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CPREFACE |

Our ‘project-was set up in 1972. The brief was a. wide.
one: to make a general study of undergraduate teaching
_ .in universities and polytechnics in the United Kingdom..
" Teaching was .to be interpreted in'its broad rather than
narrow sense to <include curricula,. assessment and '
‘advising as well as. teaching methods. "The study was .
completed in September- 1976, and this report represents
the final statement of the Group. = AR
\ - - vy .o .
Much. of our early work has been described in an interim
~report, The Brift of Change, -published "in 1975. The .
first two years were largely taken up with one-week
visits to universities by members of the team, and with
" the organisation of small eonferences on a number of .
emerging ‘themes, in which we brought together - usually .
for the first time - teachers in higher -education with
similar interests. .The style of work at this stage was )
largely descriptive, and the main outcome was the '
Group's Newsletters, published once or twice a year.
These contained short items (some 400 in all) about a
 wide range of teaching developments which had come to
" light in interviews with staff and students. .. -

- While the visits to universities and polytechnics

~ “continued throughout the project (eventually covering .
*all the universities and two-thirds of the,polytechnics)
the emphasis ig the latter two years has been more
analytic:.t preparation of reports and case-studies

on a number jof major themes which had emerged from the
earlier, descriptive work. Each report represented

_appfoximatel qne-term's work by the Group, and was
based, like the Newsletters, ilargely on interview data.

" Six such reports have been published: Supportin

Teaching for a Change, Interdisciplinarity, he -
ontainer Revolution, (an examination of unit and
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{

modular schemes), Breadth and Depth;, Learning from
Learners (a.study of student experience) and Up to

- Expectations (which looks at the problems.of entry into
. ‘student Tife}. | A ‘ R

A number of casg-studies and selected papers on various
.curricular topi¢s have also been published: Studies in
Laboratory “Innoyation, Towards Independence Tn Learning,
Tmall Group Teathing, A Question of Degree, Course leams
Tase-studies in| Interdisciplinarity and Negotiating the
Turriculum. AT] these publications, along with the
_ NewsTetters, ‘will continue to be available from the
Nuffield FoundaFion./ An annotated list is set out at
~ the end of this|report. . s

« This short fina) report makes no. attempt to“summarise
.the earlier publlications. Instead, we have tried to .
apply the knowledge and experience we have accumulated | -~
.. over the past four years to one basic theme. Our tone
" js more prescriptive than the one adpoted in our other
"writings. Previously we have seen our task as one of
describing, andlysing and clarifying altexnatives, .
rather than making recommendations: in’ this final docu-
ment, we go furthér than before. ’ : '

\

It remains for us to thank all those who made this stu y .
- possible: The Trustees ofthe Nuffield Foundation, our
~ Consultative QOmmittee, those individuals who helped us
to arrange visits in each university and polytechnic,
our long-suffering secretaries; but above all, .the man,
“students and members -of staff who took the:' time \and
trouble to talk to us. We hope they will feel that the
exercise has been worthwhile. ///e~;\ '

Tony :Becher'
: -Eric ‘Hewton
Lo * Malcolm Parlett
' ~ , *  Helen Simons| '
/ 0 .  Geoffrey Squires
: |




“;’The‘détade following the publicafion df the Robbins

INTRODUCTION.

most eventful in the history of Britiish higher education.

" Report in 1963 may well be looked baEk-on as one of the —-

“Not only was .there¢ expansion along.t

e ‘lines agvocated. by
the Report, but a good deal of inndvation gs well. If ‘
some of these innovations - such as the new universities-
turned out to be less novel than was| originally hoped,

_.the unexpected capacity of traditional institutions for
pragmatic but substantial change more than redressed the’

Polytechnics; “the setting up of the Council<for Watipnal

balance. The same period brought the designation‘oﬁgthe-

Academic Awards; and the bitth of “the.Qpen University.

| Now, as everyone is aware, the‘c]ihate has. chﬁnééqg
‘Capital expenditure has been cut back;.and many universi-

ties and polytechnics are either pooling vacant posts or

~ freézing all new appointments. Therle is pressure on the .

. staff-student ratio; less money for research; and a .
serious graduate employment .problem;  Seldom can such a

_reversal, of fortunes have come®about so suddenly. .

_Our oWn,projeét‘came-right on the ¢ sp‘of fhis change. -

the Indian summer of expansion. When we finished, four

years later, having visited 65- uni

We began our general study of undergraduate teaching in
:Ersity institutions

" and-20 polytechnics, the current frost had set in. We

are thus perhaps .in a unique position to comment on
teaching in the universities and polytechnics, both by
virtue of the scope of our project, and its timing. By
teaching, we meaE not only teaching methods, but the
structure and content of courses, examinations, and .
advising as well: indeed, anything which has a di‘re‘?
bearing on the student's academic experience..

- Our‘theme is how best to avoid waste: waste of re ources;

" of .people; and of ideas. We are hot cdncerned her with

Y

such. general measures as might b taken to economise in



!

. " higher education: the closure of small departments or.

institutions; the modifica;jon of academic tenure; the
substitufion of studemt lodns for grants; the reform of

‘the system for financing unTversities and polytechnics.
Measures such as ‘these may well be hotly debated in the ,
coming- decade: but we have* no-spegial contribution to ’
-make to that debate. Our project was not concerned with
jnstitutional or systemic-change. Our focus was teaching:®
and learning: and the waste we shall deal with is day-to-:
day waste, routine waste, waste in -the small change of
higher education, - T

The three sectio:;\bf this short report are concerned
with three ‘aspects of teaching and learning - resources,
people, and ideas - and with ways in which the best can
be made of all three. It s tempting, in the present
- ‘economic climate, to think of waste only in the more
obvious, material terms: but there is little point in
saving time and money if at the same time one is.
squandering talent or throwing away good ideas.  In -
almost every case, the kinds of changes we shall
recommend haveé already been put into effect somewhere;
they have thus passed a certain test of practicability.
This is important, since one thing that higher education-
can do without at present issrecipes for elaborate and
- * untried innovations. However, such is the variety of
.courses and teaching in.universities and polytechnics,
itHat almost anything one. cares to suggest is being .
o tgi%qd~qgf somewhere - albeit’on a modest, lgcalisgd .
© sddle. '

Some ‘of the best suggestions for avoiding waste are
, ingeed local ones, born of local situations ang local ,
- possibilities. The man or woman on the job knows,nore
about ‘it than anyone else, and hence often understands
_-best where useful changes can be made. This report Js
concerned, among other. things, to focus attention on
such local ingenuity, and to e@phasise its importance.

<
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.1 RESOURCES

.

One of the effects of -the current -cutbacks must be to .
.make departpents and lecturers look again at how they .
teach, as distinct from what they teach. ,A department

faced with'a less favourable staff-student ratio might . N
-simply cenclude Fhét,everyone should henceforth put in
- longer hours; however,we should like to suggest a number
of ways in which|the pattern of teaching m{ght-be»eyed,
more critically. | There is a,difference between working >
“hard and working wellt- the fact that a lecturer is run
off his feet, br that a student is spending eight hours
a day Am classropms arfd laboratories, is no guarantee
" that edther is doing-his work in the most effective -

possible way.. = , : .

o s

. s : - i
-/ The prevailing pattern of teaching in any departmeqt
" embodies a number of -asstmptions and habits.  Some|of
these merely re-enact the experience: of the lecturgrs
" when they themselves were'students; some beca he . -
.~ s accepted norm in days when conditions were diffexent,
i and there ‘were small classes, leisurely courses,\and ,
. docile students. Few of these assumptions and e
" whaljits are ever gonsciously called in questjon, unless
—cifcumstances demand it,as £hey now do. - We'shall examine
. five aspects of teaching which departments might usefully _*
. - re-considér. These are: priorities in method and content;
' the quality offteaching; the quality of learning; student

-automomy; and the use.of staff time.
o [ . A Y

e

v & ,PriM in Methods and Content ' é ,
i ’wé*begin'by“citiﬁq'the examp]é of a history departmen 'in.,
" a givic university. This department,‘'like many counter-

.. parts elsewhere, had been.employing the famjliar mixture
of lectures, small group work and private study when it
“was. faced with a relatively sudden deterioration in i}s

S staffestudent ratio, and the consequent impossipility of
! P 4 N o . E .
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L carryind\\h\a fore. The department was forced to
choose: which of \its teach1ng methods ‘were essential to’
the” course and to ‘the study. of history, and which were

_dispensable?” After looking carefully at-the various. - .
X ternatives, the d artment&gec1ded to abandon lectures '
aikbgether and to. cohcentrate.the whole of *its staff

- .effort on teach1ng inYgmall grbups. Although there was
no increasé in the depavtment's money of manpower, there |

T

> was no catastrophe. The ecqnomy. measure, although a 3
/ "diff1cu1t,one, had been thou§ﬁf‘thr0ugh rat1ona11y,_and
1t worked. .

- The Qgint here is not to emphasise the value, *13 Smg]jf
graup ‘téaching: a-differ situation m1gbtvc -
yw different decision.. But/n the present econeg
, it seems inevitable that’ many departments will Jrave to go
_.  through the same agonising process of déc1d1ggfwhat can
~be discarded, what must be retained,.and whatvneeds to |,
be introduced de novo ta meet new needs. “tments of
~ - art and des1gn find their very 1nd1V1du&%‘mode of ‘teach-
— ¥\ ing under increasing ‘pressure; scienceand eng1neer1ng ’
-‘E> departmehts-.are severely constrained by lack of equip-
~ment and facilities; other departments have problems
financing field .trips; and in the. humanities, the
individual or paired tutorial becomes 1ncreas1ng1y
. difficult. to 3ust1fy.

-~

- The question of pr1or1t1es also concerns academ1c content.

How highly does a department value its array of final-
. year options: -options which, although satisfying to teach,

may each attract only a handfu] of students? Should not

- the range -be pruned, and more resources put into main-
stream first :and second-year teaching? PrOJects too,
aré an 1mportant feature of undergraduate work in many
departments, and are often thought to develop essential
creative or research skills; yet the supervision -of
_projects consumes a good. dea] of time, and it may be
important to ask whether the sk11Ts they develop are

‘10
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-
" essential to all studgnts, or if they are mainly of - . .
- benefit to intending ppstgraduates.' As.agéinst this,  ©
-1t couldy be argued that -the experience of project'work = :
. will remain with studénts_longpﬁrter?they have forgotten
“most of the conteat that was'covered' in conventional
. lectures and -glasse$T  If a department decides to keep-.
its projéct work, it may need to- reduce ‘other demands on
.-staff. Examinations and assessment might also .have to
be reconsidered in” terms of priorities;;‘Long.essays'and
projects take a considerabhle amount of time and,.effort .
to mark: are they worth sxit? - Or_génversely, is the’
writing-off of virtually the whe y0f the summer term,.
because of set examinationsgfj@efTiable? Does. the
-business of grading studengg’ & ¥hich can tﬁke_up as much
as a sixth, if .not more, @Mye¥etotal, teaching time -
‘(need to be streamlined and giverf-less emphasis?

4 R
r The‘prospect‘of jmminent @xecution, it has been said,
concentrates the mind wonderfully:. The future facing.
university: and po]ytechnic'departménts is good.deal
~ less Draconian, buf the moral may be the same. There .
is no ‘longer the time, nor are ‘there the resources to
| do everything, if there ever were, and the skills al-
ready developed jin assessingPtheAreIative'mé%its of
~ students’ may have to be re-applied to the less familiar
«* task of weighing pros and cons and ordering priorities
_in teaching methods, content ‘and examinations.. <

‘b. The Quality,of Teaching . . - - .
‘ : N ;

t . o X :

A depaftment‘may work out its educational priorities,
and, in the light of these, decide on a particular
pattern of ‘teaching; but that still leaves untouched the
problem of the qualit of teaching - how well it is )

- actually cqyriea\quf in practice. . ‘

¢ Teaching time is, or has become, a starcé and valuable |
commodity: so it is jmportant that. staff and students.
make tMe best use of it. The Open University's” two-

. : N .o
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<., .week summer schools stand as-one example of what can be
' ,.“dthievsd in a very short pqiiod. Most uniyersity and -
... polytechnic courses manifest; undérstandably enoygh, -
rathér-less sense of urgency. To,gome extent, this is
: @ problem of motivation: it depends .how much staff-and
~+ . ‘students want to put into .the coymse. :As every:lecturer
and. student .knows  from .experi'encgthe di fference/between
. a course which takes'off and one "that merely limps alopg
: ‘4s_enormous. There are alsp cases where the will and .
s, enthusiasm_are there on both'sides,.but do not get - -
~ translated into action. ‘Both teachers and students will
.. be aware that things are not going well; but both sides
- may feel at a loss as to how to vemedy the situation. -

The causes of the problem may indeed be very complex:
.. _subtle differences in expectations about the course; a.
: _ - clash-of personal styles;-an assumption on-the part of &
- the lecturer that students/have previously covered ground
which they have not. .And it is-also diffiecult to-admit
-+ that thipgs are going wrong, because-both staff and -
- students will tend to believe that teaching is a _
“relatively straightforward business, and that if all is
not welT, it must obviously be somebody's fault.
S ol o0
N . -.P,._~ . :
- - Infact, teaching is a very subtle process: it is some-
* thing-of a miracle that it often works as well as it
does.. Those who organise ‘the-training of teachers in.
higher education can sometimes be downright counter-
-product?Vg._promd?ing a simplistic view of teaching
which reduces it to a matter of 'skills! and 'tips'.
.~ There are, of course, identifiable skills involved in
" lecturing, small group teaching, project supervision.
and assessment, and-sdaff need to acquire these, prefer-
‘aby early on.in thefr’careghs (though not crammed into
" ‘the first few weeks). :“But the essential requirement is
5 a ‘change of attitude: from regarding teaching as a
.- process that is either so iigple that Tttt not worth
© ' talking about, or so mysterhous that it is\impossible
" to talkabout, to a more considered"view. - -

4




~ - The Rruth, surely, lies in between: teaching is complex,
but it can be talked about. Often, the best language .
for doing so is not: théreducational officialese of .
lobjectives', 'reinforcement' and so on, -but the vernac-
- ular- that .academics Hisé ;privately, when they fitfully
¥. raise these matters with,each other. This Yernacular
A;:.fqbpunds,in;analggfesjand;metaphorst,'fea]]y gétting ‘to
;i,:-gr1psww1thﬁthk*subjECt;;.1aying-a good foundatidp... .
#." tying up.loose ends...a first-class mind'. It's i1lum- "
inating, we -have found, to analyse the ldnguage tha
}ecturers-naturally use in describing teaching. It}may
;53130 be revealing to consider .the. in¥luence of past
2" experience on current beliefs and practice: all teacChers
were students once, and this may have played a large part
in forming their attitudes. Their expectations about
students - the distrjbution of degree classes, or assumed
future careers - may-also affect their teaching.

-4

These are, to some extent, personal quUestions; private
until. one realises that colleagues have similar or compar-
able things to talk about. This suggests that the -~ 7%
training of staff should be, in general, a small-scale -
apd intimate activity; perhaps with pairs of teachers
agreeing to help each other, sitting in on each other's '
classes from time to time, and small groups of up to -~
five or.six meeting periodically to discuss problems A% "
they arise. This may sound too analytigrfor some tastes:
but in practice, the recognition and ar iculation of -~
common problems and insights should lead to a greater’
sense of the normality of it all. B
-To reiterate: we suggest that, apart ‘from some - formal ..
induction and- the acquisition of immediately necessary:
skills, lecturers should .help each other by discyssing '
and analysing each other's teaching. Through time, some
individuals are 1ikely to emerge as particularlygood
analysts, ‘and might ‘take on a more formal traintng.role |
within their department or faculty. Such training groups
could-make use of some of the.materials that are avail-
able as a stimulus for discussion, such as video-tapes of

- 13 SR
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small group teaching orgcase-studies of courses;land they .

could collectively examine videdtapes of their own
lectures and sendnars

o

Returnfﬁg to the prob]em Wit ich we started: if a -* «
course is not succeeding, despite~general good-will,

what should the lecturer do? Our answer would be that

he should bring the problem into the open, and discuss

it with the.class. What do they feel is going wrong?

Why has the inktial enthusiasm fallen off? It is not
always easy to make such questions explicit, and unless

a teacher has the experience of doing so regularly with
his colleagues, he will hardly have the confidence to do
so with a class of students. Yet if he takes the
students into his confidence, and admits that there is
room for improvement, he will almost 1nvar1ab]y1f1nd that

. they react sympathetically and constructively. . Higher
_education, more than other .levels of educat%on, depends

on ‘both teacher and student; and if would be appropriate
if this shared reSponsibility were'bvertly yecognised by
making discussion about the curriculum. anr agcepted ‘
feature of every course 2 (1ndeed we sdggest later -.in -
the Section on 'Periodic Review' - how it m1ght be built
into the formal scheme of things)

1. Two U.G.C.-funded projects have produced useful '
.collections of videotapes for study purposes: the
Small Group Teaching Project at the University of“‘

~ East Anglia and the Project for Impro¥ing: Teach1ng
in Smal? Groups ‘at University College, London.

KZ; A far-reaching example of this process is documented

.in one of the Group's publications, Negotiatiqgﬁthe O
“Curriculum (see 1ist appended)

: : .".‘.: . .;-' ’.
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c. The Quality of Leérnigg' e

’ ’ w .

~%ﬁ sometimes ‘comes as a shock to.academics to realise

~that learning is not the exact inverse of teaching. How-

. ever sensitive a lecturer may be to the needs of his or

~ her students, it is hard to picture -the world from prec-
{sely their’standpoint - and.in partfculdr to realise
that there are often several competing demands on their
attgntion. To see a degree programme in.its entirety is
much -less easy for the teachers than for’ the students who-
are enrolled on it. However well-planned each component -

. of a particular programme might be, there remains the

, p:ob]em of making sure that the parts add up to a c erent.
whole. g ) . :

- Seeing thinés through the eyes of thﬁ student can of
course go a :long way beyond making sure that the overall
curriculum. is coherent and comprehensive. It- mdy.mean
trying to enter into the learner's psychologicdl: fiame of -

_reference, and becoming more sensitive .to individual and
collective problems.of mental and emotional adjustment.
This is far from-easy. For example, we have. the impress=
jon that few teachers make enough allowance for, the diffi-

- culties newly-arrived. students have in getting to grips .
with an unfamiliar learning context, new methods of study,
and perhaps newsgubject-matter (if not a familiar subject
-in a new guise). F¥irst-year students may also have consi-

. derable difficulties. in estimating the standard of worke-
they have to. produce in order to survive, and in working
out their level of ability ?ﬁ\ns1ation to their peers.

Seeing teaching from' the point of view of the learners
can be made easier if staff occasionally meet their
students to discuss how they study, what kinds of teach-
« 4{pg are most helpful, and how they go about mastering
new ideas and material. Where teacher;.have-instigated'
discussion with students’ on these lines, they seem to . -
have found it en]ightenjn?. Occasionally there ca®;be &
_ sorprising or dismaying discoveries - for example, that,
whilerteaching‘tends to be linear and regularly paced,

. 7.
e 10
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1earning'tak55 a far more variable, backwards and for-

‘wards course, so that%or long periods students may be .

lost ‘without appearing to be so. One.very common form

- of uncerta1nty students feel .is an-unpreparedness to

admit ‘that they do not know something, or have failed
to understand a crucial point - -and this is of course

_disastrous to the academic enterpr1se.

A lack . of sens1t1v1ty or sympathy on the part of the.
teacher to such difficulties may well result in stolid - -
and unyielding silence in a semimnar group, or.a panic.

- ‘throwback to the worst excesses of 'A' level regurg1ta- ]

tion of facts in-am exam. To try to understand where -
the student stands is-not necessar1]y to. be sentimental

. and soft-headed: ‘it can equally we]] be in. the 1nt%§%§ts
. of a hard-line academic approach g ﬁﬁgng 3 o

..%\-';!. .

d. Student Autonomy

-5 ’

. It s common1y accepted in h1gher educat1on that students
* --should take an increasing responsibility for their own -

1earning. This idea, simple enough in theory,’ is- rather

:complex in’ practice, and is certainly not ‘one. that can

be quickly or easily rea]1sed

For most students. secondary educat1on esoab11shes a

~ pattern of direct dependence on the teacher.; :This patt-
‘ern is not easily broken, and indeed.continues through

higher education in many departments, particylarly 1n

- faculties of science -and technology “The habit of 'no

Tearning without teaching' seems particu]ar}y strong in

~ the polytechnics: student® there Joften"regard their work

as finished when classes finish. = Fori'staff too, there
is something reassuring anut’standing up in front of a
class: at least knowledge appears to be in transmission, -

~even if it is more difficult to find out whether educat-

ion” fs actually taking place. We came across'several
departments in which students had lectures from 9 till
1 every mornfng, and laboratory work four afternoons a

week. Staff in such departments grossly over-estimate

-

a@. . -
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- c&n ‘absorb from formal te_qchiang.

v h _ aught is rapidly, forgotten: a .
'~ .uselgss-exercise. In gRneral, such students could do’

. wish'v§gwer )ectures,'f a;aught expepiments #nd | -
: ’prab]e}:tcf(asses, and shaud’spend muchiymore time working
- on, thaix own, so that—thie ratigp of contact teaching: time’
' toltotal courgework time could be lTowered. Several

= /,'d rtments who have ¥ied this -have claimed that the ' R
. Jextra’$ime spant infuided $tudy or open-ended jnvest-.
i

- /'jgatiém has paid,off in terms of an overall improve- ™ - -
ment in the qua ity of stuqents',gworjk. o .0

the amount, studen
. Much of-what they

~ One thing that,:,}nal_ﬂes a E,tuderj\‘._,t to become more autono-.- -
" .mous is better Anformation,about his course: what it is
. .meant to ach«ievg'fwhat'-thé‘{d‘ogjc of the sequence is, ', -
what relationship exists between the various parts. ‘Sorr,%r"
departmerits now- provide, their students with excellent:”
| gourse guides or handbogks, and these 'riot only allow the -
i. 4 student’to orientate himself more accurately, but save -, .,
© 7.+ time as well, by:answering in advarice many of the®
' routine questions that _t%f.f ‘have to cope with, ~Such "
~ handbapks also contain detailed information about exam- -
- 'inations and assessment; so that:students know where .
.z they Stand, and do not-waste their time speculatipg on -
#" “the basis. of doubtful rumour: 3- . @& ;

- We' came across aqne jde?artment in which .the -differential
weightings .of course units had been kept-a secret by
staff becaiuse, they saidy ‘to make them public would ep-
"' . courage. students to.play.'the numbers game’. (Predictably,
" -the students -were. 4Tready ‘playing .the numbers game - but.
unfortunately’ for them, getting it wrong.): Some staff ..

N @

3. Departments whbse'schemeS~along'thq;zflinés have . .
. been described .in. the Group's Newsl¥tters -include
. . the Veterinary Anatomy Department at Liverpool, . L.

't"~'Uﬁng;thy'(Newsletter 1. p.9): the Physiology =~ ~ *ﬁ‘.
© -Departmént af Chelsea College, University of Loridon '

- (Newsletter 1. p.28) and the Department. of Mathematics
Lo at quﬁ Uniyersityv(Newsletter 2. p.28). :

9
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are apt to object that telling students about assessment
is not what higher education is .about: and that a pre-
occupation with marks and grades is a sign of a vénal and
~ unworthy, intellect. Such an attitude is quite unrealis- -
tic. As long as the system of marks and degree classes .
continues in its .present form, students are bound to be
_concerned with it; just as staff, in current conditions, |
will play the numbers game with student enrolment and
. drop-gut rates. - Both are basic currencies of higher
education. / -

-

- Students also need freduent‘guidance about their own

" progress, if they are not to be 'working blind'. We

““mat with plenty of nodding agreement on the importance

.f "of feedback, but the commitment is not always borne out
"~ “in practice. Comments on students’ essays -and experi=

‘ments can be cursory in the extreme; staff seem to take
far -less care in commenting on Students' work than in
presenting their-own. A few ticks or crosses in the <
" margin, and a couplg of séntences at the end of an essay,

are not enough recompense for effort. Shoddy marking -
invites shoddy assignments. : b

A . & .
. .In addition to providing students with more information
. about their courses, and more specific comments on their
T wWritten and,practical'exercises,-severa] institutions i
have gone some way fowards deliberately.equipping them :
with relevant study skills.-4 This appears to be an area
:in which there is scope for considerable research and
development; some of the problems seem to have as much - -
to do with changes in attitudes towards'study as with. the:

. -~ acquisition of identifiable skills. L

. .4, Among others, Brunel University, Kingston Polytechnic
and Sussex University run optional study courses®which
" deal partly with reading skills - speed reading, '
- reading strategies - but also tackle general problems-
to do with the planning ard organisation.of work. B
Manchester Polyteq*pic has recently opened a Study
.. Ski11 Centre to help students develop learning .
techniques and to give special support to those with
specific learning difficulties. ’ .

b
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- Finally, students should be given better access to study
-materials. Rather than the;preparation.of:Special,stpdy
- units on an.Open University model - an expensive and
~ time~consuming business if it is to be done well - we
mean by this helping students to find their way around
and make baﬁter use of .existing books and resources.
Sometimes this is-simply a matter of taking the time,
trouble and thought to draw up a sglective reading list,
~carefulTy annotated and structured fas against an ex- '
~ haustive and cumulative one, to which new titles are
. remorselessly added). - Or it ‘may mean collecting useful
" materials {lecture notes, tapes, models and visual - -~ .,
materials in a ‘departmental resource centre - something -
that has already'been effectively done in a number of
__Chemistry departments.’5 It need no% take staff very .
long_to set this up; but;for“thefgthEnts-1tJmakes all.
the difference between -facing an un ifferentiated mass .
~of materials, and ‘being given the few, essential pointers
, ‘and_pathways which will help them to work on their own:
. "/(with perhaps the bonu$ of a new social. base in a partic-.
. ular corner of the library or the.resource centre). ‘

e. The Use of Staff Time |

Two members of staff -may, on the face of it, have exactly-
~ -the same amount of time (say 40 hours)‘to.deV9te to their .
* work, and yet achieve very different results.’- In pract-

jce, a great deal dépends on how this time is divided up;

how small or large the blocks are; how continuous or -

~ discontinuous the tasks; how varied they are; and how
~easy or difficult it is to attend tp the job at hand. In .
, short, there seems %o be something that mi?ht~be'described
" as'quality of time'. o K : :

- / -

R RS

5. For example, those at Aston University, Queen

 Elizabeth College,London and the ‘Pplytechnic of
the> South Bank. Resource gentres in’ Depar'tments..
of Medi¢ine, Biochemistry and Law are: described

- ih Newsletter 6, and one in’'Business Studies in
© O NewgTeREET 7. i |

o . . », |
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The prevai]ing rhythms of academic life.are : not ﬁacros-
anct. They seem to be based on no more than habit and -

: ’precedent, and perhaps could be altered to the advantage
. of both staff and students. At the macro 1eve1l this
may mean looking aggin-at the system, of terms and vdc-

ations, the origins of which probably lie in ancient
- agricultural or religious rhythms. '~ Less radically,.
departments and faculties should. explore the poss1b111-
ties of 'blocking' day-to-day activities in larger units,.
so that staff have longer, uninterrupted periods for
either teaching, researchlrr,adm1n1strat1ve duties.

Concentrated courses, in which staff)and students devote '
their whole attention to a-single task for anything firom
a day to:two weeks, are an option that could be exp]ored
more widely. We came across examples of these in a
.+ diverse range of subjects: 6  Few would-want to organise
" .an entire degree programme in such a way, but concentrat-
ed teach1ng may be.appropriate: at particular jurictures in
. many courses., It can have the effect of foreing the pace
.. and bringing thi ngs to a level of intensity which is '
- rarely exper1enced 1n "the ordinary pattern of cademic
owork., _ .

-

f' ’ . ': ]

,.‘.“A different po1nt about the use of staff t1me has to do-
» With ‘the internal organisation of. universi'ties and poly-
" tachnics: It was 1mposs1b1e to ‘escape the 1mpress1on~

- ties .and polytechnics - were getting tangled up in th

- own committee structures; that there were too many comm-.

i ttees, with too Amany- members, meeting too often. This

*inevi tably .consumes, a' good deal of staff time and atten- .
tion: attention.which might otherwise be devoted to ‘

. research or teaching. I%'might be useful to estab]ish

‘¢ lcomui ttee 3abbat1ca1§', whereby a member of staff

-~ wowld be regularly freed from all. committee_work for a

- term or a year. On a more: ambitious sca]e, at 1east one-

6. For instance in Social Science at the Poﬂytechnic of
Lff #Central London, in Mediaeval Studies at Exeter °
Un1vers1ty, and in Biology at. Imper1a1 Co]]ege.
'J" T "i";' : . . """- ,
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that some institutions - dn-particular some new rsi- =
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" in8titution - Hatfield Polytechnic - now insists that -
-all committees have to be peviewed annually by the .
superior body to which-the report, and that their -

-.continuiﬁg existence has to be formally agreed.

* Stopping the proliferation of commi ttees déés‘not'nec4 .
essarily mean a return ‘to/professorial authoritarianism.
b . Some jobs could perhaps bg taken over by administrative
..~ assistants, although many! academics would be sugpicious
"I of such-a move; others might.be delegated for a stated
period of time to 'commi teés of/one’ (perhaps -relatively
_junior staff members whoge careers might benefit from
administrative experience). The size of committees can *
often be trimmed, and their roles more sharply defined.’
New members could be more deliberately inducted and
> instructed in procedures, perhaps by the secretary of
the committee, instead of having to learn by simply .
* wijting-and watching. Newly-appointed chairmen could
~ aldo be given some training in the efficient conduct of
L business. - And - as in one or two cases .we came across,
_§ - dincluding the ﬂbSt powerful committee in.the University
" of Oxford - strict time 1imits could be set for the .
completion of thelagenda3;in? as to minimise rambling and
. self-indulgent debate. - - ' ’

n"‘ .

The intelligent use of .time is one of the least explored
aspects of academic life,.both on the staff and student
‘sides. Staff in one university have been’known to ,
complain of the 'death of a thousand cuts': and it might
be salutary for many staff to ask themselves- when they
last had a serious academic conversation with someone
lasting more than an hour. On the student side, the
problems are of § rather different kind, and may be mo
to do with the differences of rhythm between secondarj;e
school work and higher education. In both cases, how-/
ever, it is rfecessary’ to recognise-that the management
of time is a common. problem, and one that something
_could be done about, both by way of initial irdividual
advice, and by, ¢hanges in institutional rhythms and

structures..

3 .




PR . L . -~
vy ! N i . R

co . . - P “ I'd
.t ' . .
!

o

We have concentrated, in th/ta fiystisection of the report,
" on time and teachiRg-resourcess a#d ways in which these’ S
could be used 'ir-‘fe-feffe'c_tj'vew.'ffﬁbepartmnts',‘ it was. .
. suggested, should ¢ort’ out "their- priorities as regards
content.and teaching methods, since they can no loAger -
attemgt to’be al]'things to all people. .The quality of -
teaching can bé-improved by subjecting.the often ritual .
use of existing-methods. to regul ar.collective dis-. - -
cussion. .Staff should conscieusly try from time to. time
.+ ;to put ‘thémselves ‘in ‘the - learhers' frame ofumind. ': = -
© " " 'Students_should take over fore responsibility for_tdach-
b '_ing-ther’rfse'lves;\ 4nd:staff(and students) should work out
. - 'how tp manage their’ time fore éfficiently. ci

This last point cgncea’]s'[a__f'ir’i'a‘]., if ratmyr.diffuse,
suggestion. There.seems to be an.internal\limit to the
- complexity of any’institutjon;.-a point beyond which more .
3 .organigation becomes .counter-productive. - When the . ..“. -
© institutional envirohment becomes too-complex -to-reads. . "
- = many staff and_s-tudénts*stop“pé-rticipatinghinj‘;_j_t_','-'._-"‘and R
3 either devise their own.short-cuts. - a kind of adminis-
'+3- trative black-market - or e]s)e simply withdraw and
"+ cultivate their own ‘gairdens.’ Whenever a new assessment
scheme, new coursé optfons, a new pattern of teaching, -
_or a new committée structure is:proposéd, wé would
suggest, that'someone ‘puts the question: is-this going to

‘complicate or simplify ourt:] Tves?
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_ , .. 1I. PEOPLE | o F
“" - buring our visits to qpiversities‘and,pblytechnics._wef?'7‘

7% were struck by another and less obvious kind of wagted:
* sa waste of people.. We shall consider three. aspects of = <

..~ this problem: the intake.of students, both young’and i,

: a_~adul_g}Staff-studen;qre]atipns; and job-satisfaction. i -~
Sl for S¥aff. v oo Lo g T
@ Student Intake: the-escalatdr effect - Co T

~ *THete- aré some students - and a, few $

v staff,— who should - .
Ynot’be in higher education at all: "who-Have drifted into
- universities and polytechnics simply ‘becgusé. it was the’ .~
“line of least resistance at a‘particular point in' their .
. " lives. The 'escalator' effect of ‘secondary éducation is .
~” strong, and students.can find themselves ‘attending Apct- ¥
.. ures and wdrking through a degree course for no other =
reason than that ‘they got the necessary 'A®'levels, and
that higher education seemed tc.be the natural next step.
It is surely right -to question this assumption that
" higher education is the natural sequel ~to secondary
"education. Many. institutions - such as- Edinburgh .
‘University - now state in their prospectuseés that tﬁey"
“will hold open places for prospective entrants far a
' year, thus allowing them to make a break between school
" and higher education. This seems to us @ good move, . ~
. since however broad or prdgressive a sixth form.is, it*
- is still inescapably part of an educational.system which
+ .- places most of its members in the position of ‘dependents. -
“7 2]t cannot be healthy to be defined in such limited terms,
,lejy9q;éqﬁ§gr year, without a break.- . ¢ . -

[ :

7 L However,-the option of a year out:betweén school and
. a3, "highew education is not in itself-€nough to resolve the . -

" problem of.the inadvertent'Stﬁagnt.'and is in any case

6
.7 less attractive in times of high” unemployment. (It is ' .
' also an option more likely to.bBe’taken up by middle- °
class student$ who would have:.the necessary c ntacts for -
~ temporary-jobs or trips ap oad. ) The:root ‘of the problem
- is the advising of school-lgayers an sixth-formers.:.
" Thi's advising is-normally-carried out by teac rsy; and

. teachers-are l1ikely to beliefe that education (or'CQQtfhf-i

ued educatix‘is _Lig_t_q a good thing. L
o ‘ R . - ‘ . f ‘f'. -
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It seems that_some?kjhdioff%adepEnHent advis;o’l'”)f~ : »12.
service .for young peopl€ - a combination,df educational

. and.careers advice =.-1s needed, in order to help them -

make informed chioices. - However, this idea goes well

- beyopd our remit. Wlthinithe higher educatign system:

A\

81f,.there are varipus‘things that might be-done -
quite apart from imprgving admissions procedures ‘and
“making closer links with the schools. . It"xan be made ~
easier for studénts. to {ransfer courses.gﬁ%er they have
begun. This is. administratively troublesome, but is
“surely prefefable to ‘having them plough on r¢porse- .
lessly with a subject they do not. really want to pursde.
If a university -as'large  and confplex a$ Cambridge can
. manage to allowa fairly free traffic between different:
.subjects from'Past T to Part 1I ofltheTTripps, there -
_seems 1itt}e reason why other institutiqns- should.so - [ 5
“strongly .df§courage it. Students should also be allowed:

to intermit ‘courses for a year or two, if they wish.

““/thhiﬁﬁawfffﬂhaﬁpen,-however,,Withéut a'cﬁangefbf‘axtit- |

.- such a ‘student away, a

P

i
'

-

* plans: in partickla
“different institution;

"' first year. The number:

‘ude on the part. of -staff and administration. Whatever
‘the-geiection‘process,;institutions'makevmistakes;
students also make mistakes, There are mismatches of .
students and  courses. ,-That a student should waAt to

withdraw, or. to.change courses, or drop out for a while,
is not a catastrophe. The ondy catastrophe is to turn

a’ t the end of a first year in which
‘¢orting out with-him his future
, parti <transfer (where this s approp-
“riate) to a«différent Ldlrse, or if necessary to a
nd, we would add, without giving
of his attendance during the
£ nur " transfers or withdrawals, is
“'not, 1ikely to be so large\ghat one teacher in every - >
s faellty (acting as ‘transfer officer') could not go-into:.
‘each-case, -helpfully and personally.. - S

~:he: has- failed, wit

-him:some written eviden

J‘.~
‘o

b,fﬁ'étﬁﬁéﬁi;iqtake:.qméiure1Students
If therg éréﬁééﬁégyoquer,s;ddents who should hbt‘bé;in/

'
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- higher education, there are many older ones who should
“be and-are not. These are adultg who, hayi worked or .
« helped to raise”a family for some. years, would like the
‘opportunity to study-something systematically again.. .
. The Open, University caters for many of these people,-as
., do further education . colleges all over the country.
However, it remains relatively djfficult for an.adult
. gtudent . to enrol in most conventional universities.and-
 -polytechnics. 7, - . ) '

« . . . g
‘.u . . -t N [P

(It is tp-the polytechnics,. with their stated aim of-"-.
meeting local needs,‘that-onérturns-more'natura]]yvin'
~ this-context. Significantly, there has Been a consider-
'*§P1e”i crease in unit-cregit schemes in polytechnics,
. 'Which- allow students to combine part-time and full-time
+ study in various ways, and to transfer, bank, and “%
- ~finnaly 'cash An' their credits for a degree. The City
/ of London Polytechnic and the Polytechnic of Central: -« '
. London, among. many others, .have schemes. of this kind.

. 'This ‘aggrégative' model of higher. education is of
course despised~by(trad%tionalists as lacking the essen- ~
~tial features of the university experience: the contin-
uity, the depth, the residence, the sense of intellect- i

. ual community, and sp on. There is.’something more thaq{(
snobbery- or nostalgia in this argument: the traditional.

. mode) provides a 'total experience' in a way that L
“modular or part-time education does not and seemingly”
cannot. However, the.advantages of opening up-higher

. education to the "adult population must.far outweigh

these shortcomings; for it is there, arguably, rather a

than at school level, that the greatest wastage of

people and lives dccurs = men and women stuck in jobs

and situations which do not atlow them to:make anything
. 1ike full use of theirlpotentia1. o o e

~ The broad_argumentsﬁfok continuing or recurrent
education are now fairly well known; howevéy, the.
practical implications are ‘not always spelled.out. ¢
“Staff would have .to do more eyening teaching; N




"institutidns‘wbdld.have toarelax entry.conditions and
- allow students to take parts of courses. Degrees woulaﬁ“‘\

~ + have to +be. based on the accumulation of credit,’though

- this does dOt?nece$§ar11y entail 'a complex- and bureau™
. @ratic system of .crédits and-exchange rates between

- institutions. The range of ~specially-designed’part- ,
‘time and post-experiente courses wolld.need to-be s
greatly extended, and this could involve fundamental
. changes. in curricular thinking, for example, about the .
- relationship between theory and practice. University¥:&

- extra-mural departments might®ind a.new rale in cate _

' ing for ‘associate' students, both by -advising on their .,
. /Study programmes and by -offering a suitable fgﬁge of - .
- preparatory pre-degree courses. ‘“' ©E :

o N Lo _— ' . . . ' ) : :
.-thal?y;'How9ver. there-is a major problem-of finance, .-
Mature students might be helped by increased grants, or.
by*interest-free lpans repayable.by a subsequent sur=" LfPi
~ charge on income tax. But'however they pay their ‘fees, ¥
these will oply cover part of the real costs of their®™ . ¢
‘education. And mature Students, often have families t6. * ¢
support. In the present cjrcumstances, more-money for
recurrent education.woqld\ﬁpan']gssfmoney'for-something‘ .
else, and that is a'poiiéy-degjsion‘which any government:
- would find it difficylt to make. It is also the decis- - o
Jap-yhich, more thin‘any othér, would give a new direct-

pgijto higher ‘education, and new hope to many members-of
A ety TR C -
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, . ¢ Staff-Student Relations
N . 'T:‘,”-.‘E‘f" - g - - p ! X . . N .' .
. The‘waste':of people has also something to. do with: staffe:: -

- student: reTationships.” A definite pattern emerged from .

. seyeral of our stydfes{vstudénts would embark on a .

‘gourse wWith a.good.deal -of enthusiasm (and some miscon- -

- ceptions). They would not findsany way of hitching this
energy to the cqurse as ‘given';4so that gradually a -
-sense first of frustration, then'disillusiom, and finally.
~resignation would set in..: 'Secong-year blues' seemed to

be a-fairly common.phenomefion; by the third'year, the o
pressure of finals and thoudhts of the future tended ‘to

-8 et e
: . » .
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" corridor. Even small changes - like the installatiaon’’:

s
we o

~ dominate students Yminds,.
Sometimes this disillus $on: féemed "to betthe resultiof.
~unfortunate first impréssions: an awkward or distant
. shember of staff; & negative tutorial or seminar; a
- badly-arranged-indugtion week. ' Students ‘should, no
doubt, be a byt more;resil
But .the ‘ini tial /rues) given
and.an- institution = dre ver important in shaping the
new student's attitudés. They tend to .set . the tone, and
it is only the unusually self-confident or-assertive = o
- ‘student who' will break the-pattern, once it*is establi- ..
_shed. What may seem trivial t8:the teacher can often 5
very important to the student. Staff should make the
_ effort to learn students' names, for-example; it is not
" pleasant to be Areated as a cypher. There are othér
ways,’ too, in which early, jmpressions can be made more
- positive. Thé:physical environment is important; staff
~ have -their rooms, of course,"but to.the students, their
department may be 1ittle more than an inhospitables..:

te'

nt about such early failures.
out by a membér of staff -

of a coffee machine and the provision of a few chair§i=:
can spmetime:s make a significant difference. v

There is ﬁgrhaps always a certain tension-between a

. person whoseirole.it is to teach, and another whose role
it is to leawd - Ope; way ¥n which the relationship be-
tween the twa:can.beé improved is, paradoxically, by -
stepping temporarily outside, these roles. This Seems to

_ happen an field-trips: staff, and students report almost
without exception that suchr.odtings do wonders for -
.staff-student relations. Everyone can work together on
a common task; staff and students can see that they are’
each ardinary human beings. We came across successful

- excupsions of this kind-(all with a valid academic
spurpose, but with a valuable social spin-off) in a
ariety of departments: archaeology, engineering,

‘‘environmental science and geography, varchi-tect’ure and

g SR

and:Nensletter 6

Y

7. See for instance Newsletter 4 p.31.
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 However, for most departmghts there 15 no equivalent to
the field trip, except perhaps-a. residentia] weekends .

. Staff and students -have-to learn to talk to gach other

o fronuwithin their respective rples.. This 151ﬁot always » :
;- easy: {1t takes time, and calls for some understanding on "
both sides; and“itis hard]y -surpriging that on many.
-courses ; peop]e never get round tosmaking the effort. A |
student can ledve a university. or a polytechnic- knoning .
very little ‘about" the: inte]]ectua] 1)fe: of his teachers; .
and they may know next’to nothing -gf “his.ideas.” "Nor"is
this a problem whith can. be’ remedied simply, by assign1ng ‘
persona}; tutors or ddvisers.. Tutorial and: adv1sory o
 systems are only as good asathe' people in them; the
.fundamental element is a w1111ngness to talk and to o
listen. “; , 5 _ o S
In fact adv1s1ng emerged from our study as one -of - the e
least. successfu1 aspects of higher education. It seems ¢
to be ‘particularly ineffective for first-year students,
~and many of them kely mainly on their friends for he]p,
using the. tutor,simply as a means- of getting their name .
down. for a ‘course. Time and agaim, the picture present-
ed by,staff and that presented by students would beéar -
. Tittle resemblance. Staff would talk of 'ever-open- .f“,
dgors'; students would glaim that they were known only

by:: photograph and that term]y,contact cons1sted 1n
,~“Evenyth1ng 0. K.?... Good".

N

;'67. See for instance Newsletter 4 p.31. and Newsletter 6 -
o pp. 20 and 21. The effects of field vis¥ts in _
promoting ‘closer working relations between students
~ and. staff are more fully examined in. Learning from’
Learners (See .appended 11st of pub11cat1ons)
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' Yelt some system of advising is widely thought of as
‘necessary. More use could perhaps be made of ‘student
- advisers, with third-years advising.second-years, and - .
so on.. In most departments, such a grapevine already . ..
exists and could be strengthened by being recognised, . .-
. encouraged and put on a moré systematic basis. It might
“also be preferable to allow studentSlfgr@vitaj:e more
.easily towards members of staff who aF 'natural' tutors
_-or advisers - there are always one or two in a:-depart- '
.ment - rather th in being. impersonally assigned to soge- . .
‘one. ona rostery- n\thq‘t,'éase; such tutors might need = .- %
*".to have their’ werkload edsed in othér Tespects.s :

"'We avé under no'iflusion that ,Staff—studen\t’ relations.’
'---are,:,fa,n;,gquﬁ,business:, like other human 1nterq‘ctions,""t-hey-?‘.-':' :
are fluidi::inchoate .and-individualy There is no - syllabus

"< to’fall -back on. L There‘are certainty some.students who . .
" prefer aymore formal, distant relati onships’ it preserves
-iidqeertain privacy and freedom.-especi-alﬂﬁfor those whe
already know quite-rlearly yhat they want to do But in
general, our studies “clearly suggest _that an effort to. i
» -talk:.things out and establish a fuller relationship is’
rewarded in botk:academic and--human ‘terms; . indeed jtds
somewhat misleading to separate the “two. “A bétter ..~ . ¥
& rapport between staff and students-can result in a great
release of intell ectual energy and interest, which'is ..
~ stimulating for.both sidess. and 'the course, instead of
being a matter of everyday’ routine, can. become, a matter
of some excitement. Y ' oo

-

407 staff Careens . TwTh a0
-With all the currgnt talk of student b"ob_]’_ems,-”one,is ..
‘. apt to forget about staff. The permanent members of
* academe also have. their expectations, their successes
‘and their failures. For them, the time-frame is much .
., longer than it is for stydents, amc hence their re- ..
*"actiohs and emotions arg much less:conteptrated: but.
* they exist nonetheless.[ - R SR
_ L e

o
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The rapid expapsion of higher education in the 1960's,
and its subsequent reversal, mean that many staff now =~ -
face a prospect of slow ‘or no promotipn and of remains’
ing within a single institution for the rest.of their -

-working lives, For the lucky few, there may ‘bed "

" sabbatical abroad, or a chair somewhefe. | There ‘are f
‘those; of course, who are unusua]]y se1f-suff1c1ent

and '1nner-d1rected',and who can, déyote themselyes in“a’
more or less selfless way to the1r teach1ng and " their

“research. But there are.many who, as in-other walks-of..

L x

life, need an occasional stimulus from: the outside to

fﬂprevent them becomlng ground down by routine.

" We soon became aware, in our.own reSearch of .the re-

markabTe extent to which innovations in undérgraduate

n~;teaching were brought about by pedple who: had just :
-'changéd’ job, or returped from: pverseas, Qr\exen sw1tched '

fields. in m1d-tareer. Any- arrangementsawhwch cou1d
stimulate these’ kindé of changeswould be benef1cia1
especially at«a time when natural mobility' is.at an a]]-

@,time Tow. Staff might, ‘for example, be he]ped to arrange
;:mutdal. exchanges, a Fécturer in Exeter perhaps going to

Birmingham for a year or a term, and vice versa.
Exchanges with fore1gn ‘untversities -shouTd be- ncouagged
-and made easier. -Institutions shou]d also be.prepa

- occasionallly to enable a lecturér to retrain in a re- 7

lated field of study, so as to make the move from, say

- ‘Chemistry to Blo1og1ca1 Sc1ences, or Gennan to European
f--Studles_ ) 4

1

| ‘ R
A number of po]ytechn1cs and a few- un1vers1t1es dre now |
th1nk1ng in-a rather more systemat1c way about how best

... to help §taff plan their.careers and make & reasonable

' expectatibns with the overall pTans of the department

assessment of their expectat1ons and prospects By

" doing so, they may help to ameliorate some of the more

obvious m1d-career frustrations. Much depends on- the
. senior staff, and it is still rare inthis country for. °
. head of partment to talk regularly to his members
.. of staff wPth a view to matching their interests and’

\.
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Not all lecturers want to emphasise research, teaching
ahd administration in that order; some may wish to” = -
cancentrate ‘on the second or third, or an academic
‘advising. It would seem reasonable to allow them to
.do g0, and to exercise their natural talents within
the;Timits ‘of instituti nalwpracticability. ' v~ .

Our:grgument in_this sec‘t;io? of the repart has been .
_that institutions should think more carefully about
;their -human resources. .-Financial and material waste’
‘s often'obvious; not'so the waste of human ta Tent..and
_enthusiasm. It is not enough for universities and,
_polytechnics simply. to 'tick over': people, both :

Angide and outside:educdtion, expect more *of ‘them; . and

;.;-j;ypﬁinﬁcplar. they expect them to use people to the
““full;. ;The disillusionment of some students:may be due
to:a Tack of intensity rather thahzanything else.
Higher education §fouYd be an area of high energy.

.
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111, IDEAS ..~

The decade of: expansion was also to some extent a
‘decade of innovation., However;: it would be -a mistake
_to assume; ‘that because expansion has now ceased, all '~
“ {nnovation has ceased also. A different kind of
- innovation - small-scale, pragmatic, local - begins to
gain ascendancy, contrasting sharply with the grand .
designs and creation’ of entire rew. institutions that -
characterised more expansive "days. _
) i KR ) 8
. “Nevertheless there is a danger. that universities and
‘polytechnics will simply re-trench in response to the
current .cut-backs in expenditure. In this final section,

~ . we suggest.three ways in which the higher education .

system ¢an mainta&in its capacity for change and self-
. renewal. The first has to do with the review of courses;
the second with the exchange of infarmation; and the
third with the provision of grants for development.

a.  Periodic Review T

B

i

'Keeping- arrangemenis under continual review' is often'a -
‘bureaucratic euphemism for doing nothing. The idea of -
periodic review has more bite, because it is.more :
diTTicult to avoid: there can be no doubt whether a

review has taken'place or not. -This principte has blen
_ endorsed by the C.N.A.A,; which requires a five-yearly.

~ pe-submission of all degrée courses; and by the Open.
University, which is committed to re-making most of its
courses. after approximately the’same length of time.

It is.a practice which cduld be adopted with advantatje
¥n all university and polytechnic departments. It
provides: a‘necessary occasion for asking :fundamental:

. questions about courdes and the ways they are taught

- and examined; ant where course -objectives havk. °

" previously beén formulated, -it creates an opportunity- to

. see whether they remain relevant, or should be modified.
40. .. 24 ‘; . v



It is difficult to rai%gﬁsy;h issues at ordinary staff
meetings, Since they may:bé'very far-reaching, and ,

" colleagues are apt to brush thep’upder. the carpet with

«gan air of pragmatic i¥ritation.* A périodic review -

_‘rather"1ike’a general election - alddws dgrge matters to

* be broached even if they are not always 3atisfactorily -

* tackled, Departments might find it useful to bring in - .
, one_or: two outsiders on such an exercise: perhaps - ¥, =
“cd1lea?Ues from different (but not’too distant) depart< "

. ments in the same institution. If the job is to be- '

' done properly, there.is an obvious need to"¢ollect . -~
_evidence about the success or failure of the course n-
“the years preceding the review; such evidence should
certainly include students' evaluations of it,

-

" The idea of periodic review can.also.be applied at a .
less formal level. ‘It would seem sensible for depart-. .-
- mental staff to come togéther -once a year to talk about .
each degree programme. Usually, when they do meet, it
is to carve up the_teaching, or to set or mark examina- =
tions. There is often little discussion of the actual
-~ contents: of the course.’ ;However, nothing remains quite -
v static: new members of staff arriye;dnd others leave;
~ gaps or'overlaps-appear;“adjystmentsﬂin assessment have
0 be made. These kinds of changes cam be ysefully
- dealt with at an annual meeting. A few departments’
" have already adopted this practice, with varying degrees.
- of elaboration - some arranging a- two-day ‘residential
session for all the staff concerned; others contenting .
" themselves with a single day's meeting on campus. .

T s

Periodic feedback sessions with students;are also v L
. necessary, as a slightly more.structured version of fhe "
¢t %ind of discussion about courses:which we mentiqned™
- under the section on “The\Quality of Teaching'. ‘These - _
should be held in the midd¥e of a coiirse - by ‘which ™ =+ ™
:time -stidents have had enough~experience on which to, :
- base .their comments, and yet still have a direct
7 interest in making.thém. An“sexercise;of this sort . * =
cap'usual]y‘be-cqrried-out quickly and without fuss;
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‘foyma]-gtcasion for it. is designated,
- students will be* Joath*to sdy anything, feeling that
%" any comments will be taken personally. Mid-course
- feedback is already standard practice in several depart-
- ments. S o
FRET R g o N S -
"* Together, these three types of review should epsure that -
- :a course does-not.atrophy, or conversely, fall _apart ..
- from ehdless tinkering - a.danger wiih many . new e
L curricular: offerings. A11 such-exerises take time;
“ .but, equally, all of them are instructive, both- for
" *Staff and students. L 0 "

S .“;.f_x 7
but: untess “a:‘foymd)

o

'\ b, s Networks of Ideas

* _Even in a time qflexpansiqq,,good jdeas get wasted..
“ivSometimes they“simply@remain ideas; and.are never tried
.out in practice, because-the opposition or institutional
" inertia is too great. There is a‘need for some kind of °
.experimental protection, for.innovation. " - e

wo

Leg th . R o, ek A
* . In, this cohmection, it<is worth ‘Tooking across the & .
Aflantic at the Massachusetts Institute of Technology, *
where a.:tommittee om;educational poligy is-empoyered -to: .
- licence any curricular or teachiing innovation for'a~
‘“~period of-up‘to three years; at Which point it is rev-..
" jewed, and either fully implemented or scrapped. The '
4 11icensing' includes the temporanyﬂwaiviﬁg~of-regu]qtions
" which would block the new scheme. This kind of central’ .
~ initiative creates a means of by-passing departmental..or-
“ faculty sel}f-intergst, if the institution as a whole can.
¢ be persudded of the’value of the.innowation.” We“think -
it is an example that should-be copied here. ’
R . . .

. In other cages; ideas are wasted because no one hears .-
. abobut, them. "Britjsh higher education is a field of
5;}0ca1$initiq§ivesalpar.exce11en6é; the corollary is
that lecturers often Know .extraordinarily little of .-
_-what -is going on down the corridor, let alone in = °
. another institution. The flow of information about . -
< .":-\\‘: r S .?.:;34"- 1 ",".
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teaching is as' rudimentary as-that about research is
highly-developed; and the difference between”the:two is.
.- an indication of priorities. P e xa
Our own Newsletters were conceived as a means of speed-
- ing up this exchange of information about- teaching.
_ . Other sources also eXist: new degree courses can usually
‘be"tdpped, either through the C.N.A.A., C.R.A.C., or
. .U.C.C.A.; professional associations, particularly.in
medicine and the sciences, help teachers to Keep-up with
- developments. in other .institutions. Groups of like- -
i minded -academics .form networks .or 'invisible colleges'
! vi'interested in simulation and educational games, the
" sociology of knowledge, cultural studies, tomputer-
assisted instruction, interdisgiplinary work, area
,‘-_studigs,yand-many.q._fr\topics.-'Evéntua]ly,ysbmewoﬁ-‘
- these netforks become fully-fledged associations-and
societies; others die a premature death for want of
.t basic segretqria1<ana,finan;ia] support.- '
O s N fo v - }
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. Thene is, in fact, a’considerable waste of .useful inform-

- ation and experience in undergraduate education: The

. -only solutfon to this seems to be formal .and-finaacial
. . Support from, say, the U.G.C. and the Committee of ..~

. Polytechnic Directors (or the C.N.A.A. with a grant-in-". ~
 'aid from the Department.of Education and Science) for
both the collection.and distribution of ihfarmation

"' about -teaching (in the broadest, sense) and -for the main-
. .'tenance of the informa] networksof academics that come ' -
4 ¢ into-and go out of, existente as nged and-interest . '~ -
di¢tate. . o o A

e ft

" Our. own work may: provide some Tessons in how and_how not.
.. - to go-about this. The information should be exchanged .,
" rather than disseminatedi-higher'education constitutes '+
- #:an enormously diverse gene-pool of ideas, “and it is not
" necessarily appropriate to think~in terms.of inpovation
. that:is'centrally ratherthan lotally inspired.” ‘The - .-
" “information should be detailed enough to.be worth: * ~*

. " reading, and brief enough to be -read by busy teachers.
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W  (if he believes it m
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b
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"Experience with our own pubTlication

§°suggests that the

more-concrete and down-to-earth;ithe :subject matter is,’
the better, Educational jargeni:should, at almost any |
- gost, be avoided. Finally, the exchange of information
works best, it seems, if it is personal. A lecturer in
‘one. polytechnic is more likely to:gohtact a.lecturer in
* another polytechnic about a new curricular development

_ he ght be relevant to him) than to
‘read a lengthy descrfiption of the scheme. ‘In other
words, contacts. between people are at least .as import- <.

B ant’ as docufentationj and thiis country js small enough. :

o

k{a~great’dea1 if peopl

to make the former both feasible and natural. It helps
can travel around and find out °

‘ how. things are done gisewhere, and some® funds should be -
‘made available for that purpose, perhaps from-depart-
mental budgets. . .- , o

Theire is no .need/~ :and it would be expensive and tiring-
-to’repeat every/year our own peripatetic information-
gathering exercise, . in which we spent 4 or 5 days in
each institution.meeti g ‘staff ‘who "hadifitroduced new
.courses, deve]oped'newEtéaching approaches or other-:
wise tried to:enhance the quality of undergraduate .

~ ~seducation.. However, if a ‘_&L1¢;entralﬁteqm;pf;suit-

"~ up to date.

ably-qualified-staff on par Ztime secondment were.
‘commissianed to visit twenty universities, university

S colleges or,po1ytechnics.each year, on 4 relling basis,
H‘;;*everytﬁnstitUtién_wou]d”be covered at’least once every

.quinguennium. In this way, .a directory of new develop-
ments, compiled along the lines of our Nuffield -,
Newsletters, could be satisfactorily maintained and kept

<

A useful- spin=off ofsuch-a directory of piecemeal .

information is that ‘it would highlight topics for more

’-,x'systematmc investigation, and act as an early-warning
.~ system for issues still- just below.the educational
~"..horizon. Our own studies of unit and modular.courses,

N

interdisciplinarity, student induction, and so-on,.
emdrged dn this way. Even at:.the end of our project,
‘vie' were sti¥l coming across new themes which merited
) =..w~,., ... e ".V;.'-‘:}.:"; o Ko 8
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~....There ‘are. tiwo main reasons which can be advanced. The
7 first is dintrinsic, and rests on the notion of absolute

. “against;pruning’ them or e]imin@tjng-them{aﬂtogetﬁérM“;Iu&u

" -equitable -to wipe: ott -expendi ture”6n“the maintenance

_attention: the teaching of study'skills; the experience *. * .
.of mature students; new curricula.in’the humanities; - .~
the growingproblems of eitry standards:and selection-
‘procedures. R

.""

”

¥

‘i{q,  Keeping the Scope for.DeVElngent"~'-

.

" New'ideas about courses, teaching, assessment, advi;ing,

_ and academic organisation are likely to go to waste,

“finally,vif they are not given financial support. If
-hard: times, institutions tend .to.concentrate on keeping-.
going rather than breaking néw:groynd. Research and” ’
“development funds are among the first items to be cut

in all budgets, whether it be in industry, defence, or

_7~the1$opi§1;servites.-'Thisnis-an‘understandab]e but .
- short-sighted reaction, 'since the price of such parsim=: .

-.ony becomes:apparent in due course.. A manufacturing .’

.,_jndustry‘is unable’ to tdke advantage of a subsequent !
. upturn in the market because it has no new products to-
_sell; the defence forces have to buy new equipment from:

-+ - abroad; . hospital grow. less, not more, efficient.
Lo Al e, ore _

ST T | P AN . Sy L Lo
‘In" higher ‘education, it 1s"EVEN harder to argue the case

RN

for protecting research and development budgets, as.

N

. value. It is that what is being recommended is hot an
“increase in, but simply 2 1evél-pegging of,ithe present "
very modest level of overall. support. "It is no more. y
and self-improvement of the day-to-day processes of

higher education than it is to cancel outright the

existing programmes of research into particle physicS.

,ﬁ‘Infboth'inStances, the payoff is diffuse and hard t

' a disastrous long-term 10SS.

" establish on a simple cost-benefit basis; and in both,

a modest short-term gain mgay well transform itself into
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. The second, reason is’ éxtrinsic, and appeals to relative
-priorities. _The average ‘Qost.per annum (in 1975.6)for
.. a university ‘studept’was: £1750; for a polytechnic -
student it was-£1690. 3 These -unit-cqsts are roughly five
-times those qf;setphdgry;gduéatioﬁ;jandfeighth;imes&g4:;3
~ those’ of primqryfgdugatich; yet. the ‘great bulk-of educat+
- ional, research and ‘deveYopment is' directed-at the Tatter-
two;;%;ﬁkﬁéemS“1rrationa1.to spend so.much money on
.- highérdducation, and next to nothing on analysing how

[~ it7is spent, or how that education might be improved.

The primary need,-in the light of our experience over
the past four years, is not so much for supporting large
~and potentially expensive inter-institutional research
iiprojects, as for the'eneduragement of a variety of small-.
scale experimental developments in ‘courses, - teaching, .
and assessment: A central scheme, say, of 100 small
grants ‘a’year {with an upper Wmit of £3000 each) would
. do a great deal to keep innoyation'moving: its cost-.
‘would amount ‘to less than 0.5% of current expenditurd
on higher education, Each such grant might be matched - :
on a pound-for-poun% basis by the institution concerned.
The Nuffield Foundation's current Small. Grants, Scheme . -
‘for-UndeYgraduate .Jeachtng, which has had a wide uptake,

i .. providés some. pointers. .. The dévelopments Should be.ones

Tikely ‘to Have-some generaTiapp1icability;'they'ﬁhbu1d‘",
have deépartment3l backing; theyishould.be relatively .
~ short-term; and the results. should be written up and . -
" published-in a farm which is easily accessible to other -
lecturers. It :would-be difficult to evaluate applicat--

jons for such;grants- adequately without the.typé of
_batckground infarmation described in the previous Section-
‘which would be available in: the directory. Hence these
- two recommendations -go together; not least because the .
_ interest in and need for such information would also be

- greatly increased by the, availability of outside grants.
Thére is an old and in many ways.valuable tradition in
British higher educaion.--and perhaps outside sit; as’
well - which stresses the amateur, the makeshift, the
low-key. The fact that something has been done on a.
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““the status.’@

 quality of undergraduat

ﬁgh_,stp3ﬁg and without fuss is a source of ‘great pride.’ -
:'to. the average academic; and there is often an i nstinct= "
§1¥e/dislike*offqrma1,gprofgssiona]nvgntures;,whoséf G
formalism-and professionalism is symbolised by the award .
»Ve y settingup of special programmes.  HoW-.:.- -
-‘ayer,

2y .or. the setting Spe al .
-iaver, ‘Wil We':sympathise with this traditfon, and would: /%
e sorry/to see. tt.disappear entirely, we believeiitH% ~pp
“right that. the iconcern for teaching should:now to sdme”éi;éﬁé
_extent be formalised. This means -acknowledging that . = *%™
“training is necessary, and possible; that teaching needs
to be seeh-as § professional activity, ona par with
research; and that it should be similarly regarded in .
career terms. It meansjoo, that§ the study ¢ teachqu v
‘should become respect vand - #MGt universities and»¥ =
t money-aside for imprgving the
‘e education. If an institutior N

- earmarks funds for & specific activity, it is a-public

sign that it considers it worthwhile and important. If
;-1t does not, the fact is duly noted. R S

-polytechnics need~to’p

_ In;tﬁﬁs report, we have intentionally concentrated not-
" on resoyrces as-defined in stn;§t financial terms, but
rather on resources of a more iffuse kind, whose exist-
_ence is.seldom openly -acknowledged. A At a.time of re- -
ink-that |
that .

uo cannot be radicallysaltered, a

»-protec Tvengss and- cautden are the order of "tHe day.- In -

" ‘Be enhanted"institutiona

Rontrast; waibelieye that the challenge posed by adverse =
economic conditions should be taken up: that-there’ should

1 self-scrutiny.and thoughtful .

" change. There is a greater néed thar before to question:

* jdeas and new initfativesy that. thereis a moreturgent - °

old shibboleths; to reappraise’ organisational habits
.-and taken-for-granted procedures, to jettison elaborate
" “and expensive schemes that have not proved theiv worthy, -
 We would argue that this is above all a time for new

"

-need now fgffde1iberate_innovatidn than in the heyday of*

qxpaniidn,~when<jt‘6ccur?ed often wi thout threatening
extsting structlres; ideas, and methods. We ‘hope this

- report has dt least convinced our readers of the case for’

!jb“ '
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{'making better use of the mo‘st 1mportant and: va]uable

facﬂ*lfies of 'higher education: namely its teachers and
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MAIN RECOMMENDATIONS -

RESOURCES:;

san.and should be given greater responsi- *
bility for their own learning. This entails
giving thém more information about all :agpetts of
. their courses, better access to learning materials
of all kinds, and more detailed romments on their-
work. Optional courses on study skills can’help -
them to become more effective learners., °

1. Students can

- to better -advantage.
Delegation of some activitigs-may: rédress the over- .
emphasis on universal participation;in;all deci¥s-
jons.” The 'quality of time’ could be -improved by .
arranging blocks of time for certain activities,
4ncluding-teaching, so as to minimise the '
“ifrustrating fragmentation of work. Committee .
',sabﬁatica15'might also be granted on a regular .
basis. . c

2. Staff;fime can often be uted:-t

d

L

PEOPLE

3. Universities and‘po1ytechnics'shou1d take steps to ..
make it easier for students to defer entry, to -
. transfer between courses and. institutions, to inter-.
mit a year, or to drop out; and faculties should g
_# appoint a tramsfer officer to assist students to.”
make these chamges. = S

,_~Advisory schemes for students need to be»imp'oyéh}‘ii
“i: experiments with encouraging advising by-older. - . '
“tudents should be tried; students should be -

5 d1Towéd to ‘gravitate:towards ‘natural’ tutors..’ '
,' z;;v,;4”1 S
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5. Universities and poiytechnrcs should admit more .
) mature, students and encourage part-time modular .
~ courses. Adult students might well be supported:
© by dncreased grants or interést-free 1 ans’, ‘re- .
. payable by a surcharge on 1ncome tax. r ~

. 6. More opportunities should be gixen ta staff for ' -
* their professiona] development as*teachers, for
s example by arranging- for academic,exchanges be-
. tween, institutions, and by helping:interested :
"indiyiduals to re-train in.related.fields. Headg\
- .. of department ‘should play a more actﬁve role in
9,Af% helping junior staff to plan their careers.

’ g e

-~ 7. Al degree prpgrammes shquidJog formaTi rev1ewed :
every five yearsfathere .shou¥d be. 1nfo al dis- .
cussion of individual courses each yea¥; ‘and mid- -
course feedback- shou]d be a regular, feature of 3]7

. teaching. : . S >
-~ * '-.:V‘ i} .."4
“y 8. Innovations in curricula and teaching shou¥d, be

SR institutionally approved and given experimental
.. protection for an agreed period E
9. Interest groups concerned-with sperific teaching
: topics should be supported, and informatjon about
new developments in undergraduate educgfﬁon $hou1d(
be systematically - coi]ected and exchanged by*a L
e ;centra]]y Sponsored agency.- e, .
NS 2 % B
- 10, . The same agency should estabiish q sma]] grants
1.w2 7 scheme on a matching pound-for-pound.basis to -
L support experimental teaching.deveiopments. ’

A . . . » N s 7~ -
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| GROUP FOR RESEARCH AND INNOVATION IN-HIGHER EDUCATION . .

o v",t._ B o . " . E K ',..’ .
1. IST OF PUBLICATIONS

NEWSLETTERS B A 2 ’

L o0

7. ‘Newsietters 1 (February 1973) and 2 (June 1973).
- Reports on- development in over forty universities and
o colleges,, - T | '

Newsletter 3 (October 1973). Discussicn papers on: .
- “various themes including: thewcontext of innovation,
assessment, project work, interdisciplinarity,
_,academi¢_structure and-course development. .

. el o R
Newsletter 4 (Apri} 1978) - Fubther analysis of ...
+ ‘seyeral themes relating to . teaching and learning,
including. broader education, independence in.learning
and funding educational development; reports on
o, .current gqtivities in four celtic universities.
- Newsletter 5 (October 1974). Papers on small group
" teaching, project assessment, and laboratory innov--
. ation; notes on new approaches to teaching in a
" number of institutions. .

 Newsletter 6 (October 1975). Discussion of suppor
_ for teaching and. of interdisciplinarity; reports o

developments in a variety of universities and poly-
" technics. - . !

 Newsletter'7 (October 1976). Notes 'on current
;jteaching;developments, mainly in polytechnics.

PRIéE'SOp each. Complete set of'NeQSTetférs reduced =
price £3.00. o
CoREL LT 8y 1-‘-‘ :l N :i ,4‘3 . z-i-’t;i!{ e,
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QEPORTS:AND CASE-SIUDIES'.

Tt

* The Drift of, Change The Group s-interim report -on
..., patterns, ot deve opment in curr1cu1um. teaching and.

o assessment in highér education. .. (Price 50p)
. SuEEortinE Teaghing for a Change An appra1sa1 of
~ 'wayS in which universities an po]ytechn1cs have

-fostered teach1ng deve]opments. (Price 75p)

, . Towards Independence in Learnang A f11e of materials
-jﬁyﬂe‘cﬁhcerned WNh. the. notion of greater student.agtonomy -
< in 1earn1ng ’ ., (Price Xy 00)

: A>Question of'Degree A se1ect1on ‘of work1ng papers
L=providing a’novel perspect1ve on student assessment.
S SRR Lt (Pr1ce i] 50)

Studies in- Laborator Innovation A .set of .case .
studies, with commen% on alternative. ways of -
’organ1sing practical work in the sciences. -

(Pr1ce £1 50)

ERM Y . . ) .
. x' o W -t

'Codrse Teams - Four gase- studies of co]]aborat1on in
the deveTopment and each1ng of undergraduate
courses. _ ~ (Price 50p)

" Negotiatin the Curriculum - - An analytic account of .
. staff and student co-operation in developing a -

workshop -based course in sociology. (Price 50p)

. ,Interdisc1p11nar1ty An ana]ysis of -the theory and
- . practice of curriculum design across subject:
boundaries. : (Pr1ce 75p)
/
 Case- Studles. 1n InterdisciE11nar1tx L
nvironmental Sciences and Engineering Pr1ce £1. 00 ,
.., .Science, Teghno]ogy ang;chiepxt“ L £1. 00
B * . 36 pLl 3 "
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flntébfated'Socia1 Sciences . .  £1.50
_Nationat.and Internatignal Studies _£1.00.
- Rumanities and Cognitive Studies £1.00 -

. “The Containér Revolution A critical revitw of unit’'
“amg modular degree programmes and their implications:: .
. ‘for staff and students.. = . (Price 50p)

“-small Group Teaching = A collection of working papers on .
approaches to seminar and tutorial teaching in a variety
- of disciplines. . .= ©+ , (Price £1.50)

L]

" Breadth and Depth”',An*thui?y into the dicﬁq;omy»; o
- between .coverage and specialisation in academic ‘courses. °
- ’ ; " (Price 75p)

‘Learning from Learners A discussion of the factors '
ﬁyﬁigﬁ‘inﬁiﬁif,efchfive relationships between staff and .
~students. - B : ' “ (Price 50p) .
: (
“ Up to Expectations The first.few weeks of academic
A Ig?e.a§ seen.from the students' point of view.

A T R - (Price 50p)

Making the Best #:{t The final report of the Group, .
which fakes as 1ts theme the problem of maintaining
innovation and academic quality in a time -of severe
economic constraint. (Price 50p)

»

. Block order of all items -'fedqtéd'price £20;00

Prices (which include inland postage) apply from 1st

October 1976, ‘until further notice. Cheques should be

‘made payable to The Nuffield Foundation. Payment.

should accompany orders to ihe PubTications Secretary,
- - The Nuffield Foundation, Nuffield Lodge, Regent's Park,
" London NW1 4RS, England, For orders from outside the
U.K., add 20% postal surcharge. - N
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The material .in. this- report is free of copyr1ght
- and reproduction of the whole or: any pant-of it:
may be made w1thout further perm1ss1on el
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