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gﬁcently legislation (Public Law 94~ 142) has been
'initiated to establish full_,dpcational opportunlties for all
'handicapped children. This includes art education. However,

while art is recognized as a vehicle for the development of a =

child's imagination and-self—eXpression, it is often not accorded

[N

P

adequate recognition for its cognitive, social affective and-
motor learning potential (Buxns, 1975).' Art has the ability to

reach children and teach them in a way no instructor can. . Through
R t,q‘, .

the use of art progects one can create an uncritical accepting

env1ronment in which to learn. This in itself lS a new experience

"~ for many children. The materials used connote fun - they are not.

the standard learning materials which a child may associate with =~

a

failure. An added benefit of learning through art is the fact that
the child will have.tangible evidence of his endeavors; proof. of-

‘his accomplishments.

<

Through art the child learns via a M. Montessori approach
' of‘self-discovery. ‘The child sets the learning pace and manipulates -

"his own educational environment..-Learning by doing breeds'creative
. - _ , , B

'T”thinking, self-expression and the confidence to experiment; control

and perfect skills. 'The thrill and wonder of.discovery-can be the
/ : L ! .

starting pOint for self propelled information gathering,_leading to
, :

. N\
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" all the other disciplines and preparing a receptive.andv;qgical.

. .,fopndation.fordlearningfu By enoouraglng'self;disoover§,'originality
and‘indigidualisn; the competitive atmosphere'ls agoidediandteach |

- participant ls free to prooeed at hls'own pace (Wiseman,.l973).

.Art_is.capableof satisfylngimany of the'emotional needs'

in ohildren and' of teaching the educational concepts which form |

the foundation of basic learning theories. Creative activity can
be usea for developingfmanual dexterity and patternsvof-movement

and rythm. 50cial7oommunioability is enhanced and selféconfidence

can be restoréd. Art helps the chlld -to master Hls env1ronment
through the control of tools and materlals Whlle stlmulatlng the

skllls of observatlon and dlscrlmlnatlon. Foremost, art challenges 1

©
. o

- the child's imagination.and decision making processes., It puts

4
[N

him‘in touch with-his snrroundingsr(Lindsay,_l972).
| There are several hasic accomplishments}whic'Jcan be:, -
fostered through guided experiences in art: |
‘ | ;'—l; Creativity£ Children learn about themselves and
o their ability:to create. When the .child's oreatiVe:lahors génerate
a.posltive response from an adulg, the_chilo'sees hiniself as one

who has wurth. He can’do'somethlng and of his own making.
'2.-'Perceptual;skills: Perceptual skills suoh as form

‘constancy, shape and size discrimination, and distance are funda-




mental to readlng, wrltlng and ar1thmet1c. -
'ﬂ S _ 3. Vlsual_dlscrlmlnatlon. The child learns: about 51ze,

shape and c¢clor in a variety of art media and does so in an enjoyable
way.

4. Perceptions cf’samenese or differentneSS:
leferentlattons among the many gtadatlons of a- 51ngle color whlch
‘serves to reflne v1sual sllll whlie actlng as an 1mportant antecedent
tn readiné; repet?tions of an object in the ptocess Qf.pr;ntlné and
the-chanées whichyoccur_are very subtle'vatiations-which,serve'to"
enhance.visual'ekills, (Burns, 1575)- .: ' o |

Cognltlvely, the child.is capable tnrcugh»the_a?t'proceee

4

of dlscoverlng many concepts for hlmself.

°

_l. Eroperties of_a medlum:- Papér forfekample; one may

cut'it, tear’ 1t, fold 1t, palnt 1t, wet 1t, etc. .As themstudent

Ea »

worxs w1th the medlum, he must make dec151ons about it ( do I cut

it, tear it} fold‘it, etc.);' B o , .

‘2. yOrganiaation: fhe child mustlcrganize his’tﬁ%ughts-
as touhomﬁto‘dea; mith:the medium_he isvusing (whichncolq;.to use
first or dc'; cut:it first). |

‘3. Composition: The child must organize several'elements

of an idea to plan his picture, collage or project.
PR . . ) >t : e ' \?




4. Manual dexterity: _Handling paint brushes, crayons

" or.chalk of varying lengths and widths generates a téctile;and

kinesthetic perception of size while-contributing to the deVelop—Zv.

fiting skills through the refinement of small muscle

skillg. (Bufné, 1975)

\

‘Communication is another arga where the child is able |
to benefit from art activities. Making pictures or»represenfations
of his environment is one way in which a deaf child- can describe

thoughts and

-

4 his-World; It fUifills_a;need in him td éhare ﬁié
ideas;. This ig tfueQin a differenf'sense_fOf'the‘chiid with T
-emotionél or behgvidral disordérs who has a difficult‘timé verbaliz-
ipg;hiS'deéiré; or sharing his éxperienééé‘With.otheréi ﬂAfﬁ forms
‘expand a berébn's power of expre;éion in both‘vefbal‘and{non—verbalf
idipms; 'Subéequéﬂtly, if tHe lgarning énviroﬁmeﬁt is aééépting |
.aqd5freé, thewEhild.Qi;i*verbaliée és_he_wqus to_gxplain?;nd

comment on his art production. Ahern (1951) stated, "The Hanai—ﬂfb

R

éaépeduéhild ﬂeeds even'more than normaiﬂchildren tQVfind somé
area.wheré-he‘is-recdgnized'as én individual Qitﬁ his-bwn_unique :
tfoghs of expression (P.é), Art gives the child aﬁ évépue to builq
hié éénfideﬁeé'anavto éxprésé ﬁiﬁseif Both vefbally and ﬂon—

verbally. . . . o s

3



In the past decade many'theories of education have

. been advanced.‘ The s1milar thread that ran through all these

. : . n\
'theories was the fact that the child is an indiVidual with

,

‘distinct learning strengths and weabnesses, call it prescriptive

teaching or -the indiVidualized approach Art is the original °

%

innovator in thisuregard. -In art;education the student comrtrols
.the;learning medium. His instruction.is byzdefinition individualized
Atoihis_needs'and environmentalfconditions. Art, unlike_manyvteaching'
,mediums, can be tailored_to fit a'variety’ofﬁenvironmental situations
and'handicapping conditions. | ’

N

 Visually Handicapped

Necessarily, the uisually handicapped child is.ext;emely
limited regarding_his-abilitg-tojparticipate in.the visual‘arts}p.
ﬁutfth;,creativeiarts,are not reStricted_to,merely visual'ex-‘_f g
periences and indeed;‘consistaof.egually Valuable experiehces. .

B ) . ‘ R . . .. :
in auditory and tactile sensations (Burgart; l959). Extreme
isolation and lach-of’normal play situations in most cases'result‘
. in misconceptions of word—obﬂect symbols,:'Art“stimulates and
. enhances the perceptual ahilities of the visually handicapped
child and helps to rectify these" defiCienCies.f Clay modelling

_ and folded paper des1gns offer a first step in developing concrete—::

vness of ideas (Jones, l961). Sculpting in wood, wire and fibers;

v

.0 . M B . . ) .
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printmaking; mcdellihg with paper-mache, ¢lay or plaster, and the
. different variations offered by weaQing are several of the creative

outlets open to the visually handicapped student.

<

Auditorily Handicapped

‘The. language of art offers the deaf child a means of

communicating ideas which he cannot ekpress in otHEr'Qays. Their
4-picture stories have an important place in the‘deveIOpment of

-their spoken roabulary (Bilger, 1961). "It is.:frequently stated
lthat a deaf child lacks imaginathmiandtheuabiiity to do -absttact .
‘thinking. Perhaps it would be more accurate to say that he lacks

opportunities to ‘use his,imagination.° The child who'is deficient

_.in ianguage is resfricted inithe‘ability,to-enjcy_imaginary piay'
'Sﬁchzas'inat of‘a child withdnoimallnearing ;.i.. if*a-childvWHBTf__—
.cannct.talk,abcnfxan imaginary experience were tcvpaint it c...
he wculdube engaging in-imaginafy:éiay and mightlaieo ne enabled

to share, sustain, andlextend it" ;CHarrington and-Silver, 1968L;e

o

i

Alve}y important area in which arﬁ activities may aid the
‘student who is auditcfily handicappedtisain gaining'a sense' of

. rythm.:  Deaf children will_generallyzhave a poorly developed sense

'S .

of rthm because their sensory experience lacks the'recﬁrring'

8




I

cadence of sounds.A An emphas1s on rythm experlence through rew=
N\
v Ce . .

petltlve act1v1t1es such as prlntlng could help them to develop

better motorlc coordlnatlon and ‘speech patterns -(Lindsay, 1972)'§

.
<

Arts and crafts projects are an area in wh;ch deaf

hY

e students‘are ahie~to‘perform on an equal footing with their peers.

This w1ll do much to foster the1r sense of worth as an 1nd1v1dual

'5and help overcome the emotlonal trauma of belng handlcapped
b _ - j'fa a : . .

'Cerebral,Palsye

The needs of chlldren cla551f1ed as cerebral pals1ed

w1ll vary greatly accordlng to the movements they possess and any

'5COmpounding-sensoryAhandlcaps. Art progects may be as’ s1mple :

<

~ as'brinting with a page turner worn on one operable finger or ~
. . . o ) B ° .
‘as;comblex_as a string sculpture.  What is important is the fact .

that the cerebral_palsied child, no matter what his level of:

' involyement,)is.abledto_participate in-an activity invwhich
’ . - . ) )

o normal children also participate. Art activities_giye this_

'chiid.the abiiity "to do‘something.normal-—'to feel one;with_

normal.peOpie on.some.level" (Scheerer,;l962, p.l6)x

-

Y

o |




~___ Emotionally Disturhed | v | ‘ ‘ .
T |
The purpbse of art eduéatfbn‘for emotionally disturbed

\\ o

_students is to help them gain self confldenc\\through their own<.

Jachlevements.‘\Art is learning in- an uncrltlcal env1ronment

2

éiven-the freed\ to express himSelf, the child is likely ;o'

direCt his learning SQt;ntiai. The physical exertidnvrequlredhin
: lmode}ling clay, for exa Ri:, can be used to give vent to many

pent—up tenslons and frust\atuons._

s . o

Another 1mportant asRect of the art class is hav1ng the

. "\ v . )
student gain satisfaction from being a class member - part of

o . . . . . 4

a group.’ Mural making projects are -excellent in this;regard as
they}require group decisions suCh'as theme and medium with the

labor belng prov1ded by the 1nd1v1dual Hence, . the chiid\EEFIVes<\\\\'
6 _ : T

e _\\

\satlsfactlon from the group experlence along w1th the prlde whlch '“k] b

comes from individual achievement..-' ' L f- : S .- ;

* Learning Disabled

The handieapping donditions presented‘by the'learning'
odlsabled Chlld will vary gréatly accordlng to the Chlld and some-' .

times even his env1ronment. These chlldren can present a'varlety

o

of behav10r ranglng from hyperactlve to hypoactlve and from sensorlly

~

o
<




perceptive to perceptually'impaired;' Art activities can help these
. ) * . . L ! . ‘- .
chiidren master .reading, writing and arithmetic skills in an .
‘ ’ ‘: ' ¥ Y »v _ )
_environment free of frustration 'and past associations of failure. .o

Art connotes fun; so these children relax and enjoy their education.

As;the.student creates a project, hfs self-esteem is enhanced and B

> -

with.his'ntey found self—cgnfidenee he is'able to handle more’

"traditional modes of learning. o o ' )

. o _ Mentaliy'Retarded

7 o LT .

\ ' L . . _

Art projects serve two purposes:in the education of the
.mentally retarded;childﬁ First, the medium'of art is"motiv.ating.o

_n The mentally retarded Chlld 1s relatlvely dlfflcult to motlvate

in teaching situations; H0wever,.when a "fun prOJect is lntro—' ~;
duced, he'finds unbounded'energies to engage in this-pursuit.,‘He‘

v,

does not look upon thHis endeavoryas a learnlng 51tuatlon but as. a

‘relaxed and uncritical-situation. The Chlld is thus freed from hls

<

-

_ prejudices and able to assimilate the learningﬂp0§sxble'1n this
a C ® - ) . o .
situatlon,(Semmel, 1961). o . T -

’ Secbndly,.art'enhanqes the child's sense of security '~

‘ . A
e o

3

3

"'(Wiggin;'1964).' The achievement;he gains in art class carrles\

jnto the retarded-child's other actiVitiée. He feels he has galned T

accompllshments ln one area and thus acqulres a de51re to’ achieve

v’ ) 3 -
. . N

- in other areas. He has lound a partlcular joy that up to rHow. was

’\... L - e
s . . .
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rare. in his’ life (Steinhauger, "1:970). 'ﬂ N
e o b ! ' . . . ' '
One’ thing.to guard against is the fact that because of
. : . ~ . .
the mentally retarded child's limitations, some teachers become

o

Y b

exasperated and'center all teaching with this child around traging
and copying. "But these methods only ‘increase the child's de-

.

Lo . . N '. . .:. ! P . . ] . .
_pendency and,&ack'of“confidenée in his own work which tends to -

* .create more'probléms,for the‘teacher;and child. ° Art must be a

.

‘1éqg tremendousf&” (Emlen, 1970). L - . B | R

~ Then any sﬁcéess; even though it will bé small, will build his

'meaningfui personal expression for this child -"nét busy work.

e \\ . ' . * Y

. v o . ' I -
.=" . Art activities abound with educational opportunities

.

for handicapped children.‘ However, in order for these children'to

. * o -

derive 'these henefits, teachers must apprecmate what art ‘media

- .

=can do. - The classroom teacher has to belleve that through palnt

. » . .

4 " ’ ~
. . vy o~

‘and - clay ‘the student can perfect th0se Skllls needed 1n acqulrlng«

.

- s - .
) ft \

v‘the basicS of education; The teacher'sﬁplassrobm can“be trans—

formed from a° strlct educatlonal env1ronment to an env1ronment

which ‘is enjoyable and élves the' student the emotlonal.freedom td
L ! .
learn. aﬁor creatlve act1v1ty is actually 1nd1V1duallzed 1nstruc—

Kl

.4

tion; tallored to each/chlld s abllltles and meetlng each Chlld s.
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A-Sémple of Art Projects

~There are many. books Written such as Lindsay"s Art o

- and the Handicapped Cchild . and Schmidt's Craft~Projec£safor Slow *
Learners where the reader may'find'ideas'for art projects. How- _\

ever, rarely is it éxplained‘what theory or learning fundamental

- a cértain art activity will help to teach. Hence, in an attempt
to remedy that'cqnditibnaand give the teacher an‘idea of what

.éan'bé,téﬁght through art medié, the following examples have been

coméiléd. The areas covered are reRresentative of what could be:
: e -1 o . '
available 'in a school system or home: printing, painting and

. .. weaving.  The materials,are inexpensive and readily available:
-~ X . B R v a * . i
The learning theories which can be taught using these media are

- unbounded. Moreover, art projects are-self-motivational. Children o
enjoy manipﬁléting'the materials and the sélf—discovery inherent‘inl_

the learning proqeés; The freedom to creatégiS'enjoyéd-by all

s

children and should be enéduraged"by”all teachers;

»

- . Printing (or Print making) .

Printing is an excellent activity for enhancing rythm
. S . e : ]

experiences. A physicaliylhandicépped child will often lack those

rthmic'exgrcises learned in activifies such as skipping or bbuncing.
Lz::;bélls.~_A deaf child's éxperience_is talking ih.tﬁé”ryﬁhm that is .
L . L T |
usually built up in the cadence of sounds. The learning disabled

14
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inherent in all creative work.. '

a

g

. child and the menfally retarded‘child need this experience of

rythm both for physical coordination and fof'the?skills of writing

and reéding. Similarly, this rythm training will beénefit the

"blind child learningAﬁp-readABrailie and give him confidence in

"handling tools and properties which he can'feel but not see. All

children will benefit from the self-confidence that Comes with the

. . o .
expression of one's ideas and-the decision-making process which is .

, { T : /

9~

A simple'projeCt_geared;for the child with limited move-

ment .or coordination is printing with a rubber_leaf;turner. As
basic as it appears,to be, the fundamentals of ‘printing are in-
herent in this project. Rythm can be estabiishedﬁand maintained

<
1

. : o~ : . ' '
Without;thé‘hindérance of’ extraneous variables. : Place a rubber

>
g SV

leaf turner on whicheﬁer“finger is favbred by.thehchild. He ‘can

™

B

then press hisﬁf;nger on an inking pad and proceed to print on a
piece of newsprint. The variations of this"simple'exercise arw

manifold. - The qhild-éan print paper towels to be used as gﬁesé

 towels or place maﬁs; or priﬁt material to be used as a table

AR - x ‘ . -
runner, draperies or scarves. Ink coldrs could be varied and the
. k) ) N . .

. number of fingers wearing leaf turners could be increased. 1In

addition, one .could glue 'small gardboara shapes, nuts, rice, etc.:

,tb the turner and print a multitudé of patterns: o

.

15
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This exercise'is excellent~fop building the coordinatiOnw
'of cerebral palsied'children without reguiring untold amounts of
frustration; Severely retarded.students should be able to manage'
this task and'derive.benefits frdm the.patterns of movement in-
volved .The rythm establlshed by the repetltlveness of -the flnger s -
'pressure prlntlng will aid' the deaf child w1th speech patterns and |
the basics of coordlnatlon.' Most chlldren.should derive pleasure
from the avenues avallable for enperlmentatlon‘v1a color selectlon

and the process of gluelng objects on . the leaf turner. ThlS task,

. » : : o s
—by its very s1mpllst1c nature, w1ll not 1nt1m1date the’ chlldren.,

It is not ‘an awesome apvnarlng pro;ect - but rather one that looks .
e N . . !

0 conquerable. ThlSJS what. makes 1t sultable for the emotlonally

Te
~

dlsturbed chlld and why it is successful for most handlcapped

children. For 1f tne task cannot invite the. chlld to partlclpace

N .

.freely,.then 1t w1ll fall 1n 1ts endeavor to teach or help the chlld.

Painting . T

a ' © 'Il-
Palnt is an 1ntrlgu1ng medlum for children. The

LR

pOSSlbllltleS for eXperlmentatlon are llmltless, there are. many

A

vehicles’ for applylng paint and many‘surfaces on whlch to applv it..

- Probably the most. fasclnatlng aspect of palnt, however, is the

»

'fact that paint is colored - and the range of hues 1s llmlted only

o
P

"'A-’by the chlld s 1maglnatlon. S o

. . - . R .

. . Sho .
- . ’ . ' - I
> ! N N ) |




'Painting,'in its versatility;jcan be adapted.to any
‘handicapping conditjon including painting’with sand for the -

visually handicapped childt Experimenting with.color combinations’,

1wlll attract most children. The joy of seldeiscovery is appreciated

by every child and rarely is anything as fun as mixing colored

liquidsﬂto seegwhatwhappens.' Piaget's théories of conservation
and ideas of .liquid measurement'will become reinforced through

‘this freg experimentation. " The physical coordination involved

:;in pouring and mixing will benefit: the studentszgreatly.'

'-Two.projects concerned with"théﬂapplicationlof paintjare

T

‘“the squeeze bottle method and blow1ng palnt through a straw.;;For”j

the Chlld w1th llmlted coordlnatlon the act of applylng palnt may
become a frustratlng and unrewardlng task. To make thls more

.«.appeallng, whlle{s1mu1taneously bulldlng movement patterns, £ill

1 &

a squeeze bottle (dlshwashlng llquld) w1th palnt and drlbble ,or _‘

squeeze to control palnt flow over paper. “An alternathe-to thlS

.

would be tc fill a spray bottle (w1ndow cleaner) w1th palnt and L .

‘spray the paperb' Thls technrque can‘be“mastered in some_form\by ’

K}

7

most children.  For those children, however,“who have severe manual -
. T : . _ S

dexterity problems,<straw blow1ng 1s an excellent pro;ect. This
-:can'be'done in two manners._ The s1mpler method is to place a small

'puddle of palnt on the: paper andﬂhave the Chlld blow through a

e Y-

straw to. alspense ‘the. palnt.' The more compllcated method and

lan-



e

one which involves a cértain degree of breath control, is to have T

*

a small dish of paint; the childilnhales the paintlpartially‘up
'the-straw then exhales toispread the palnt. Colors;_ofxcourse.

can be varled and mixed on the paper forllnterestlng4effects.» The |
_jQy of these nethods of palntlng lies in its freedom from the s

-standard tOOlS of palntlng. Brushes can be llmltlng creatlvely,

-
L]

dlfflcult to control motorlcally, and 1nh1b1t1ng emotlonally.

X i ° . .- . - °
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.The art of weaving can be readily mastered by most

children and offerS7greataréWards,;_Weaving can'be“as basic as.

weav1ng paper strlps or. as. complex as operatlng a floor loom.'

Many skllls necessary for sucqessful mastery of readlng and -
.;"4 . ’ ] U )

arlthmetlc are- 1nhereB\N1n the process of weav1ng, left to right_‘

J‘—,J. . K \

and rlght to left dlscrlmlnatlon, the concept of .odd-even and

et

.over-under, ‘set theory, 1deas of "less than" and "greater than Y, ' -

,as well as the basic experlence of rythm The art of weav1ng can

1nstlll a’ sense of apprec1atlon for other cultures and thelr means

e
a

of llvellhood whlle also glVlng the Chlld an understandlng of the

iffya qualities offfabric:{ The, bas1cs of color. how one color comblnes

.-

Lo w1th arother, what huES go well togethex, in addition to an

apprec1atlon of varled textures are other aspects of the weav1ng

#
-~ k4 . &
Lk . k:

experience, Thls is a» craft that is at once artlstlc and .“

ERIC: 0 L e e |
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utilitarian where one-can'actually create a useful object, be;it

yardage or-a wallihanging. Weaying is_inexpensive and is a craft

~. __ . R
- \thatﬁcan grow w1th a chllans he matures.- : '

' -F—fftf Weav1ng 1s a Sklll that takes a certaln amount of\manual -
Ko g i el : . -
Tj. : dexterlty to master. One‘of the ea51est progects w1th whlch to\\\
e — .

,begln\;s the 0JOS DE DIOS (Eyes Of God)\\\\\is\prOJect Hs excellent

because the Chlld bullds hls own loom and then creates\hls weav1ng

- T~
. . . ~

-pattern on it. Hence;'he follows the task from beginning to.end T

and-gains'the satisfaction which comesifrom'being,self—reliant.
. - ’ - ] . -l - ) ] .-“5~ . . e - . ‘

» - Have the child find two fairly straight sticks or*use smadl

-

ah ! ’ . T T oo . e R

diameter@dowels. Tie the sticks together forming a cross.

Then begln by_wrapplng the yarn .once around a stlck lay:it over .

'the next stxck-"wrap around once, and contlnue in thls manner..
- L . oy ot _,‘ . .
A dlamond shape w1ll'appear.f To change cOlor, tie neW‘yarn colOr.

.

onto prevrous one and proceed'wrapplng,. The Chlld W1ll be ablef

_to hold~the loom comfortably and by turnlng the loom one—quarter

turn after each wrapplng the coordlnatlon process 1s eased Both_

‘1

hands must be employed so this is an excellent exerclse'lor those

?cerebral pa151ed chlldren who favor one 51de, thls prOJect forges3

s

a coordlnatlon between both hands.ln.an eujoyable manner. - The _

3

'bllnd child is able to work w1th thls loom ea51ly as-. all parts?s

Emcontalned in the Chlld lap or well def ned ;l*

'of the progect;can b
? . .. = .. \ - ) o , ) -
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_‘area. He dées_noé become frﬁstrated by the enormity of the project

trying to'keep'track.of various pieces. The learning disabled child’
will'pgnefit from the task oriented nature of the project. This

. P > B . N

o

- can easily Be completed in one sitting so motivation is strong .-
- RECO . . va
. L e 3 : . " o : : : . . .

- ) . .

Tgi'* . and atk

198
&

érition span should be-iasting} All children will find pleasure

e " in working through the-p:bject from'beginning'to_ehd;and*having'
- tangible evidence of their endeavors. ST o0 -

o

.
Lo
\ ..‘
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