) . : DOCUNENT HESTIHNE

- ED 139 380 ' g2 008 955
ROTROR McGrath, Parl 3. '
TIT T G=nz=ral ¥%3uca*ion ard the Plight of %oderr Man.
INSTITOTINN 1illy Prdowm=nt, Inc., Irdiampapolis, InA.
PUB DRTE [7€1
wor= 1%2p. :

PYATLASLE FREO® Th= 1311y ®rdowem=nt, Inc., 2801 Kor*h Werilian St.,
Indianapolis, Igiiana 35208

EDRS PoTCT r7-$0.83 HC-$10.03 Plus Postage.
IESTPTBTORS *Tdgcational Thange; Flucational Pslicy; Fatarss (of

Society); *G2n2ral ¥dacatior; *High=r FPdgcation;
Irdividual Da2valopment; *Intellectnzl Devslopment;
¥oral Dewelopmap+s Persoral Growth; #Social Thanjye;
Tpercialization

AQRSTEATT .
Tt2re ig8 in th2 higher =ducation profession 3 strony
an? grawina segment who believe that although our =olleg=s may t=
su=z2ss5ful ir produ~ing well-informed ard skilled specialists thay 4o
not tore Hu+ citizens broadly informed aboat *he cosmplsx worli ina
~whizhk they livs. Consequantly, as a people we are unible to =ope with

our n:=rsonal ard vivic problemns. These int=1llectual l=aders holéd the
firs co.victior that success in the effort to oquip stuadents mentally
an? mworally to leal mors effective lives will be coating=zn¢ apor
hazi= ref>ras in ¢hz stracture and the sabstance of osur systza of
pigher sdaca2tion. Jnce the members of the sociery 5f l=arning forus
*+hair 3+?=ntion on the present disordsr2d state of iffairs im our
eulrurs and the unigue resodrces institations of hijasr =24ucation
havz for restarinag "a vision of the world in which reverence and
orlar 4ill prevent the riot into which m>dern sociz+y 3pp=ars to b=
aoviag,” they will undertak: the eossenzial reforms in policy and
nracrine. (Ratbor/msE)

v

“‘*“‘t#*4‘.‘##“““.“““#“‘#t““t‘#i#‘#‘t“t‘(ttt#“‘ttﬁt‘tttt‘l
* Docuw2rts acquired by ERIC inclule many inforsal unpublisbh=zd

* aat-rials not available from other sd>arcess. BRIC makes 2very effort

* 15 oh*ain the best copy available, Nevertheless, it2ms of marginal

¢ raprilucibility are often sncountere] and this affacts *he juality

® 5f the microfiche and hardcopy reproluctions ERIC sakes available

| ]
| ]
[
.

r>sponsible for the quality of the original documeat. R2proaductions

sappli»1 by FDRS are the best that can b2 made fros th= orijyinal.

.

[ ]

]

L

via ¢he PRIC Document Fapraduction S2rvice (EDRS). BDRS is not *
]

.
“.“O‘.““““‘.“‘PO“““““‘Q.“t‘#t‘#.‘.“‘t’l‘tt‘.@t.‘Q‘.““O



GENERAL EDUCATION
AND THE
. PLIGHT OF MODERN MAN

CARL T MUGRATH

THE LILLY ENDOWMENT, INC.
INDIANAPOLIS, INDIANA

3



. CONTENTS
Foreword
Preface .
L The Confused Human Condition .
II. Education as Panaces .
HI. General Education Puast und Present .
IV. The Persisting Mission of General vEducation )
V. Reorientation of Graduate Education .
V1. Neglected Dimensions .
VIL. Noteworthy General Education Programs
1. Kenyon College . . '
2. North Central College
3. Saint Joseph's College
4. Seanford University
5. University of Kentucky .
6. University of Wisconsin — Green Bay .
VIiII. Conclusion .

vii

50

87

.11

. 144
. 144
. 149
. 151
. 162
. 167
. 175

. 180




O

ERIC

Aruitoxt provided by Eic:

[ S NEAER
B .

FOREWORD .

Once more, Earl J. McGrath provides us with his appreciable
insight into the current state of American higher education. The
present debate, set as it is, in the midst of the pressing problems
of enrollment and finances and collectivization, is presented in
the following pages in sharp detail. And we are promptly made

-aware that the urgency of today’s discussions about general education,

indeed of the nature of the liberal arts college itself, is the product
of several decades of development. Dr. McGrath has captured the
history and contemporary significance of the ongoing academic
dilemma. In doing so. he has not been unwilling to e:;-prcss in con-
vincing terms his own viewpoint, a viewpoint developed on the
academic iring line over five decades. T '

We commend this vital work to your reading. Not everyone
will agree; nor will everyone disagree. Yet it is inconceivable
that anyone will regard what he has to say with indifference. The
issues which he identifies with such. clarity are not bland or casual
or remote from the very heart of American academe. Dr. McGrath .
focuses un what he senses are re-emerging emphases for the
American college. The Lilly Endowment has invested substantial
resources as u demonstration of its faith in the importance of the
historic mission of the liberal arts college. This publication is one
more piece of evidence of that faith. :

We cannot fully express our gratitude to Farl McGrath for
undertaking this task and then for doing it so superlatively. But,
we are not surprised. ‘

James B. Holderman

Vice President for Education
Litly Endowment, Inc.
- Indianapolis, Indiana



- _ PREFACE

The ascent of man will go on. But do not assume that
it will go on carried by Western civilization as we know it.
We are being weighed in-the balance at this moment. If
we give up, the nest step will be taken -but not by us. We
have not been given any guarantee tha AssyTia ind Egypt
and Rome were not piven. We are waiting to be somebody’s
Past to0, and aut necessarily that of our future, —-
J. Bronowski.

In discussions vith a host of faculty members and adminis-
trators over the past several vears about the subject of this volume,
the author has time and again’ been asked the question, “If the
general education ‘movement of the thirties, forties, and fifties
failed. whar reason do you have to believe it will succeed in the
seventies:” Hopefully the ‘complicated answer to. this query will
be found in the following pages. but at the very outset it has to
be admitted that in attempting 1 revival of this . movement one
must be inpelled as much by faith as by fact. One fact, how-
ever, is abundantly clear. The interest in and the concern about
general education never really died out in the intervening years;
it merely lay dormant under a cover of distracting events.

Today there is in the profession—significantly among some -
of the most distinguished persons in their respective fields—a
- strong and growing minority who believe that although our
colleges may be successful in producing well-informed and skilled
specialists they do not turn out citizens broadly informed- about
the complex world in which they live. Consequently, as a people
we_are unable to cope with our personal and civic problems. -
These intellectual leaders hold the firm conviction that success
in the effort to equip students mentally and morally to lead more
effective lives will be contingent on basic reforms in the struc-
ture and the substance of our system of higher education. The
author unreservedly shares this view and has faith that once the

vii
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members. 0f the society of learning focus their. attention on the
present disordered state of affairs in our cubuse and the unique
resources insfituzions of higher education have for restoring, as
Whitehead put it. a-vision of the world in Which reverence and
_order will prevent the riot into whih modern society appears to
be moving, they will undertake the essential reforms in policy
and practice. ’ ’
With the purpose of aceleraung such 2 social regeneration,
the author underrook the task of assembling these ideas on the
subjert of genersl education. A word needs to be said about
the use of a term which regrettably, because of earlier mis-
advensures under its nume. today often drouses negative reactions
in the teaching communry. Over 2 period of years the author
has soughe, un:ucwsSfM!y tor a substitute phrase that would carry |
the essential comnotativns. while avoiding the earlier negative
sattributes. 1f ge'?em/ eduiation is taken to embrace the meanings
expressed by Harry Carmin’s definition of some years ago, as
quoted fiter in this monvograph. and réaders will dissociate it
from some of the Qxfavorable aciretions of the past,” the term
is adequate today to cover both ubstract connotations and con-.
crete substance. In fact, no other cxprc‘;sion scems to serve the
purpose as well. ' ,
Some meml;ers of the teaching guild. especially those_in the
liberal arts colleges. prefer to use the ancient. phrase liberal
education. The latter locution, however, 15 even more confusing
“than generd! education. Unfortunately, much of the instruction
now offered in liberal arts colleges bears little semblapce to the
subject matter and the purposes of the traditional -education that
bore the name. an education designed tu prepare students for
the common responsibilities of life by acquainting them with
the great literary and philosophical works of our =wtellectual
%cradition: So-called liberal education today has neither common
content nor meaning. «The objectives and programs of liberal
arts colleges vary infinitely as perforce do the characteristics of
their graduates. The term general education has been used here
to suggest implicitly that a restoration of the commonality of

”
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lmminga i essential to enable citizens to understand one another
as they discuss the matters about which all members of 2 demo-
| eratic society must be concerned, —

The principal purpose of this trefleide is to call attention to
a matter that in the author's judgment surpasses in simportance
all others in the acadertic community. The presses”annually spew
forth tons of commentaries. plans. research reports, and analyses
of the existing state of affairs in Co!lcges and vaiversities. Many
of these works, perhaps the large mujority, deal with Cu;rently
commanding matters. Too few, however, are concerned with the
basic philosaphical® and sucial decisions which ought 1 deter-
mine the future churacter of these institutions and the impact of

their services on the fate of ‘our confused society. »
Dozens of gulu:nrs treat  such t()pi:'s as  open-admissions
policies, tuitton fees and euasy access to higher education, govern-
ment support. tenure rights for Faculty members, new buildings
and equipment, innovative wpes of curricula, and coeducationgl
living facilities. all ot which at the proper time €£rizrve serius

-

ra

thought and planning. Considerations of such matters, however, -

should follow and be derived from basic decisious concerning the
kinds of services the third century of our mational existence will
require of its_institutions of higher education. These decisions

3 . . -
can only be reiched through a penetrating determination of our -

goals as a healthy and progressive democratic society. If +we
reallybelieve in the -uperiority of the type of social and political
institutions on which our nation was founded and has thus far
prospered. we can assure their survival and adaptation to the
emerging coniditions of life in the years ahead only through the
more elective peneral education of our ‘people. The _validity of
this. thesis is the foundation on which the propositions and pro-
posals in this volume rest. ' -

It will be maintained by some thit the lower schocls and
indeed other sociai agencies must take large responsibility’ for
the general education of all citizens. Obviously the most indis-

' pensable wlements in basic education are the abilities to use the
English’language and the fundamental processes in mathematics?

ix
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capabilities which since they are largely cultivated in institutions .
.which prepare youth for higher studies should be considered in
any treatment of general education. There is, however, a limit
to the scope of subject matter which a volume of this type can
attempt to handle.. Moreover, the condition of general ‘education
.in the lower schools, whatever its limitations. is superior both in
conception and practice to its state in the colleges.and universities.
“ Hence, the author makes no apology for not attempting a more
comprehensive treatment of the subject at this time.

The reader will not;' that more expert opinions than usual
are quoted rerbatim. The author adopted this prictice to bring
to bear on the issues invoived. in their own words, the serious
reflections of some of the best-informed minds of our day, These
ci_tutionsf it is hoped, will also incontestably .réveal the fact that
the subject under discussion can no longer be considéx;ed academic.
Rather it must involve the most serious’ consideration of the

 widest range of enlightened, informed, and disturbed citizens.

Moreover. since this account of some aspects of Americah society
and American higher education bas a4 somewhat ominous ring,
the author hoped to dispel the notion that the disturbing ap-
praisals of our present condition represent the subjective  utter-

| ances of a meluncholy mind. Rather they represent a grov ing

consensus among -thoughful and concerned persons who consider
this age to be in crisis. Thév believe it is not too late to do
something about the matter if society will use the full power of
higher education tor deal with the situation.

For their contributions to this volume the auther owes a debt

¢ of gratitude to innumerable persons not only in academic life,

“but in many diversified callings. In this country and abroad he,

“has sought advice. opinions, facts. and interpretations concerning

~ the state ¢f Western culture and the responsibility of institutions
of higher education in i'mproving the unpromising conditions that
now prevail in the human cnterpf'isc. To others who helped
assemble and collate the facts related to the subject he is also
indebted, especially to Richard ‘Neese of the Program in Liberal
Studies at the Utiversity of Arizona and Heuather Eubank cf the

X
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“Lilly En'dt;wment Mary ]b Rubasch of the University of Arizona,

Irene Stebbins of St. Michaels College, and Esther Glenk of
Vt’.u’ er Pucific College each petformed invaluable services in '
t\pmg and retyping  the m.musmpt for publication. ]

M) “deepest debt. ho“e\er, is_to tbe Lilly Endowment, of
Indianapolis, for supporting the “entire project from the “begin-

nung, and especially to Dr. James B. Holderman, vice president

of that organjzation, " whose constant stimulation, critical "com-,
mentary. and numerous fruitful suggestions incalculably enhanced

" the "quality of the volume. Needless to say, the ideas expressed
- do not necessarily represent the policies of the Lilly Endowment.

March 15, 1976 . . Earl J. McGrath
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L THE CONFUSED HUMAN CONDITION

. The avilization we live in at paesent 'is a gigantic tech-
i nological stracture, a sky-scraper . . . high cnough to ‘reach -
" the moon. It looks like a single worldwide cffort. but it's :
' raally a deadlock of rivalries: it looks \'crj' impressive, except
that it his no genuine dignity. For all its wonderful ma. Coa
' chinery, we' kpow,it's feallv 1 crazy ramshacklgabuilding, and
-t any time may crash around Gur cars, —. Northrop Frye
L The human community is in a_chaotic und confused condition, .
For severyl decades the internal decay of Western culture and its
-+ waning position in the world community have been observed by
- students of history and current affairs. Wells, Spengler, Toynbee,
and Mumford — to mention but 1 few deading thinker$ — have
commented -on the deterioration of the quality of life. especially
in the democratic sovicties, - - T
Today no one can be aceused of - hysterical impatience if he
oreaffirms, Ho G Wells' seriténtious admonition to his contempo-
© faries several decades™ ago that civilization is in a rive between
education’ and catastrophe. To validate ‘t‘his view one need only
observe some of the omimous - fextures of life that have emerged
‘in.the years since” Wells uttered his waming. Wars have erupted
in Europe, Asia. the Near ast, scvcr;il regions of. Africa, and
Southeast Asiae Internally, like the _.‘L'()nlt]ig't in Ireland, break-
downs or subversions of democratic government  have  been
ubiquitods.  Nuclear weapons have }‘;cen developed. and. at least
by the United Stutes, Pyt to devagtating use. The - third world
represented in the United Nations '/in(rc;lsingl_v rejects this country
as afreedym-loving an mmp;nsyz)natc people. Viole_nce'has dis-
placed reasoned discussion at hGme and abroad as the means of
resolving differences.  Crime dnd  disorder have multiplied geo-
metrically. - The slaughter of /millions of opponents by those who -
wntend that they are figh g for personal and national freedom
has become the accepted /order of the day. Conflict at home be-

’
v
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tweer. the ‘conservators and the exploiters -of our natural resources
is intense, Labor .md its employers demand continued rises in
prices and wages_ when every knowledgeable person knows both
lead eventually unl\ to inflationary disaster. The uncontrollable
increase in the use of nlwhul and other drugs is common through-
out our amxen t."rc.u among pupxls n elemcnt.lrv and seco. dar)
schuols. -These and Uozens of other human problems which cry
for solution could be cited to, prove that Wells race has been
accelerated @nd education is not winning. Obvivusly the utopian- -

_ visions. of those who contended that the education of the people

~

generatly would nuilify the burdens of m: ankind und make life
more sccure and satisfying have fallen far short of realization.-

5 The pcsamnsm of persons lik¢ Wells, Toynbee, and Mumford,

. men of phx’usaphu mind and historical perspactwc about the

-~ human conditicn has recently spread to the members of society
who, are less well informed about the great movements of history

-and the momentous events of the day. An increasing number of -

ordinary citizens express attitudes of hopelessness and frustration.
A convincing manifestation of their, disillusionmeént is portrayed
in their lack of confidence that either political party can govern
the country with justice and quictude for all. The fiscal. polxtual
and moral disarray in New Yorkasis. only S\mptom.ltu of more
disturbmg and widespread events already on the threshold  of
our evolving socie ety ' ) T

The comments of miny Britishers on their clections suggést
“that theyv. tou; feel rhat regardless of which™ party holds office
_the processey of government are no longer respected or expected
b\ the people to be able to deal with such vexing tasks as
stemming intlation and controlling taxes. Similar disillusive break-
downs in the orderly processes of living cin be observed in
It.ll\. France, Spain, Portugal, and other Western nations. * Equally-
disturbing to those_who believe in the free and democratic pro-
cesses of living are, the “conflicts in sume of the more recently
established . commonwealths where frecdom from  the evils of
u)lonmlxsm has been replaced not by respect for human dx;_.,r?xty‘
but b\ victous ferms of tyranny and a total .ib.mdonment of the
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1. EDUCATION AS PANACEA

The € oxmeran Shood o the mstuten whah can recene
and tran we cheldron e the dlements ot alt med knowt
eder. and of vietie hefore they are subtected o the alven.
ateg compettions of bte This mstitution s the greatest
diswoten over made By oman, we repeat ot The Common
Sod L she eiter dee revs erer sade By oman In two
crarwd Characenitie attnibutos, @ o saporiitenent over ol
otheey st oo wepvorsahitn, fue st B8 Gapaiwus gnvagh
to feornve aend chord e ats panintal bosom every chald tha
corned nrme the world, sevond, o the tumchiness of the ad
itoprortere oty carhe setsnable sapplaes of  counsed  amd
condanae. mahany oscanin aotodse dengors Orbar il
o ezt are cararny ad romediadl thas s 4 preventive
and an cerrhote, they ceewe e head discases and wounds;
thas s rane e phasca! and maa? o mvalnerable o
e Lot the Cownmvn b oo b expanded w8 i
by Bt ot ta weotacd moth the etfaen s of whach o
susceptible and e tonths of the onmes an the penal
wouid b adwedire the dong catakogne of humas dis
would Beosiedaad men world walh mewc safddy by day;
prer pdion woudd oo mviolable by night, peoperty,
We sl Jaretes hold Byox seronger tevwre: all ratwnal
higes respeating the baturs tarighrenaed Horawo Mann

The present condion of sowrcty throws doubt oo the pre.
dutions and hich hopey ot deadmy thinkers i the erghteenth
centuty when the U nved States was aberung That ape was 2
time of interse sl turmed] and wade ranpmg dicussions of
pobital phifosophy One roup of philosophens believed  that
igmorane was responable tor most human problems and  peo-
clamned edwatnn a5 the wure for all vacetres of soaal alls.
A uvenmandinge hand of Fremh  atelllectuals cmmitted to 2
piukmopby  of fatwnalsm frmby held the view  that haman
bewgs. through the qunkemng of ther mtellectual sensieiities
cand the (uitvaten of these wipaaty for logral and obpetive
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thought, could reaize per==:! happiness and achieve perpetual
utopiz  The pauctty of information, the inability to think criti-
cally, and the lack of skill in putting knowledge to practical use

w the solution of the mynad problems with which mankind ]
inescapably has to des! were comsidered the primary causes of
individual unhappiness and of social pathology.

Although some of the advanced thinkers of the eighteenth
century. Ley Philmaphes for example. assumed that only a small
percentage of human beings were capable of the kind of higher
education required to establish 1 sane and just society, others
steadtustly belweved that the well bewg f munkind and indewd

) the salvation of the entire human undertaking depended on the
extension of schooling to 4l the people Only as the advantages
of education were broadhy spread throughout the whote bo-ly
poliic. they contended. would o+ soviety achieve responsible demo-
cratic povernment and avil teanquihty. Wnting i 1792, one of
the most dlustrious of these men of learning. Condorcet, in the
tollovang words epitomized their conviction that the education
of all Gtizens was 4 soaal imperative.

Never will & people enpnv a stable and assured Liberty of instructson in
the poltical sconces 5 oot general, f it mdependent of all social
metitutions, i the crvhusiasm aroused 10 the souls of the citizens s not
guided by reason, f thev are wpabde of buang mspired by anything but
truth . . if vou do not prepare for them. by 2 cenerdd edacation the
mesns of achieving & maore perfect wonstatution. of makang hetrer laws, and :
of soquinng a more complete liberty.” .

Condurcet revesied his constion, now popular but then un-
usual, that education must not only he umiversal, but continuous
throughout Life

Finally. 1t has scemed to us that education should not cease when the
individual leaves schood. Bt should be of concern to all ages; for there i
B0 age a whah it » not posuble and profitable to learn, and this later

wwwww “HASCURTION 15 Ve IR BTN bocause the education recoived i cld-
Mod wus confined to the asrrowest limns. In fat. cor of the principal .
cm&thmmmrmwh«htbpmdmudnﬂﬂymw
Wumanaemmm»m.pmqmmm
Yo preserve the advantapes detved from w.?

T
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Among the tounders of this Republic such men as Thomas
Jefterson and Benjamin Frankhn knew  about and were deeply
intluenced by these proposals tor socal reform. They, too, firm'y
believed that the extension of education to all youth was essential
to pational welbbemy o Jetterson. aomtuing to urge lus country-
men to provde for the cducation of Gmming ceneiations, wrote to
Judge John Iyler i s

thave ndad o g measares o hoerts wrthout which o republic
can mantan scdt i srooeth 0 Thet of cones! cducaton, o enable
everr man to sudee tor uredt whar will seoere or o danier b foeedom,
Do e ve conan ek s o et sz thae il deldren of

each will Do owehun rooh o o antral sahwwe] o

Twelve veans Lirer o1 corresponderce waith € C0 Blstchly, he

reaterated these o oo enrerofed thom s o the whole
of nunkand ,

T awe Thohetlser b T S sl Gh e s o e resenrie mest o
P orolied i o e Derater s che e it procaoting the vrtae, and
advaniomy e Borress o1 am

Both e aise eveovned ther coondence i the salue ot hieher
education oo the wdvimement ot the humen omditon tirst by
vistiaitang and e e hebang o bons o b innovative
istrtutions ot fucher educatnon the Drroverate o Vi and
the Urnuverssty o Ponoesyivag

Frven snothy conntey swhore g dlenn aratie practines pre-
vatled than oo the Tueopecn - atieas trom whnd the first settlers
t"mggl’.lf’m} these Dibers! siews were 1t soonn ta oaan 'chnf:ml
acceptane Many contineed o doibt the destrabilie or feast:
by ot even o commen wcheoling The practral realization of
that dedl av the teundaron of a satsfuing personal and an
enbghtened  ~ooad bte requred exceptionad avie vision and
dogged persistence for more than w century oo the part of a

dedacated croup ot public leadees,

The dung ruecle tor o swstem ot wniversal public eduation

led by such hotone figures ov Horace Munn and Henry Barnard
needs no review Our educitional history amply reveals that it
took many vears to brning loval and  state school systeras into

—
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being. By the latter half Gt the nineteenth century, however,
publicly supported educition had become available at the ele-
mentary level in most suthaently laree populttion centers. Al
though sull opposed by some groups the value of a4 common
cementary  education tor all lud bewome  recogmized  as an
bt idwdl gl and 0o oo Ay Moreover, in 1874, when
the Michugan Supreme Court i the Kalamazoo case (Stuart 7.
School Distice) ststained the right ot the appropaate politival
entities fo N for the supprt of secendary education, the samé
Srovang gceptance of the worth of more advanced tormal school-
g becume maniiest, -
Pven hetore rthe i1 deoso o) however, prominent iyt
cens ind ediovators wader the foadershp v Senator Justin Morall
af Vermont were callie e pabine suppert of Tugher education
bvothe stites undboioders sovernment Thar ottorts led to the
burther demeoratiocton o leartme i 1862 when President Lincoln
sied the Maorait A estemdings educationdd cppertunity u;*\\'.ird
end mitrediome e pracncaih usetu! subiedt matter. The depth
ob o cemnnrmen! as o pecpte teothe ded that education would
solve ve prebiems dnd enbanoe cat national prosperity was sub-
stantuited by the contmmatens ot this feceslation at a time when
the cnerd weath and st ot o poeple were absorbed in
the prosecation 1 a0 Gevastating mteroeane contlict, This -act
added evidenie o cur Coovars natona] comimitment to the con-
cept that educiten cedkd provide the hev to the abundant Life

and the wond sasety worh abenty, estioe. and well-lieing for all,

The pramary Carpose b thas ad soo briet review ot one aspect
ot our Bty i o sheen thie relationshp between our siial
philoscphy and cur e o pravtne. It oreveals clearly how
the Amercann vooples sometmes unwattingly to be sure and at
THNES Lpdindst Vi showis o Positin, camie T sceept the basic tenet

that eduation was the means by which the Lives of the individual

wtiver and the o community would be enrched and stabilized.

It o5 relevant to pount vt that the other nations from which
ot earbiest educationa gwimc* arnd Pratices were tr.msphmcd.
though they accepted the rhilisophy ot extending edudation o
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an ever-growing percentage of youth much more slowly have

in recent years been moving toward our own’ goal. In such
Western countries as Fngland, Germany. and France, an elitist
process of sclectivity has until vem recently prevailed and an
examination of the percentage of the appropriate age groups
receiving advanced education suggests that this selective practice
continues to be dominant. Yet, even in these lands, the trend is
for everlurger numbers of youth to receive instruction at the
unnversity level. The large percentage of the population of pre-
revolutionary Russia and China that was either scantily educated
or totally dhiterate stands m muarked contrast to recent progress
in making formal schoohing more generally accessible. The swift
growth in Russian science and technology and similar more modest
developments an China reveal a «smpa-able belief that no people
can today attain the creature comforts und the general well-being,
to say nothing vf the mibitury strength, of the West except on
the basis of 4 broader and more mtensive education.

FouvcarioNn Not a Cure ror Sociar fues

- Nevevrheless. 12 15 the main contention of this treatise that the
mspirimg  cusion of educatory and other pablic pgures and the
raive confidence of the people generally that education cowld
he relicd wpon 1o cure Famaniy’'s dls bhave not been realized.
In fact. there 15 mounting evidence to support Hacker's conten-
tion that Western culture, like so many of its predecessors, is
now in prevpitant deline. Many intellectual leaders inside and
outside the academic proufession. patently no Cassandras by nature
or training. believe hemly that mankind is at a critical cultural
watershed and perhaps we are already on the downward slope
Others uf a more optimistic view believe that the confusion in
the public mind and the disdlusionment of many with the pur-
poses, programs, and products of higher education though valid
can be remedied by an immediate and unreserved re-examination
of the philosophy on which our system has been based and an
inquiry into the reasons why the high promises of universal edu-
cation have not been realired. The author is firmly committed

10—
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to this view and believes it is time to raise critical questions
about the character and qualityh of education.

‘After several centuries of commitment t6 the theory that the
continuous extension of education to an ever-growing percentage
of the. citizenry is the sne qua non of personal and social well-
being, is it not time to rase some searching questions about the
practical results of the presuppositions on which this political

“doctrine rests? Should we not be making objective inquiries about

the outcomes of the kinds of education we have had, not as
measured by subject-matter tests, but by the quah'{y of our na-
tional life, by the satisfactions the individual achieves, and the
effectiveness and stability of the government under which he lives?
Have, in fact. those i government, industry. and the profiessions
who have heen the beneticiaries of 4 higher education” bega so
nstructed s to place the public pood above their own private,
corporate. or professional interests: Do those who have had the
advantages of wdvanced  education  achisve 4 . more complete .
selt-fultillment than their contemporaries who hive received less
formal schouling s Do the commonwealths like the United States,
England, Germany, Frawe and the other Western states: exhibit
the stable conditions ot lite and the processes of enlightened
sovernment essential for the constant improvement of the human
lote In practical terms. does the averape person with all his
knowledge and ostensihle sophistication enjoy  greater happiness
and seif-fulfillment todav than did his forebears or than his
contemporanies in other lands where the opportunity for educa-
fion has been more restricted ¢

Suxe these questions deal with mtangible muatters of personal
feelings ard the conditions of private lives, reliable answers are
bird to find. Surtace evidence seems to indicate that as a people
we enoy a fuller satisfaction  of the nising expectations of
humaraty then ever befure.  Statistical studies in the fields of
CUNOMIS. soawlogy. and psychology related to health, averige
twome. fuller opportunity for entertainment, and the like. seem
to provide ineluctable evidence of rich dividends on our. imnvest-

ment 10 an ever-expanding educational svstem.

B

21




O

ERIC

Aruitoxt provided by Eic:

Coimparisons of e acaic, politiaal, and sacial indices between
developed and developing countries would seem to support the
thesis that the more education the better the condition of life
for all. "As two University of Oregon professors of political
science recently, stated. in today’s interdependent world there are
interrelated quantitative reslities  that inpinge upon each and
every terrestrial inhabitant —- militanism, world-wide destruction of
our naturil environment, the pnpul;m’un cxplusi(;n, hunger, and
the expansion of technology and suience, There are interrelated
qualitative realities s well. incudimg  nationaligm,  chauvinism,

ethnocentrism, and  racsm. With this  perspedive in mind, a

comparison ot the quantitative index of economic  disparities
among and within nations o particularly  disheartening - because’
the pap i widemoyg and the bitterness mcreasing between  the
“haves” and the " havenots”

-~

' Is PROGRISS Riar?

~

In our own wountry, tor example. one ould note that our
commitment to education bas been successful in raising the
median vears ot tormal schoohng completed among our people
twenty-five vears of age and older from 8.6 years in 1940 o 123
in 1974" Durnng this sume time span. the rapid expansion of
research and wncreased educational opportunity has contributed to
a steady growth an the average annual - earmings of American
citizens. even when measured i gonstant dollars. and this aver-
age income has manttoldly exceeded the average income of citizens
in developing wuntries with less formal schooling © While
family ncome has been rising. the hours in the worker's week,
averaged for all categories of the employed. have been falling
from G1.8 i 1875, to 4% in 1943, and to 395 in 19737 Con-
currently with thése reductions i the hours devoted to work.
technological inventions have succeeded in lifting the physically
exhausting  burdens of libor from the backs of workers and
homemakers.

Advances in medical science and other meliorative factors have
dramatically extended life expectancy for the resident population

S 3,
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of the United States. Comparisons of those born in 1929 with

those born in 1974 reveal an increase to an all-time high: for
men from, approximately S9 to 68.1 years and for women from
approxamately 60 to 758 veurs.” Moreover, in spite of inexcus-

able dehciendies among some sectors of our people — hunger, -

malnutrition, lack of shelter trom heat and cold. inadequate medi-

Y

cal carel dreariness of life. wnd other traumatic feitures of living— -

o - - . ~ I3
these features of a4 hard, anrewarding life have been dramatically
reduced. Pleasures unheard of only a generation or two ago have
now entiched the lives of average tizens through the phenomenal

Jevclupments i the communtcations med and  the spectacular

improvements i the speed and mode of transportation.

Whatever condlusions these nusses ot data may be presumed
to prove about the editving relationship between  education and
the quality ot life. thev regrettably reveal  little — indeed they
tend to conceal - information about some of the most rewarding
features of the voad hife, a feelmg of sabstaction with one's lot
and 2 concern for the well-bemg of one's fellow creatures. The
foregoing and other evidemnces of o constantly enriched life for
all. 1t will be observed. are imned to a narrow range and rela-

tively mean level ot human satisfactions. They need  to be

scrutinized w relation b other factors, in the condition and quality
of our nersonal and national lives, for n spite ot mncontrovertible
evidence showimg i improvement in the matérial lot of mankind,
espectally. Amercans. -lurge percentage of people obviously live
unsatisfactory hives. Regardless of therrsadvanced education. many
di not seem to know what to do to humanize and meliorate
their wimiess existence. For many, including the beneficiaries of
an education in the hiberal arts and sciences. Thoreiu's 1854
statement i Waiden that “the mass of men lead lives of quict
desperation” is more vahid now thar it was  when originally
written i o Jay muarked by comparatively low average formal
schquling. Further, the Bure statistical duta fail to disclose whether
the kinds of knowledge and intellectual skills the educational
system now provides do in fact equip its patrons with the qual-

ities ot muind and character the eighgeetith centun sccial reformers.

..
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considered the hallmark of a satisfying private and effective public
life. _ g o
GROWING DOUBTS AMONG INTELLECTUALS *

Some contemporary thinkers of - real intellectual stature are
concluding that the extension of education, at least the kind we
have, provided., deified by the thinkers of the eighteenth century,’
has not in fact enriched our common lot. One of the most cele-
brated philosophically oriented scientists of our day raises serious

doubts about the authenticity of the Cnlightenment's faith* in -

education, at least the kind of instruction that has developed over
the intervening years. René Dubos, in.his epoch-making volume,

_Reason Awake. has this to say on the subject: -

Reason has' been immensely  productive of scientific knowledge and
technological achievements since the Renaissance. But. it -must have suffered
from intoxication and nightmares during the' past few decades if one judges
from thez technological monsters it has engendered.

Scientific knowledge could certainly ' liberate mankind from  grinding
paverty and enlarge our view of the universe and of life. In fact, until
recent years, all scientists and most laymenr had taken for granted the
assumption that scence was inherently good and that the technologies
derived from it constituted the major agents of desirable change and social
progress. This view was challenged by only 4 few humanists and romantics

* unrealistically- advocating a return to thé good days of the past. The publi-’

mood is now changing, as evidence accumulates that technology s forging
new shackles for man from which he seems unable to escape. Nuelear
weapons threaten to destroy all living things; industry and tranzport are
polluting the world with waste products, visual insults, and deafening
noises; mass media‘are conditioning and cheapening mental and emotional
responses; and microelectronics are invading all aspects of life and making
privacy almost impossible.  The prodigious achievements of modern tech-
nology seem to be paving the way for a new kind of totalitarianism.
The uneasiness of the public about the present state of affairs and the
consequent apprehension about the future are reflected in the topics selected
by science fiction writers and in the popularity of anti-utopian litefature.’”

When one considets the quality of life in the nation's third cé(\-
tury Dubos’ continuing remarks are not reassiring.

In view of the resources that will become available if only a small
percentage of the predictions now made by scientists become a reality, one
might assume that life during the twenty-first certury will be safe, com-
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fortable, and cxhll;nr.um;.,, at least in the prosperous countries of the
mdustmlxzed world. ’ '
Yet, despite all the modern scientific miracles and the promises of many
more to come, the “néw pessimism™ is prevalent in the most successful
technological socictics. One possible ‘reason for this ‘paradox is that the

technological utopias now being forecast do not correspond to what neople . -

- really want. . . . The breakthroughs that they predict are trivial bccause
* they do not even supgest approaches to thc problems that must be’solved
if mankind is to survive.! :
But the essence of the 'issues involved i~ the revival and _in-
. wu)mtwn of an adequate general education is uptured in the -

afhemation of Dubos that:

We can certainly develop powerful techniques to control and transform
our envitconment, but our man-made and natura] landscapes are inferior to
what they were two hundred years ago and are rapidly dq.,meratmg still
further. Technological proficiency provides us with things and services in
nauseating -profusion. but the harrassed faces and the harsh voices of men,
women, and children, especially in affluent social groups, reveal that this
kind of prosperity docs not gencrate cither happiness or peace of mind,
- Our sumptuocus universitics and reaserch institutes accelerate the growth and

dissemination of knowledge but do not know how to apply professional
expertise to fundamental human needs and  aspirations. '

~ Viewing the American scenfe today, one could, as Jean ]acques
Rou-au did, make a reasonably strong case disputing the firmy

' vonfidence that most of his contemporaries lodged in reason and
the education they conceived to cultivate it. In a prize-winning
essay composed in 1750 for the Academy of Dijon, he defended

the negative'side of the question: Has the progress of the sciences

’ and arts tended to the purification or the corruption of morals? .
His resounding response was that the arts and sciences as repre-

-* sented in the education of the day tended to lower rather than
raise the quality of life. One need not be accused of denigrating

or depreciating the motives or the social contributions of scholars -

if “he pomnts out that many of the spresumptive benefits to the
human enterpnse resulting from the advance and spread “of
knowledge since that era have been attended by offsetting losses.

In addition to the disfunctions of reason that Dubos cites,

one must view with concern the incongruity of education flourish-

. I
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ing LOC\tEl]SWC])’ in urban communities with >uch problems as
the proliferation of crime. With the spre.xd of formal schooling
- to ever-larger percentages of .young people, some types of criminal
activity, such as those that mulct public funds intended to aid
the aged, the sick. and the hungry, for instance, are perpetrated °
not by the ignorant and needy, but by the relatively well-to-d6
products of our colleges and professional schools. The greedy.
exploitation of the nation’s irreplaceable natural resources for the -

immediate personal gain of the already atfluent with. callous un-
«oncern for the impoverishment of succeeding ‘generations, is by
< and large, not the work of the untutored mind. but the achieve-
ment of those whose amoral tutelage has guiltlessly enabled them:

N

to ¢ircumvent the common good.
Even those who admit that these social evils. exist argue that

education for total living is not the sole responsibility of the

educational system. They reason, to a degree properly. that other

social agencies - the  church, the family, the communications "

media, and poliical organizations. to name but a few — have

large. responsibility to “provide knowledge and cultivate - attitudes

and qualities of haracter as well as the more formal educationat

;luencies Although partly vahd, the basic flaw in this reasoning

is that the human beings: who dil}kt and vperate, and indeed .

determine the purposes of, these sOuial institutions are also the .

products of our educational s)atcm. and therefore suffer from its, '

X

limitations. . o .

The author has recently treated vafues and social priorities
Jin a companion publication entitled, Values. Liberal Education, and
National Destiny.'* Hence, the values of the individual American
and of the souiety of which he 1s a part will be reconsidered in
this work only us they have reference to interdisciplinary studies.
The point that deserves cmph:151> isff thut the disorders in our
society and the maladjustments Jm()ll our people are in -signifi-

cant measure the result of ignorance about the comprehensive
and interdependent character of the social, physical, and spiritual -
elements in the cosmos in which we exist. Most of the graduates
of colleges and universities today have gained the knowledge and

é
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skiils of 2 fwwitiate scholar i . himited field. Many know listle
efse excert as personal inquisitiveness has moved them to extend
therr own learmung. This condition 15 4 grave indicement of our
educstional pstitutions. It senously undermines the legiimucy of
the concepts of “knowledge 15 power” ind “knowledge for its own
sabe.” The demand of the dav is for know ledge thar will enhance
the conditsen of, perhaps oven save. the human race. and the use
of power nherent pnowledge o order sodiety toward com-
mendable goals,

If it be vranted that our WRICTY s u state of unprecedented
confusis. thir we seem to be ITersingV impotent in coping with
the problems of o demaritic polity an which the dtizenry as a
whole Joerermunes the Lins und  seledts those who govern, and
if we wontimue to betive that education . ouid he the primary social
instrument by which we estublinsh more «ommendable conditions
and 4 higher qualing of Amenian hife, then 1t follows that the
education we huve had has been fuulty. Appropriate reforms must
be mude. und the nme avalsbie 1 TURIMAZ Wt )

Basic Frte artoNAaL, RETORMS EsstNTIAL

In the (st penad of humn history. the frst responsibility
of all atizens, espeaally those 1 the house of learmuing, must be
W reexamine the purposes, he centent. and  the practces of
education snd 10 devise more searching measures to assess its
results. There are those, Iike Tuynbee and Mumford, who, having
studied histors and examied the human condition.  believe that
Western culture may have Passed the pomt of no return: thar it,
hke ity predecessors. will sk ot obsourity. Others believe that
mere survival onow the best we wan hope for while keeping
afliat oo o olture set adnft, svording the shoals as best we can,
letting nature tuke sty course and setung ay much as possible
out of Iife duv by day. This latter outlosk debases the humuan
spreit It s unworthy of o hiving being who has mtelligenwe, moral
sensativaty, and regard fur his chaldren and b5 children's dhildren.
Such a Jdismul view assumes that even an educztion properly

designed and cakulated *to use knowledge to correct existing de-
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Baences could not, gives tume, save our culture from descent
into oblivion. Our destiny as 1 peuple will be determined by our
ability to nse above this defeansm. Educators, by thetr very choice
of ovcupanon. have commirted themselves 1o the most crucial
role in this effurt of swial regeneration. If they default on ths
cnwal sespoasibihiny. lay atizens wall of necessity step into the

It should be evident that any rewasting of the purposes of
hgher educatun and any basic restructuning of general educanon
whih fal to come to gnps with the relasonship between the
ends of personal Lving and the broad goals of the human enter-
prise on the one hund and feanung experiences on the other will
be less than worthwhile. More accurately, if the present bodies
of factusl nformanon and the course orgamization are merely
reshitficd us too often happened in the eudier efforts to make
the undergraducic expenence more meaningful, the profession will
be guslty of immoral negligeme. for these alleged reforms, super-
fictal at best, .will lead unmmtated students to believe thatr they
are beng p:er.:irtd to deal competently with the urgeni pro.ems
of our tunes when n reality they may only have wquired 2 body
of isulated fats and s mudest conception of the structure of
abstract know ledge.

Horace Maan, The Commnn School fearmdd. 1 1841
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"L, GENERAL EDUCATION PAST AND PRESENT

If it is not nonsense to seek for unity in knowledge, then ¥
it s nonsense not to seck 1. And in face this seeking is the
grear intellecal undertaking of this ume and of a rwnewing

awilization. — Alexinder Meiklejohn

The positive relationship between a proper general education
and buman wellbeing is not a new concept in the society of
learning. It recurs in the thought of social philosophers from
Plato to Hutchins. Couched in the classical conception of liberal
education, genera! education’s claim to be a prerequisite of an
effective public and a satisfying private life goes back to the days
of the medieval university. The earliest modern specific treatment
of general education in extenso appeared in the inaugural address.
on February 1, 1867, of the renowned British philosopher, John
Seuart Mill, then the newly elected rector of the University of
st. Andrews. Much of the argument in that essay is as relevant
and as fresh today as it was then. In this exposition of the need ‘
for a capacious education for the living of an effective and enlight-
ened life, Mill expressed views that merit widespread re-cxamination
by educaturs in our time. Contending for a general education
comprised of (.oth the classical or literary tradition and the modern
sciences. Mill argued: )

For if the inexorable conditions of human life make it uscless for one
man to atempt to know more than one thing, what is to become of the
human intellect 25 facts accumulate? In every generation, and now moce
rapidly than ever, the things which it is necessary that somebody should
know are more and more multiplied. Every department of kaowledge be-
comes 30 Jouded with details, that onc who endeavours to kaow it with
minute accuricy, must ccifine humsclf w0 a smaller and smaller postion of
duwbdgcnm:werywkmmd&ﬂuuﬂbcaﬁupiﬂoubdhﬁh&‘
antil cach man's portion, the district which he thocoughly keows,
about the same fatio 1o the whole range of aseful knowledge that
dpmingmapin'sheaddaatotheﬁddoihmm.
inotdntoknawdmlm_kcompktdy,ithmcmrymmin
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ignoranr of all the rest. what will sbon be the worth ‘of man, for any human
purpose except his own mfinitesimal fraction of humun wants and requise-
menss? His state will be even worse thin that of simple ignorance.  Ex-
perience proves that therc s £, one study or pursust, which practised to
the exclusion uf all others, does not nurrow o4 penvert the mind; breedirg
m ot s cass of prejudices spad to that pursust. besides 4 general preju-
dice. comsnon o al' nurrow specalities, apamnst large views, from an in-
Qpsany wotihe moand approaate the rrounds of them. We should have
0 expect that human aature would be more and more dwarfed. and unfitted
for preat thungs. by i ven proficiensy m small ones. . . . Government
and avil socety, are the most comphaated of 4l subjects accesstisle to the
human mund  and he who woald deal competently with them is a thinker,
and not as 2 bhind follower of o pamv. requires st only a general knowl-
edge of the lepding facs of bfe. buth moral and muternad, but an under-
sunding exerosed and disuplined i the pobaples and rules of sound
thinking, up o 4 point whih nether the expenienie of life, nor any one
saence or branch of knowledpe, sfords. Let a0 wnder.rand. then, tha it
shoald be cuv zem e leaveis oot mieredy fo s the «ne thimg ukich
Bsoi be sir Do) kgt no i well s o df can ke knoun, but to do
thrs and Fisoto ken ometbon of ] the pret subpecty of buman in-
terent; taking Gire o hnow that soricthing aocurately, marking well the
dividing linc betwen what we know sacrately and what we do not: and
remembering that oar obect should be to obtan 4 true view of nature and

hfe an thar brosd outhoe, and that o os idle to throw away time upon the

detarls of amvthing which s to form no part of the ocupation of our
practwcal cnergmes

All through the acnmonious debates which occurred at the
time of the breakup of the required classical curriculum during
the middle und late nineteenth tentury 10 our own wlleges and
unuversities, the quesnon of the broad education of all college
students was a0 central point of contention. Especially after 1869,
when Charles W. Fliot, the newly elected president of Harvard
University, began vigorously to advocate the adoption of the
elective system. the controversy over general versus specialized
learning wus intense and prolonged. It is important to observe,
however, thut even Ehot in his argument that students should
be allowed to censtruct thetr own individuai curriculum in accordance
with their personal intellectual abilities and interests did not
abandon the oncept of a common set of educational objectives,
He merely contended rhat the intellectual traits which should

— ] ——
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characterize the thinking and behavior of all those who had aad 2
liberal education could with proper teaching be cultivated through
the study of any subject either in the ancient classical curricalum
or in the newer disciplines in the natural and social sciences.

The academic soil of the nineteenth century nourished an
unprecedented growth of knowledge: "The Yale catalogue for
1829 managed to include the entire fouryear course of study in
one page; in 1955 it took two hundred pages to list the under-
graduate courses of study.” © Concurrently, radical change in th*
role of the teacher occurred in which the traditional Briush view
that the teacher's task wus to prepare young people to live en-
lightened “and cvilized lives was supplanted by the Germman idea
of the graduate school. This conception rewarded teachers for

“their research activities rather than their participation in the moral

and spinitual, as well as the ctellectual development of their
students.

The debares voncerning the proper content of a liberal education
continued 1 the early twentieth century. As faculties became dis-

- enchanted with the liense of unrestrained election ahd the intensive

specialization 1t made possible, a system of distribution requirements
almost universally replaced  the clective system. This modified

elective system was adopted without adequate provision to assure

that students weuld choose broad courses from the major divisions'
of the curriculum. Advocates of rthis curricular device sought to
regain some of the objectives of u liberal education by having
students pursue 4 speafic number of hours of study in each of
the mujor divisions of knowledge — the humanities, the social
sciences. and the natural sciences. Throughout the first decades
of the twentieth century new and more specialized units of instruction
were added to the college curriculum and  prospective faculty
members pursued an ever-shrinking subject matter leading to the
Ph.D. degree. As they became teachers of undergraduates they
tended to narrow their course content to fit their own intellectual
interests rather than the broader needs of students. The distribution
system “under these circumstunces failed to instill the breadth of

learning its advocates intended. Fach student’s program of studies

—2F .
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came to have little resemblance to that of his classmates," and
particulurly to the required curriculum in the coileges of 1850, to
say nothing of the oniginal seven liberal arts of the eurly days
at the University of Paris. )

The fruits of these efforts as they ripened in the early decades
of the twentieth century dismayed many educators, sucial theorists,
and laymen. They saw the emerging graduate schools tolerating
the undergraduate colleges as a source of recruits for their disciplines
ard as a subvention for their faculties and research projects. These
views were important for liberd! learning because the graduate
schools bred teachers for the liberal arts olleges who considered

" research rather than teaching t be the emblem of professional

status. College students who did not choose an academic calling

- with ats emphasis on rescach graduated tragically unprepared

to deal with the problems und dedisions that would dominate the
greater portion of their lives. interpersonal relationships, cit_izenship
in a democracy. and the (reative use of leisure time. :

The patent deficiencies that appeared to have infected every
branch of Amenicun higher learning kindled the initial reactions
that were to be organized around the concept of general education.
First, there were experimental courses: for example, at Ambherst,
under the leadership of President Alexander Meiklejohn, a course
to integrate the soaal studies: at Columbia, the World War 1

 Student Army Traming Corps course and John Feskine's Great

Books colloquium. Soon followed the founding of experimental
colleges, such as Surah Lawrence, Bennington, the Ev.perimental
College at Wisconsin, and the Great Books program at St. John's
at Annapolis, New units were organized within existing universities:
the University College of the University of Florida, the General
Coliege of the University of Minnesota. the Risic College of
Michigan State University, and the Genera! College of Boston
University.”

In the 1940s." general educution gained still wider acceptance

as a viable reforming agent in higher education, perhaps bringing
half of the colleges in the nation into its sphere of influence by
1955, Altnough the programs it inspired reflected the indigenous

{
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" conditions and diverse concerns of the many institutions of American

hlgher education, there were themes common io the main: (1)
definition of the broad outlines of human know ledge, an objective
that was commonly nmplememed by developing interdisciplinary
courses and a core curriculum in which all students participated

- regardless of their field of spﬁuhutmn (2) a recognition of

the importance of the teacher and some scattered attempts to
provide doctoral programs that would train for the professional
activities involved in interdisciplinary courses; (3) the development
of the ability ro think critically which wuld be transferred to
all fields and problems of human endeavor; and (4) a conscious

‘effort to influende the student’s values and behavior,

Writing with the hindsight and perspective of the late 1940s,
but embracing the issues that spurred the experiments of the 1920s,
Harry Carman. an original participant in the Columbia undergraduate
reforms as a member of the history department (1917-52) and
dean, of the college {1943-50), offered his personal reflections on
the task and method of general education in the training of youth:

We live in n aee of rapid historical transformation.  All over the
world, old institutions, old tradmtions. and old ways of life are either
disintegrating  or - heing outmoded. Our ;;rincip.ﬂ task is the training of
youth for citizenship and leadenship in 2 democratic society 1n a new.world.
How best can this be done? Can it be accomplished through a system of

free electives? Or can the goal be attained la_y exposing the student to a

rigidly priscnibed program of study covering his entite college course? Is
specialization 1n 1 narrow field the answer?  Are the methods employed
at Bard, Annoch, Benmington, and Sarah Lawrence the surest way to pro-
duce the kind of atteens we want and need; citizens who have broade
perspective, & critical and constructive approach to life, standards of value

‘by which mui can live nobly, 4 deep sense of responsibility for the welfare
- of their fellows, who are persons of integrity casily motivated to action

in the wuse of indmidual freedom, social justice, and international peace,
who will use thar lasure in wiys creative and not corruptive, and who
have capacity . . . to go on learning throughouwt life, adapting themselves
to change without losing conviction?

In the last analysis we should be concerned with results rather than with
the method of obtaining the restlts.s But I do not believe tn t the best
results can be achieved by following a program that fails to take into
account ndisidual differences intellectual and emmnonal that is overloaded

— 4

: - 34

-




. .
- . N,

vocationilly, that fosters nacow specialization, that is not tich_in historic-
cultural significance, and that is not closely related to the contemporary
scene. -

What do we mean by the term geners! education? You may not ‘agree
with my dennition. To me. general education is that kind of education
- which provides 1 common core of knowledge and which stresses. behavior”
in 2 free society 17 terms of motives and attitudes. Knowledge, though
important, is not cnough. If citizens are to ict intelligently, they must not -
only understand the world but accept personal responsibility for what goes
on therein.  Especiallv is this true in a land where the way of -life rests
upon democratic ideals and processes, even though at times these processes
are almost smothered by selfishness. greed. and the quest for material wealth

and power.* ‘ ' "

During this period of academic ferment in the United States,
one of the more perceptive analysts of the defects in European
higher education foresaw the impending social convulsions of -
succeeding decades which he attributed in large part to the harrow
education of the professional and political <lasses. Educated in
the German university tradition of research and-specialized instruc-’
tion José Ortega y Gasset, a Spanish scholar, journalist, philos-
opher, and statesman, became increasingly conscious of the ignorance
and the disrupting social influence of the putatively well-educated
classes. Protesting that he loathed giving public addresses, he
nevertheless eagerly accepted an invitation in 1930 from the

- Federation of University Students in Madrid to address them
about the urgently needed reform of education. His treatment
of this subject. published under the title, Mission of the University,
extended fir beyond the realm of Spanish higher education. Any.
member of the profession of American education or layman who
wishes to consider the reforms that are necessary if higher education
is to discharge its task of girding our people to grapple successfully
with the global problems of our time could profitably examine
Ortega’s argument for a more comprehensive and germane education:

- - the gentleman who professes to be 1 doctor, or magistrate, or general,
or philologist, or bishop — that is, a person who belongs t> the directive
class of socicty — if he is ignorant of what the physical cosmos is today for
the European man, is a perfect barbarian, however well he may krow his
laws, or his medicines, or his Hoiy Fatkers. And I should say the same of
the person who has not a decently coherent picture of the great movements

s . —25.-
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of history which have ‘brought Humanity to its present parting of ways
(for our is a day of crucial situations). And I should say the same again
of the person who has no definite idea of how speculative philosophy.

 conceives today its perpetual essay to formulate a plan of the universe; or

how biology endeavors to lmtrprct the fundamental facts of organic
life. . . .

"From all quarters the need presses upon us for a new intcgration of .
knowledge, which today lies in pieces scattered over the world.

‘It has come to be an imminent problem, one whicn mankmd can no

_longer evade, to invent a technique adequate to cope with the accumulation

of knowledge now in our possession. Unless some practicable way is found
to master this exuberant growth, man will eventually become its victim.

- The. m/cg to create sound syntheses and systematizations of knowledge,
to be taugh® in the “Faculty of Culture.” will call out a kind of scientific
genius which hitherto has existed only as an aberration: the genius for
integration. Of necessity this means specialization, as all creative effort

inevitably Joes; but this time, the man will be specializing in the construc-

tion of ‘a2 whole. The momentum which impels investigation to- dissociate
mdcﬁmtcl) mto pamculu problems. the pulverization of research, makes
necessary a compensative control — zs in any~healthy organism — which is
to be furnished by a force pulling in the “oppusite direction, constrammg :
centrifugal science in a wholesome organization.

Men endowed with *his genius come nearer being geod professors than
those who are submerged in their rescarch. One of the evils attending the

‘confusion of the university with’ science has been the awarding of pro-

fessorships, in keeping with the mania of the times, to research workers
who are nearly always very poor professors, and regard their teaching as
time stolen away from their work in the laboratory or the archives.®

- The integration of knowledge and the integrity of man were

obviously dominant themes in the general education movement.

Their recurrent influence will be apparent in thc discussion that
follows. . _ o

Before speculating about the health of general education in
the nation’s liberal arts colleges in the seventies, it would be in-
stsuctive to examine briefly the programs at three major institutions

of higher cducatibn\ contrasting their objectives and curricula fol-

lowing World War \il— the pre-Sputnik period when eathusiasm
and support for these pwgrams was, for the most part, peaking —
with their current statements of purpose and companion curricular
cxprcssnons The colleges v}erc integral parts of thrce great uni-
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versities: ‘Columbia, Chicaguo.. and Harvard. - These colleges are
- widely regarded as the ‘innovative épirits of the general educatibn
movement. The'Harvard report of 1945 entitled, General Education”
m a Free Society, commonly known as the Redbook, served an
.especially noteworthy role, Daniel Bell has remarked, as “the bible
of general education,” particularly in smaller colléges and state
universities. Limited resources, varying academic style, aversion
to uncritical conformity, or the opposite urge to climb aboard an
educational bandwagon undoubtedly contributed to some of the
fanciful tm(xslations that some of these Jatter institutions fashioned
into programs they hoped would assure their entry into the company
. of the general education’s elect.’ -

One who wants to see the trend in thinking about the future
of general education could use as a point of departure Daniel Bell's
book of 1966.* In his later statement in 1973 he made the
followjng remarks in a room crowded t§ the doors with eager
listeners: :

If I look’since the Fublication of my book to the elements which have
further eroded peneral * education it would be those three factors: the
_tontinuation, until now, of an emphusis on graduate education and research
at the expensc, institutionally and’ intellectually, of general education; the
cultural attack on authority and the emphasis on personal experience at the
expense of cultural tradition: and the inability to bring knowledge to bear
on the solution of social problems, thus raisng. questions about the synoptic
efforts to cross disciplines and make policy the focus of the integration
‘of general education. o ' -

. Behind ali this, kowever, may be an even larger problem; namely, a set
of -crises it® the disciplines themselves, The first major efforts at general
education — those from the 1930s through the 1950s — was based on some
notion of intellectual or philosophical unity of subjects or some common
grounding in common subjects. The second revisionist effort (among which
I count my own), was an effort to Focus on unity of method (conceptual
renovation) and grounding in i zdiwiplipe in order to bring that knowledge
to bear on intellectual and social dssues. But if- application of knowledge
* has faltered, and the disciplines themselves are in trouble, then some en-
tirely different intellectual approach may be in order.

-Going on, speaking of new curﬁcular grounds for re—establishing
general education in the seventies, Bell identified two themes —
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the value aspects of social policy and the recurrent” question of ..
" .. political philosophy — that should occupy the educational arena: ‘

_ "One, I would say, should be, St must be, the centrality of normative
questions. Fundamentally, a university ‘simply cannot escape these issues, .- ’
¢ . pot in terms of taking sides —no university can do this without destroy- e
ing itself — but by making normative questions the giound for an educa-

tional inquiry into- what is happening to people, and by forcing the students . .
to think through the grounds of their own philosophies as they confront
relevant and real issues. . . . "~ - : '
If one returns to the question of the normative problems of society,
one can specify a whole range of issues which are immediately around
us. . . . If the debate is conducted as it should be, with strict attention to
the philosophical underpinnings of any particular position, one can, first,
try to clarify the sociological process to determine why and how people
hold the particular -positions they have; then, by compelling these indi-
viduals to relate their interests to some larger body- of principles, one can
challenge them in their logic and exposition to force them to rethink thé
grounds of the values they hold. This is the recusrens power of Dewey for
general education. This cmphasis on normative questions could be, I think,
a-revivifying formuia for general education in the next decade or. so.
The prescription is not just to take up cthical and politi&al questions
- but to deal with the normative components of social policy, to specify the
undeslying values and to assess the consequences. This is only to confront
the existing and emerging social “genius.” We need a return to political
philosophy itself as the central spine of general education. Political philos- )
ophy, necessarily, has to define the nature of man = his destructive as well
as his creative potentials — and from that nature define the rules which
can govern a just socicty and shape virtuous fen.’

Carumsia COLLEGE

In 1917, Harry Garman, a first-year history instructor, found .
Columbia College to be an institution still largely under the influence
of the Eliot free-clective system, allowing students, if they desired,
to collect the 120 credit points for the A.B. degree without ever
electing a course beyond the sophomore level and without pursuing’ ‘
the objective of obtaining a balanced education. Recognizing these .
Jeficiencies, at the close of the war, a small group of young men ‘
from the philosophy and social science departments began to .
ask ~hat the major educational-objectives of the coliege should be:

38 -
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y -hlncr?singly/'.\ we came to the conclusion that_the college should be a -
' Itberative institution in the sense that it frees the mind from ignorance,
¢ " fear, prejudice, and superstition, and enables one to search for. and
conternplate truth.” The college, we agreed, should be concerned with - )
© education for “effective citizenship in a,democratic society: citizens with - :
broad perspective.and a-critical and constrctive approach to life, who are -
concerned about values interms of integrity of character, motives, atti-
tudes, and excellence of behavior; citizens-who have the ability to think,
to communicate, to make intelligent and wise fudgments, to evaluate moral
situations, and to work effectively to good ends with others. - Columbia
College, we further insisted, should provide well-balanced education for its
students, thus énabling them not only to develop a philosophy of life but
also an educational foundation for whatever career or vocation each might
enter upon. Having agreed upon owerall objectives, we next asked our-
* selves whether the then existing curriculum with its multiplicity of often
. unrelated ‘departmental courses was adequate for the realization of these
purposes. We detided unanimously that it was entirely unsvited for the
purpose we had outlined.” ’ : .

The offspring of this critical spirit was the "“Peace Issues” course
~—the social science requirement known as Contemporary Civilization, .-
a pioneer effort in the general education ‘movement that would
constitute the comerstone of the reform of undergraduate education
at Columbia for the next thirty-five yeass. - ' -
Contemporary Civilization began as a one'-'year course admin- .
“istered by the. Committe on Instruction that cut across departmental , .
- ' lines and emphasized current socjal, economic, and political problems
and their historical background. The mode of instruction chosen
was small dismssion-’groups (twenty-five to thirty students) with
an instructor or professor assigned 'to each section for a full academic
year. The course was prescribed for all freshmen irrespective of
vocationil or professional intentions. Even as is true today; Ch;ma_n..
regarded the selection of staff as the greatest problem in all of . '
the °general education efforts: ' o -

v

We have never drafted a man to give instruction in any of *our general
education courses against his will. Moreover, we have exercised the greatest
- €are in selecting teachers for our respective courses. To this end we have
resisted 1ll efforts to wish off. on us persons who, we deem, are wanting - z
in qualifications for the course. From the first ‘we have set our standard - '
high and have insisted on having teachers who are dynamic and inspiring W

—29— h
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“and who are persons of fine character, iitelligence, ‘broad education, and *
craftsmanship.  We want teachers who are concerned , not merely with

imparting factual knowledge but with the meaning of knowledge in terms
of attitudes and behavior, and with moral values. We regard a teacher as

“unfit for instruction in any.of our genieral education courses who is not

interested in students as individuals'and who cannot win their confidence

X Lo N . . N * « s H ) .
- After thirty years” experience in Columbia’s general education

~ experiment in 1957, Carman. expressed an optimistic assessment

of the program that suggested for the time being at jeast the
staffing problem had been mastered: o :

Obtaining status and proper recognition for those who devote time to
general education was at. first very difficult. When the social science course
(Contemporary Civilization) was introduced, many of the elder statesmen
of the faculty looked down thelr noses at the course and those 2ssociated
with it. The number of times the course was mentioned sarcastically or

sneered at would fill a book. But it was not long before the students
_began to assert that it was the best course in the college. Even its oppon-
. ents on the faculty soon learned that the students who had taken the course

" were - better prepared for“advanced departmental work than their prede-

cessors had becn before the course was introduced. The character of the

‘course and the instruction therein soon won not only -academic respecta-

bility but praise. Today faculty recognitioh of thesg who participate in the

- general education -course 'is, relatively easy. Recommendations for promotion

or advdicement in salary are initiated by the several departments. Only
rarely now is a departmental chairman reluctant to give, cre 2dit for work in

- general education on the ground that the instructor is "wasting valuable

time that should “be: devoted to rescarch and publication.”” In_fact, we have
only one such deparment and that gne is loaded with prima donnas few
of . whom are. really concerned about the education' of young men and
women.  Their god is research and publication, and they are oblivious of
the fact.that-most undergraduates are not going forward to advanced
scholarly work but that. all, irrespective of what they do, should be edu-

-eated to be responsible citizens.'"

e

Through several decades general education evolved at Columbia..

~In 1929 Contemporary- Civilization -became a: two-year sequence,

the first year of which explored the . European- foundatidps of

‘ contempomry culture in prepamtnon for the second year, an- mtenswe

study. of economic and pohtnc:ﬂ problems in the United “States.
' 30— '
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A cssyear Humanities course, introduced in 1937, surveyed the
- masterpsoces of literature and philosophy from Homer 0 the
nineteenth century. In 1947, the Humanities requiremsent became
» twoyest soquence. The socond year was devoted to the stilly
of seleted maste. ieves of. the fine arts and of music. The recom-
mendation of several academic committees to inaugurate a “specially
oemtracted and well integrated two-year course in the natural
saencey” and (ourses “to stress mclusive organizing principles of
the scienes rather than speual technsques for mastering specialized
subgect mmatters” was less successful. The two-year coopetative
, sequence, Saence A and B, was initially offered in 193 as an
option t the specialized sowre courses, but opposition from the
saence faul aod dithoultes in stafing caused its discontinuance
w1941
After the war, Ernest Nagel chaired 2 committee that issued
a repurt aallivg for o soence sequenke o compliment those in
Contemporary Civilizatwn and Humanities. The plan envisioned
4 new terdepartmental course fashioned for the general student,
bt agan impiementation was delayed by insbility to knaic spece
and sat and 0 muster support from the science < .
Fiaally, the facubty settied fr 4 umbled distnibution requirement
quite unbit for the purposes of groeval education a8 conoeived
i the other divisions of knowledge. The bachelor of arts candidate
was requared t0 take two years of work in mathemsation-science;
| ether a Fullyear course in any two scierces or 2 single twopear
course m one of the saences The 197476 Columbia College
Balletrn moicater that the sueie distribution requirement hes
been further sttevuated to ome year (two ters) chosen from
the sciences of chemistry, geography, geology. physics, or peychology.
A brief examination of tw bechelor of arts degree program
for 194748 provides & base fime for assewing the changes thet
" heve attenunted the peogram over the years.™  To satisfy the require.
moomts for the bugholor of arns degree, enck camdidste had 10 pas
124 cedie points of wurk amd cbeais 60 matarity crodits. Unles
the student could dewsorstrate gt he hod the equivalent of the
sequicemnent by pessing an acdvevement west. the following courses
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. Comtemporary Civilinstica A and B (two years)
Humanities A and B (two years)
English A1-A2 (one year course in the practice of writing )
Physical Edication A and B (freshmen and sophomore yeirs)
Hygient A

2. Ome two term course from eulmufmm the followsag groups:
i Mathematics
b. Chemistry, physics

oy €. Astronomny, botany, hiclogy, zoology

3. Proficiency i reading one of the following languages: Latin, Greck,
French, German, Spasushs, ftalsan, Portuguese, Russian, Chinese,

Jopanese, or Hebrew. or another Linguage uﬂ\ upecul permission
of the Comamttee on Instructon

4. Abtendance st weekly otentation lectures

In addition. befure being revommended for graduation the student
"must have satished the faculty as to tus upright -haracter, his
invellectual progress i college. and his  accomplishment in
scholarship.” d

The quality of this early general education program and the

emaneace of the faulty are demonstrated by the names of some
of thowe dstingunhed scholars who tiaght in it: Harry Carman,
Jacques Bagzun, John Randall, Jo., Herbert Schoeider, Louis Hacker,
Ruchard Hofstadrer, Charles Frankel. Gilbert Highet, Ernest Nagel,
Jomwes Gutcan, and Moses Hadas. Foc comparison, the 1973-76
Columbia College requirements for the degree of bachelor of arts
are: completion of 124 points, the last 30 of which must be taen
in the coilege or in other divisions of the university, and unbess
the equivalent of the requiresnent can be demonstrated by passing
an aduevement test, the following conrses are prescribed:

1. Gomtemporary Civslastion C110101102 (twe terms; one year)
Humanstios C110i C1102, C1121 snd C1123 (twe years )
Froslensn Compesstion C1001 (one term)

Physical Educatson CI001-C100) (ome year)
2. Two tetms of cowrses an the nataral scemces, in soquence whese
imdicated, From the foilowwng:
& Astrosomy C1105 and Cr104, o C1203
b Bivlogical Scences C1007, C1301 plas ome 30CIJevel beclugy
conrve, ot Beology 1-2 (Durmend)
—2
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¢ Chemistry C1403-C1404, or C1407 and C1408; ( Cheeensistey
Cloo1C1002 is no longer offered, but studemts who hawe
saccessfully completed the sequence may offer it in fulfillment
of this requicement )

d. Geography C1003-C1006

. Geology V1021-V1022, or VIOSI-VI0%2, or any two terms of
courses selected from VIO, Viodl Viodt, Wio42

f. Physis  CLOOL-CI1002,  V1Q03-VI0od, C1006.C1007, C1021-
C1o22 o V130%.V1306

g Psychology €011, €111l of C1211 or Clal3, or Wi1261-
Wi202

3. Passng o acheving the second term of an intermodiate language
soquence. o taking 1 more advanced course in the following Lan-
paages. Ammenuan. Clunese, French, German, Greek, Hausa, He-
wew. laluar, Jipanese, Latmn, Persian, Russian, Spanish, Swanili,
Yiddssh, or anethes language ~ith tte permassion of the Office of
Seudent Affurs

4. Al sudents must complete either 3 major of 2 concentration.

A Cremoteness requirement’’ must be observed: twn terms (2 mins-

muam of sx posnts) of Lrses in <ubpxts remote from e faculty

of the student's major or concentration

The differcnces between these two curriculs separated by some
- tharty years sugpests a significant eroson of the role of the college
m peneral education at Columbia. In its emphasis on pressuring
the student to choose 4 career early, o identify 2 voritional in-
tention, to selext a mujor, to “toncentrate” his interests, and to
accelerate his passige through the college and into graduate school,
the Columbis Collepe wf 1976 is more akin t0 the Culumbia of
1903 repeesented by John Burgess and Nicholas Murray Butler
than to the Columlaa of 1946 represented by Hatry Carman, Jacques
Barrun, or Lwonel Trilling. There were some sigrificant steppeng-
stones that brougl.s about this change in educational philosopby.
Beginning with the class that entered in 1934, the ollege
sbandoned the ~“maturity credit” systen. which had allowed students
% take a cemeral degree, and subsrit ted the requirement
ali stadents compiete & “majoc” or ~ oa.” -
. Amuudmrhth:emhaofdumdm;mgﬂ
was the deasion in 1939 to abandon the common second-yest
Conterporary  Cinlicotion ourse. In  respomse to  intellectual

e 3
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diffulties regarding the purpose of the course, pressure frm
the sonal wiewe departments for students to begin work in
thetr disciplines an the suphomore year. and diffeulty in recrusting
secive faculty to the staff, & substitution was allowed of two
differens terms, or a ontinuous year's work, in anthropoiogy. eco-
nomus, gevgraphy, government, socology, Onental cvilization,
or the old Contemporary Civikizatson course, to fulfill the re-
quirement of 4 sond veur of work in contemporary civibiZation.
By 1975700 even the modified second vear requirement has been
abandoned. permutting students now to elect courses as they choose.
Second vear Contemporany Croheation does stll exist among a
oumber ot elecives adminstered by vanous departments whach
purport to treat ceneral wontemporary problems from the perspec-
tive ot . speaitic disoplow

Finally, the mtadwton of “mudtiple tracks™ ip the various
disaplizes placed 4 posiive emphasis on adaptation of matenals
to the Juterent needs and interests ot ditterent kinds ot students
with ap attendant treedom for students to set therr gan pace in
the vollewe. Howeover, there wire detrimental effects: the erosion
of cwrvmonality an the cutnoulum oy students were solated from
ome another m vertioal shatts ascending directly to varwas graduate
shool specraities ated the irresstable urge of graduate specialties
w antrude further and Porther down the shaft mto the undergraduate
sarrrulum wath presoniptions for advamed matenials and  new
prevequmizes for would be graduate and protessional students.

The 1475 70 wietnon of required courses i the natural scrences
tlustrates the functen ot multitracks The physics department, for
example. offers bour beqnning sequenes

U C1o0n O or VEMUVIWe fur the nonsownce student ¢ the

sv-catled physes for poets” track)

2 W10 Vigd, Wioos Wiood o VI3l Vitod with Lbooatory
promunds for premedacal and otber preprofessional students
Croe. C1o07 or CHie™, Crotl and C1012 with laboestory . a
four veren weguen it using cdhubus, pemmandy dtended for mmm
mE and physca] soeme marees ,
4 CL2i 10l with lbiceator, . replaces e foxt theee teros of the

Fourterm sopmene for a2 small groap of wieced fredonen who
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enter with advanced placement in mathematics and who have special
faality and interest in mathematics and physics

From the natural sciences, muititracks have spilled into the
social sciences: history, evonomics, psychology; and even into the
humanities, including, the freshman English course. Again, without
denying the pedugogn merits of multitracks, their use, particularly
by the siwial suences, contributes unother divisive element to the
cutriculum that further isolates students, departments, disciplines
from one another, and re-enthrones speciilization.

Moceover, the teachers of the general coursss today do not to
any degree include the great sholars of an earlier age. Preceptors,
graduate students who excelled in their seminars and performed
suntillatingly in thew oruls examination, have been liberally em-
ployed in the stafing of Contemporary Civilization. Preceptorships
are consideredd chp.lrlm('ﬂt.ll plums that pay comparatively weil
($4.000 an acadernic year) for a minimal teaching load (one
peepatation 2 term) and aliow students to devote their remaining
tume to the completion of the dissertation. Particulasly in the hoom
years of the 1960s the departmental push advance as many
worthy doteral Gimdidates as possible resulted in a tumover of
peoveptors every two or three years. The gudance and support
of senrsr taculty or lder pﬂ\epmn was rarcly available to the.
few  teachirg recout. and students searching  fur  experienced
wstructors 0 Contemporary Civilization hkened the prowess to
playing the lotterv.* Also during the sixties 1t was commaon for
departmental chatrmen. many of whom were convinved that thete
was no future for voung teachers in the area of general education.
to “prumote” therr preveptors from Contemporary Civilization of
Humanities 1.1to 4 department where they coukd devote themselves
to thew discipline und sdvane their wareers. These vanous forces
combined have caused a devay of general education at Columbia:
Two years before his death in November of 1973, Livndi Trilling,
" Columbea's mtcrm‘tuuu!l\" nuted litetary ontic and gifted teacher,
pm 1t well when-he commented-

"Feoen mov dong expormnes of Cobumbea College 1 aan recall po meetmgs
on ah cdgatonal topw -that were so poorly mﬂMmelximgm

— 3%
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' sttention and vivacity as those in which the Bell report wis considered.
I | remember correctly, these mectings led to no action whatever, nor
even to the resolve to Jook further into the matter. The faculty simply
was not interested. '

HaArRvARD CoLLEGE

Similar weakenings of support and creative restructuring have
owurred at Harvard and Chicago. In 1943, then President James
B. Conant appointed a universily committee which he charged with
the responsibility of developing “objectives for general education
in a free society.” After two years of deliberations, the committee
published its report, vader the title Gewera/ Education n a Free
Soctety. This volume, which was to bicome better known simply
as "the Redbook,” was to serve as the basis for the Harvard general
educative program until the repurt of the Doty Committee in 1962.
The title of the Redbook sugpests the aims of the teport; to wit,
sugpesting those educational experiences and objectives which
would prepare the citizenry to fumtion effectively in a democratic
m_u ,

In their repurt, the authors of the Redbook suggested two
premises from which they hoped to derive their educational phil-
osophy. The first woncerned the nature of the change which the
American educational system was undergoing. The authors perceived
that the system was burgeoning and divessifying. Entoliments of
students of more varying abilities and interests tose deamatically
in sccondary schools and colleges during the fiest half of the
twentieth century, spurring a splintering and diversification of the
curriculum as schools sought to meet the needs of a2 new ad
larges pupulation of leamers. The fragmentation of the curric-
slum was fmdmabﬁudbyﬂrﬁoumhngofﬂnhrlym
which had opened up new areas of study.

Themdmofdxnedxmk&dmtmdr&msﬁum
of the curriculum as an evil in and of itself. They applanded the
- attesnpt of the schouls to meet the nreds of a diverse student
popwlation. They did, however, fear ‘hat the diversification of
currikculom would serve to eliminate the commonality of an educa-
miammtummmvdwkmlmm
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for utizens living in-a democratic saciety. That is, they believed
that the curriculum was in need of a commo:: and unifying element.

Hence, the authors’ sccond premise suggested the unifying
clement. The Redbook stresses throughout the essential valicity
and viability of liberal Western democracy. One ought not be
surprised at the very central role which values and heritage of
Western soci- 'y play in the Redbook, nor should the work of
these men be dismissed as chauvirism. Rather, one must remember
that a nmation which had gone from depression to world war to -
global power in the span of ten years stood in need of reassessment
and reaffirmation. One gets the feeling from the Redbook that the
recent threat of fascism and the perceived threat of communism
were very much on the minds of the Harvard committee members
who authore ! the Redbook. Whatever the merits or faults of
the political and socal philosophy implicat in their report, the
emphasis on V' stern sctety was later to become a major target
of cntics of ' voeral education program of Harvard.

Beginnung with the two aforementioned premises, the committee
established what it termed “a theory of general education.” The
“thevey” was i fact an attempt to establish a number of rather
broad objectives for the general education program. The authors
expressed the beliet throughout the report that attainmen® of these
objectives would serve as adequate preparation for citizens in a
democratic soaety. ' v

The commuttee eventually established five objectives for general
education: . .

First, general education vught to differ fundamentally from
specialized education in ats intellectual approach. A general edu-
cation program ought to be a unified wholp, which had at its
focus the rights and responsibilities of a free man in a free society.

Second, peneral education should seek to cultivate certain
characteristics of mind. Those abuilities which the Harvard Committee
beld in high esteem included the capacity “to think effectively,
to communicate thought. to make relevant judgments, to discriminate
‘mg values. 4’7




Third, general education ought bring to the student an unde~
standing and appreciation of the cultural heritage of Western |
- awvilization. ' '

. Fourth, general education should function as a2 means whereby

the fundamental values and principles of each of the major divisions
of human knowledge are made manifest to the student. The report
urged that the methodology of both the natural and social sciences
be a fundamental part of the curriculum. The authors furthe.
stressed the centrality of humun values in any consideration of
either the humar.ties or the social sciences. The committee argued
that the humanities are by their nature ultimately concerned with
huinan values while the social scences are the study of the conflict
and mstitutionalization ot human values.

Fifth, those responsible for a general education program ought
to remember that while general education is primarily concerned
with the student’s intellectual development, the ultimate objective
of general education is to develop the capacity for intelligent
action. Hence, the integration of thuught and action cught to be
4 central concern of the educator.

Having established pouls for the program, the Committée on
General Education went on to recommend the establishment of
"a number of spectfic courses. and that a total of six of the sixteen
courses requiret for graduston be general education courses.**
Of the six required general education courses, at least one ‘was
o be iiom each diwsion of the college - the natural sciences,
the social sciences. und the humanities. The student was to be
permitted some latitude in his selection of . the remaining three
urses, though the realm of choice was to be limited to the list
of courses approved by a proposed standing committee on general
- The committee was inustent: throughout that courses approved
for fulfillment of the general educativn be distinct in purpose and -
content from specialized courses. To this end the Redbook outlines
the proposed content of the three required courses. The course
n the humanities was to consist of “great texts of literature.” The
Redbook indivates that, wheie the instrctor's discretion could play

L] __'”___-
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a part in the development of a reading list for such = course, the .
list, for example, might begin with “Homer, one or two of the
Greek traged:es, Plato, the Bible, Virgil, Dante, Shakespeare, Mijlton,
«nd Tolstoy.” The committee suggested that the optional general
education courses be dcvcloptd by .he faculties of litcrature,
- philosophy, and fine arts,

The social science course was to be entitled " Western Thought
and L stitutions,” and was to explore the development of Western
culture and soctety. The committee advised that the course be
structured 50 as to present the social, political, and economic context
out of which emerged the major political and social philosophies
which have affected Western civilization, and propbsed that the .
list of readings include works by Aquinas, Machiavelli, Luther, -
Bodin, Locke, Montesquieu, Rousseau. Adam Smith, Bentham,
and Mill. .

The committee’s recommendation for fulfillment of the natural
scenees’ role in general consisted of establishing two courses in
the sciences. One course was to focus on the physical, the other
on the bml()yul sciences. In both ases the committee counseled
that the courses be taught in a historical framework with stress
being given to the development of ‘major concepts in each fieid
and the methodology of scientific research.

The Redbook which wus released to the Har:ard faculty in
October 1945 was approved “in prindple.” After sevoral years of
experfnentation the faculty approved implementation of the pro-
grain in March 1949 The class entering in the fall of 1950 was
the first to be subject to the requirements of the full general edu-
dation program. - :

With two exceptions, the program approved by the faculty was
essentially that which had been: proposed in the Redbowk. First,
the faculty ruled that students whose program of concentration in-
cluded substantive work in the natural scienges could be exempted
from the science requirement of the general education program.
Secondly, the range of courses deemed suitable for fulfillment of
the three elective general education courses appears . somewhat
larger than that viginally envisioned by th: members of the com-
muttee. o
. e 39 e
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The program remained relatively unchanged and unchallenged
for almost ten years. Equipped with the hindsight which thirty
years of history can provide, one can see that the seeds of the pro-
.gram’s demise lay in its rather narrow petspective on the world
and a dubious psychology. It is a tribute to the early faculty'® of
the program that it carried on as successfully as it did.

The first break in the consistency of the program occurred in
1959 when the faculty accepted the report of the Committee on
Science in General Education. better known as the Bruner report.
The report reected the historical and philosophical approach which
had dominated the structure of the natural science requirement,
and contended that “little 1s served by historical or philosophical
treatments of the development or significance of science.” What-
ever the merits of such 4 contention, the* Harvard faculty accepted
this premise of the Bruner report and consequently permitted
students to substitute any two natural science courses offered in-
the departments for the general education requirement in natural
science. This was essentially a reversion to the distribution system
of the first dcudes of the twentieth c-ntury.

~ The second major change in the Harvard program came when,
in the face of mounting criticism that the generul education pre-
gram had become out of date and unduly rigid, the Committee
to Review the Special Status and Problems of the General Educa-
tion Program, popularly known' as the Doty Committee, was ap-
pointed. In 1962. the Doty Committee quickly found that the
Redbook was simply an inadequate basis for an educational pro-
gram of the 1960s. Aside from the rather parochial commitment
to the supremacy of Western society, the Redbook, it was charged,
dictated a set quantity of knowledge. primarily historical and
philosophical. which would no longer suffice as prepartion for
participation in a rapidly changing world.

If the institutions of Western society could no longer serve as
the focal point of education then a new means had to be found
to unite the curriculum. If, as critics of the Redbook contended,
courses focusing on non-Western societies and contemporary social
dilemmas could have at least equal value to the student-citizen as
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a selection of ‘teadings from John Stuart Mill, then one would have
difficulty defining what could properly be termed general education
and what lay outside the parameters.

. The report of the Doty Committee was returned to the faculty
in_May 1964, with the recoinmendation that the general education
program consist of two major divisions, the humanities and the
sciences. This classification was an attempt to separate the

- quantitative. empirical approach to human knowisdge frdm those
disciplines which did not utilize quantification as a central metho-
dology. Thus econometrics, behavioral and social statistics, and
the like. would fall into the realm of the sciences while the -
theoretical areas of the social sciences- would be relegated to the
humanities. The social. scientists did not accept this proposal with
any great enthusiasm. The report, as one member of the Doty
Committee put it. “was hombed into oblivion.” In March 1965
the report wuas sent to the Committee i Educational Policy for
reformulation.

In December 1965, 4 new General Fducation Committee was

© appointed and presented with legislation from the Committee on
Educational Policy in April 1966. The Committee on General

Education. under the leadership of Edward Wilcox, was mandated

to create'a more flexible general education designed to eet the

needs.of students of the 1960s while maintaining the old structural

divisions of the Redbook. The committee responded to its mandate

by inspiring the creation of a set of new, often interdisciplinary
offerings. The rapid profusion of courses included in the general

education program has become its thomiest educational problem.

This rapid multiplication of courses reveals that ‘the committee

. had been trying to tread the thin line between diversity of offerings
- and chaotic eclecticism. The program has retained the structural
division of natural sciences, social sciences, and humanities. Within
and amonyg each an cmazing varietv of courses may be found

ranging from the principies of physical science to the history. of

France. Though the attempt to diversify- the general education

. program s certainly laudable and necessary, its lack of coherence
and unity as a whole leaves unclear the educational outcomes. In

— 4
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. March 1971, the splintering of genetal educition rcached its climax
- when the Harvard faculty voted to permit the substitution of any
twa departmental- courses in the. appropriate area for any one
general education course. This move uppears to vitiate the general
education program at-Harvard by returning it, at least as fhr' as
any individual student is concerned to the dlsmbution system in
‘vogue. before Conant’s ddy. It reintro-luces all the evils in that
system which the general education conception was calculated to
elimiuate. - ' '

The tension between flexibility of design and clarity of purpose
which has marked the history of general education at Harvard
is perhaps inherent in the natyre of general educztion, An educational
program desu,ned to meet the ngeds of students in a rapidly

~ changing society \\I” inevitably flirt with ambiguity and confusion.
> Many of the courses listed as gendral edur.mon courses in the |
Harvard catalogue appear well designed, mterdlscnplmary, and
in keeping with the aims of g,ener.xl education. The current
catalogue lists such courses as The Social Context of Medicine and
Heaith in America, The. Social -Context of Science,. chhnolof&,y
War and Peace, and Law and Social Order. What is unfortunate
is that the Harvard faculty has been unable to establish criteria
for distinguishing those courses which fulfill the function of general
education from those which clearly do not. Certainly the revisionists
"have a responsibility to develop a clearer central theme and a
new system of curricular organization consistent with it. In any
event the original concept of general education at Harvatd has
been considerably replaced by an early and intensive specialization
for any student who chooses his courses in accordance with this
latter goal. '

THE UNIVERSITY OF CHICAGO

In the earlier days of the general education movement, the
, . clearest, strongest, ‘most cogent voice urging basic reforms in
higher education so as to provide a proper general education

. for American youth was Robert M. Hutchins, president of the
University of Chicago. A perfect exemplar of the depth of intellect
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and the breadth: of Icarmng of the type he advocated for all youth _
whether they - continued  their formal education in one of the -
specialized divisions of the university or not, Hutchins contended
in 1036 that: . ’ -

. The times call for the establishment of a riew collegc or for an
: cv:ngchstlc movement in.some old ones which shall have as its object the
conversion of individuals and finally of the teachmg profession to a true
conception of general edutation. Unless some such. demonstration or some
such evangelistic movement can take place, we shall remain in our con-
fusion; we shal! have neither general education nor universities; and we’
shall continue to disappoint the hopes of our peoplets °

That Hutchins- was not only a most perceptive observer of
the conditions in American society and in the house of learning’
in his day but a prophet as well, is proven by -the state of our.
society . today. We have universities to be sure in. abundance, but _
we-do not have general education. As he predicted,_we are in a
greater state of confusion forty years later than we were in 1936;
and the attitudes of our people, old and young, show that’ their
hopes to .a marked extent have been disappointcd.- _

Since Hutchins® institution, the University of Chicago, early
adopted the most radical program of general education in the whole
colntry, and for.a score of years served as the example for the
development of related programs in other colleges, it is apprapriate
to review it critically.. From the time’ Hutchins arrived at Chicago
in 1931, he engaged the wllaboratlon of a group of colleagues
committed to the idea that basic reforms were essential in under-.
graduate collegiate education in the development of a’ unique
pregram of general education. The results of their efforts led to
the establishment of a separate college division with distinctive
features derived from Hutchins' concepts expressed in his Higher
- Learning in America, After some years of experimentation and

revision had occurred the college program was firmly established.
By the mid- fomes it differed in several important respects from
undergraduate’ education at most other . collegiate -institutions. It _
.allowed and cncouraged students to enter th¢ college after two
years of high school. It placed students in .the program on the
basis of examinations which determined the- extent of their earligr
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elsewhere of allowing the student to choose a large proportion
of his undergraduate instruction from a variety of courses, often
completely unrelated, and it placed primary “responsibility on the
student for his owri education by determiring his eljgibility for, the
“bachelor’s degree by requiring him to"pass a series of comprehensive
examinations not prepared by his instructors, but by an examining
body. ' .

The catalogue for 1947-48 describes the major objectives’ and
general features of the college in the following words:

The Chicago faculty has developed a system of general courses which

_cut across many special fields and consist of a careful selection of funda. -

‘mental materials in mathematics and the natural sciences, the humanities,
and the social scignces. A program in writing and language parallels these
general codfses. As the student acquires information and learns to think
for himself, he should develop an ability to communicate this knowledge.

The course in writing is desné,ned to-teach students to present information ™

clearly, to explaina position or to set forth an argumcnt in a precise and
orderly way, to wrge a proposal or to present a plan of action persuasively.
In the last year. of his college work, the student takes a course concemed
with principles and methods, and designed to ‘integrate the studies he has
pursued. A reasonable m.:ster) of the material of thesc courses is required
~of all students. .

_ The content of liberal education has been but one of the concerns of
the college. A good college course must do more than provide a survey of

 the present state of knowledge. The body of that knowledge is not only -
vast but constantly changing. It is more important that a college student -

should’ learn how knowledge is acquired and tested in any field than that

he should memorize a body of currently accepted information. It is more

important, for example, that a college student .should learn what kinds of
problems the physicist investigates, how he formulates them, and by what
methods he seeks to' solve them,<than that he should memorize a set of
generally accepted. facts or theories of physics. Knowledge worth the name

" must be more than a memory of facts and of favored interpretations of

facts. It involves an undesstanding of the ways in which facts are acquired
- and the processes of reasoning by which they “have been interpreted. . All
real knowledge inclades a grasp of reasons. College education must, there-
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‘schoolmg Most 1mportantly, and dxstmctxvely, 1ts‘program consxsted'
of a series of integrated. courses coVermg the major fitlds of-
knowledge, a feature which differed materially from the practice.




fore, comsimt fundancotally of the examisation of argamenes ind the
peactice of reasoning. .

In the main, the ollege had its own separate organization and
"faculty which freed it from the domination of members of the
- upper dhivisions, many faculty members of which opposed the
program of the college in principle-

In accordance with this philosophy and these goals, the college
program comsisted of the following course requirements: two one-
year courses 'in wnting in English, three sequential one-year courses
i the humanities, three sequential ooe-year courses in the social
sciences, 2 one-year course in mathematics, three one-year courses in
the natusz]l sciences, 2 one-year course in the biological sciences,
2 onc-year cousse in the physical scences, an elementary one-yeas
course in a foreign language, a oae-year course in the History of
Western Crvilization, a one-year course in the methods and relation-
ships of the fields of knowledy~, entitled, Observation, Inter; -station,
and Integration. There were some exceptions in these requisements
depending wpon the amount and kind of formal education the
student had had at the time of admission, but no one could
receive the bachelor's degree who had not mastered this subject
matier amd these intellectual methodologies.

Thas program of cducation was gemeral in two respects. It
was based on the thesis, advanced by Hutchins that all citizens
irrespective of their persona! intellectual interests or their future
calling have to have an “intellect properly disciplined, an intellect
properly habituated,” able to operate in all fields. Second, the
program assumed that specialized education for a life of scholarship
of any orher vuxation should rest upea and not be confused with
broad intellectus] development.

The Chicago program had the merit, too, of placing the emphasis
m educatson where it properly belongs, not on grades of achievernent
in a spectfic course, but on the body of knowledge and the intellec-
tual abilities which the student had mastered and made 2 permanent
part of his intellxctual equipment. At the time of Hutchins'
departure, opponents began so dismantle it structurally and restore
features of the old distribution system which reintroduced specialized
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of 2 general, common intellectual experience for all students. ~

F. Ghampion Ward, who served s dean of the college for 2

“ number of years characterizes its program and faculty in the
following words: o

The college offered a balancrd and prescribed program of studies in
guages, with culminating efforts to employ history and philosophy as
means of “intcgration.” Studenrs were admitted to this program after ten,
dﬂm,ortvdvcyeusolsdmohpg,mdthcyw«ephadinitaakvd
approprustc 1o their prepasation and competence; therefore, they completed
2t in varying leagths of time. Three years (ay, there was the rub) peoved
@ be the time required of must students. Upon completion of this course
of study, the University of Chicago's bachelor of arts degree was awarded.

This curticulum was developed and taught by an auntooomous faculty
of the univessity, grouped in divisional staffs but without the conventioaal
departments offcring “majors” in single subjects. These teachers had the
asual seadiemic gredentials 1o specialized felds. Some also beloaged o
departmacints of the ynrversity's graduate facultses; some did not. Advance-
 ment in th: college {ivulry ®as based upon teaching and upon contribations
to the smprowement of the cysticulum. Therefore, it was not possible to
. ruin the sepuaton of @ gpombee of the college faculty by “speeading the
masty; (UOr chisg he was a geod iteacher.

The piigcpad mhtevials ¢eaplaped in the college were original works or
selecttions thuerctrom (“Great Snippets”), rather than textbooks, and the
priacijpal method of teaching was lhy disansion of these materials in peep-
antion: for examuminons tof set Iy the instructor. Contrary to a number
of widesipread impressaons, 1hei was no master list of Gre+t Books; most
of the texts were modern in dilte; the medieval period was on the whole
acglested; selisctions were drapiged more rapidly from year to year than is
most courses i chzrge of individual teachens; and two years of laboratory
work wete requined in the three-year natural science sequence. '

The vweral] end of this education was to teach students “how to think "
Ia a free and increasingly complex sockty, men and women are confronted
constantly by diversc statements purporting to b true, by akernative
courses of action clameng their adherence, and by individusl works of ast
mviting their adiniration. The college sought % give students the knowl-
edge and antellectual competence required to choose ; wisely and live well
im such 4 society. u

la 1930, as dean of the college of the Uncvenity of Caicago, | was
fash enough to peocliim in print that “In the axion, ‘gemeral educstwon’ o

— A —



at Last in vogue. !zsprindphsbidfairtobeéomdleopaz:iveednationzl
tbmyofdx-xcmindezof!hiscennny." This act of bubris was soon
avenged Thrce years Liter, oa the darkhicg plain of the university's
inzcrfamhycumd!,myca!kngmdlfomdomsdvcsmggihgm
salvage some part of the university’s curriculum of general studies and
some degree of authority over what remained. 1 had not yet understood -
the peculiar mixture of shullowncss and volatility which marks che discus-
sica and practice of cducation in America, .

As Ward observes, substantial changes have been made that
permit the student rather than the faculty to play a decisive part
in determining the content of his program. Where in the forties alf
students took’ essentially the same complement of courses for
four years. there are now” considerable differences between students’
programs depending on which of five optiops he chooses. He
may mujor in the physical sciences, bickgical sciences, social sciences,
humanities, or get 2 broader education in the New Collegiate
Division. The first four divisioms have been rejoined to the cor-
responding divisions at the graduate level. Many more faculty
members now teach at both levels than was true earlier. Through

- the reintroduction of electives, it is possible to specialize intensively

in contrast tc no real specialization earlier. However, through the
New Collegiate Division 2 stadent can gain a broad education
somewhat like that which was the requirerent earlier.

Chicago has, bowever, still retzined more of the features of
a broad general education program than the other institutions
which established similar programs in the thirties and forties.
Even within the divisions which emphasize advanced specialized
snstruction for graduate students, many courses are offered for
undergraduates that cut across disciplinary lines in dealing with
a vaniety of topics nit customarily found in a single course. Moreover,
all freshmen are still required to take the common core four-year
courses which ¢ not specifically related to their own major interest
and many of the topics studied deal with such complicated human
problems as population control and ethnogruphy. )

Perhaps the situation at Chicago can'be summed up by saying
that the allencompassing general education program of a2 quarter
century ago has been broken up, but a core of general requirements
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semains which provides some commomality of leaming for all
stedents. Nevertheless, with the exception”of students registered:
in the collegiate division, who constitute a minorily, it is now
pessible to specialize in one of the four other divisiuns, and get
a major in the humanities. or the social, physical, and biological
sciences. This reversion to some of the principal features of the
distribution  system which characterized the college curriculum
after the sbandonment of the freeelective system early 1n this
century tips the scules again in favor of specialization. Moreover,
thosé who chouse to comy lete the upper three vears in the collegiate
division constitute only o small percentage of the total college
earullment. The ngures for this academic veur are as follows: in
the sovtal suaence division. S66; n humanities, 407; in the bio-
logical scienves. 321; in the physical sciences, 285 and in the
wllegmate division: S3.

‘To. what extent this reversion reflets the pressure toward
specialized learning 1 the faculty or response to the demands
of srudents who today are intensely concerned about using their
college education to prepare for a specific job after graduation
cannot be stated. Doubtless, buth of these forces and others are at
work. It must be admtted. however, that even with a2 return to
divisiona! speciafization in the college at Chicago, when compared
w ith other undergraduate programs, Chicagy does offer the student
who wants to do so the opportunity to pursue a curriculum that
will provide him with a breadth of knowledge and intellectual
skills essential to hve an informed and intelligent life And in the
last analysis, these huve been the objectives uf general education
as expressed by the leading thinkess in the intellectual world for
centunses. It is proper now to assess the possibility of a vital re-
surgence in genera! education in the entire community of Ameri-
can higher education. ’

Alevander Mukicohn, “The Unsty of the Curtsculum,” New Repuablic,
Oxt. 2%, 1922
1. John Stusrt Mutl, fussparad Addvesi, Unaveraty of S Andrews, Feb.
1, 1867 (Boston. Littell & Gay, 1867), 7-8. (Hilics added.d
2 Geotge P. Schiudt, The Liberal Arts College (New Brunswick, N.J.:
Rutgers Uneversity Press, 19973, 186
—8
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3. A belpful historical treatment of general education can be found in
Russell Thomas, The Search for a Comuion Learning: General Iducation
1800-1960 (New York: McGraw-Hill Book Co., 1962).

4 Harv . Carmun, “Eduzating the Individual: The Challenge of
General Education,” Journ.i: of Higber Education,. XVII] { December 1947),
460.

5. José Ortega v Gasser. Miyjnp ©f the Unizersity { Princeton: Prince-
ton University Press. 1944), 50-01, 9-92,

6. Daniel Bell, The Returming vi Genersl Fiucsion {New York:
Columbia University Press. 1906). :

7. Dantel Bell, "A Second Look at General Education,” Semiinar Re-
ports, I Nov 3 (Dec, . 1973}, S-G.

8 Harry I Camman, “Reminiscences of Thirty Years: General Educa-
ton at Columbjy € ollege,” Joornil of Higker Fducsticn XX (March
1951). 117,

9. ihd., 119. -

10, fhid, 119-20.

Y1, Coieombeg Upsrerars. Bulictre of Difirmaion: The Aunouncement
of Columil:q College fur the 195t Winter amd Sumnier Sessions 1947.
1948 (Feb. 15, 1947, 4% und Pavsin.

120 The favor of student comments and frustrations can be sampled
n the Columbee Barvad Cronae Gurde, 4 student-run (onsumer report on
the quality of the course offerings an the undergraduate disisions that began
in the cirly sixties and has « tied ws a0 maodel for similag endeavors on
CHMpURE doross the nation. Altk wmgh Contemporary Civilizations's ratings
have been msng an the pust tew yars, the 1975 Copre Guide continues
to ate the inexpenienced instracor 0f preceptor gt - ansequence of turn-
over and specialized praduate tratmung ) as the major villian cliating the
wrath (or despair) of <udents.

13 The reader should note that the Redbook also dealt extensively
v tth the reconstruction of the sceondary s)chool curricalum. The authors of
the Redbook were concerned with the. problems besctting the educational
system throughout the nation. v

M. A Harvard “ourse” consists of 4 twosemnester sequence. Thus the
8x genetal education courses comtituted twelve semester-length courses.

13, The carly faculty induded such luminasies as Gerald Holton, H. D,
Aiken, Crane Brinton, Sumuel Beer, and Northrop Frye.

16. Robert Maynard Hutchins, The H;H‘:_'}.rer derning i America (New
Haven: Yale University Press. 1936), 87, '

Sy
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IV. THE PERSISTING MISSION
OF GENERAL EDUCATION

Knowledge is not 1 loose-leaf notchook of facts. Above
all, it is a responsibilty for the integnty of what we are,
pomanly of whar we are as cthical creatures. You cacnot
possibly muntain that informed integrity if you let other
people run the world  for you while you yourseif continue
o lLive out of a1 ragbag of morals that come from past

" beliefs. - J. Bronowski 4

To reanimate the gene—rnl 2ducation movement on 1 national
scale will require an entirely different approach from that of the
1930s and 1940s. The primary motive in such a regenerative effort -
cannot be 2 determisration of the basic instruction which the various
departments must offer 1o aquant students with the elementary
content and the speialized skills in courses designed for those who
intend to enter 2 schularly «alling. The original point of departure
for curricular recoastruction ivday lies outside the scademy. It con-
sists of a review of maua's major problems and the conditions cf
existence which all citizens will normally encounter regardless of
their individual intellectual interests or their chosen career. In sum,
to succ.ed today where it miscarsied yesterday, the reshaping of
zeneral adwmaton must begin not with a consideration of subject
matter but wiik iiuman problems. Some of these will be as ancient
as those treated in <he Old and New Testaments and in the humanis-
tic writings of the Greek - nd Latin literati. Other queries will be as
nsw as the moral sad political issues adising from the dangers of
radiation inherent 1n the spread of knowledge about snd the capacity
to achieve nuclsar capalility among an ever-increasing number
of nations. '

Man's very nature and the surrourding conditions of his life
demand that his edication be concerned with problems and the
decivons cire.amstances will force him to make. Personal pecblems
will arise out of his own being. his physival aceds for foed, for
comfortabl~ livirsg, for undishirbed rest, and his emotional aeeds

—
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for Jove, a fceh'ng of wanting to be a person of worth, of seei:z
meaning 1n his existence. Man also lives in a society of other human
beings all of whom share thoughts and strivings similar to his own.
The realication of satisfactions procesds differently, however, = ith
different members of a culture. Conflices of interest arise which
under a democratic form of social wrganization are supposed to be
resolved by rational discussion and consideration of the overnding
good of all. In attempting to deal effectively and satisfyingly with
his own needs and to live in reasonable harmony with his fellow
human beings a person must mevitably face puzzling questions,

‘and in the last analysis. these questions must be answered pragmat-

ically in terms of reu! life situations not theoretically in the laboratory

“or library.

Robert Hetlbroner. 4 noted economist <nd author of An Ingquiry
nto the Human Prospect. at the very outset of his treatise raises
4 question that undermines vur long-held conviction that education,
at least 1o ats present form. has the potential to solve all human
problems and to assure the future well-being of the race. He
expresses the arresting opinion that:

There 5 2 question 1n the uir. mow =i :d than scen, hke the invisible
approach of 1 distant storm, 4 queston thet I would hesitate to ask aloud
did I not believe 1t exasted umvoned 1n the minds of many: “Is there hope
for min s

In unother (ra such 4 question might have rased thoughts of man’s
ulumate salvation or daminaeen,  But today the brooding doubts that e
arouses have @ o with life on carch, now. a ' 10 the relatively few gen-
eral sin that onsttate the limit ot our capaaty o mmagine the future. For
the questior asks vieher we .an mmaaine tha  tutere other than as a
continatic~ of the darkoess, Guelty, and disorder of the past; worse,
whetlicr we do oot foreses 1 the humuan, prospect @ dderioration of things,
even an o pending catastrophe ot fearf 1 ghimensions, !

Ihe present generation of adults Fassed s formative years 1n 2 climate
o extraordinan self conhdence regarding e direction of social | che 1Re.
For the oldest among us. this sceunity was fouaded on the hingering belief
n Uprogress” inherness from the late Victorian era - a belief suffused for -

. some with expectations of rehigrous or moral perfectabilty, for others with

more cautious but no less sustaining belicfs in the solid prospects for
bourgeois society. -
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Today that sense of assurance and control has vanished. or is vanis g
rapidly. We have become aware that rationality has s limits with regard
to the engineering of social change. and that these limifs are much narrower -
than we had thought; that many economic and social problems lie outside
thie scope of our accustomed instrumentalitics of social change; that growth
does not bring sbout certun desired ends or arrest certain undesited trends.®

Sociery establishes educational institutions pr.imarily to preserve
the culture it has created or inhierited. and wishes to pass on to future
generations. In o democruacy. however, provision is made for the
improvement ot the lut of the mdividuad through his uwn efforts
and the enhancement of the collective life through the joint con-
sideration and acuon ot the entire ditizenry. As the processes of
change proweed problems inevitubly and continuously arise. This
situation has existed since the beginning of time and because of
the present improvements in communication and transportation,
many-earlier perplexing situations have in the past century become
enormously more cumplicated. Some  historians and observers of
the present hunian condinon believe that unless the riddles of our
tume can be reselved the fate of munkind rests in the balunce. If
education is to discharge its responsibility 1o this sitvation, 1t must
hélp our people to identify the existing matters of concern, supply
them with the most creditable knowledge related to their proper
treatment, cultivate the hzbits of reasoning that lead to sound con-
conclusions and wourses of action, and invest the whole process -
of education with 1 consideration of the values that properly applied
m dealing equitably with bewitdering human situations wil{ enhance
the o nditions of life for this and future generations.

rt .. impossible and unnecessary to catalogue all the mutters in

cour soctety which muost be thoughtfully dealt with if hife today and

tomorrow 15 ts be worth the living. They are sbundant and_ every-
where evident. The meie dtation of some of these harrying situations
will itlustrate where the primapal thrusts of education mli'st"bc, If
this impostssy, list of exigencies causes suxiety in the lay reader, it
need not do su. Nor need the educator feel that the responsibilities
tho. place on him and his associates are intulerable or inca‘pable
o «dicharge. Therr resolution, however, will require a wme"y('hat

:
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d.lﬁetent set of purposes, content .md methodology of instruction,
and techniques of evaluation in the educational eff ()rt

PROBLEMS: Tkt CoR: OF lxsmucﬂo.\'

Present urgent concerns should serve as the focal point around
which programs of general instruction are organized. They would
include such atfaurs as inflation. energy availability .md consumption,
the real as contrasted with the fictitious fumtmmm: of government,
the failures in our judicial und -penal systems. the impact of the
various media especially_those engaged in advertising, international
affairs and the charucter of our foreign policy, the plight of the
consumer and his’ representation in the bodies™ that control public
utilities, policy- makm actions of lubor and management through
arbitration in’ which the user of goods and resources has no voice,
wars or lesser contlicts in various parts of the world in which we are
or likely to become involved, the rise of terrorism in our own society

-and the other cultures which for decades have had high fevels of

formal ~ducation and relatively high levels of economic well- being,

the increasing use of alcohol and other drugs especially among the
)ounu sex m all its rel.monshnps and u)mplu.ltxons racial conflicts

at home, particularly those invotving school busing, religious conflict,
equal access to education and employment, the value system by which
we shape and manage our individual and social lives. equal rights
for women in all sectors of life. social responsibility for the aging,
retarded, infirm and the emotionally disturbed. the citizen's right
to privacy in his own life ..-d in the community and a’host of other
matters the solunton of which wili determine the well- being of our
people at home and our status among the - nations.

In any new atiempt to reconstruct the curriculum and the life
style of the campus so as to prepare youth for a more enlightened
and effective life one obstructive assumption must be rejected at
the very outset. It is the mischiex »us notion that to participate in.-
public decision making on such a ublquxt()us social issue as, for
example, environmental pollution one must acquire a huge body of
systematized bz&w/edge drawn from the research of chemists, en-
gineers, and petrologists, to say nothing of the related arcana of
humanists and social scientists. To gain insight into the nature

' —53— . -
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and sources of reliable knowledge the student must, to be sure,
advance into the upper reaches of a single discipline, although

_this theme has obviously been overplayed in recent yeuars to recruit

students into the splintered courses in the various fields of learning.
But having gained an acquaintance with the ways in which scholars
go about the task of producing “rcliable” knowledge in one heid,
it is patently not necessary to repeat the process in all others from
which the effective citizen must gather the information he will
need to make informed judgments.

In fact, the whole foundation and. efficient functioning of a
muodern democratic society is at issue in the conclusions reached on
the kind and range of intellectual experiences required for making
decisions on the major problems of our times. If it is posited that
participation in the discussions of such matters as ecology or the
distributicn of income in a democratic society, problems of prime
concern, requirss the student to pursue a long sequence of courses
in the related disciphnes. then our traditicnal system of citizen
involvement in public decision making obviously breaks down of

-its own weight.

Entirely too much concern has been voiced in recent years about

the. difficulties imposed on education by “the explosion of modern
knowledge.” The exponentutl increase in the bulk of facts in the
various tields of scholarly endeavor is undeniable. The real utility of

much of this massive burden of fact and theory to the nonspecialist .

or even to scholars i other areas of study is negligible. Even granting
that the product of modern research is indispensable in shedding
light on the intricate problems with.which scholars are properly
concerned, it does not follow that the average citizen needs to know
anything about the activities through .which much new knowledge
wis derived or the implications of its results for further study.

Participatory democracy is shrinking among the nations. If this
ty‘jwe of social rganization and government is to be preserved and
reinvigorated in the United Staes, and us a natioh we are to regain
our image among others 45 a self-determining, freedom-loving people.
the major dedsions affecting the human enterprise cannot be
delegated to a group of elitely informed surrogates.

— 54—
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The potential evils inherent in a narrow, specialized, professional _
education were recently dramatically expressed by the seventy-year-

“old Albert Speer, Hitler's minister of munitions, when he was

released from a twenty-year prison term. According to the columnist

“Svdne) Harris, in an interview on the Phil Domhue TV show,

Speer said: “People who ask what "practical’ purpouse there is in
studying such subjects as history and philosophy need to be reminded
that they ‘tre the unly subjects that ask fundamental questions—what
1s the nature of man. what is the 'good society, what are the
proper ends of civilization. and so on.” Harris goes on to say:
"The Germans were the most educated nation in the world,

the narrow sense of scholorship and’ technical skills, but this was
not tr.mSl.;t(‘d by their academic system into ethical or phnlosophlc
terms.”. Then the commentafor adds: “Too many talented men like

.Speer grew up innocent of the moral truths and social opinions

it tuuk him twenty years in prison to recogmze "

As the founding fathers contended, effective partnup.ltlon in
sudial decisions presupposes the general dissemination of knowledge
among the people. The great moudern mass of esoteric knowledge
must, however, be sifted. first, to Jet the breeze of cominon sense
winnow out the chatf of trivialities referred to by Maslow, Kaplan,

and other perceptive intellectuals and, second. to extract the relatirely’

small body of fact and theory the average citizen must possess to
play an informed role in the deasion-making processes affecting
his own life and the lives of his fellow citizens.

Rejecting dictatorship, the other opticn to a democratic society
is to embrace some form of intellectual oligarchy in which the few
highly informed in the various fields of knowledge will make all

“decisions on public issues and the quality of life that flows from

them. As philosophers through the ages have observed, and as
recent events have so Jearly demonstrated, this simplistically at-
tractive proposal suffers from two serious defects. First, some of
the major.issues of life cannot be dealt with definitively even by
the most fully informed minds, be@use with all our vast resources
of erudition no one has yet come up with irrefutable answers to
the most mpertant human questions. -

_;?5m
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. The more compelling objection, however, arises out of the fact
—-..._that, as the recent conduct of some of our public-officials has so
dram.ztxullv ‘demonstrated, fullness of knowledge. intellectual skills
- sound integnity, and unselfish concern for the common .good are
not nccessan!} closely related in the behavior of even "well-educated”
citizens. The brightest and best informed may be moved by self-
interest, not by. concern for the public good _An informed people
in whom the educational system has inspired ideals of high-minded
dedication to the common zood. a code of values by which to gulde
our public and private decisions remains the only acceptable alter-
native_to control by informed specialists or crafty scoundrels. A
proper general education for all. comprising values as well as facts,
prowdes the scle instrument for attaining this social goal without
which, as Whitehead declares: l
T - Mankind i5 new in one of 1ts rare moods of shifting - its outlook. The
mere compulsion of tradwion has lost its Force. It is our busicess —
philosophers. students, and  practical men —<to  re-create and “re-¢nact a
vision of the world. including those clements of reverence, and order with-
out which socicty Lipses into not, and pnncmud through and through with
unflinching rationality.”

a

STUDENT INVOLVEMENT IN REFORM

Constructing & broad intcrdlsc:'p'lin;xr}' program to meet the
needs of the day must also tike into consideration another factor
largely missing in kindred earlier efforts. The interests and the
previous life experiences of fouth (and hopefolly adules as ell)
who are going to pursue such courses of instruczion must be con-
sndered College students of the 1976: duler significantly from
thebTorerunners of quarter century ago. Today's student comes

" to higher education with the advantage of having learned ‘much
about the condition of the human enterprise at home and in the
four corners of the earth. Travel and rapid wmmumut‘)n by radio
".md television have provided know ledge and cultivated questioning
attitudes about world everts that his father knew, or cared, little
about. Moreover, teday’s students have clearer conceptions and
firmer convictions abeut the rights of citizens in our democritic
social order. Possessed of additional knowledge and moved by a

-
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. spirit of independent judgment many students today feel that much
of their learning, instead of treating the commanding issues of our
time, requires merely the acquisition of bodies of esoteric knowledge
_ little if at all related to the matters in our common life about, which

Py

they are keenly concerned.. - , R
-Much more than their predecessors students now recognize that
much of the instruction offered in the separate and proprietarily
conscious departments in the enterprise of learning is designed
to meet the needs of a small percentage of their classmates. This
instruction has for several decades been more and more designed
for those who intend to follow an occupation for which advanced.
‘professionally oriented courses. are preparatory.- A controlling fact,
thpreforé, in_any 'reorg;mization of the curriculum and the other”
educational experiences of the campus must be that the youth of
today are aware, as educational philosophers for two thousand years -
have ‘been, that' the character and quality of education to a large
degree determine the character and quality of -life. Whatever com-
- mittees, therefore, may be established to reconsider the goals and
* the programs of higher education for the days ahead ought to include
- not only faculty members from a variety of disciplines, but highly
motivated and knowledgeable students. : '

In an insightful boak dealing with the need for change in higher
education. and the part students ought to play in it, Harold Taylor,
former president of Sarah Lawrence College, has perceptively ob-:
served that: ‘ ) -

When the freshman comes to college he should begin his, college’career '
with a freshman seminar designed to explore the problems of learning in
tus new environment, of how to make use of the resources of the university
aird its surrounding community, and of how to relate to the problems and
issues of contemporary socicty and its educational and cultural system. . ,

During the first days ¢f his first week, the freshman should spend most
of his cliss time in this scminar, where the question of what courses and
teachers he should schoose would be the subject for group and individual
discussica and conferences with his adviser. This would include not only
the choice of courscs but the yaricty of alternatives onc or another com-

 bination of courses could offer in planning for a future career or .infsimply
planning for an education built around his strengths and interests,

—7—
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This freshman seminar would te the student's centef of gravnty-“in the . D

whole ﬁxst-year curriculum, the place to which he could bring whatever

’ problems he was concerned abnut, where he could make intellectual com-

panions and colleagues, -and. could count on a direct relation with one

- person responsiple for him—the seminar leader—who could be a mature

undergraduate, a selected graduate student, or a facult) member interested
in students‘

"The kind of general education. program that would emerge -

.from a consideration of the major social issues and problems of -

our time and.from the uninhibited input of student opinion would
differ basically from the distribution requirements which-have once -
again_ widely replaced the more general and ‘relevant instruction '
of several decades ago. E. Alden Durham in discussing the in- -

‘adequacy of undergraduate education and the need for a new degree

program for coliege teachers contends that: -

If student activism toda) nieans anything, it means a revolt against
professionalism divorced from the rezlities of life as students see them.
At no time in our history has there been a greater need for 2 general edu-
cation movement that has relevance for the hordes of young people pour-
ing into our colleges. This means a 'éombin:;ti(_)n of experientival and
academic education that guides student cnergy toward cornstruaive ends.

+. Experimentation and innovation in the curriculum of the first two years of

college are of absolute importance, and the emerging institutions ought 'to
take the lead. So far they have not; they have instead patterned themselves
in content and manner -after the more prestigious institutions.”

Barnaby C. Keeney, a former dean of the gfadua'té school at

. Brown University, also affirms the idea that graduate faculties ought

to "give understanding consideration to what is occurring in the
colleges and to the attitydes of students toward their learning
experlemen In an. artl..le on the Ph.D. degrée he observes that:

. There seems to bt: in the graduate school considerable isolation from
what is going on in the colleges, even when the college and the graduate
school are in the same institution or university. I wonder what the students
are going to do when they g"et around to trying to change the graduate
schools. They have, after all, produced more change in the colleges than

-the reformers. have over a period of two decades. They may very well do

the same in the graduate schools. They may do it well, or they may do
it hastily and mthqm great thought, even destructively.” It wou!d behoove

' the graduate educators of the country to take their situation more seriously.®
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New programa, though they would have the same wide-ranging
© poaks, would perforce differ in content, stracture, and meth
of ivatration from imstitution to mwtitution in accordance withs
" ihe ; evular dharacter of their vwn faculties and stodent constituen-
oW, ft would be calamvtously abortive to begin sch  academic
reconstruction with the thaught that one sutable body of knowledge
could be organured for a general education to fulill the weeds of
students m all tvpes of undergraduste imstitutions The unitginative
aping of the genctal education offenags at mah presupous and.
complex weuversates as Chacage and Harvard by colleges rangang
widefy w constituences and pesources in the 19408 acounted in
part for thewr inadequsces and ultimate dosolution. Moreoves,
the vitality and motivatin generated on a partwulas campus by
the inteliectual libor and commetment snvolved rethank.ing the
purposes of the changes and i designing the new strwctare ase
essential to the "ter dediated partiopati  of those who ace o
wonduct the prog. ams and appeasse thew merts and weaknesses.

FOro 1 ann Aseaw an CHom s

noacwrdasce with the poouple evencated earber thae the
surting posrt for any renewed attempt b design 4 mwre adequate
peneral education should be 2 review of the prnapal problems of
the day, the hrat deauons that have 1 be reachod relate to the
od of hic the Ameran peophe mish to recreate for the twnd
contury of our natomalty Neo patrnt o obpect to the series of
public. evenes alresdy in progress or planne! 1 celebrate the two
bundredth soowversacy of our aanwm's bueth, Noo shoukd even the
mwont gikal et of wasal vondtioss odes bt b0 2 prbl
eihubutine of our uarunched acsevements a3 & peopile

In vew of the confusion and mternal cnghice 4t home. however,
0 sy notane of our enotmously comprinated mternatonal o
valverncrits, dedroated and thougheful otirens must ask themmaeives
Bon n the years abead our prweless traditons of froedom ame
be preserved und our condition of wellbemg enhaoved Several
magwr effoets msde and outside the federal povermment have heen
wade tr aserss the prevent wmditon of our matosad hfe od w

Rl 1’, b

69




" .

. project our gmlls for the future. Vice Pressdent Rockefeller himself
apponted, and privately supported. the extensive deliberations of
4 panel of experts i prepare 2 st of recommendations on social
thoney i oue country, but the results of the panel’s Jdeliberations
have, as of March 1976, tat been released.

It would wem umely tor the Presadent of the { nited Sates at
the cntical stape moour sty to appowit & nations] com nession
of the hghest qualitations to sdentity .Atuumhle natwonal goals,
The membrershaps ot sk o body should be free from the restramnts
ot palatns and the b ot self seehing pressure groups  Thew
mussuon shoukd not be tomake turther elaborate scholarly studies
but rather. with the help of & quabited smf to brng together the
existing abundant bterature on natemal wims and prioritees, anwd
t peoduce a4 pepurt proposimg 1o ol actens tomand ther achieve
ment. The recomauescdati ns ot seen a body could, of wourse, identify
the potentidd ortnbutuss af 3 host of wal agences other than
educatin t the aschievement of 3 ncher. more stable, and more
equitable national e The man body of sids a repuoet should,
howmever. commoit ) 4wt of  recommendations peowiding  for

C & redireteon ot the peveral edudaten of our dtiens faom the
cachest to the bitest vears A sobgroup of the best infornwed and
abgevtively munded eduators and lay Gtizens should subsequently
be enlested bi use the repwict m prepanmg & separate doxumens Jde
tacling s practaal unpluarons tor the entine cducatsonal system.

. In briet, an ethart l» revive genetal miu‘nmm T htam .
with an Palves of cur mtmul foads and conchude sath Jear eV -
datwns regarding educatianad  hanges required for tiesr cealization.

-

Tur Prostrs Avrrosa 10 GENFRAL FOUCATION

.

o Uung thes adormation s o basts, imstitutons  shouid  witulite
womrwes of acteon lteadms b seforms whach the vanous departmvents
and thew asembers could Liarah o the early future. The departmental

- mvotvemer.  Fowild be adyusted 1o the comtrbutons whady speviabists
w the var. . arches of learmng «ouahd make o 2 nounded program
ol gemeral ©ativer conuerved e ferms of st rgeds.

e G} - ‘ \
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The gurdng prinaple in course organization and teaching
methoduwogy 10 suh row curncular ventures should be the con
fronting of the individual student with the problems of tife today,
and then othening hum the anportumty to see how existing knowledge
from 2 sude vaneny of sources could be emploved in thewr solution.
Students should parmvgate dully in the discussion of these sovial
poals and the vanous alternative means of reachang them through
the tuller. more relevant education of cur people. Wathin the limats
of they peexeniatnm st possible even (o sietth out the conternt
vy standuie of generad applicababity i the development of s
wenirse s but n flustraticos can he poonaded o shew how one?sih
podders might be treated

Obicntnans to the rrobler orgamzaton of the Girrmuiue: for
the puipeses of generai edusaton mast fint be net, however, T oo
problemoacliing approach to curpmular reconstiuction may be reyected
ot severa! crovnds Firtdhie waordd changes; therctore. the problems”
vhanige, Lonve wha 8 beamed todas wall he wnupphicable tomorrom
Sevornd grinugpies sod base theory of coitinming valadity w1 be
pegiecred o thae sonnern vt the .am.;.sﬂ\m;: ot a body ob smmeately
wsetud dacrs Tl etam g e o the W M tubons whah saoety
Hgs catabivhed ko0 0 s e each sceedty genesibor ane e
OUctred o TN ey B

The arswers o thewe ohevtumns are ot b o tied I may
e B bowennn e perscade the pelitioddly powerfal aders of
the sodetm 1o aoepe them Uxamimng the obyeutions Sest. thwe
tranutonmes oF relable hnomiedee soan undenishle fact The
satdatng o biwsiedee woequally a pooblem in the vstemats
couray am the sevend divoplees and ke gencra’ corrses would
have to he wpdead oo well Hence thay atpamrot aganst he
grobliemesolving 4y coach has oo specal relevase o the case of
groctsl eduarion Moeover the most mporant prcesses. of in-
tedlevtusl aorvits coe rnt Concernod worh the mgesten and e
tatron of wformaties They shoulad snvolve the cntws: examma tor,
o moterials whch bear o gvon human stistions, the Capacry
wr atatiEme and evaluare eurstiny imformation, the abdlitv to locate
and spimarve the suthenti wwurces of koww ledge. the shalls of Sogical

- o 61 e
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and coherent thinki. g, ar.’ e willingness to s s bias repasiless
of personal wnsequences With vuitable tia tang these qualiiise

ot mund can be cultivated. Indeed the: gl to be the essence of

utelletua) prepacation for dealing with cay prohhem if sdec s o
to have endunng walue Merely passing vn hodies of fact o 1dens,
a8 was done so aften e eather atrempty o ceneral educativg s,
i might be added. ontimues bo often to be the practive todday,
even o the SVeICmatn ourses fog LGS e Varioday Jmasphu(’&
o> self Jdeteating

Sev nd whether pronoples and pas 9“::;‘ wil be peglecred
o genensl alucation conceraed with tronsitoey rroblems witl depend
wnart o e methods L ostisoteon 3 the leamimy LTRSS v {ves
Aorere atan iy and tansmissin of wilfommation televan? to the
wnnediate proodem uader conederation. theoty and indlusive
pracoyles vatoje meievted It oo the other hand. the matter of
et T e s evamined s the inhit of vverrea hing sOKCepts,
0orelational cather tan discrete thr kg s emploved, the current
St will beoseen and resohad it larcer intellectual and
ety contents Thoss conteolhng ponopies will not only be per-
nnenth Ly bur the pradie oF searching for these larger
explanitony coanetts wih be calhivated This practne esemphfies
the e mneanes of the o general un contrast to the carler
vorsept shih oenated the cathermp together of 2 Large body
S knowirdge whah il pradiotes were evpeted to Pessess

Third, the obwection that Soth ks tedge and the scademy are
v stratuied oy to make teaching and leanmng on o problem sulving
Dasas araprastoable i nirestabiy valid The wontenuon, how ever,
that these conditiorns must Gntinue indefustel 1 cettanly  not
trar Senntacst and orgamzstonal dithoultes are really the basic
stuodig hliks i any simprovement w the (baracter and quality
of hagher education Unless the barpers that separate the varmas
beadses - f knowledioe wan be breasched and the wadems satraps
which rema bave control wan be browghit into «ooperatively working
unets. ot will be impvssible to develop an adequate general education.
The swtal problems mentwoned earbier will then be resolved mot
by reasorabde consuleratoon of the vrgent need for & revensideration

©
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of the character of undergraduate education, but by the force of
casual circumstances, or if the public reaches the conclusion that
existing practices are totally incffective, by ovutside dictation of
policy.

(RIME AS AN FDUCATIONAL Prosiem

Having dealt with the drguments against a problems approach
it 15 now necessary tu show in 4 modest way how one pressing
problem of our day might be treated. One such matter of which
3l ctizens are heenly wonsGous wn be used to suggest the coatent
and structure of 4 new ‘ype of general course - 4 hypothetical
umt of mstruction dealing with the wmplicated business of crime.
Swh ap wstructional umit would as suggestcd necessarily draw
upon the servies of a4 number of persons possessing particularly
relevant knowledge and experierxe. To be sure, many courses are
already offered by specialists in this field. by sociolegists, crim-
nolugrsts, and penodogists Regrettably, because of required prerequi-
stes and the speciahized nature of mach such instraction, with
the exception of & few students who ttend t: follow a career
¢ telated oucupation. the number of undergrads was < ho emerge
from ollege with aov m re reliable krowledge aboat the iidence,
evotogy, and treasment of  nime than they had wher they eutered
15 desturbengly smail ‘ .

Moreover, the human values invalyal i dealing with cruninal,
and thew wntums are otten buned under 4 plethara of fads and
theories remute trom the realities of the street. It is consequently
oot sutpristng to hear m sowjal gathenings of persons holding
bachetor's or even advanced degrees suggestions for dealing wirh
low bweakers whach reveal tota wnoriwe of the womplex forces
At work i felonwnsy behavior. These proposals run all the way
from sterihration of 4l those convicted of MAr CrHmes o prevent
the propagation of therr kind, which nu reputable genetwist would
UpPert. o the himdbing of suspects un the spat whih has been
proven to be nw deterrent even i s violitron of our devtrine of
wnowent until peoln cukts is disregarded Less drasta but equaliy
unsnformed and simplist proposals are commonplace among the
“educated” for handhing other presany ssswes of the day smh us
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those related to ewology and ersrgy vhich affect the daily lives
of all vur people. The behavies ¢f these modem pseudo-Solomons
exhibits the fact that they kv pothing sheat the emplexity of
these problems nor abvict the ntzilocrual me-hods ot deabn, with
them More importantly their education has cbviously frt=! o
sccustom them to constder the human vatae amsideranoss invo' ved,
Chich is realis the shorfiomieg which prevents us rom getting
at the rond causes oF our present rrcdu.mwnt

If the common run of atzens whe have had the advantages
of an advarsed education sie to be able to thimk about aad part-
vipate i pubin descassiens ot sach an urgent soonal problem as
crune. therr vdeiton mast learhy embrace 4 duferent content and
4 methodologioal o nach whede diiens Brom common practiee
f\)d.ﬂ

These comples wind creatiy vanad problems, theugh they require
ey of aelndie tacts and olvootoe consideranon by mformed
atizens, vivieushy ity s widely o the structure ot muxlern
koowledge Hint ae mstractong, progrm made up of the usual
hmited  specabied uts of nstrudtion cinoet possibly meet the
needs of the wverage aten These problems artd rssues cannot
be adequately treaed even by experts i the comprehensive fields
of learmirg such as the sovl and oaturad soences Such extensive
subjects respuire b adequate teatiment the mtimate collaburation
of persans sl possess heow bedie and evpenene wog diversaty o
descaplines the amtent ot which bears some relanenshup to 4 par-
tubar problem.

In the mutter of cme. tor esamgle. o sensihle way to begn
might be nest to anafve the ciemery i the hife ot mdividuals
and 1 osocety ot farge which appear to be related to o rimanahity
and ity causes An abundanee ot factual data dlready exass on this
subject and there are 1o most msBtulions of cEnmuatties persons
possensing defmitine and expert spuns on this comples subjexct.
Ore wan readis deoanfy related aspeats ot the personal and soual
hite o1 the potental or atudd law bresker whach are treated by
the vanous shisoploes represeneed in mest mstititions of Ingher
adiw ation Normatly these would imdude socologses, psychologiste,

-t e
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economists, political scientists, chaplains. nutritionists, and others
whose systematic knowledge of their <abjects has an obvious con-
tabution to make to the design of a4 comprehensive program of
study dealinz with inme. its Causes and cures, Moreover, most com-
mumities i which wleges are tocated un lude persons outside the
teaching rrotessiin whose experence and - knowledge  could
mormousiy enrh and muke more realistn instruction related o
this subject mdudiog Law vers, <ol workers. dges. parole officers,
and psychnatents frvennaally, the progcrans ot eraduate schools,
a wallb be oathued e deral in Chapter Vo should be so altered
av tecenable those whe parsue the Ph 1D degree in the expectation
o becomun:: reabers won have suttaentty hroa knowledge of
the celated sebioct motter bar for the present o team approach
will be nevessass

Mechatinn oo b tound 1 10 . the cosources of this tvpe
of vaned goep of o edgealile petsens an the Jithcule eask
cbmtercelating thar sreontved Mpeience anow mesmngful way
tor undereraduate astraotnn for ot students. The  save-
process shonld be cnipoved deating with the other Mujor topecs
Of COreTn W the nenn cencdlv Unlibe the cartier attempts
to desine this LAY rrerrated uter of gostruction the Jesygmers
should e thud o et o i..iitruf‘mnpu presentation of 4

streany 0t b G bavow fedoe Stadents 1 theme dayy Teft conienes

hiving  erarercriad « ol HMPTOSSho st sherdes of comrplex soctad
problems This dorgooied and repettival treatment of complicated
subpeats was ne Crothie acakiases of seneral education which
contrbuted tow o gt i s respechats critics were pustified.
The woad seald bevaend 5o wereelite the varied knowledpe
and shanie o Perseas st rave sath stiedued Crme i the abstract
and huive had CRPCTIC S e e b wath gt the (omrete. Such
wrarses shoadd require that stdorits alse have direct exfRTIeTe
Mot cndy with those - onvicted b gt wial ats, but with the con-
ditters respenvble for aech Pohavior as wedl

Such procreny vdn wash catinet e deegnend by the represen
tatnes vd e department, or evers one a ademac divisson. Morevwver.,
a4t RCASE 4n st gt SEAZUS  corpiiettees oy warricufum or a;.uiemu'
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policy other than setting the broad framework of operation cannot
alone perform these functions. A/ ho¢ committees composed of
members of widely varying competences chosen primarily because
of their interest in such instructional reforms and committed to the
labor involved can. however, if given the time and institutional
resources. reconstruct general educsion programs alony these func-
tional lines. - Adminsstrators have a crucal part to play in this
endeavor to reconstruct the curnculum by reducing the customary
load ot professiomal sesponsibalities of thuse who are willing to
undertabe  these assiznments  The nvpical iberal arts wllege
espectally under cutrent baanaal himstations w il be unable to under-
take these nugor readustments e thew otterings. Unusual outside
help will e needed.

National Fotndattons v bnd oo more rewarding use for
their funds than emplosng them o awcelerate this basic recon-
struction of  Ameocin higher eduaation. They should  prouvide
financ il assintance o those statutions which show convuxing
eviderwe that they are prepared to free taculty members from their
normal teabing assonments and other protessional tasks to dis-
charge these resporsibihisies, and foundations should before making
such grants hase cvndence that adminstration and faculty members
mean business, huave 4 dear wonception of what they want to do.
and huve comened the means for evaluating the results 1f a duzen
mstitutions could e cven adequate support. e tie neyghborhood
of « hund-ed thowe ad dotlars o vesr for at leat four years, 2
normal student genciaton, and comidered priot expeniments were
Laune hed, some vers substantial results maght be expected. Tinkering
with new urneulum models on a casual basis. as was Jone
eathier. will ot produce truttel results However, it will give the
recalustrant consennatnes the obectine evidende hey will need to
undermme the entire enterprise. not only on a3 single vampus. but
throughout the world ot dearnmg. as was also done earlier.

It will be contended at once. as 1 has beer an the past, that
gettng together such a croup of kv tedeable persons on a regular
hasis. sustaining therr servus attention and eftort, and administering
such a retuem program will be virtually impessihle. No one who

-
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has been involved in an effort to reorganize unrelated units of
nstruction n cunnection with any of the problems previously men-
tioned wall take ex. eption to this allegation. The pr()g‘ess 1s time
consuming, taxing on the imited resources uf most institutions,
and o academins more mterested in subject matter than in vital
human problems the essentral exerases may be boggng. The answer
to this objection 1y simple. Teooan he put m the form of Juestions,
Asa people, doowe wane t ey ettectively with the problems
that re l!!ie!t‘l‘!])il“x!i;_‘ varater aland petsonal well-beng, or do
We not? Are we vonceraed st the character and quahity of life
our Juldren wil! Crpertetne, or ne we not 2 It the answers {0 these
and related uestons e Athemative, then rhe necessary human
and Banc Eresens e wel g Provided s that this essential function
G obe onsumnared

This s me e e ot Bach ab the major ssues of our
dave and new aney s they e mut be treated in the same inter-
daiphinan moner ol staanieed wreund the abilities and  the
st oL, needs ot e L oss sedtion ot stedents who do not

intersd o spend therr il foes 1 datnvitios eelated ra s, hul.lt\hip

Morcoser op Lisnine retorms et be acheved more tompee-
hensive means o cvaliation mest be Jdevised to determine the
growth e K fedge about and mterest wy. the tepies considered
B SCTIOS of SGohy b teredleo il eNperen ey A prasapal reason
for the vollapse o warbier ¢ e Lt this e of  urnoalar reform
sternmiesd fromn the Pk L adequate wstrumenes of evaluation
either of the poerbormance of the individal stadert or the etfective.

gess of the procram et ¢ o made such charpes as that the

student i everal alaen die oot RET O iy constituent subject
deepiv enongh 1o master the caena! Bats or to acquure the skills
cof anteliecual workinanshe s adents were thas handwapped
moany turther antellectu, o celopr ent or i the contimuation of
thewr tormut e ducation o saaduwite o professonal school: that
the prodiats ot such superiicrat mstruction possessinge only . modest
kneowledze o any feld were worse oft than *hose with none. because’
thev bad been musled intes believing they were competent to make
sound udements on sogial problems, when therr knowledge was
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inadequate. These and other depreciative judgments were expressed!
which neither at the time nor since have been proven or "disproven,
because v means adequate to the task of evaluation has been
avalable.

The problems of evaluation are therefore of paramount 1m-
portunce if renewed efforts are to rest on firmer ground to resist
self-serving attacks. New mstruments and procedures for evaluation
will be required. In the first place. a mere measurement of the
amount of factuai information the student has acquired may neglect
the evaluation of the most essential processes involved m dealing
with dyramin, hiving situations Fxauanations which  determine
prinapally the acquisitiun of mformation on the increase or decrease
in homuades. barglines, and rape may, for example. reveal the
student’s avwarciess of existing social pathology. Yet. such tests
may without aralvsis o che complicated causes imvolved or the
relative etfecineness of varows types ot therapy do little to help
the student plav bis proper part as a atizen mw mehorating the
suctal cmditions which Lie at the basis of antisocal behavior.

Motecser, there v o strong resistanee among students today
t requitements ot any kied. 1t muv be desirable, thesefore, to give
them the option of satishyng the general requirements laid down
by thé fawulty tor the awardmg of 4 bachelor’s degree through
a variety of extramurdl and self-motivated learning expenences.
Tests whith reveal the satisfaction of the requirements for a
degree, iocduding peneral know ledie and intellectual skalls, can
thus be wsed to relieve stadents of specihe wourse requirements
when they an show an cquivalent achievement  through other
learning experienies These mpovative pradties of evaluation may
also reduce the proportion ot the total four-vear experience which
would otherwise be devored to the acquisition of an etfective general
educanion. But, 1f the institution s to be assured that each student
has gamed the requisite dnow ledge. itellectual skills. and endunng
interests in the major 1ssues ot the day some form of general exam-
wations must be devised to assess the Lh.mu:ﬁ that have taken
place in these rospects Jurning the « llege experience.
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These means of testing the results of fearning will have to
be quite difierent in another respect from those traditionally used
m courses i the several subjects. It general courses are to, deal
with humin problems ruther than the systematic development of
a single subject.evaluation of the résults of instruction must include’
srowth e personal trans other than the mere capaaty to absorb
cosmtve maternad  Impressive attempts are already being made
to assess chaeves i artitudes, ideals. character and  personality
development. and general emotionad predispositions as they relate
toreal human sicanons. PO advantige should be tuken of these
devives to casure the tond impact v the student’s growth during

the fearmng evpetiences inde and outsde the dassroom.

The cntiisme that the wotal propartion of the undergraduate
experience that may be absorbed o deading with the major problems
ot the daove sod preparnmz students tor o continued  interest and
abaliey e thar sclutm may at fest sighi ppear to be vahd  An
exvesstor amonnt of ke undergraduates’ time may seem to be
Jdeveted o seneran educanon wath the result that advanced specialized
wstruction eguired tor tather education @ a0 graduate or profes.
stonal school for a0 carcer will e detrunentally reduced. Properly
organieed. with the trviad sad vreelevant eliminated. the proportion
of the comventonal tour vear undergraduate peniod devoted  to
this purpose should not extend bevond o third to o half of the
total ime wvaghible By terms o the consequerns oy 1 the preserva-
tion and cobancenent of o colture this s not an unreasonable
Jemand

Thus kead of exerose mvalvime the larze range of sacl pn;hlems
wentitied above as well as athers that will emerge as the ramifications
inte the vane o subjear Nerters dre traced out will demand the

_unreserved  commitment o the entire academic commumty, If

there are members whe do got wish to bevome involved they ought
oot m good onsaence rec abstacles to others who are committed.
Many general educatmon procrams have witheied on the vine because
of the covert cpposition &t the spedialists more interested in getting
majors tor their own Gurses than an enlightening the public con-
cermng the adverse condinons precaling in our society and in

e 5 m
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bringing their own special knowledge to bear on the elimination
of these defects. The -nation cannot afford another educational

- abortion similar to that of the past severa| decades without risking .

its own survival. We are in a cultural crisis of fateful proportions
and only the full use of our massive resources of knowledge, in-
4 t

tellectual ingenuity, and moral commitments will ussure the pres-

\‘ . . Ay
effation of the personal well-being and social freedoms we have
enjoyed for. two (enturies.

CAN Prans WHICH WITHERED FARLIER FrLourisu Tom\'/’

What reason is there to believe that reforms concerned with
the reneral edudation of our people that did not succeed a quarter
century ago wan be acomplished today and endure tomorrow ?
One can realistically hope for Lreater success now because of the
basic changes that have owurred inside and outside institutions
of higher education. Four such changes are of fundamental signifi-
cance. .

First, the public generally is more inquisitive about dnd some are
distllusioned with the outcomes of ollege edv ation. Second, a
much Larger sexment,of the profession is now wilhing critically to
examine the pohicies und practices of Higher education.  Third, a
shrinking labor murket has ‘made aspinng members of the teach-
g profession more amenable to a1 consideration of new congcepts
and new altivities. Fourth, some of the most distinguished mem.
bers of the soaety of learning are themselves troubled about the
conditions of life today and convinced that its members have a
moral responsibility to re.examnine the relationship between edu-
tation and the Guality and (haracter of our private lives andweur
Civic rr:s;,wons:bilit_xcs. -~

Ferit, the public questton'ng ot highereducation. A more likely
possible inference s that the American people by and large are
not disenchanted with edudation et se. but rather wita the policies

and practices ot the insututions which have been mven almost

unlimited freedom determining the (haracter of their own ac-
tivities.  Informed critics of education today see evidence that the
concept ot the early devutees of universal education as the founda-

— ?!‘) P
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tion of an ever more stable society and satisfying personal life has
not proven to be pragmatically valid. These attitudes are_especially

‘evident among the trustees of our colleges and universities. There

is among our prople generafly, however. an unformed and unarticu-
lated awarcness of this fact and consequently they have an interest
in initiating 4 basic re-evaluation of. the purposes of education.
This public concern generally with the character and quality of
education provides one reason to hope that today reform can be
achieved.  Intelligent and socially consdous leaders saw  reforms
which held rich promise in the thirties and forties wither and dic
i the tifties and sixtics. These same plans may now succeed.

Secomd. it the dissatistaction, with the ¢ ersonal rewards and the
avie benehts of higher education sere limited to its patrons and
the public generally, the prospects for seform might be no more
promising now than they were several decades ago. The virtually
tutonemous wontrol of internal puliyy by the members of toe
teaching prntcwun itself could nmpedc it not completely stop ary
externally  proposed Changes  Now. however. the ounter forces
within the communuy of dearmimg that emuasculated carlier efforts
to create wstrong general education program bave been consider-
ably enfeebled. Then only a relatively small even though distin-
guished cotere ot 1. waltd members aud administrators as at Chicago
and Harvard vigorously advocated  fundamental curricalar recon:
struction A\I'.;”‘\' others, however. espedially those in positions of
deuisive influence over the welfare of the vounger members of - the
profession. tenured tull professors und department heads. overtly
or wovertly opposed attemprs to remode! the course offeraes for,
nonmagor students. This bafance of power has now begun to

show signs ot shifting, ' .

Many of the vounger mambers of the teaching cwld as well
a8 veme sentor eminent leaders e the several branches of learning
now ¢ the need for vhange. Somesvigorous!y advocate reforms
and are willing to sk then professtonal reputations and status to
achieve them  This iy not to sayv that speatic alteration :n the
purposes, content. and methedology of undergraduate instruction
have as vet been precsely conceived. much Tess aaugurated. in the
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] majority of colleges .md universities. Yet, an increasing number of
p faculty members thnowledge the need for a complete re-evaiu-
‘ation of the goals, pregrams, and outcomes of higher education.
— . Demands by socially conscious members of the profession for a
.+ searching re-examination of the ends and means of higher educa-
tion and an evaluation of its products in oo ol the needs of men
" today seem destined to lead to basic reform. This change in atti-
‘tude among the members of the house of learning justifies the-
prcdumm that the widespread discussions of general education that
earher turned wut to be hittle mare thau exercises in rhetoric result-
lnq m no lxstma: structural or functional changes may now prcs.u.,e
sxgmm.mt renew.d!.
"t Thind, another mtluental tactor in the present sitiation flvnrmq
. change c,jld nat exist even a few vers ago. This new force which
*has ltered Hleulty attitudes toward experimentation and nnovation
has ltetle or nothing to do 'with education. Boldly stated, the present |
) willingness to consider shifts i the conventional way of doing '
. things ldwsigrom the Lack of jobs in the academic Libar market. The
i smfﬁurc‘c mn enrullments 1 colleges an tversities that begun ‘
with the rcturn of veterans in 1946 continued unabated for almost
& quarter_century. In’ the academic year 1939440 before the male
undeggrldu;lrc‘ students and a4 considerable number of women as-
well were drawn from campuses anto military or other avar-related
altivities, the t(‘\lL]U)t degree-credit enrollments reached a peak of
LAa94.205. By the year 14050, when most Gu's had left the
service with wur-relited benefits, this tigure had. risen to 2 6‘-‘) 021"
These ~rapidly alcelerating enrollments resulting from the " post-
ponement of their thhcr tdm.nmn by service, men_were further
mcreased o few years lafer by tht:lr tendenu to have more children
per t.nmth thian was xhnrntcrr\m Of the preceding depression years.
Growth i the eConomy mner.lllvr.md the rise in average individ-
“ual uuomc prmzded the. additional. resousces requued to offset
* the cost of more tormal sdumhng‘fnr more members of the
family. These and other* factors n our n.mnnAI life caused. an
* unprecedented mrease in the college-poing, p()pul.ntmn By 1976,
It is estimated that thc undersmdu.ntc ercollment ‘will h.ne risen
mxswooo“ g - - S :
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Since preparation for s college ot university teaching position

-Cusomanly requires the aspisan: w eam the Ph.D. degree, 2

process ofzen extending over a decade ur more beyond hagh school,
teachers were w: shore supply from the mud-forties to the mid-
sixpies Thes demund for addinonal teachers was compounded by
new cpportuames for holders f the doctor's degree in industry
and government Caused first by ghe war and later by the natiomal
voncern which iollowed the Ression luuncrung of Sputnik in Octo-
ber 1957, Hene some of those who esrned advanced degrees
espeutaliy an the saences who would nommaliv have gone into reach-

-ing entered other owapations.

For the purposes of this discusssan. o exterded treamment s
necded of the fuctors which (aused the reversal in the past several
years of the ~mployment situaton n the teaching oofession. An
carhier drop 10 the wrth rite with & comsequent shnnkage . the
poclt of vouth secking higher educanon, disaffevnion and disillusion-
MRTIE Aoy Socar jwopde with s character and benefits, and
laeter'y the tphtemn: ot taoly budgets tesciung from the evo-
Bl Tevession o combined untif the tall of 197 o reduce the
pereentare of vouny pece contimany ther education beyond high
scho ol

The eftect ot these vty tactirs on the cionomy of higher
education has ditered trom nstitetion to ustitutieon. Those with
4 nsfond, aeputatea: tor escellence wirh a steady backlug of
qualifiedd applicants were able (oo recrot us many students ay they
wald or wished 1o scommodate The majonty of wllezes and
gnseritios. Bowever, opecdly those whose enradlments soared
over the past twe decades. have untl 1975 Lost students, and many
rontiue to daose A pood sumber have Lad to redioe their staffs
and nearly 2 hundred Bave me face Gosed therr dooes, thus further
sweiluc the wrmpany of teachers seeking emplovment. Since under
the rules of tenure the semor members of the faculty enpoy pre-
ferced status. those most sevvrely disadvamaged by the shrinka ge
s student enroliments have been the newcomers to the campus.

L: view of the st sousl, eooomuc, population, and  att-
tudial changes arfecung the enterprse of luphe education

B T *
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recent years, predutions xre bazardews. Factors already fixed, how-
ever, such as the sue of the reservarc of college-going vouth for
the next Fwenty years, just.ty the forecast that unless new types of

services are otiered for a mure vaned student population, - -ar.
tumties for employment in the profession wall be it v
to opemings reswinng from destic retirements. and shift s
OCLUPAtIONS.

The ‘hortage ot pobs 15 reprettable because the present avail-
abfity of Lddinional tenbers Gound corret some long standing
istrucnona’ defiienes "t the reason for discussing thus
employvment siruztion st »ene vnoth o taat the adoption of the
type of geuera! eduaiton procram desunbed 1n the  foregoing
pages would equre the services of more, not fewer, faculty mem-
becs B stk coursey individua! contact betw een teacher and student
wath free diusseon vt problans would requare more expenenced
sachiers. £ broper 10 ubserve parenthetivally that of the average
widergraduate stodant sere e raove the e of imdividualized
hagher educat. o chat the exigenaes of our times requare, few, of
any taculy menooen would have had o be released. The Con-
tempeerary Cnization wrse st Columbu College servenig several
huadivd students cach year has fram the beginning been, and s
today. divided it dlasses of ot more then twenty-five students
thas ensdhng them wo partiopate i the kg personal discussions
wiuh are wmpossibic 1 the large lecture sevtions so common in
otpi Jaree emversities  Indeed, the complement of teachers, espe-

culle sn the umiversities where lirge clusses often predomunare

the clementary courses. would have to e considerably expanded
under the Columbia Collece type of Jlass orgamization,

fourtic suwe the kind of general education required to serve
the needs of an enhightened Gtzenry capable of rosching reason-
able deasions on the problems of persoual and  public Life re-
quires casses of modest size. 11 as proper to cbserve that the
present disbalince  curnculom adterings in undergraduate wolleges
ot divissors of universattes denvands readpustment. The instructon
so abundatly avalable ar hughly speaalised. advanced levels for
the few students preparivg for further education in 4 graduate or

4
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professional school. and which in fact often duplicates *he course
offerings provided in the latter. would be drastically reduced. The
unit Cost of wstrucnion i these sdvanced courses typwally averages
™o or three tmes the cost of elementary cousses into which masses
of students are worralled  Toe whole corpus of merruional offes-
W pormally punsued bv freshmen and sophomores who do not
mtend to magper 1w the vanas department . denuand: reassessment,
Such 4 respy ransat wucht not waly consider the aprropriaeness of
the vapous units of mstructien It should aise compare the rels.
evely hmuted jor s prorormcn of the tots] astuton. . re
st devoted o the generad eduation of the whote student buady
compared te the expenditures for the tes intending o tollow
careers with the teaching provesseo, Toth of whih Ipes puas
essentially similar fees A sedrdhiing sssessment or present instruc-
tenal pracoees and spproprate Gerrcetum reconetrucnion could

lead to the sbisfone 4 teachens trom are Mind of cotese o a6 ther

< irsPededniines o d smerease, set Jde-

L hareds
credse, the Jemaad for teachers and cow ) cnnoenvabiv fower the
AVETA Tl vOND Gl st tho

The reievancs ot Isonations on Londitions i the b
Murner “en e e bt that the bresent lack of jobs ameomg those
e have clieady earned ady eed degrees has profoundly affecred
therr wiilingness to hecome anvolved moanstructional  mnovation.
Cx:ﬂzm;urnm currelar reformy G eparded or discountenanced
i the fornes couhd i be expated o engage the nterest of
youniger snembers b the crofesaon [ fat, some administrators
have stated o the e direct snvser to question on this
subject that many L metabers today are vager to zive favor
ab thoughr 10 0 u-chf-.:gnzm: »f the currnulum  Maoreover. they
beheve that such replannung oapiit to begin with the assumption
thar eleentasy ustrucnon designed 1o lay down the fousdativn
for later specaliced rramme for 4 fetime eceupation in o the
acadermy or one or the other learned prrofoesseons, whatever other’
mepits may degamates, Leocloamed o st ncr suited o the
needs i cther students Todoy more are withng o sgree that a
stainand elemcntary course m physus, for example, ewential for

b I
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the youth who mrends. and has the ability. to hevome a research
215t may be quite unsuited to the needs

&

)

physiont, ouriest. ur bic!
of wven an A-zrade underzruduate who ntends to become a social
worker ur o oarnalist

< Those whe hunve reoourls entered college teachimg, or wish o
doson e soent Conane's sssertioe some veurs spo that the non-
cuckt to bave o diferent mrroduction to - science

Major
which wouid v hesice the tutere and methodolo s ot saentific

nvestigation. the antony of 1t suecesses and fatfures. the episte-

medege < valndine oroars nadiness and moest imawrtantly the imypace
ot soenee L wechnoleoy vm the har o condriilon. A growing per-
centl e ever et hus view 2 ve crad e embudying these
ceabs takenn b ruruee sooree mapess would nrhe them. too, more

e pressing vntal crontens conditio ned 18 not caused

Paodevelopions i suenee crreemenit e ween reached

Bvomembers 0 glnes conerned wath mtneducte oy courses i the
ther a0 L e Thee e d b e hers o veweead
STTOAL e e v ‘JL‘.H&‘ W thiese o A A Y £LLL‘j"tcd
vrothe Yarocus Jorenments

A selota mootepten G revatled some veeas apo and to
Jesree continues taday e mne the kind of mstres non required

for the tooundanes stident whicn o8 corredted. voadd tead o oam

expansion cother than o sirmikazce ot statts In recent years, an
st of the urovereees attended byotaentny o durty thousar
seder s elomentan s have treguently been attended by several
hundeed stene The e o strnclating darellectasd give and
toke berwernoowachier and students of varang dogiees of abihiey
and presaeds cdation wos awordiogly redoed to a0 privationa]
manum Dven where the ditferences i the objectives between
seneral cndereraduate courses for nonmajors and other instruction

for tulire speualingy way rea ;nitcd. it has been wontended  that
¢ ; :

Peginnn. oty 1 the vanons disaphnes largely sttended by

nonmLAGTs < ouid e erecnively taught in large groups The author
woanare of the varions researc s the resalts of windh show o
advantaoe i the sl Cass. Tt s s opainson, hew’e er that the
evaluato s anstrements tad to measure seme of the mo £ mportugt
mtellectu. ! vut®ues of “tore individualized mstruction.
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86



O

ERIC

Aruitoxt provided by Eic:

- Bf class structures were changed ane the methodology of teach-
ing su alte-ed us 1o pur all generdd beginning courses in charce of
a teacher prepared espeaally to wke advantage of the edu. ation)
benents mude possihie by clisses lin ted to TSEHTY OF TWenry fvy
students the quality of undergraduate edecaton would signsticantly
rise students’ mtellectual skills other than those involved n the
sheer woquisinon und recall of facts could be cultivated. The
capacy for (e thenking and the habur of relating a given
bodv of tat or theory to the lurger corpis af knowledge as well
as to reiuated hfe sitwenens would be enhanced  These larrer goals
must be central n any adeguate crovoam of cenera]l education
that o t0 avand the ustited (harce of superticdity common
among o of e carlier effors

Muny stirutions sre mow overstarted iy i terms of the
presently spverred sete of the roloive HMPOLtae CF VArIous types
and leveb of matronon Tho o established s sibers of he pro-
fession whe Bave ooread coneen tor the quatis of undergraduate
educatin and o Comrassionate repard ter dedicated  and able
vounge. scholars will be moved thoughfuly 1o desizn o maore
suitable genera! education thai s now tvpcally avardab! s an which
more not tewer teadhers could he needed. That a. signtfoant
number scemn o have becomy aware of these copwertinties and
responsibihoies srovides addinonad hope thus the rroirless ertort to
reformn undere aduate s anaton seserd! Jes ades JgO Y pogw

suc ved

LIUDENT INFIUENGE ON CURRICUTE M AND 1T 4 HING
[

Foantd v was mnmewed earhier. the atttudos and the achivities
of st ey may weld ‘;\‘Luy 4 onete deasive role i the revonstruction
of the colers vurmcudim foan they did i the tortes and Bfties.
A number Lt studies v reputable mvestigators suprport the casual
atmervation that stdents have in the pa decade become Gl of
the chite rer anu guality of much of the mstruction provided at
the undecuraduase Lowel Vatortunately there etforts at reform in the
sixties were foastrated Ysoreo tipes of student action. First, the
atvities or well mntentioned youth were wonfused 1 the public

-
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mind with the reprehensible disruptions of some of tier sll-guided
(lissmates  The smere ettorts of thoughrful and  well behaved
vouth seoRi? o (ause the scademic ostablishment o turn ats
Attention UM the qrunstission of kpowledee to- the broader re-
Spomatbihfy ot gy arml Voung people to uderstand and e Jeal
wWirfy the wiaent poghioems wl lvin e became confused i the v ablic
mupd weth e yolent A Gf g few o people who were

y
g

oened with Guih secral tsues as the woran Viewam, raadd
oo, B Y NS €1 T T SRETI S YT gl

Revardless g Mty of the fafter causes the means of

theor advinates HEVIDY st change were sdten The very

annthests of e et mundes ot reasonable Jiscussion. The

b . . M
rarronad sclutioar O wnal proplems windhe the angeidectual com-

Mgy S bt e d T CTolinage was B Miany academic com-

mupes areadoncd The woingnes oo tnese thoughtless students
Whach often vt rhie ven s breedom o apHien and
PCTye e _“-"2‘-’»"?*.‘.\ cood Jemenrati, wyse! 2ontion were

P
-
s

rymeit “

crtoitased roat deast disie canded by therr
Wa: nens i

o dhas dena - o Tl the up pression o treedom of
speedch haracttae !%-f-ltnrxi“;w has heen m.jsnw._‘ on o some
STy b Nt oaw bhals who I }'51)%I\.:I acts. by oshoutmy,

by ecfusinng o e tanonal dicusston, violate the very

P s o0 vl b the deteniderns o s freedom o must rest
gy e
Cortar ROV Ly b aTEET Dron of studenes B broome more

rereafod HE Usn the PPy o dearning inoan orderh resoli-
T r sonfbe oniems BV Muaknge education more relesant & the
i"{f’*.‘\l_!l.' I R N N 2 T ,f.!\ l.ir;](-l us]u(,""“(til\ it l’(‘l(.“' e Mft(,’ll
shuliow i Mo red 3’} A mypeetient demand £ the msan:
Tiiteous Soolliod g ;gui)lt‘lfh. sont o which have jerpleved e
best iy Tor Ceepnes e ey ltered Pinrs of Lnccruacon
Like those rehated oo rhe oo rent seaech for frecdo st - and the
digmiy 0 Baming e that were Brsied asde o favor of immed-

Ate action vf v peues e now thoughttully consideredd Fpodh:

makange cchievemcnre phe Magng Carta. and the Araenicar politicad
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phx!omphxes.uf the lite ergthee: th century, which were resected by
radical autivists us not relevanr to their own Ives ind in fact
obstructive of thesr proposed sodal reforms, are now siudiowsty
amalvzed These earlts  L:ntudes and activities, destrus tive of free-
dom of teaching aroused the opposition of the general public. and
n the end the opprobrium of the academic establishment. [ nfor-
tunately, ther  the political activires of some students became con-
fused with reforms of edu. aton which deserved the seric us con-

siderztion of the protession as well as the public gener.

Unfortunately the inasive and vahd student cnitictsm of much
Viduous anstiuction relevans pamanly to the mtellecrual interests
of the memuers of the protessosate was skillfully assified by
the vewred nterests weth the shortsighted and bollow anmimadver-
stans ot the thoughtioss few The violent activities .of the latter
aullifed thine of the sober students seeking legitmate reform by
dvertng die srtentnon SePport of atizens away trom needed
reavaliar ot ep e de s education Novortheloss, talling
ctizollments and g wihinumngy dermand among students for 4 voice
wothe determimation o che Jearnn e expericnies they will have
T ve o bl them winserstund therr ovn personal trobiemns and
U LArOr sohid issuts of our HACONHIRE 1O Ciose dddemie bodies

re-evaliaie then poitiies The interests of stuedents teday @« huch

Hhost shar iy with the umhfference or misgonded  atracks of

wndens Lo virhier das Araar el tor the suciess oF elpores te:

eestabing vao L e ot ceneral ede

Foowls weated caiie rhior the venere le o Lement o
the tharties ond torties w o fature, That stement o . J wnly
when oo iy e o the canre Lotapan. colleges aod nrver.
Mties. TEHC vear v L sl gy aed comprehenve programs o,

BENCTal Sties 0 the e frosugoaus mistitcons Jdid o he sire

e udly dantesre on loae thes VIR e concept of
Cotpus et peneral coanes o th L several mepe Jivsions of konow
cdee whnh sanet oo s d ath seudents o praoue. no longer
doninates the onder o L o cormeeium Yot ot for no othes
reds oo than thar e wpresen atives of the various departmernt-
woanted D chgents o have ame Lnow fesfoe ot the conrent and
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methodologies of the various disciplines some such courses have
been prescoved T achieve this broad goal, bowever, faculties have
widely re-establish.  the earliet Jdistriburion svstem under which
each student i required o eledt & given number of hovrs of in-
struction .o each of the majpor divisions of modern knowledge — the .
nater L sdemes. the socntl scences and the humaoities.

Some of the most radically mnovative stitations, however, have
swung completely wav from the eathier coneept that a hody of
veneral knowledee wnd o donnave st of intellectual method-
olomes exnted in the severat subject-matrer dreas which all edu-
coted persens oudht to woanprehend asd he able t use in living
wn enbchtened hite Inoone suh wsteerion, for example, where
the odividushsation of  educanioned goads was confused with
cucrn shar Teese awademi credit bas been given for a wide variety
e nonformad experien. o osuch s the abservations inade vn vouny,
culdren durmg Babvesrong activities. Whes e student at thas -
eollege was ashes what /s Ll b owas roquered o lo to get
his degree. e coplied ot dimned thins Toas aifheudt to
see hom i wiet an wnw e atmosphere the educational concept
of reparation Tor the coannin cesponsibilities of Dife inoa e,
celf covernio seviety coudd Thve am influera e on the amtent of
wmruction o0 ihe Lfe o sevie of the ampus Fornumately, this ex:

Senienge o ;Mm'f-v fred an o the hoose of leaming s p‘.:»fsin(u.
Ihe droiment that Gooe iy o certein body of ract and theory

n.anc:'«..':“it- it thoughtful condua «,fiwubln and private life

ianene seppent anons students and facu'sies, aithough any
studetts sl et the nios b @ oommon ntell tual experfence
for bt Yer o ploies phaal resddue remains from the dedicated
et oarts of those win envioned and vony doted rthe prograne < f
ceneral eduoation o the earher Jecades o the century. Many
eaterdisap gy wounes asTng aeros the bouandanes of several
fielos tene perinted or been reanimated Vostiges 4 e Great
Bocks progrem desh pdd wider the leaderskip of Robert M.
Huthows o b Unnvensie ot Chicago sull remarn not only there
bt at other cob ML reover. evenan facnlties where a regared -
commert core i general studies does not exsite s for example

—— 80
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at Kenyon Cullege. instructional’ uns embraung the subject matter
of more than u sigle discipline continue to have their Vigorous
proponents and ure chosen by students under an elective system.
One of the most difficule pracucal problems facing those who
believe that there 1 4 certum body of wnuwledge which all en-
ightened witicons must possess s that f engaging the thuught and
the eners:= 1 serneus students i the designing of such an in-
dispensble 3 omram of senerad educanion., thas ensuring thetr sub-

Seuent support

GREco S INTLREST N 101 Prorysston

As tar st AT wtherned she Most encouraging imdi-

Gifon b g orevned mtorest i cenien eduation amony members
Of the profes on uipeans 10 the artitde o the natural saentssts.

s nor wntarr ey that o the thisues and fornes many saen

sty R NI DTNl the crorts of Houarvard's presi
dents b N e dotazuishad soentist, 1 estub-
hshm_: wonesy ot stady des ned o serve the needs uf the dverage
educated e o beedod B oo enntie career, Nevertheless.,
“waith e el ot Ll wy COLRAZUC L s o Istrudtion were
developed cveranhime sever | saientee disaaplaes such as physics; ™

chemisenn, wf Lol B svwremtieally leading the
smmdmr froms e muas clerentuny taos o the advanced levils of
theorer, ) senc o adriatier oy stle stdnect socb s chemisery, these
Protessors desigred Coline s whnh intercelated  the subpit muatter
and thie mvestizative ooy ties of e eore discislines,

Many more saentee e chg e the T90s el conviied
S L CONOTE s 1 s e et also deal with twlne o e
which i -0 her Shoa oo e wrstenthy enoll Jed from
the demue: of ~oet ches b aden von epuon ot the propur
PUIPOSES ort aisteicts 0o~ eine. aid 1« her discplines as well,
provicen rangicle eviden e of the Kroswane corsern m the gcademn
COmmuty »E».w:.it “he 1,':i:'rr('i.xtl‘dxlls!:xf» of the humarastic coatks of
hrsher education il thiwe ot the saeratic and other dosciplines,

Tme of the ot ek ety Goaved e convim mely desernibed
proccams deahing: wirly e wtgrrelitionships betw cen oo hnology

r (A
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stid human values has been, developed by several members of the
faculre of engineering at Stanford University, a brief description
of which will be found in Chapter VH. Viewing this cverstepping
of intellecrual borders one can predice that sume of the rmost
dramatic and fruitful developments in higher education will soon
emerge from colluburation between suc-rzti.\b"gr’memcd with the
human consequetces ot therr work .und humanistic scholars in-
terested i the andent questions ot the ulumate meamng of life.

In facr s type of mrellecedl miscegenation has atready begun.

Tt € aperst Roti of SonNmsas

Fuidences of scicatists” chanims atts les conermrig the edu;
catton of the peneral public withc rospect to the meaning of scence
cad of s imact alesg woth recoology on tife generally appear
with inoress o trequeney i the protessionad hterature wnd in less
techincal statements addressed to the pubhic at large  Barry
Commaoner, foroexample. an emment hiologist rejecting the view
thar the methods and sabstanee of sdene dre so esoterw that the
averace aten cannor be entrusted wath the responsibshity of making
deasions el o po oy mvolving saenoe sayso

Protesor o Modhore <o Harvard proposes that m oidds Lo

el wath modorn TG hnelog we o aeed s nees ‘:\u!ml.l! tthin

For e e 1o v :nu“;lz‘,tmtl\ ad articpate demo raey,  the
Gtigen tvast Landensiaed vaoous reldronships batween notare A suence.
Tov radk deont suporbuzhin e s rapid transt he nust know  zhouat
srier Voocadk oo tho Nedloar Tost Ban Trean, ne st know abwout
stroentgn s e ot U Ve sadh bt bond assues for sk\&'.l“!t'.‘h(‘ :
mint hnow ibost the e ot ovde ot most i iy dack this under-
stz Thorctore Mewoon sugeests that we coad o ke the wntrol
of polices trom the oot and i T e to s}wu.ﬂlsh experts who do
undersians e tedhr ol !'.u‘\‘;_jx'f'i.lll«i ot sach modern problems.

Porcgeos s viow Ohie s hat it e antidemocratas A second
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education are to be achieved. an entirely new approach must-he made
to the reorzamzation of the currculum, the content of instruction,
the methodrlogy of tew hing. and the evaluation of results.” It bears
repeating thas the carlier efforts to construct . defensible general
education began with spedisiing Gialoguing the tvpes of knowledge
and the varions wteliectuad skills oo educated persen ought'to have
aquired. Toow consderable extent the large units™of instruction
in the form ot goneral courses were constiucted of small jaees
of taer and thegr: ~elected from related disaaplines. Because of
the gaps between cecniltzed spheres ot scholarship these bodies
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cators ¢gnnot alone, ror should they dttempt to, reshape the values

_2ud the conditions of life in our society. They cannot, however,
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merally refrain from re-examining the effectiveness of present
educational practices and ‘determining what changes need o be
made. to quote Whitehead to restore order and reverence to our

N

culture.
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V. A NEW FUNCTION FOR GRADUATE
SCHOOLS

Oune of the disquieting signs of our tme is an increising
abenation, lack of communwation, lack of rapport among
people. The mmpersonalay of our large uvmiversities is weli
known. Different residential arrangenments and other muna-
geral schemes may help, but notuag could have as much
#npact oa our college campuses as 3 faculty really concerned
about the personsl lives of students and the role of higher
education in their development. And here, spnn, we nced
2 different breed of faculty, 2 faculty who are in tune with
the younger generation. -— E. Alden Dunham

The decline of liberal education in this country coextends almost
exactly with the rise of the graduate school, and this relationship
aiso deternvines how difficult it will be to establish a suitable generat
education in the undergraduate colleges. A review of the ascendency
of the graduate school will show unmistakibly that this branch
of higher education has had a direct, profound, amd. i balance,
a3 detrimental eflect on the colleges, the instirutions established by
society to provide liberal educaton for all studenes regardless of
therr intellectual interests or vocational goals. It will also show
‘that during the expansion of graduate education the colleges began
to surrender their independence. Gradually the colleges relinquished
the mussion which for centuries in British and later in Amernan
highet education hud been their heritage and their grandeur. to
wit, the function of instructing young people in the Western
European intellectual and spinrual traditions. Such a ceview will
also reveal that with the nse of the graduate school liberal education
became onented toward new poals alien to its nature.

Under the < preading influene of graduate education, the liberal
arts Lolleges shufted their emphasis from teachung to research; from
general education to spevialized instruction; frum learning comeerned
with the key weur of Western culture o instruction composed of
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the latest indings 1 everurrower areas of scholarly mvestigation:
from the concern with the omplete development of mind and
character which Miiton believed fited "2 man to perform justly.
skillfully, and magninimously all_the offices. both private and
public, of peace and war” to the culuvativn of the professional
skills and the restricted subject matter of the varsus fields of mn
tellectual endeavor — in bref, from the dissemination to the creation

The present shorcomings of liberal arts colleges. for muny
of which they are not culpable. cannot be corrected unul some
of the foreguing developements are reversed. Such a reversal ought
to begin with a1 restatement of the historical fact that the very
educational leaders who were responsible for the establishment
of the earliest graduate institutions revognized that the purposes
of advamed graduate study and those of wndergraluae Liberal
education  were incompatible and 1o some  degree mutually
detrimental.

The builders of the Amerwan university foresaw that making
research and the traiming of scholars a central activity in the enterprise
of higher edutation would do what it has now actually done. that
is, confuse the purposes of the colleges and musdirect their efforts.
As these pioneers foresaw, the supremacy of graduste education
with its emphasis on research and the transmission of specialized
knowledge has transformed the gosls and distorted the programs
of the American academic community. The mores. the administrative
organization. the rewards of academi. hife. the very tissuc of the
academic organism. have been so altered that hiberal arts colleges
have ceased to have a distinctive existence or mission. Waorse, even
of they chose to do so. they are no longer free to determine the
policies govermng the education of their own students

A

TuE SEPARATION GI GRADUATE AND UNDERGRADUATE THACHING
\

Leading academsc hgures of the late mneteenth century. hore-

seemg the mwompatibihity of praduate and undergraduate educa-
tion. firmly advixated their separation. Charles W Eliot, later
paradosically responsibale for placng the whole of undrr,x:radu.n"q;
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astruction at Harvard under the dominion of the graduate faculty,
in the early period of his distinguished forty-year presidency com-
pletely rejected the research function a3 a primary obligation of
universities, to say nothing of colleges of iiberal arts. At the outset
of his administration Eliot gave scant regard to graduate work.
In his inaugural address. he firmly asserted the primacy of under-
graduate teaching. On that occasion he stated flatly that “the prime
business of American professors in this generation must be regular
and assiduous classroom teaching.” Even those who, unlike Eliot,
saw the necessity of firmly estublishing research in American insti-
tutions of higher education revognized the fundamental difference
between investigative activities and the teaching of underyraduates.
Daniel Coit Gilman, for example, the first president of Johns
. Hopkins University, earnestly tried to persuade the trustees of that
institution not to establish an undergraduate division but, on the
contrary, to limit its services to high quality instruction for prom-
ising research specialists.

Originally, Gilman’s distinguished contemporaries, Charles W’.
Eliot, William Rainey Harper at the University of Chicago. and
G. Stanley Hall at Clark University, accepted his separation of
undergraduate and graduate work. Like Gilman, all but Fliot,
who already had a lusty .ollege, objected in principle to having
undergraduate divis.. s attached to the universities over which
they presided. Nevertheless, the unremitting efforts of those who
idealized Germun higher education caused research activities to be
admitted as appropriate activities of universities. For some years,
" bowever, the leaders of higher education continued to consider such
acuvities secondary in importance to undergraduate teaching.

THE GrROWING DOMINANGY OF THE UNIVERSITY

The earlier characteristics of academic life failed ts sucvive the
nineteenth century. Within several decades there occurred one of
the .most. radical revolutions ever to take place in an ancient insti-
tution whose origins were deeply rooted in the soil of Western
culture. After the turn of the century the principal pursuits of
« faculty members in American universites were increasingly de-
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clared to be the prusecution of factual reseasch, the traiming of
apprentices in the techniques of investigation. und teaching each
succeeding generation of students the advanced knowledge needed
to join the corps of research scholars. In the large universities at
least, these functions came to enjoy a priority in substantially the
foregoing order, with the teaching of undergraduates relegated
to the status of Cinderella before she met the prince.

The liberal arts college; a bandmaid

*  The basic shift in emphasis in American higher education from
teaching to research which occurred in a few prestige institutions
might never have become universal had it not been fbr certain
organizational and administrative innovations at Harvard Um-
versity near the end of the nineteenth century. In the years between
the modest beginnings of graduate instruction around the 1850s
and the year 1890, the position of graduate work in the entire
enterprise of higher education became confused.
~  Reversing himself completely in 1890, Eliot advanced a new
pattern of university organization. His adc inistrative revisions in
effect placed the control of cursiculum policies and practices and
_the teaching procedures of the college in the hands of 2 graduate
faculty whose interests lay increasingly in research and in the
closely allied activity of giving advanced instruction. The follow-
ing expression of the philosophy underlying the reorganization of
1890 in which Eliot emphasizes the similarity and the continuity
of undergraduate and graduate instruction, reveals the radical
change in his views since the first years of his presidency: '
. in any particular course there is absolute confusion between the
college and univensity student: and 1 think this must be the case in ail
the universitics here represented | Association of  American Llni\'rn{ticsl.
... 1 had occasinn to point out ot long age that in the seminary courses,
w0 called, at Harvard, one-sixth- of alf the choices were by undergraduates
in Harvard College . . . these is the greatest possible mixture of what we
call college men and university men in all our courses of instruction. . . .!

In 1890, then, Eliot's proposal made the graduate and the under-
graduate professors of Harvard one corporate body, known as the
Faculty of Arts and Sciences.
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Within two decades critical observers saw the profound signifi-
cance of this reorganization for the future ‘of college education.
As the graduate facuity rose to a position of complete dominance
at Harvard and the doctorate became the sine qua non of academic
preferment, ‘William James, one of America’s most hrilliant schol-
ars, in an article entitled “The Ph.D. Octopus.” foretold the evils
that have now been visited on the colleges because of their sur-
render to_forces foreign to their traditional purposes. In typically
lucid language he expressed ihe thoughts repeated since that time
. by many other men of vision:

First of all, is not our growing tendency to appoint no instructors
~ who are not also doctors an instance of puze shim? Will any one pretend

for 2 moment that the doctor's degree is a guarantee that its possessor
will be successful as a teacher? Nototiously his moral, social and personal
characteristics may utterly disqualify him for success in the classroom;
and of these characteristics his doctor’s examination is unable 1o take any
account whatever. . . .

The truth is that the Doctor-Monopoly in teaching, which is becoming
so rooted an American custom, can show no serious grounds whatsoever
for iself in reason. As it actually prevails and grows in vogue among
us, it is duc to childish motivés exclusively, Ia reality it is but a sham,
‘4 bauble, 4 dodge, whercby to decorate the catalogurs of schools and
colleges.: '

These criticisms were no transient phenomenon, for as years
passéd, the situation grew worse rather than better. One of
America’s most celebrated historians, James Harvey Robinson, a
person no one could accuse of being opposed in principle to re-
search, in 1923 wrote a penetrating treatise on education entitled
The Hunmanizing of Knouledge. In this publication according
to Glenn A. Reed, Robinson argued for a new kind of college
teacher who could assist students in integrating kuowledge.

{Robinson} . . . took up the cry to humanize rather than fragmentize
knowledge. He insisted that 4 new type of teacher and scholar was
needed who would interpret and reveal knowledpe as well as extend it
-The fragmentation of knowledge, said Robinson. may have served a
significant purpose in -research, but it formed a barrict to education:
“Specialization, so essential in research, s puiting us on the wrong track
tn education.” Robinson belicved that the humanizing of knowledge in-
volved the process of divesting #t of its abstract and professional character.

. . __91-_—
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Se.pamzion and drpa}tmcm.ﬂiution msy he important to rescarchi they
act as barsierd\to the-diffusion of knowledge.? "

And it can be properly added today, these barriers prevented the
development of general education through the forties and fifties.

CoLieGE TEACHING: THE PROFESSOR'S EXTRACURRICULAR
; ACTIVITY '

The. relationship which exists_ between the graduate schools
and the colleges is at the basis of many of the deficiencies of
contemporiry undéigraduate education. The domination of the
graduate schools has deprived colleges of theis intellectual heri-
tage and. of their unique teaching function. 'Small institutions
which rightly have never aspired to university status have been
forced by false conceptions and misdirected professional. ambitions,
often with a sad wastage of their limited means, to adopt practices
in direct conflict with their reasons for being.

Under existing«ircumstances, it is not surprising that many

~ faculty members, even in the small independent liberal arts colleges,

now occupy themselves with so-called research uactivities often re-
sulting in nothing which, by any stretch of the imagination. could
be called original contributions to knowledge. Moreover, the
knowledgeable and ambitious college teacher commonly concen-
trates his energies, not on undergraduate instruction for the run
of college students, but rather on the teaching of departmental -
majors and on eseurch. These activities, he observes, lead to pro-.
motion” and, with good - fortune, to employment in larger and
better-paying institution, which may further reduce his under-
graduate teaching and enhance his opportunities for research.
Although the graduate faculties are lurgely responsible for the
shartage of properly prepared college teachers, that s not their
sole adverse effect on liberal arts colleges. In a meusure the grad-
uate schouls deny sodiety the services which the colleges ought to

“perform by transforming them from institutions for genera! edu-

cation into agencies for the initial vocational education of scholars.
They produce college teachers prepared not primarily for their
chosen or destined work, but rather for rescarch activities of a
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. limited character. Through the control of the political machinery

iu the academic community these real or ostensible research
scholars determinie the policies governing promotions and salaries.
By their arrbgaticm of the authority to define the “conditions of
professional advancement in terms of research and publication they
divert the energies of college teachers from their proper em-
ployments. » ' _

‘More importantly, in relation to the substarice of this treatise,
they have consistently opposed, often with shocking success, the
attempts of iiberal arts colleges to resume the time-honored func-
tion of providing a general educasion for youth regardless of their
vocational objectives. But, most impostant, they have splintered )
the corporate body which once was the liberal arts college “into -
-small and often ‘completely unrelated departmental units. They
have thus transformed the unified college curriculum into an
agglomeration of subjects typically assembled in meaningless pat-
terns according to the whims of students or more commogly their
departmentally -loyal advisors. -

CAN THE PRESENT INADEQUACIES BE CORRECTED?

Only drastic reforms in graduate education will permit the
much-needed " restoration of general education. Before any sub-
stantial reconstruction can occur, the purposes of graduate educs
tion raust be clarified and revised. Until graduate faculties subject
themselves to a sincere self-examination and consciously determine
what the social conditions of the day require of them, no melio-
ration of the present unhappy state of affairs can- be expected.
Until these bodies redesign their programs to achieve sevéral
different but equally important objectives the liberal arts colleges
wiil not be able once again to fulfill their crucial functions. Nor,
it may be added. will high-level imaginative research be as common
as the national welfare requires. It is urgently necessary that the
graduate schools recognize' the increasing demand for qualified
college teachers. especially those who must design and give an
adequate general education for the needs of today.

If graduate schools were to make necessary changes in their
policies and practices, they could considerably ease 1 situation
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which otherwise will severely debilitate American life. The achieve-
ment of this desicable social objective will depend-upon the will-
ingness of graduate schools to take the following actions: |

1.- Previde programs for intending college teachers that differ
in certain basic respects from those for other graduate students
who expect to make research their primary work and harve a -
demonstrated aptitude for and intesest therein. S o

2. Broaden the education of intending college teachers through-
out the undergraduate and giaduate years.” Since a large part of o
the instruction which faculty members in liberal arts colleges give
_consists ‘of general education, the training of such “teachers will

* “be more effectivé if it extends over several departments or dis-
~ ciplines. : o ’ ‘

3. Establish the meaning and character of the research require-
ments for the doctor's degree with more realism and tandor than
have characterized .past ‘treatments of this.crucial subject. )

4._ Requite intending college teachers to attend a seminar, pre-

- ferably, ir._ the last year in graduate_sckool, to gain an under-
standing of the whole enterprise of higher education and the place
of their own work in it. Prospective teachers in connection with
this seminar should also serve an”apprenticeship in a college class-
room under the supervision of an accomplished teacher in their
field before assuming sole responsibility for instruction.

Anyone who has done research and-also taught undergraduate
students knows that, though a few persons can do both with
equal effectiveness, the two activities require different skills. In
the first place, the former demands primarily private and the '
latter normally. public application. ‘The personality traits required
in each, therefore, differ. Although some versatile human beings
possess both to an adequate degree, these persons are uncommon.
Nor does the claim that "good teachers are boin™ hold true. Indi-

~viduat abilities and tastes do exist. They account for the fact that
accompiished investigators may not succeed as teachers of under-
gmduate students. Brilliant teachers of youth;-on the contrary,'
often lack the interest or motivation to pursue basic research,
and when forced to do 0 to gain professional recognition, more
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- often- than not "produce ‘pedestrian results. The complements of
knowledge, skills, and traits required in these two types of pro-
fessional activities differ sufficiently to justify, indeed to necessitate
-different kinds of training. As Bamaby C. Keeney, once a graduate
dean and now president of Claremont Graduite School, sees the
~matter of preparing college teachers for their specific_professional
- duties: ° ) ' o
w1t is assumed by most graduate professors that they are splendid models
~ of teaching and that their example is all they need to provide their
students. Aside from the fact that many of them are not very good models,
- @ model is not enough. Good teaching s not done by iunitafing someone.
" Good teaching is done by a careful and thoughful approach to a series
of problems. Good teaching is really asking questions rather than reciting
. fads. Graduate students may have had g0o? mod:ls of this behavior in
- college, but then again, they may not and ‘their pleasant memories may
have been. obliterated by people who teach otherwise in - graduate schools,
It would be weil; I think, for the graduate professors to give consider-
able attention to teaching, what it js for, and what peaple ought to do to
get better at it. 1 do not mean that they should teach pedagogy. 1 mran -
that they should teach their subjects with some indication that they are
» aware that the people who are Jearning are learning because they are
"going to be teaching.*

1. Differences in graduate programs

The facts of psychology provide cogent argument for estab-
lishing somewhat different educational programs for research and
for college teaching. Only a small number of persons possess the
imagination and the boldness to think at highly creative levels,
certainly far fewer than the number needed in@ollege teaching.
The intellectual operations of an Einstein, Toynbee, Bohr, Picasso, '
Oppenheimezﬁiir* Lioyd Wright, and Arthur Morgan differ so
markedly in x egree in the capacity for inventive conceptualization
that their thinRing virtually differs in kind from that of even other
competent scholars. \ 3 ‘

Nearly a hslf century ago, a minbrity of distipguished research
scholars in ,th¢ various disciplines saw the harmful effects on
both research and on college teaching of the failure of the grad-
uate schools to clatify and particularize their functions. In the’
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'"':""ﬁfly'_ti'l_irties a commission of the Mathematical Association of
. . America, including some of the country's ablest mathematicians,
_ examined the policies, processes, and products of graduate educa- . -
‘tion in mathematics. Among other things this commission dis-
covered that existing Ph.D. programs produced too few productive
scholars. After reviewing "the publications of those who had
received the doctor's degree some years prior to the investigation,
the commission concluded: ' ‘_
o litisno aﬁpareng overstatement to assert that, under present con-
ditions, at least 80 percent of those receiving the doctorate in mathematics
will publish no useful research beyond. their doctoral - theses and closely
* associated results. The training for reasearch must therefore be justified.
.. for most candidates, if at all, on other grounds than their contributions to
the advancement of mathematical research, as that term is customarily
‘understood.* ' » : ’ o

These findings substantially duplicated those of Marcus W.
Jernegan's study of the productivity of historians. in which he -
found that “less than 25 percent of the doctors of philosophy in
history are’ consistent producers.”™ o :

The primary concern here, however, is with the impact of
present policies and practices in the graduate schools on the educa-
tion of college teachers, particularily those who are destined to
provide a suitable general education for the nonmajor student. In
discussing the type of graduate education needed by such teachers,
_consideration of the uses to which knowledge- is put in various
types of educational programs is essential. When this is done
three major ways of crganizing and disseminating knowledge
emerge. One concerns primarily the education of citizens generally,
‘regardless of their occupatjons——ihe mass of college youth; a
second, instruction for professional . practice such as medicine or
accounting; and a third, the research activities of scholars in the
universities. Although these categories overlap to 2 degree they
can be profitably separated in discussing the varying functions of
knowledge in different types of education. :

In 1926 Wilder D. Bancroft of Cornell University,” seeking a
term to describe the knowledge in chemistry organized and com-
municated for the benefit of. the first of the three foregoing groups,
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ex_nf)lgyc.d the word pandemic. Efyrhblégically, the thoice was apt -

because it denotes the corpus of fact and theory which all educated '
citizens - ought ‘to posses.i even though they can pretend to no-
special-knowledge in a given field such as Ehemistry_ or philosophy.

..~ _This kind of learning has more recently beén characterized by the

-

e

cdhceptf of . general education. that is, education ‘broadly inclusive o
Jin scope ‘and’ related to the usual business, of life «ontrasted with

the particular knowledge and activities of“a vofation.

.. The acceptance of this clussification of knélng'ledgc_’j.‘la_y those who

have respénsibili't)' for de_tému'uiné,_ the purposes; structure, “and )

content of higher education would materially ‘allay the wasting "

conflicts which now occur between the proponents of special and of

general education; and between - these. concerned respectively ‘with~ *

ufidergraduate and with graduate studies. ~Then the contending
groups” might agree that though all are equally important, these-
thre¢ kinds of instruction differ sufficiently to necessitate_somewhzt

~ ., different types of professionai education. 'Until the graduate enter-
-prise undergoes thé alterations implied by this division of labor,
* -« the purposes and the character of the various. brariches of our*

system of higher education’ will remain confused. Con-sc'quently
their work in any one of the three will .be less effective than it
could “be. T . _ Co. : ‘

2. Broader graduate education

le .

At present the edication of college teachers, at least that part
of it obtained in the graduate school, is not, as Milton. would
have -it, “complete and generous.” On the contrary, it is partial.

" and nizzga;dly. Among those who choose « teaching career early

the narrowing of ,intélfc_:ctual interests often begins in undergraduate
days, or even in secondary school. The personal inclinations of
students or, more commonly, the persuasions of representatives of
their major disciplines, cause them to elect more and more instruc-

" tion from a single or related department and less and less from

the areas of knowledge remote from their speciality. When they
begin graduate work the selection of courses outside of their spe-
cialty is constricted still further. "
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“The youth who becomes interested in the science of living things

* will serve as an illustration of the process of creeping intellectual

specialization. In high school he may realize for the first time

~ that the courses’ which excite his interest are treated in biology.

Exploring this comprehensive subject as a possible .occupational
field, he learns that the biological sciences are divided into two
major branches, zoology and botarly, and that the former attracts
him more. thin the latter. Butas he proceeds up the academic
ladder he discovers that zoelogy, too, is subdivided into specialities.

_ Consequently, when this prospective teacher of biology enters grad-

uate school he limits his study to, say, invertebrate organisms.
Later his interests are .narrowed to bacteriology, then to the study
of viruses. As he selects a research project for his dissertation,
conventionally the principal requirement for the doctor’s degree
and hence for employment, this embryonic college teacher will
probably be -concerned with the behavior of a particular variety

> of virus under.a limited set of controlled circumstances. Sirilar

specialization commonly occurs in the other infinite divisions of

‘modern learning.” This pymniiding of education to a narrow point

usually results in a corresponding shrinkage of intellectual interests
because the student's and later the practitioner’s time is necessarily

' restricted if he is to “keep 'up” in his chosen speciality. Through

this virtually universal habit of expanding specialized offerings in
the upper years, colleges have largely surrendered . their heritage
of providing liberal learning. Their traditional distinctiveness, it

" must’ constantly be remembered, has been the offering of broad

a

education. Now because they have attempted to imitate the grad-
uate school, they do not aoffer a suitably broad and basic. emphasis
even within a single ﬁ_eld,‘ much less in a proper program of
general education.
Until the studies, the research experience, and the dissertation
are such as to enable many more students to extend their graduate
experience - beyond thé boundaries of a single discipline, colleges
cannot hope to obtain the kind of teachers ‘needed to design.and
offer essential programs of general education. A ‘mere stringing
of the beads of unrelated courses in the natural sciences, the social

— 98 — 5

o S 108



-

scences, of the humanties along a curriulum thread will, how.
ever, be litle Legter peeparatson foe the wlicge teacher than the
present sibmg up of bloks of sgecishzed courses in s single dis-
cplime. What is required s instructon which causes the student
mwl‘cnh&'unhp between the subjext matter of various dis.
Cipimes and the relevancy of the whole 80 the probleas of Lfe.

5 Research Projar for college teachers

One of the Princapal ohetacles to the development of 4 suitable
graduate peogram for tollege teachers i the confusion ahout the
mesnieg of the mords “sholarshin and “research.” If the term
‘reseanh’ v und restratively (o refer only & the type of nvests-
gatwn which results s an “engwmal contribution to know ledge,”
then s one van pursee a life of wholarshup excepe a5 he con-
boucusly engages in reseanh.

The restimatin of liberal learmng demands that the meamng
of sholacshep and ot reseanch he so chanded that graduate pro-
. Brams for tse peeparing o devote there lives prasanly w
undergtaduate teacheng and to factual rescarch vespevtively cun be
differentiand A beginnmg (mild be made woward thes end by
dgpeeny that though afl seachers must he wholars, they need not
be engaped in orgmal wrveshgatum, .

Andther peo-edure w advarng knowledpe 1 coerned ot
wuh mulyws. with the breslung up of phencmens o s fler
snd wnaller comstrtuent weits, but cather with the reverse. with
Wﬂt&tftw of fats meo ewre compechensove
mesvingtol uoets. They process of comeptualization o a second and
© really the sdepermable enpnent of crestive reseanh. In spesking
of the relative value of e g e hﬁuﬁf&tmm
BEw cumepts James Peyat Conant says:

Sonsace advances e ;-y e sonmcdatien of sew furs {2 praew whah
Way oven cmoereaddy reled  soenestc rrerem) but by the comtumons
Arcelogument of wew and fraafol compepes.

Comeptusl and fmtual reseants st ioterst aend ;
oew sewsthee. Tutdt;mauyum&mm&cmhdiﬁam
wrvolves hoth Mhm:@tmhrﬂ%ﬁeam

o™

-
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a2 mew factual buikding block to the edifive of knowledpe has resulted
in muach inane iotellectual Libor and deception concerning the
worth of his efforts. It also caused many wllege teachers to neglect
the type of conceptual nvestigations there own fields that would
have kept them intellectually alive By comtant reading, by crita'ly
evaluating existing fatual matenad, atnd by ubserving pew comeptual
meanings n the subject matter of thewr special helds they wwld
have enrivhed and brosdenad ther teaching of underpgraduates.

Swme years ago Robert M. Madlver addressed humself to the
meed for a rew emphasis 0 research i the soudl soences when
he sad:

Today the matanals tor our Purbdsng are hetter wnd miee plentiful - -
and here we gine grateind thanks to the quantitativg workers  The bewks
aad the mortae, the sl and the kumber are bong prepared. The brik-
tayers and the hodmen, the masoas aod the o erpuaters. the meters and

[

L1 the rest are reads. Now we ouet pray that the architects slw serme .

This statement may sppear to deprecate unne essarily the
factualist mvestigator It does, howeser. hughhghe the need tor
those who (e see meaang, m. and aeneralze, the vase mass of
fragevented kinvw ledpe Such persons are meeded to advane research,
espeutally i the humarates ad the smiad soremnes where the
wdolatry of o enschaft has produced much trivial so-calied learned
terature” But such persons are as much needed o revitalire the
ativities of the (Lissroom by dnoduang studemts &0 the hroader
meanmogs and mphations o the sbwet, ammd by cudtvating “the
very provesses of votn eptinalezatioe required ur the wiution of many ,
of hie's problems

Yemhers conrhd theretore, be hetrer prepared Ror thesr profes-
swnal responubr ey through wradiate peograms whuh permutted
broader. synthesomg research activfies In thes sense 2l tewmtaers
will be sholars and vesticators . Al widl be m towach with the
advames w therr feids, wdeed mwre broadly so that at present '
b sume they st oot be mwted o therr sthes w04 narrow subpet
Al waill be (apable of leamed pubic atwn though the peodut
of thesr reatne thoucht may be spute ditterent trom the detaied
and uiten frwtlese reports shwh pow mflate the pases of peofes-
spomal  puarnals

. FEm
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The cotlege teacher, if he is to be continvously informed about

the varicd and significant developments in the sierxes or the

humanitics which ought at the eatlicst possible moment to be put
into circulation among citizens generally, must devote his time
to reading and reflecting on the original tindings of wvestigators.
Scholsrship in his case means knowing his subject broadly, not
narrowly, and heing able to sec the relationships and the philo-
sophical sigrificance of new knowledge as it is produced.

No less intelloctual stamina and competence are required in
enompassing ard ordering an ever-expanding body of knowledge
than ic aavestigating 4 minute feature of the physicai or social
world, or of a philosephical syster.. The arostrary clamn that greater
inteflectual ability is required in analyss than in synthesis is highly
debateble. Much of the “onginal” factual research rewacded with
the Ph.D. Jegree invilves mechanical, pedestrian intellectual opera-
tions far below the level of thuse employed in plilosophical synthesis
of existing knowledge in new patterns of meat.ng. The conoeptuali-
nhmsmvoiwdm[nulmsdﬂebpmﬂmthenhﬂmyqu
for example, required an order of intellectual rigor and creativeness,
a perception of integrating relationships far superior to the desorvery
of most of the factual data on which they were based. Turwer's
theory that the Western frontier served a3 a safety valve for socety
_on the eastern shore hikewise invoind the asembling of 2 vast
“quantity of detailed sesearch data. but its dramatic quulay was
the creative synthefis of previously unrelated facts.

The college teacher. on the other hand, must devote bes tine
targely to keeping hemselfl informed ibout the development of
new theories and knowledge in his own and related fields. Hence,
the (oncepe- of research as an ntegral part of the PhD. degree
program for college teachens ought o be broad mough to inclede
mtellectual ativity comemed witt he ntegrating of latge bodies
of diversibed knowledge in meanmgfal wnits of nstrectional
materials. Speaking of the wrpent need fur teahers who possess
those abibties, James Harvey Robenson attempled o describe thee
{unctwons wm the followmg words:

They shouald be reasweters, selectens. ceshaners snd ilhomensters.  They
should hove 2 paseom fra deffusmg Lacwledge by dvestng & for s
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possible of us abatract and profoswnal charater. At present there s 2

woeful ignotance, vven among pensons who pass for antelhgent, senous

. and well-read, in regard 10 highly wnportant matters that are perfealy
wisceptible of clear general ststement.'”

The provesses of evaluation and pdgment involved n a (ritical
examination of ideas. theonies, proposals, and hyphotheses are
those which the average citizen needs in his everyday life if he 13
0 lre intelligently . The prospective teacher of undergraduates
should in graduate school be habituated in the use of these capa-
bilsties and skilled in nurturing them in others. The educated adult.
faced with complex problems in the physical and socal world, canoot
launch an experiment to discover the solution he requires. He
nceds, imtead, to be driven by intellectual curiosity, to possess the
ability to discnminute between reliable and unreliable sources of
wformation, and th be skilled in evalusting the knowledge which
already exusts. T!-Jr wilege teacher's primary responsibality is to
cultivate these ahilities and traits. The exeruses in which he engages

in the scholarly activities of the graduate school ought w0 prepase .

him o do so. |

A liberalirrigl of the research requirements for the doctor's
degree o envourage candidates to prepare chsstations requating
beoad learning and the integration of knowled v ather than factual
ivestigation might draw to college teaching many who now jee
greater exatement i other intellectually bess confining ocaspations.
An educat.onal experience which allomed pgreater freedom to range
widely in the fiekds of knowledge, to estabish relationships between
the facts and theonwes of vanous disaplines, and to refleat on thes
meaning i the lives of oghniry people, might attract 2 number
of wquistive and noncomfvemust mends which now  seek thesr
intellevtual satsfactrons elsewbere

& Semmar 1 theoey amd practice

While the prospective college teacher 18 acquaning the essential
corpus of knowledge and learming ® use in the exacting duties of
teaching yowth, he oupht absi 0 be diwoverning samethng  sbout
hes prospective tatfeng I some degree thes occupatonal onentition

T I
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be provided in seminars exploring the increasing significance
Ot higher education in our national life. A considerable body of
// scholarly fact ana theory now exists relating to (1) the history,
/ philosophy, and purposes of higher education in a democracy,
/ {2) the mechanisms by which colleges and universities are structured,
admirustered, and governed, (3) the myriad variations in academic
ability and interest among the students the teacher will encounter
in different types of institutions, (4) the teaching practices which
have proved useful with different subjects and the varying circum-
stances of the classroom, (3) the wnorn accurately revealing means
now available for appraising the results of education, and (6) the
place of the teacher's own subject in the student’s tota! undergraduate
education and in his life.

If members of th= profession possessed the readily available
knowledge, much of the confusion in discussions cf higher educa-
tion — so wasteful of the time and energy of those who engage in
them and so frustrating and disillusioning to the general public —
would cease. A semenar which considered the most reliable findings
m educational history and psychology, in testing, in the economics
and sociology of academic life and the place of higher education
in American culture, would prevent college teachers from remaining
always amateurs in their chosen calling. They would thus obtain

' the basic knowledge netessary to consider intelligently the educational
problems which morally they can oeither avoid tackling nor at-
tempting to solve in ignorance. Experience in a few institutions
puggests that these seminass, if led by informed and stimulating
teachers, have wide faculty support. In addition to improving
teaching in undergraduate colleges, the seminars would in time
also assist in the resolution of the perplexing educational issves
of our day. In ueder to provide experience in the atual handling
of a class, each member of the seminar should from time to time also
take charge of a class under the direct supervision of a mature
teacher of rewognized skills. Geaduate students sbould not be
allowed as they now often are to take gven sections of a course
without discussing their procedures of teaching with an experienced
Taruky member of acknowledged status. and ompetence who -

10— .
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should be expected to observe them in action in the dassroom and
make suggestions for the improvement of their teaching ability.

Nothing suggested here need in any way damage or reduce the
influence of the several departments of knowledge in theluniversities.
Research of a highly specialized, esoteric character must be promoted
and adequately supported. The advancement of knowledge is
- essential to the well-being of our culture. The programs advocated

here are designed tu omplement these traditional activities by
nproving the ability of some products of the graduate scl.ools to
disseminate knowledge to the average citizen in forms that are
unduvrstandable to him and that be can use an coming to grips with
the personal and cvic problems which face him today.

Fortunately, leaders in graduate education have in the pasi
few years come to recognize that the conventional programs leading
to the degree of doctor of philosophy do not normally prepare
future college teachers ddequately for their prospective responsi-
bilities. A varniety of propusals have been made for the inauguration
of degree programs that, without depreciating the quality of
scholarship expected of future college teachers, would neverthe
less accept the realistic view that many will not be productive
rescarchers: and further that their probable teaching responsibilities.-
will require a broader range of knowledge than that typically
acquired in the Ph.D. program. The Coundil of Graduate Schools
has studied this matter throughly in conperation with other concerned
professional bodies. 1o 1972 the wunul 1ssued a statement dealing
particularly with the kinds of modified graduate programs that
might be established leading to the granting of the dactor of arts
degree for college teachers.

The statement of 1972 delincates the qualities whach swh
programs should-cutrivate in those who will devote therr professional
lives pamanly to teaching rather than to research. Quite properly
the position taken by the coundil is that a teaching degree should
nut be sewond rate wmpared to the PhD. degree and therefore
states that:

The most smportant gecdrent i the ostablshmest of a successful
ductor of arts degree program s the quality of the faculty. The facalty must
comsint of Jedwared and cxpermmed texchers who ane knowledgeable o

. 304 -
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their disaipline and who have & philosophicsl commatment to the prepara-
tin of outstanding umiversity and collupe teachers

" This general position is also supported by a statement of the
Council of Graduate Schools in the following language:

A primary assumption is that prafesional competence for the begraning
teacher can be improned, theough both formal and informal study. The
teaching scholar and the praduste program for his preparation have identi-
fuable chacacteristics which make him more valusble at the outset to the
undergraduate institution and to those whom he teaches.

He will be student-onented. and the mam thrust of hes scholarship will
be in the teachingdearning process. i the dissenuinaton of  knowledge.
He will be anterested in a beoad, humanistie approach to the mstruction
of those who as atizens must deal i daily hife with a broad spectrum of
problems and human resources and weaknesses. He seeks to integrate -
knowledge at the undergraduate fevdd of teaching not to speaabize and
fragment what the students learn, Although the effective college teacher
i appreviative of the depth of scholarshep exemphitied by his more special-
ized colleagues and is able "o apply the results of ther research, he usually
teaches a broader rance of counes i the undergraduate college, He must
possess research skill suthaent for maintaniog his personal scholaeshap,
which mav be reflected in publiations and participation in learned socicties
and organizations; however, his man purpose will be the cfedive appli-
catwn of research to teaching '

The report then goes on to describe certain qualifications of
the college teacher holding the dactor of arts degree that will in
some significant respects distinguish him from those who have taken
the Ph.D. degree. i

The effcctive college teacher knows how to communeate wetl and how
students learn. He understands the niature and mechanus of viable course
construction. He can construct effative tests and utilize other evaluation
techniques.  He adapts the tehmiques of (ussroom  presentation to a
vanety of conditions, dass sizes, and types of classes. The effective under-
graduate teacher will understand hes role and techniques for the advise-
ment of students. He will understand the role and responsdulities of the
faculty in collegrate institutions

The pmposils, however, which bear most directly on the design
and teaching of a proper program of general education are set forth
in the following quotation from the report.

—10% -
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The primary purposc of the academic component should be to provide
broad teaching competence at undergraduate levels. The philosophical
objective i to produce broad competence in contrast with resedrch speciali-
zation and to exemplify a humanistic approach to human problems .and
to. teaching. The purpose is te--provide intcgration of knowledge for
undergraduate teaching, not to specialize and fragment what the teaching
scholar knows and learns. Graduate study for the doctor of arts should
reflect this function of teaching; hence, wide course sclection within the
doctoral student’s basic discipline and interdepartmental and interdisci-
phmry study are desirable. Formal graduate course work should prepare

the prospective teaching scholar for other broad teaching responsibilities.
A major part of all course work must be explicitly graduate in level and
qualicy.

Course selection should thus be typically broader and less narrowly
specialized than for the Ph.D. and may bridge several supportive disci-
plines. A broad disciplinary major can be strengthened under proper
advisenent by the inclusion of courses in felated disciplines and academic
areas. The degree program should strengthen the teacher's ability to
integrate and symthesize, to compare data and mformation. and 1o apply
bnowledge: discorery of wew Jata and new “truth” i not the am.*

J. Boyd Page, president of the Council of Graduate Schools
in the United States has supplied the following table prepared
by Robert H. Koenker which shows the trends among universities
in offering or considering the doctor of arts degree 1970-74.

NUMBER OF INSTITUTIONS OFFERING, PLANNING TO OFFER,
OR CONSIDERING THE POSSIBILITY -OF OFFERING THE
DOCTOR OF ARTS DEGREE: AND) THE NUMBER OF
INSTITUTIONS OFFERING DOCTORAL PROGRAMS
SIMILAR TO THE DOCTOR OF ARTS DEGREE

Considering  Offering

‘ Planning the Dactorat
. Yest akd Month Offer the to Offer Possibility Program(s)
of Study D A Degree the D.A. of Offering  Similar to  Total

‘Degree  the DA the DA
4 Degree Degree

Mardl w*u 3 27 46 12 88

November 1971 16 1 60 52 139
November 1972 20 - 33 4 = 108
January 1974 22 3 23 4 143

*lacledes %0 nstitutoms mentisned by Koenker, p 107
— 106 —
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The following reasons are then enumerated showing why more
institutions have not initiated the doctor of arts degree.

The number of institutions offering, planning to offer, or considering
the possiblity of the doctoc of arts degree has remained about the same
in the last two years. In aadition, the number of institutions offering
doctoral programs similar to the doctor of arts degree has also remained
abou the same; however, in this study 30 other institutions reported that °
there was sufficient flexibility in existing doctoral programs to offer a
D.A. degree type program, :

- It is the author's opinion, derived mainly from comments made by the - .
respondents, that more institutions would initiate the doctor of arts degree
* programs, but the following factors have limited its development: the rela- ,
tively large number of institutions which now offer what they consider the
doctor of arts degree type programs under exis.ing programs, namely the
Ed.D. and Ph.D. degrees; the number of instititions which. state that there
is sufficient flexibility in existing doctoral programs to offer 4 D.A. degree
type program; the restrictions placed by state commissions of higher educa-
tion on the introduction of new doctoral programs; the oversupply of
doctor graduates; the financial problems which face many institutions of
highelf education; the uncertainty of times in graduate education; and a lack
of understanding of the purposes and functions of the-D.A. degree.” l

A review of the rct;{r‘ding influences on the development
of more D.A. programs reveals the extreme difficulties which lie
ahead in muking any substantial advances in increasing the number

"of college teachers prepared specifically for their academic responsi-
bilities. Moreuver, the main obstacle to such developments is not
even mentioned; that is, as from the beginning of doctoral programs
a century ago many members of the profession believe that the
college teacher who has not completed the typical research project
for the PhD. écgrcy.'agnd_ who does not continue his research

- activities after he assumes his teaching position, cannot b a qualified
teacher. This has been the nub of the problem for at least a half
century and it will not be resolved until those who man the firmly
entrenched graduate departments in the -universities have a change
of mind. or until institutions which have entered the graduate
field lately gain strength and prestige. E. Alden Dunham in his
-study reported in Colleges of the Porgotten Americans, expresses
the view that the institutions which formerly trained teachers for
the public schools, now generslly named state colleges «might offer -

' ‘ = - 107 — -
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the best: hope for the establishment of new programs for the
preparation i college teachers. In his view,

The time is now ripe for a major. innovation in the preparation of
college teachers. Predictions of a surfeit of Ph.D.’s in the 1970s undetline
the immediate importance of channeling large numbers of aspiring grad-
uate students toward programs that are relevant to the teaching tasks of mass
- ‘higher education. Rescarch Ph.D. programs are an inappropriate and in-
efficient way to meet the faculty needs of the bulk of American ipstitutions

of higher education. My radical recommendation is that state colleges and
regional universities take the lead in. establishing a new and different
doctoral degree specifically focusing on the prepasation of undergraduate
teachers, with special- concern for lower-division teaching, whether in two-
or four-year institutions. One thousand junior colleges enrolling 25 per-
cent of all students in higher education are crying out for faculty members,

sons with training beyond the straight master’s degree but different from
the research Ph.D. The market for such people would be enormous in liber2!
arts colleges as well. And, finally, in the emerging state colleges and re-
gional universities there ought to be an almost limitless opportunity for
such people, provided that the stated putposes of these institutions are
meant to be impizmented.'

‘Continuing in his charactenization of the teaching degree Dunham’
observes:

It is a degree awarded by the faculty of anty and sciences, not by the
‘faculty of education. Heavy involvement by arts and science people is
essential, not just for prestige but becauss at feast 75 percent of the program
is in academic areas. While there is kuavy emphasis on scholarship, the.
thrust of work is applied scholarship, and the dissertation relates to curric-
ulum’ and . instruction at the college level. There is in-depth study of a
discipline but also iwtevdisciplinary and “problem-centered approaches to
general edwcation for which at present ot is almost impossible to find
enthusiastic faculty. As at Carnegie-Mellon Universiy, the educational com-
ponent of the program, about 25 percent. might consist of a course in learn.
ing theory, methodology. coguttion, dissertation seminar, and internship,
whéther in a two- or fouryear college. Future faculty members should
know something about teaching. the students they will teach, and the history
and problems of higher cducation. A final and mmportant point: the doctor
of arts is a terminal degree; it 53 not 2 consolation prize for losess en outs
to the Ph.D.. nor is it a beginning step for people aiming 2t the Ph.D.Y

One of the most revealing facts in Dr. Page’s report is the
few D.A. degrees that had been awarded as of September 1. 1973,
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While two universities had granted 60 and 33 degrees respectively,
all the others reported less than ten and three institutions had
awarded only one D.A. degree. Obviously, considering the size
of the whole establishment of graduate education in the US,,
~ the teaching degree has as yet achieved little standing or popu-
larity. ‘ | '
Moreover, the limited facts availuble on the content of these -
new programs justify the conclusion that they will broaden the
scope of “instruction in a single discipline but, on the whole, they
are not so constructed as to permit graduate students to select
courses broadly in several departments to enable them to teach
problem-oriented general education courses. The plain fact of
. the matter is that the surfuce of the problem of preparing college
teachers to offer the kind of instruction the bulk of college students
will require to lead an intelligent and informed private and public
life has barely been scratched. Many individual college teachers
and many institutions have on their own initiative in the past -few
years inaugurated arresting programs geared to our social needs
today, bat until, ‘the universities as a whole seriously undertake
the revisiotis of goils and programs required to produce a highly
competent, broadly educated. intensely devoted company of under-
) graduate teachers little progress can be made ia the. reform of
college education and in tHe more effective preparation of “our
people to'deal with the pressing problems of our time. A heavy
civic responsibility rests unremittingly on the shoulders of adminis-
trators who direct graduate programs and faculties that determine
their policies to meet the urgent need for teachers of undergraduates,
and especially those who wiil have to design dnd offer the new
iistructional units so urgently needed ut this stage in our history.
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~ VL. NEGLECTED DIMENSIONS .
Music and gymnastic together made up Greek education. .
Music trained the mind, gymnastic” the' body. o

. - The very popularity. of- athletics was their undoing. . Ex-~
- cess begets Nemesis: the Nemesis of excess in athletics is. ,
_professionalism, which is the death of all true sport. — -

E. Norman Gardiner

Even in thoughtfully designed programs of general education
three ‘areds of living have been especially impaverished. The first
concerns the cultivation of the capacity to appreciate beauty in
nature and in the creative arts. The second is related to the mainte-
nance of a sound mind in a sound body; as Juvenal put it, Mens
sana in corpore sano. And the third is the fuller development of
a general "education for adults especially those in thé upper-age
brackets. ) :

e

A3
THE. ARTS IN GENERAL EDUCATION

As far as an adequate general education is concerned, one
of the éencrally scrimped “fields of learning among the rank and
hle of undergraduates encompasses the arts: dance; painting, sculp-
ture, music, films, and the others. Until recent years — in fact,
decades after the natural and social sciences had broken into the
classical curriculum — the arts suffered from lack of academic
status, unsuitable buildings and equipment, budgetary discrimination,
and, with notable exceptions, a general deprecatory or indifferent
attitude on the part of the “established” academic community.
In his survey of the arts in higher education, Jack Morrison,

bserving the reldtively modest position of the arts on the American

campus, expressed-the opinion that: - /
The rise of the arts on the- American campas is the result of a long

and constant, if not censistent, hattle of the natural inclination of human

beings to sing, play, draw, paint, sculpt, write, and dance against the

forces of puritanism, the work

colonies and later of. the United. Stites. _This battle still goes on.!
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. #ho‘frjsonf would doubtless agree that puritanism’s restraining *
" - influence orf the artﬁd;ﬁ;‘éhgreamrgi_rly in American intellectual
history than in recent decades and that the_cout{ter veffect of the ™
.. work ethic likewise is losing its force. ‘Paradoxically, as far as’
“the general education of our people is concerned, the art devotées
_‘yhd desite to achieve a position of status in the company of
. specialized- disciplines which provide advanced instruction for those
with professional interests may now be the most restrictive stumbling
block in ‘the expansion of these services to the general run of
:. \“s_tli?d:ef\ts. Morrison asks quesfionS which reveal that he, like his
~ precursors:in the other disciplines, seems to be interested in estab-
~ lishing his subjeet among the academically “elite” rather than in"
assuring that all college students wifl gain some knowledge of, and
preferably "actua‘l"experience in, at least one of the arts:-

4

s It was and is sihp,l'y a matter of time for the arts as one of the vital
"« -aspedts of human endeavor! to become an integral part of higher education
- % in balance’ with the sciences and technology, the social stiences, and the
" humanities. But since the arts are not dependent on higher education; the
vital questions are these: Will higher education and the arts coexist vulgarly -~
. or beautifully — meaningfully or superficially> Will the arts be at the
center of the university or on the p:criphery? In cither case, what will be

the effects on our socicty?!
LA \

Nothing that is said here should be interpreted as detracting

“ o from Morrison's excellent survey. Nor should he be criticized for

his observations on the historical and current indifference’ of the

so-called educated person toward beauty and ugliness in_ their

_varied manifestations in our culture. On the contrary, he deserves

commendation for his efforts. He has performed a heroic _task

in bringing to light information aboat some of the lgudable efforts

in colleges and universities to enhance the services in the arts fields:

. He has also rightly exposed the failure of some iﬁstitutiong to
give proper financial and spiritual suppoit to the-arts and called

for a more prominent position for them in higher educatioft dnd

in our culture as a whole. Morrison’s repor't deserves the 'feading

not only of those professibn:gll)" engaged in_the practice of the arts

. and all members of the academic {;omrr!unity but the citizens as- -

~ .
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- well who wish 10, gain for themselves the rich pychological rewards

Observations and recommendatioas at the end of the report
strongly saggest, however, that Morrison and the vagious professional
amociations and departments he refers w — fer example, “the

. Alm program with 2 PhD. established it New York University
.am 1970 — appear to0 be more interssted in the training of artists
-z, than m the cultivaton of artistic taste” and appreciztion among
~ the Gtizengy: As this volume is intended to show, this tendency in

all the disciplines to “live up tp.the Joneses” scholassically is ‘at

~ the s00t of the problem of ignorance _among our people. The

Mdﬁi:c‘wzdnmtmrdnmdsmhﬁmdm
ndmahmeprdmmlvuhlnymgﬂnndmu“dﬂe”

&e&mammo{mmedmmmcﬁ
general esthetic understanding and sensitivities among our people, -
i\muthqlnveb&xhdmla!uc;ﬁoninod:erﬁelds,mbly,
Yq,uofmhhﬂfmmbt,dhmrbedbydt.degmtm
which ast devotees and teachers have succumbed to the attractions
of Lecoming accepted in the society of schotarship, for he says:
-+ .. the ams have become matunlized cven when they are fully in-
segrated.. The pacallel phenomenon is worth moting. As ant has gained in
Mcmﬂky,agra&muhﬂemmcdwdthcmquhw
the academic marketplace, the degree syndrome hus influenced adeministea-

mm Art faculty membcers are 0ot quite the free agenrs they

oace were; the degree credential, having become muoee common, has been
confased with astistic or teaching competence. h s 2 cse of the colleges
sucounbing to their own propaganda: students have hoen guided toward
degroe programm; huve moved souwd intellectnalization; and ant geaerally
has peechaced 3 ncw genetation of ides-oricated artists, capable of thinking
art-as-object righe out of existence. All this may have been dnevitable in
aoy caw. But the independent or studio-based professional schools' have

,‘Mmmmgsdcmwm«mqm
:, moviag toward the collepes in both intention and process.’

~ Yet the recommendations beginning on page 163 of The Rise

 of the Arts on the Amevican Campus deal primacily with the
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m%maumwmm
‘&ntmudmhty,mgamgspemlpmfm-ndxbudga

Enttheitm:dunmdmmdhdadopingpmgmnsfa
ﬁthgminingafthezxﬁstntherdnnwhhdra&cholkge

’ 'bmhynai:asiotheutsmmdlthecmpeuﬁvceﬂoasof

hmmsmmﬁmummn
Fﬁﬂﬁ.ﬁgﬂympeﬁdvcaadankmldinuﬁngmmfo:
mmw«mah@mmiﬂ&

Adxiwfadisaueiden&y,immepmmitdhrgzayoﬂmmb
iaﬂxnppuspedalimdkvtkofinsum,ndacqum

"inalhiwdcmptofmfnlmmybcfmthedmc

bdngd:cmlymwgzinappmpdmmzﬂtht
hngnm,&isismgﬂ:emﬁsticr&mmdthegoalofmkm;
mmpkuawtxokmeanisdaﬂymkm;admppo;ﬁn.
Nm.wﬂamgeprc@ugeofmnciﬁzemwndﬂwnlue
of the contribution of the afts to all aspects of our culture, will
those individuals and institutions whose primary concern is art
receive the financial support they deserve. ‘

At present, integrated asts units designed specifically to clevate
the standards, taste, and appreciation among Students at large
do not seem to have 2 prominent place in the artist’s motivation to
piuamcvisabkphceintheuzdmﬁcﬁmam.uoumphzds
uwdstobephcedmuwﬁwn'swmndfoimwhkhi:hmcd
under many other professionally oriented recommendatioas. This
pmpaalwdreﬁmdu!gﬂmzlmﬁminﬁnamlmthc
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' mpms&m!,imnpeopkaretoapprm;tebcmty

. _inallitsfo:ms:nd“indeed\auteitthemsdves,mquiteslmxh

greater attention' znd’ ‘uncelenting support from buth academic
ﬂo'ingfmrmmcn&ddnghmeofbionism's,mmdy.dnt.
damepzmn!ymcrestadmdrznsslmldmkmedosdy
‘with others in the university, especially in the hamanistic disciplins,
in peowiding a2 more rounded introduction ‘to obr rich cultural

m:spcrtofe&xntk)nintbcarts,zsinallth'cothetdisdplincs
'Iﬁhwhicbthismﬁsc'kptkmdlycmned,lwwcver.c‘m
thene!ztini!litenqofmnycolkgogdngymnhmd:ywitbtesped
"bdnegatnlcmditimsofﬁfc.mddrwbo!espheneoftbearts
15 no exception to the rule. It has been said earlier that 2 ferment
pamdsczmpuksandfzmi&*saris&:goutofﬂrmmgniﬁmﬂnt
Wemcmmhm,indeeddwaakfzmilyofbummhdngs,isin
aisb.()nlya/broader.momremmhigheredmdonkxiuding
dneutso{zutypaanmdeqtmdyptepammpeopkmdal
effectively with the conditicis of society today which vulgarly
debnmzﬁzeourptﬁmall}ves,bladmmﬁomtvinmy.md
undermine our earlier. pre-eminent posture in the commonwealth
pfnztions.?enauofpattutingknowledgzmdd)wghhave
mw»uﬂmmmmuwmmm
reditwndﬂutducwholmnwrmsﬁmﬁmsofhighaedwﬁoa
uillbcmorcfnllyuquippedwdulwid:d:epmbkmsofimpmviag
Our common lot. It has been proposed that the curriculum and
othcru;:eriezwofampmlifebesormgmizedumbdng
zl!madum.regardhss-ofdm’rdwnpem! intellectual and
vdaﬁonzlint«csu,umdirccﬂyimomnmﬂdndwpavain
iuwofﬂ)edzy.ﬂneofdlcexpﬂienccsofthcwﬂmwhidi
-medhimbodal\vithdneamwutbeanatingfmdntmmy
of&ucmkfuamdgm;lei&uﬁonmyams'
made 0o suggestions about the asts. Lit'e has been said about .
‘ Ihcaudalﬁnmmnceofdnamiumyculturemdinmylife;'
in fact, nothing was made of the fact that the arts could remodel
our life style as a people and elevate individual taste and bumane
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spirit. Exceptions can be found but when the arts were treated
at al} they were often subsumed under the rather ill-defined category
of the humanities, 2 relationship that can be fruitful, but 4 position
that can be devitalizing. ' ,
This neglect of the arts is convincingly described and analyzed

by Margaret Mahoney in The Arts on Campus. After a survey
~ of the subject in thirty-five colleges, she summarizes the incon-

spian:sro&cwhid:tbeartsphyint’bccduadmof the total
midaubody.ﬁxaiwmkesalookthatgoesdecperthmame
curriculum analysis and writes about the interests of students in

"tbeartszndcouunentsmxtbcphu:e'ofdmscdi'sdplinesinthc

development of a phidosophy of life. Quoting a study of the reasons
students go to college Mahoney observes that two-thirds seek to
gain a philosophy of life but only a few enroll in art courses,
which permits her to draw the conclusion that the arts seem to
be considered irrelevant in their search for life’s meaning ..

The annual survey by the Amernican Council on Education (ACE) of

nncunmg freshmen at 358 colleges has shown for the last two years that -

roughly 8 percmtmthinkingalwzmjorinmcofdtms- The other
students probubly fall into onc of the following categories: indifferent
toward the asts; busy in other areas; fundamentally suspicious of the arts;
too coascious of inaptitude to enroll in courses with more talented students.
§ cannot substantiate this conjecture, but students themselves confirm that,
in gencral, half the student population is totally uninterested in the ats.
I suspect that the attitudes range from the view that the arts are nonutili-

 wrian to the one that they are nonintellectual actvity reserved for women
" and nonmasculine males. We know from severil saudies, including the

ACE survey of freshmen, that the majordty of students go to college to
acquire a marketable skill and to muke friends, and that few students see
the arts as directly rewvant to those objectives. But over two-thirds of the
freshmen have stated that one of thewr reasons for going to college is als
to srk a philosopby of hfe. The fact that relatively few students, in
propurtion to those who as freshmen have stated such 2 goal. enroll in arts
courses during four years at college. suggests that few students think of the
arts aé relevamt to their scarch for a philosophy of hfe?

Mahoney then summuarizes the opinion of various contributors
to The Arts on Campus when she expresses the opinion that the

. arts must be central. not penipheral. or the sole possession of the

art-inclined.
— 111G ~—
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If we as authors have a biss it is that we belicve that the nation’s
most explicst need i for ctizens who will be creative participants in
shaping environment and that the colleges bave an unmet responsibility to
- provide an educational expen:m'e thas will encourage students to accept
this vole.

The ants becomr central in such an educational task and cannot be
© treated as extras or as the specud province of amistically talented students.
Nor can the artist-teachers be set aside for mere display purposes or given
second-class status on campus. The chapters that follow concern the need
for changing attitudes and contain specific ideas for developing a setting
in which the art$ can be studied and in which artists as teachers and guides
can be active participants in the ‘educational process.*

In the same study, James Ackerman speaks directly and articu-
lately to the main thesis in this volume in reference to all subjects
to the effect that the purpose of the art programs in college. is to
offer general., not professional, education. There ishaedly a paragraph
in the literature of education (not pedagogy )/that speaks so
sioquently of man’s nced today than Ackerm:xns last paragraph
below.

The function of a collq‘c Art program s to- oﬁer general rather than
professional education, and to expand the-scope of a liberal arts education
by offering alternative ways of perceiving and communicating. Its ultimate.
goal, then, is consonant with that of 2 liberal arts education.

The goal of education in the age of objective analysis has been to
prepare students to analyze objectively. Its limitations as well as its benefits
are apparent; the analytic method has shown us how to understand and
how to at, but not how to chouse what we want to understand and to
act upon.

Without sacrificing the technical and operational efficiency of the
analytic method, 2 new goal may be set for college education, of a dual
nature directing the interml ind external development of the individual.

The internal aspect is the ‘encouragement. of self-realization, the pre-
amble to cffective experiencing and functioning within one’s self and
within socicty. The disciplines of art assist this process by giving articu-
lation to the unconscious form-making impulses, subjecting to rational
control the forces that well up from the inside and reach for undefined
goals. It is the making of civilization reenicted by cach individual as he
learns to turn a shout of joy into an aria or 4 mud pie into a figurine.
It involves not only the inward search for identity and the drive to express
but_an accommardation to tradition and to contemporary culture. The more
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" intellectual and scholarly disciplines cannot 2 effectively belp the individual
 to achicve an integration of the cmotional and mational factors in the
personality. o .
Thea!unalzspxtisahia!:thcpmpanﬁonofthesmdcnttomde
and to maintain & bamawe social and physical emvirommens. This demands
audbldnngeinhighete&xzion.bemxscizadmitsintotcadﬁngand
scholarship certain judgments of value and actions based upon them.®
The author of this volume shaies intensely Ackerman’s claims
for the values — esthetic, intellectual, social, and moral — which
. could flow from properly conceived college programs in the various
arts. A pumber of celebrated authors have been quoted to the
effect that science and technology have shown “the how™ of things,
.but not “the why.” One of the first responsibilities of the arts,
as Ackerman has said, is to do just that. The burden of the argument
_ in this volume is that instruction in the arts, no less than that
inscieqoe,mi:stamstituﬁeanintegmlpmtofﬂngcneraleducaﬁog-
of all students. Thus far, with notable exceptions, this point of
view has not prevailed amorg the leaders of the intellectual esiab-
lislrnent.lnfact.itisgviewdx’z{thzsbemshumwdandsomeﬁmcs
. ridiculed, as no doubt it will be by the sciolistic again. In latter
years, however, few members of the academic guild have expressed
outright opposition to the development of more adequate programs
in the arts, but neither have they overtly supported the educational
phikxopbythatwwldmkcminsaneformmmdispensable
component in the experience of all college students. The mos:
irreconcilable proponent of a common requirement in the natural -
_sciences for all students, regardless of their special " intellectual
interests, often turns a deaf ear or jaundiced eye to any plea for
a similar requirement in the arts. The often unexpressed, but
anfiquated opinion of many academics continues to be that except
for those who intend to make a career of practicing one of the arts,
students need not be required or even encouraged to pursue such
instruction. It is often argued that those ‘'who wish to pursue the
“arts for sheer personal. growth and znjoyment should gain the
essential knowledge, skill, and insights into the realm of beauty
through extracurricular activities. This obscure and self-serving view
- - conflicts divectly with many of the conceptions of theplace of
‘ — 118 —
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the arts in the totahty of a hxgber education expressed by Mnboncy
- Ackerman, and their assbcxates.

In recent years some collcges to ke sure, have comndcrably
expanded their offenngs in the arts, but few have reached the
level of Bethel College' in Minnesota. One of the distinguishing
features at Bethel is thf recognition that the studio arts can make
a contribution to the ;education of every member of the student

: body that 15 as sxgryﬁcant as the college’s effort to provide basic
skills for future professionals in one of the arts. In speaking of
<the particular mission of instruction in the arts, Eugene johnson.

* professor of a;t at Bethel, observes:

Creznvxtylsfoundmcverypmsuuofmanmdxsnotlmedtothe
world of the arts. It is, however, a necessary preoccupation of the artist,
and thus setsthose departments concerned with the asts apart from most
of the rest ¢f the college. It is difficult to generalize from one artist to -
another or from one media to another. But it can be asserted there is
much involved in the creative process that is nonverbal. BT

Iama‘ueofsomcwhobold that “thinking™ is possible only by the use
of words. 1 disagree. Such an idea is tenable oaly if you limit your position
byckhomon \thnapamternsworkmgonzanvashcmyormynot

“think™ in words. Mu:1 of the time he is “thinking" in color. New ideas are
evolving and appearing which have no verbal equivalency. Usually only after
the act of painting has bem compicted docs the artist conceptualize in
retrospect verbally.

The creative process is an important part of the training of those
students who would investigate their potential as studio artists. The other
"facet of the esthetic experience should hold interest for the entire student
body — the development of one’s ability to respond fully and appropmtely
to works of art and of nature. This goal of developing an appreciation and
enjoyment of the arts is seldom achieved within an esthetic course taught
by the philosophy department. There are, hopefully, exceptions but most
esthetic courses are a history or survey of philosophical esthetic positions.
And seldom is the teacher or student involved with the art experientially.

_The typical “art appreciation course” may not be much more success-
ful but for other reasons. Perhaps it is too much to expect any one re-
quired course to take every student who his been conditioned almost com-
pletely in every other course to think verbally and to try to introduce him
to a2 new way of responding to his visual world. *fuch of the suctess of
such an experience depcnds upon the teachcr and the mind-set of the
students.*

-— 119 —

129



- . .

The expansias ofart at Bethel, a rathes small liberal asts college,
-~ _.is notable and 5%! of its sister institutions. All five faculty mem-
- bers in art teach both -the studio courses and the courses in the
history and appreciation of art. This provides the opportunity for
a studect at Bethel to take various courses in ancient and modern
art or studio work in drawing, sculpture, ceramics, painting, print -
“making and graphics, as a part of his or her general education, or
to prepare professionally for the teaching of art in the elementary
and secondary schools. A relatively new and creatively designied
campus has encouraged the periodic exhibitions and lectures by
' leading artists that further enrich the art experience of all students.
Bethel's program in the arts’is ideally: designed to meet:the re-
quirement of general education as conceived by this author. It
is not sometbing tangential to the main body of academic life,
but rather it is central io the intellectual, emotional, esthetic, and
spiritual development of zll students whatever their professional
or vocatiopal goals may be. s :

If ever there was an age for concern about the place of the
arts in the total education of all citizens this is it! In the case of
the sciences citizens generally are now being called upon, or should
be, to participate in the public policy-making processess which
‘will determine many features of our common life during the years
ahead. No less ate they participating even if only through their
ignorance or nonparticipation in public decision-making with regard
to architecture, painting, sculpture and functional form and balance
in the reconstruction of the so-called inner city, or for that matter
in the development of ‘outlying areas. Some suburban as well as
inner-city dcvc!ofpmcnt‘s‘ have the meretricious beauty of a plastic
Christmas tree. Colleges &a d universities could educate the general
run of students to 'pe'rceiire\thc real qualities of ‘beauty and the
social significance of esthetiflly designed living conditions and
thus stop much of the sleazy but often expensive construction. More
significantly in a democratic suciety, this control would not be

" . imposed by legal restrictions on profit-conscious developers, but
by the unwillingness of esthetically conscious buyers ta invest in
the ghettoes of a quarter century hence. ' -
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: Campuses theraselves should reflect an awareness in the acadermc
“community that education in the appreciation of beauty, or the
uncoascious nurturing of a toleration of ugliness, goes on day by
day as much through the grounds and buildings as- through the
activities of the classroom. Psychologists agree that:some of the
most effective and lasting learning, favorable or unfavorable, occurs
. quite unconsciously in life’s unstructured experiences. Before the
" long-run effect of these experiences on the esthetic tastes of citizens
can be maximized there must be general acknowledgment zmong
the people that education in the arts is as essential as instruction
in any of the other disciplines, especially those which analyze
reality into its minute elements.

The pxstnﬁcanon thus far for a general educntnon requirement
in the arts has rested primarily on the practical outcomes of such
" instruction. The more cogent -reasons, however, stem from other
more cqnpelhng considerations. The author earlier contended that

- one strong argument in favor of general education arises out of

. the present preoccupation among members of the profession with
their own limited specialized cognitive exercises and the cultivation
of only a2 narrow range of qualities of mind and spirit. The arts
deal with human traits that are much more inclusive and that differ
“substantially from the ingrained habits of analysis of reality that
now characterize even the humanities. This is not-to say that the

~ practice of the arts requires less sharp intellectual perceptions o: -

creative thought than the other disciplines. On the contrary, they
involve perceptive insights and imaginatively synthetic thinking often
missing in the -routine, systematic pursuit of truth in other

dxscxplmcs . .
"But the arts do more. They require insights into the v;holencss

~ " of life in its infinitely varied aspects. They emphasize combina:ions

into integrated wholes rather than disjunction into meaninigless
parts. They approach ‘the study of mankind and reality, seeking
meaning in its broader, more humane sense, and thus they act as
an antidote to the habits of mind of dissecting reality in positivistic
research. They appeal to the intellectual and emotional impulses
which in this fragmented- and inhimane culture urgentiy need
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cultivation. They can restore significance in life where teleological - :
vacuity _exists. ‘

Those engaged in the practice and teaching of the arts may
place another outcome of their work low. in their scale of -values
(again because they do not want to seem to operate at lower
intellectual or academic levels than their colleagues in other dis-
ciplines). Some may play down the demonstrable fact that the
practice and the appreciation of the arts constitute one of the

~ most effective therapeutic devices to cure the ills of our disoriented

" and disordered public and private lives. This is one persuasive reason
why studio courses, as well as general instruction in the history
and appreciation of the arts, ought to be essential elements in un-
dergraduate general education programs. ~Many students having
no desire or talent to become professional artists ought to leave
college with the interests and at least the elementary skills needed
to spend the rest of their lives in amateur participation in an artistic
field. If the representatives of the arts really believe that they have
an important contribution to make to the elevation of our culture,
they will bend their. efforts not so much to getting' established on
an equal basis of academic respectability, if that means tumning
out more Ph.D.s and neglecting undergraduate courses in: the
arts. They will, instead, accept as their normally inescapable respon-
sibilitv the nurturing among our people of the capacity to appreciate

 beauty in nature and in the creations of the practitioners of the arts.

The arts must obviously occapy a more prominent place in
the total program of general education than they have hitherto.
It may te eéven more difficult to get a consensus on this proposal
than on the need for general education in the well-established

_ disaplines such as the natural sciences. Much of the academic
fraternity still considers the arts as lacking in’ intellectual substance
and many lay citizens continuc to look upon “art™ as the preoccu-
pation of the wealthy, leisuze, or odd classes. It is the responsibility.
of the profession to change these attitudes by making the arts
an integral part of every undérgraduate program. It should be
re-emphasized that the aim should be not only to cultivate attitudes
‘of appreciation, but also to offer op\portunity for lifelong practice

~ .
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"~ of one of the arts such as music or painting even if the practitioner

" must perform~at a level considerably below the professional. To -
introduce a full program in the arts, diverse as they are, into a’
full-fledged program of general studies, wiil call mpon the skill
and imagination of curriculum designers in these fields, but this
is a task wp‘rthy of their most devoted efforts and the ‘sympathetic
-understanding of the entire academic community. "

E

PHysicAL EpucatioN anD HEALTH

. The second area of general education that has been slighted

- covers physical education and health. The author recognizes that
physical education, the organic health sciences, aad the disciplines

' concerned with mental health, such as psychology, psychiatry,
" vphilosophy and religion are typically separated, if not completely
o isolated in institutions of higher education. Most representatives .
-of these fields would contend that their potential contributions to
8ood health regardless of their obvious interrelationship in dealing

with an’ individual, must realistically be treated in the instructional
" program as discrete curricular entities. This point of view presents
* oaly another form .of the general problem of reorganizing the
programs of colleges and uni\;crsitics in such ways as to treat all -
" human problems znd issues as. organic wholes rather than as frag-.
mented pieces of information. Physicians can produce hundreds of
~examples in therapy of the closé beneficial relationship between
. exercise and diet, for example ‘vigorous walking can_significantly
reduce blood st'lgar' in diabetics just as a’ sugar-low diet can, but
in instructional programs it has been shown that items that are
closely related in-ife may be as remote as the moon in the laboratory,
library, or lecture’ hall, .
«'‘In any évent, this section will be developed qn the assumption
that physical education, certain aspects of medical and nutritional
‘ science, and instruction in matters related to meptal health ought
* 4o be consideréd together even though those who teach such courses
will have specialized in a single discipline and may teach advanced
~ courses in separate departments. The relatively inconspicuous place
which .the health sciences and physical education have occupied
‘ —123— . . .
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through' the years in the tdtéxfc general education’ experiences of

- the average. undergraduate ‘has "had and continues to have 2

deleterious effect on the lives of many prSuma.Bly well-educated

Gitizens. Those concerned with instruction in- physical education

and health programs have, to be sure, made notable advances

particularlf since World War IL in clarifying the .philosophy and -

enriching ‘programs in these fields. Leaders in these instructional
areas have been advocating a broadet view which would inclide

matters related to the whole life of the individual, his intellectual,”

_emotional, esthetic, and spiritual development. One of thé out-

- ‘standing educators in this area of instruction, Perry B. Johnson

of the University of Toledo, puts this newer, more inclusive concep-

,liion in the following words:

I now ‘believe more firmly in the nonphysiological values of play, in
the importance of exercise and fitness for a better quality of life, in the
esthetic value of movement in sport. It is not that 1 never believed in

. these; it was just that I (among others) felt v:e needed desperately ‘to add

the other dimension (the appeal to the inteiiect about the phvsiological”
value of health and fitness). Attention to the contribution of activity to
quality of life and the esthetic value of activity is\nqw an important part
of my thinking. Rather than think of play and movement as subservient
or ‘orphaned creatures, I can think ‘of them ‘as means to an .€nd and not
ends in themselves. Neither, of course, is physical fitness an end in itself
(nor are thinking or feeling for that matter). In my -view, play, move-

.

ment, and physical fitness —among many other aspects of lJife — are, in-
~ tended to influence the intellect, the ever-changing emotional state, and the

physical state of the body (its cells, tissues;"and organs) so that ultimately
the quality and quantity of one’s existence might be optimal, that one ma
livquelltyahd lo?ng.f ty_ / * ’ ™
“That Dr. Johnson's philosophy matches the dominating thesis
in this volume on- interdisciplinary studies,’ that education must
not only be concerned with the individual's general competence but

- also with his potential force in shaping our society is clear when

-

he adds:

_. My belief in the importance of this added educational dimension is nct

. limited to physical education. My feeling is that there is a need for many

individual-centered courses in 2 university. We must establish more courses’

in which knowledge and skill are not ends in themselves but, rather, a .
" means dircctéd specifical’; and more emphatically _at the studént’s under-
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standing of himself as an individual and as a force within our society.
Initially, -it must be knowledge —=not 2 “sharing of ignorance” in free
group discussion — that is; the _foundation of this understanding of self.
Buit the ultimate goal is” for each individual to apply to himself what is
- known about man and society in each of the several applicable domains of
human’ knowledge. Thus psychology, ‘philosophy, health science, sociology,

- physical education, and political science most certainly have an xmportant

. . oo
contribution to make in_such an effort.* . .
- » s ‘ . "y

The lethal disregard among the common run of even. thoses who
have had the advantages of a college education of the consequences
“of good or bad health practices, is arrestingly manifested in health
“and mortality_statistics on Ameri;ﬁx:s. - N

’ While mp_dern medi_cal knowledge and bctter'nutrition‘ha\'jev képt our
population free ‘from many physical defects thit formerly plagued our

people, we suffer from a lethargic attitude characterized by a very real
physical and moral degeneration. Because of modern man's aversion to

physicai work, and his ignorance concerning the benefits of régular exer-

case, our population has reached an unprecedented low level of physical

fitness. It is truc-that our highly skilled and trained athletes do. well in

international competition, but thzse champiorship performances cannot
“obscure “the’ faét that our’ general po;';.llation, from-youth through middle

age, is in the worst physical condition of any the world has ever-known? *

In 1972, deaths in the United States from “vurious'?carﬁiac and
vascular ailments totaled 1,035,146 Thousands of others have
to live severely restricted lives because they have been. partially
incapacitated by heart ailments. The data on deaths directly or
indirectly connected with alcoholism are compurably-shocking. Fur-
thermore, the number of those’ who are not actually killed by
excessive drinking, but whose effectiveness jn their private lives
and in their vocations is seriously reduced.- remains an .unknown
' quantity.. Agencies who study excessive and often debilitating alcohol
consumption among our ‘peo;-wje estimate the numbers to be in-the
neighborhood of millions. In spite of the dramatic resiilts .through
‘the use of drugs.in the treatment of emotional disorders of various
severity, the percentage of Americuns .sufficiently disturbed or
maladjusted to require continuous medical ¢are constitutes a national
problem. The kindv()f instruction college students receive in 2
course im_elementary psychology. u subject the author taught f(o)r

< ’
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. a nimber of years,, ot in~ philosophy -ahd religior’x,l" appatently
" leaves many unprepared to deal with the ‘common run of life’s
- . problems, fo say nothing of those whose fate it is to encounter
- - unysually disturbing conditions ‘over which. théy have no control.”
. In addition to those referred to, medical and nutritional scientists..
recognize a widé range of health problems, the etiology of which
_ .arisesin .considerable patrt, from ignorance or_indifference tpwaid‘

a N the established- facts of ‘nutrition, exercise, and "rhent'a‘l_’ hygiene.
' . The inadequacies in the health education of college students
.+ "resulf primarily not from the lack of persons on their staffs who
. possess the latest facts and theories related to exercise, recreatiori,
sports,. diet, and mental health. They occur largely because: (1) As
in_the case of othercurricular problems, faculties as a whole in
disciplines other than physical education labor under the conviction
that .:ﬁec'ializeiff‘?nteIIectu_aI training in a limited subject matter is

»

the %{ominate goal-of higher ed_uc:ftion. Any time spent by the student " : .

in preparing for the whole femainipg complex of life’s dctivities
is considered an indefensible ‘diversion from the main institutional
" purpose. (2) Too many young people?'to';say nothing of those
. in thé middle and advanced ages, believe that the primary obligation
‘of an institution of higher. educatiqn in physical education is to
assemble a corps of outstanding athletes who can bring glory to
the institution in the sports arena. Actually, in recent years With
the spread of televisiorl to almost ievery home, such activities also '
* provide entertainment for spectators ‘in the recreation -room or
in the-stands. (3) The beauty cult promoted by questionable-adver- .
tising leads young people to believe that cosmetics, hair styling, ‘
vitaliéiqg pills, elixirs, and how-to-succeed-in-life techniques assure
attractive bodies and engaging personalities. There is an 'baltema‘tive :
“iew that rests on firmer -physical and mental grounds. It holds
that exercise, balanced diets, and realizable goals provide more
réliable and longer-lasting results. Those who teach in the related
fields of physical and mental health know that a mote attractive’
body and personality can be achieved by sane diet and exercise. -
Regréttably, these departments receive only low-key attention except
among the m’en':bers ofttheir own staffs. * .

L
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- tnts for cordiologiets and gemers! peactitioners; he sho wrome
; s ansd books for the | | edacation of citizens identifys
' ponctices of diet and exercise which predispose the maturing adult

" cowasd or swsy from caediac and vascelad disease and, incidenstally,

", playvical and mental states of vitality and wellbeing.
. Iesmartiche, "How w0 Help Your Heart,” White wamed readers:
W‘&mdh‘fnhwwm‘hm

%

educutson, the fiewt of which is the domvinsnce in e peofession of

e ider Gut the sele Fanction of hightr oducstion is. snd should

v §AY e

mast colebentad hesst specialise, suthored not only wandasd medical-



;‘awﬂcdlmphuﬂmdﬂmwua«twdua
‘guiding principle in the comstruction of the curriculum, modern

the disembodied mind is 23 medieval a concept as spisitual wischery.

Y This is not the place to review the Jong history of the mind

body peoblem cor to educe the abundant evidence o prove the
intimate refation botween bodily health, intellectual effectiveness,
sad the kind of a toog life that can be enjoyed. Regular exercise
adjumed #0-age throughout life is beneficial not only in the maint-
enance of bodily health, but also in the peeservation of emotional
bulaace and effective mental activity. Faculties, if they believe that
institutions of higher education have any responsibility foc the
quality of personsl Lfe, will recognize that hesith and physical
.mmwammmmgmmmm
_educstion than they Jo today. And if this goal is to be accomplished,
" the gemeral educapion program must include experiences that can
become an essential part of life throughout sdulthood. The example
_of the Geeeks in the beight of Athenian culture when education
was coneived in terms of the harmonious development of mind,
body, and spirit deserves emulation in designing a well-counded
general education for Americams today. Obviously 2 sequence of
studies and -activities covering the entire four years of college and
involving a natural tramition into an adult lifetime program of
wwmmmmanmuw.

Tin sevond reason for the present inadequate strention to physical
education for all students s again not primanily the fsult of the
sembers of the facuity responsible for physcal eduistwon. It B
the result of 2 musconception among citizens generally and ahanuné
0 particular. Many consader the chaef purpose of such a departivent
to be the selation and traming of a relatively small cotene of
superior athletes whose prmary purpose s nof cven for them
the cultivation of lifelorg habits of regular exerse. Thew physical
activises during the vears of highee cducation are primsrily ©
entertzin the moltitudes who degenerase physically while stting
m the stands. ladeed the feancial resources uwed W support the

.....u,v_‘.v..f -
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in many imtitutions, far exceed the budgets for th physical education
programs for a regulas student body of thousands.

In recent years there have, to be sure, been signtficant advances
in the development of varied programs of intramural sports; more
- women have become involved in more varieties | sports; the
range of sports has been considerably extended and the number
of voluntary participants has menifoidly mcreased. The resources
of professionaily competent men and women, physical equipment
and facilities. and the proportion of msttutional expeditures de-
voted to such intramura! programs have in recent vears heen
substantially increased. hut . OMmpUnsOn I omany institutions with
the expenditures for intennstitutional spuorts programs reveals where
the main thrust Lies.

Some of the leaders i physical education have stressed  the
need to mfiem the so et thoroughly about the reasuns why
neuromuscular activity throughout hife can so notably enhance his
or her entire physical and menual well-being, and perhaps extend
bis life in good health. Logan and Mckinney ponted out over a
decade ago that:

Physacal educators by ther nature are a group of  action-orented
people. Conmquenth most of the teacheng w physcal educstson takes on
the bon .20 cymdvome Many physscal cducators helseve that the sudent
must be en action all of the time s derve the poteatial values of nevro-
muscular sty Beos boped by the rhvsual educator that, by soee arange
ommeti process current wtion will diffuse ito 2 habie patvern for future
action on the pant of the stadent  Seudenes do reed b be taught the
bom b of dall. bur thes s ot eroach for T curtint, theekwz wadeot
He abio needs 1o kaow the ki op Fartscipation us newromscular activi-
tes. He aceds to know what the nosromuscular Rtvty means o im in
s of hes omn phasolognal, anatoenac. pochologscal, nd  phvdosopduc
fequereenerts. The combained hog oo and wh1af approsches to teaching
Moal cducatnon mey help mwen e the students o patapate m an
actrvry throughout theer Hfctione, bosse mvght tends to Facilstate fore.
ught  Teachers of the servwe peoeram should be concerned pramartly with .
wacheng sctrcnies o the students well he mothvated to wse the actrvities
regularly throughout ther bfotows  The college phwvsical echacation class
shoubd be twe bemnming of so-called Piwsecal fitees, ot the end. We are
basucally mrerested w4 palkn oF prespiraton destribueed over 4 Bfetine,
wet 2 themble full destnbuted ener ten years of college prhwsical ehacation, '

Y.

'3



e

""" -and others of national stature in the health Gelds ace to be heeded,

' wumumy.mm,ifummawkym

the emphasis should be on those sposts which graduates can pas-
ticipste in until late in life: tennis, swimming, golf, volleyball, -
and othets which if consistently followed can keep physical
vi‘uu@wm.m&yatanhﬁtﬂyN;th
On:hsigniﬁameofnmuafum‘iupodmtth,:

journalist interviewed Dr. White after General Eisenhower's heart

sttack. In answer to 2 question, the doctor himself a ceaseless de-
wetee of walking and cycling, expressed the following opinion:

{ don't know whether some people have cver had the remackably
mwdwmrmdmmm.mxm
i a vezy important benefit for one’s brakth. And it's tiue that we recog-
nipe the wefulness of that relationship to exercise -— not just the exercie

On another occasion, he was asked 2 question directly relevant

'whmu&mmmm,miy&ddthlbitd

phyimmephyskalpuouglu!obtmbﬁshdmlymh&
and continoed regulacly. Dr. White then gave the professional
opinion that:

The habits establnhed i the teens and i the twenties are likely to
last theoughout life.

Therefore, & & very smportant for young people not to give sway o
Mmmdmmmam.h&drchin,mhfm
of the tedevision set for houes, puttng on 2 pound of two cvery yesr

" wmtil st the age of forty.five they sre phymally wft and 2 much

Mhpﬂu&lhﬁu&md&ymmmwfm
coliege or high school.

AR i il regular physcal exerse - for fun or to produce scene-
Muhm&ﬁqufmqmcmmhgmdmmw
and body and defnircly increascs the chances of living a long fife."*

M the physica wal bealth and well-being of citizens generally o
%0 be & dominant jarpose of physical education prugrams as both
hptndmkum&wsuﬁym,m&ncm
athetic spectaculars that orcupy weekends from late afternoon %0

e § D
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midnight and latterly increasingly in the evenings of weekdays,
ought 10 have a second claim on institutional concerns and resources.
lmemdmﬁmﬂuﬂniaganbeMarqﬁwd
'ptuofmhwueﬂ'om.ﬂmeismmwhycolkgam
universities should not train top-ranked performers in football,
Ml!.buehll.mdﬂnotbe:populumimtnﬂwy
prepare young people for other occupations. But even granting
" this assumption for many in major sports, the main effort in health
and physical education ought to be on the general education of
vollege stadents as active long-range participants in physical games
to peeserve physical wellbeing and mental bealth,
- If, as Dean Jack E. Razor of Illinois State University suggests
huhmwewam.ﬂnmauamgﬁgmmampumdw
students have become aware of the value of personal, nonprofesseonal
participation in spotts, especially those that can be continued long
afier college days have passed. In this letter, Dr. Razor says:
Mu.mmmmmwuum
b&u@lwd\tmm Team sports have litle popularity
uhmmﬂ:mﬁdyhmmmumm
uhmt«hmdﬂm:ﬂ«umﬁy. The in-
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In any event, & comprehensivg unit, combining the work of the

relevant ts should be included in the general education
_ program of all graduate students concerned with the ar-
resting incidence o{ the degenerative physical and mental health

diseases among out people. Nothing less than the caltivation of
coerect habits of diet and exercise and the acquisition of related’
knowledge in other' disciplines in the college years which can be
carried over into thé mhature periods or life will adequately achieve
these goals. Faculty members who consider these responsibilities
pheral or irrelc%nnt to their main purposes miscalculate the
proper missiofl of Bigher education. It can.be argued that these
educational Jobligatidns to youth, however indispensable they may
be, ought fo be discharged by agencies other than ghe typical
academic department dedivuted to the specialized activ.ties essential
o the training of the mind. This 18 the same attitude that has
increasingly made the teaching of the oral and written use cf the
student's fative tongue in many colleges an activity for whih
one department has been assizned mpmsihili'ty and commonly
one group of novice teachers are given this assignment. This practie
has tesulted in the misuse of the language and a consequent de- .
U""im'ztiv:u'n of the cffectiveness of (ommunicatin so pointedly
ceticized by Edwin Newman in \?is, essay, Strictly Speakinyg ™
Just as one ggoup of wmpettm teachers in the English depart-
ment, working ,j)fcrmvely with the teachers in uther departments,
= require the regular preparation of Mapers. and must be given and
‘held to the responsiblity of cultivabng m students early in thei
college areers habits of precise and Jdear usage of language, other
faculty members must assume the ohlkgatﬁm of preparing students
for lives of physical wellbeing and imental health. Any general
eduwation program which fails to ilude expluit goals related
to these features of a satisfying and’ effective life must be con-
sidered serdously inadequate. It would be a revolutionary. but hughly
beneficial polwy. if colleges required every able-bodwed male and
female student to take up one sport n the freshman year and
continue to partiipate 10 it throughout the years he or she s a
candidate for 4 degiee Indeed. the health of the nation arad the
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well-being of many of its citizens could be lmmeasurab!y enhanced
if cach student were given an examination sat the end of- each

academic year, which included a review of thetr'ph)mcal skills,

theic dietary habits, and their general health. The present ssistance
of students to any required educational experience is well known.
If a faculty lays down no requirements in any subject, then of
course this health program could hardly coerce students in one
field. I, however, other subjects are made a part of each student’s
program, the heaith program is as essential as any other. Where
not required, every student should be- persuaded to make play
- and health practice part of his regulzr regime.

This. policy of requiring that all students, exc.ept the severely
- handicapped, undergo an annual physical check-up is in sharp
contrast to the prescription in many institutions of one or two years
‘of phyiical education and none in the health sciences. The reductin
- ad adsuriam of this point of view appears in tha policy of one,
institutic  which requires no specific instruction in the health
sciences ... only one year in physical education; this latter require-
ment is waived, however, if an examination of the student shows
him to be in satisfactory good health. The health of the nation
will not improve until it is assumed thit the college has as much
responsibility for cultivating habits of healthful living as for in-
culcating habits of clear, logical, and cogent reasoning. Faculties
could profit-from. a study of the theory. and practice of education
wrvolving the harmonious cultivation of human traits and faculties
amony the Greeks when their civilization was at its peak.

As in the case of other recommended curricular reconstructions,
these changes would no* involve prohibitively expensive additional
units of mstruction, a substantial augmentation of the teaching
staff, or enlarged facilities in physical education. What would be
required is a bringing together of already existing, but departmentaily
separated, instructional materials and personnel and a change in
attitude toward their presently divided responsibilities, and a joining
of forces in such a basic change in the health sciences and physical
education.
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Amtnbkprognmmﬂnbealmﬁeldsmld however, neces-

ﬁnlymvdnﬂtdmgiufulﬂ:dumvdcdhbot&m of

,+ competent persons in pbyaology nutrition, biochemistry, biology,

Hpqdnology.“ptyduuy . physical education. Such a working
gmpamld@ufyﬂwexpemmﬂdemdwmdethedm
room which all students should have, to understand the functioning
of their own bodies and minds and to acquire the habits of healthful
living that in many cases would persist throughout life. The concrete
resufts of these interdisciplinary efforts should be a generzi course
of insiruciion iavolving bodies of fact and theory from the related
discipline: together with participation in various projrams of
intramural sports and individual physical activities.

The range of knowledge and skills required in such a program
may be assumed to involve an inordinate amount of time of both
teachers and students. As in the case of other units of instruction,
this view rests on the common but mistaken assumption that the
student must master all the details of the subject and its intricate ~
devehpmmtaunmltod:epcaonwhomakamofdnm
* stituent Belds his professional occupation. Basic reorganizations of
subject matter will de required and the faculty members involved
will have to be given time to perform the necessary tasks, but
there is no inherent deterent to reaching this goal within the
resources of manpower and equipment already available on most
campuses. The health and well-being of future generations justifies

Muchhabeeuundaboutﬂnbnithbmeﬁsofnguhtmmse

and proper diet, about the feelings of well-being which accompany |
a regimen of disciplined physical living. Everyore, but especially
those charged with responsibility for designing a proper physical
education unit throughout the whole range of education — including
the adult years — must consider the personal and social benefits
that could flow from such a program. One person who has en-
visaged the interplay between coatrolled physical activity and the
character of our personal and social lives is George Leonard. Faculty
members in philosophy, sociology, psychology, as well as in the
departments of sports and physical educition will find in his recent
T = 13—
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" book, The Ultimase Athlete, nourishing fond for thought about
the widely comprehensive goals and potential outcomes of organized
games. 'Ihbroadsoopeofhisdxinkingaboutt}wcmmqum

ofmgzptmmimepﬁomabout&wuwphtobeusbe:edin

by relieving man of physical activity and the use of machinery
are vividly set forth in two quotations from his book. The first
statement refers to the visionary hopes of most human beings
with regard t their health and the realistic possibility of achieving -
- hese goals of good living: L R

lnﬂ!tyflkmln,theuyinggocs.thereisathinmmstmggﬁngm
get aut. If this is 50, then every skinny man at times finds himself sur.
rounded by.the ghostly outlines of muscles and heft. And there must
wmmidulphysiqueformryoneofus——mm.mn.md
Mimybodythumunbmuondﬁsphmt,ifyoulookn&dm
way, may well be inhabited by a strong, and graceful athlste, capable of
Olympian feats.’

Fanciful statements, but true. The athlcte that dwells in each of us
is more than an abstract ideal. ltisaiivingpresmcethuandungethe
way we feel and live. Searching for our inner athlete may lead us into
Mmdmguhrmxiumdmustodnhukhpmmindb;phﬂa!
fitness organizations — and that might be justification enough. But what I
' “have in mind goes beyond fitness. It involve; entering the realm of music
and poetry, of the turning of the planets, of the understanding of death.!’

And be places education in its broadest coatext when he adds:

ans.ﬂwn.k&nminappmp«htethatwknktotheﬁddd
spocts, physical education, and body for our transforming myth. Since the
turn of the century, we have scen many signs of rapid human evolution, .
foreshadowings of transformation, as one supposedly: unsurpassable physi-
cal limitation after another has been surpassed. There sre few more
satisfying confirmations of human potentiality than those found in the
records of the modern Qiympics, from 1896 to the peesent, and it some-
times,mthndnq»nsmbnistkmlypmofthedailympﬂﬂm
contzins good news.!®

As Leonard says, good physical and mental health have social
as well as personal consequences. Hence, those responsible for
providing an adequate educrtion for living in today's stressful
world must make physical education in its broadest sense an essential
clement in the general education progrz.s. To do this, as some
tnstitutions have tlready done, will nat necessarily deprive “profes-

dETy= -
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suonal spo:ta of their position tn the life of the msmunon or
its budget It will require a larger investment of moncy, time, and
enesgy in the games which can be engaged in throughout life such
as golf or tennis. It will also require the development of the

" attitude among academic bodies that these are as important goals

of higher education as the acquisition of cognitive knowledge and

‘ intellectual skills. The achicvement of these goals should also

result in changes in attitudes among the laity to the extent” that
they consider the education of their young people in good health
practices and physical activity as important as cultivating intellectual
abilities and training them for vocational competence.

GENERAL EDUCATION FOR MATURLE ADULTS

One other emerging aspect of our society requires to be treated
in any reconsideration of the general education of our people, The
number of individuals beyond the normal ages of full-time at-
tendance at a college or university has markedly increased since
the depression. As the higher birth rates of the forties and after
are reflected in the advancing years among these groups there will
be an increasing number of citizens of mature age. Moreover, the
average number of years of their formal schooling has also risen
sharply. By 1974, among our population over h\enty -five the median
years of schooling completed was 12.3.

Many more of our citizens have been-stimulated intellectually
to consider personal and social problems they would formeely
have believed: beyond their ken in our earlier national life. There
is among us today a whole new company of prospective students
among the adult employed or retired population. Moredver, pressing
social, political, economic, and health problems are causing many
mature men and women to seek additional education. Fven among
the employed the reduction of the workweek to forty hours or less
has provided free time which many wiil not be satisfied to fill
completely in playing zolf or bridge. Many of these adults. tu be
sure, want to parsue nstruction which will advance them in theit
vocation. It is the rare community that does not already have one
oc more institutions such as a community (ollege which attempts
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. to satisfy these educational needs related to work. But an increasing

number seek the kind of instruction that will help them understand
the complex and swiftly changing world in which they live.

Add to the forcgomg groups those who already hold bachelors’
or even advanced degrees, but whose education was so narrowly
specialized that they feel incapable of dealing with social issues
and personal problems. and the demand for supplementary education

later in life increases. Few of these prospective adult patrons of

higher education will want or will be satishied with the elementary
instruction 1n the various disciplines designed to serve the needs
of undergraduates intending to specialize in a given field of
learning. Most adults want instruction that is so composed as to
illuminate the major problems of the day. The type of general
units of instruction described as fitted to the needs of undergraduates
in the various disciplines can also provide the body of fact and
theory - and the exercise of intellectual abilities that will appeal
to adults. A program of general studies will attract and hold those
who do not seek a_ degree, but rather want. -ghe more immediate
benefits of an educatnon suited to their current purposes and interests.

Providing smh programs of general cduutlon for adults, quite
aside from its personal benefits to the student and advantages in
the form of a better-informed soctety. could well be the economic
salvation of institutions which in recent years have been losing
their usual share of undergraduate enrollments. A number of adult
students, unlike undcrg'rudmtes. are employed in full-time, often
highly remunerative occupations. Hence, they have the means to
pay tuition fees and they do not require additional living quarters,
food services. administrators. and auxiliary .enterprises, which in-
crease the cost of operation. Many institutions have establisled
comprehensive services fdr adults. Not enough of these, however,
have designed the general programs of instruction which will attract
and hold an ever-larger company of adult students because they
feel that their specific intellectual interests are being served. Any
institution which sets about a reorganization of its offerings to
meet the needs of undergraduates for a more complete, better-
rounded general education ought to consider simultaneously the

s
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B laundung of a related program for adults One area of pamcular
‘service that should be considered in such planning involves persons

" often r¢ferred to as marure adults, 2 puphemistic phrase referring

to those who are usuallybver sixty-five and no longer employed.

Various professions have in recent years concentrated their
attention on ‘the aging, and periodically conferences have been
called by federal and state governments to consider their peculiar
problems and riceds. Although these efforts of professional groups -
- have often been concerned with such problems as health, housing, .
."and tecreation; others.have increasingly attempted to provide edu-

cational programs especially sujted to the needs and latent interests

“of those beyond the retiterfient age. The value of these efforts to
the individual and their potential impact on the quality of American
life can bardly be exaggerated. Americans are severely criticized
«by sr:ial scientists not only at home, but by other nationals, because
of our callous treatment of those who after having made indis-
pensable contributions *to-our social well-being for forty years or
tnore arc literally excluded from the stream of life. Contrary to
2 common impression among the uninformed, many of these older
citizens cannot be counted among the mentally and phys:cally ;
disabled. Nor, in terms of the material needs of life, can they be
classified as mdlgent or needy. Yet their lives ase often empty,
especially if, as is true of many, they have in. their most productive
years: occupied positions that involved heavy ‘responsibilities and
daily contact with' a2 wide range ‘of interesting people.

Those who have madc gerontologxcal studies unanimously agree

. «that the lives of many retirees are shortened by the sheer lack of @ -

activities both physical and mental which had earlier sustained their ~
vitality. Paul Tournier, a prominent Swiss physician, in his book
Lewrn to Grow Old, has treated at length the problems a human.

. being inevitably encounters as he advances into the upper age

brackets. Tournier is especially concemed with the trauma which
occurs when active persons retire. He observes that the inactivity
and emptiness of life that follows retirement often result in early
death. For example, he relates the following tragic anecdote about
the. effect of retirement and the coasequent social withdrawal:
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Thete was also in Bourg-de-Four a lady who l'ept a much frcquented

" tobacconist’s and newsagent’s shop. The judges and lawyers as they came
" out of the: courthouse nearby used to stop to pass the time of day with

her, in order to relax from the cold solemnity of the court. 1 myself never
failed to’ exchange a friendly word with her. I heard the news of her

retirement, too, followed a few months later by that of her death. It is’
quite likely that she, too, died from having retired after such a sociable .
_career. Pastor Bremond . . . whom I mentioned above, exercised his
" ministry for a long time in Oullins, a suburb of Lyons, and an important

French tailway center. “Almost all my parishioners worked on the rail-
way,” he told me. “They were very proud of being able to retire at fifty-
five, but they did not seem to notice that very. few survived retirement by
more than _two years.”

At a recent seminar at St.-Etienne, we were also told that civil avia.

tion pilots are retired at the age of ﬁfty, but that they almost all dle during -

the followmg five years.'®

- And then he presents additional statistical evidence to the affect:
"47.9 percent of mcn-—almost half, that is—and 43. percent of

women admitted in France, into aged persons’ institutions, die
within the first six months!” :

Moreovcr, alkthese mature adults in the United States of whom
there will be a contmuxng corps of millions. enjoy the franchise.
If these ‘over six million citizens were politically organized as
members of a society such as the American Association of Retired
Persons they could have a major impact on public policy. Those
in youngér age groups sometimes complain that their seniors typically
cast their votes in terms of social, economic, and political conditions
and world events which’ prevailed 'ivhcn they were younger, con-

or knowledge of the world as it is ‘today. Without going into the
validity of these political judgments, it can be said that without
a sound, general education the mature adult no less than the college

. student will ofteri” be voting on very important social issues in
- ignorance of the relévant facts. Unless they continue their education,

they, will not be aware of the finding of recent investigations by

reliable scholars and the opinions of experienced personinel in .
matters of social polity which acutely impinge on their own lives and

the well-being of our people generally.
' —139—
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ln sum, then, for.. ret:red‘adults a well- conce;ved 'comprehensnve ‘
program of genetal educatxon would achievé the same goals of -

pubhc enlngxtcnmeﬁt on the nssues .of the:day as comparable-pro-

grams for youth. At the same time, it would provide stimulating:

*intellectual activities nnd emotnonnl enrichment for many who

soon find- uninterrupted leisure an unrewnrdmg substitute for a -

. life of responsible employment and active citizenship.

s
-

A number of efforts are now being made to enhance the, -op--
_portunities for continuing education for mature adults. One of

. the most promising of these enterprises lnuncth its activities in

February of 1976 at the University of San Francisco. This edu-

cational enterprise will be, known as The Fromm, Institute for- .

Lifelong Learning whose name reveals the dedncnted efforts and

fesearch over a period of years of Mr..and Mrs. Alfred _Fromm.

The following statement of purpose reveals somethmg of the
kinds of persons the institute is designed to serve as well as the

range of its services:  *

The Fromm Institute is one o( a very few orbamz:mons associated with

an institution of higher education that has clearly seen and intefpreted the
desire of many older aduits to receive college-level instruction equal to
that of 18 to 22-year-old learners. The University of San Francisco, an
independent Jesuit university, fecognizes, too, that post secondary institu-’
tions have an obligation to provide- the same educational opportunitics to
its students over, the age of fifty as it does to its younger students.

The Fromm Institute has come to the conclusion that older adult
learners want. many of the same things that their younger counterpart$ do
with respect to educational pursults The main difference is that,” for

. younger students part of the reward for pursuing college and university

studies is in obtaining a better job, higher salary, or other material con-

- siderations, and for older students the revuard is of an intangible nature

concerned with mtellectual satisfaction.

The Fromm Institute believes that one of the best ways to teach and
motivate older adult students — those who .re returning to higher educa-
tion after a long absencé and those who have no college level training

" at alt —is"to gradually re-expose them to learning by professors, who will

not only be master teachers but also ‘nonthreatening” as individuals. This
is the principal scason that the institute places heavy emphasis on the

employment of salaried emerm faculty members. This inhovative approach .

is not ‘only unique to higher. educational programs for older adults but
also crucial to the success of the Fromm Institute.
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- Instiewse plass %o folloy the maps described below: .

b The imiose will offer s sidents the choice of sudying for
phmulq;‘mmdabpu.@&:u&cw:u
graduste level. Beginning students will be given the clasification
J"Viﬁu.”wﬁchnd"nlyaﬂus&m&ewwnh

2 Iwiiatly,

L and

Macinds

v Aﬂmvﬂbccu‘kn the university fevel and comparabls to
eBurscy r the

wm;mmmmmdm
mwﬂd«dmmu&efoﬂunng

.

Unéversity of San Francisco. As soom i3 the studenes
hyve sdpsted 10 cach ather .and 0 the courses of
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T —oF both, howevex, are implicit in the forcgoing description of the

the axact enrricalam o be offceed. Older adukt learners, especially, mwst
hep’ynauy'-dzmsdieyuh’. .
.amwummﬂuwwm
hgmdmlm&sanmdtdﬂtmm&
ﬁ!ialuds.‘m-i!‘hwfuﬂmmm&w
m.ummammqq“m&rﬁ
l@h&mmm._mdwadspdﬂm
with to tawel aceangements In addition, the dasswooms
M-ﬂkwmmﬂmhﬁi& Finally,
&em;w'ilbciqﬁﬁdso&ﬂ.maaﬂ
kqpahmd&wnm&e&nﬁnn.hwm

This peogram for aduits does not mention specifically the
sattex of Joterdisciplinary studies or general education. The concepts

porposes sl programs of the Frome Institute. This enterprising
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- VIL. NOTEWORTHY GENERAL EDUCATION
~ PROGRAMS

" Although the momentum of the general education movement
considerably slackened since the fifties, some institutions have
preserved both its spirit and its substance. Moreover, abundant
evidence exists of 2 widespread revived interest in interdisciplinary
units of instruction. To provide interested faculties with a few
examples of the present manifestation of this interest and 1its
concrete expression, six examples of quite different college pro-
grams have been brought together in this chapter. Two others,
at St. Olaf College in Mirnesota and Wamer Pacific College in
Oregon. have been descrited in the author’s earlier monograph,
Values, Liberal Educaiioa. and National Destiny, copies of which
are available at the Lilly Endowment. The author would be glad -
to receive descriptions of other such programs now in existence.

THE INTEGRATED PROGRAM IN HUMANE STUDIES
AT KENYON COLLEGE

The psogram constitutes 2 single cohesive inquiry during three aca-
demic yeurs, leading to the considerstion of freedom and reponsibility
in the modern world and the ethical issues students will confront in their
different professions and careers. The work of the first year is concerned
with The Humar Predicament in Nature: the somplex of issues that arise
from the fact that we arc hoth pint off and yet different from the rest
of nature. . ,

, The core of the program is a carcfully selected series of readings drawn
from the great classics of thought and literature. Each student will be
expected to read, analyze, and reflect on these materials with the help of
the faculty. While each of the faculty bungs to the discussion 4 special

© expertise, the program is sof a series of scparate courses taught by indi-
vidual professors. The heart of the expericnce will be the sense of com-
mon endeavor 2s instructors and students together explore the texts and
issuc they raise. .

Students will not be presented with & uniform interpretation of posi-
tion and may often find that the faculty members differ warmly among
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themselves. It is hoped that, through o ounter with different perspectives
on the common ground of the sssipned toxs, participants will be able to
develop coberent ideals and values relevant to their personal Mives.

" Students ase expected 10 purchuse copics of the required readings in
speaific editions. The College Baokshop warrics 1 full stock, but those
who can buy and resd any of the texts in adsane are encouraged to do so.

The Faculty (1975.70)

: Professor Robert 1. Bugns { Biology)
Associate Professor William V. Frame {Political Science)
Professor Robert H. Goodhand (Modern Foreign Lunguages

and Lsteratures) :

Professor Richard F. Hetthnger (Religion), Director
Assistant Priofessor Marsha R, Schermer ( Philosophy)
Associate Professor Frederick Turner (English) -
Secretary: Mrs. Patricia G. Slate

The otfies of the faculty are in Timberlake House on Park Drive,
opposite the Chapel.  Timberlike House also contains 2 seminar  room
-where all seminars of the Program are held, and a lounge. for the use of
students and foculty. The equipment and remodelling of Timberlake
House and the inaugurstion’ of th. IPHS were made possible by a
generous grant from the Lilly Endowment, Inc.

Each student in the program has one of the IPHS faculty as faculty
advisor, responsible for his or her general academic’ program (both in and
outside the Integrated Program) ind available for counsel on any matter,
Each faculty member holds regular office hours for conferences, Faculty
members may also be reached at home in any emergency situation.

Besides being responsiblc fur the teaching work of the program, faculty
members meet together ¢ach Monday evening for their own seminar to
discuss the material currently under study. Fach of them (except the

ditector) also offers one course cach semester in his or her particular .~

discipline. ’
The Forum
Each week all students and faculty in the program meet on Monday,
Wednesday and Fridiy mornings from 10-11 am. in Philomathesian Hall
" (Ascension Hall) for the “Forum. At these sessions faculty members
introduce the texts and identify some, of the major questions they raise.
On some occasions faculty members join in panel discussions, on others
visiting speakers may be heard, and on others issues raised in’ seminars
Attendance 2t the Forum, except for sickness or emergency, is required
since these presentations are fundamenta] to the discussions of the texts
in seminars and tutorials.
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. Each week -every student particpates in 2z seminas with about " 12
members onder the leadership of 2 faculty member. Every other week he
"ar she has 2n individual tuto:ial session with the same faculty member.
nnefzmkymuﬂiawhoisdxsmdem’sfamhyzdvisorisdsothemta
for the first six weeks of the fall semester. For the remainder of that
semester the tutor is another famulty member. During the second semester
each stndent is under the tutorial guidance of two othier faculty members
in tam. Asmdeptdns!nszcondmxing:dzﬁonshipdnghmtdryw
with the faculty member who serves as faculty adwser, as - well as the
' ity to work closely with three other faculty members. .
m-eekﬁuympmpamzwdumptwmmberfmm:
seminar or for a tutorial. Presentations for the seminar (500-750 words)
mdjrealyrdztedt&dwimaprcuﬁoaofth:munda'smdy. Those
faanmiﬂ(lOOO-lSOmeds)uk:upapntinﬂuthcmco[drmdzl
oronmyamtheidmsthe—.cinwithprcvhxsdixmims :
In addition to seminars and Tutorials, field trips and laborurory exer-
ciscs relevant to the theme of the program are arranged in the fall and
Seminars involving students without faculty participation are scheduled
for thoss irterested.

‘ Coarses Ostside the Program
Normally s student takes ane other Kenyou course in each semester
y (or 2" one-unit year course) in’addition to' the first year of the program.
Invcsyspedaldrammcesitmaybcapproprmcwukzmocww
outside ibe program. The choice of this course or these courses is made
in consultation with the faculty advisor during orentation.

: The Program and the Major Department

s The ~:meral degree requirements of the college include four years of
undergrads-te work, at least two years of which (iucluding the seniur
rear) must be at Kenyon. For graduation the student msni cam sixteen
units of credit in which a satisfactory average i< achieved. complete a
major program including a senior «xercise, and satisfy diversification re-

The aumber of units of work required by departments of their majors
varies from four to seven, but no more than seven of the sinteen units
required for graduation may be earned ic one department. Thus a student
aKcnyonu‘:aatkutnincmd}-cmzpsasmmyxwelvemﬁtsofcudit
ocutside the major departrent. The Integrated Prograss in Humane Studies
const-outes six of these units: thiee in the fint year, t2 in the second
yeir, an w2 in the senior year.
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VAhhoughthcprognmisnotzdcpammtofﬂzccoﬂege.anditdos
mtfnlﬂltherequircmmfotzmajor,itshmldpreparezsu:dcm{or
work in ¢y major 68ld.- Those who bave definite academic plans should
recoguize thist the work of the Imtegrated Program is entirely consomant
with virtxdly any professionat godl. Students ewgolled in 12 program
indude some who intend to go o tc Lrw school or. medical school or to
work in journalism or film. Panidpanaixx!udepa:ntialmaiorsinl\n-
thropology, Art, Biology, Chemistry, English, History, Modem Foreign
Languages, Philosophiy, Physics, Political Science, Psychology, Religion and

divisions and departments are:
Fine ‘Arts: Art, Drama, Music.
Humanities: Classics, English, Philosophy, Religion, Modern
Foreign Languages and Literatures
Natural Sciences: Biology, Chemistry, Mathematics, Physics,
Psycholgy
Sodial Sciences: Anthzopology  and Sociology, Economics,
History, Political Science
The work of iss yrogram counts towards the fulfllment of ithese
“diversification requiremenss for graduation. The first year of the program
may be reckoned as ‘the equivalent of a year's credit in %any three of:
Englivh, Philosophy, Madern Foreign L. guages and Literatures, or Relj-
gon. It is erpected thit depactments in . ther divisions will recognize the
work of the o ad year of the Integrited Program as fulfillment of
divi.~ification requirements.
The departments of English and Philosophy which have introductory
courses ‘(Faglish 1.2, Philosophy 1112) as prerequisites for other cousses
uccept the first year of the program as fulfilling these fequisements.

Credit and Grading

Although the program constitutes 2 single academic enterprise, partici-
ponts registzr in Humane Studies 1, 2; Humane Studies 3, 4; and Humane
Stadies 5,6 and receive three separate units of credit and three Brades
gthemddtfnaadunicym.157 -
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At the end of the first six wecks ‘of the first semester the student
_ recerves an. evaluation from his or her faculty advisor (who *as acted as
tutor for this period). This does not (excert in circumstances mentioned
belzw) form part of the student's permanent record. At the end.of the
first semester the first grade is given by the wtor under whom the student
has worked for the sccond part of that semester. The second grade is
‘given by the tutor for the first eight weeks of the second semester.: The
.third grade is given by the tutor for the second part of the second semester.
This grade takes into account the student’s achievement iff a concluding
project intended to test his or her ability to apply the understanding
gained in the work of the program to the study of a major literary work.

The college requires that tentative grades (which do sot form part
of the student’s permanent record) be reported at the end of the first
semester of the year courses. For this purpose students in the Integrated
Program are assigned a tentative grade based on the evaluation of the
two faculty members under whom they have worked 1n the first semester.

Course Changes

During the fist two weeks of the fall semester students may make.
changes in their course selections (including the Integrated Program).
. Such changes require the use of Coursc Change Cards available at the
" Registrar's Office. After the two.week period for changes and through '
the last day of the first semester all changes in course selections or status
require successful petition of the Committee on Academic Regulations.

After the last day of classes of the first semester and through the first
two weebs of classes in January, students may drop year-courses (including
the Integrated Program) via a card in the Registrar's Office. Any who
withdraw from the Integrated Program at this time receive ome and 2
half units of credis and grades for the work completed in the first
semester. In such a case the evaluati made by the Faculty Advisor-Tutor
for the work of the first six weeks of the first semester is recorded as a
grade for a half unit of work. Entry into the second semcster of a year
course (including the Integrated Program) is prohibited by college regu-
lations unless the student has completed the first semester or its equiva-
lent, or successfully petitions the Committee on Academic Regulations.
Such a petition must make clear why the student thinks himself or her-
self centitled to special consideration. Tt ‘must be accompanied by the
recommendation of the Faculty Advisor ind of the faculty of the program.

.CF-;;.'qn Years in the Integrated Program

Humuan nature, as it is determined by our animal inheritance and the
external world. establishes certain parametcrs for the exercise of freedom
and responsibility.  Jut our capacity to act ethically is also affected to a
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great extent by the cultural and: social environment in which every indi-
vidual exists. In the secord year of the program students devote half of
their -academic time (two units of credit) to the study of this aspect of the
human situation. This courss on The Human Predicament. in History is
organized on lines similar to those of the first year. Emphasis is Lid on
the relevance of the pust for the understanding of the present, under-
lining the subtheme of the whole program: Coutrznity and Change. An
attempt is made to distinguish whay is artificial of “added” from whar is
natural or “given” and the relationsh¥ of the two is studied in order to
bring into view the foundations of c ntemporary Western culture,

In the senior year a unit of credit 14 time) s carned in 2 year-long
-seminar on The Human Predicament hu the Modern World. This course
considers. the issues of freedom 4 responsibility, building on the studies
- of nature and history in the first two years. Questions arising from the
student’s specialized study in a major field are discussed, and attention
is given to specific ethial issues that miy be confronted in different pro-
fessions and carecrs.

INTERDISCIPLINARY STUDIES AT NORTH CENTRAL
' COLLEGE
© North Cemral College . . '
North Central College is a coeducationai liberal arts college in Naper.
ville, 1llinois. Founded in 1861, it is athliated with the United Methodist
Church and devoted “to Christian values in 4 context of respect for all
honest beliefs. It His been nationally cited for the percentage of its grad- |
“uates earning the doctoral degree. Its current student body is near 1,000.
2. ‘Beginnings of buterdrsciplonary Emphasis .
In 1960, North Central College had 24 distinct academic departments,
all autonomous. Like most colleges then, it was patterncd after the graduate
university model «f . parmental spectalization. But the atomistic adminis-
trative structure of the departmental system steadily blocked the increasing
efforts of the faculty to create a liberal arts process which would combine -
specalization with 4 passion for integrative learning.  Against much inertia,
the first three interdisciplinary courses took shape during the 1960s: The
Nuture of Science, Introduction to Creafiye Arts. and Discovery (in inquiry
into the cmergence of new perspectives in whatever ficld). Their reception
by students. together with t = satisfaction experienced by participating
faculty, set the stayge for the next step in creating an mnterdisciplinary
curriculum. -~ . o
B._The Phoewix ’Cnrriﬂi/u'n(' of 1971 i
In 1970 faculty .nd students joined in a4 full-scale rethinking of the
philosophy and structure of North Central College education, under the
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rubric '“Project Phoenix.” The academic department as an autonomous
entity was abolished. Strong divisional structures were designed in which

the old departments appeared as “disciplines” —a term which stresses the

* process of leaming rather than its territories. Much broader discussion of
curricalar issues then became the rule; and it was not long before colleagues
- of different fields began to combine their interests. ’

‘Governance was widened to encourage the initiative of junio'r faculty and
of ‘students. . The concept of required courses gave way to a pattern of

_edncational objectives which could be filled through various disciplines.’

Divisional majors were made possible, as well as individually planned
" transdivisional majors. A half-dozen faculty "colloquia each year stressed
the commonality of intellectual endeavor.
A most important administrative action was the adoption of curricular
maxima whereby cach academic discipline was liraited to.a certain number
" of courses— thus guananteeing economy and compactness of offerings.
The excess of innovative energy then flowed into divisional and all-college
offerings (for which room had been planned)..

4. The Efflorescence of Interdisciplinary Effort
Thus the college had chosen both intellectually and administratively to

fuse the specialization and 'integration of knowledge. A faculty which
was encouraged to cross boundaries steadily developed cooperative and
integrative courses until by 1975 fully 10 percent of the curriculum could
be called interdisciplinary. A partial course listing follows, arranged in
- order from the natural sciences to the humanities:

Man's Physical World ’

Nature of Science I and II

Philosophy of Science

Chemistry-Physics 1 and 11

Primate Ethology (Biology and Psychology)
Environment and Man (Biological and Social Sciences )
Environmental Studies (an interdisciplinary major)
Social Sciences Resources

Business and Society
" Operation of a Great City

Metropolitan Studics (an interdisciplinary major)
Cultural Ecology
" Emerging Nations

Psycholinguistics

Introduction to Language and Linguistics

Black Literature

. Word Detivation-and Structural Patterns

‘Introduction to the Arts

-
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Culture of a Great City
. Music-Theatre Workshop
Discovery I and II :
Currefit Interdisciplinary Studies (one-time’ courses to address
topical issues which cut’across traditi -aal boundaries)

In 1975 the college was granted support by «illy Endowment for a
four-year sequence of experimental courses“leading from a consideration
of personal values to a value-oriented study ‘of - the working world. Its
interdisciplinary character may be suggested by the title of the freshman
‘segment: “Values and the Valuable Community.”

3. The Continuing Base
The new curriculum is seen not as 1 “trendy” collection of innovations,

but as a return to roots. The respect for specialization remains. in the .
conviction that mastery in a given subject can deepen the student's respect

for all subjedts.  The three central objectives of the B.A. — Exploration,

Foundation, Concentration — correspond to the venerable trio: - electives,
general education, and major. What they revivify is the sense of the
unending diversity and integrity of learning — an intuition which in the
old aggregation of requirements and departments had become Seriously
* fragmented. '

THE “CORE” CURRICULUM
AT SAINT JOSEPH'S COLLEGE"™

L. INTRODUCTION: OBJECTIVES OF THE CORE PROGRAM

, Saint Joseph's College adopted its Core Curriculum because it was seen
to be a better way to achieve the gouls and purposcs of the institution,
a Catholic liberal arts college, than the more traditional approach to general
education. Core is integrative,” rather than distributive, in its structure.
Core gives the cntire student body, and as many members of the faculty
as possible, 1 common experience in reflecting on man, his situation,
civilization, and culture, his achievements and problems, his meaning and
purpose.

The switch to Core demanded radical changes in schedules, in depart-
mental offerings, in “course assignments, and ‘in many other long-held
policies and ideas. But what was asscrted most emphatically in the change.
over was that the institutional commitment to Core expressed the judgment
of the whole Saint Joseph's College community that general education is
at least as important as the student’s major. The structural reminder of
this commitment is.the central role which the Core Program fills in the
college’s course- offerings throughout all four years of the normal bache-
lor’s program. - )
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In order to offsct the trend towdrd hyper-specialization or vocationali-

- zation in most of our American high¢r education, Core is strongly generalist

and humanistic. It emphasizes the project of becoming a “self worth
being,” of leading a genuinely humuin cxistence. as the basic issue of liberal
education. Though the content of cach semester of Core vafics, the program
maintains aa overall common and constant concern for human values, a
concern which either is carried over from Core into other courses by both
students and faculty or reinforces the humanistic perspectives already.
present in those courses. : :

Finally, any number of more specifically philosophical positions are
implied in -either the interdisciplinary or the personalist commitments of
the Core Program. Core stands against the depersonalization of man that
is the bent of the reductionist type of thinking of so many contemporary
intellectuals. The program muaintains an openness to insights into the
nature of man and the human situation that comc from a whole range of
academic disciplines and methods. No method which can shed light on
human meanings and values is theorized out of existence or into nonsense
on an a priost basis  The traditional approach of the liberal arzs is broad-
éned to welcome the fraits of the studies of modern psychology, sociology,
and other sciencss of mun. But what Core strives to do is to inform with
a common purposc thr: whole mass of conflicting interests spawned by the
hyper-specialized curricula of the mainstream of cantcmpbrar)’ higher
educitior:. ' ’
1. STRUCTURE o THE CORE PROGRAM

:

A I general “

The Core Program replaces what used to be 1 S4-credit, mainly lowe
levei and distributive approach to gencral education with a 45-credit,
integrative and interdisciplinary sct of  semester programs  very evenly
spread out over the four years of collz¢ edue wom. In place of « rcqu*lred
number of courses from several sepuraie departzrants, Core involves a 6-
credit interdisciplinary course in Wl iut the lue of the cight semesters

usually taken by the student, : .

The fcllowing table shows the simple structure and rhythm of the
Core program: _

Freshmen: Core 1—The Contemporary Situation (6 credits) -

- Core 2—Hebrew and Gracco-Roman Heritage (6 credits)
Sophomores:  Core 3-—The Middle Ages (6 credits)

Core £-The Modern World (6 credits)

Juniors:  Cores 5 & 6--~Foundations of Scicnce (6 credits),

Cores 7 & 8-—Non-Western Studies (6 credits)
Scniors:  Core v--—~Toward a Christian Humanism (6 credits)
- Cote: 10—Christianity and the Human Situation (3 credits)
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B. Tbe overall wnity of the program ~ .

It is important to stress the overall integration of the segments of Core
into a single general education program which hus a very mte‘mﬁomle
and ‘developmental unity operative throughout all four years. The follow-
ing descriptions clarify the overall thrust of the Core Program.  ~

The first semester of -the freshman year begins with “The Contempo-
rary ‘Situation™ because the main objective given to Core 1.is self-discovery

and self-assessment. The student is invited to take inventory of his personal |

and our communal, problems and resources: As a young man or woman in
,‘twentieth century America, what outlooks and valucs hive 1 adopted?
What ‘can we reasonably expect to achieve - answered differently from
Kurt Vonnegut's “Fourteenth Book of Bokonon™ . -in the remaining years
- of this century? What are the prospects and hopes for creating a mean-
‘ingful personal existence and a just society ? Co
The time span allotted to Core 1 exiends back to 1900, not for arith-
metic convenience or to relieve other cores of some years of content, but

to attain a very specific purpose. The student’s edifice of meaning was -

constructed under the influence of his parents and grandparents, as well
as that of peers, teachers, and so on. By becoming acquainted with the

events and hopes and crises of those immediately ancestral generations,

the student can discover the impact of thevpast on his living present, the
relevance of history to human existence. This is not approached in service
to any particular philosophy of history, whether spiral or cyclical or what-
ever, but in terms of the simple facts of life that ouf meanings are shared
meanings and that our cxistence is an hjstorical existence. The complement
to the future-looking dimension of hope in human existence is the past-
regarding dimension of memory. With the establishment of this dialectic
between hope and memory, Core 1 opens the student up to the historical
sections of Core in the following three semesters. Both in Core 1, how-
ever, aud in the largely historical sections of Core ‘to foilow (Cores 2, 3,

and 4), a whole range of academic disciplines — philosophy and theology,

the natural and behavioral and social sciences, literary and artistic expres-
sion — participates .in the attempt to shed light 6n the meanings and
problems of Western man. -

Cores 2, 3, and 4 — the second semester éf the freshman year and the
two semesters of the sophomore year — seek to encounter -the origins of
Western civilization and follow its subsequent” development, How have
the Hebrews, Greeks, Romans and carly Christians laid. the foundations'of
what we call “'the West" (Core 2)? How'have Graeco-Roman and Judaeo-

~Christian sources, albeit’ over centurics of development and evolution, con-

“tributed to the world we' now inhabit?

i
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In Core 3, “The Middle Ages,” the manngg in &ﬁch the cultural values, .+
of the ancient world were preseived and modified in_the years from 100 .
to 1600 in the West-is studied. The particular approach taken in this
Core, because-it is individual men who make history“arfll build civilizations,

"is one which . focuses on individyal persons who contributed in a ‘very.

S

special way to the cultural evolution of the West, leading up to the emer-
gence of -what we' (somewhat chauvinistically) call “the modemn world.”
In ending with the Renaissance, Core 3, from one point’ of view, closes 2
cultural cycle with Core 2 in that the Renaissance looked backwards to
the origins of the West in ancient Greece and- Rome; but, from another.

‘point of view, the seeds of the modem world and _rumblings of the

radical changes about to<occur are -there too.

_The modern world is approached, in Core 4, in an at least partly
dizlectical fashion by studying the interplay of currents of thought from

11600 to 1900, The Baroque, the Enlightenment, the conflict between

Romanticism and Realism, the Revolutions, the Age of Progress — espe-
cially the images of Man, of Nature and of God that go along with each .

“of these— such is the complex material of Core 4. Overall, however, the -

achievements and disappointments of those 300 years do exhibit a certain .
logic of development which makes understandable the ambivalence and
trepidation with which Western man -efitéred the twentieth century. Thus,
at the end of Core 4-the student has worked his way, with enriched -
historical understanding and developed critical acumen, back to the start- °
ing point of Core 1. o B

Though Cores 1 through 4 did attempt to deal with 4,000 years of
Judaeo-Christian tradition and 2,800 years of Western culture, there is
still a greater challenge to the imagination and sensitivity of the student
to come in the junior year. Non-Western Core (Cores 7 & 8) transports:
the student out of the West in order to_invite him*to meet and to learn.
to appreciate fellow human beings who have created ‘cultures quite different
from his own. The great cultures of India, China, Africa, and Japan,
whether in terms of complementarities or contrafisties or correctives, «have
much to teach us, in spite of our boasts of Western superiority.
" In addition, the “Story of Man" that science tells, in the concurrent
Core Science segment (Cores 5 & 6). is a story which speaks of billions
of years of cosmic and biological evolution and of a cosmos ,of fantastic
dimensions, but which is still man’s home. If Cores'2, 3, and 4 put us
in touch with our cultural rpots, Core Science reveals how intimately our
human lives are connected with all of life and with basic cosmic " proc-
esses: our cosmic and biological roots. The two programs of the junior
year do,” however, converge — whether by - political, economic, ecological,
metaphysical, or religious paths — on the reality of the oneness. of the
family of man. L _ ' v
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" CORE

i, INTRODUCTION
. A What is “scemce” and what dous gt have o Jo with Core? (Dr. Nichols,
Philovaphy )
B. How dees soience go about doing what # does?

1. Scwemtific method (Dr. Nichols, Philosophy)
2. Mathematical models snd scientific laws (Fr. Guoun, Matheenatics )

C. Scesce and culture, bath Esst and West (Ms. Brinlky, Phibosophy )
L. THE STORY OF MAN (a told by scimmce)

A. COSMIC EVOLUTION

t. Basic forces im Natace
o Mechanical Jorezs (Dr. Chesak, Physics)
t Laght €Fr. Ruseiog, Physce)
e Ectrc and mogmea forces (Dr. Chesak, Physics)
1. Basic structures i Neotuwre
© 4 The stom (Dr. Chenik, Physics)
b Quasrum theory, (Fe. Runchun, Physes)
¢ Radivectivity and the nuclews (Fr. Ruschau, Fhyscs)
3. From the stom soward the cell
o Chomscal bonds and the shape of moleculs (Dr. Rodia, Chetmistry’)
b Cabon compounds (Dr. Rodw. Chomnt'ry )
¢ Macromodeculies (Dr. Rodia, Chemmtry )
4 Popacation of the canth for Yl
s The birth and death of wars (T Shoeman, Farrh Sciemces}
b The solar wyuemm. plunems, and hife (De. Steman, Fazth Scremors)
¢ Ongm of the amosphure (Dr. Slecman, Farth Scwnces)

B BIGLOGICAL 1 VOLUTION

1. Feergerne of Uife
a The ongm of lifr (Dr. Mehail Beology)
% The celi (P, Mehall. Beology)
¢ The DNARNA procein swem (De. Mazoli. Pty )

. 2. Challeage  cvoluton of the envitonment
s Owogeny and ghaciation (Mr Davis, Earth Surerxes)
b Comtemental Jrift (De. Sloemon. Eareh Soences }

. Riosponse . phyy bogeny. evolutwon of mrecwes (Dr. Mehall, Beology )
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CORE 6

4 The emergence of run
2 Dr. Leakey and the "dumn of man” (Dr. Kenoy, Anthropology )
b. Introdverson to human ecology (De. Mchall, Budogy)
€ Physaal anthropokogy (Dt Sleeman, Eacth Scinces )
d. Gliisnon and adaptation (Dr Seemnan, Farth Sciences)
€ Mun as tool maker and wmbioluser (Dr. Kensy, Anthropology )
f. Evaluton and reation (Dr. Nichuds, Phulosaphn )

C. CULTURAL EVOLUTION

b Man fills the Farth’
* The No lithic Revelution ([Dr. Chesak, Physics)
b The ranans of man 1Dr Kenny, Anthropology )
¢ Population control an saemal species (e Jones, Sology )
d. Comted of human populiton (Fr Whate, Foomor )

Techaology . progross o ruin?

A Aur nd water poli twws (Dr. Mebuall, Brology )

b Pestnbs (Dr Rodw € hemastry )

¢ Svmergmine effects of polluton (O Semynun, Flnos Water Sutv. )
a  The energy budger (D Chesad, Physics )

L L L vetally - b soveme
2 Phese e obases oo boduviee {Dr Faiva, Prychology)
b, Bovers of sompwter operaton (De, Vert nEs L L omputer Sicae )
The crbermets monde! of sun (D Plie, Pavchology)
4 The ammee of human behavice (r Keatew, Antheopology )
€ A teepomse o Woolridge « My Brmnbey, Pialosophy )

154
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A dwmetn oogmeermg shall we remahe waveh ¢d )
P Gomtic man oainmwn andg “hermothesapy (1. Mchal? Brology
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A Cores 3 and 6: The Foundations o] Tetencr
The cemtral theme < the entite Core Prrgie.s is mwv. Sceace Core
contribetes 1o this theme o two important wivs. Science fizt of afl,

" best undersiood 29 a buman unecrtaking, - creative activity of man in

pussiit of specificalty human valur . Thus science 13 buman «~ humanistic
® its vay room, Secondly, Scence Core contrabates & 2 visor Of man
Wm'mm:humtoknowabatmardh‘:pht in
the physical universe. The major portion of the two semesters of swierice
Core is given over to the teiling of “The Stony of Man'" e modern

The atline of the atent of the two sernusters of Scievce Tice shows
# » glance ity interdisciplinary make-ap. The topics and ‘he lecrarers arc
deswn i1om no fewer than ten differcnt aademic drpurtmenes: philosophyy,
mathomatics, physcs, “amuntry, cith soence. biiogy. anthropology, eco-
accaics, peychology and ompuber science. But those topics ate wed to-
gedher o a well-mtegrated program.

The thae main wbdivisons of the twosemester, six-credit program
m:umwm-mmmmmmm«xmm
scientihc onethod; the long and centtally Wmportant section on science's
sory of man; and a concluber, section which  projects  problems  and
solutions into the short and long term future of mankind.

%Mdﬂm“mnﬂwwmpdfwd&xﬁ)am&é
1 « pvol: “ionary schema which 18 portrayed as devcloping through
aconding dhaes of commic. bioloscal, and cultutad evolution. Thete is,
m;;-\eﬁndtd\mgtglmfmwmuwm the oext. In
Cote 3, im order to permat the semse of & owder that is the fundamental
motive for rhe doing of science to predominate. Intle atention s given
o the probiceas whach face contemporary  man. in Core 6 all those
prodlems are faced squarcly and hoacsly. In fact, twenticth cuatury man
faces isvoes of sarvival av crtxal and as radwal as those comfronted @
amy tane W man's preveens ewstence, pethaps oven mwre G mn view of
bt teemendous numbens and the demands which b syle of life places

At the end of Science Cors, there o a dep ser-. of 2 nbivalence. The
major dempmsceatcd pownt o8 the waav o achiod and Iife and cowrmon,
but the fnal meanng of thes wnety v left as a2 quwtmn On the one
hand, there are arguments which wrge the conchasen that peate and justive
sod brodhcthood smeeg all men, the rospomse on a specbicilly bamen

; wwel to mambind's bewlogical wy. are the only gusstees of sgrvreal

on Spscesbigp Fante  Yet there arc, oo the other hard, etimatsons that
the omity of cosmos- e mankend may entad o of the unwpeness and |
dignity of the Jmzmen person.
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B. Core 9: Towwd o Christian Humaniime

The second semester of Core Scnce (Cote 6) centered about theee
major  readings:  Boughey's Man and the Ewtironmens. Woolridge's
Mechamical Man. and Levin's Thes Pevfect Du;. They focused on man.
science, and socicly, and contained the common claiin that the problems
confronting contemporary man can best b solved if we strip  ourschves
of the anciemt prejudice thit we men are somchow special cases in the
universe, endowed with “frecdom and dignity” by which we transcend
the other beings w) the environment  Actually. we have no more reason
foc existing thaa any other specics, Boughey informs us. Only if we accept
the scientific view of ourscives us complex mechanisms  not  essentially
diffcrent from otber things i our universe, widl we be able to handle
our peoblems with S~ abjectivity appropriate to them, Dean Woolridge
caims. And Levin sketches a manipulated utopia where all but 2 few
eccertrics are socially concerned, heabthy, contrnted  2ad scientifically pro-
gressive. We add o that picture, &t the befivniag of this semester,
prychologist B. F. Skinnicr's Walden Tro.

Core 9, however, dovelops 4 contrasting view of things and s organized

around 4 differemt thesss, namely that there is 2 set of questions to which
any Chemstian siew wmed & tealyy owst addreess wself: (1) Is man in
principle complenely explainable by 4 wicntific approach which closes the
door to any explanation that govs heyond the observable ? (2) If in
princple man dous trunscend soentifc explandtion o there a transcendent
Beyond man to whih man 15 bcholden? Or are those references to trans.
cendence that st fisd in relsgious indinduals and insteutions merely iblusions
witained By a meed o cscape oppressine conditons or ‘o undetpin the
social order? (3) If echowon 2na mbigrus exporen o e ot .amply
uscful fictwns that huoe become owmided by socntine adsaice, o there
8 an actudd transcendent. o there 2 pecuhady Chnstun mode of relation
to the transendent’ If so. can n be schieved by xtive FRLGPEINN v
the budding up of the secular oty alone, or des o requat in addition
the practice of mward peayee?

Notwe that same of thee questons can be relared in terms of the
general concepes of omms pnewie awd 0o ce o dew e, depending upon wisether

the answers allow us to reman within (fnwm the Latn s and rriseve ) -

a certam sphere of codimce or bead us to imb bryond ¢ Latin rraes and
tamdesey tw  aowther sphere The ndawons butween  wnmunemnce  and
trarscerslomoe mvodvad oo of the havw guestaws bead us to verta n
threshodds whore the tramwondonce of an ardier kad  becomes  the
tmwrancnce of ancther Thus, of we adomt the man w prmaple tran.
semdy, a5 obseniir wnd thenker, the obweoble obgrats he cunks abowt
®m osckence. we may stel] reman wihen the emmancmce of a4 wordd  view

L
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without 2 tranwusdet a8 in oo Slarcism and in certasa popular furras
of cxistertialists thought.  Reron oo thoese views would be oxplained
uway eather than explancd it would sweply be s uscful o useless indi:
wsdual o social ficsion. Or 1 we admit a wmaasendeat, we might coasider
. the only relevant relation o Hium wae of ininersion within the sceular by
humasa relations with our felluw men. ‘

In Part One of Core 97 we have the question of .y that gves Dk
to the Batle for Human Transcendonce, There is tiost of al 2 vostion
of extremy: wnmanence. 3 scentific reductionism exemplined todiy especially
by the behavieral psycnologist B F. Skinner who considers himself 4
descendent of the Fnlightenment notion of unnersal mechanism and who
rejects all appeal to anything human or dnane which allegedly transcends

" such mechamsm. For Skinner, the notions of freedom and dignity” are
prescientiic and must themsclves be transcended. This position has been
resisted tooth and nad by those who bolieve in a transcendent element of
aun and in the untverse 3¢ 1 whole - - those, that s, who believe in the
soul and in God o Whose mage the soul s ‘said to have been made.
But it should be underscored that not everyone who believes in a tran-
scendent element in man over other forms thereby also believes in God.
Witness the most popular of the Dx.tentishsts and the new Marxists.
The buttle at this levd nas o do wih those who believe that man is
wholly immugcnt in nature. snd those wha beheve that man at base
transcends the mochansms of nature. Physwist Michael Polaayi has been
sebected as thy representatne of an antireductionit position derveloped on
the basis of an altermatnve phulosophy of soence.

Part Two deals with the questien of o transcendent beyond man. Here
we face the universal phonomenon f rebgon, studying # first of all from
the point of view of the fimdwns. psichological and soaal. whick has
often teen wsed to fulfill Freud prosents the postion which, though
explicely designed to reduce rchigion 1o llusons ard man to a mechanism,
vt remaras ambiguoas an ws resalts Srodogist Peter Berper goes beyond
Froad and. while mamtimng human fricdom, opurs the door to the
possibiluy of a transcendent bevond man. W follow the direction toward
tansendence by rassing the question of whether there B some son of
transcendent  reference beyond  prychologacal and socual - functions. Euceat-
entutet  phedosopher theologun Paul - Tilluch consders the problem  of
“the heare.”’ the centet of snxiety and Ultimate Concern. that opens out
w0 what he cafls “The Geound of Bong which undercuts the tewsson
betwven 3 triosendent “Wholely Other ' and  emmanent pantheistxc
divers A surk by Sam Ko attempts in personal, autebiograplvc terms,
to foutid relation to the dnme m 2 kmd of opea pety for penons and

. 160 -~ -

170

O

ERIC

Aruitoxt provided by Eic:



O

ERIC

Aruitoxt provided by Eic:

t
things and m 4 recovery of the felt sense of his own bodiliness.  His
“god” tends moce i the dircctien of an immanent panthesstic dwanaty,

Part Three, though treating the problem of Chostun mmanence and
transcendence, is basically organized around the themes of Incarnation,
Deatk and -Resurrection,  Ascension and Worship, Three statements on
incarnation are considered: Sam Keen's condluding chapier on “visceral
theology,” an historical account of The d.cont of the Fewale by Glyms
McManamon and an aitrde “On che Theology  of the Incarnation™ by
Karl Rahner. The incarnation theme persades the work by Tedhaed de
Chardin as The Diie Miieen, prolonging the prescnce of Cheit rhrough
the divinization of all humun actvans, The death and resurrection theme
18 expressed both i Talhard's chapter on the divimzation of our Passiv.as
and i Joscph Buyly's personalized statanent in The Vren Srom u Heane
The ascenston them pomts from the Lord aho tudpes Restory to the life
of the commumty to be judeed. and focuses on the themes of scrvice and
worship - Talthard's condduding chapter. Robers McAfee Brown's Religren
wnd Viclence. und the Liun Amencn bishops Medellis Conference
documents on pesce and povirt atend o these theme, Finally the
reant cnumenial T Hartford Appeal” refocases our general themes of
Cheistian imnanence and transcendunce by pomting out the dangers in
recent populatizations of fath.

Finally, the program for Core @ was designed in such 2 way s to
tefer hack to all the previous Core raadings and o relute to as many o
the majoc and minor programs as possible. This was done both through
the selection of the readings and through rasing explnt questions through.-
out the syflibus that relate to carkicr readines. The parallels cun be scen
by incorporating all of the Frevieus descptions anto a comprohensive
dugram:

1. The Nature of Min

4. Human wmmar.ne Pachology
Mo e Mo b (Shonner ) Cores S and 6 (Science)
b, Human sreoscndea Hranty Phvsics. Biology
Man as Sparan (P Pacholog . Sxrology.
Politwal Sarence.
Phﬂmxrh}

2. The Nature of Religon
2. Relegwon as smmun. e
v Relumon av - sobnedogical P chadogn
Whisson { beevad
v Rihpawm as waorld .\um&t«g_\'

martenane | Borger)
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b. Religion as transcendence
i. Ultimate concern (Tillich) Philosophy, Theology.
Psychology, Cores 1 through |
ii. Reverence and play (Keen) Litcrature, Physical Ed,,
Psychology, Education
3. The Nature of Christianity

a. Incarmation (McManamon, Cores 3 and 4, Theology
. Rahoer, Teithard)
b. Death and Resurrection Religion
(Bayly, Teithard)
¢. Ascension and Judgment Theology, Sociology,
(Brown. Medillin, Harttord) Economics, Political Science

Outr approach has attempted to st the stage for developing the
integrative babit. the habit et inking together the muny faccts of human
experience as we encounice them and as we read reports of them. And
here we are trying to covesrage that habit of centering our  attention
upon .the place of God e human experienze, §t 15 our contention that
the development of the integrative habit is the ventral discipline of the
educated man, and the apphcative of that habit to the problem and mys ey
of our relation to God s the «entral disaiphine of the cducated Christan.

The opening article by Michael Novih, "God in the Colleges,” sets

. this whole approach within the wmteat wherom ¢ will now occur, that is,

within the college W, He argues forcctully that if "God is dead” in
the universty a5 woll as7 i sodety in general He will only Vrise again”
when humane Vision fetutns to the center of the acadomi scene too long
dominated by proscupaton with “making 2 Inmg” and with “subduing
natwre.” The path to e roaesery of God 1s through the reconvery of
man, nd that s the path that so have Tad out o Core ¥

IV, €CoNCLUSoON

Saint Joseph's Colfege o Jdenmtedy commtted to the Core curnculum
and the humanang and bberating cducational expernce which s repre-
sents. Core exprosses ths wollepe’s munmer of structunny a hbetal ants
educstion which respats both the conwern for human values of the hberal
arts tradmen and the carcer prepanaton and speciatization which the con-
temporany workd Jimands of collepe graduates.

THF STANUTORD UNIVERSITY 'PR()UilAM IN
VALUTS, TTCHNOLOGY. AND SOCIETY

Seanford's Program i Values, Technology. and Socrety (VTS) has
the primary amm of amprovng and browdoning gemral wducation for a
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wide varicty of college students. Courses focus on the interrelations ‘of
technological change, social institutions, and human values. Consequently,
VTS dasses provide students opportunities to grasp the significance of
their own intellectual interests in a wider framework of ideas and activities.

Secondary and future objectives include: education of students in
comprehending essential technological institutions in society -— for example,
energy systems and information-tandling systems - - creation of a new type
of multidisciplinary undergraduste major, and preprofessional preparation
of students for further studv in such arcas as social-technical analysis,
policy studies, and urban munagement.

Planning for the VTS Program began among approximately 15 faculty
members from a2 wide range of disciplines in 1970-71; courses have been
offered since 1971.72. In 1973.74, approximately 400 students enrolled
in 14 courses. During this three-year initiation period, emphasis has beer
placcd on curriculum planning, establishment of core courses concerned
with the primacy objecive, and the syathests of new intellectual materials
needed for these purposes. In the words of a VTS faculty membet from
chemistry, the program has from the beginning “sought to make a com-
pound, not merely a mixture of disparate disciplinary materials.”  Experi-

- ence in teaching faur “core courses,” in preparing syllabt, and in evalua-

tion appears to confirm the viahlity of the program’s primary goal. Three
courses meeting the hrst of the secondary  objectives have also been
developed amd appear highly successful and attractive to students.  Be-
cause the other secondary objectives must await further articulation and
development, no curtwulum for them has yet been fully designed. How-
ever, a few students have pursued more advanced study in VTS through
individually designed majors.

During spring and summer 1974, an ad hae review committer, ap-
pointed by the Dean of Undergraduate Scudres, examined the tbjectives,
progress, potentials, amd staffing of the VIS Program and made recom.
mendations concerning ®e future of VT% 1o the responsible adminsstrative
officers of Stnford Uciwversty. T general recommendations of  the
commattee teafirm the validity oZ the objpectives of the program and its
importance to Stanford. i« o Stanford's special competence for this
diffacult but importanr Tu urge ewreased stathing to provide for more
wmplete implemowt ., o tp program and for improved disciplinary
balance among the  _uhy. The detaded recommendations of this repurt
suggest speafic act'ons which will aid the procram m many significant
ways. We mention particuiarhy 2 necel and scemingly workable mode
for the solution of the mowt vexmg problem of all wecrdisciplinary pro-
grams — the faculty rewards structure m the universitics. The fecominen-
dations of thes ad hoo commuttee have been approved i principle by
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the university admsnistratin providing that sufficient funding ¢an be found
from exteral sources. Thuse costs are cstimated at $100,000 to $200.000
annually (depending on the degrec of further development) for the next
five years.

To teach 4 new subjuct, or 4 now, integrated combination of old ‘ones,
requires new materials. Existing textbooks and other wrtten matertals do
not adequately treat the ntcrrelations among subjects that are the reasons
for VTS's existenie. Thesctore, such materuals must be created anew, and
considerable rescarch must be done, not only to acquire nuw knowledge
but in order to provide 1 sobd foundation for the teathing progran.
Discussions have been imtuated during 1974 concerning rescarch efforts;
funding for rescarch will also be sought trom approprite sources.

Attached are 1 few typical questions ashed aboat the VTS Progam
with briel answers and also a4 bst of nuuuscapts, completed and m
progress, whiwh have been pencrated withm VTS during the past three
years. Admustrators or faculty in the program will be happy to claborate
fucther o discuss other pomts Individuals particulacly concerned are:

Adminstrative Othcers

Jarees L. Gabbs, Dean of Undergraduate Studies
David M. Mason. Assacnate Dean of Undergraduate Studhies
VTS , Admimistrateve Committet
4 Brof. Edwin M. Good (Rddigious Studies), Charman
Prof. Seephen | Kline (Engneening)
Prod. Robert B McGann (VTS and Humanitees Spcu.d Programs
. Prof. Nathan Roscaberg tHoonomas)

QUESTIONS AWOUT FHE STANFORD PROGRAM IN
VALUFS, TTCHNOTOGY, AND STy

1OWhy g peerianr (ke LTS needed -

A world mcresmgh shopandent on technology and conseqquently 10
creastnghy” oteratng neads duerted anzens amd v leadens who under-
stand not only the base daads of am partcular endunor bt also the
relations of that (ndeavor to human aceds ad wnial ansttutions.  An
essential mgredint of vueny sove whother ot be smple o complex, agrr
cultural or mdustral, T oomend e e hunced e s technological base.
Since technology s connttad wath mest actnates amd msetutions e secety.
an understandimg of thow atcnonnuehions will oo g bong wa towards
educating such aitizens

Earhicr models of coneral wducation 1 s lad w exclude the bodies of
knowhudge commeted wrth the craat prau BTN pmfusmm (v, medione,
engincenng. law. and agronomoy. As o resalt thay tended o poglat the
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links connecting the scientific understanding  of - physical and biological
nature with problems in the real world as well as the methods- by which
societies dealt with such problems. Thus! e.g.. the student said to be
generally educated had not grappled with' the -human, social, or scientific
bases ‘or consequences of technological change, a primary determinant of
the character of ‘lifc in modern Weostern socicty. during the last two
Even if he or she could, the gencral student clearly does not need to
acquire expertise across the range of scientitic and professional ficlds studied
in the university. VTS courses focus not on the details of a particular
academwc discipline (e.g.. socioiogy, philosophy, or biology) but on the
. outer relationships of a discipline with important areas of human concern.
In VTS what the student learns of specific disqiplines is motivated in terms
of their general significance rather than as the first stage on the road to
professional expertisc. An example of this difference in focus in telation
to VTS objectives may be scen by contrasting the two books by Professor
W. €. Reynolds on ¢nergy. The older book (Thermadynamics) is a text.
"book for engineering students and as such is too difficult, detailed, and
extensive for the general, nontechnical student. The newer book (Linerg:
From Natwe to Man) is not intended for the potential specialist in the
ticld, but in terms of both motivation and content is-aimecd at the would-be
informed citizen-voter concerned with the use of energy in fulfilling human
needs and the ecological consequences of various forms of energy or of
the methods of supplying it. P
2. What can a program like VTS Jo tlmr cankot be dome tn a conven-.
tional academic department?

By definition, conventional academic dcp.lrtmmts deal with only a
certain sector of humun knowledge. However, outside the university, people
face problems that rusist tidy categorization and  frequently require for
thear understanding and solution the perspectives and bodics of knowledge
of many disciplines.  Examples of such problems are the effects of indus.
trial technology on the enviconment the formulition of energy policies,
the design and planning of mass-transit systems, the psychological, social,
and acsther . values embodied in television programining. and the introduc-
tion of new techniques tn biomedical technology. No single discipline can
even adequately address such problems, et alone “solve’” them, but the way
in which they are approsched - more or less narrowly or comprehen-
sively -~ will surchv tave 2 critical bearing on the future of Ametican. if not
of world society. .

By brimging into active coaperation faculty members from a variety of
disciplines, a program like VTS can begin to analyze such prollems more
adegquately and to develop improved conceptual foundations  facilitating
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.to apply and yitdds significait gains.

~ their more comprehensive consideration, a task as notable for its neglect.

within the university as it is for its importance without.

Consider a relatively simple instance. A symphony orchestra is a group
of musicians, highly skilled and trained, whose prime function is to provide
 csthetic pleasure. But art*'orchestra is lalso a social institution whose
" members have different and_ compltmcmuy functions and relations to one
another, which appeals to a public, is ‘eun by a board of directors, uses the
negotiating energies of a labor union. It plays in a room designed to
enhance ‘and not impede the sound it makes, and it plays on instruments
reflecting very sophisticated technology. A musician studying an orchestra
is almost txclusively concerned with the esthetic quality of its perform-
ances. ;A sociologist won't really care (professionally) how well it plays
but vﬁll examine its social structi re, how it acquires and rewards members
and’ how they act in it. An economist will look at the ways the orchestra
gencrates money to support itself. An architect or structural engineer will
,Be interested in whether the hill fulfills its acoustic function. A materials

" scientist may stu4y the technology of "the instruments to see how they can

be improved. |

., But VIS is ime:ested in ill of these taken together asa total phenom.
enon, each of whlch contributes something necessary to. the principal
function of the;orchcstr.t We bciieve that none in isolation from the rest
is cither the \vhole trith br the main truth, that we begin to understand
the otchestra«’omplex by thinking of all of these aspects as interrelated.
. Most of the s:.z\]ccts VTS considers. admittedly, are much more complex
. than this, but the idea that the entity must be studied holistically continues

-

\3. Whyis VTS different from programs at other schools?

Programs cd‘mpamblc to VIS in American universities are few .in
tmmbcr Even imong existing interdisciplinary programs. Stanford's VTS
Program has several unusual_or unique features. These include the fol-
lowmg
a. * The explicit usc of matcrials focusing on the interactions of - technology

with human needs. social systems, and cnvironments as a vehicle for

gencral education.. {Sce answers to questions 1 and 2 for a little

further detail.) .

b. The cmphasis on himan values: from the outset, VTS has striven

ageord equal status to the consideration of the human value aspects
'} the” problems falling within the orbit of its concern. This interest
is a particularly fitting onc for VIS to pursue, since many of the most
pressing value issues currently under scfutiny or looming on the hori-
zom of discussion arise out of technological innovations and their pro-
posed introduction m various socio-cultural milieus. )

. e 166 —

176 x

.



- A
c. A related interest in bringing the perspectives of the humanities (phil-
osophy,, religious studies, history, and litérature) to bear on the con-
sideration of the status and problems of contemporary technological
S society. In so doing, it is hopcd that a reciprocal fertilization of
. humani<iic studies will take place by affording’ humanists opportunities
to come to grips with the general phenomenon of technolog;, one

which has significantly affected their individual disciplinary térrains.

-d. An explicit and significant emphusis on the creation of new educattonal

" gaterials usable in VTS courses. Many programs appear to provide fOr

*  this type of work, but closer study reveals that they often mercly arrange
materials derived from diverse disciplines in uncasy combingtions. VTS
tries to begin from the interrelations of disciplines, so that from the
outsct perspectives on the prol\lcms are broadly rather than darrowly
based. . .

e. A strong cvaluation progr.xm‘ designed’ to obtain both “in-coursc™ and.
“post-course” information on classts has been incorporated from the
beginning. -This evaluation effort provides not only increased depth

. of information on particular courses, but also continuing asscssment
of the congrucnce between objectives and performance in' VTS, taken
as a programmatic whole.

f. The study of technology as a branch of knowledge with its own meth.
odologies and information. and not merely as “applied science.” This
codification of the_ “philosophy and theory™ of technology is not only
of basic importance to VTS but may also contribute to other discipliues
such as cconomics, history, and cultural anthropology.

THE UNIVERSITY OF KENTUCKY

’ . AMERICAN ETHIC PROGRAM*

If liberal a=ts instruction in private liberal drts colleges is 1 a state of
crisis, as some sav. then in traditional, public multipurpose universigies, it
must stem past all hope. Yet much of the future of American higher edu-
cation will_be détermined by the developments i in these institutions: publicly
supported. admitting almost ¢veryone who w ants higher education. and

> corolling massive numbers tor Aill cvery spot with' the greatest efficiency.
Neverthless, the things that need to be learned in the gineral educational
rograms, despite the current interest in vocationalism and pru&ssmnallsm
haven't really changed that much. In thesé insttutions. with their televised
Tectures, their Soo-student casses, and thur rescarch-ozented facultics, the
basic values and attitudes \\huh have long heen at the heart of liberal arts
cducation are still of the utmost importance. These institutions also have
a growing dbligationt to the people of Al ages and perswasions who will

167 R

177

ERIC

Aruitoxt provided by Eic:



O

ERIC

Aruitoxt provided by Eic:

< .

SImpr be Guzens: participating in a democracy - - prople »\ho must make

intelligent choices or personal decisions that relate to the broader com-

munity, but who may not be, or who may not aspire to be, clected officials,
corporate presidents, or other opinion Igaders. What do we do in institu-
tions where the vast muajority are enrolled for vocational reasons, rejecting
s “fritls” much of the liberal arts?
: Pn(x RAM R«me\ ALE :
The most traditional goals of liberal lrts education - - those of giving

-students an undcrst.mdlm_ of the world :o{\ound them in its historical, social,

and cconomic context, and- of giving thentthe ability to analyze institutions

and ideas critically —— are currently suffering on 4 variety of fionts. They

are suffering boch from the” scemingly irreversible dehumanization by a
technuivgical society and from social and cconomic forces which challenge
the basic philosophical underpinnings of, liberal ants cducation.  Modern
technology and the resulting sense of personal powerlessness and  inade-
quacy have re-emphusized the individual's need for a, sense of personal

Adentity which-is not prisently being provided by much of higher educa-

tion. In addition, the drive toward vocational cducation, current economig,
conditions that lead students to reject general courses in favor of market-
able, technical programs, and the injection of the so-called” “new learners™
into the system. have resulted in what many call 4 crisis for the liberal arts.
" The American Ethic program at the University of Kentucky is an experi-
ment designed to deal with these problems in' liberal arts instruction through
the application. of experiential cducation. The fact that it is tking place

—in a lrgemultipurpose um\(rsn) adds another dimension to the challcngc
~ This does not mean, however, that it fis not applicable to IBberal asts instruc-

tion in smaller colleges, and indeed it may be that in these more cohesive
colleges the experiment could have broader implications and greater po-
tential us part of an institutional mission,

In essense the program s an experiment with experiential educationr
(that is. planned, out.of -the-classroom experiences in which a student tackles

- some personally determined learning objectives with the assistance of a

faculty member)y s 4 means of revitalizing instruction in the “liberal arts.
We recognize that this'is not a panacea and not the only means of liberal
arts renewal currently under experimentation. But we think experiential
activities can add 4 vital dimgnsion not present in most programs.  In this
program we emphasize the reflective dimension of L\pnruntul education
and argue th.n g\pcmnml cducation and the liberal arts can rcmforcc

l

. one mother .

The program focuses on “values” and “'ethics” as factors the individual

"must consider 25 4 p.lmup ant in public Tife or as 2 member or leader of

institutions mth a public rmpuns:b:ht\ These issues, partially made visible
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"f’i- the last few yocars b,- Watergate but \n:b deeper foots in. intcrmational

war, and word-wide ecocompc developmeonr, savolue mattess of
choce, ethical decison-mubing, and the powential i cituzenship.
Making choices among alternatives, all of which scerms to be umatrrictive,
sorms. tw be the comstanr ddemmi of modern man,’ says Sidoey Hook

1)

_u a soceee pullication (Educsion iwd The Taming of Pouer). sod

dnwmadmhmm,u“mouidk%pthcmdmdmidal‘nhmu

&yna. Muys,

“As T underscand the phibsophuc] bequest of the humacitics of, the

M:m world, it seinforses our swarencss of the indsspensabifity of human
" cheice a5 comstimuting the glory and tragedy of mun. Indeed. the operating

effcctivencss of bumaa choxe is wilst we mean by freedom. In the end,
poner can be tmed,  ar Al by the humus spirit which alone s the
crnier of cosmic u!ut and by the use of mzelbigene in the service of
inm.m freedoun.”

H(nk sargues further that che ndividual ‘with ari educated mtctlizence
has th- mpmmbdn} to analyze barriges of mformition .lm:mp(mg T

" infioence him by Usophisms, propsgarida and brass hands.”

“And it s precsely hore that the cducational agencess of o democtacy
have an enoemous “respoasibility  They must teuh not iperely the facs,
but how to t2st them, how 1o relagte thum wo problems, and how they bear
upon eclevant shemanes. They must abso sir mugination and sensbility

o cmmgmg the cffcets of proposcd -wdu uf wnduct on 4 buman

Situatiog.”

These issues of moral choice, the applicanom of intelligence w0 prob-
fems, and the cthical virtues that Hook, among others, ascnbes 1o the
bumanstics, ane preciscly those seen to be lucking both by the generad
pabic and edocators thanselves in colicge programs. In other words, many
think the responsibilics of calightemed citizemghap and service o com-
munies ate not being umderstood or taught. It 55 posseble thar this i
becisse of inadequate pedagogy wsed o coavey- these ideas. The Ameri-
can Ethic program i testing the premuse that these intetlipent chosces
cannt be leasned in a vacuum, for no decsions are ever made in one,
The difference between the 'is” and the “ought” in the making of

duciunne i determed  within® dynamic situsiions  vhach mfluence  the

individuat in the most porsonal ways. The acadenad hope, of course, hus
Feen ot this conoxt would he peovided by an understanding  gained

UL Gesough the ans and sciences, via the mstructionad technigue of absorbing

“md mamering the weieten and spoken word.  Unfortunately, we have no

way of knowing that thes abstesct context will bold up when challenged,

o ghat it will be remembered. or that the intebbertaal value omeatation

'will not be tfwown out at the frst confromtation with a hostile enviroument.
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Wehwc&;tmmrgrmdcmmm seflectict: 2. ixperience might -
wakwmlylmuudrcmunbtnngnbsma“-~vuzkozlqaf
scinforcing them Juring and cven: after the time in which they. are beng
tested The valves Hook advocats for example, fall lurgely in the area

ofa”mam and s.osidrvity, and we have no way o knowing tha they

aa be adequatedy tested oo the mind of 0 undergraduate leamner as o or

she hears lectares on Plato or political power strucrures X be more
appropriate 10 test these attitudes outade the dassto . supervised
experiential activity. whete (L. learner s first forced | wnal con-

froatation betwees his or ber vadue and external face, Lo imtellectual
and internal confrantation ). asscsse: the results, and returns to the abstrac-
tians either for acw insights, for rcinforcoment, of modification of the
abitraction — oot to ueps Ms @ snce, but to see how to work within irs
general limiatsas « . - making hard Jhoices.

Liberal ares cduwaom hise cmms:cnﬂ) held that ther studmts, by
understanding the condition of mun ig his exvironment through che study
of histocy, heerature, philoscphy. or other subjeas, would enhance the
capacsty of thar indivldual to partcipate o socety. But despie the in-
tzosity of rhase goals in the rhetoric of higher cducation, we suspect tha
et educor bave wondered whether their students, who may have letle
wncern for the Jisaphnary methodology whh often clouds over the
possendation of thes goaeral Cunderstandeng,” or whe may have Dtle
esthein - evation for of sem of idenity with past personalitics, arc
mamorezio . mateniaks by role W pass examinstions aad oover really Tre-
fecting” on the broad imphations, of whiving 2 dueper undentandung.

The possbalities of this brosd understanding tking place 10 2 setung
other than the standard (lastoom became obvious to one of the swthors
while admunesivring a state gaacenmer  amcrmship program several years
apo. For soveral years previous to thit experienee he had trwd to snterest
studerts of Amerwan hntory n southorn politis by ssagmisg T Harey
Williams' oiagraphy of Huwy Leag  Mudents s upper level hastors
courses reacted negatively o the ook It was too long Capproximately
mne hundred pagesy and s detail was opprossne G students with Jumited
wepathy for the rdditombip between pobtios sod admicstratine. manipu-
laton, Quite ogueally ehv asked why they peedod o read nine hundred
pages W et the Twformaten” they theught he bk contained;  the
“understamfing’’ the book could have prossded wa smply  enavadable
fo ali but a few,

A semunar for tulbome wadergraduate inrerns an state govermment
provided an mtorotng fo oo, Al of the ntems were m situitions where
they did real work wmh administrators of goscrnmont agenoss repOfing
dizectly to the gosernor The iatetns wore aware, o a porsonal and daily
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" basis, of the mplicatns of gubrmatorial power througi: their internship
" assignements and not dwough the semiaar or the writton macerial. When
the seminar reached the pomt of reflecting on the rofe vf contemporary
governors, Haey Lowg was again assigned. The book tock on new rele-
vance and meaaing for the students. They could identify immedistely with
both Huoey Loog and his admimistrative enviconmenz. They said, "My
agency weuld have reacted differently in that situwstion,” or “The governor 2
did that © our department,” indicating that tach student had 2 peg on
which to hang the informution in his ot b mind Morcover, the wealth
of detail and analysis in the book, fuemerly a huwderance, was now an.
adr.m;e‘ a thorough anulysis of the milieu of one governor and one
state’s political /administrative structure in the context of practical experi-
eace brought understanding. In other words, the muerns each hud 2 per-
somal experience with historical understanding, they placed themscives and
their agencss in the context of a historical caperience. And this was not
a saatier of relating “theory o reality,” s L of.en said to be the advantage
of intermships. Instesd they reclized wuar this Hook, tlas “history © =as in
fact part of an ongoing reality. Historical eonsciousness dawned on ther
when Huey Long became as real as thesr current governor; the only dif.
ference was that they read about onc and obserswed the other directly.

We recogpaize thut our rationale sou - much like -recent disagsions
of the tole of social sciences as instrunents of socnl or economic policy,
somuctimes with Jdisastrous implications. But for purposes of this discussion
we are putting aside the dehate ovar whether the humunities indeed
should tecome involved in society, feeling there is enough merit on the
ide of universitws and colleges plaving an active social and political role
w jastify some experimentation with the idea. In other words, in this
program we take a5 an um of education the promotion of the understand-
ing of the relationships between idess and problems and an unde-mmdmg
of the tmpact of ideas on man.

‘ Tt . DEVEIOPMENT OF THE PROGRAM

Based o thlm- ¢oncerns abuut liberat education and our interests

in ~xperimet:  with erperieniti] education as 2 revitalizing force
within the . ~ulum, the experimental American Ethic program wus
devised with asssstance from the Lilly Endowment. Our broad concerns
hive, over the last year, evalved into more specific pProgramatic objs ues.
We concluded that we wanted studemts to gxamine tae “ethics and
values of public policy decoion-making,” both s 2 potenxial ‘henchit

. for their professional or woeking lives, and av an unportant coasidesa.
tom in they noles as atizens, Stadents in the program participate in
internshs)s 1n the public sector i ombination with a stronyg reflective
component. an interdesciphoary seminar. By  lcing students in intern.

54 -

' 181




O

ERIC

Aruitoxt provided by Eic:

ships with duect fosponsibifity, we hoped thar they wounld be more
apible of undustunding  and  otegrating concepts than would  be

students who were taugh relatively abstract concepts in 2 vicuum of

“both  youth and mexperience. While the interoships . are to provide

specific situations 1n which the cthical bases of decision-making can
be studied, the seminar provides the theoretical framework for discussing
the nature of how one “ought™ to ~ake decisions, and ofierns s:n‘i;d,
historical, and phifvsophical ¢ atext.

The planming process self has bern an importamt stage in the
evofution of the experiment. What v meant by ethics, values, and
morality? Aod especaatly umportant in a public univensity, how can
one structure & seminar which promises to deal with these basic issues
on both a personal ind socetal level without prescriptive muwral tone?
These concerns were approached in two ways. Indepth research was
mitiated about 1 year ago by ewinz the literature. bnnging in
consultants, atending workshops and spoual courses, and  visiting
universities with related programs. To incolve the broader university
community we engaged faculty members, administrators. and students
m a dulogue sbout the narere of the liberal ants, the roie of experiential
education snd the possible content of 3 precram designed to relate
the two. | bramsts timing sessions w th ndivduals ranging from the
Chairman of the Depantment of Clasws, to former student  interns,
to the Iurector of the Harvard Center for Moeralr Education, the
program begin to take shape and alies were enlisted.

The review of possible pedagogical approsches and rationales covered
4 broad range of material. Whiliam Perry. on the intellectual and
cthial development of college students; Simon. Raths. et al [ on values
danrraaton: Jean Puget on cognitive development; John Steware on
values/marnal development; Enk Fribson an the Hife aycde: June Foevinger
on epo developoront; Milton Rokeadds on human values,  Charles
Hampden-Furner o psschosocal development; Lawrence Kolitberg on
the devdopnient of moral judgment, and pumerouws others. A momth
at Hanvard's Conter for Moral Fduaation with sl of the develop-
mental pavchologint was the final cataly o n the decin to stress
4 dovelopmental approach to twe program. Bocause the program s
designed Tor students from b doscrplines and acadomic backgiounds,
and deabs wath indivaidual value systems and ethiaat codes, we wanted an
approach that allowed for as much indwadaal interpretation sy possible
aid s finde prescnpoive morahsm, ’

Yrom raaln members muerviewed 0 our aniead descusaons three
from sanving baedgrounds beaowith compaedle vows s sleaed
dewign the trst sommiar (ahe prograsm sl ron for three semesters,

cach with 2 rew group of yudents and tasght by 2 wiforent team of

1
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f.k'u‘h:.‘.) fﬁ-..-g»u‘ anbog the Jrr.zrtmcm\ of pol:m.ﬁ - rene. phihwtrhy,
and socal and phdosopiiial studses v edwation, the three mer an
afternoon cach week over two morcs to reach 2 conwensus shout
the pus.oes and obiectives of the semivar and to outhne ¢ noent

In preparing a svilsbus that cfered of not 4 svnthews of thie stz irs’
views, at least 1 workmg compostte the thres chose to deal woh swwh
topies s the nature of Gtizenship, nterpretations of the concept wof
o oce. the notion of communaty, particpation in 1 democracy, wnd
alienation in the modern world. The ourse draws cn readings by Rawls,
Gomdmun. Berger. Pranger. Keniston, and Kohlbery among others. i
acordance with the development approach and 1 desire to evaluate
by critenon standards cather than normuatie o was decided that there
would be no competitive tests. The students are graded o the basis
of an individuad paper and a2 thorough jourasl in which they must re-.
spond ta eadds reading. the dass, and their internship activities.,

But s additon to rather heavy academic content. the course is
structured o promote cohesiveness and commumity among its miem.
bers. The anstructars opted for less frog o at, but fonger and moge
intensive seastons than in the asial course tonnat. The initial meeting
was arranged as o full day 0 antroductoss, role-playins distussions
of readigs, and presentations by the faculte Additionaliv, un experi-
mental conipone: = of this nest semester s 4 one week teip to Washington,
D.C where students are encouraged to siew the wame sues in 4
natioaal context. Here they attend group semunars, pussuc therr andividual
rescarch, and rnsome Cases. visit orgamizateans simislar e those 1o which
they are vitermng, bur ¢ a nattomal saale

For this first seaester, he nfteen students were drawn fronn across
the undergraduate population and scicce < n the @ of mterest, Taculty
recommenidamons. and interviews They represent an unusual mix of
academnc disorpling: cnwornimg o agrcudiural cconomics, education,
prelaw. accoanting, philosephy. poon sooal work ournabism, hospstad
admunesteanoa, urban plaenmg, s ogy, polnal saence. and English,
o sdditoe to grapphing with the sssaes posed by the semmar, they
e, of course, expected to further ther knowledge ©0 therr own nelds
through the mternshg s and are cadh required 1o ouths ¢ these objectives
o aally Most work tull time o therr assignments arnd s carning a
full setiester's woadensn credit by combrning the senimar (3 credies)
with cencses woangad contracru by st facalty snilers i disaphnes
pertnent to o aadividusd assignmenis and objerrnves There intern-
shepe we o loaal wnd state goveement and wath dvodad type
GESAET Lhaotts, el as the stite comminsien o worten, G fegal services
proup. the vt der litsres ie atvccoanty planming comanission, the

low sl gove soment’s oo bde miormation wiet 8 Larnaoss couperanive, thie

1“,...
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county health department, the human rights commission, and a high
school. '

As the program planning has developed, we have become increasingly
curious about understanding what happens to participants. Will. as
we belicve, the combination of an actual experience in public serfice
and a seminar that deals with questicns of cthics and values have 2
greater impact than either could possibly have alone? Will the students
be more capsble of mnterrelating action and ethics in their lives if the
latter is not taught abstractly ?

With the assistance of a small res¢. '+ grant frem the Cooperative
Assessment of Experiential Learning (an Educational Testing Service-
based consortium of schowis invoived in some aspeds of experiential
learning and interested in refining its assessment), we are now involved
in developing & model for agessing the development of students in
this prozram. This is being de :ned. for the most pari, by a political
science wnstructor who had been involved in the project since its early
stages and who was intrigued by the relevance of developmental theory
to his own discipline. In attempting to create 2 means of understand- .
ing student development in this particular program, he has drawn from
several related scheme. to achieve .. integrated prcture. The resulting
“dimensiors of psycho-politi sl development” will be used to guide our
asscssment of the changes students undergo in this program. These
dimensions Jeal with such motions as concept of self, political con-
sciousness, personal identity, and moral complexity.

The methodology of this research effort is largeiy phenomenological,
for we fult the students themsclves could tell us much about the evolving
nature of their own concepts. A series of questions has bgen designed
in accgrdance with the dimensions of psycho-political development and
will be adminntered to each student before and after particopation in
the program by a tru'ned. independent interviewer. We anticipate that
the responses wil! contan structural significance relevant to the dimen.
sionss and, therefo. . will be useful in interpreting development.

“%5'hile this research plan is sull in the formative stages and suce
the proyram will run for three semesters, it is obv ousiy unpossible at
this pont v evaluate the total project. We do kncw the at has been
sutvessful n nvelving 3 sigmiscant number of the voiversmty commu-
nity in ats planning aad ieiplementation, but thot we have now been
as specitic as we would hke i Jefiring ebjectives tor the ut sall pro-
gram and for its individuzl pestripants. But most ‘mportantly, the
pre;xt has not only stimu!. b discussion 0 aay sectors of the uni-
versity about the role of values ana the hiberal arts, and experiential
education as . tool {5 there instruction, but has provided a2 workong
model o demwonstrate this interrelationship. OQur final objective, then

174 —
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is to affel not only those individuals who directly partroipare in this
program, but to use this progsram as a meuns of demonstrating that
the traditional values of the liberal arts can be tiught in 1 nontradi-
tional manner — through experiential education. )

LIRERAL EDUCATION AND SOCIETAL NEED
AT UNIVERSITY OF WISCO!SIN — GREEN BAY'

The usniversity of Wisconsin-Green Bay (UWGB)Y 15 an innovative
institution which seeks 1o blend traditional liberal arts concerns, such
as for -human values and intellectual breadth, with ir emphasis on
social rcsponsihih?y and career preparation in a manner thar will high-
light the importance of liberal education for contemporary students.

The basic premise of the university is that it is “founded on the
uaportance of commitment and involvement of students —— commitment
te and involvement in the world about which they scek to learn.
Knowledge leads to wisdom when it is related to purpose. Strong
purpose and dedication along with knowledge and abilty are the
ingreditnts from which fows a satisfying and meaningful life.” The
umversity secks thus to become 1 part of the world rather than apart
from it. Student~ snd faculty abike.are asked to undertake their activities
in the context wf responsible sacial action for human betterment.

Since motivation i< the key to commitment and respoasible involve:
ment, the student’s motination to learn is of particelrr importance.
[TWGB seeks to engender such motivation by prosiding an innovative
educ: ‘onal alternative which helps studeits see tae relat.oaship be-
tween their goals and their studies and which takes 2 unigue approach
to preparing them to address the world of the fature.

To ichieve this end. the institution uses a distinctive model, which
has tiree ko elements: (1) an imtegrazed, thematic approach to knowl-
edge. (2} the application of knowlruge to wssing societal problens
and (3) ananterdiscplinary intellectuar @iruse. The theme helps students
relate the varied pants of ther educationdd! program to o comprehensible
purpose, s that they may better un.i-tand why ther Jo what they
do Aad. i a broader omext the thematic approach assists students to

. develop o holstic view ot the world, to see the relationships among

rather than the boundanes between tne purts of the whole In this
way. students may mote eas:ly achieve that sense of meantay and purpose
which pives direction 1o therr Lhives. The specific theme chosen for U'WGB
was e.ology - the relationships among people and their vartous environ-
ments, f& was a4 remarkabl presaent choice in the late sixties, but the
sigmiicance of tie approsch tramseends the theme chosen.

17
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The scond mujor element of UWGB'  academic plan is that
knowledge should be applied to the sojution of pressing sodietal prob-
lems. In uddition to the womplete curznubar reorganization effected
for this purpose (see below), the university seeks to achieve this geal
in a variety o ways. Faculty are encoursged o pursue applied research
proiects which can include students and whih can be ntegrated with
their classes as a part of the normal instructional process. Students also
are encouriped to undertake apphed research: recent projects on prob-
Iems as varicd as ancrobi digestors and  compunity noise have  been
funded by NSF, Esso, and the Ford Foundation's Venture Fuad. Field
work, internships. and practice are encouraged, wath the Junuary Interim
of the 4-'-4 calendar an especially appropriate time for such activities.
Faculty are encouraged to integrate into theis classes the services of
knowledgeable persons from outside the hniversuty, who are given the
hononiiic appointment of “community lecturer” and every graduate
student is expected to have, where possible, a4 committee member from
outside the university. ’

This cmphasis enhances student motivation, gives the student assistase
in translaning know lodge mto tangible results, ana not iofrequently has
led directly 1 2 challenuing b for the studer upon gradustion. Bat
problents secm seldom o observe disoplinary boundanies, which results
in the third element of the model, an mtesdsaphinary wtellectual thrust
and organicatwonal steeoture for the unnveraty.

CURRICT LAR ORGANIZATION

The vore program at the umvernsity 1 the Libera] bBducation Semi:nar,
4 required 1R-credit padkage ahich runs through the seadent’s carcer,
The program has tirer components, cich of which mares & unique
contributioa to the stodent . bberal edudation. In e fresiman program
tne student s introduced to the relationships possihle berwern humasa
values wnd hunoen actions. By waking tour shiferint mtzedecplinary
mudules, sucit as Resoniroe Utihieation and ithe Amentaan € haracter or
Technology and tluma Values, taught by € -y from across the
university. the stucent i ntroduced to the ecolegiaal miphaatioes ot
our values and the extent to which our 5 dues antduence our agt-ons.

Intermediate LES. wiken oy students s enner thar sopiusmore or
jumror year, emphasizes cultural contrast and off-campus sty Students
a0 commaonhy asked o undentand the ettece of differmg L ural values
Yy ceipang the approsch diterent caltures have token roaie solation
of & comson proc oo Students mights for exemple. examine “lie impact
our 't vedacs Lase had on the shapig ot our legal .\\'&‘I':x}'), then
Compate ous copeniciog with that o contrasting culture To the
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extent possible. students are encouraged to undertake field research
in another culture; the university offers instruction in a variety of
contrasting cultures — both in this country and abroad - - duning the
January Interim,

The senior component of the Liberal Education Seminsr is designed
to be a capstone experience for the student's baccalaureate edycation. It
draws students from across the university into an sntense smuli groupm
confroatation of a-major ecological issue which transcends the purview
of 2er single concentration. The program has too goals: students
shicals, on the one hand. strive to develop an intellectual framework
through which to integratc the material thev have learned ind insighes
they have gained. Secondly. stadents should corfront the valuc-related
questions pertaining to individua! commitment and social responsibility
which will become of increased significance as they brin their perind of
formal study to a close. v
" At UWGB. students do not muor an a traditional discipline: in-
stead, they are asked to apply themselves to the sclution of some pressing
problem fucing socrety. To do so effe tively, they will have to bring
to bear on ghe problem nsights from any field of hnowledge which
Ty prove aseful and then seek to integrate those varied iasiphs and
1 D oalelhmes into a0 meaningful whole. For this reason the chief
orgazational unst at UWGB is not the disuaslinary department but
the concentration, un intcrdiscir‘din.xr_v problem ofocus whicli serves as
the major for stude ts and the department for faculty. There are
prosently eleven concentrations such as human adaptability, moder-iza-
tion processes. population dynamics and urbun anatysis. Though based
in some broad fi€!d of knowledge. such as humanities, the concerteations
encompass 1 wide range of facuby expertise and sutject marier. Urlosn
analysis cmphasizes the study of swcial relationships, yer in addition
to its sotal saence caulty it has included persons wit' expertisc in
"philosophy,  hterature.  history, American  studies. playsio ogical  and
elinical psychology. azchitecture. planning, public hezlth, a1d mathe-
matics.

Both the require ' programs ar the university, the Liberal Fduc tion
Semmar ind the concentration, thus emphasize intelleacal heeadth,
an undzrstanding of human values and the role of alues in human
exisience. an unterdisaiphinary approach ko environmental problem solv.
ing, and the applicaon of knowledge to pressing societal problems
Since st s the ‘one program the student necessanly follows “rom the
beginninyg to the end of his baccalavreate carcer. the Liberal Fducation
Seminzr also plags the role of an intcllectuad hfcline, to which the
student can relate ihe varous components of his studies both within
the major qisd withore The oncentration an perform a sungar function,

P -

‘ < 187

i



O

ERIC

Aruitoxt provided by Eic:

¢
though over a sumewhat narrower intellectual range ind more limited
time spin, since students may not have to identify with some concen-
trations before the end of their sophomore year.

Though the dominant intellectual thrust of the university is clearly
interdisciplinary, the disciplines have an important tule to play. In
addition to the interdisciplinary programs just mentioned, UWGB
offers instruction in the normal range of disciplines. Disciplinary
courses comprise zbout half of the total university offerings in any
semester and often form the foundation from which students move
into interdisciplinary study. While a1t students are required to pursue
a major by taking at least 30 credits of junior-senior level work. ap-
propriate to one of the concentrations (or by constructing their own
pcrsonalizcd cugjcc-ntutiun), they have the option of combining that
concentration with . co-major in a specific disapline; thus a student

-might, by taking a2 minimum of 36 junior-senior credits, relate anthro-

pology to human adaptability.

The opportunity to relate @ eral education to career education
is another curricular innovatirr at UWGB. Students muay do so by
pussuing "+ ollateral, represeaung 1 specific career or profession, in
fields ri ng from environeental administration to social  services.
Collaterals must be tiken in conjunction with 2 concentrition and are
not available as a student major because the university feels that they
are best understood in the context of 1 broader set of concerns. The
combination of a colliteral and 1 concentration, of sacial services and
urban analysis. can provi‘de an especially powerful wducation in which
the student =5 dided in his pro?cs»‘ion.nl developmeat by seeing the
extent to which environmental factors can influence the profession
and s practice of 1t.

CONCLUSION

Ultimately, Jn;."sun'c'inct cffort to define ar even characterize libers!
cdugation 1 likely to fall short; the concept 15 too complex, too subtle.,
Two such attempts. though. are revealing, Theodere Greene proposed
that hberal educatron should: oaease the atility to be literate 2o
articulate: increass one's knowledge about oneself, one's physical world
and social environment; increase one’s sense of values; and widen one’s
horicon through the relationship of the part to the whule.  Jacob
Neusrer suggents that hberal education requires “exploration of the
context 1 which the self takes shape. Liberal fearning brings one ouwt
of one's selfl i leads to an encounter with other people. their yuarnisgs
and perplesisies.”

UWGHs poals and approach nt either dictun, The umiversity em-
phasiess relating the pais e whole and helping students come



to grips with important questions of value. It emphasizes increased

knowledge abour oneself and one’s environments, ind thereby. the

« context within which the human experience “takes shape. Every ali-

univessity reqjuirement emphasizes stretching the self by encountering

diverse aspects of the human condition. And. insofar as possitle, the

- university seeks to teach not a body of facts which will soon Fe outdated

but a process and spirit of mind whereby one can centinue to learn,

- evaluate new experiences, and address effectively the as-yet unknown
problcms of the future. :

UWGB's academic plan stites: "Of fundamental importance. a uni-
versity can highlight the importance of living with a purpose, a purpose
based on well-considered and well-conceived first principles.” Through
its’ emphasis on the application of knowledge the university seeks to
help students see the relevance of their studies, Through its academic
plan it secks to aid stulents in mtcg,mtmg_, theif activities so that they
may find meaning in them. . :

"Becaus  of its curricular and pcda;.,obnc innovations, " students at
UWGB have dealt directly with “real world” issues in the tlassroom
and have experience with Ipplying knowicdbc to societal. problems.
How better to improve society than by producing liberally educated

- citizens with the capatity to apply knowledge to human problems and
the understanding to sce the implications of their values and their «
actions?

»
19
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- VIIl. CONCLUSION

In vonclusion the wuthor would like to reathrm the main theme
of shis tregtise and jut vlose on an optimistic note. To any Sbjective
observer of the contemporary scene it fust be evident that even
if unexploded nuclear devices were.not hovering over the human
commupity mankind would today nevertheless be at u ?'éteful
«crossroad. Having viewed the evolution of the culture of the West
for some decades, and in more recent years of the other regions
of the hurr;a_n community, and having seen disorder succeed order,
incivility *replace reverenrce, and confusion of private and public
purpose supersede substantial agreement in our society on desirable

ends of communal living, I believe that it is still possible to .

reverse these’ trends toward dissolution and the final eclipse of
the human enterprise.

Even in the face of the rise and fall of all other preceding
cultures as dcpictea:i so graphically by historians ufrorp Gibbon to
‘Toynbee, 1 believe there is in the nature of things no irresistible
destructive force to which mankind must in inevitable cycles fall
victim. Despite ubiquitous social dislocations and personal confusion

(’

and dissatisfactions, 1 believe the leaders. f -the Enlightenment - -

were right_in their conviction that knowledge and the reasonable
and humine .use thereof is the only instrument available to mankind
to whieve the order and quietude essential to a satisfying life.
Further. it seems to me that the compention our nation now
faces i the rising power and influence ot another type of soicty,
as exhibited in China, can be met through the embodiment in our
educationai system of the ideas and the ideals of. thuse who in
the eighteenth century put their faith in the dissemination of
knowledge as the meats of our national prosperity and -individuat
contentment. Thuse who have visited .China rerrt their impression
that a sense of national destiny prevails, a comiratment to a common
set of objectives. « willingness to work collectively for the common
good. an orderlines in personal and public life, and unfailing

< -
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- respe%t and courtesy among the. people. T}~e unprovement in the .
lives of the citizens over a relatively short historic period. is *
everywhere apparent. In fact, one of Obr most distinguished jour- <
nalists after visiting Peking observed that the motives animating
the life of the country seemed remarkably similar to our own-
in Horatio Alger days. The one significant.” difference between -
their system ard ours, however, emanates from our- coneegtion
of the human being’s ability to make his own decisions based on
all the available knowledge of the facts. K

‘ My own coramitment to the concept-of man as a thinking being
E endowed with free will to make his own choices remains unshaken
by the -aimlessness,’ disorder, and intergroup conflict in our society.
My lifelong dedication to the idea that a proper education is the
only means availabie to advance the human cause remains unchanged.
. Our present predicament, it seems to me, stems not from a baseless
falth in these views concerning the nature of mankind- or of his
education, but rather from our failure to employ: them m trying

to cope with the admittedly comphcatud human condition.”

4

-

Two fain weaknesses in 0ur educitional philosophy and practice
must, however, be corrected, and time is of the essence. Qur-institt-
tions of higher educatnon must reassume their primary fux‘ytxon
of dxsscmmatmg knowledge amopg the people. To say this®is
in no way to depreciate their other services of research, advanced
specialized teaching, and providing advisory services to government,
industry, and individuals. The fieed. for new knowledge will be,
endless. The obvious fact iz, however, that a large ma;onty of those
who have had the advzmtag,es of hi /gher education are as ignorant
of many aspects of the mbdern Situdtion as their less tutored’
- contemporaries. Not all citizens can possess knowledge about all
" aspects of diving'in this enormously complicated world. The majority
* " can, however, be better informed and intellectually more skilled .
.than they are today, even after having spent four or more years
studying in institutions dedicated to the propagation of knowledge
in the liberal arts and sciences.,If these goals are to be achieved, °: -
- however, as I have attempted to show, the apparatus of learning
must be refitted to provide @ broader, more general edacation for . ..

)
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all ‘regardless of- their personal interésts or vocational goals. The
courses bf study must be,made to bear more directly on the welter
of problems that now face modern man.

* " The other shift in policy relates to the responsibility to treat

the values on the basis of Which we organize our personal and civic -
lives. No additional amount of knowledge, however widely dis-

tributed among the people, will help lift s out of the present

_ morass of conflicting goals and ambmons We must again clearly :

define what we want to be and dp as a people .My ¢=n conviction
. is that this will not be such a Herculean task as may appear on
‘the surface. In the Judeo-Christian and Greco-Romaa philosophy
of life we have pris: iz.'es of living that combined with the ration.”
use of modern ! % Can_geset our vision on realistic and
attainable -goals,, .t not Ocu_u-, however, unless the profession
of education =ce;.. .hie challenge, revises some of its own goals
-and ambitions, and restor€ oOrder in the house of lezrning. If it
. does not do this it will spread the disease in our soc’ety it was
stabhshed t2 vave. The conditipns of the day cail for radical ge-

construction in the enterprise of learning. The members of the

profession fuve a moral responsipility expeditiously to undertake
the needed reforms. In this taXing effort they will need the unreserved
moral, financial, and spiritual support of all our people.
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