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Introductien

V% Planning. for Newfoundland's Port-au-Port French Immersion Prograh

{ [4 . ;- 2

Bégan-in the eafly 1970's with the initial work done by,the district's _ 7

superintendent of.schools‘and the school board. In summer 1975, Ottawa

-~

granted funds sufficient to train key personnel, as well as hire a French

kindergartén teacher and an immersion coordinator. Memorial University

‘involvement, which. began in spring 1975, consisted of research consul-
- . ) T 3 '

‘tations and the establishment of an evaluation team to monitor instruc-. .

tional programs for the Cape St. George Immersion kindergarten.

The purposes of the evaluation team'were: acquisition and collation Ty

of descriptiﬁe'data emerging from the first operational year;' transmission
of recommendations to interested audiences (notably the schobdl board and

.district-superiﬁtendent); and an attempt to assess the &élative success of .
introducipg Frén;h into the'schosl system. . o
: . Cape St.“George,'iocgs of‘this study, ig a small We§t Coast commuﬁi;y
situated near the southwest-énd of the.Port-au-Pérf peninsula, a triangle
of land extending 40 miles inéo the gulfvof St. Lawrénce. Maﬂy of the
~area's 1600 inhabitants’ are of French origin,_part_of a culfure with an
- oral rather than a written tradition. )
_Matthewél(1976) has suégested th;t settlement probably began uﬁder
thécterms ofbthe Trea;y of Utreeht, 1713. At thaf timérthe‘French were
given exclusive rights to fish Newqundlana's West Coast (és most of

2

Newfoundland was an important fishing area), but settlement was forbidden. -

From 1713 to 1893, Frunch‘fishermen were transported each spring from
France to the fishing grounds, then returned to their homeland in the Fall.
After 1893, the French government encouraged the summer Plaéement \\\g\\

.along Newfoundland's entire West Coast of shore-based fishermen from the

nearby French-owncd island cf St. Pierre. Instead of making the yeafly

. , 2
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round t¥ip to France, a numher of fishermen established permancnt homes at

Grand Terre,on the Port-au-Port peninsula. ,In'1904, France renounced her:

'

exclusive fishing rights in the arca and the peninsula camc under the . .

jurisdiction of Newfoundland:

“From 1900 -to 1940, thc Cape St. George arca functiencd as a self-
. 0 - } .

sufficient community, a fishermanrwoodsman-farmer subsistence cconomy.

The establishment in 1940 of an United States military base at nearby .
Stephenville affected social, as well as cconomic changes. As one example;

the area's residcnts_accustomed themselves tu a cash economy. Additionally,

S

'Emglish was the language of work on.the base; areca francophoﬁe reﬁidents
who sought employment had to communicate in English with superV1sors
The closing of the base in thc m1d 1960's rcduced the nece951ty -to

use English as thc language of work - but about this time the French

culture and heritage was re-awakened, partly due to the,Rbyal Commission

)

- Report on Bilingualism and Bicultpralism'(Innis;v1973).' In 1969, the

Officialqungmagcs Act guaramteed minority rights and.encouraged a
revival of the French cmlture gmd heritage in:Canadax even in~remete
ereas with small franeophone populations, such as the Port-au-Port
peninsula. | | |
w olIn petspectivc, the *lopg-term coloniql_strugglee be{ween:ﬁrance
and England for edntrol of fishing rights end land claims influenced the
educatienal development of_thedarea. Remee(l§§4)“suggested colonial
development was‘generally'retardee'on the Port—au-PortLpeninsula; and
o settlement was dlspersed over a long, .rugged coastllne, partly to allow

settlers tp remain inconspicuous to authoritles. Treaty agreements resultec

LY

in a denial to settlements on the French Shorc of thosc amenities and .

institutions which helped to establish a semblance of civilization in other

4.L'



qcttlcd arcas of Newtoundland Schooling and thé usual'literury trﬁditions

which’ accompany formal cducation were not widely establlshed in the Cape
St. Gcorgc arca until after Confederation with Canada -- 1949:
There was® education, but it was minimal. The 1887 records indicate

that the area's school children spoke French but received textbooks and”

instrUétion in Eﬁglish, prompting a proposal for a bilingual teacher
. s :

(Champdoizeau, 19743. Though the Port-au-Port pcninsgla boasts several

pockets of unglophonelécttlcrs,.Sqots and English-language Newfoundlanders,

"it remained predominantly %rench. Even today, many clderly and middle-

agéd residents still speak Frenéh,_though_they had never been taught to

'rcad or write the language. All instruction had been-in English: (Today,

programs to improve literacy skil;s'fbr older reg}dents are underway and

‘many arc becoming iiteraté in French). .

. School Boaxd for the Port-au-Port District, the School Board administration,

ERIC
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In the decades since Confederation, ‘public education improved and
. . QN

cxpandcd rapidly in every sector oerewfou@dland. On the Poft?au—POrt

peninsula where cducatlonal SerV1ceb are prov1ded by the Roman Catholic -

K

tcaching staff and district clientele have achieved cducational gains which

"

are 51gn1f1cant in. th1$ Provihce. One must note how quickly Port-au-Port

school personnel rcspondcd to the establlshment by thc cheral Covernment

in 1969 of thc-Port~ﬁu=F6rt pcninsula_as an official Bilingual, Blcultural
N : . ° . q
District. By the ¢nd of 1975, in his first Annual Report, the Super- =
intendent of the Disgrict reported that: :
"“The: French programs continued to expand in our district e
during 1974-75. Approximately 90% of our primary-elcmentary
schoots have French programb in opcrat1on as outlined by the
Department of Education. - Our French teachers arc bilingual
and, can adequately carfy out the oral-aural program.. At the
'“h1gh schoel .devel all of our six high schools have the services
of a French teacher and the subject was offered as an option
to any interested studcnts L

2
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Program-llevelopment

A

In the 1975-76 school ycar the proposed French Immefsioniprojcct i R
. N became a fcality after a grant of approximately $50,000 was rcceived from )
. . ) . . o

°

“the Federal Government. The school district was able to hire one bilingual
tcacher, a district level French consultant, acquire curriculum materials,

and hold in-service cducation workshops. Plans for the September enroll- g

™ ment permitted 30 students to register for immersion.

©

<A major factor in the establishment of such programs (both in the

v -

TP Port-au-Port areca and Canada gencrally,)"has been a desire on the part of

Q

the parents to-develop in their children a level of competence in Frénch,
: ' ' . r ‘ - R

not usually attainabls: in regular Hrench secqggjianguagc prograns.

<The remarkable success of the immersion-type progfam has been. the

I
4

ability of the student to develop competence in French without significant

negative influenccs on'competencc in English. Currentvprogram objectives
- are. to develop students who may be considered fluently bilingual by the end

of Grade IV. It will be 1980 when current French Immersion students reach _

the Grade_IY level. :

«

. ) Lo . @
Curriculum &nd teaching strategies in immersion programs have been

selected to give the children as enriching and satisfactofy a'primary school
. ] . n .

"+ “experience as possible. Curriculum materials which reflect content and.

T objectives similar to those psed’in fegular primary grades have been selected.

.

Generally, feachihg strategies have beenthe same as those used in regular
: a . . ‘ .
primary experiences, the only major deliberate difference being the language

of instruction. In fact, mainland experience has suggested the eal success
. : S ' : )

=]

of the immersion French program depends upon maintenance of a regular
- .primary program and on the quality of primary instruction.
O
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With the introduction of immersion programs, naturally there were

- also concerns expresscd about the loss ofbﬁhglish language skills. The

chigf concerns of the barents, and of the school boards reflecting their

responsibilities to parcnti.'havq been that children involved in such

a

. programs should suffer no'ill-gffectsffrpm their schooling cxperience.

Concerns have gencrally centred around the following aréas: .

-

(N thatfﬁnglish language skills be maintained at -the
same level of competence as would be achieved if the .
’ youngster were in a rcgular school program; :
(2) that general academic achievement be maintained ' o
' - at the same. lcvel of compctence; - :

(3) that the cognitive deveclopment of the pupils not be
affected adversely by exposure ‘to this type of school
expcrlencc . :

e (4)  that -pupils 5uffcr ﬁb ill-cffects psychologicaily
L] : from being placed in this type of school environment;

. (5) that'a lcvel of competence in French be achieved
_ - significantly higher than that which would normally
o be achieved in a rcgular French second language program.

In neccnt years, a great deal of data Iegardlng effects of b111ngual
qchool1ng has becen generuted by. such rescarch teams as the Lambert group,
the Ottawa Board of Education, the Ontario Institutc'for Studies in’
Education (Barik and éwain, 1975, 1976a, 1976b;_Lambert and Tucker, 1972).
In genecral, thé conclusions drawn.from.this réseqfch haye indicated thati
while there may be discreet, Qell-déﬁand:areas in which there are signi-
ficant differéqcés, (c.g., writing ski;ls),'and pcriods of deveiopmeht“in
which thc differcntcs between grouﬁs'arc moré marked.(e.g.,.Crade 11),

that over the full length of a b111ngual program (usually six years) in

¢

,Ontarlo and Qucbec and w1th certain varlatlons 1ntroduced accordlng to

the needs o? the Xoungstcrs, no-slgnlflcant markedly, ill-cffects have been

a”?E"

o

o .
~
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found for youngsters cxposcd to this type of schooling. In most cases

distinct positive results scem to have accrued from cxposurc to this
typc of schooling. ’

Methqd

The immersion class of 30 students was randomly chosen from the

47 parents who had expressed 1ntcxcst Those not choscn and the remaining

students formed thc control group of 26 students for this study.

[y

The immersion gro p Wal cvenly divided as to boys and girls (fifteen

:0f cacﬁ), ranging 1n ch from 4 ycars 8 montks tc S ycars 8 ménths as of |
g January 3975.@ None of these children had had any previous experiences in
‘a School situation, as tnere were.notday—eare centres, or carly year
kindergari.ens available in Cdpe St. George prior to September 1975. All of
the'children, with the exeeptien.of one, werc born in Cepe St. Gecorge area.

The control group had 26 children,'ranging 1n age from 4 years
8 months to 5 years 7 months, ‘and this was the first year of 'schooling for‘
the entire group.. These children were €lassified as anglophones. - There
were 10 boye and 16 girls. Both groups attend&d scheol in hal f-day sessions

'with'approximately 15 in each group in the morning and in the afternoon.
' ’ . B e . ¢ .
Following the pattern, adopted by many of the mainland experiences,

the decision was made to conduct the entire kindergarten day in French.
‘Yqungsters'were, :herefore, placed in a total French immersivn situation_

in the classropm. ?In ‘the school at large, andsin-the playground, youngsters
would hear and epeak Engiish. ‘ Jn‘ : B .

In brder'to provide a kindergarten experience resembling as closely'

[}

as p0551b1e that of pupils in a regular kindergarten, the classroom was

tequ1pped with the materials to be found regularly in such Tooms. There

8 . . .(‘ ‘ . l.~ ~
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was access in the classroom to coloured T.V., record-player and records,

tape-recorder and listening centre, variousvaudio-visual aids, as well as

e -

v

games, pulzles, building toys, and activity-centred materials, in addition

to a small library.’ ' o o . .

LS

— In the seclection of curriEulum materials, an'aiféﬁpf was made to

]

adhere as closely as possible to the English.language program. .The selection -
v/ N
of materials was closely representative of immersion materials being used -in

the Ottawa Separatc Schools The program_followed is basically an integrated

\
*one, and spcc1f1c materlals, 1nc1uded the follow1ng .

For mathematics: Pre- math (preceded by k1ndermath cltarts). This

program looks basically at recognltlon of sets, gcometrlc shapes, “development

of visuﬁl memory, following directions; ordering, identifying and comparing

»

of sets; and discovery of patterns. Exactly the same materials are used;

R

in rngllsh, by the regular kludergarten group

Rellglon: This subJect area 1is 1ntcgrated in the rest ‘of the program,
\

though a publlshcd program V1ens vers le perc has been used as a ba51s for

‘A

instruction. This program 1is Very,51mllar to Ia the Beglnnlng, the program

' used- regularly in the kindergartens in the area, the French program being -
. . ‘ ) ) < » o .
derived primarily. from 'the English one. '
"~ ‘Health: : This subject area is also integrated with the rest of thei

program. Health is taught through discussion supplempnted.by the use of

charts and pictures which again are similar for_ both kindergarten groups.
. . 4. .

_ Science: Some science was integrated with the rest of the program,

as was the case for the régular.kindergargpn.group. Thislprogram'is the

©

\



~equivalent program to thlq one used in the regular kindergarten, but these~\\\
o L] 1o ) ) \'5'--

' for francophone children in Frcnch language schools, was used as the basis

' as both empha51zed pre- readlng skllls, such as 1n1t1a1 consonants, . v1sua1

These themes 1nc1udcd exercises in v1sua1 d15c11m1nat10n, audltory

. ' - . '
: - . .
. ) ‘ . ] -
llcnch Vclslon primary SILM program for kindergarten. - et
e v . N
School Readiness: Au jardin flcurl, a 5cr1e< of\thcmcs having. as o " e
' . 2 % . PR )
K

th01r OBJCCcIVO the prcparatuon of the child for the school d15c1p]1ncs, ' .

1cad1ng,‘wr1t1ng,~and ar1thmct1c, wab “used. SUbJGCtS of study 1nc1udcd the

family, our favorite anlmals, our games and or work, our stories, our Walks.

Pl

discrimination’and logical sequencing,-as well as othefs. Therc 1is n\\;
SH~
arcas are dcvclopcd-in Englishgby:the use of supplementary materials,
. . \ o .
duplicates, and pre-reading materials.

Language ArtS: “Au pays du language, a program designed'specifically J .

“

of the integrated approach to language arts at the klndergarten level The

objectives of this program.are to awaken in the child an awareness of .

. phonetic'differences-and auditory discriminatiog, to be able to hear. the

: ) o - 5
sounds of a word, to reproduce the sounds of French correctly and exactly,

as weil as internalization of the language, and.the deVelopment and .-

integration of language concepts. Again, there is no published material in

an:eouivalent program prescribed for use in the English kindergartens of

the Province, but similar areas are developpd by supplementary materials as

well as through ‘the use of some basal readers

. ow

Pre- readlng SklllS The program used to introduce tne pupils in the

3 .

French kindergarten to -reading was Le livre rouge-(S.R.A.). - The English

kindergarten pupils used Ginn Kit A § B, fpllowed by the Nelson Hickory

Hollow series. Again'bOth of these programs’were deemed to be comparable,

dlscrlmlnatlon, letterlng, motor development, colours, and word recognltlon

ES .. —
H

‘e
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Assessment ' * ot . - oo e,
P ) , . e . o b 0 .._' L c [
‘ . The tests administered were chosen ,in'partsbecause of the genérally R
. : . - . , ‘ 4 e e
. - s . . o . . . . . ) - B s . . ’. eathe
saccepted reliability‘and . validity of such tests, and becausé¢ of their ... . S
. . " . . . - L i ‘ S ..
" ~ . ' ' . “ R R
© upplicability to the particular question under study ‘(some have been used A
b . ’ : - T ’ . * " ' . @ ) o o
in'other bilingual schooling evaluations). Further relevant information - .
- . LY . . .

' .

on reliability and validity of the measures ﬁay be found .in the manugls ~ .
or other related literature. L : ' Cat : -
- . - : l' : [CR C : N S
-+ % The tests used included the following: o Con e T ey
o . ! :
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.1} French Comprehension Test - K level - French language. skills
. ) . . . - . . -
This tegt was designed b} members of the Bilingual Education -

A

Research Project at the Ontario Institute for Studies ofAEducation. .
specifically for:use with children ih the kindergarten level of '

"French imme *sion programs. The test_measureé primarilyvlistening

. l» R

comprchensidn. This test was used to obtain a measure-of the degree:'

to which children in the French classroom are profiting from their

K -
s . ot . . e

increased exposure” to French.

.-

2)  Raven's Progressive.Matrices - For‘éognitiv¢~development °

, 2 This test is a measure of intelligence considered to be :
L] ’ '

relatively culture-fair and free of languag® bias. This test was _ ‘\

chosen”in order to obtain a comparison of the two kindergarten groups
i : . -

.(reguldr and French) which would be 1~latively unattached to language -

.
»

* 3
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' o ’ dovclopmcnt and thus would indicute whether there was wty major

v

' ,rctdrdatxon in gcdcral cogn1t1vc dcvclopmcnt occurring amongst

youhgstcrs in the lrenth klndergartcn _ *

3) Maghematics Achicvcmcnt Tcst - A locolly dcvdlopcd téét
; | B . .

[

. This. test was chclopeg/py”thc Frchch"Consultant in -cooperation

. .+ with a specialist in early Childhood Education at Memorial University.
\ . . i o
. It was directly related to the curriculum materials used.in the
- ) \ , ‘ . ) .
) regular and the French kindergarten classrooms and was administered

“ ’ - [ . ~ . . . w ;;

.only in English. *This test was used in order to obtain’a basis fpr

~

-~

comparison ‘between the two kindergarten groups;

4) For English language skills.: s

—

" a) Peaoody Picturé Vbcahulary Test: Forms A and B

B This test is sometimes used as a measure of 1nt0111gcnce

- . In this study, forma A -and B were used interchangeably in ordé%

9

to, obtaln a measure of the vgcabulary of the child. This test't

was administered only in English; 1n order to, obta1n a ba51s

..

for compari%on of the extent of English vocabulary deVelopment

between the two kindergarten groups, : ' , -

-,'b) 'Assesomentcof Children's Language,Comprehension . o

This test is divided into four parts: vocabulary, two, .three:

and four component comprehension. It is_designed,to provide a

- 'measure of the child's ability to understand simple to relatively
complex Ehglish language stxucture. This test was chosen because

e

1t has been found useful/ln obtalnlng a measure of the Newfoundland
child's ab111ty to Cope with various complex1t1es of English
language_structure in order to compare the two.kindergarten groupé

. . . . . .. N .
4. . . - ’ 3 .
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to determine whether the children in the French.immersion’ group -

showed any serious retardation in ?pmpreheﬁsion of the English

* . “language.

U
T

) Gates-McGinitie Reaéiness Skills

related

a)

This test comprises tests of -a set of skills thought to be

to reading achievement in Grade one. ‘\
\,
Llstening Comprehension measures the ability to qggerstand
. . LY

the total thought of a simple story. ‘ oy

b)

d)

..;c}

- recognize letters of thé alpiiabet.

Jh)

1)

Following Directions mdasures the ability of the child to

‘recognize printed words in isolation.

r « .

Auditory Discrim®nation measures the ability of the child

to distinguish between different sounds.

Vlsual Discrimlnation measures the abllity of the child to

~"~.

&

NS

aistingulsh betwcen _different printed words.

follow complex direétions, .

‘Letter Recognition med'sures the ability of the child to

~
[

> ’ ) B

Visual-Motor Coordination measures the ability of the child °, ~

]

-

"'to complete printed lettérs

b 4 i

Xagitory Biending measurék\_hg ability of the child to Jan

the parts of a word.

Word Recognition measures the ability of ‘the child to

Total Weighted Score is a compositq}of all readiness skills

except word recognition. ° o - T

This series of tests was chosen because it is widely.used in Newfoundland -

. w».nols, and is recomhénged by the Provincial Department of Education, as

L
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~
- 20
“

a predigtor of a child's readiness to cope with the reading program in

English in Grade one. The purposc of this comparison was to determine

o

whether the children in the immersion kindergarten were falling significantly

. behind their classmates in the regular kindergarten with regard to readiness

for reading in English because of their exposure»to‘a'”French only'" school

.
wa

environment.

Since the evaluation is concerned basically with the relative progress

of the Ffenéh.kindergartwn group, as compared with a regular English

>

klndcrgartcn experlence, the results of the tests were analyzed in group.

comparisons pot as_measurecs of 1nd1v1dual success Qr ‘failur®.
A

h

3

Results

It should be noted that there is very little data available on the

)

kindgfgartén levels -of bilingual programs, and this situation is due in_ﬂ“

partfto both: the difficulty of testing children at’ this age. level -and the
Teliability or validity of the results obtained

~ Since the purpose of this study was to evaluate the p0551b111ty that

P

-
-

the DuD1l< in . the Fronch—el

norms, either local or natlonal. The valldlty of the measures, then as -

sSroomas—a gLUup did not achieve as:well as

thelrlclassmates in the regular kindergarten, the procedures adopted in:

~the statistical analysis of the data departed considerably from those
. : N

. . . N . \\_ . . -
employed in many research and-.evaluation.studies. . 3

3

With the exception pf'the Total Weighted Readiness Score of the

Gates-McGinitie tests, raw scores were used. The use of raw scores tends

7

to give more reliable statlstlcs, but the statistics are not based on any
- ]

~

2

= .



'comparative devises; is independent of éhe Cape St. George schodl'population;
but the educational significance of the obsefved differences will be
obscured. It is fsir to ssy,'however, that the- educational significance
of the differences cduld not really be deﬁgrmined without further
detailed study of the program, in any case.

Means wére compared using one-tailed t-tests. Varlaxccs were tested

using an F-test. In both tests a 0.25 level of qonfidehce was set. The °

\

t-test and F-test relate to conclusidns about the generdlizability of the
findings to other classrpbms at other times.. They will¢help to decide if
similar results could ‘be expected in next year's kindergarten classes, given

similar conditicns, and if similar results could bé expected fq; other
B . . B . f N

©

kindergarten classes in different locations with a context similar to the
. . \ . B

Cape St. George situation.

, The onc-tailed test at the 75 level: of. confldence was selccted

bccausc of the importance attached by the Dlstrlct to defermlnlng if the

: o
< French class was not "kccplng up” with the Engllsh class ;The procedure -

-

"does increase. the possibility tha; a_. dlfferenco will-be—eonsidered—

significant even though it truly is not; therefore, 'when it is congluded
that a difference is significant, it would be wise to verify this conclusion

a

\

s with further evaluation.

The-results of the assessment procedures are presented in Table 1.%

Y\

The French language Comprchension Test was only given to the French
immersion group. The immersion students achieved a mean scorc of 27.5. \

y Because therc was no cbmparéble Newfoundland group with which those test

‘ scores could be'compared,“the French consultant contacted the Ontario

Institute for Studies in Education for possiblc‘co5barisons with other




" TABLE I

MEANS AND STANDARD DEVIATIONS ON THE EVALUATIVE
'MEASURES FOR. THE FRENCH AND ENGLISH CLASSROOMS

June 1976
| FRENCH ENGLISH
- : ' CLASSROOM CLASSROOM .
| MEASURE TTN=28 | N=29 . t F
e - | MEAN SD | MEAN SD '
" French Language Comprehension Test - : . _
- K Level . ' 27.5 8.46 | --- - <= --
Raven's Progre551ve Matrices . : - )
- Cognitive Devélopment -~ = : 15.4 4.69.1 14.6 .3.47 -0.73 | 1.83*
Mathematics Achievement | 1 - : | .
- - Local Testmf . 16.9 | -3.77 . 21.2 3.20 | -4.44* 1.39
. . o ' ] :
'Engllsh Language ‘Skills | B PN _ .
T ‘o .
. a) Peabody Picture Vocabulary Test. ‘ K : : , :
- Engllsh Language Skills -,5 44.0 | 10.03.] 45.0 | 6.61 -0.40 |2.30%

b) Assessment of Children's Lanquage 3
Comprchension - Engllsh Language‘

SKills T | : e R A
'Vocabulary o . . 47.8.| 2.73.| 48.1 | 1.97 | -0.56 L 1.93*

Two Component Comprehen51on T 9.0 | 1.37 1913’ 1}17 .f0a96 1.38"

T Three Component Comprehension 8.3 | 1.80 | 8.8 | 1.24 | -1.26% 2.11%
Four Component Comp?ehen51on 1 7.9 1.88'| 8.1 | '1.66 | -0.46'|" 1.29

c) 'Gates-McGinitie Readiness Skills

- English Language Skills ) A
Listening cdmpreﬁéhsion - 9.8 | 2.80.| 9.9 | 3.36 | -0.08 | 1.34
Aqditory.Dis;rfminapiqn 17.0 3.14 ‘16.7 '3.57 0.29| 0.52

* Visual Discrimination . | 14.9 | s5.77¢| 15,3 | 5.27 | -0.27.| 0.4
Follewing Directions  ° i- | 9.0 |- 3.40.| 8w | 3.32| ‘069 | 0.90
Letter Recognition | 12,3 | 4.00 | 16.1 | 2,74 | -4 2.12¢
Visual-Motor Coordination L 14.0 | 4.16 | 12.8 4.66 -'Q.QZ" 1.23

Auditory Blending | 10.5 | 3.06 | 10.9 | 2.81 | -0.54 | 1.18.

Word  Recognition 1001|433 | 14007 4.82 | -3.24% 1.24

_ Total Weighted Score. . | 62.5 [715.38 | 65.6 | 14.19 | -0.78 | 1.18

*51gn1f1cant at thg; 25 level of ‘confidence

.

wll Toxt Provided by ERIC
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-groups. The resuIts of thosc comparisons based on data from some 600

pupile in_kindergarten immersion programs from Vancouver to Ottawa (x.= 31.8).
suggest the Cape St. George 1mmer51on puplls are enjoying a ‘substantial
.measure of success. It is suggested that too much we1ght should not be

placed on comparison of results across programs since there are obviously

differences and‘uncontrolled.variablee_nhrch_maheﬂsuch comparisons

tentative at best. Some of the factoré influencing euch a comparisen |

~in this instance include: "f: - % |
1. The children in the'qaoe St. George program are, being-comparedk

with an average level of performance from youngsters In Toronto, Ottawa,

- “and London, -Ontario, as well -as Vancouver. Thus we are comparing children

from a rural background with those from more urban areas. -

2.. The children In Cape St. George -are being compared with an

Iaverage obtained by children-in'areas such as Ottawa where there is a -,

strong b111ngual m111eu
. ,._'3{ The chlldren in the Cape St. George program had to cope W1th

adjusting themsel'cs to a form of French (i. e. ), accent vocabularv 1tems

etc.) on the part.of their teacher dlfferent from that to which they were

accustomed.. ° : ’ o (

a

4. The learning climate created by the teaching strategieS;%nd_

', classroom- progedures may have been different from that{hlmanx kindergarten

“

[

classrooms in mainland Canada.
Too much -concern should not be placed at this point in the program’

- R}

On verbalization in French on the part of the child. It'mqst be remembered
‘ that thls skill w111 dCVelop as the chlld progresses through Grades I and II
B - ST Sy

- : s . - I .
- . . . soTid

El P P
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[

readiness pre: test wh1ch was admlnlstcred to the French klndergarten 1n

French ought not uwto have been a factor, it may indeed have‘been so,

16

and the child should not be made to feel.thathhe must speak in Frcnch; As

his confidence develops he will spdntaneously.want to express himself ihf

French, although he - should at ali tihes be encouraged to §pcak in Freneh.
ngnigive-developmcnt és aeseésed by,Raveh's Progtessive Matrices

Lo

indicates no difference between the two groups compared. Thé immersion

‘group is doing as well as the control group.

[

The mathematics achievement was assessed using a locally prepared

instrument based on the curriculum materials. The immersion students

‘scored lower.than the control. ’It should be noted that\in the kindergarten

- \
-

French early in “the Fall, ten of the thirty-youngsters werc rated as’

"be}ow average” Q£ "poor" irn mathematics readiness. In general, it was

the same pupils_who received the lowest marks in the achievement-oriented
. P FEAN .

.

test glvcn at -the end of ‘the year. - This fact, coupled w1th the reallzatlon

"that mathematics often is a "problem” area, would lcad one to Predlct a

[sx s
2
zZ!

certaln degrce of- def1c1ency in this area. S <
[V ' : .
Whlle the testlng in“English of Mathematlcs concepts learned 1n

»

' 'particularly if concepts were not welleundefstood,and intefnalized. It .

. s
would pcrhaps -be prudent neXt year to expan‘.the area of mathematlcs

¢

'testlng to 1nc1ude the same mathematlcs achlevement test given in both

Frehch"and English‘td'the pupils in the French-kindergarten grodp.k
Enélish léhguage‘skills*Were essessedzusing-three instruments:
== : - ‘ S

(a) = Pedbody Picture Vocabulary Test

.

In this test there were no d1fferenccs between the mean ach1eve-5‘

L3

ment-.of the two groupsm More marked var1ab111ty of scores in the

immersion program was however noted,
_ ; ° .
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(b) Assessment of Children's Language ' Comprehension . ' '_ ~

Ed

- . : R, . e S S - -

‘ . The results of these tests show a slight retardation amongst
ol C : , ' : ' L :

the pupils in the .immersion group as compared with the control group

" with regard to understanding more complex sentences in English.
L S C s . o ™,
There-is a gredter range in the ability to understand three- =N
. component type seritences in the French. classroom than in the English . \\$\
one. While this finding is difficult td interpret, it may be

hypothesized that the ab111ty of the Freénch kindergarten group is

'slightly behind that of the English group 'in understanding English

t

sentences: of 1ncreasing complexity. This phenomenon may, however,

A

- bc part of a developmental stage in which the French k1ndergarten .;” .

sl

group is at present behind. the English k1ndergarten group _»In the .

'next‘few years the French group may catch up with their peers in the

- regular kindergarten group ’

The vocabulary section of the ACLC test. d1d not show any

o . R

if“ o Significant diffcrence between the number of English vocabulary-

. . 2 B
- 2 "

J R -items known by either group, w(-In both this test-and the Peabody
P1cture Vocabulary test both classrooms rec01ved high scores, andv

in both cases, there was a 51gnIf1cantly w1der4range-of scores. .

L. . e

- ———————

of con51derable interest is the finding—that'the Fiench class-

° . ..l'_ -

Toom con51stent1y rcceived more ‘variable bCOTOS than the English

L kindergarten group. This mdy indicate that the French kindergarten

puplls brought a wider rahge ‘of learning abilities to the school
experience. It may. also be related to the teaching ‘strategies and

"classroom procedures used in the two kindergartens. An experienced' R

-
v

1

primary teacher might well consciously direct her teaching.to

SEUUNE T B |

Aruitoxt provided by Eic:
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helping the poorer students, and be able tc "individualize" hbr

instruction procedures successfully,ithué.reducing the range of
scores obtained. A le$s experienced tcacher might, even - —
unconsciously, focus her attention on the better pupils, thus ...

;wi'dening the gap between scores... This latter case might be - e e
‘particularly true for a teacher coming from an Europeah'%chool
background as was the case in the immersion’program.

Cc) Gates MCGlnltle Readlness Skllls

S In thls group of tests several 1nterest1ng dlfferences d1d
occur; The French kindergarten group scored somewhat h1gher than

the regular k1nde1garten group in Vlsual Motor co ord1nat10n

"
>

Sllghtly hlgher scorég‘were also obtalned by the French
‘ * kindergarten group 1n-the areas of.ﬂfollow1ng dlrpctlons"'and -
"auditory disctimination'. hese.gains, while very slight, would
. : ‘ - : ) -

. . F3 o v -
R . y . k . .
be tonsistent with research indicating that exposure to instruction

o ~ in a second language ‘increases auditory discrimination.. The . e

.slightly'higher scorerin '"following diréctions'' may also be related

. S
. .

t0 a more forma17atmosphere in -the French kindergarten classroom.

 There was no significant differéuog_begygen fhggﬁrench:and—f————Q———;—f-**f

- . . T X .o .

English kindergartens with regard to '"listening comprehension",

- . . -

. :"_" "visual discrimination", aﬁd ”auaitory blending“.~ _ . %\{*”df. :

- A 51gn1f1cant dlfference d1d appear in the areas  of letter .

- .

LY

recognltlon and word recognltlon These scores may be- 1nf1uenceda

however, by dlfferences in the level of achlevement‘of the two

[y -

groups. While both the French 1mmers;on group and.;he regulart
e kindergartenrattémpted to,achieve'phé samevpre-reading skills,

~
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<

'many of:fhe_pupils—in:the—English kipdergarten4wentmonﬁt0"an,acrua17

rcader and did word recognition exercises' while the French group
d1d not get beyond the pre readlng stage Thus, the higher scores

ach1eved.by the. ! ngl;Sh group could be ant1c1pated

~

The more important f1nd1ng, as far_as total evaluation of the
program is concerned is that when the two groups were tested'in

- Engllsh with regard to. their readlness to enter a Grade I program

¢ e P

~ given in Engllsh “the youngsters who had been exposed to an entire
year of schoollng in French d1d not score vnry much lower than

'the1r c¢lassmates ‘who had. recelved an entire year' s 1nstruct10n in

' ;-lEnglish (62.5'compared with 65.6). 'Part‘of this difference is

'.accounted for by the dlfferent 1nstruct10na1 aLt1v1t1es wh1ch ,’_ef

. ’

Ce ' _went on in the two classrooms. Therefore those pupils who were

_in—the-French kindergarten'are not very‘much'behind their class-

mates in the regular klndergarten w1th respect to readlness for a

4hGrade I program in Engllsh but in add1t10n, they have at the same

“time achleved close to a Canadlan natlonul average in French

4 .. - language comprehen51on. . L o ‘
e s -
# . : .. . ‘ ] .. ) . e ) . ) 'a SR ) . :

Summary ' o

G1ven the other factors wh1ch have been dlscussed ‘in connection w1th

\\~ach test in the preccding pages of this.report, a summary of the findings .

BN . . 5

would\{ndi;ate _
¢ - o1 hat the progress of the ch11dren in the French Llndergarten as

o

measured by the‘French Comprehension"Test - K Level (OISE) is

Ny R , " o . :
W, . fairly close to an average leyel of performance in French on a
o . : N ) . . ' ’ - ’ T

"basis of 600 Conadian children in<similar immersion programmes.
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French and thé regular kindergarten classrooms.

arca . of cogn1t1vc development as measured by Raven s Progressive

- That the prvgress of the ch1ldren in the French classroom ‘in the.

Matrlces is not belng adversely affected by their exposure to a

klndergarten experlence in an ‘immersion env1ronment and that

there may 1ndeed be p051t1ve gains.

That the progress of the childrer in the French classroom in the
' ¢

'area'of mathematlcs is lowcr than that of their classmates in,

- the regular kindergarten classroom a’s measured on a mathematics

achicvement test developed locally and related to the curriculum
: . o . L . - “ .

;materials that were'used in both ¢lassrooms. This may beh

~

cxplalncd by a d1ffcrencc in mathemat1cs readlness between the

pupils of the two classrooms, or 1t may be rclated-to a d1fferen

3
in_teachiug stratecgies and classroom processes_between the

-,

"That thc'progress of .the children in the French kindergarten

in thc area, of.readineSS todenter a Grade I program as measured
by thc Gates MLGlnltle test of" rcad1ness skllls in Engllsh is.

lower than that of thelr classmates in the 1cgular klndergarten

'prog1am only in the areas of letter recognltlon and word PR

] <

recognltlon These d1fferenc&snmy be expla1ned by a dlfference-

'-1n lcarnlng act1v1tlcs (and,teachlng strategies used) in the

two classrooms -

K

ce

Taklng all the circumstances 1nto con51dcrat10n, it would scem that

athe first year‘of the Bilingualeducation project at‘Cape St. George has

glvcn the youngsters a successful k1ndergarten expcr1ence, has enr1ched

(I .

the1r development, and has enabled them to 1ncrcase substant1ally thelr

“French Language Comprehens1on _ - . L P

“
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