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By Sheldon Schmldt
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- La.nguage enhapcmg expe nces leadlng to’ the development 1gh level commun cati JL;‘”,,

‘skills have changed little over ithe years and remain inextricably tied to one's language en—. ' ( /

vironment and the valufng of purpo/seful mteractlon with otheps ‘Rich}: positive, personally

. meaningful oracy and. hteracy experlences can and need hie! a continuing part of'a child/s* out-/;

,.of-school as well as m—School experlence /rielin that language experiences should be broad

and varied enough to.extend both the chlld's use and storage: of language pa.tterns as well as»’-’
.understandmg and apprematlon of the potentlal in-language;: gos1t1ve in-that’ langdage ex—*/

T i y
periences should lead to ihitidtion of more freg uent and’ rewardmg language mi;eractlons
.personally meamnggul in that the role l nguage‘ plays in self- understanding and,somal adjuslr-
‘fnent should be given balanced con51de1‘atlon alongs1de cOncern for deve A
mechamcs of hteracy 7 S e ;’,r : -

° e 1»

.y

, One' 8 la.nguage begms developuig/at birth and has the potent1al for ]
ment throughout adulthood. Language development, like mtellectual d velopment, 19 more

than just the“collection of some skllls and-content. / The ab111ty to use.and ma.mpulate personal’ '

language profits lmmeasurably from, the continuous process1ngand feprocessmg of la,nguage /
read and heard and when many opporJtunmes are available. to engage in personally meanlngful

and rewarding utterances.; Language deve10pment is basm to cogmtwe, emotlonal sop1a1 a.nd
la.nguage SklllS deve10pment L PR . o . - o

: f The theses of thlS essay are that one's %xéuage env1roninent is the key to language de- -

velopment that the school setting and language (arts) prog‘rams (i.e. learning to decode print,

learnmg the mechanlcs of writing, learnmg to desgribe one's language inthe’ nomenclature of

: ‘| ¥ grammarians).do little to enhance language development; and that making‘greater use of the
1 best of chlldren 'S books could S1gmf1cantly enhance the language development of- chlldren.

-4 B : ,

Sect1on I, below, will descr1be compare and contrast the preschool a.nd elementary

_school language experlence of chlldren. e o S
., > . e ' ST IR
: \‘.' . Sectlon 11 W111 focus on the 1mportan<,e of eXperlencmg the language and content 1n the.

-best of children's books. to enhance the danguage development of chlldren 1n elementary 3chool
as well as to;serve as 1ntegrat1ve instructional startlng pomts. S

_ Sectlon III to appear in a later issue of INSIGHTS th1s year W1Il descrlbe how teachers
may begm: to move away from the exclusive use of textbooks and workbooks' in the intermediate .

- grades; to give some specific examples-of "theme" teaching and to. descrlbe some of the ma.ny ;
pubhshed materlals and resources available to, teachers in th1s area. : .

Lo “ [ .
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7 9 N It 1s lmportant to! note that a v‘é’ry young Chlld doeg not make what is truly a phenomenal

e /growth 1n language development because son;leone sits Him down to learn mdlvldual words, -

/ phrases and sentence patterns or'because someohe carefu’lly structurgs and sequences the
language he encounters’, but because he becomes part/of the contlnulty of: a lan’guage—rlch en-.
vironment prov1ded by parents wents and olde T s1b11ngs engaged in the on- gouig perso al soctal and
‘business interactions of thelr own hves ;
. cluldJs thnate capaclty to’ sort to test. and to generallze Just how
: beg1n the process of 1ntentlonal 1nteractlon “\_‘\, ,

a
1

) left to learn to swim on his own. Why/does it work‘? It works- because the child is perm1tted-

"because ego-damaging demands:for, I'Standard" performance are kept to 2 minimum. Parents

What the child has

learned is reinforced, with little oncernl .for, what hasnot been learned.’ ~The mot1vatlon for

’ ';‘ rap1d language development in early chlldhood seems. sunplv to be an 1nternally triggered

' frustration accompanylng the des1re to commumcate more ‘and more effectwely w1th thoSe in.

‘'the famlly circle, . . / _ / e
As the Chlld grows older and if theré is adequate persona11ty and soc1al development

he. outgrows the language environment of the home. Continued language development requires -

‘that the child be introduced to an ever'broader range of language usage.

The keys to cont1nued language development, in addition to th& chlld's mnate potent1a1 o
for language, seem always to be: 1) contact w1th a language env1ronment far superior to his
own ability to produce language, and 2) the internal mot1vatlon to mt’eract with a broader '
range of people and in an ever broadenlng rang@ of o1sc0urse i : : :

In cont ast to. the above an educator given charge of a Chlld'S language development at
birth would certalnly attempt to protect the child from the frustret.on of a too rich language .
“énvironment, a language too difficult for-him to fully understand ur accurately reproduce and
‘would ‘probably not permit the child to determine. his own rate of progress largely untesteds,

: unlabeled and ungraded for six years. Instead, because we live in a professional world of
behav1orally stated’and pr10r1t1zed objectives and accountability, the educator would determine
"normal' rate of progress, sequence instruction into small-enough churiks for the ‘child to
 demonstrate some new mastery at six or nine week intervals, label the child d's slow, .average

- or fast and proceed with-the instruction. We might question whether the child would learn as
much, feel as positive about using and learning language or whether the learnmg would have
been as economical as is learned in non school environments.

Before d1scussmg language development dur1ng the years of formal schoollng, 1t is im-
portant-to*note two items: 1) The remarkable language development of a six-year-old is ac-
- complished without 4ny of the-trappings of the formal instruction as we know. it in schools.

. Are the language development needs of the six.to twelve-year-old so different that nd con~
sideration need be g1ven to the zero to 5ix mode of language development‘? 2) While the six~

“ The language of the’ hom 'trlggefs 'a.nd supports the //
S i/

an“"%é‘*g’e'works and to : Ly

< In a- very real" sense the baby is placed in’ al language pool in language over - h1s head d.nd.

'- to play, to practice, to 1m1tate, to err, to’ pr0cess to store and to reprocess language'in a .. e
pOS1t1ve and supportive’ atmosphere, in the absenée of: external pres jureés and Jfrustrations and. [

~——

-'{ -and siblings jgaow that-a child will beg*m to;speak and understand in his own good time and that -
.~ it may vary greatly from the tim ;sohedule of -.older brother or sister.’

‘The child*s need for
_ a richer language environment is metnaturally as the parents begin'ts take the ch11d with them.
i+ | shopping and visiting nelghbors and relat1ves,' <hire ‘babys1tters, Tead him ch11dren s books and .-
i ‘as the child beg1ns to llsten to recordmgs and listerr to and watch television. :
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year-old has a remarkable language, 1t isa six- year—old's language If ‘the chlld is to con-
—tinae J:o_gow~up4ntellectually,—emotlonally and soc1ally, his language must gontlnue to de- o
' velop - . . :

L - . . - . - ST - . . . - . ;_ o . PRI
L. ) . . ; . e IR ) N ) )
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Langga@ Develogment and the

School Experience . - RN e

The language env1ronment of the early . school years seems to ‘me to be at'best, a "rmxed

'; to the child's need for an ever expanding-language environment. There is great value in the
daily reading to children and time given to children to eggage in mdependent (SSR) readlng C
v There is also Value in d1rect 1nstructlon in concepts and. vocabulary L, oo

six years of elementary school; - less.and less time is given to’ 1ndependent readlngand for
“most children it is’done only whén and if all other work is completed there is little follow~up
and/or discussion of books read; reading programs continue {0 corner the largest share of |

" is covered, and, except when the basal readers include excerpts from children's books,; few -

mechanics of written expressmn, language programs, 1glor1ng research regdrding benefits

- to ch11dren, continue to focus 6n Iteachlng the grammarian's nomenclature, and: teachlng about

- language rather than teaching children-how to manipulate language to arrive’ at better arthulated

- ideas; spelling programs add little if anyth1ng to language development So,. \while $o-céﬂled

- language programs readmg, wr1t1ng, ‘spelling, etc.) are very important, when in-thée school
day, week or year @re chlldren emersed .in the deep and broad "language pool" that has always

‘ 'been the bas1s for cont1nued la.nguage growth'? R ,", S

There are other problems There is generally only one adult in the classroom The . : .
.. -teacher does ‘most of the. talking and that talk, like the. 1nstructlons in the pub11shed materlals, ,
' is necessarily geared to the child's present language development rather than to extendlng or

“I\ enhancing the child's language. While the chlld's preschool expetience in the home: was full

"\, of parent talk about life and death and marriage- “and divorce and love and hatred and friendship

;"P ‘When-are children perm1tted to d1scuss/ argue personal pOSlthDS and express and examine
personal values s1guf1cantly d1fferent from those held by the m1ddle—class mamstream of the
teachmg profess1on'? o o o . R R

o If the mot1vat10n to, deve10p better language sk111s is depende‘nt upon the ch11d 'S desrre to .
o nteract more adequately ‘with others, can the relatively sterile school- settlng, wherein a '

B .:‘:“’t acher does most of the talkmg and chtldren spend- endless noncommumicative hoyts fllllng“ln

%\\Norkbook and dltto pa ges do anything other than obstruct the Chlld'S language devel pment?

Formal education for the twelve-year-old and under is-not unlversally accepted eing
ore beneficial than barmful for. children. This is true because.the psychological en 1ron‘men‘t
ofi the school and the behavioral requirements are so different from the_child's preschool en-
vironment. - This is true also, ecause fhe school's expectation is that childre f) learn in.an
en ‘rely different manner once they turn Six than they did: before six. Rohwer, after re- €
v1e‘ mg cons1derable evaluat1ve research, states (p 337) :

-

it
“ e "a.f.'

i ' ’
LN ', . what are the lmphcatlons for. the content .and practlce of school for” ‘
children aged 11-12 and under'? A strong 1mp11cat10n might be that formal

* - v - a.. . IR

bag. " . Experiencing the teacher's language of instruction’ prov1des, for a t1me a new dimension |

The negatlve aSpects are: that ‘the language of mstructlon does not change much over the T

the school time, but. little vocabulary beyond what is already in the child's: listening ocabulary _ 1

\:and prejudice and growmg up, when-in school is the‘content of the real world d1s::ussed openly ? . '

| 1lessons include language capable, of extendlng the child's already- developed language repertmre,u L
writing programs get 2 minimum of time and much’of it is. concernéd with handwr1t1ng and the [ | .
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sc':hool prior to these ages should be abandoned on the grounds that
T it'does more harm than good." . CuE L

g TR B

_under, I am concer,ned as are many others, about the continued use of educational practlces
“which'appear to have the effect of” lowermga child's ultimate intellectual potential.” It must -

be kept in mind that learning to read; write, spell, etc., as important as they are, do not in
themselves enhance a child's language intellectual, emotional or social development in even

[ a concomltant way. l They could, however, if the materials used as the starting points for in-
1 structlon in-these alreas were in themselves models of rich, high-quality language usage and

presented an mtellectually rich content in a. settmg that permltted the Chlld to easﬂy connect

: that content to the real 11ves of people. o N 4 -

o -~ i ! . - . . X . ) ! s

. Using Children's Books © ' L
- - ', As Starfing Points for - - S
Instruction - Making Connections,

)

!
1
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"1 can think of no vehicle other than chlldren s books that can provide c"hlldren W1th a r1ch

lanouade usage 'and appropriate content, while at the same time ass1st1ng the child in making

" connections between the content and its application to the real lives of people. In addjtion,
- children's books are available in abundance in schools and encourage. children to explorel
- variety of SOurces when. studymg a partlcular toplc : y

. -/ a '
In his Dt/arv of an Early Amerlcan Boy, Eric Sloane? has put together what could easily’

Blake, is dated in 1805 and details the construction of a whole backwoods farm and:mill.
%70 handdrawn illustrations are -woven into thé fabric of the text, lllustratmg tools and the
of tools, the building of a King Post bridge, folk art, children's games, clothing, furniture|

be. the centerplece for study of 17th century rural Amerlca This diary of a real boy, Noa;h( ‘
Oyer |

_ pI‘lnClpleS of physics used to lift, slide and carry heavy loads, the making of nails, etc. Four
" short passages will illustrate 1) the author's ability to present important content whlle at the

same. t1me connecting it to the. daily living of real people, 2) the language-rich text and 3) the

B author S Spemal toncern for the reader s vocabulary and point of view: . .
. r/v' . — » (p 3) W -8 0 .

-+ 7 . "That March dawn - in the year 1805 seemed like any other dawn

AL " Yet to Noah there was. something different. Clearer and more . . ..

L " erimson than a sunset, ‘the morning sun blazed out of the east ,
.+ and struck the four small panes of his window-as if they were its .
~ . .- 'prime target. - Glass was hard enough to come by in pioneer .. ‘
' ‘days, but' these-pames had speclaL meanjng. Made in faraway - _
* . London, they had’been Noah's ‘tenth birthday gift from his | -
' mother and father five years ago. -Before Noah's tenth birthday '
¢+ the window had been covered with one pine slab that swung
 outward on leather hinges along the top. This made it im-

possible to leave the window open all during warm weather

except for the stormiest days; the rain fell away from the

opening, runmng off the pine slab as if it were an awning. "

(p-8 - - :
""Get the floor’ ready for v1S1tors, " Izaak would say, gnd the
o procedure wh1ch-followed would amuse anyone of today. _Rachel"
o would sweep the hard-packed floor and thén with a stick she
' * would scratch de51gns upon At m the manner of a decoratlve carpet. "

»

Ce

‘'Whilé [ am not suggestlng that school programs be abandoned for children twelve and o

%
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(p. 17) ' : ‘ ) -
"All the stones for the Blake brldge were f1tted together by Izaak
but the actual moving-of the heaviest stones was accomplishe w1th

- a leverpole fulerum which was operated by Daniel the ox. You

. might wonder how the pioneers moved some of the great.stones that
., u see in old.walls and foundations; the secret was simply in. their
ab111ty to slide thmgs A two-ton slab ‘'of rock-that could not be’ llfted

‘or’ carted by wagon, ‘could: be slid to Tocation with ease ]ust by Lo o
waiting for winter and slldmg the ‘stone over ice." . R
> 14 e,
T e
'./ : Lo P R

I ZAAK BLAK E and Hrs.som buerled Ehre /éﬂt’/ﬂ,;;/é,g

) ld/?ff’é' the /V deac// . .
’ B u/ qo. . .

— .

J'//dmy ﬂ.rz’one . Y

NI wirw A FULCE{/M(/)
Ny ;o ”‘NDLEVER(J)

P/tmkx 7 shide stones o, '

-

(0-29) . - | x

"Both stump, pulling and finding "hoop wood'' were sprmg chores of
‘early times.’ Aftér the ground had heaved and settled when winter
was done, roots were looser and the big tree stumps were.then

: _eas1er to’ pull out The tough:oroots, wete ‘almost impossible to burn,
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. T . so farmers used to push them into fence forrnatlon that wasn't very
P - pretty to look at, but lasted for-many more years than an ordinary- -
T ‘fence.. Bven-now in Canada and on some remote farms, you will K

f1nd good root-—fences almostqa century old' "

o
. r
’ ’ k

L {boot tre //ﬁ/zfurﬂedsilfmﬁ\f e —a_._ , . -
P . | made Jorgaszin J —
T S .Z_,___.ZROOT FEI\CES

~

Y The book is r,lch 1n s}artlng 'p01nts for learmng about physics, math history, soc1ology,
- clothing, economlcs our chang1ng language, religious pract1ce celebrating holidays, tool

\ making, carpentry, mills, etc. While the book: is bas1cally exp051tory a r1ch lmagery a.nd

metaphor is commonplace (p- 10?) o . . ;

"The mill wheel: was 'under way.' The wood was not old enough to o
have worn itself into the smoothness of a nearly perfect wheel, so o]
there were unnatural rumblings and shudderings now and then that . - -
caused Izaak to cock his head and listen.. It was like 11sten1ng to’
the breathing of a first-borp child: . Then he stopped 11sten1ng, and
his face a5sumed a pleased e‘xpress1on "

_ Unllke most textbooks the cgntent is attached to a famlly that would help chlldren per-
" sonalize. the content to be learned Educators often forget that personal/famlly expenences
- are: the most concrete expenences of early ch11dhood , . . v

‘ There are many- bridges that can be built between fact and fiction and, namative and ex-
pos1tor% writing which can help children learn to cope with the "difficult' in the real world.. .- -

. Adams Watership Down closes w1th the death of Hazel: “(p- 425)
) S "Orre chil‘ly, blustery morning in March, I cannot tell exactly
: -~ how many springs-later, Hazel was dozing and waking in his
- Sg‘ /. . burrow.. He had spent a good deal of time there lately, for | . »
: " he felt cold ‘and, could not seem to smell or run so well as in ' °

T .days gone by. He had’been dreaming in a confused way--
somethmg about rain and elder bloom--when he woke to
- realize that there was a rabbit ly1ng quietly beside him~-no -
doubt some young buck who had come to ask his advioe. The ' ! i
sentry 1n the run outside should not really bave let him

. R
] \ lad
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in| w1thout as klng first.

"es that's what I've

rdised h1s head and sa1d

o 8, - ¢
Never ;mind, thought "Hazel

come for,' " rep11ed the other

He :
"Do you want to talk to me 0

. context is appr0pr1ate and provf&ing an appropriate context is one of the special skills of a

"You . -

ow me, don't you""

es, of course, " said Hazel, hoping he would be able to - - ..
r member his name in 2 moment. ‘Thén he saw thatin - S
the darkness of the burrow the stranger s'ears were shining. .

_.With a faint s11ver hghj "Yes my lord," ' he sa1d "Yes,

I k:now you " . s
" ou've been feehng t1red A sa1d the stranger, "but I can do - , :
sbrething about that, I've come to ask whether you'd care ,’ - .

't join my Owsla ‘We shall be glad to have you and ypu'll = . .. ey
epjoy it. If you re ready, we might go along now.'" " PR )

o hey went out past the 'young sentry/ who paid the v1s1tor no B - , -
ttention. The sun wa$ shining and in spite’ of the cold there ™ : C
ere-d few bucks and does 4t s11flay, keeping out of the wind -

s they nibbled the shgots of spr1ng grass. It seemed to s
azel that: he would not be needing his body any more, So he . ’
" 1 ft 1t lymg on the edge of the d1tch. W . . R

By the t1me ch11dren come to the ‘end of Watershlp Down Hazel is real to them, and the

emotlon atta hed to his ] passing is not unhke the- emotlon that may later be attached to the death | "

am11y member
group of c¢hildrep’
(pause) A fifth grader said,

_After finishing the last few paragraphs in
a third .grader said, "Hazel died, didn't
"Lord Furth came to- get .

of a friend, grandparent or othe
the book (I was reading to a mixe
he ? (pause) I really liked Hazel.'

him.!" There was another long pause,. some sad smiles and then the children: began remlmscmg o

‘ "about their! favorlte par,ts of the bvok and some Special thmgs Hazel had done. They were able, ’
.- individually, to cope with the death of a really good and c¢lose friend in the only way one can,
- remembering a11 the happy, difficult, adventuresome times they had spent togethet. ' If the

really good writer, and if the topic arises naturally and approprlately, ch11dren will deal w1th' g :
any’, 1ssue ata level approprlate to their own deve10pment : - o ,
N - . .
A death reported in Diary of an Early Amerlcan BOV"[S stated more reahstlcally and in °
" a matter=-of-fict tbne but could be shared (compared) appropr1ate1y and in contrast to Adams' =
‘ deSCI’lptlon Sloa e (p 54 5) . o

”27 Thu‘rsday Th1s has ‘been a poor day Dan1e1
. 1‘5 dead. ‘

'When Noah- ha,d gone to the barn that morning, he not1ced
Bessie at the door. It had always been: Daniel who came .
‘to, greet him first. "Bessie had called with her usual low
moo the instant she saw Noah coming,.but there was no
sign of Daniel. :

When Noah reached the barn he saw‘Damel lymg in the hay,
His £yes were.open, 'but they were not focused on ‘any-~ .
) _ ‘ th1ng It was: ‘cléar that Daniel was dead. R T

l\l(oah went 1ns1de and 'sit on the b1g body, which was still.
wam -and soft He must have been there for some time,

t
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' and he must have- remembered a11 the work and’ good o
times that he had lived through with Daniél. The big
. .. animal had become a part of the household, for he -
r had helped to build jt. He had helped to build the néw
'+ bridge; even to pull the first logs‘for the old brldge
_ A11 the c1ear1ng and plow1ng was his work.
After long while Noah felt the body beneath him
growmg stiff and cold. He rose slowly. and opened.
the door to let Bessie out. But for the first time,
the old cow stood still and refused to 1eave the harn.
Noah walked toward the house a5 if he were draggmg
all the weight that Daniel had pulled over those f1e1ds
It would be difficult to break the news, . *

v

28: We bur1ed Dan1e1 Father says we shall have a horse

——

29:  Mother layed out hex flower. garden today. I finished
soot1ng the orchard trees. R

- 30: Sunday I told Sarah about Dan1e1 We shall plant a
. f1ne tree over h1s grave. . o .

' The use of good ch11dren s books as starting p01nts for 1nstruct1on 1nstead of textbooks

and workbooks seems important because there does not seem to be time for both.-. Teachers

who ‘conscientiously take the chlldren through all of the textbooks and workbooks purchased for -

their class do not have timé to give to wide- readmg of children's. books and for follow~up ac-

tivity. ‘Factors that weigh in favor of using children's books are that they are sufficiently

-numerous to cover almost any content found in the textbook; the children are not limited to

one source and, while some children's books may be- fictionalized accounts of what would be

studied in the textbook the comparison of’ differing accounts would make an important contri-

bution_ to a-child's 1earn1ng to-use a variety of sources and to deal log1ca11y and’ thoroughly

with diserepancies in pubhshed materials; while textbooks are only able to skim lightly over

the vast amount of content needed to be included in them, 1nd1V1dua1 children's books can and .

do go into great detail regarding a particular subJect, children readmg broadly around a cen-

tral theme or .unit topic can contribute- much more. to. discussion than when all ch11dren read

the sime material; finally, children readlng broadly in children's bocks reiulres that: the

teacher do 1ess talklng and become 1ess of the expert and more of a part1c1p nt in the 1earn1ng

Th1s 1ast point is especlally lmportant in terms of the relatlonshlps of power and SOClal
and psychological distance between-teacher. and children that influences sQ. g;reatly the lan-
£Luaging, questioning and thinking of the children in a classroom. Cazden’ writes (p..22) -
"Teacher»ta'lk can mdintain pewer.as: well as express it . . (p. 25) "There is accumulat1ng

" evidence that power relationships exert a constraining effect on the 1anguage of the less power-—
ful person (the student). . . . children's responses to other ch11dren s questions are more
complex than their responses to adult's questions. . ." (p. 26) ' . . chlldren freely ask in~
formation questions of each other, but never of ac,iults (1n power pos1t10ns) "~ . " Which
means that children often w1111ngly stay uninformed about something because of an inhibitian
to ask an information question of the teacher. (p. 26) 'Power tempered with intimacy may
partly explain why parents can be such superb teachers of the truly remarkable learnings that
happen in the préschool years. . . .'" Alihough further research needs to be done, Cazden
hypothesizes that social and psycholog1ca1 distance 1nherent in large group, formal settings.

. a1so inhibits 1anguaoe growth. S

Starting 1nstruct10n from a variety of children's books ‘and branch1ng out to other chil-

dren's books on- re1ated top1cs would ass1st the teacher in breaking down much of the

MY



" | opportunities for child to child interaction, in ormal teac

‘ unnecessary authorlty interactions between th teacher an% chlldren and prov1de many more _
her to child and child tg teacher. -
1nteract10ns and less’ soc1a1 and psyc‘ﬁolog‘tc dlstance between the teacher and” hlldren

- Fmally, the 1ntegrat1ve potentla] of usi g children's books as start1ng pomts for mstruc— :

‘tion-can not.be over emphasized. Much contént usually identified as- h1story or social studies

2. Sioane, Eric.- Diarv of an ﬁmerican Bo'y Ba:ll;lntlne Books New York 1974

[—or science, etc., much of the Skills aeveﬁ)pment in reading'and language arts and- many oppor- ‘|

tunities for enhanc1ng self-understanding and social skills can all begin in the same children's

-'book. The continuous fragmenting of instr tion in many contemporary classrooms is incom-

"prehensible to most chlldren and although. tfey march through their schooling "successfully"
in many cases; the school has had too 1itl¢ lasting mﬂuence on thélr Lwes

L} , E . i . E o .
o ' } Foot Notes S

1. ~ Rohwer, Wm. D. Jr. Prime Ti zfor Educatlon Early ChlldhOOd or Ad escence,
- v Howard Educatlonal Reviews, . Vol. 41, No. 3, 1971

-

S : N
3. - Adams, Richard Watershlg Dow JMachllan New Y01k 1972 '

od, \Tolklen J. R R The Fellowshlp fthe Rlng Ballantlne Books New York; 1975
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Or Does It: A Personal Acc Unt Paper presented at Nat10na1 Language Arts” /
Conference of NCTE, Atlan _ . .
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Ve T - Eric Carle a.very popular Amerlcan author and 111ustrator of child cen! s b‘aoks grew

gart. - After returnin’g to the: United States, he worked as a graphig designer and illustrator.

- Man}{% his books are pubhshed in several d1fferent languages and are: sold throughout the _
. worl P : ‘ - Lo . s LN 3

& ' - 4
S : .

Books \‘)vrltten and \llubtrated byﬁ EI‘IC Carle 1nclude

Colhns & World- 1968‘,',.,,,,_,.;,____

up in Germany. While living there, he attended the Akademie der ‘bildenden Klnste at Stutt-. L

but since 1968 has devoted his time excluswely to writing and 111ustrat1ng children's books: * -

1,2, 3 o\ :) THE ZOO. . ]
THE VERY HUNGRY CATERPILLAR - Collins & World: ) \ 1969" . "
THE TINY SEED - T. Y. Crowell w0 -
'PANCAKES, PANCAKES 'Vl'Alfre.d Knopf 1970 -
‘DO VYOUL\E-WANT TO.BE MY FRIEND?. ' T. Y. Crowell 1971
: ’I"-HE,?SE(%RET BIRTHDAY MESSAGE _ ‘ T. Y. Crowell 1971 o
) WALTER THE BAKER ’ Alfred;,Knopf < 172 .
THE ROOSTER WHO SET QUT TO - S B Ce
SEE THE EWoRLD . \ Franklin Watts - ‘1972 S &
HAVEI.ﬁzojiJ_S'EEN MY CAT? % ‘Franklin Watts - 1973”
I SE/:;A SO'\IG ' T..SlZ.JCro'welil / ©- 1973
ALL AB(__)'::UT AR THUR , Franklin W?:tts 1974
THE M]?XED UP CHAMELEON T Y. Crowell - i975 .

ERIC.CARLE'S STORYBOOK
7 Gr1mm Brothérs Fairytales
(retold and illustrated)

_ R
Franklin Watts '
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;MY VERY FIRST LIBRARY. 4

-1y "MY VERY FIRST-BOOKS ¢

2) MY VERY FIRST BOOKS C .

.
~

N
3

1972

»

ERY FIRST BQOKS OF ROLURS >~ .

By Norma Green

The awards he has received for his books are numerous.

These mclude

-~ 3) MY v ‘ ,: L
4) MY VERY FIRST BOOKS OF WdRDs _ , » ' o
K The followmg are books 111ustrated yy h1m " e o o “( _

9 ; _ » N
‘BROWN BEAR, BROWN BEAR Holt, Rlneha;'t & % - va970
BY Bill M’artm Jr. .. _ ,Wmst}\ , .

' TALES OF THE NIMIPOO N World Publishing 1970 S
By Eleanor Heady . " — -
'THE BOASTFUL FISHERMAN , Alfrfed Knopf 1970
By William Knowlton o P .

THE SCARECROW CLOCK Holt, Rinehart & 1971 -
By George Mendoza * Winston
FEATHER ED ONES AND FURRKF_ T. Y. ‘Crowell 1971
By Aileen Fisher ' .
' » ; . ool
DO BEARS HAVE MOTHERS TOO? T. Y. Crowell 1973 ,j i
By Aileen Fisher ‘
WHY NOAH CHOSE THE DOVE Farrar Straus & 1973
By Isaac Basheuis Singer Giroux ' :
THE HOLE IN THE DIKE T. Y. Crowell .1975

First Prlze for Picture Books, Interna

tional Children's Book Fair, Bologla Ité.ly - 1970 and

1972

DEVTSCHER JUGENDBUCHPREIS ~ 1970 and 1972 (Among the 6 best picture books in
Germany) .

Among "Ter Best Picture Books of the Year," The .Jew York Times, 1969

*

Among "Outstanding Picture Books of the Year," The New York Times

 Among '"Best Children's Books," England, 1971

Selection du Grand prix des Treize, France, 1972 and 1973
Readers Prize, Japan, 1975

13
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AIGA Best Chlldren s Book Show 1970 3 , S
. . . . : J . ‘ s 4
Brooklyn MuSeum Art Books for Chlldren Cltatlonq 1973 R E /“‘ SR I
oot ) ) ‘ . L ~ o \ o / ‘ v N -. . V,( ) v
rooo. . * e ' ¢ |

'
- . ; ! . < e o 3 e
. . - . - ‘R'

. That a series of monog{aphs ot] important evaluatmn iSsues have been pubhshed by the North

Dakota Study Group on Evalua,flon and coordmated by Vito Perrone. The booklets now available.

are: o / R o
B 7 /

-

Alternative Evalua'tioﬁ Reeearc@aradim by Michael Quinn Patton

An Open 4_gucatlon74>er8pect1ve on Evaluatlon by George E. Hem o

/
~ Handbook on Documentatlon by Brenda S Engel » , vy

!

.

Observathn and DeSCI‘lDthl’l An Alternatlve Methodologv for thglflvestlgatlon of Human
Phenomena: by /Patricia Carini - » i

§pec1a1 EdUCE{.thD:: The Meeting of Differences be Steven Harlow _ L

J

Teacher Qg’rricu-lli}n Work Center: A De'scriptive Study by Sharon.Feiman

Testing and the Testing Industry: A Third View by John Williams ..

The Word and the"[‘hing; Ways of Seeing the Teacher by Ann Cook and Herb Mack

Psychological Effects of (Mn Classroom Teachmg on Prlmary School Children: A
Review of the Research by Robert A. Horw1tz -

Beveloping Hypotheses‘?!&bout Cla!ssrooms from Teachers' Practical Const-ructs by
John Elliott . . '

9

Thesc booklets are two dollars ($2.00) each and may be obtamed by enclosmg a check tf)
the North Dakcta Study Group on Evaluation and mail to: o i / ..w&, .
& North Dakota Study Group ‘
University of North Dakota
/ Box 8039 '
Grand Forks, ND 58202

INSIGHTS is published eight times during the academlc year by.the Center for Teaching and
Learning, University of North Dakota.

Subscriptions are $3.50 per year payable by check or money vrder to INSIGHTS, Center for
Teaching-and Learning, Corwin Hall, Un1vers1ty of North Dakota, Gra.nd I‘orks, ND 58202.
Editor - Clara A. Pederson.
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