatlonai’equlpm;ent tables chalrs, shelvf

* Household and kitchen eqﬁlbm includi
washer and dryer vacuum, cleaner etc. e
V’Medlcaf equlpmeqt medicine cabinet, scales
Expendable Supplies. These' are m;ms that'
miust constantly’ be replaced, the exceptiin being.
food which is usually a separate ‘item. Categorles, .
under this heading include: art supplies (paper, *
paint, paste). housekeeping, suppligs -(cleaning . ;

"



e

54
v

_ Other Costs.

Governmental Fungs.

. on serving

" persdaged to use funds for

C’Ommunlty Support.

Child Care Handbook

products, mops, brooms, ecte.),
(paper, stamps; typgwrncr ribbons).

4
Food. As a hud;,u item mud‘ﬂmuld 9?10w the
number of meals and/or snaeks ¥ the cost which

,is usualty, figured on a cost per day per chili.

Utllities. Tclephone, light,
Costs comp'risc the utilities. 3 ;

; e
Rental or Use of Space. This item includes
not only the monthly costs but also a fund set aside
for replacement and repair of the facility,

heat, and water

Among the other costs are such
items as fire and theft and hability insurance,
licensgHees. bondilfg,t’ccs. professional dues, and
publications. o i

Rotgntial Sources of Funds

These may be local,

state, or federal with'the primary emphasis placed
low- -income  families. When ﬁ;dcrdl
funds are used.
must be met.

Revenue Sharing. Rcevenue shiuri.ng is a meth-
od of government funding that can
chifd care services if cal communitiys can be
.j:ch purpose. Under

revenuk: sharing, money is givén back to the.states

. and/or local units on a per capita basis ﬁ{it\h'nb

strings attached, Jhus thg lotal unit can establish
its own prlgrlms Supportcrs of child care may
have to convinee local officials of the need to give
“high priority to this service. Undtr speeial revenue

“sharlng the fedéral government can specify certain

uses Ppr funds, but the local unit can dictate the

’ kmd and qu.lllty of scnlccs to b(. provided.

Programs may receive

funds from thc ’Communn) Chest ot Unitéd Funds

and from solicited donations.

Fees. Proprietary centers arc supportetl entire-,
L] . N

Jdy by fees. Other centers us«.xa fee schedule on a

e sliding scalc based on the family’s ability to pay.
» oRes vary a great deal.

®
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y the location,
nity, and the

cordin
- economi¢ climate of tNe co,

7

ents are able to’

a~r

oftice supphu .

\ ' ’ .

. -
| .
o .
of

pay the cost of full day care; consequently most
centers, are subsidized. The public child wclt‘nrc,;'
department of a sate mpy vhay fees to a local

licensed ageney or hofite. Children are cligibleor .
care it their parents are working or in trhining

~(Work Incentive Program), or if it is determined

federal interagency standards.

e used for

6

that the child can benetit from such placement.
Any cenjer ogAdamily child care home reeeiving
payments for SRS paid care under Aid to Families
with Dependent, Children (AFDC) funds must
meet federal int‘g\ugcncy standards. . @

v N &N

Following
might be

Federal Programs for Children,
are some  federal programs  which
possible sources of gdditional funds:
Migrant Prn[,r.nms——lo develop the full polcn-
tial of migrants. .
. Maodel Citiess—to_assist certain approved com-
munitics -
Schoo!l Lunch Prng,r.lms School Breakfast I
Program: Nonfood Assistance Program;
Surplus  Food Progr\a‘(n-i—to supplement
programs of the school districts only; other
prnl_,r'nms a"k not cligible
Programs Neglected and  Delinquent
,Childrun——m develop special studies for
negleeted and delinquent children in insti-
tutions or public school
Comprghensive Health Setvives—to help chil-
dren and youth of low-income families
Vocational Education Amendments 1968, Part!
F. Consumer and Hoﬂcmaking Educa-
tidh—ta develop programs for thé i improve-
ment of mal idual and family home en- . ..
the quality of personal and . ;

vironments a
Ltamily life
Educational Programs Development
*(EPDA)—to train paraprofessionals

Emergeney Food and Medical Services—to
supplement food and medical budgets

Grants to Handicapped Children—to; provide

\; education for the handicapped =«

Special Food Service Program (Vanik Bil—to ,

: reimburse eommumty sponsored, day care

" programs (mhcr than school programs) for
food eosts.

Act

For ﬂ'lrthegﬁ?or_matioﬂ onfinances and busi-
ness managenment, see titles marked with the
superscript 12 listed undtr Blbllography, pages S8
to b2, . )

. 62 , . e <Y
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.

"



-~

55

, : i} Of Speciai Interest to Home Economics Teachers
N '_ , !
N 1 3 AW{
e ' OF SPECIAL INTEREST TQ
- T ~ .HOME ECONOMICS
. n o ’ T TEACHERS
. . ) -~ . '.- v
. UW
v - K_J - .
A Chlld ‘Care Pfogmm A_mobile unit adjacent to the school offers a
. in iheﬂlgh SChOO| . lur(hc(\ possibility. SO
+ Whitever the choice, it should be light, wel’k E
An increase,in the numbcr of cases of child abuse ventilated, and easily maintained; should contain
3 and neglect, especially among ygung parents, has  washing facilities, and, if possible. a place whe
. caused educators to focus on preparation of the  children can get drinking water without help from
oung—men and women—for the parental role.  adults. Toilet facilitics with a step arrangement
&nc program designed for career exploration is  should be casily accessible, N
i the McKnight program. Anothcr new prograni— I3 Onee the decision has been made to pursue the
{ ° “Exploring €hildhood”— 3\ designed  to  give "posslhlhty of a child care program as part of the
adoleseents responsible rol in working with home economics currigulum in the high school .
young children, to help the ddolcsu:nt develop the the teacher and/of other ; plariners should formu-
skills to perform’ these roles, “and to inculcate late objectives as. a?b.ms ‘for*the program These
mature attitudes toward the care ;\nd. wcltarc of may be set up undLr two headings: ’ .“j’ ;4_-*. )
the youn’b The curriculum centers .on studcm T - ad
ghpservation ahd participation cither in a.)abora-  Objectives for the Children. The progmm isY ¢ '
.%; withih the schodl or other child car¢ center  intended to: PR "" AR
within the commuiyy. Ka * aid in the dwdopmmt of a positive fdf lmhge \1? AN
The program has been tested in maAy high ® encourage a thirst for knowledge
schobls thmubhout the country and will likely be @ provide opportunities for thanung physical
. launched in many m%rg as home economics development
T teachers become acquainted with the specitics and  ® ¢ncourage self-expression .
;-"%‘_. potentials. v e stimulate language dcvdopmcnt and experience
oo - - » ¢ encourage independent activity
. e provide social prcrmnu:s with, chlldﬁ of the
' Some General ‘iuidelines same age .
. e meet the ncnds of the child as an. mdmdual and
The first consldnmt\on in thc conte pl,anon of in a group.’
«a child carg program. i $p-lCL Althoug?i’a room E s
3 “especially ﬂé‘fgncd fot“the purpose is generally Ob]ecuvgs for the Teenagers For this group
¥ preferable to other arrangements. most schools are . th¢ pmbr.xm is intended to: .
' obliged to adapt whatever facility is available stiniulate education in content areas \\thh are
either in the school bulldmg or elsewhere in the applicable to a ‘variety of chlld service careers .as.
community. In some instances. a nearby church or  well as to parnnthood
- commumty center may provide accommodations.  ® ofter pmuu.llnxpnncnw with young chlldren to N
, . .
)

s 3
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-
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assist the adolescents in making Pealistic choices

regarding careers in service to children

® provide training which will enable young people
to pursue immediate:careers by increasing their
competencies in chifd service occup.ntlon\ open to
teenagers

. prowdc opportunities for supervised work with
young chiidren in a non- thteatening environment,

thus contrlbutlng to better understanding of young
children and to & better self-understandifg

* encourage a spirit of child advocacy through the
study of and expericnee wnl} young children, thus
helping young persons to af)prcuutc the needs of

,Children in modern society togcthc_r;wlth measures

Recessary to meet these needs. o

Although ideally the objéutivg's should dictate
-the extent of the program, reahstlully the reverse
‘may sometimes be true. The above objectives were
originally set up for a 12-week d)urse with a
nursery school in operation two hours in the
morning, four d'fys a week. Shorter programs,
however, are also possible with the chief gdal to
help adolcscegts interact understandmgly with the
young child.” For example, as a culminating
experience in a unit on child care, students and
teachers may organize a play group for the
observation of childeen. Because the op ortunit)g
for participation with the. ‘small chlldﬁﬁ is of
_relatively short duration, thls type of unit requires
careful planning to be meaningful to the students.

One tested plan calls for a nursery school
project 16 run.three days a week for four weekst On
the remammg}wo days, the teacher_and stuﬂents
evaluate the experignee and plan the next sessions.
At the bcglnnmg( teacher and students together
organize the pr _|ect through commitfee " assign-
ments. An example of suggested committees and
the basic questions each should consider follow.

Commmeo %e—Chlldren

® For what age ggoups should we plan the project?
* How shall we?elect the children? :
e How shou)d we provide for the safety of the
childrgn? that provision should we make to reach
the mother in case of an emergency?

* What. |anrmat|on do we need about each chjld?

) Sheuld a child with a~cold be allawed to cotneé?.

K Wlll we |nclude:ch|ldren wnh special neees"

X
Committee Two-Actjvities ‘
® What schedule for£lass meetings and for child
sessions shall we have?

8 61 o

o What will be the dmly \‘Lhuhlk fqr v(hc ghlld
cure sessions?

* Where can we accommodate  the chtldrcn s
wraps?

* What materials and toys shall we provide?
. ® Should we serve a snack?... .. '

* How will attendance reeords be kept?

Committee Three—Observatlon and
Participation

® What jobs will we med to do cvery day at play
school? o

® Can we devise a plan for rotating responsibilities
so that each student participates in cach activity?
® What will observers do in the way of pamct-
pation?

®* What kind of observation lurms will we neﬂd?}‘{
for stu&ht.'

i Uw ‘chlldrc?/.r(tivitlcs and *
. AN |

®* What shol},k‘l <the”, plans’ be
participation
learning? .
Committee Four—Evaluation- --.
® What reports (oral or written) will help us deter-
mine whether or not we have achieved our goals?
® Can we develop an oiitline for a study of each
child so that our reports will be consistent?
® How can we judge whether our knowledge of
children and our attitudes toward, thcm have
Hngtd";’

In deciding jon ih.c activmcs for the play

>

. groups, students wlll‘need Jto know characteristics

and interests of the age” groups length of time a
child can be expected to stay at one activity, the
Jpproprmu books and_songs for ch|l§ren of the
ages scleeted. e required equipment and
supplies must be anticipated and listed . and
h%yrcd into the estimated bugdget.’

The overall plan must also anticipate the

responsibilities of the students throughout the
duration of the play ,group unit. These may be
divided "as follows: Group One works “with the
children; Group Two prepares the snack; Group

Threc prepares for later integaction with the

children by learmng stories, songs, and finger
plays; Group Four observes. Each week the
students rotate group duties which include the

following:
¢ Greet children and help with wraps
* Take attendance .

In

® Supervise frce play activity )

® Assist in playhouse area or assist thh puzzles,

blocks, and games as needed.

IR

o~
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® Assist children in putting away toys

® Prepure: snagks

® Assist with: t(nlet and washing routines
- ® Clear away pnpc.r cups or wash glasses, it used .
. ® Wipe tables

® Read or tell stories .

® Help with finger plays and songs

® Assist with art activities. -

® Help to restore room to order

.8

~ T d.

Each planner of a chitd care program can
judge for herself or himm.]l' the most propitious
time to present the plan \ndabudgtt to the :u&mln-
istrative officials and f.uulty Inasmuch as a
program may involve changes in schedules, in
current uses of classrooms, toilet rooms, and

conflict with other programs. The budget should
be set up to show the expected costs for equipment
and supplies and any lidbility or other insurance
that may be necessgry. )

Inevitably the community must be counted on

.ﬂ,!' .
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to assist in some ways. With a little enterprise,

studdats may be able to borrow much of the equip-

ment from  the community, home, or from
interested friends. Participants in the play group
may be selected frof children of taculty members,
younger brothers -and sisters of the students,

neighborhood thldrul As for the size of the play

* group, t2 children, 6 boys and 6. girls, comprise a

nmn.ngc.nhlc and varied group for stud&)ntx to

. observe and supervise at pluy Wﬁm all plans are

tirm and approved, and the u)nsuu of the parents
fot the attendance of their children has beén

obtained, the parents should receivg a confirming

lettef that outlines the plans and asks cooperation
in bringing the thldrm to the center and plcklng
them up dier.

P /\Ithuugh the guidelines contained this
thptcr refate chiefly to a short-term program,
teachers may find them useful also in planning a

in

T 12- wwlgpmghm as part of the” heme cconomics

unrruulum in the high school. [/ V.4
PN
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~ Yamaguchi. M., Finger Plays.~
Rinchart, and Winston, Inc.,

BOOKLETS AND PAMPHULETS

American ‘Foundation for the Blind, 15 W. l6th

St.. New York, NY 10011

Moor. PM.. A Blind Child Too (un Go 1o
Nursery School 10
e.gg

O
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' Shedlock, M., The Arr'n[ the Storvieller © New R

and |,
»
Teachery College l'l;\\

Finger Play Fun 5.
Mernill l’uhlhhu\g i

Macmillan Publish-
:

..~\».

A

Anmterican . Printing House for the Blind, INW

“Trankturt Sven, Loumssilte, KY 40200

Hathday, © L he ®osually Tmparred Chald
SGrowth, Ihulu/wnnl ]n/amu‘\‘ -

1o .\.c ,IUUI "‘A‘l‘

I oarning, -
V'

/\u'm‘fullon for Childhood Fducation Inter-
nutlonal, olSWasconsin Ave NW, Washing

.

tan. DC 2010 ' ' >

Art for L/ult{u n's (mmmg (Pubhcation’ No
ol

Mibhography of looks or ('lul.ln-n. 1904
Cary, Coted ), Muswe for Cluldren’s lu'm‘:"\ *
(Bulletin No. 96)
Chuddren’s Books for $1.50 uf “leas (rc\é,l\ul
cach yean) ¢
Helps for Dav Care Hurh oA Iu/) to Su on
and Much More8 197196 pp
Ri Asmussen, M. (ed), I)nu/)lnn 10 (Bullctnﬁ
// No 99), 987 .
t( wimssen, M. ted.), Young Children and
.\ulum(v.() 1904
Sunderhin, .\ {edo), z\uln 1o
T Chuldren® (Bullepnivign. 247
.\'_und:'rlln (ed ), Ilnu\mg rur ‘Farly Child
" hood I.du..umn7 (Ch, 1), 1968
“Sunderling oS, Nutrinion and  dngelliviual
Growth i Chaddrent! (Bulletin 25A)
Zxm, H., Screnece tor Teachers and Children®
J9S) o e LR

Teachers and

BanlfS_(rcel Publications, 69 Bank St.,'New York,
NY 10014 ) .
The Meaning of Creative f.'.l'pr«-.\.\iun(’ (Publi-
cation No. 69)
Wimvor, (.,
Children®

Creative  Activities

’

Carmichael, Ms. Viola S., 1886 Kenneola Canyon
Rd.. Pasadena, CA 91107 .
Carmichacl, V.S, Science Experiences  for

Young Children© 1972 -

Child Study Assoclatiop of America, S) Madison
Ave., New Yark, NY 10010 :
Children’s Books of the Y(’UFS

Child Welfare League of America, Inc., 44 E. 23rd

St., New York, NY 10010

Standards for Day Care Centers!] )

College of Human Ecology, Cornell University, /
[thaca, NY 14850 .?*

~

tor Young DA
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School Before Six: A Diagnostic- A pproach,$
1970 (Actiyities for evaluating a. child’s

~ < developmental status with suggestions for
large and small motor Aactivities)

Cooperative Extension Service,

Kansas State
University, Manhattan KS 66506~
Toys You Can Make
Day Care and Chlld Development Council of
America, 1401 K St. NW, Washington, DC
20005 :
A Cost Awalysls System for Day Care Pro-
grams, 12 1972, 20 pp.
Alternatives in” Quality Child Care: A Gulde
for Thmkmg and Planning® (Ch. 8), 1970,
, 8 pp
Basic Facts About Licensing Day fCare
1970, 14 pp. '
Child Care: A Survey of State Day Care Licen-
“sing. Require,@s (Bulletin No. 4), 1972,
30 pp. T
"Costs and Quality Issues Sor Operators 12_
1972, 154 pP-
* Costs of Day Care Programs, 12 43 pp-
Day Care: Administration'2 (OCD-HEW
Booklet No. 7), 1971, 167 pp. )
Day Care Aides: A Gmdefor In-service Train-
mg° (National Federation of Settlements
and Nexghborhood Centers, 2nd ed.), 1972,
135 pp.
Day Care and Child DeveIopment in Your
Commumry 1969 ’
Gordon, , Baby Learning Through Baby
. PIay9
"Harrell, 1A, (ed.), SeIected Readmgs in the
Assues of Day Cared (Ch. 5), 1972

Lxlhe D.L. (ed.), Parent’ Programs in Child

~: Development Ce ters? (reprint), 85 pp.
'Lundber. C.M., ai¥ Miller, V., Parent In-.

’ volvement Staff Handbook: A Manual for .

Child Development Programs? (reprint,

" Mississippi Head Start Training Coordi- -

nating Council), 1972
Morgan, C.C., Regulation of Early Cluld-
hood Programs

Demonstration and Research Center fqr Early
Education, Peabody Ceéllege for Teachers,

Nashville, TN,37203 %

Traimnﬁ Paraprojess a{s as Team Mem-
,cbers

i
o o oy

69
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Jones, E What Is Music for Yonﬁ'zg Child-
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‘Day Care: Staff Training "Manua® ( (No. 5)
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Hille. H.M., Food for Groups of Young Child-
ren.Cared for During the Day (CB Pubh-
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N

Filmsiﬁc ild Gare C

. . ¥
i Abbeys B ;'s B/W. 30 minutes. ; New \ﬂork Film leSqry Shows chlldren prac-
Mod alking Picture Service #9246. Shadvs j ticing simple sk%ea;nmg through play -and
the interaction between mother and child and - imagination. ~ . o ' .
¥ of child with other children on a monthly or .= ° . 1 o Lo A
o blmonﬂlly basis. ?Od view of hedlthy de- ~Children’ Without. B/W; 2‘;}1mutes 4 : §~
S 'velopment especidlly in regard to emotional - Madern Talking Pictlre Service #9015. SRows *
development and analmng of intellectual con- ~  \what an understandlng teacher candd for a
ceptss . . . slum child and Her family, =~ '
. “ : -~ R 0,, . . ‘
. -, ° e . ) ’?. & s
A Chance at the Beginning. B/W_ 30 minutes, Children's Emotions) 1950. B/W, 22 mingrtes. -
- Modern Talking Picture Service #9021. De- (. "McGraw;-Hill.  (fms) Shows fear anger
scribes a program of preschool education for jealousy. ciriosity. gnd happmess as gixpressed -
.a Cchildren from-Harlem. with discussion led by . by.young children. Suggests ways. " helping .
} Dr. Martin Deutsch. who started the program.. the child's emotional development.”™” - e
N ™ . . /
A Child Is. B/W =22 min{Gt ) Chooslgg to Learn. 26 inu!@s.o : 2
o Modern Talking Plctu{gge(r:;: The stor " Educational Defélopment. Center. A film o -
*  four Head Start child#n. and the homes that” about an ingeggsting school. which asks) how. { "—\T
. influence thems - ' y children learn. . % ' > :
" Aids Make. the Differcnce, B/W. 15 minutes. . . (
* Modern Tgl klng Plc[Jre» Service. Ney York Polymorph Fxlms, Inc. Shows thrée dlﬁ‘e:ent
ters: infant care. company day. -

Umversny ilm Libkary. Film prodz\ced- by day ¢
ﬁp sb‘rlrt Shows aides ‘learning -afe, i sity'-baSed day care.. | Gw ? 5 :
e job. w rkl  with children. and serving .- A
as a hn etwecn me and progrdm. . fleferent Ch:[dtp d, A B/\W A
Y

A Lyng Time to Grow. .1953 tes. 2 parts. the 1mpact of the’ mother ufon. the atmudes :
Modern. Talking Picpug€ Scrvice Produccd by and behavior ¢t the young &ild. 'Shows needs (/
Vassar Child Study/Depart . = of children w
.. Part 1. 35 minutés. Shows two- a thrce-ycar- ‘

o live in poverty. \J
- - ‘ \o%n a(_ni.écry sch&ol day. . I)I.suplufv qnd SeijoutroI :: .25 ﬁunutes
- Par'

) .
1.\37 minutes. Shows 4-and S5-year-olds. = Modern Talking Picture\Service #9055. Shows

An old fifin. but informafion is spund. . a Head Start clas\sroom n with various

) A\ s 2 L] © behavig prom. and how the'children are
Ywur Fmg*rn tes. " guideghtow ard s If»comrol ' L.
=~ AC) Films. IT '%50511(. to . oy . ~
layghings: cars. plny s, tufinels. - Drampitic Play. 19T1. 40onunute

e /! mpuj - Filmw)
J .4?@’0 ﬂy}ps— loats: Color 10 mmutes thr(;_\gh dramatic\play; the role of t

Early Izpr('.ss' w15 5 Color. mmutes

‘thi gs tha ﬂoa
/ ) ; _ Modcrn, Talkrﬁrt., Picture Service. Also Con- c
/Cluldren of hanghi 1961.9% minutes. ¢ _temporar§ Fiims. Inc. E\pcrlences of two- to ° ‘k
. Kansas Stafe Board of Health,. Shows prob- foyr-year-blds with various art media. Filme
lems of uorkmg mothers and of children Ieh 3 dt the Goldc%(}ate Nursery School in San -
alone. ‘ Franusm ' N
. / . -~ _ ’\ . fm / j
A" Childreri "Léariing By ~Experiencel 407 Edycyiiongl Neods of Young Weprived Children
3 minutes. T oo Lalking Picture Sedy (e
: = ~ N
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ears ofcmﬂgen 1952 B/W, 30 minyf
State rtment of Health. S
‘\a ﬁvel-zaiold b°§"°f the e
situatio /
. ]
" Foifs on ChlIdren 1962. 26 minutés. < \
tate Board of Health. Shows children:
hey }earn and grow, the things the¢ do. ‘Pro-

motes early education pro }ms for young
children.’ [

g /%]
' Food as Childrerf See Color 20 minutes.

General Mills Film Department,- Indiana
University Audiovisual Center. A talk by a
child-feeding specialist, outlining the ideal
meal for pregchool children. Shows common

tions?

- Fourqu
& " minutes.
Modern Tajking Picture Service. #9017. Shows

the differedge and overlap of the two age

groups. :

ive-Year-Olds in School. B/W, 35

. 1S

*  Four Cthdren B/W, 22 minutes.
Modern Talkmg Picture Service. Shows fpur
Head Start children at school, at play, at
home, and at the dentist.

Guiding Behavior. 1966. B/W,.20 minutes.
‘Churchill Films. Shows nursery school situa-
tions: a test of wills, potential danger}. rest-
lessness, conflict. and tantrums.

Growth of Intelligence in the Preschool Years.

o (Piaget) 1972. Color, 30 minutes.
Davidson Films. Children .from three to six
years presented with Piaget-type tasks. ’

Head Start to Confidence. B/W, 20 minutes.
Modern Talking Picture Service. Order from
' Office of Child Development. Shows ways to
develop confidénce and sense of worth in child.

&

\

HeIIo Up There. Color. 9 minutes.

New York University Film Library. Chllgren s
drawings reveal their perceptions of ~what

Ladults aro like. | ) :\ 7 2

Q
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" Looking for Me. B/W. 29 minutes.
niversity of California Extension Media

Here %1 B/W, 28 minutes,
Charles Lyman, 1907 N., Bissel St.,_ Chicago, -

. IL 60614. Teachers.work with withdrawn pre-
school chlldren Shows changes Wthh také .
placeqover a' perlod of several months.

e Visits: RuraI.%/
omesVisits: Urbgn B/
n Talkihg Pict
me visits b ead S
ome and He ¥Start center.

inutes.
15 minutes. .
e, Service:, Show how .

aff}r_r(i},";qgu S link
Conigh
: ¥ ::{I“ '
How Bubies Learn. 1966 .lor, 35 minut::s.
New York University Film Library. Shows de-
velopment durz‘ig‘ the first year of life, with

.tife influence “of interpersonal and physical
environment. '

How Children Learn. Color, 20 minutes.
Preschool-Primary Productions. How children

learn through many sensory experiences.

Impact of Depriva‘tion on ):oung Children.
Modern Talking Picture Service.

Jenny Is a Good Thing. Color, 18 minutes.
Modern Talking Picture Service #9273. Award-
winning film showing ‘importange of food -
related activities in a program for young
children (Head Start). .

/
" Joy of Learning. 1970. Color, 25 minutes.

~ Cédlumbia Forum Productions, Ltd., New York
University Film Library. An introduction to
the philosophy and method of the Montesson
Preschool Program. !

Language.
Anti-Defamation League of B'nai B'rith.
Shows the controversial Bereiter-Englemann
program for disadvantaged four- and five-year-* .
olds.

Learning and Growing and Leammg Color. 20
minutes.
Modern Talking Picture Service #9690. De-
scribes the Parent-Child Toy Lending Library
developed under Dr. Glenn Nimnicht at the
“Far West Laboratory for Educatlonal Re-
search, Berkeley, CA. .

-

PRI Y

enter, or New York Film Library. Shows

2%
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e

5

{ahet Adler, a young dance or movement,
~ therapist working with two autistic girls ages
two and five.

Little World. Color, 20 minutes.
State Board of Health or State Debartment
of Welfare. Shows a full-day care program in
New York City, with -activities, matenals
equipment.”

Look at Me. B/W, 30 minutes.
Modern Talking Picture Service #9034. Shows
(difficulties faced by teachers of culturally
dlsadvantaged children, children of Mexican-
American migrant farm workers, and follows
the success of. certauR inno tlons in Head

Start teaching. ﬁ/‘

' A}a{emdl Deprivation in. Young Children. B/W,

30 minutes. '

New York University Film Library. Shows
some of the disorders that: appear in young
children who have been. deprived §f maternal

care 'for long periods o
My Art Is Me '1969. Co&ll minutes.

University® of California- Elxtensmn Media .
, Center. Filmed .at Univeryity of. ga“llfoml
Child Study Center in Bérkeley.
relates to the whole curricula

Nursery School for the Blind. B/W, 20 mirut

ts care

"Films on Child Care 65

New'Yo‘rk University Film  Library. Shows
philosophy and meaning of “free play” as a
medium of discovery and learning.

Oppditunity Class. The. 22 rﬁinutes.

New York University Film Library. Shows a,

special nursery class for handicapped and
normal children.

Palmour Street. B/W, 27 minutes.
Modern Talking Picture Service #9013. Shows
influence of family problems on children—
incidents in the-life of a Negre family.

Pathways Through Nursery School. 196
21 minutes.
International Film Bureau. Filmed at Stephens
College. Demonstrates appropriate equipment
and programs for two-, three-, and four-year-
olds.

olor,

Patterns for HeaIth B/W 14 minutes.
Modcrn Talking Picture Service #9059. Covers
health rieeds of four- and ﬁve-year -old child.
"Paite‘msjor Parentmg. 1_972. B/W, 26 minutes.
: Ne\‘v York University Film Library. Shows
. typlcal day. for '3-1/2-year-old child in a
) klbbutz in Israel; .. s’

‘Pe}son #0 Pér;o}fin Infancy. B/W, 22 minutes.
Modern Talking Pigjure’ Service, and New

offance ‘of human relatidnships between

New York Film Library. Shows ho anurseryit'ﬁ;k Univer&ity Film Library. Stresses the

school for blind children supple
given by parents at home.

)

e
Old Enough But Not Ready. B/W, 28 minutes.

McGraw-Hill. Shows parents and teacHers how -

to spot learning disabilities early. o

"Operation Head Start. B/W, 16 minutes.

Modern Talking Picture Service #9023, Bailey- -

Film Associates. Shows a.Head Start center, a .
Mexican-American child at home and at the

center. : (

Open for Children. 1972. 30 minutes. :
Odeon Films, Inc., 51 W. 86th St.,
NY 10024. This film of a day care center pro-

ssion-of -progrant; ~goals
farticipation. (
&rganizing Free Play. B/W, 22 minutes. ) ,
+Modern Talking Picture Service #9053. AIS

.. -

discipline, paren

g ) 173 —_— / |

New York,- ,

ipfant and’ adults' Shows lhnge of warmth and .

equacy of relaﬁonsh‘jm group care and at

N Piaget, v%ih Eh hsh subtltles

Colir, 16 minytes. -
of.} Californis

- Show® how parents work}d toget

the’SleLge M‘adre Community,AN*_s_e

'_f

b build

w Yor Ivarsn.yaFllm Efbrar* -K reeord

hvm;m a hospltal witintheir mothers who are

eing treatqd~for seyere n rotlcﬁblems\l
v |

<

L
'

home. - e T

: v - . . it 2 . @ .
t, ‘Jean. Meémosy and "télligence. 1971. -
olorb 4S minutes. -

chool, !

~Play and Peérsonality. 19627 B/ W, 44 minutes. ~ )
g

the plax’ of a group of preschool children

-
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4 66 Child Care Handbook, Tl
- T SRR ) -t
’l " , ‘3.‘0 ? D‘i . ' u/.J,' [
Presc‘hool" ckma,le BAV tS l’nmutes '&‘«, )
S Um@ of Cfncmnatl "Edw:anona] Mi:dla

Cen[it Sfor_y of a blat‘:}ipal
cl;gfﬂ. children 3

: &?.,4 ~_.a£’emer at the wersny of Cmclnnaz‘)gr ¥’

P.fychologxcal Hazards ,m In/ancv ,ﬁ/W 22

" ‘ minutes. REC __;'
- New York Wniversity F:lm lerary BWheth rin’
group care or at home, learmng in infaycy

~ may be hampered by madequate stlmu]atl 1

" - .ot inappropriate care. =

]
: -

Room to Learn.(®olor, 22 minutes.

, the Efrly Learning Center, an innovative pre-

- schpol in ﬁtamford, Connecticut. A single .

roofnt offers a variety of quiet and open and
protected areas, light and dark places.

School Readiness.
Waxler Film Fgoductlons 801 N. Seward
: Street, Los Ange]cs CA 90038. Demonstrates
medical and psychological exam used to help
determine if a child is ready for school.

Setting the Stage for Learning. B/W, 22 minutes.
Churchill Films.. Shows children at play ‘in
nursery school situations. Stresses lmportdnce
of play.

’

Setting Up a Clussroom. Color, 30 minutes.

Office of Economic Opportunity. Shows two .

teachers “planning arrangement of ‘equipment
-for a functional environment.
' 4

O
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eJPeache.of pre- ’
itt Chud® Development :

AssoF?ﬁon Films, Inc., or Alden Films. Shows_

The SrnalrWorld of th,c Nursery School. Color,
“30 nrinutes.’
eglubgtlonaf Coordmates. 6 Alfred Circle, .
Bedford, ‘MA 01730. Shows how nursery
schuol objectives are achieved -through “tra-
---di 1onal ! Qnd Montessori approaches.

'I‘alkmg —6g¢’ther B/W, 14 miputes.
Modern Talking Picture Serkice #9059. Shows
parents and teachers dlscusémg importance of
communiating ldeas in order to help child's '
deve]opment

" Teachers’ Atds A New Oppomuuty B/W 21
minutes.

' . _Modern Talking Picture Service #9061. Shows

_training of paraprofessionals for preschools.
Terrible Twos dnd the Trusting Threes. 1950.
B/W.

McGraw-Hill. Contemporary Fllms. Indiana
University. Old, but good film of development
of child fron® two to four years. )

They Need These Days.”‘B/W. 25 minutes. .
Audiovisual Department, -University of Min-
nesota, Child. Welfare Division. Shows chil-
dren in day care. centers; needs of children;
and methods used. ’

Tis Is the Way Wc Go to School. Color, 25
minutes.. - /
High/Scope Educ.mon.ll Research Founda-
tion, Ypsilanti, Ml. Shows Qrcc classroom
programs of Preschool Dc!nonstratlon Project.

e

oz e
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Publishers of Books
For and About. Children o
Abingdon Press. 201 Eighth Ave. S., Nashville.
TN 37203 R
Addison-Wesley Publishing Co.. Inc., Jacob Way.
Reading. MA 01867 . .
Allyn & Bacon. Inc., 470 Atlantic Ave., Boston,
MA 02210 ‘

-Association fof Childhood International. . 3615
Wisconsin Aye. NW, Washington, DC 20016

Bantam Books. c~.\666 Fifth Ave.. New York.
NY 10019 )

Basic Books,
NY 10022

Children’s Press. Inc.. 1224 W. ‘Q@n Buren St..
Chicago, IL 60607 v

Child Study Press, Child Study Association of

Inc.\ 10 E. 53rd s;.'. New York.

America. Inc., 50 Madison- Ave., New York,
NY 10010
Thomas Y. Croweli Co 666 Fifth Ave.. New
«,  York,NY 10019 T
P. F. Colller Inc.. 866 Third Ave.. New York, NY
10022 !
Coward. McCann & Geoghcgan “Inc.. 200

Madison Ave., New York. NY 10016
Dell Publishing Co.. Inc., 1 Dag Hammarskjold ’
Plaza, 245 East 47th St., New York. NY"10017
T. S. Denison & Co., Inc., 5100 W. 82nd St.,
Minncapolis, MN_55437
Doubleday & Co.. . Inc..
Garden City, NY 11530
Doyer Publications\ Inc.,
*York, NY 10014
t Pubhshmg «Co.. 1010 W. Washmgton
). Chicago, IL 60607
slishing Co.. 309 S. Willard St
rlington, VT 05401
~Prgss. 850 Third Ave.,
10022 L '
Grosset & Dunk)p Inc..
York. NY* 10010
‘E. M. Hale & Co..
Claire, Wi 54701

501

180" Varick St.. New

Box
New York, NY

51 Madison Ave., New

Publishers of Books For and About Children

“Harper & Row Publishers. Inc..

Franklin Ave.,

1201 S. Hastings Way, Eau -

2 s . 4
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10 E. 53rd St..”
New York., NY 10022

Holiday House. Inc.. 18 E. 56th St.. New York.

NY 10022 _ _
Houghton Mifflin Co 1 Beacon St.. Boston, MA .

02108 . . : .
Lothrop. Lee & Shepard Co... 105 Madison Ave..

New York, NY 10016 . )

McGraw-Hill Bdok Co.. 1221 Ave. of the
Americas, New York., NY 10036 <

Macmillan Publishing Co., Inc., 866 Third Ave.,
New York, NY 10022

New American Library. 1301 Avenue of the -

Americas, New York, NY 10019

Oxford Book Co., Inc., 11 Park Pl.. New York.
NY, 10007
Oxtot"’a Uﬁlverslty Press, Inc., 200 Madison Ave
New York, NY 10016 - "
Rand McNally & Co., P.O. Box 7600. Chicago.
1L 60680 o
Random House, Inc.. 201 E, 50th St.. New York,
NY 11022 : :
Schirmer Books, 866 Third Ave New York, NY .
10022 S
Scholastic Book Services, 50 W. 44th St.. New -
York, NY 10036 '
Charles” Scribner’s Sons. 597 Fifth Ave.. New

York. NY 10017
,Sterling Publishing Co., Inc.. 419 Park Ave. S..
New York, NY 10016 LA
University of Chicago Press 5801 S. Ellis Ave..
Chicago. IL 60637 .

Viking Press, Inc.. 625 Madison Ave., New York.
NY 10022 '

Henry 2. Walck, 750 ‘third Ave.. New York, NY
10017

~Westminstér Pre®% Witherspoon Bldg.. Philadel-
phia. PA 19107

'

* Note: 1f books are to be ordered from a variety of

Harcourt. Brace, Jovanovich. Inc.. 757 “Third- companies, consult librarian for name of a whole-
Ave.. New York: NY 10017 gsah jobber. :
e e — - - e — [ ST —
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Fllm Servic

ACl Films, Inc , 35 W. 45th St
10036.

Anti-Defamation League thhc B'nai B'rith, 1640
Rhode Island*Ave. NW, Washington, D.C.
Association Films, Inc,, 600 Madison Ave., N‘e»\

* York,/NY 10047, '
Audio-Visual Aids Library, The Pcnnsylvama
State Library, Umvcrsny:Park PA 16802.
BEA Educational Media, 11559 Santa Monlca

Bivd., Los Angeles, CA 90025."
-Campus.Film Prodygtions, Inc., 20 E. 46th St.,
~New York, NY 10036.
“Chdrchill Films, 662 N. Robertson Blvd.,
Avigeles, CA 90069. :
Comcmporary Films, Inc., 267 W. 25th St.,
. New York; NY 10001.
+-,. Coronet lnstrucnonaﬁFllmﬁ 65 S. Water St.
Chicago, IL 60611.
Davidson Films,, 3701 Buchénan St., S‘an Fran- -
cisco, CA 94123
Educational Development Ccnter 39 Chapel St.,
Newton, MA 02160.

New York, ,\NY

4

1l

Los

2

B
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Ed'u‘canonal Media Center, 410 Bldg A-4, Brodie
Complcx University of Cmcmnatl Cmcmnan,
OH 45221.

Indiana University Films,« NET Film Sgrvice,
“Audio-Visual Center, Bloomington, IL 47405.

International Film Bureau, 332 S. Michigan Aves— -
Chicago, IL 60604.

McGraw-Hill, Text-Film Djvision, 330 W. 42nd
St., New York, NY 10036.

Modern Talking Picture Service (Address varies
for each region. Check with local Head Start
Office).

New York University Film Library, 26 Washington
Pl., New York, NY 10003.

Polythorph Films, Inc.,’331 Newburg St.,
MA 02115.

Preschool Primary Productions, 189 N. Wheeler,
LOrange, CA 92667

J.Qwersny of California Extension, Media Center,
-2228 Fulton St.: Berkeley, CA 94720.

Vassar College, Department of Psychology Film
Program, Poughkeepsie, NY 10016.

i/

¢

Boston,

! S
RN
. (
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Sources of Records for

Children

Bowmar Co., Inc. 622 Rodier Dr., Glendale, CA"
91201 " .

Children’s Music Center, ‘Inc., 5373 W. Pico
Blvd., Los Angeles, CA 90019 , )

Children's Record Guild, 27 Thompson St., New
-York, NY 10013 .

Educational Recotd Sales, 157-Chambis St., New
York, NY 10013 e

Estamae Rhythm Records, 2401 Grand Ave.,
Pueblo, CO 81003 .

Folk Dance House, 408 W. 16th St., New York,
NY. 10011 . .

Folkart Record Co., 1159 Broad St., Newark, NJ
07114

Folkways Records and Services Corp., 165 W.

46th St., New York, NY 10036

.

Sources of Records for Children 69

%

Educational Activities, Inc., Freeport, NY 11520

Pho¢be James, Box 286, Verdugo City, CA 91046

Rainbow Rhythms, P.O. Box 608, Emory Univer-
sity, GA 30322

Rhythm Productions, Cheviot Corp., Dept."gf,
Box 34485, Los Angeles, CA 90034

Small World Records, 761 Two Gateway Center,
Pittsburgh, PA 15222

Young People’s Records, Inc., 100 Fifth Ave.,’
. New York, NY 10013 f L )
Mother Goose Records, Inc., 5810 S. Normandie

1 Ave. Los Angeles, CA 90044 w
<
Obtainable from local stores: Colymbia records,
Disneyland records, Golden records, Sesame
, Street records .
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-

Sources of Supplies and {/

Equipment

There are many distributors of furniture and
equipment for children’s centersip Write for
catalogues or visit some of the following:

Childcraft Equipment CG., 155 E. 23rd St., New
York, NY 10010

Chlld Life Play Specialties, Inc., 1640 Washmgton

, Holliston, MA 01746 (Large motor and

outdoor equipment) .

Community Playthings, Rifton, NY 1 .

Constructive Playthings, 1040 East 85th St.,
Kansas City, MO 64131

CreativeyPlaythings, P.O. Box 1100, Prmceton
NJ 08540

David C. Cook Publishing Co., 850 N. Grové- .

, Elgin, IL 60201 (Excellent.selection of
teaching pictures with integrated topics.)
Developmental Learning Materials, 3505 N. Ash-
land Ave., Chicago, IL 60657 (Especially for
children with perceptual problems, but well
suitéd to “‘normal’ children.)
Fisher/Price Toys, Inc., Erie County, East Aurora,
NY 14052

.

~

Ideal School Supply Co., 8312-46 Birkhoff Ave.,
Chicagd, IL 60620 -

. Judy Co., 310 N. Second St., Minneapolis, MN

55401

Kaplan School Supply Corp., 600 Jonestown Rd.,
Winston-Salem, NC 27103

Lakeshire Equipment Co., 6036 Claremont Ave.,
Oakland, CA 94608

‘Let’s Learn Productions, Box 207, Station A,

Champaign, 1L 61820

NOVO Educational Toy and Equipment Corp.,

%4585 Avenue of the Americas, New York, NY
10011

Play-Art Educational Equipment Co., 20 Maple-
wood Ave., Philadelphia, PA 19144

Playskool Manufacturing Co., 3720 N. Kedz:e

Ave., Chicago, IL 60618

SIFO Company, 834 N. Seventh St., Minneapolis,
MN 55411

Teaching Aids (A Division of A. Daegger and Co’ 2
General Offices: 159 W. Kenzie St., Chicago,
1L 60610 (Source of Montessori equipment.)

.



Sources of Information on
the Special Child

Alexander Graham Bell Association for the Deaf,
1537 35th St., NW, Washington, DC 20007
American Academy for Cerebral Palsy, University
Hospital School, Iowa City, 1A 52240

‘American Foundation for the Blind, IS W. 16th
St., New York, NY 10011

Association for' Childhood Education
national, 3615 Wisconsin ‘Ave. NW, Wash-
ington, DC 20016

Association for Education of the Visually Handi-

. capped, 711 14th St. NW, Washington, DC

20005

Bank Street Publications, 69 Bank St.,
.NY 10014

Black Child Development Institute, 1028 Connect-
icut Ave. NW, Washington, DC 20036

Child Development Associate Consortium, Suite
601E, 7315 Wisconsin Ave. NW, Washington,
DC 20014

Child Study Association of America, 50 Madison
Ave., New York, NY 10010

Child Welfare League of America,
23rd St., New York, NY 10010

Council for Exceptional Children,

+ NW, Washington, DC 20036

New York,

Inc., 4 E.

1201 16th St.

- Day Care and Child Development Council of '

e
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Sources of Information on the Special Child 71

America, 1401 K St. NW, Washington, DC
20005

Demonstration and Research Center for Early

» Education, .Peabody College for Teachers._

Nashville, TN 37203

Educational Resources Information Center, 805
W. Pennsylvania Ave., University of Illinois,
Urbana, IL 61801. .

Instructional Materials Center Services for the
Visually Impaired, 1020 S. Spring St., Spring-
field, IL 62706

Minnesota Council of Family Relatlons 1219 Uni-
versity Ave. SE, Minneapolis, MN 55414

“National Association for Retarded Citizens {for-
merly Retarded Children) 2709 Avenue E,
Arlington, TX 76011"

National Association for the Education of Young
Children, 1834 Connecticut Ave. NW, Wash-

* ington, DC 20036

Office of Child Development U.S. Depart at of
Health, Education, and Welfare, 400 St.
SW, Washington, DC 20013

Office of Children's Services,
Library, 8 E. 40th St., New York, NY 10016

U.S. Office of Economic Opportunity, 100 19th
St. NW, Washington, DC 20505

4

New York Public-
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Recipes for Art Materials -

Starch Finger Paint
1%2 cups dry instant $tarch

. 4 cups boiling water -

1%2 cups mild soap flakes

2 tablespoons glycerine

Food- coloring.

Mix dry instant starch with enough cold water to
make a smooth paste. Add boiling water slowly,
stirring constantly. Cook ovet low
glossy. Stir in dry soap flakes while mixture is still
warm. When cool, add glycerine. Set aside
amount of starch mixture to be used immediately
and add coloring. Store remainder of uncolored

mlxture in the refrigerator.-

.

Flour-Water Finger Paint

2 cups flour

S cups cold water

Salt .

Food coloring

Mix flour with a small amount of cold water and
stir until mixture is smooth. Stir in remaining
water and cook until smooth. Add enough salt to
give texture. Cool and add a few drops of food
coloring.

Play Dough (for 12 children)

4 cups liquid laundry starch

14 cup cooking oil

4 cup salt

2 cups mild soap flakes®

12 teaspoon oil of cloves or 1 teaspoon ground
cloves y

Food coloring:

8 cups self-rising flour

2 cups cornstarch

Mix liquid starch. oil, salt, and soap flakes. Heat

until sait and soap flakes melt. Remove from heat.

Stir in cloves and food coloring. Mix together flour

and cornstarch and add to hot mixture a little.at a

time. If mixture is too dry, add more liquid starch.

Store in air-tight container.

eat until"

Clay Dough

3 cups flopr

12 cups salt

2 tablespoons cream of tartar

3 cups water

1 tablespoon salad oil

Food coloring .

Mix dry ingredients together. Add water grad-
ually, stirring until mixture is smooth. Add oil and
food coloring. Cook in heavy aluminum saucepan
for 3 minutes or until mixture pulls away from
sides of pan. Cool and knead. Store in plastic bag.

Comstarch Play Dough

1 cup cornstarch

2 cups baking soda

1% cups cold water -

Mix cornstarch and baking soda together Add

water slowly and stir until mixture is smooth. Cook

over medium heat until mixture comes to a boil

and then boil for 1 minute. (Consistency should

be similar to that of mashed potatoes.) Transfer to

a plate and cover with damp cloth to cool. Knead.

Pat out the dough to the thickness of a cooky

cutter. Cut with cooky cutters and then let dry to

harden. Paint as desired.

Note: Cornstarch play dough is good for use in

making Christmas tree ornaments. :
“

Sawdust Clay

6 caps sawdust

5% cups flour

2 tablespoons salt

Boiling Water

Mix together sawdust, flour, and salt. Gradually

add small amount of boiling. water. Blend

thoroughly until mixture resembles stiff dough.

Wrap in plastic wrap or aluminum foil and store in

coot place. Clay will keep about ‘one week.
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Child Care (Day Care) The terms are used
fiterchangeably with some preference for the
former. Both terms refer to care away from home
for a young-child for all 'or part of the day on a
recurring basis. .

I

Child Devphpment Assoclate A person who

" receives~a credential denoting a level of compe- .

tency as a care-giver based on qualifications out-
Tined by a consortium and developed under the
auspices of the Office of Child Development. The

" assessment for this credential is competency-based

and is not related to years of schooling or a degree.

Community-Controlled Day Care A program
planned, operated, and controlled by members of
the community whose background in most
instances is similar to that of the famlhes being
served.

Comprehensive Care Care which meets the
total emotional, social, and intellectual needs in
addition -to the physical needs of the child.
Comprehensive care includes various auxiliary
services. .

-
Cooperative Child 'Care Center A joint

operation whereby mothers receive care for their
children in exchange for some.of the mother's time
and services.
LY
Custodial Care Care which adlieres princi-
pally to the health and safety needs of the child.

Family Care Home Care for children of
mixed ages similar to a family group. The number
served is limited by thelr ages and by the number
in the gare-giver's own famlly '

Federal Interagency Standards Fgderal stand-
ards imposed on any agency or home that receives
federal funds, for child care.

Four-C (Community.Coordinated Child Care)

----- This type of -program-is-based- on-&-community -

council that brings together all persons within a
community who are involved in services to children
and families. It includes personnel from voluntary,

private, and public agencies, parents of children.

who receive services, and interested citizens. The
purpose is two-fold: (1) to coordinate existing.re-

\i\.-;“

in urban communities.

Glossary 73

sources and thereby avoid duplication in programs
and (2) to stimulate local initiative in solving
problems. Four-C councils perform planning,
coordination, and advocacy functions. There are
local and state 4-C councils and at least 31 states
that have 4-C activities. In some cases, the groups
are able to establish cooperative buying and lend-
ing projects and share many resources.

Franchise Day' Care . A program whereby the
design. equipment, and often the supplies and
record management are furnished from a central

source.
\ .

Group Care Center A center that provides
care for children of like or nii)ged ages usually in a
group of seven or more.

Group Care Home Care provided jn a private
home, usually for children of comparable age.

Head Start An intervention program for
three- to five-year-olds (often only four-year-olds)
to help provide for optimum.development of dis-
advantaged children. The programis usually half-
day with meals and snacks included® but there are :
also full-day programs. The program is federally
funded through the Office of Economic Opportu-
nity and requires that 90 percent of the children
served shall be from the “‘poverfy level.”” Head
Start is a comprehensive “child development
program that. includes nutrition, health, educa-
tion, social, and psychological services plus parent,

- involvement.

Health Start A demonstration, program to
develop ways of coordinating health resources,
particularly those provided through the U.S. De-
partment of Health, Education, and Welfare, and
to extend Head Start. tyge of health services to a
greater number of poor preschool children. Some
serve rural areas and migrants; ¢thers are located

“

program designed to bring comprehensive child
development services to children ana families in
their own homes. The program includes nutrition,
health? education, social, 'and psychologica
services. Emphasis is on the rol€ of parents in
gr&hh and development of their own clg\ldfen\

&

v 81\ .

-~ Home "Start A" "Head ~Start deifionstration " 7
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.

Home Visitor A selected, trained persanwho
goes into the homes to help strengthen families by
helping build parental knowledge and skills for
child-rearing. Often. toys, books. or games are
introduced to involve parents op older siblings in
developmental experiences with younger children.

Industry-Sponsored Child Care A center
sponsored by industry or special groups. such as
hospitals, to provide care for the children of em-
ployees. .

Infant, Care Care for very young children,
often in a private home although sometimes in a
geoup situation.

License A certificate, which may’be renewed
periodically, indicating that certain basic stand-
ards have been met. All states require a license for
group centers, and most regulate tamily homes as
well. ) ‘

Nursery School A half-day - program that
usually involves a fee and serves three- to

five-year-olds. The nursery school program is

considered an “‘enrichment’ program.

Parent-Child Centers These are located in 36

wl

- <

a

urban and rural communitics {one each for
migrants and Indians) and are designed to help
parents before and after their children are born.
These “provide comprehensive services to  all
members of t;m family, including grandparents.

Parent-Controlled Day Care A center plan-
ned, operated, and controlled by the parents it
serves rather than by the total community. Some
centers are uander joint community-parent control.

Parent Education Program A project from
the Office of Child Development to.initiate educa-
tion programs for the preparation of teenage boys
and girls for parenthood. These programs may
operate through schools, Scouts, 4-H Clubs, etc.’
Actual experience with young children is an .
essential component of the program. The curricu-
lum developed for this program is called *Explor-
ing Childhood.”

Proprietary Day Care Care given for profit
either by an individual or an organizatidn.

Standards A set of rules and regulations, -

“usually formulated by the state to protect and

enrich the environment of children cared for out-
side their §wn homes. '

Rl
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