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. . FOREWORD. -
: An occupational preparation program must adapt periodically to developments.in society, employment a'nd_gducazion -

“if itis to serve itsmajor constituencies. The Conceptual Framework for Curriculum Decisions in Education for Markering
and Distribution was developed to assist Distributive Education personnel in responding to changing needs. These needs -
are succinctly expressed in the career education goncept. which attempts to develop in students the ability to make career
decisions, to adapt to personal growth and external change . and- to exit the eduumonal systermi wrth saleable slulls Any
vocatronal program must therefore relate to this larger- context. '

. Deve10ped uhder Contract OEC-0-73-5233 for the Bureau ofOccupatrona] and Adult Educatron U S. Office of Educa--
- tion, the Conceptual Framework examines the reason for the development ofthe career education concept, the way in
which marketing and distribution occupations may be viewed in light of it,, the content of the occupational cluster schema,
.and its implications for education in marketing.and distribution, kmdergarten through adult. In each phase of career
i eduuauon Distributive Education personnel have a contribution 10, make and a role to play.

For preparatory. mstrucuon .the career education comncept requrres that Distributive Educators face decisions.about -
program content, organization, instructional strategies, and management. The pivotal conclusion is that rnstrux.non in
. marketmg and dxstrlblmon organized by mdustry is most consistent with the career education goals.
The Conceptual Framework was developed in conjunction wrth career exploration curriculum materials in markenng -
" and distribution. The Lu,nculum has two coals developing career decxsxon-maklng skills'and prqviding opportunities for
" adolescents to * try on’” marketing and drsmbutlon occupitions. . .
: N\ . .

The assumpuon.s and methods involved in developing career exploratior in marketln& and drstnbutlon are discussed
m the Conceptual Framework as-one phase of the total career eduuatlon s;hema

Completron of the. Conceptual Framervork and Lurmulum materials for Career l’xplorarlon in /‘l!arr:umg' and Distri-

L bunon Culminates & Lhallenyn}, and araufvmu project of two and one lmlf years duration.

The Advisory Panel to ‘the project team brought eXperience "and assistance to the development effort. Each, from a-
different perspective, ‘provided support for the philosophy. strategy,substance and methods. From Panel membcrs re-
_presenting the Distributive Eduumon community — Vivien E. Ely, Mary K. Klaurens, Kenneth A. Ma Laren and Paul -
Bennewnz - came support which places these materials in proper relation to secondary posrsecondary and adult mar-

" ketin? and distribution education. In addition, Arnold Lanni and Walter DeVine of the Arlington, Massachusetts, Public
Schoots, revrewed the materials from tlle points ofvxew of elementary education and gurdance respectively. -

The authors functioned*as part of a larger project team, members of which deserve credit for lllCll’ special contribu- *

. tions: Barbara Borrs Kully Gerry Kathy Lemire, and Ann Reed ) o ‘
" The U.S. Office of Educutjon pmject officer was Mary V. Murks,Chief,Curriculum Development, Branoh.
. Edwin L Nelson Program Specialist, Division of Vuunonal and Tethnical'E duutxon was pro;cct monitor and pro-
vrded technital assistance throughout the project. R ’ - / O

/
.

-Afice K. Gor‘don R o v . . T
Project Director L e e e et
‘March, 1976 ’
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. INTRODUCTION
In advnamrc socrety, the respons:orlmes which edUca- '
-.tion must fulfill change over time. Every educational pro-
. ‘gram must therefore be subjecied to penodrc and compre-
” hensive assessment to determine its relevance to current
needs For an educational program whose pnncrpal func-
. tieais ocaxpauonalp/mparaaom—ﬂrm penodrc‘examma-
- tionis especially important. Manpowerneeds change con-
_ trnually, affecting decisions about which occupations -
.~.” . warrant training, Equallv pertinent, developments in soci-
.. - ety and education’ affect decisions about the scope, 0b-

jeCtheS, content and methods of vocatronal ‘education... .. .. .

SR -

Purposes of the Fi ramework

.The Conceptual Framework was developed to provide
_ - bases for curriculum decisions in education-for marketing-
f, .+ and distribution careers. To identify the specrfc curricu-

K lum decisions which program planners must ‘make, it is
" instructive to consrder the requiréments for initiating a
- mew program in- an ‘entirely new occupatronal field. The

‘\;__’_wclpzﬂ/decrsrons would focus on:

"+ :'the occupations students should be prepared for,

. _ based upon informatien about manpower projec- -

tions and opportunities for mobility
* the scope 6f.occUpational preparation \

* "the knowledge and skills required for acceptable
. _]Ob performance _

- Y
\

. * the prerequisite educatron students should have for
L 'entry intoa preparatron program

-

the_ institutional setting in which the new program-:
_ could be installed. B

From these would be derived:‘ E
e i _the obj’ecti\ies.of the curriculum

. the organrzatron of rnstructron in relation to occu-l‘

patronalareas - ) . ¢ /;f -

T the content, mcthods and stratcgres to ac,hreve ab-
o Jectrves ST . S

J‘% * enrollment criteria and recruitment mechanisms -
. - . . ) SET = !

K4
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- .The ‘principal "influences on education programs in

-—-'t 2o

CONCEPTUAL F RAMEWORK FOR CURRICULUM DECISIONS lN EDUCATION FOR
' MARKETING AND- DISTRIBUTION CAREERS

A

* . plans for irnp]ementation of the curriculum

. artrculatron th prror and subsequent rnstructxonal
programs. .o . <7
‘In developing the” bases for curricuium decisions for
an exrstmg program, the same questrons must be address- .
ed. The key difference in procedure lies in the need to ’
assess current programs to deteimine the extent to which
curriculum needs are already .being met.-
The purposesof the framework fiow directly from thrs ————

logic; they are:

1o ‘assess"the degree to wluch current programs, in’
: marketmg and distribution education meet. social,

R ", - -economic and educatronal needs

- tarecommend directions for change where current
and pro_]ected needs are not_fully met by current _
educatronal practice. - -

Eleme'nts ofa Conceptual Framework
The elements of a conceptual framework are rm"lrcrt

in the purposes above. To insure that an educatronal pro- -

gram reSponds to- current needsreqmres

~

* the identification of social, economic and educa- <
tional trends which affect employment and éduca-
' tron in marketlng and drstnbutron

——

* an assessment of current educatron practice

* an analysrs of any. drscrepancy between needs and

: practrce : oo

. rccommendatmns for changes whrch wrll reconcrle
practlce and need.

Each of these elements contrrbutes ina logrcal sequence

* to the development ofa oonceptua] frameworl' e

" Identification of Neeg]s -

marketing and drstnbuuon are found in social, economic
and educational trends. Society as a whole employers,

“and students have needs which the program must satisfy.




L2 ," h may be Consu‘lered a constituency to which educa-.

) . tion for markeung and distribution will be held accouni-

able Although not mutually exclusrve, each, contnbutes
to different decisions about- program gomponents. .

7, there are certain factors which go beyond the spe-
crﬁc nEeds of employers or students to define the re_e-
tronslup -of those needs to each other. and consequen‘ly,

: _the nature of occupational preparation. The overall goal
=i+ of preparing students for, productive adult lives requires

o consrderation of

. the role of Work

-~

o patterns of 'occupational choice and mobility

o - the contribution of occupational preparation to
= adult"workers s, -

careers,

. These factors influence curriculum decisions about:

"+ the breadth of occupational preparation
w=—==-—= the sequence and organization of instruction
- < content

» criteria for student enrollment and placement.

.. Decisions which serve societal needs also serve students.
‘For example, . students need to know the degree to which

" occupational preparation at various levels wxll serve their

- long-term employment needs.
To. meet employer needs, an educatiofal program
* must seek to prepare employees to an acceptable level of
proficiency and in sufficient numbers to meet. the de-
mand. Determining manpower needs in marketing and
disttibution is therefore an important first step in making
program decisions. lt requires: )

< definition " of marketing and distnbution occupa:
tions : :

. ,‘identi_fication 'of employers

. determinauon ‘of cmploymcnt opcnings and pro
-]ectmns

L dctermination of employcr performance require- -
ments - L o ;o

. T}_iese factors influencc curriculum decisions’ abOuti

"+ the occupations for- whrch traimng sl‘ould be
* offered - :

o~
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- the’ pertormance ob_recuves wluch should be estab‘
" lished for various levels of mstructron .

. e : the: numb.ergof students who should be prepared i :
A‘:nough all needs- may be interpreted as those of s0- :

— foﬁemploy'nent in the fi eld

* the basxs for orgamzmg mstructmn conststent thh‘
~ .- the categorization of occupations by industry and
employers v ‘s

~

e N

~ Program decisions to satisfy manpower needs also.
serve student needs. For example, offering programs for -
. occupaticns with positive employment projections in-
- . sures the flowlof trained manpower to employers and
*prepares students for fields in which.jobs exist. Preparing
students to meet occupational performance requirements -~
similarly ‘insures the flow of competent employees and}
* contributes to'students’ jab success and- satisfaction.
" To meet student needs, an educatmnal program must
take into account:

* tpe -developmental characteristics of st-udents at
" each level of ‘instruction -~ .- - .2
the prereqursrte educational experiences for pro-
gress to the next level of mstructlon '

. effective teaching strategies
+ student interests.
These factors affect curriculum decisions about:

- suitable curriculum content and ‘methods at each
level of instruction .

- _ the articulation of instruction between grade levels
+ mechanisms for assessing student interest.
The combination of these factors results in the delin-
eation of what marketing and distribution educaiion
’ should accomplish, or, in other words; decisions about
program Ob]CCtlveS scope, content and methods,
4
Assessment of Current Educational Practxce
"~ An assessment of cu rent educatronal practice is the
next essential step in developmg the framework for cur-.’,,
riculum decisions. Such an assessment provides informa-
tion about effective program _strategies and curricula-, ‘
which meet identifi¢d needs. It’ also provides information
about tlie/calitres/of school organization and resources, '
which must temper-recommendations for change if edu-
catronal practmoncrs are to act on them. This informa-




- tion therefnre contributes to decision-making which is
efficient, in that it builds on programrstrengths and avoids

duphcanon of .effort, and realistic, in that it takes.

account of what is feasible to unplement within eustmg
R school structures. . . -

R S0 . B

: Ide'ntiﬁcatibn of Discrepancies

A systematxc procedure for making curriculum deci-
sions requires that the differences between need and prac-
tice be specified. This step enables the program planner

N ‘to-state ihe' program ‘or curriculum need and examine

altemanveg for filling qt

A _
Recommendanons . - s, o

ERI!
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A fmniewark for curriculum decisions must ultimately
S SN . . )

lead to recommendations for actions which, if imple-
mented, would result in an educational program respon-
sive to the needs of society, employers and students.

Such a step is essential for planners.and practitioners to:
Ze able to act on the findings of the prevzous assessment.

(Specific recommendations in areas of curriculum, ‘in-

structional strategies, progrant plannmg and Jmanage-
ment, staffing, etc., folIow each of . those sections in the
chapter on [mplemenmnon Dect;zons. J -

The process described above clearly outlasts the par-
ticular conclusions it produces at. any one point in nme

"It needs to bé applied periodically to measure and insure

the relevance, of the educational program. In addition, its
application from a national perspective needs to be mir-
rored at the local program level in order to mdor mstruc-
tion to local needs. :

s

o
S

S




/Tu netermme the bases fqr curriculum decisions,
o seminal quesnons must first be addressed.
‘ * What functions should occupational preparation
"~ programs serve?
* =  Whart is the definition and nature of marketing
and distribution occupations?

.

The answer-to the first question establishes the context

in which any occupational preparation program must
operate today. The answer to the second provides the
basic information necessary to organize instriction.

: LT ' ’ RN

Function of Occupational Preparation

No provrarh is exempt from the current major change
in the definition of the 7ole of occupational preparation.
This change results from three prmupal trends

»  changing atmudes toward thé role of work

«4 + the pace of" technologrcal change and oc;upa-'

- uonal mobllny - /’ _\}\

o

St ,,“the mlsmatehes between educ:mon and employ .
ment.

= -

Changmg atmudes’t?éd the role ofwork in society
. "+ result in'the broad goal 6f developing the career poumtlal )
- of all individuals. Today the- unportance)f work is
, mcreasmg, while the imiportance of any specific job- is
' decreasmg On the one hand, work <erves humanistic
purposes as a source of fulfilling/individual needs for
personal growth and 1ndependei ¢. The idea of-enjoying
one’s work is gaining priority over concerns simply for
salary or status. This demand for quality of work arises
__in part from widespread-alienation of workers, One ‘ele-
E < ment which contnbutes to worker satisfaction is quality
v of. occupa'lonal choice. For individuals to choose work
* which- satrsfestherr personal values, they must be broadly
educate‘\d about the options available to them and about
themselves. Far students, both greater freedom to choose
-and incr"e\ased individual responsibility to cho<-ic intelli-
“gently must .therefore be fostered in school.” -
© On’ the other hand, the importance of a given job, or
even sequence of jobs, is declinifhy. The evidence for this
is found.in basic patterns of oecupanon.xl mobility_The
©° average number. of jobs an individual holds over the .
" course of his/her lifetime has beensteadily mcreasmg
and is expcctgd to sise further; Therefore. 'mcupanon.
- prepard‘hon prog mms must‘ac.commodate llle recognmun
:xl" S Q\that tefure in, a ]Ob or.s;l-at:ﬂ(ty in-a given ficld muay e
e {unrea‘rstxe and even. undesrrable ‘One of ‘the certamtles

ERIC .. % -
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L © | CHAPTERI: OVERVIEW

[ S

of modern society is technological change and variations

in economic conditions. One of the constants of human

nature. is its need and potential for change and learning.
Preparation of a student for a particular job or a- single

~ career field is likely to prove inadequate to” long-term

needs, because it does not take into account the changes
which he or she may experience or seek in the course of
a lifetime.

The conclusion that broad occupatronal preparation
is- necessary must be tempered, however, by the thiid
consideration” of mismatches between education and

- employment. The evidence for this mismatch lies primar-
ily in the ancmaly of unemployment on the one hand
and unfilled jobs on the other. ATthough many factors

account for this problem, one is clearly the inadequate

skill level to which individuals are trained. The challenge
for an occupational program is therefore to reconcile
the need for broad preparation and the need for job-

specific training. A graduate of an occupational program
must exit with saleable skills, adaptable skills, and aware-_

ness of opportunities and self.
. Recognition of change, the need/for adaptabllny ‘and
,increasing respect for the satisfaction of’ personal needs

have important lmpllcanons for the way in which stu--

dents are prepared to "undertake adult roles, First, they
mean that career development is a lifelong process and,
therefore, should ‘be an ongoing feature of curricula,
kindergarten through adult. Second, career development
must focus on the mdmdual ‘through student-centered
N, curricula, Thlrd career development must seek to’
broaden student horizons to ‘permit informed choices in
accordance with individual needs and to support adapt-
abllny through knowledge of potential options.
In summary,basm pnncnples of “career development
:must undergird any program of occupational, preparanon
These.pnncnples include the followmg '

H
1
1
!

emphasize purposeful individual growth through
out the c.umculum

-

»  Caseer planning is a continuous, lifelong process,

society coupled with continually changing eco-

\ _ nomic conditions muke it mandatory that a =

i student be prepared to adapt/to change. In addi-

Lhanye as one develops Therefore, it is crucial
“that students gain the skllls and understandlnb to
- continue to gfow, develop and.adapt . :

= Career development should broaden a student’s”
"horizons regarding both occupations and his/her’
‘own potential. Therefore, it is important to -

based upon self-assessment and occupational .
analysis. The technological advances of modern

tion, individual preferences interests and values’




e

~ o -
= To.meet changing societal needs,'as well as their
_ own needs for growth, it is important for students
+ - . to prepare broadly for a fitld rather than.for
' only one or a few occupations. It is also_impor-
i tant that they achieve an adequate level of pro-
- ficiency for specific occupations in order to secure

- ~° employment.

" The concréte response to these concerns is found in
the concept of career education. Our educational system
is charged with the responsibility of developing the career

so_involves the development ‘of career decision-making

* skills in students, The-advantdges of this approach are

“many. Decision-making skills are durable; they outlast

" -any specific occupational choice and thereforeserve the

.-~ - -need. for adaptability. -Decision-making implies choice
' among options, and therefore assists the individual to
" sélect satisfying work. Decision-making must be applied

continually and therefore should be present at all levels-

of instruction.

The elements of career decision-making estatlish the
‘basic framework into which occupational ‘preparation
fits. Informed decision-making consists of -

*  awareness of options
a ’ R Ta

* . exploration of alternatives’ ?

- selection among alternatives

+ - opportunity for redirection. : -

In the career education design, all elements of career
declSlonmakmg are ‘present at all levels of instruction,
btyhe .emphasis_varies. Occupational preparation rep-

_~tésents the third and fourth elements..That is, enury into

g ~an occupational preparation program representsselection
- among alternatives, generally at the secondary and post-
secondary levels. Exploration of alternatives- precedes
seléction, generally at the prevocational junior high

schoo] level. Exploratlon implies some choice among ali
available options and therefore rfqunres awareness of the
optlons generally gained at the elementary school level.

_» Redirection after occupational preparation has been
completed refers to the need to re-enter occupational

training in’ adult preparatory programs, consistent with .

"individual needs for change and adaptation.

f

The content of this desxgn follows an orderly progres- .
_sion, To make ce}reer dec15}ons 1ntelllgently, students’

R " rhust understand the, basic role of the occupational field
within the society. To understand the total system re-
quires an understandmg of key ‘concepts and. principles.
At the next level of detail, students identify the specific

o 1ndustnes, businesses and occupations within the field to

il
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+ potential of students. The most efficient means of doing °

: i
assess its suitability to their own values and -interests.
This requires an assessment of the characteristics of the-
occupxtions and the skill requirements for performing
them" sutcessfully. Understanding the tasks and responsi-
bilities associated with thes¢ occupations, the specific
education and training requirements, the types of work

.environments in which the occupations are performed,

the levels of responsibilities,‘opportunities' for mobility,
and the impact of all of these on'a desired life style are
all elements of making a career decision. By. the time a

" student enters a preparatory program, he/she has chosen

a work environment, is aware of the -required sktlls and

_undertakes to obtain related skills. " 7 -

The implications of this sequence for cumculum de-
cisions in marketing and dxstnbutlon are very important.
- First, students entering preparatory programs are

likely to be more knowledgeable about marketing
and distribution. This affects the content of _
preparatory curricula. _

- Second, the basis of student interest and choice.

" must be reflected in the organization of prepara-

tory instruction. This means that students who

are interested in an industry must be able to

obtain training for it. ,

- Third, student needs for continued exploration,

adaptability and career mobility must be accom-

- modated in the organization of instruction. This

means that oécupational information for decision-

“making must be included in the curriculum.

Preparatlon for an occupatlon must take place in
abroader ccntext ’ T v

Career education as a philosqpl;y therefore alters the

frame of reference from occupational - preparation to
career preparation. Career education as an-opergtional

program predicts new student niceds which preparatory

programs will have to meet_ To determine how to accom-
modate these needs ‘requires first an examination of the
nature of marketing and distribution occupations.  *

Nature of Marketing and Distribution’

Marketing and distribution occupations are so num- °

erous and so djverse that determining the bases of cur-

< ricitum decisions poses a formidable challenge. Market-

iR

“ing and dislzibutjon occupat'ions perform functiors which

direct the flow of goods and services from the producer
to the consumer. These occupations are found in every -
industry and-all employment settings because no organi-
zation, whéther. formed for business or for other pur-
poses can function succcssfully without. marketing its

goods, services or ideas. “Nor is tl\c field limited by tHe )

-




. following characteristics.

.+ Skill Level and Career Mobility: Careers in marketing '

« Geography: Marketmg ‘and drstnbutxon oc.upatrons s

are found in every type of locatron.

o
:

. Indl.rstry' \larketing and distribution occupations are

found in~all industries. including those involved in

production. Virtually every activity for gainful em:-

. ployraent involves marketing and distribution.

”~

and distribution span the entire range of-skill levels,

from unskilled to managemen: professionals. Career

rmobxlrty (upward and lateral) is charactenstrc of the
feld .

\ .-
\
Y

* Types of Jobsﬁ\iarketmg and distributjon jobs are )

year-round and seasonal. Often they arejavailable as

. part-time or interim (temporary) employment, and
are. therefore. partrcularly relevant to students in
school.

e !

- Life Style \farketrng and drstnbutron occupatxons ’
are found in businesses of every size, rncludmg self-.

owned operations. They include varying degrees of
interaction with . people may involve travel or not:
may require or permit flexible hours: etc. Therefore

many different life style preferences may bejaccom-

" modated in thrs ﬁeld L

. ! : \

- Relative Ease of Entry: In"a nGmber of drfferent re-
spects, marketrng and distribution occups trons are
readily ‘accessible. Few barrrers to employment exist

+_in this field. In addmon business ownership is rela-

.. tively easier to attain in this field. since capital invest-

ment requrrements are often modest. The majority of -
-businesses in wholesale and retail trade and services

are small, self-owned enterprises.

This diversity has two implications. First the variety of _
settings and activities which characterizes the field con- °
tributes to its appeal as a career choice for numerous’

mdrvrduals Second. the very same diversity and variety
offers little guidance for the organization ofmstructronal
programs

Nor do'manpower pro]ectrons offer any negative

indications. On the contrary,rhey field is growing. At least

13 million people, over one-third of t}ic work force of

.the United States, are employed in marketing and distri-
"’,butron oecupatrons “The number is growng at a more

. raprd rate than inany other sector of the economy.

ERIC-
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" The reason for this'growth is found in the character
of our modern economy. A.feature of advanced tech-
nology, the itrend of larger quantities of goods produced

by fewer and fewer people dates back to the industrial .

E The Cluster Conceptf .

revolutr\:.The trend continues to show growmg percent-
ages of workers engaged in marketing and distribution of
goods and services. - )

"Growth projections for marketing and drstnbutron

suggest that one out of every five students'in the average
classroom will be emploved in marketing and drstnbu tion.
More precise estimation techniques would undoubtedly
push the figure higher. Enrcllment in preparatory pro-
grams in 1973 was interpreted as meeting approximately
20% of the manpower needs nationally .*

The nature of marketing and distribution occupatrons

and errployment in them leads to severa! conclusions:

. Demand outstrips supply.Therefore, education for
marketing and distribution occupations ought to
be expanded to prepare individuals in sufficient
numbers to meet.the demand. )

* To increase- the number of enrollees will require
that marketing and distribution educators take an
active role in encouraging ‘the flow to meet the .
manpower demand T . : ‘

* A generic definition of the field is inadequatée as a
basis for organizing instruction. Specific occupa-

- tionsand employers st be identified and.instruc-
tion organized agcordingly.. Such a schema is essen-

-~ tial to.attract a¢equate numbers of enrollees and

produce adequately trained employees.
N - [ .
, _ N
= Education for marketing and distribution careers
must -integrate the career decision-making process
with the conLepts interactions, and skills required
for emoloyment! in marketing and distribution.

|
DETERMINING THE ORGANIZATION OF

. MARKETING AND DISTRIBUTION
OCCUPATIONS L o

i
i
|
“
‘ .
!
i

: | .

. ! s e . -
“To respond to the comclusions discussed above requires
that the organr/atron offiinstruction in marketing and dis-

. tribution be consistent with the organization of employ-

\ment*‘ on the one hand, and with career decision-making
‘processes on the other. The clusier concept provides the
Broad outline for serving both purposes. -

Occupahonal clusters are a means of grouping occupa-
tions wrth common characteristics to facilitate career
awnreness ,exploration. and preparation. An ocuup:monql
cluster thus provrdes the basis for artrculatmg progrants

M. M.r}xrcns.de Trapncli, Curiwzr Pcrsp;ctiu; in Distributive
fducz\non {Duhuque, low.r l\end.rlllllunt Publishing Comp.my,
1974\ p. xiv.
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across levels of instruction by providing the thread of -
contmurty The structure of the’ cluster pamllels the
focus of study at each level.

‘First, the cluster is orgamzed around a socral function
such as marketmg and distribution; and subdivided" into
jts component parts. This is most suitable for career
awareness purposes at the elemeniary school level.

Second, the cluster identifies the specific industries-
and employersengaged in performing the function. These
represent a basis for developing career exploration curric-
ula at the ]umorlugh schoollevel. The cluster can be used
thereby to permit studems to. explore a variety i indust-
ries in terms of characteristics of interest to ‘them, many
occupations at the same time, and occupations at various
skill levels within an industry. By identifying industries
and spEciﬁc employers, the cluster also assists educators

_to develop exploration strategies in real employment set-
tings corisistent with the principle of active hands-on ex-
pioratory experiences. . :

Third, for skill preparation, the clusler provides the
framework for developing curricula which take advantage
of related _skills or related occupatlons Students’ needs
for adaptable and saleable skills may. thereby be mei.
- Continued exploration at the preparatory level similarly
can be satisfied by including occupations at all skill levels.

Fourth, for advanced preparatory levels, the cluster

serves as a basis for organizing increasingly specialized
preparation in occupations at higher skill levels within an
_industry, or in a single marketing function.

“The Marketing and Distribution Cluster

The Marketing and Distribution cluster was developcd

accordmg to these basic principles. First, the field encom-
passes those industries and occupations which direct the
flow of goods and : services to,individual or business con-
sumers. Tq further define the field, the followmg criteria
were used: ™\

\

Subclusters are organized dround basrc consuiner

needs.

Subclusters identify industries which serve this

basic area of need.

Subclusters identify cmpluycrs vmhm these mdus~
tries.

- )
‘Subcjusters identify occupallons at different slul‘
levels wrthm each mdustry : :

Subclusters .idemify occup:rtions v each mar-

keting function in the industry.

The last criterion is necessary in marketing and distri-

butron for a number of reasons. First. the field is 50 di-

- : e -

- .=verse that the student must study it from a number of
perspectives. Second, since not every occupation within
an_industry is a marketing and distribution occupation, -
the delineation of marketing functionsi is necessary. Third,

~ a student whose interest in the field transcends any in-
~ ~dustry-and focuses instead on.a specrf' ¢ nmarketing func-
tion can readily identify those occupanons within the
functron. :
The marketing and drsmbutmn cluster is t!’uc organ- -
izeg as follows - -, i

e

» TheMarketing and Distribution Clust_er: Marketing and
Distribution is one of fourteen occupational groups
identified by the U.S. Office of Education which col-
Yectively encompass the world of work. The Markeung
and Distribution cluster encompasses’ nineteen-indus~
tries and hundreds of occupatigns involved in the flow
of goods and services from the producer to the con-
sumer. To make this number of industries and occupa-
tions accessible for instructional purposes, they are
grouped into subclusters as described below. l .

. Consum;r Needs: Basnc consumer needs are fiséd as a _
/_means of grouping the ninetcen industries in Marketing .
~'and_Distribution. The six marketing and dlstnbuuon
/" consumer needs are:

.. Business and Financial Services

o Fas_hion Merchandise .
*  Property and Home Related Items
*  Services for Personal Needs- -

. Food Distribution
» " Transpo:tation Services.

+ Industiies: Each of the nineteen industries in market- h
ing and distribution isassigned to the most appropr-ate
consumer need subcluster. ¢

\Employerss Sclected employers within each industry
. are provided as e~§amples of real world employmcnt

settings for instructional use and job seekmg e

- Occ'upations: Selected examples of occupations within. -

each industry provide examples to students of actual
marketing and distribution functions and demonstrate
the relationship.of skill preparation and actual job per- -
formarice. Occupations within each industry are fur-
ther categorized in terms of five functinns which are .
‘comman to_all marketing and distribution industries.

’

P

[

_ These functions are:"selling (mcludmg sales support., . -
activities), buying, sales promotlon m.rrkct research, -
and maunagement. Examples of occupations whichre- .~

peesent each: function in each industry are given. The
schematic representation of ‘this organization looks
like this:

: W;M"'




~ Industries . , S Functron / Oceupatlon

: b ' 1 Selling - ;

Buying . . v

___Sales Promotion ... ..
Market Research

, R e o Management _

“‘Avbareness "7+ - Exploration - . . - Preparation *"

The complete cluster dragram is comamed in Appendlk . basic consumér needs, industries and fusictions are d:s-
A ‘Because- employers and occupations are -included-in played in the chart which follows. =~ - ‘
, the cluster only as examplars, they are omrtted here The ' ’ :

[ . -
. 7
» K

_"Irrdustries L " Function® "
Advertlsmg Servlces T 7T Selling -
Frnance and Credit = " ? Buying -

’ " Sales Promotion-
Market Research
Ty, ’Ma‘nagemeri‘t

' 'Real Estate o
Home Furnishing :
Hardware Burldmg W
" Materials, Farm-apd
Garden Supplres ; ::__\
quipment. . . -

l-ood Servrces

Hotel and Lodging _
Recreatlon and Tourlsm .
- Personal- ServrceS'

- Flor stry )

’Automotrve ’
Petroleum

' y,;,refresent co
t]. e

R



7/ CHAPTERW!: BASES FOR CURRICULUM DECISIONS

The 1mplemcntatlon of the cluster concept requ1res
‘three oasxc steps ''''''
.\., i ‘ o
e -Fust the ob]ectrves content” and methods for -
e lmplementlng the cluster concepf at each level of
lnstrucmon should be sp_ecrﬁed
. Second,.ihe current educat;onal pract1ce w1th _
'respect,to the above, must ‘be-stated.
rd _
- Th1rd the actrons necessary 16 tmplement the.
o concept in_Tlight of curre;tt practice should be
Wspeclﬁed U - ‘ FEIR

O
/ '/:’ - !

‘of "entering students, and their own role in facilitating’
.. the 1mplementatlon of careér, educatron The progression-

‘The organization™of what follows proceeds through
these three basic, ‘steps at each’level of instruction, For ¥
'Drstnbutrve Educafion personnel, familiarity With the N
progress of astudent’through the carer education frame- -
work is essential in order to understand the total context .-
into which preparatory programs fit, the probable needs

is- summanzed as follows

’

Aw_a_rﬂes_s

e

Exploratlon

\\ Prepar_atlon By

\

9 —10-12._  “7  u:

10 12—=13 - 14-—FAdult.

S
!

Awareness K6 Dur1ng the awareness phase students _
o should examine how the tota] society functions. Ini-
- the context ofmarketlng and dlSt‘lbUtlon this includes

the examination-of the” key concepts and. principles .

..y -economy inoursociety. At this stage, the use‘of the

¢ examing, ield as a ‘whole,’ rather than employcrs
N and occupatlons alone :

- L . ~

" development ands :gain éxperience .in the career dej

- clSlon-maklng progess, they- sshould begln.to 1dent1f
'.'1ndu..tr1es busrness and occupations-of interest tj
'them ln addmon students should begin to assess th
'nature of these businesses and the occupations w1th
/.them in relatron 'to ‘their own interests, ability, and
valucs./A’t/the conclusion: of career exploration, stu-
dents should have developed a-fentative career plan.

L

o

:}Heparatz IO‘AduIt* Although career dcclslon-
- maki ng does not cease at the preparatron stage, this
V'-_stage represents the climdx’ of the"career decision-.
; '_makxng process. Students ‘who have made teptatlve
career decisions to pursue a ‘career in marketlng and

ERI
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L‘prOr'ation '7'1 2: As students progress in their'o'wr.' '

d1stnbut|on enter tlle preparatron stage to obtarn the :

db { C ’ SR
“at this's age is orgamzed around the 1ndustr1ﬂs employcrs-
and occupatlons in the fleld S

_‘»(such as- exchange) which form the basis™of . the'~-~

’ cluster corr, sponds to basic consunier needs. Students o

: ‘cope w1th h1s/her world.

. lmportance‘of 'thc'Awareness Phase

~.do_not exclude: earlier ones. The emphasrs changes at"

E and continue to. explore and may do S0 tlrroughout
‘therr careers. :

| 1 1

1

i

SklllS necessary for emnloyment Therefore the content

J .
The phasesrn thrsscheme ie Awareness Exploratron -
‘and Preparation, build one upon the other, Later stages ~

e,

each- stage, but- all components are present, Thus, stu:
dents at the preparatory level are .still becomrng -aware

Marketlng and- dlstrlbutlon cducators must therefore N
be fully famrhar with the: characteristics and outcomcs .
of each phase. Thesg are examined in turnin the Scctlons '
which follow. "~ - " N . L

..cAREE'R AWARENESS

) .o N ; "'::___' o
Career aw\arcness curricula seek the basic outcome of
developrng a youngster s sense of self and thc Zlblllty to -,

PR
<.

I -
Marketlng and dlstrlbutlon educators should c)\amtnc'- .



- the awareness"phase \because it represents- the prerequi- . . = Students will- deVel'Op respect for mdtvrdual
sites of marketing and drstnbutron education in a career . strengths roles, dxfferences and. contrrbutrons

v

development framework. It provrdes the foundation for o ) ey

* i

reer preparatton by grvmg students at an early age the - Learning Ob/'ectives are: o . oo

{"* - e

o opportumty to examme and explore the economu. princi- . :
ples of socrety It increases-students’ awareness of the ¢ Students wrll understand t‘te mterdependence of
:-'World of: Work Educators at th preparatory level must~ people, especially " in their. economrc roles as'
: '_assure themselves that these prereqursrtes/have been met . producers and consumers. e
by ‘students entermg the' field of marketrng -and drs~ . L ' S )
. - tnbutron e _ . : ) . +, Students wrll be able to defne the bases of trans-
. ' [ _actions. N o e :
' Rationale.' ’ . ‘ ' : ;
¢ T '+ Students wrll understand the t.oncept of an
“Students K-6- are concerned with, and 1 receptrve to : occupat’ ™ qnd apprecrate the worth of work.
o the world around them Their needs mcludet e acquisi- '
" tion of a sense-of competence "nd a positive se f-rmage sdents il deyelop consu_mer decjsion~makln‘§
. ) !

Learmng about how socrety organwes to satisfy basic - .skllls
- human needs and the roles that different individudls - play - : : -
" in fulfillment of: those needs fis: compatrble wrth cultl- : . Students will be able- to 1dent1fy occupatlonsf

vatmg respect for iridividual dtfferences and recogmtlon _°° which sefve conSumers :
of personal strengths. - S . T . o

_ Students’shouldmnderstand the mterdependence of . "Conten't' L
‘people especrally in their gconomic roles as producers . S :
; Vand -consumers. Since marketmg and distribution’ repre-. . In order for students to examme the/fundarnental,f
“* sents the economrc transactions in our society, students - pnnCrples ofmarketmg and drstrtbutron they must Under-"
should also defne the bases. Qf transactions upon whrch »stand “that economic. transactrons 1nvolve ‘the exchange
marketing- and its occupatrons are burltt L v ,-r' of goods or services’ between two parties. Thrs exchange.
~ Part and parcel of the career educatron schema is stu- ‘process is based upon the demands of each ‘individual for

dent understandmg of the conceptofan oCCupatron and certain goods -and, servrces The quahty ‘and kinds ‘of
apprecratron aof the worth. of, work. An examrnatron of - goods and services Wthh individuals- purclnase f.lepend
" -marketing activities from the peispective of the consumer upon the amount ofmomey they have °ﬁd their personal
o provides the Student wnh this overview' ‘and 1ntroduces re quirerfienits and desires. To:satisfy these differing needs
ffhun/her to. decrsron-makmg skills. Each of these objec- . amd-priorities. in oux sdciety, different. but: complemen~
- tives will be impuriant {6 the student in making a decision ~ sty roles are requtred of society’s’ members. The imper-.
about a- future career in marketing-and distribution, in wmce of each individual and the. contribution he or she .
g prepanng for a career m this feld and asa by-product makes to the total society is thereby emphasrzed o

. m acting as a.consurer. -. £ - . The structure. in w‘uch society, ‘operates, and whlch'j'.
- Therefore :career_education; at ‘this leveL emphasrzes - »marketmg and drstrrbutron occupatrons exempllfy, de- L
‘ ""the unportance of Work the rarige of occupations in the mands mterdependence of people-in all relatronshlps In‘ s
. :world of work, and. how society- f.mctxons Marketing_ economic exchanges -each mdrvrdual is dependent upon
: ;‘and drstrrbutlon activities are mcluded in each of these. others for his'needs and wants. Iri our complex socrety,‘ _
"' Theéy are found in almost_every aspect of the working the failure of any. major group to’ perfonn its functron s
’ 'f,World and sthey reflect . the basrt: economic structure of slows or halts the entire: économic prOcess e
' v'the socrety - " - . ST In summary, a -program for -career. awareness rn'
: 7 ot . : '« markering  and distributionshould include the concepts

’_'l‘he ouléomes of career.awaresess are: - described in the following. pages. “An -awareness and

ek L knowledge of these:concegms givés students a“basis for
Stucents will develop « sense of-competerice by waking career décisions ine=iligently about ithe ﬁeld of
recognizing their own suemgths.. . arketmg and distribution. /. _: .

-Students will develop'positive"self-in’t:age'_‘s’. ‘

-y

ERI
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”CAR'EER'AW'ARENESS' S
K]NDERGARTEN GRADE 6

H

concsns B U

‘ .-Exchange ' B

The fundamental economrc transactron mvolves the
" ‘exchange of goods or services between t}}e two partres

1
vt
i e

The ind wrdual partres toa transactron ‘determine the”.
: rtems and amounts that are equal m value to exchange

Hzrclrase as Exchwrge' . o " ' _—

: o Purclmse i our modern economy is tundamentally an
'emchange traffsaction. By t adrng money for goods

toatransactron RN [ /

I
| RATIONALE
N S

. I
- . ) . g; { L . :
Chrldren must understand the phxlosophrc background
of the prrncrple of exchangeas the basis of econ mrc hfe
" On a.simple level, tlie concept of sharing i i$ used' to tll‘JS-
trate the principie; on 4’ higher level, chrldren understand

.and semvrce‘s and vice versa, the process of exchange is

srmplrf'ed

‘Y

IIDI'fferences in Needs and Wanrs o , :

e

‘\v\’hlch are simply .desired. What one person needs,an-

not o . \ ~
- R . \

Y

ERI
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Not everyone .agrees -on whrch items are needed and

other may not; wlrat ong person wants another may -

¢

the principle by the: realization that’ smce people cant
prov1de for all of their needs alone; a means of’ exchang

have shared ‘toys+ together ,have been mtroduced to t}us

S B
Chlldren mus un erstand the varrabrhty mherentﬂn the
“principle of the' “’farrness of an exchange Chrldren leam

A
that fairness: depends toa large/ ey&%{lt on’ ‘the circym:
' stances, of the trarisaction: the extéit of need, the availa- -.

bility - of thie item, and so forth' Q!Mldren who at snack
time'® school tridie potato chrpsi‘or cookres and_reject

: standard’hze valye and that it-ifrees a persbn from the.-

potat. chipss for cazrots are famrlinr w:th ‘this prmclple — _

°

!

\

Childrerr sremist undx:rstand the role ‘of monJy in meetrng
‘needs and! how it plays a role related.to the barter sys-
tem.: They, lean that money. serves to] 0 jectlfy ad .

tempora‘[! mﬂimtmts of the barter symtem Most children

‘receive il\gwances and have a 11rmte¢azmomt of personal _
" experzznce with money :

,
3

1

\

Ky

i

c
-

Childrer must learn fo “distinguish between needs:basiic:

“and wrefore that needs, in ad

. on the age of thw child, he/she
tinguishing neesils-and wants, bu
-ferentiate the « czmgsness of hunger::pangs'as opposed to
 feelings of {Hisugion at not bemgmb]e to get a toy that

~

L

to hum.... su,vival (food, shelter, clothmg,medrcal cantth;
and wants which make llfe\more plea ant or.more.con-

" venierst. lutey ikzm that’ crrcumsta ce ranUence need

 They exylore vavidtions in materral
© ament, and ciimugestantial-factors such as- age Depending

is very-muich waanted

may have difficulty- dis-

on to. wants, vary.
sues due to temper--

témost chrldren can dif-

s

-

. ing'goods and services is needed Any two ch/rldren who "

S
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i The 'Chm'n of Economic Depénden_ce' ’

CONCEPTS'

. Priorities in the Desirability of Goods and Services

S'rnce few people have enough money. to buy every-
'thing they want, they make choices'among the goods
and services they purchase, based on which are most
unportant to them and on the amount of money they
have. o - .

W E T

" Occupkzti’onal Drfferen,tia,tz‘on o - ,

‘¢
K

Since rt 1s 1mpossrble for a person to provrde all

- the gbods and. servrceshe/she wants and needs by him/

» _-herself pecple specialize in, the goods and. services -
+.-"they produce: These are still drrectly bartered in some -
" parts, of; the world, but most often money is used asl-‘

“an mterrnedrate tool of exchange o
. [P - .

.+

771e Impalrtance of Transportatrorr

Smce producers and consUmers ofte'n do not live near

_each other, goods must Be'moved from the one to 'the
other, and stored untll they are needed )

LA

H

Y S W

. Producers people who- perform rntermedrate func-
.tions, ‘and consumers are dependent on each other
The chain is broken if any of the three fail to pcrform
_ therr functrons .

st
N
B

- : that the list of accessible items expands and contracts
with the funds available. Children are constantly obliged_

- operate’ smoothly, all partrcrpants must. cooperate with -
*-each other and fulfill their obligations. Discussion takes "

. consumer boycotts, efc. Most children have had, tlte‘ex-

RATIONALE

Chrldren must understand that they have a sense of v
priotity in the things ‘they want, because they canpot’

have everything. They evaluate the comparative impor- .
tance of two items if only one is-affordable, and realize ’

to work with this pnncrple, as they learn that they can 't
have all the toys they see. .. . g

Chlldren must understand the functronal srmrlarrtres and -
drfferences between the barter and money systems '-Tl '

talent ag _".strength etc. Chrldren a ‘.famrlrar with: thrs _
pnncrple‘to the extent that they accompany ‘parents to -
“the- supermarket for food the toy store for toys the
. bank for’ money, etc R o R
. :".'; .
Chlldren must undefstand that wrth the use of money as
an impersonal facilitation of exchange “the dehvery of "
goods is correspondingly rmpersonal and that some. -
peopie ‘provide the . servicesof transportrng the goods -
~from. one producer/seller to the consumer/buyer provrd '
rng temporary . storage if needed: All rntermedrate func:
trons such .as trucker, retailer,and- advertrser are dis- "
ussed All- childrer are impressed by. enormous tractor- | ©
trarlers rntermrnable frerght trains; car- Carryrnb trucks
and S0 forth : . e, NP

Chrldren must learn that for economrc transactrons to

into. account a “variety- of factors which can break the
.chain: failure to”produce poods, or_the productron of .
goods consumers do not want,_natural drsasters strrkes o

perlence of going to a storé with their parents and._ dis-
covering that the’ desired item has been sold dut or, was. -
not delivered. Some children may have bee;n affecte'?] in
one vyay or another by strikes. Co R

PR
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CAREER EXPLORAT[ON

establrsh their identity and expenment-wrth a variety
ofadult roles. To smooth the transition from adolescence .
to adulthpod, from ‘school to work, students assess varr-
ous roles and career opt]ons in terms of therr mterests
i abrlrty préferences and life style choices. ,
- Career exploratron is divided into two phases. lnrtral'
L exploratron is targeted at the selection of. occupatro
. vﬁelds for further -inquiry. Indepth exploratron is aimé
t the’ formulatron of a’tentative. career-plan. In tlus
udents synthesue their career decrsrons to document
caréer-and occupatronal goals, and alternative meanSJo‘l‘
achrev _them. A _career plan is not a;statrc document
» but rath -a dynamrc concept which helps an rndrvrdual
structure the contrnurng exploratron af hrm/herselfr and
. the world-of work' : '

-:"

e
: -

‘mpmt\\ce of the Exploratron Phase o i,
A W L E
: lt is imp rmnt for educators in m:uketmg andzadrstrr-
butron to examme the. exploratron plnese because it JSrd
: rcrocosm of the " ‘entire. career”education stheme and
the ‘one which rmmed:ately precedes caréer preparatron
‘1t is.in this phase that:students apply their carger de--
crsron-makrng skills tmspecrﬁc industries and occupatronvs
to"decide-whether or not to pursue. training fora career’
in markeung and distrabuticn . The quality of the decision
hasrmgmfcant rmplrcamons for marketrm_gand distrghution_
educauon Thoughtful career selection bystudents will
S ‘substantrally alter recmrtment and em'ollment intto: Dis»
-~ tributive Education programs and will affect the content
-of instruction. Career preparatron programs must be able.
" 'to meet the career-goals ofenterrng students

.:s‘

JUNlOR HIGH SCHOOL 7-9

\

Raltlomale

Lo Adolescent needs at theJunror and Seriior hrgh school
levels revolve-around the search- for rndependent rdentrty
This process is often tumu]tuous dnd-involves the adoles- -
‘cent in expenmenta iion with alternatrve roles as a means
ofpreparrng for adulthood and sometrmes in the rejection
-of *adult " roles as a means. of assertrng independence.,
Energres for- leamrng are often; drverted to this important,
: matunng process Therefore career education- at this
- level addresses the personal rdentrty formrng needs of

students in relation to career optioiis:

T ( Thrs requrres self-assessment ‘which shouid, on thee
~_one hand,.encourage fantasy as a way of £xperimentinzg
d vwrth identity and with career ~options. On:the other haxd,
to- assist students to begrn to. perform ‘adult” ‘roles, e
- realrtres ‘of carcer optrons must be recogm/ed Adoles-
‘ cence is a lransrtronal stage ‘when. fantasy yrelds m

Al

\)

Aruitoxt provided by Eic:

[l

/ at this stage must relate dmectly to adults in expenment-.
L rng with different roles. Therefore, eyewitness and hands-..

y

: ./ ‘.-' \
e
‘Career exploratron currrrula assrst adolescents to”

reality. It is rmportant for students to begrn evaluatrng:

- .their own interests, skills and valies against real world

cjonsrderatrons in-order to so[rorfy therr growmg ‘sense of N
identity.’ '

" " The methods used in this process should be surtable L

-to_the content cf the search and its dynamrcs. Students"'

on strategies-of communrty exploratron should be em-vv,

“ployed. Studentsmust obtain first-hand 1nformatron from s

marketrng and distribution employees and employers -
- The ‘process, of establishing: identity prelrmrnary to S

: assunung adalt roles is.closely’ related to the educatronal o
- choices students 'face i planmng for, senior hrgh school..-

" and bey0n¢ In ja very real sense,"these educatronal{

Thie outcomes °f cazeer e)iploratlon at the- rntermedrate'-"':‘
. and_]unror hrgh schoml level are: . : R

chorces are caréer choices, ‘because they affect future
career Options at a. time when students are still formu- <
“lating who they are and preparrng for who they will be ;

“ .2' SLL I

Students will; accept ‘or dm:lrne preparatron in ;
_marketrng and @stnbutron careers

. Students wrll-establish.- realisti_c e_xpectationsof
- self. SRR g ’

b e .
<,

+  Stadents will .:rsvelop a. tentatrve career plan in- “
' marketrng and: arstnbutron ’

Leaming‘Objebrives are: i
ot .Students wrll be able 'to use technrques for self '
. assessment SO e
Students will acqurre knowledge of. prrncrples,'
- industiies, funrf-ons, occupamons and charac-

o terrstrc skrlls in marketmg and mstrrbutron
7

Content "~ : - - o 0t

Career exploratron should broaden sﬂ.fudents horr/ons

" regarding  both occupations and their own potentral
- Therzfore, the exploratory experience: should develop
- in stmdents the techniques of self-assessment and occupa- -
~ tional analysrs These technrques provrde the foundatron

" for career planmng Self-assessment is:a Lontmumg pro:

- cess- necessary fer individual growth and satrsfactron It

rncludes the examrnatron of. one’s mterests abﬂrtres,

- “values and lrfe style preferences In career g}lannrng, this ;

self-assessment process s coupled ‘with: (occupatronal
"analysrs the process by which occupatrons"rme exa'nrned




Lo;determlne charactexistics requirements and satisfac-

« uires that students explore the many types of indus-

hether: students <choose marketing and drstnbutron or

: rbution Wty ko it mmjake” such diecisioms
fabout any, field at any timerin:thmir own’ deVelopm.ent

/iThe combined result of testing une’s own stremgthsand .
nterests against the tasks and responsibrlrties of occupa-

ons contnbutes to a carger decision. | -

jted to a single decision.. 1t mcludes rdentrfylng por
“tential lateral and upward movemeints which fill ithe indi-
,vxdual’s needs It also demonstrates that there:is more
“than_one way to achieve the-same: ¢areer ‘objective. im

v ests abthtres and values. '

Thereforq, the’ content of cxtreer exploratron ‘should

._mclude S o : AR
“~' - * " theimportance of careerplanning - '

-
£ c77 e . the importance of.educationand tr;nrng
. F N ' R . e . - l" . l)

" theole of work in in"dividual_dEve'lopmen't_ :

i o

ERIC
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~To apply this process to a deuslon regardmg fur-_

usinesses and occUpatrorls in marketrng and. '

Therefore the process 'shquiid.enhance their ‘ability "
ot only & make lmportant decisions regardlng marKet-

'Students ‘must ‘ynderstasmd- that - thrs'process, is: not _

- order toselect a career ob;ecuve whrch is .meaningful,
- attamable and satrsfyrng, rtnsxmportant for-students:to’.
'“’recogmze that the career pattlrshould reﬂect thelr inter-

16

distributiort’ 1s/worthy of cotssiderable attention. In the
- diagram whrch follows, the processes mvolved in’ the
--career. exploratron curriculum .are related to the final .

d ., the role of work in satlsfyrng phySrcal and
psychologlcal needs .

. s

techniquesofselfassessment . S

. K "
* _ economic Concepts fundamental to marketrng
and distribution

. tasks and responsibilities of occupations e

s

skills 'rectulred for performing -occu'pations .

.

the skrlls common to the’ majonty of occupa- | -7 - ;
‘tions wrthrn the fieid - < - | it

e i
° !

.o specrﬁc edqcatromanﬁltmrnmg rcqurrements for
occupatlons }\ : PN

- types of envrronmer’lts in. whrch\these occupa- ,
trons are perfornm:d ; :

I3
¥

sty]e Lo . . ‘ : T

- levels of responsﬁnlmes for dtfferent work roles

/' .

N factors that comnbute to lateral and upward
< ‘mobility wrthm organlzatronal structures of

these occupatmns

. 'entr'eprpneurshntpr 4s .4 career 'optiort. -

‘The coritent, of care=r exploration .in marketing and

goal of makrng a careertplan
( - .




RELATIONSHIP OF CAREER EXPLORATION
T0 . S
- CAREER{PLANNING . | . o
GRADES7-9. . SR

EXPLORATION i o

- A&sess lmpact of Personal Values and( Llfe Style Prefer-
'ences m Career Choices . - - ’
\‘ .Thc' Agwsts ., oireer chos

;q terms of personal
needs includes: o : )

.

e éontfibution of wor'k to persmnail’ satisfaction
e . 1nfluencc ot coff-the -job dcmzand.s on ou:cupauonal
' holces ! -

e

‘sumers

{ -y

]
"

' Each student. nﬁennﬁes lns mnrests abiifties_ amd
i.-'values.ThlsmcludeSo B T

..4

g abcu( it, e

.

.determining prefercnces for workl.lg wxfh Deople
. 1dcas or thwngs RARNE

E wm’n 'people, ideas and (lungs

w

" iderdifying product“prefe:rcnces-

'
P

f conomy .
A

The rode of markenng and dlsmbutlon is_studied-
“\from the point ofvlcw of: S :

exchange .
v - Co ) - ) Fi ’

[

chanmels of distribution’

®

Ty SR P

ERI
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'~>:exploratlon oﬂ" valués i in tenms of nghts dnd re- .
‘ .j“"SponSlblﬂltles df employees cm\ploye:s and con- -

-determmmg prcfc;ences for ways of 1ntemct1n-v

xamme ﬂne Role of Marketmg and Dlsmbutlon in- the )

| CAREER PLANNING o

' An essennal element in, career planmng and one e that is:

7 An cssennal element of (,arecr planmng is the orlgomg o

,'-”dremmg.a‘wout the .uturc asewell as bemg n"ahsm.

'
¢ - . e

ongomg is the process g{/‘«ssessmg caréer choices in-terms: o
of one’s values; life style preferamces and, neads for per~ .-
sonal satlsfactxon Only in this way czn the tiotal “self™
- be served and career plarining madér meammgfuﬂ '
, o . > ;

e

.process of assessxng ‘one’s - personal preferences, and..”
-1denm"y1ng one’s capabllmes ‘This process is. camed on
throughout career planmng :

A -career plan ‘can'ndt be realistic or meaningful umless .

+ this process occurs:.By- conducting this dnalysis, one can

« determine his/her prefererices for a/'working environ-
ment (an issue often underestlmated il career p‘lan«
ming), . . : :

L

. 'begm 10 1dcnnfy approprlatc ]Ob matches for }us/her . _b
.. personal satisfaction.- ~ o

[ E N i Lo e
.‘:‘. ) : - .
An tiaderstanding of the total environment nécéssitates a.
study ‘of the role ofmarketmg and dlstnbunon activities - -,

“'in the economy IR . L Cea T




h EXPLORATION

CAREER PLANNING
/,
) ;ldentrl'y Industnes Functlons and 0ccupat|ons whrch _ , o
) Compnse the Freld e . ;- : o
,The ﬁeld is viewed from several perspectives: ;. To reach the ultimate goa: of making a career decision,
EEE . . ..« / - . and ‘preparing a caréer plan, a funneling process must
o * marketing functions’ ’ B / T occur. To get an overview of the total system in which
. ) e T ) X / : / ~ one will operaté one must “get.a feel for” the environ-
“w -+ industriés in marketing and distribution -/ ~ mentin W'hich:he/she might Work._ . e
) “« businesses within.the industries o /o An understandxng of the total environment includes a
P T S comprehensrve view of the lPdUSIl’l“S and busmess
© '+ occupations by function and industry / o 1nvolveu in thesystem R -
S the consumer/" - ;
) Emd Out thc Basic’ Prrncrples of the Syste - L . o
/ . A . . ' T e . H
Basrc substantrve concepts of markerng and drstnbu- Before one can effectrvely pursue a career he/she slrould
“tion: - B S .- .lnderstand the fundamentals of the sysfemi.in which
e DR L - that career.would operate. ‘In this way only can the per~
.= exchange j’/ p son 1ntellrgently EASR Ly .
* amarket - . / S e .2y determ1n° if'it is a field he/she would be rntercsted in .
Lo e . ' o , pursurno asacareer and e, v -
* ‘marketing functions S SR & g = SV .
L e T . e b) identify and comprehend how hrs/hercareer mrght ﬁt' e
: . = “marketing system - /o o ‘ ' 1nto and iriteract wrth the. total system
. _competition a R -
- picfit .~ " P - : )
, o . ) pr— [
T \.;’:: . ) » o i : .
-+ ‘channels of.distribution . - } - ) g"
o t’orms of/ownership’.
'dentrfy O/ccupatlonal Charactenstlcs of thé “Field, - - S Sl ‘
L lncludngequnredSkrlls R T Lo S _ o K
R Basr/ charactenstrcs assocrated with th:e marketrng h An understandrng of the total system in whrch a career
. ” and drstnbunon system‘ : : , . _ o mrght orperate includes; not.on]y a:knowledge:of; mhe,wb

. o . . ..stantive concepts ‘but als an ‘understanding:of. ‘omera-”
"'-’seri/'ice' . . tional ‘issues associated 'with the - system A person -
S Do el seldom works in avacuum especrally in the’field of:mar- -
*/ « recordkeeping” - e L O ketrng and drstnbutron ‘Therefore, an apprecxatron/that

o ' ' " . . selection of a career-choice shouldiinclude considezation
E of how the total system interacts i imperative.. ’

/. . * money management

o

ERI!
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'EXPLORATION. ~ . '
‘Identify the Type of Occupations in the Field and Their

Chmcteristics and Activities

Each student studies in depth occupations ofrmterest
The study rncludes rdentrfyrng .

t

* job tasks and responsrbilities

s - educatipn’and_training_required for job

“
t.o-

_* promotional opportlmities.‘_

- COnsider Career A;lterna'ti'ves'j
The essentrals for operatmg one's own busmess in-
clude : -

3

a . - TR .
e ' - '

i+ the elements for effective business planning’

e 'tﬁe_su'it'ai)iiity ofentrepr'e'neurship for oneself,

,_"4

. f_ldentrfy Different Routes to the Same Occupatroms

Tty . '
t

A y\lternative routes to'career goals include:

‘= concept of career path

S relatio_nship between education andrjo“bs

-

. relatronshrp among jobs.

I

ldentrfy How to Secure a Job -

The essentrals of 1denufy'ng, secunng and ho]rﬁrmg a

' k"-,"_.__.Job: T VL
. locating potential job openings D ~
- arranging for the interview -

-~

« preparing for the interview

*"holding the job.

~
n
v

ERI!
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v .'assessing the chdracteristics of entrepreneurship '
. 2. tn

CAREER PLANNING -

STy

To, further refine the process, one must ascertarn the
specrf'c énvironment of the career. "That. is, there are . |
characterrstrcs specrﬁc to occupations ‘as well as_charac-- /
steristics associated with fhe total system and, the busr--'

nesseswrthrn tbatsystem : o .

-To accumphsh this, the mdrvrdual miust learn as much
about the occupation in advance .of making a career deci-
'sion -as p0551ble This requires first-hand observatro** in* |

real-w0rld semngs - . L
g o

ESN

- As part of assessing one ' rnterest in workrng in' market!’
_ ing one must look at alternative tgutes. One such route;, *’
~-‘especrally "applicable to marketing and’ drstrrbutron ‘1s
' »emrepreneurshrp, pervasrve and a{tractrve to mény peo-- -
ple. Its advantages and drsadvantages must be assessed

- There rs more than a srngle way to- reach a goal Educa- :
tion; training and eXperrence are different compc/Jnents
Career decision-making must rnclude cons:deratrons of

alternatxve routes

.

A process which .occurs at various points in career'plan-.

ning is the process' of actually sécuring’ a/;ob This in- .
r goals

volves rmplementlng one’s plan to realrze c/aree

4 “ - CE.
! . —_—




" EXPLORATION .

o ‘Mzke évCa.reqr Plan :

1 i

" careér objective . - \
v . * -education or training desired
A . . ) . .
*. work experience: required or desired.
Leo# L )

Aruitoxt provided by Eic:

The major elements of a career plan include:

CAREER PLANNING
Cvarefer planning is an ongoing process.A A career plan is a

flexible document which serves to §tructure career
exploration, : : -

.
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Ratlonale S . —. _ . ' ' ) "‘} -

: Older adolescents at the senror hrgh school level are .+ . Students-wili be.able"toide_ntify careers in mar,+ - ' .
haracterrzed by the need to conﬁrm self-1dentrty, to ) keting and distribution which interest them. ~ '

: efne ‘their place in the larger society. Many adult. . Content B

ehavrors and’ pnvrleges (eg " driving) arej available to - _ : ' . _ -5
adolbscents at_this level. In addmon the relatioriships “..Students at the senior highschool level share the same’
"’be'tween 1nd1v:duals operate at-more tomplex lévels and - need to. broaden theiz horizons-about their own potential =

o}ng more dunensrons as the scope ol\actrv:tres (includ- . = and occupations. Students who_have elected _however,
‘ing employment dating, etc.) increases. \b o ' to defer preparatron ‘for enmiployment. until completion’ -

.. Conventional curriculum orgamzatron ysubject areas = of hrgh school, may be assumed to aspire to higher level
for adolescents pursuing anon-vocatronal course of study * occupations. Therefore the exploratron of.. marketrng .
gconcentrates on development of . cogmtrve slqllsuand" and distribution “careers focuses on management levels -~

f-,'vknowledge of content areas Secondary subjects are _' and includes the role of management and the inﬂuences S
morelrkely to support leaming of adult behaviors. Typi-  ~ and constraints“on decrsron-makmg lnfluences on’ decr-
cally,: lrttle attentron is devoted to assrstrng Students to. .- _fswn-makmg include -the charactenstrcs of\ consumerS'

g-place in. the adult- world athough suitable ‘This requires - ari- examrnatron of the’ ’means by wh1ch‘
dping so are plentrful Crrtrcal dgment about _ '_lnformatron about’ consumers ‘is obtarned _nd used in’
O modérn socrety is a° means of testrng ones own' rights, = decrsron-makmg Consumer behavror also mvolves group_‘,

: respon51b1htres, values and beliefs. This can be ‘accom- _organrzatlon for protection’: The role of government rn s
N plxshed at, senror hrgh school levels o y protecting the. nghts of: businesses and’ consumers is.an .
: - R : % .  important influence on marketing and distnbutroln Stu:
. Therefore'the out'come of advanced exploration’is: \ - ‘dents should assess theu own beliefs about the relative
o : . Tights and responsrbrlrtres of businesses and consumers.” -’
. . Students will be able to deﬁne adult roles and i -..\'; A basic scheme for stressmg marketrng prmcrples and
responsrbrlrtres« g S\ “issues in academic curricula ‘revolves around the-relatron-‘-. s
L slup between marketer, consumer and govemment ‘These =
are”topics commonly found 1n a. vanety of sub]ects in_ -
. - senior high school. Requrred hrstory courses normally
+~. Students will idén rfy*the relatronshrp of market- devote much time to development of mdustry and growth 4
ing and’ drstrrbutron systems, functionsand occu-;  ".of disttibution channels,growth oforganlzed labor regu-
.patipns .to structures proccsses ..nd problems in - latory activities of the federal govemment and Iater"
* the larger socrety " ;movements. for consumer protection. Thesc represent
- / surtable points . to expand the. curriculunt content to
emphasrze current issues in marketrng and the présent S
‘posrtron of govemment marketers and’ consumers. . - '

beammg Ob/ecnves arc"

Students wrll artrCulate the roles and responsxbll
ities of consumers

Aruitoxt provided by Eic:



- CAREER EXPLORATION
‘_._3GRADES 10-12 -

.. The Role of Marl(étingfin Society
S T ) ) .

* * Businesses have economic objectives._

"'+ Businesses compete for consumer dollars.
’ ! .
b
Marketrng is rnstrumental in achrevmg busrness

oo T L

-‘_ebjectrveT S -

".-"'TM_arkct'ing,‘techniques have non-économic applica-|
'tions. :

Marketrng actrvmes strategres and techmques
- cover a broad Tange, including- 'reséarch .on con-
sumer behavror advertrsrng,drsplay credit arrange--

sumer dollar

e Marke't,ing Systems

I Channels of drstrrbutron are numerous, selectron of”-

_part of a marketing decision. Marketrng f‘unctrons in-
clude buyrng, selling (rncludrng sales support - activi-
tles) salcs promotron markat l’csearch 2itd manage--
ment ’

1

A uiToxt provided by exc [l

I’
Do

o ‘ments Marketrng is directed at securxng the con-

"partrcular channels for a given product or, service is -

RATIONALE

N ~

The role. of marketing in society is an essential compon- . -
. ent for understandmg how our free enterprrse systein’

-operates. Students in' these grades often come into con-

tact with the pmncrples of free enterpnse in their courses’

in history,. ecomomics, and Enghsh They learn about the:

relatronshrp between marketrng and the economy seen!

in a brs. .ad perspectrve and,betwéén marketrng and a de-

taded understandmg of its. xmportanCe to particular busi-.

nesses. While these concepts are firaportant for all'stu- -

* dents, those who, in_the "12th grade, decide.to contrnue
~in.business studies. at the postsecondary level ‘will have a,;-

solrd body of kncwledge about the prmcrplcs and func- o
- trcjls of marketing on whrch to base therr future Studies,

& Co : .

t

Marketrng oan ble seen as a set ofrnterlockrng fu\ncnons
‘all of which must mesh smoothly together if the- goals of..
marketing and distribution are ‘to be met; This concept

- can be taubht in mathematics, cIasses (for example takmg
given ﬁgures for production and overhead jexpenses an \ﬁ ‘
varying. factors.such as distribution channels, unit. cost, & et
number of units sold, etc.:in order- to arrive,at the maxi- \ 5

=~ mum product. figure), in. preparatory classes (for exam-"
ple, studying the functions of workers 1n5pectors, ship- "

! pers, retailers, eto., to see how they fit tog’ether and how.-
. they ‘sometimes do’not}, in. history clas‘.ses (how these °
systems ‘operated ‘in: the past in.other parts of the world
and- their influences on historical : events) etc. These =
concepts may-take a- r.heoxrctrcal and /ot practrcﬁl approach o
in order to best meet‘'the:; needs of students continuing in -

’ educatron forbusmess and of those who wrll enter other ;
ﬁelds L ]

" . i .
- S .

i e

it




. ~~CONCEPTS
B Consumer Popul'atiens .
Marketers del"m. consumer populatrons accordrng

to keycharacterlstrcs, such as age sex, 1ncome etc.

; Bl . .

.z Susceptlbrllty to drfferent mfluences on purchasrng
behavrot rs thDUght to Vary with consumer charac~
. terrstrcs-. hE : .

-
e

Marl\et research is drrected at 1dent1fy1ng consumer
behavror dnd - influences;on- rt""‘T clmlques of

arket research rély heavrly on sdrveys of con-
sumers through personal and’ telephone 1ntervrews

, _':_developrng ads characterrstrcs of percEptro n '(color
. attention span, mo ) ent) whrch are srmrlarly
"'used in developrng a(

K

,‘Consumer'B'ehavior L ,'

Consumer purchasrng decrsrons are 1nfluenced by
pr1ce credit, convenjence, quality,and less tangrbl

vrce wrth‘ status or. other concerns.
R :
Consumer responsrbrlrtres include evaluatron of
qualrty in individual purchasésand extend to action

h ," in the interest of all consumers 1
““through  reporting of defectrvc_goods, fraudulent

.. practices, etc. "

clude direct’ contact with merchants, commumca)
tion with assocratro‘ts of busines$ " persons, with -
local regulatory agencres and wrth publrc med1a

SelfProtectronandSelf-lnterest ‘ ' :

Busrness and consumer groups seek the1r own goals
cand’ protectron of their rights and interests through

- joint ‘and conc rted actron in tlre form of:
l

e trade associations
Tt A S

- Iobbying,

consumer organizations.

CRATIONALE . . .

_viewpgint sheds light on the other Students learn why
* and how our psychologrcal needs and desrres unaware cf
-them as we may be, influence. us to respond to advertrs—
‘ing approaches Seen in a larger ¢ontext; students learn
-about socrologrcal aspects of consumers as-a group, C0n-

" sumer cha

This'topic is concerned . with™ ali aspects.

_factors, 1nclud1ng associations of a product or ser- ..

d-businessmien -

Tae Opportunmes for 1ndependent consumer actron in-

\for their influence - upon -specific segments of s \crety,

N ‘of consumer and :
+ deals specrfcally wrth busrness an&w
:terest groups; “4n understandrng of the functron and im<

Studying consurner characteristics is valuable both inher-
ently, in what we can learn about ourselves as present

and future consumers, and as an 1]lustratron of psycho: -
logical .principles descriptive of all: human ‘beings. Each

mutng marketing students may need to understand’ con-

lhrcs and techmques such as market re-"*
search in! greater detaxl but all students beneft from thls
area of study

jt “‘caveat.
: ultimately- it is the responsibility £f the con-
he/she pur-

ernptor’:
sumer 10 ensute. that the goods and ser;Vrce

e'has to the consymet 1 these areas sand from
i as the serres of evaluatron an{,

it our complex soc1ety Ih°y learn about the advantages
and drsadvantages of specral interest groups and’ th basrs

ch as government,or upon publrc opinion at large!, Stu- s
ts learn about the avenues-open to specralrnté{est
“to 1nfluence areas of conce,rn to them such as

portance of these groups in'our socrety is obtarned
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prcducnon and:sale of a product). All businesses

fequire managers who are skllled (often profes- -
‘snonal rsonnel—f -

LT Management is responswle and accountable for its

decisions ‘to different groups. of pecple. Stock-

holders -hold-the management of a. company Tre- .

sponsible and-accountable for a firm’s profitability.

Increasmgly, society is demanding of management '
» responsxblhty "and accountability for actions whxch S

: lmpact on the publlc good: . ¢

. -._-Planmng and momtsrmg techmques are employed

"~ by managers or ‘systematic orgamzatlon in order

toward that.objective. = o .

S [

"Goyernment plays a maJor ‘role in regulatory busi-

~-ness practices in  theinterests ofbusmesspersons and
cf society-as a whole. Knowledge of government
regulations is"an essential prerequisite to operating

. abusinessand 3 workmg asan employee

:.\ . e

* . Management is the orgamzanon “of resources (peo-
ple, things, money) to_accomplish a fask (eg.-

to achieve an objective and to monitor progress -

. RATIONALE

i 7 h

Organizati‘ons_.of all types require managément functiens
to coordinate’ different activities inside the organization

" and to coordinate the interaction of the organization and

elements external to it. This 'cdncept requires the student
to understand the pripciple of the responsibility chain:

- who; in 4 business, is responsible. for what area and to
- whom. Management is seen as the group of employees
- who are collectively responsible for ensuring that corpor-

ate goals are met in an efficient, effective and profitable
manner.. Charactenstncs of good management:in a busi-
ness settmg are appllcable to non-busmess orgamzatlons
also. < S

.
f

¥

‘

.,

: As our ;oc:ety has grown more complex govemment has
. increasingly taken on the role of a'priori arbiter through -
regulations which have ‘the:force of law. These standards.
. are relevant to nearly- all aspects of economnc llfe rang-
E mg from the establlshment 6f @ minirtn dee to truth- .

in-advertising considerations. Non business’students will
use this knowledge in their daily lives as consumers and
as part of a broader understandmg of the role of govem~
ment in economic affairs; business ,students will benefit ]

- from it in these ways also, and in addmon will use it asa

basxs for further study at the vstsevondary level.




CAREER PREPARATION

.Career preparation programs séek the basic outcome
of preparing individuals to obtain gainful employment:
Such programs occur at different levels of instruction for

- different levels of occupauonal proficiency, but the re-

The principal- difference lies in the occupational skill
e levels suitable for different levels of instruction. Although

adult programs differ from secondary and postsecondary
.- in additional ways, the basic cursiculum decisions which
Distribative Educatron personnel face ‘are initially the

" :quirements _for achieving the common goal are similar. -

-LEVEL

= Related occupations involving similar skills across
industries should be identified.

The emphasis on employer performance requirements

or task inventories in accomplishing the basic analysis for -
- preparatory program curriculum decisions is deliberate.

Employers and educators approach, the issue of job
performance ‘requirements from_ differént perspectives.
Educators tend. to seek that which is common across
occupations and industries. because Iinstruction is more
easily organized on this basis. The employer perspective
is genera_llyv industry- or eccupation-spécific vithout re-
gard to considerations of how to organize instruction.
The employer thus offers more accurate information up-

on which to base curriculum decisions. Problems of or-

ganizing instruction should be addressed subsequent to.
determining content.
Tlus analy.,ts must precede a determtnatlon of the

at secondary, postsecondary and adu]t levels. However,

the broad basis for organurng lnstructlon at these levels
can be stated.

CAREER. PREPARATION

] Rationale

Students should comple[e this phase with the sktlls '
" necessary tuperform the specific tasks _required for -

immediate entry-evel employment in marketmg and

* distribution. In keeping with the career development

pnncrples of providing related skills to students for their

AT THE SECONDARY E

' long term adaptabrltty, students’ should be able to dem- -

. same. : _

The cluster concept fequires that -
LT e
. »  Instruction be organized by related occupatrons

7 with an industry.
~ N .
- Programs at each level-must satisfy the career
. . decisions of students exiting at a previous level of
- -~ instruction. That is, because students are expected .
" to enroll in career preparation programs with -
specific career plans or goals, preparatory pro-
‘grams must be-organized to meet these goals. In-
other words, articulation between mstructtonal
“levels is necessary-
. -, .
‘1\ e Career deci: ton-mal.mg and exploratron must still
,\\ ; form a'part of preparatory curnrula
e Students should be able to obtain skills specific
SRR to more than one occupation within-an industry.-
; fhe |mp1ementatton of .this concept best serves, the
B _.needs both of employers and of students. It serves,em- " .
ployers by preparing students in skills specific to the
industry and to job performance requirements. It serves
the student by preparing him/her in the industry of his/
her choice at levels of perfon'nance satrsf.tctory ‘to
- employers.
_ To implement this concept of career preparatron
.requrres that the’ followmg steps be taken:-
\>\"l.4
- Oc&upatrons whtclt are appropriate for skill train-
~ing at secondary, postsecondary and adult levels
- of. instruction should be 1dentrt"ed for-each in-
T dustr/ m the cluster.
FIERR © The job performance requirements for each, of
A - these octupations.should be identified, based on
‘ task anglyses.or.employer performance ériteria. .
X o .Related occupattons 1nvolvmg similar skills with-
- v - in an mdustry should be identified.. -

Qe e
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onstrate the skills required for more than one occupation
in. more than one related marketing and distribution in-

.dustry Since people ter\d to make career choices on the .

asis of productsand industries rather than 6n functions,
students should be able to describe the products or ser-

" vices provided by the industries in which they intend

to be prepared for employement.
The career development schema dlctates that prepara-

tion be built upon student’s previous learnings. Prepara- -

tion at the secondary level should integrate’ the funda-
mental pnncrples of marketing and distribution and the

society at: ‘large with the delivery of skills for’ employ- iR

‘ment. Therefore, students should be able to specrfy the

consumer needs which products or services satlsfy and -
“the characteristics of those who-utilize these products

and services. In this way, while preparing for sp:ecific

employment in the field, students contihue.to. examine,

~

;\:..

+




, the roie of thesz ocqunmuons in the context of the enire
socxety and its- -peratdons.-

_A Finally, they fic. .o be able to diescribe im detail the
workmg conditisuis 3% each of the industries they are
studying as a w0} -ontinuing the :self-assessment and
occupanomal ameh w  ocess.

The outcormes o omgerr preparaliss; Wh marketing amd

distribtion at the - -4Riidary levelsar=:
- « .Stude w0 wle to of:fairy paid‘employmemz

in @t East the
_.industry ‘uma

s esccupatioms swithin at least onx
‘ng and diistyibution.

.. Studentu\\ :,ﬂ ssxit the progmam with a career plan )
which ideiifz= opportunities for mobility with-
in and ‘betwcen industries, identifies focal re-

_sources for f :rther éduca‘tion and training, and
explains the rationale for the choice.

Learning Objectives are:

+ *  Students should be able to state and demonstrate
tasks ‘and responsibilities of workers. in the
occupatlons they chose. F

o1

~* OUTLINE OF INDUSTRY-SPECLFIC INSTRUCTION

: i
.

Characteristics of the Work~Environment

1. 0vemiéw. . i

i . N t
: . - !

1

o~

L ;2. Ecanor;i_io and Sooia/ Factors

~
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'A. Nature of the Industry Lo

; .. Students should know what services this’ mdustry provndes They should be able to
S o . de\/elop a general def:nmon which’ encompasses all of the various aspects of the. lndustry

- Students will be able to state the types of deci-
sioms employess in these.oceupations must make.

- . Students will be able to describe the productsor -

setvices of the iindustry tthey cose to study and
" specify -consumsr #éseds -whickh the pmmmcx or
service salrsﬁes

) Arudents‘will b= dble to ddssribme wotkimg condi -
doms in -the industry im &wms of houns, pay,

Jusy seasons, umique locatimms, etc. Acceptance
or satisfaction 0% these comifitioms should be ex-
pressed in student career-plans. Students should
be aware of earning potential over a Iong-term

career in these industries. : : _ —

Students will be Aab'le towciescribe a smalltbusiness
or entrepreneutship '~ “the industry of their
' choice. ’ '

T.0 accomplish these ob]ectlves the curriculum should
be’ orgamzed around three basic content areas within
eactyindustry, detailed in the following exhibit.

Yt

~

» Ho big is the indugtrv? How many- estabhshments are there? Students should knew )
spec&nfuc businesses in the community, - )

. W'hat is the range of size of individual est"ablishments?

o ' . What is the total employment of the mdustry and is 1t rising or falhng? Students- should
s know where most employment opportunities are foung. g -

s

> How sensitive is the. industry to economic changes? Students should determine whether
employment and revenues decrease sharply durlng recessions, and’ whether these declines -
A occur through0ut ‘the lndustry, or only in certam segmints of |t !

-0 Wha’t are the i'mpacts'o'f social and cult({ral changes on tne industry? -

1

]




' - 3. Relationships with Other Industries

* Students showlid u'nrder_stand the relatimnshib bevtwea: e tirig w0 er industries,,
. ular establishments in

* In part'icular.’,' students should understand the ™' i sy 5
-* othér industries in zhe same community.
B..- .Con'sumer Characteristics -
1. Mat Does the Cansurner Want? L
s wf*’*‘énts‘"shﬁnm be abte to

* Looking back -at the definition of the industry™
undgrstand the consumer’s objectives.What kimds ot © et upuin-the cons%lummr"éxcpect?

* How do consummer desires for service.inilue'nce'me:uhar?aﬁerimé’r%snf the job?

+

C. The Wo'rk‘E_nvironment o - ..

1. Internal Structure
ph roerfarmed. Students should

* Students should know the different functions which -
ns are organized in  wpurate:atexzartments or divisions.

‘.7 -know how these different functio
- * 'What are the different occupations in each of thése ~ivingizas? :How are the jobs inter-

~ related? - : .
< 2. Working Conditions T L
. . . " - u’ N
. . . : S ,
* ‘Students should know the working conditioms — tygmice’ nours, physica{l_conditions,
: wages, etc, : - J e
sonal or part-time.

* Students should know whether-occupations ara sea
* Students should know Wbeiher ‘most occupations jnrthe: imtastry require warking with

- Y
AN

- people, with things, or with data.
: ’ \ - ’e -
* Students should know the basic skills needed of workars uxrrivee industry; inclumling those

.

specialized. A

3. Unique Aspects of Environment o -

* What are some of the unique requiremenis of working in the industry?

Skills Specific to Occupations-

A Selection of Occupations - | :

* Occupations for skill training . .

* ‘Criteria for.selection :

- § - ..‘ . ) [} .
* . Requirements for training and experience

t

ERIC,

.common to all (or most) of the occupations withir: the industry and thoserwhich are

e




B.  Required Skills ‘ T | I

> Skills common to occupations in the ingustry

+ Skills unique to some occupations

'

'» ‘Occupation/skill matrix

C. Pertiormance Objectives .

* Skills, attitudes and knawledge which smudents must demonstrate
#l.  Carmser Omportunities

. N
A.. GelrtingaJob i .

-Students. shoplg know how to get a 1ob in the industry. Do employers hiire durectly, or
. do they use employment agencies? |

.-

. What do employers‘look forina new hire? ! S

« Do employers provnde training for threnr riew employers? lf so do all employers or only
some? Whnch ones7 : .

o S Are‘_industry j(_lbs pnionized?rl'.f s0, does this affect the wiy people get jobs? C

. -

.t . oL ~

; “B. _ Career Mobility : _ . : : .
o e o _ R . . . . -
s . Students shouid examine the nature of supervisory and managenai occumatiens. = :
’ i C. S'udents 1dent|fy addlltlonal tralmng and/or expenence opportunmes whiich quahfy an
mdlvrdual for. these occupations.
N Y4 ‘ ¢ '
/ The cutricuilum should also include: - L .
. .:Ca:operatrvework exper:en re: A cooperatlve work ’ .and dxstnbunon occupatlons Thns mterest should
' 'expenen\.e should be available to évery student , -, be expressad in a tentative careerplan with which
in the same industry he/she has chosen to prepare students enter the program. Students who do not
+ for. Preferably, training plans should imclude ex- - lirave such a plan sh0uld be guided through intro-
. perience in the occupations the individual- has sductory exploranon “curriculum units in. order to
- chosen on 3. rotating basis, including ~ coopera- be able_to prepare one. Enrollment- should: be
tive experience in a smalt business emte.prise run condmonal until. cmmplctnon of the career plan
by an entrepreneur if cooperative wark experi- ) )

«t ‘ences’ are” unavailable to the program or to 2 Participarion ill DECA: Student_membershl_p in
specific student, other methods of vocatlonahzmg ' DECA sliould accompany entry into the prepara-
the instruction such as the pro_lect method should - - tory ‘program. Participation in DECA’s competi-

“be employed.- e , R tive events program should be consistent with the

o~

. - . . P industry of interest to the student.
v, . Explicit enrollment - criteria: Enrollment would , . ’ S S .
" “".depend upon an expressed interest in marketing - ' '

Aruitoxt provided by Eic:
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' CAREERPREPARATION AT THE POSTSECGNDARY'

LEVEL.

Postsecondary career preparation programs:are simila="

in their gemeral features to those- described for seconduery
le\;(el‘ instrwetiion. Instruction im-all ihe industmies of the:
cluster shomild b available to meet the advancedpfapar;:—
tion meeds ol students exitiing.a secondany program..

The amimilation between programs at different.grad.:

- levels.is esmmntiall fo dnsure, that students may. smoothk

. progress. ivm ane: level t6 anotier adequately preparec
for more adwanced educamm without redundancy o"
* content.

Bwth e contemt and organization of po°tsecondan"

prepamtorw programs are affected by career educatiom -

concepts. Program content must continue to include ex-
plicit study of career education principles and. providi:
students with the skills to achieve.their employment ob-
jectives. Career education needs are still pertinent. Con-
cem for estnbhslung a role im adult sgcmty continues,
particularly in the context .of the individual’s role in am
employment setting and thier relationship of this role to
“hisfher selficoncept and goals. Seif- assessment needs cos::-
tinue as the.individual expilores his/her ox.cupatmnal reki-
~ tionships if.wipervisors and subordinate:s.: i
Howeverrizertain characteristics of posstsecondary stu-

" - .dents makearreecessary some refocusing effithe curriculum

to includesiKi#ls in marketing functions zmi} entrepreneur-

- ship. First:yvoung adults engaged in postsecondary-educa-

tion may tre expected to have more spedific career objec-
* tives and leigher employment targets thamsecondary. level
sttnbutwe Education students. In. addition, students

..enter from.amoth\er source: non-preparatory Currwula

Second,because postsecondany education inmarketimg
most-ofiten focuses on managennent lewel positions, skills

Vin decnsnon-makmg -gain imporzance. This is because stu-

dents preparing for mid-management positions require

_an understanding of the.decisions associated with-thg

-marketing functions. At entry-level positions, employees

support the marketing functions. At mid-management

positions, they exercise them directly:

_ Third, students with no previous preparstory counses
may be more likely to select postsecondary traiming on
the basis of an interest in a marketing function than an
industry. Programs must therefore accommodate stuident
career-interests in a specific marketing function as-weili
as’m anjndustry. For exanaple,the option to prepare for
a career in. market research must bé available along with:

; the optlon torprepare fora:career in the hotel and lodging:
o 1ndustry 1In: addition, preparation for entrepreneurship
-+~ as‘a career should be an option awailable to-studerits,

Employment objectwes for postsecond‘ary graduates
may therefore be defined in terms of (a) competence in

LSt
v

a marketing fmnction {in milX
(b} ompetence in an indusery
function. ’

vimore thas ome wattketing

than one iy, and _

Stiudents enter posesecomui.t: programs withh the in-
tent. of becoming “preiared zor immeédizze employment

in -mmid-management . cvécu paswionss 1n e sifgy amd_ dis-
fribwtion. Theretidre, the’ fe.:us of the prugrmn is on
delfiiwering. the - skiilsiwaquired: {or emplewmens. Fior stu-
demitts to.be able'to, perform ne skills: speuifiic to mid-
reemugement posidions.. decisionmmaking.-skiflls, central to
zmy managerial position, must be emphassizzd. Im keeping

wadle ithe career development framewdik, thesse. skills,

sinouifd be obtained in.ahe comtext of ome ormmomwork. - -

emvironments. On the pastsecondary “ilewel, whe need
o tmild upon students’ prexious leammimgs coiinues.
T'Ehe..xspecnﬁ ¢ itasks -and . respomsibilities: cof mamagement’
can. :more::gffectively be tamghu in the context:of what
students have. learned about the objectives of business,

consumer charactenstxcs, interpersonal skxms, work en- -

viironments, and- marketmg actividies, Students should be
able to proritize business-decisions in- terms of their
importance to busmess success (for example., location
is more important to .a resort.than to an advertising

. agency). Students:shouild be able to-prepare a plan for a

small ‘busigzss in ome of their selected imdlustries which
mclurries objectives, product or servxce comsomer targets,

" souraes of supply, working condmons.,(and so forth.

Studznis should be ‘able-to specify tlhiez'way in’ which

busimesses seek to avtract consumers andiito compare the
ways.in which different businesses markeet theirproduct

or semvices. Teachirg the skills for. midsmanagement in

context of specific linsiness decisions alliows. students to

"use previous kearning in. decxsxon -making;a skill vital to .

effective manmgement ;

- The ozutcomes of caxsrer preparation inmmarkesting and dls-

29

tnbutzmn at the poszaecondary level are: e
f o3

. LStudt:nts will'be able to obtain pax&mnploymenn '

in mld-managa:ment positions.

. Students wadnaxlt the program witlma career plan

‘which idemiiies oprortunities for nnwbility with- .

in industries cor ‘witthin marketimg functions,

identifies ;) resewrires. for furtherzducation at’

the ‘adult lewe] and traimimg in.indmstry settings,

" and explains uhe rationate for the chvoice.
v . ) o
H,mnximg’Object_ives.are:

' ‘.:-Stude'i‘ns should be: dble to state e tasks and

decision-making responsibilities of mamagers.in a

“marketing function of then' choice: across 1ndus~

tries, - :

—
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. Stmdems will demonstruce decisiom:masiy; skills:
inzthe mdustry or fumcti=n of their chetic 2.

: ‘\hnps of
deciision-
comfront

‘e Stndents will be ablle to .dentify relai.’
decision-makers, the comwequences ©F -
mmakimg, and zthical psswes  which
pranagers. '

skills i
of their

‘Swdents will demomnstrmee  supervisor
iche  imdustry of marketsng function
:choize.”

‘e

= Suderits will be =zinle o describd emnioyee
empbloyer, supervisoryworsiar reldtionships.

_* Szudenats will be able te.escribe the products or

-services ol the industry-zhey chose to ztudy and

_specify consumer needs:mhay serve. Stutents will

be able 10-describe the woays in which: market’
functions serve consunuernzeds,

"= - Students will be:able 1o describe working condi-

" tions in the industry in terms of hours, pay.ipusy

. -seasons, unique locations, etc. Acceptance or

satisfaction of these comditions should: be ex-

pressed in student career-plans. Students-should

be aware of saming:potential over z: langten’m
-career in these industries.

- Stﬁdents will be able to-describe: a small bus: x:m;.
or entrepreneurship in :the mdustry of rhewr
choice. . .

e

Content

In order to be prépared for mid-mamagement empilos~
ment, students must be exposzd to the specifti: 'tashswmmd

" responsibilities required az that level. ‘Central tusks:umil

responsibilities for these «wccupations. are dlecisimnmais-

‘ing ones: Therefore, in addfition to the nor-uumagen=n

tasks ‘amd responsibilities, sstudents should eaiypine e

. skills associated with decision:making, tath shortuzm

decision-making: and lorgsterm plannimyp. Examinzbes
of management- respdnsibi[ﬁties includess z-consﬁdemﬁam
of the consequences of inmidequate dec'“xons and 0if fhe:
fmlure to take responsibility.

These management skiils should be tmught iin:the.com-
text of ‘the business enviromment ‘in whisch they arer-
formed. Students should'-examine  the elationshijss of

: declsxon-mnﬁaers in an organization and the .accownta-
blhty of each. They should become famiiiar with the dif-
-iferences between supervisory skills :amd managerment -
skills. They should identify the problexas of employee/ '

employer and supcrvnsor/wf*‘{ar fclatms;eshmw yispeciably.
m*‘ these felmc te pERY (0% ),.wmngg ‘e}"ﬁm i mper'\(mdl

dkills. Examimatiom of thesereelatitinnships allows saudents - -

@ comtinue exploring their cown idemtity in Bight oif occu-
mratieonal relationsiaips.

Tihe concern . for identuifyisy, - role in ‘adult society
stifiizpplies atiithis level. Thens! rx
permmemt with the ethical issugs of mapagement and
desiiom-making as part of ¢omnuing self- mssesmenn‘
..m!ﬂ:zfamf cation of values.

CHMEER PREPARATION-AT ) ULT LEVELS

- Eauonale
Tine career education scheneexplains why adiinlt edu-
camigmin marketing and distribusium is an integral compo-

. stwdents should ex-

nemn of ‘a comprehensive :resprizsive Bistributive: Educa-

tiswy program. Foir an individesr ! to pursue the fifelong
peocess of growth and. developmesnt, change and sidapta-
tiem, - opyporamnities for «contlmmmg educatlon must be
availables. :

Adltrediseaktion offers great o;nportumnes to serve the

- caxeer mobikity needs of individtals and the. mampower

needsioff employers. Foran alreadly employed.populiation,
ProgEam- ongmmzatmm by industryuis miost likely to satisfy

' ‘bothtithosewihid scek to upgrade thueir skills and those who

30
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seekito-entersa new field.

et ediucationiin marketimg. addre\ sa popu]anon
whiiich:can:be. assunmed to be motivated , goal-oriented and
oczupationally-experienced. Situdent objectives will gen-

- erally retate:moiupward or lateral dccupational mobxllty

Thiesse: objecsives may -come ffrom a number of sources,

indiuding: lmmvxduaﬂxmuatil ion for change; emplioyer in--
cemtives tmr:.u,pgramng. econommic or businesschange
i, which requémss: CamEer Ty dimsection- @f the individual. Some
adults requite: training w-7e-enter the labor force (e.g.,
agmen  afteecchildikarsgpy or sperhaps to supplement a
' on-nmrketimg ocam,uasﬁummﬁhrmarkcting zskills.'

TThe omtermees of wieeer preparatior in mmrkennz> and
\hﬂl’lbullﬂm ar the alwpilt Jewels are:

* ‘Studsmts Wlﬂx breable woasblairr cmry level of-ad-

vapeed! «cmplzoyrmmn inamzindustry of their choice.

/

+ Studlensts wﬂll excat the prossram with knowliu'dgc of -

furtthem opmortunyities furmmobility .

Learming Obrectives are:

+ On extning the progrim. st&mdcnts should be.able to :

rdemonﬂtrate specnﬁc occu,patlonal Skl]lS

: Studcn wiill be able to idewlify upportumues for
mobility },‘)\ﬂ”ﬂ e i dry oF whele L“hmw Jlld
ot further educativi and. training.

.
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At tiis: fevel of. instructivm, specitiiz instructional ob-
jectives for studemts will varry greatyy with the specific
comditiens in :the local-comrunity. 1ti issthus important

. to offer-instructionmal programs for emtrv\and advanced

prepacaiom levels in each industry in the cluster. indline
with mmpower demands ant enrollee imterests.

The- specific comtent of iwach course must be deter-
zmmemhnm'ﬂhns\basns_ .The option must exist for stort-term

 tindepthucourses inwhich adults canwpgrade: specaﬁc skills.

In keeping with the career deveiopment principkes that
sstudents. shoukd Wi prepared lor comtinued adaptalbility. .
students: shwould be ablle to identify opipornunities for furr-
ther mobi#*y

Organization of the content of aclult educaticdl pro-
grams in fmarketing is most sensibly wecomplisihed by ivi-
«dustry. Teaisopganization responds tey the basic character
of adultexdutantion: it serves-a population which s em-
plowed andithenefore oriented by indwstry. Explicituatten-
tiof:to motawatkons forcaseer mobility:and ongwing needs
ffor carcer dievelopmeni and redirection should :therefore

~ che lmcludmL The prmmples ‘of career planning begmn in

’the axplommon phase should be addressed:and elaborrated

tin- specifiiztterns at the adult education Tzvel. These in- -

«clude comzepts of career ladders, career:selection., and
.career paths in relatlom to specitfic career goals. '

These wrmmples of career pldnrm; should ‘be taught

in context -of' the:specific tasks, respons:bllntxes and envi-
crommens oif studemts’ career gaals. The extent and nature
«of these skills dlepends tpon the specifte career objectives
of_the stuadents in attendance. S

]
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‘CHAPTER III: IMPLEMENTATION DECISIONS.  ~ . .

To implement career education requires that educators.
identify the status of current practice, the resources avail-
able fair supporting the concept, and the characteristics .

«©f the: educational settings at each level of imstruction.
These flactors determime the extent and type of :actions

necessary and raalistic strategies for accomplishing them.
Career educattiorsas a.comprehensive strategy requires -

actions by educators in dxfferent rolles at all devels of in-
struction.  The basic strategy for implementing career
education prior to career preparation-— infusion of career

- education inta. existing cufricula - necessarily involves a

broaid spectrumi of educational personmel any. teacher of

' .any subject is a potential teacher of careex education. In
© contrast,the introduction of a new approach to the teach-

ing of mathematics would involve merelly retraining teach-
ers of mathematics and teacher educa‘ors.

Since career education involves potentially =l edsna: -

distribution occwpations is often incorporated:rinto kearn-
ing about the fiamily amd the community. Th comcepts
and content for caragreducation in marketing.and. distri-

.bution areeasily drawn wmit of lge social and @camomic. .

" processes:of our socieny. Some re-orienting of thiisaomtent

to make conceptsmore explicit, however, wousli: bre: desir-
able. Specific materials tmdoxso are emcrgmg e awaitable

" “from recent curriculum development projects. Tl occus

- tion personnel, a.comprehensive examination o1 the re-.

quirements for defiivering career education is reuires o
order to determinehow information about markctmg, arid

*_distribution might be infused. . - .
_ {Educators in marketing and dl.StIlbuUOn kave a parno
_ ularly imspartant contribution to make. As.experts in the

field, they can serve as resource people to:curmiculiim spe-
cialists, guidance counselors, and other teactiers. In addi-
tmn they have a responsibility for insuringthat market-
,mg and distribution receive adequate attension for Stu-

_pationzl examples.used ierithese cwrricula relaring to mar-

keting:and distribution are:swaightforward. Muss mre.ep-
try-level occupations. For-example, in ame caneer piduca-
tion curriculam®*, for: eath pair-of grade levels(1-2, 34;,
5-6), atleast one:aswupation formarketing and déistribu-
tion is represented.. These include: K-grocer, 1-dislivery
man, 3=service statipw:attemdant, 5-advex.-tismgmomy. writ~
er, 6-rextail sale.f.pemmm.

The: best way to rezomizne the. content iis 10 frainreach-
ers in the relationshig of eflementary curricula. to. wareer

. development in markeying wnd: distribution rathey. thum

waitifor-the further diwveslopriemt of @urriculum. mayevials.

Educatimg teachers builtds @ more permanent cupability.
S h

dents:to gain the knowledge required ffor making career

decisions intelligently. The performance of Distributive
Education: as:a program will be infiuenced by the quality
of student enrolliment decisions-and these, in tumn, will
be.influemcesdl bywthe quahty of awareness and exploration
curdcula. | g

It is, therefore, important for edncalors, pnrticularly
Distributive: Education personnel, to examine the status
and implementation needs of career exlucation in market-
ing ard distribution and their potential role in it. Since

T .these.vai-y.with the curriculumh and organizational charac-
teristics of each I velof instruction, they are- described

by the three phases awdreness, explomtmn and prepara-
tion. - .
!

- AWAR]_-:NESS PHASE: K,{6

Plementary social studies curricula already tesch the
gswepts and content necessary to an underst:mdmg of

- mmfﬂ&tmg and distributiorr in socdal economic terms. Ex-

istingmurricula K-6 generally focus onisocial organization
and | eqtonomiic processes, proceeding fwm small toincreas-

mg]y &rge wunits oforganuatlon (e.g. the'family , the neigh-
- ‘borhemd, tﬂnecomzhumty,etc .) and from descriptive rj ‘
erialtw a'study of relauonshlps patt!:ms and processes. '

In.thiscontext, mtformatlon about specific marketmg and

_\ N RN

at-,

. *Enrichment of Teachwr.emilnCounselor (iampetamcies i Sarcer .

Recommmdatiioins

- Distributive Educatiom (//amumm’a cauldﬁ ke the flead
in working with: elemenzary wurripglim soeciaists ; - the
state andidocal leveds to: fosteet the.finfusiion of ‘basic eco-
noaric prigncipiles amd careerscemcetiats wiiich are-relevantt
to nmrketing and distributiomer{ucation. Fugiwrr, the. use:
of the marketiing and. distrifhution cluster fu) asa:means:

of iderttifjirig:consumer meittiamilifb | usanisvenuesry-of
imarketingzand distiibutipm sxmypationssskiould Gesatro--

ducedd o elennenrary ediuceitiom: persomazet: Distrithuctive
Edwiatiompersonnel. are themustilikely somrcerafifiiin-

" formationrand should takee:the tinitiative..
Distribustive Education persannel mustiincorporatseas ~

part of tiweir program desigr. some meéchanism 10 geter-
mine theexterct to whicch studiemts. have‘pnekusltr Tearmed
basic prineiiples tibownr the geonomy. s as the funda-

mierntal ezc\m@sz [resedam: of chyice, A diagmostic coty-. .
* poren; # whengiiore meceswary tordemsrming: \iother sne

dients Hupre Mhe's foundation, To she axtene thitt studemns
haiwe Licgrneed these basiic principles,, such cowntentt weed! it
be gddresseed’ toany migjorextenyan the preparasory lgvel,
To- tie: extent: that students do mor have tis: hasicifoun-
dation, these cottegpts must "be:gaught within: theianne-
work 6f occupational preparatiom. :

Y

Education (ET.C.) dewoimpedial The Center for iusutimmiiSa. -
dies.mt Eastern: Jllimois: Winixersity, umdur the: uﬁmﬂﬂlﬂﬂ""ﬂ Du..
Marlai Pctcrson :

o
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" vorced. from the *

EXPLORATION PHASE: 7.9, 10-12°
The concept of carezr exploration and the organizatiim:
of junior and senior high school curricula show amimpsor-

tant gap. Career exploration requires explicit amtentiwn:

to adolescent needs to"establish identity, considieratinon

of many career altematives, and eye-witness and hands-on: ’

interaction with the world of work through conumuniity-
exploration. The conventional curricula at the secoridary
school level, however, devote little attention to identiny-
forming needs. Further, cqmmunity exploration ofaen
[meets with. barriers from school admlmstrators teachers
and businesspersons.

The opportunity- to close thrs  gap is complicated Eny

the fact that thé seéondary school curriculum is organized!
by subject area. No one teacher is therefore, respwmsible
for.the student’s total'instruction. In-elementary school.

where one teacher typxcally teaches all subjects, dexisions

about curricula are simpler to implement. At the second-
ary school. level, many teachers must cooperate tw teach

career education concepts. Although in some sefrtings .2:

separate offering for career exploration may be given .

most educators prefer that exploration experences be:
integrated into existing curricula. This preferemce iis basew
in past on the belief that career educatiom cannat be di-
‘régular” carriculum o soudemts wlll

. Psvchology visual techmques utilized in advems-
ing based on perceptu:ﬂ research etc.

. Language Arts: ﬁmon and non-fiction selections.

. such_.as Death of a Salesman and The Hidden Per-

“suaders: utility of commuaication skills in- distri-

butive occupations; exercises in adaptive speech’
writing, etc..

. Mathemaﬁcs: calculation ofinterest.proﬁ"t‘etc-

The mfusron strategy , however, is difficult to achxeve

To implement career exploration in marketing and distri-

bution’ requrresan 'understanding both of career develop-
ment principles /and of marketing and distributjon.
Teachers of regular acadermc subjects sometimes find
career educauon concepts are more readily learned than

- the specific mformatlon about marketing and distribution. ™

not_ treat it as an important school subject,‘tiew schoolis ~

will be able to offer it; and féwer exploratory experiences
will be available to students than if Lhey are lmmegmteu:l

. throughout the curriculy

Major responsibility tends to fall to the social studies

" teachers, although many gpportunities exist. Marketing

and distribution concepts are most compatible wiith sociall
studies, in the form of history, economics, consumer edu:
cation, psycholoay and sociology, and with busmess sub-

- jects, math and Englrsh

For example, infusion opportunities include:

- American”history: Every student must folfill re-

: quirements here. Topics suitable for marketing andl -

" distribution emphasrs include government -regulis-
_tion of business and the economy; studies of te
Great Depression; industrialization of Amieriws,
~ with emphasis on post-Civil War and constructiom
of railroads. .
"+ Economiés: the marketing and distribution func-
tion in the economy’. o
.+ Sociology: career selection related to socio-eco-
" nomic_ status: prestige hierarchy of carcers;impact
of mass-media on consumer behavior of strauﬁed
groups; etc.

" occupations or the relatlonshrp of their sub]ect area to
- marketing pnncrples. s

Although’ few, printed in-service materials for career
education are availabe, it isclear that adequate teacher
preparation’ is critical to the implementation “of career
education/, Secondary-level counselors, who assist stu-
dents in the choice of high school or postsecondary edu-
cation or efnployment also. play-an unportant role in-
careere ucatlon. - - -

‘Although curriculum’ orgamzatrcn “and content are

-similar at both levels, a distinction should be made be-

twcen junior and senior high schocl levels. Junior. high .
school is'generally a more flexible setting for introducing

. new materials than. senior high school because fewer

pressures to meet requirements for postSecondary insti- -

tutions operate

'

Recommendations -~

Distributive Education personnel have an important
contribution to make in the exploration phase. First, Dis-
tributive- Education personnel should take the initiative

- with career education: coordinators, curriculum special-.

ists, guidance personnel and teachers to undertake train-
ing for zmplemenranan of career. explarauan in marker-
ing and distribution. :

The wealth of materials about markenng and :Irsmbu-
tion principles and occupations available to Distributive

Education personnel could be used in teacher. trammg

and later in classroom instruction,’

- Second, Distributive Education persanncl can suppart

"carcer exp_laranan strategies by utilizing tllerr network

35

34

of  communiry relationships. For cxamplc Advisory ™
Committee members. might be. tapped - 10 arrange com- A

munity visits, [;mplaycrs participating in d coapcram'e
Drsmbuuuc Educanan program mrgln snmlarly be called
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’ I?REPARATORY PHASE:

upon. OIher szmregzes mclude armngmg for D:stnbum'eb .
Education students and DECA - members to rlszt junior ™.

high “school classes and invite non-prepamlarv high =

school students to participate in a[cuvmes
" Third, career exploration is. portant to zmplement
whenever there are prevocationa Dtsmbume Education
programs. These represent-a natural niche ux the currice:-
tum; the instructional staff is familiar with rhe corntent;

and. community relatzonshxps already exist. Whenever »

prevocational Distributive Education programs operate,
curriculum content and method should be assessed in
terms of the outcomes, objectives and suggested content

should be introduced as needed.

Fourth, because of the less flexible organization of )
' senior high school, relatively more effort on the part of
Distributive Education personnel dught to be allbcated

to,_junior high school exploration activities. However, to
assist senior high school students who may choase to en-
ter postsecondarv preparation programs in making their

. decisions, close workmg relationships with : counselors

should be maintained. -

Fifth, for students who enter postsecondary educanon
in marketing and distribution without any preuaus pre—’
paratory experience, an introductory exploratory cou,rse

or a career plannmg focus to enrollment pracedures.

would help to document the individual’s chozce
10-A -

To implement career education in marketing and dis-

~tribution at the preparatory level requires decisioris about

program objectives, content, methods and management..
These decisions must be made for the program as a whole .,
in order to insure coordmatlon between each level of in-

" .. struction. Therefore, program managers responsrble for

the total preparatory program must.first make decisions

_ which will guxde supemscrs and mstructxonal \staffat local

program levels, :

Further,. decisions about ob]ectxves ‘content, methods
and management must be coordinated within each level
of instruction in order to insure a complete and consistent
educational experience for each student. The implications

. of career preparation therefore must be assessed for each
. program component: s oL

* curriculum-
- * instructinnal strategies

program planning and management functions.

e :

/e
.87

" . of career exploration. Where absent, career exploration

-

. CURRICULUM . - . - .

The orgzrhization of curriculum by industry is based
upon the taxonomy of instructional programs*, which

‘was Jeveloped by the U.S. Office of Education in cooper-

ation with selected sttribuuve Education personnel for -
use in program planmng,lmplementauon and evaluation,
in counseling, and in curriculum development. In this
taxonomy (published in 1970), instructional programs in
marketing and distribution are categorized according to

_industry (products or services sold) _This taxonomy facil-
“itates the identification of marketmg and distributicn

occupations from the Dictionary of Occupational Titles.
The nineteen instructional programs which are identified
in the taxonomy clearly demonstrate the breadth of the

marketing and distribution field. However, despite the ~
. existence of the taxonomy, many Ristributive Education ~
pro‘grirﬁs today still concentrate instruction on retailing. «~ '
Leaders in the field therefore need to resolve the gap be-
tween the cluster definition and its "unplementation in
"mdustry specific curriculum.

Further, thé occupations for which $tudents are , pre-
pared, particularly at.the secondary level, generally re-:
quire little skill. This may. be explained, in \K;m,*by the
variety of motivations students have for enrolling in Djs-
tributive.Education. Many students enroll in the'Distribu- .

tive Education program for purposes of- being\able to.

_ spend less time in school and more at work. Other enroll .

because school personnel sometimes recommend\it for
students who have no_particular directions‘or goals. The
result is a lack of positive career emphasis inr the program

- as a whole and in the individual students enrolled at ny
-given time. This often translates into low expectation of

student performance, low occupational targets, and little
attention to student satxsfactlons and preferred life styles.
Most important, career decrsron~makmg content to

encourage career mobility beyond entry levelJobs isnot °
4ture of the curriculum and needs to be

4 lnsufﬁcrent attention to career decmon-makmg
stem from the origins of the Distributive Education pro-
grz{ which’enrolled only employed-persons who may
h been assumed to have made their <:areer choices.

,The idea of permanent career choices and the prospect |
;of divorcing preparation for employment from continu-
' ous career decision-making, however, are untenable to-

day. To implement the, careér education concept Dis--
tributive Educatron therefore requires:

’

o crirricula organized b')7 industry L _,,':._/
¢

*A fulf pn.sentauon of this orgamz.mon ofmstrucuonal programs

, ’ by industry appears in **The Taxonomy of Distributive Education -

and Distributive Occupatmns by Edwin L. Nelson, in National \

Busmess[:‘ducauon Yearhook (Chaptcr 18, No 8, l970) (_ \
A

*

!
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.= curricula whxclh prepare students for relzted
occupations '71th1n an industry ~

+ curricul . /hjch develop student career decision-

/. .

N

‘Decisions

cupational specxaluatror\ but simultanecusly require
d adaptability maka—Lcumculum decisions formid-

relevant. Marketlng principles and decision
On across busxr\ esses but are not exercised

and adaptability.. E)*:Iuswe IS on general market-
' ing skills or on industxy specific skllls will not lead to the
ity\a nd adaptablhty _The integration
fstry-specific ski \s nece ., although it carries
fth it the 1nstructxona} gement problem oforgam-

* taining an up/at’ed curric grm in an industrial field,and
' //the rest;cteﬁ employabrht of students trained in one
i mdustry ‘ :
Therefore, additional criteria must be applied in de-
termrnrng the c,Ontent of instru tron N
Curricula must provrde rnstructlon leading to com-
e petence in-industry -specific skrlls.

- Curricula effecuveness can be\enhanced by empha-

sizinig generalizations about fu ctions, in keeping
* with the clusterconcept which) relates marketing
oo . -function'and occupatlons wrthln n rndustry at the
- _,._,'..._ -ﬂ__preparatory Ievel \

! Therefcre, preparatory curricula should ve character-
rzed by the following elements:

f' Decrsron-maklng . \
+ Education in marketing and dlstrlbutron must teach
* - marketing decision‘making skills. These represent

“ skills and knowledge which are transferrable be- o

: tween marketing functions and between industries.

‘3 They also represent useful general knowledge and ‘

offer ways of integrating different subject areas'.

f . .

© the curriculum. . B N
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out«thc content of preparatory instruc- .

is level. Corisiderations of efficiency of 1nstruc\-\‘.

nowledge of marketmg pnnc_iples and -

zmg the cumculum/by mdustry, the difficulty-of main-

.+ Career decision-making must be an'integral part\of
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‘ .
Marketmg Functions - R ;

2 o AN /\/

» The cmmnonahtres across drffe rent tvpes of indus-

tries sh{auld be emphasuei .
T ’ Z
- Emplqurgnt E_nvxronment\ A

Y \~\_

Marketmg functlons are performed with
j\ restect to products, services or ideas. Employ-
:ﬂfr‘hty is enhancéd by knowledge of industry
\/practrces\and products. "

. ‘%cupdtioél\mobility within znindustry is studied.

~+ Social and economic factors in marketing can be
learned in relation fo specific industries.

+ Student career mterests can oe served best through
_industry-specific ‘cufncula

To mlplement the career educatlon cluster concept
still requrres that the specifi it relationship between indus- ~
try-speclﬁc content and generahzatrons about marketing
functions be determined.
Distributive’ Education cumcula presently emphas'ze
market functions. Decisions about relative emphasis can-
not be made until xndustry-specrﬁc analyses are accom-
pllshed
- Industry- specific curncula must be budfo.1 such pre-
liminary analyses as follow: - : :
- First, occupations suitable .for training at the ’
secondary, postsec—ondary and adult level must be . -
rdentxﬁed » '

- . . t

. Second the required skills or job performance

s crrtena should be delineated. . ‘
. Third, the occupations should be grouped by re- .
lated skills within an industry in order to construct - .
-curricula which prepare students for moré than
one occupation to meet student needs for adapta- .
blh[y L, - - » K
* Fourth, occupations should be organrzed in terms
of career ladders and Iatuces in order to facilitate  _ _
career mo’orlrty - o =
- Fifth, performam.e Obje(.tlves for a group of re-
Iated occupatrons must be stated

i o . )
Sixth, the methods_ and strategies for achieving = -
these objectives should be determined. . T




The keystone to furthet curriculum development\xs

therefore an analysis of occupations by industry. How
the analysis is accomplished has considerablie influence
on the resulting curricula. Two altzmatiwe methsods
should be evaluated. They differ in termns of ithe pctsgpec-
tive — educator or employer — they reflect.
Educators hawe taken the initiative im the cxomp' 'engy -
_based approach tto instruction: In- this. to develur . proad
competence in students, educators have attempnted to
define the knowledge and skills which students nwed for
successful employment- Employers are then asked to rank
the competencies: in ordsr of importamte for wvarious
occupatxons within an industry. The priorities’ which’
result suggesr the emphasis,of thé curricuilum. A.second
2pproach, task analysis;-focuses on the employer’ per-
spective. In this. the specific tasks —
actually does - are analyzed. The skills -required for

‘what:an emplioyee

occupat_iu]n-’fdumt'mrs;" generally seek to promate..the
employability of stuilents. Employers gemeraily emphu-

‘size: competence to menform in a particullar occupation,

Botith perspectives are rmecessary amd. a balance between
the: two must be: struck.

The aask analysis approach represents the better com-
promiisa Bt wffers the: employer perspective as the initial

. basjs forr “utricitilzm decisions wi ithout plredudmg an em-

phasis on usic skiils 1 the degree deemed necessary: by
educarys. . : .

-

Recommendintians: Curmiculum Development

T mee‘[ ' the newed fior mdusrr}-speczf' ie curricula, or-
ganized by wedlated wccupations, and grownded in career
decisiom-mudismg comeemts and skills, Distributive Educa-
tion. musst iriviate umaly:sis of industries as’a crucial first

" ‘accomplishing the tasks are then identified and! un in- . Step. From risanalwsis, the prerequisites for program or-
' "structional sequence to teach these skills iis constructed, . ° ganization Ly indusrry can be obramed
. The advantage of the competency approach is that it . .
attempts to prepare students bro.zdly for a number of 1. Infowiranion which srudenm Bnust ‘ltnow about in- . .’
occupations for different employers. Its: disadvantage is dustry characeeristics should. be specified.
that the competencies are not usually accormpamied by 2. ccmparions which students can be trained for at
_performance criteria specific. to an industry or set of - wite diffferemy lewels of preparatory instruction .
~  occupations and therefore, the student’s conpetence for . showld Be-identified. Anybarriers to employment |
+" . employment is difficult to determine: The advantage of based om: age,,re\'pmence «or, other facrors should | l
the task analysis approach is that it accuramly porstrays be taken mio. accaunt The oCCllpaIlOllS should be ]
wnat an mdlvxdual must be able to do in an wecupation. arraved i opdler of increasing complexity and re-
Its dxsadVant_age.ls_ that it is ot generally aucempanjed 57[)1 msfbrf:rw ] {
by an ahalysis of prerequisite knowledge and skiils.. 3. Using task anulyses of the varionis occupations, the l
There are* several 1easons why the latter approach, om knowledge amd skills requ:red Jor eacit should be
¥ balance, ismore promising. First, it is important to satisfiy specified. : )
the employer perspective in order to prepare students 4, The skills common to various: roccupanons within
~ for work in a particular industry.-Second . the prerequisite thedndusery should be identifiiad and cIa‘sszj" Ted to-
- knowledge and -skills not specified in task-analyses can - gether. Skills ‘tenique to . purziicular occupanons )
. be defined by educators and included im the curriculum. | " . shouldulso be noted. -
» +  Thitd, in thé career education framework many basic 5. Tlte owcupations with re[ated skills which consti- -
- skills will be acquired pnor to enrolhmen!t n a preparanory raite: wertical: or lateral career paths shauld be. dza- /
program. Thus, the preparatory pwrogrfmv can f(m.us in- dramnred. The requiremients (education, training, | .
‘_-strucuon ?)n mdl.suy -specific knowledge and skills, - experiicnce} for mobility shoulld be specified. )
e assuming dmgnmsxs of ‘studlents at entry confirms they - 6. Perfiormance objectives, for re:[ated occupatzons
"+ have already, acquired basic skills currently ‘taught-in the should be specified. -
prepaf,atory ﬁroyg.ram Dnsnnbuuve Education prmgmms‘ = 7. The prerequisite knowledge. and/skzlls foraclnevmg
P can thereby»servm employer requirements withoun jeop- rhe performance objective should be defined. '
. -ardizing studer}t needs for adaptability skills. 8. Thhe instructional strategies for achieving the per-
Support for\thls approach mav\be inferred from a’ farmance objectives should be selected. These
_ study comparing,, the nmportance employers and aduca» showld differelitiate Ieaming'which is best actiieved
=007 tors attach to v.g‘n\ us skills students require for meloy : rhromgh in-class instruction and that whulz is best )
ment*_ The study howed dlsuepanues in tthe pnormesv _ -accomplished through related expenen/ccs :
of each group., Tha skxlls (eg., wrmng skills) which: 9. The_existing wealth of materials, especially those :
educators ranke’d more lughly than employers. can be “abowt industries, should be evaluated ‘for thctr uss
charactenzed As mOl\e genem than thosde for.a S’pcclf c abitity as confenr of i ingtruction. "

; *E. Edward /Hams Employwrl’rcferenws and Teaclxem«(,oordma-._ ‘ ’0 -Methods ofevaluatmg student aC/"‘—’W—”"‘—”" 0f0b'- - *ﬁ

ce
-

\[or Practices in Disiributive.Education, Region V_U.S Office ptt" "~ R Jccm'ea must be de' ised. o L

iqucatlon, (Gregg’ Dms{o_n, McGraw- l__{_ll_l B_ook Corpmuny 197]) I R .
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Define industry characteristics

@

Identify occupations suitable for “
secondary and postsecondary education
in order of complexitylrequnsihility

r ~

Identify skills and knowledge
based on task analyses

o r

Classify skilis for a group of
occupations; note unique skills

;

Identify lateral and vertical career paths
and specify the requirements for mobility

- State performance objectives .

|

‘ Identify prereq_uisite knowledge and skills .

Select instructional strategies
~ Select suitable matetials < '

i ]

Develop student performance measures

'
3

When this analysik is complete, the instructional staff

will have the option.wf deciding the relative emphasis be-
nween’ _industrv-speciific instruction and instruction in

T genenc .market functions. This decision is. likely to be

e Lt

ERI
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modified.each year, depending on the, p'xur educational
backgmund of the student cnd the clwractensncs of pro-
gram organzzauon h

INSTRUCT lOVAL STRATEGIES

The: ovemll des:gn for instruction must take into ac-

- count not only the content of instruction but also the

‘methods of dellvenng it. In ‘education for marketing and
dlstnbu!lon careers, in- schdol instriction represents only

one element of the mstru»txonal program. One of the great
L strengthﬂ of Distributive Education today is its relation-
. sh)p to the business community aqd its utilization of com-

umty resources This takes the form of - cooperatne

“
‘

k] \ . * .
training, other work eXpenences and the prolect method,
which are potent vehicles for experiential learning from
actual or simulated enploy'nent A similar strategy is
taken by the Distributive, Education Clubs of America,
an integral part of the instructional program at both the
secondary and postsecondary levels. These various strate-_
gies, however, tend to be applied too aarrowly — to only -

" a limited number. of employment envnronments znd toa

consistently low cecupational level., The limitations of
these strategies reflectlimitations in program content- o

Therefore, expansior of the number of curriculuin op-
tions available to students must be accompamed by ex-’
pansion of opportumtxes for related expericnces which

parallel the conteri of instruction. For example a stus. —

dent’s cobperative: trammg should be in the same mdustty

..ashis/her in-class instruction. Similarly, DECA’s compéti- -
“"tive events program, organized to parallel instruction by -

industry, will offer the student valuable- supplementary

L




ot

: ‘eXperlent.e

" ried out by Dlstnbutwe Educatlon personnel ‘These in-
."clude: - ' .

L teaching e . _—

LIRSS

'DECA ad'visorshipl

oot counsellng of students, 1nclud1ng recru1tment and.
e ‘selectron

. qoordin‘ation of in<lass and out-of-class instruction,
..specifically focusirlgonjob development and place-
ment, execution of a training agreement, develop-:

- ment of a training plan, and monitoring of student

s

. public relations with con_tmunitS/

[ ! : . o

< - administration

-~

Dlstnbutlve Educatlon personnel must therefore ¢on-
- _select options which may be reallstlcally carried out: For
utilizé the project method rather than cooperative train-

stanons in a grvcn industry or because of madequate ad- -
ministrative time'to managé out-of: class e\:penences with
all lndustnes for which instruction is offered. An examin-},

fore important in order to assess relative merits and to-
evaluate’ the feasibility of utilizing each undey dlfferent
program conditions.

T I

Cooperanve TrM L

'

_ Cooperatlve V((tlonal educatlon is deﬁned in Part G-
: of the Voc.atlonal Educatlon Amen@ments of 1968 as:

AR a program of vocational educat'on for persons
. who through “a cooperative, arrangement ‘between the
; __school and"employers,. receive instruction, 1nc1ud1ng re-

perdemance in accordance wrth the training plan.'-

~

sider the full range of instructional strategiesin order to

-ing, elther becaus¢ of an insufficient number oftralmng -

“The ‘choice of related- expenences however must be -
- made in light of the already extensive responsibilities car- .

Proponents of the me‘hod emphaslze several advantages
to using this approach to teachlng )
* It provides the most relevant curriculum ‘and in-
structisn for students with vocational goals because -
it is designed to respond to students> needs and,
occupatlonal requtrements

; lt prov1des for dppllCdthn of most vocatlonal learn-- .

1ngs Tt » . e
4 ' : -

ERS 1 provides balanced vocational'preparatjon includ-
' ing m;:nipulative and technical skills. = -
-
- It prepares students with w1de variance in ablllllcS
for a broad range ofoccupatlonal fields.

< It fosters close relatlonshlps wrth the communlty

-~ It trains studentsln occupatlons wlrlch are avallable
1n the local _]Ob market* )
* . L.

Since the cooperatlve method 1nvolves the student,

" teacher/coordinator,and training sponsor ~ the 1nd1v1dual

.-from the training site designated to work with the"stu- =
“-dent.="2 training. plan is usually developed for each stu-

sexample, it,might prove necessary in a’ given program to "

dent part1c1pat1ng in- the program. In samples of plans
developed. by expenenced coordmators it is suggested’

-that the final’ plan should be developed together with the

teacher/coordlnator and Jtraining station sponsor and/or

" business consultant from the’ octupational area in which -

ation of.the options for 1nstruct10nal strategies is there- )

training is to be given. The plan delineates each learnlng
‘experience the -student should recejve while in tralnrng
anid who is responsible for prov1d1ng it. :

In conJUnctlon with the tralnlng plan, the coordlnator
is advised to preparea training agreement with the train-

. ing sponsor. Thls like -the training+plan, is to insure that

‘the student’s learning is coordinated and comprehenslve

- The training agreement, conslsts of the follov- ~g kinds of

qu1red academic courses and related vocational ifstrug- -

.- 'tion'by alternation of study in school with a job in any
' -;Joccupatronal field, by’ -these two experiences must; be
. planned and supervtsed by the school and employers so
-"that each- -contributes to t11e student’s education and to

- may. be on alternate half.days, full-days, weeks or other
- period -of time in fulfilling the. cooperatlve work-study
L (vocatlonal educatlon) program." ‘

- ~

.\)_‘
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his employablllty Work periods and school attendance )

¥

1nformatlon,

"2 statement of the program purposes -

. career goal of the st_udent
- *. occupation(s) to be taught
. duration of t_he training period .
. schedule of work and school (mlr rom anél max-’
-+ imum hours ofwork) :

4 .

. *Division" of Vocatloml and 'l'cchmcal qucauon College of
Education, University of Minnesota, A Guide Jor Cooperative
Vacanonallducanon (ancapolrs Scpu.mbcr 1969).

.o
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" beginning .wages and possible conditions for in-
" creases in wages - : '

' »

" employer respondibilities |

« " school and ‘teacher-coordinator responisibilities

"+ student responsibilities ’
o RN
D training plan*. I

Most Courscs of study in Distributive Educatron were

o spread support, and sound procedures. It also requires
© . substantial effort ‘and timeto 1mplement well because of;,
+ - the ‘careful trammg plans and agreements whrch must be
._"‘”carned out:~

f.ffffémifie?i*"l"r“gram-i_ L

. Apphcable at ‘the secondary level is an 1ntensrﬁed pro-
gram which might be utilized asa variation ofthe conven-
tronal cooperatrve training approach ,partrcularly in situa-
~ tions where students require exploratory’ experrences to
- prepare ‘career plans. The Drstnbutlve Education program
P - must remedy ‘any deﬁclencles in pre- preparatory instruc-
© - tion. before placinga student in a training ‘station. Experi-

: mentatrén with intensified programs demenstrates ‘that -

"exploratory expenences may be delivered tirst, still leav-
'1ng time to target ‘train and -place a- student in employ-
ent.
. For example, a demonstratron Senior Year lntenslﬁed
Program was undertaken by, Wayne State University re-

. searchers to prepare seniors in high school for entry-level .:

-occupatrons in a short program. The project aneStlgated

whether students without _previous business courses could

L ,'_secure ]ObS as readily and perform.as well as graduates of

- ""the standard Busrness -and Drstnbutrve Education pro-
‘grams.*** T -

Statrstlcally no srgmflcant drtference in placement and

-'dents in tradrtronal Busrncss or Drstnbutrve Educatron

- programswasfound: SIP accomplished the same objective

' (ie:, placement) in 50%less time. Cooperatrve experience .

™. and contacts were asignficant factor in helping graduates

."(of both programs) secure entry ]ObS and SIP students

“*A ('urde for Coopemlwe Vocatroual Education. op. ut

Toin Distributive Education, (Minncapolis: Umvcrsrty ot ‘\dmnesola
" " August, 1959), pp. 21 and 22.
. #**Fred’S.*Cook ét:al., Senior Year lnlen:xfed Cumculum Pro-
. gram:. Final Report, (Dctrmt Waync State: Umvusny, April,
-1970). .
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N written for use with"the cooperative training progam. ok ;o
" The- cooperatrve training approach -therefore has. ‘wide-

\lncludrng concentration in a marketlng function across-

’ **erfrcd Bernard Raeker, AnAnalysis, of State Courses ofSludy v

a0 .

"were more likely to enter postsecondary educatronal
z 1nst1tutlons -

»"What is significant about tlns demonstratron is that it
shows that the essentials of the cooperative training mod-
el can be applied in various. srtuatrons to achieve the pre-
paratory. objectWe —ie,to place students In gamful em-
ployment _ . ,

£

~

Modular Cooperanve A pproach

. Thereis addrtronal evrdence that the cooperatrve train- -
ing approach is a highly adaptableg Xible 1nstructronal
“strategy. If program offerings are to be ¢xpanded, the flex-'
*_ibility of the. approach should be eXpl 1ted Especially if
students in a Distributive Education Pr‘gram seek prepars
ation jn more- than one mdustry ook x modular coopera-
tive training ‘experiences will have to be consrdered The
“tradrtronal length of” cooperatrve vocatronal education. .
~program has been one or two years of nine or ten months L
duration. .. A more logical determrnatron of length would. R
be based on'the time requrred to develop quahf'catlons
for a level of cccupational performance in a‘student’s’
chosen occupatronal field... Thus the Iength of programs o
“may range ‘from a minimurn ofthree months to erghteen_
;months or longer.” PRRE AR .
A modular cooperatrve trarnlng program will undoubt- -
edly require more time to manageon the part of Drstnhu- )
tive Education personnel because of the potentrally in-
cieased frequency .of changing trarmng stations for stu--
de,nts Neverthele'ss, it represents an attractive option for- . .
enabling students to prepare for more than one industry,

several 1ndustnes It must therefore be considered as a
_serious 1nstructronal strategy to 1mp1ement the career
educatron cluster schema at the preparatory level.

ProjectMethod - C
The' project method offers yet another alternatrve in- -
structronal strategy to prepare an individual for employ-
ment in his occupatronal choice. One advantage of the
project approach is that it can accommodate a large num-
llcr of students, It is ‘also an excellent means of achieving -~ .
“career exploratron in initial preparatron for secondary: . -
school students partrcularly ‘those too young to qualrfy B
for’ cooperatrve training. It irivolves partlcrpatlon in 1nd1-' :
vidual, ‘small-group or large-group tralnlng plans andina
laboratory classroom facility. Project activities 1nc1ude _
“s¢hool store operatron marketing survcys " career. plan-
mng, and mtenm employment whenever possrble. : ’
“In short theprojcct plan gives students an, opportunlty‘

. . \

**"Scr Program \Ianagcmcnt section
‘\*"**/l Guide f()r Cooperalwe Vocational Lducalmn op cn
R

l o .\ ' . --\'



.- to apply theory in practrce A project training record is

'developed for each student, outllmng the student’ s oc-
cupational objective, the projeCtObjCCthe and the cufrric-
ulum unit in" which the classroom work i§ coordinated
with'the project. Occupmonal experience is only one
type of project experience. Both project and cooperative

methods seek the same learning outcomes — pr1nc1p:111) ,
, mtegratron of theory and practlce

) Drsmbutrv.e I:ducation CIubs of America‘ C

S

. For’ students en vlled in the DlStrlbuthe Educatron ,

_ cumculum 'DECA isan integral part of the instructional
- program: Its program of youth activities includes awards

and scholarships, career development conferences, leader-
* ship training and-educational projects. .

DECA is'a non-profit, school- centered; self-supporting
- organization which'is designed to ‘develop future leaders

- for marketing and distribution. DECA is organized on the"_’ .

--local state, and national levels. At the local level, Distri- .

: ‘butive Education students form a Chapter ofDECA and

“elect their own student officers. Nearly all Chapters are

: "'_ self-supportrng with members paying-local; staté and na-

tional dues. The DlstrlbutWe Educatron teacher-coordina-
tor serves as the Chapter Advrsor . S
Al Chapters within a state are chartered by and cotn

prise. a State Association of DECA. Each State Associas ~
tion elects student offrcers from its mémbershrp Nation- .

~al DECA is composed of State Associations. Student dele-
gates elected or appomted by each state elect National

" Officers.

National DECA is made up of five dwrsrons The. three
2 __.student divisions are ngh School, Junior CoIleglate and
. Collegiate. DECA’s' two adult divisions are an- ~Alumni

Division, composed offormer Distribufive Educatlo’n stu-

" dents at all levels, and a Professional: Dlvrsron composed

.- of teacher- coordmétors

The competitive events program of DECA, an out-

) "'paratlon,fbr competition. )
- One of the major "activities of DEC\ is the Merits

g Awards Program (MAP). The program, a competency-

ERI
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‘based approach 'to carcer exploration #nd preparation in |

‘marketingand distribution, is based on individual student.

achievement accompanied witlt, an awards program for

: teacher-educators, Distributive’
-Education "Supervisors -and admrnlstrators, supportrng o
; .busmesspersons and interested parents. ‘

~ DECA. competmve events program

human and publié relations, and marketing.

DECA’s role in a multiple option Distributive Educa-

- tion program is incréasingly important. Enrollment.in in-
dustry based courses should be accompanied by DECA

. mcmberslnp and by entry intoDECA’s competifive events
program in that industry, Competrtlve events within

DECA, organized as multi-competency-based events to’

reflect the distribution of skills required in specifi¢ occu-

pations, supplement the Distributive Education program -

with invaluable hands-on experience, contact with the
busmes§commumty and substantive knowledge. Further~
more, ﬁ'wdpemtrve training stations are not available-in .

certain industries in which. preparatlon is offered, DECA "' -

© can serve as a valuable experience to support instruction.

The coordination of curriculum instruction by indus- - -

try and_the DECA program is a.natural feature of future
career educatlon The task analyses accomplished for cur-
riculum development purposes’ should serve as a base for -
'coordmatmg the curricula for in-class mstructlon and the

) Recommendatlons

,growth of the instructional program provides learning
~ - experiences as well as awards and’ recognition. In many.
of these events students work wrth busmesspersons in pre-

of preparatron lS a central feature ‘of the
Education program and one of its great strengths J71e
- effectiveness of such strategies depends in large part on
E the extent to which they are integrated.with program ob-_.
Jectives and content. Therefore, clranges in objectives and

. content;must be accompanied by correspondmg changes-

in the content, application and emphasrs of such instruc-

tional strategies as the cooperative traini. mg approach pro-
Ject ‘method, and DECA. |- |

‘Modular u&e of the cooperative training srra tegy slrould

be consrdered r‘rrorder to permit:students. !o-prepare-m— SRS
more than orie occupation andfor industry. A ro(atronal S
system, inwhich studentswork in several occupations and o
settings could be uséd. This might entail multiplying the'
number of training stations unless all students in a class
- were rotated through the same ones. In choosing suitable
strategies, the administrative burden onmsmlctronal staff S

must be considered,

Other alternatives mclude in tcnsrf~ ed work erperrences

’ for students whohave had insufficient career exploratron
-and therefore must develop a career plan prior to em-*
barking on preparatory mstructron, even though they -

.+ have enroIIed in-it; Fxpandmg the. number of options for

vstudcnt recognition; MAP ictivities corrcspond to the ..
) compctencres needed in distributive employment and:""

- progress in complexrty from Bronze level to Silver level’ -

to Gold level. Within each grouping’ the student must

demonstrate her/his knowledge of-economic understand-

mgs product and/or service knowlcdge commumcatlons KA

-

'students may also reqmre increased use of the project .

method, if cmperatrve training stations are ynavailable,
or administrative personnel reaIrstrcaIIy cannot expand

the number and type ofistations rmmedlatelv L .

-
e

N
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,PROGRAM M ANAGEMENT
; I

_ Implementrng a program wrth multrple rnstu!:.tronal
~-options places increased demands on program manage-

' . - components and .functions consistent with the career
T cluster schema and its consequences for program objeg-
tives, currrculurn content, and related rnstructronlal strat-
E egres
‘ Program managers must insure that coordrnatlon of
: .rnstructlon takes place rn all respects:

I
’
’

e Offerings are consistent with manpo er demands.

) All components of the rnstructrpnal program are
~_coordinated for the. individual student. Therefore,
in-class instruction and related experiences are par-

carcer plans

/,

Offenngs and content are artrculated between dif-

' exploratory expenences /

All components “of the rnstructronal program func-
'~t10n to_ insure coordination in-its various aspects
“For example enrollment practrces must serve the
“artjculation objective of the program by assessing
’ student cdreer plans and channelrng students into
"-the approprrate offerlngs

To unplement tlre career educatron cluster schema, "

~ program managers must’ pay special attentron to the fol-
lowing program dccrsrons : :

“which to’ offer instruction, the method for making
the decrsron and.the organization and ‘management
of.multrple opt,lons . . :
. / -
Lo fEnrollment practrces the criteria by whrch students
/ are enrolled in the program and the relationship be-
/. tween the assessment of student experience and in-

lows

. -

Relatronshrp wrth the business commumty meth-
offenngs

methods of providing trained staff i in different in-
“dustry courses and coordination needs with, pre -
service educatlorrto parallel the caresr educatron'
cluster schema

ERI
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ment to examine and, if necessary, modify all ;lrogram o

7
. ferent’ levels of preparatory rnstructron and’ with -

L

terest at entry and the currrculum the student fol- l
Ty
1

ods for expanding the rnvolvement of businessper- _
sons to support instruction in new "and expanded"

lnstructronal staff recruitment and preparation: e

/

~ allel'and alsd consistent wrkl{ student rnterests and,”

lnstructronal optlons _the partrcular industries in

" cation, planning methods for all program levels are de-

4
" tion raprdly about openingstin~their™ own-industries-or

" ward’ ‘mobility and’ occupatrons that wrll 'not become ob+

is student rnterests and career plans lnformatron muist -

42 ‘

o~

" Counselor functionsyintegration of cou
tions into the tcy program operatior;

n['elor func-
Evaluation:

gram meetf

Program Planning: lnstructronal Optrons

r?easuring the degree to which the pro-
s object_ive's. . ‘ ‘

Program plannrng rnvolves makrng decisions about, the
framewdrk and the details of instruction. P,rogram/plan-
ners must decide: ) . / :

. // 3
: What courses should be offered,ie. /whrch rndus-
/.

tries should be studied? /
What is the optrmal relationship bétween generrc
and rndustry Specrfrc rnstructron" /

/
f=

Can students preparc for more than one rndustry"

:

N

.Programz managers must consider thrlt the partrcular
mix of offerings in-any given year might|vary, dependlng
“on student interests and manpower nee(ls Program plan-
ning_ tools to accomplish thlrs assessment are therefore nec-
essary. < Fortunately Drstrxl/)utrve Education. . has these _
tools available. In the special context chooperatrve Edu- ¢

scribed in the Mrnnesota Gurde to. Cooperatrve chanonal
Education.”"" /

To determiné what industry options shuuld be offered
" the key rnfluence/must be manpower ‘needs. The best
- method for assessing state and local needs is through direct
‘contact with Advisory Committee members at the state
and local leVels Employers can furnish|accurate informa-’

* fitms. The risk of sole reliance on them, however, is that
- incomplete or biased mformatron will be obtarncd 1f too
few firms are represented. .

Information_on “current jOb 'openings, labor turnover
- 4nd employment expansron rates, and five- -yedr projec: '/‘
- tions for employment growth ought- to.be obtained sys-
tematrcally from such sources as the 0ccupatrona1 Out-" .
-look_Handbook (pubhshed brennlally)l and the Occupa- .
tional Oiitlook. Quarterly, Manpower Report of the Presi-
“dent (published annually)2 and-Census ofBusmess (pub-"
lished every five years). Thi's\informatron is needed to in- -+
sure that programs offer training in- occupauons withjob .-~
openings, occupations which hold some| promrse fortup-

....

2
_solete in the future insofar as can reasonab{y be estrmated__

from the data. ,
The second crucial factorrn determrnrng \vhat to offer -

: . ! . ° \"‘
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© e

be obtamed ﬂbOUt e N S - * What is the relationship between industry instruc-
’ S : - tion and instruction organized by markét functlon
. students cdreer plans’ and interests . _ . or common (,ompetencxes'7
/ . Lo,
/" students’ plans for furthet education -+ What combinations of industry instruction may be
' ) © | made available'to each student? . - T
* students’ interestsin industries and occupations for : . : SRUPTR
~which training can be PTOVided- : . The answers to these questlons depend in part on the
TR ’ e)ustmg structure of anygwen progmm Avanety of mod- * -~
A variety ofmethods for obtmmng the above 1nforma-' els exist. . A .
, tion exists. First, a survey of students can be conducted. - - : o ' , ' ' s
e Second, communication with instructional staff responsi- : _Relan‘bnship of 'Gcnerfckznd!rzdusny-Spceifie lnxtruction N
. ble foi'exploratory prpgra/rﬁs might represent a more effi- _ ' .
. - cient means of obtaining at least preliminary information. Tl Current D]Stnbu[lve Educﬁtlon programs whlch ,;wf’:
For example, carcer plans developed by students.in pre- . concentrate on marketmg ‘functions or generic com- ‘
- vocational exploratlon could servé as the source of infor- . petencies can be offered prior to grades 12-14. In- .
mation on student interest. Finally, recruitment practices .~ dustry instruction would then predominate at
can be tailored to attractstudents interested ina pasticular S grades ]2-]4; - i
: industry where. manpower need exist. The enrollment o . . : ,
- process must, in any case, re-diagnose'a student’s interests 2. Industry mstructlon can represent the sole ba51s '
v o and channel the student into the appropnate option. Al- : upon which to orj,amze progmms !
2 though planmng is often seen as a. process which occurs - B . .
once at’the inception of a new program, it should really . 3. The core of a program can concentrate’ on bisic
. ‘be conducted annually. as part of an ong,omg responsive imarket functions, with equal time spent in parallel _
;. vocational education program. ~ . - ' " - on industry instruction ‘and.‘related experierices. , .
‘The most complex dec151ons relate konthe organuatlon . " This optibn might eventually be replaced by indus- - ;'}’
' and-management of a’ program-with nmultlple options. - try' instruction- exélusively bt may facilitate the :
~Assuming that the coritent of each industry offenng‘the‘ : gradual addition of industry offenngs to programs
felauonshnps of mdustry instruction-at diffietent levels of L. which do not currently have them - .

prépatation, and the specific choices ofmdus y offerings -
“. " have been determmed -the program manage m15tst1|l re-’
solve two central qUestlons o _ '

43
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) Organrzarror: by Indusmes : C o . "courseof study in whrch the cooperatrve trammg method ’

B G is used in the second year of the program. In. the first
Complete orgamzatron by mdustry the second optron year, the project approach is organized by industry. Spe- )
; ‘can be -accomplished- through a.combination of the pro- * - cralrzed work. envrronments called skill centers; are estab-, .. .

_*ject. method and the cooperative training method * Such lished , each skill center representmg orie of the industries

.8 ,Drstnbutrve Educatron program coultl be.a two.year . in the cluster. The student selects the indistry in which

ST S .‘ - : .. - " he/she is mterested In the laboratory, the students per-

form all tasks, on a rotating basis, requrred to operate .

g "The Toledo Ohlo Dlstnbutlve Educalron program follows this )
- that partrcular kmd of. busmess For examp]e in a- skrl]

model begmmng at the secondary level

[ .

(€)



; , .
* center.in the Food Service lndustry students manage'the-
. concerm, cook the focd, serve the food, and maintain the
- premises. The idea is for students to continue working in
. the r?lme occupatronal area in their cooperative training.
the following year. Upon completlon of the secondary

. level program, graduates of the Distributive Education:
program will have skills relevant to the occupatrons and |

. employment " settings - of “their choice. Particular note
should be made of the rotational feature of this approach:
- it nges studznts a chance to become familiar with the to-
tal operations of business, with different levels of respon-
ﬂbrllty (i.e., management) and with occupations which
. - are not within the cluster but to which stucznts in the in-
i dustry must relate (e.g.,a cook is in the inchestry bur does
not. perform 3 marKeting function).

\,

: Relationship of Industr: s
. Program managers must also consider whethes stu-
dents may prepare for employment in more thanwmseg im-
dustry. Suchanaltemamle is pamCularly viable for-refatzd:
occupatrons whrch are ‘found in 'mote than:one. 1ndustm
. The ‘third optlon abov& which! conbines imstruction H‘»
market functior thh & core’ program instruation by in-

~ would- be zained from having students interested in dif-*
ferent’ mdustnes ‘working together m the core program
{part of the.time and: specializing. part of. the time. How-
ever instead of students specializing i in only one industry,
L several would be. available over“the duratron of. the pro-_
gram (secondary or postsecondary).

The particular difficuliies of 1mplemcnting this idea

_ allel experiences, especrally in’ the cooperatrve tralmng

dent would require’ everly matched  student - interests. -
- That is, rotating students through different speclalmes
~~—~~and through different training stations would be most’
- easily’ accomplrshed if the same number ofstudents were
mterested in the same optrons In this case, each of .three
_-students, for’ example could proceed in tum~through
R three training stations, one for each three months of a
' year-long program. The advantage of such a prograin lies. -
“in: the .ability to serve diverse’student interests-and to
. prepare students broadly for related occupatlons wrtlnn

Ps

severalemploymentsettmgs AR

Py
. J
Recruitment; Selectio'n, Enrollm_ent
a /
Determrmng w(hrclr studcnts are/to ‘be served by the

~and effectiveness of the program. In light of the career
“education concept, mcreased burden s placed on pragram
management to Select and enroll students whose interests
. ~in marketmg and drstrrbutlon caréers have been explicitly
. confnned in career exploratxon Career educatjon is,also
: ‘ i

/ s - fe

Qo
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dustry, ‘ight make this idéa possible. An:advantage °

. involve (a) scheduling and (b) arrangmg for related par- . N

mode. To ‘inake multiple optrons available to each stu~

Drstnbutrve Ediication program is, central to the success

.4.5

likely to influence the natiire of recruitment since explor-

_ ation activities should acquaint sfudents with information .
bokth about occupatrons and about education and training ‘
opportumtres B i

‘ Unfo rtunately, today typrcal processes of recruitmeént,

- selection and enrollment in vocational programs in mar- = ,".
keting and distribution often include decision-making by
default. The various reasons for theé different choices of
students to pursue vocatronal preparation at the second
‘ary level include:

* need to ezrn dur,mg or 1mmed1ately after high”
school *

ahcnatron from suthool and desire to cnter “adult
~employment rmmc:thately thc'eaf ter-

. positive desire to pzupare f6r employment and pur-
sue additional leasming opportunities through ex-
perience and adulherﬂucatron )

T ?positive desire to zprepare f_or‘in‘t'erim or. part-time
employ’ment to he:lb advance educational goals s

Coe eagerness to exerr;rse mdependence and adult re-.
'sponsrbrlrtrcs and  impatience -with thc school
envrronment ‘

. .

- The crrterla which program administrators utrlrLe to enroll
;students also ‘vary. . In general; an interest'in marketing :
.and distribution is among the criteria in an undefined = .
way. Other criteria used include academic ability, educa- L
“tional backgrounid and -qualifications, character, health,
aptitudes and talents. In a study of cooperative Distribu-
tive Education in llinois, the following selectron factors '
were found to be used moyt frequently o

r
'

: grades -3 l% ; h : .
. teacher recommendatrons - '75%
. student mtcrest in Drstrlbutrve Educatron - 73/ S

- student atténdancc”—

N

23% R

.o ,stude'nt intcfviews - 19.%*

. Another issue revolves around whether Drstrrbutrve
Educatlon courses should be open 0 all students, college
’ bound‘or not who have interest in studymg markctmg

ot N -yt

. . - ,/

. *Wurren G. Meyer and William B. Logan, Review aud Synthesis
of Research in Distributive Education (Columbus: The Center
for Vocational and chl\nrcal Lducatron Ohro St.r,tc University,
1966), p. 85.

. i



and- dlstnbutton in’ college and/or pursumg a ‘career in
myarketmg and:distribution. Some advocate that the only
\important selection criteria‘are that (a) the student wants
the instruction; (b) the student is employable’ and (c).the -
" student’"plans to purSue a career in marketing and distri-
‘bution. .

. In the future, the key criterion w:ll be educated stu
v dent mmrest and decxslon-makmg '

~

E Recommendatnons ‘ e

, Career education pracnces willZinfluence processes of
D recrumnent selection and enrollment. Students.are ex-
pected to make more educated chumices. - Prograrn adminis-
. mn‘ors need to apply more specifiic career-oriented eligi-
__btllty criteria. This-is parttcular[;v important for enroll-
§ ment into’ mdusrry-spec:ﬁc instruction, Students will. have
to demonstrate adequate knowledge and interest to qual-
lfy Program adnftinistrators will therefore have to develop.
nethods for asspssing student mzerests and decisions and”
, the baSIS upon wWhich decisions have been made.
rProgram ‘ad) unzstrators will therefore have to develop

. own have npt had’ the opportunity for, exploratory ex-
periences, will need-to_be included in program des:gn
. This would, take. the form of conditional enroliment, ini-
. tial exploratton and career- planning, and subsequent
. channeling into mdustry‘spec:f ¢ instruction. A brief, in-
_tense_exploratory. expérience might be attempted prior
*to enrolling a student, utilizing guidance gersonnel and _
.unwﬁgned schooidiours, 1o avoid the complexity of ser-
ving srudems with extremely different degrees of under—
L standmg of their own career plans.’
The recruttment functlon of. Distributive Lducanon
'mtglmtalso bestreamlined by working closely with career
. education cma)rdmators or otherinstructiomal staff re-
o sponszble forudirecting: career exploratioh. Student learn-
ing about marketmg and distribution careers and ‘about

““the local Distributive Education program would therefore -

L : come prtmarzly fromc career exploranon acnvmes Distri-
"“butive Education personnel would serve a support rather

than a pnnc:pal functton This would apply atjunior and -

. semor high’ school levels preliminary - to secdndary and

: postsecondarv preparatorv instruction.

Relatnonshxp with the Business Commumty

’ Advxsory Committees

N Lo
Expandmg program optnonsw:ll reqire increased Utll
ization oFand reliance on Advnsory Committees. The eap-

L abxhty and expertise developed. by cuirent.instructional

©Staff and administrative personnel cannot be expected to
: extend to. al! mdusmes Suppo:t from experts in each in:

ERI
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methods for le rnmg studentdec:s:ons orcareer plans a and .
the basis upo;‘ Vohich: ‘they have been made. Further,a .
: means of enro ling students who, through no fault of their N

46

_maximum extent possible. Only with such representatlon

" and Alan K. Cohen, Handbook for Distributive I‘ducauon Teach

.

dustry will llwrefore be mecessary for effectlve prograxm
initidtion and management :

. The role.of ‘Advisory ‘Cammittees has-bee discussed -
in a number of sources. Of particular 1mpénce iin the
context:of m(pnrdmtg mmuctloml optxons are the fo} /
lowmg functnons"’(

’ _-adv:smg on course content,,helpmg uibtain dls}Slay
equipment, materials and litérature, and providing
instructional:help through resource speakers; trade
materials, and: occupatlonal.mformatlon

. 'asslstmg the teacher-coordmatorm relating mstruc- ‘
tion to the needs of the commumty o

helpmg establish standards for entranee mto sttn
- butive Educazion. ‘

-

As a haxson betwees the. sahool and business. commumty,
" the Advnsory Comnmttee could serve in a vanety of ways

R ‘assistingzin hztgamzmg cooperatl\ve vocatlonal edu-
eatxon pmgrmms R e :

A
K

+'+ identifying suitable trammg statxons reeommend-
ing job rotation for. tratnees assxstmg in detenmn- :
ing criteria and standards for measunng job perfor-

' mance of students at the trammg statxon _
. SN & ‘ S

. estabhshmg agreement among employers to.main-
tain a proper wage scale; working with: 1abm‘ and
matjagement on the Tocal level to insure maximsim
involvement and cooperation: recognizing' graduates
. by providing preferential job opportunities.

Recommen‘dations '

. . .
S

The use of Advxsory Commtttees should be expanded .
with respect to mdustry offertngs chosen by -program - -
managers. Mempers should be selected partly ‘for know-"
ledgeable representatton of the 1ndustry at -issue. Thev
should be, engaged/ early in the.program planning process

" and utliized in all ‘program operation functlons to the

can be aDrstrzbunve Educatzon program measure its reIe-
vance to emplozers S .‘ : B

A

. v
*From A Gulde for Cooperanve VacanonaIEducanon Pp- 44~4$ /

er- Coordmarors (Harrisburg; Burcau of Vocational, Teehmc.:l
and Conunumg Education, Pcnnsylvania Stalc Dep,t of Lduca-
" tion 1969) p! 14 . .

e



. ,lnstructio&»\lStaff : Recruitment and Preparation-

i i

,- The quality of all education pro;,rams largcly depends
on the quality of staff, Expansion of industry-specific in- -
structiomal options poses particularly difficult staffxng
questions for program' management, Requirements for
instructional personnel must be realistically assessed in
terms of the already major responsibilities.borne by teach-
.ef-coordinators. Increasing the responsibilities of the ex-
1strng staff may be unreasonable. In addrtron staff trained -
‘ina speclﬁc industry\will be desired to implement indus-.
-try mstructron Secu%g specialized staff, however, is al-

50 difficult especral]y if certification requifments preclude N

" utilizing business personnel competent in the specific in-
¢ 'dustry. Teacher recruitment must therefore be examined
--and the implications of expanded options for pre-servrce

. dnd in-service.education must be assessed.

SN
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Responsrbrhtres of the teacher- coordrnator current]y
vary grcatly Differences in degree of responsrbrhty de-.
- pend in part on school size and structure and oeogr.rphrc
locatidn, In rural areas, one coordinator may serve two or
three schools and be reSponsrb]e for all program activities
:{tom pldnmng and recrurtmcnt of students to follow-up
“studies. At the other extrem& in.-large schools or in

schools in urban areas the-coordinators might be respon-
" sible for placement and follow-up only, Other vocational™

tcachers deliver the classroom instruction'.

“The five basic |ob fum.tlons of the teacher- coordlndtor
‘are: ;) teaching, 2) guidance, 3) coordlndtron 4) public
re]atrons and 3) operation and ddmlnlstratlon The: teach-
‘ing functu\)n «@ften includes currrculum development and

- insuring, that'on-the-job experience and classroom instruc-

tion are closely related. The guidance function inciudes
the recruitment, dnd interviewing of prospective program
s participants. The'coordination function involves job.dev-
e]opment and job\placemcnt development of training

L 'rgreemcnt betweerd the\school and the employer develop-
" mentofa trdlnlng ‘plan’with the training sponsor.and the

student and mlalnt‘umng ageod relationshlp with employ- .
“ers. “The. pubhc relations function is an onz,omg process

conducted $0 that commumty\l terest in and'support of
.the’ progmm 1§ dcve]opcd and m

teacher-coordrnator is typrcdlly reSponSrble forall aspects

E N ofprogram operatron and ad: mmstratron In, the multiple .
: optron program, the rgle of the teacher- coordmator will

become even-more complex in the future With industry
1nstructron ‘the teacher- coordmdtormust be able to man-
-age a- program with courses for students with drvcrse 1n-
terests I aTT T :
‘In addition wrth the mtroductron of tareer educﬂtron
the Distributive ‘ Education teacher, by v1rtuc of hls/her*
- experience,'may: bc enlisted to play a-more active role in
. the career. ¢ducation of students prior to _the seconddry
level Themcreased opportunity to eXplore career_choices
prror to the secondary ]cve] wrl] a]so produce anew type

EERS
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of smdent in Drstnbunve :Education secondary ¢« postf

secomary progrims. Most likely , administrative, coumnsel- -
ing and coordination reSpomsrbrhtres willitincrease.
Teacher preparation wilk therefore requlrc modifica-

" tion“in accordance with the.revised functionsof idstruc-

tional personnel. Teacher preparation and in-service train--

" ing will have to provrdc teachers with:

. know]edgc ofrndustry characteristics
e undcrstandmg of the career education (ramuvork

~The. current undergrgduate currrc‘uI_um. according to

:Lucy C. Crawford,* is structured to offer teacher-coor- -
dinators occupational experience, 4 broad and concrete -
understanding of the:many distributive occupdtions and
knowledge of technigues unique.to conducting a Drstrl--

butive Education course. It typically includes college core

. requirements (72 hours), professrondl core requ1rcments.- .

(27 hours), te‘achrng mujor requirements (46 hours; with

27 hours in technical courses, e g. Marketmg, Advemsmg '

and Salesmanshrp, 18 hours in Distributive Education
courses, e.g., Areas of Distribution,. Trénds of Distribu-.

. tion, and Store Opérations, and 7 hours in directed dcci- M

- educarional and occupationiil needs, pre-service:progmams *

. - pational e\cpenence), specialized (D.E.) reqmrememw,t(l”
hours) e g., Methods of Teaching D£., OIgalumﬁM!!fmwl

Administration Supersisiors of Adiilt Tearhing, and 32
hours of electives.** .
Keeping ‘in mind the dﬂfﬁr:ult\v of satisfying @ diverse

require: assessmcnt inlight'of thexgrowing needito prepare
Distributive Education tezchers: ias learning. manugers,
caregrdevelopment specialists, anid.expert ad munistrutors,

" Forexample, current programs may not be.able to:sat-
isfy the growing need for personnel who have adequate

occupational experience as well as educational'expertise.

" Pre-service students come to the program with differemt

intained .- Finally, th.,_..,_w

backgrounds and differesni. trdrmu9 needs e

-- Thereé are basically three groups of individuals vwho re-
" ceive pre-service trmmng (1) young high schoot grad-

© . uates with mrmmal occupational experience who are’
_contemplatlng a four;year college degree, (2) e\rpcn--'
enced busmess and -industry ot public’ service workers

who/return to college to prepare for teaching, (3) ex-
perienced teachers’in other subject matter fields who
'must be certified for vdcatronal educatlon and: who'
may lack adcquate occupatron cxpcrrencc Ak %

*Lucy C. Cruwford ,4 Distributive TeacherLducanun Curnculum .

“Theory Design (Blacksburg Virginia * Polytcchnrc Institution,
1972). 0 '

-**The graduate curnculum focuscs moredrrcctly on the complc\‘: .

_ and difficult task-of. administering and managing ah effective Dis-

tributive Educdtion program. Therefore, it offers such courscs as

Drslnbuuve Lduumon (Crawfogd, 105) — -
"”“"‘A Guide for Coopemlnre Voeauonall ducauon p- 104

IR

- Individualizing- DlSlrymlne I:ducallon ‘Instruction, Arlrculallon -
of the Occupational Experiences,-and Conlmnpomry Issues in’,
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/a3 summers expenence However in-service upgrading

may be appropnate only for programs where industry in-
structron is a- part of the total cumculum (as in optron 3,
i p. 44) )

For other models of program delrvery where 1ndustry

mstrucnon predominates, ‘teacher knowledge of ‘indus-

tries, even after training, may not-be sufficient. Therziore
the utrlrzauon of staff recruited from the business com-
- mt nity may be required..In fact,some steps have alreadhy:
be ni taken to encourage _businesspersons to-enter teach-

grounds could teach Distributive Educationfor up to two
yeats on an Interim Standard Certrﬁcatron.\whﬂe taklng
couises needed for permanent certlﬁcatron

though teacher certrﬁcatron standardswvary greatly
from state-to-state, it is generally acceptedithat the Dis-
- tributive. Education teacher needs occupatiorial experw

"énce, professional preparation -in \the technical ‘content

‘and adequate preparationi in professional education in
-order to be competent and certrﬁdble as-a teachef-coor-
-+ dinator. Clearly,’ the provision of educational background
. for businesspersons and.occupatiofial experience foredu-
cators will be necessary to develo;{ the staff capabrlrty for
muluple option programs o

—.J

e

Recommendations oo

. Pre-service. education must theréfore be assessed for
breadrh and depth of . occupational experience; career
educatlon content; mstrucnon in Iearmng management'

and program coordmanon Ineach of rhese areas, revision '

of the | pre-serwce curriculum is likely.

Further, in-service, education, -often focused on-im-.
provement of msrructronal techmques will requtré',expan- :

_sion to incredse industry=specific ¢ competence, manage-

ment capability, and agiin, career education knowledge. .

The. latter. involves not only information about career
concepts but also strategies- for articulating wrth career”

‘dent\career decision-making is.emphasized. Counseling- -

‘. 'ing. Some states have modified their certification stand-
ard so that individuals without teachmg edmcation/back- -

" courses should be examined. Barriers to utilization of
business.personnel should be alleviated.

Counseling
he counseling function gains in importance as stu-

even nyw represents an area of overlap between Distribu-
tive Eduxation and guidance persennel. To implement the
career edUgation concept increases the aheady\dentrﬁed
need for cat¢ful coordination ofthe counseling function.

seling programs are increasing. Some pro-.
ple, are 1n the form of “Career Resource

career eXploratlon units. Expansion of career educat;on
in_junior high schodl is expected to bring’ with it an in--
crease in career counsehng activities on that level.

Many of the'traditional dut1e§ of the vocatlonal coun- :

selor, including career counselmg, are performed by-.the
teacher-coordmator at the secondary level. In a survey of
:counselors and, teacher coordmators in anesota coun-

‘seling functrons were seen as shared * There was strong

agreement that five should be performed by the’ counsel-

sor, and twenty-two by the teacher-coordmators Amon

the functions wiich should or could be assumed by coun-

selors were: interpreting | tests of interest-and aptrtude, S
:and counselmg students as to the best utilization of their

~

abilities; counseling students on'seasonal work; part -time

jobsand entrepreneurship; counseling students on enroll-
merit in cooperative trammg programs and electives in
such programs; maintaining files on students and onoct .

_ cupations. Helling concludes that'such “technical” coun-

education. persomxe[ in school systems. ’ .

- Finally, certification requirements to ~enable business

personneI to dehver msrrucnon in mdusrry-specrf ic

- 48

“caréer education teacher and

seling’ duties are asSumed by counselors but that duties
which involve close association wrth student-trainees be-
long to the teacher-coordinators. :

The cooperatjon. of counselors and tea,cher-coordma-
torsisincreasingin. many places, In some programs teach-

" ér-coordinators are urged to involve counse]ors in: many

of their/activities, ‘such’as vrslts to trammg statlons .n or-

formed by the teachcr—coordn‘lator R e

“This 1nvolvement in counseling by the, eacher-coor-
dlnator is likely to continue, because of the specml needs-

" of cooperative Distributive. Educatjofi students and be-._

cause of the expansion of caré education.. Both the

e Distributive l:ducat16n ‘

teacher—coordrnamr arcq,qncerncd with helping students - - '

*C.E. Helling, “The Overlapping Roles of Counselors and Coor-'

dinators™, DeIIa Pi Epsilon Journal, Vol 111 (May, 1965), pp..

. 88-94,

- .
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make: career. decislons and appropnate educatronal and
ttonal plans based on those decisions. They are there-
concerned with provndmg accurate and comp,cte in-
-'formatton about job markets and occupatronal require- -
-.ments,  helping ‘students better understand their own
. goals and. objectives, and helping them make rational
y decisxons about their future plans. - N

e

'Recommendations ‘

-The 'guidance counsélor is Iilrcly to function as the
school s mancger of career information resources. He[she
L il become more actively involved in assisting individual
" Students to develop their own career plans. Coqperation
and coordmanon between counselors at all levels and Dis-

: at improving the basis of student decrsron-makmg and, as
" “ a result, refining the selecnon/enrollmenr process in Dis-
. mbunve Education. To insure that this process is'man-

aged effecnvely. Distributive Educanon personnel must

: conrmue to,work closely with counselors and advise them

_.on ‘the development of mdustry-specrf ic mstmcnonal

programs as rhey are mmared '

(

Program !:Ivaluation ‘

Program evaluatton isan essentlal function undertaken
to determine whether the prcgram meets its objectives.
Accountabrllty in educat‘ron exempts-nq_program from -
. this, function; but in ‘vocational educatlon it is especially

lmportant Such information serves program planning
purposes by helping program managers to strengthen ele-
" ments of the program which are inadequate in some re-
-+ spect. It also serves as a perfonnance measure for the pro-
- gram which can be useful in attractmg students, emp.oyer
‘1nterest and commumty support

‘\)

. mbunve Education personnel should therefore be aimed +

3 Recommendations

o R . . - . . rare
'
.

An effectrve program, in tetms of the precedmg drs.

. cussion mrght be evaluated on a number of criteria, such
\Loas: . ‘ )

1

*. the degree of student satisfaction in employment

* the level of competence achreVed by students as
Judged by employers .

* the degree to which employers filled manpower
needs with program graduates

. N . l’,', .
. the avazlabrlrty of program offenngs to meet em- .
ployer'needs and student interests. L S

Programs would thus be evaluated on qualrt) (e g,on - =%
"the basis of placement and the tenure of student em-
ploymént) rather than on quantrty(e 8., numbers of grad- .
uates), Follow-up data would be necessary to perform a
thorough evaluation. : R

In Drstnbutwe Education programs today, program :
evaluatlon is not a function consrstently perfomted As ‘
_program offenngs are expanded the. demand for evalua- '
“tion increases, In its absence; program managers canonly -
guess at the success of their programs and’ cannot make
1nfom1ed declsrons !

Responsiueness to the needs ofsociery', employers and ¥
students can be achieved only through informed decision- -~

- making. It is therefore’ imperative that program evaluation

measures and procedures be specified in. the.initial stages
- of program plannmg or re-plannmg

o2




'QUMMARY OF CONCLUSIONS AND
i RECOMMENDATIONS o AN
< “Career Educatron T _ | / ,

.

Career eduegtion ls o pervasive educgtianal. phllosophy

ard stritegy whieh enguges all aetoes in, the ¢ducational

.. system in its delrvery Essentially; it seeks to develop stu.
* dent career decision-making skills-in order to assist indi-
- <" viduals to better target their career chorces to meet 1an-

" power and personal needs. Career education promotes thé '
g chorce
’ -

o _‘ adaptability and coping skills of the 1nd|vrduaJ as well as
* his/her competence for smployment.’ .
Therefore, Distributive Educatron programs and per-
sonnel must: A
* include career decrsron-makmg contem in prepara-
. tory programs . - ;T

,atron o -

teachers .. . /

' . : /
- . (

* relate to members of the business r.onnnunrty/ as

.

. both c.o-f‘ducators and future employers. /

P >

Distrlbutive Educatio'n Program Con'tent

. To fulfill, student rnterests conform to* studem deus-

. ion: ‘making criteria, and meet the needs of employers.
Distributive Eduutron programs should -implement the.
- cluster concept and organize by rndustry-specrfu. offer-
.ings. This requires activities prerequisite to curriculum
»-‘developmem aswell asan asscssment of all program com-
onents. . -

followr_ng.analyse‘s must be undertaken:

-+ identification-of occupations suitable for training
at secondary, pos;secondary, and adult leles of
. instruction ' L

- grouping of ocwpatrons with ’eldted skrlls based’on
task anaJyses . o

<
- speciﬁcation of performance objectives for groups>
of occupations with related skills.

. <
. — R .

Dist.ribu‘t'ivekEduoatiOn Instructional Strategies .

- 1
£ v P

Instructronal sgrategres which support in-class rnston-
tion must be consrste?rt wrth the organization of that in-

A s . N
. ’ -
R o i e
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e " ly cooperative training, should be investigated.

Therefore preliminafy to curriculum developmem the

/ struction, Distributive Education ‘personnel utiliie many‘
* effective instructional strdtegies which should be (.ontrn-
ued in.a curriculum organized by industry. - |
. Therefore, the’ prrnupal strategies should be  mapaged
10 con form to organrzatron by industry as follows: ..

. Cooperatrve trarnrng stauons ‘shbuld be in thesame
industry asthe mdustry instruction of the °tudem s

] 3 . P o
- Project methods srmr.larly rndustry~based should
 be utilized as appropriate, especially where inade-

e -quate numbers oftrarnmg statrons gan be found

. DECA shou_ld be an rntegral part ofthe rnstrue‘uonal )
i program. . D R

/o . e P
. .Modular applicatiqns of these strategies,’particular-

Disiributive Education Program Management .

Each program component.must be assessed for consis-.
tency with the career education. concept, and its conse-
quent curriculum orgariization by industry. '

Therefore, program managers must undertake to de- -
crde the followmg issues: . - -

e

- Program Offerings tlre specific mix of industry of- ~ 3
ferings in any given program must be déterniined
on the basis of manpower needs and student inter-
ests. These-must be coordinated at all levels of pre-" " L
paratory instruction. .

.-+ Delivery of Instruction: the relationship of indus- - o

- try-specific instruction to-marketing functiori jn-=-"0. .

struction, especially since the latter is the prevarl-

. ing current form, must.be decided: Indus ry instruc-

. .- ‘tion_may substitute for, supplement,” or f'ollow
- generic instruction. N

\'\Student Options: tlre numberd‘frndustrresrn wlnch i
a student may prépare must be decided. Tlre pos-
srbrluy of a student studying related occupatronSA
in more ‘than ong rndustry at both secondary and-
© postsecondary. levels should be considered. The'
consequent requirements for_ rotation through a
number of parall?]- Looperatrve trarnrng stations
must also bé considered. -

e

, P
- Recruitment Selection, Enrollment: a crucial re-.
quirement is the modrﬁcatron of recruitment. sel-

s )
ection and enrollmenirpolrcres and proc.edures con— )
P




'plans and’ chnnncllng students in accordance wrth
them1 For students who ha’Ve had l|ttle or no career

Educatlon program'o provrde it, elther pnor ‘to en-
: ollment An.short experiences or as the” condltlon
n-whrch enrollment i§ contingent.

"'of‘v‘rndustry -specific: offermgs requires’ mcreased
.utxhzatron(‘of and reliance on business personpel

' v'sho d therefore represent the lnmal step in pro-
“gran plannrng : B
2 .Instructlonal Staff: Recruitment and Preparation:

program qualrty depends largely on program staff.
Modification'in program content:and dellvery must
essanly entail related adaptations in'staff recruit-
ent- and preparatlon pol|c|es and activities. In part-
rcular, rescrvrce training needs to be re-assessed -
.for adequacy of occupatronal experience and’ of-

.

“ By

Aruitoxt provided by Eic:

- : L
A,/e pand occupatlonal competence know/ledge of
- career educatlon, ‘and’ abi]rty,,to mar.age/ multi-op-.
tlon programs Dependmg on the relati nshrp be-""
" tween. generic andiindustry. instruction,
ment ‘of business personnel as instruc
will be necessary to some degree and ertrﬁcatlon
requrementts for teachlng must therefore ' be exa- -
‘mined .and jpossibly. modlﬁed Changes.
- will: demamd a reassessment of curre
"t e and teachlmg struoture they may’ require: ‘the
addrtion ofa ‘program manager to the structurg or
the- reaflocation. of; the teacher-coo’rdlnators re-
~sponsrbiht|es. S il

Counseﬁng the counsellng functrons performcd
by Distributive ‘Education personnel must. ‘be co-
ordtnated with guidance staff wrthxi the total edu-
catronal system in order to. insure

resources, on the one hand, and comprehensrve
career counsellng on, the other

“ The formation of rndustry advrsory commlttees‘

. Program Evaluatlon' a cruclal functlon which pro-'., o
gram managers must initiate is program evaluation, - .=~
" To determine the degree to whlch programs meet-', :
the needs of society; employers -and students, Stu-__"
- dies of, students at the point of exit, as well.3
low-up studles must be undertaken. Accountablhty y
depends upon conduct of this functlon -as’ does 7
program. rmprovement

career decision- makrng content. In-service ‘educa- .
‘tlon sumlarly~must be orgamzed to assist staff to

he recruit- -
jonal staff "~

incprogram:
administra-

l' S N

fficient use of

Iﬂw

S fol-‘;‘;

b
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- GUIDE TO CLUSTER DIAGRAMS

Marketing and sttnbuuon is a diverse f'eld employmg-ten: of millions of people The industries md
_ ocm.patlons within Marketing and Distribution have been clustered {grouped) au:ordmg to the produgts
" -+ and services they provide.to satxsfy Lonsumer needs:. :

\3 Marketmg and Distributiorr can be divided in‘to six ‘subclusters defined by consumer needs:

N
-

Business and Financial Services

" Fashion Merch_ali‘dise

Property and Homg-Related Items __ o | : ‘

“Services for Personal Needs ._
- Food Distribution

“Transportation Services.

N,

A diagram is prdvided for each of these subclusters. _

“Each diagram provides: ,. ‘

—

o

The industries v
wh:ch comprlse

the subcluster

s

" Example of Occupatlons in this mdustry, .
in the flve marketmg functlons

Examples of the -
Employers in the

subcluster =
mdustnes._ .

-

_ At the top of each of the cluster dnagrdms is.a bnef dt.sc.npuon of the industries and ou,upmons
\wthm«fhe—subcluster Example occupallons ‘within each. mdustry are identified by marketmg and dxstn—'
' butlon functlon sellmg buymg, sales promotnon mdrket rescarch and management :




The Business and Financial Services subcluster includes all of those occupations which provide
financial and business services: People employed.-in this subcluster work for advertising. agencies,
banks, credit bureaus, insurance companies and coinpanies mvolved i international trade. Some of the
cccupatlons in this subcluster mclude insurance agent, advertising executive, bank teller, custorns
house broker, and industrial market salespersons These occupations are concemed with provxdmg
semces to busmesses and 1nd1v1duals

BUSINESS AND FINANCIAL SERVICES

Advertising

Advertising
Services

Finance
.and
Credit

t 1+ SELLING ' Accour-n Executive
-Agencies’ - T.V. Time Salesperson
I BLIYING Medla Buyer
‘ Display - _ Dlsplay Supplles Buyer
. Houses _
SALES Direct Mail Specialist
PRQMOTION " Display Person
_ Outdoor . ' ] )
Advertising MARKET Motivation Researcher
Firm - g RESEARCH Media Researcher -
L £ .
Direct Mail o " Account Supervisor
Houses M_ANAGEMENT Display Manager
Banks SE'LLING New Accounts Teller
. Stockbroker
T BUYING . Securities TFrader
~ Stock - ' .- v_BrokersA_FvI..qor Representative
. Exchanges
- SKLES - |  Sales Promotion Manager
PROMOTION .'|  Head of Public Relations’
Brokerage j”ﬂﬁ" _— : :
. Eirms ' MARKFT ~ Credit Analyst
_ RESEARCH ". Financial Analyst-
T
Credi‘l" o Manager of Credit Qureau
Bureaus ‘MANAC_;EMENT -BanklPre“sident L
"7




3

Indlﬁtﬁak_'\'
Equipment ’
Manufacturer

. SELLING

Manufacture'r_’s Repre'sentétive
Equipment Salesperson -

T

Industrial

Markgting

Busiﬁess -
Machinery .
Manufacturer

|1 suving

T

Communication Equiprient Buyer
Textile Machinery Buyer

__Office Subbly '

SALES
PROMOTION

Institutional Advertisingﬁirggtor
Trade Shdw Display Designer

" MARKET °

Distributor " Salés Forecast
utor RESEARCH _Sa e§ orecaster )
l o
Industrial - i S T a
. Cleaning - industrial Sales Manager
MANAGEMENT Product'Manager‘. B

Services

1

¢

-Governmenta! .

saLeg

PROMOTION
e

Life Insurance TONO s : B
) Companies * - SEL G , ln‘s_l':'_rance Salesperson
r IS ; N Group Insurance Salesperson
o J B ~ . .
. \\-lnsurance Placer
1 UYING '
'::agua!ty Estate Planner’
nsurance: TURLT
Companies -

 Advertising Promotion
. -Manager NG
. . - S .

\ -

e

Agencies - " MARKET \\  Insurance Invés_t'i‘g‘at'o'r SN

' " RESEARCH ~ Sales Forecaster - ;
I'nsﬁram;e ‘ " MAN AGEMENf % Vu"rvavn‘ce_ Sales Manager o
Agencies ' D I "“Spﬁe Office Manager

"

!
=~z
AN
L& N
an.
R




-

BUSINESS AND FINANCIAL SERVICES

.: (
oo

. 53'

Import .- SELLING - Export Agent” :
Firms - .
L | Import Agent-
- BUYING Customs House Broker -
Export e ~ .
- _Firms !
P = SALES . - Internatianal
International ; _ ) :
Trade - .'PRQMOTION ( Sales Representative E
_ Custom A - A
Houses MARKET Test Market Supervisor
R . RESEARCH B -
1 .
K T : . L -
Foreign MANAGEMENT|  linport-Export Manager -
~ Exchanges » - "/
.
- T~
\- ‘ .
3 , r . . ‘
N :




FASHION MERCHANDISE

_ The Fashxon Merchandxse subcluster includes those occupations involved in the marketing of
clothing and general merchandise iterrs. People employed in this subcluster work in stores such as
specialty stores, clothmg‘stores departm=nt stores, discount stores, and shoe stores. In addition, many
of the people employed in this subcluster are employed by manufacturers of apparel and general mer- -

chandxse and are concemed with markel'mg to discount and department stores.

Specialty " SELLING Fur Salesperson
Stores : Jewelry Salesperson
T QUY!NG Leather Goods Buyer
Shoe Merchandise Manager .
Stores )
4 :;:Jdparel SALES : ll;a.!shlion SCootd'i.nator . -
. t
Accessories’ PROMOTION, | = 'sPiay specialls
"Clothing )
. Designers | MARKET Customer“lnté‘rviewer
Shop RESEARCH Sales Analyst
| '
Men's . : - Men’s Department Head
. MANAGEMENT| .
Apparel Stores Store Manager
Départmert. . SELLING . Cashier .
Stores f ' . : Chma & Glassware Salesperson
:[ . il -
B BUYING gl verware Buyer
- Discount : ift Buyer
Stores ) : v
General ‘ - SALES |- Bri;fal Consultant -
.| Merchandise. - PROMQTION Cosmetig Demonst_rat'orv
Variety S - —
Stores MARKET - Comparison Shopper-
‘ RESEARCH Sales Analyst
. J A ’
‘Catalog - . Store Man.ager‘ )
Houses | M.ANAGEMENT C.UStomer'Servit_:e Manager

R
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PROPERlY AND HOME-RELATED ITE‘\IS

This subcluster includes those occupations mvolved in the marketmg of homes aud homu—related _
1tems The employess in this field include ‘real estate agem.les furniture stores. upholstery repair
stores “and hardware stores. Examples of occupations are general | hardware buyer, apartment compl“\

manager furniture merchandls., manager and drapery salesperson \
-
‘ ’ .- €. l- . - . : -
Real Estate- ’ SELLING Real Estate Salesperson:’
. | Offices ' - o " Property Rental Agent ' ;
) - e _..1——_ S Real Estate Locator Q ' 7 /
' Propérty - - BUYING Business Broker. e T '
‘ Mannager's - ‘ .
N " Real ‘ l ~ - | SALES Building Consultant -
. Estate - - - P}ROMOTION. . . .
q [
Appraisers 1. M /.\RKETK .| * Real Estate Abbraisér;
S e -RESE’ARC’H' . Market Analyst- .
1 - . . ” . . _ . .
. . Industrial - S | Industrial Devéigpment Manager
£ - ) . - ' . MANA: EMENT n ustrial Development .._a.nager
CoL . Developers - ‘ Apartment Complex Manager
. Furniture .SELL.ING = -Furniture Salesperson
S o » : 1 Stores <+ - o | Drapery Salesperson
a T o _ ' — L . iBUYING ‘Furnit,u’re ._qucﬁan‘dise Manager
| upholstery -1 L Radio & T.V. Buyer
. Repair Stores - o : o '
' ! SALES 1 Manader
Home . ) o Display Manager . P ' R -
1" Furnishing P,ROM_OTIF’_N . Interior Decorator . B
HOme'Apr;liancé' ' ) B ,
Stores | maRkeET ‘Comparison Shopper '
e Ny T . ‘| RESEARCH - Sales Analyst )
" Home Fu.r'nishf_n‘g o .M'ANAGEMEINI.T . Home Furmshmgs Dept Marager ) s ',ﬂ,.
Storées © .| .- ) | Furniture Store Manager SR




PROPERTY - AND HOME-RELATED ITEMS

Hardware -

| SELLING

Const_ruction Machinery Salesperson
Poultry Equipment Salesperson

Stores
L

Lumberyards

'BUYING

General Hardware Buyer
Pouitry Equipment Buyer

SALES |

v": R
. /;
.: /l‘ 7
. /
/
4
.
.-
Hardware, Building
| Materials, Farm &
Garden Supplies
. Equipment
. 3 k)
Sl -

Farm & Garden
Supplies-Stores

PROMOTION -

-

Product Demonitrator
Display Supearvisor

T

MARKET
RESEARCH

!

:Shb'pbi-‘ﬁ Observé'r
‘Market Anzlyst -~

1.

. Farm quiip,ment A

‘Manufacturers

MANAGEMENT

Lumberyard Supervisor
Rental Equipment Manager

-n,




SERVICES FOR PERSONAL NEEDS -

This subcluster includes those occupations concerned with marketing services which meet the
- personal- needs of the consumer. Examiples of employers in..this subcluster- include hotels, travel
.agencies, beauty shops. florist shops. dry cleaning establishments, and amusement parks. The occupa- -
tions in this subcluster include dry cleaning clerk, golf club manager. tourism dxrector hotel manager.
_ and director of sales promotion.

- Restaurants© .| . | SELLING ~ Function Planner
' ' . : S ' S Waiter/Waitress
: ' T S 1 .| BuYinG | Paper Goods Buyer , .
Cafeterias L ; Purchasmg Agent . -

o EOIOd. . g .| SALES | . Host/Hostess -

' Services - T — : \ PROMOTION

. . ‘
C N o Catvéring . : e ]
PR . | Services MARKET - - Motivational Researchér
' : ' . : . RESEARCH o
7 o L ' (‘;onbe;ssions o ‘ ._MAANAGE.MENT Restaurant Manager R
.k ‘H0t8|5 : ) SiELLlNG Conventlon Coordmator . ' Rl B
N I L o : Front Desk C!erk '
T v o A | BUYING ~ Purchasing Agent, Supplies ST
A 1 Motels . ’ ) : . o
R ang PROMOTION | Director of Sales Promotion T
SR T . Cémpgro(mds ’ 1 ua KET
) - CE— g ] ] M R . s .
- : Survey Designer . ,
N 7 | | meseamcn | CUMEEESEL o e
o / Guest Houses | * | MANAGEMENT | Hotel Manager - ;
T ‘ / ' T ' . Front O,ffié:e_Maha'ger '
'//, _ ‘,// e o _'>'_ 62' T T ;
, i ( : /
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*_ SERVICES FOR PERSONAL NEEDS

At
.///' i
- \
Community ) S T . L
- o SELLING.: ravel Agent . -
Agencies B Ticket Seller \
- "\ o
BUYING. . Booking Agent
- Travel M Tour Buyer
Agencies e - N
) Re;:rgation SALES Advance Person
Jand - e PROMOTION Tourism Director
Tourism . ) .
S _ Theatres MARKET - Consumer Researcher !
) ) RES_EARCH Motivational Researcher i
. N : -. ]
] _ A .
1 T Golf Club Manager"
e ~ Sports Arena M/‘ANAGEMENT  Theater Manager :
: Drug Stores SELLING Dry Cleaning Clerk -
_BUY_iNG : .BuYer.,A Photographic
0 Beauty Shops . - - i 'S’upphe,s'
.f:\‘ N O o \— i ) ] -
Personal . ' SALES Photographic Designer °
{‘353"‘“‘?35 PROMOTION Promotion Specialist
'Photographi_c : , .
. Studios B MARKET Location Analyst
C RE_SEAR(:.H : : ;
L S . .
Dry Cleaning | MANAGEMENT | Priotograph Studio Mapager
Establishments - S . . | ‘Funeral Djrector -
- 6 3 '-; " B \ " '
© 63 :
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SERVICES FOR PERSONAL NEEDS

2
A - -
A A N,
Flowershaps SELLING. quvi/er Salesperson_ . .
o . . - € | Florist Supplies Salesperson
| ‘Nurseries BUYING Flower Buyer '
.o Fioral Design Consultant
. : SALES ral Des ;
'E 'f’r.‘“'z _ PROMOTION Flower Display Arranger.
Piant Shops A MARKET - o .
| = :
5 * Eloral ‘MAN'AGEME'NT» - Florist Shop Manager ‘
R _ SUpp'I'_ies' . ‘ s Wholesale Florist Manager .
o R N Distributor o e
' FOOD DISTRIBITION

... This subcluster includes those occupativsns involved with the marketing of food items. The
employers of this, subcluster include “supermarkets, _
- occupations in_this subcluster are food bfokérs, meat buyers, food demonstrators, display sup

and supermarket managers. °

grocery stores, food +olesalers. Examples. of

s T L - -
‘Supermarkets SELLING Mamffat.:turer's Representative
. . SN Cashier ™ -
] l BUY-“(IG . Food BBrokerA
Candy Store o Meat Buyer
Food - . N SALES ~ ‘("' Food Demon;strétbr B
Distribution . , 1 PROMOTION | Display Supervisor
Food o R .
Wholesalers MARKET Test Market Supervisor
g RESEARCH .Customer Interviewer
N l . ,’ : i A - _ \.. .
Food . MANAGEMENT A Supermarket Manager
Brokerage o District Manager

Firms °
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AR . TRANSPORTATION SERVICES - L -

This sabcluster includes thofc’)écupations involved in the marketing of transportation services,

equipment and fuel. Examples of employers in this subcluster are automotive part stores, automobile

_ dealers, oil distributors, airlines. railroads and marine supply stores. Among the occupations of this

- subcluster: are flight attendant, aircraft salesperson, consumer researcher, prucurer of fuel, parts
manager, customer interviewer, trailer salesperson and auto appraiser, .

Auzomobile : éE LLING Automobile §alesperson
‘ Dealers : Trailer Salesperson
o - ] | BUYING - Auto Appraiser
R - | Auto Rental . ' : Pgrchasing Agents, Parts
‘ Agencies ’
- . - — | SALES '
. ‘AUtOT.I‘IQtIVe c v — -. - N ) - ’ PROMOTION . VPI'OdUCt Demonst.rator :
Automotive - : .
Parts Stores MARKET Customer Interviewer .
RESEARCH .| - Sales Forecaster ' .
A - , . . - . ) ] B -
Truck and ) MANAGEMENT Parts Manager
Trailer Dealers . . . Auto Agency Owner
- []
' £
Qil Refineries =~ - SELLING . Salesperson, Oii Field Supplies . ) '
T - ——
o : .| BUYING - * | Fuetf Procurer
Oil Distributors . :
e : B - ‘SALES . omotion Bi c
Petroleum N 1 PROMOTION Promot:gn_Dnrgcxor ; o .
: . , ) -1 . service . ’ \‘ ‘-: . , . . & < ' R .‘
SRR “|- Stations A MARKET - Consumer Reséarcher Co
. ) . ‘ | °. | RESEARCH. : - _ R ‘
l'_. --.-V-, ]' ] N ‘ k . . '- ) L, ‘ [.
, : Petroleum R MANAGEMENT Contracts Manager
) o Equ|pment ’ » R . lManager, 8ulk Plant
S . Suppliers B : _ ;-
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TRANSPORTATION SERVICES

Transportation

I

. ~
o ‘ Aircraft Salesperson
Airlines SELLING Reservations Agent
T _
. BUYING Flight Supplies Buyer
Railroads : ' :
SALES 1 g
PROMOT‘ON ’ thht Attendant
Freight , - -
_ Companies .MARKET -Schedule Analyst
. RESEARCH
T .
Marine - MANAGEMENT Airport Manager
Supplies Store . : . Flight Supervisor
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