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.. The facts of this case demonstrate the inadequacy
of broad and general testina devices as well as the
infirmity of usina diplomas or dearees as fixed -
measures of capability. History is filled with-
examples of men and women who rendered highly .
effective performance without the conventional
badges of accomp11shment in terms of cert1f1cates,
d1p1omas or deqrees

Diplomas and tests are useful, servants, but Congress
has mandated the common sense’ proposition that they
are not to become the masters. of rea11ty

from majority opinion, ,
Chief Justice Warren Burger

~ Griggs Y Duke .Power Company
4071 U S at 433 (1971).
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" PREFACE-

»>

I. PURPOSES FOR THE PROFILES AND SUM MARY OF FINDINGS

The National Advisory Council for Career Education (NACCE) requested this

~

study in order to obtain an initia1'view'of exemplary programs involving an

~emphasis on work and educat1on w1th1n postsecondary settings. The‘purposes

' desired to summar1ze "best practices“ of educataon and work programs. 'Addi-_

of the. Counc11 were threefo]d ' F1rst, the Council wanted to know more abcut

the state of the art of educat1on and work programs at the postsecondary Tevel.

During the first two years of ex1stence of the Council and the Office of Career '

Education (OCE), the vast majority of effort and resources have boen concen-

trated at the e1ementary and secondary level. -Descr1pt1ve\1nformat1on_was

_ t1ona1lj, the. Counc11 sought to understand how postsecondary educators reTate

to the purposes of "career educat1on,“ as defined by NACCE and OCE.
Second the Counc11 sought ass1stance in. deve]op1ng recommendat1ons to the

Congress concern1ng the framework for 1eg1s]at1ve authority affect1nq career

7 educat1on at the postsecondary ]eve1. Career Education ]eg1s1at1on 1s due

. secondary educators in the ongoxng debate about career cducat1on 1ts language -

for reauthor1zat1on during ‘the g5th Congress (1977—78) (ﬁee House and Senate

Conference Report 94-1701 of Educat1on Amendments of 1976 p 236)

/Th1rd the Cauncil sought to prov1de 1nformat1on for postsecondary prac-

c1t1oners, researchers and po11cy makers about "exemplary" cducatlon”nd work

Qprograms.m In ,o do1ng, the Counc11 des1red to 1nc1ude those 1nterested post-

and concepts, purposes, act1v1t1es,-adm1n1strat1ve»arrangements_and reward

.-

structures. D



IT. SELECTING THE SITES.

Short]y after 1n1t1a1 d1scuss1ons w1th severa] peop]e in a reference

group (composed of 1nd1v1dua1s 1nvo1ved in a wide variety of research, po11cy -
analysis and administration of education and work prograns), we determined that,
a1though it;was possible to identify "exemplary""programs, it was not possib1e
to identify “best" postsecondary educatigﬁﬂand work programs. This.uas due
largely to the newness ot career educatioﬁ’termino1ogy and concepts,'to the
absence—o; comp]eted eva]uat1ons of postsecondary ‘career educac1on" prOJects,
and to the lack of consensus about vays fo evaluate education and work,programs
ar1s1ng from the several postsecondary trad1L1ons \

Ne dec1ded to descr1be a Ccross sect1on of,postsecondary programs ref]ectlng

" several trad1t1ons and degree 1eve1s., _These programs were identified as exemp]ary,

L

) .5:'. ) -'ﬁt; - f
for a variety.of reasons, by our reference group Fromﬁthese programs we selected

';

| 20 programs based on cr1ter1a 11sted fo11ow1ng th1s preface ’ Each program c]ear]y

\
demonstrated success throuqh w1de1y recogn1zed\pos1t1ve outcomes for students

we fEIt that in 1ook1ng carefu11y at how persons who were involved in educa-

. t1ona1 programs (1nc1ud1ng facu]ty, adm1n1strators, students, former'students,
.employers and commun1ty resource peoo1e) def1ned and- measured "pos1t1ve outc0mes

“for’ students;“ that we would assist the Counc11, 0CE, educational pract1t]oners and.

concerned observers in identifying what such outcomes mezn in practice, and how

they relate to the role of career education. (See Kenneth Hoyt, An 1ntroduct1on to _

-Career Educat1on, 1975, and 1etter to Harvard Educatlona1 Rev1ew, Novemeber 19/6 )

We expected that a program's. effect1veness cou]d be described in terms uf

Vstudent outcomes in three sett1ngs: (1) the_1n-schoo1 setting, aS-deve]oped

"through'student>contact with facu1ty, counse1ors'and administrators; (2) the

out-of-school- settwng, as deve]oped through student contact w1th field super-,

-visors, resource people and\fe]Jow students or employers; (3) the after schoolf -

\ # 6 - . I
N . .. M
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ST 7 ef the former studant's ra}at1ons with® coﬂorxers, emp]oyers co1]eacues and

vi.

- » - C . . ‘4
setting, as developed through the attitude of inguiry and continued learning.

COﬂu]ﬂUTﬂQ educaeton resources. . _ -

o .Descr1pt1ve 1nformat1on was compiled on more than one hundred.institutions
and programs in consultat]on w1th about forty r°source persons

b Apart_from_overali Judgments of pose1ve outcomes for students, sites were.

selected to represent the f011ow1ng traditions and sett1ngs:

Educational Traditions

Liberal Arts

. Cooperative Education
Professional Education

- Experiential Education
Counseling
Ccmpetence Based Education

NS WN -~
. . . . .

(Though we sought representation of the cont]nu1ng educatlaxtrad1t1on,
those practitioners and policy makers we consulted urged us not to

_include continuing education sites. They felt the purposes of career
education were too unclear for adults to warrant their part1c1pat1on
in the study. The NACCE will want to examine the relation of career
education to the important trad1t1on of cont1nu1ng education and -
11fe1ong 1earn1ng -

Additionally, we dec1ded not to 1nc1ude sites represent1ng the vocat1ona1
educat1on tradition. HWe feel that vocational programs de not meet the
"comprehensiveness" criteria estabhshed by OCE. )
.

Institutional Settings

1. 2 year degree prog*ams
2. "4 year ‘colleges and un1vers1t1es
3. professional scnools
{ 4. urban-and rutal settings = '
: 5% schools with large and small enro11ments -
. 6. pub11c and pr1vate schools
- The scope of this study‘was*a“constant‘probxem, 51rce the twme—and resources~—
were a maJor cbnstra1nt on the number and depth of program profi}es ' N
) ‘ , R 7/ N //

f\‘
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FII. HOM SITE INTERVIEWS WERE MADE | S

Information wéé éo11ected through'site visits, te]ephonepinterViews;
program"descriptions, and through letters commentingfon draft profiles. ‘Site
visits were conducted for the,to]]oWinq programs, for periods'of'one or two |
days: Co11ege'for.Human Services, taGoardia Communit;y Co11ege;'Empire.State'

/ . . . . .. - .,
College/Lower Hudson, Ohio State University School of Journalism, Ohio Board

of Nurse Edqcat{onland durse Registration, Macomb Coonty Community Co]]eoé,

Alverno Co]1ege, California State'University at'Dominguez Hills, Lone'Mountain

Co11ege, University of Alabama, Northern V1rg1n1a Commun1tv College and Essey

Community College. Program d1rectors ‘were g1ven an opportun1ty to re/1ew “and

revfse-their'proti1es A ]1st of 1nterv1ewees is appended to each prof11e
L We emphas1zed allowing the-part1c1pants in each program to commun1cate
rto other pract1t1oners and po]1cy makers some of the1r exc1tements and d1sap—
'po1ntments about their programs. e asked part1c1pants to de;cr1be (1) the (CT',
' ORIGINS of their program, (2) the PURPOSES of their program, (3) the ACTIVITIES
‘and (4) the OUTCOMES of the program espec1u1]y the outcomes for students at-

titudes and abilities.

'IV. " FOCUS ON OUTCOMES FOR STUDENTS -

As stated in the SUMMARY OF FINDINGS, we be11eve that the focus on\out—

' comes for students _should be the govern1ng pr1nC1p1e for educat1on and work

-w

programs. - Th1s or1entat1on comes from our background' 1n.research, and-from

Vo . : . .

“ 8
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other'work for several student-organﬁiations and projects over the past six

)//years. Our quest1on1ng of part1c1pants focused on what happaned - to the students

~—

' invb]ved in. the program. Were students éxcited or invoived? Were they challenged

to test the1r persona] 1deas or career- 1nterests7 Were they changed in any way, -

" in their attitudes or abilities? Although we were interested in the outccmes

for facu]ty members, administrators, counselors, emp]oyers'and community people,

we have valued most-discussions of how participants definad -and measured outcomes

for students. We sought cescriptions of the varied“ways in which postsecondary
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© We hope this report is useful- to these people, as well as to the Councit,
the Office of Career Education, and others. engaged in the continuing debate -
. _ o .
~ concerning the reiation of career education to postsecondary education.
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| WHAT ARE -THE BEST CAREER EDUCATION PROGRAMS AT THE POSTSECONDARY LEVEL?

Criteria for identifying exemplary programs in order to clarify Ehru example

the answer to the question "What does -- and what can -— 'career
" education’ mean at the postsecondary level?"

-

Programs will be/s;lééted based on:

1. Comgrehensi/eness of approach, ‘based not only on comprehensive learner out-
comes and educational objectives/activities (as exemplified in attached list-
ing from "An Introduction to Career Education'), but zlso based on concern
for (1) efforts to change faculty attitudes and actions to focus on "why are:

students enrolled in the institution or program?" (2) efforts to involve bus- .

iness/labor in on-campus and off-campus total career education efforts, and
(3) ways in which institution-is resolving conflicts Letween liberal arts
portion and professional specialization portion of its faculty.

and non-degree settings, department-w1de or institution-wide programs, gmall
or large enrollment or career education participant audience, urban or rural
setting, public or private control. .

3. Cross—section-of educational "traditions'" or approaches to career education,
including; for example, vocational education, cooperative education, exper-

"iential education, liberal arts education, competancy—based education, career.

guidance and. decision—making, educational brokerage services, consumer edu-
cation, recurrent or continuing education, and teacher pr educational person-
ne1 training in these above approaches. |

4. Preliminarzﬁor final”evaluation demdnstrating aggpsiéive change in student
outcomes (attitudes, skills),: faculty/guidance/administrator outcomes (atti-
tudes, involvement thru interaction, use cof time, rewara structure), and com~
munity persons (business/labor, other persons with a|stake in the success of

. \‘.\\

}

Students) outcomes (attitudeés; involvement in careerjeducation process)
[NOTE: Although this is a crucial criterion, the short period of ‘time during
which formal evaluations could have been completed under a comprehensive car-
eer education approach may preclude a strict adheranée to this requirement.
In such case, criterion no. 5 will bécome more decisive.]

5. Overallgludénent byAprogram site persons (after consultation with outside °
evaluators) that significant positive outcomes warrant communication of suc~
cess to outside institutions, cormunities, peers and the general. public. The
judgment shall -be based on an assessment of.outcomeS'in relation to costs to.
be borne by the site, on products which are replicable (curriculum materials,
institutional plans, training materials), or processes yhich have had a broad
impact on the institution, students, facul;y or other program participants,
the community or. prcfession.

~




N~ From "An Introduction to Career Education,” A Policy btaper of the U.S. Cffice
-of Educatton, Office of Career Educatiop, 1975 - o

I

Learner Outcores for Career Education : S

Like the career educatioa—tas ks-outlined ahove, specific
learner outcomes for career education will viury in emphasis from
one educational level to another. For purposzs of forming a broad
basis for evaluacing the effectiveness of career education efforts,
a listing of developmental cutcome goals is cssential. Ip this
sense, career education seeks to produce individuals whoj when ~

" they leave school (at any age or at any level), axe.

S 1. Competent in the basicxagademic skills fequiréd for-
adaptability in our rapidly changiag scociety.

T ' - 2. Equippéd with good work habits, ~
k T3, Capable of choosing and who have chosen a personally - T
. _meaningful set of work values that foster in them a :
. -, desire to work. ' . ) : -.i-'
4. Equipped with career decisionmaking skills, job-hunting
ekills, and job—gettin" skills.

5. Equipped with vocational per80nal skills at a level that
will allow them to gain entry into aud attain a degree
of success in the occupaticnal society.

6. Equipped with career decisions basa:d on the widest
possible sat of data concerning themselves and Lhelr
S educational-vm:ational opportunities. .

7. Aware of means ava*lable to them for coantinuing and
recurrent education.once they have left the formal
N system of dschooling.

8. Successful in be*ng.placed in a paid oc;upétion, in
further education, or in a vocation\conaistent with

\
their current career education. - L
\ .

9. Successful in incorporatiﬁg work viiues into their total"
personal value structure in such a way that they are able
to choose what, for them, is a desirable lifestyle.

Ny




ajPoStseCOndary Education and/%orkzProgram Sites

T w0 Year Co]]ege Settinas I

. Arraﬁam Baldwin Agr1cu1tura1 Colleoe
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Enro11ment 2 100 ‘

s
/
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©+ " Warren; Michigan.. . -
e mEnro]]ment (2 campuses) 21, 500

o

and. Curr1cu1um j“

-qu;.Northern V1rg1n1a Commun1ty Co]]eqe
- Annandale; Virg1n1a'. e ,
 Enroliment 21,000

PR

f;Four Year Co]]egp SEtt1nQ_ :sae,_

6 A1verno Co]]ege (pr1vate)
;g{'“j M11waukee, Wisconsin
o Enro]]ment 900 '

fa“_r'Comprehens1ve P“ooram Counse11ng, Computerazed Career/Job Informat1on .

———l;*rf*Competence oaseo,,1nst1tut1on w1dew;

N

" Dominguez Hi1ls, California
‘Enrolliment 5 700 :\\<-'

D1sc1p11ne (Soc1ology) and Commun1ty base

8 Emp1re State Co11ege - Lower Hudson (pub1;$;=
Suffern,'NgY“ 2 » . e[

- E'.‘.Y.‘Q1 Tmen

S 7 Ca11forn1a ‘State Un1vers1ty,»Dom1nguez H111s
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'/". )
A {' 9. Larie” Mounta1n College (pr1vate) , S _ p
e N o- 0 Sane Franc1s fffff a11forn1a R e e
e Enro]]ment ggﬁ““ N '
i Tun?Z1dge Persona1waareness Proqram Ut11121ng Commun1ty Pract1t1oners ' ﬁl\
' - \ o / . ) :
10. University ef. Alabama (public) - . v
“University, Alabama -~ , = . o o S , : Bt
Enro]]ment 15 600 R - A
Comprehens1ve Career Deveﬁopment Program Curr1cu1um and Counse11ng . g
S : 11. Un1vers1ty of C1nc1nnat1 (pub11c) - f' : . - r~_'.ﬂ. ?_.//”
e _ —C1nc1nna%%——9h‘“ =L - e — — S e TR PP
o Enrollment’ 36,8007 - - )
Inst1tut)on -wide Cooperat1ve Educat1on Program o .
‘ Ny : o §
K;;;lg Warren Mfﬁson Co11ege (pr1vate) e C
‘Swannanda, North_Caro11na Sy o .
! Enral}zent 400 S . *7' R )

o T S AR o
* Rura’l Cqmmyn1tj-ba5ed, Institution-wide Work EXper1ence Program -

B NPrbfessiona1 Schoo1‘Setﬁings
) 3. Co]]ese For Human Services .. . . o
CNOYL, NLYL Ly . e R TRA |
Enro11ment B o SR A ’
L Competence based Profess1ona1 Schoo] For Human 5erv1ce Profess1ons
s 14. Ohio State University Schoo] of: dournJ11sm Lo 7"5 St
oo .. " Columbus, Ohio ) . ‘vY* L L .'."'V
% Enro]]ment _ - '“. o LT IR T
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SUMMARY. AND RECOMMENDATIONS |

CWHAT WE FOUND | s
i /

Over a period of six months'we talked with approximately forty postse- .

condarv educat1ona1_pra 1t1 nnns rchers.and policy makersﬁjn selecting.

|

;_I_ ' ';F the 20 programs prof11ed in th1s report ' We intervieyed and'reviewed dral"

“”5(. ."~ »prof11es w1th program part1c1pants (approxxmate]y 175 1acu1ty members, adm1n1-¢

3

" stratorsr—students—and~former~students-counse]ﬂng—und—support~personne4~*bus1«;“

, B

_554;1£x " ness and profess1ona1 representat1ves, and peop]e from the 1oca1 commun1ty) 1ndf¢_}%
,ﬂfthe 16 programs 1nc1uded in the prof11e sect1on., Inst1tut1ons represent/three

D / o
S -categor1e two year commun1ty co11eges, four year/co11eges and un1verS1t1es,J

undergraduate and graduate profess10na1 schoo1s. We found the fo]]ow1ng

v s

R ’Exce]]ent programs comb1n1ng educat1on and work have arisen’ dur1ng the

.__-;;3

hpast century in. Amerxcan postsecondary educat1on from many trad1t1ons These
,fs{a;;ﬂ ~.anc1ude the trad1t1ons of 11bera1 arts, profess1ona1 schoo]s, cooperat1ve edu-

N lcat1on, vocat1ona1 educat1ona counse11ng and gu1dance commun1ty co]1eges,
cont1nu1ng educat1on and competence based educat1on (Due 1o t1me and resource. :

f'constra1nts, th1s study - did not wrwte prof11es of v0cat1ona1 educat1on or con-v-.v._";.-'*f

;.t1nu1ng educat1on programs ) These trad1t1ons have rarr1ed out act1v1t1es in”~

g_campus/éett1ngs,'1n workp]ace sett1ngs and 1n after schoo] sett1ngs, wh1ch use

1campus, workp]ace and other commun1ty settings: -

2// There is no one ~°cocn1zed trad1t1on wiilch dom1nates the th1nk1ng_§r dis-
A . .

: /
/// cuss1on about postsecondary educct1on and work-programs. - /&

1

' 3;- There are strong]y he1d1v1ews--and substant1a1 cuntroversy-—over the— 11rcepts 7#

200

T31-[;T 1anguage and percewved po11t1ca1 1mp1xcat1ons of carcer educat1on as apo11ed .
v . . './j ’ ’ ¥

L




T . .\.

to postsecondary education. We Tound substantiai confufion regarding career

/

education concepts, definitions and 1angnage _— R
4 Participants in,prggrams have diVerse'motivations for introducingfstudents
E 10 the world of work.” Some are most concerned about assisting a- student develop

a'iifeiong processfof“seif—eipiorationl .Some are most conCerhed aboutsexpioration 3

of a student S persona] aspirations and abiiities conceyning a JOb or career.

fiuld And some are- most concerned about putting It a1| together -<an education,

a Job a career 2 persona1 iife--for many kinds .of” peop]e They may be fu]] timevlr”‘

\ e

———~—~_——or*part time students, or fu]] timé or part time workers, at many ages and at

-

many stages of personai deveiopment 'Such actiVities combine more-and-better
RN

‘\ﬂniormation, counseiinq and other support seif assessment short term skiiis

-

courses, aSSistance in securing educationa1 or occupational certificates,' .d.

~——

fassistance in JOb piacement or advancement _ o : T

5. ¥inat tnese tramitions have in common 15 their strong concern for the value

Vo
- |{‘.

~and mef,ing>of "work” for student: mertiCipating in theiy” programs . This concern

is- rei.  ced in the investment of su"stantiai finanCiai resourcesaand personai

, “

energy beyond simply preparinq a Sstudent for a Job, or introduCing a student

—

_to the abstract concept o¥ work An the ciassroom

'E 6. The best,programs consc10us1y focuQ primary attention on definhng;and
L . ;

£

measuringfoutcomes for:students rAKner —than—on-—the outcomes: for—fjﬁ ity

. ol
Tcounselirg staff or empioyers we TOUHd other strategies, which focus d irst
on providino'comprehenSive counseiing and support, comprchensive\\nformation
“about iobs or careers, or comprehenSive infUSion of career deveioément concepts

s m'into the curricuium ' The best proqramsnsucceeded in haVing stud nts become
.- . \

_jengaged in their personai assessment of their attitudes and abvﬂities for—-and

feorl -

"‘subsequent outcomes from~—partic1patinq in such programs _}‘,/




We found three e]ements necessary to carry out. such programs
- va1u1nq assisting students in 1dent1fy1ng and test1ng
their values about work and how it 11ts into
their Tives.. :
experience; ’proViding students with work experience, 1n.any of
: ' a variety of sett1ngs, to ensure an understand1ng |
of how they will fit in the workp]ace -
'competences? trans.at1ng persona] goa]s, character1st1cs, and R
B abilities into understandable levels of ach1evement S
=-which-are-valuable-for-students—to-plan- career~cho1ces e
based on demonstrated ab111t1ef'-’ : o
: In add1t1on, the vest. programs not on]y prov1ded campus based (1n schoo])
and work based (out of-schoo]) exper1ences for students, but a]so prepared
e~students for ach1ev1ng the1r purposes in 11fe Such programs show such a con— R
,'cern by he1p1nq students secwre occupat1ona1 credent1a1§, become members of a.*"_?
P profess1ona1 assoc1at1ons, develop continu1ng educat1on opportun1t1es, and
o find a ro1e 1n the commun1ty _4.'l:‘ _ _‘-3;# ‘ “ 'Jy?
\oe . ' - R .
Tfﬁa . 8. In the course of- th1s study we have 1dent1f1ed five maJor prob1ems facwng -

\\ * e

© persons . concerned with deve]op1ng postsecondary edUcat1on and work, programs

f; ‘based on osutcomes for students There are maaorgprob]ems in: R l-é, o
:Kl -,],' 1ntegrat3ng exper1ent1a1 with abstract 1earn1ng o j;;;‘
L .2 assess1ng, that is. def1n1ng and eva]uat1ng, the outcomes for .
\”’, : . students of such: educat1on and work programs
B S.T.ut111z1ng educat1ona7 credent1a1s wh1ch ref]ect the "rea11ty”' - -.¥3J
: —— " of student performance, rather than the purposes of’empTGyers S
s or profess1ona1 groups ; o g Lo I $$ r:fi

4;_ a. co]]ect1ng and prov1d1ng good quality. 1nformat1on to ass1st- o
concerned groups in planning for the po]1cy and pract1ce o
_of educaticn, and work pragrams ;hahjp _

b. ~prov1d1ng good qua11ty informati~n to assist - 1ndlv1dua1s
in. mak1nq p]ans for part1c1p ng 1n surh programs.

Ve 5, _estab11sh1ng federa] and state adm1n1strat1on which. 1nvo]ve o ;
the severa] postsecondary educat1on and work traditions. o /




Har . ' RECOMMENDATIONS 0 | v - DY S
i - THE NATIONAL ADVISORY COUNCIL" FOR CAREER EDUCATION - \ o
~IN SETTING PRIORIT}ES FOR POSTSECONDARY EDUCATION AND WORK PROGRAMS

; ——

‘Based on the findings of this study, following are actions for consideration
by.the\Council, in cooperation with the Office of Carcer Lducation and the Na-
"tiona1~Institute of Education— The recomnendations presént.the opportunﬁty for

,Tﬁthe Cou cil to set pr1or1t1es for the development of a Career Educat1on ro1e 1n

\
N
ondary educat1on and work programs

.\ ﬂ
'f\f1rst two. recommendat1ons can. be carr1ed out/under current Career Edu— a

' cat1oh 1éq1slat1ve author1tx, 1n cooperatwon w1th the Off1ce of‘Career Educat1on.‘i,;;;;
- B R

The th1r€‘recommendat1on can be acted on in consort w1th the ducat13n and Work -:0°
S fD1v1s1on of the Nat1ona1 Institute of Educat1on, s1nce 1t ca]]s for maJor research

/
;_efforts The fourth recommendat1on out11nes a Tramework wh1ch the Counc11 may

~

'use 1n deve]op1ng Teg.s]atwve proposa]s for postsecondary educat1on w1th1n the ,

;‘.f~'-vreauthor1zat1on of Career Educat1on 1eg1s1at1on dur»ng the 95tt Congress (1977 78)

Lo a
‘?,‘,}, P
= (\

fif'ﬁI; New Gu1de11nes for Grants tb Postsecondary Educat1on and work Pr_grams

’

The Counc11 shou]d d1rect 1ts Spec1a1 Comm1ttees on Career Educat1on Beyond :

-~

Secondary Schoo]s and C1ar1f1cat1on of Career Educat1on Concepts and other 1nter- ®.

'"A ested part1es t0 work with the Off1ce of CareerEducaL1on t0 wr1te separate

"l

' " gu1de11nes for grants to proaects “in- postsecondary settwngs The“gu1de11ne5fwourd-."

prov1de an opportun1ty for further c]ar1f1cat1on of the Counc11 s and OCE's def1-

T t ‘h of ”c0mprehens1veness" for postsecondary proqrams Based on the f]nd1ngs

.

A2

i ta
)

<of“th1s study, the gu1de11nes shou]d be governed by the fo]]owwnq pr1nc1p]es and ) \i;f

-3

' pr1or1t1es o | L {f L A
A; A11 proaects must evidence a pr1mary comm1tmen {0 br1nq1ng abOUEm through. _&f
~defining, “facilitating and nea,uring, positive.outcomes for studemts in '
K terms of att1tudes or ab1]1t1cs, xjther 1Juuv outcomes for facu]&y, en-

18




ployers or counselors.
B. A1l projects - must demonstrate a focus on 1ntegratfng experiential'and'
S abstract learning. Such efforts. at 1ntegrating'these two modes of
T ~Tearning must be based-on student purposes. That is, they should begin_
by assisting students in defining and testing their.own values. Further,
e prOJegts should use competences, or similar.specific assessments of '
abilities and attitudes wh1ch are understandab]e for students.,
C.. A11 pr jects must ev1dence a commitment to assessing, ~outcomes for
studentls. Assessment should be conducted "by and for" students, using.
self-assessment and external a- :essment. Txterna] assessment should
be condjc’ A hv nvofasfgnars, by g 1 gt 5y anJ by 1nst1tut1bns.
D. Projetts shoqu be funded which a551St students in secur1ng occupatwona1 i
- credentials based on performance-tested competences. \Add1t1anaTﬂy, pro- - .
. Jects shou]d be funded which work with examining agenc?es and professional.::
. groups to deveTop standards which’ effect a better match ' tween crederi--; i
‘ “tijals and. nerformanne , , L , . i ,,_,:"‘
S ” : A
i E. PrOJects should be funded which ut111ze better methods of coi]ect1ng and
- prov1d1ng 1nformatﬁom to students and to educat1ona] p]anners ,;
The gu1del1nes should make exp11c1t a comm1tment to, fund}nq DFOJeptC from ﬁ‘;
4d1verse education/ and work ttad1t1ons wh1ch meet the above cr1ter1a In order ;4;"n1
: to a]]ow for botJ stab111ty and eva]uat1on, grants should be made for pernods o
) 'of not less tha “three years, w1th suff1c1ent funds for'both_1nternal andmexien?f |
> 5 nallevaluat1on/ s R ) ' T
I1. Nat1oha1 Proaects on “Besf'Pract1ces”
N The Counc1] shou]d d1rect the Special C0mm|ttee on Career Educat1on Beymnd
— ;-‘”Qennndarv Schools _and the Stand1nq Commkttee on Survev amd Assessment to work
w1th OPE to. estab11sh Nat1ona1 PrOJects + "Best PPst1CES" on the prob]ems ]1smed°:i
, "‘beluw These Nat1ona1 PrOJects wou]d br1tg together for ber1ods of’2 3 years o
7.‘ i . .‘ Y .- I - .“‘ . “._'
DT 41eam1ng pract1t1oners from severa] postsecondary tral1t1ons and other w1th ex- "
; fil , perience 1n educat1on and work programs These part1c1pants'wou1d axchanqe 1n—
oL _!wfformat1on about successfu1 pract1ces, discuss new deve1opments and nrob]ems
j: vlcji”34{ and p]an the d1ssem1nat1on of res OUPCcS about "best - pract1cé “ for other:practi-
3 Sl : . _ 5 (\ o B : S
O - o .‘L:__'.,-
ERIC:.




tioners“and policy makers. . These National PrOJects wou]d be ass1sted by staff
: ”_from severa] resource agenc1es, both public and pr1vate
| Such Natlonal PrOJects are modeled on those carr1ed out by the Fund . for the .
Improvement of Postsecondary Educat1on dur1nq ]975 77. [The.FIPSE-Nat1ona1 Proaectsﬁgf:"
- are on-Better Information for Student Choirr. Fiav tino the Importance of Teachjng, L

and Alte gt te 5y the Revolving Door for U1sadvantage Students. ]

Nat1ona] PrOJects “should be formed to find the best so]ut1ons to the fol-

- ‘lOWlng probiems , — f”’
. :A;. Assessment of outcomes for students in. educat1on an’ work proqrams

L BJ,fL1nk1ng ‘student : performance to standards for profess 1ona] credentwa]s
e tri__x_”;hand 1nst1tut1ona1 accred1tat1on : e

..C. _Integrat1on of exper1ent1a1 and abstrac1 1earn1ng im educat1on and
‘ ;f»work ‘programs f-_' :

E R 'Ui‘;PPOV1d1ng better 1nformat1on about student att1tudcs and performances,

. and about’ careers to students, edacaf1ona1 planners and policy makers o ;*éi
i B ; ' ¥ T ’ ) ;“ o o

1L, MaJor Research Stud1es on Competences and Credent1a1s - Q.’a :

A ;f The Counc11 shou]d d1rect 1ts Spec1a1 Comm1ttee on Fareer Educat1on Beyand R

Secondary Schoo]s and Stand1ng Comn1ttee om’ Survey and Assesmment to work w1th n.
| _ \ OCE and the Educat1on and Work D1v1s1on of the Nat10na1 1nst1mute of Educat1on to

carry out a 11m1ted number of studies on pwob]ems cruc1a] to deve1opment of | f*if_f

; \future strateg1es concern1ng e@ucat1on and work programs in postsecondary sett1ngs

[ S

*Two ‘major~ stud1es*are suggested by the f1nd1ngs of th1s Study-

‘Define’ and measure student competences in three ,ettvmgs in-school, ’:_lft
out-of-school. and after-schocl. This study can build on substant1a1 5
;work done in e]ementar} and secondary schoo] setrings.

.';Ident1fy the usefulness of competence based educ ion for;performance
~+in_Jjobs ‘and careers. ¢De ermine if-competence bazéd performance stan-.
- dards should be used»to\nestructure requirements for credentials (for _~3
"students) -and accred1tat1on of the qua11ty of education (for 3nst1tut1ons) 7




of these persons need such 1o 1Pt1ca1 1nformat1on before there can be a maJor

A Leg1s1at1ve Proposal. for" Demonstration Author1ty for Career Educat1on-

- These two studies would provide-substantial new'jnformation not only to

practitioners; but also to ﬁederaIvand state. pIanners and poIicy makers. All

expansion of edu atien and wurk programs in oostsecondarj sett]ngs

/,

Within Postsecondary Education

The Counc1I should worh, thrdugh 1ts Leg1s]at1ve Conm1ttee and OCE to

}_estab})sh a substant1a1]y/1arger Ieg1s1at1vo author1ty to fund demonstrat1on

edugat1on1and work prolects from & d1vers1ty of trad1t1ons and sett1ngs w1th1n

postsecondary education. Th1s aumhorlty shouId use an amount ($10 20 m1111on a

- ‘per- year) of - approx1éate]y the same s1ze as is now used for aII career'educat1on

) d1verS1ty of/bostsecondary educat1ona1 trad1t1ons (Recommendat1on I

;studTes oh 5 smaII number of key probIemi, by or in cooperat1onaw1th the Nat1onaI-

Inst1}ute of‘Educat1on (Recommendat1on III)

K2

progects, and shouﬂd be admlnniered at the FederaI IeveI, rather than through ;

a compIex Federaﬂ state structure ' 'j ‘ ,}. . ; | gi

" This author1ty wouId fund (a) grants to 1nst1tut10ns or progects from a .

), (b) Nat1onaT

s /
Proaectc ot "Best- Practvces" (Recommendat1on II) and (c) seIected research _
-0 ‘ :

/Spec1f1ca11y, he Iegstat1ve authorxty shouId 1nc1ude

[

// A.. a purpose cIause which cﬂearIy states the: 1ntent1on to fund progects

' / * which pIace first pr1or14y on ‘outcomes for students. That 1s pr1or1ty"
7 _ shoutdbe-ptacedon projects -whﬂch*toeus—eﬁ—de£+“‘ S
/ o “aSSESSIHQ -putcomes which’ represent positive changes 1n att1tudes\and

competences Thus, a student is prepared and abIe to fit work 1nto his
or her. 11fe when Jeaving schooI ! o -

~ B. apurpose cIause whnch cIearIy Statesthe. 1ntent1on to demonstrate with - .-
funding education and work projects based :in diverse’ postsecondary: edu-
cation traditions. (1ncIud1ng Tiberai arts, cooperative education, pror
fessional education, comprehens1ve counseling, and; commetence based
trad1t1ons) in diver$e educational settinqs ’ -

e



‘:,’ ? ‘C. an adv1sory or governance structure which is composed of people WIth _p
Ce § baclgrounds in the diverse postsecondary traditions, as well as Stu- g
a dents and their fam111es, who have the most at stake in education and I

work: proqrams.

Recommendation v recoghizes that "Career Education" is not sufficientTy o
def]ned in postsecondary educat1on to warrant a comp1ex Federa] state adm1nlstra—
- t \ tructure, such as those proposed for Career Educat1on at the e1ementary and:

\

secondary 1eve1, Therefore rather than overstructur1ng the process, Recommend37;,

len_lM_proooses a demonstrat1on structure for the, next few years, aIIOW1ng

d1verse 1nterest groups to part1c1pate.

.
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{
~asked 1f we were trying to qather prof11es of postserondary “career educat1on“'

MASTERS OFhREALlTY: Certificate: or Performance? .

Toward Po]%cy and Practice for Postsecondary Education
and Work Programs-Based on‘Outcomes fer Students

ANALYSIS OF FINDINGS

As vie 1nterv1ewed part1c1pants in educat1on and work programs, prart1t1oners .

" the concept of ”work" (however def1ned by the proqrdm) with- the concept of _?

‘programs. We staLed that our 1nqu1ry souqht to des<r1be proqrams wh1ch 1ntegrated-'

‘- ~

) educat1on (however def1ned by the program). We wanted to f1nd out .what _ magem«;“

“*the programs successfu], oart1cu1ar1y in terms of outcomes for students changeé'

R R P T

3

/ .
1n att1tudes or ab111t1es, securing, of emp1oyment A{fagain, hoWever def1ned by- Fhe"~”3

:program)

W

The 1nterv1ew1ng process was a constant/d1a1ogue over the mean1ng of. carecr

educat1on for postsecondary educat1on ' As we exp1a1ncd it dur1ng our 1nterv1ews,;

‘career’ educat1on has been - offered as a concept to a55|st policy makers, researchers'
educat1ona1 prac11t1oners and the bus1ness commun1ty 1n p]ann1nq educat1ona1
proqrams wh1ch 1ntroduce students; ‘at a]] educat1ona] 1eve1s, to the wor]d of

work i

—*__YH‘EEE‘éa?1y~197" aQCareer eoucation'movement began a'nationa1 debate hyn'
. \\\ — /

" advocat1ng severaI strateg1es to 1nfuse a genera] conscigusness. about the= mean1rq——

T of, qucat1on to carry out career educ¢‘1on art1v1t1es w1th author1ty of up

:;V”vg L ; . 4 3

of work for students 1n the e1ementary and secondary educat1on levels. This wou]d.*ra

st1n the schoo] to work trans1t10n after hwqh schoo] and in other work to edu-
1 :

on trans1t10ns|1ater o o I R

In 1974 Conqress estdo11shed the Offwce of Caree. Educat1on 1n the U s OFflce\“




10

$15 mi]]ion per year Since that time the career education movement*has 1arge1y

been champ1oned by the Office of Career qucat1on and by severa] state departments
of education. T
- The 0ff1ce of Career Educat1on S concept of career educat1on 1nc1udes pro-
vfd1ng student w1th "adaptab111ty sk111s,“ includi ng (M) bas1c academic sk111s,
(2)igood work hab1ts, (3) a persona11y mean1ngfu1 set of_uork va]ues,'(4) career

- decision makﬁng skﬁl}s and (5) job seeking; job gett1ng and job ho1d1ng ski]]s.]

" These skills are seen as importantito prepare students to "change with changes in

the occupat1onab soc1ety v L

i - 4 ’ ELST

In our 1nterv1ews with Dart1c1pants in. 16 educat10n and work programs arising

-

from severa1 postsecondary trad1t1ons, we found that most pract1t1oners (facu]ty,v ~

counse11ng and support staff and adm1n1strators) do not 1dent1fy W1th the term

"career educat1on,' nor do they use it to descr1be what they do A]though some

pract1t1oners 1dent1fy the1r overa11 efforts as- "career educat1on," most say that .

i
"career deve]opment," "career sk111s,"."career preparat1onf~and "work" - are- parts
' : \

toward--the term " career educat1on” d1d not appear to ar1se from the absence of a

concern for activities a1med at meet1ng the persona], JOb or career deve]opment

of the1r programs Th1s fa11ure to’ 1dent1fy w1th-—and sometimes- outr1ght host111ty

i i,

o needs of students On the contrary, ve found w1despread concern among pract1t1oners,.

e _ seenm to.1 receive.

-

The~fundamental_ia11ure_ot—c reeP—EOchLJunﬂds‘a_LuuLcﬁt:ﬂﬂd_IﬁqJVfﬂﬂ’ﬁﬂ%q

.-

- ifor,postsecondary educators,ar1ses from'a var1ety of .reasons. ‘These reasons in-

Lc1ude the diverse origins5of work re1ated programs in'severa1 1ong standing

.

. /
about career educat1on adm1n1strat1ve strugtures

EBiC;;;;&&;g@imﬁ,,,g';//»»7[~-q_h; b;@,;_iugt qu?;,tggff_bbgﬁjf_y$y

trad1t1ons, d1fferences 1n/y tivation. of part1c1pants Tor 1ntroduc,ng students to -

;d;*,a 0 the wor1d of work, d1fferences in use of 1anguage, and d1fferences 1n~percept1ons o




We - found w1despread confus1on amonq postseconda:y pract1t1oners over the

1anquage and. concepts of career educat1on we found them wary of, and often con-

_;~4ﬂ__m..ﬁwfused_by-the distinction between career education anJ v0cat1ona1 educat1on,2 the

~

mean1nq of the term "comprehens1veness in career ed-tcatwn,3 and the-concept of
work as def1ned by OCE. 4 We also found a reluctance to 1dent1fy with career

’ educat1on because of its FederaT and state adm1n1strat1ve and fund1nq patterns

|
T A]though states have estab11shed an ”off1ce of career educat1on" w1th1n statc

¢ departments of educat1on, this act1v1ty 1s focused on e1ementary and secondary schoo

;- programs, and nolds 11tt1e re]evance, and more 1mportant1y, 11tt1e payoff for

postsecondary programs 5_ Federa11y, the meager resources of OCE have been tar-¢ L

e geted at the e]ementary and secondary 1eve1 Less than $1 m1111on has been X

—avat e—for—postseeendary-proqrams_an_the f1rst tvo_ vears.w Last1y, We found '

"

career education, w1th 1ts emphas1s on 1nformat1on and gu1dance for student often

\

seen as an outgrowth of the counse11nq profess1on, 'ather than as a tota] con-

- ,-

R

N

cept 1nvo1v1nq other educat1ona1 pract1t1oners
4

Lo Despite the sound and fury over the 1anquage, conceots, adm1n1strat1ve\mechan1s

'\

and const1tuenc1es of career educat1on, we found w1dcspread,consensus that the
1ntegrat1on of edUcat1on and work proposed by career educat1on advocates repre--‘
“ sents one of the nat1on s\nost press1ng soc1a1 1ssues The he1ghtened expecta-.:

t1ons for persona] rewards of an 1ncr§a§lng}yﬂeducated catﬂzenry7~the’non exp dﬁug

- //.4__, e

JOb market’for occupatlons offer1ng f1nanc1a1 rewards and persona1 sat1sfact1on,

the grow1ng c1amor from emp]oyers that co]]ege does & poor JOb of prepar1ng studcn1s

A

- for work a11 comb1ne to create an explos1ve force‘for—dﬂscontent~among~studen{s
workers, prospect1ve workers and emp]oyers ' As a resu]t-of these.percept1ons of
needs, we found educat1ona1 pract1t1oners exper1ment1nq w1th many approaches to

i?&&;l-f prov1d1ng a better art1cu1at1on between the c]assroon and the workp]ace exper1ence°[

of students. * - 25 i T




0fad1verse educat1ona1 trad1t1ons ' Postsecondary educitors are not on]y COHCEIHLd

with programs ass1st1ng in schoo] to-work trans1t1ons,7 but a]so with programs

o ass1st1ng 1n career advancement or personal sat1sfact1cn

_

h\\?he\t1bera1 Arts Trad1t1on

R ’- D =
in career preparat1on Educators 1n 1ﬂ

ra]iarts have trad1t1ona11y ut111zed twq"

‘basic strateg1e

o deve]op 11nkages betweenpthe 11beral arts and the work re]ated

‘.‘purposes of students',hOne strategy seeks to prov1de byoaden1ng exper1ences (for

?,Qﬁ,i-:ﬁexanp1e through 1nternsh1ps, or1entatﬁon programs or commun1cy work programs)

S

2t ) el
“-‘\\\f‘[a]ong w1th the more trad1tlona| curr1cu1um (see prof1le“fof Tunbr1dge, bmpjre

' ‘\ State Co]]ege, Wanﬂen W11son Co]lege, LaGuardla Commun1ty College) The second o

urr1cu1um 1nto what would otherw1se

! strateqy seeks to 1nfuse a 11bera1 arts7

‘ }be narrow]y def1ned occupat1ona1 or profess1ona1 curr1cn1a (see pr0f1]es of '7;>

Abraham Ba]dw1n Agr1cu1tura1 Co]]ege 'Un1vers1ty of A]abama, and SOC1ety for

HeaTth and Human Va]ues) Both of these strateg1es norma]]y focus on’ Jma11

%gg’i_‘ "'percentage;gf"Etustudents, or,.if they focus on a 1arge number of students,’

S }iheyiﬁﬁVbjye*é“ ‘a]] percentage of the student s t1me L Sfi

Another deve]opment wh1ch has grown out of the‘11be.a1 arts has been the :

—————P———recast1ng—of—the—en£4re—eurp4eulwnauxkfﬁad4ng—pree
‘ ' 1earn1ng mode] based on learning abstract concepts and toward an exper1ent1a]

2 mode] (see F1gurer 1 and 2) ' whether this takes p]ace dur1ng the deve]opment of

new 1nst1tut1ons, or- in 1nst1tut1ons wh1ch have- gone thraugh extens1ve curr1CU1um ‘

e nd facu]ty renewa1 these programs are otten 1aunched f:om a sense of m1ss1on of
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~experience on the job. These cnncepts are among., th_ o]dest of the T1bera1 arts

13

B

the school in preparing "new" students for."new careers," in p]aying a role in
» . L.

community affairs, and in other ways tapplnq fne enargies of students Schoo]s

such as .the College for Human Serv1ces and A]verno (011eqe (see prof11es) hdve

Ed

" not on]y succeeded in developing gnnera11zed competences for thelr graduates,

they have g1ven renewed mean1nq to concepts of mora11L/ and persona] freedom by

-2

) _,reapp%yﬁng ifg 1iberal. learning to the competences _ ,uard1a Commun1ty to]fege (see™

3.

profile) has s1m11ar1y pvoneered the 1ntegrat1on of Jiberal arts 1nqu1ry w1th

=

&

tradition. Schdo]s through ef‘or S to art cu]ate Lhe re]evance of ‘the 11beral

~ “ /) - .

arts for the purposes of work, are a1scover1ng that they can empower the1r stu-

dents, to borrow from- Co]]ege for Human Sertlces rhctor1c to create and maLe

-

fu1f1111ng Tife’ cho1ces at/home and at work: ~ Such a red1scovery underscores
/ y

the vital link 11beraﬂ 1eérnTng estab]msnes to~persona1 fu1f111ment through.work.

!-.,_

Profess1ona1 Educat1on o . e - . -

Profess1ona1 edUCct10n,9 which prepares students for profess1ona1 cert1f1ca-

" I

twon and for part c1pato1n in a profess1on, most c]ear1y 111ustrates the importance

-

of v1ew1nq postsec0ndary educat1on as preparat’on Tor work Emerg1ng, more h1gh1y

‘articulated 11nkaqes between a profess1on and 1its euucat1ona1 preparation are

1ready br1ng1ng about demonSL able changes in- the profess1ons 1o

N1th1n the profess1ona1 educat1on trad1t1on various models of education for

'*'career f1elds have . deve1oped

- § ) .
For the hea]th profe9s1ons, a deve]opmental syatem of educat1ona1 resouries -

'and tra1n1ng has evolved. Componentc of this system 1nc1ude underqraduate prc—‘
“med1ca1 counse11ng, an arra/ of purse educat1on pro;rams, estah11shed medical

: schoo]s, state_11cens1ng procedures (see prof11e of Oh1o Board of Nurse Educatlon

/

and NursL Reg1strat ), internsﬁips. spec1a11zat|on and cont1nu1nq oducaLuon

‘ throuqh re- exam1nat1on and.- professicial assoc1at1ons.
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The: nducat1on profess1on has evolved a 1arge1y homogeneous ma1nstream
, : .. system for teache educat1on The Center for Teaching and Learning at the Uni- - ~ S
versity of North’Dakota and the Center .-for Open Education at City College of New
York exemp11fy 1nnovat1ve programs based on art1cu1atedfv1s1ons of process (CTL)
and content (COE) Educat1on prograins w1th a c1ear cultuxal or commun1ty based
purpose have deve1ooed s1gn1f1cant innovation in profess1ona1 preparat1on at non= -
k ma1nstream schoo]s The teacher educat1on programs at Na»ago Commun1ty College
———~————and—the—%ndaan—Studaes—pregram—at-the*ﬁod%eqe—of“£ducatTUn“‘ﬁnwver31ty*of—ArTzona—————r—*
- . represent such non- ma1nstream programs with demonstrated ‘'success in tra1n1ng '
teachers for a specific purpose. NavaJo teachers for Navajo schools.
Those professions in which no forma] educat1ona1 credent1a1 is requ1red have
evolved a1ternat1ve educat1ona1 support systems or resources for pract1t1oners

~

In the field of journalism, where the requ1rement of a credent1a1 will probab]y

be forever precluded by the preservat1on of 2 free press, two fundamenta] educat1ona1
c._ﬂcc__models have.. emerged_. One,~exemp11f1ed by the Columbia*-School-of- Journa11sma“1ays ~—~;~~—~
| | a year of Journa11sm educat1on” on top of an undergraduate/11bera1 arts educat1on.. ‘

The other mode],‘standard1zed at the Big fcn universities (see prof11e of 0h1o

State Un1vers1ty Schoo] of Journa11sm), urges students to pract1ce Journa11sm as -

an‘undergraduate and obtain f1e1d]exper1ence before enroliing in the one year

masters program | | S ' \

/

N - Other profess1ona1 schoo]s seek to broaden access‘to 1nd1v1dua1s for practice

with1n the profess1on. Such programs deve]op new profess1ona1 ro1es, or entry

_-points, into a profess1on The best of these programs create an atmosphere of
shared 1earn1ng among a d1verse field of pract1t1oners worL1ng wt1h1n the schoo]
sett1ng -Essex Community Co]]ege»(see prof11e) for the ‘health profess1ons and -

Amt1och Law Schoo1 are notable examples of th1s effort The College‘for‘Human RN

services’ (see prof11e) attempts to redefine an entire profvss1on throuqh 1ts cur-
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|
g |

riculum and assessment activities. = ~—_

Cooperat1ve Educat10n

A third trad1t1on wh1ch 1s exp11c1te1 ¢t cerned wigh educat1on and .wn

1inkages is COOperat1ye education. Ccooper i #% educatizn is v1ewed by e »

educators as the most accessible metuod < . s=ents o learn first wan o .
: 1 ‘ . . s
* work and future careers. 1 Several larze © .. - sities identify themsslv i
‘coopinstitutions”: the University of Ci/'"- ~nzti (see profile) and Nert,w=stern

University. Comprehensive community collegas .1so identify themselves as - 70p

schoo]s:f'LaGuardia'Community‘C011ege (see profile). More typically, howevar,

schools run coop programs¥1imited'to a sma]]'number of students from severai

departments or to many students from a few departments uhich‘havelbuiit up

~relations between faculty and employers (see’profiIe of Ca]ifornia”State Uni-

versity at Dominguez Hi]]s) Dur1nq the past decade many hundreds of schools

have begun cooperat1ve educat10n proyrams,, partly through support from the

~ Office of Cooperat1ve Educatlon in the U S Gffice of Educat1on ~ With such rap1d

| expans1on, many of thesé programs are qrafted on as add1t1onaT act1v1t1es ln

comprehens1ve un1versTt1es or commun1ty colleges with vary1ng degrees of p]ann1ng

and success (see prof11es.of the University of_Alabgma and Macomb County Commun1ty '

| Co]]ege) o o S N .: o - , dj

=

A maJor shortcom1ng of the cooperat1ve tradition has been tne 1nsuff1c1ent
efforts to integrate classroom 1eurn1ng w1th the intern exper1ence.- A notable
- : '—AT- - -

effort at integrating the two. experiences is made at LaGuardia Coﬁmunity'0011ege,

where 11bera1 arts facu]ty work c]ose]y with ' coop adv1sers to - deve1op curricula ;”

wh1ch he1n the student understand the intern exper1tnce through cr1t1ca1 and

| ‘systematic analysis (see prof11e) o v _ S . _7;, Ah_v___,,;

e e T "‘**‘_.—'_f 29
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) Competence.Baseﬁ Education | ' S o ' S

sompetence based education is = new educational prac11ce with such ra )idly
increasing status that it has cuicxly ‘stab:xshed 1tse1f as a lasting education:..
innovwﬁion‘ Emphasis on teachirg commetences began at a number of 1nst1tu tions- .

Alvern. Culiemge, Mars Hi1l1 College, wmpxre State Co]]ege Co]]ege for Humam

‘Servicess and others--using various 1-nguage to describe the process of brezking

down tx :urriculua into specific skills, abilities or competences which can be

clearly . jamorstrazzed. Such activity =zrises in response to frustration with the -

—utildity  f tbe~traditional—qibepalwartS~eurrieulum—£eF—stuéents;in—need—of—éobf~-

skills. Competence based curriculz are attempts to recodify learning into
generalizable units,method and skili. . Some programs (A]verno)’further-break_
down the competences into developmental steps, allowing the student to clearly |

|

understand the sequence of attaining the desiredAabi]ities.. The student can apply

- these abilities to vir tua11y any prob]em or content ares. They'are longlasting /

competences. A majo: v1rtue of comoetence based educatton is that ‘these steps
and_competences are_understandable not onJyﬁby studentsd,buty,y facu]tyimadm1n1stra-
tors, emp1oyers and by soc1ety at 1arge | |

" The competence based educat1ona1 trad1t10n is more subt}y work reTated tham
the other trad1t1ons mentioned, but 1t is poten¥1a11y a- more powerfu] re1at1ons 1p,

because At assumes the ability to comb1ne we11 deve1oped genera11zed competenFes

' w1th spec1f1c content areas. Such a c0mb1nat1on 1eads natura1]y to: new forms of .

\ 4

evaluation based on performance rather than on abstract measures., Th1s, in . /
turn, ho1ds prom1se for better Job performance better profess1ona1 service. ané
1ncreased product1v1ty based not on cutbacks or cost saving mechan1sms but oJ

an 1nvestment in 1mproved performance of workers

<)y R
. J 0 P Y
R
. } ] ji
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Comprehensive Couniseling e Zuppe T Sarvices -

The f]fth riradiition e rewrewied 15 comprehenS1velto11ege coun:e11mg and
rerated Stud°ntlw‘3p0rt Serviceig. Counse1nng services. are viewed by mamy,com» _
prehensive commumwty colleges 45 an ;nteg"a1 part of match]ng student career

g _ . burposes w1th;enucatjona] offerings. Lourse offer1ngs wh1ch f]uctuate accord1ng
to student need ar:2 part of affectinn suci. a match. Schoo]s which emphasize .

counse]‘ng for edxcat1on amd work purwoses try to develop a comprehens1ve pic-

.MMMﬂmﬂMdeQMML

gobs_an Ersona al _dey e}onment. Special
counseling services are oftzn supports=d by an institutions own money to provﬁde
a large counseling staff, stcecial needss counse]ing_for women, minorities and
unoerprepared <tucents, as sall as occupational counseling and p}aoement services. .
Loca1 or. regionaT manpower @rojettion-services are provdied by'some_c011eges or
conSOrtia . The Southeastern M1Ch1gan league of COmmun1ty C(11ege (see profi]é

. ) R
T of Macomb County Commun1ty LD11ege) ma1nta1ns an advanced computer ba;ed manpower

prolggtlonegygtem. Other schools prov1de outreach counse11mg materials and servuces

A

// ' to area reS%dents interested in contwnu1ng their "education (see prof11e of Northern
S Virginia Community College). Some schools - use their counseling staffs to
/- . teach college orientation courses to.ﬁncoming Freshmen.

.

Integration of Abstract and Experiential Learning in Education and Work Programs

-~

. The vast and muftivarious efforts: that have‘evolved witthin postsecondary

‘ education-for work_ related Tezrning have fa11enefar short of effecting a cﬂosé

f1t between the two systems of york and educat1on Emp]oyers, qraduates and

dropouts, parenfs and educators seek answers for- the poor fit demonstrated hetween'f
education and work; n 1arge mcasurﬁ, “this. m1sf1ttnge can be attributed to the

%

~widespread use of a genera] 1edrn]ng mode] (Figure 1). Because the- mode], as -

\,1.‘~. _ ‘ . ‘ 31
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“The testing of these new conceptual struciures is the final
phase. It is a phase at which the cycle is often brokemn in formal,
university-level educaiion because today there are few peda-
gogic mechanisms available to the student by which he-can test
. the implications of his new undiustanding. The richness: of the
- o ‘ learming process is broken, tex, ns new conceptual basess are
: L learned and then stored away o zather dust. Stage 4 is «tlearly
- : . - more often reached in courses:tun along expericential lims, in

- X shortt executive’” programs—uar in courses allowing accesstoa ¢
I pseudo tealsworld—environmest;—via-simulation—modeiis;-for
‘ : example— R o )
P
FIGURE 2.1 oo T Concrete - -
The experiamtial. o " experience ’
le neniing “rmodel’ N Co -
Testing implications : : - Observations and
of concepls in % ’ ©(2) se ”aé?' 5 an
. ~ nevs situations /0\\ f - reficchion
|
LS
Formation of abstract ' ‘ - s/
concepls & generalizalions ’
~ . . ,.' . N . 5 ce o . o

. o . . N . R
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_ déscrﬁbe& by Rockart and Hortbm,?z tests mainly Too abstract'*ﬂarnfnq,@em21wbed
' within'a cam.us setting, 1t fails td offer studen: -he oppor: anity T agml
‘théir-]enwnfwm to Eheir expery once i the wogTﬁ.]B ‘me gener. i Tea ‘itny wode
‘has Seen'ﬁ25¢vibed as most ::seful foo pwébar;%iOﬁ For ecademi. caree’ 5, 0Ftan in
teachiag pr 2ssions which .se .abstract learning @ —ensively. With tme =ecliime of
— the rela~iv> awmand for job.: in the academié;profwa ars, and the devTine =it

oy - S . . 14
its usefulnas even within —hat profession, = strone oressure nis besr o fliding

to more widel: use .learning models based on experieuze. The exreriemtie

}

(%]

V]

Tearning model (Figure 2) avoics the inadequacies « the -abstract modz1.

N\ . . : . . . . . ) .
tearners—test Thetr—conceptual—Tearning-by—their—ow:axperiapza.

e rresent these two learning models to.indicate the importance of ithe
t ' - '

basic lemrr'» framework of education and work prcograms in determinimc. =he

resyltino auat "ty of a student's preparation for work.

'Necesséry‘ihements for Effective Education and Hork Préqrﬁms

d_pnstse—_”v

— —-The-widaspread-concerns for-education_and_work ]inkages Shown T

e

concary traditfons can be viewed as-é tapesfry. Within this tapemtry of éducatimm
-and work programs we Tounm: tﬁree common threads essentia1 for compileting ‘the weave.
The fi?st strard -is -a ya],ﬁng_elememt,’that is, & structwréd sdutca-Fonadl ex- -

perigncé whic c]arif%ea or the stﬁdent his or her own walue swe amt those K

oF others. Such an elerwtt brings a sense of enmagement tzo the Studitw, @ semse-

. p P

of clarity corcerning morzTity and freedom as exparienced in our wmridg. ™

4

Yaluimg 7s necessary =n pravide understanding of one's se™™f amd others din an
histmrical eontext. T=rounh such a valuing compoment in_educatiorr ami work moro-
grams., purposes for st.demts are clarified fOr the student and for others. . Studesds

-

L - are prepared to become zentient men and womep.

L S ‘- 33
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assassment for a given profession by smumerating ".ompetmacies” which must
.-be attaimed. Competences temd to be gr@uped into b 2ad, gﬂnerélized_gateg@rfes;
- cémpetemcfgéroften are\émumerated in Jong lists of specif-ic tasks‘df abilities.
e prefer the térmn”ébmpetew:es-" Tts wtility is more broadly applied, it
is less constrained b;-contextua1>liﬁitations, and its focus on deséfﬁhimg am
- "individual's skills and methods woF working make it more usefui for stwdents.
Both terms imp]y assessment by ﬂemungt“ﬂfed perfornance, whege ong' mternal--or

"owned" ~-competence can. be rreflscted ir the understandis.; of others. The term

compeiancas, however, comeS CICSer 10 remtifving iong CErm, even‘ﬂif?ﬁrﬁ@n“—“*‘——
traits.-
Together, then, these *hre- elememzs—valuing, experience, competances--

cemprise’ the activities necessary for mroductive education and work programs.

We foumd three . settingé ﬂn whiizh 0utcmmes‘ﬁor studemts could be measured

to -describe a progtémis*effectﬁmeness_ The in-school setting contains outcomes

for students de&e]oped through welatioms with Facully, counselors and FamTEisUra-

T TT""tors on campus. The outsof=sehool setting-provides- those-experiences-develaped—

throwgh student relations with Tield supervisors or resource persons in a work-

pizce. The after-school settina holds iwportance. for students in susta™niny the
_ attitude of inquiry and continugr learnimg developez bty participants im zeducatian
- and work programs, which may ti . place =n a campus. in‘a workplace.or cther

communiiv location.

e
1+

Aruitoxt provided by Eic:
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PROBLEMS AND SOME SOLUTIONS

RS

In the gourse of thi tstudy ve have ﬁdentified five major problem areas

facnng persoms ccwcerned with developing postseGOndary educat1on and work

programs basad on outcomes for studentsm Studentsgéfaculty, coumseiors,
administrater-s, employers and community people view these problems in their own
comtexts amd for fmeir ewn purposes. They alzo recognfze‘that these are the

<

prablems which must be dismussed in common in seeking to forge more effective

education and work linkases. There are major prablems in:
1. integrating experiential with abstract learning

2.  assessing, that is defining aﬁd evaluating, the outcomés
for students of education and work programs

3. utilizing: aduc&t1ona1 credert1a1s which reflect the ' ‘reality" TR
of situcent performance, rather tman the purposes of emp1oyers
or mrofess1omaﬂ groups..

' 4. a. sco11ect1ng amd providing good quality information to |
: assist concerned groups in plamning for the'po11cy and
practice- of @ducation and work programs .

b.. ‘pravaa'ag“@oma”auaT"ty fAFormation to assist individoats———— —
m makwmg plans for part1c1pat1ng in such programs .

5. Lstab11sh ng Federm] and state adm1n1strat1ve structures wh1ch
imvoive the sewera1 postsecondary‘educat1on and work traditions

Integratiim of Abstract and Emper1ent1a1 Learn1nq

AAAAAAAAAAAAA The -imtegration of abstract _and exper1ent1a1 1earn1ng compr1ses the central
problem for educat In and work Qr@grams. It s the s1ngle problem that addresses

“tho 1@§»niﬁg étememts we Trund ngwessary for effective pvograms—-va1u1ng, exper-

tewee amd competances Ir wthar déscr?ntimns of'attitudes'amd abi]ities'dnderstaﬁ@able\

to Studemts, f2ducators amt emp]oyers The  use of compettnces “has prmVen to be
/

an effectrive’ way £0 help nﬂmurefthefAnteQIatmon of these two ﬂearn1ng exper1ences

" by- statrnm frmm the ommset the any1c1paTEu omtcomes for students, and by pro-u




‘Some Solutions ' o f

viding definitional components for assessing such cutcomes. Integrated learning

can thers=for= be viewed as the key to relating education and work Durposes for

.Y *

students. Am/ program wh ch hopes to ach1eve pos1t1ve cutcomes For students ‘must
prov1de both types of Iearn1ng exner1ences But 1t must a1so prmwnde_mean1ngfu1
ways to 1nmegrate the -two for students_into a coherent understandiing of self

and others, and an understanding of their.ways of aehieving a sense of engagement-

- in the worlc. A number of the programs we desdr1be illustrate sclutions to this

cantral prob1em w1th1n diverse combinations oﬁ educat1ona1 sett1ngs

/ S
i . .

Yalu“pg:  Abraham Baldwin Agricultural CoTTegs (see profiie) provides

stwdents,majoring_in agricultural technologies with a year Iong'op¢mrt0njty to
axamime thuir ﬁnterests and motivations {7,se1ecting a career, Th.z stedents are
guid=ad through a deVeTopmenta1 1ibera1 ar;s program, and in the prmcess'are made -
aware of aheﬁr'OWn,va1ues and the imp]igﬁfions,thoseVva]ues hoﬂe fmrltﬁeir career
cMoi:f$. The Society . for Hea]th and Human Values (see profi]eh'has déve]oped

curriny s wh1ch c]ar1f/ human va]ues 1n the pract1ce~of medncnne These curriru1a

.:E?e'uaed 3t nearly thirty schooTS of“med1c1ne‘“‘ThE‘Heaﬂth‘and Hummm*VaTues-moﬁei~‘*

xhn1d5 imogrtant implications for pattern1ng new role behav1ors for hea1th prac-

-

titioners vaszd on the articulation of human values in the pract1ce of medicine.

;o

Empire State Co]lege {see profile), which focuses nn providing indiwidualized

eauca?10ma1 opportun1t1es for mid-career men and women, has foun‘ Tt necessary

/
#0 desﬂyn programs in 11bera1 arts to complement the cons1derab]e\ theasgh h1qh1)

work ar Jsb specific, exper1ence of their students.. The school v1ews_the 1nfus1on

vy

- ’ X . . N . — .
of 17bewal learning as necessary to broaden the stqdent's understanding of the -

Tink bemween'perséna1 purposes and’ career activity. Alverno College ‘(see profile)

- -has creattad a new relevance of the liberal arts for its students by a thoroughgoﬁngﬁ
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reform of instruction based on the articulation of competences. Based on dis;us-
sion with students, we found them better able to find value in their curriculum

when it rclates directly to their personal purposes, as clarified by the competences.

i
.

i ) -

Experience: LaGuardia Community Collede (see profile) is a comprehensive

2

coannity college whiéh requfres partiéipation of all.students in its pooperatjve
educatién'program. ~LaGuardia proviaes three quarters of fuil t{me_emp]oyment :
through coop‘p1aggments. More impoktant]y, it does an ex¢e11eqt job of applying
[c1a§sroom iﬁstruction to the field experience thr6ugh the deve]opment of its |

TAR (Teaching-Application-Reinforcement) curricula. The data processing and

philosophy TAR models are_notab]e examples of tie app]ication of technical and
liberal arts.instruction to the field expérience.. LaGuardia’s TAR curricula qré

. a most effective general learning.model to intéérate field ‘experience with
! _ .

classroom learning. The effectiveness-of the TAR curricula lies in its testing
of absfract'poncepts for the student within structured Field p1a¢ement experiences.

The University of Cincinnati (see profile) also offers a comprehensive
. [ !
" cooperative program for its 40000 fulltime and parttime students, tﬁough its

- effoffs at iﬁtegrating the intern gxperiénce wifh classroom Tearning are far less.
‘Concerted than those of LaGuardia. The Unjversity of.A1§béma (see profile) offers
a iimitéd Humber,of_cooperati?e infernéhips as part of an instftution wide effort |
to articulate career purposes. for its students throUgh faculty deve]opment,‘
The Social Services Research Center of California State Uni?eksify.at Domfnguez
-Hills offers a discipline based (§otiojogy) work experience thrdughvits campus-’
;_based gocia]’réseaféh laboratory. _Studehts at SSRC work on projects'cbmmiSSiqnéd
4 by commUnity.agencieé, and‘ére|he1d accountaﬁ]e'fof their work . by professioﬁa] 4
researéh‘standérds. (see profile) 4

i

~ Marren Wilson College (seéxbfofile)frequires';hat students work on'the coljegg'.‘“J

4
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farm in an effort to develop a sense of student participation in commun}ty deve]op-
ment act1v1ty. The work experience provided by Ha:ren tilson seems va]uable in
Vheightening a sense for students of participation and belonging in a free standlngA'

community while pursuing traditional 1iberal arts studies. However, the effects
. - 9

~ of such experience have proven difficult to assess. Alverno College and the College

for Human Services4(see profiles) both pfavide field placements for their sfudents

within'competence_based.programs; Alverno offers parttime placements for under-

1
.

- ~qraduate liberal arts students. The College for Hﬁman‘SerVices offers more inten- :

sive field experience through'aaency placements as part of a rigOrous competence

~ased curriculum des1gned to educate human service Drofess1ona1s in a masters - !

1eve1 program.
Empire State College (see prof11e) utiiizes the previous experience of students
to adJudge educational needs. A network of resource persons drawn from bus1ness, |
- 1abor, industry and the professions work with students.. The Tunbridge-program:
- at Lone‘Mountain Co]1uge (see profile) seeks to he]p young adults make the d1ff1cu1t
transition from ado]esence to adulthood by prov1d1ng a var1ety of exper1ences with

a commun1ey bcsed network of profess1ona1s. These Anetworkers" serve as ro]e

»>

~models, sources of information and mentors for"stugents_exploring for the first.
time their career intérests. o o '
S a Competences: Several outstanding models of conpetenee based education re--
present the different purposes which the traditfon serves. As_noted,.the curéqu-
Lo Tum at'Alverno Co]]ege~is 2 thoroughgoing effort at Ehe-eollegeWide reform of
tedching. The competences, 1isteqﬁbe1ow,'are highly applicable and generalizable

‘ abilities ior students.
. - ‘ -
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. R
gffective communications ability

Analytical capability

Problem so]v1ng abiTity

Facility in forming value judgments within the decision makina mrocess
Effective social interaction

Understanding of individual/environment re]at1onshpos

Understand1ng the contemporary world

Educated responsiveness to the arts and humanities

RO~NOD2WN

A1verno;s Tist does it represent‘a oefinitive sethof competences, nor do its
orogenitors intend it to be considered as such.. Ore can atgue over whather every
undergraduate shculd possess a "competence" of understanding relations between

. the 1ndividuaf and the environment, .of understanding the contempmrary~world‘ .

The College for Human Services also ut111zes a. competence based cumr1cu1um

-

Their model is spec1f1ca11y gearéd to educat1ng and training humanlserv1ces pro-
fessicnals and is not exc]us1ve1y focused on undergraduate liberal arts prepara-

tion. The CHS model does include a strong 1ibera1 arts.commonemt, bt ftsxcom-

petences are more specific tc the human services profession:

1. Assume responsibility for lifelong learning
2. Develop professional relationships with citizens and coworkers
3. MWork with others in groups .

4. Function as a teacher )

5. Function as a counselor ’ T i
6 ' B
7

8

-Function as a community 11a1son

Function as a supervisor
Act as a change agent

°  These competences'are taught within five dimensions: Purpose, Values,
Self and Others, Systems and Skiils.

The‘New Models for Career Education at Empnre State Col1ege/Lower Hudson
(see pfofi]e) has developed competences for its Allied Hzalth and:Human<Serv1ces.
areas of concentration. At ﬁSCVthese competences are-used Wore as guides .in as-
\ sessing individual student strengths,and weaknesses. "Th-e curricu]um, ncluding
use of ; the competence 11sts, is h1gh1y s1tuat1ona1 ard 1nd1v1dma117ed 'Tne

Human serv1ce competences are more genera11zed while thL Allied Hea]th "compe-

tenc1es" -are much more spec1f1c and numerous.

- | S99
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Some Solutions

“counseling mdterials developed by Northern Virginia Community College (see pro- -
- N . . . . A

file). These;materialsiere designed to quide students through a- sequential’ po-

27

A1l these models of competences share a coﬁmon strength. Through their use
of competences they are able to detine the criteris by which their students are
to be assessed. By establishing such direct measures for assessment of outcomes
fOr'students, competences state from the outset proposed linkages and’student

purposas within. education and work'programs.16

Assessment of Qutcomes for Students

" The .problem of assessing outcomes for students in education and work

. . PR - - . f ..,
pPrograms. involves the compan1on activities of defining purposes and evaluating "

.outcomes in three settings: in- schoo], out-af-school and afcer—scnco1 It is ..

a critical and complex prob1v rea:that_must bevaddressedNtoeev01ve%ggod_guﬁlitx“_s

po1icy and practice for education and work programs. Becausi\of.the diverse
interests &t stake 1n such programs——those of students, professions and employers
we found a need to des1gn tools of assessment focused.on the purposes of eath :
group Add1t1ona11y, we found that the part1c1pat1on cf profess1ona1s and -
emp]oyers in the assessment of outcowes for students he]ps to ensure that -such
outcomes are su1ted for the'needs of, and are understandable to those groups.

‘. RN

Assessment as we descr1be it is further re1ated to the prob]em of credent1a11ng

for the nrofessions (see below).

-

The mu1t1d1mens1ona1 nature--diverse aud1ences and settings--of assess1ng

outcomes For students makes the problem d1ffmcu1trto address with comprehens1ve

. solutions. Typically, the programs we reviewed exhibited an awareness of the

need to assess outcomes for students, but few of them had developed tested

mechanisms for assessment. - . ' .

The most notable example we. found -of student se1f-assessment is the set of

| ' | —
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-—————~—emp]eQ%He}——4Fhe—GPS—+s-the—most—cTearﬁy aTtwtu?ateﬁ‘assessment—modei—we—rEVTeweu —

N

cess’ 1ead1ng to.a he1ghtened seTf -awareness about va]ues and’purp ses. The"
' mater1a]s can be used 1n a var1ety of sett1ngs and in consort with other educat1ona1f::f

- resources at home, at the counseT1nq center as or1entaL10n for new]y enrolled

'students, with a. program of courses. ‘The Northern Virginia mater1a1s also have Y

the advantage of_ be1ng eas11y‘d1ssem1nated for w1despread usage. )
Three of the. schoo]s we' Tooked at. deve]oped assessment measures . through

o

use of competence based curr1cu1a These models of assessment not onTy focus

-on eva]uat1on for student purposes, but also for those of profess1ons and for

It prov1des a carefuTTy des1gned deveTopmentaT sequence for assessing student
performance in- schooT (the cTassroom) and outaof-schooT (the agency pTacement)ff

The CHS pé?formance based mode]l aTsc holde 1mp11cat1ons for the assessment of

pract1t1oners w1th1n the human-serv1ces profess1on As 1ncreas1ng numbers of

graduates enter the profess1on, the performance based ndture of the1r preparat1on

w1TT test the .appropriateness of ex1st1ng profess1on standards for entry and

advancement Such test1ng further 1mp11es reforms 1n th;/profess1on S credent1a11ng"

standards, as pract1t1oners w1th new kinds of preparat1on are proven to be

%

~competent—~ Employers—benefatmfrom~the*CHS~asses§ment-modeT as—weTﬂ-as—new*,

1ns1ghts into productivity are drawn from/performance based assessment

Tm—

-, e

© .assessors for students, what abilities the empToyer ‘can. expect of ATverno : ff?

// ,
Assessment at Alverno {see p/pfﬁ]e) is centraT to cTar1fy1ng and measur1ng '

Pt

the atta1nment’of/lexeTS’of’Eompetence far the students It has further heTped o

cTar1fy for TocaT employers, by using. bus1ness and 1ndustry representat1ves as

graduates Though not spec1f1ca11y-focused on a profess1on as CHS 1s, the: assess~

ment process at ATvegno is partTy modeTed affer that used’ by bus1ness to 1dent1fy x'

®
taTented empToyees for advancement Thus, the process borh c ar1f|es and measures ,

ob3ect1ves for the students, as they attested 1n interviews, and prov1des mea-

sures to heTp empToyers hold reasonabTe expectat1ons of qraduates




'.the mer1t of past exper1ence in re]at1bn to educat1ona1 purposes It has a]so

'1mp11cat1ons for how profess1ons admit new,pract1t1oners to the field.

Emp1re State College has deve]oped an assessment procedure wh1ch Judges

'deve1ooed an individualized process of assess1nq outcomes for students It has

a]so deve]oped an 1nd1v1dua11zed process of assess1nq outcomes for students Enfurm
p1re State graduates, as a resu]t of- their 1nd1V1dua11zed deqree programs,

const1tute a cha]]enqe to the credent1a11nq mechan1sms of rofess1ons3 w1th,'

. Credentia1inq Based on Student Performance - T)

: masters of- rea11ty," that they not be cons1dered 1nherent1y va11d, or even: use-:

_ emp]oyers and professions has far outd1stanced the or1q1na1 purpose for cert1fying

’.Chief Justice.Warren-Burger jniGriqqs v Duke=Power held that.educationa1

'credent1a1s, occupational cert1f1cates and 11censes shou]d not a pr1or be deemed

fu], measures of work competences or ab111t1es ~6riqgs is an- 1mportant 1ook by

the. Jud1c1ary at an 1ncreas1ng1y credent1a11zed soc1ety and that soc1ety S 1mpact

on 1nd1v1dua1 r1qhts The pro11ferat1on of credent1a1 requr1ements bv both

i

the abiltiy of professionals to-serve their clients competent1y Y The procreat1o'

of myriad employercestab11sbeddeducat1ona1 requ1rements foanObS, credent1a11ng

femp]oyers However, the r1se in cnedent1a11<? soeaks not on1y of a crisis in

"It represents an effort to estab11sh the forma11zed re]at1onsh1ph—1ndeed relevancc

\
_ of educat1on to work In short the deqree is he1d as: cert1r1cat1on that the

and cert1fy1nq agencies and boards of examiners serves to orchestrate the dis-

contehts of - unemp]oyed qraduates, non- co]]eqe educated workers and d1sgrunt1ed 1?f

kl

match1nq ‘job app11cants w1th gratifying work‘4n demonstrated areas of competence
v

\ ‘.
qraduate has qa1ned 3 preparat1on in bas1c skills necessary to’ become a.career

. R
member. - T ' o Y l

™~

This'of,course %s a questionab1e surmise’ The test1mony of emp]oyers beq1nn1

their own job training'programs.(ierox and Kodak are two. examp]es) of reseurchers

. sl Lo
B 0



who} have found 11tt1e demonstrab]e corre]at1on between the bacca]aureate ex- f- .ijé)

oer1ence and’ preoarat1on for work (w11ms, 1975), of growing numbers of qrad;ates
who 1nd1cate that their educat1on prov1ded little of re]evance as. preDarat1on

for tne1r work, lays bare the speciousness of the tenet that the educatnon of-
fered by most postsecondary institutions bu11ds a neqot1ab1e br1dqe from the sta-

tus of student to the status of career worker '.., o ’ , - 'Q‘;

v e v1ew the purpose of credent1a11nq as best ”h1evcd when credent1a1s are

'used;to_cert1fy competent student'oerformance and-competent)performance of thei -
_ "professiona1‘practitioner. That purpose holds that professionals must-serue v
thefr’c}ients competently It does not hold that credentials'are to'serve-the'
manaqement orob]ems of emp]oyers, nor does it reqard as 1mportant the stab111za-.l
lt1on of profess1ona1 career advancement standards | o
| Some Solut1ons_ ;' o R | . L ..';.v o 7

The Co]]eqe for Human Serv1ces -and Empire State Co]leqe have been noted as

competence based programs wh1ch prov1de performance"based mode]s of| assessment for-

'severa] professfons We fee] the exper1ence of CHS and PSC prov1de va1uab1e

‘lessons for . retrack1nq credent1a1s based on the reality of student performance y

Th1s reform wou1d rock profess1ons such as teach1nq, soical work or 1aw where

a

tenure or pass1ng an exam1nat1on cert1f1es f]]felonq competence -(For a fullt

d1scuss1on of the needed reforms 1n credent1a11ng and accred1tat1on pract1ces, o

S lsee the Newman Report on. H1gher Educat1on and the Final Report of the Study Com-

: m1ss1on on Underqraduate Educat1on and the. Educat1on of feachers )

Thé hea]th profess1ons prov1de an 1nstruct1ve rat1ona1e fo, reform1ng cUrrent
’r'credent1a11ng pract1ce Many health care profess1ona1s are requrcd to per1od1ca11y'.'if
test and upgrade their know]edge, based ‘on the assumpt1on that rnp1d changes “in L
the know]edge of‘health,care 1nva11ﬁate the notlon of 11fe10nq competence Compee'_fégj

tent serv1ce 1s therefore v1ewed«1n need nf requ1ar reviev.

The Ohio Board of Nurse Educat1on and Nurse Reg1strat1on (see profi1e)




exemp1ifies the state 1icensing-aqency which attemnts to gquarantee professiona1

standards" by estab11sh1nq educat1ona1 requ1rements for prospect1ve/pract1t1oners

-

The Oh1o Board is noteworthy in that it maintains consm tat1ve, rather than so]e1y :
requlatory, relations with|schools of.nurs1nq 1nq;hé/3tate The qoard comp]e~‘

ments its more traditional credentia]ing role by trving as a resolrce center. for ;

! . P
nurse educat1on and health care pract1ce, b perm1t1nq and . somet1 es Foster1nq

 nurse educators,.by 1nuo1vinq " itself.in State 1eq1s1at1on related to
/

_1nnovat1ons, and by attemd@1nq to plan f/r health care manpower needs in 0h1o
|

ﬁ' cation and work proqrams based on demonstrated need Add1t1ona11y, emp1oyevs

Informat1on for P1ann1nq _ ' o

As with the prob1em of assessment, co11ect1nq and prov1d1nq qood qua]]ty, -

1nformat1on for p1ann1nq the po11cy and pract1ce of educat1on anT work proqrams :

is marked by a mu1t1p11c1ty of purposes for d1ffer1nq aud1ences Students need

I
|
accurate 1nformat1on to make sound educat1ona1 and career dec1s1ons Pract1t1oners

/

- and p011cy makers——both Federa] and state--requ1re such 1nformat1on to p1an edu;

shou1d be consu1ted to prov1de 1nformat1on on the1r manpower needs and education .

', requirements for prOJected job. open1nqs So1v1ng the need for sourd 1nformat1on

// 1nformat1on commensurate w1th the "fa1r and accurate” sLandard estab11shed by

- of Macomb County Commun1ty Co]]eqe} 1s a f1ne examp]e of a computer based system :

. for student dec1s1ons is the. respons1b111ty of both educat1on and work . programs
and Federa1 and state agencies.

. . .. . . . o I3

Some So]ut1ons

/// Postsecond&ry education“and-WOrP'proqrams should probab1y provide such

_the 1976 Education, Amendments (Pub11c Law 94 1701,. ,PCtIOH 493) for f1nanc1a1 a1a
and 1nst1tut1ona1 1nformat1on oract1ces The manpower needs 1nformat1on prov1ded

by the Southeastern M1ch1gan League of Commun1ty Co]]eqes (SEMLCC) (see prof1]e -

capable of serv1nq the 1nformat1on nceds of studentql educat1ona1 p1anncrs and‘

4
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“employers. The system qenerates files on JObS ava11ab1c, educat1ona1 requ1re—'

"ments, qrad‘ates h1red -and qraduates ava11ab1e for employment. In add1t10n 1t

M71s p1anned to prov1de accurate, short term manpower pr0Ject10ns spectf1c to the

tri- county area surround1ng Detroit. The state of M1ch1gan is seek1ng to expand'
the SEMLCC system statewide, as we]] as app]y it to fou: ycar schools.
NavaJo Commun1ty Co11ege and the NavaJo Teacner Educat10n PrOJect at the

Co11eqe of Educat1on of the Un1vers1ty of Ar1zona are evamp1es of programs with -

: spec1f1c obJect1ves based on demonstrated need In.th1s case, the schoo]s have

”des1qn) o - . .

‘surveyed the need for NavaJo teachers (a quest1on of numbers) andlhaye developed

programs of career preparat1on based on commun1ty need (a question of educational

. y . g . v

Federa] and state agenc1es need to deve]op comprehens1ve, eas11y understando
&

ab]e descr1pt1ve 1ntormat1on of outcomes for students M1nnesota has emp]oyed

,fa statew1de eva]uat1on of outcomes for students enro]]ed in vocational. techn1ca]

l
programs Ken Hoyt has a]so des1gned ‘evaluation 1nstruments focused on student

purposes'as measurpd’by.emp1o'ment and economic return Both these 1nstruments

_'are 1ntended to prOV1de infopm t1on for the’ student as a dec1s1on making a1d

| "grants could ‘serve as models of statew1de 1nformat1on systems for educat1on g

which can help qu1de pract1t1oners and” po11cy makers 1n p]ann1ng new programs
1to meet JOb demand The Southern Req1ona] Educat1on Board in Atlanta is an
examp]e of a req1ona1 state assoc1at1on prov1d1ng manpower 1nformat1on for

' educat1ona1 p1ann1nq purposes -The e1qh+ Department of labor state demonstratfon '

Add1t1ona11yﬂ state, red1ona1 and nat1ona1 manpower 1nformatnon is needed

L4

p]ann1ng needs

State 11cens1nq agencies are another potent1a1 sourge of 1nformat1on for =

'educat1ona1 p]ann1nq purposes. By simply mon1tor1ng the number of 11censed~

pract1t1oners in given fields w1th1n a state, such agenc1cs can prov1de a va]uab]e o~

: check of manpower needs Throuqh more so1h1st1cated 1nqu1ry they can check the
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. uti]ity oF educationaT'reQUirements and pregrams as they relate to statewide

TvprofeS§ional practice; " The Ohio Board'df Nurse éducation’and Nurse Registration*“*

exemplifies some of the informatior -functions state licensing agencies can per-

form.

: - ) R ' ) . : ra
Federal and State Administration of Postsecondary Education and Work” Programs

. Current Federal and state administration of education. and ‘wdrk programs

.ho1d little re]enance for _postsecondary educatoysiu It 1s'not within the scope
of our:charge to examine'these adminstrative meehahfsms HoweVer thehproblem '
~deserves mention hereiheeause of its'importance The conste]lat1on of educatlon
and work adm1nstrat1ve proqrams confounds most pratt1t1oners we npoke w1th

who have dlfflcu1ty d1scern1nq the discreet purposes of the many Federal pro-
qrams. These prmqrams 1nc1ude the 0ff1ce of Career Education, Vncat1onat Edu-it
cation, 0ffice of Cooperat1ve Educat1on, Bureau of OCtupat1ona] and AdJ;t

: Educat1un, Wepartment of Labor manpower proqrams Office oftCont1nu1nq Eductt1on

Fund for the Improvement of Postqecondary Educat]on, National Endowment for the

>
Human1t1es, ¥he Educatwon and Hork D1v1s1on of the Nat1ona1 Institute of Educa-

~

tion, the wonk7study proqram,/aq we11 as severa] nat1ona1 prOJects such as E

'.trans]ated 1nto an effect1ve 1nsirument for soc1a1 change and soc1a1 po]1cy,

/-

then an art1cu1atnd Federa] posture toward such pruqram: must emerge It may

.\be that Caretr Educatwon w111 serve such an umbre11n funct1on for postsecondanj
e

,educators and . po]1cy makers, thouqh th1s seems quest1onab1e g1ven the skept1c1sﬁf

w1th wh1ch they current1y v1ew the conrept It may be that a "1et a thousand

flowers b]oom“ strateqy w111 be more mean1anu] for pract1t10ners part1cu1arly
if a hea1thy d1vers1ty of proqrams and prOJects, a llnd of creat1ve chaos, 1s

fostered. Whatever Lne outrome of sich an art1cu1atlon or conso]1dat1on the .

- 46
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need for clarity in the Few=zral admiistration of‘education and;work progams

! - Al

~

is evident.

At the state 1evéi, arsimi1ar t]arity-is"necessarj 5eth Brunner has -
4t11ned some proposed strategies for state education and work po]1cy 18 .
Coordwnat1on will bexnecessary of state postsecondary educat1on comm1551ons,.
educat1on and work task forces, 11cens1nq and accred1t|nq agenc1es as ‘well

~as state 1eg1s]at1ve initiatives. Federa] Support may be appropr1ate for such

coordination. However, formal state administration of Career Egtucation onies

fnr'oostserondarv progrars4ﬂpimi1ar to that mechan<sm proposed in th= Perkins
Career FEducat-ion Bi1l for'e1amentary'and secondary programs, seems imaporepriate.
The current 7ack of clar-ty of purposes of Career'Education for posts=concary

pract1tmoners and policy. makers 1nd1cates that a less formal state-Fedewal ro]e

ts"¢alled for at this tim=: In any case there needs 1o be art1cu1at1op matween

-\

the’ p1ethora of Federa] and state. educat1or and work programs and state eftorts

at coord1nat1on of their educat1on and work act1v1t1es

L —
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N B .. NOTES '_ o

1. Kenneth'Hoyt, An Introduction to Carcer Education, 1975,
" " DHEW Publication No (OE)} 75-00504 , ,

The career education/vomational education distinction . ‘ ’
"1s .an ongoing debate which.seems inherently insoluable. '
For though career education proponean aver that the two
concepts are different their arguments carry a, “not “only,

but also" ring to them. Career education is seen as' not only\\
concerned with narrow vocational interasts, but also with
adding a focus on preparation for work in most, if not all,
courses, and at every point through a'personfs educational -
development {see Hoyt letter-—im November;—1976—Harvard—FEdu———>—
cational Review). The Brubb: dnd Lazerson/Hoyt debate in -
the Harvard Educational Review exemplifies the tautological
nature of ‘the arguments "for" and "against" distinguishing
-career educat .on from vocationalism.

IS

3. v-"Comprehensiveness is a term- stressed by OCE, yet it is
N difficult: for many practitioners to take such reform SeIlOUS~'
¢y 1y in the. 1 ght of the limited resources and confusion’as-
“ -sociated w1th career education. . We have found 1iberal ‘arts
" 4 faculty pacticularly wary of the narrow vocationalism they
See shadoqing the Janguage and- concepts of career education.

-4 Further distrust is engendered by the concept of work: ex-

o pressed by:OCE: "conscious effort other than that involved
'in act.vities whose primary: purpose is either coping or rve-
laxation, aimed at producing bhenefits for oneself or for one-~
self and othuts." (Hoyt op cit). Such a conception-of
WO 1gTrUfEb a distinctiomrbetween L)u.u} afrd ullLJUJ.d WOrk-

By so doing it lowers the debate on solutions to -the articu~‘
lation of work and education to a:vapid -level, far removed
“rom Ehé feal concerns of” people to not. only earn a comfort-
able wage, but partake in work--in a. livelihood--which pro-

. vides 'a measure of fulfillment and personal satisfaction.. A
career education policy, particularly for postsecondary edu- -
cation institutions, based on. such an unfocused concept of
work represents a hollow call to refoim indeed. Though even
Critics concede the relevance of carcer zducation ‘concerns,
it.‘has been "at .its most grandiose...too flippant in its-

. promises without regard for the level of demdnd for .labor".
(Russell Hill,_UniverSity of South Carolina in Nov, 1976
HER p 662). . - '

S ‘ ,
y f S Gtate efforts which dd concern postsefondary institutions _
: » -Seem to center-on- developing statewidc dissmenination systen
4 ~  of career education curricular materials for educational
- .. - .personnel (Michigan), support for existing two year occupa-
L tional programs (New: Jer ey), statewide crtdentialing re-’
qUiremenis for professicual schools (l]otida and Ohig, -sec

profile. of Ohio Board or Nurqo qucaLlon and Nurso ch1 tfﬂ"‘
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S “tion), and statewide evaluation of outcomes for students en-
: ' fQiling_in vocational/technical institﬁtionsA(Minnesota);f

7. s Sol Arbeiter, Bridging the Gap: A Study of Education-to-Work
: '.Linkages, 1975, College Entrance Examination Board, New. York

8. ‘For a full, discussion, see Paul Olson,. The Liberal Arts and
‘Career Education:. A Look at the Past and- the Future, OCE
Monograph, : undated SN P

9..  The fundamental problem -faced by professional education .is -

Lostering the development in students which leads them from

S " ‘the- status of student to the status of practicing professional. - -

‘The problem is universally viewed 'in two parts: the academic
rexperience and the clinical experience. . The integration of.
these two parts lies at the heart of professional -education. :
. g : The clinical experience leads to a sense of personal engage-
§\<, . ment for the student practitioner. In turn, the formulation
N of an academicvcurriculum represents a.codification of 'a -
s . profession's' knowledge and practice. | The-academic training
o surrounding a profeéssion can-also lead to a redefinition of
N practice, 'as in the case of "allied health programs" (see
; profiles: of Essex Community College, Empire .State College)
or. the case of the College for Human Services (see profile).
Such definitions, or redefinitions, further prescribe cre-~
dentialing and assessment standards for a profession, as-
\well as thr continuing education requirements or resoiirces
‘allied to a given profession. S "
: ! &

0= Tragitionat credentialing mechanisms are being challenged
’ (Navng.Community College, 'Empire State College, College’
-for Human Services). Assessmént procedures, both in-school,
‘and on\the job, are being renovated (College for Human Ser-

vices, Bssex Community College). Changes in professional '’
T . educatiom\preparation ultimately  have. the potential to im-
s _ prove prodhgtivity and service, both for employers within a

profession and. for society -on a- broad-scale. This has been
- demonstrated. tn New York City, where agency directors em- °
. ploying Collegé&~for Human Services graduates report increases

B in .productivity. Such increases become doubly important in -
‘the context of New York City's financial crisis. The per-
*.formance based assessment espoused by the College for Human
Services is being viewed by some agency directors as a way
- *to maintain:service in—the-face of diminishing resources.

’ . . . i i

LR
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12,

@ne of the most signiKicant outhmes_df‘coopefatiVe educa-
ZFion.is the motivation\it seems to provide for underprepared .. °
ztudents to complete thair college experience. At LaGuardia,’

T EnTopenTadmissions collede whith is part of the City Univer=

=ity of New York, educatoks find that students who would be-
-ikely to drop out are motivated to stay by the coop program
and the opportunity for paid work it provides. The motiva- °
‘zions for advance study and the diversified access it6 work
experience are two valuable c htributions of the cqoperative
education tradition which should be further nurtured by post-
secondary policy makers and pragtitioners. : \ : e

John Fralick Rockart and Michael \ Scott Morton, Compﬁterﬁ
and the Learning Process in Higher Education, '1975, Carnegie
Fpundation for the Advancement of-Tgaching; Berkeley, Cal.

13.

Rockart'and Morton describe the bpe;&down in the_quél:

It is a phase at.which the cycle .is often broken

in formal university-level education Becauwse to-
day there are few. pedagogic mechanisms available
to the student by which he can test. the implica- = f
tions of his new understanding. The richness of i
the learning process is broken, too, as new con- .
ceptual- bases are learned ‘and then stored awawy

to gather dust. (p 21)

The model becomes more important as a vehicle for understanding .
tire poor .preparation for work -students. receive in academic .
s=ttings.| It ignores experience related to skills, under-

" standing and attributes needed to perform competently in:

a given career or profession. Conditioned by learming which:
is exclusively abstract, it becomes clear why graduates have

difficulty rPerforming—in—theirfirst—work experrence atfter-
college, where practicalvqnderstanding——"know—hqw"--rather _
than qutgact knowledge is‘requirédi.,Business and irdustry
representatives involved in ‘education or training programs

speak of providing, students with "hands-on" experience.

The widespread use of .the abstract learning model indicates

a failure to.guide educational practice and policy by a con- -
cern for the educational outcomes for students, outcomes- re-

lated to students' education and career purposes. It further-

indicates the dominance of reseéarch needs of major universi-

ties, .a dominance which establishes status in American post- -
secondary education (Dolan, .Arrowsmith,  1975). -

The éxperiential model has been articulated by Kolb (l971)_@n»
response to the "frustration of the inapplicability of learn- -’
ing theory- for the practical educator.” (Rockart and Morton, '

-p 19) - The experiential model.developed from the work of a

diverse field oi educatio:s ‘and training practitioners: sensi-

“tivity training practitiocners’ (Schein, Beunis 1965), éducar_
tors (Miles, lQGS),fmanagumcnt training (rigors. and Pigors,

i -
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‘o 1963, Peace Corps training (Wright, 1969) and self ~assess-"
T ment (Katz, 1970). -° A . ‘ L~
14.. Seth. Brunner, A Framework for the Development of a State
. Postsecondary Education and Work Policy, unpublished paper
- »-—comm1551oned by ‘the-Washington- stat -department of higher- -
education, 1976 '

1

. 15. . Paul Olson cites the "happy featuré" cf American education
A as hav1ng some impact on the moral development! of people.
Cf Ppaul Dréssel 1968; James Trent and Leland Medsker, 1968;
Kenneth Feldman and Theodore Newcomd, 1969; Gerald Gurin, 1975;
William Perry, Jr, 1970;.Lawrence Kohlberg, 1969; Nevitt '

Sanford, 1962 (from Olson, op cit).
16. A’ caveat must be noted here. Essentlal to a sound competence
" . based program is a close link with content. Without a strong

conceptual component, competence based education can- qulckly
descend to a:set of rote process exercises. As this report’’
Aindicates repeatedly, the most effective. connections between.

. education and work programs, are wrought by integrating aca- -
demic -content--the -ability to conceptualize problems and
solutions--with work or field experienhce--the store of. ex-
perlences which prov1de a basis for judgement. Complllng a
list of competences," even leading students through a ‘cur-
riculum de51gned to 1ngra1n these behzaviors in them, will

not achieve such an 1nteqratlon for. academic or work related
purposes. A competence~based currlculum must have as an
integral component full content offerings. Competence based
education is most effective-only when used as a-vehicle for
understandlng and applying both classroom learnlng and per—”'
sonal experlence. : 4 “

~

o “17. This rise in credentialiSm, which has been presaged by a num-

o . ber of social, political and educational observers (Berg,
Iiticih,—oilson, Freeman), which has sweltted to—timits—ofdu-
bious .utility, represents a widespread reaction of a system
unable to meet the education and work expectations it has
‘engendered among its .citizens. Fducational degrees are in-— T
creasingly required by employers, not because they foretell:
"an applicant‘s ability to ‘perform on the job, serve the company
or .even a speclfled profession, but because employers must
seek a way to llle the number of potential applicants for

a.given position. |Entry level job- requirements-are elevated,
not because the jolis have become more demanding,.but because
they are in greater demand by increasing numbers of college o
graduates. The shrinking labor matket for white collar ani :
profe551onal jobs offering desirable financial rewards apd
personal satisfactions collides with the current ‘glut of,

: o - colleqge graduates who thotd thdse rewards as expectatlons_for

B their considerable personal investment in education.

©.18. Brunner, op. cit.
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~ PROFILES OF EXEMPLARY POSTSEGONDARY EDUCATION AHD WORK PROGRAMS

Two Year College Settings

Abraham Baldwin Agricultural College (Georgia)
Essex.Community College (Maryland) '
LaGuard1a Community Co11gge (New York)

Macomb County COmmun1ty College (Michigan).

New+hnrn V1rn1n1a Commun’ .+ Z0llege (Virginia)

'University~of'A1abama :(A1abama)
~ University of Cincinnati (Ohio) .

F6ur Year Co11egefSettings : | I

Alverno Co1]ege (w1sc0ns1n) ’ S
Ca11forn1a State University, Dominguez H111s (Ca]ifdrnié)
Emp1re State College, Lower Hudson (New York)

Lone’ Mountain College (Ca11f0rn1a)

Warren Wilson College (North Carolina)

,Profess1ona1 Schoo] Sett1ngs

Co11ege for Human Services New York)
0h1o State Un1ver¢1ty School of Journa11sm (Ohio)

Hea]th Professions Schools . . ° o -
Society for Health and Human Values (Pennsy]vania)

Ohio Board of Nurse Education and Nurse Reg1strat1on (Ohio)
Teacher Educat1on Schools (contact persons) '

City. Co11ege of New York, Center for Open Educat1on (New Yopk).

Navaho Commun1ty College (Ar120na) ' /
University of North Dakota, Center for Teaching agd Learning

o
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_ CONTACT: Gary Roberts

' e Abraham Baldwin Agr1cu1tura]
2 — College ,
. ' . ABAC Station- .
Tifton, Georgia 31794 .
-(912) 386-3257

\

s .

LIFE STUDIES PROGRAM = = -

‘Abreham_8a1dwin AgriCu]iura] College \\\\\

The progect evolved in the f1rst p]ace from a massive discontent among ABAC
. faculty members who felt that general education requirements for. students in
_career-technology programs were inadequate. Out»of discussions two major
concerns emerged. First was the need to devote™a greater attention to communi-
~cation skills. Second was the need to prepare stucents for tife beyond ot
skills, the need to expose students to broader cultural experiences in order to
.effect greater apprec1at1on and to sharpen humanistic understanding of the
wor]d around them. . :

=Annual Report, 1975 .
Human1t1es for thhnology Students
You are about to Taunch an exper1ment -an experiment wh1ch cou]d rad1ca]1y
change your attitudes about teaching and about learning. It will .be a vigorous
‘test of your adaptability and flexibility as a teacher. It will require you
- to change, or at least control, some of your attitudes toward the disciplines
AN you teach. What you are asked  to do is ‘to teach a body of students who have
: ‘traditionally hated your subjects, hated English, hated literature, history
u and political science, hated them as bor1ng, useless, unimportant subjects.
You are asked to view your d1sc1p11nes in a different perspective and to work
cooperatively with instructors in other disciplines to provide an alternative
"to traditional instruction in the humanities. The -philcsophy you will work
under is simple enough: Instruction should be practical and broadening.- It
k shoutTd—demonstrate the retevance of the humanities—to—the—Hv
L dents.. You are.asked not so-much to impart knowledge as to encpurage thought
‘ not so much to require memorization as to dnstruct in the process of history
and 11terature T ‘
“o o , -A Sy]]abus for the Life Stud1es Program . -

~ ORIGINS .

Abraham Ba]dw1n Agr1cu1tura] Co11ege (ABAC) is a cotducat1ona1,—comprehens1ve
“Junior co]]ege 1ocated at T1fton, 190 miles south of At]anta in a rural sect1on of
”Georg1a-: ABAC, a un1t of the University Syqtem of Georgla and governed by the
State Board of -Regents, Was founded in 1908 and assumed its present title in ]933;.

With a current enrollment of approximately 2600 students, the college drahs{its

o - \ - - ;. L ‘ , {-5£3-'- . SR . ;-,‘ﬁ t




po]icya and al]arge percentage -of the students ref]ect‘serious limitations in_aca-‘J

_ deud. .reparation for college. . : s B

of which addressed the immediate needs or weaknesses of technology students. Career Pl

-students were ‘also required to take Five quarter hourﬁ of'history and government

students primarily fr0m’rura1 environs. The school operates under an ‘open door _l

/

Approximately half of the students at ABAC are enrolled in career and techn01ody -
programs., Prior.to.the<1mplementat10n of _the " Human1t1es For. 1ochno1ogy Students,“. ;m”»¥

r “Liﬁe Studies Program® as it is more commonly called, students in career programs

‘were required to take tive quarter hours-of Eng]ish. They eou1d choose either a

e b e ~ : I L Co : o A
remediaT”English course or a traditional grammar and theme writing course, neither

usua]]v e]ect1nq to fu1f111 th1s requirement with the Survey of H‘story -and Government

. for a~br0ad cu]tura]-apprecwat10n of the-wor]d arouhd‘them A ser1es of campus 'H
. meet1ngs were held with facu]t/ members from al? d1sc1p11nes part1c1pat1ng in d1scus-»7
sions of the 0pt1ons for improving the cireer technology curriculum.

i

"\\jsc1ences, the sch0o1 app11ed for and received a p]ann1ng grant from the Nat10na1

Many of the facu]ty fe]t the techno]ogy students vere be1ng short changed by

rece1v1ng an 1nfer10r edueat1on that did not deve10p communications sk111s or pr0v1de .

After ‘A thorough review of ex1st1ng curr1cu1a in’ the human1t1es and social-

'\ Endowment for the Humanities. In October: 1972, -a p]anning commiteee.made up of

four facu]ty members began address1ng the prob]em of teach1ng human1t1es to techﬁo]oqv;

§tudents

- utilizing ellements 0ﬁ-such.d1verse desc1p11nes as:psych01ogy, soc101ogy, art and

‘.»extreme]y superf1c1a1 and the encounter w1th h1st0ry to be 50 s]1ght as to be mean--
’id1ng1ess beyond sat1sfy1ng state requ1rements The p]ann1ng conminittee recommended o

the 1ntr0duct10n of a fwfteen quarter hour sequence of courses b]end1ng h1st0ry

The p]ann]ng comm1ttee Judged the Survey of H1st0ry and Government course t0 be

/

11terature commun1cat10ns sk111s, ph11osophy and p011t1ca1 sc1ence, as well as

cmusic. 70 s ' S : ' Lo o
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‘ " The structure was to be three:teametauqht courses -interfacing with a focus on

the human experience. Various teaching techniaues, ranging from traditional Tecture

to Targe end small group discussions, one-to-one instruetion and tutoring, and the

use of various multi-media techniques weiz recommended. o
,Hith'the‘recommendqtiohs'of the p}anning:cpmmittee, the schqol'app]ied to

the National Endowment for the Huhanities for an implementation grant to ladunch the

new general education-program in the humenities_for_students in two-year eareer and

technical curricula. In the Fall quarter of'1973 the new'interdiscip1inary program

was begun. In March 1974 the co]]ege was forma]]y not1f1ed of 3180 OOO fund1ng over

. a'three-year.per1odh o

;s
PURPOSES

" The mére assignment of the great works of literature or a cursory review

of historical facts is not sufficient for these Btudents.” Most do not take
humanities courses becatise of any consuming desire to do so. It is less. impor-
tant that a student memorize the Amendments to the Const1tut1on than it is to
make him -aware of his rights and responsibilities as a citizen. It is less
important.that the student remember the stand of Metternich at the Congress of
Vienna than to understand the idea of nationalism. The ideas of discovery,

of curigsity, of encouraging the need to know are far more important than
requ1r1ng regur01tat1on of teacher imposed concept1ons of subject mattet

: This view should not be 1nterpreted to mean that-thé conmittee wou1d abandon
e R @ factuat-content—of-the- disciptinesthrow -gut- the-Great-Master;-the~Glassiess———
' the structure of government, or rules of grammar. Rather, these treasures
should be placed into their proper context as-part of the human experience.
The relevance of these things to the individual student must be demonstrated -
to that they might better appreciate and use them. The_goal is to develop more
creative self-reliant students who have thrown away the crutches which education
often imposes upon them. The majority of these students will not continue the
study of the humanities beyond the courses offered at ABAC. Therefore it 1is
essential to provide courses that will prove profitable to the future exper-
1ences of the student.
. ' .« -A Sy11abus'forlthe Life-Studﬁes Program

The purpose is not necessar11y to make a student a better farmer, but to make
the farmer a better pérson. - S
'—Facu]ty.Member

During the initial p]annfno year ti.e comnittee surveyed local emp]oyers, asl1ng
them what -they would like for students to be able to do that students often cou]d

) aﬂgyﬂOt_do" The rep1y from employers was, "to commun1cate bo'ter " both verba11y and

AN
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--in writing, -and to relate better to things ar0und them. According1y, the facu]ty

set out to design the courses that encourage” the d1scovery of the e1ements of h1story,

“culture and ph1losophy that impact on modern SOC]Etj, to transfate the 1mpact on the

individual student into the identification and development of personal values which

will help him or her to deal more inte]]igent]y and contructively with the changing

S world. - s

The Life Studies Program addresses the needs for developing intellectual and

academic skills to comp]emeht the technical skills which taken together witl pre-

'pare the student for building a full and meaningful 1ife. THE Courses are diTected

toward enabling students to understand the processes, themes and values of human

existence; ‘toward taking this knowledge and using it to make critical judgments;

toward the development of value systems which allow them to respond to the environ-w

ment in which they choose to live: and'toward enabling them to. appreciate, if not ‘

: C?eate'aesthetic beauty. )

The Life Stud1es Program is based on tha fo]]ow1ng sean assumpt1ons 1) An'
1nterd1sc1p11nary sequence demonstrat1ng the re1evance of the humanat1es ‘to students

is preferab]e to courses drawn along trad1t1ona1 d1sc1p11ne lines. 2) A bas1o

“congern with man and his experience is fundamental to all the disciplines involved,

even:though the approaches may be quite different. 3) The courses should emphasize

.- problem sclving and the'thinking processes rather than specific data. 4) The courses

should befstudent—cehtered. 5) The courses should be practical as well as broadenlng

6) Writing and reading must be an 1ntegra1 part of the‘progxam. 7) New teach1ng

 strategies w111 be required. ' o ‘ SR

The program always p]aced an emphas1s -on the deve]opmeht of commun1cat ns.

'tsk111s since most ABAC students have serious 11m1tat1ons in both Verba] ana wr1tten .

communication ABRE- studenLS“score‘Tn*the“1owvr"quart11e*ot~the*state h1gh schoo}w——ww

graduates in verba] ski11s and the reading 1eveT.of these. 51udents is substantia]]y

“lower than national or state norms. . The oriainal, intent of the proqram was fo use

[iR\}C

wll Toxt Provided by ERIC

{ /

a pract1ca1, non- tradqt1ona] approach to wr1r1ng : However, shortly after the .-

5() ’
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program was set into operat1on, requirements for a statewide Regents ' Exam1nat1on in

English vere extended to two-year co]]ege students This deve1opm°nt forced the

program to return to a more fraditional auproacn, 1ncruu.nu grammaty nstrection—
and theme~wr1t1ng, to prepare students for the examination.

The stated ObJECLl\gs of the program are:
\\
1” To demonstrate the relevance of the human1t1es and soc1a1 sc1ences to
the students and to the world in which they will live and work

2. To promote self-awareness through careful scrutiny of human experience.

3. To encourage thinking through the v1gor0us apP]1C3t10" Of prob]em SO]VT"Q a g
T T "f“éhr1ques PO T oo B

4., To promote a broader, more- rea11st1r view of 1ife which transcends pro- .
v1nc1a115m

5. To heighten aesthetic awareness.

, 6. To improve the students' ability to communicate in written, spoken,
[ and non-verbal forms through a concentrated effort to improve student
J ‘ form and usage. S

-1 7. To prepare the students for the Regents' Examination in English.

// 8. To utilize the students' interests as a means of introducing students
/ "to broader subjects and ideas.. .
9. To demonstrate the 1nter—connect1ons between the disciplines and the

real world. \\\

.

.
10.__To_ introduce the student to the: un1Ver a] cu1ture ‘pattern.

11. To broaden the perspectives of 1nd1v1dua] 1nstvuctors and thus enhance
their. effect1veness in other coyrses.” ™.

12. To. encourage creat1v1ty by Cmphc51z1ng the 1mportance of synthes1z1ng

‘ ideas from d1fferent d1sc1p11nes : .

13. To create an atmosphere which encqurages or1g1nal1ty for both students and '
facu]ty .
W
14. To create 2 more successu]f Jearning env1ronment b/ o '
‘2. ' Having an organizational. structure® which allows closer studen+ and
-~ student-instructor relationships. \\ :
b. 'Reduc1ng the artificiality of the trad1t1ora] course.
~t—Providing-a-more tompruhens+ve~var4ety»of experiences permitting_a
- more complete expression of each person\s un1queness :

T LT o | 4 — S 57 x\;
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ACTIVITIES -

Give me a fish and I'1 eat for a day Teach me to fish ‘and 1'11 eat for e

a Tifetime. : .
‘ ~C0unse11ng Staff 1ember

The goal of making the program student-centered was perhaps the most serigus
challenge. The very emphasis nn practicality made this goal an essential e1ement
of the program. Student involvement became a key.objecti»e. The project attempts
to involve students in several ways. One is to vary the c1assroom instruction:

- Students are taught in large groups, in smaller discussion groups, and in-impromptul

groups w1th1n tne framework of any of the larger groups. cffonts have been rade

to 1nvo1ve the students b/ encourag1ng an open atmosphere. Students are current]y

be1ng used in the classrooms to cr1t1que each other's work and he]p one another.
The med1a and tutorial services are another effort to provide students with all
‘possible assistance. ;Even the tho1ce of subJect matter attempts to capitalize on
student interests. The use of music and art in the c1assroum has added another
d7mens1on to the study of the great themes of h1story 1n a way that students f1nd
| enJoyab1e Student projects are also a very 1mportant e]ement in the overa]] p]an
of student centered 1nstruct1on These projects, both oral and wr1tten prov1de an

opportun1ty to draw toqether the various elements of each course into one student

production. In th1s, wr1t1ng, h1stor,, 11terature and ph1losophy can be 1ntertw1ned

with: the student S own maJor ‘and. personal 1nteresfs The proaeqts offer an outlet

1

for creat1ve expression:
. For one of my projects during the Rights in Conflitt sequence I gave a sneech
on the legal and moral r1ghts 0i a father to be with his wife during labor and
- delivery of their baby. My wife and I got a midwife and had our baby at home

because the- hosp1ta1s hére don't allow the father to stay ‘with the mother //‘/

- » -Student

I wasn't in.the frame of mind to get into it at first. Eng]ish is my weakest
subject. I couldn't get into working in notebooks. I don't l1ike to write
themés. I procrastinate, But it opened up my mind. I really-got into the
psychology-and_ human relations.— .l may wapi—to-continua -My--edueation-at—the

un1vers1ty LST will help me have a better attitude toward the core curr1cu]um.
I think I'm & better person. g
" ~Student

53
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The broad scope and interdisciplinary nature of the LST (Life Studies for

the Technology Studsnt) Program resu]tstrom'its team teaching approach.  ~The LST .

teaching teams consist of three persons from the humanities and two Trom social

sciences. ‘A substantia] effort was exerted to make the teams cooperative efforts :
ratner than “takino turns teaching.” The members-work.very ciosely in the planning
and.execution of each lesson, using the vanious expertise, opinions, interests
anéiteaching.sty1es to demonstrata the_ditferent ways of approacning a subject,

Some students expressed concern that all of their teachers do not agree on every

subject, and the facu]ty be11eves that this is a‘valuable f1nst step in 1earn1ng

that theré are few pat answers to s1gn1f1ccnt rea]1t1es The faculty feel that-
the "team teaching approach Jtens many-poss1b111t1es for*creative teaching.

‘One of the most valuable adiuncts to team teaching has been therf1eiji1ity oy
it has introduced into the ciassroom itself. with five instructors per class,
1nstruct1on may take many forms ranging from the single teacher Tlecture before the

whole group to two person teams dealing W1th smaller grcups, to fu]] five person

" participation in discussions with the Targe group, to student discussions super-

vised by the teachers. In essence team teaching has helped to carry out one of the

basic assumptions of the program. It has J%own students that-the course content

,_ccﬂc__is“common_toetha,humanuexnhti&ﬂcec not the sole domain of historians or_philosophers

or }iterature professors. It has broken down the artificié] barriers of Tearning
and has permitted the b]end1ng of ‘the parts into a un1f1ed whole. |

A sy]]abus has been written for the Life Stud1es Program wh1ch out11ne° thP
Jthree courses and def1nes the. purposes and obJect1ves for students. The sy]]abusl
discusses the centra] theme of each vourse, breaks it down into un1ts approarh1ng\

the theme through. the Jifferent d1sc1p]1nes, and lists Jump]e modu]es wh1ch suggest .

approaches to learning. - LST is a]so,divided into two primary forms of learning:

interdisciplinary studies and communication skijlls studies.

o9
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LST Three.Course Sedquence

The LST Program is broken into three five-credit courses; taken in sequence.

~ The sequence is required for most of the'career,technoiogy_majors, involving approxi- .

~mately 900 students per year. The first course in the scquence is LST 101, “Rights
in Conf]1ct," whlch addresses the fundamental quest1ons of human Tiberty as they ;
app]y to each person in a democrat1c society. )
The purposes of_LST 101 are: 1) to_exp1ore'?he rights and résoonsibi]ities

~of the individual as a citizen and as a human i--%,, and t: =xamine responses to

violations of human rights and 2) to prcvide studs:*: #*th instruction ir basic

wr1t1ng sP111s and to 1ntroduce tham to humanistic . r,cejtsrconcern1ng the rights
i _
of man as re}fected in literature, art_and music. . ' /

The objectiues.of the interdisciplinary componenc of LST 101-are:
1. To introduce the concebt~of interdiscip1inary jearning.

2. To acqua1nt students w1th their fundamenca1 ftghts as c1t1zens and human
be1ngs i : : v

‘e

3. 'Tq-promote an understandtng of the problem of freedom in artistic effort.

4. To foster a sense of responsibility for the protection of basic rights.

-

5. To encourage dialogue and problem so1v1ng in s1tuat1ons where r1ghts may
come 1nto conf11ct

6. To understand how soc1etf repvesses y1ghts

7:- To -explore the 1ega1 remed1es for v1o1ated rights. :
8. To understand the nature of d1ssent and c1v11 dwsobed1ence
9. To 1ntegrate pr1nc1p1es 1nto a case study s1tuat10n
To achieve these obgect1ves LST 101 1s broken into rour units. Unit I is an
1ntroduct1on to the goa1s, techn1ques, procedures and SUb]ECL matter of LST 101
and-a bas1c d1scuss1on of human r1ghcs and the legal system, The theme of Unit 1T

is "The Rights of Man," aimed atrprovtding students with an'overvnew of man's

rights, particularly as they appiy to citizens in a democratic society. The theme':
for Unit I1I is "How R1ghts Come 1nto Conflict," and Un1t IV is "The Grapes of Wrath

N A Case atudy . "
Qo ‘ . B - : NUE
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The use of The Gr;pes of Wrath ha< been part1cu}ariy successful with many of

~. ﬁthe students adm1tt1ng it is the first complete book “they had ever read. One teacher
" told of a discussion in which a "turned-off" student became outraged at the burning
of the oranges in the story, sparking a lively discussion of similar incidents that
. 'hadzhappened'in their'own_agricu]tura1 cemmunity. |
t Sample modules are suggested totthe faculty as a means of carrying out unit-
objectives, but teams are encouraued to use and develop new modules as dictated by
student interest One sample module, "Personal Bahavior-- The Lzw and You," dis4
_ cusses re11g,ous freedom, sexua] behav1or, victimless ciimes and censorsh1p Other
modules frame activities and. d1scuss1on avdundrthe ‘reedoms of re1191dn andgexpress1on.
Qneﬁmodu]e uti]izes a case study approach to The Ox Bow Incident,»and another dis-
'/‘cusses “Thetditchhunt'in Amerdcan History." Audid—uisua] media are used often to
introduce the events and themes. ) ; | o B B
’ The spec1f1c ob3ect1ves of LST 101 commun1cat10ns skills component are:
1. To teach students to rccogn1ze and write a thesis statement.” S
2. To teach students to deve]op a thesis paraéraph which adequate]y 1ntroduces-“
- the topic and provides a transition into the body of the essay. -
o - 3. To teach students to develop at least three paragraphs, each having a clear
' obvious topic sentence and having four or mare well developed sentences.‘
4. To demonstrate to students how these paraqraphc shou]d be re]ated to each
other through adequate transition:
* 5. To teach students to write a conclusion which adequately restates the view~' :
: point of the theme. : _v\\ - e
6. To exp1a1n Togical arrangement of 1deas to students 2§>
. b . .
7. To encourage an awareness of the need for erchL1ve CommUQlEEEHEl,,//
K .._ l8., To suggest’ the re1at1onsh1p between c0mmun1cat1on sk111s and future Tife 7

- .~ plans.

‘The central theme ofvthe”second‘quarter course, LST 102 , 1S "Change ' The
- ~

-

44«~m-m~eourse~%eokswat@the“imp}dcatidnscoﬁcchangetthatmaiieci#human;attitudﬁsugﬂgayéjtugiaa_a

" government, society and the natura) environmeni.
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In the third course in the sequence, LST 103, the theme is “The Search for
" Identity:" This course is aimed at personalizirg and reinforcing the concepts
1earned‘throughout the sequence as they apply to the individual student.

During LST 101 students are encouraged to go through the Career Planning and

Placement Center and explore the_opportunities,avai1able in ‘their career areat' With
"Changa" being the theme of_LST 102, students are asked to find out hOW their career
fﬁeﬂd has changei, to consider the impact of that change, and to.1ook ehead 25
years into the f.ture and forecast*what changes wiil occur and whet additional
training pay be'necessa"~ to keep up with change. During LST 103 students ere asked

to pull it all together with themselves at the center. btudents are asked to def1ne

’_the1r life expectat1ons, in terms of soc1a1 and econom1t goa1s and their personal
' _ph1losophy of life. - |
Students are required to do one oral project and one written project per.-
course. Students,ere eocouraged to Uti]ize'the concepts they have Tearned in the
course end relate the project topic to course material or -their career Field. Many .
of the.technical.facu1ty members work with students to gather material andlinformaf
‘tioh'for their LST projects Students eiso—practice writing resumes, business
1etters, techn1Cc1 reporLS and letters of app11cat1oh for a Job The difficu]ty
of the assignments and prOJects as-weil as- the qua11ty e\pected iicreases each

- -.

: oJarLer

¥
{3

There is a variety of other serviceshavailab1e,to'a]l students et AEAC,.inc1ud-.
ing the fndependent Learning Center and Writing Laboratoiy where.programmed,materja]S_
end tutoria1'serriées'are avai]ab]e. There-is a Specta1’Services-Of£ice where stu- -
dents in the TRIO programs can get assistance with f1nant1a1 aid forms and counsel-
ing sérvices.’ e Career Planning and P]acement 0ff1te has a 11brary conta1n1ng

' hritten and aud1o—v1sua1-mater]a1 on many career areas and also provides individual

~counseling to the student and support services to the teaching faculty. The Office

RN

is staffed by a Director, Career Planning Specia1ist,'Admissions Specialist, Job

N Readiness Specialist, Placement Specialist, Secretary andﬁLibrarian.
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OUTCOMES ‘ e
B B S .
Complaints from the students have gone from loud rumbles 1n the first year
to mumbles, to almost no complaints this year.

-A Faculty Member

—The csrwvgrdm ismaking—an rn’p«rC‘t"On—StU‘dent-&ﬁi‘tﬂ
~ often do not see the:changes until late in the Sequence, but changes do come.

- LST has demcnstrated clearly that attitudinal changes are frequently the pro-
duct of the sum total of the 1nterd1sc1pi1nary experiences. \ The first quarter's
complziners become the third quarter's surprises. The student who never seems
to catch the direction of LST realizés after he has graduated\that the many
th1rgs he has learned-se grudgingly are useful after all. Even the student
critic acquires a greater sophistication in his criticism to the point that
he betrays the extent which LST has changed his approach to human problems.

-In this sense LST is student centered. And, this is the most impartant test.

LST has made a difference. Student eva]uatxons, student comments) and student
. behavior point unmistakably to the conc‘us1on that the project has proved the -
“*““*”~—v**~va¥1drtytﬁ:1tS‘aﬁprﬁach~=*3**< T - e e s
: —1975 Annua1 Report of the LST Program '

Br1ng1ng the human1t1es to techn]ca] sfudents has ptompted 1ncreased\1nterest
in technology on the part of the facu]ty It has been necessary to ynderstand
the technical students' interests in order to plan course conterit. 0ut of
this has grown a greater awareness of the business and technical worlds and
more importantly a greater sense of the contribution the humanities can make
to those worlds. Virtually every.instructor has felt the impact of'the
program in this way, and some have acquired new interests because of -it. This
additional_perspective has enabled the project faculty to relate better to
the students and to develop units and projects which deal with the technologies
_in terms of the humanities. Questions of values, choices, and human direction
arz dealt with within the context of the technologies. The written projects.
required in each course now require students to relate the humanities to
_their own lives. The result has been an interdisciplinary deve1opment which
was not anticipated.
b -1978 Annua1 Report of the LST Program

" The overwhe1m1ng sentiment of ABAC Tife ttud1es faculty, as we]] as.the regu]ar

faculty and students, is that the Life.Studies Program is a very useful. exper1ence

Some <tudents fe]t that they had 1ndeed made the r1ght career choice and were better
‘ prepared to enter the nor]d of work. Some students dec1ded they had made the wrong

.Career choice and transferred to other’brogramc ‘One student decided there was moter
' to 11fe ava11ab1e to.her than becom1nq a secretary and transferred into a four year

curr1cu1Um and rece1ved a B A. in social work.

In rev1ew1ng LST's" record on the Rertnts Exam1nat1un when-?he f1rst group of

LST students took 1t in Summer of 1974, 57 percent passed as compared to 54 percent

- hof a11 students taP1ng the exam: Even more str1k1ng, oniy 42 percent;of the
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career-tecknology students who did not take the LST Program passed. Since that
begihning;-LST students;have continued to perform comparably to students in' the .
four-year coliege preparation programs.

- The project facu]ty does not attempt to take all-the credit for the changes

dn the.sfudents, but they feel that the students have gained a broader pen§pectire
and have learned the value of thejr owd opinions and choices. The faculty also
adﬁits,thet they have gained a better underétanding df technical fie]dS'end of -
career-technology students throdgh their teaching experience.

ABAC and the Life Studies Program struggled with two difficult problems. The

first was overcrowded readlng c]asses Enwo]]ment pr1or1ej was g1ven to SLJdLnt: o

the four-year college preparatory program, causing LST students to wait until
the winter quarter to-fake'reading. This brob]em was e}imidated this yeér by giv-
fng a]d students equal access to the reading c1a$ses andvpriorjty to those students
with the greatest need'for reédﬁdg instrdct%on.' '

The other difficulty which still remains to be so]de, is the heavy ciass
1oad and 1arge time commitment demanded o* the LST faculty. Various
so]ut1ons to this prob]em are be1ng discussed. %\\
| The Life.Studies frogram will recome a permag t, integrated pdr% of the

ABAC curriculum. The project staff are also exploring the fezsibility of estendin, |

the_iqferdj§gjp]fmary;aw';ept to students in the college preparatory program as

Cwell.

Interv1ewees

Gary Roberts, D1rerLor . ‘ .

Ann Hamiltoh, Associate Professor of H1story

Thomas M11am, Coordinator of Federal Programs

Emory Giles, Director, Career Planning and Placement
Wasdon Graydon, Director, Specia: Services

el @S £ @ P-S I MPS O N5 DS bR bU v - qurvaaen‘ - . - : :
Paul May, Animal Science ) . _ : ) "~
~'Danny-E1liott, Student " "y B '
Jim McCranie, Student Ot




H . ' . CONTACT: Rhoda Levin,dDirector

~ _ Mental Health Associate Program
. ' . Essex Community College .
' Baltimcre, Maryland
(301) 434-6814
MENTAL HEALTH ASSOCIATE PROGRAM
Division of Allied Hea1th, Essex Community College

The Mental Health Associate Program at =ssex qrew out of two strong
forces at wc-% in the 1960's--both in Maryland'and across the country,
I§ among mental nealth professionals and agencies. First, there was the

tremendous need for mental health services wh1eh had been documented
through several assessment activities, and which called for a large in-

crease in primary services. Second, there waslthe great enthusiasm of
the par-professional movement in wh1ch new menta] health workers would
fi11l the need for genera11sts and advocates for the clients. in primary

care.
-Facu1t/ member involved in the S
development-of the Mental Health -~
Associate Program

ORIGINS

The origin of the Mental Health Associate Program at Essex Community College -

lies in the specific need for jnterview2rs and other primary care empicyees in

Haryland state menttal hospitals. This job demand caincided with nationwide trends

described above by a faculty member WHo was instrumental in construoting the pro-

gram The trends that were evolving naticnally were the need for more community
mental health services," and the faith in paraprofess1ona1s to provide such services

at—arelativety Jow costs — 2

Much of the early Teadership for the. parap'ofess1ona1 movement w1th1n mental

health areas came from the Mational Institute of Menta] Health, from mental health .
_professionals a\d researchers, and from the efforts of such groups as the Southern

Regional Educat1o\

~Board These groups translated tliese needs and policies into
new ‘institutional txkaining programs. Many of these national leaders were act1v '
in Mary]and, and one ‘the first mental health associate degree programs in the
country was begun in 196? at Catonsv111e Commun1ty College.

The new campus of Essex Community Collége, located in fast- grow1ng and med1c~_

-ally underserved eastern Baltimore County, p]anned in the late 1960's and cori-

structed -in the 1970's, took on a -primary responsibility for health care and trai

ing. These respons1b111t1es include 1nitial traininy toward the assoc1ate deqree

bo._
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in several allied health f1e1ds, in de.lvery of health care services, and in con-

- t1nu1ng education.

In 1967 the Health and Education Council was jointly organized by the
Franklin Square Hospital, a private 300-bed hcspital, the Allied Health D111s1on
of Essex Comnunity College and the Baltimore Caunty Departiment of Health. The
Health and Education Councii was involved in develoﬁjng and eoordinaiinq,orqgrams

of the three agencies and programs supported through foundation and governmental

grants. Among the facilities and programs gperating from the i40-acre campus

are: a prfvate hospital, Ba1t1more County's Eastern egional Hea]th Center, which

has mental. health and drug counseling services, a commun1tj center for continiing
education in-health fieids, pr1vate physicians' offices, and the JOTnp Baltimore
Association for Retarded Citizens-¥aryland State Department of VocationaT Technical
Edueatidn's Horticu]fure Training Program. Thus, Essex is un1que in comb1n1ng
many training and primary de]1very programs into the capacity of adjusting to the
health needs of the surrounding commun1ty These programs include many health
disciplines and many levels of training. i '

. The Mental Health Associate Program was established in the 1971-72 academic
year. The Division of Allied Health Annual Report for that _year describes the

o process of solidifying the curriculum and organlzat10n=] structure:

The most extensive- program revisions were made in the Mental Health
Technician Program. Mental Health Technology was separated from the Social
Service Assistant Curriculum. Adm1n1strat1ve control was changed from the
Division of Social Sciences to the new Division of Allied and Mental Health,
and the name of the program was changed to Menta] Hea]th Associate.

A

Other major changes were -as follows:

1. An adv1sory committee was appointed cons1st1ng of some of the'.ead1ng
men and women in the state of Maryland in various areas of mental health.

2. Course titles of core courses were changed from pnychology and soc1o1ogy
* to mental health designations. _ -

o Moo

3. A freshman year practicum was reinstituted, and the total amount of
‘practicum in the program more than doubled.

4. A new Zourse entitlad 'Pr1nc1p]es of Interv1ew1nq and Counseling" was
d°ve10ped and implemented in the Spring semeste

5. Plans were made tc hire a full-time Mental Health Assoc1ate to assist
in. 1nstruct10n in the program. . ) . o -

In add1t10n to ‘the above-mentioned changes, the concept of program opt10ns
was developed. " Options will consist of specialized courses and practical
experience in one of the following areas: drup abuse, alcoholism, aging,
mental retardation, and vocational rehabilitation. A proposal for a federal
grant to develop the first of these 0pt10ns (drug abuse) was submitted to
/zhe Nat1ona] Institute of Merfal Health. ‘

yJ,G
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The decision to hire a full-time Mental Health Associate for jnstpuction
and administration of the program was central to the subsequent successful devel-
opment of the progran. Ms. Rhode Levin, a graduate of the first mental healith

‘associate program in Maryland which was established in 1957, was hired for the
‘position. Each of the graduates of that first program ~ere acutely aware that

whatever job they TOOK or further education They pursued; o mew Fote fiad to e
personally carved out within an agency or educational institution. Ms. Levin,
currently Director of the Mental Health.Associate Proqram, and other mental health
associates who have worked for the program, see themselves as important role
models for current program participants. An important function of th= staff is
to assist participants in developing their own individual roles as persons on
mental nealth teams or similar situations.

Ms. Levin, after receiving her Masters Degree and warking for the Baltimore
City Schools, came full circle to work with the progiram.- Her respomsﬁbTTTtiégx
included teaching, developing the curriculum, selecting s;udents for clinical

experience, setting up clinical placements, and providing 1iaison with other
allied health programs. As such Ms. Levin set the stage for the development
of other allied health assoc1ate programs using similar techniques.

Of the total of 55 full-time students per year in the clinical part of the
program, about half are concerned about immediately securing a.job in a
.primary care mental health agency, about one third are experimenting in

the first two years of college in a "helping field" and are going on to cem-
plete a four-year program, and ten to fifteen percent’are returning women
with no specific purpose but who are fascinated by the subject area:.
Recently, we have also seen some retired Army and Navy men who are very
interested in the SubJECt area, nore than they are in getting a h1rh paying
job.

The purpose of the Mental Health Associate Program is not to educate persons
away from abilities to work with people. Pathe-, the purpose is to find per-
sons who have the emotional strerngth and hasic skills for working with -

people, and’expos1ng‘fhem right away to several extensive clinical e experiences

to aid them in discovering which of the many roies in mental health or related

fields they are best suited for and feel the most confident in. :
-Program Director

Tho purposes of the students vary with age, which ranges from 18 to 56,~and

ApreV1ous experience. However, the common denominators are strong -personal 1nterest

in helping people, ‘an iniarest in re]at1ng concepts. of mental hea]th to the

~"here and now" clinical interaction with people, an interest in f1ndJng the1r own -

best roles in working with pecple. and ad ‘interest in securing as Associate Degreé
in two years. The Associate Degree will allow them to become part of the mental
health profession regardtess of whether they will immudiately begin work or go

on to a four-year deqree. Although ma“y students at itssex take intreductory

courses in mental health, there is sutl tunt1n1 screening by the Proqram Director.

/ : . . . L
. 7 . . s . ~
/ . .
o . . N . N
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before selecting the students to participa%e in the first year c]inicaf

program. The enrollment is currently limited to 30 new students a year. ‘E'yi
The screening is done in order to identify persons who are emgtionally T

strong enough to deal with tte emutional problems of other persons. *Often the

program draws to it persons who have emotional problems of their own and who

ar2 trying to deal with them," states the direotor. “Or, many younger persons

who are not yet.ready to deal with the problems of other peooie in a clinical
Situation." - _ |

In relation to other students at Essex, students in the orbgram see them~
selves as a highly motivated and select group. Everyone interviewed agreed that
Students become very directiy involved in their clinical work, and in so doing
become persona11y-oﬁa11enged and excited by the ideas. 'problems and roles it

_presents. Most students see the clinical experieace, pairticularly in the first

year, as the opportunlty o either "f1nd out if this is the k1nd of workmfor me,fﬁ .

of the coiiege as part of the Baltimore County commun1t/ The

(current student) or "build the exper1en’° and confidence which I know I will
need to become a mental health pofessicn:s." (former student)

‘ The purposes of Essex Community College can be divided lnto those of the
immediata orogram faculty, those of the entire Allied Health DiVisieon and those

1acu1ty and

counseling staff see their purposes as c]ose]y paralleling those of Students
That is, the facu]ty spend a lot of energy identifying persons who they feel
have a pretty good.chance for positive persona1 growth through the clinical
experience. The facu]ty responsibilities also include finding and ma1nta1n1ng
good clinical placements and supervision, counseling students about their.roles
and piacements, and identifying job p]acémentsband educational programs for
_gradoates. Time is also devoted to makiﬁg"certain that educational credits and
experiences are appropriate. for such jobs -and brograms.~;Thus, the facu]ty see

the ciinical experience as the central focus of the program, which brings about
personal growth, a clarification and deve1opment of personal ‘skills, and confi-

. dence in'a personal ro]e in.a wide rarge\of jobs in mental health. i

The purposes of the Allied Health Djy4s1on and/Essex Community College as a

- . whole began’with the preparation of Mental Health AssoEiates for specific job

'adaptab1e ab111t 2s usefu] Jin-many situations 1nv01V1ng the "he p1ng of persons "
The decline in funding for mental health work by ‘the Federal, state and- Tocal
- sources, and the "filling up" of the limited number of local jobs by. past graduates ‘E@

placements.: It was a1so realized that the clinical exper1ence can build h1gh1y

\are NowW

have brought about chanqes Zin_the program. The_purposes of. the program

63
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" clinical placement exper1ences, and ‘the fund1ng proposa]s deve10ped d1rect1y
. by members of the Health and Educat10n Counc11 ' . ST

;ACTIVITIES

- funding and student interest. Students are very conscious of the need for‘

»amountdof“ﬂnformat1on about jobs because of the. c1osn physwca1 “Tocation of

'community ~ Essex is also devoted to the deve10pment of ‘the full range of
primary hea]th services with the f]ex1b111ty to meet the changing needs

MHAP-5

more c1early focused on the deve10pment of adaptab]e c]1n1ca1 skills, s1nce

. the- normal JOb market for the forseeable future is a rdp1d1y changing job
" market, even between the time of enrdl1ment and graduatlon two-\years later.

The purpose of the A111ed Hea1th Division is to a]]ow ‘the Mental Hea]th

- Program to work within-a wide range of health prOgPde vihich aré expanded or-

contracted accord1ng to a combination of job dpportunity, Federa] and state.

. 0! L
"f1ex+bi11fy and the uncertainty-of the job market. Students receive a large "7 -

———

Allied Health program off1ces, the direct serv1ces offices on campus, the

As part of the community, Essex sees its puryose as prov1d1ng cont1nu1ty
for: the student through Jn1t1a1 contact and counseling, part1;1pat1on in."
Mental Health Assocjate'Progran, transfer to a job or further education, - L
and continuing education;. since most Students remain in the Ba1timore County

of’ the.future o - T

i -
1

The key is the ear1y clinical experience.- By spending one day a week , Y
in the state*hospital during the f1rst year of-the Program,. I 1earned o :
fast and hard about working with people and about myself.. I determined -

- what kind of work I d1d not want to do, and- ‘what kind of work I enJoyed

"and was good ‘at.. . :

: _ -Current second -year student

'_Enro11ment in_ the Menta] Hea1th course and Menta] Health Associate Program_

The enrollment in the Menta1 ‘Héalth curr1cu1um and Assoc1ate Program
are descr1bed in re]at1on to the Allied Health Divisionand to Essex Commun1ty
C011ege as a wh01e (Cnanges of Character1st1cs*0f~$tudents 1971-1975 from
Essex's 0ff1ce of Resea"ch ' '
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INDIVIDUAL PROGRAM ERPOLLMENTS »

1971

1972 1973. 1974 1975 Percent
: ' L. Growth **

A

Dental Assisting - - IR 60 66
- Medical Lab Technician - C- 109 123 104 109
Mental Health Associate ' -~ 147 132 124 114 -
Radiologic Technician - - 4755 a1 gy 1
Nuclear Medicine. - - " \ - : o
Nursing - 281 353 - 3/ 425 - 484 . 725
Physicians Assistant- = - 18 102 93
Health Planning Assistant e~ - : \6 13
.Fodiatric Assistant . o= - = 5
~ Drug. Abuse Counseling N - ~ - \l 18

Total Allied HeaTﬁh'Caregrv 281 650 77 - 8’8 973 246

1971

Percent Growth~‘
1971-1575._

Adainstrative & : ‘ o
“Political - - : L 11720 32

| 62
Social & Education o789 ¢l - 8 14 |  ;13
fedical 0 ss7 s 65 18 109
.Artsta Humanitie;‘ o 373 10 8 on.
Business & Finance v:' ' 3%4 9 ; 19 ) | ,227‘

‘Engineering ' A 6 - : 63

 Scientific ' o148 4

'_Argricu]tur?j& _ A ‘ . .
Forestry S 52 1 _ &0 1 . 015

{

Trade & Industrial l 527 1 700 39

Students choosing ' o o . - o :
fields . ' - 3678 &0 6301 77 . 7

Students not , . i . ' .
" specifing fields 926 20 . C 2427 28 - 160

. TOTAL STU?ENTS C 604 o

-

8726 100 T 90
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‘““v. " The introductory course, Mental Health 101; Introduction tb Mental

— Health, "attracted a tota] of 118 students during the fall and spring cemesters
Th1rty new students were admitted to the Assoc1ate Program ;bs=1f The i9/ﬁ=
1976 Annual Report describes @ iiew selention process for the Assoc1ate Pnogram.

- An admissions screening riechanism was designed for app11cants to the
Program which has been' instituted for the fall 1977 class. In addition
to a screening process, the new procedure includes both faculty and

:selected second year students as. interviewers to he]p identify appro- .
priate persons and to screea out those who are 1nappropr1ate for the o
field of mental health.

_ ;Jrr1cu1um T , .
~ - . The.Mental Hea]th Assoc1ate curr1cu1um 1nc1udes the f01]0w1ng courses,
A wh1ch involve a total of 450 hours of c11n1ca1 tra1n1ng, is described- by - Essex

N - Freshman Year v
1. Introduct1on to Menga] Hea]th 3 un1ts 3 hours a. week one semester

This course presents an h1stor1ca1 rev1ew of attitudes toward mental
illness, reviews the roles and functions of professionals work1ng with
the-mentally 11, studies the various.treatment procedures used in the -
‘mental ‘health fiels and 1nvest1gates the d1fferent fac1]1t1es where
treatment is ava11ab1e o T

2 F1e1dw0rk in Menta] Hea]th 4 U11t5 Tw6 hours lecture, six hours
fieldwork a week ~one semester.. T . -

'The prlnc1p1es of 1nterv1ew1ng and other d1agnost1c techn1ques as app11ed
."to social and mental health. Students will’ spend six hours a week :
work1ng directly with paiients in'a state hosp1ta] Clinical supervision
" is provided. by, College faculty. A series of. v1s1ts to other mental
hea]th fac111t1es is included in the coursé '

. .i3 Pr1nc1p1es and Techniques of Counse11ng 3 un1ts. Three. hours per'weekQ
- : one semester. - L ’ '
“Bn 1ntr0duct1on to the major theor1es 0¢c0unse11nga1ong with pract1ce

in deve10p1ng awareness of the dynamics of the interpersonal. process

as such dvnam1cs/berta1n to the he1p1ng re]at1onsh1p

: \
quhomore Year . : N

<\ o

1. Directed Pract1ce in Menta] Health. 5 un1ts TWo houfs'éeminar, twelve
. hours pract1cum a week each semeste'- Vo , :

These courses are designed to enable students to\further deve]op inter- -
viewing skills. Students are assigned to a var1ety ‘of mental Mealth
~ facilities in order.to ga1n practical experience. ! Students meet tvio.
L , ~ hours a week®on campus in order to discuss ‘and eva]uate their experiences. .
e -A faculty member §2rves as l1iaison with -the agenc1os "In-addition,
- .consultants are.invited to lecture at the seminar. } Students prepare
case studies and taped 1nterv10w> for d1SCUss1un and group ana]ys1s '
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2: . Diug Addiction and Treatment. 3 units. Two hours seminar
hours pract1cum a week each seme=ter : :

This course is des1qned to fam111ar1ze the Mental ‘Health A /oc1ate or ~
other interested students with one of the most d1sturb1ng problems of

our time; drug addiction. In addition to the physiologigal aspects

of add1ct10n, the course considers the behavioral appro ch in inter-

pret1ng drug intake behav1or and in designing treatmer programs.

Other courses in sociology and psycho]ogy (severa]) phys101ogy and Eng11sh

complete the two-year program.

The First Year
The clinical experience is the key to a11 act)v1t1es ' Dur1ng the f1rst

' year, ‘the c11n1ca1 exper1ence is shared as. a gro 6,w1th all students ass1gned '
- to the state hospital.- As stated b} students,tht is. important that the -
first year's clinical experience in the state flospital be shared as a group."

Students- felt that the cohesion and moral subport'developed at this .

was important in building confidence in studdntsﬂduﬁing:IﬁTsftn?tia] difficult
15 Tnitial @

time. The 1975 76 Annua1 Report adds, . = . o

A unique addition for the Spring Grove Practicum for the Spr1ng semester
for a1l freshmen was the hiring of a recent graduate as a supervisory
-assistant to the Director. . This graduate is also an R.N. and served
as.a role model for students in .addition to the function of supervisor.
-Response -from_hospital administrators was excellent this year. Recog-
nition was given to the program for-the unusual and superior delivery

. of mental health services to the hospital population.  For the first

. time, ECC-students were -included .in a weekly abnormal psychology -
series designed .for the medical staffv o ,

The Second Year o ; \

t. The cruc1a] factor in the second year 1s the 1nd1v1dua11zed p]acement' _ /P
- deve1oged for the student by the director, based -on the exper1ences in the-
"“f1rst year. The exper1ence provides an 0pp0rtun1ty to talk each week with
: gthe superv1s1nq profess1ona1 about the prob]ems and techn1ques encountered.
" As such, 1t builds experience in work1ng w1th a mr: uta1 health team. Th1s
.p]acement is. further descr1bed in the 1975- 76 Annua] Report

- A notable factor for the Tow budget of the program is the w1111ng-
ness of agenc1es to pr0v1de tra1n1ng for our students at-no cost to
the college. .An agreement is reached between the agency and program -
d1rect0r,“w1th further identification of spec1f1c staff members to P
. : . assume training and supervision respons1b111t1es as part of the 450 L
A 7" hours_of clinical training .the students receive. ~Annual meetings at o
i L ~the col]ege for participating profess10na1s has increased interest L
on the part of the many agencies.  The luncheon meet1ng for superv1s0rs s
. has allowed for open discussion wh1ch prov1des a forum for both con-" —
structive criticism and critical acclaim.. ~An additional new concept . ' o
- has been- deve]oped in which students.evaluate the agency and the - ‘
' f]earn1ng experience wh1ch has been pr0v1ded for them. This, in turn,i

e :
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leads to the certa1nty of prov1d1ng qua11+y c]1n1ca1 p]acement for
each student enrolled in the prorram. i

Cooperating Agencies for the year were: ‘
Baltimore Association of Retarded Citizens, Inc (BARC)-Horticultural Center
‘Baltimore City Hospitals, Adult Psych1atr1c Unit, Crisis C11n1c
Bethlehem Steel, Alcoholism Program

+ Chimes, Inc., Schoo] Activity Center, Work Tra1n1ng Center

" . Eastern Community Menta1 Health Center: School Child Mental Health,

Alcoholism Education, Outpatient Day Center/Partial. Hosp1ta11zat1on
Eastern Baltimore Couity Drug Treatment Pragram -
Franklin Square Hospital ' o
Glenwood Life Drug Center-_

-Harbel Community Mental,-Health Center
Kennedy Institute Schoo:~~‘“
‘North Central Commun1ty Mental Health Center

Northwestern Community HMental Hea]th*Center
People for Community Actlion
: Public Defender's 0ff1ce
_ The Salvation Army
Sheppard Pratt Hosp}taT Day Treatment Center
Southeastern Community Mental Health Center
Spring Grove-Hospital Center
4Spr1ngf1e1d Hospital Center
Vocational Rehab111tat1on

The c11n1ca1 exper1ence 1s not only key for thc student, it is also key

“to changes in the curriculum needed to assist the student in a clinical
“situation. Such courses’ as interviewing techn1ques, group dynam1cs, and

counse11ng skills are. deve1oped in direct reference 10 ‘the prob]ems faced
by students in their c11n1ca1 exper1e ces. It has also led to the breakdown,

of courses into competenc1es wh1ch are usefu] in many hea]th f1e1ds . The S ,2
changes’1n courses and progrars to meet the evaluations Of students are _ 4 h
descr1bed in the 1973 76 Annual Report: L —’j ' o L

‘Some recent changes are as follows: _ . e o

1. De]et1on of Education 102 (Human\Growth and Deve]opment) as a
requirement. -After two years of constant negat1ve student feedback,

the course was excluded. Students felt the course to be both e1ementary
and redundant in comparison to other requ1rements

"2. Addition of Menta1/Hea1th 110 (Drug Abuse Add1ct1on and rreatment)

. as part of the curriculum. In the field of mental hea]th, it is

" inevitable that counselors will be confronted with substance abuse
throughout the client population. Moreover, the inclusion of this
vcourse allows graduates the additional option of applying for the posi- .
tion of drug affoc1ate w1th1n the Department of Health and Mental Hyg1ene.

3. Add1t1on of Psychology 205 (Dynamics of AdJustment) or Psycholqu ,
102 (Personal Psychology) as a requirement. Again, student dnput indi-
cates either of these™courses provide opportunities for enormous per-

°ona1 growth which is an essential element of the program
A new serv1ce vas provuded to rran11n Square Husp1ta1 at the request . -
of the OB/SYN anartmont in’ (OO[JYdLIOH WILh thv ch]th and, Education ;. -
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Cauncil. Abortion counseling has been introduced to the Family Plan-
ning Clinic. The program director, with tha assistance of three

., nursing faculty, developed a much needed counseling program for women
being scheduled for therapeutic abortions. §nitially, the plan wa@ B
to develop this into an ongoing clinical placement; however, at thls
time it is. too limited in scope. Instead, second year students are
filling the role on a volunteer basis which enhances and adds to their
clinical hours. A mini training program (Protocal for Abortion Loup-
seling) has been developed. Supervision is being provided by the pro-
gram director. o _ : ‘ \_

\ .

- Counseling and support services - , ,
The Mental Health Program uses the extensive counseling and' support ser-

" .vices of Essex, both for referral into the prqgrém for for persons who ne?d,
. special help ini1earning (studying) and communication {(writing) skills. Stu-
s ' :dents—need~thé$ef$k+¥+s%bécauSé*they4must“notfonTyfwork with patients, but?“"““;%ﬁj

also make written and oral reports as parts of adminiStrdtiQe activities.
4 Programs for graduates N ﬂ 'k.‘ :
The'hehta1fHea1th Aésociatés of Maky]ahdIWaS>estab1i$hed by the first
“ group of mental health assgciate grqduatés from'tétonsvi1ﬁe Cbmmunity~601ie§e'

in 1969. It continues as a ‘group to provide a means of communication among
.graduates, inc]dding”peripdic meetings and information about'opportunjtiés for
continuing-education, This is an important‘1ink'f0rxggfsons in_shapjng
eXperienCes'in careers and in further edhcatioﬁ.A ) | ‘

OUTCOMES i 4 ‘ o
o - The greatest outcome for students is the tremendous personal growth.
- -~ This is.what is described most in evaluations by students. In addi-
' : tions, based.on the practical ‘experience gained and ‘the program's
- close working with agencies and schools, almost 100 percent of our
graduates are in mental health-related jobs or are going on for more
.. education. .ATmost-all students said they-would take the .program over
‘again.- This success has stiown the great flexibility of the practical
~.experience in.the program since there have been great changes in the -
funding of mental health jobs'in the past couple of years.
: Lo . 7 ~-Director; Mental Health Associate Program
- The success of the Mental Health Associate‘Program“%as helped in the
building of the Division of Allied Health's:ten programs, from nursing . -
.and physicians' assistant programs to drug abuse colinseling; based ' .
‘on many of the same principles, using clinical experience, hiring for-.
mer students as faculty, using competeincy techniques, working from
adjacent office space, and having.access to the hospital and other
health facilities located on campus. - F—— SN '
: -Director, Division of Allied Health

\"
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N The Mental Health Associate Program in Maryland has changed the
~ - jevel of discussion in many advanced degree programs as well.

. In.the early 1970's.] went on to a Master's Progran and found that
many of the students ‘had had no clinical experience whatsoever and.
were dealing with.problems on a theoretical level. Much of the
class discussion was changed because of students parsonal experience

~1in menta] health work. . .

.~—Former student in Maryland's
Mental Health Associate Program,
currently a faculty member -of
Essex Mental Health Assoc1ate Progran

Initially, there was uncertainty about the role of_persons from
Essex in clinical placements. But, now we have experience with
many new kinds of members of mental health teams. What gives the.
Essex program credibility is -their ability to-consistently-find.
persons w1th ab111t.es to work in clinical settings like ours.

; —Psycho]og1st 1n City Hosp1ta1

_ For the students accepted 1nto the Program, the greatest outcome,
| / stated by students thenselves, is "persona1 growth.” Host.students
said they wou1d take the program again. In addition, /most.students
_conplet1ng the Progran had successfu1 p1acement e1ther in, a JOb or 1n;
further educat1on , ,“ g
0ver this past few years, the number-of students dropp!nq out of

he progran has been cut from about 50 percent down to about 10 percent.
' Students success has come. about because of their experience,
f1ex1b111ty and know1edge of opportun1t1es in the Ba1t1more area, which
have been built over a period of years//
. For. the Division of Allied Hea1th the Program has produced a mode1
" which is used 1n other,programs and which fits into the overa11 emphas1s
-\ _ on competenc1es and flexibility to meet the needs of students’ and the
~K\_‘ S commun1ty in the future. An examp]e of th1s approach is found in the
: -\ Annual Report. for'1975-76:

Meet1ngs were held w1th program directors of ,(vera] programs in
order to assess the1r needs for a course in therapeutic commun1cat1on
As a.result, a des1gn is currently being tailored to meet the |
1nd1v1dua1 needs of the fo11ow1ng programs:

1. Dertal Ass1st1ng : ' : - ,
2. Medicdl Laboratory Techn1c1an ' SN
3. Nuc1ear Medicine Technology . o = ~

4. Rad1o1og1c Technology ' -

The co/rse w111 be des1gned and taught by the D1rert0r of the Menta1

.Hea]th Assoc1ate Program e

: \} ; l__ . ' //)//7 . " : - ‘ . 7 5
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' Future p]ans include the constant mon1t0r1ng and assessing of the :

needs of community mental health agencies. Awareness of current L ;J)
~trends d1reCt1y influences the Program design and allows for modi-

fications to.meet those needs. Jobs for graduates are the direct

result of sensitivity to th1s constant change. ‘ .

Interviewees -

Rhoda Levin, Director’

Joan Derbyshire, Instructor

Louis Albert, Chairman, Division of Allied Hea]th

Dr. Gene Ostrum Director, Eastern Community Mental . Hea]th Center
. Herbert Fedder, Executive Director, Baltimore Association for Retarded C1t1zens
- Quelley DeBarros, Baltimore Association for Retarded C1tlzens
Lois Saberg, Graduate

Richard Lilly, Counselor -

Dr. Vernon Wanty, President

Dr. David Wells, Baltimore City Hosp1ta1s .

Joanne Franklin, Graduate

Meryl Mann1ng, Job Placement . . o

Joyce Heil, Student ' L

Dr. J. Patr1ck Sherry, Associate Professor ok

Mag Horn, Student -

Eliner Wh1tes1de, Student

Judy Leiman, Student '

Lo1s Linn, Reg1stered NJrse Program

——
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Contact: Harry Heinemann

Dean, Cooperative

Education

LaGuardia Commun1ty

College

31-10 Thomson Avenue
N ) ‘ i Long.Island City, N.Y.
o ~ : . 11101 -
' ‘ N 212-626-8526
~ Cooperative Education R
LaGuardia Community College
. Long Island City, New York

LaGuard :a ‘Community CO]que is an exciting 1nst1tut1on whigi <u

vibrant w1th important innovations and educational reform. +i1e most
Americah higher educational institutions are talking about what needs

to be done to-make the collegiate experience significant in its re-
1at1onsh1ps to occupational preparation and to life itself, LaGuardia

is carrying out such activities. The College is literally on the_fron-'
tier of cooperative education. o : ' -

-- JCommission on Higher Education '
of the Middle States Assoc1at1on,
...~ Accreditation Report

-~ This school is abc:.: learning about the world of work. There is a great
effort at preparing kids for that career education mission, trying to =~
‘1ntegrate cooperative education in the classroom. The truth of the mat- -
ter is we're trying to 1earn how to do it.
, -- Mart1n Moed, Dean of Facu]ty

ORIGINS
U
: _Npen- Adm1ss1ons at the C1ty Un1vers1ty of New York -
LaGuard1a Community Co]]ege was p]anned and bu11t in 1970-71 as the ST

- ninth commun1ty college in the metropo11tan twenty co]]ege system’ of the

City Un1vers1ty of New York Be}ond any 1dent1ty LaGuard1a has as a co-
;_operat1ve educat1on schoo] -and it is a strong one, the college is marked even
_more as a part of CUNY. In 1970 CUNY. embarked on what for Amer1can post-

"__secondary education was a remarkable venture . CUNY dec]ared an open. ad-,

m1551ons policy, in which any New York City h1gh schocl graduate was e11—
4g1b1e to attend the Un1vers1ty free of tuition. Studeuts with high schoo] .
averages of 80 or better were "allocated" to the senior, four year co1]eges,

‘ ',those with’ averages below 80 were Sent to, or eligible for, the commn41ty

colleges. The Un1vers1ty began its open admissions program boldly, five

"~ years ahead of schedu]e The early 1mp1ementat1on was a result of social X

‘oressure (the stkikes at C1ty Co]]ege), po11t1ca11v sayvy un1vers1ty 1ead—

‘_Versh1p, and an etonom1c readiness on 1hx part of the city and state legis-

‘1atures When CUNY adm1tt@d 1ts f1rst uoen adm1ss1ons tlass in 1970 the'

\

‘ . j:-v' | o N \\. , . - 757 _v_,,,'.e. . | = : 4 . - ,.
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freshman c]ass numbered 35;600. Total enr011ment_at CUNY quickly numbered

206,000. Facilities were strained to bursting. By assuming its mission of

proViding free'access to every New York:-City high school graduate, CUNY tax-
ed itself, its faculty, facilities and resources, to the limit. The strain

- was perhaps greatest on the newest. co]leges LaGuardia‘ was one of these schoo]s.

-The school opened in the fall of 1971, adm1tt1ng a class of 540 full-

time fréshmen. The college was housed in the o]d'Ford Insti-ument Company _
factory, amidst a heavily industrial neighborhood, with huge trucks rumbling
down Thomson Avenue. Today the college enrolls more than 3,000 students-fui]
and part-time and more than 1,300|continuing education students. A freshman
class of 1,650 students was admitted in the fall of 1976. The campus is now
housed 1in the 01d Ford plant, a renovated manufacturer S bu11d1ng across the.
street, and in part of a pizza factory down the street Students, not to ment;

" ion the 0ffice of Inst1tut1ona1 Research, 'quaff the sme]]s of tomato sauce and
' pepper0n1 as they qo about their day S work ' . S : .

Apart from the phys1ca1 strain of adm1tt1ng nearly 100, 000 new students

~over four years, CUNY was taxed as- well by the necess1ty of‘br1ng1ng large
" numbers of "new students," 10 000 15,000 annually. up to c011ege Tevel per-
- formance in the basic skills of read1ng, wr1t1ng studying’ and mathemat1cs

The "new. students," who arrived with many appe11at10ns attached to them--and
stereotypes-, more than any other element changed CUNY fundamenta]]y Every-

| 0ne-—facu1ty, c011ege and‘un1vers1ty adm1n1strat0rs students, support staff--

was deeply afferted ‘by. the*change. Co]]eqes cou]d no.. 1onger plan curr1cu1a

and eLadem1c programs w1th0ut cons1der1ng the educat10na1 and *upport1ve ser-
vice needs of their new kin. _ _
. Ths financial burden was equally d1ff1cu1t to bear. It proved in factiﬁ

to be 1nsupportab1e "Free tuition" and ”ooen adm1ss10n” were two of the first
casualties (o}4 ht New York City: f1nanc1a] crisis. " With them went dreams of a
h1gher educat10n for many of the city's ec0n0m1ca11y disadvantaged youth

AFar & detailed descr1pt10n of the- 0r1g1ns and growth of open adm1ss1ons at

CUNY, see Rosen, Open Admicsions; the Promise and the L1e af- Open Access to

American Hiyner Education, University of Nebraska Press, 1973). ~Today CUNY

is a d1sheartened nst1tut1on with half of its staffiterminated, among them
' LaGuardia Community College - .
The 1968 Master Plan for CUNY ‘'which conitained the germ of the open

2, 300 facu1ty memy 5°S . 'j

K adm1ss10ns po]1cy for the University, als .0 callad for the estub11shment of

four new commun1ty co]]eges One of these‘ tuen des1gnated Commun1ty Co]]ege

78

R



LG-3

!

Number Nine, was LaGuardia Co@munity College. The Master Plan provided some

Véry broad specifications for Fhe new community college:
' -- to be located in a, poverty area ,
-- to serve the immediate population of that area
~- to be a comprehensive community college
~-- to place emphasis on the study of urban problens
A $ite selection study was conducted, eventually adVising the establish-
ment of the co]]ége in Long Island City. The ne#d was clear for a c011ege
here; however, it was not clear that the community wanted one. Long Island
C1ty is a white ethnic b]ue co]]ar'commun1ty 10cated just across the East

River in Queens from mid-town Manhattan. It 15«11sted as one of Mew York' s -

e]even'poverty'afeas, with lower median income and higher unemp]oyment than
éither the Borough of Queens or the entire city. A heavily industrialized cen--

ter district of: factories-and warehouses is encircled by residential areas.
‘The poQu]ation.is 80 percent white, ¢omp05ed largely of second and third genera-
tion Europeans of Italian, Irish, German and Greek descent. Increasing numbers

of Black and Puekto Rican families are coming to the néighborhood. "The 1960
census indicated that adults in Long IsTand;City averaged betweén'nine and.ten

' .yearé of schob]ing, be]ow‘the citywide averqgé;l

Both CUNY administrators and the newly selected president for LaGuardia

4'recogn1zed the strong work orientation of the res1dents values in Long Island

City. Young people surpassed their parents schooling just by completing high

" school. ‘The s1te selection study articulated the prob]nm for a new college
seek1ng students from its adopted commun1ty

Since many of them come from/10w income fam111es, the short term gain

of "money in my pocket" through employment immediately after high school
cannot fail to be attractive. Consequently, it appears that an intensive
information and recruiting program will--be needed to get many of these
students to apply to colleges. Many adults appear to be rigid in their .
thinking and a big selling job may be necessary to get them to accept the’
idea of having a college student in the family.

C]ear]y'LaGuard1a Community Co]]ege would attract students only with“a

‘strongly work-related program. Furthermore, by providing suthva'program, the

college would not onlynexprgss basic respect for the cultural backgrduhd of
its students, but simu1taneous1y provide a new academic experience.

Before LaGuardia p]anned a spec1f1c academic program, the president of the'
§

acol1ege and the initial core of adm1n.strators held scoves of meetings in the
1c0mmun1ty, consu1t1ng w1th an array of .comnunity groups The Rotary C]ub PTA§

conmunity act1on aqenc1es, local un10ns werz2 all included in these d1scussrun%

Peop]e w%ye to]d "The co]]ege ‘s com1nq .and were asked "What wou1d\y0u 1|Pe.

/
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from the college?" The first meetings discussed the broad plan deve]dped for
: LaGuardia, based o' the objectives to which the college adm1n1strat10n was com-
" mitted. These 0bJect1ves included:

-

extensive work= study programs

~- close art1cu1at1on with local feeder “high schools

-- deve10pmpnt of Curr1cu1a in the liberal arts; in business and in the
human and public services$

-~ a divisional, rather than disciplinary, organization

-~ experimentation in instructiona1 methods and. organization

-The president describes uhat people told him in these first meetings:

What emerged was a sense that having a college here was nice, but peop1e
told us, "We are traditional; our sons and daughters go to work. My
ch11dren expect to go to work after high S(h001 If you can combine this
with the co]]eqe, f1n

,tht emerged vas coop education, th0ugh of course they didn't call it that.
It's a family tradition here that the son or daughter go to work, it's also
an economic necessity.. '

For Pres1dent Shenker of LGCC, such a focus on work made sense. thTe
acting president of K1ngsb0r0uqh Commun1ty College, he became involved in the
deye]opmert of that school's nursing program. The education of nurses has of
neCessity always included a strong clinica1-~or viork--component (see Health
Profess1ons chapter) Through his c0 tact with the program, Shenker became
interested 1n the process of educat1ng students in work and school sett1ngs

Given such 4 clear mandate from area residents, the need to attract. stu-

- dents from.th1s environment and the commitment of the LaGuardia administration
to a work-study focus for the new'SChool the original objective of providing
"extensive vork-study programs" was to be the point around whlch the college -

" revolved, its almost heraldic 1dent1ty, its "raison d' ecre," as the Middle
‘States Assocatvon accred1tat1on team called it.

LaGuard1a Community.College was consc10us1y p]anned from the -outset, as

'a'cpoperat1ve education institution.: The coilege is fortunate for two reasons

in being ab]e to sustain 'such a concentrated educationat'nission. First, there
was no, prior history of the school; there vas no facu1ty The decision to have
a comprehensive cooperative community co]]eqe was’ ”pure]y adm1n1strat1ve " One
'adm1n1°trat0r descr1bes the process:

We at CUNY wanted to have other un1ts:take up coop -education but we found
_.you couldn't lay it on top of an existing program. LaGuardia was created
as a coop college; it was ratified by the Board of Higher Educat1on It
was a purely administrative decision, not at all part1c1pated in by the

faCu1ty The faculty wanted jobs, and they caine.

By creaf1ng the cooperat1ve focus from tlie out et, 31tevna1 conf11ct was m1n1-

80




'part of ‘a twenty campus, citywide system
asset CUNY represents for LdGuard1a S cO¢ perat1ve prograim:
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mized. Facu]ty were hired to teach at a cooperat1ve Pollege and they gre!'
into that focus: » : . , , I

The facu]ty came knowing it would be a coop college, but I'm not sure 1
they knew it would be an essentially different experience. They don' t|
feel funny about being at a coop school.. They're coming to think ex-
perientially, very different from their academic background. There\js
an active rather than passive participation of the students. And near]y.
20 percent of our faculty are deeply involved in developing the coop \
curriculum, the TAR models [teaching, application, reinforcement] Thére
is a difference today. The faculty are not worried about being in a coop
.college. At least two people in each- division or department have been \

" involved intimately in a TAR project or a coop/academic preoccupation.

!'
]

The college has become "hard-nosed" about granting tenure to facu]ty_in order -

to reinforce faculty commitment to cooperative education.approach.

Faculty attitudes have changed to the point where everyone feels this
is a coop institution. There are two.-reasons for this. The Middie~
States Association accrediting team report fas. very positive, particu-
larly with regard to coop education at LaGliardia.. Secondly, the TAR
coop teathing faculty teams work1ng on thé various TAR course programs .
has facilitated close and onao1ng conta between teaching and coopera-
tive facu1t1es

LaGuard1a/ﬂs ‘also able to sustain“its. cooperat1ve focus because ‘it is

/ ‘The president is aware of the

o

Buring the first two years students, ‘particularly: 11beratAart§ stu- -
dents, complained about the coop requirement. Ue're fortunate in

. being~part of a 1argé city system. We stuck to our Coop program. They;

know we're coop., ‘They kriow we have no vacation. It was a key dec1—
sion to stick to our focus. : :

The co]]ege has estabjished its identity as a couperative 1nst1tut1on )
The cata]ogue devotes pages and pages to coopeiat1ve education. The student
counseling center publishes a. student or1entat1on handbook for ne students
through the co]]ege paper wnich includes a full page of questions and arswers

-~ about cooperat1ve education at LaGuardia. A]uhough a number of students who

are enr0111ng for the f1rst tine, 1nc1ud1ng both students d1rect1y out of high

school and adults, are n0t aware of the cooperative program, most students are.

On student surveys the cooperat1ve program consnstantiy ranks among the top

- reasons for choosing LaGuardia' Additionally, the col1ege 1s beg1nn1ng to

achieve national prom1nence for pioneering in cooperat1ve education.

PURPOSES:

Cooperative education is not a new idea. Tt staried aroynd the tura of -
the century at the University.of Cincinnati. Proponents of cooperative
. . ' - . ) . ) . o
education advocate per1ods,o? employment, or internship, sandwiched between

g1




- conscious of these d1ff1cu1t1es ' BN

has evolved yet another set of practices to mesh learning in a¢ademic and r'

_in the c]assroom w1th what is Tearned on the Jjob" comes - eas11y,_so1ut1ons

//
a student S semesters at co11eqe, in order to avoid academic 1so1at1on and

to insure the deve1opment of 1mmed1ate]y usable job skills. Cooperative e
educat1on was part1cu1ar1y attractive to schools: offering programs in engi- )

| neer1ng f1e1ds ~As the. pract1ce developed, new Kinds of- 1nst1tut1ons adopt-
ed its method. Antioch Co]]ege was a pioneer in prov1d1ng students with

"real world" internships to" 'supplement their 11bera1 arts educat1on at Yel-
Tow Springs. ' Y

The Division of Cooperative-Education at LaGuardia Community Coliege

work settings. The approach of the college is governed by thrée concerns.
One is a critical viéw of the or1gxna1 purposes. of cooperative education.

This view p/ptures cooperat1ve education as an apprent1cesh1p program serv-
ing the needs of 1ndustry, rather than focus1nq on the deve]opmenta] needs

of stude ts. One facu]ty member at LaGuardia articulates her concern:

Th or1g1na1 intent of coop education was to meet corporate n
“educated workers. I'm personally opposed to this. We ne _
what we want to see in our curriculum. For examp]e, data processing

/person is not a technician, but ‘a person trained i communication skills,

in information process1ng We want to tr:;n/fpr/% career, ‘not a job.

A second concern of the cooperative education faoulty at LaGuard.a fo-
cuses on br1dg1ng the "two different edueat?oia1 exper1ences" “of 'the- c1ass-
room and the workp]ace This prob]em is the. thOFHTESL one which cjgperat14e

educators must face. A]though the rhetoric of "1ntegrat1ng what g leavnicd

with positive cutcomes and growth for students are pa1nfu]1y d1ffl ult to ach-
ieve.. LaGuard1a, perhaos more consc1ent10us1v +han any. cooperat1ve\co11ege
in the ccuntry, attempts to so1ve this prob]em

- The third concern of the cooperat1ve erducation division addresses the

prob]ems 411 students face when selecting a career area and the part1cu1ar:
academic prob]ems faced by marny of LaGuard1a s students.- Staff_are h1gh1y

Half of our 1ncom1ng students have made their decision on 1ncomp1ete
"information and with a poor perception.of themseives, or from paren
pressure. Too many of our students ma,” have made a poor-choice. Most
¢f our students have had neqat1ve schoo1 histories--grades, study hab1ts —
the self-concept of the student in relation to .school are all pooi. ..

The students agenerally have negat1ve attitudes toward career gu1oance,
it is perceived as disciplinarian and schédule mak1ng They're pessi-
mistic; they don't see-how they can succeed in a career. Students feel
~locked into their choice, for example, family pressure wh1ch leads a
woman to choose secretarial studies as a career. -

Such_sens1t1v1ty-to student;att1tudos and‘se1f-perceptions is common -
’ ‘ \ / . - i

;.
!
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i_among LaGuardia staff, both w?thfn the facu1t}’andvthe supportive services.

The" three concerns combine to form-a-solid, ...:rhetorical approach to solving

the problem of gaps between a.person's'schooiing and work.. _They lead to a

. simple mission for the college, as stat d by one adm1nlstrator.

It's a modest goal If everyone ‘Jeft LaGuardia with a 1little better

~idea of what they wanted to do with the1r Tives, we wou]d have per~
~ formed a valuable function. ‘

this
tive

But LaGuard1a“has been successfu1 1n t"ans1at1ng these concerna, and
s1mp]y stated mission, into a set of specific objectives for its coopera-
education progran These-are stated early in the college catalogue:

-~ To practice-or apply career-orieni=d skills. 1earned in the class~
-room to the non-classrocm situation

-- To explore various career poss1b111t1es or confirm the rea11t1es of
pre-selected careers

-- To develop’ personal and vocational growth and matur1ty

-- To develop eypeu1ent1a11v generated increased know1edge of one's
-major field or other area of academic interest. - :

In a proposal to the:US Office of Education, the .Dean of Cooperat1ve

Education summar1zed the broader, 11bera1 ‘arts related purposes of coopera-

t1ve

educat1on at LaGuardia:

:Cooperat1ve education has trad1t1ona11y been understood as a way to

reinforce technical and other -career-related studies for the studeni who
is a recent high school graduate and attends college full time during the-
day. LaGuardia intérprets coop more broadly and sees it having particu-
lar relevance in the liberal arts and for the adu]t student. LaGuardia
sees coop as a vay for.students to observe that ' ‘reality”" from which
theoretical principlés of political s¢ience, psychology, economics, etc.

.are derived. More broadly, we see coop as a way for studetns to begin to
~internalize for themselves the way of functicning which marks an educated

person: integrating theory and practice, reflection and action. ~ We see
it, in-short, as part of their general or liberal education--and, in.this
respect, equally valuable for the technical "career" student as for the
liberal arts transfer- or1ented student for the day student as. for the
adult.

" Ye' be11eve, equallj, that college is 4 p1ace where students focus on

their career objectives {and that this, in.turA, helps sharpen their -
educat1on 1 focus) Such career focus is, of course, enormous]y import-

. ant to the liberal arts student. Ue feel strongiy, given emp]oynent mark-

‘et -data and observable trends, that liberal arts students must and do -~ |
-pursue cgreers in the private sector, as well as in the pub11c and nen- :

prof}t arena tyn1<a11y considered liberal arts terr1tory

We see cpop as critical to a sound liberal arts educat1on reinforcing a
part1cu1ar subject.matter; providing an experiential base for general ~
educatign; providing an opportunlty for career exp1orat1on no ma]]y de-"
nied; the diberal arts major. .'In order to offer a program that systema—
t1cal]y prov1de5'these cuttomes, more .is needed than simply an. impres- -.
sive array of inteérnships; what is needed is a tota1 1earn1ng scheme—~*k
a;k1nd of “coop curr1ru1um ' : : -
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The co]]ege cataloque, which emphasizes the interrelatedness of the '»\‘
three components of the LaGuardia program--formal instruction, cooperat1ve '
internships and supportive services--also broadly states the purpose of the
focus on the coop internships: ‘

. . The College is dedicated to an educational program that combmec
- classroom learning and work experience. Learning occurs both in
._the classroom and in the Cooperative Education 1nternsh1p The -purpose
is to create a total learning experience through which students will
gain not only specific skills and a broad range of knowledge, but
also a sense of orofess1ona] Fﬁnanc1a., and oerson:] responsibility.

__ACTIVITIES: | o -

A1l full-time day students at LaGuard1a are requ1red tp take three. in-
ternsh1ps Each 1ntern\h1p lasts for a full quarter, and Students norma11y
work a forty hour wnrek on the JOb A total of nine cred1ts is g1von for
the 1nternsh1ps Students are expected to attend e1ght consecut1ve quarters
to @raduate there is.no summer vacation. They earn 66 credits, 1nc1ud1nq
9 credits in cooperative education, eight quarters at the college. The coop‘g
experience is a requirement 3?/a11 Students.. N1nety percent of the students

- - are paid by their emp]o«ers for their 1nternsh1ps Payment norma]?y.ran95§ .
~between $80 $120 a week. : N - - ' ,
/ LaGuardia invests qnbstant1a1 resources in the coop proqraw Coop co-

'.ord1nators are hired on facu]ty budqet lines. They are cons1dered facult,
by - the college, and there is no evidence of a diminished status within the
co]]ege The ‘coordinators are. respons1b1e for finding p1acement open1nqs for
students in a wide array of job settings. A list of over 600 1ntern 31ace-
ments has been deve]oped from which students are free to se]ect The list
is posted outside the coop center at LaGuardia. Descriptive 1nformat‘? n re--
' f&11st- C
ing. - The o]acements ranqge from Tow Tevel entry pos1t1ons _— SN ¢

garding respons1b111t1es, duties and needed skills is provided for eac

. Typing stiould be 4a wpm and accurate. Knowledge of steno is heipful.
Good telephope voir~ and pleasant oersona11ty essential. Student w11l _
have excellert loaxn1ng opportunities in this pleasant dynam1c organ1za-

- Filing asd Office-Clerk. - Intern will be trained as -relief recept1on1st :._, /

tion.

l ’ -

to pos1t1ons requ1r1nq 'nns1derable skill and respo; >1b111ty

Computer technology assistant. Student will ass1st in te]eproce>s1ng .
. isystems maintenance, teleprocessing systems traffic analysis (¢ moddens")' e
-.;janp interfacirg with NY telephone. This'is a large university center1 : .
. wWith 22 coT1eqes us1ng the system through. remote job entry. Student.
Cwill have oppor unity to 1earn te|eprocess1ng ~-related troub]e shoot1ng

The 11st ‘of emp1oyers has qnown 1mpress1ve1y since LaGuard1a opened when~_'
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coop program has for employers:

1.G-Y

.60—70remp10yers'particioated : An-administrator describes the attraction the

We don't approach the private sector with the po11t1ca| line -that it's
their social responsibility to New York C1ty We point out that it's
in their interest to help train students. 75 percent of our draduates
who work are hired by the firms they worked for. Our ethnic student "
body also helps emnloyers fulfill affirmative action quidelines.

More-than 200 émpjoyers participate representing more than twenty career

areas. Field p1atements have been made‘in'IsraeJ'and Puerto Rfco, though

the'vast majority are located in New York City. LaGuardia's Self-Study

;fReoort of 1974 descr1bes the background of the coop coordinators and out-

11nes the1r two basic functions as coop ‘advisor and internship coord1nator

mented the 1nternsH/D exper1enre Prior to their f1rst 1nternsh1p, students Y

Coop coordinators and administrators come from a var1ety of backgrounds,
rather different from those of faculty in the regu.ar academic divisions.
Many have had extensive experience in.business, politics, community work,
advert1s1nq, banking and other fields 0Lt51de of traditional academe..

Coord1nators have a number-of duties,. wh1ch include the two primary roles
of coop advisor and internship coordinator. In the former role, the

‘coordinator is responsible for counseling, advising and placing students

in internships which satisfy educational and career goals. In order to
‘develop breadth of- Pnow]edge in certain areas of cmp]oyment, coordinators -
are assigned students in special program areas.‘ Coordinators also visit

" students on-the-~job and make themselves ava11ab1b for 'solving work-relzted

nrob]ems They ass1qn grades at the conclusion of the 1nternsh1os
As 1nternsh1p coord1nators, coop staff are respons1b1e for> ipitiating and

‘maintaining continuous relations between the college and employers: which

includes the tasks of deve10p1nq new internships, obtaining part-time
placement 1istings, and securing graduate placement listings.

Since LaGuardia benquan its £oop progranm, two required activities have aug-

are required to tabe a’ffoop Pnep cd‘rse taught by a coordinator; wh1ch th1—

cally meetéagge hour eanh week The Coop Prep course helps students prepare

for their 1nternsh1p eyper1ence in the f0110w1nq areas:

~- Asséssing their own exper1ences, strengths and weaknesses\\

== Building the conf1dence to proJect the1r strengths, espec1a11y in an
1nterv1eJ\\ i .

-- Beginning to develop career goa]s o T o

_ Li Identifying. goals for “the—~internships-

Identif,iuy skill necessary for a particular 1nternsh1p or career ,
- Understandlng the philosophy and procedures of the LaGuard1a program

and their respensibility to it : -
-~ Understeading the emp]oyer S needs and goals, and his expectation of
the intern .

-- Selecting’ 1n1t111 1nternsn1ps in rhe context of the1r 1arger goa]s

" The Coop Prep.course is us¢d~to ‘test and evaluate the kinds of performance
“that will be expected of stuuents on the Jdb ‘Students wr1te their resumes,,‘u
- often'tor tne tirst‘timn Thev run throuqh s1mu1at1ons of the1r ]ob 1nter-"
fidfviens Gften studnnts ave s¢. prep\red for the1r flrst 1nterV1cw that theyi .

Do ke e : 5 TN
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are diseppoﬁntedfby'it.' tudents are largely enthusiastic about their rela-
”tionships'ﬁith the coop adyisors, and ahe'p1edsed with the close re1ationship
‘they ‘can develop with their coop coordinator:; "he places you; he has a file
on yous he knows you.' ‘ | »
-L;" The second requirement of -the students on 1nternsh1ps is the coop seminar -
_ The»Sem1nar\meets once a week, normaily at n1ght, ‘while the student is on_the L
_ internship The seminar Drov1des an opportun1ty for students and coord1nators \
to cr1t1ca11y examine and evaluate the intern! exper1ence The purpose of the |
sem1nar is to use the internship as a 1earn1ng ]abonatory. Students are requir-
ed to make observations'about themseiyes in thegworh setting,(btth before the
group and in writirng. Relevant literature to career areas is discussed.
7" A seguence of “three seminars was designed to:match the development which
ooturs within students as they complete their three internships.  The first of
o these, "Work Va1oes and Jc ﬁat1sf1ers," introduces students to work sett1ngs
- and the expectat1ons made of students on the job. The seminar is des1gned to-
Ac]ar1fy~work valued through examinition of work exper1ence. The second sen1¢ e
A nar was developed wtth two options.- For those students who are clear about \d'
their-career'choﬁce,-a seminar entitled "Employment Opportunities in Your f$§‘7f=r/
" Career' Field focuses on the rea1|t1es of employment in a chqsen f1e1d--oppor—

e

tunities, sa1aries, advancement. The other option is geared to students who
are st111 unsure about choosing a -career. Th1s option. exp1ores the suutab111ty
- of var1ous career ‘fields ‘to a student's educat1ona1 and oersona1 interest and
‘needs.; The third seminar is an .inde ependent research proJect which allows stu-

‘dents to examine an aspect of their" 1ntern"xper1ence as it relates to their

academic sthdies. The seminars are taug by recru1ts,from the academ1c faculty,

' coop coordinators, student servire per. ornel and-non -college petsonne] htred. A '
as adJUHCLS The non-college personne1 are from busxness, labor, and industry. . K
'A Students initially obJected to. the non-cred< ", requ1red Coop Prep and |
_seminar..co4rsas. For the first two years of the program, . and the college, com-

plaints centinu d part1ru1ar1y ‘among Tiber 1 arts students These navefsub-—-—~ e

sided, however, and are. oW v1.tua11y nonex1stant K Faru]ty and adm1n1strators ‘ »

suggest the reason 1§_th . t.udents: have come to identify “coup ed” with LaGuardia, -
i and they choose to}ﬁhrt;:ir:te in the requirements of’cooperatiVe education \
~there. B e ) o ' . o : '_- . x'

A]though the Coop her and- aem1nar courses were effect1ve in preoar1ng for‘

neir 1nternsh1ps and prnV1d1ng an - env1ronment for ref]ect1on on the coop ex-.

. _perience, educators- were d1ssat1sf1ed with them. The problem of “1ntegrat1ng
the classroom experic.ce with the work experience was not solved by the seminars;

SN88 e
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as exemp1ary the ph1losophy and data process1ng curricula. -\'

P 1n-11

the seminars were not s2en as “"connecting”" with the field experience. In an

o effort to iink the two experiences ore closely, a "coop curriculum" was de-

ve]oped This’ curr1culum, given the unfortunate appe11at1on TAR (Teaching,
Application, Re1nforcewent) was developed Jo1nt1y by members. of the cr op fac-.
ulty and the academic teaching faculty.

The essent1a1 concept behind the TAR model is that exper1ent1a1 education
and classroom instruction could potentially become an integrated unit in
which the resu‘txng whole is indeed more than the sum of its parts.

_-The key element to actualizing this educational model is the TAR field
yllabus that is introduced in the course and which provides the student
wihth pre-structured quidelines for analyzing the experiential application

of Jconcepts first learned in the classroom. :

Phe . underlying concept to this experiment is that the internship can in-
" deed become .a valuable laboratory wnhere the student can assSess the appli-
cability of academic concepts to rea! 1ife situations.

As the name squests,~there are three eléments to the TAR curriculum. The
" First component, Teaching, is conducted in introductory courses to academic sub-
' ject afeas Here students enroll in.a course where they learn the fundamentals
of & given academ1c area, its 1anguage, its form and.customs, its logic and its -

va1ue\\\\Students are. counseled by the coop ‘advisors and thelr counselors to-

take 1ntroductorv rLursns wh1ch match the1r academ1c, and potent1a11y their car- . -

eer, 1nterests , ,
Fo]]ow:ng this cour se, students take the1r f1rst 1nternsh1p They will
also have taken the Coop Erep course. This is the second component _of- TAR,

'the "Application." Students gain a field experience wh]ch pro/Ades them with .

new information about the wor]d Th1s new view 1s then r°1nforced--the third .

ﬂe1ement of the TAR currlculum-—ln the cooo\sem1nar ln thesq sem1nars, a stu-

dent uses workbooks sper1f1ca11y re]ated\to~the/1ﬁtFoduztory‘course the stu-

"dent took prev1ous1y Thus; the coop curriculum ach1eves a cont1nu1ty which,
‘at best; gu1des the student through 1nfe11ectua1 constructs perta1n1ng to an
facadem1c subJect area, places the student 1n an 1nternsh1p where those constructs'

_}are rea11ty tested " and forces the student to evaluate his or her JOb per- -

formance, test the validity. of the related academwc subJect matter, and c]ar1fy
the student's values in re]at1on to the work setting.: Th1s 1s no small order;

- it is exceedingly difficult to achieve, harder still to ach1°ve with students.

who are struggiing to dttain: co1]ege level basic skills. Theﬁe are soec1f1c
areas, howe rar, whefe the co11eqe has 1ch1eved notable success. . Two stand out

Ph11osophy Curriculum \

’d". ’The-fkey to the connect1on between oh11osophy and oooperatlve educat1on

87
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is the introd:ction to Philqsophy course. The course was developed by a

LaGUerdia philosophy professor, who also. developed the coop Seminar on work
and philosophy. 1In the introductory course students study abstract concept-
10ns of freedom Ques ions of human nature are addressed; students are asked
to consider if 1f is fixed or whether there is room for grwoth.

Students in the coirse are taught-how to think, part1cu1ar1y about their
~ own experience. The question of “Am I free?" becomes meanin.? u] when.
tied to the1r °xpe11ences

. What does one do with one 's. freedom? We deal with Skir 2d ask@what
" it would be Tike to Tive ih.a Skinnerian world. We read L..; Rogers.
What is the "good 1ife"? What does “on becoming a person" mean? We'study
a little of Zen ph1losophy -This all provides a natura] lead in to one's
own experience, to one's viork. :

Students who have taken the Intrdduction to Philosophy course are eligible
to select the philosophy coop sem1nar, for whxch the course is a- prerequ1s1te
The seminar focuses on Tinking questions about work and freedom. The ‘work-
book deve]oped for the seminar outlnnes five major: questlons .about wor and

" freedom These quest1on< in all the1r parts, provide a structured curr1cu1ar

quide fcr the seminar. When paired with the daily journal students are required
to keep on the job for the seminar, -a powerfu] interplay of first hand experi-
ence and intellectual, sometimes affective or em0t1ona1 veflectirn take p]ace
F0110w1ng are the five questions posed in. Lhe seminar, where the .acher .acts
mor’e as a fac111tufor than as an 1nstruct0r ’ ' -

1.- To what exten* do you feel fuee on your 1ntern>h1p7
--What hapoens when you make mistakes?
~--Do you feel pressure at work? .
--How did ycu seTect your internship? Why?
--What would you Vike to do differently?
~ ¢+ --What is~the authority structure at your job?
- ~--What do ycu get out-of your job? .

2. To what extent do others -on the job’ ‘enjoy- freedom7
- --This insight is supported with subordinate questions about
relations. anong the worPers on. the ;job.

3. Do sou want to be fre: on the job? . I _
--How much respons1b1}1ty do- you have7 Do you want?
--How- do you determine resoonsibility?
--What is the relationship between freedom and resnons1b1.1ty7 :
~-What dces it mean to work independently?

4. To what extent should pe0p1e be free on. the job?
- --What. are the. employee-employer relations?
--Mhat expectations are made of employees? - _
.~ --What .responsibilities do they have7 Must they have?
.--What rules exist at work? ' ]
"--Yhat corstitutes adequate performance7

5. Are work and freédom compat1b1e7
--How does Monday morning.feel?
--what do you like'and dislike on‘Lhe Job7 - . ‘ _~
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--What is important for you on the job?

-~What role in your 1ife do you want work to play?

-~Are you free to choose the job or career of your choice? Under
_ what conditions? _

o --Can you feel free gererally without feeling free on the job?

Finally, students are asked to describe the process of learning they
experienced through-the internship -ard the seminar. ~This last question many

_1students find difficult to answer. The philosophy instructor describes the
- students who are.at*racted to the philosophy coop sequence:

The students are primarily liberal arts people. They're not entirely
¢iear about what they want. They're not entirely happy with their in-
ternship, because they are cften put in jobs below their capability.

~ One student hoped for- an internship with the airlines, but it fell. through.
She had to deal with these questions we ask on a waitress job she held
previously. :Thouch she complained that she wanted to do this with a job
that she liked, the seminar made her clearer on what she wanted. It
didn't make the job any more palatable for her, in fact her dissatisfact-
ion was heightened and her feelings sharpened

~ Ahother student worked with prisoners on E114s Is]and ﬁnbtherdwoman
worked in a legal off1ce Through the quarter she learned to be more
assertive. : : ' :

A lot of the effect on‘students will depend on the quality of their
placement, beczuse the questions we ask in the seminar will bring out
bad or negative feeiings from a bad placement. The case of thewait-
ress was very clear. But the experience is valuable for most students.
Some of the journals.were brilliant. You might want to look at them;
they're th3t good. It was a thrilling experience to read these. There
has been some student res1stance, however. They're afraid to account
for why things are going. on. -One student said "I just don't want to
talk about it. Why do yoq\keep ask1ng questions?"

Students expressed an 1nterest jw pursuing the last quest1on regarding —
the compat1b111ty of work and freedom ‘As a result of this interest a new
course. was deve]oped enf1t1ed ”Freedom and 1ts Application to Work and
Leisure." Here students keep JOurna1s of how they spend their time, at work,
at school, at home with the1r 1am111es and at play. Tensions between_ freedom
and constraints are exam1ned .The ph110s0phy sequence at LaGuard1a is self- |

.wsty]ed to "cut across any exper1ence or 1nternsh1p, as c]ose to experience as

can be." "Though ph]]o,nphy 1s clearly an abstract academlc d1sc1p11ne the f'
faculty asserts its relevance to "Tife exper1ence The pract1ce of the ph11o- :

sophy coop curr1culum supports th1s content1on \\\1 B
- ' Data Process1nq Curr1cu1w

Another successfu1 coop curr1cu1um mode] is the data process1nq model.

_'Nh11e data processing reta1ns a glamour image for most students, it is in-
f::creas1ng1y d1ff1cu]t to- p]ace graduates in JObS The- data, processing ceop
1'curr1cu1um focuses on dnve1op1ng the needed sk11] vocabularx\and cdn;epts

N
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for stndents to excel in the field. The Introducticn to Data Processing:
course teaches technical skills. Student also learn the vocabuTary of the
field. The role and furcticn of various jobs in the field are examined; the
operator, the programmer.- the analyst. The skills needed to perform each

job are emphas1zed, so that students *mnderstand what Jit8 require proficiency
in math, wr1t1ra or speerh. Basic concepts such as flow-charting are faught
Students 1earn how to 1oq1ca11y and sequent1a1]y conceptualize and chart an
operat1on .
_ e data processing coop seminar re1nforces these concepts for StUdEﬁLS
Dur1ng their first internship, students apply flow- chart1ng techniques to
graphically depict the1r own jobs.  Or they may be asked to chart what they go
throuch during regwstratlon The introductory course and seminar focus on
deve1op1ng 'survival skills" in the student. They are taught observation tech-
niques to describe what jobs perform at a data procoss1ng center, what their
functions are, and how they relate’ to the operation of ‘the center. This
g1veslstudent> an excellent opportunity to survey profess1ona1 options in the .
data processing field..» 1t greatly enhances their ability to realistically as-
sess their interest and rcrformance in specific job roles. ‘

One principle in de\elopxng the new curriculum was to not force students
to decide too soon cn a specific job. We try to counter the effects of

the stereotypes that exist between jobs; operators are seen as ethn1c males, -
and programmers are seen as white maies.

We hope that the TAR curricula and coop experiences will a]]ow students ,
to decide on career paths for themselves rather- than be pigeonholed into
a choice based on incomplete or stereothed 1nformat1on

vie look for the ability to define what they did on the job and what
vthers did, particularly in terms of the tachnical vocabulary they have
lTearned in the classroom. They verbalize problems they've had in the
work setting. The process of problem solving is the focus. OQur students
are very cooperative with one another. They work well in group settings
and buddy systems. ST

r‘v*ob]ems and Recent Act1v1t1es

' The philosophy and data proce5s1nq curr1cu1a have ach1eved a soph1sthated
vart1cu1pt1on between the academic setting and the workplace: However, there
'Ware pro%]ems For many dareas student cnru11ment has been low. A total of-six-

teen students have parcticipated in the phi]osophy;coop curriculum over tnree
quarters. This is éxp]éined by the‘prerequisite of the Introduction to Philoso-
”phy course before students'may take the philosophy cocp seminar. . P]anners are
:,currently reorgan1znrq existing TAR curricula, par*1cu1ar1y the seminars, to o
~allow students from s|m11ar -academic disciplines to take a combined seminar.
~ -Under a- -US Office of EdUCvtT n career education grant, LaGuard1a is a]so deve]o~
"\) _ | . ) o 00 . .

3



ping and refining TAR -urricula for every discipline taught at the cailege.

) Another significant problem experiesiced with the TAR curricula is its
utility for the ufiders¥illed student at LaGuardia. These students, by scor-
ing Tow on basic skills tests, are required to take compensat , courses for
little credit. They will often drop out of school in frustration over unful-
filled expectations. ‘laGuardia staff are sensitive to the issue and this’

year they nave set to make the TAR model work for underskilled students. An
expanded, slower paced version of the introductory courses %311 build from
TAR models. For example, the oral conmunications basic skil. course will use
the TAR commuricz%ions syllabus as a ouide.

The objective of the model is to directly re]ate cognitive 11 :activity
in the Basic Skills classes to the work exper1ence and to ki._fully
achieve a breakthrough.

Basic Skills students work; they ho1d jobs. They're successful .in the
workplace. TIt's the college telling them they are unsuccessful.

There is d1sagraemnnt aimong facu]ty of the value of the jobs Bas1c Sl111s
students norma11v hold:

But these ju s can' 't be considered an internship. I’ s a disgrace. There

is no substance to’'working at McDonaldu's, and they can't learn respons1b1]1ty
in a part-time job. How can we deveiop a workbook which will hinge our edu-.
cational objectives on such workplace tasks?

Relating the coop experience to the needs of under4k11|ed students is a-
new and difficult endesvor for the college.. The  payoff for these students
is potentially great. ‘here remedial courées'bUsh a'student to the edge of
boredem and cont1nu°d frustration with schoo], the coop program may succeed in-
sparklng many studenfs to be highly notlvated This would indeed represent

“a m1ghty accompiishment, for programs which work for wndependent learners, for:

h1gh1y metivated studenta, are common and comparat1ve1y easy to de51gn

OUTCOMES: : - | | .

LaGuardia's cquorative aducation program is a fine blend of intellectual

V{concept1on, educatlona1 practice and concern for the student. 'The college has

managed to translate a »oph1st1cated concept1on of cooperative education which
1ntegrates work and academic exper1ences There is’a strong esprit at LaGuard1a
Where it is reported that most of CUNY is d’pressed and d1sc0uraged over budget

‘cuts .and the imposition of tu1t1on, Lafivardia remarkably seems buoyant. It/){/
o

managed to reta1n a $15 m1111on renovat1on prOJect on a main bu1]d1ng It

.m1racu10us1y prevented the f1rﬁng of any 1nstruct10na1 or student support staff
- Even more notable is the art1on wh1ch LaGuardiy facu]ty took to.preserve fund—
' iRg fpr counseling po;jt1ons At other CUNY co11eqes counseYan staffs have
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beer decimated by budget cuts, often wfth taculty wrangling for the counselor's
jobs.- But at LaGuardia the faculty testified before a college-wide committee
that they. crald not do *their job without the cousnzsiors. Thahgh counselor posi-
tions were lost through attrition, not a sihg]é Tine was cut. Counseling at
LaGuardia is thorough.and comprehensive. Students are required to take an ad-
visory hour through their %irst qdarter,-for which they receive no credit.

It is the cooperative program, however, which marks LaGuardia as an except-
jonal institution. Students are %11 served by the program. They learn to nar-
vxi their desires, not lower them. They often make contacts on their intern-
ships.which prove useful to them. Hany are hired by their employers upon gradu-
ation. Studexts are aware of the benefit that three different internships
on their resumes give them. Some tc11 stories about friends who are envious of
their program at LaGuarcdia. For many the money earned on the jcb is needed in-
ducement to stay in school. Students expreés satisfaction with‘their coop-ad-
visors, though some complain there are not enough. Students a]so-grumb]e about
distastefuld, boring,fnternships, but in their complaints is a consistent note
‘Qf awareness which beQbeaks of maturity and a profeésiona] patiegce.

‘ The Dean for Cooperative Education summarizes the 1ntent ‘of the cooperative
curr1cu]um

Cooperative educatison is not an end process. It's a methodo]ogy, ﬂOL.
an end result. The mere fact of putting students 1n the markei:slace
- doesn't -mean that something will happ n. .

The purpose of the liberal arts is to prepare peopxe for a place in soc1ety
Psychology leads to an understand1nq of the self; soc1o1oqy'1oads to an
understanding of group dynamics. Developing values and skills is the pur-
pose of education. The armed forces are very effective in training people -
for technical ]obs with what wou]d be considered a marginal. group of'students.

1 dan't feel colleqos have been effective in using the disciplines, taught
as self-contained ent1t1es. to"teach 11v1ng in the rea1 warld. They lack
a reality test for :hose ccncepts.

: Coop educatipn provides such a redlity test for students, to be internalized
in a way useful for the student. A good example here 1ﬂ the ph11osophy cur-
ruicutum, using the construct of freedom to sort out a place in the wor'd.

Is 1 rea]]y PoOS <1h|e to have a sense of freedom while working at E J
Korvette's? - ‘

If-it is‘not,estudents at LaGuardia come away with a not%on of @hy.

4
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INTERVIEWEES:

JEFF ‘JENNINGS, student. Middle College
MELINDA ROSS, student, Middle College

ABBY MORALES, st.cdent, Middle College

JOAN SHEA, student

RABBANAT MORGAN, student )

HARRY HEINEMANN, dean, cooperative education
BASIC SKILLS FACULTY (in a planning meeting)
KEN BERGER, 0t 'ice of Institutional Research

_ ALICE ADESMAN, "“-ecter of Admissions

PHILIP W00, sty _nt
MARTIN MOED, dean of faculty

~NEIL ROSSMAN, philosophy faculty

ESPERANZA MALCOLM, student

CAMILLE SALERNO, student

MILLIE DIAZ, student

VINCENT BANREY, student ‘

MIRTAH-SILBA, student . .
JEFFREY4KLEINBERG, assistant dean of student services
JOSEPH 'SHENKER, president.

RICHARD HOLMES,: counseior

JOAN CUMMINGS, data processing faculty



Contact: Hugh Reid
Dean, Occupational Education
Macomb County Community
College
14500 12 Mile Road
Warren, Michigan 48093
313-779-7194

Macomb County Community College -~
Warren, Michigan

~

The primary purpose of vocational education is to develop emp]oyab111t]
To.me that's very basic. It's something that's not cosipietely understood.
Those who k='ieve that a two-vear vocational education course should lead
to four yeav:. or university transfer are poor vocational educztors. Our
programs are--I use the term caut1ous1y-—term1na1

- When 1 came here eieven years ago.the cailege was packaging their vocation-
al programs in two year programs. We developedshort term, skiil-oriented
nrograms. We would not mandate a two year AA degree program. Ye extracted
the core courses from each. program and created the certificate option, a
first in Michigan. - :

Macomb County was made for a community college. The heavy industry; there
are thousands of subcontract1ng job shops. At one time we were the fastest
growing county in the US. It's made up ]arge]y of second and third genera- -
tion Italian and Polish families. They don't aspire to get their children
through Harvard, but through high school.. We sevve the needs of this com-
munity. It's perfectly respectabie to be a machinist. We're a conserva-

. ’ tive community, hard working, industrious as hell, and support1ve of
what we can do for our kics.

-~ Austin“Hartsho.
- Dean, Occupat1onu. Education
. . : Cenfra1 Campus

ORIGINS

" In many ways Macomb County. Community College is its community. 700,000 peopie

Tive in Macomb County. It js in southeastern Michigan, adjaéént to Detroit and
it supplies the auto manufacturers with a large percentage of their work force.
Americans .of Polish and Italian descent comprise more than half the population
of the"ounty; thev are predoiminantly Catholic. Large number's of Canadians
and SoutHer: >=s mlqwated here dur1ng World ¥ar II in search of work. A conserva-
tive mood ¢- " ns political sent1ments in the County. Voters overwhe]minq1y sup-
ported Geor_ - vallace in the 1972 Democratic presidential primary. However, there ™
bws a strona strand of un1on1sm as a way or life" in the county. Macomb County's

. tromendous growth of the Tast decade is a’ result of peznle mov1ng from Detroit.
Blacks comprise 2 percent of .the popu1at1on of the county .

'(—\ ‘ : Macomb County Cowuun1ty Co11ece is, the on]y postsecondary educat10na1 insti-
f . tut1on in. the county F941ege officials attribute its beginnings in 1982 tm the
1eadersh1n of the h1gh school. super1ntendent at the t1ne who was disturbed that
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there were no Tocally available postsecondary options for high schcol qraduates.

The Yan Dyke School Gistrict was declared a community college district by the -
legislature. For seven years MCCC was no more than course offerings on the high

$choo] cam . n the afternoon and evening.. These courses, however, enrolled )

8,000 studencs. In 1962 county residents voted to tax themselves to support con-
struction and growth of the college. Today MCCC has two campuses, South and‘

Certer Campusas, is planning a third, envolls nearly 25.000 students, offers
certificates.or degree programs in near]yy80 cccupational areas, and is the larg-

est cormunity coilege in Michigan.. MCCC is an archtypal comprehensive community
coT]ege. ’ \ ’

South Campus is the larger of the thé&campuses, enrolling a2bout 18,000 stu-
dents, primarily in engineering {echnologies and business.. Center Campus offers
business, public servize and al]ied'health rograms. - Boia campuses offer “general
education" programs, and provide basic courses in the Tiberal arts, -South Campus
is the older of the two. Though one Board of Trustees has a]ways governed both
campuses, there have been separate adm1n1str tions. "Gne aspect whlch has been -
recently added is collective bargaining amongd faculty. MCCC has a strong, indepen-
-dent faéuTty union. One adm1n1strator commenFs on the deve]opment of the union
and its affect on cwrriculua development: .

1t was initially a union which used to get overcome with confrontation tac—,
tics to remedy past inequities. A spirit|of cooperation is now coming. In~
itially innovation and faculty dovelopmenw were rejected by the uniun. Now

we are getting 2 more favorable respounse. | ,
PURPOSES /

The purposes—-one coitid even speak here of al raison d etre--of MCCC are as’
much a ref]ect1on of the rommunity as is the colieqge’s identity. The Pres1dent
of the ”J11ege identifies several student purposeg for attend1ng Mccomb for
those students seekina a LA degreef - S~

Onc of our qoals is *o serve |the student seek1nq a BA deqree but for
several reasons prefers to come first to a cot amunity collear. . Some of
them are‘]ate‘b]oomers, feeling their past academic performance to be weak.
Others dun't know what they want and we allow|them to experiment. Other
- students kuow what they want and have the grades, but they don't have the
. money. So they come here; it's c]oge, and th ly can live at home.

Thie 1arqe maJor1t» of Macomb students Jo not eek a BA, or at least do

not qo on for a four year deqree after.their- stud1es at the community college. TN,
Their purposes are clcy:1v tied to occupational goahs. They take advantage-of = L
Macomb's ‘courses- in the = lneer1nq techno1001es to upqraae the1r skills, income B
= AT Co. }g N 95 R
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PAruntext provided by enic [EERRY

" students with a 11beral arts background. It was particularly des1gned for the
1:transﬁer °tuuent seekwng to go on to a ‘ou.-year schoo]z//However, the program at

- gaps 1n,h1s educatJouu1 bachround, deve]op new s';

G- 3

. and position. or to maintain their status in an increasingly competitive and -

constantly changin§ jot-markec. Such students may enrall steadily for one or
two evening classes a week until they earn a desired certivirate or degree.
Others may take a Single Ludrse for z spec1f1c purpose. These student pur-
poses comprise one of iiacomb's most consciaus]y articulated purposes: to con-
* gbute to area manpower development. In a highly work and employment commu-
nity, this institutional function is of great serv1ce_t0>10ea1 res1de1ts.
' McCe provides for non-cccupational self-development, offer1nq a variety
of liberal arts or "general education” courses.. HcCC a1ao offer wide ranging
non-credit courses in their continuing educatisn program.” A 1ittle over haif .
of Macomb's students are enrolied in general educationﬂ/ ; o ;
The college seeks to orovide a wide variety oF,conmun1ty services, offering
counseling and job placement, a community resoungé center, and access to the Media
Learring Center and the Programmeu Learning Ce:ffter.‘~
The cotlege catalogue summarizes tne '4nst1tutiona} purposes:

~ == Providing educational exper1erqe/’ nd training necessary to prepare indi-
viduals for entet1ng semi- pro,e sional, trade, and tecnnical occ"pat1ons.

//;- Maintaining transferable gen Fal educatien, 1§ bera] arts, 0reprofess*ona1
- curriculums designed to st1uﬁ1dte understsnding of the soc1a1 sciertific,
ard cultural aspects of our derocrat1c sac1et/

--_Offer1ng vocaticnal, oer ona] and academicicaunseling and'adviseheﬂt¥~e\~ ..
for studernts-and potent 1 tudents s0 they ‘may make ”ea]1st1c choxces of
programs, courses, anﬁ/)ccupat1ona1 goals. ‘ -

[}

- Pr0\1d1nq commynity service programs designed.:to ass1st 1nd1v1duals and
groups in develcping to their greatest potent1a1 ' .

- ACTIVITIES , , . /

MCCC is a. comprehensive comnunity cd]]ege'with particularly diversified

,o.terlngs in e.gineerinc techno]ogins and apprent1cesh1p programs. Certificates

and associate of arts donrees are offered in allied hea1th bus1ness, pub”c ser-
v1ct,/apprent1ceshqgs and industrial tecnnolcgies Automot1ve technolog1es k1i- L
mate con roi, allied health are'heavily enrolled. Macomb was a po1neer in M1ch»-
gdhejﬁ~the creation of certificate programs. By studying a ser1es cf core courses,
studénts are’ quickly able to earn a certificaie which 1.d1cates competence ina
sbeeified.technical or serzzag irea. The diversity of sgcii certtfwcate prpgrams

creates a flexibility in prugramming which is highly suxted»tb“individualjneeds,'

~particulariy employment needs.. The general education curriculum seekS'tb provide .
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ests, or add to his‘persona1ity "

<" .- Apart from a conscwent1ous -desire to provide f)r ail student and res1denf
needs, the educational offerings and mission of the college does net differ
signigicantly from other romrnumty colleges. Mne adm1n1stra+or~

_ _The instructional- purposes are nothing unique for . -any commun1tj college
. © - which attempts to be comprehensive. The difficulty lies in trying to do
' ' '~ something for everybody. We.want to .fulfill the transfer needs of students
who feel they can neither afford or hack it a@ a four year school.

Clear1v general ‘education Dr0v1des a service to the occupat1ona1 programs. It
R - teaches people how to be citizens, how to be flexible. The 1nst1tut10n needs
I to prov1ge re—‘ra1n1ng services for students - We have severa1 student’s here
with, BA's coT

"The genera] educat10n students largely have no goal, nor can they say why
they're here. Or f ‘they have a goal, it requires them to go\at least

four years. The 0ccupat10na1 student has convinced himself he has a goal.
He's already in tre .cluster of jobs and career areas. He has specific finan-

cial purposes for be1ng here. o \\\\‘

Macomb offers in addition to its academic and 0ccupat1ona1 programs a wide
'.range of_serv1ces for students, graduates and residents at large. It is these
services that carry-Macomb's miss?on beybnd expected curricular activities and into
| 2reas of student support and commun1tj service. They give greater mean1nq to the
term ' conpreheﬂs1ve commurtity co]]ege,“ and c011ect1ve]y compr1se a model of a com--
/ mun1ty college conscientiously seeking to serve 1LS clientele. Following are br1ef‘
descriptions of *hese services and activities. : S
, Counseling Act1v1t1e3
v MCCC employs 35 full time counselors to. he]p students with academ1c planning, -
financial a1d persona] deve]ooment, career plann1ng and jeb p]arement Care was
S taker..in.designing. the new counse]1ng center at South Campus . to make it.a comfortab]e

’—’——*pTa'e for students to be. Though there is sdme studdnt dissatisfaction expre°sed

over a lack of clarity from the1r counselors regard1nq transferab111ty of c¢redit,
there seems to be general student sat1sfact10? with the counsellng services.

/

-One student said:

Counseling is se* up ror a 1arger goal, a\Fareer Even with generaTl education
degree, ‘there was a sense of purpose. " Students: here ask what you arz-
going into, not what courses you are taking. < The counselors kept asking where
you were going. The experience among tude ts with counse1ors varies. The
counse]or narrows whar's workable for y*w .

The counse11ng offlce, house a p]acement serv1ce Counse]ors worP in coopera-
: t10n with student prob]ems oF career and job choice. The serv1ce sponsors '

on-campue—recru1t1ng“bf*pmp%djers—and-prov1des—referra:s—v~1t»45vava11ab1e—to
Cfum t1me and part time - tudents, graduates and persons from the. commun1ty The
Soutn Campus has .operated = full time -placement service for nine years. The Center.

o l Fampus beqan the service in 1974

Elﬁl(;’ L E FE _ : o 97
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S . SEMLCC
MCCC part1c1pates \n a nine-campus consortium to operate a computer-based job
g bank and manpower prOJ ction service for students and emp10/ers Called SEMLCC
, for the Southeastern Michigan League of Community ‘Colleges, the following colleges
’ {part1c1pate. Henry Ford, HTghTand Park, Macomb County, Monroe County, Mott, St. Clair

- County, Schoolcraft College, Washetenaw and- Wayne County. SEMLCC is a collective,

: reg1ona1 effort to 1mpvJve commun1ty placement services on a number of fronts. Or-
ganized 1n response to a w1despread 1nterest in qraduaue followup and manpower re-
porting, ‘the system was pTanned three years ago and becam= operational with the com-
pafer in November, 1975. It'ié jointTy $inaneed by the participating colleges.and
the State VOPationaT Education Department. . .

The system maintains tnree files on occupat1on/curr1fuTum, students and em-
pToyers The curriculum file reTates employment opportun1t1es for the compre-

ensive range of course offer1nqs among the nine coTTege§, The student enters bas1c_;_
data on courses ctompieted, grades, major and <areer or job interest. The empioyer

file lists 750 employers, specifying the number “of SEMLCC graduates they have bTaced

in what-jobs and what courses and degrees tney had. A job- file, listing where

specific job open1nqs can be found, is currentTy being deve]oped The state is in-
terested in us1ng SEMLCC as a prototype 1nformat1oq\§ystem. It has asked the consor-

tium to select a coTTege'outside of the southeastern area to train their personnel

A

v

to use it. _ _
Operation of "”'ILT is quite simple. A studeht sits at a videoscreen'c0hputer
terminal and, by foTTOW|nq simple directions, ran call up any comb1nat1on of JOb/
- .student/employer/curricular 1nformau1on The student can also arrange to have a
“hard copy print out.  SEMLCCis a soph1st1cated pTacement and manpower projection
service. It serves the.following functions:, »
- identify aTumnf and describe their‘aEtigity after graduation.

-- identify curricula that do/do not enhance a community college graduate's
chance of securing at 1 Teast entry TeveT related empToyment

-- provide additional employment information relative to the number, kind and
level of jobs students enter; monthly earnings;.as well as geographic loca-
 tion and type of employers who hire both one and two year commun1Ly coTleqe
students. ' / A

-- identify tha nunber and type oF students who continue the1r educat1on at -
- four year ins t1tut10ns oo / )

'~ -- provide all Qourheastern Michisan League Placement Offices -a yard stick
——— with which to measure their present performance with other placement ser-
r ' | v1res, as well as establish lTocal and regional norms that will 'be usefuT
Cot b \ 1n evaTua+1nd future graduate pTacemenf follow-up results.

SEMLCC is an’ exnmplary local 1nfoumat1on service. Despité its rather advanced

o 98
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‘development, the corsortium has prepared a regaona] o]acement proposal which .
would further broaden the scope of information and services provided. "The pro-

. posed activities include pun11sh1ng.a fall and spring manpover report. This

~ has been requested by'Southeastern Michigan employers. The Southeastern M]Ch}gan

" League of Emp]oyers proposes to pub]1sh annua11y an “enp1oyment prOJect1on" which
viould serve to:

~identify occupational fxe]ds where greatest number of emp]oyment open1ngs
will occur. iy —

~identify occupational fTields where least number of emp]oyment 0pen1ngs w111 occur.

~identify new occupat10na1 fields that may require adjustment of present curri-
cuia offerings or may warrant deve]opment of ent.re]y new one or two vear oc-
-cupational programs. ; . )

~1den11fy and prioritize those employment factors cons1dered .most 1mportant in
the employer’ S/dec1s1on to hire a job applicant.’

Also proposed is the publication of an annual “job market report” Tisting cur-
~_rent and specific local employment information including 1istings, applications,
placements and comparisons and aralysis of employment activity. An annual graduate

follow-up report is a]so proposed. _ .

Macomb is several steps ahead of 1ts owin 1nformat1on consortium. MCCC has\
published for the last sesveral years fo]]ow up data on its students There has

"~ been a good response rats to these surveys, ranging up to 88 percent. Macomb's

'graduate follow" up-repert i3 an elaboration on the required reporting of the Michi-
gan State Department of Vocational Eddcat1on It 1nc1udes employment data by sex,

. ethn1c1ty, sajary and ~curricuium, as we]] as’ emp]oyment status 1nformat1on It
1‘d1cates "who emp]oyed who,” and shows the number of students transferring to
‘meighboring four year schools., ' B

The placement .service also d1str1butes a bi-monthly publication, The’ Pathflnder

which, in newsletter format. gives specific and up—to—date career 1nformat1on Each
Pssue focuses‘on a single career or job area such as c11mate contro], a111ed health,
/1ega1 career, electronics, %bch1tectura1 design, computers and construct1on Infor-
jmation is related spetlflcaT!y to opportunities 1n the southeastern Michigan area.
Other Supportive Services

~ Other counseling services are provided at MCCC. The Special Needs.PrOQrams-
Career Deve]opment'islfunded, oddly enough, through the state's Department of Vo- .
cational Education It is therefore housed under the dean for occupationa] edu-

"cat10n, apart from other counseling services. Th1s has created some administrative .

_-|_tans fon. andeprofessiona1 comnpt1t1veness between departments. The programs are R i

deS1gned to support the student who "cannot be- expected to succeed in school because

of a phys1ca] or emot1ona1 h ndlcap or h1story of academ1c, social or economic d1s—
: :

\) ‘\'1 , S o
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tages." The oroqram_provides counseling, diagnostic testing. and skills

‘building and orientation services for students. The director talks about the

am:

(s

Research in the past has shown that . students who are ‘under-athievers".come
to community college like Macomb-to develop skills. It's necessary to develop

clear career ideas.

Career clarification will open students up to their skills,

to resources and to available jobs. The end product of the community co]]eqe
degree is not necessarily the paper, but saleab]e skills. :

At Center Campus w= use a paraprofessional staff of 30 student tutors. South
Campus doesn't use student tutors as much. It's a possible source of conflict,
because they may take jobs away from the counselors, who need an MA degree.

Peer counseling is

a bad word around, but for student services to survive, it's

necessary to use nsaraprofessionals-more extensively. )
‘There -is student testimony to ‘the support that the Special Needs-Career Devel-

t program gives:

Y

I need somebody t2 practically hoid my hand. Here they give you the encourage~’
-ment. I have a goad relation with my counselor. If it wasn't for career de-

-velopment, 1 wouldn't be geing to school, I couldn't take it. They look at-

——

your culture, test you, orient you to the school, talk about courses. It's

time for me to start thinking about the future. It's more,important_for me

-to be in co’lege than to be viorking at a short term job.

Macomb a]so provides a Communltf Resource Center. The Center ho]dsvwork-

'shops on personal qrow*h, career development. It also houses the Women's Resource

‘Center, offering iprograms of specific interest to women. Many of the offerings

at the !

dents

Women's Resoqurce Center re]ate to occupat1ona1 needs of women in the area.

There are two library-based services-at Macomb open to all. community resi-

They are the Prnqrammed Learning Center and the Media Learn1nq Center. To-

gether thEJ coup]e mult

“and 1

carn1ng FESOUY’PS

i-media 11brarv resources with tutoring, diagnostic services
Peop]e come. in uant1nq to know how fast they read, or if

they have-a reading diswtilwty They may not feel inclined to’ actually enroll in a .

course; . they may simply desire a recoqgnition of the1r sk111 in a non-graded and non-

threa

tening .atmosphere.

The two centers also provide the same diagnostic and tutorial s

! services and learning resources for Macomb students.

MCCC also seeks

cv'izen participation in developing institutional goals. It

is not clear to what ex' .ent these efforts are superficial or lead to,substant1ve

changes as a result of citizen review. A Citizens Committee on Edudational and

Financial Needs-and Resuources vas formed in 1976 as a'resu1tjof an MCCC Board of -

Trust

ees. resolution. 75 peovle participated in the report,-which made 36 recommendé- .

.tions for'co11ege action. They did. not: recommend d1scont1nuance of any program at

(T". e

Macomb, and they quqoocfed eypans1on of a number- of programs. They also endorsed

an increased - m111aqe tax to pay for Macomb's expans1on of fac111t1es and offer1ngs

The C

ommittee rat1f od.

ds its first two recommendat1ons, two fundamental princi-

p]Fs of MCCC. -They urqed that-the %ogpgl,be kept as a two year college, dnd'they’
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reaffirmed. the county's conmitment to an open admissions policy for the college.

Macomb has also conducted a survey of county res1dents to determ1ne community
att1tudes toward the schocl. Accord1ng to the president, 650 peop]e were inter-
V1ewed finding 80 percen with a “favorable" attitude toward the college. |

Other Educational Programs

Hacomb operates a sma:] cooperative education program, though they hope " to
‘expand it. Their largest number of p]acements in one term has been 252. Tney are .
particularly interested in understanding how to integrate a cooperative experience
meanjngfu11y with a. general education student's preparatiOn: The coop prooram has

_existed at Macomb for nine years. In order to be o1aced, a student must be a sopho-
‘more and maintain a C average. -The coap roord1nator '

we have to be careful who we send out. Coming from a gu1dance background,

. 1 would hope that the coop experience would be helpful for marg1na1 students.
We need to attract employers. Coop students are hired or gain entry to new
fields when placements are needed. We're also attempting to get placements
in general education. but that seems to have unpleasant connotations for many
employers.’ : )

.There appears to be an administration comm1tment to expand the program,
and the co]]ege has received support from the US Office o. Educaticn to do S0. As
1t is now, pliacements are.largely limited to enqtneeerg and technclogy students
~Macomb offers a cont1nu1ng education _program’ ta area res1dents, listing a wide
,var1ety of. non- cred1t courses 1arge1y lntended for persona] engoyment The program
began ten years ago, and althouqh most courses are short term and related to self-
-enrichment topics, many ocoupat1ona1 courses are offered as well. 1800 students
‘use the program annua]ly - Courses in te1tv1s1on repair 121p.a shop retailer 1earn
how to enter the service bus1ness as well. Management courses are offered to he]p
mid-level managers or forermen better understand their roles and their relations
with the1r empioyers. The “students” are marked by a Tow 1eve1 of patience. "If
they don't like a courfe, they Simply Teave it, or tell the 1nstructor, there's
'Anoth1ng holding them there." People in the continuing educat1on program like to
ta]k about providing "hands-on" expertenbes for students. Classes are .held in
communi ty settings, rather than at :ne coT]eqe Of ferings are determ1ned/by’§tudent
oommunity;and busjness}démand Often a course will be offered in the continuing
education program as a prototype for a credlt offering within the regular, cred1t—
bear1ng courses- of Mac<mb _ A - '
_ .Hacomb part1c1pates in an apprent1ce proqram operated by the Nat1ona1 Associa- -
f1on of Enq1neer1ng Compa . The assocwat1on represents 43 tool and die manu-"
facturers in a tr1 -county avea "around Detroit. The: college prOV1des access to its
'1eng1neer1ng courses for the program_s apprentices. The program is qa11ed the
Cooperative Association Design Engineering Companies' Apprent1cesh1p Program

1 G ]- ' i , e




"~ Currently 66 apprentices are enrolled in the five year program. They work
-a-fu11.day.and attend c?asses at night. The prougram culminates in an AA degree
and a secure job for the graduates. The program has enro11ed 200 apprentices
1n the pas* during a s1ng1e year, but it is feeling the impact of recent eco- _-_
nomic cutbacks in Dntr01t The coordinator of the CADECAP program: )

~———--—~Those-who want'the apprenticeship‘fee1lthat”they-Want“towwork“immediatetyt“fw~~4““"

“ost come from the high working class. In-effect, we offer a five year-
technical .college program. They 'earn a 1iving, get paid, get a degree,
and their schooling is paid for by the employer. And they have a job-when
they get.out. They get an education where chances are they wouldn't other-
wise. S . ,

Our_students. test’h—tween‘SS”percent and 80 percent. It's a working people's
. environment. They know vhat an apprenticeship is. The A students say it's
too slow for them. .

Without fail, emnlcyers give good reports on our graduates. They are well .
placed. . One of our students is out teaching in high school and seek1ng
to p]ace his students with the associa* 1on

"~ QUTCOMES

Like other aspetts of MCCC--its origins.and purposes--its outcomes for
students are best cepicted as a reflection of the community. For if there is
a triumph at Macomb, this grand success is nothfng more.than the simp1e but
\_—Eggsistent effort to serve a community as a CQmprehensive institution. MCCC
has arcomp1ished this. There is a pecceptible sense of. ownership here.
Althouyh there is a f]urry of words at Macomb' about such concepts as career
educat1on" and “coop educat1on"--tne peop]e of Macomb County seem to truly own
this college. They enroi] here, qn droves They drop 1n and drop out at thair.
own convenience, for their own pu'poses They may take an AA degree, then a BA,
then a Masters. Tkis hanpens. . Or they may take a certificate, or just a hand- -
ful of courses. Or they may learn how to make stained gTass windows .in the con-
tinuing education school; for no credif. Or, .they may hesitantly appear at
" the Programmed Learning Center to have their readinu level checked; validated.
' approved by a collese. The word college rings be11s for many of them. And,
they have voted to tax themselves to support this institution.
“Indeed there-are Jaudable accomp41shments " The SEMLCC information system -
-may be among the most soph1st1cated student follow- up, -job referral, empioyer
serV1ce and Tocal manpover prOJectlon </stem in the country And its creators
are seek1ng to make it even better. Hacomb d1d a f1ne ‘job in r‘reparmg better
.more.understandabie'infnrmation about student- costs and’ student financial a1d
as. part 0; its part1c1pa*1on in the B .ter Informat1on Task Force of the Fund
- for -the Improvement of lostsecondary Educat1on ‘
10‘?

, .

’
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" Macomb CounLy res:v“nts ev1dent1y enjoy 11v1nq where they do.  Even
Youna graduates are reluctant to take job D1acewents beyond reasonable conmut1nq
‘distance from their homes. The vast majority of students choose to attend
MCCC because it is the local college.  They cnoose not te go away to school.
; MCCC recognizes this, dnas not foist" other agendas on its clientele, provides

That is an ach1evpment
There are no razzle-dazzle curricular end-runs at Macomb. There is.an

awareness of such possibilities as “career education,"” but this is seen more

as a new way to Jook at what Macomb is already do1na Institution- w1de “career
education" at Macomb is defined as the provision of a wide array of occupational
cfferings in a flexible. ranner suited to diverse commun1Ly needs, integrated
With counseling services and supportive programs. As such, it provides a so]1d
'mode] of what a large, comprehensive commun1ty col]eqe can be.

INTERVIEWEES

. HUGH REID, dean, occunational education
3 JIM VARTY, director, special needs

DUNCAN . MILLER, special .needs : '

AUSTIN HARTSHORN, dean, cccupational education

FRANK ANTHONIS, dean, continuing education

CONNIE KRASOJSKI, placement officer

SERENC GAIL FORSGREN, student

PETE QUICK, counseling - '

DOROTHY SAVAGE, director, cooperative educat1on

JUANITA GANPYLAC SEMLCC coordinator .

TERT ROBINSON, former student

BENJAMIN SHUMAKER, associate dean, counseling
- CARL WAGNER

MIKE NIX, student :

DEZO SILAGYI, vice Dre,1dcnt, student and academic services
.ROBERT ROELOFS, presigent S

LYLE ROBERTSON, vice president for instruction

BILL STOEHR, National 8ssociation of .Engineering Comnanies
ADAM MICK, p]acement offw(nr .

et
<
(]
V4

~

th@me1th a_truly wide array of educational- and-supportive services and resources.
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CONTACT: Dr. Steve Forrer _
o ‘ Northern Virginia Community Col]ege
™ 7 ' Extended Learning Institute
' , 8333 Little River Turnpike
oL _ '  Annandale, Va. 22003
- (703} 323-3371

CAREER EDUCATION FOR NON-TRADITIONAL STUDENTS (CENTS)

Northern Virginia Community-C011ege‘
- . / ‘ . )

We start with a basic assumption about the. uniqueriess. of the adult
Jearner. The social, economic and career objectives of such learners
are different from the more traditional college student. Our materials
are designed to provide time-shace ‘frae instruction for adults. The

. best way to reach adults is not through the classroom. People need '
to get insights into their probiems quickly, in condensed fashion.
This-is what we d°s1gned our guidance materials to do.

'«

ORIGINS
Northern V1rgln1a Commun1ty College is part of the State Commun1ty
Co]]ege Svstem,_serv1nq the Washington metropolitan area of Virginia.
NVCC has f1ve campuses with a total enrollment of 22 000 students The
Extended Learn1ng Inst1tute (ELI) established in June 1974 was env1s1oned
. as the mechanism by which-the college could meet the needs of the growing
and chang1ng commun,tv served by NVCC. ELI was charged with the respons1b1]1ty
of providing educational opportun1t1es to students who cannot or do not )
want "tc come to ¢pp canpus. It ofFers credit courses, deV°‘opmenta1 serv1ces
gu1dance and counseling serv1ces, non- -credit courses, skill. development
* materials and a c?oar»nghouse on available educat1ona1 opportun1t1es
o Since its.establishment, ELI has served 5,127 students. )
The effort td‘deve1op'the CENTS Prbjectvwas lead by Dr. Steve Forrer{- g
with the support of the College President, Dr. Richard Ernst. Dr. Forrer.- };"
who has ‘a backgrouni in counse11ng, fe1t that the Extended lL.earning Inst1tute
“lacked a means of addressing the career development needs of non—trad1t1ona1 f
students, such as housewi fes return1nq to work, people w1sh1ng "to change

careers, .and worl1ng adults. What these students needed most was mater1a1s .

which could assist ‘then in assessing the1f resent situation and” the1r career

~ goals wwthout the nPce:s1ty of coming’ to the campus or- seeing a guﬂdance

. . ‘ )
o - counse1or ‘ o 104
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PURPOSES :
An underlying ascunpe1on of the CENTS Project iz that the best way

to reach adults is nof through the classroom. With th1s assumption in mind,
_ the prOJect staff set-out to design print-based materials that could be used
’ by_d1fferent audiences in a variety of settings. The materials were to be

self instructional, se!f paced, fTexibTe, open ended, independent as units,

and comprehensive 1s a whoTe. The materials could be used in the classroom,

the- counseling center, the library, as well as the home. They are designed

to help the student assess their skills, clarify their career goa]s, and

define the steps tovard goal attainment.. These career education- materials

are useab]e "by and for"_u diverse audience of consumers, with or without

a counselor. C '

ACTIVITIES \
Proiect staff ‘conducted a telephone 1nterv1ew survey of TOO commun1ty

residents who had prev1ous]y been identified as seek1ng a career or JOb
change. In summary, this survey indicated adults had problems and concerns
in the following basic skills areas: I J/ S
~Knbwing about the world of work o | . |
-Career decision making . B
-Understanding the linkage between work and education
-Ability to take action on career re]ated decisions
-Approval of self- (ab111t1es, skx]]s, values, etc.)
' ‘ (Final Report 1975- 76)
The CENTS Pr01ect deveTopOd a comprehens1ve six un1t sequence of
- materials to address these problems and concerns
"1. An Introduction
The first unit is an introduction to thelapproach and content of the
.seriOS'of workbooks.;, ' ~ ' ' |

\\

- 2. Decisions )
‘The second unwr iz ajmed at learning and pract1c1nq decision mak1ng
skiils. There is alsc an emphasis on prob]ems or ehstacles in decision
making uniqaezto adults such as age.discriminatipn, role and sex stereotyping.
3. Self | . o
This unit is directed at "know1nq thy se]f" and 1dent1fy1ng vaTues, . }.;

”‘f“‘“‘“goaTST‘THTEYEStS—Bﬂf s¥ills—The~ xnow]edge”gaTned‘by‘eEEﬁ*1nd1v1d‘éT forms

a foundat1on for future decision mak1ng

IU_).
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4. Work , » N
This unit serves as a guide for integrating work and Tifestyle. It
also provideszbasic skills and information necessary to interact wiis the
.world of work. :
5. Preparaticn , , .
The fwfth unit familiarizes: the student with education and tra1n1ng
options necessary to implement a career decision. It provides information
on which skills are necessary for different careers and how to go about »
developing them. '
6. Change~v*' ' \.. . '
The Tast unit-is aimed at 1mp1ement1ng the career.goals -once they are
1dent1f1ed It prov1des the basic skills necessary for the. job search,
___.- - such as resume writing, interview techniques, and how to deal with problems

or obstacies. : ' . -

The books are designed to bn 1nteract1ve with the student rather than
- a Tectur1ng text. Throughout thé series, an effort has been made ‘to include
“graphic representation of concepts., As much attention was given to the design
.and methods -as to, the content of| the units. - '

The'naterTaTs are intended-for use in -the classroom, the counseling center,
the 11brary, the home; wherever you find peopTe seeking to change their '
relation-to the world of work. The mater1aTs may be used by return1ng students,
during freshman orientation cTasses, by women's organizations, social serv1ce
agencies, and correctional institutions. The Project staff is working on
getting the units published and made ava11ab1e at book stores and more visible
outTets, such as the Incal drug store

~ OUTCOMES
Since the dewvelopment of the units was compTeted in June, 1976, they

‘have not~yet been u1dqsy tested. The staff hoped to have the® un1t books
for use in -courses this fall, but there were printing deTays They vere
forced to begin the fall courses wwth only xerox_copies of the units instead
of the pr1nted w01kbonls The response to the approach and content of the

, mater1a1¢from the students:was 1n1t1alTy positive, but the project staff

—~ feels that the printed units will be more engaging and useable’for the sLudents

lhe"&‘t3c1pa1od outcome of the project is a comprehens1ve’seTf'assessnent
tool that ' g?n .be used ’n any sett1ng The mater1a1s w111 be evaluated by the

Q ' '

. s . ‘o
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- ) ’ . . ~ CONTACT: Sister Mary Austin
’ ' - - i Doherty ' _
Alverno College
3401 S. 39th Street
' Milwaukee, Wisconsin 53215
‘/' . . (418) 671-5460 - -

-  ALVERNQ_£OLLEGE

____MilwaUkee. Wisconisn

We have des10ned a curriculum in which the development of competence is cen-

tral. It is our conviction that 3 liberal education can be designed which

assists students to develop gener1c ab111t.es which are essenttal for a W1de'
" variety of careers. )

This is an especially press1ng need for women of Alverno. 0ur students are
usually the first women in their families to aspire to a career. Narrow
skills will lead to narrow opportunities which will not fulfill the post-.
baccalaureate needs of students - personal, professional. civic.. We seek
to develop the notion of|a career in our students as not 1ust a job, but

as the pursuit of resoon<1b]e c1t1zensh1p L

We speak of an ouffOﬂe orrented educat1on within a liberal learning frame-

wWork.
-Sister Austin Doherty,
Dean for Curriculum
Develdpment
o - ; }
. ORIGINS

It has been three full years‘since Alverno Co11ege'began working with a.cur-
iculum centered on student competence as 1ts outcome. It has been six years since
. the President of A]ver»o cha11enged the academ1c facu]ty with the following quest- :
jons: ‘ .
| What kinds o‘ quastions are be1ng asked by profess1ona1s in your fle1d that
relete to' the vatidity of your d1sc1p11ne in a tota] co11eqo prooram? el

"How are you dealing w1th se new problems in your genera1 educat1on eourses
an¢ in the work tor a mgjor in your field?

What are you teaching that is so important,that students cannot afford to
pass up courses in your department? ’ )

Beginning with these kinds of questions, Alverno College has come to a focus
on student competence as described in the\open1ng quotat1on, through a process
" which s descr1bed by the College as: ' | ’

Lt

- o -neither 1mposed nor imported, nor eveg\.ntroduced as a concept from. outside

ﬁ———fo—7~——~-»the—C011ege —Instead, -it-developed as'\a series-of-tentative responses and

gradua]]y adoptnd so]ut1ons to 1nd1genous prob1ems
[N
-

10 \
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After receiving the President’s qUest1ons in 1970 as part of a “crucial in-_ -
‘quiry” about ‘the future of Alverno Co]*égefﬂihe faculty in-the academic dlsc1p11nes -
and profess1ona1 programs met regu1ar1y to hear each department's justification of '
its contr1but1en to unde-4raduate education. . A recent publication by Alverno fac-- ~—-—=
>u1ty describes what happened in the perﬁod frem_qgln to 1973: '

Out of these sessions ctame the question: 'What,are the cutcomes for the stu-
dent, rather than the input by the faculty?" - which., in turn, became the
focus for our year-end Faculty Institute. In a rigorous wzek of thought and
discussion ... we managed to def1ne four broad outcomes or "goals" of the-od-
ucation we. of fered. , , - «

During the subsequent year the curriculum committee was charaed with'b}eaking
out the%e four general outcomes' into a more detailed system. RN

By the third year, an expanded list of ‘competences" had been developed and
was g1ven to an academic task force for shaping into actu°1 curriculum.

what were Alverno Col]ege S background and prob1ems whlch brought about th1s
or1entat1on7' S : : : - : f

Atverno Co}lege was ,nunded in 1936 by a rel)g1ous grder, the School S1sters_
of St. Francis, to train women in three areas: edcht10n, nursing and music. The
entire faculty was ccmnposaed of sisters of the order Alverno serves the local
Miiwaukee commun1ty, with 55 percent of its students coming from Milwaukee's Sduth
Side. E1ghtv percent of the students come from N1scons1n Over 90 percent of the
College's students are white, mainly of European descent and matching the city's
ethnic neighberhood compos1t1on ' ' ; N

‘Over the years, more and more lay facu]ty were hired, and in 1968 a dec1§aon
vas uade that the College would no Tonger train sisters, but would become a liberal
arts college for women. This decision was described by an administrator:

~The neJ 1ay board a:ked the quest1on, "Shou.d the college exist?". There was s
great quest1on1ng on the part of th: faculty. tak1ng new look at liberal arts '
education.'” The faculty was too naive to think in terms\of fundraising. Up
to then the Order supported the College. The\faculty was concerned about Sur-__
vival, but didn't relate our student-outcome or1entat1on to a2 fund raising

ior1entat1on ; ) .

Today, ‘the College’'s faculty is represented by a'third in the nursing divis-
1on, & .third from the Order, and another third in Tiberal arts, equally divided
between male and female. A1though§£he nature of the College - its facu]ty. stu- |
dents arcgrams, and facilities - changed great]y in the trans1t10n -to a 11bera1 .

' arts co.]cge ‘Alverno has retained a marked .nf]uence from its her1tage. “The re-
cent’ faculty pub11cat1on about the change in curricul de§cribes this heritage:

e

S
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:?,;¢~ﬂ-7 o C]ear]y traceable to Alverno's ear]y her1tage was our 1nterest in the incom-

. K ing student's orientation to college. learning. Many of us were accustomed
‘to think ahout the Tife of the educated person in such terms as "calling"and
"mission." We tried, .in orientation, to alert incoming. students to this-life -
its values, its rewards and 1ts str1ct demands , / -

P : We were se1dom sat1sf1ed w1th our. or1entatlon programs. But Judg1ng from our -
.. "-graduates’ reputat1ons as teachers, nursés,  and community leaders, Alverno
. seems to have 1mparted a compe111ng awvareness of the, ob11gat1ons h1gher edu-'
cat1on imposes. - - v

F1na11y be*ng a college for women gave us a special’ focus. Educa11ng women
Afor pro' ssional careers, we had inevitably encountefd their lack of pre-
paration to assume or reyen asp1re to socially respons1b1e roles.. We had al-
K ready committed ourseiVes, in our. 1972 decision to renizin a women ' s college, . .
. to continue respond1ng to this need as.a centra] part of our educat1ona1 mis- \%
si On : . . B a . i
g Ly , I o

b ,.,.puhngbses T D . w— e

- At the t1me when A]verno S Pres1dent cha11enged the facu1ty to Just1fy thei%
75ourr1cu1um, the Co]1ege 1tse1f faced ‘a. difficult f1nanc1a1 s1tuat1on By quest10n-~

,,§1nq ' the curr1sejum and the. contr1but10n of A1verno to a: sma11 metropo11tan com=-
‘f%fmun1ty, the: C011eqe shaxpened its-awareness of 1ts purposes )

. We made consc1ous our role 1n educat1ng women Na&1ona11y, everyone 1s say~4
-« ..ing'women's colleges are gowng out of existence: .Does Milwaukee neéd three® ;
" ¢olleges?  How dq we compete with Marquette,and’ the Un1vers1ty of wwscons1n :

- at Mw]waukee7 ‘These were prob]ems for.some peopTe . Butitds npot- ask1ng the

pr1or question. of: “what 1s it’ you ‘want to do7 .ﬂIﬁ you know what you want
. : \\.‘ . .

you 11 f1nd a backer.-
.v ,A1though the Pres1dent oonv1nc1ng1y den1es tha\ the\dec1s1on to rema1n ‘a’

]

’{stab111ty _
Dur1ng this

’ iod of extens1ve quest1on1nq, the - Fo11ege def1ned four goaﬂs -
,for the educat1onal 'per1ence at A]verno These-vere: (1) 1nvo1vement (2) con- - ik
dmun1cat1ons, (3Y Vd1u1nq and dec1s1on maP1ng, and (4) problem- so1v1ng These four

v:‘broaa goals were" leflnfd 1nto"more_spPCTfTC'abT11t1es——or~compet9ncess to be —-eX

1:%’pected of students Whe facu]ty pub1\cat1on desc?1bes the process for ref1n1ng .

oW

-_the goal of « "1nvo1vement no ?"Qu‘

As’ the curr1culum comm1ttee worked w1th those\\ a1s, it became c1ear that n-:
volvement" - unlike commun1cat1ons,”"va1u1n ~and\\prob1em solving" - was

' :more a- qua11ty than a specific skill." Yet it u den1abT7\ex ressed one of~our ,
- most’ strong]) he]d a|ms as a fac“ltyn — ;/F L p\\““\\\\\\\ ; H

- 109




RN WOrk1nq th1s through was one of many experiences that contr1buted to our,dis= - __
w covery. of the nEETon»Qf competence as a characteristic of .the individual- per-
son,. rather’than an enumerat1on of tasks. A- competent ‘student demonstrates ‘
~certain ab1d1t1es, she is a]so committed to using them. - Not only can she an- S
a]yLe or commun1cate effect1ve1y, she hab1tua11y does so. ‘
/ ‘
Dur1ng the curr1cu1um-deve1opment process,-facu]ty;ma1nta1ned their initial .

commitmeat to the liberal arts'context of the competence-based-curriculum:

‘Equally ‘important in our understanding of competence is context. When we IR s
realized that we had been focusing too much on content and taking for granted C
those qualitiés we most'wanted to foster, we became especially wary of trad-
ing that error for its oppos1te - trying to teach competence without content.

We. had begun this 1nqu1ry, after all, as profess1ona1s dedicated to the mear
1ng and value of liberal education. The kinds of competence we are now © .-
ing to foster do pot deve]op in the abstract; they are. deve]oped only as .n
' .individua®.studerit works in the.full context of academic and profess1on di-

c1p11nes Thi remains one of our gu1d1ng pr1nc1p1es : bl

vhpe b .A1verno has/ta11ed its approach_“11bera1 1e rn1ng in a management context'"
A brochure enumgrates the purposes of th€ curr1cu1um for students

-to be- capab1e of manag1ng change successfully in the1r own - 11ves

-to become integrated, functioning humanists.

-t0~acbu1re~a-transd4sc1pl1narynv1ewgo£_a.comp1ex_and_rap1djy_chano3no wor1d

-to choope, p]au and des1gn their own proFess1ona1 direction and career or1ent-

“ation. . ¢

-to' do competent1y what they have learned.

-to act.as effective ‘change agents in providing leadership in business, pro-
fess1ons, schocl, community. or any other type of organ1zat1on that seeks
change in any of its structures or mission. . - S

’” 4 .t
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_ In 1973, three years after the 1n1t1a1 1nqu1ry, Alverno began its use of an ‘
. outcome or1ented 11bera1 arts curriculum,~based on ‘edght competences, each “divid-
[ ed into six sequential Tevels of development. The eight competences are: .

1. Effecthe commun1cat1ons ab111ty , o

2. Analytical capability. : '
3. Problem solvifg capnabidity.
4. Fa cﬂ11ty in form1ng value judgments w1th1n the dec1s1on mak1ng process
5. Effect1ye/soc|al interaction.
6 Undex tandnng*of—TndTVTduaﬂ/enVTronmentaT"retatTonSnups Nu—
. " 7. Understanding the contemporary woirld. »
“,// 8. Educated respons1 /eness to the arts and . human1t1es

$.; ‘ %‘ '//Thro extens1ve, on-going facu]ty and curr1cu1um deve]opment act1v1t1es

// " .over the past Six years, Alverno has succeeded in 1ntegrat1ng the teaching of each
'd1sc1p11ne with the e1ght competences and the1r six Yevels of- ach1evement Each o
~'Facu1ty member 1s free to oe]ect those competences and 1eve1s wh1ch f1t most c1ose—,




‘|y with his or her stvengths and subject matter. However, every course at Alverno -
is taught explicitly to train students 1n the competences ‘as well as in the sub—
ject matter.

Every teacher he\e "has’ transformed his or her course to foster deve1opment
of basic competerces The psychology teacher focuses.on analysis of human
behavior, - thr0uo|&use of films, simulation, case studies. They must focus:

i
1

on making applications of their course cantent rather than having the students .
comnit the information 90 memory In many ways, it sounds ]1ke what a qood
teacher has a]waj" done\ ,

The-conéentration on competences'and student deve10pment pervades the‘CO]1ege7
in other ways as well. Alverno has changed to a divisional organ1zat1on, wh1ch '
includes both d1sc1p11ne d1v1s1ons, such as natural sciences, and competen:e div-
'1s1ons, such as ana1ys1s Additi na]]y, the. method of keep1nﬂ i ©ore o octs
the»depth of the changes. MNo course credils or grades are listuu. iather, the e

fathievementvpf”the required competences and levels are recorded Students se]ect

K : "areas'of COnCentration” for specia1ized study. These concentrat1ons resemb‘e tra-

d1t1ona1 maJors, 1nterd1sc1p11nary work, and b]ends of’ off campus exper1ences /;////%f

~

S —._dents, for farultv for assessors, as wel1 as for persons outs1de the 1nst1tut1on

"Thewr def1n1t1on ¥s with enouqh spec1f1c1ty for the 1nd1V1dua1 to a110w for "demon- :
stra+10n, assessment and credent1a11zat1on of se1f d1rected 1earn1ng and atta1nment w
The :definitions are cont11ned ina document wh1ch de11neates precwse]y what'
each level for each competencn is and how it is to be; demonstrated For examo]c
A ompetence 4 is: ”Dpvelop a facility For makwng va1ue Judgments e*d 1ndependent 4
" decisions.' LS!Sl A of that competence ds: o . - :
Make va1ue judgments for which you (a) ). identify viabfe alwe-natives andl(b)
~ forecast and weigh consequences : o

Make a ser1cs of value Judgments from each of the two *0310w1ng start1ng
points: 3 AT

g . . a) An area relatéd to-decisions that are 1mportant to -your: persona1 11te
B - : /(e. g., decision$ regarding Tifée style, career, beliefs, etc.)

N b) An area related to decisicns being made in the world today that affect
s IR ﬂ/ public life (e.qg., decisiéns that are economic, judicial, 1eg1s1at|/e, -
e ./ . business, religious, civic, cultural, etc ) IR -

]

- /"" ) N ’
NV \1ar1fy your srocess of making the above va1ue\3Jd men*f.,

? T ./ by ana1y71nn assumptions 1npl1c1t both in your own jucd. -nts-and in al-
JAEEEE ternat1ve ones, and’ - 2 :

Ao by ana1yz1ng and evaluating the poss1b1e consequences imo]fcit in yourcoun
// Judgments and in a1ternat1ve ones SR
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Areas of concentral1on as des1gned by se]ectJng content from trad1t1ona1 aca- -

demic d1sc1p11nes They may be organ1zed around .a concept such as “the env1ron— o
ment," or commun1catJons,“,and be 1ntegrated with an off- ~campus 1earn1ng s1tua—
'tion-” The area chosen’ for concentrat1on will prov1de the 1ntegrat1on (a key word
at A]verno) of content and skill needed to achieve the advanced- levels of competence
v A brochure descr1bes how a student' s development m1ght occur:

For examp]e, a student determ1ned to become a communications expert m1ght
- conceivably produce a one’or two-year. Tong ‘design for Tearning which combings -
" ‘Level 5 and/or 6 of threeg competences C1 (Communications Capability), C5 .

(Social Interaction), and C7 (Understanding the Contemporary World). Or she

might see C1, C2 (Ana]ys1s), €4 (Valuing) and C8 (Understanding Arts and Hu- °
~manities) as a combination that would best he]p her achieve her personal goals
_ w1th the profess1on she has-chosen. . T

Assessment Act1v1txes o //’

o “"Because : tudents at ‘Alverno do not advance on their know]edge of- d1sc1p11ne-

<:4“**_“based"TnformatTont—but”rather on*the1r maste“y'o‘“spec1fﬁed ab111t1es, student
' . asSessment d1ffers subsiant1a11y from that at most other»1nst1tut1ons In addi- “
't1on toa var1ety of assessments in. courses, ‘an- assessment center has been set up
in wh1ch students, particularly for ‘the 1ower level competences, are assessed on

,the1r/mastery of specific: sk111s Wide . use is made of v1deotap1ng in vhwfh Stu-
dents.have the opportun1*y to view themse1ves in performance of sk11lf ur tasks.
Teams of assessors are brought togcther for groups of students. THwose Leams” :
are cmnposed of Faru]ty- advanced students and business and community profession- .
als. -The involvement =% the Tatter group is part1cu1ar1y notable, as the Cdllege
" “has managed to foster good relations w1th many members of MT1waukee S mrofesvsonal
'commun1ty, who seem eager to part1c1pate An A]verno graduate, now workiing n the ﬂ?
4 Coliegn adm1n1strat1on orovides an insight both about the attract1or v arod, g
. profess1ona1s and the a~tual process of assessmert

1 tra1ned as an assossor. I was.. forced to 1dent1fy the fiow of 1ew|ﬁ1ng, and
Jearned to use this .nformat1on\1n my own career development. Tha*'~ why we’

‘ ‘can get bus1ness penple as assess ;rs. TheJ qrow through the expe»x i, t00s
. The assessment is vary spec1f1c We Tearn how to 1dent1fy and eﬂituntt e
gan}zat1ona1-ab|]1t1es, body Tanguage, eye -contact, 1d1osyncrac1 .. We use
a lot of video tzping. It develops confidence in the students ny dor't

gei;up«t1ght~wh°n-the—IV———camera~+s—tra4ned—en—them . N

One facu]ty membey nnted how the assessment process led to the/c]oser Tt
qrat1on with the. content of the academ1c d1sc1p11nes ’ '

The first fallout of 1earn1n0 by outcomes-is for the facu]ty T It affectts
my process, part1cu.1rly when I have to assess the sk111s of/my stud“n"s

For examp1e, student" somet1me$ cons1der the arts to be unstructJred and non- -

e . | e




: anaiytic But'you:reaiize you must ‘analyze in theatre. It's a perfect oppor-

tunity for teaching analytic skiiis, while at the same time teaching content.

Though use of the assessment center is heavy by Tower level students, students

are a]so assessed 1n class by faculty. Assessment for the advanced levels is

mare comp]ex, as more time, integration and mastery. of wider variabies and broader

abiiities are’ demanded of students. A Coi]ege brochure 11Iustrates

'
-
r.

A student preparing to teach for examp]e might want to deve]op her skills
" in'social ‘interaction (C5), problem- solving (C3) ‘and communications (C1) to - R
“Level 6. In her student teaching experience, then, she wou]d design perform-

ances -that involve demonstration of effective organizationai act1v1ty (Cc5 L6)

" ‘demonstration of problem solving as an assumed approach in her own search for-

knawledge and.reflection upon experience (C3 L6), 'and effective communication
through coordinated use of three differert media that represent contemporary.
technological advancement in the communications field-(C1 L6). Her assess-

"__ment team- would consist of a facu]ty member representing. some. spec1aiization,

/. in one of the'three competences concerned, -an advanced student in‘:education’ L
R (poss1b1y a recent graduate), and a person from, the7Miiwaukee community (poss- %
i~ sibly any- profess10na1 who speciaiizes in communication to the kinds of groups

f
i
|
f
R
-
\
!

i
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© Off Campus EXperieﬁtiai Activities

involved). A T T T T T

v . Pl .t Lo : Lo -
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jWh 1e Aiverno was deveioping its conpetence based rurricuium, it a]so began f_'

(in I9/i} the Off- Lampus“Experﬁenti“i“tEarnTng’prUgram*fOELL; In~t-students

have. the opportunity to Jppiy'their 1ibera1 arts and. competence based ]earning

-in work :ettings The - program began 4 a resuit of complaints from 1iberai arts

students that "we arz2 always preparing to be something and never arriv1ng * The

program s purposes are both persona] exp]oration “and” preprofeSSionaT

>

se]ves to desngn a piavwment as part o. a ‘course’ or as 2 comp]ete course. The Dir-

£
A

P ector describes the program

Th1$ kind pf experientiai Tearning is benefic1a1 to students who are taking
a pre- empioyment Took at their chosen. fieid or career: . It; a]so is the set-~ :
ting for those whose mead is to demonstrate process or content knowiedge not
directiy 1inked to-a-career choice

.]_”

Students are 1nd1v;dua11y seiected for piacement or take the 1nitiat1ve them- -;~§

_lw

- We began with seven students who were carefuiiy screened. We could- afford
.noﬁhing but. success. We screened the employers carefully, too. My exper—‘
Jdence with the business community was - very positive. They are interested -
and 9o out of their way to help the student. S ; '

v Life Insurance as the em yees there

We 1nsisted that it be a c]ose]y monitored exp rience What was “the student
1earning in her class: or major, and how wou;p/ihat be’ appiied in her work?

] = It is out objective to assist the student to probe what is pos51b1e "out L ;:f g
- 'there" in-a job, sorting out vhat she wants to do. - _ o S /ﬁ;}

One psycho]ogy student was p]aced in jan autistic chiid care aide p051tion S
A math major wanted to’ see how. math was.used other than in the ‘text.  She .
-went. through the same or1entation and training in data process1ng at hutuai;
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" Some exampies.of student. experiences in QCEL-‘further i11ustrate‘the
program. jit is important to note that students' goals are often tested, and
as a result either reinforced or rejected .

- We placed one early ch11dhood education- person in.day care, and through

that - though the student had no previous experience with 11tt1e children -

she discovered she could not stand 11tt1e children and thus did ndt.want .
to be a teacher . .

- Another student found that she did not want to be a researcher. . Others
found they could fulfill: themse]veﬂ‘xn business areas which they never
 before thought. poss1b1e : : _

' The mot1vatxons of bus1ness and profess1ona1 representat1ves part1c1pat1ng

~- in OCEL\are wide rang1ng _However, . most of them share a- w11]1ngness, even an

eagerness to’ become 1nvo1ved in the schoo] One representatxve

Competence based 1earn1ng will requ1re soqe educatién for bus1ness pe0p1e
“)Thﬁs may affect busiriess' williagness to part1c1pate

ol

Anoth r-nﬂwsmwnﬁg_;s-lth o L A .
-.The ac gemxc wor]d and business world have long been too 1nvo1ved in.
’i.'cular1y with business ‘being the . prxmary consumer of graduates. - Involvement

in QCEL also represents training.for our peoo]e in their realtions with
‘the.college! sA-1ittle_bit of. greed is_involved too; we can get free

their own:ciicles, with no’ 1nteract10n Th]s should not be the case, part1—'

'“-#L,,corporate and educatJona1 assessment

“Tabor. But "t also brings in new, freSh ideas, though many of the students

may ‘be young and innacent. »

‘_Some of the'bus1ness proFessiona]‘have'nxtensive expmrience in corporate

o personne] assessment p)art1ces They have he1ped tra1n assessors for A]verno v
'-From the bus1ness sertor » This fTacilitates the1r ro1e as asse%sors for A]verno
'-'students -One such buoxnoss representative dnscr1bes the d1st1nct1on between '

" .
R In 1ndustry,.the esscﬂt1a1 thrust of assessment is- 1dent1f1catxon, not
~development, ‘as it is for the college. The p]aces aren't there in ‘business
‘ for everyone to be a manager, and we- must- de51qn our:: assessment process
1> to 1dent1fy tho"e 1nd1v1dua]s with nanagement potent1a1

-

Th]s attent1on io assessment carf1es over for students in the program, for

“.. the profess1ona] representqt1ve 1s asked to dCt as a Jo1nt assessor w1th the

udent S facu]ty sponso

%

Studentsrepeatedty t‘te—the+r—eGE£—exaer4enees-as—some of their nost

-ya]uab]e tedrning at A!ve\no Some had cxperiences at~ four chferent settings.

Neverthe1ess, part1c1pa*10n in the _progranm. remains -at no more than a fifth of
the students each seme»ter Th1s may result from the need oo OCEL- students to

’jomp]ete 1ower 1eve1 <ompct9nces before thay may be p]aced -ailthough this is

T1iE
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a— " not clear. For some'discip1ines,‘such_as psychiology, OCEL is a requirement:
: 'lof majors. One facu1ty_member who has supervised 35 students~onip1acements,
"describes the link between her discipline and OCEL: ‘ |

~ Our content is so beautifully 1ntegrated with app11cat1on in a community
/ sett1ng ‘Students ?eve]op a sense of - importance working in the community

- in varied helping situations.. They have served as volunteer aides to. .
school psychologists in the Milwaukee Public School System, as co-leaders
v~1n group therapx sett1ngs, and 1nnumer0usother human serv1ce profess1ons.

I have organ1zed a seminar for students in off- campus experiences, in

-that way making it poss1b1e to assist in a, Jmentoring posttion.as mahy as
twenty students. | In the seminar students address themselves to, theoret1-.
cal. foundations and engage im group sharing-and problem so]v1ng They
learn the 1mportance of c7al setting, @ theoretical frameworkv p]ann1ng

for ﬂrh spcsimn .nd contain | . . Peucdss recordings.  In subsequent-.more
cbing . of £--ampus exper1ences, studenizs supplement the exper1ence with
11brary research on some top1c in psychoTogy o : . : QV e

+ £
. Prior to comp]et1ng a contract n1th~a ‘community agency., the studen

I arrange for an appo1ntment with a contact person frem the agency- fR

order.-to discuss mutua] ‘qoals and benefits. I do an om-site visit fok'

cedch student. The agency 71a1son is invitedsto attend the student S f1na1
assessment- presentat1on which may take the form of a videotape or s11de/

4 tape presentatﬂon 1n which she demonstrates her goa1 ach1evements R
- - " ‘ / : . SR L f:‘f, \, . 7

_'__~_:;.~__"~0U_T_§DM.ES . / L :

. The- overa]] character17at1on of Alverno 1S a college wh1ch has reorgan1zed 1ts oo
1nst1tut1ona1 m1sc1on to prov1de 1earn1ng based on outcomes for students,
o measured by: the*ma51erv of: ab111t1es demonstrated by students Nowhere is th1s‘

made clearer than by t11k1nq thh Alverno students. They exhibit an assurance

1, . rarely found in students of any aqe “The- students 1nterv1ewed for this: report
. ‘ 'w1thout except1on, 1ook on their experience at A]verno with' pr1de and sat1sfact1on

- Their view of themselves’ as women w1th an art1cu1ated profess1onaT’se1f concept
d is str1k1ng for.its candor and power Some student ‘comments . 111mstrate

IAf1rm|y do- not he11eve in absolute qoa]s -You shou]d’be willing to a1ter
career goals.- The best waj'to do this is fto get out of:academic sett1ngs
_ and Tearn how to app]y your acadcm1c ]earnﬂng ‘to-the. wor]d

HT came-here vihen I was 25. Mfter seven years of be1nq a secrgtary and
wr1t1ng 1ettexs foromy boss to s1gn, I wan*ed to s1gm my own ]et*ers

.1 was attracted tn-a small co11eje with a usycho1oqy offer1ng T 1n1t1a11y
: v1ewed the compeienco program ‘as complex.' They dragged me P1ck1c and
scream1ng through 1mp11c1t behav1ors," “nwtura] events Now L e
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internalized these elements. They fit beautifully with my psych major.
 I'was also attracted to Alverno as a women's college. I went to a women's
“high school, and 1 Tike not having men around to label me as "agressive." -
© I've stayed here because of the challenge. You have to be on your toes
all the time. I feel good abouyt being a woman, too. I'm confident, not
embarrassed. I have a pride in the feeling that, dammit, we can do it.
You can't .get out of here without being damn good.. That"'s the-bottom
line. : S
You're constantly encouraced to assess where you are, where you've. been,
where you're going. They key word here is integration. You're forced to
analyze and integrate evervt'in« v did, as if they're injecting it ‘
“into your-blead. ou're coas .., reminac. in courses that you should -
. terrelate your learning and your experience. o ,

. Here you become a woman who has tested her camabilities, who has the con-
. fidence, the abilities. You've l=arned you're a capable, intelligent
~person. I can learn; I can analyze; I can solve problems; I can partici-
,.pate in group. discussions. - That is where it will help me in my career.
.~ The OCELs -and the-competences fit well togetfgr. - For most OCELs., the -
- goals ‘are to match behaviors within a competemce: For example, you will
write a summary-of "your-interaction with-a.ciiient. ‘You willset goals, ,
. “examine the~interaction and see how they relate. Or with problem solving. -
"~ On my job, personnel conflicts needed to be owercome to get the job done.
It. came down' to a basic communicition probJem. .You Jéarn how .your-ewn -
personal process operates im problem_solving by breaking it down “into -

specific elements.

Do . - : . L™
S . T - - : pE T

I liked the idea of being &*‘a college where women are the administrators,

Some 0f <the ‘most professionally competeént you've.seen. They don*t Timit -
you. You can get a vision of yourself that you've never hgd_bef0h¢;7 '

OCELs. provide .expariences for the competences. The content, the process,

-the experience are integrated; they can't be separated. Once you get to

the higher leVels, the process of integrating these things is automatic.
B Me -come off as more professional people. We imterviewed prospeétive faculty
\here at Alverno before they were hired.” We did it before thef&iHeO'camera;
We were as cool as can be, while the candidates panicked before it.

Yzéfe iéfbthef evidence: that students have infernalized thiis pfotéss of

- integr tiﬁgxskj11$,:cqnteﬁﬁ_aﬁd‘expérience, that the process has become habitual. = .

’ Ong.f@‘u1ty member: _ . . . T
' _.Career deVelopment concerns..were always linked mith;these:outcomes.-AStu—f '

" "dents have evidenced that they've internal:zed the process. /Students con-
ducted college=wide npen forums every.year -for ‘the past thre% years. Using’ =

iqued the nrao
gued—tne-pro

\ ‘Students here are.given responsibility. They are respected by their'empioyers..

the @ssessment, communication and critical skills -they c&i%
4 gram\cene for the faculty. I S
. ! o . .

N -

:\j - 4 116
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("'~ .+ . There_has been.a total impact on the college. Nothing is the same any-

: ' more. Your profe%s1ona1 competence. is on display, and you know the students
will see it.. Now the professor needs to def1ne what competences will be
Tearned in the1r -courses and how.

For many students, the Alverno program has led d1rect]y to jobs. o
“been hired by the fnllege 1tse1f in adm1n1strat1ve posts. Others have beei. h, i
by theiw OCeL e ers. Th1s tang1b1e outcome, comb1ned with the developinent |
T abiiitics and tne semse.of conf1dence, represent impressive accpmp]rshments for

. . A .
Alverno graduates. . /

sS4 o . The cTarity of'purmose; the cémmitment to an educationa1 process measured by
) student outcomes, and the 1nsp1r1ng ro]e models prav1ded by many of the facu]ty
'and adm1n1strat1on, a]] serve to make the co]]ege an 1mpress1ve 1earn1ng place.

Interv1ewees : j CT

Mary Aust1n Doherty, Asa1stant Dean
: Sy1v1a Murn, Director of Deve]opment ) : . o T
" Celestine Scha]],Asa1sta it Dean PRETERE SR . . e
.Jdudith Schierman Qkulitch, Soc1a1 Interact1on - - . U
" Joel. Read, President: | o : :
- Robert P1tman, Dean /- o - o N
___.____Aq_'l,e_q_wu_gd@pﬁﬁ ~Rsychnlogy ) - . :
Kelley Conrad; Consuﬂttng Psycho]og1st - ' B . I
Alice Theine, Chemyctry S PR ' . : ‘
James Hyland, Northwestern Mutual Life Insurance S
Lester’ We1nbergen, Wisconsin Telephone Company - - e
" Donna Dollase, WHSCOH§1H Telephoiie] Comapny . e
Kaymond Helbert, Miller Brewing Company S S
Michael Judge, /Sage Foodz o R Sy
. Nzncy Gscheidmeier, Student o o o
- Christine Ko 11er, Student Graduate
s -Jerilyn .Bar/ Student R : :
.. Susan’ K1nter, Student e ~ .
: Theresa - Muse]man, Student, Graduate ' o
S. Agnes Pertzborn, Behav1ora1 Sc1ence“'3

/
/
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CONTACT: Jeanne Curran
Department of Sociology

California State College /

— : 1000 East Victoria -
&‘\ o . Dominguez Hills, CA 90747 /
: ' (213) 532-4300 ext. 404 0

o SR
CALIFORHIA STATE UNIVERSITY\AT DOMINGUEZ HILLS
Soc1a1 Systems: Research Center

We tried -internships, but we cou]dn t get enough good supervisors. .50 we C
' tried ¢reating the work setting here at the institution. This is an academic |. .
s1mu1atn0n of the work setting. The teacher is mot always. ava11ab1e _you
can't a1ways see the boss; you must work through channels. ~ Students work
‘here. They get out only. to do interviewing or other pr03ect work. This is’'

'.i' ;
the work experience on campus. We f1gured out hew to do ‘t. !‘f

~Jeanne Curran : .
; D1recf0r of the Research Center'f

Ly
i

=in the state. un1vers1ty system It has one of the h1ghest percentages of minor /

S - S : ,Th“_,,,cfh,cccidm.,hf,_

. ORIGINS. e L o ?

Ca11f0rn1a State Un]vers1ty at Dom1nguez H111s is one of n1neteen campuses /4

]
i

' _d1v1s10n .with.70% of the total enr011ment (Th1s ref]emts the 10ca1 compet)t10n ;ﬂﬁ
- for students by five to ten commun1ty co]]eges ) Unt11 recent1y, thé atah‘7Un1“ A

1ty studentsenvorTed: 387 black 8% Ch1can0 5% Asian American. A commuter )
schoo], it has an older student population, averaging in the m1d to late twent1es

 There_are 1arge numbers of veterans, Ful1- time ‘workers attend1ng college at fy
. night, and women enter1ng -or returnwng to the labor market. Enro11ment is 5,000 -

I/
FTE, or about 7,000- students and is pred0m1nant1y concemtrated in the upper 7

vers1t1es viere ‘the malor transfer 1nst1tut]ons for gradwat1ng commun1t/ ce]ﬂege
fstudents - . o T / '
; CSUDH 1s s1tuated in the South Bay reg10n of Los Angn]es, an ethn1ca71y

: and ec0n0m1ca11y d1ver°e me1ange of’ ccmmun1t1es. The area encompasses thé wea]thy,

conservat1ve commun1tv of Pa10s Verdes as we11 as poorer, more: 1ndustr1a1 towns

such as- Norwalk’ “and Campton. Dountown_Los Ange]es is a one- ha]f-hour‘cpmmute by sz.f}

freeway from the college.

The—Sociatl ovsrem Research‘tenter (55RLI’1S the~1nst1tut10na1 research

fac111ty of the s0c1o1ngy department at Dom]nguez H111s, although student -

U : .
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enrollment is not limited to sociology majors. The first priority of the Center
' is to undertake research Projects which have‘a direct relationship to the instruc-,
tiona]-program of the Department of Socio]ogy. It'is-the intent of .the department
-1t0 use the center to aid students develop marketabie social research'skt11s, for
~use both 1n prepar1ng for careers and- graduate school.” Students have the oppor-
. tunity to work on all stanos of a-research proJect and a]though the work of the
center is. superv1sed by its three faculty d1rectors, the students themse]ves
. d1rect the projects. - The center s.second pr1or1ty is to provide practical research
serv1ces to commun1ty agenc1es ) _
- Although SSRC has clearly articulated 1ts purposes, its or1g1na1 goa] was
‘not to create a.campus-based instructional research center for students,_let
a]one one wh1ch contracts d1rect]y with community:and 1oca1 government agenc1es
Dur1ng the w1nter quarter of 1973, Jeanne Curran, the current d1rector of SSRC,
worked wwth a few students to estab11sh a ch1]d care center on campus The ch11d

care proJect attracted other’ students and the group formed a. .nucleus of what was,:;j'.)w

Tater to become SSRC. ThP group, recogn1z1ng ‘the 1mportance of data to demonstrate
> the need for a child care fac111tv, had a desire to deve]op the research sk11]s o

necessary to co]]ect such data Curran a>s1gned students to groups with spec1f1
s respons1b111t1es re]atlng to the child care project. Students who had codedda

were’ pa1red with others who néeded assistance in deve]op1ng stat1st1ca1 sk11]s
- THe group deve]oped a needs assessment methodo]ogy and comb1ned research W1th
1obby1ng to create .the “child care center- on the Dom1nguez Hills campus. A~m__,_wfw
’ student- parent board was recruited to perForm negot1at1ons for the center with . : *“fi
the adm1n1strat1on, at which time the or1gn1a] group ended its act1ve 1nvo1vement
Cn estab11sh1ng the day cave center. PR _ o ,
That summer, a 1oca1 adult schoot requested ass1stance from the SOC1o1ogy

Department in assessing thn character1st1cs and needs of its serV1ce area and

o severa ommon1ty~agennaes mggg_E}m11ar_reguests A new-potential for effec—‘"v~v/
t1ve serv1ce to the community was|recognized, and a study of- communlky needs was// ' %
\.c

f
p1anned In the fa]] _the sociology- field survey class ‘performed a p110t study
(the Compton P110t Need Assessment Study). At th1s t1me the potent1a1 of th1s
' research group as a teach1ng resource was rea11zed

.The group beqan negot1at1ng with- 1oca1 agencies through an. 1nter aqencv
board of directors meetiing in which there was an attempt to exp]ore the
~mutual potent1a1 and reeds of the colleége and Community.. Out of. this

meeting there évolved the idea of.a community of scholars in whichlay LT
. people and- profess1ona1 share their expertise to deve]op better commun1ty B -
i p]ann1ng S e e . e
_ ~ - _ :

)‘;—\
o
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This first p1anning effort, the Compton Pilot MNeed ﬁssessment Study, pro-
vided a model for-both the faculty and agency personne] of what wou]d be
accomplished through such an alliance. /

Four s1gn1f1cant character]st1cs of SSRC emerged from 1ts 1n1t1a1 work.
F1rst, a comm1tment wws made to 1nsure that students research endeavors would be

'__learn1ng experiences, and faculty members would be used as teaching resources.
Second, a new're1at10n;hip between the community and university developed, Tink- .
- ing research needs of the commun1fy to the resources of the university,

The third character1st1c which developed early was the use of a teamwoxk

_ approach to problem so]v1ng and specific tasks. Teams-of students were formed
for each task needed for comp]et1on of a project. The team approach fac111tates

students 1earn1ng from the1r peers, and prov1des opportunities for student -par-

t1c1pat1on and respons1b111ty, foster1nq,a spirit of kinship and common purpose.,~ﬁ

? .The fourth characteristic of SSRC, rooted:in'its beginnings, is more subtle.
The center today has a fem1n1st perspect1ver This is derived from the original

_ child care project and its affirmative action implications, the-strong feminist
~ beliefs of the director, and the interests of a segment of Dominqués Hills stu-

dents who are older, working'women attending classes at CSUDH.’ -~ The ama]gam of .

these factors created a strong, unofficials feminist consciousness.

. and commun1ty service aims of the center i ' o

The statement of purposes of SSRC articulates both‘the academ1c tra1n1ng

The. g=2neral purpose of the Soc1a1 Systems Research Center is .to proy1de

a diverse student population with profess1bna1\exper1ence and research
skills at the graduate and undergiaduate levels through participation in .
current. research projects requested by the community. The linkage of '

. college training and professional experiences to the expressed needs of the - .

“local community is in keep1ng w1th the pub11c character and genera] m1ss1on
" of the co]]ege .

R CSUDH serves a d1verse student po u]at1on in the heart of a mu1t1 ethn1c
community represent1ng a broad egonomic spectrum. This 1eads to un1que
. problems in providing the libergl arts education endorsed-as .-a main goai-:
. of the college. Students enter/the college with widely divergent back-',“m
sgrounds and academic_ pteparatq n———Many—who exhibit- academic déeficiencies’

~in traditiofial skills require/special help-in 1earn1ng to 1dent1fy and
capitalize on the wide range/of skil]s they do possess. There.is thus a
crucial need for competency-based assessment of skills. and for 1nd1v1dua11zed
competency based tra1n1ng programs _

In add1t1on, +)e Tocatio of the. col]ege in a commun1ty w1th -many- of . the
problems which trad1t1oﬂ£11y accompany urban centers places special research

demands and opportunities on the college to enter. into a new ang cooperat1ve‘ e

exchange w1th the 1ora1 commun1t1es

. L. 2. ) . 4 . v . 4 . 7 '- ] o IR .'FV _V i/ N . :."‘-.—,"
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Research has trad1trona11v been reserved for the doma]n of experts and ‘
professionals, with’ ar 1ong period of preparation through extensive class-
‘ - room courses before anyone interested in dealing with the problems of urban
e " research is permitted to take. part. . As a result, urban planning- often .
- - takes place with ‘Tittle or no. reference to relevant academic research and
‘academicians have little or no input into the realities of urban planning.’
There -is thus a crucial need to bring academicians and the urban and social
_,pTanners together,-and to permit students to enter the process at that point
when “their enthusiasm stil] surpasses their skills. Such an approach
offers an opportunity to the students to realize the potential relevance
~of their training, and increase immeasurably the p1ann1ng and research
capab111t1es of the communities.

In add1t1on to the 1nstruct1ona1 and - commun1ty serv1ce obJect1ves, the center

encourages its students to become assertlve There is a- consc1ous effc:t to,
© help students to deve]op a sense of d1gn1ty and profess1ona1 responsibility for
thelr proaects ' o Ca - ‘

I want to change the whole attitude tcward students Students aren't
allowed to act in soc1ety The fundamental attitude among\facu1ty toward -
students with Tow skills is the fear of selTling.our standards They 1ook
-down on these stidentdy like veterans. N

_ Instead of focusing on. what students can't do, T ask “what can you do?"
i We have students from 16 to 60. Some only need to learn how to take
' credit for a11 they know how to do; many others don t know how to do mamy-
- th1rgs . o , L o "

I've been accused of whor1ng my profess1on But - 1f the academ1c e11te ,
. feels these students shouldn't be in schoo1, they don't have the guts to
kick them out. 1hey create peop]e who are .insecure, who don't know any-
'th1nk and they won 't admit dt. ~They have no respect ror these peop1e

vThey won "t.permit remed1a] wr1t1ng Here you get ye]]ed at 1f you send

-something out that hasn't been checked by the writing team. We don't send
it out if it is not spe11ed r1€ht but we keep va1ue Judgément out of the
process . - N ) :

The . student is a n1gg°r They re r1pped off. They~re never’treated”'—'—_—
peop1e ,,M«e~«~*“”’

3 L P _ :
. “A1though there s a h1gh1y support1ve cleate at SSRC, one wh1ch seeks to
.o 9
’5\ f_’h1gh1y ega11tar1an structure ex1sts - The equ1ty of’ ro]es and shared respons1-
”;\7J_b111t1es ‘serve as a pat1ern for the- d1vers1ty of .students. at the center. They )
. 1'a1so create models for proress1ona1 vork environments, wh1ch the students take
_______wlih_them_as*they—lea¥e—thn—sehooq By so doing, the process of social research
and particularly quantltatrve ana]ys1s, becomes demyst1f1ed for students Th
SSRC Student HandbooP makesrth1s\cﬂear

estab11sh a cont1nuum for grow1

student respons1b111ty and se]f—concept, a

l‘v
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You will be asked -to perform those function of the research teams for
. which you have beeh trained, and you may choose several different projects.
', In these courses you will be performing professional work, not classroom
erxercise. This is why we supply you with cards identifying you as staff
members, rather. than as'students. The word ‘student' has for so long
carried ‘the connotation of 'exercise' and 'term paper' that few community
people will believe that studéents are actuaily doing yreal’ work He there- -
..fore ask you'to remember to always identify yourself as a 'staff member' of~
“the center -Otherwise, you'll have to do a lot of explaining about what"
you re really doiny. o :

In add1t1on, theve is an under]y1nq purpose of the center, a des1re to
create a spirit of a sma]] oroup commun1ty among the students and facu]ty
,Dexelop1ng a sense of he]ong1ng was clear]y -one- of Curran S obJect1ves 5@4~ .

CIn” work1ng to- create the SSRC I. was trying to rep11cate5my exoer1ence
at Newcomb College at Tulane in New Orleans, with all .itS academic" r1tua1s
: I had a sense of the institution; the ritural developev ‘sense’of p]ace
. In Californiathere's no sense of place. There's’ no ava11ab1]1ty of"
’ “faculty. A realness is missing at state colleges: The'whole" system'will
. collapse’ 1f it doesn't responﬂ to students At SSRC the students work ,
~ through the .community and don't becaome nice’ housew1ves, but active’ profes—
sionals. I hope. what you'1t: f1na here 1s a sense..of- be]ong1ng ' :

‘The center has also sought - tosest blish its so11d1ty at’ Dom1nguez H111s 1n

‘an effort to serve‘as a “‘model" for other departments A]though dt has JUSt ended

a year of suppor J_rom the Fund for the Improvement of Postsecondarj Educat1on.;¢’
(FIPSE) there is a strong comm1tment to the center from .the ]eadersh1p of-the
soc1o1ogy department and the dean of the School of Social and. Behav1ora1 Sc1ence

_The new pres1dent of CQHDH is. d]so support1ve of the center, and is part1cu1ar1y
\

the commun1ty in its academ1c fac111t1es and resource° “With a departmenta1 '07/

~aware of its pub]1c vedat1ons value as the co]]ege seeks to act1ve1y 1nvo]ve

comm1tment to ma1nta1n«racu1ty Tines for the- center, 1t ¢an eas11y rema1n se]f— ;
supportxng through the Da1d contracts 1t rece1ves from . commun1ty agenc1es.w_-

¢ s . ';'; s e
R : o - . R O . S

A'(‘:.T.I_,;\{._,I-TI_ES:L._., T T

The tone of - the 1ntroductor/ mater1a]s for students is re]axed, ask1ng such .
quest1ons as "Do you tr1nk soq1a1 research is someth1ng done by 11tt1e bearded
- men-in white coats?" Rut it is made cltear that students will be expected to take
fon requns1b111t1o and. to samp]e a var1ety of tasks re]ated to various research
'projects ' This pawt1cu1ar]y is. true for those who enr 011 1n the Center for more
. than one quarter ‘ ' ) ) e

We ask you to - cover as many phases of the research as’ poss1b]e ‘to g1ve you
‘a good idea of what the research process is really like. During this first.

1220
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quarter you will prchably not assunmiz responsibi]ity/for~any major task.

If you choose to stay in the center, you will be-expected to choose some
area(s)iof specialization in-your second quarter,.so that you can begin to
accept responsibility for some of the Center's work: "By"the end of the
second quarter we erpect that you will be promoted to Research Assistant.
Two quarters should be fully sufficient to give you a good overview of
research, and if you do not wish to accept responsibility for more advanced
work, further time in the center would probably be of Tittle value to you
‘as a learning eéxperience. : g o . ; z '

Time at the center is’unscheduled; studénts'wonk when they,blease; or : .
when they;ﬁg!g,made—arrangements to meet a faculty director or a‘teém-of students.

;,IheJoﬁTyfreduirement is that students participate a minumum of six hours per

week and logs are kept of: student hours. There is a coreigroup'ofiabout twenty -7 .
students (oﬁa‘tdtal_center enroliment of 70-tb/JOO)'Who spend most of their déy -
at the center. , | 4 B Lo ‘ 4 '

New students entering the’center are greeted by sfpdentAdi;éctors. These
studént.difectors have usua]]y.spentﬁat 1east‘a‘quaftér at SSRC;-‘they are respon-

" sible for leading orientation sessions and discussion sessions. % student

I called a- Tot of rap sessions /last quarter, and found a lot of dissatis- -
- faction because students aren't:used to-taking responsibility. They place
can be really confusing. When they-left the sessions, they felt a lot
better, and came away with Creative ideas, like holding small workshops in
specific areas - coding, “interviewing, report writing --at specific times
even making them mandatory. They also .asked for orientation sessions and -
*~for an overview of what research really is. In response a graduate student
developed a student manual. : S ' ’

T

The orientation groups help.students sort out their feelings of alientation
and -chaos. They help find a balance between the chaos, "'the freedom and . .
the need for students not to be alienated. : ‘

. Another student director:

My role this quarter is to supervise the new studéntslcoming in to see
- they're exposed to the techniques we're using on the paraprofessional pro-

Ject. We're doing real work. It's not a play project. ‘It has all the
- deadlir~-:s and headaches they'd encounter if they were employed.

The student directors.are also responsible for teaching entry level skills.
They’ teach students to read IBM-cards, to key punch, and to éoaé‘datd off these
cards. . They. may also conduct a skills assessment of the entefing,sthdéﬁt, although' -
the faculty directécswojteﬁiféke‘this'responsibj1ity. Skills assessmeht.is an '

_instrument, developed by the center to give both the faculty director and the *

student a ¢lear picture of a student's previous experiencés,‘épeéific abilities,

: énd'a_student‘s'$g1f-image.v'Suchlassessments are particularly.important for the

Jﬁf_,~center§'where “*udent ‘ages range from 16 to 60.

'1.253v  ‘ C -
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Students are expnsed to the full retinue of skf]]s needed to conduct social -
research. They learn to use effectively the library as a resonrce for'the ’
review of literatute velevant to a particular study. They may WOrk in a team
deve10p1ng a fu iing nropoéal'for a requested study. ,They Tearn, samp11ng tech-
niques and part1c1pate in the co]]ectlon of-data from census reports surveys,

1nterv1ews? and ethnoaraphic studies. They learn to analyze data and partici-

. pate in report writing teams. They can also léarn adm1n1strat1ve and organizat1ona1

,,uapr1or1t1es, recruit new students, train new staff host v1s1tors, and exp1a1n

“report guidelines. There i also a manual for data analysis. The manual;

skills as:the center is predom1nant1y run by students.

To he]p students ach]eve competence in fhese skill areas, manuals huve '
been written, forming the core of workshops or study for sttdents Some of
these manua1s have been adapted from/other pub11cat1ons, for example the UCLA
Survey Research Center's Lister's Manual. This-short manual provides specific

def1n1t1ons and instructions for survey listing of housing units. Another
manual provides a guide for report writing by outlining standard organization'
and format. - Specific examples are included to provide students with- research

-Panic Sheets, or What to Do When You See Real Data, provides a clear, common

sense exb]anation of variables and nomina],.ordinal, and interval measurenents. -
It a1so gives instructions for ca]cu1at1ng the. mean, median, .mode and standard
dev1at1on of comparct1ve d1str1but1ons

- The student staff share in a wide var1ety of respons19111t1es, 1nc]ud1ng

_supervising data. collection, storage, and ana1ys1s procedﬁres Superv151ng

eSsentia] center operations, they grov1de adequate space and work1ng conditions
for center. proaects, wiork with facu1ty to determine workloads, and prOJect‘“
the programoperation,. ' [ .

Apart from their teaching regpdngibilities, students 1§arn‘advanced tech-
niques Wwhich can be introduced into ‘the center. One examp1e is the center's
re1ationship with the UCLA Survey Research Center. Initially,fall'consu]tation
w1th‘the UCLA center included the SSRC faculty director. Student directors
began to meet with the UCLA consulting teams 1ndependent1y and eventua]1y two
student directors instructed SSRC facu]ty on algorithum- for block Tinkages
for sampling frame construction. . . .

~ Such sharing of advanced know]edqe has led to a sense of so]1dar1ty as
- faculty recognize that they can. in fact depend on advanced.students to
assume major responsibilities, and students recognize that such respons1-
- bilities are we]1 within the1r capabilities. _ @
124
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The center manages to foster a sense of independence in students,-while
‘utilizing a teamwork approach to the segments of the research proj=r-s. The
domjnant-use of hyperbole at the center 'may prefer independzsnce im-group solidarity
leading to the negotiatinon of power w' “in the center. 1t is evidem' that stu-

dents learn to act independently ant I~ :ponsibly. One example:

Several student directors nad “. .~ d a team Lo teach coding'feddmimuas
to new students. They had dev:‘er 4 a mana™ ¢énd planned trarin. sessioms.
Their first training sessimn priyo. to cont ('t with angher =  "~g on the
faculty director's schedulz, soc -7 she ctn®d not be prasen= ' n she
informed them of the conf’ ict. i =S tol:. olitely but fir- (ot it
‘didn't matter since they wer. . .- .3ble t:5 conduct the szus ¢ » One.
The use of student directors, throus'. . .ty ass¥stance, alse ez . o instruc-
tive lessons in teach1ng and suoer\ ey .. An example from the ce ot s first

. quarter of operation in 1972:

Later that week a student direcic: came in to announce that :om= >f the

participating faculty members had said that the directors of tr® coding'

team didn't really know anything about.coding. A quick phone cz11 G@scer-

tained that he had in fact come to that corclusion, though car:ful question-
_ —————Aneﬂe—shewed—tbat—he—was-expxess1ng—concenn_ouen_the_fact_thﬁtsin y._had_not

designed their codebook to use 8 consistently for 'don't know' responses
and that they had not had ready answers for a few technical questions.
When it vas pointed out Xo him that they had in fact constructed the entire
" codebook and successfully\coded questionnaires he began to rscognize that
specific-criticisms were cons1derab1y more valid than a global judgment oﬁ
1ncompetence " He agreed never again to make such a statement, and to seek’
: to build on that Pnou]edoo they did exh1b1t
Short]y.after this incident occurred a student director stormed into the
~ office, threw down several coded questionnaires, and shouted, *you call
this coding?" The faculty director had only to remind him of the previous
incident to send him back to the questionnaires ‘to discover - that the stu-
dent- in question had in fact mastered most-of the coding process, but was
.making one cons|stent_ernoL_~£gr_wh1ch he cou]d be qu1ck1y and eas11y
retrained.

© A pervasive characte~1st1c of teach1ng and 1earn1ng at tne center is that

mistakes are valuable lknvn]ng experiences. Students are sbown that’ mistakes

do not mean a fdi]ure, but indicate a misunderstanding. At the center; there

is an emphasis on aanow]edging what has been learned and retra{ning\at the point

of m1sunderstand1ng Fanu]ty members encourage students to discard the notion

of one trla] 1earn1nq Mistakes become as {mpdrtant as successes in the learning

process.. A Snafu- of the-lleek bu]]ot1n board is posted 11st1ng prom1nent goofs

}by both student and facuity d1rectors \ The p]ayfu]ness he1ps create an environ-

ment in wh1ch errors 1ve not sanctions aqa1nst students .
_Because the cen1°r in 1nvo1ved in a pro;ess1ona1, often contractua] re]at1on—

shjp with commun1ty and’ 1eea] government aQenc1es 1t is 1mportant to protect

} . .
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center clients From s'.ch mivtakes. Again, hyperbo:: colors som gha't- he ried .1ty

of cheacking mechanism= .

Elaborate check? g procedures have been built into center Jp@¥i. ¢uns 0
that mistakes ci be made without threztening the qual™ty of th “atam.

This removes un- :alistic nressure and provides an atmo=phere ir utiv¢s, "' -
dents cam feel g~ to lt:arn ard to test their skills. It @ . " ate

am envircment <4 waich competence is seen as effective ratk 7 (], .

mistake-fre= pe¢¥mrmance. ‘
The reaiity of tne che king procedures revolves around the rasponsibi. ity § ¢ 2nts

come to acquira for their ornJectc

Where once the . -~ulty director assuwpd primary respons:H b11rty oo
checking on the imtegrity of data and data processing, it is now
unusual to hear @ student director expr=ss anxieties indicativer ¢« w4

mesporsibif ity. m the fall quarter of 1974 the director of the o,
Project discover : that a student had incorrectly coded approxi .. #iy
twenty questionmcires, and had failed to return them until ksyp' ‘rat;

had begun on that project. This meant that a coding team had t¢

called in after ‘hey were all. -dispersed to other tasks. Her e. fomial
»asponse to thz <ituation was not unlike %hat of the faculty diwe '

o earlier simi7 r incidents, indicating that she ‘had fully acce - »% ros-
monsikility for re quality of the data her team produced. The ‘%'

They set aside thair own tasks until a coding team had been form -,

renegotiating tea—s and tasks. Throughout the entire incident tr - £ ulzy
director, thcugh cresent the whole time, never once consulted, an. n the
interest of permitting their growth in leadership, purposefully Zi. «»t
intercede. There proved to be no reason for her to haye dome so. ‘he:

directors were by then fu]]y competent to handle the” s1tuat1on
" Apart from 1ts c(ear academ1c function, SSRC also prov1des a measurn Lf

_ course11nq and support for its students. This der1ves from a sense. that i e /

center is more than a tra1n1nq center with its. emlhas1s on team work and i*s

suoport1ve atmosphere., A faculty director:

" A middle-aged woman who came in was rea]]y frystrated about schoail, /
feeling alienated. ¥ Within the first few weeks, because of her tclev,-

she was made director of the womanpower study. Being here built mn =~
confidence. She was a good studant; she developed skills here, :arnad
how to write a research proposal, 1earned how to be an. adm1n1strctu. A ;
ohe even had - to make out their pay schedules. !

Another facu]vadtrector:' ) - /

The center sarves. other purposes. - 1t h01ps women re-entering tha

worid. It is a conscious orientation-of the certer, where the wor; is _
“the therapy. Dne woman came in here very depressed. She had just closed;
her day school and didn't 'know what to do, making this mid-career charnge.
She ‘got suppart hare, and new direction.

Another faculty director: | " . N
There may be more women enterlno work and schoo] looking for a av J
of finding a job. A-lot of white males don't need the support1ve seovice,

but veterans are "omlnq 1n, so are blacks. : . f

26T
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. Studernits enrol” “n 5SKC through three sociology courses: a course in

course. Grading ¢ &1 » ci*ss hours and class performance. The center

expects nothiing less — m """ werk from its students because it is a research ”

‘organizat’on in profe s vwe’l reiationship with contractors. Whem the work

performed s unaccept pi=. it i< relearned to an acceptéb]e-]eveﬂ. Repeated

‘mistakes or' lack of rest msibility <or one's work is considered "unsatisfactory.™

FacuTty Roles

Becausie chere are 7o coursz:s, mexts or tests, the facuity rwole is an
uncommon ore= and d1f‘"cJWc to cimraczterize. There are three faculty members
from the So“1oloqy J2pa~tment z:.sigmed to the center. The center is norma]]yf
open daily trom 9 a.m. = 5 p.m.. with at least oneifaculty director pfesept
from 10 @.m. to 4 n.m. The facilty directors have responsibiiity for repre-
Semtinq.the center =0 the coli=ze and the community and maintaininag final
authority over researuh nrojects. Faculty‘most often describe their roles as
_resource oersons._ One 1cu1ty ~ember, a’ full professor:

We cive orientat om sessiorss and group teaching. Last year I did no
group work. This wear I teach a graduate course at the center. e
meei one.hour a we«k on various aspects ov research theory, qrantsman-

//’sh1p, romputer wori .

Lecturing is minim4’. There is a place for that, but the bulk of our ~
teaching is done in informal, individual sessions. A student will just
come up to me and veoquest heln. The vehicle for teaching is the research
projects we work on. Exnerijenced students will teach.as well. I'm

here as a‘resowice person. '

The center's evaluator comments on the faculty role

The notion of faculty drifing and a looseness of strucfure is right on
_target. That miaht be a szrength at this school,,but it represents an

enormous potential for abuse at other schoo}s or with other faculty- at
this school. ~ :

The under1y1no ethic of the faculty rcle within SSRC is to close the dis-
tance between professor and. student.. There is a conscious, effort to overcome
rnles fuostered by the traditional method of teachinc underqraddace como]ooy
By taking a series of courses, a student is expected <o develop the zotal array
of skills needed to -co rosearch. Th1s deve]opment ta&es place in the classroom
and not *hrough partfcization in actua] research. A norm of exc]us.u1ty is
deve]ooed which nlaces the professor in a position of being an authmr1tat1ve
source of kmowledge. - . ’ . '
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- SSHC articulazes thnue major teaching responsvb1fltn-s ~Fap acu1ty

i) ~acw1ty help students identify their strenqths and make realistic se]t~
assessments. of their skills. The faculty teach tie vallue of realistic
self-evaluation, in wiick recogmition of 'what .»ov: “on*t know' becomes
as important as discownrinQ’and rea:;ssessing hidder talents.

2 Facuity provide a sup“ortlve enviromment in which s—udent strengths
can most effectively grow. Often & student is unab== to se=e viable
alternatives. for utilizing hisfher skills, particuiwrly ¥ they are
different frem these :xifls ‘tapped by competitive s=zms zmd exercises.
One of the most challenging faculty roles in the SSRC is —that .of gquid-

! ~ ing students. to effective and rewarding aup11cat1on of teeir dWVEFSc
skills. .

3) Faculty teach specifi: skills and provide a constant challenge to
students to increase =he scope and lewvel.of their researth skills.
Faculty encourage studemts to develop meaningful criteria of competence
and to assume responSub111ty for the shared definitiion of compatence
in the SSRC. ‘ : .

Resmarch Studies

SSRC has~comp11en an 1mpress1ve 1ist of contracted research stud1es - They
include:

bva1uat1on of the Norwalk Pilot Project on Juven11e Ju“t1ce . _ RS
Compton Survey Report on Neighborhcod Services '

. Volunteers in Service te Mfendérs (VISTO) Report, presénted tm Los Nmme}es

' @ounty Probation Depa**ment .

Nomanpower Stuﬂy for Womeni's Equity Action League
_"Continuities in Curricwlum: An Innovative Continuum in Education,"
- presented at Pacific Sociology Associatiom meeting, April 1975
S "N student-Operated Research Center: A New Climate of learning," presented
@t American Scciologi=®! Association meeting, August 1975
" "The Role of the Elderly ‘in Continuing Educattion,” presented at Pacific
] Sociological Association, March 1976
Reports for the follege Presidemt's Task Force

These are impressive achievements for a new research center. However, tme

qQEiTE}, utiiity and execution of the" studies have- creatam*prnb]ems~mﬁr~SSRC

(Sacause of the center's emphasis on remaining a teaching instituticm, its

insistence on using mistakes”as experiences, and its reliance on student’ dire: -

tiaom amd'responsibi]i*y,'SSRC often finds itself producing praodutts of poor
quality.) There have been other proh]ems qenerated from relattiens with comer nw-

Titw agenc1es. Offen the scopP of work has not been clarifiet! at tie outset;
resﬁomsibilit1es {for 1nstrument design have been conqued‘ ditcpuses over costs,
budqe+ and in-kind contribution figqures 'have led to:@onsiderablc =1sunderstand- .
_ jna. _Cemter p011cy mandates that studies cmmm1ss1oned shouT%: provide mean1anu1
(ﬂ.x 3 1earmnn@ exoer1ences for students, - sfudents shou1d be consiaered staff members.,

1 ; and tihat they shou]d hé paid whenever possitle. In rea11ty, very few students
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are aid, and mearine{y learn ‘ng experience- often en. i as ewmerciwe s in
saiva iing reason out of chaos. |

“in smért, there havcrbeer fits and Start; in SSRC' contreaztum) re]atioﬁ—
SH;DS‘with community amd local novernment aqe-cies. I 1872, & twenty-page 4
quertizmnaire was prena- »d for compunity vesizents wit little duci—iom. In
some =poOrts, data have veen cverblown and nom-specific  Howerer. : -lmar
mates i process i eerning.  The director d=scribes fﬁié dexve Tommeny.

4 started From Zerm and learned how to --ontract rosearck e hmad tremen-
¢uus problems with vrofezsional quality. MWe learns:d how ©Tv mewmtiate for
nower, but we were »ftem struck with bad fa=a. We would i o ocontract
aret someone else wcld design the instru =n*. MNow we know &7 w=rotiate
#* the begimnino. and naz as the proje:zt srogresses.  Sewe. oas kept

©  changing what thay wantec “rom us.

Our self-concept haz grown. Ve will hel in writirg materals amd pro-
pesals.  Some agences have ripped us 0F7;. they wamt our dazta Fres, and

. tkar $50,000 in ZET: money for Compton ow=s back wansed.  Tther ask us
te do major research projects in two weeks.

e add client education before we accept any contract with toth community
sericies and resear—h organizations. They often dfin't kmow thsir meeds
a. «ell as we can ornanize them.

SSAT tried o protect its clients from student error and;poor quaiity, but
they hzve not been entirely successful. Serious problems have arisen in the P

. past. bwt there seems to he a high tolerance for such m-stakes on e nart of

. SSRC vard community anenciss. For their part, communﬁty agenzies seem pleased

to hawe found d_trusted a~ademic resource and tend mot to be himnhly. aritice”

of ﬁgs qaffes. Thg commewté of some conmunity 1eaders.indiczms their ttrust in
the center despite their ‘nharent mistrust of academic instituzions and rewwarcr:

I did resemrch at UCLA. It was one 0f the most frustrazming experiencer

of my 1ife. [ oushed to work with pecple like Jeanne, :itc develop a g
realistic fmase Tor learnirng. Here pecple learm how :o teecore real hummn ' Co
beinas, not marhines. to Jearrn to live in the wori d,

E

-

RC - | ;

The wmivers ¥ “s ret viable  if it doe<n't.relate oo th o Tty. The
academic comi. .otty tends to be at odds with the crumi-y ¥ % stranga
¥ind of way. Trme communitv supports tie unive=wity, for e smudemt 7711
aventually haws to lead tne community. -

“he purpose ~f cur Tiaison with Cal Stute i+ tc end the fi-voion of
‘academic reszarch, g-tting our own pecale into —-he resear—wm, to et pe
trained in mmow to have input-into the wolitical precess. = fmve
img around - 1:5.- " ' '

i

Research on miroritiy communities has always been problamati=. The da*. -
wollected wes mever available for our use. With the.center,imost of the
contacts are mada by Jeanne at a community settingsrather tham at the

T Lr sy

Aruitoxt provided by Eic:
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university. They were doing to prov de a « rvice wheme there'c be an
. exchange of bene?itse accruing ‘to both the . ervice agemcy and t»2 center.

—

This developed a credibility in the cmwmuni~y for the center. I saw
the center as a resourc fd f1n1 & voiid we -ouldn't fill.

An axemp]arv cemfer study is its evaiuation of the Norwalk Pi1ct’Project
in juwvenile justice. It represents the hich quality of work the cemter can
produce. For seweral years there hzs been a-growing public owt:ky in Los Angeles
over the juveniile lusflce SYS tem. I3 1974 the Los Amgelss County Ramard of
Supervmsors focused dits attemtﬂon on the'system. It had been undergying a
transition as a result of cour: dacisions ‘givirg juveniles the right of due
pfocess. This trznsitiwn was transforming juvenile hall from 2 family court to

_ a quasi-criminal court Sysieh, with red tape and inefficiency ircreasing tremen-
dous]y Representatives from the supervis.rs, the JFuvenile mall, the probation
department and the p2lice departmaznt designed z set of recommewmetiams imtended
to make the system mare efficiam{ and eqm1eab1e. A pilot prgiect was desiqnea
for the City of Norwall . and tn:z reed for an outside evaluation :of the project
was expressed. Severa  instit.cioms ware approached to comduct the evaluation,
including UCLA znd 5SPY .. The —enter V&S wiliing to enter into ‘the adreement
and two SSRC studerts wire hir=d to work on the_oheeyear study- They: were
eésiqned offices ir the downtown office of the supervisors. According to thei~
Tiaison person to t-e Hioard 6f Supervisors, “the relationship between us amd
the center wasvne di ffestent thzin any professional contractor.” A steewing
committee, establishe ‘tn oJversee the evaluation, was comprised :of remresenta-
tives from theﬁVarious ity and coumty agencies involved. Meetﬁh@ monthly,
the committee helped vrovide acCeSS'to the student evaluators and to staff
people. -

The SSRC report w*11 bz used for county-wide reform of the juwenfle S~

“tice system. Board of TTlrpervisors represen*atuves express satisfaction w'

the reporz. They a7sc ~~dicarze: mossibilitias for future studies., such as
developing a juvenitie records s.otem and conducting an audit of the 22 Munrcipad
Tourt Districts in Los Amgeles (ounty. ‘

OUTCOMES i . ‘
The SSRC Studgm"h»ndbook sks studenrs a number of questioms relating to
L measur1ng one's lea-nin.. Pos®y these qUeStiQﬂs is a vay to frame yoe scddumic
- and sk111 Qutcomes el »1uﬁ%wta?‘hecause;!Mo #Bqres 4 shich edch student

deveYnrs ghesio skills 1 varisble, # function of the previous sperienes of

130
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the s*udent, degree of wotivation and tie length of student participation at
the center.. These are questimns the Handbook asks of 'students:

Are you Tearning how to learn? Facts and information will soon be aut-
dated. But there wi'll be 1ittle change in methods of knowimg. .Are you
Eearn1ng how to find things out for yourself in all phases of research?

Are you Tearning to reasen, discriminate and judge? Research of many kinds
will be presented t~ you for many years to come, whether you do it, or
others do. Are you learning what wakes a good research study? A reason-
wble sampie? A good questionnaire? A good technique? Are you learning

to wely on your own Jjudgement, and to know what you are competent to

judge? A

kre you discovering uhai you do best and deve]oming your matural abilities?
o one is equally skillied at all phases of research.. Are you learning

w0 recognize your strengths and develop them? Are you learning to consult
with others on tasks outside your strong areas? It's 0.K. not -to know.
qt's mot D.%. mot to kriow that you.don't know.

~ Are you mastering bas1c skills? Regard]ess ‘of your own particular strengths
\ vow sthould develop a basic understanding of research. Are you becoming
acquaiint=d with the entire process? . :

“Are you developing disciplined work habits? No professional organization
can functiorm im chacs. We are many part-time people trying to run a
major effort .together. Are you Tearning the importance of check-im
check-owt prowedures? Are you Tearning to put materials in their proper
place zp wimen you l2ave, tha next person can_ find tthem? Are you learning

; to develop cooperative work relationships as we wwather field crises

. twgether? Are you meeting the commitments that yau've made for work to*
be done? - : o ‘ A
Are you. being introduced to a broad range of experiences? ' Research ‘is a
hroad tosde, Theme are many var1et1e§, and many phases to each waristy.
Are you developing a sense of just-how much there 1s to know? OFf mow
mamy ways you wight aoproack the same study? g .

There arz areas of attitude and behavior. SSRC students also acmuir: a

set of techniral skills. For students who enroll for-'at Teast two quarters,

2 variety of .esearch tasks iearned 1nc1ude instrument design, sampling tiech-

niques, interviewing skills, COdlﬂg,.lata analysis, Keypunching and simple
computer terminal operation. More-advanced students refine report and pragnal
writing sk11ls, learn nroiect adm1n1strat1on sk111f and gain expereincm =
pmofesc'onaX responsibility and accountdb1]1tv

The aceomplfubments «f studants are impressive. One styudent has oo zed
a viorkshop om the s0le 9f lhe paraprofessional for a regional human services
chsortiiin. e fundred varticipants are expected, with many respected reSomrce

p=ople pariiciowting. Ancther -student 'wdrking‘om the same theime, devé?opedimn

_— h ’/ '
131

Y

-~



C5UDH-15"

- exper1ene1a1 t”a1n1nc program for pa*apro:ess1ona]s Thiis focus is derived
4 from the backgrounds of several women at the center who mave learned to work
effwcment]y with 1itt ‘e fund1ng, during vo]unteer exper1 z=neces. Th1s resource-
fuxmess character1zes the operation of .the center, wher= graph1cs, layout, -
tvmwng, printing and computer operat1on are a]] per formad by students Another
SSRC graduate has formad a counseling,- referral and legal rights seryice for
- prostitutes. .- . A
. Many students have contlnued their education at master s and graduate
woctiology programs and others have had significant Succass in finding jobs.
i Gre student was -hired as an analyst with the Los Angeles Times, because of
 her experience ap,the center. Several students expnessem:feeIings that they

expect to have_suceess in findingeuork with the research;skil1s“and"exneriences
'%eqmiredatthé"Center[ A description of the cente%ﬁcategmrized,the kind; of
growth experienced by SSRC students. S \

Skiils. Proflle Provides continually up-dated Tearning record showing
numbers of students proficient at specific levels of skills and progress
made in atta1n1nq those skills. ;

e . Changing Self-perception: Students evidence changec perceptions on their
academic and professional competence. Many students who had intended to
terminate with a .B.A. degree have decided, to :attend: graduate school,
while others, particularly minority studénts -who entered with def1c1ent
-academic skills have come to realistically ewaluate their strengths.and
_compensate for their academic weaknesses while continuing to 1earn

" Changing Percpetions of Quant1tat1ve Research Students who once regarded

. quantitative research and analysis as ;overwhelming -and incomprehensible
have learned to approach such research as ordimary everyday transactions.
Evidence of this sort reflects a general. 1eve1 of acceptance in the SSRC
of orofess1ona11sn as a standard.

-

\

SSRC Research Reports: Advanced students in the SSRC participate. in
__the preparation n_of papers fc fot,gﬁesentat1on,ro professional_societies and
of final and interim reports on each project. -The number and quality of:
such reports i$ considered a valuable component of ewaluation. A partial
listing of some reports may provide clues as to the work of the students

in this area. . / ‘ o

A Targe numter of students present papers before tiw Pzcific Socxo]og1ca1
Essociation (PAS) and thé American Sociological Association. In fact, Dom1ngueit
Hi1Ts ranks second in the number .of papers presented at the PAS, including nine/’
student papers. This ranks above the/presentations_of fhe faculties at the
University of Califorria, Barkekey, UCLA and USC.. As’one facuity member noted,
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There is a fee]1ng at these conventions that we have forty faculty in our
sociology departmen‘ Professors come up to me and say, 'You quys are
really growing. » :

-

There are limits to the effectiveness of student participation in the center.
Virtually a]] agree that the center is best suited. for highly motivated and curious
- students. In fact, its rub’hmty materials enphas1ze motivation and curiosity

|

as requ1renents for enr0111nq. Qutcomes seem most directiy related to a student 5
motivation and how comfor tabie he/she feels at the center. The center's

evaluator de11neates som2 of the characteristics of student grqwth-end student
achievement: . ‘ '

SSRC wanted to demy<t1fy sociai research generally and quantutat1ve

research specificallv. The first goal has been well accomp11shed Yhen
. I talk to students, the first thina they 1nvGr1ab1y ment1on 1s hou they
e f1w~m»see~pesearch -being-done by anyone. - --

I suspect that the demyst1f1cat1on of quantitative research has been
"overdone. It's partly my bias, but students will say to me that statistics
s not difficult. it s nothing.

There is-a necessity of requ1r1nq technical skills. They attack the
_problem, however, that a person's worth is a functijon of the technical
skills they possess. One result is the de-emphasis of technical skills.

_ Yes, it's an issue of eliminating the value judgement, but people are .
! taught they themselves don't need the sk111s, they can get someone with
+ the skills. o .

" Some people end up doing clerical tasks for a project. Some students
complained of this - sitting in on a report writing sessions, tabbing one
variable, address1no and zipcoding letters, pulling and refiling_reports.

Un]ess you know a ce~1a1n amount, it's difficuit to involve yourself in the
research. Some people were highly motivated, curious, had -a Tot of time.
These people got a hell of a lot. In many ways ‘the center is better
suited to excellent students. It's possible for a student to do very
. Tittle work at. the school.  The center doesn't reach those students. It
: doesn't force people to perform. A large part of a person s growth here
———————--—~4s~a—funct+0n*e¥—thefr~met;vat%en—te—%earn~—--“’ T

-SSRC has been qu1te successful in its goal of creat{ng,a sense of-belonginq
among its students and conwmunity narticipants. This is somewhat Timited to
those students who feel comfortable there afd they are predominantely women.
There is a mixture of-rrnnnations at the center. including several mother and

'.daughter students, high sthool interns and retired women One woman describes
the center's 1mportanre to her,.beyond the acqu1s1t1on of research skills:

One of my lifetime desires was to qo to college... It wasn "t until after
my childron were qrown and I.retired from work that I was abl®~to fulfill
“my lifetime dreamn. My first experience in co]]eqe was at Glendale Junior
- College. - Since it had been over forty years since I had attended school,
‘ © o my adJustment to tests was extremely difficult. It seemed as though I was
memorizing a 1ot of terms which T scon forgot.. R
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My two daughters were involved in the Social Sciences Research Center at-
California State College, Dominguez Hills and recommendsd that I ‘attend.
I found the SSRC to be more beneficial to me than my experience at Glandale
College. The open classroom allowed fiexibility and I learned and
retained information by working on actual projects. When I first entered
the center 1.didn’'t even know what social research was; within .two weeks
I was surprised to find myse]f actually coding, interviewing and drawing
random samples. In my three quarters at the center, I have learned about
different types of research and phases of the research process. This
involvement keeps me active and I'm proud I'm a member of the center.

» I've made many decisions at the center and have improved my inter~personal
< - skills as well. To me the center means & way of 1earn1ng, working with
people of different ages, and an active involvement.in the community.

It has bcen a verv educational and great experience for me. :

+ Interviewees

. Betty Sutten Jackson, ”ompton Sickle Cell Center
Beverly Hawkins, Instructor at University of Southern California
Vivian Purnell, Family Service of Long Beach
"Lois Lee, former student, teacher, UCLA graduate student-
Donna Te]esky, former high school intern
Darlene King, former student, UCLA MSW program
Joan Platt, former student ’
Laura Telesky, student s
Jim Bush, Drew Medical School - o - ’ -
Susan Takata, former student; UC Berkeley. Ph.D. student .
Perry Parks, criminal justice analyst
Jeanne Curran, SSRC Director
Herman Loether,- SSRC Faculty Director _ Ve
Maxine Boyd, student : ’
Elsie Karnowski, student
-Brooke Campbell, student .
Tom Lillevig, student : - )
Sue Kirsch, formér administrative ass1stant SSRC . -
_ Sharon Raphae] SSRC Faculty -Director : -
L -Jim-Marshall, evaluater
—— Bob Christie, chairmar -Sociology Department

-Donald Gerth, President. CSUDH

Barbara Moore, student

Don MacPhee, dean, School of Social and Behavioral Sciences

‘Dick Hughes, deputy to Los Angales- County Superv1sor

Jerry Mandel, dean, academic p]ann1nq :
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CONTACT: Sister Mary Ann
. ' Biller
' B A Empire State College
- - . - , - Lower Hudson Regicnal Center-
' ‘ 145 College Road .
Suffern, New York 16901
(914) 356-6406.-

" EMPIRE STATE COLLEGE

New Models for Career Education

The goal of the New Models Program-is not to work with students in spacific
Jobs with specific job-related goals: for example, metting the degres and
only the degree. Qur program is particularly successful with people numclear
in their job goals. We have a student design a contract called *canser
exploration' - readings and some kind of field activity, for example They
-may conduct interviews with persons active in the career(s) in whick tiney

are interested. -

- The conculsion of such a contract is not so much to have a student seiect
a specific job, but to have a person’s vision of self and his experience
com2 together for a decision. It allows people to look at their past in
a new way. - :

Even if all we've done is expand the Empire State College madel o mew
clienteles and areas, that would be positive. But we'we done more tham
¢t that. MWe tried tc develop specific career competencies to answer the ques-
- tion, 'what are cormon needs across a wide variety of jobs within a simgle

field?!
~Gerald Sircus, Mentor
_ Human Services/Business
ORIGINS AND PURPOSES - B : L T )
.Empire State College is a part of thé State University of New Yigrk. It

is a_éo)]ege without a campus, courses, grades or semesters. ESC was designed
to fill a need fn educafional opportunity for peréoms who are unablle or unwilling
to enroll in a "traditional" college orogram. ESC offers individualized meqrée

_ programs and contract learning for such persons in many academic amd career

A programs. » ' | \

7 fhe;colleqe,centraily administered from the coordinating Eénter im Saratoga
Springs, operates saven regional educatiOn centefs at which students enroll and
work with Empire State's fécu1ty on individualized learning programs. None of
"the centers enfb1]s more than 706 FTE students. . Openrd 16.197], Empire State
offers-academib crédit for previous 1earning experience 1im non-school. settjngs.‘
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'~ . ' About 3000 students.are enrolled full or part time. The median age of thése_ L
. students is_in the late thirties.. The college offers bath Associate and Bacca- bﬂﬁ
o laureate degrees. - ’
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_ The New Models for areer Education program is located at the Lower ‘ %(
Hudson Regional Center, on the campus of Pockland Comrunity College and aiso in . }ﬁ-
. . . . .- . s
. Hhite Plains, New York. It has enrolied 350 students since the program opened in %K
1973. The median age 0o* these .students is 3%9. The Lower %udson Center is -

one of the newer units ¢ ESC.
| New Models for farcor Education was funded by a three- -year, half-million -
dol]ar~grant'from the Halioag Foundat 1on providiag on2-half o. proaram costs.
Empire State assumed the remaining port:on of program costs. The initial o //
Kellogg grant expired in October, 1976, when thé tew Models program costs were
totally assu%ed by the Calleqe.. Though the center enrolis students not
invoived in the lew Mode's program, there is no evidence of compeu1t1on between
the center and the progfam. In fact, because Hew Models_]s now an integral
part of the center, ther= will be no administrative distinctions, alt#ouqh the
staff of the New Models program draws a distinction between the program S pur- |
pos2s and the broader mi<sion of Empire State College , _ - '
The distinction betiv.=en the purposes of the New hcde}s program and Empi:e
State College is difficu't to articulate,:-since the New Modéls progra% shares
the broader pruposes ané orecnsses of Empire State: 1) individuaTized, cdntract
learning through_close re}atidh with a faculty mentor; 2) credit fo} previous
~ learning expek{énces; 3) new credentials developed for ESC students, based cn
“validated experience and ceronstrated performance. An evaluation of the New
Models program conductOd by Empire State Coliege’ s central office- staff.identified
“the following dwst1nrt1onf between Hew Models anﬂ ESC:

MMCE differs from other programs at ESC in the ro]]owinq ways:- Five
. points can be raised. First#, the HMCE program-places particular emphasis
2 on job/career-related learnings and attitudes, and where possible and
appropriate, encourases:close planning and designing of NMCE student
\ - work between emplaycr, mentor, twutor and student. Second, it would appear
that students in NM{F tend- to bring more wort experience and receive more
T Wwork experience credit in their advanced standing and. degree program.
. ) Third, NMCE student-=. in the main, are half-time students. Nearly 73
’ percent of thesa stuients arve reqgistered for half-time contracts. Pre-
. sumably, many are also regularly emplioyed:on a full or part-time basis.
y . Fourth, 1earn1n7 contracts for WMCD students place qgreater emphasis on
-career oriented content. And lastly, 'bridging' and 'cmploratory' con-
tracts are used in the NMCE prfogram Lo link job/life to studies and to
provide concentrate:! opportunities for students to explore career options.

The New Models nrog-:m was tfounded because of the need of many peop]é for
education with the goal =7 career-advancerent. The qrowing presence of the N
knowledge worker in %he wirk place creates a need for easy and contjnua] access ./Qa‘*tj
to educational opporthnities inlorder to keep up with new knowledge: The staff .

Q . f S Ai}() o
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“at New: Mode]s speak/of Lhe program as revolving around student neéds Instruc-
t1ona1 degree programs are des1gned for each student, focus1nq on h1s or -her
1nterests —needs -and qoa1s, and—or1ented.to the student s profess1ona1
-~ academic and persgnal purposes: = - . ‘ B
o , New Mode]s has jdentified four types of students with which- 1t seeks to work.
These -are: j ) 4
J) Those who are nmp]oyed but des1re credent1aTinq, upgrad1ng and/or a
career sw1tch :

dZ) Those who hold an:A.A.S. or an A.0.S. dearee but whose advancement is
Timited witnrout further-education; . :

.‘3) Those unprepared for the wor]o of work (students in need of marketable
.career skills); .

B 4) Those 1nadequate1y served by the traditional col]eqe for a var1ety of
- reasons; for example, distance froir.the learning site, anonymity

__experienced_in _a_large academ1c setting, schedu11ng or lack of financial
. resources. -

. MNew Models has seJected'four career ~ areas in which to.serve studentS'
. allied health, human'services, busﬁness and engineering‘techno]ogies Each .
area is viewed as a broad career field, with many opportun1t1es for career
advancement or 1atera| movement to JObS within the career f1e1d Students elect
to study with a New Models menitor who' works within g specﬂf1c career area.. The
;b” program d1rector descrwbes the focus on serving 1nd1v1dua1 purposes w1th these

/
.broad career areas: - . . A

Ve are attemptlnq to deve]op new - mode]s for career education - not new

models for careers and not necessarily” educat1on for new careers, although
the latter has occurred in certaln/cases The original proposal talks

about career ladders. -
We‘haVE'thouoht in-teris of career lattices wh1ch wou]d help persons move

-in care orizoally as well as vert1caTTy IN degree progran pranmings————
students are assisted in reflecting on their 'existing career competencies -
whether these be derived from 1ife experience,or formal education. They
then explore the competencies still needed to-be effective in a spec1f1c
.-+ career. Moreover, they are encouraged to reflect on which competenc1es
a ‘can be.used in. other careers and what additional, education they may. need
i to enable them tn become better prepared for ~careers alternative to the
© primary area of<1n+erest "The focus is on the process-of planning for’
‘ . and working with' each individual. The degree program and contracts are
- flexible responses- through which career interests and needs can be met by
students. A potpourri of 1earn1nq resources is made available to create
each time anew a different mix fo. each student. We do not nake students
go through hoops in areas.they have already deve]oped or'in which they
L have ach1eved their qoa]s . .
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ModeT I Ind1v1dualL1 DeveToped ngree Proorams

, Th1s mode] .uses 1ndvv1dual1zed contracts, tailored to and based on the .

ﬂ_exper1ences and goals of each’ student. Although the content of the contract .
differs for eachistudent, there is a common process for working with a student

~ to-design and carry out the contract. = - .

i

L

- Model II: Institution as Locus o

r -

. *° This model uses a work sétt1ng as a primary Tearn1nq resource far a student
; The work setting may be the student's regular place of employment, or| it may be
a temporary internship. Changes in work envigonments are-ofter used
tunities for Tearn1ng new competencies and values for the sett1ng Fot examp]e,
the Unified Serv1ces Act of New York State declared that residents of mental
fheaTth residential 1nst1tut1ons should be de- 1nst1tut1ona1pzed and returned to

‘their homes. The consequences of th1s act were 1de ranq1ng for state 1nst1tu-
—-———~—t+ons—*ancTndang~a—severe—deerease—ﬂ+ﬁﬁﬁ% ataons——~¥h+s~—#e%%owed—by
- a\change in the- focus of treatment, required new kinds of profess1ona]
*training and new patterns of career mobility. A New Mode]s student has worked
_at Letchworth'State School for the‘Retarded, vhere these changes were imple-
. :mented."Letchworth.deueToped a department of education and training for exten-
sive in-seryice programs and academic counseling of personnel. The‘New.Moder
,§tudent-wasrtrained, throngh her placément, to serve in that new department.
Mgde] II1: _gpﬁcpared ﬂud1ences -
. This model serves "the needs of students “who do not have cTear career goals.
They may possess AA or BA degrees, but they may be unprepared to work-at a
specific job. These students fulfill an explordtory contractvto give them a

_______dega4;ed_0¥ep¥;ew_g£_4~gejepfnd,hrnad career £ield.— Such contracts innjudé

' read1ngs about the fwo]d .- visits to pTacns -of emp]oyment, interviews with pro-
'"fess1ona15, -and-observations-of work- activitiestThe- exposure is des1qned to
" give a student informatian needed to maPn a cho1ce about further study or

: career pursuits.

. Another aud1ence uh1rh the model” serves 1s composed ‘of students who, by
reason of educat1ona1 or economic d1sadvnntaqe, do not possess the sk1115 or
resources needed to pursue a coTTege lever] educat1on Although the program has

made- a concerted effort_ to attract such students, 1t ‘has largely failed to
enroTT s1qn1f1cant nunbers of d1sadvanlaoed students. “This. may'be due to the'
location of the program in three counties (Rockland, Oranqe, and.’ Westchester)
composed TargeTy of afflunni suburban ne1qhborhoods, or it may be- that the ‘\,,'




_pass such examinations. . The_program claims success in_an on-going dialogue ..

ESC-5
disadvantaged do not perceive Empire State's offerings as useful. or avaj)ab]e.

‘Model. Iv: Cert1f1cat1on, Licensure and Reg1strat1on

Designed . for students who must pass a 11cens1ng or cert1fy1nq examination

. to ach1eve profess1ona. status, th1s model1 prepares students to 1) acquire the

sk111s required for a specific job, and 2) acquire the knowledge needed to

with licensing-and sertifying agencies. New Models students are taking examina-
L ST S /. L - :

tions for such professions as octupat1ona1 therapy, laboratory techno]ogy,

dietetics and nurs1ng Major obstas1es to full recoqn1t1on of the ESC .model

A‘rema1n. "For example, nurses who earn a B. S. degree_at ESC must seek alternative.
~credentialing (Regents External. Degree) 1f ‘they wish’ a BSN. Obstacles remain -even -
‘for ESC graduates, although Empire State is accredited reg10“a11y and w1th1n '
-the SUNY system. These prob]ems are similar, although not as acute, as thos

faced by qraduates‘of the Co]]eqe for Human Services. Refer to the Co]]ege_

of new professionals.:

for Human Services profiTe'for a more complete discussion of the credentialization -

)

Mode] V: Step In - Step Out
A1l students at New Mode]s and at: Emp]re State genera]]y have the Opt1on

to take per1od1c Jeaves of absence for, one or more months No negat1ve judge-
ment is p]aced on these 1eaves, they are v1eued as natura] occurrences of an

. 1nd1v1dua1 S work learning and persona] rhythm. .The New Models program has -
* this freedom 1o "step in and step out" of studies into a model for»professiona1sf

seeking periodic, or continuing, educational development. ~ Learning.modules

'have been deve]oped by the staff for 1he allied health professions as gu1des to

spec1f1c learning or competency ob3ect1ves. Other examples of college modules

" Youth and Urban\Settjng,‘InterViewing, and Child: Welfare Needs and Services.

These modules can . be taken by special students (non-matriculated students seek-
- ing specific independent studies for credit): This'qroup'inc]udes-students from
- _other colleges and students- w1th masters degrees who are seekan to update Lhe]r

knowledge in a spec1f1< field. _ _ ' -

Model VI: The. Homebound _
‘This mode1 ref1octs a c11ente1e rather than an educat1ona1»mode at Empire

State. New Models has not exper]enced much successvw1th this model, wh1ch seeksb'
to.bring_ESC_educationa1 opportunﬁtx\to physica]]y:handicapped persons, to
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_prisoners and to'others unable to attend a learning center. cher units of

i
- other programs and institutions-than to student 1earn1nq contracts. Throuqh f>%

Ry S S N S

\‘ .
(ESC-6

\ : . o / ,

Empire State have had success with thi% group; C ’
I A |

Model VII:* Consortia _ l
Th1s model is difficult to 1dent1 y 1n actua] pract1ce at /£he New Mode1s{

‘a

program It seems. more “suited to the program S d1ssem1nat129 strategy with.
severa1 activities 1nc]ud1ng conferences, re1at1ons with 6rofess1ona1 assoc1a/
t1ons, management developiment programs, relations w1th/6ther co]]eges, the Neh
Models program seeks to mult1p1y oppdrtun1t1es for 1ts students and to pub11c1ze

the_New_Mode]s program. Such conta cts are used. aS/ﬂearn1ng resources by , j
/

~ students: | Lo : o

Model VIII: Exp]orato_x/and Br]dq1ng Contracts oo /' K

. / .
Like the ' unprepared" model, the. 9xp1oratory contracts seek to assist

'}vthrough an 1nternsh1p ir health care: administration. The student .then p]an

students to exp]ore options within a carePr field. The br1dg1ng contracts
seek to connect previously, acqu1red sk111s and knowledge with a new endeavor o
One student, who had worked in a hosp1ta1, comp]eted an exp]oratory .contracts

hed
to get his degree in that area./ ‘Another student used her skills as a mother o
:and homemaker to exp]ore hnr qoa] of work1ng 1n human serv1ces A bus1nes§ )

,student comp1eted a contract by study1ng the- manaqer1a1 aspects of un1on1sm

ACTIVITIES

:_The'core of aﬂstudent‘s experience at the New Models program isfprovided by
.the relationship’with the mentor. Virtually all the major activities for stu-

- ing, desxgn1nq and executing 1earn1ng contracts, pr0v1d1nq resources, evaluating s

- of this’ re1at1onsh1p is the time spent. toqether by the mentor and student.’

dents at ESC are guided by the mentor: assr3s1ng giving credit for prior learn-

student. performance, determining comp]et1on of the degree program. The heart R

s

i
1
e e e e N !
i

Inuaﬁqab1y a close, intimate, learning and nurturlng relationship develops. |

~ This represents a potentially dangerous situatdion because'the"importance }

attached”to'a single relaf‘onship can easiTy Tead to abuse. In a survey of s LU‘
dents study1nq nurs1nq at fmp1re State, students reported that their most {
reward1ng re]at1onsh1p at FSC was the re1at1onsh1p W1th the mentor However

x.4fd S 3 | | A
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. the same study demonstrated that the_mentor.relationship was 1ea§t:satisfyinq. ’ t
to a significant fiumber of students. The dédication and care which the New
Models mentors app]y to their work seems to insure against any sigrificant
abuse of the ]1cense their position gives them. A warmth and concern emanates
from people at the center, evident to both v1s1tors and students.
Some mentors d1scuxsed the1r ro]e i '

The strength of the program is the coordunat1on of 1earn1nq experiences
" and résources. There's one person watching what's going on with the students,
watch1ng them deve]op and tend1nq to their needs. Evaluation and documenta-
tion of a student's strengths and weaknesses are supervised by the coordinat-
ing mentors. This can be acted upon in future contracts.. You learn how ’
-a student thinks; you use that intimate knowledge over a period of contracts:
to quide the lTearning experiences. I use the past contracts as measures
of growth. You don't get that in a traditional, fragmented program.
There's a problem in-discriminating between 1ifezexperientes worthy of ' |
college credit and those that are not.. If we were to give credit for life
-.experience_not. WO\LhM_Of credit, we would. diminish the student'g program
by that much. Ve've gotten better at.it, but it's a very subjective
process.’ The -use’ of profess1ona1 experts in various parts of the process N
is 1ntegra1 ‘to its success. : :

A student was refevred to me for eva]uat1on of how much knowledge of
nutrition she has. .She's a health food nut. I talked with her about
hooks she's read, how to deve1op a vegetar1an diet, metabolism. digestion,
.etc. I push for the edges|of people's knowledge. She had an incomplete,
spotty kind of knowledge. |1 need to-made a;recommendation of whether her.
“knowledge is worth collegelchedit. If I spoke ‘to. someone who frad taken
© ¢ollege nutrition for four \cradits five yéars ago 1'd:find that person's . :

knowledge spotty too. We need to discover how knowledge -is-organized in - \i
a variety of ways. Know)edge Frnm 11fe experience cuts across course :
boundaries. , . ) -

A human serv1ces montor who' deve]oped a manua] of competanc1es and 1earn1ng

resources for her studnnts

:radﬂfﬂOﬂﬁ%-ﬁ@%%eur human—services programs—anre nften too_prescriptive.

Our manual combines liberal arts and professional functions in-an inter-
disciplinary fashion. Principles and methods are all right, but more
substantive knowledge is needed. 1 spend a lot of .time on concepts of
self-in starting to build with the students.. Many suggestions, alternatives,
partiru1ar1y the first few meetings. ‘We meet more often with the students_
in the beg1nn1nu of-.the degree program and less. later on.

More so than in the other caxeer areas, I have very few students who are
1ndependent learners. Many are very dependent on the mentor, tutorial/
.. instructional ro?nt1onsh1p and here more structure is built into the
- -contract.

I have a 1ot of troub]e wr1t1nq the eva]uatnon I end 'saying things 11ke
~."The student hac po(ked on her ww1t1ng skills, she's made progress, but she :

5 : ., ,*-4’1
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'still needs: growth." There's a trenendous responsibility expected of the
memttors - to make judgements about students' skills and their ability to
grow. This is mitigated a 1ittle by shar1 g the student. among other
meritors and external tutors. s

Another mentor: !

The academic quality of the program often falls on the mentor. The co-
signing of the contracts by the associate dean tends to be for the exper-
ienced mentors a formal. step; though for a mentor meeting with four to
five students a. day, it's a very we1come 1mpact and review.

“Méntors have often had to prOV1de the1r OWNn resources. Ne felt that ouy T
‘own development was crucial to keeping the prOJect on track.

New Mode]s has JUSt contr1buted to the deve]opment of a Student P]ann1nq
,Gu1de for Deqree Proqram and Portfo11o PrAparat1on wh1ch provides detailed
'_1nformat1on for students on assessment, credit, contract learning and degree
programs. This is another ‘part of the staff's efforts to clarify the process
of guiding ‘students through- 1nd1v1dua11zed 1earninq'programs . The Guide is wale
comed w1th relief by the mentors who will now spend less time on precedural -
——~———quest%ons——and—devete more—time. to_ actua1 program deve1opmen S,
A pw1mary Jearning-resource utilized by thé New. Mode]s‘proqram is tutors
These pgrsoms are professnona]s from_a11 walks of life who.ac¢ree-to help stu—,

dents achieve specific objectives contajned withfn the 1earnnng'contract.

They may be asked to help determine, or-va1idate, the .amount of credit which
should be awarded for prior‘experience. They act as teachers of specific sub-
~jects. They act as consultants to students who are"designinq degree prodrams
or learning contracts and some teach courses at other co11eges which studean
elect to include in a co/tjact ‘Tutors come from bus1ness) tabor, industry,
soc1a1 and health professions, and other academic 1nstitutions . The Learning

Center keeps f11es on availabTe-tutors whitch Conta1n‘WnTurmdtTﬁﬂ—ﬁﬁ—ﬁfev*ﬁﬂﬁ——————————-—
exper1ence with' the program, quality of the contact, and area of expert1se
______Mgntgxs_anp rpqnnnq1hln for eévaluating the performance of the tutors and students

are often 1nv1ted to do so. also. ,
Severa1 reasons are (lted for the tutors! w1111ngness to part1c1pate 71) )
e ' ‘they are attracted by the kind of peop]e self-selected as Empire State students,
o 2) they are attracted to a new act1V1ty s freshness., and 3) they are p1eased to
cooperate with a. schonl Wthh asks for their help, recogn1zes their competence
and offers. an aura of he1nq aff111ated with academe. Tutors are ‘of fered st1pends,
_ wh1ch are sometimes e used, of $1O per hour for.their efforts

34’9
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- A co]Tegewwide.file of tutors is being'deveIOQed, but tiis s Ptaikedb
about more ‘thar. developi.d,"” according to one mentor. Unlike the Tunbridge
pquram’at‘Lone“MOUntain (refer to profile), which expended cons1derab1e enerqy
assemb11ng a network of professionals before thr program began, New Wode]s

- is s1ﬁw]yabu11d1ng its contacts as the program grows.

A mentor describes her work with students, tutors and resources:

What we are dojng is clearly in a'state of refinement. It's constantly“
.evo]»ing This is a long-term process. There is a long-term newness to

_what we're doing. A traditional program reaches out 1nto the community

“to find and utilizé resouices, estab11sh1ng a pattern -Here we develop
~ties with a student and when it's done, the tie is dropped. This newness
diminishes a 1ittle over time, as I come to know more and more peop1e in.

- the field. _

Apart from hr1nq1nq the Empr1e State model tG new aud1ences and app1y1ng
it .specifically to career deve]opment, one of the ch1efiacnnmp11shments of the
tew Models program is the writing of competency and learnimg resources manuals

- For .the -caresr fields of allied health and human.services. These manuals were

developed in response .to thé need -to provide information ard resources to -

students and mentors:for Use in the design of Contracts anc dmgFee programs. T

A]thOUQh there is 3 comnitment to design each student's program individua]]y,
standard meacures of performanru were useful in des1gn1ng degree programs and -
contracts for assessing the: atudent s work.

~ An allied health mentor at New Models and. another ESC mentor 1n psycho1ogy
have developed an [nterpersonal Attr1buted ‘and Sk111s Inventory This guide
“‘contains 70 skills which, when measured prov1de 1ns1ght "for a student into the
profess1ona1 competences ofthea111ed health worker. The skills are grouped
into categories, such A4S Group Leadersh1p, wh1ch are further broPen down,
in this case: exprescwng of ideas and- 0p1n1ons in a group; dec1s1on makwnq,

responsiveness to group process. These are further spec1f1ed. creates an

‘environment where qroun members expréss their ideas and’opinions; shares

UELT!: ion mdmng wwlriwﬂup men: uEf’S““‘CUUf“"TﬂH"tES‘tnL—Ue& resTand et forts—of
qroup members . . e o _ ' : y

-The human services manua] Commun1ty and Human Serv'ces Manual: A Guide .-

for Mentor and- Student is organ1zed nround the fo11ow1nq competenc1es

Interd1sc1gljgary Comggngnts

1) Understanding of biological, nsycho]oq1ca1 and soc1a1 differences and
commoza11t|es of individuals and ‘groups.

2) Under
individuals and. gtoups

S

tanding of the cu]tura1, econom1c and po11t1ca1 influences on

;3) The ab1]1ty toz1nterre1ate thn xnterd1sc1p11nary compenents in a’
deve]opmen1a1/nattern a :
149
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Profess1ona1 Deve]opment : ‘ . o
1) Know]edge and awiatreness of humcn service eth1cs a.‘ va]ues. S

2)’ Understand1ng of the. range of roles and responsibilities in a part]cu1ar -
“human service (i.e., health care) and knowledge of the particular job.
; . within’ the field (1 e., nurse or health aid). o L ' v

©3) Understand1nq of the mean1ng of profess1ona11sm and cont1nu1nq to learn ./
and grow w1th1n the profession.

W

Skills and Methodo! vy

- 1) Understand1ng the pyinciples and techn1ques of 1nterV1ew1ng and the
ot ab111ty to conduct imterviews. ' . F

%2) Know1edqe of various theories of group processes and the ability to.
conduct meetings and group sessions. . .

3) Knowledge of appropriate community resaurces and referral processes
- to meet consumer needs

4) Ab111ty to use prob]em so1v1ng technigues in a w1de ranqe of sett1nqs

_5) Ability to, collaborate and share knou]edge w1th appropr1ate persons
" “and/or agency. :

'\EIG)[Ab111 y to use- advocacy as a-method oF~mob111z1ng a var1ety of forces
for the purpose of effective social change.

T 7):Under tand1nq the modalities of intervention that enab]e theAhuman
C service worker to funct]on as a course1or facilitator, and/or
change agent ; o '

8) Undérstanding methods of 1nqu1ry and basic soc1a1 research: methodo1ogy
,and its va11d1fy and re]evance i promot1ng social welfare.

P1ann1ng, 0rgan1zat1on and Provision of Serv1ces :
7Y Awareness of the various ways problems are defined in areas such as
" health, education, and we1fare and how the se*def1n1t1ons 1nf1uence
the kinds of programs dewe1oped » \

2) Knowledge and witdarstanding of the agency\5~90a1s, auspices, structure,
and funcations and how they affect service delivery. '
. 3) Understanding—soci ' ' istatd : :
-~ levels and its 1wpl1c1t/exp11c1t effect on po]acy and proqram

4)'Understand1nq 1he processes and strateqgies pert1nent to the p1ann1nq,
development. implementatian, and_evaluation.of. .soc@'l ue'l fare nn"l ACY o
and programm1nq o T .

p=3

5)'Understand1ng the adm1n1strat1ve and manaqement processes that enable e %f
social aqenc1es to become more effective providers of service. =

) Each competency is snec1f1ed by areas ‘of study, wh1ch prov1de the student
with def1n1t1ons of specv ic funct1ons, and organizes the study of each area.
Care 1s taken to brlng the student throuqh\the process deve1opmenta11y, beg1n-

,n1ng with much attenf1on to the self- awareness of che student -and hlS or her

ab111ty to de1ne and re]ate to different va1ue systems, the students' own as - ,h-/F\
] well as those of others—j An allied health mentor d1scussed app11cat1on of the s
. ,)/// manual to student 1earn1nq programs: .- L
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pms - The\studemt identifies a specific career goa].. We then develop ithe areas
' of skill and knowledge needed. How much is needed? How much does the -
. studeht have?” There is a constant process of. ref1n1ng our ab111ty to be -
fair and accurate with students.

In.ouracurriculum,development, we try to. develop the total spectrum of
activities needed for the career goal. This may include administration,:
fiscal planning, medical economics. :Student programs differ. Their.
career goals may include ear]y childhood development for the mentally
retarded, administration in the hea1th sciences, inservice education,
jpatxent educat1on
A successful outcome for me is focused on app11cat1on, the student S..
~ability to master material well enough to apply.it. Can.a student view .
- a situation and evaluate it? What factors would be involved in achieving
the change? Plan intervention? - Anticipate outcomes? :

Assessment :
A student is eva]uated at three points in the New Mode]s program:
_(1) upon entry, to assess cred1t for previous life experwences, (2) upon
\\< - completion of individual contracts, and (3) upon completion of a degree
;;;ixu'_uprggram_w_Pur1ng all three phases, the mentor p]ays the centra] role, although’

e - PSS S

7 others are called upon to ass1st in the process. Tutors may be asked to
‘gassess college credit for an entering student’s know]edge'of a specific field,
and thus he]p'determine a student's advanced standing. The program's associate

'vdean is respons1b1e for co- s1gn1ng all comp]eted student contracts,'exerc1s1ng
a qua11ty contr01 pn the process of assessment. Mentors are responsible for
‘wr1t1ng a Digest and Eva]uatxon on comp1et1on of each student contract. - The .
,'D1ger‘ and Eva1uat1on is a key document wh1ch showsa- student S progress '
-measured aqa1nst the ohjectives stated 1n his or her contract The Digest..
‘and Eva1uat1on must be signed by student, mentor, and assoc1ate dean. F1na]|y,
"————————four*or*fﬁwna-facu%ty—members—s+t~as~a~degree—eemm+ttee—te—assess—the—student—ék——————-—
. work. The process of assessment 1s ‘a crucial element-in the 1earn1ng process
o ~ for 'students at New Models New guideposts for- ach1evement are-established
'w1+h the completion of‘c\ch contract For students, the sense of comp1et1on
is 1mportant as many wtudents never  imagined that their performance would
T be certified by an institution of higher 1earn1ng or wou]d result in a degreo.
One mentor describes what can occur: . . : ' .

I -Had a meeting hlth the student and eva1uators from the area. Those
who could not come were out on a.conference call in the room. We met
. ~ - for an intense hour. It was a very emotional experience for the student.
—~ o There was a real excitement among us-all. about the sense of solidity he
' o “had gained.” This nieeting was used as an eva]uat1on ‘of the entire, port- -
~ foljo, before going to the. assessment committee. It was fantastic.
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Credit is awarded af Emp1ye State on a "contract month" basis, w1th
(cred1t for each anth of full- t1me study. \Twenty-six months s the maximum
amount of advanced standing cred1t that may e awarded to a student for prior
anTlege-level learning.

D1ssem1nat1on Activitlies

) “New Models is plannan a dissemination proje t, with the support: of the
,//i_' t'allogg Foundat1on, to rezpond to the many requests for 1nformat1on and qui-
;‘~ﬁ»mndance about—the- ‘program:  Through release time, facu Yy members w111 prov1de

| ‘consulting services and resource materials to other schools in the New Models

mrpgram. |

GUTCOMES

1

» The d1rectox of the New Mode]s program sets a tone of 1nqu151t1veness
wh1ch 1s echoed by studenls She has said: '

7/i,mwcﬁ_,,“.A__Learmng-opportumtwe: are around_us._ constant1y -— We want to make-persons -
' more alive to other 1earn1ng opportunities than those we are normally
aware of day to day.- In-addition to being an excellent .practice for
Tife-long learning, such awareness can a]so make you more alive in
- a:qualitative sense. . o

One allied health stpdent,_a nurse who trained in @ hospital based program
amdiwhn’a]ways‘”looked dovm" upon school trained nurses., remarked on her
experiences:

I feel I got a teal” feeﬁ for the collegiate experience. T developed

an appreciation for higher learning that I didn't have hefore. I think
I will be a learner for|the rest of my life, where I will find it easy, .
where I wouldn't look at the exper1ence before as educatnona1, I rea11y
prize the exper1ence s

The outcomes for New Mode]s studentq are’ not 11m1ted to an apprec1at1on
of the co11eg1ate experience, or even to deve1op1nq a powerfu1 sense of inquiry.

As—aresult—of their eyperlence, students repeated]y report the h1gher profess1ona1 (

' regard in which they are held, and. career advancement » opportunities which’
_have opened to them.. Gome ‘even speak of major. 1ife changes resulting from their

: experiences. 'Hhat_is unique about New Models is that it has provided access

'*l_f to_an.educational procesé"focused on career'derelopment as an. important concern

for working adults seekinn career advancement middle aged men seeking new
careers, viomen seek1ng careers after ra1°1ng a family, among others The

h New ModeTs program not only prov1des f]ey1b]e and creative revponses to 1nd1-
vidual career-and rducational goa]s, it also gives a new mean1ng to the vord -
'access for adu]ts who have never v1ewed the university as a tool they cou1d

i
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~ use for their own deve]opment.. Following are statements by students: )

L ". By working with the tutors I gained a lot:of confidence in myself,
because .1 worked with people who are h1gh1y educated and intelligent. ,
It has, in some sense changed my life.” The biggest education I got out-
of this college was to use resources, libraries, people and how to seek
out ‘people and feel confident to taik with them.

It sort of makes ygu 11ke a detective. -It's more d1ff1cu1t you can't

be lazy. I developed a tenacity for prob]em solving, not because I'm
smarter, but because I know how.. I was just. transferred to the experi- -
mental division’in the computer center at. work- The experience has had

a great impact on me. I'm not apathetlc anymore .-I'm active now, involved.
It was one of my qraatest experiences. _ . R

_I'graduated with.a B.S. in nine months. Everyone was very supportive and
excellent in guiding me. I'm very proud. I was college bound many years
.ago, but T didn't go because 1 got married. Then my children went to.
- school, and I Tived vicariously through that. 1 felt frustrated. I

was 51 years old when I got the degree.- -

: - There is great pressure to get the.B.S. if you want to stay and advance.
e —— - nUrsings=—-I- resented -the -course -requirements for the bachelors-prepared
. registered nurse. 1 was too well prepared by my Tife .situation for "these

required courses. [ was bored by them.

'The experience was very stimulating for me. I'm not being-]aid off

- 'while others are, during these cutbacks. I've been placed on the Board
of Directors for the Public Education Division of the New York State
Cancer Society; Many'prefesSiona] peers have,noticed,a.marked degreé of
arowth in me. : . .

1 did two contracts on adult education and eva1uat1on of educat1ona1

experiences of adults. 1 learned how to write behavioral objectives,

which I use on wmy job daily. 1 did a project on systems theory- which

was a real revelation for me. All current nursing books refer to system

theory. It has improved my ability to work with systems, use of flow
———————eha%ts———é—aqso—d1d a-media—studies-contract at the New School where I

learned to use audio/visual equipment, ‘to set up instructional modu1es

and the use of the media.

My work here was just enough of a- push to get over the hurd]e of wr1t1ng,- v _

which has greatly enhanced fy profess1ona1 standing. It has advanced mé". -

in-the field of urbhan p]ann\gn This is much more 1mportant than the - .

degree itself. - T'm better aple to assemble my experience and ability to

be considersd- a ur(!ess1ond1 I'm now interviewing people for jobs who

feel their education has been a total loss. I myself would probab]y h’re'

Empire State siudent over a regu]ar college student. )

. 1earned superv1sony skills, hQW—rG elicit 1nd1v1dua1 ab111t1es = from
- group therapy to suvervising peeple.. I worked with ‘the resident to help
differentiate among psychot1c, neurotic and hyperactive children. I did
.contracts on supervision, deve]opmenta1 psycho1ogy, anthropology, psycho-
analysis of women, adolescents. , _
. 3 47T
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" Interviewees

Ny
-'Sister Mary Ann B111°r Director -

Gerald Sircus, mento:, hum2n services, husiness
Rhoda Miller, mentor, human sorvigos

Jay Gilbert, mentor, eiigiiieariiig technoloyies
Nancy Bunch, mentor, human Services

Roger Larsen, student !

Lois Muzio, mentor, allied hea]th

Agnes Maduro, student

Marilyn Shauder, student

Ashton Thumm, mentor, business

Pat Beldotti, student

James Orr, student

“Tom Pugliese, student
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. : : L Contact: Jan Rakoff
: _ l o _ e _—~—"TDirector
| ;e T Tunbridge
: Lone Mountain College
2800 Turk Blvd.

4{’/T\ } , o ' - San Francisco, Cal.
S T 415/ 752-7000 ext. 224
TUNBRIDGE
LONE MOUNTAIN COLLEGE
As part of making the transition from youth to adulthood, society \\\\\
expects one to acquire an enormous number of new attitudes, ideas,

behaviors, sk111s, and responsibilities as well as. un]earn1ng old,
previousiy mastered patterns A tremendous change is expected 1n
a short period.

4,//’

Bridging the qap between youth and adulthood is an experiential
issue. How does it happen? The ‘changes are so various and so comp-.
-rehensive that one is faced, to use an.analogy, not with a tear in
the fabric of Tife which can be resewn but the need to entirely
“reweave the fabric from the various threads of personality and ex-
perience. One consequence of" this is that this period of transit-
ion is a period of great possibility as well as of stress. - The -
very magnitude.of necessary'change obviates. patchwork solutions.
The need to reexamine and reorder basics y1e1ds the poss1b111ty nf
'r1cher and more construct1ve patterns :
: Genera]]y, career educat1on has been conceived of as though it were
‘. a single, d1screte marbie* iri a jar full of educational marbles with
- the possibility of adding or removing each 1nd1v1dua11y On the
contrary, as .we DE1ce1ve it, career -education is a thread inter-
woven with and held in p]a<e by other threads' in a larger fabric;
-and for this reason, it is not poss1b1e -to meaningfully pursue
career educaticn without considering in a thoroughgoing way inter-
- Tocking issues of human deve]opment and of the .transition from youth LR -
. to adulthood. ,

. Jaanakoff
Director

© ORIGINS
Tunbr1dge is the name of a sma]1 dangerous1y se]f—conta1ned proqram
iat Lone Mounta1n College, a small pr1vate Tiberal arts co]]eqe, tormer]y
a woments'Catho1ic school, in San Francisco. The program is ~the product
of four years of research and. deve]opmcnt work 1n Cambr1dge and Vermont by
- o Jan Rakoff, the Director. This is its third year -at Lone Mountain. E1ther
because of 1ts Tong ‘history of trial and deve]opment the _strong conceptual
.and possess1ve character of its proqen1tor, or the very prob]en of human v'ﬂ'
deve]opment the proqram addresses, Tunbridge is best dep1cted not by a cata—

1.45)
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logue of its actfvities with students, but rather by its own conceptua} our-
poses and rationale. The program has a wholeness, a -gestaltic character,
which makes 1t d1ff1cu1t to break down into a simple, recogn1zab]e set of
images: It is th1s wholeness which compr1ses at once the program's major
strength - and success<- and contr1butes to 1ts maJor weAknesses

The prob]em of tr ns1t1on from youth to adulthood is met1culous1y arti-
culated by Rakoff. "Roth the d1mens1ons of the problem and the activities
necessary to faci11tate that transition are ciearly diagnosed and prescribed
by him.- But beyond his own. cTarity of purpose ', the 1nstruct1ona1 staff of .
Tunbrwdqe has assimilated the same diagnosis and prescription. . Their roles

and methods within Tunbr1dqe are surpr1s1nq1y uniform, contr1but1ng to a’
- tightness and a wholeness. in purpose ‘and exacution.’

" -PURPOSES ,

Tunbr1dqe pos1ts that students today face an "exqu1s1te1y d1ff1cu1t"

_ trans1t1on from the status of being a ybuth on ado]escent in soc1ety to be-

com1ng an adu]t, comp]e e with the .full retinue of adult respons1b111t1es
Our- soc1ety today has created qreat 1ncent1ves -or young peop1e to rema1n '

. ado1escents Teenaqers are 1ndu1ged, protected The incentives to "grow-

" have been removed young oeop]e are hes1tant' afra1d, or simply do not

‘_ want to take the responsibiliti es- of adulthood, to- 1eave a she1tered status.

And yet they are expected to take on adu]t respons1b111t1es in 11ghtn1nq
fashion, w1th very little support from our social and learning institutions.

A hundred years ago the oppos1te was true. People.were motivated to reach
\ adulthood as soon as po<s1b1e to escape their depr1ved status as children

and ado]escents Rewards were fo be had by taking on respons1b111t1es, by

L becom1nq independent.

Schoo1s have contributed to the deve]opmenta] inertia 1n young ‘people.

‘Students learn to view know]edge as a pv,cm1d of br1cks, where each brick"
‘ "represents a course. There is.a dominant v1ew that knowledge -is organ1zed N

in a "course kind of way," 1ead1nq to an exaqgerat1on of the ‘myth ‘of exper-

.w'tise Vh11e the 19rh Ccmtury vias "a- qrrat century for tinkerers," today

students are para]yvnd by the myth ‘that beFore thev can do Someth1ng, ‘they

‘must be,an expert.™ ’lunhr1dqe seeks to teach students that they can, as lay
‘ persons, approach the acqu1s1t1on of Pnow]edqe on a part1a], selective basis,

much the ‘way people-dn vho act as. parenfs or voters. There is . an emphasis- cn

"taking knov]edqe on the run, deve]op1rq the ability to discern "1mportant

know]edge " : , : o S
: - u}_ 'r" ; E 9: _ 1_5() \ o /; ' o .
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~The internship experience is inappropriate at this transition period.
When I was 18 1 wanted to become a doctor. 1T took a summer job in a
~medical Tab, thinking that I'd Tearn what it is T1ike to be a doctor.
Instead I spent all summer spaying mice and didn't learn a damn thing
about being a doctor. .VWhat one needs here is to become a well informed
Tayman, educationa]]x efficient with accurate and adequate experience.

We don't need experts at this stage, and.We don't need gofers either.
The narrow specific experiences offered by such placements are terrible.
; ~ That's the prob]em with Ant1och, it's not an educational experience
. for one, 1t s a repetitive taski.

@ ;. The -dominant concern.df the Tunbridge program is developmental.

It focuses on three areas of development for students: -
1.Carear Exploration '
R Student,examp]e #fulfj1]1ng a. wr1tten proposal which followed the pub-

T1ishing of a book from start "to finish: writing, soliciting a pub11sher,
business strategies. graphics, layout and printing, distribution and
sales. This project helped fulfill the student's stated ‘goal of learn-
ing ”what it wou]d be - 11ke” to-be a writer.

2.5ocietal Exp]oraf1&n

Student example: fprlfilling a proposa] which sought to expose the student
to .the values, lifgstyles and rewards in professional areas of "activism"
as opposed to those within a "private lifestyle." This student Couqht to
explore what a career in po11t1cs wou]d mean for him personally.

_" _3.]nter/1ntra Personal Growth in Re]at1onsh1ps

Student example: 1nferact1on with older people to gain con‘1dence, self-
expression skills and to learn to accept a diversity.,of views on tre same
“topic. Such e»perlonce came from interaction with commun1ty professionals
participating in the Tunbridge Network. :

~.

A consistent subdaminant theme also runs through the proq?am This theme

41s more cognitive in rhu acter, rocus1nq*Uh*tﬁé“TndﬁVTdUdﬂ*s—TETat10nsh1p~to—
knowledge, the strurturn nf knowledge, and the individual's process for dec1d-
ing what knowledqe iis necessary to meet his or her purposes.” Implicit in ‘the
theme'is tha notion that >Ch001s enforce an arbitrary notion of know]edge or-
gan1zed by courses and learned in. a c1a>sroom setting. Therefore, Funbridge ,
hseeks to 1essen the tension between learn1nq that can and cannot be accomp«'
lished in the c1assrwnm Tunbridge fosters exper1ent1a1 learning" _thr0uqh
) -method and process, :nthnr than curriculum: “1eqﬁ%1ng by experience rather than
i(f> o concept1on This is what Rakoff means when ‘he states that "closing the gap

between YOULh and adult.is an expefientia] brob]em 1t is the one-purpose of-

'Tunbr1%qe to act as a schoal on that "experiential prob]em "
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ACTIVITIES

Tunbridge seeks to'integrate an array. of developmental goals for students

 with the goal of infusing self-reliant, dfscriminating skills in the aEquisition

and use of knowledge. Though in practice students are probably not awake of
learning new ways to use ind acqujre knowledge specifically suited to their in-
dividual purposes, thev aften do come away with a heightened-aWareness of what
they need _to know and whv' The process{read: curriculum) of Tunbridge is closely

linked to the progfam's tfqht]y woven conceptual framework. A sketch of this
process is provided by the program's own "Course Description:"

Tunbridge is a program which integrates off-campus, experiential learn-
ing with on-campus intellestual endeavor and -faculty supervision. The pro-
gram has its own staff of full-time faculty members and has built a Net-

- work of field resources numbering more than 500 individuals in diverse
fields who are willing to work with students in educaticnally valid ways.
Each participating student takes the program initially for five months,
full-time, and for full academic credit. The Tunbridge structure is suit-
ed to students wishing to explore various career poss1b111t1es,‘to acquire

TieTd knoviledge of i Career area already chosen, to investigate aspects
of the social, cultural, and political context in which we live, etc.

An--intensive orientation is followed\by extensive field interviews by the
student to acquire the information from which deta11ed written project
proposa]s are then designed with faculty supervision. Approved projects

- are then "marketed" to the Network and contracts of a number of.different
Networkers. Throughout the program students meet with a faculty tutor at
Teast once a week on-an individual basis, once a week in a small group,
and once a week in a large group.

At the end of the program, the student's work is evaluated jointly .by the
student, participating Networkers, and the Tunbridge faculty. The program
requires a substartial body of documentat1on from the sthdent including an
on-going journal, a final taped "memoir," summary written reports on each
field interview and cach individual tutorial, and various appropriate arti--
facts or reports from the project itself. Each student has a lengthy "exit
interview" with faculty members and with the participation of two students
on request (who hewever, do not share the determination of grades). Grades
. are determ1ned bv thu tutors and the program Director. . '

~to get acquainted. An extended two week drientation of two hours per day was

The five months of Tunbr1dqe begins for students with an intensive "non-
stop" two day or1entai1nn session. At the drientation, -students are asked to

articulate why they are” in the program, add to carefully "tc t out" these pur-

poses in the cOUr?e ef the progrém: "It is also a time for staff and students

N

. added to the program this year as a result of 1ast year's exper1ence, in. which

~"“~~»~spss10n7w*tudent5wrun Lhrnughwf1e1d~ﬂnLerv1ews—*mostﬂy*dur1ng~the~Fﬂrotwmontk

[:R\j:

wll Toxt Provided by ERIC

students who most benefited from experience were those who d]ready knew how to

use such resources as the telephonc and the journal.” Following the or1entat1on

152



‘After oriehtation, students are assigned one of the four Tunbridge tutors to
work with tﬁrough the term. Students, are not permitted to select their own

\\\ tutor. A close one- to-one working relationship develops between student and
tutor. For many students, this re]at1onsh1p is their most rewarding exper1—
ence with the program. Students meet with their tutor.once a week in indivi-

“dual meetings, once a weqk\ig<sma11 groups of -three or four, and once a week
with all students and staff. o | -

The two. weeks of orientation workshop;Afbcus on developing awareness and

basic skills that will be needed throughout the term. "Some care is taken at

the onset to clarify the values of the student. Students are asked to write

what they are interested in, what they want to do and to have. They are then

asked to exp]ain why these particular things are important for them. They work

with varjous awareness tools provided in the workshop on values clarification:

life goals 1nventory, elements of a "good" education, traditional American va]ues,
- elements for an ideal JOb or career, va1ue scor1ng, goal pr10r1t1es, att1tudes

’ toward se1f and toward fa11ure _
61mp1e mimeographed ' gu1des” or,”check1ists”'haVQ'been prepared for use in
othgf workshops. These include:

/~ checklist for devesloping project ideas
/- sample questions to ask networkers
~ workshop on designing project proposals
-~ workshop on journal writing (each student is requ1red to keep a Journal
s throughout the term)
- an introductinn *o the city ( \\an Franc1sco)
- workshop on field interviews \\\\\\"'
- workshop on tp1ephone use N
-~ worPshop on what is a progect” "

‘\

Students are rpqu1rud to conduct a 1arqe number of field interviews w1th
the "Networkers." These are pract1t1oners from a w1de variety of occupations
who have agreed to work with Tunbridge students. Tdnbridge\has dotten agree-
ment from ovér 500 individuals in the San-Francisco Bay Area to participate in

the network. The pirpose of these field interhjew§ is to expose the students

to a wide'variéty ofiworking ro]es\and OCCUpati8h§. Among the benefité’from i

this experience are: L \\ ' e

-~ students realize the re]at3v1tv of expertise by being exposed to vary-
ing-views on the same field. The very role of\'being an adult" seems

to be demystified for a _number- of students A
\hbr]d, C

, - students Tearn basic "rules" of the’ professional larity on the
o ' telephones;—desiding with secretar1es making appointhents, getting there
. on time. . :

‘ . - students are faced w1th reJect1on - Some students are crushed when a
o —————-networker~teHs—them-n New~andwre£4ned~pereept4on5«0£wrespen&+v~wwm-~»ﬂ~~
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bilities and working relationships emerge.

The purpose of_the Network creates a need to attract and hold practit- .
ioners in the field to work with students by relating to the student's edu-
cational need rather than to the employer's productivity needs.

What are the 1imits ~f these folks' involvement? They must accept the
fact that Tunbridge allows the student to work collaboratively, and that

there is a need for the involvement of on-campus—professionals—toprovide—— —

guidance, to act as a catalyst, and to insure that the student's projéct
is educationally valid. We encourage our Networkers to say no when they
dor’t wish to get involved in a given project. :

: Though the number of recruited networkers is impressive, in reality the
Network is greatly underutilized, and sometimes superfluous. Because Tunbridge'
at Lone Mountain has to date enro?]ed.very'sma11 numbers of students - 18, 24,
and 14 for its past three terms, and-a third of-these dre high school students -
only a small percentage of the Networkers are used. And often students, through

the help_of their tutor. will recruit-resource people-specifically—suited—to- e

their needs.
I don't use the Netwcrkers as well as I'd like to. It's an unpolished
resource. Ne have large numbers, but we don't use them effectively, be-
cause of the slack in our enrollment. I don't communicate with Networkers.
My contact to date has been in recruitment. 1t works hest when.] recruit
Networkers specificaily for a student; there's something organic in that
relationship. .

We're not concerned now with the body count. Our .approach to-the Net-
work last year was based on political needs of an infant program.

~ The Networkers are re-ruited for several obligations. They must attend
a workshop on Tunbridae. They must fill out a.vork book describing the key is-

. sues to be experienced and understood by a.student to become an informed tay-

man in their field, and their suggestions of project components which would speak’
to this prescription. ‘Aboit half of the Hetworkers actually file a work book v
with the program. They wiil see students for an interview at their discretion,

4 though they rarely refuse. when’working with a student on a project, they are

‘.

asked to evaluate the student's work. . _ ,
) ' Byffhé end of this peviod of orientation and:Hetworker'intérviews,-students
are expected to write a qoal statement indicating the focus of their work in the’

/

pfogram. This statement. is used as a basis for the student in developing project

proposals. During the five month progvam. a student. may have several projects, -
many of which may have resulted from bifurcations of an initial project. ._"
High standards are maintained for project proposals, requiring the student

to be quite clear and specific about purposes, activities and outcomes under the .

nr ! ] ; A
Q ‘pmposa.. A - - Yok
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A-tutor: N

£ - We're supportive in the first exp1oratory mode, but we turn tough w1th the
viriting of the precrosal. One student wrote eleven drafts!

~ — _ Another tutor:

I'm beainning to sae the, proposal as. the br1dge ‘between accomplishing the
goals of the term and the entry position even though the students’ actual
field work seem to be the nexus of their exper1erce .

Another tutor:

. ‘- —--Ye' re—usine-the proposal-to reinforce the student's confidence in the field.
/- ~ The proposzl is a-mirror of where they actually are. We're hoping to
e make _them more ,oflective. For example, how do you come off in an inter-
view? . What are ycur judgements and confidences? Taking a look &t the
image you project. You can control what you want to do by controiling what
you need tc know. . :

The following is-ore component of one student's proposal, entitled "Explor-
~ina the Animal Science Enterprise.” The clarity of this student's thinking
represents a reel success for Tunbridge. The student has outTined exact]y.what
‘;he wants and needs to know and how to go about obtaining that knowledge. ‘

Part I ~ Exg]ovat1on in AnimaT Behav1or’Research e

| Introduction: One area I would like to explore is the area of animal be-

| ~ havior and the research involved in determining this behavior. I believe

; that it takes a.certain personality to do any kind of-research- successfully.

: This person must be patient, observant, and free in mind {(e.g. free to L
make conc]us1ons pessibly refuted prev1cus]y or never before conceived). -

A. Statement of Goals in the area of exploration:
1. I would T1ike to exercise and . nmprove my awareness and ability
© . to observe.
2. 1 would tike to qet a chance to use my mind for drawing conclu-
.sions frem data I have co]]erted from observation.
3. 1 hope tc discover if I do have the correct persona11ty for re-
© search study.
4. By having actual experience with research, I hope to find out if.
I care to devote myself to it. '
5. I would Tike to experience and understand man's re]at1onsh1p to
w11d gnimals.
6. I-want te tearn up to what point man and w11d an1ma1s can live to-

i gether. _
i 7. 1 would Tite to get ‘a chance to observe the beautiful— T e —
; ’ : © L dnstirt wh1ch [ believe man has lost. : :

! - B. Operat1ona1 Definitions of Goals:
f 1. By raisira and observing a younq coyote, watch1nq her proqress in

' ' a dopesticated world noting, in -journal, her behavior towards
mankind and his environment, 1 will ‘have a perfect chance to achieve
: . ‘ . my goals.. ‘
' . 2. By qoing on excursions tn research labs I w111 be able to meet w1th
" other pecirie in the research world.

C. Struutura1 Lomhonents ' : _
1. Calendar - Sun., Mon., and Thurs. mornings for 1-2 hours Wed. will’
~ vary according to the zoo-mobile schedule. .
2. Access - 1hrough Lora LaMarca, zoo-mobile coord1nator, I will get

N4

L J-kia h 1
S ] to—-wori—yi-Hh-this—animal-
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3. Degree of Involvement - | will be responsible.for wilking the o »

S coyote_at the designated times along with writing down behavior- -~

al observations. _ : T N
4. Human Rescurces - Lora LaMarca, zoo-mobile coordinator, (415)

661-2023, S.F. Zoological Society; Marilyn, Zoo director's sec-

retary. . ,

Materials - journal notébock, notepads, camera, and film.

Expenses - the cost of paper and film. '

Preparatory Work - I.will have to find cut the previous history

of the coyote alona with some research into books and articles

written-on the coyote. ' ‘ :

8. Anticipated Problems - The amount of time that I will be spending

——with—the amimai—a—week-is relatively little to be able to-make—

any substantial conclusiun: <o 1 hope that by speaking to the

others who-are working wiin-lier, ! will_pick up_on what I have . _

-not been able to sce.. )

9. Evaluation - My jowrnal w'1% ue the substantial product for
evaluation but wore impestens i1l be whether ¢r not I have dis-
covered i7 this is an ares of 2iudy that .is right for me or that
I am right for it. \

~NoOYon

e

-

A clearer picture of the activities at Tunbridge, particularly the tutor-
student relationshin, is given by'épmments trom the tutors themselves about

~——their role.in_the programs.

We're not just a switchboard putting students into jobs or internships.

We identify pecple and places which heip cur students explore career or

other interest areas: We are not coscerned about technical training and
we have not built o Network for that purpose.

Last year'I tended. to approach it more conceptually, because I had <o
much invested in what I wanted to say, I¢{d bombard students with where

.. I felt they were. tiow I try to keep my tutorials simpler and say it
once. o ' ’

-1 have one student wic's excited about solar energy one day, one day
about gourmet cooking, one day in starting a butterfly conservatory.

I Tisten more now, [ ask them to make a decision, I understand con-
ceptual bases and its pace in unfolding.. Now I'm learning how to adapt
to the pace of the students. 1 try to prqjett where a -student will be '

o

in the near future, next term, in a‘year.

I work on decision making. Many people ‘don't examinre why they've chosen

a project. A1l four tutors lean heavily on the subjective dimension.

We're strong on that dimension/perspective. - The ‘problem is knowing if
————---—-We-are-getting complate answers. A student will describe problems inan
- interview, but how do I know if it's all there. - I come into the tutorial
with Tess on'my agenda: . I allow-a student to talk for a full hour on
hoy choices in Tunbridge relate to long range perspectives. My great-
est 'strength is in asking. questions. It has more to do with tutorial
style than with prouram style. ' . N

. If students can't say why they're interested in somethiné, I ask the
history behind it. I can't take tco much for granted, so I focus on .
concrete tasks. What do I want to get? How do you deal with curt ' ~~
people, how do you prepare? These techniques are helprul only as far
~as they go in helping students understand why they're here. The pro-
gram give a chance tn do that. MNormally people don't question stu-
' : dents' activity. o . o :
o : . : 1 5 o) o
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1 start with. where the student is, try1ng to build conf1dences asking
hew-mueh—%as#—as—aqve%ved——v%t~s—a—mat1er’oﬁ-tak+ng—sma%%—stepsanmlvhad~

" . one foreign student from-'a well-off family, a very sheltered background.
We had to build on her insecurities. It was totally out of the question
for her to go off campus and interview people. She was terrified. She
was interested in media/journalism. She got involved in the school news-
paper to get ads. She had to get off campus to solicit ads. She would
turn away at the deor of the place. We worked with that, developing
confidence, taking risks, looking at successes. . She thought of her own
alternatives. When she got a rejection, she changed her rap, got her
presentation materials better organized..

-I-had-another student-who-wanted- to~ﬁu4%—westetﬁ~and—Eastern~appreaehe&--————

together. He talked with doctors, cardiologists. He said he liked
_—these areas, but that_he was shy so he didn't want-to deal with-too.many. .

people. He felt good working in the 1lab at the UC Medical Center. 1

refused to make the decision for him. The doctor was willing to work

with the student. He ended up doing research on why wounds heal, and got

an incredulous letter from the doctor, who was amazed at the kid's matu-

rity and insight. This was a high school kid. '

RELATIONS WITH THE INSTiTUTION -

Tunbridge is 1ike a dense, insoluble core within Lone Mountain Cb11ege,
_and it suffers from the relationship. The co]]ege is in the _throes of very

painful changes From 1971 to 1975 the undergraduate school shrank from a
FTE of 507 to 335, while the graduate FTE 1ncreased from 19 to 357. About
ten years ago it became a college for.-both men and women and dropped its

religious mission. Sister Gertrude Patch, Pres1dent

~ The changes here have been necessary ones, because of changes in our
world: Vietnam, consciousness raising among students, and in California N
the growing strength of public education. This has all created change
in the student body. We're try1ng more to prepare them to use resources.
More or less successfully we've tied people into resources in the Bay
Area, giving credit for experiences ir non-traditional settings.

Thetrchange has been difficult. Over the. past five years our undergraduate
enrollment has declined by about 50 per-year. We're now at the point

‘where we can rio longer. support the faculty we have, creating. much anxiety.

Our graduate enrollment has increased, but in areas. where professionals are
used as teachers, so it doesn't help our faculty. . -

Cutt1ng facu]t/ creates a static and. tension that almost crack]es thrOugh

.the " co]]ege Anx1et) is high. This ‘tension creates an odd d1a1ect1caT“EﬁVT?6n—
'Ment fqr Tunbr1dqe ;F ~h11e the program c1ear1y m1rrors the emerglng ph11o—

sophy of the school - fn) s$ix years.Lone Mounta1n has 1ooked “o. foster use of -
Bay Ared professional resources by its stdﬂents - the anxiety, the competition

. for students, the sometimes ¢lash of penaona11t1es all make it d1ff1cu1t for

Tunbr1dge to flourish. _
A large part of this problem 1. ‘a result of the manner in which the'proj

‘gram came to the collzge. After working in more or less successful fashion

with the program f0n~fdnr years-in'Boston and Vermont, Rakoff got a Ford
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Founda*xon grant to searci for a suitable home for the program. Lone Mountain -
“‘“—‘“TF§§”§€Té€féa__Tf€F_5‘ﬁ3finnw1d§“§€3?€ﬁv~5~ﬁutua1 ch01ce of both Rakoff and the = .~
administration at Lone Mcuntain. The adm1n1strat1on was attracted to the pro-
gram because it mirrored the school’ s_des1re to establish a supportive and re-
ciprocal relationship with various professional and community resources in the
Fay Area. Though the faculty's reaction to Rakoff's initial presentation'rang;
ed from reluctantly interssted to warm, once the program was established. the
-attitddé of\maﬁy faculty turned decidedly cool. What is more puzzling, how-
ever. s the unexpectedly small student turnout for the program. Witii only
S 18, 4, and ‘& studenis,igt_ihﬁﬁpasL;UMn&>semestets~at,Lqhe;Mountajnﬁélunszwkhwm_ﬂmwsﬁ
brfdge is wel! below its self-sufficient enroliment target of sikty_sfudents,

|
i

The staff of six - directer, administrative assistant, four tutors - have
been largely supported from a two year Kellogg Foundation grant. This poses
a serious and difficult queétion: why is a program so well thought out, and

: with generai]y enthusiastic support of student§ who do participate, unable to
attract addftioné1 students and pay for itself? Everyone ‘is genuine1y puz- :

““zled by the apparent lack of’w1despread student interest. Ho program has Béen
more 1ntense1y_advert1se¢ on campus. -Tunbridge puts out a newspaper, Teaf-
iéts,vho1ds viorkshops and pér%icipates in education fairs to get the word out.
But sfudehts are not respmndinq There are a numbér of reasons. A studeht:

Part of the problem -is the- self-contained nature of Tunbr]dge, beirg
full credit for an ertire semester. A]so, Tunbridge - isn't in any of

the five divisions of the college. It's not integrated into the college

very well. And it's not represented on any of college-wide committees.

There's an 1qnorance about the program. People are scared of the responsi-
b111ty, because it's all you do. Others say they don't.know what they

- want to do, but That s not valid, because it's a good reason to come to
Tunbridge. i

An Adm1nlstrator

The main source of tension was that TUﬁbr1dqe came from outside the facu]ty
There is competition for students, personality conflicts.

© -1 yiewed Tunbridae a< a ‘means of attracting new students, but in fact it
has récruited among current students, and that is viewed as a competitive

threat. People don't want to take Lhe time t'o understand what the proqram
means. : . .

-1t s a disadvantage nnd threat for! »ome >tudents They may .feel they
can't afford the 16 units: that's & big chunk, ' .

I don't think faculty tension is directed at Tunbr1dqe per se. We're
as a coliege - struguling to survive. It's hard for the faculty to counsel

their students irto 1unhmdqo Others are dedicated to their particular —
discipline, and avpn t willing to give credit to experiences outside of a
di>c1p1ine - If our hoo] had even 500 undergraduates there wouldn't be
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_ The college adminictration is comaitted to the prograh. Some even,advo—
_cate-making-Tunbridge-mindatory,-as-part_of_ the.college's restructured basic. ...
curriculum. A college-tiide curriculum committee will review that recommenda-

tion shortly. It may wei1 decide to offer Tunbridge as a four or six credit

course, significant1y ]e;s t@gn the current 16 credit, full semestee cffering.

It may be suggested that a Tunbridqe-like approach be taken in discipline--

based courses as well. The reception these recommendations will receive is

uncertain. - - o \\_ .

One contr1but1ng factor for the uneasy re]at1ons betweer: Tunbridge’ and

the co]]ege is the possessiveness with which the d1rector guards his program.

1ike a card player h01d1nq his hand close to his body Because Rakoff has\.sucﬁ~
2 great personal investrient in the 1dea_and'method of Tunbridge, he seems ﬁp—

- willing to make consessions regarding its operation. Staff remark about the
"pressure cooker" atmosphere under which the program is run. However, since’
there is little intrinsically threatening about the program itself to account:

for the tense relations with faculty, the program could benefit from a. more
/

~~~~~~--~«»1‘5-1ex1b1e att1tude toward its place at-Lone Mounta1n. — — oo

STUDENT QUTCOMES . : : v : :
- The experience of Tunbridge for. students is-an-impressive one. Staff are

together. enough, the process-is coherent enough, the utilization of resources

" is facilitated enough to insure a challenging experience for most students.
More importantly, the process of Tunbridge seems to 1ead sLudents into develop-
mental avenues that fit with the purposes of the proqram career exp]orat1on,_ L
societal exploration, 1nter,1ntva-persona] re1at1ons, and the more conscious, :
more selective use of knowledge and resources by the student. The example of
student projects and prcposals already cited give some indication of this;.'
Student testimpny givas a clearer picture. Maﬁy studenfs speak in a highiy

ﬂ specific and conscious fashion about their experience ‘at Tunbridge:

‘I took Tunbridge as a freshman. 1 was looking at specific goa]s; that a
person should be in charge of their educational priorities. I'm working .
largely on my own. T Tearned through Tunbridge that I work best on my own.

I worked on children's Dooks seeing children's authors, child rcsearchers,

teachers. The network is a real strength; it's hon-structured. There's

an openness about what you want to do, but its structured in.its written
_assignments. There's a Tot of accountab111ty GOOL for e>per1ence but

it needs focus.

« . Yhen you -get in theve, evervone thirovs a m1111on ideas at you. A one
- ) woman T worked for .as putting together a whole child cata]oque I be-
‘ came a gofer for her. MNo feedback from her. I had to buy the books for

. her reviews, T bad patience, but 1 finally left. It was a bad--experience.
I felt so g-eat about cutting her off.

1 worked. w1th 3 seznnd grade tencher I warked W1th the k1ds on writing

E%BJ‘;;=77“;*¥;;.' R ' o L ;.34) ";fi
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and art. They kept -asking me to draw things for tkem. I brbught iﬁ a
Tot of art books\Qﬁﬁabstract_pAJnters Picasso, Magritte, Oldenberg.
The children loved it. -

Adults are not, as T used to think when I was a P}d, always together.
They are not as 1mpless1ve as I thought they were.

‘T've clarified what ! want out of my 1ife and. have d1spe11ed some fanta—
sies. ..

In the future I'11 e designing my own education not just leafing through
the catalogue. T''1% be creating courses if none exist in what I want to
Tearn. :

, An externally-conducted evaluation 6f Tunbridge found that student experi-
ences matched closely their expectations of the program: -

Some students did not realize there would be as much paper work as there
- was, nor as much stricture to the program. Others, however, thought that
¢ the program would have more structure and more supervision. Some students
) were under the impression that the Network members would know more about
Tunbridge as a program as well as have specific answers-to the kinds of
questions that they were asking, that is, that they would take a more ac-.
tive role in suggesting projects. Students reported that the program in-
volved more work than they thought it would; .that it involved a commit-
: ment of time and energy which they hadn't anticipated; that' in some ways
———————{{-was—scarier-than they” thought‘ﬁt woild be; and that 1t was a Tot harder
than they had anticipated. :

The nature of Tunbridge involves both ‘staff and students in more persona-
11zed r°1at1onsh1ps, often beyond ' academ1c" involvement.
Ope Ex-tutor:

You get involved in the insécurities, fears, 1mmatur1ty of styden?s with
. Tunbridge while in my discipline I stay 7im1tpd to the sub‘mct There's
. a dichotomy between sclf directed students and those with problems. I
. think Tunbridge is more effective with the self-motivated student.

-Based bn.an evaluaticn a yeav ago, this feeling 1s shared by a numbay of
staff and students. Cne chvious potential for both stument and skaff dgevelop-
ment FhRAL kw9 been surpr.Sjng]y ignored by the program is the development of a
community spir}t amonq participants. With such a small group in such a close
and constant contact fer five months, it is a shame that time and resources are
not focused on group acti&ities. The weekly one hour group meeting is gener-
ally conceded to be a waste at worst and‘a bore at best, with the staff "talking
at" the students.  Students comp1a1n anoul poor message tak1ng systems”and about
infrequent group get- toqethers, all signs that people are. work1nq Tlargely 1nde—
pendently in the program The D1rector reports that this student ‘feedback caused
Tunbr1dqe to reexamina and change the purpose and content of student/staff meetings,
some of the procedurQE, ans group 1nteract1on

Student Drdblems, combined w1th the d1ff1cu1ty Tunbr1dge has in f]our1sh1ng
at‘Loné Mountain, are the nrogram's two qreatest weaknesses.: They both belie

© an inflexibility, almost an intransiaence, which need not be so ever present.
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Hithout them, Tunbridqe would bea more Vigb]e andfaccepted‘componéﬁt'df the
college. Such flexibility is also essential to rep]jcatﬁng the idea.
Tunbridge'provides fbr most students their first encounter with a for-
bidding, bha]iengihé and rewarding environment. It is a highly articulated,
tightly conceptuaiized and generally wé}1 executed program which leads to a
fpleap'ofvgrowth‘for mest’ students who participate. ‘

INTERVIEWEES:

JAN RAKOFF, Director
- EVELYN KLINCKMAN, Provost
SISTER GERTRUDE PATCH, Fresident
GEORGE WES™, Tutor
JIM STRICY. IMG, Tutor
LOIS STEINBZRG, Tutor
DICK COLEMAN, Tutor
ALAN PLUM, Ex-Tutor, Psychology FacuTty
DEBBIE KIRSHMAN, Ex-Tutor, Art History Faculty
SUSAN ROBINSON, Assistant to the President .
TIM LEWIS, Student : .




: Contact: Dr. Robert Day
- ‘ O0ffice of Career Development
' P.0. Box 1423 o
The University of Alabama
Unjversity, Alabama 35486
(205) 348-7575

CAREER DEVELOPMENT PROGRAM

UNIVERSITY OF ALABAMA

Tuscaloosa, A?abama

There's a misleading rhetoric comparing vocational education to career
education. -In Alabama we have 51 trade schools and community cc11eges, -
seven regional schools, five urban schools and two comprehensive univer-.
sities. Each type of school has its specific function. The junior col-
leges have not realized their original goal of preparing students.for
transfer. They've become two-year vocational training institutions,
creat1ng a competition between them and the trade schoo?s.

We have a great tradition here at The Un1vers1ty of Alabama of involve-

) ment in vocational educat1on, tra1n1ng teachers and training vocational

- educators :
The new thrust coires in response to the trends of student interest in . .
careers. There's a new pragmatism among students. With the H.E.W. money,
we knew exacr]y what we were doing. We were trying to put those two to-
gether. That is, this new student concern for careers and the trad1t1ona]
mission of the university.
Richard Thigpen

Acting Chief Execut1ve
: Officer :

ORIGINS

| The Univergtty of Alabama in the'Fa11 of 1976 enrolled over 15,000 student;.b
‘ Enrdl1ment has steadily grown since 1966's 12,000 students. lt.is one of two
comprehensiVe yniversities in the state, and it ofters 270 degree brojrams;

The Universitv.iq situated in Tus ca]oasa, a town of about 60,000. Tuscaloosa
is a we]] developed conmun1ty, re1y1nq on farn]ng and heavy 1ndustry for. its in-
come. Lumber1ng and paper m111s are large industries in the area, and the sme]]

— of pu]p’p1ants often lingers over the campus. e

The Un1vers1ty enrolls the overwhe]mwng portion of its students, over 13,000,

from Alabama. Students describe themselves as po11c1ca1]y,moderdte. One fourth
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of the undergraduates lives in fraternity or sorority houses. Athletics are well
endowed, and the “Crimson Tide" provides much excitement for stwdents and communimy
residents. -

UA has a reputation for curriculum irnovation. For several years the Univer-

sity nas been developing =fi-campus, intern experiences for students. Many faculty

. members remark on how "student-centered" the teaching staff is. Perhaps the most

<

notéworthy program is the MNew Coliege, which provides individualized education,

by a]]owing students to design théir own programs throuch learning contracts, and
by faci]itating out-of-class experiences, many of which may be work-related. in
addjtion, Neekénd‘Co11e§e affers courses from Friday eveming to Sunday evenin§\$gq

pé}sons unable to attend class during usual class schedules,

The ofigfns of the Career Development Program are difficult to separate from -

the individuals involveﬁ. Pon tase]1a; Director of the Prcgram under-a $275,000
i .
grant during 1975—]6 Trom the 0ffice of Career Education ofifhe 4.S. Office of Ed-
ucatioﬁ, was originalty a fécu]ty member of Hew Co]]ege,IWhere he taﬁght in the |
social sciances and direct~d independent study. He involved over a hundred fac-
ulty members in discussions about what.career development meant zt ihe University.
‘Casella's discussicns-uith other fazulty were colored by surveys showingjthat
students,weré becoming mor~ concerned with the career relevance of théir edqgation.
A study of incoming freshmen attitudes showad that by far the single 1argesf con-
cern of students was prepaving for a care?r or fob after graduation. Over 86 por

cent of the freshmen at UA felt this to be "very important” for them. There was

discussion of "consumer deand” for career relevance in highe(\education.

The discussions ahout career developnent did not focus so much on the develop-
ment of new curricula - or even of new counseling or support services - but rather
on the development of cons<iousness among faculily of the need for analyzing their

own teaching content and style to determine if it assists students in pursuing

questions. about their own perscnal carcers. As such, the 0.E.-funded Career Devel-
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opment ?rogram was envisioned as a consofidagior of many traditional services and
the pursyit of mary faculty development activities in ofder-to build this conscious-
ness amdhg facuity and student services.staff. The studeﬁt was'ehvisioﬁed as being
assisted partly by the provision of coordinated information and counseiing services,
but moét]y by the infucion of career development concepts into the teaching in

all discip1ines, A facu]fy member involved with development of the Prcgram states:

I don't think the Program was de ;igned is a conscious effort to fill a void
so much as a zonsolidation of services and faculty 1nnovat1on, part of a
largor humanitarian attitude toward students.

It was a matter of repackaging prograns we already had. . I don't think our
faculty was as conscious of labels as other university faculties. We did
a-good job in showing the faculty that new labels don't necessarily mean new
programs. We wanted to write treaties among «cademic fiefdoms so that e every
course was taught from-a career relationship orientation. We feit it was 90
percent att1tud1nﬂ1 ane 10 percent skill to do this with faculty.

" PURPOSES
Beneath a flurry cf activity - retreats, commissioned paper%, newsletters,
career days, mobile “career education" cars, dorm rap sessions, éounse]ing'serviees,
career. development COUYQES.- was a single overriding purpose. The Careeriggve.op-
ment Program attempted a significant, almost promethean, change in consciousness
among "the liberal arts faculty of a 1arge comprehensive public university in order
‘to “infuse the academi: mainstream with career awarenessf“"The sing@]arity of
purpose was matched only by the diff 1ru1ty of its realization. The effort was
focused on (1) making the facu]ty realize the re]evance and importance of career
concerns of students to tﬁe1r teacning, and (2 ) fosterlng targibie changes in
teaching. Not only wac< this purpose shared by the Progrdm and the University ad-
ministration, it also intriqued the Office of Career ‘Education, which perceived
the largest obstacle te "achieving céreer_education” at large postsecondary insti- -
tutions to be the fa Ut ty. _ - ' f , ' ‘
The UA Program wac seeh as‘a widn-scaleneffort in faculty d°ve10pmeht -A}-
thouqh considerable ef ‘orts were made to prov1de better counseling and resources
d1rertly to students, the formar Direr tor of the Program described the efforts
, as concentrating on ;h,ng1ng the facuity, or "achieving a footho]d in each col-
e lege, each division;"_ ‘ .
o .The former Diréstur describes the "goals," resémbling statement§ of activ-

'
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-it§es,‘deve]oped byvthe Program: . . ' -

‘.. In talking with the faculty, we developed a comprehensive program We asked
“them, "If money were available, what would you do7” From this, thriee goals
viere deve]oped

" First, each faculty member would take an hour for each course and wdu]d talk:
about the careér 1mp11vat1?ns of his course for the student .

Second, we would deve1op current and accurate carcer 1nf0rmat10n ~-about car-
eer needs, spec1f1c requ1rements,.desc”rptwve‘matEFﬁﬁﬁs ‘

it T
T

{
. I : !\ “
Third, all students would have access to an‘1nternsh1p, within all departments.

fioal statements prepared-for the Office of Career Education were:

1.- Faculty and students witl grasp re]at1onsh1ps between the c1assroom and
'the world of work. o _

2. Faculty and students will form and test work values.

3. Students will déve]op,trahsferab]e academic skills. : _ - "“'

4. Students will develop critical career skills.

5. Students will develdp a career se]f-concept. R

6. Students will secure accurate and current career information.

7. Students will overcome inequality of career opportunity.
'The goa1 of 1nfus1nq an awareness of the 1mportance of career concerns in
teach1ng in a large, soph1st1cated. research- oriented un1vers1ty faculty was an

exceed1ng1y d1ff1cu1t, and- potent1a11y controvers1a1, one. To translate these
P

“‘broad goal statements lnte clear act1v1t1es dur1ng the course of a one4year grant’ cT

“-coming from outside the University was also exceedin§1y difficult.

CACTIVITIES

’

In-reviewing the many act1v1t1es under the career deVe1opment grant, an in-

" house evaluation summa11zed the four areas of concentrated act1v1ty

To. 1nfuse/the academic mainstream. The prime strategy of this comprehens1ve
effort.was to develop separate Career Development teams” and programs within
the various colleges and their departments. The details of these efforts were v
to rest in the hand§ of the 1nd1genous facu1ty and staff e

~In order to accomp11sh this task, seven academic programs were prov1ded with .
funds to nire a coordinator. These programs were Humanities, Sciences, Soc-

ial qc1ences, Pre- Halov Students (a1l in the Co]]ege of Arts and Sciences),
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Education, Home Economics and Comnerce ‘Six nonfunded cocrdinators were
also recruited for Engineering, Communication, Social Work, New College,
Cooperat1ve Education and HeaTth Careers. : _ _

“To deve]qp a support system. The support sy®¥Tem was intended to support the
programs in the academic mainstream by providing career development informa-

tion, materials, tasting, counseling, internships, career exploration .courses

and special attention for m1nor1ty groups, the handicapped and women.

Five coordinators vere named to coardinate Faculty Deve]opment, Careet Plan-)
ning and Placement, Counseling Center (two coordinators), and the University-
w1de Career Exp]orat1on Course.’ ' o

‘To deve]op a_community outreach system. The cutreach system was to assist
the mainstream system and help guard.against inbreedihg and institutional
narcissism by setting up a Career Dcve1opment Board (wh1ch included a high
percentage of- non-University people), providing internships to students, pro-!
"viding career teacher training, obtaining cooperation of]a]umn], and cooper-
at1ng with the Alabama Consortium for the Deve]opment of (Higher Education.

.several academic departuwents. .An officer of the Ch mber of Commerce described -

F1ve coord1nators were named in th1s system to head the fo110w1ng outreach
‘programs: Teacher Pre-Service, Teacher In- Ser41ce Work-Learning Services,
» A]umn1 Career Proqram and Consortium Career Task Force

To install 2 manaoenent %ystem The management system Las'set up in the Of-
fice of Career Devalopment, which is housed under the Vice-President for Ed-.

_ ucat]pna] Development (later in the year it was transferred to the V1ce—Pres-
ident for Academic Affairs), in a.top level Commun1ty/Un1verJ1ty Board

The management coord1nators 1nc1uded the Project Dir ctor, the Assistant .Dir-

ector, the Evaluators, A Special Programs Coord1nat r, an- Information Services

Coord1nator, and a Secretary..

i

Within this organizational gr1d, several act1v1tres wviere developed. F0110w1ng_v'

are some of the more prominent ones. (1) nternshﬁg As. noted, one of ‘the ori- _:

gins of the Program was the Neu‘Co11ege s use of wor( exper1ence for students

~'For several years UA has had 1ntern%h1p programs of vary1ng quality and size in

his exper1ence ‘ _ I ' B

A number of years ago the Chamber of Commerce prOPOSCu to offer jobs to stu-
dents for! ‘credit and pay, if available from local businesses. Eight to ten
hours per week vere offeéred in accounting firms, banks, the Chamber 1tse1f
hospitals, law firms. The internships had a number of benefits. They deve‘—
oped a close working relationship between business and the University, where

ve haven't considsred ourselves to be a’university town. And it gave the stu-

derits pract1C°1 erperience.
A city 0ff1c1a1 slated:

Our C1ty P1ann.ng ﬁgency took four 1ntern> in commun1ty¢p1ann1ng They d1u
a survey of referrals and Tand use,/they worked in public housing areas com-
municdting what the Aqency vas- d01)( They worKed on th1ngs we cou]dn t have
done without them. =~ .

\
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"The Career Developmeni 0‘f1ce gavé us a place to evaluate these internship
programs. We formally evaluated the students several times last year. We
asked what are you doing in the p]acement? Is it what you wanted? Expected?
(2) Centralized intern 1nformat1on In the past UA has had good internship
. .
programs.. Some Students w:rs aven h1red by their former supervisors. But they - °
~_were spotty and avaiiable to too few students. The internships were poorly coaqr-
‘dinated within the University, with employers often not knowing to whom to go for

intern requests, complaints or inquiries. ~The Office of Career Development changed
this. 'First; the Office by its mere presence was,a central place for all intern
5nQuiries from the community. It clarified responsibiTities\and‘provided hasic
:s'xormat1on For example, after a'dorm rap session with °ngineer1ng students

who were unaware of the avax]ab111ty of internships, twenty students signed up for
,~1nternsh1ps in eng1neer1ng Second, the 0ffice organizad the conso11dat1on of a]T“'
'1nternsh1p possibilities into a s1ng1e computer pr1nt out through the cuoperation

‘of the Work-Learning Services. . :
r (3) Women's Career Service. The Women's Career Service, which was established
under the Federa] gran E, wou]d not have heen created w1thout that support accord-

ing to the Directer of the Serv1oe. It vias created to solve a prob1em at UA. Al-
though women students in several surveys overwhe1m1ng1y indicated a need for car{

eer counseling, proportionately few women sought assistance from available ser-
vices. The Director stated’ '
] d1str1buted a quest1nnna1re among freshwomen which 1nd1cated that a major- -
ity of women felt they'd .work until- they got married. Which is unrealistic.

Seventy percent will work -for 30 years. Their 1nterests are very restricted.
pr1mar11y in typing and teaching. : .

" The first 'step was to create awareness of the need for career services for
‘women, to_set up a central p]ace where vomen would come. We wanted it in a
high traff1c area, so we put it here in the student union. Ve wanted it away
from the counse1|nq center with its psychological overtones

. The Serv1ce offer: 1nd1v1dua1 counse?¥hq\\test1ng and assessment, referra]s

to professional women in the ;ommun1ty (over. 150 have agreed to participate, used

to date by about 35 students); referra]s'tor assertiveness training'and occupational

1nformat1on, as well .as information about job- gett1ng skills. \The Service 1s‘
housed in a small office, staffed by a part- time Director and part time graduate

* assistant. A small library has been built, and women "go away w1 h something"

a result of the1r visit: they' ve/éhecked out mater1a1s, were teste > discussed
appointments or were referred to/a community- based profess1ona1 The Director
lgraph1ca1]y descr1bed qome»of the d1ff1cu1t1es encountered in cre§t1ng career ’

\

3
\

awareness amonq women;
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How do you create awareness? I'11 admit I don't know. Sometimes/

2 X 4 up,the side of the head is just as effective. There's a ggdd deal of

traffic in here. Sometimes I feel.like I'm seiling shoes "Would you like’

something in valuss? How about occupations?"

Open 12 hours a week for the last ha1f of the Spr1ng 1976 seflester, the Ser-
vice worked with over 200 women.. In one month during Fa11 1976/ 100 women were seen.

(4) Career Exploration Course. A three credit course wa s provided for under-

graduates, begun under UA's Presidential Venture:Fund and continued under the fed-

-era1 grant. The course is an attempt to clarify a studen s~educational and'car—

eer purposes. The Coordinator of the course notes, "'it would have been more ap-
propr1ate to call it 'self- exp1orat1on " A total of bout 200 students have taken
the course over three 1erms, w1th numbers dec11n1ng auz to manpower 11m1tat1ons
Small group ‘sections, ca1]ed se1f—awareness groups,/mere organized with about 10
students each. Exercises were performed to create group cohes1veness and defi
‘se]f—charactet1st1cs,{and to move a student toward c]ar1f1catjon~cf_va1ucs by. y

1eaxn1ng and applying a decision- mak1ng parad1gm =5ofe studentS’EﬁangedTmaiors
after the course, ulthough it was unclear if this was a result of participation
Many students took tne course for " easy credit," and some faculty were appa11ed
that three credits wero g1ven for a course ca]]ed Career Exploration. Two facu]ty
members describe the1r expernence with the course: -

We don't know what happens to the students. It's very d1ff1cu1t to go- 1nuo
a university and splatter it with career education and figure out what you've
done. Any progres made, - however small, must be called Targe.

I worked with career exploration qroups It only served 80 students, but. 1t
was propably c]oser to career development than\anyth1ng else on campus. the

' c]osesu tie between_a person's Job and a person S 11fe R wanted to get more
students 1nvolved in it. \

-(5) Counse11no Serv1ces ~ The’ expans1on of counse11ng serv1ees and related

act1v1t1es was part of the.overa11 career deve1opment strategy. The services in-
¢luded counse11ng studnnts about the ava11ab111ty of Pre-Major Studies for persons
who aré undecided about. a major. An or1entat1on course is also taught for one
credit in which studenis discuss such th1ngs as study hab1ts, classes, academ1c
and personal. adJustmont to co]]ege Informat1on services were prov1ded to faculty
to ‘make them aware of services available to students- Somet1mes, read11y avail- -
able groups of studontf" vere recruited into counseling. d1scuss1ons '

Resident dorm1torv ‘advisors: were trained to make students aware of counse11ng
,.serv1ces in career development A mob1]e lnformat1on cart was used to bring 1nfor—
;mat1on on career p1arement and counseiing to many areas of the-campus. TheVNOmen,s

Career Serv1ce was regun
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_In short, a lot of activity in counseling was generated. Counseling ser-_
vices and activtties, in fact, provided a focal point for dialogue on the totality
of career development activities on campus. Connselors often saw themselves as
go-betneens for the Career Development Program and“the faculty, often speakiné-of
the relationship with some emotion. One counselor: ‘

It’s ridiculous to speak in abstract terms of career educat1on in a token
way. What happens to the political science major who-decides not to go to.

law school? Let us !z the go-betweens for students in mak1ng the1r ‘way
through the maze of |1oera1 arts facu]ty

(6) Information. Much effort was put into promotional act1v1t1es The 0f-

"_f1ce of Career Deve]opment periodically put out a small news1etter Co]orfu1 car-

eer deve]opment folders were produced. One -page flyers were put out for each de-
gree program describing 1ts re1ative importance to career fields. Papers were com-

) m1ss1oned for each: degree program descr1b1ng its relation to career f1e1ds, and

for facu]ty ref]ect1ons on the 1nfus1on of career awareness 1nt0 the "academic.

‘ mainstream " One example from the Co]]ege of Comm“rce and Bus1ness Adm1n1strat1on

What was I actually doing in my "career" focus in and out of class? I was-
extreme1y involved with groups of students and individual students d1scuss1ng
- such issues as: (1) the best types of companies to .afford rapid progress up-
ward in the particular occupation with which my expertise afforded me inside
information; (2) what kinds of job would probably be most attractive with
the student's interests and-background; (3) how to approach the-job market,

by using the P]acement Office, by learning the best ways to write resumes:

4](e g. in my caﬁe} reta111ng or market1ng manaqement)

What was I not doing in my "career focus7“ The most valuable contribution

to my development came as a rasult of the Career Clinic.sponsored by the

Career Development Team together with two 'student organizations (the “collegiate
chapter. of the Amertcan Market]ng Association and the*Student Industrial Re<’ = -
lations Society) and was quite unexpected. The-clinic was widely promoted .
and quite adequately attended by all class levels of ‘students. .They were_in-
truduced to the maJor career services w1th1n the Un1vers1ty and C011ege '

After the clinic a freshman came up to me and expressed thanks for the exper-
jence, but he said, "I was not roﬁdy for this clinic." He said in effect.
that he was ‘not ready for philosophizing about careers as he did not even

" know why he was in the commercé school except that his father said he felt
it was the best way to get a good job. ' He admitted he had no goa]s,‘and he
said he could not relate to resume writing or placement acitivities as he did
not understand where such 'discussions fit 1nt0 h1s particular stage of devel-
opment ' o . .

" At that point I real]zed that P\reenLered a state of equ111br1um through his -
admission of career disorientation. For the first time the focal issue cf
career deve1opment, espoused so often in meetings, became real to me. 1 Pnew
it was no longer jargen but a very real condition which had to be.faced by

- faculty members if they were ever to serve a proper ro]e in the career devel-'
cpment process | : Ry 9

\
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(7) "Mainstream" Activities. As scated earlier, career deve1opment tean
were formed to work in a]] of the maJor academic d1v1s1ons of the University.
.Meet1ngs were he]d th'oughout the year in an effort to 1'npress upon the facu]t&
the importance of including a career perspective in their teaching. The_teams\
served to coordinate 2ctivities within specific divisions. : \

In Home Economics, for examp]e, .the following activities exemplefied the res-
ponses. Teachers deve1oped exam questions to he]p students be aware of the career ‘

.'purposes of the course. One costume 1nstruct0r brought in p1ctures of current \
Tash1on and had students 1nd1cate the influence of past per1ods, as ‘@ way to he]p
students predict fashion trends. = Others obtained speakers for their classes . 1n‘
" such areas interior design. Graduate students viere brought in to discuss oppor-.'
tunities after graduation. StudentS'participated in career seminars. A departf
" ment retreat was held, in which some students participated. ' '
OUTCOMES - s o
The Career Deve]onment Program did. not se+ out to significantly alter, 1n
the short run, the direct student experience at the. University. . It set out to
alter student exper1enres by first ach1ev1ng a s1gn1f1cant change in facu]ty att1-- o
.tudes and teaching activities. :' ' ' :
" AS a result the Program did not focus on docuﬁenting or analyzing tangible
outcomes for students. However, there were several instances in whicthtudents.
-did have direct and measurab1e interactions with people in the Program, notably
_in the WOmen s Caraer SFrv1ce, 1nternsh1p programs, and in the career explorat1on .
courses In1t1a1 1rformat1on was ‘collected on student attitudes, but none on
_~__e_mcvwmeasurab1e skills.__No follow-up was conducted of graduates With the termina-~

tion of. Federal f1nanc1a1 “support after the first year, eva]uat1on efforts have
been suspended. _ o . . '

" The suspenS1on of evaluation also makes it d1ff1cu1t to ‘measure the .mpacts
on facu]ty attitudes and teaching prart1ce s except through isplated 1nterv1ews.
'Fo]]ow1ng are_.comments by several persons 1nvo1ved in the facu ty deve]opment '
process The former Oirector:

I banked a 1ot on getting a‘footho1d in each 'college. This was obviously
a mistake. The tvad1t1ona1 way of giving money_to the faculty d1dn t work
" Reteased time is a farce. . And, faculty members were sometimes threater:
Ny for the1r involvemant.in career deve]opment activities.
. : \ v
e A graduate studpn1 counse]or

The facu]ty via s rrs1stent because they d1dn understan what career deve1o
ment was. =~ It was noorly rommun1(ated There was a h 19h pressure se] ing J
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it almost seemed as if the idea were being pushed on people. There was re-
- seatment from those whe didn't want to participate. They wouldn't distribute
.n011cea in the classes of the ava11ab111ty of career development serV1ces

A senior facu]ty member:

You can't legistate or program people to be interested. in payoffs when our
reward structure is screwed up. The faculty who can devote themselves to
doing good work with students are those who've made it or who have no chance
of making it. You have to publish to excell, not focus on student interest.

I'mAOhe of the senior.professo?s in this school. | Young, éspirihg faculty
, weren't endouraged to. In fact, I discouraged them, because 1 knew they
i ‘weren't go1nq to be rewardcd for it. v
The Progrm was evidently successfu]»in.jts'aim of consolidating exfstiﬁd
services and hei@ﬁtening’awarenéssvofutheir avai]abi]ity;' As one facu1ty,member
" noted: ' ' Lo

Very 11tt1e new came out of the Program. But I know now how much” he]p therg
is. Iﬁ anyth1ng came out of 1t, it was an 1nventory of. ex1st1ng services.

In regard to Federa] support for the Program, a fall. 1976 News]etter ‘of the .-
Un1vers1ty 'S 0ff1ce of Career Deve]ppment reviewed: “the federg] grawt by which
.. this off1ce_wa;/f6pded for 1975-76 and which was first among/éﬁXty proposals at
.~ that time had Been judged fourth of one hundred twenty prOpééa]s;this'year and
~ was not fun éé;“ ~In addition, the Program Director 1efp;ﬁhtn'the'Federé1 grant
Was not reﬁ2wed._ There.is} nf course, significant disappointment over the term-
ination. /Many persons’under"tood the Fédepa1 commitmént to be a three—year one,
- and are b1tter with fee11ng° that they were shortchanged that “it was money”downf

‘the rat hole." . , S VA '
L The ava11ab111ty of such a large amount of money, a quarter of a m1111on dol1-

AV

1ars for one year, 1n1t1a|1V'led to a per1od/0f intense activity, w1th confus1on
'result1nq %hen follow up’ money was, not ava11ab1e for. conso11dat1nq activities. Ih°
large,amount of money,"ho:evor did provxde the 0pportun1ty for trying a lot of
1itt1é things‘to achievé_a single, and h1qh]y d1ff1cu1t, objective.

" The Un1vers1ty adm1n1<t"“t1oq/1s c0mm1rf9d o cont1nu1ng the 0ff1ce w1thout
Federa1 support but at a qrcst1y reduced 1eve1 A new Coord1nator of Career De-

o ve1opment, Bab Day, has |dlev ver on-a half-time ba513’1n add1t1on to h1s\ggfies '
as Ass1stanf Drofessor‘ of Reh1v1ora1 Studies. He reports:

o

, . i N . ’
7 N . /
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Current plans -include an actualization of the comprehensive obJect1ve used

to describe the program by reducing overlap and establishing reciprocity
ameng program c0mponents, by emohas1z1ng the career component as a human de-
velopment component by encouraging students to plan, manage and act1ve1y in-
volve themselves in their personal development, and by approaching career in-
fus1on in a.more gradua] yet equally persistent, manner.

_INTERVIENEES |

ARTHUR DUNNING, former Assistant Director
RAINY COLLINS, Mayor of Tusca]oosa
.DON CASELLA, former Director. e '
RICHARD HACKENDALl Executive Dijrector, Tuscaloosa Chamber of Commerce
JEANNE LEE,- Instrucfor Career Exploration :
" ROBERT  COMAS, Career Exploration
JUDY MOODY, former City Planning Coordinator, Tusca]oosa
LARRY CHAFIN, Placement Services, Student Intern 0
. BECKY HEATH, Instructor, Human- Development . .
ROBERT SMITH, Academic Recovery Center
RICHARD THIGPEN Acting Chief Executive and Execut1ve V1ce“Pres1dent
TROGER SAYERS,. Associate Vice President
JIM-LAWRENCE, Counselor : : : — '
~~MORRIS MAYER, Professor, Marketing - S : T ‘
JOHN SOFIE, Counseling.
JOHN ANDERSON, Communications, Graduate Student

* LEEMAN JOSLIN, Professor, School of Education

JOAN COMAS, _D1rectqr Uomen s Career Service. -

§
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CONTACT:: Dr. Sam Sovilla, Director
. Professional Practice Division
S ~ University of Cincinnati
o ' Cincinnati, Ohio 45221
(513) 475-4636

PROFESSIONAL PRACTICE PROGRAM

University of Cincinnati

The combination of theoretical and pract1ca1 trainiss was designed to
give the. student . , .

A foundation ir the bas1c priwciples of science.
. Ab111ty to use these: pr1nC1p1es in practice. ' .
. An understanding ot eng1neer1ng in genera1 as well as of one special
department. Co
A ‘working know1edge of bus1ness forms and processes
A knowledge of wen as well as of matter.
Dril} and exper1ence in the following essentials:
{;l Joing ore's best naturally.and as a ‘matter of course.
(b) Prompt and intelligent obedience to instructions.
%c) Ability to command 1nte111gent1y and'w1th L01erat10n
(e)

wl\)-—‘

oGO

d) Accuracy and system.
) Ability ‘to write clearly and conc1se1y, and to present techn? -3l
matter interestingly before an audience. ..
7 Ab111ty to meet. social requ1rements easily.
8 An apprec1at10n of h“man1ty s best ach1evements

~—

\
-Dean Herman Schne1der
Introduced the co-operative plan ,
of education in 1906 _ —~

°

_ORIGINS _ . o
' In the early 1900 S many techn1ca1 schools were rece1v1ng complaints
" from employers that: man/ ehgincering student° were not atlz to translate the1r
technical: know]edge into. practnca] skills. In that period many technical
schools maintained shops in which forging, 1athe operation and other processes .
were carr1ed on for the benef1t of engineering students. But u1t1mate1y,
it was impossible, expens1ve, and 1mpract1ca1 for c011eges to 1m1tate industrial-
conditions and to keep .up w1th technical advancements. " Also, if by chance, a
college shop or factory were to be successful, it would then come into direct
—~ 'frompet1t10n w1th cnnmevc1a1 0rgan1zat10ns, ra1s1ng awkward quest10ns about the
' _ relations of the coll ne with business and labor.
;_,‘ Herman Schneider} while teach1ng at Lehigh Un1vers1ty, realized the gap '

‘Between theory:and pragt1ce and posed it as a’ practical .question: "How could
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theoretical knowledge and>tirst-hand experience be hitched together?"
~ As he pondered this question walking across the university campus,
'suddenly.he was startled out of his reverie by the blast of a Bessemer

‘converter at a near~by steel plant. . In that moment, an idea came to him that

offered -a solution to his problem. Here, a huge industry existed side by
side with the uniVerstty - a vast industrial laboratory with the latest, most-

_ expenswve equipment - made to order for this scheme of tra1n1ng

Herman Schne1der continued to develop his design and proposal for co~
operative tra1n1ng betwoen industry and education. '
In 1903 he was appo1nted assistant Professor of Civil Engineering in the «

. Un1vers1ty of C1nc1nnat1 While addres;1ng a meeting of the Cincinnati Soc1ety
of Eng1neers he prPSPnted his proposa1 for - cooperat1ve educat1on in "A Com-

munication on Techiiical Education,” a paper he had worked on fqr severa] years. '

The students will be given three hours of technical theory and cultural
" subjects every mornrng,'and they will work from 1:00 to 5:00 in the works
of the above companies as employees, the Structural Engineers going to the
American Bridge Company, ‘the Electrical and Mechanical Eng1neers to the
Westinghouse and other suitable plants, and the Chemical Engipeers and -
Metallurgists to the Steel C0mpan1es They will be paid as miich as their
Iserv1ces are.worth. _ , A\

The course will cover a per1od of five years A student does not need
three months of summer 1d1eness He needs-a mental change, a cessation -
from study. During the sqgmer he will be regularly employed eight houyrs
a day.as. a Chief Enq1neer ees fit - in the mills, in the drawing roox3
on field erection, or in"the sales department He wil] have one or two
,weeks vacation as the regu]ar employeeS have. N

The theoretical and cU1tura1 subjects will be taught eighteen hours. a
" week for five years. .The course will be broad and thorough. The student
will be specializing practically every afternoon, and in the course of"
this afterndon work he will Tearn much of shop accounting, business
forms, power. transmission, machine construction, -organization, stendard-
- ization, etc. The afternoon work will be’ des1gned as nearly as possible
- to exemplify-the theory of the morning. The student's advancement at-the-
works will parallel his progress at the school. His course will be
arranged by his Preofessor and h1s Chief Eng1neer in consu]tation
4 It ‘would perhnpc be wise to appoint the Chief Eng1ne9rs and Managers
of the co-operating works as members of the Soard of D1rectors of the
School. This would insure a thorough .knowledge of.the school's work
: onu*he part ¢¥ its. Dxrec%ors The Directors will select a President
,,,,, n they will hold im strict business account for results, as a railway,
'a trust company or any-corporation does.. The President will se]ect his
~ professors, the professors their instructors - and ability-to do his
“work as well or better than any other person can do it will fix the tenure
of each one: . The teachers, by force of environment, will be compelled
to keep abreast of the best the“ry and practice of the day, for the .
students who are at the works each afternoon.will go into class each -

'1.7fi
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.morning vith a fund of live ouestions. e

. _
The Professors will have their afternoons free for research work. The

-practical work arrangement between the school and mill will aid them in
‘selecting preblems of greatest commercial value and will permit the very
. best conditions for their investigation. In some cases indeed the -

Professors will be consulting engineers for the plants. These conditions
will attract the best professional ability obtainable. '

It is admitted that it will entail a certain ftnancia] sacrifice and
administrative inconvenience on the part of co-operating compan1es to
have a number of.men working half-time with them

The advantages derived by the companles must be p]aced, however, against

~ this one disadvantage .The students are really apprentices in the works.

The ‘works will in fact be training their own eng1neers Many young men

‘will probably take their year of preparatory engineering work in the

~iplant and will be recommended for admission to the school by their chiefs..

When the men have graduated, the officials of the plant will. know them
thoroughly and can select the best to remain with them. Those not so
employed will go into the world practically as agents for the company with
wh1ch they have been for five years, un1ess they go to competitors.

This:later cont1ngany, of the young engineers going- to competitors of .

the men who “have aided in training them, has been offered as an obJect1on
to the project. In reply it may be said that this same thing is occurring
taday and will continue, for what employer has not at a financial loss
brought an apprentice to a profitable stage only.io-have him enter a
competltors service? Further, taking the broader view, a higher degree

of skill in our engineers will without doubt Tead to a greater volume of

business and all industries will share in the benefits, the largest ones,

which will be the co- operat1ng ores sharing the most liberally.

. The quahﬁcatmnc wh1ch the englneer1ng graduate shou]d possess will

‘more nearly be attained., He will be Just as thoroughly grounded in the

fundamental principles of - sc1ence as he.is under present conditions,
but he will have much greater:facility in applying them to practical

problems. He will be much more highly specialized but not at the sacrifice

of fundamentals. A knowledge of the achievements in other fields of
eng1neer1ng will result from his constant association with the best
practice in electrical, mechan1ca1, structural, and chemical eng1neer1nq
as exemplified in the construction of the co- operat1ng works in their
methods of pevier, generation and transmission, and in their processes of

.-manufacture, his“attention having been called to these details in the

classroom.and his observation of them having been ‘checked -by searching
quest1ons’thereon He will become familiar -with business methods by

. constant icontact with business conditions, supp]emented by. classroom
-1nstruct1on on Business Law. He will obtain knowledge of men by working

_intimately with 211 sorts and conditions of men in his gradual rise

" .through the varjous départments of the co-opearting plant. . The cultural

part of his education will be planned to make h1m a person of good

. address and broad sympathies.

Th1s apprOach t0 ihe tra1n1ng of engineers’ ga1ned the endorsement of —

John M. Man1ey, Serre tary of tre Cincinnati. Metal Trades Association, ds vell

P
‘

/
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as other local corporations who encouraged further development of the plan.
In September 1906, the first cooperative system of education began with
27 students and thirteen companies The resu]ts of the first experimenta]
year were so encouraging that the Board of Directors of the University of

- Cincinnati decided to enlarge the scope of work immediately and it continued

to grow. The number of students in the non-cooperative course decreased

- yearly until 1920 when there were so few students in the course that it was

then dropped. Hence, ‘all undergraduate students in the Engineering College

. were in the cooperative program, and. it remains that way today.

HISTORY “AND PURPOSES

The Univer51ty of Cinoinnati in 1968 became the country's €irst municipally
“sponsored, state-affiliated university. Five members of the ‘Board of Directors-

are appointed by the Mayor of Cincinnati and four by the Governor of Ohio.

The Univeréity if present1y'committed to a process which is expected to results
in full state university status by July 1, 1977. The founding date, 1819,
represents the establishment of the Cincinnati Co]]ege and.thejMedical"Coiiege
of Chio. In 1870 the City of Cincinnati,'under a state act "to enable cities
established the Uriversity of

of- the first class to aid and promote education,
Cincinnati, which later absorbed these colleges. It is the second largest
’ e

_municipaivinstitution in the United’states;, The institution consists of

seventeen component- colleges and divisions that, collectively as well as
separately, comprise a complex of learning, research, and public service

- . . . . \. N
enterprises that give it national and international renown..

In 1975 fu]] time ‘undergraduate enro]]ment inc]uded approx’mate]y 20,000
students out of a total of 38,000 full and part time graduate and undergraduate

“-students.

‘the Professional Practice Program which-also involves 1,200 empioyers located

:The cooperative education experience is offered through the Professional

Practice Program in three Colleges within the University of Cincinnati; BuSiness

Administration, Design, Architecture and irt; and Engineering In addition,
the tho College of Applied Science of the University, which is located in
downtown Cincinnati, operates a mandatory cooperative program for students

_in technicai programs 0CAS was the first- two-year school in the country to

offer co-op programs. Approximately 3,500 students.are'enrolied annually in

" in 36 states" Over half of the students |n the program are enrolled in the

roHege of EnQineerino The Professional Praotice Program is required of all

; . . - .. 11‘1'5
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maJO!S in the Colleges of Eng1neer1ng and Des1gn Architecture and Art, with ’
the exception of students majoring in Art History and Art Educatiun. The ' H
Program is optional for students in the College of Business Administration. |

Ccllege of Business Administration AN
The undergraduate -program within the College of Business Administration \J
was established in 190f. In 1958 the graduate program, leading to a Master =~ - i}
of Business Degree. was established. In 1966 a Ph.D. program was added. The !
College is accredited hy the American Assembly of Collegiate Schools of Business .
and‘by the North Central Association ef Colleges and Secondary Schoo]s.‘ ’
The objectives of the College are (1) to’pfovide the student with a
broad profess1ona1 and cu]tura] background and to prepare: him for competence "\
and 1eadersh1p in his Phosen profess1)n, (2) to 11nk educatlon\and industry ‘ \
by coordinating classrnom theory with real-world exp rtence, (3) to contribute %*X

-tovthe advancement of knowledge in management and administration through

research, writing and participation in . the work o professional organizatiens
in the'fieid (4) fo/1n§t111 within the minds of/ students the necess1ty for - -
ethical and respora1b1ﬂ act1v1t1es ' ' .
The Professional Practice Program, 1nst1_uted in 1919, is opt?onaT;for
|

studonts within the Coilege of Bus1ness Adm1n1strat1on : . \
j/’ College of Design, Architecture and Art S i

The College of Design, ‘Architecture and Art had its or1g1n in the Depart-
- ment of Architecture crened in the Col]ege of Eng1neer1ng in 1922. This
Department was the nucleus of the School of App11ed Arts founded in 1925
; which, in succeed1ng yrars, offered courses in arch1tecture, des1gn and art .
education. | ' .
In 1946 the ‘Schoe! became the Colluge of Applied-: Arts and the curr1cu1a
were reorganized into (opperat1ye and full-time division. The name of the’

Co]]ege was changed to the College of Design, Architecture and Art in x96]

-\ o _In the expanding - omp]ex1t/ of -our culture and its, 1nst1tut1ons a co]]ege
- eoncerned with art, de°1qn and architecture must share the goa1s of h1gher
-educatlon towards (1) the d1scovery and identification, preservation and

dissemination of knowledge; (2) theieducation of human being§-in'$earch of
a rich and meaningful ?ite;’and (3) the encouragement of contributions to
society by the individual. | : - ) }

The context of those goals is the developuwent, creation, study, inter-

~ pretation and integration of works désigned by man With"the ﬁntention of
“.respond1ng to as vo?i "s nod1.y1nq/and Ordr11ng h1s env1ronment '

. The focus of 1h~< -context is .works and Jtud1es wh1ch are techn1ca11y
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sound, socially respons?ye) and aesthetically considered.
College .of Engineering_ _
Programs of Engineering studieS'at the University date back ta 1874
when a professorship of Civil En@]neer1ng was instituted. Eng]neer1ng was

organ1zed as a department of the Un1vers1ty in 1900 and in 1905 became the
College of Engwneer1ng with a des1gnated faculty.. A merger in 1919 resulted
in the establishment of the Co]]ege of Engineering and Commerce which during
1920 went entirely on the cooperative system Cont1nued growth in all aspects
of the cooperat1ve progran led to a major reorgan]zat1on in-1946 which created
three distinct units, ‘the Fo]]eoe of Eng1neer1ng, the Co]]ege of Business

Adm1n1strat1on, and” the Coilege of Applied Arts (now Design, Architecture and - ,
Art}, each with jts own fa<1]1f1es and faculty. In 1959 a Grdduate Cooperat1ve /
Program was instituted, theteby extending the coopreat1ve system to study for
advanced Eng17é§r1ng degrees. A campus- w1de calendd“ of academ1c quarte s////f/

" adepted in 1}63, expanded greatly the e]ect1ves end opt1ons open th oughout

- the Un1vers¢ty to Eng1neer1no students.

In add1t«on to the gencral support of the over- é}l/ﬂnnversnty obJect1ves,

qthe specific functions of the College of Eng1neep¢ng are: (12 to\prov1de ,X
_opportunity for study in those areas pertmen+ to the professional, cu]tugé1

and personal development gf tng1neen1ng students; (2) to contribute to th
ladvancement of knowledge in the field of Eng1neer1ng and  Scienze through

bas1c and app11ed researth nnd development; (3) to join theory and practide

'llnk1ng edurat1on and industry through knowledge and exper1ence under the\
_F1nc1nnat1 Cooperative Profnss1ona1 Practice Program. R

“One must learn by ‘doina the thing; for thougn you think you know 1t
you have no certaipty, until you try.
Ik . _ _Sophocles .

" The Professional Practi(e Proqnam at the University of Cincinnati is offered
in twenty six degree areas: i chountlnq, Aorospace Eno1neer|ng, Architecture,
Chemwea] Engineering, Econc wwcg, C1/11 Enq1neer1ng, Flectrical anineer1ng,_ )
an!neer1ng Szience, Fashion Design, F1nante, Gene"a] Mandgement, Graph1c - /

Nesign, Insurance, Industr1n1 Desiyn, Indus{rial Management, 1nter1or Cesigr, = . _— [

HarPet1ng, Mechan1ca1 Enc1nner1ng, Metallurgical Eng1neer1ng, Nuclear %ng1n~
: eerwng, Quant1tat1ve Analysis, Urban Planning, German, Eng]1Sniand Romance
lgnguages. - ' ' '

‘ACT‘VITIEC

ihis quarter in En lwwd has exposed me to systems bu11d;ng, a f1e1d wh1ch is. :
-non- ex1stent in-th Un1*ed States “The work has: been’ 1nterest1ng and d1fferent -

18 S
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from any previous assignment. The evposure to systems bui1ding in rela-
tion to computers and computer-aided design has. been“a topic that has
: interested me for the past two years and this .assignment has provided a
~— " practical look at the problems involved. The exposure then to computer-
- aided design in relation to building systems and the exposure to people,
customs and buildings of anr*her country h ¢ increased-my total exposure
to an understand1ng of the protession, wh th is what I wanted

-Er1c J. Mayerson has comp]eted two of
~ nis professional. practice quarters as
. o an architect in the Résearch & Development
' Department of -the Oxford Regional Health
Authority at Heéadington, Oxon, England

A
The Profess1ona] Pract1ee Program is required throughuut the undergraduate
division of the College of Engineering and in the departments of Fashion Design,
'Graphic Design, Industrial Design, Interjor besign, Architeoture, and Urban '. .
PTann1ng and Des1gn within the Ccllege of Des1gn, Architecture and Art It is
ava11ab1e in a]] undergraduate disciplines in Business Adm1n1strat10n
Students entering the Professional Practice Program are ass’gned to a Field
Serv1ce Facu]ty member who works with the student to define career aspirations
and goals and develop co- op opportunities wh1ch assist the student to have
. discipline-related practwcal fra1n1ng which increases in complexity as he/she
" advances in the academic program This arrangement helps develop skills that increase
the student's Job opportun1t1es following graduat1on '
.During the freshman year, stUUents in the College of Engineering attend classes
”'for three quarters. The curricula cons1sts of courses in the humanities.and soc1a1.
sciences with a concentration in the basic sciences of chemistry, physizs and
mathematics. . L -
‘During the f1rst quarter of the sophomore year the class is d1v1ded into two
'vsect1ons, one: section contwnu1ng in c]assroom study while the other sect1on begwns
jts first co-op guarter. These two sect10ns cont1nue to alternate quarters of
school and co- op1ng until Fall quarter of their fifth year, when the class comes
“back together to complete the last three quarters of the program In Design, '
Arch1tecture and Art and Buslness Adm1n1strat1on, students begin the1r f1rst co-0p
work quarter in either the Qpr1ng of Summer Quarter of their sophomore year -and
~complete their program, in ex*her the Fall or Winter quarter’ of . their senior year.
Dur1ng the freshman year 211 ‘pre-co-op students must take Profess1ona] Deve1op—
“ment I, a course taught by thL Field Serv1ce Facu]ty of the Professional Pract1ce
M"_,,D1v1s1oQS The course i des1gned as a basis for 1nd1v1dua1 career ‘manag-ment..
,The course takes the career deC1s1on making process and d1v1des it into 4 chree-

gstep procedure-- self ana1)s]s, know]edge of the world of work, and metnogs of: .
*\omb1n1ng ‘the two -- and also prov1des students with sk111s 1n JOb interviewing -and
ﬂresuwe preparat1on . } L / ‘
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The self-analysis third of the course includes exercises to help the student
assess skills, abilities, strengthz snd weaknesses and incorporate this into a pic-
tnre of the kind of career most likely to fit the individual. iThe exercises help
the student identify attributes,.abi]ities, values and~desired life style so that
"these things are made conscious and can be incorpurated into decision-making about
career. goals.

In engineering, one-third of the course is devoted to an introduction to the
broad'field of engineering, high]ighting.the varioos aspects of different kinds of
careers;jn;the:engineering field. Students aré 1ntroduced to the d1f%é}éﬁt engin-
eering functians of research, development, design, and product1on so-that‘they will

- see that there are many paths available to satisfy their career desires and to
encourage them to figure out 1f they are theoretically inclined, méchan1ca1]y
inclined or whether they are ‘a person who works better w1th people than objects. >

In Business Administration and Design, Architecture and Art, functions of the various
disciplineg “nd career paths are also emphasized.
- The other one-third of the course centers on the pract1ca] 1ncorporat1on of
- self assessment of values and skill-strengths with the decision of what career is
_ chosen 1nto how exact]y to go about gett1ng a job. Students. prepare resumes and
1earn interview techniques.: They a1so talk about the work environment, .co-worker
-/ re]at1onsH1ps and the ethics invoived in the career area. _
B One ass1gnment of the course is to do a paper projecting your se1f 1nto the
next four years of education. What do you hope to Tearn, how do vy p]an to use
the know]edge and skills and what will, 1t mean to your 1ife sty]e, valus , aspira-
tions. ) | .
“After .each co op work quarter, students are eva]uated by the emp]over The
employer is mailed the "Employer Appra1sa1 of Profess1ona1 Pract1ve Student" form ]
to be filled out by the student' s immediate supervisor. The superv1sor is asked: to. ¢ -
Pvaluate the development, work, att'“udes and skills used and "acquired on the co-op -
.‘ass1gnment The work is divided into two sectlons performance record and profes-
*sional- deye]opment . Its pr1mary purpose is to serve as a deve]opmenta] tool for -
s_udents."EmpToyerszare encouraged to discuss their apprajsa]s w1th the students
and to;suggest~.ays performance'mighttbe improved -or which skills should be de?e?opedz-\
; hen the stodent returns to }he campus, the assigned Fie1d Service Professor also '
eviews the Emo]oyer Apprafsa] with the st'4ent along with the student's appraisal
of the pos1t1on The purpose of this. process is to he1p the student place his tota] S
' work exper1ence in a proper pnrspect1ve and to encourage continued career p]ann1ng ’

It a1so he1ps the F1e1d Service Facuﬂty member to aud1t student deve]opment and to

-
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gain important_knowledégﬂbboyt the viability of various training options offered by,

employers. ' _ :
ThiS'procegs;continueﬂ throughout the student's participation in the program.

A11 participating sgudenté must attend the University for five years, instead of

the usual fqur, and must compiete a minimum of four successful work quarters in .
order to be eligible for a degree. '

At the end of the student's participation, a second career plamning course
titled "Professional Development II," is offered to cooperative students. This
course helps the students to synthesize the various aspects 6f their academic and
work'experiencgs and to develop an action plan for locating appropriate paét- -
graduate\tareef opporturiities. Job compaigning tools and techniques are emphasized
in this cpurse: A11 engineering students are required to complete Professioné]. -
Development II, it is oﬁtiona] in the other colleges. .. _

The Field Service Sacu]ty member is also the career gounse]or for the student. ‘

~ As faculty, they orient fhe-student‘to the cooperat{ve system at UC and assist '\

the student in carrying out the self inventory, exploring career options, in planning \

thg anpropriate educationa! program. As counselors they worK.with the student to -
,\\heip nérrpw career areas and choose a co-0p position whidh'w§11 facilitate the

nl€ﬁfg§rat{bn of education and work. . \ )
~ The Field Service Faculty are also responsible for rq&fuitiﬁd\of employers

.into'the‘co-Op program. ASﬁx of the original emp]oye%s in the cooperé%ive system

of }906 are stjll involved in the prdgram 5n'tﬁe College Of Engineering.

OUTCOMES - ‘ - R
It's a very pracﬁicaq—course; a practical introduction into the business -
wor]d.r The basits of what you really have to do to get a job.. ’

. ~Student
v The goal is to find students a co-op opportunity that is related to school
-~ progress and to career objectives. ‘ .
: -Faculty member "
L .. : \ - . ‘ : !
= I think we are turfiing out self-actualized individuals. lhen éuniors have . -
' finished their-co-oping you- can_see the change in. their face and in their

b conversation. They knov what they can do because they have done it. "It
| makes the job inTerview a two-way street--the firm must accomodate the stu-
i d.at's needs "too. ' - _ R :
) --Faculty . member

1 got a lot of good expérience during one co-op assignment when the union went |
= - on strike.” 1 1ived-in the plan for two months with the. foreman helping to’
(7\ - ~ keep production going. = L o ‘ .
N T e © -Student -
| _ 181
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We generally—find—<co-op students more mature, more rea11st1c and of h1gher
ca11ber than studerts nut of the traditional program.
: ~-Employer

I was interested in art but I wanted something more than commercial art. I
wanted a useable career. Co-oping is the most important part of the program.

With 1-1/2 years of work experience I have an edge over four year'art students.

After 1 finish here I would 1ike to get into a graduate program 1n medla and
incorporate media a“‘ araphics. -
-Student

Thp employer about breaks even on the ,each1ng costs and va1ue rece1ved but
is ahead if students later join the organization.
-Emp]oyer

The presence of students encourages further study on the part of our employees

and h=21ps them realize that, in order to advance, they must kuQu_the1r ovin

JOFF and acquire know1edge for the jobs ahead.
N - -Employer .

The rooperat1ve system of education is mutuall ly beneficial to all part1c1pants;

The students have :.ghteen months of work experience in their chosen career and

'many:afe hired upon graduation by the co-op employer. The-money earned through the

_,cﬁ—oo employment also grextly helps the student pay fok his education The Pro-
fessional Practice D1v1s1on sov/eys student sa]ar1es both pa1d dur.ng co-op employ-
nent and salary offers to graduac 2ing students. ”*«

/
l

' The employer gets a lond look at the student and can choose to h1re those thaf:
best f11] .the manpower needs of the ronpany The company_ can p1an for its manpower »

" needs in advénce and there it less time and risk 1nvo1ved in :*“'u1tment

Threough the cooperative program a -loop is developed betwean the university and

industry. : o ///// » g

Sam Sovilla, Director, Professiona1 Practice Division

Brian Enos, Cirector, Career Planning & Placement

Richard Englemann, Professor of Electrical Eng1neer1ng

William Bunce, Asscciate Professor, I'rof sional Praclice Division

‘Interviewees - .

Wijliam w11son, Associate Prnfossor, Pro'oss1ona1 Practice Division . o

Jean Whelan, Student, Graphic Design
-9¢hn Pickens, “Former student, Project Engineer, Republic Steel Research Lab
Johw Bauer, Coordinator of vasonne1 Resources, Arnmco Steel Corporation

:'/
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CONTACT: Dr. Sam Scoviile, Dean
Warren Wilson College
Swannanoa, North Carolina 28778
(704) 298-3325

WARREN WILSON COLLEGE .

Swannanoa, MNorth Carolina

‘We end up us1ng a lefty kind of rhetoric which I m embarrassed about.
Even:though work and study-are separated in most minds, they are very close
in ours; jnseoarable. We use "economy” as a metaphor for the operat1on,

but it doesn't qu1te capture what the student would learn. We haven't
1ntegrated them .in an academic aspect, but we have come closer in integrating
the exper1ence in a commun1ty building sense

_HWe're seeking fo move to a task based currfou]um with a range from 1nte1-
Tectual tasks to manual, those necessary to keep the commun1ty functioning;
community meaning the co]]ege -1t is a Tearning community. ~A big-=word

for us. z- . o

P -
Y

, I\;EET\a certain sense of frustration in trying to descr1be th1s p1ace .
~ Very few schonls _have 100" percent work participation: "1'm hoping the
direction we move e in~will make it more relevant to career. education, in

: the best sense of the term. We'd 1like, through the 1iberal arts, to f1nd
est Lse of resources and a spirit of commun1ty )

Stud' t5 come he*" for-#ts smallness, for its work proqram ‘They certainly
don't come to leayn a trade or a career. . // :

1

. , . RV
- 0RIGINS B N /“
Warren w11son oO]iage was started as an e]ementary and.secondary school
in 1894 by a missionary: -of the Presbyterian Church, to serve the poor white
Appa1ach1an population. Then called the Ashv111e Farm School for Boys,. the
students worked and opOrated the farm in exchange for their education. In ,
1942 the farm school was merged with another local school and a Jun1or co]]ege ’
,program was incorporated into the curr1cu1um including vocat1ona1 and liberal
arts programs. During the 1950's the h1gh school program was dropped " In 1965,
Warren Wilson College became a four year liberal arts college d1scontjnuing'
" its vocational education prograns . _ . '
(" T Through these changes, the Work Program remained, with all sfudents working
on the farm and. ma1nta1n1ng the co]?ege commun1ty in return for room and board
““4nd some tuition. During the 1930's, Or. Henty Jensen hav1ng an, 1nterest in

i
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worP and’ academ.cs, came to Warren W11son and began a reorgan1zat1on of the work N
program ‘Utiiizing the philosophy of rotat1ng the workers and scho1ars from the
factory and f1e1ds to the university, Jensen des1gned the work program where
students and faculty membors work together to run the farm and maintain the coHego
Facilities )
Ihe Warren Wilson Fo'm has 100 acres under cultivation, 200 acres in - 1mproved
nasture\ and 500 acres of timber 1and There are 100 brzod cows and 50 soas The
\work program began out of. necess1ty to. operate the farm. The work program has_¢ ‘
anways been .assumed to hold va]ue for -the scudent < tion; Additiona11y; J
work performed by the students was also & source of financial assistance for Q;A\\r
those students who ‘would rot otherw1se be able to attend college. e
The Ashville dommunity was 1so]ated from the co11ege th1nP1ng of it 'as
- tho "01d Ashville Farm Scho01" until Ben Holden became Pres1dent in 1971 and
encouraged the Ashville residents to use the campus fac111t1es and get acqua1nted
with the college. Community residents came to the co]]ege ‘and were 1mpressed\
.with the facilities the students ‘had built and maintained.
_ The student body of “arren Wilson numbers over 450 students. Over 35
"percent of the students cowe from the Appalachian Region, 20 percent from
25 - 30 overseas count F183 ind the remainder from all regions of the United

Sfates

PURPOQES .
As stated in the co11°ge cata]ogue

The principle purnose of the Warren Wilson Fo]]ege is to provide the
graduate with sufficiently wide experience in the fields of knowledge
and appreciation of mankind's heritage and potential so that he may. con--
tinue to grow and learn all his 1ife, while at the same time recognizing
-that the graduafe exbects to be sufficiently prepared in some usefu]
endeavor to be gainfully emp1oyed

Insofar as poscwblo the college expnr1ence ‘at its best is'a res1dent1a1
experience in which the individual in encouraged to explore apd develop
‘his own genius while also learning to Tive in and contribute to-the well-
be1ng of a cOSmopo!rtnn community . whnse her1tage and cont1nu1ng witness
is Christian.

More specifically. the Co]]ege S purpose is to involve the student in:

The deve]opment of his own . religious life while expand.ng Hhs understand1ng

_of - rehqg1ous trad1r1ons and experience beyond his own. | ‘ . —~

.Tug study in depth of at least one academ1c d1sc1p11ne

bl

k The guwerat1ng of a ”wvnTy concern for the d11emma of.man in his total




. and manage an auto shop.
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environment.

The organizationai skilis, tethn1ques and satisfactions to be ga1ned
through a coopere “ive work program.

Such social and recreationa1'experiences as<mey'enhance his social,
mental and physical health for current and later needs.

These purposes are attained through the proper use of the community
resources;-inte]]ectuai? physicé], spiritual; in the operation of the college
and the education of its students. In the beg1nn1ng, the work program was
necessary for the support of the Co]]ege but the program continued - even after
the necess1ty diminisked,” and continued to be a valued integrated component
of the Warren Wilson erperience, providing students with a sense of building and

: ma1nta1n1ng their own community. The chief aim of the program is to provide

a }iberal education for all patt1c1pants by d1scovery, Tearning and applying
those arts that use resources economically for the benefit of the community.

ACTIVITIES

“Everyone part1c1pﬂtes here, the faculty are on work crews and supervise the
work crews. Dean Scoville works on the farm almost every Christmas driving
a tractor. ' ' _

in addition to their classe 5 all res1dent students work 15 hours a week
at tne rate of 52 00 an- hour Wthh 15 app11ed to their room and toard. “he

:scton] hires no b]uo—cn]]ar wowkers and except for professors and adm1n1strators,
‘few of the white-cnllar variety.

Students tend ]1ve tock and operate a slaughternouse tc provide beef and

pork for the college d|n1ng hall. The/ cook and serve th- food. They run

the laundry, operate the heating plant, make electrical and plumbing repairs'

N v
They work as secretaries, receptionists and photographers They write

“news releases, run a snack bar and keep the groun Is. They work as nurses’

a1ds or as techn1c1ans in chemistry, b101ogy and phys1cs 1abs A third of the
bu11d1ngs on the ramnuc viere bu11t by the students. \The entire co]]ege communwty
is operated by the stude nts and faculty members. ’ -

A1l students are aiso requ1red to p]an and complete h\serV1ce prosect

'before the start of their senior year Soma recent proJectS havé 1nc1uded
'work1ng with children in an 0rth0pud1c hos p1‘a1, tutoring h1;h school students,

N

:counse11ng in‘a churrh camp, teach1ng in a church school class, organizihg a
“small town 11brary and,prepar1ng a scale modeltof thefﬂdi1dings Qn'campus.

.



OUTCOMES

Students here dev.]op alternative careers, or avocations. Some graduates
have worked as piz2no tuners, plumbers, carpenters and furniture makers.
One student majored in education but got -a job as- a librarian on the
strength of 4 years experience as librarian at Warren Wilson.

The outcomes for the students aré‘not specifically defined outside cf the
conviction that there is inherent value in work and education. Students develop
a vafiety 6f’ski1]s, many of which proQide for alternative careers. Students
.a1so'deve1op a sense of themselves and confidence in their apility to change and
cope with their changing environment. A]oﬁg’vith this con%idence comes a
sense of satisfaction with work and an appreciation " of the role it plays

in their Tives.

INTERVIEWEES f , /

Sam ‘Scoville, Dean .

- Denis Tippo, Director, lork .roqram

Joan Beebe, Assistant Dean,.Social’ Science
Jane Caris, Director of rounsehng
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CONTACT: Audrey Cohen, Presiient
- : : -~ College for Human Services
- 201 Varicl Street
New York, New: York 10013
(212) 989-27.02

COLLEGF FOR HUMAN SERVICES

- Mew Yok, !lew York

The institutions we are struggling with...tnese institutions are inven-
tions. What we have to do is reinvent inst. tions. What we need is an
axercise in social imagination. We need to begin to conceive of systems
and institutions that simply don't exist by , ing together new ccmbina-
tions of ole pieces or inventing new pieces... that alternative institu-
tional models are there? If there are not many, ~e have to get into the
design business and creatively invent new institutions or arrangements
that may seem crazy to most people who have worked ia the old system.

-Alvin Toffler,
at a CHS-sponsored conference

Out of respect for the dignity of the individual, there must be a new pro-
fession which makes effective performance' in tne service of the individua?
the measure of professione |  competence.... We cannot doubt that the
human service society will become a reality. A massive change in the use
of human power is coming in this century, and we must prepare for it now.
It will be a change as great as that which took individual workers out of
their ground floor shops and into the assembly lines. The industrial
age swept.a whole society away in its path. The human services society

. will mean an =qually swecping change, but the motive foirce vwil? ' a.concern
for the quality in individual human ¥ife. | :

" -CHS proposal to accredit Master .
of Human Service program -

The issue of working with human beings cannoct tolerate less than a competant

- and human7 parson. o ' ; T
‘ -Kalu Kalu,

CHS coordinator/teacher

i : . 400 years agn we had unity. We had animosity too. We let society divide
- " us. Now you write your autobiography in two pages. You live 30 years and
‘ ~ tell me nothing's happening in-your 1ife? Man, that's pathetic. Something

is wrong here. . ~ < N

-Stﬁdent'in CHS class

, : e , i ’ '
. © ORIGINS ' o . //// |
fN ] - The promethean, heraldic rh?toric of the College of Human Services js . .
justified by both the missien of the coliege and. its accomplishments. CHS has

187 '- T
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defined a new profession - the human services. This profession comprises those
jobs providing direct service to peopie in all areas of social services: health,
education, consumer affair+, social we?fﬁ*e, counse]ihg, legal service, housing,
recreation, day care. The college sezks 1o educate and train a new class of pro-
fessional to fil1l these fiont-T1ine dalivery positions. By so doing CHS has con-
sciously set out to transform the delivery of human services nat1onw1de, to .turn
2 profess1on away from academ1c meritocracy and toward performance-based assess-
ment of practitioners. 1t is, as one administrator put it, "the most outfront
pGitical college for social juétice jn the country.* Remarkab]ey, CHS sustains
such hyperbole through the curricu}ar.and teaching achievements_of its staff,
thé Jemdnstrated growth and placement of its students and its nascent leadership
in forging a new credentialed profession. The coilege offers a two ca?endaf
year program pqu1vaxent to 5 academic years of study, and is presently negot1at1ng
with tha State of New York to award a comb1ned BHS/MHS degree.
CHS =tudents are as remarkab]e as the college's mission. The students are
90 percent black and hispanic, 70 percent women. Median age is about 30, with
a range between 21'and 61. Students all fall at or below low-income standards
estab]1shed oy the U.S. Department of Labor. 807 of the 1975 studeﬁts have at
. some time been on welfare; /5 percent aré their fam1]y s primary wage earner.
Nearly half of thein have neither a high school diploma or its ecuivalent They
attend classes two days a week from nine to five and work three days a week at
a placemant in a human service ac2ncy, a total of at least 35 houfg\ber week in
actual study. ‘ ' o
CHS fs_the prdduct of a coherent evslution in the idea of professional
opportunity for WOmen_and humane human sérvice, In 1959 Audrey Cohen, president
and founder of thé college. established ;nrtiiime Research Associates, which con-
“ducted special research prejects for business, education and gbverhment; A
noteworthy,feature’pf the ovganization Wés_that‘it employed well educated women.
5 po]icy'resulted from o bei{ef that there wer insﬁfficient opﬁortunities
Fo% women with career,backaround to extend their lives beyond the home. In
1964, Cohen expanded on this theme and begyan to deve]op the Women' s Ta]ent Corps.
Providing opportun1t1e< only for educated women .ad Teft too many women unserved
particularly those low income and minority women who had always been d1scr1m1nated
égainst, ultimately facing ezith:r the most menia1 oppbrtunities for dead-end
labor, or the welfare recles. Cohen contacted a number of community associations
'and’agenéies throughout MNew York City to msasure their receptivity to deve]opnent

-
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' of new needed human s«rvice position. in their communities and to a job train-
ing program to prepare low income women io fill these positions. HMeetings were
held with community p~ople to gain support for such a cert1f1cat10n program
tied to job creation. PNaency directors who expressed an interest in niring stu-
dents of such a human service-based certification program were asked to submit
their 1n+erasf in wr'i?ng Cohen forged a constituency of concerned individuals
and groups from commiini by oxgan12at1ons, prospert1ve students, social agency
r ;resentatlves, educelors, political figures and others, and meanwhile
de i1'ned a program which sought to train wcinen for pre-professional or para-
profession careers in the social services. After two and one halt years of such
groundwork, the Women's Talent Corps became a reality. It started operating in
1966 with an initial group of 39 students and was funded as the fir demenstra-
tion grant for a total "new careers” prcgram by the Office of Economic Opportunity.
_ Women's Ta]enf'Corps enjoyed substantial success. 1t was the direct
forebear of CHS. The program is-creditec'by many with creating a large number

“of new paraprofessiona! jobs, most notably that of teacher assistant: The New
York City Board of tdu~ation now recognizes "educational assistant” as a JOb
category and currentlv emaloys 16,000 teacher and qu1dance ass1stants in the
public schools. Other .2w careers were created: - social work assistant, legal
services assistant, comnpnity health assistant, lay and occupational therapy
assistant and dthers. The quality of the students was "fantastic," the response
of the agencies Wwos "amazing." WIC's atiractiveness for prospective_stﬂdents ,
and its potential ‘¢ s?qnificant1§ alter the deilivery of social services by
training and certifyina la,ger numbers of social service workers outstripped
its own capa*ity Visions of "new career ladders" filled the minds of Wi(C
staff. One faculiv member, with training in econom1cs descrlbed a w1den1ng con-

sc1ouswess
_/’ My social an prouoss1ona] interest has been in the aréa'nf acsinonic
7 - development of nations, regions or communities. While 1 vias researching

for my thesis on !he P011t1fal Economy -of Nigerian Devc]opment "1 heard ‘
of a job training program called Homen's Talent €orps. Its mission of !
'he1p1ng Tow inczoame adults to develop skills and obtain employmen: is con-
sistent with mv interest in economic development. I/ found the chal]enge !
very: attractive. It was not long before students' and agencies' experiences
demoristrated the need for more education and co]]eqe credentials as

answers to probiems of career advancement. / -

Y _' . In 1969 the Woren s Talent Corps expanded to a twg year program and men viere
admitted for thé first time. The decision to admit’ men engendered no opposition
.within the college. It represented a notabls move in/an evolution from a conscicusly

o
i
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women-orienﬁed program to 1 broader constituency, all sharing the same victimized
re]ationshfp to-social service and the sam2 exclusion from professional opportunity.
In 1970 the college soughn! and obtained an official charger from the New York
State Board of Regents to->ffer an associate of arts degree and became the College
for Human Services. B

CHS began to plan cousciously for educating a new professionai class which
would. be based on comp2tent performance:

At community colleges people take .courses to become paraprofessionals,
teacher assistants for example. These commun:ty colleges developed a set
of courses, but they fajled to develop a continuum where people could be
e:r.nated, placed and advenced based on their perfor;.ince.

Advancement for CHS graduates had proved to be a stumbling clock. Visions of
entering new carcer ladders dissipated before their eyes as they found themselves
unable to advance without an additional degree, and unable to be paid thejr vworth.
The staff of CHS perceived the Timited value of the AA degree:

Certainly the idea of professional assistants had been readily adopted

by the system. THere are 16,000 teacher and guidance assistents in New
York City today. Legal assistants have spread everywhere. But the idea
spread in a hierarchical vay. Students came back to-us and said, "Yes,
I'm working), but 1'm not getting paid what I deserve because I don‘t have

a degree.” The svstem says vou don't/get the-money without the degree.
There's. a dichotcny established between performance and reward.' Ke have
to rethink professional education. ) S “

Our AA grads were not gatting the jobs warranted by their tr:ining. They
were forced to go back to school, when often they had more expcrience than
their teachers. WKe never found a correlation between the trazitional
liberal arts and human services. e therefore discontinued the AA program.
We were-feeding the system.

Wihen 3 continuum based on performance didn't come into being, we lost a
Tot. We had no way of insuring implementation of our model. Our interdis-
ciplinary core curriculum was basically a teaching model, but that was ’
shunned also. Our curriculum was not adapted by other schools. Giving
more coursss and credits to lour students made no sense but social services

required BA's of studerts. Ve didn't accurately perceive the resistance
of  the system. e wev~ to idealistic. ‘

- CHS ¢id achieve a quge measure of success with its AA- program. 80 peffent
“ofith: first year-enrolleess completed the first 36 week academic program. Of

~the . 92 percent wére placed in permanent émployment upon completion of the

firs- year. They had an option to seek cértain released time from their employers
anZ return to the co]ﬁeqe far a second year of trainiqg.v Most of them did. The

~ students were not callina for a chaﬁge’in the CHS program. However, the adminis-

‘ tration'fe1tla distinct injnstice/was'béing done to the students. The success \\<
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they experienced with'{he AA program was viewed as a compromise. The coilege
decided to develop an =ntirely new curriculum, a career continuum that would.
" blend theory and practice and, more boidly, planned to cffer a Master's degree.

- At this point, according-to one administrator, “tensions over such a dramatic

change caused a separation of 80% of the faculty," feeling it was a mistake

to abandon the accredited AA program for an uncerta1n Haster offering. In

1972 CHS was awarded a» OEQ grant to develop a competency-based professicnal

development moual. This led to the unique) curriculum now in -use aththe college

wihich it is expected-will lead to a combined BHS/MHS degree. “Where originally

the creation of a paraprofessional cless OI workers was seen as-a remarkable

advance in professional cpportunity for 19&_income minoritX citizens, now college

staff view it as an injustice to their studLnts, preventing them from obtaining

good jobs and achieving full professional sﬁ@tus and rewards.

CHS is currently <eeking approvel for iis M4z program from the Board of
"Regents. In June, 1373, the college f}rst pé itioned for such accreditation. .
New York State has connubted one visit to the college and negotiations are con-

t1nu1ng Since CHS students often have no pr§v1ous co]]ege educat1on,,+he
State Education Departrent is reluctant {even \though in terms of academic hours,
the program is equivalent to 5 years of traditjonal study). ihstead the Depart-
ment is asking the college td.deve1op a combined BHS/MHS two-year degree. The -
Education Department is clearly unwilling to-establish a precedent by authorizing
a masters degkee whizh would destroy the neeo far a four year bachelors degree.
CH5 is attempting to do*1gn a Jjoint offer1ng with ¢istinct levels of performance
for the two degree.. It is the major obstac.o,/the college currently faces, for
/ without an accredited “HS degree, graduates'wi11\be thwarted in seeking profes-
sional positions. CHS administrators face the issue with unflinching opiimism;
faculty are more circuwspect; scnme students are undecided about the importance
of the degrpe, and some are unclear axout the siatus of the CHS pet1 1on
| PURPOSES - | ' \\f\“\~ ' ‘
-The- h1gh1y articulated 1atger social goals - and they are. nothing less
than that - of the Cellege for Human Se~u1res ext*rd its 1nst1rut1ona1 purposes
 beyond clear and struciured purposes for its sfuderts— This c1ar’ty f social’

n A
m1ss1on, combined with a r1gorous pur<uit of specifiied competencies enlarged by

human1st1c d1men51on,, nrovides two distinct sets of purposes: 1) training
the new human service profess10na1 and 2) changing Fhe human service profession.
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Training and Educating New Yuman Se.vice Professionals s . ;

" There are three elemants to this overall gogl for the college. 1) Human.
service professionais shail be trained, educatedfand assessed on the sasis of
their performance. 2) Su-h assessment shail be c 7 :intcentered, with special '
emphasis on proviuing service to citizens which leads to their eventua] indepen-
dence from the human service professional. The citizen shall be empowered to
act on his or her own behalf through the re]at%onship with the professional.

3) Human service professionals shall be generalists, able to 1dent1ry and use
wide-ranging resources and services to meet client need ///
CHS seeks to train ard educate its studénts fhrough mastery of eight profes-
sional competencies. Mastary of these competencies must be demonstrated through
~ performance, 1n actuzl service to clients. Beginning w1th acn1ss1ons 1nterv1ews,
students are clearly told they will be assessed on the7r Lerformance. and ever)
.’eXperiénce they have at SCH reinforces that prznrég}éi Consistent with th1s
va]uated by the students. The
‘clients with whom stvdent vork at their agenC‘ p;acement ‘evaluate the performance

of the student practitioner, as does the CH§/toord1n tor-teacher and the field

ethic, the performancz of CHS staff is regu]ar1y

~agency superv1sor After two years of 1nten51ve training in this ethic, CHS

-~!-‘

students: deve]op expertatlnns of specifi P/1eve1s of performance uqa1rs+ which

they are prepared to measure their won/profess1ona1 competence. e
, The second element of the CHS puoorén represents a s1qn1f1rant departure .
from most social service activity. “The college is tOnm1tted ‘to foster1ng c11ent—- i
" centered s2rvice. Not on1v s the c11ent, or the citizen in the CHS 1ex1eon,

expected to evaluate the performance of the pract1t1oner ‘but there is an attempt

itc have the c]1ent understand the process of human serv ice, "to fave the option

of becoming a co- prov1der of services.” This conscious goal of the curriculum and

training at CHS seeks to romedy the unequal, oftenfdehumaniiing,re1atiqnships seen'
between profess1o al and client:/ - - .
i The prnfessipnal n the hu-an servicas ' profeSses from a rcle pos1t1on )
g of honor, stability, and ‘;adition. The c1t1zen, oftentimes called c11ent,

- patient or student, is in the dear=.ing, passive and un&now1edgeab1e posi-

_ tion yh]c has bcen created to sharpen the boundary between those who are :
\‘ authqr1zed to he]p the recipiant. o o

AsCHS students 1earn to e/pect and demand as sessment through performance, theyr

a]so learn to fos - relationships - th their clients which respect an 1nd1v1dua1 s
d1gn1ty, regard]e.-_uf differences in experience, values or- cu]ture . "

'\, ‘The third characteristic of the new. professional CHS seeks . to lra1n is a - —~
pzact1na1 eclecticism wh1ch can respond to a w1d0-rang1ng vartety of client ' RSO

ecds and problems. This rotion runs counter to the curnent proliferation of

t
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— specia]istsvseen within the social services. There is an emphasis in the
curr1cu1um on develgping a blend of theory and nractice wh1ch becomes
"generic" to all fields of human service:
You may not solve the problem by simply being a Freud1an, or a Roger1an
You may want to bhe more eclectic. What started out as a confusion can
be more a learning experience for the students. It's a.question of
- what works. How does a student sort out d1fferences in what they hear
- from their super“sor, their client and the1r teacher?
CHS s*udents becone failiar w1th the practical ‘realities found in an arvray
T of serv1ce/§ett1ngs, and also develop f]ex1b111ty in app1y1nq human serv1ce

theoryfto real |1fe situations.

Changing the Huhan Service Profession L
Apa(t from the care which CHS devotes to ach1ev1ng its educa\Tonal
cbjectives with 1ts\stddents, it has entered upon a d1st1nct1y po11t{251,\\

or socia] change mission. CHS conscious]y seeks to change the delivery of o
human services throuqhout the country Based upon the objectives it has
estab11shed for its students -/performance based, client- centered generic
human service for peop1o - CHS strives to disseminate its mode] of human
service de11very to the profess1on This 1s to be accompuished in severa]
S . ‘
/ viays: =

IR Change the assessment and rewerd structure of the soc1a1 serv1ce
professions.

2.- Change the character of human service de11very by placing ever
.increasing numbers-of CHS students in human service jobs.
3. Create general acceptance of the new profess1on, the human services.
The mere existence of the College forLHuman Serv1ces represents a threat
f““""‘“ .

to the estab11shed _profassions of social s rv1ce, because its method and

g ~ objectives differ greatly from those of- the estab11shed profess1on Neverthe-
1ess, CHS seeks to 1ntnns1fy the pressure to change what is 1ns1stent1y .
called the human servine profets1on Foremgst among these preSsures i5-the
college's effort to. hange the reward structurg of the profess1on, mov1ng
1t avay firom an acadomlr mer1tocracy toward Sirformance based assessment and
reward : - SN

“We are seek1ng to change the entire reward structure of the human
service agenc1ns 1 have to provn—-through mY performance--that I

/_ can merge- theo y and practice in the delivery’of human service. How :
"~ - do you-make thit" -change while you're. ach1ev1nq -the competéence at the - - woeis
o 7 same time? The ficld supervisors are aware in many cases that the
e —  studént‘is doing something special. This is a very d1fferent approach

from the one that now preva11s

This is an alternarive to Civil Serv1ce and it relates work to educat1on'
'The new tests w111 be tests on ab111ty to perform and they will focus
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on what happens tn\the citizen served.
The contract human serVYce aazncies have with CHS through the agency super-
'v1sor~student relationship is seen as the pr1mary veh1c1e for effecting this
. change w1th1n New York City:

During ‘the negotiations with agencies, they care to Tearn of our com-
mitment, and that is put into the letter of agreement The way we
assess our students has been adopted by some agencies. They recognize
the rise in produttivity they exper1ence by stressing performance in
assessing their staff. They see the relationship with CHS as’ having

» a direct 1mpact on ti. way they run their agency. This becomes espec1a1-
Cy . ly important g1ven the New York fiscal crisis.. = :

R CHS envisions a time when human service agencies are predom1nant1y
' Staffed by its graduate% or graduates of programs with similar methods and
goals. More than-two hundred CHS graduates have already been placed. In
fact, one faculty member notes that newly graduated professienals—are finding
themse1ves h1red by pr8’10US CHS students who have risen to superv1sory
pos1t1ons within aqenc1es
The co11ege is also involved in W1despread act1V1ty deS1gned to he1ghten
_ acceptance of its ‘approach to education for human service professional. It
has created a Tasl Force on the Human Service Profession made -up of 1nterested
individuals willing to foster CHS concepts of performance -based assessment ’
and client-centered service.- It has consulted with other institutions inte-
rested in adopting- the CHS model. * Eagleview Hospitai,-in cooperation with
‘Lincoln University .in Fennsylvania, has-finished a p]anning_year to establish
a hosoita1—based training program for healith care orofessiona] based on the
CHS approach. The Case lestern Reserve Un1vers1ty continuing educat1on .
: program has adopted the CHS model for its Health Sciences Educators curr1cu1um
In these cases, CHS asks the institutions to accept an moral ob11gat1on to -
adopt all the essential elements of the model. = The co11ege is also startlnq*-
branches in the Bay Aren of California. and in Florida, where it is work1ng
on'the'reorganization of ‘human services in the state as mandated by the Florida
1egi;1atUre Meetwqc are also convened by the college to debate implications~
of and next sreps for the emerg1ng human serv1ce,profess1on Tn short CHS
is 1nvo1ved in extens1vo public re1at1ons and nat1ona1 d1a1ogue act1v1t1eq
" to further its 1mpa<* on the helping pvofess1on o N

—4“~M~”W““W“'*Chanq1ng,Postseronn ry‘Educat10n oo

A ‘tertiary ob;ect1ve emerges from the educational professionaJ purposes'
of the'co11ege "CHS is additiona11y involved in changinq postsecondary
o educat1on, part1cu1ar1y as it 1nV0]VPS tra1n1ng human serv1re professionals.




CliS-9

Audrey Cohen cites four conflicts, noted by Nathan Glazer, between the human
service profession and postsecondar/ educat1on

-- Those who teach the potent1a1 préct1t1oners are frequently scho]ars
Tor re<earcher’, rarely Dract1t10Pers

-~ In the helpina professions being: “discussed, the principal profession
of teacher, sccial worker, etc. is 1nfer1cr in status and reputation
to its anc111w»y subproress1ons

-- By and Targe, « ingrees in the trad1t10na1 d1sc1p11nes (econom1cs,
political science, hi'story) outrank the profess1ona1 degrees of
educat1on and social work. .

-- The content of accepted profess1ona1 know]edge and training underqoes
~rapid and upsetting change. , : .

Cohen coup1es this analys1s with the use of advances in know]edge ‘to create
a vision of change in higher education:

A1l the new knowladge.and thn~httm1ng of desire sheﬁ}d~be—hafhesaed £0
help the individual gain increasing control over him/herself and his/
her work. Scientific advances not only can put control into the hands
of the individual, they are the new tools for social justice. The major
questions are how we can organ1ze higher education tc help people
utilize this and other knowiedge, focus it on solving problems, work to
] pull together the currently fragmented systems of education and service

e delivery, and help the -individual, both as practitioner and citizen, to

become part of tha solution. C .

By 1ts cha]1enge £o -tha trad1t1ona] four- ygar plus-one-year lockstep to a
masters degree,_CHS provides a model of how such reorgantzat1on can occur

in postSeEondary education.

A Sumnarzrof Purpnses

The’ co]]ege brochure summar1zes this 1nter10ck1ng array of 1nd1v1dua1
and 1nst1tut1ona1 purposes:

_ --. By recognizing. motivation as the essent1a1 quality for successfu]
I performance, the college opens the professions to low income adults
f ‘ whose talent would otherwise be permanently lost to soc1etj
| .

-- By creating reliable tools for measuring humane and effect1ve per-
formance, the ~ollége can-influence the quality of service and give
‘the consurier a way to evaluate it.

--:By telescoping undergreduate and graduate preparat1on for the Master' s -
“degree from six years into two. the college has shown a way of stretching
i the education dollar, or put “another way, of improving the oroduct-
" jyity of higher education. .

-- By constructing a throughly 1nteorated viork- study program,. the co]]ege'
helps._ the field.agency--to-become-a— partner—in-the; ~education—of-human—-
‘service profes,1ona19 much as h05p1ta1s are teach1ng institutions for
.. doctors; it kelps teachers to become the organizers-and coordinators
& of learning exneriences rather than arb1ters and dispensers of know]edge

195
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ACTIVITIES . s -

- The way in which students share their time with the college and their
- placement--two days in class, three days in the agency--quickly establishes
_the balance necessery for the "b1enq of theory and practice"” advocated by7
CHS. The curriculum provides the-structure for achieving this blend in
unique fashion: ' ' ' ' -
The objectives have been carefully defined and are based upon empirical
studies of the desired competencies. The method of organizing the cur-
riculum.is unique. -Rather than building on a structure of disciplines. »
and fields of knowledge, such as history, psychology, etc, the curriculum
i's based on Pompetencxes and dimensions of competencies so that it re-

presents a matrix in which each actual role and function of the profession
js approached several times from different perspectives. This does not-

—~ww-w4~7-uwv»meaefthat34ﬂte44eetea4%eeﬂteﬂt—%s4neg1ectedT“*Tﬁtéiitﬁﬂiﬁff?ﬁﬁﬁteﬁt”is ;
basic in the curriculum, but it is learned in. contexts more relevant to e

- the goals and interests oF the students than trad1t1ona11y organ]zed
~ courses would be. ,

A description of. the process through wh1ch this curr1cu1um was deve]oped
S is useful in understanding its centra11ty to the purposes of CHS A facuzty

.

- member describes th1s process: ' \

It's often difficult to -know the origin of th1ngs here, because we do
them collectively. We started by bra1nstorm1ng, once it became clear
it was not enough to offer one year of job training. Our discussions
focused our interest in nct competing with the traditional college age
- group. Our students have great potential for personal development and
i do not need to go through a four year traditional program. We decided .
the curriculum should be-focused on the job, on the purpose for be1ng
‘“here~’p1us our cowm1tment to giving direct serV1ce to peopie.

We're talking about educating ‘the total person, for the total job,
not just teaching rubJects, whether social group theory or home mana—
.gement. .

_ YWe organized our own staff around’ performance based .criteria. We asked
' what makes a professional competent. " We listed -fifteen. competencies - &
by go1ng around the room, and taking examples from people's own ex-
/ _ . periences. We weren't satisfied. Ve wanted further validation. We
fo asked the Educational Testing Service.in Princeton to work with us to
' “develop assessmant which was performence based But they were too
traditional for us. o

We then held a workshop with sixty or seventy human Service professionais

whom we felt were successful.. Ve worked with such consuitants as Wilbur
McKeachie, Helen A<tin and David *cClelland, a Harvard social psychologist

—who- wasfespee4d4I)wﬂnterestedfﬂn—assessment'of competence. We ¢Inm up T

first with twelve competencies which aover a period. of -months, after .

1ntens1ve staff discussion were reduced to eight. - ' L~

: .'Thus, the compe'ens1es viere grouped into a. set of organ1z1ng pr1nc1p1es
These princip]es, or s$111 areas, are viewed as essential for the competent
' pract1t10ner, for the fvonf Jine worker. They are:
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Assume responsibility for lifelong learning ~
. Develop professional relationships with citizens and coworkers
HWork with others in groups ’

'
[N

Function asva teacher--

Function as a counselor
Function as a community liaison

. Function as a supervisor o : .

© N WU s W N -

Act-as a change agent

‘ The areas are cal1ed'"competencv crystals The name was f1rst used 1in.
1973 by Audrey Cohen in an essay she wrote out11n1ng education for the jear
2000 In it 'she describes the "crystals" students would enter to. receive

_their learning for corpetence- and—effectiveness. ~The name Sstuck.  The areas

describe what one need to know and do to become a competent profess1ona1
Five d1mens1ons, or areas where a professional shou1d ‘be assessed within
each competency, are applied- to each crysta]

1' Purgose—-Is the student descr1b1nq appropr1ate and realistic purposes
and demonatratInq reasonable success in. ach1ev1ng them?

" 2. Values--1s the student demonstrat1ng derstand1ng of his or her
own values and how they affect the student's relations with clients?
" Is the -student able to accurately perceive the values of others,
. particularly. where these may differ from his or her own?

3.:Se]f and Others—-Is the student demonstrat1ng a. clear cons1stent
understald1ng ‘of himself of herseif and others in relation to purpose?

_,wmwﬂ;“ xstems—-Is the : student_demonstratqng an- understandﬂng of*systemS*
in rea]t1on to parpose?

-

5. Skills--Is the student demonstrat1ng an ability to make use of
necessary and appropriate sk111s in the achievement of purpose7

‘ Nhen combined, the assessment d1mens1ons and the competency crystals
form a matrix of 1ntewlock1ng skills and their dimensions (see f1gure)
Students do not take traditional "courses" -at CHS. Rather they enter-a -
competency crystal. for ten to twelve weeks, where they exam1ne the competency

'under study from thL perspective of the five dimensions. CHS studen/s ac-
- .complish more academ1c work, at a faster pace, than students at trad1t1ona1
"institutions ~Using standard formu1as for awarding credit, they earn 1563

e 'cred1ts in two years, 1pprOX1mate1y twenty_credits per_crystal
| | ': Though the curriculum represents a precise-configuration. of. what is

— T expected of .a competenr professional, CHS faculty exercise freedom in 1nter—
- preting the-curriculum for their own use. .The academ1c disciplines are

represented through faculty se]ected readings, rather than by éourse‘structurep '

~ Faculty sample widely from diverse ]1teratures, and ‘much theoret1ca] ‘work_is
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"~ presented in the classroom: Rogers, Piaget Skinner Freire, Il1lich, Brunner,

‘Erikson Students will also study 1ega1 and bureaucratic issues, represented
by -such sources as P]essy Vs Ferguson, Brown vs Board of Education or the
New York-City budget. PIs faculty adapt the curriculum to the1r persona]

style and emphasis, the curriculum undergoes-refznement. There are often -

different approaches to teaching the competency crystals:

. For example, in the second competency--developing professional relation-
ships-~the faculty that taught it last year felt strongly that the only
reiationship you could develop with your co-workers that would mean
anything was one which improved your relationship with the citizen
seeking service. This. year the faculty is focus1ng on the professional
relationship, ha;1pg~the student feel empowered in those re]at1ons
first, before moving on to work with c1t1zens :

——T———Clnssesrat—EHS are marked with- an—exc1tement and eagerness uncommon at -
most co]]eges Students are aggress1ve and perceptive. They will challenge
the purposes of visitors sitting in on their classes, then ask for their
impressions and opinions on what occurred. Faculty--the coordinator-teachers--
are challenged as well, andhnegotiate a difficult path through teacher; °
guide, facilitator,. evaluator and human service professional. S1te visit

- teams with .considerabie Qxper1ence in postsecondary programs and po11cy have

lauded the facu]ty with extravaqant praise. . ]
Shortly after °ntermg CHS. student are placed in an agency job. More
Than 79 agencies have served as field training sites for CHS students

Working at their placement three days a week under .the close supervision

of a.field supervisor, the students are continua1]y confronted with a work
environment where they must app?ygtheir-c1assroom learning. This sometimes
Creates prob]ens,_for while CHS-ope?ates with a clearly delineated Structure
of competencies and performance. social agencies often do not. Students, who
struug]e with both the rihetoric and the content of the CHS program somet1mes

experience a conflict with the 11e]d agency.

"The problem is not the value of everyone buying into the common language,
but the common definition. Students who've decided they-are excited

about the Tanguage wse it in the world. Then they get looked at like
they're crazy, or they get jumped on. It scmetimes takes a year to get .
the concepts and the rhetoric down.

Given the co11ege S ec1n,t1c QDroach to_both 1earn1nq and_practaceﬁ_st#JS

.11ke1y that such conflicts ultimately prove to be valuable exper1ences for
“the st: ﬂent. Superu1sor>;may vork with” one to three students. They attend 3
- regular . sessions at the college with facu]ty where the two groups talk about _

purposes of the program and prob]ems thay may be encounter1ng The coordinator-

teachers v1s1t the1t students b1week1y at the agency
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Audrey Cohen warted the new model of professional education to truly
blend theory and practice and she strugg]ed conceptually with a design for

' bringing-the real vo:'ld of service close to the classroom.. The result was

her creatlon of the constructive act1on As/part of both. the educat10n and
assessment process, studénts are required to/plan and comp]ete a series of

_ prOJects These DYO]PCtS, called construct1Le act1ons, are major examp]es

of service d°11very intended to show that tHe student had successfully
1ntegrated c]ass"oom learn1ng~and field exper1ence that he or she has de-

" monstrated professional competence in the areas out11ned by the college and

that he or she has improved the Tife of theicltlzens be1ng served. Completion

of a Constructw_ action Lmu-:ah.-m 1..,,“,_{4_” A_,S{m}eﬁt_.fsﬁ

.standards and criteria that go beyond those requ1red by the bas1c curriculum.

“competency crysta] The constructive act1op is evaluated by both the student s

field superv1sor and cocordinator-teacher. Often a studen 's work will be
l _

‘assessed by his or her clients as well. | ' .

When CHS was visited by a New York State accreditation team for its MHS
program, the tean's ohjection in granting status for the degree was the lack
of undergraduate preparat1on of the studen%s "As a result, the state has
asked the college to clarify the d1st1nct1on“between earning a master's
quree and ‘a bachelor's degree at CHS. The college has responded by offer1ng
a combined degree the BHS/MHS. It estab?
levels based upon_a student‘ performance}1n the successfu] comp]et1on of

ishes a d1st1nct1on between the two

the réﬁﬁ??@d'constrﬁctfge«act1ons To dehonstrate that they have earned an -
MHS, students must now complete three construct1ve act1ons fo]]ow1ng performance

They must:’

1. demonstrate that their work has_led to the deep'"empowerment of the
citizen"; (judged by a panel). . ; ‘

2. develop irom one's work with: individual c11ents, service theories that
have been applied on a broader scale to benefit many citizen-clients
in the particular agency where one is working. In other words, the _
-student -must show that his/her theories have been accepted and applied
in his/her agency and have changed the nature of service in that sett}ng,

3. beg1n or causs to begin an ent1re]y new sérvice either within one's ?

_~A_.,,,,.vcv-_-.agency OL—QMJAJde«Of the-agency-in-the—targer-commumity:—Starting =

a day care service, for example, might fall: under such a category '
A word should he said here about the admissions’ process at CHS. The
students of the collene are a remark:b]e 1ot, due in part to their bacquounds
and expesiance, and in part to the seiection process “+People seem to ‘hear of
CHS vy word of month it rare]y advewt1Les when they express an 1nterest in .

/

the co1]e§e they are ma11ed a brochure and an app11cat1on with fnstruct1ons
/o 200 ' /
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Zor filing the application. q2f§1is taken to explain the admissions prdcedurs
and the purpose for its rules. ‘BeCause'the benefits of attending CHS are
great--a potential master' s or béche]or s degree, a job placement, a $5,200

'stLpEnd-—there is a high demand for’the ava11ab1e p]aces The admissions

d1rector reports a ratie of twehty applicants for every opening. Applicants
are‘ekbected to demcnstrate an abi1ity to read and write at a college level,
and they are expected to return completed applications on time. Latecomers
are either refused or asked to explain why they missed the deadline. Based

on a reading of the app11cat1ons, a number of prospective students are called

in for interviews These are conducted in group settings, with about twenty ' -7

candidates interviewed by three or four staff members in a single session.
At these sess1ons, staff fill out evaluation reports on each candidate while -

one faculty member leads a discussion about the CHS program and asks quest{ons

" of the app11cants . These are remarkable sessions, with some peop]e talking

'read1ng. The students selected on the basis of this arduous process are

about the1r experiences as an add1ct or an alcohoiic, or about time 1n prison.’
Pef]ected here must be the motivation, amb1t1on and ab111ty that comes across
so clearly in the CHS c] ssroom. App11cants are also asked to. subm1t samp]es

of their writing, answer guestions about their reason for want1ng to bea ‘h

human service professionsl, engage in problem solving and d1scuss an assigned
|

"

ﬂ”ihdeed prepared. for. the demanding program. This'is reflected in qUite Tow ___;__Mu_;;;

~.OUTCOMES

\who graduated two years later from that class, about 90 percent were permant]y

enrollment, and 84 percent reported fam1}y 1ncomes below $5,560. Of those

1
1

‘attrition rates and high romp1e+1on ratos, 0n1y 9 percent of first Vear enro]lees '2

are dismissed by the college.

=)

- - \
Of its 1974'c1ass 31 percent were unemp]oyed at the time of the1r

emp]oyed. They earnad snlaries ranging from a low of $6,480 (social work)
to a high of $8,000 {health). These are impressive statistics. They bespeak

"bfessive because most of the jobs for which CHS graduates are hired have

2 program capable QfﬂﬁevaeFing'tangib1e benefits--a desired job and substan-

tially increased earning=--for its ‘'students. = This achievemen* is more im-

been created by the college. "According to one visitation report, the students o~

reveal "1nte11ectUa1 curi os1ty, mot1vat10n and conceptual c]ar1ty .in their

c]assroom behav1or The students are
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not only compet:nt in performance but also competent cognitively.
They are clearly persons with high aspirations. They work hard, for :
mest have family responsibilities in addition to heavy reading and -
writing assignments, and the program requires them to spend five

full days in classes and wovk. settings. Their ability to cope with
these demands is in itself a characteristic 11ke1y to prove valuable
as they begin to function as professionals. '

Not only do most CHS students graduate with a professional job placement '
in"the numan services. but they also leave a complete picture of how a

"competent ﬁ?ofessjona] practices, what characterizes his or her relaticns

with clients and eu11eagues, and what constitutes the social environment *

____vithin which they must work. Many of them have heen forced to reorganize

e e

their lives. -A-iargs number of the students are wives and mothers "whose

ﬁhusbands«sti11 expect them to come home and cook dinner." The pressure is
assumed willingly, however, and often results in a happy solution.  One

student describes the change for her: -

I have children in college and I have sma]] ch1]dren at home. Before
my youngest didn't know how to play by themselves;. I always had to be
with them. Now because of |a11 the school work I have, I had to rear-
range my apartment so I could have a place to study and the children

could have a place to play.| .And you know they don't even need me to

play with them now. ' '

‘I have a boy at Harvard.  He and my daughter'wou1d tutor me with my
. schoolwork. And he hasn't known quite what he wants to do, and one

_.day-he said to-me, "Mama,-seeing-you-work-so-hard-makes-me learn from--———— -~ -

you; I'm learning what [ want to do now." So my children tell me now
" that they are ,Jearning from me. . ' '

The warmth of this woman seems typwca1 of the students at: CHS They somehow
seem to nurture rach nther They enjoy each other
Just as the Collnge for Human Services has conceived an. 1nst1tut1ona1

» miss1on beyond educational and professional objectives for its students, so

are its achievements growing beyond the accomplishments of placement, salary
and a sense of fu]f1!‘ment for its graduates. CHS is qhanglng a profession.
Theugh the'EB11eqe may claim credit for cdﬁning a new name for an old group
of profeSs1ons or an(1ces its impact on the human services “is of greater

importance. By n]wrvng_sexeral_hundned_ﬁuS_graduates-qn—human—serv1ce~————

de11very jobs in New York City, the «haracter of those serv1ces is undergoing
a change. ' Recent. CH5 graduates, as noted, are being hired by previous

" graduates who have moved into supervisory positions.- The Co11ege is-seektnq

accneditation for 1tftMHS degree Should this be granted the tra1n1nq of .

“. human serV1ce professionals in New York State w111 not\be the same - The co11ege,

with its demonstrated exre]]ence and ach1evewents ]eaves little room for
]

the state to refuse the crednnt1a1 except .from a iense of tradition or sheer
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Institutional. intransigent. The credentialed MHS degree will test further
barriers to reform. %ill unions recognize the degree? Will graduate Schoo]s?
Whatever .the answers tr sdch guestions, CHS through its presence, the force
in numbers of its gradu1te$, the organizing and proseltyzing work of its
1eadersh1p, is on the ¢ rtting edge of a major reform in the delivery of human
services. It_gygiﬁﬂé/‘von its original feminist perspective to issues of.
a-broader scale, of "sncial justice." ' '

The evangeltca1tmission'of CHS may cause it serious problems, however .

Without accreditation, the college wili surely stumble, if not fall altogether.

Its ob11gatlon to the students is painfully ‘clear to CHS, but the college ———

‘has staked its ]1fe on <ucceed1ng

You start talking about BA's and MA's w1th our students and you raise
expectations. Tnev become euphoric the first couplie of months. But
some of them won't make it. They're not yet guaranteed a degree, and
without it there's no guarantee they can get 3 Job That' s an exp1051ve
. situation. T - :

Though they know it's not 100 percent true, they want to believe that

a professional can be recognized on the basis of performacne, regardless:
of schooling. The explosion comes wren the honeymoon is over. . Students'
whole lives are reorganized. » ’

e tell students there's a chance we may not get the degree. I'm up-
front with my students. But because of its po]1f1ca1 fight, the co11ege‘
has to say: ‘to the state, "We! w111 get the degree i

/

el ‘ . . B e e

There— are“ser1cu’ ‘questions” beyond ‘the- degree Even1w1th it, w111 Al
Shanker hire an-“HS student as a teacher? i1l the MHS be app]1cab1e
to law school, or will the student have to go back for the BA? We tell
the students atout all the e issues. But to some dedree, you cannot
prepare.the student for the ‘downer of not haing h1red

Five years ago I wouldn' t say this, but today CHS is‘in the right p]ace
at the right time. There is a movement to change credentialing. -

Fund1ng the college is another prob]em Support for; the student stipends . .

comes entirely from CET® money. Other funds come in from federal and pr1vate

grants. Such support r‘c-pendeni upon fluctuations in rongress1ona1 appropr1a-' _

tions and short tenn grants, is precarious at best. The pres1dent professess.
no great_concern over the matter, and f1nds it ironic that the coilege should

_ worﬁy—aboutcﬂsoftémoney”~suﬂport”when“tradjtiomaT"institﬁtidﬁ§”§?§”ﬁ5§fngf5ﬁch" -

difficulty with their "hard" support. HNevertheless, thetcol1ege admjtted'no
new students in 1973, partly because fUnd1ng was delayed. (A1so'becag§e the

- New two-year program was in the process of be1nq planned.) Such fiscal;BrinP§éﬂ

manship, conb1ned wwth the «o]1eqe s acrred1t9t1on struggle make fzr a h1gh
degree of risk. “The unrnrta1nt1es in the sitlation must be carefully and .
fu]]y exp]a1ned_to students. The C011eqe s twelve year h1story and plans

Of) ) o ) -
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" for new sites indicate a stability that is reassuring.

The College for Human Services is an_ipstitution with a compeliing

vision for its students, for a profeSsion and for the clierts of that-pro- -

fession. 1Its ab’lity to deliver on 5ts'wide—%anging promise is to date an

educational merit, rewarkably, on its own terms. Because of the challenge '.
it represents, its surcess will not be an educational issue, but a politica?

unresolved gquestion, egually compé]]ing. _Ihe‘qgllege‘has all but proved its

cne. )
/ =
Interviewedes .
-
Audrey -Coher, President -

Kalu Kalu, coordinator-teacher

Tom Webber, coordinatcr-teacher

Class of Lisel Burns, coordinator-teacher
Class of Philip Werdell, coordinator-teacher
Steve Sunderland, Dean,

Group Interview with six students

Pear] Daniels, Divector of Admissions -
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T . . A CONTACT: William Hall, Director
S : ' T School of Journalism ‘ i
"Ohio State University : ‘
~ Columbus’, -Ohio~ = 43210

B N - (614) 422-6297 A
) / '_"‘ B ,' [
- OHIO-STATE UNIVERSITY - - ATl
\ : | Schoo].ofﬁﬁgﬁrna}ism ' ;
"We are very typ1ca1 We are a good-school.. We are -nct unvo”", howeverv -

'1t's measured “in the riumber of students attracted, the support from the
- institution, supLgrt/from the alumni, quality of teaching and research o
_ capab111ty of, facu]ty We ‘have a nuts and bo1ts teach1ng facu]ty here at™ -F -
. 0SU. , _ , , s 4 S
o o ~Q*Av“"" N N -w1111am Ha11 D1rector - .
Schoo] of Journa11sm Sl oy

T . S R ! _ir,'.

L F

S

- QRIGINS’- PURPOSE% . ‘
The f1rst Journa11sm schoo1s began around 1910 Pr)or to that most Journa1- / \

':iibut pub11sh1ng 1t too BE; ]
:fstudents graduat1ng from both Journa11sm schoo1s and ]1bera1 arts 1nst1tut1ons‘L
were f1nd1ng JObS on c1ty papers. Afteh 1915 however\ 11bera] arts Students
found it more de 1cu1t to get JObS w1th newspapers §ome facu]ty members~at

OSU attr1bute thTSTto the 1ncreas1ng\soph1st1cat1on of qurna11sm Emp1oyers '

7'v ‘began to 1ook to the ]ourna11%m schoo1s for f1rst t1me pibcements and’ began to ;fg;
=recru1t at the schoo1’ ' ’ :

1nterested 1n 2 ]ourna11sm career to get a aourna11sm degree other than 1t

enhanres the‘chanres oF f1nd1ng a Job after graduat1on o _
e The Journa11 M program at 0h1o State Un1verslty was begun in. 1914 OSU s
Schoo] of- Journa]nsm is descr1bed as a typ1ca1, so11d program amonglbhe top _;
twenty schools. 1n the (ountry Oﬁe\d1st1nou1sh1n! chararter1st1c of the srhon1

1s the academnc and profess1ona1 ba1anEE\among 1ts faeu1ty It was the consc1ous
1ntent of the d1rector of -the srhoo] when h came to OSU ten years ago,, to e
ach1eve that ba1ance At the t1me there was not- 3 s1 gTe Ph. D. on ,the facu]ty i
Now both profess1onal and academ1c exper1ence are represented 0 \the faculty
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JTln equaT proport1on Such a ba]ance serves viell%in a schoo] which f1nds ltseTf

%1n two worlds: an uncert1f1ed profess1ona1 wor]d and a hierarchical, researth-r
oriented academ1c env1ronmnnt h '

i

) " Both Journa11sts and educators recognize the 1mportance of keep1ng these
”Atwo woers separate An OSU faculty member . .7

There will never be 3 credent1a1 for Journa11sts The -very pract1ce we1ghs
against creat1ng a hierarchy. Professional journalists are highly suspicious
of any kind of certification. That's what freedom of the press means. Cer-~
,t1f1cat1on coqu be seen.as. regu]at1on

!

. Another facuTty member ' }/g"' o - R . , R
C The graduate program is- theoret]ca] giving t' tudent -a. ftamework It 1s //
not a skills \Program, un]ess the studcnt co “3th no journalism .

- experience on unless they opt for'it. -A .nd ar L1ca1/theoret1ca1 -perspec--
1,-t1ve is given. It Teads to. an understandii; - © ot -makes a 'headline story,

s 1777 what makes a- story/fToat developing a sense of peing a- pub11c servant and"
IR E -understand1ng t!e respons1b111t1es of being a pressman 1n a free’ soc1ety

N 1 ’
e Anothen_facu1tyndtscnfbes—two—bas1e—schdo]s~of*thought'1n Journal1sm educat]on

f-i, ' fAt a Journa11sm program Tike the one.at Co]umb1a Un1vers1ty, the student is
" expected to go to a strong-liberal arts college’ but riot learn journalism. o
.- Then he spends a year at Columbia 1ntense1y Study1ng Journa11sm techn1ques .

It s a four p]us ong vear exper1ence
_ \

- - . / "

e, The other approach is to teach an undergraduate degree in Journa11sm This

' ’ was ‘tooked.down on as a trade school. That view doesn't hold water, because -
‘journalism, crﬂd1is areiTer than a quarter of those needed to graduate with -
-a bacca]aureate degres. More than fifty schools offer a BA in journalism..
Th1s way the stuoent oets both journalism preparat1on and T]beraT arts

T ACTIVITIES o s \ I .

SR The OQU Schoo] of Jouwna11sm operates from this second type of approach. The';ﬁ

Q;Fl\ school offers an MA and BA 1n Journa11sm Graduate students come stra1aht from Sy

' the]r undergraduate careers, often as Journa11sm majors, or have worked as a . i

A]ourna11st for several years About 120 students are enroTTed in the masters R

_program; between 600 and 7PO underqraduates major in JournaT1sm

' " The. pr1mary Tab for thh student is the QSU Lantern, the daily student paper A
IUTat1on of-40, gég (there ire 51, 000 stuydents at 0SU) . fi

L \- It is the/th1rteenth Targert paper n the ftate, and provwdes a real wor]d ”ork o

——"%———sett+n§:for,JoﬁrnaTrsm~%tuJents S A : ~ L AT

“ . The Lantern has a daGTy cir

i 3
'1_5._' The program tends Lo be profess1ona11/ oriented, teach1ng the students morg

-i% for t4//profess1on - 1nvest1gat1ve vork,- rev1ews, and cr1t1c1sm - than for
the,e%assroom The 05U student is ah]e to’ h]t the ground runn1ng T

T

()(
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f . The classes have sludnnts do what a newspaper woqu do. The Lantern
L . . is the laboratcry newspaper for the School of Journalism. Professional
' : papers and college papers don't like to have the kid goof while tha
paper gets the blark eye.” The paper is the best thing we have going.

.

|

. The school focuses on print.media.. The costs of broadcast media are pro-
hibitive.. Though 0SU hw a_student and uniVersity radio station and a boardé 1
cast lab, the lab lacks $%

Facu]ty cite a natural rnmoet1tvon between print and broadcast med1a which seems
to resu]t 1n the print- hased focus of the school.

S

50,000 worth of equ1pment to make it functlon A I_E

The schooT a]so fopuses on reportwnq publlc affa1rs as opoosed to forelgn
: affalrs -There are ampT resources for such rrportwng in: Columbus, the state's °
. caoltaT Suaported by ah endow:” Y nqor Program of Pub11c Arfairs
Reoort1ng, fiow in- its fourth year, WorES with a seTect group of studentJ all
WTth orofess1ona1 eyoerléncetln public affa1rs reoort1nq K1p11nqer courses

“are not open to all 1raduate )ourna11Sm students. ; 0su has aTso been seTected 5
as one 1te for a Nat1cna] Inve>t1qatjve Reporten\Data Center '

———— Lt r

‘l

& it

STUDENT-OUTEOMES - - . - . e
There - 1s someahat o! a d1spute~am0nq OSU Journa11sm facu]ty concerning. what

the outcomes of a pvoft*'1ona1 deoree for Journalism shou]d be. Most'facu‘ty s

agree on the concept Ehat studeﬂts qa1n "maturwty, bruader EVperwence
theoret1ca11y dre.uettew educated, we eduratt, no+- train." There is, ho ever,
- an.outspoken minorfty which argues :hat: the pursnose of hiqher.educat1on i »argely
vocational, to qef afioh One f]FuTl/ membcr has a sign outs1de h1s door « .ch
f?;f' says ”professor of hire Puuca i e '

W Ly The' namber gne pr1or1ty is .. be feTF sunoortlnq ATter that we -can = nk

L " on-the liberal. arts. The-m:1n purnose of joprnalism school is to train

J,’h “Jjournalists and get them jabs, ..My b1qqest dtaw1nq ‘card ‘is that I get my

ZH;' .- students jobs. This cultural nonsense about’ ‘training people ‘to think, to .-

f PR be ‘Tngicals they should get that in aT] the]r cTasses The main purpose RS
is vorat)ondl : . : :

' ;otu enbs express tqth p01ﬂrs of view ‘themselves. ~2The'editor'of the~Lanterni
1 wanted to qe? an outside experience. I'd like to .be a reporter for a

e ’mefropoT1tan daTTy I don't feel.a real stronn connection between .working -
UH/LHE rraper —and i the ﬂ'"artmenr ITTs too easy‘to get throuqh the Tab -
sequence:, 'to ta!n itoin sEride.  U'm cons ant]y thinking of hOW/Hha(
write wa]T he]r me get a “ab. S o Tt

/

A graduate_studeht.

1 felt an M.A. would be useul for job security and f]ex1b1]11y Tnere S .
/‘v something, Tack1n| in the B.A. prenaration. The exoerience have 1s oroader~
" than I anticipated. " Ilhaven't sensed a division between OSUKand the real

woirld." I-haven't heard that in journalism. What 1s taught‘here is
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useful, practical. I'm a veteran and I vorked for two years before coming L
here. I know. - - ) Co= _ | s i

P T ' .'\_

This is g1v1ng me the 0pp0rtun1ty to use my sk111s Now I i 1earn1ng the
theory behand the pract1re I' m learning how to research.

0su qraduates are quite successful in getting- Jobs. Though many chu1ty feel
_that employers recruit at.nNsuU because. they respect the qua11ty of preparat10n re-
N ce1Ved by the graduates, others concede that genera]]y hiring tends to be on .the
) upswing now. There seems 1o be some confus10n over whether the JOb market is
“t1qht or emp1oyers are h1r1ng IK any event,’ there is increased interest nation-
~ wide 1n Journa11sm as a major, and 0SU graduates c0n51stent1y qet jobs. One
Facu]ty member summar1zes the trend in Journa11sm Education (January 1976,
Peterson) ' ' v T o : .

That Journa11sm enro]lment has cont1nued Lo qow at a much faster pace than .:
higher education at -the four- vé/r level .in general is-evident. Also, that :
—the growth in recent.’ years._ has,noi_been—a—ﬁlash—qn-the—paﬂ—brouqht—on as— T

- some have sugqested bv the desire of young people, to 'be Woodward and |
o "~ Bernstein.' The truth is more than likely. that many young people believe.

in journalism's potential for “changing the world,' and thus have chosen

it as a field of study, as one might have. se]ected political science a.

few years ago. This is not to sugasst that everyone who comes:into jour-
'na1qsm~wants~te~ehenqe—the~worﬂd“thrnuqh the mass medha, but rather that.

by understnad1nq the med1a a persc can better understand .the world. around T

hii/her.

It wouldvappeér that journa1ism enro:l doant s, desp1te a current 1ack -0f., - "
opportunities in the field for eve.une. w111 continue to increase in the - .
foreseeable future. Ffnrollments wili grow as Journa11sn education con- : ,q

“tinues to grow in its new roie of edmcat!nq the consumer. of media as 4°Tl; Lo
- as the producer. ' _ o . 1 '

Interviewees _ : _ = : R . /'
. /11]1am Ha11 ‘Director ‘ ~ S i
John Clarke, Faculty Member - .- S
Walt Serfert, Faculty HMember \ o
Paul Peterson{ Faculty Member s - ,
Sharon Brock, Facu]ty\Wombnr/Adm1n1strat Ao dstant % P ; L
‘CTiff. Treyens., studen} ‘¢ o N I R

Gordon Dehier, studen1
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T - EDUCATION AND WORK IN THE HEALTH PROFESSIONS

In addition to looking at individua] campus programs combining work and education,_ o

the Project felt it 1npor+ant to take an 1n1t1a1 lock at groups of prof1]es of programs
u1th1n maJor educat1on31 f1e1ds, such as programs. for the health- professions, educa-
t1ona1 profess1ons, and legal professions. Such groups of’prof11es 1ook at severa1

]eve1s of d1sc1p11nes (cert1f1cate A A., B.A. and qraduate) and at severa] phases‘
N

' and sett1ngs (from pre counse11ng, acaden1c 1earn1ng, c11n1c1a1 -experience, 1icehsing,_'_~‘

i B '
to cont1nu1ng educat10n) It is fe]t that such an overv1ew will ass1st in c]ar1fy1ng

P . 7

L

the ro1es_of severa] k1nds of 1nst1tutqons ané«agencnes~wh1ch‘are'in unveu inptan=

ang,\1n educat1ona1 programs, in 11cens1nq,-1n regu1at1ng, and 1n f1nanc1ng 1nter-f

- —-

v

_ re1ated programs 'u; L S _."' f*mfﬁ;' o N

P L . ) RRNER .- ) R .,;" L

3 : #

lhe-heavtn prUIESSﬁUH\ fietdwas te1ected because of a cont]nu1nq strong demand

s

for; profess1ona1s at many 1eve1s of health care de11very It was a1so se]ected be—

: \\‘cause the 1arge number of nro.ess1on ]eve1s prov1des both opportun1t1es and cha11enges

P .

\
for coord1nat1ng 1earn1ng s1tuat1ons (academ1c, c11n1ca],_and‘cont1nu1ng educatmon)

R

_ 4 ) o o
‘aniong many members of health serv1ces teams. In, addition ~in many hea]th professionsv

schoo1s and agenc1es there 1s strong support .or exam1n1ng ‘the ro1e oT . work 1n

-

~

deve1op1ng the curr1cu1um resu1t1ng in many curr1cu1ar 1nnovat1ons
Th1s chapter sketches br1ef13 three such prog.ams and a]so draws 1nformat1on g

From two of the fu11-l°notn program profu]es These are

" The Soc1ety for Hea]th and- Human Va1ues (Ph11ade1ph1a,_Pennsy]van1a) 1VThé'w

?Soc1ety s lnst1tute.has_gathered and publis hed se]f descr1pt1ve prof11es of 29 -

o
A

E adopted ‘work exper1enre te<hn1ques des1gned to ba]ance ‘the curr1cu1um between

programs at med1caj and heu]th pro.ess1ons schools. Many of these proqrams have

sc1ent1f1c/techn1ca1 courseq and courses 1nvo1v1ng he 1mp1ementat1on of hea1th

care 1n human s1tuat1ons




:The'Ohjo Bodrd of Nurse Iducation and Nurse_Registration (Co]umbus,_Ohfo). Inu.
addition-tojits negu1atory'functions of nursing program approVa] and nurse registra-
“tion, the Board ass1sts a wide range of nurs1ng programc (in hosptta1, technical

f_schoo] and un1ver51ty setting«) to upgrade the1r curricu a. The-ﬁoard a1so 1ays'the
nroundwork for statewide eva]uation of student outcomes and stateW1de_hea1th§piannjng
actiufties.l _ | |
McMaster Un1vers1ty M.D. Program (Ham11tdh 0ntar1o) This program is an
examp]e of a med1ca1 schoo] whlch is consq1ous1y studont centered and relies heavily

T

onudeve]op1ng f]ex\b]e prob]em-so1v1ng sk]l]s in severa1 c11n1ca1 and academic cettlnq,t

sy

Essex Commun1ty Co]]ege Mnnta1 Hea]th Assoc1ate Program (Ba1t1moré County, Mary]and)

A fu]Tf1ength prof11e descrwbod the Menta] Hea]th Assoc1ate Program wh1ch is* part of

4 a comprehens1ve\hea1th comp]ewcat Es ex Commun1ty Co]]ege The program provades o

on campus de11ve\y\of ar1mary nea?th cHd menta] health serv1ce>, c11n1ca11y or1ented

-

educat1on 1. severa1 a111°d hﬂ;lth fields, and cont1nuwno ecucat1on for hea]th pro-.

.;fess1ona1s trom severaT dlSCTDl]ﬁES ‘afid Trom several evels of educat1ona1 preparat1on

I3

o
Fo]]ege for Human Servwco (”ew York, .New YOrk). The’ Co11ege for Human Serv1ces

Fu]] 1ength prof11e desfrlbe 3 mode] of performanc,~tused assessment 1n prepar1ng

hea]th care workers. e1ther as |uman S“IVxCP pvofess1o:a]s or as genera11sts Th1s

2 ..

prof11e 1nc1udes a- descrmtwon of the nrob]ems of ecur1ng accred1tat1on For such

o
C

new approaches

In all, the hea]th 0”01e,s10ns e(utat1ona1 r1e1d prov1des examp]es of curr1cu”a

: uh1ch comb1ne educat1on a1d NP‘K atx1ntelva1s throuqhuut the 1earn1ng e}per1ence and
. o &

ﬂfwhjch'a11ow a student'to ﬁeﬁt outvuhat he or- she hac ]oarned in an academ1c atmosphnre

f

ThiSinC]UdeS: ]) E‘al"]\/‘ J\Q\"(‘G “LQ r'hnna"l “%P@M—A‘é* Tg +he f?l'bl, '_yE'dr/J'i

~

f:trafning;'Z) severa] 1evels of credent1a11nq uh1ch a110w a person to get pract1ca1
j”experience;under a professwnnal status hefore be1ng required to make ‘decisions abuut
. . ! . : . . N L \‘ . . Ot '

H‘the future, and 3) frameworhs for ﬁmntinuing‘%ducation for persons-at seVera1'1eVH1s

\

Py

hea1th professlons As such thmese proqrams are focused on student outcomes whi ch

;per1ences and under"tood by sLu@ents vho are 901ng through the process

Aruitoxt provided by Eic:




Fa

O ST . S CONTACT: Ron McNeur
e : : Society for Health & Human
: , : _ ; . Values - -
L o N ‘ . . 723 Witherspoon Building
o SRR - . 3 philadelphia, PA- 19107
L . (215) 735-1551 |

SOCIETY FOR HEALTH AND HUMAN VALUES

Phi1ade]phﬁa, Penhsy]vantav . ' | P

Noth1nq S0 unrque]y ch‘racter1zes a cu]ture as Lhe image 1t~$abr1cates of man.
Loueluie cuTture confers on. that image a wholeness which harmoniously unites
the disparatz= elements’of human existence giving them comprehens1b111ty and..
__direction. When a-culture- raeks—fh}s~harmony——%t—rs~ref%ected’1n theconTusion
and alienation in the: persona1 Tiwes of .its members. It is prec1se1y‘the lack
.Qf harmony wh1ch const1tutes the centra] cultural def1c1ency of” our.. tim:
o The techno]o@y of med]c1ne s Dased on. the b1010cmca1 sc1ences, the behav1 ral ‘
2 pand social ‘sciences. and the human1t1es .. The’ vgnorance and neglect of_psvcho- e

‘medigcal care are reopcns1b1e for much of what is. ﬁep]orab]e and def1c1ent in
modern medicine. Some of thesa prob]ems can -be solved by: scigntific exploras
tion:. in the behavioral dﬂd social sciences; athers can:be apprcached by reason-
1ng, wh1ch ph11osophera?have aeve1oped over the contur1es ‘,;k ‘ .

ﬁ'{

--Edmund Pe]icgr1n0 MDY, and”Frdtz Redf1cﬂ M. D; 5
“1in. "Medicine and Philosophy" published by the
Soc1ety for Heanth & Human Va]ues, 1974 ARV

. L -
_v - . ! [ & N

. - i N ) . - ' - K
e / . . . . -

ORIGINS S -,f..; - Rt )

1

A c0mm1ttee, formed -in 1963 began meet1ng to exp]mre quest1ons of human va]ues

<

ntJ‘f]n red1ca1 educat1on In 1969 th1s commnttee evo]ved into the SOC1ety for Hea]th and ;,ﬁf

'~Human Values,”*_’The Sor1e-v s act1v1tjes are supp%rted by foundat10ns concerned about

ff;humahit}es,?re]igigm and. the cond1t1on of Amer]can ¥0c1ety Its work 1nc1udes d1rect—

~_ing-ithe rnqtjtut om q“ma,>V Hhtes }%fﬂtdi'?ue rug1aw \uescr1bed Delow) and the

SN l

. M1n1sters in Med1ca1 Education Program ton duct1ng var10us research profects, and'

""pub11$h1ng the Jouraa] of Hud7c1ne and Pnﬂiosophy Iﬂ 1970 the Nat10na1 Endowment.' |

1*Th1s and subsequent:quotatlors and 1nf0rmmt1on are from pamdhlets descr1b1na the ,
-Society for Health a@nd Human Values. and te Institute .for-Human: Vatues [in Medicine, .
-and.:from:the publication -"Human Values. Training” Programs “for Health Professionals," . ..
dTh1rdnEd1t1on, T1976: (ed1+ed by Thomas McEFirinney), ﬂh1ch contains se]deescr1thons N
-of ams’. from twenty nine med1ca1 ‘and Bealth profésSﬂmm&.schoo]z > -

. ~';‘.

I?/




SHHV-2

:fér the Humantties began'maJOr.financial aupport for the'Society's Institute on .
-a-Huhan‘Va1ue§?in'Medtcine which focuses on the structune and content of médica1
;‘cevdluationA The Inst1tute s 1ct1v1t1es 1nc]ude resource services {team V1s1ts Lo
?Amed1ca1 schoo]s), fe]]owsh1p d1alogues between d1sc1p11nes,and pub11cat1ons ‘ Much

- of rne push beh1nd the act1vvt1es of the. Inst1tute comes from ‘faculty members in

fomod1c1ne and other d1sc1p»1ntf who are concerned about the 1so1af an of the ‘educatic -
: /

- of "health rrofessionals not on]y from the behav1ora1 sc1ences arid numan1t1es but

_Aa: G irom other heaith profess1ona]s .and from ear]y opportun1t1es to 1ntermct w1th

/persons seek1ng health serv1cns

’ | . . . —_—

- . PURPOSES

EAE "Various cultural, educat1ona] ‘and med1ca] needs became more focused dur1ng

%"the '60s **_Dne_wasuthat—ampﬁraod—e£—¥a4u+ng was—a*—hand"~—ThETE’had"been, Ffter

the Socond WOrld War, a great dr1ve for new Pnow]edge Research was-funded\1n

..,-A,, 5 5

1nmreas1ng]y 1argeu amounts New know]edge vas deve]oped in all. sc1ent1f1c f1e1ds,

e:pec a11y in the d1scnpi1ne of'med1c1ne e It was a t1me of great advances 1n L

k-

;“ 1daas, 1n pract1ce, 1n bu1Td1nqs in h05p1tals and in schoo]s By the m1d s1xt1es o

T a time of reflection and eva]uaL1on had begun,’s]ow]y at f1rst but chen hastened by

-_\,

1mternat1ona] prob]emc A s1mp]e basnc quest1on was 'How are we wsing. our know]edge

1 how s 1t afFect1mg peop]e/' S ';_: :_‘“:f..

. \ " ='-4g""‘
: ﬁ(ong w1th th1s movemen1 to a pos1t1on of ref]ect1on and eva1uat1on came an
%j awereness that the great degree of spec1a11zat1on wh1ch hadldeve1oped was actua]]y

| creat1ng new prob]ems at the same t1mo thaL it so]ved old: ones. ";_

b 3

.

.f med1ca1 and other hea]th pFOf€JST0nS schooTs A The Soc1ety advocate

the pos1t1on

. '\‘

E The Soc1et¥ for Hea]th and human Va]ues was formed for the purpose of encourag1ng Af




N s !

‘ACTIVITIES
. The. act1u1t1es to rebtlance the curr1cu1um are’ qu1te broad They include
advocat1ng that the curr1c11um 1ncorporate courses which 1nvo1ve combinations of
-the behav1ora1 sc1ences "The un1fy1ng pr o _‘central concern i  ‘traching
and 1earn1ng about the certvaTlty oF human va. e, i :d1ca1 pract1ce and decision-
maPtng-‘ To a- vary1ng degtee,‘there is a]so the aim of re1nforc1ng the 11bera1
and human1st1c education of students of the hea]th profess1ons
Those who teacn vary~ﬂn background/exper1ence as much as the courses vary in
content They 1nc1ude ph11@sophers, h1stor1ans theo1og1ans, anthropo]og1sts,
_.SQCJoJogJsisﬁ_and_lawyens _zu;4&ﬂ4-as—aeadem+e—e%%nqeaans—~—“Th1s—as»one~o#;the—£eu———-

ﬁ, ;elds 1n wh1ch’<hterd1sr1p11hary éducat10n comes w1thout art1f1c1a1 constraxnt

What,ns not deye1oped S0, 1ntens1 1y as one wou]d h0pe is the potent1a1 for 1nter—

R

"""'prmessiondl euux.amunm e per ences T - .

: Per1od1ca11y the Soc1ety pub11shes ”Human Va]ues Tra1n1ng Program for-Hea1thv'

) Professxona]s,"\a pamph]et vh1ch conta1ns descr1pt1ons of schoo]s wh1ch utﬂ{nn -

1 the 1nterd1sc1p11nary apDroach to. educat1ng hea]th profess1ona1s < Ine the 1976

R

'ed1t1on twenty n1ne ba]anced program schools are 11sted, compared to n1neteen in

"tne second edht1on and e]even 1n the first.. There: 1s an add1t1ona1 dozen

o \

jprograms wh1ch hav;/not yef been 1nc1uded s1nce theit def1n1t1on or status 1s as.,
_ ' .
- yet uncerta1n CInall, ”approx1mate1y one th1rd cf the med1ca1 schoo1s 1n the

;Un1ted States are undertaknng to teach some, aspect of human va]ues or, the human1t.es

The-act1v1t1es of the schoo]s focus on: 1) courses or sem1nars deve]oped an coonera— o

,=t1on w1th other d1sc1p1nne" such as ”med1c1ne and ph11osophy," "med1c1ne and h1storv.

-ete.; 2) spec1a] forums 1or students from: severa1 dwscmp11nes Wthh foous on current‘\ ’

,,po11C\ or eth1ca1 1ssues of substantﬂa] 7nterest stch as ‘medical- ma?pract1ce or
/

abort1on;‘3) requ1red courses wh1ch often 1nvo1ve ethical: quest1ons faced by hea]th
. / -

pract1t1oners, and 4) c1wr1ca1 exper1ences 1n the f1rst -or second year, supp]emented

by seminars wh1ch pro\w c an opportun1ty to d1scuss the 1ssues after a student gets

a

a feeTwng For the1r persona] re]evance




w77 EDUCATION AND WORK IN TEACHER5EDUCATION:

The 11m1ted resourcns for this study prevent us from prof1]1nq the several

e e R JRUST,

teacher educat1on sites we se]ected The sites are 11sted below along with cohtacte
Derspns. - | ' S ._‘ - - i N
~ The prepa}ation of ecucational persohhe] is centhai to;developtnq educational
practices re1attng the purposes of werk with the purpoées of edueatiqnf.:The thfee
’<'@rograms listed be]oh do not represent abcross-section of teeche;‘edhcation programs.x

Rather, they.were se1e¢ted as effective proarams within "mainstream" and "non-main- .

tream" traditions.

_ \ .
‘" contact: . Vito Perrone, Dean . . T
= % Center for Teaching and Learn1nq ]
. . Box 8158 - , o : ‘
v . = University of North Dakota -
LT = 7 Grand Forks, North Dakota’ 58202 ‘
. 3 oL (701) 777~ 2674 - RN
N contact: .- Lillian weber; Director . -
. S Workshop Cente¥ foir Open Educat1on _
: . 6 Shephard Hall : '
v Lity College.of New York .
S ' © ° ‘Convent Avenue and 140th Street _ o
e NLYL, NLY. 10031 , : } R
T E : (212) 368-1619 - :
o : "
- contact: D1110n Puatero, D1rect0r b _ S
. © Navajo Diivision of Education ) .° :
Ll . . The Navalo Teacher Educat,nn Dtve1opment Proqram , W
ot 'n. . 7. The Navatmo Tribe . o
e 0 T Window Rock, Arizona 8691“ . _ ' o/
o= (802) eTI-494) - S T /(

-




| . o , LT 5CONTACT Louise Kline . ;
3 L ' Ohio Board of Nurse ‘Educatiop
& Nurse Registration
- 180 East Board Street; #1130
e ' s I e Columbus., Ohio 43215 |
T T T | .> (614) 466-3947

L7 OMIO BOARD OF NURSE EDUCATION AND NURSE REGISTRATION

s~ - Columbus, Ohio

. ORIGINS AND PURPOSES

State 11cens1ng, regardless of profess1on, is regarded as a quality contro1 "“ v/
} A
mechanism to ensure profess1ona1;standards. The same is true of state regu]at1on.ov 1

approva1 of, educationaT programs or institutions. ' These’ processes are norma]]y y

;;eilxthouqht to: haooen,at the. costﬂof_Jnnovatlon_ln_curr4cul'

- Educat1on and Nurse Reg1s11at1on has proved an except1on to this percept1on In

: =oadd1t1onnto-the ]1cens1ng and approv1ng ro1es which are typical of most state :urse
. - . i - . A . . 3 . . * ) ] . i . ‘v , N
- certification agencies, on questions involving curricula the Board has evotyedta

consultative relationship with its client programs and institutions. Indged, staff -?‘nf\

. i
i

4

. . ~’ ) . . -7 . ~ /.
- of the Board are quict to point to their name - Board of Nurse'Educatianlgas an.J/

L 1nd1catlon'of the1r 1nvo]»ement in the: process of educat1ng nurses. - ~¥~;—;l“HWWTWM.

The: state 1aw under wh1ch the Board operates prov1des it w1th the author1ty to

Judge the adequacy of nurse educat1on programs whether they are. one year pract1ca1

/

nurse programs, hosp1ta1 based d1p1oma programs of two to three Years, assoc1ate o

v

—~*“—_degreg_programs of tvo years. durat1on, or- four to f1ve year bacca1aureate degree pro—: S

| A

2SS . =

,‘,‘. . ’ : ’ d : L o \——'_ﬁ.\\%&__\\\- A -'.
ar The boar may chanqe or amend its rules when necessary. The board may make - T
o provision Nn its rules prescribing the subjects in which applicants for certi-

,fwcates as}reg1stered nurses- and applicants for, licenses ‘as licensed pract1ca|
nurses shall be exam1ned the conduct of such exam1nat1ons, the manner:-and .
"< form-of applications for admission to such examination, and other app11cat1ons,
- the edugational requ1veménts for such. admission; the minimum curricula and -
standards for educat1ona] programs ‘of schools of professional nurs1ng and of
= schools of practicdal nursing in -the state;-the-standards for approving such- v
-;T,schoo]s of profess1on11 nurs1ng and pract1ca1 nurs1ng, the pre11m1nary educa—'-j

<215



N 1 | AR

tional requ1rements of ‘applicants for admission to such rofessional and T
practical nurs1ng schools, the method of evaluating the gducational credits of e
such app11cants ' . , /“ '
;,c,c_ﬂcTh1s~Jeg151at1ve mandate is translated by the Board as-a—charge-to- estab11sh T T
. /"
-m1n1mum standards wh1ch both pract1ca1 and reg1stered nurs1ng prOgrams must meet to
__freta1n approved status. This is seen by staff of the Board as a d1st1nct1y d1fferent
role from the judging (or accred1t1ng) of -the quality of specific, programs The
National League of Nursing*is seenfas a private voluntary organ1zat1on which more

i Tappropr1ate1y makes Judgments about exemplary nurse education programs. The 0h1o _

_._hﬂdﬁdﬂls_nﬂiablﬁﬁ—hOWEMeﬁT—JA—4£S—€OHSG4QH5-d€64Sﬁﬁﬂﬁfﬁ—ﬂﬁCﬁﬁfﬁge——thOHQU‘TLb‘sup;-

;"=prrt1ve re]at1onsh1p w1th 1t° cT1ent programs, 1nnovat1on and upgrad1ng of curr1cu1um

3

-to-meet new]y-1dent1f1ed nurse educat1on needs " This rgle 1s normaT]y thought mdre &

}

apprUperEEly hardted by accved1t1ng bod1es or pr"tess1onaT assoc1at1ons

L

' N o IR

ACTIVITIESle_‘, S I
There are 111 nurs1ng pwograms in. 0h1o 12 offer the B.S. degree 1h nurstgg,

ih24 oFfer tne Assoc1ate _degree for two-year prOgrams, 33. are hosp1ta1 based d1p10ma ,,if

© pro grams of two to three’ years; 42 are T1censed pract1ca1 nurse programs The _ oo
; ‘ )

_ re]at1onsh1p each type of 1nst1tut1on and program has with the Board d1ffers accord—

_,1ng to the nature of the program For exampTe coTTeg1ate programs tend to reTy

1

“less on. the Board as an educat1ona] and profess1ona1 resource because” the academ1c

BN

:[Z/preparat1on of facuTty enablps them to be mor

/,

self-directing.” ' IV: ¢

: Dne case in po1nt is the B S program i nursing at Ohio State University.'"

a

‘e ) j . . 4 )
‘“;—Gons%éeraawc_theuqht_and_WTannijg_r ase gun;/ﬁﬂLULna_plUgTdm~WUJCH_SBBKS—lO—D4enﬂ—a

?;-“Ph1Tosophy of nursing with a oh1TOsoPhy of learning-in order to educate nurses who,ufi?%“;ff

aLot. /
5?3_ran funct1on as 1ndependent pract1~100€hb ’ The 0 U proaram, wh1ch educates generaT-

?1sts deveToped 2 clurriculum which concentra*es on four basic concepts: -social systems’, . "

'ﬁnterpersonaT rielations, pprrept102//and heaTth .These cohceptsyare taught,in a
1

,'1nterpersona1_ahq scciocultural dimensions..

sxstems approach_focused on pars /7

4




S S UOBNI-3
: Though the ﬂimitations of this paper do not a]]eW‘an extended discussion of the
i
sy program, the important po1nt to note is that 1t goes far beyond the minimum

, standards of the State Board. The OSU program descr1bes its relation, w1th the Board

: and the nurs1ng profess1on
K Nurs1ng is emerg1ng as a d1sc1p11ne ‘moving. much, more toward educat1ng the
J1ndependent pract1t1ornr We are constantly updat1ng our knowledge, trying to
avoid graduating vintage nurses, by incorporating nursing and education research,
and a methodo]ogy which helps the student learn the process of systemat1c 1nqu1ry

We rece1ved an 'HEW D1J1s1on of Nursing five year curriculum development grant.
Because of these resources, we did not use the State Board as a resource.
——————~Ihey—would—have—been—w}444ng—~—8ﬂ~v+srts—they—are~he1pfu%—*nd~support¢Ve We
meet, and mus + meet, ‘state requircnents but we go far beyond. that. Frequently
we don't look like a traditional nursing program. The Board has been flexible
“with us, more so than other state boards would have been. There are different
. levels of basic nurse preparation. The Board. obvious1y knows that the bacca-
laureate programs -go- above 'and beyond the criteria set by the state. The -
' btafe"Board performs a valuable role in. prov1dﬁng evaTuat1ve serv1ce to meet )
1ts requ1rements We be11eve in se]f-eva]uat1on S S

‘\

Our program doesn t fit with standard descr1pt1ons of - requ1rements > Other

- B.S. programs have "the same prob]ems We use so many agencies, where as a
"diploma program.will use their. own hosp1ta] The Ticensing exanr does not e
totally represent what students- learn. It tests a medical model, rather than A7
& nursing model. This is chang1na slowiy. , %_ //»(

N

sy

> The nursihg‘program'at Po]umbus Techn1ca1 Inst1tute exemp11f1es two year Assoc1ate

: . ) R \
-programs It was dev elope'l as one of many deqree offer]ngs at CTI and was approved
\

by the State Board in late 1971 ‘The director of thE.program descrgbes the re]at1on-l;

sh1p w1th the State Board: . - i

F’S

W

CTI f1rst opened in 1Q70 Our kurr]ru]um was designed at that time to a]]ow

practical nursing students to take,the state certification exam at the end. .

..~ ..of their . fourth quarter. . The State Board rules didn't : allow_it_then—without———"—

i - cumbersome procedures AL révised-curriculum plan was developed -and presented - .

: —Bomrd—in=Hovember—of—1875——The—curriculum—plan-alowed—s tudents———
- to have dual enro]]ment in the Practical MNurse .and- Associate degrees programs. _

: Students are now able to complete-the PN program and go on to earn an assoc1ate .

'<¥gf'degree w1thout chanq1ng programs '

P

rThe staff of the Stato Board of Nursnng vas he1pfu1 in work1ng out th1s new -
_curr1cu]um p]an

o vt
. . ‘

.For hosp1ta1 based programs which normally do not have the resources to comm1t

A s I3 )
to educat1ona1 deve]opment the State Board 1s viewed much more aff1rmat1Ve1y as. a

_;resource The d1rector of a- hosp1ta] based program

!7




\\

"We use the Board as a resource for areas of curriculum change e normal]y
had one quarter matern1ty and one quarter pediatric for nurses, we wanted to
., - combine the two. We asked the Board for ideas and were given contacts to
\ ”1§1t at schools which had done thé same thing. The Board-is- advisory -in— -
he]p1ng us know what other schoo]s are- do1ng L

A notab]e quality of the,0h1o Board 1s the clarity with which it views'its ro

_emerging view thelnurii;i-

e'requ1red of . the nurs1ng programs The so”h1stJC<

1 1ndependent pract1t1onen who has den educated 1n

‘a co]]egiate setting. Th1s view is’ qu1te d1fferent;from the or1g1na1 v1ew of nurse

. N L /
educat1on in which nurses were trained;in hosp1ta1 sett1ngs by-.other nurses

4

-There seems to be some quest10n about the degree to wh1ch the State Board shox

become 1nvo1ved as ‘an educailonal resource agency Though the consu1t1ng”

- /:

-be an appropr1ate st“atogy to. obta1n‘Federa1_fundhng to fac111tate state’p‘ann1ng{

Ai - %

.y
- some pract1oners and Board staff Feo] dt may 1ead to an encroachment’on the state s

-

;11cens1ng andsagcred1t1ng authority by«an,agen - t"the federa] 1eve1 There 1s

S

nkanning-funtijznr

oeneral agreement, however, rhi; _the Boasrd égu1d Sefu]ly@efve

‘through a federa]]y sponsored manpower proaectlon grant Such ass1stanGe wou]d

PN

-enab]e the Board to better track and eva]uate the educat1ona1 exper1ences of nurses

iand to pred1ct the hea]th care profess1on s work force needs. For a]though the

1ts reguldtory funct1ons Invo]vement in work force. prOJect1ons and eva]uat1on N

”acttv1t1es“wou1d‘requ1re.add|tiona1~resources.

Board is we11 staffed. in’ nownar1s1on to other state boards nt is taxed'to fu1f111

.

N ‘ . ', o . : -
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.. --interviewees . : ' y
{ - # : S _
Carol Meade, Director, Columbus Technical Institute Nursing Program
arbara Chapman, Curr1bu1um Coordinator, CTI
Frieda Shirk, Capitol University School of Nursing; President, 0h1o Board of
"Nurse Educat1on and lturse - -Registration . -
louise Kline, Assi stan‘r Ex=scutive Secretary, On1o Board -“urse Educat1on - bl
and Nurse Registration :
Stella Piotrowski, Consultant, Ohio Board of Murse Educat10n and Nurse Reg1srrau1on
"Jean Daubenmere, ﬂﬁﬁlﬂl Divactor, Undergraduate Nursing Program, 0h1o ‘State Univers: ty
Helen Fenencer‘toordfnatow, Nurs1ng Program, Ohio State Un1vers1ty
E1eanor’w11sans Director, Mt. Carmel School of Nurs1nq
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