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CHILDREN'S SEX ROLES--FEMININITY HAS THE ADVANTAGE

Psychology has a long history of assumptions that social adjustment is some-
how related to the impact of sex roles. It is obvious that there would be some re-
lationship between indicators of social adjustment and the extent to which chil-
dren conform to sex role norms in their behavior and s21f concepts. ifental health
in the sense of social adjustment refers simply to social success. Yhether the ad-’
justment is measured by the person in question or by someone else, it largely re-
flects a judgment concerning the extent to which the persca meets the needs and ex-
pectations of others. . Sex-typed traits and behaviors_presumably have social value
and therefore influence these judgments.

Traditional wisdom in this area was that social adjustment would be best
served if children grew to identify with, adopt, and prefer the role appropriate
to their own pender (e.;., Lynn, 1959). Saying that this was traditional wisdom is
a clue that it is under attack. The attack has come in.part from feminist concerns
about pmssible debilitating effects on women of dccepting the traditional female
role. Heowever, in this paper I want to look at some worrisome 1mp11cations of the
masculine sex role for young boys and for their social adJustment or social success.

.The two studies I will present explore different aspects of .the followinge
argument. ' Boys often find themselves in conflict between what Patricia Sexton °
{1969, 1970) refers to as 'boy culture" and what she refers to as '"school culture.
She argues that if a boy's self concept incorporates masculine traits, then it wiil
be difficult for him to alqo incorporate t¢hose traits associated with "good" be-~
havior as otherwise defined. Therefore, in the school setting, children whose
self concepts conform strongly to the masculine role would be judged inferior in
adjustment and perhaps also inferior in academic ability. Every year many more
boys than girls are referred for mental health assistance (e. £., Bentzen, 1962,

~1963; Bledsoe, 1961; Rosen,.et al. 1964)... .The underlying question-here- is. whethere
it may be that the relatively high frequency of referrals of boys is disproportion-

ately accounted for by those whose self concepts conform most closely to the mas-
caline role.

Sexton (1969) reported that, for ninth grade boys, those with high grades had. .

self concepts which more closely conformed to feminine sex roles (as measured by
the CPI). In turn, school counselors attributed more attractive personal qualities
to boys with high grades than to their peers (Sexton, 1969). Although Sexton (1969)
implied that counselors were systematically attributing better personal adjustmezt
or more favorable qualities to more feminine boys, the study did not report on the

direct relationship between CPI femininity and counselors' attitudes, and it did aot
- 'separate the effect of academic _ability from.the-effect of-femininity on counselors'’

evaluations. Sexton (1969) has been the only investigator who included a measure
of children's crlf{ concepts and, in particular, the extent to which the self concept

" reflects acceptanc. of sex roles.

Other studies have supported the suggestion that teachers react negatively to
children who behave in ways traditionally associated with masculinity. Levitin and’

Chananie (1972) concluded that regardless of the child's sex, teachers more strong-

ly approved of children who were described as behaving in ways adults associate
with girls rather than boys. Other findings indicated that the rewards.provided
in pre-school were more appropriate to a traditional female than -a male role (Fagot
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& Patterson, 1969; Ellis & Peterson, 1971).

If masculinity is in fact a liability for many uspects of childrea's social
success, then it mipght follow that boys would find masculinity less desirable
than girls would find femininity. ‘

Study I
SEX ROLE PREFERECES--STRONGER AMONG GIRLS THAN BOYS

The first study focused on.the question of sex-role preferences. In 1959
- David Lyan pointed out that children could identify with their own sex role, adopt
sex-role appropriate behaviors, but nonetheless prefer the opposite sex-role. His
assumption and the standard assumption after that was that mental health is best’
served if children prefer their own sex role over the other,

In a rare case of convergence among theoretical p051c1ons cognitive develop-
mental, social learning and psychoanalytic positions all agree that children will
ordinarily come to prefer their own sex role. Hovever, all three approaches tack
on an addendum. All three agrse that boys will come to have stronger preferences
for masculiinity than girls will have for femininity. This addendum primarily. re-
flects =2n assumption that in the child's experience males ‘dnd waleness are highly -
regarded and rewarded in comparison to females and femininity. This position is
the opposite of the one I proposed earlier—--namely that in the child's world mas-
culinity frequently leads to important social failures and therefore it is girls

" who will have the stronrer sex~role preferences.

Empirchl work in the area has in facf consistently been 1nterpreted as sup- -
porting the standard position that boys' preference for their sex~-role is stronger
than girls'. However, this empirical work has had methodological limitations

e which. call this. conclusion into doubt. ifany of these studies measured sex role
preferences by using Brown'si (1S58a) It Scalv for Children (e.g., Brown, 1957, 1958;
Low, 1957). This measure involves presenting children with pictures of objects or
A activities, each.of which has a priori been designated as masculine or feminine‘
Children choose thosec cbjects or activities which they think would please 'It', a
pender-ambicuous child pictured on an additional card. Choices of masculine vs.
_feminine items are interpreted as projections of subjects' sex role preferences.
Although the measure has been criticized because "'It" actually appears more like
a boy than a pirl (Fling & Manocevitz, 1972; Kohlberg, 1966), this difficulty alone
does ot account for the findinps of girls' weaker preferences for the items as-
sigmed to their role. Similar results were obtained when 'It! was hidden in an en-
velope (Ward, 1973), when "It' was represented by a blank card, and when ehildren
chose for themselves rather than for a projective figure (Nadelman 1974; Rabban,
1950 Stein, et al., 1971). However, a further methodological concern can be -
raf§e§ in regard to all of these studies. The measure of sex role preference was
the\e tent to which children chose items which adults a priori designated as sex-~
typed.' o one a pricri definition of sex roles wil? match the views held by par—

ticular groups of children, since children's views of sex roles vary with their own

©  sex (Hartley & Hardesty, 1964 Emmerich, et al,, 1971) and age {(Emmerich, et al., |
1971; Nadelman, 1974). Therefore, when girls rejected ”feminzne objects in pre-
vious research, they did not necessarily reject. their sex role as they conceived
of it.

A
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“ferences for sex roles as these roles are conceived of by children. Sex role
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A second methodological concern follcows from the failure to investigate pre~
preferences might be reflected not only by the disirability attributed to sex-
typed characteristics but by the characteristics assigned to one's cwn versus the
opposite sex role. For instance, mecbers of each-sex may. tend to assipgn more de-
sirable characteristics to their cwn rcle. ‘ethods used in previous research

have made it impossible to tap this second possible aspect of sex role preferences.

A final methodologpical criticism of previous research should be noted. In
this research toys figured prominently among the "'masculine' or 'feminine!' objects
from which the children chose. -This is problemmatic because toys which adults
designate as "masculine" are inherently more interestinj; and susceptible to crea-.
tive usages, and therefore they nay be preferred to feninine toys on that basis
alone (Rosenfeld .iote 1). A

: _»Research CONTeYTIiNIY, ziults —ser=TUuie T)refE:L;E‘KTC"C’S“ﬁUES—T’“'C share—these Pf\/‘l&éﬁﬁs-
In contrast to the child studies, adult work (e.p., Broverman, et al. 1972,
Rosenkrantz, 1768) focused upon subjects' judegments of traits ‘which they themselves,
or similar persons, considered to e sex-typed., rather than upon an abritrarily im—
posed concept. In spite of this, this adult research led to the same conclusion-- -
ren prefer masculinity over femininity more than wormen prefer femininity. While

-this probably -accurately reflects the situation anong -adults, still the possibility

remained that if the proper method were used, the finding would be reversed among
children. Again, the arpument herc is that children find themselves in a situa-
tion which: contrasts to adults' experience. For children, as compared to adults,
less preferentiai treatrent may be accorded to nales and to masculinity. .

The following hypotheses wvere explored: (1) Boys and girls will b'oth prefer :
their. own sex role over the opposite sex role. (2) Girls will have stronger pre-
ferences for their cwn sex role than boys will have for theirs,

Method and Procedure--Study I

Sex role questionnaire

The first task was tc develop a sex role questionnaire to indicate which traits
children actually assipned to masculine :nd feminine roles. The que tionnaire con-
sisted of 456 items each of which presented a trait or activity. An example of the
format is presented under, ‘1" on your hand out. Children vere instructed to mark
an "X’ above the statement they thoupht best represeni=d the opinion of ‘'most
people. ' Verbal instructions stressad that the opinion of most people was requested,
and the format was. explainec carefuliy with several examples. Words were defined
when necessary.

The 46 traits on the questionnaire were selected from an initial pool of 75. :
The initial group was compiled by reference to the following: (1) sex differences
in neputatlon and actual behavior among fourth praders (Silvern,. Note 2).

(2) Broverman et al.'s 1972 report of adult sex role stereotypes. (3) Literature

. on children's concepts of sex roles (e.g., Macoby & Jacklin, 1974). (4) Third grade
'reading and spellinp texts. which provided a criterion of vocabulary difficulty..
‘ In order to shorten the list, the initial 75 items were presenced to 36 male and

20 female seventh praders to identify.characteristics likely to be viewed as sex-
typed.. (Since the nunber of traits children consider sex—typed increases ‘with their

»~
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age, seventh craders weré uscd in pllot work to avouid eliminatin; elements of thc
role conceptions of 'advanced' sixth sraders in the pain study ) Twenty-six
characteristics met the follcwinpe criteria (1) a X? comparison of masculine vs.
neutral vs. feminine respouses was sienificant ax E < .01. (2) at least 60% of
responseg fell cn cne side of the mid-point (neutral) of the rating scale and not
more than 10%.of responses fell on the other side. [n addition to the 26 traits
which met these criteria, the final fov. of the questionnaire iiicluded four judged
most neutral by the seventh craders and 16 more filler items which were arbitrarily
selected from third grade curriculum books. The items were presented on the ques-~
. tionnaire in random order.

Social desirability questionnaire -

Jow 1 needed. a measure which would determine the social value children attached
to traits which would be identified as sex~typed on the basis of the sex-role ques-
tionnaire. The sare 26 items, which had been 1dent1f1ed during pilot work wvere in-
cluded in a social desirahlllty measure. They were corbined with 20 new filler
items.

Again, the format was developed after much pilot work. It was. given with con-
siderable verbal instruction and examples t© assure that it was understood: 4n
example of the format is presented on ''2'' on the hand out. Subjects were-asked
which "kid" they would "like best when the kids were represented along a contin-
uum of the trait in question. Indication of relatively great liking for the kid
with the trait.in question was taken as' an indication that the trait was relative~
ly socially desirable. This social desirability questionnaire was-intended to

_yprovide the measure of sex role preferences. Relative preferences for a role would

\be determined by the averape desirability children attributed to traits associated

with one sex role, compared to the other role. HNotice that the social desirability
questionnaire focused cn the desirability of traits for others, rather than -for
~oneself. In this regard, che measure was similar to the one used by Broverman,’ )

N . et al.,(1972) with' adults. licwever. measures of children's sex~role preference have
often been based on children's choices for themoelves, rather than for others (e.g.
Wadelman, 1974; Rabban, 1950; Stein, et al., 1971). Other studies in which chil-
dren have made choices for a-projective figure leave a question about whether the~
choices reflected preferences for oneself or for cthers. Lynn's (1959) discussion
of sex-role prefgrences secemed to include both preference for oneself .ard for others.
At present we have no idea about the effect of focusing on one rather than the other
in meaSuring sex~role preferences. ’ *

Procedure

The social desirability questionnaire and the sex-role questionnaire were
given to two fourth and two sixth grade classes. The order of questionnaire pre-
sentation was balanced w1thin prades. The school was in a lover middle and working
class area. ’

‘ . Results--Study I
re were no prade or sex differences on the mean social desirability score,

er all\items. This indicated that all groups of ' sybjects used the scale in_
equivalernt ways. " “ithln that context, group differences on specific itemq were
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examined. There were grade differences on none of the items. However, there were
sex differences on four itemws and these are listed under.'3' on the hand out.

_ Next, it was necessary tc defermine whether they were age or sex differences
in sex-role concepts. On the sex role questiomnaire, there were grade differences
on three items and these are listed under 4 on the hand out. In each case, .sixth
graders viewed items as being-more seronsrly sex-typed than fourth praders did.

The important finding emerped when sex differences on the sex-role question-
naire were examined. There were significant sex differences on 18 of 26 itemws.
These differences will be described later. TFor ncw the point is that boys and girls
do differ in their views of sex roles, and therefore studies which have imposed a
single criterion on both have necessarily violated the conception held by at least
the - menrbers of one sex. ' )

"le've been talking about sex differences in the degre# to which traits were
judped to be sER-typeds —It-wasstillnecessary—t& —apply-—critaria-te-responses tO—
the sex-role questionnaire in order to identify which traits were judged to be sex-
tvped by boys and by rirls considered separately. Criteria were: (1) At least 607
of responses fell on one side of neutral and no more than 107 of responses fell on
the other side, (2) A chi square comparison of masculine vs. neutral vs.. feminine
responses was significant at p < .00L. : o

—. ' Hypothesis 1. (Boys and pirls will both judge their own sex role more favor- .
ably than they will judge the opposite sex role.) Pesults are presented under

"5 on the hand out. For boys and girls, considered separately, the mean social
desirability of traits they judged masculine was compared with the mean social de-
sirability of traits they judged to be feminine. For both boys and girls, the
mean soclal desirability of their same-sex role was significantly‘higﬁer than the
desirability of the opposite-sex rolec. HNotice -thac the results were Stronger for-
pirls then for boys (pi< .05 vs. p < .001). .Girls' preferences for their own role

_were somevhat more adamant than boys'. ’

In a sense, as a corollary of the first hypothesis, it was also predicted - -
‘that members of each sex would judge their own role to be more desirable than the
role would be judged by meuwbers of the opposite sex. The prediction was supported
and the results are presented under “6' in the hand out. Boys judged traits
which they judged to be masculine mocre fwvorably than pirls judged traits which
they, girls, judged te be masculine. Similarly, pirls judged femininity iore .-
favorably than boys judped femininity. Results were stronger in repard to feminmin~’

ity than masculinity (p < .05.vs. p < .001). »

-

There were two possibilities t& explain the finding that boys and pirls both
found their role more desirable than the other role. First, possibly boys and
girls differed from each other in which traits they considered most desirable, and
then members of each sex attributed traits which they perceived as desirable to
their-own role. Secon:, possibly boys and firls penerally agreed about- the de-
sirability of traits, and then mewbers of each sex differentially assigned to their
'.-cwn role those traits which both boys and girls Zgreed were desirable. The second
alternative was suggested by the finding, reported above, that there were signifi-
cant differences on only four social desirability items but on 18 sex role items.
That is, boys and girls generally agreed about which traits were desirable; they

Q 1 .' T - 7 -
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disapreed more abou: the sex—typing of those traits. Post hoc analyses are re-
ported uner ‘7' on the hand cut. They indicated that children didj-in-fact, dif-

. ferentially attribute to their role and dény to the other sex role traits which

they considered 51gn1f1ca1tly rnore desirable than traits which they differen- £
tially denied for themselves and attributed to the other.

-

Hypothesis 2. (Girls will judpe the tratts they consider ferinine to be
~ore desirable than boys will judge the traits they consider masculine.) The hy~
pothesis was supported. The result of thie relevant t-test is reported under '8’
cn the hand out. o

Study II
TEACHER AND PEER EVALUATIONS OT CYILDREXN

~'\f’zm DIFFER IN THEIR ACCEPTANICE OF MASCULINE VS. FEMIIIINE JORMS

The assumption underlying Study I on sex role preferences was that in children's
experiences masculinity often meets with social failure. The second study involves
a direct test of the proposition that if children's self concepts closely conform
to masculine sex roles,. they would more frequently fail to meet other social re-

‘quirements generally associated with adjustment. - Here we are dealing directly with

the question of whether the high proportion of boys among child clinical referrals

. could be accounted for by those whose self concepts conform particularly closely

to or demonsfrate acceptance of masculine norms-.

Hypotheses were: (1) Teacheré will attribute inferior personal adjustment to

‘boys and girls who accept the masculine role more strongly than their same-sex peers.

(2) Teachers will attribute inferior academic ablllty to boys and girls who accept
the masculine role more strongly than their same- sex peers.

.examine the relationship between

a/lin addltlon to these hypotheses I wanted t

sex role acceptance aﬂp success with peers.’ In deallnp with mental health in the

sense of adjustment, t-is critical to take into account the source of the'JudgmentS-
of adjustment: For instance, more masculine children may appear to be oeorly ad~
justed, or to have little social success, when .they. are rated by adult s ,~but the

. picture could change dramatically -if peers’ judpments were the focus.

£
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. Method and Procedure~-Study II

Sex role acceptance

> ’ . ' - -

To test these hypotheses, it was necessary to have a'neasure of the extent to
which children include within their self concept those traits which they associate
with each sex role. This will be called a measure of sex role acceptance. The
measure consisted of 22 forced~choice items, each consisting of two descriptive

“words or phrases. 1In each pair, one was masculiHE‘and the otrs¢ was feminine sex~

typed. iInformation concerning sex-typing was obtained from tyv responses to the’
sex role questionnaire in Study I. Traits were considered gex~typed if, in the
earlier study, significartly more boys and significantly more pirls had said that.



the trait in question was associated vith cne séx roie. in comparisoen withk nurher
who said it was associated with the other sex role or that it was neutral. The
masculine and feminine trait$ included in each item were matched for social de-
. sirability, based on respouses to the social desirability questicnnaire responses
- from Study 1I. . '
- " Two forms of the questionnaire were adrminisrered to ecach child on Separate
K occasicns. three to eisht weeks apart. The order of administration was balanced
‘ across’ qubjectb The real form called fer the child to c1rcle the word in each
v pair wnich did a better job of describing how he or. she’ "really is.” The ideal
form called for circling the better description of how he oz She "wishes" to be.
Scores reflectgl the total number of feminine items circled on each form and they
will be referred to as real and ideal femininity.

" A critical choice in develepin~ the scale was the use of a forced-choice for-
mat. This format irposed a bi-polar definition of sex roles--that is, each point
in the direction of increased femlnlnlty necessarily constituted a p01nt in the
directicn of decreased masculinity. This avproach seemed appropriate for pursuine

— guestions concerning choices a child would nake whén-confrented-with-econflictina—
social requirerent--perhaps between boys' culture and school culture. However,
future research in the area should explore the use. of measures which allow mascu~
linity and femininity tc vary 1ndependently.

Teacher ratings

Ratings for each child were completed by the “home tecacher” who had most con-
tact with him or her. Ratinos were done on nine Likert-type items. One item
asked for the teacher's assessment of the child's academic capability. The other
T eipght iteys dealt w1th matters of personal and social adjustment. Harman's (1967)
" bi-factor procedure was, used to establish that six of these elpht items: could be— -
meaningfully, combined into-a summary .Score of teacher's ratine of general social
‘adJustﬁent One of thesé six items asced for a rating of the desree of the child's
nheed for mencal health aqs15tance. -

- -

T Peer ratlngc'"“'W' S : ) - P ——

e L e

Peer ratlngs weru obtalnea durlnp 1nd1vidua1 sessions with each child. A ‘.
guess‘who format was used to ask children to name three children in their grade
who were ‘described by each of fourteen short descriptions adapted from Rothenberg
4(1973) A number of steps were taken to assure the child's asnonymity as they re-
-sponded. A subject's scores were the nurber of timesjhe or she was named by peers
for each item. The bi-factor procedure was again used and a summary score of peer
. popularity was estabxlshed.

.

Intelligence

The Peabody Picture Vocabulary Test was administered during individual sessions.

Subjects

. .

Subjects were 64 fourfh and fifth praders enrolled in a middle class public
school which was’ run- in an ''open*space' format. - (Information for precise SES
classification was unavailable) * Subjects were 957 Anglo and 57 Chicano .-

9
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Half of the subiects were drawn from a list of children whom teachers had
designated- as havine “adjustment problems” and half were dravn from a list of
“non-problerm’ children. This classificaticn was accomplished by group discus-
.sion amenp the teachers fer c: ‘ch prode wito rere jeintly involved in frequent team
teaching and _thierefore were each familiar with 311 children in the grade. Cri-
teria for the two groups were provided by the author. An ~adjustment nroblem”
¢hild was one whom the teachers identified as being unusually "difficult:" the
teachers, desired assistance in dealing with the child for reasons other than hgvinp
a leaming problem, or.they believed the child required inordinate.attention and’
rime. The interition was not to identify any particular behavioral pattern but to
‘assure that the subjects would include both children whom teachers were likely and

unlikely to label:as problemmatic. Teachers for each prade were asked to select’
20 children,-10 boys and 10 girls, for hoth the “‘adjustment problem' and the "non-
prcblem” groups: From those whose parents returned permission slips, 32 subjects
were chosen from each group, so that they were evenly divided by sex and grade.

Procedure

— For each child in the study the real and jdeal forms of the sex role accept-

ance questionnaire were administered in proups from three to eight weeks apart.
Considerable verbal instruction was provided to assure comprehension. The order

of administration of the two forms was balanced across subjects. Near the time of
" the second session, the teacher ratingg of sccial adjustment and academic ability
were obtained from each child's home teacher. There were four fifth grade teachers
and four fourth prade teachers. On one, a fourth grade teacher, was male.

. ‘f,

& | -
[
=

: Results~~Study II

Measurement of .sex role acceptance )

Glrls were hlpher than boys in real fen1n1n1ty (t = 4. 50 df = 58, p < 001,
two-tail) and ideal’ femininity (t = 4.37, df.= 58, p < .001, two-tail) 3 Com~
parisons were made between boys' and olrls responses to each item. Items were

—-—— dropped from the total score used in further analyses if they did not differen-

E
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tiate between boys and rirls (p < 10) Seven items were eliminated from the real

form and three items from the Zﬂeal form.

Some children moved away or began extended absences before the second admin-
istration of the questiornnaire. O©n the real and the ideal questionnaire forms,
scores were missing for one fourth prade girl, one fourth grade boy, and two fifth
grade girls. Although the numbers happened to be the same on the two forms, it
was different children who were missing on each.

i T-tests revealed that mear. real and ideal femininity did not differ depending
on the order of administration of the two questionnaire forms. Therefore, data
were corbined regardless of administraticn order.

liypothesis 1. (Teacher's rating of adjustment and sex role acceptance.)

This ﬁypothesis,was investigated‘in-CWO ways. Subjects from the "problem"
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and the 'no problem” lists were comnared on sex rcle acceptance scores. In addi-
ticn, séx role acceptance as'correlatad with the summary score of teacher's
rating of social adjustrment. The resulting conclusions.were very similar, and
for the sake of brevity onlv the corvrelat;.nz! unalysces are reported hare.

The findings are reported uner 1" for Study II on vyour hand out. Looking
at the results for boys, a—ong fifth praders results penerally supported the hy-
pothesis. For fourth grade boys, there appeared to be a difference between results
when the ratings vere done by the one male teacher. There were eight fourth prade
boys who were radted by women teachers. Taking Sierel's {1956) word for it that a
Kendall rank order correlation ccefficient is meaningful with this I, real femi~
ninity was nositively related to adjustment for these fourth prade boys, just as
it was among fifth graders. In contrast, when the one fale teacher's adjustmert
ratings were considered, the results were not significant. The relarionship be-~
tween femininity and adjustrent remained essentially unchanged when IQ was partlalled

out. {:\“

For girls, teacher ratings were unrelated to sex role acceptance.

Hypothesis 2. (\cademlc ab111ty and femininity)

The resu1ts are presented under "2'" on the hand out. The results were similar
to those for Hypobhggls 1. Apzin, for girls there were no sipnificant relation-
ships between teacher ratings and sex role acceptance. For boys, women teachers'
ratings of- academic ability were superior for those who were higher in femininity.
The correlation betveen femininity and ratings of academic ability was.repeated,
this time with the boys' actual IQ partialled out. The relationship was.virtually
unchanged. Ratinpgs made by the one male teacher were uarelated to femininity. -

Peer popularity and femininity

Results -are reported on 3" on the hand out. For boys there were significant
srade differences. Among fifth graders, more feminine boys were the wore popular,
while among fourth craders the reverse was true. This rrade difference did not. z
— ~ reflect a true developmentally based change. Within each grade chronological age
and mental age were partialled out, and-the resulting partial correlations between
popularity and femininity did not dlffer slgnlflcantly from the -original correla- _
tions.

- Por ﬁirls, femininity was unrelated to beer popularity just -as it was unre-
-7 lated to teacher ratings. H

"

& ~ niscussion--Study II

S

¢

Female teachers attributed inferior academic ability and peneral adjustment
to the more masculine boys. They indicated that the more masculine boys had a
ﬁreater need for mental health assistance. The unexpected findinv'concerned the
need to distinyuish ratings made by the cne male teacher from the rest. This
teacher did not attribute.inferior qualities to- the rore mascullne boys.

/ .
: At present, it is impossible to conclude that the difference among teachers

ERICT ' ;
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was due to their pender per se rather-than to other individual differences. The ~
results did suprest that in futuje research on th:e effects of children's sex role

"on adjustrwent,. the sender of persons makine the judgments of adjustment should be

systematically investigated. Even if teachers' geader reliably nredicted their . -
reacsion to children's Sex role acceptance, this would still ieave open the question
of what actually accounted for the efféct. For instance, certair attitudes tocward
sex roles could be related to teachers' cwn gender and influence the ways they

would respend to a ratine form. Altdrnatively, more masculine ioys may behave dif-
ferently in the .presence of male versus female teachess, whatever the teachers'
attitudes. The 'situation revealoed in this study--that boys may be given inferior
labels on the basis of their acceptance of masculine norms--this situation is
clearly one vwhich calls for interventicg. Planning for intervention would be aided
by an understanding of the relevant individual differences among teachers.

The sharp grade difference in‘regard to peers' Tarines was another notable
finding. Amonp fifth graders it was the mor. masculing boys who vere more popular,
while the reverse was true in the fourth grade. Findings indicated the need to
exercise caurion in re-~ard to an.assu-pticn made by Sexton (1969) that more mascu-
line boys would be more acceptable to their peers. However, the explanation for
this grade difference was not evident. An explanation in terms of ‘true develep~——
mental differences was ruled out. An altermative explanation is, that .the pres- .

" ence of a male teacher without negative attitudes toward masculinity influenced

fourth graders' to adopt the positive attitudes toward masculinity which are dom-
inant in adult culture, while fifth graders accepted the rejection of masculinity
demonstrated uniformly by their teachers: -
CONCLUNING DISCUSSION .

~ ”’ -

Results for both studies are consistent with the -argument that frequently

'school boys are ih a conflict between on the gne hand masculine norms, as children

conceive of them, and on the other hand at least female adults' requirements for
adjustment. Dcys had weaker preferences than girls.for their.own sex role and
teachers judged that more masculine boys were generally.inferior in social adjust-.

‘ment. Although setting differences could be expected to be crucial, as they effect

sex role and adjustment norms, it should be noted that the tuo studies reported
here were done in _very different populaticnms. The picture which emerged is very
different than the one the literature reveals for adults. Women's sex role pref-

erences are weaker than men's (Broverman, et al., 1972) and both men and women

consider themselves better adjusted if they incorporate many rather than fewer
aspects of masculinity in their self concepts (Rvan, et al., Note 3). Matina i
Hormer has suggested that adult wowern find .themselves in a conflict between the de-
mands of sex role censistency, on the one hand, and on the other hand the demands
of adjustment as otherwise defined. Tt appears .that in adult life it'is more

_often women and in childhood it is more often the boys who find themselves( i a -

double-bind, no-win situation. ‘It is interesting to note :that during development

_there is a shift; so that during childhood males make up a disproportionate

number of all mental health referrals while’iq_adult-life that'dubiOusvhonor falls

I
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CHILDRENS' SEX ROLE PREFERENC%S)?_'

. STRONGER AMONG GIRLS THAN BOYS3
-—-o--"/ . (=

Lo ‘Eﬁgmple of format for sex ro.o ggeationnaire
Wekk

,'.,:._‘i_’_.l __v_, e - Mpg t-people-think: - N -_;,;._r,;_'___,__,.___‘__._'_.__._A.' S

~ Boys are "boys are a . there is no ;\\girls are a _ - girls are

\  much weaker . little weaker difference Iittle weaker much weaker
e v , than girls ‘than‘girls' " between boys ~ than boys than boys
. - _M“”“mwmmnandigirlsrmill.A;W}Mmmm”,‘ .

n

(Hark an . "{". over the statement you believe) .

. 2. Example of format for goclal desirability questionnaire

[

Ihis is the child I like best

e . Most quiet i A i ' % . % % ) Least q_.ui'et

;;«¢w~—~—"”ff’§f‘~§e;>differences on spocific’items from the SO(lal desirability”scale.
PR e "’“ﬂ—fi

gfe*%r;' i obedient - gi%ls rated social desirabllity igher than boys did
( . cR ‘ . (x2 - ll 9 df = 4’ p< .02)*

IS ‘ ' ' ) -

;.” gentle g rls rated social desirability higher than boys did - .

S R O 5, df = 4, p< 01

o

rongh - hqys rated ‘social- desirability higher than—girls did“*‘ffiii;_;;;_
‘ -, (XZ .11, 6 df = 4, p( .02)* ' - .

CAPT brdég;,/“—fﬁogsjrated social desirability higher ‘than girls did | ’
o : b : - (x2 = 12 5, df = &4, p< 0% . ' o

i * Chi—squares reported here reflect 2 subject gromos (male and female)
' X 5 response categories. _ ; .
ro f ) . ' o o »

l Copies of the paper presented at WPA, 1976 may‘be obtained from the. author,_
. Psychology Department, University of Colorado, Boulder, Colorado 80309. . ,

S B2 )
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4. Grade differences on specific items from the sex role queétionnaire.

Sixth graders rated the iollowing items as more strongly seg—typed than
4th graders did. e ' ‘ :

o

N

sweet - (Xz = 9.5?,_92 = 4, p < .05) ~~ feminine-typed
gentle - (x% = 9.47, df = 4, p < .05) —- feminine-typed
“ grac: ful - (x2 = 9.50, df = 4, p < .05) -- feminine-typed‘_

5. Hypothesis 1. Boys and pirls will both judge traits they assign tc their own
sex rolc be more desirable !than the tralts they assign to the opposite sex
role. , . o o

" Boys. 'x ‘social desirability of masctline-typed traits vss x“Social“desir‘T“”“”“
ability of feminine-typed traits (t = 2.24, df = 36, p <.05)

. , Girls: x social desirability~of feminineftyped-traits vs. x social desira-
. : . bility of masculine-typed traits. (t = 8.31, df = 35, p < .001)

N

Hypothesis #lA ' Members of each ' sex x will Judge ‘their own ‘role to ‘be more- de—
“.sirable thah that role will be judged by members of the. opposite sex.

Masculine-typed traits: % social desirability of boys' ratings vs.. girls'-
c - ratings (t = 2.65 df =.35, p < .05)

o ) Feminine-typed traits: f x social desirability of girls 'ratiﬁgs‘vs. boys'

W L e a ratinga (t =‘6 90, df = 35, p < .001). '

! 7. Post hoc analyses to clarify the source of Ss preferences for their own sex’
* role.

iy ~a. " Sex role questionnaire items on which there’were significant sex differences
- were divided into 2 proups: -

(1) accepted items -‘Menbers of one-sex claiméd the trait for its own role
‘ vignifi\eant ly more often or 'strongly' than ‘the opposite-
S atr-ibuted At to them.

Y : .
- (2) - rcjected items - zew
A . : ex mofe Str dgly Lhan menbers of the opposite sex .
RS —— T — ___accf‘.-.;p_te~ : a

)

. b. X social desirability for thase 2 FLOupS of- L:tems were calculated and compared

Accepted traits were higher ih meon soc1a_ 4csirability than rejected traits.
(t = 5.65, df = 73, p < .COL ' :

- R L -
(Results -were unaffected by arade, cex or order of quéstionnaire presentation.)

8. Hypothesis 2. Cirls will Judae the traits thny consider feminine to be more : v
desirable. than boys will judge the” trﬁits they congider masculine -

€= 7.31, af ~ 35, p < 001

“Y
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STUDY II

TEACHER AND PEER EVALUATINNS OF CHILDREN»WHO DIFFER_ ”
IN THEIR ACCEPTANCE OF- MASCULINE VS. FEMININE NORMS

1. Hypothesis {1.

. Teachers will attribute inferior personal édjustment o boys and
girls who accept the masculine sex role more strongly than their same-sex peers.

‘ -
Correlation

of teachers'

"ratings of -

reneral adjustment with:

ideal femininity

real femininity
Boys : ‘
‘- 5th grade r= .28, N=16, p < .07 = .ég, N=16, p < .03
4th grade n.s. n.s.
.
~ 4th. graders rated by i
~ women teachers: = J49, N =8,7p <04 a.s. 0
4th graders.rated by ) :
male teacher j n.s. n.s.
4th & 5th graders rétéd . S ‘ = '
S . by women_teachers .- ! r= .30, N=24,p <.02 | r=,22, N=24, p < .06

-

non-significant.

% Correlations are Kendall rank order cocfficients.

All results for girls were
ReSults were unchanged when I0 was partialled out.

=~

!

’

2, Hypothesis-fi2. -Téaéhers'will‘attribute inferior academic ability to-boys and girls -
~who accept the masculine-sex role more strongly than their same-sex peers. '
Correlations of teachers' ratings of
academic ability with: .
real {omininity X ideal femininity. -
Bgz-s 4 ; ’ .\"y" . -
5th grade r=.38, N=-16,p < .02 n.s, ’
4th & 5th graders rated | Lo - T - .
o - L by women teachers ' r= .28, N= 24, p <.03 n.s. )
T 4th graders rated by ‘ - : ‘ - - - S —
- ' male teacher - M. 8, ! ‘ n.s.
N : _ !
n " CE A < 9 - ” - . ‘
"« 3. Relationship befﬁébg.peer ratinps of popularity and Jemininity. -
: . _ ‘ . i :
; ' Correlations of popularity with “}
real femininity . ideal femiminity gywyf
Boys " : : /;
5th grade ¥29, N = 16, p < .06 (n.s.)] .53, = i6, < 004
. o . . -' 3 . @
; " 4th grade . )- 51 N = 15 p < .006 -.34, N = 15, E.<_'05 .
‘ * Kendall rank order cqgfiieients. Positive correlation indicates ‘that popular
Qo - children are more feminine. Negative cof/zlation indicages that popular

children are more masculine.

LS
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