DOCUMERT RESUME

3D 139 187 o ‘ S - EC 100 762 )
~ NUTHOR ' Peden, Preston D. N
' TITLE .Training Habilitators >f the Retariel: Project

. . ‘ : T.H.0.R.; A Viable Alttrnative to rraditional Courses
S for Pre-Segyice Teachers.
" PUB DATE Apr 77

NOTR : " 7p.; Pa&per presented at the. Annual International
‘ T . Convention, The Council for Exceptional Children
' (55th, Ltlante{ Georgia, April 11-15, 1977)
~ EDRS PRICE 'WP-$0.83 HC-$1.67.Plus Postage. ' |
‘~QpSCRIPTQRS sHandicapped Children; *Mentally Handicapped; -

“performance Based Tea: her Education; Post Se*oniary
Education; *Progral Descriptlons. Vocatlonal
' i Bducation : _ v -
IDENTIPIERS  *Project THOR y

/ "LBSTRLCT
Project ‘THOR (Tralnlng Habilitators of the Retaraed),
a noncategorical competency based teacher training program, is
described. The program is said to be developsentally oriented with
emphasis on" similarities as vell as differences among childrzn with
. labsls. The inclusion of a series of vocational education molules

into the program is described. (CL) >

<, ‘ /} : , '

#######################*######*##**###t##*############################t
* Documents acquired by ERIC include many informal unpublish=4 *
* materials not available from other sources. ERIC makes every effort ¢
* t5 obtain the best copy available. Nevertheless, items of marginal *
* reproducibility are #ften.encounterel and, this af fects the guality *
* of the microfiche and hardcopy reproiuctlons ERIC makes available L
* via the ERIC Document Reproduction S2rvice (EDRS). EDRS is not *
* responsible for the guality of tle ociginal document. Reproductions *
* *
* *

supplied by EDRS are the best that can be made from the original.
###*#####*#############*#######*#####t#################*#############

Q -




PR . L A % .
- - »
' . T Caaim 193 ) .
' - oot
L ¢ ~ A ce :
. . 4 . . B
w “ » . i
L v N . . ¢
.‘ ‘) ' \ LR ] } - > v .
- o . '_ N . Y i} R - Y .
. M L . ! . L N - : ° - ‘ - -~
., N " : U.S. DEPARTMENT OF HEALTH, ‘
s - i EDUCATION & WELFARE . \ .
) ' ’ S NATIONALINSTITUTR DF - R R . .
g ’ . , EDUCATION : : \
- ' : . THIS DOCUMENT “WAS. BEEN REPRO- ‘ R . Y .
N N " OUCEO EXACTLY AS RECEIVED FROM L
> s ' PERSON OR GRGANIZA®ION ORIGIN® -~ . S N
ATING IT POINTS OF VIEW OR OPINIONS . : . i
N . STATED DO NOT NECESSARILY REPRE: S . i o . . ot
/‘ - . SENT OF FICIAL NATIONAL INSTITUTEOF N L .
d . o "EDUCATION POSITION OgpPOLICY .. ° . e . <
- - . o . RV . o .
' . ) N " . b ' -
..V : | . | . : . . . _ .
' : . -
TRAINING HABILITATORS OF THE RETAR“DED- -
- . , . . »
- . 'PROJECT 'TH'OR S
- ¢ Y ¥
- ‘m
N .

o

. ) . ‘
* 1] * 3 . I
H 3 " -
. S ;
[ ] o . - . >
i . -t :
. ¢ = ) . ’ ' k]
- v » \. .
. . - ~ r
:bx : ’ ) Con . P ' ’
Lo : , ' Preston D.: Fe'den .
S ‘Director,
4 . ~Special Education

v v R : - LlaSalle College
- C Philadelphia, Pennsylv‘gma. ’

’ »

.~"" - - ) . ¥ &
PP . - Paper presented at the 55th Interna.fmna.l Conventmn of the.

L ) Council for Exceptionalphildren, Atlanta, Georgia, .
h‘ . Apr 1.,14 1977 s -

L | '

A\ N v

< A R e ;
- L A A

_L

Aruitoxt provided by Eic:

lew



.,E\"Vl, ERE ' . - s 4
o R IR E . R -
: s

"""’ .,‘.0. ~ . - . i ) i \ ’
. .. w 2 ) o
3 o - . R -
g : - : et
. ) . L .
4 . R - L : L . . -Ar
' \‘w e PROJECT THOR: .A viable alternat1ve to trad1t1onal courses
] l~. . : ) S - . . IR R T R . T
B for pre- serv1ce teachers. ‘
o ‘l B . R . ’ ', . !
RV ~~~. In.Pennsylvania, we have recently witnessed a change
B o "A‘ Lt . N “ 1 . i . . i
= ~> . l.. NPT . i . ’ 4 . o . . . i
e 4 -~ In t.‘-ertrfmatmn standards fgr the preparat1on of pre-service

R ] : spec1a1 educat:.on teache . A new- "Comprehens:.ve cert1f1cate"' .
\'Q ‘\‘; ) ..;*' - . _ ‘ ‘

: TN ‘ has been approved by the Pennsylvama Department of Educatxon,

.; . The.new cert1f1cate, ent1tled Teach}ng the(ls\/lentagy and/or PhYs- N N

1cally Hand1capped perm1ts the holder to teach menta.lly retarded_ .

phys1cally hand1capped emot1onally d15turbed learn1ng d1sabj

< ©  and bra1n 1nJured ch1ldren.

Id . ) . Y n

P

Teacher tra1n1ng programs now ‘face a new d1lemma.

Decisions must be made regardmg the best pos31ble methods of o
. tra1n1ng the neWn "gener1c" specxal educators, for it.is clear
. L]
that. along w1th de - emphas1s on categorical- labels for teaching.

, ch1ldren, we have entered an era that stresses "1nterrelated" -
. a.pproaches to tra1n1ng pre-service teachers of exceptmnal | oo .

. 5 N [ . r .
ch11dre% . v . - - . . R
. ' .._h .

Lo L ' LasSalle College developed an’ undergraduate teacl:fer e LT :

<SIRy

A".

. . tra1n1ng program in Spec1al Educatxon that was ph1los oph1calf.y o ., ;»‘Z.g
N g

. ‘l l '.
cons1stent w1th the chang1ng trends in our field. Thé entire: ¢ ‘y "' s

prog ram,is developmentally or1ented and coursework stresses; 9 ‘
e . R

) w1th developrnent_ally--or1ented coursework (i, e, perceptual-motogh

development, language developmeént), .we built a.strong field comf . ( T

LI




- 2to 4 hours each week working as tuto_rg,( and'Seni_o‘rs' spend .

/

pbnent 1nto our program, to msure that students ma1nta1n con~-
ta.ct W1th eqcceptmnal ch11dren throughOut the1r ent1re tra1n1ng
\

' progra.m Thus, F,reshmen are requ1red to observe a, number

v

of fac111t1es for hand1capped ch1ldren, Sophomores rriust sPend

4 to 6 hours each week work1ng as teacher a1ds, Juniors spend
. o {

30 weeks il what we now ca11 our Profes sional Yea.r. The Pro-
3 v :

fess1ona1 Year cons1sts of student teachmg a.nd also conta1ns

*

modules of 1nstructlon, part1cular1y in methods, at a time when

students seem to need these methods most 1m.med1ately The

Professxonal Year 1nsures that Sen1ors W111 have three 10 week

student teach1ng exper1ences, one W1th each of the followmg

"categor1es” of ch11dren--mentally retarded, emot1onally dis -
turbed/learnmg d1sab1ed and phys1cally hand1capped One of

these placements will be W1th m1ldly hand1capped you:ngsters,

12 or. above), a.nother Wl‘l be with younger ch1ldren (chronologv“’ic'a.l |

age 12 or below) . _ L .

W1th;,n the context of a libera]l arts collegé, it is readrly '
apparent that along with the trad1t1ona1 11beral ar'ts courses, that
students must take, there ig not sufﬁcl—ént tune 1n fop.r years to

’.
prov1de a 1arge number of methods courses and essent1a1 f1e1d

R ex er1ences ‘Most colle es haye d1ff1cult ov1d1n what their
P 8, g 8 Y pr g .

)
faculty would cons1der\o be su.ff1C1ent courses a/nd exper1ences

to train competent teachers Thus, it hehooves all teacher edu-.



AJ

< 1 cators to-make the most efficient use of our studéntsl;four yearS', ‘
. of tra1nmg. - o L .

v

Competency ba.s\ed or Performance based educat1on D

. \.
. - \ - 4

-

2a.

0 is becommg eve~7 ‘more popular, and one of its maJor obJectwes
~can be usefu.l to us in’ prov1d1ng the coursework necessary to

1nsure m1n1ma1 competenc1es a.mong our generlcally tramed

-

pre~ serv1ce'teacher,s. By defm1ng "competendy clusters,

’, v v

or groups of competenc1es that relate to one another, modules v |

\ \/ o “of mstruct1on can be developed to more e£f1C1ently develop those

- generic special educator's role competencies deémed necessary

for graduating teachers to posses's. Rather than perpetuating .
the tradxtxonafsystem of adding trad1t1onal courses onto the
”"‘7{-. ex1$t1ng curr1cu,lurn, these modules can be used to 1nd1v1dua11ze

mstruct1on or to develop m1n1- courses of 1nstruct1on that get at
' only the most 1mportant competenc1es in any spec1f1ed aspect of
) teachmg. L ot Al T

.
v

. V.77 Project THOR is an example of the way in which com-
petencies ¢an be attained'b\y“'pre-service teachers wi_thin.th,e ‘ &
parameters of existing courses and field experiences.

' CN
S W1th increased emphas1s on, Vocat1ona1 Educat1on, not

’

R op.ly for the retarded but for a nurnber ‘of other hand1capped and

X

ndn hand1capped youngsters as well, we. at La Salle felt that 1t

was necessary to pr0v1de all pre service. students ‘with competence

v

I3

an entire course. in Vocat1ona1 Educat1on 1n our program (although

-it is acknowledged that at the graduat 1eve1 some students m1ght

. .
i) .

' » . ..

L.5 ,

[ . . .

in this are€a. Sine it was not pract1ca1 or even poss1b1e to. m1t1ate
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\ g.: . f.A

"x three Fr1day afternoons, W1th requ1red f1e1d exper1ences and

pursue this .area of spec1al educat1on), we. sought the adv1ce of

the staff of Pro_]ect THOR on,how best to deveIop these compe-

'|
tenc1es arnong our students.

N -~
a s .
Iy,

- A series of deules, bettef’--des‘crih‘ed'a"s a three session

m1n1 course, aWas developed for us by the Pro_]ect THOR staff-'

Usmg the judgment of these ~experts, the essent1a1 mformatmn-'

e Ea ';"L“

~about Vocat1ona1 and Career Educat1on for t.he Handmapped wa

i > e
8,

1dent1f1ecl and then a ser1es 'of ses s1ons were conducted con
.t AN ”
current wuth the Profe‘ssxonal Year, 8o that our students };o ] d

'\

attam these competenc1es.' The maJor areas of knowledge, As' B

defined by the PrOJeCt THOR s-taff mc‘luded' (1) Motmn Tune-

Measurement (2y Jigs and letures,, (3) ‘l.ocatmnal Ed.ucat1on, -.
(4).Norma1ization, (S)SeX‘Education, (6) Task Analys1s, and

(7) Sheltered Workshops. o, : ' | ' '7.

!

R To unplement this mini- course, students were pre- v

1 _
tested to determme their entry level competenmes. Then, a

L
. ser1es of lectures, d1s cuss1ons and act1v1t1es were held for

LI

act1v1t1es held between sess1ons. Examples of these exper1ences

- ’

~ and act1v1t1es include a v1s1tat1on to a sheltered Workshop and

’
'

t constructxon of a J1g, among others. At the conclusxon of the

m1n1 course, students were post tested to determme ex1t level

;

of competenc1es. A cr1ter1on of 70% Was set as the mm1ma1 pass- '

’

C,
‘1ng grade on the post test Students not meet1ng this ch,termn

were required to review handouts, read1ngs, etc. , and retake

the test unt11 the cr1ter1on was met.

.
¢ . . '
. -
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. - ) o Th results for the 1976-\1977 academ1c yeal;dzvere en-

. couraging. ‘I‘he pre- test mea.n for the students on the competency'

- .test was 45, 07%. The post-test mean was 82%. Only four st‘ui

- | BT | " dents out of 37 failed the_post test and were requ1red to do ‘addile
o - , Lo Ta

- tional work. to meet the cr1ter1a. L Co ‘{ s ‘

Student react1ons to th1s rnethod of- developmg competence
R g v ‘ v ’ ‘ e o . .
‘ was Ty positive, : PR
'N R -. *. . ] 1
%? During a t1me when the emphas1s is sh1ft1ng towa.,rdsr non-

Lol

categor1cal teacher educat1on programs a.nd the preparatmn of
generically tra1ned pre service teachers, we have found Pro_]ect

THOR prov1des us with the expert1se and gu1dance necessary to ™ -

prov1de the most essential and up-to-date Vocational Education

o exper1ences for the efﬁc1ent training of our undergraduate pr‘-

service teachers. More unportantly, the model upon which Pro_]ect

~

"THOR is based ~and the way in wh1ch other pro_]ects might be

Yy utilized to serve pre-service teachers, holds a‘grféat deal,,ofu _
W L prornis.e for enabling collegeé to keep the core curriculum m_an- '
o hgeable, while.at the.sarne-t.ixne provigling students with the latest.
information on drapidly’de\.re1<.20pi‘1r1g speclaliz’ed area_s in our l'ield.




