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The facts of this case demonstrate the inadequacy
of broad and general testina devices as well as the
infirmity of using diplomas or degrees as fixed
measures of capability. History is filled with
examples of men and women who rendered highly
effective Performance without the conventional
badges of accomplishment in terms of certificates,
diplomas or degrees

Diplomas and tests ailre usefuleservants, but Congress
has mandated the common sense proposition that they
are not to become the masters of reality.

from majority opinion,
Chief Justice Warren Burger

. Griggs V Duke Power Company
401 U S at 433 (1971),
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PREFACE

I. PURPOSES FOR THE PROFILES AND SUMMARY OF FINDINGS

The National Advisory Council for Career Education (NACCE) requested this

study in order to obtain an initial vieW of.exemplary programs involving an

emphasis on work and education within postsecondary settings. Theimirposes

of the.Council were threefold: First, the Council wanted to know more about

the state of the art of education and work programs at Lhe postsecondary level

During the first two years of existende of the Council and the Office of Career

Education (OCE), the vast majority of effort and resources have^ been concen-

trated at the elementary and secondary level. Descriptive information was

desired to summarize "best practices" of edusation and work programs. Addi-

tionally, the.Council sought to .understand hole/ postsecondary.educators relate

to the purposes of "career education'," as defined by NACCE and OCE.'

Second.,the Council sought assistance in.deVeloping recommendations to the

Congress concerning the framework for legislative authority .affecting career

education at the postsecondary'level. Career.Education legislation is due

for reauthorization during the 956 Congress (1977-78). (See House and Senate
)

Conference Report 94-1701 of Education Amendments of 1976, p 236).

/Third, the Council sought to provide information for postsecondary prac-

Litioners, researchers and policy. makers about "exemplary" educationd-hd work

OrogramS.... In doing,-the Council desired.to include those interested.post-

..secondary educators in the ongoing debate about career education: its language

and concepts, purposes, activities, administrative arrangements and reward

structures. 5



II. SELECTING THE SITES

Shortly after initial discussions with several people in reference

group (composed of individuals involved in a wide variety of research, policy

adalysis and administration of education and work prograns), we determined that,

although it was possible to identify "exemplary" programs, it was not possible

to identify 'best" postsecondary educatioWand work programs. This was due

largely to the newn'ess.of_career educatidh terminology and.concepts, to the

_

absence of completed evaluations of postsecondary "career education" projects,

and to the lack.of cOnsensus about ways to evaluate education and work-programs

arising from the several postsecondaryaditions.

We decided to describe a cross section of_postsecondary pro9rams reflecting

.several traditions and degree levels. ,These programs were identified as exemplary,

for a variety of reasons, by our reference group. From-theie programs we selected

20 prOgrams based on criteria listed folloWing this preface. Each program clearly

demonstrated success' through widely 'recognized\positf\ie outcomes for students:

We felt that in looking carefulli-at how persesns who were involved in educa7

tional programs (including faculty, administrators, stddentS, former students,
\.

. employers and comMunity reource people) defined'and-measured "positive outcomes

-
for Ltudents-," that we would assist the Council,-OCE, educational practitioners an&

concerned observers in identifying what such outcomes mean in practice, and how

they relate to the role of career education. (See Kenneth Hoyt, An introduction to
-

:Career Education, 1975, and letter to Harvard Educational Review,.Novemeber, 1976.)

We expected that a program's effectiveness cg.uld be described in terms.of.

student outcomes in three settings: (1) the in-school setting, as developed

through stydent contact with faculIy, counselors and administrators; (2) the

out-of-school setting, as developed throUgh student contact with field Super-

':

visors, resource people and fellow students or employers; (3) the after-school

6
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setting, as developed through the attitude of inquiry and tontinued learning-
_ _ _ _

_

of-the Tomer student's relations- with'coworkers, employers, colleaOues and
I

continuing education resources.
-

Descriptive information was compiled on more than one hundred institutions

and programs in consultation with aboUt forty resource persons.

Apart_from__Overall judgments of postive outcomes for students, _sites were

selected to represent the following traditions and settings:

Educational Traditions

1. Liberal Arts
2. Cooperative Education
3. Professional Education
4. Experiential Education
5. Counseling
6, Competence Based Education

(Though we sought representation of the continuing educatial tradition,
those practitioners and policy makers We consulted urged us not to
include continuing education sites. They felt the purposes of career
education were too unclear for adults to warrant their participation
in the study. The NACU Will want to examine the relation of career
education to the important tradition of continuing education and
lifelong learning.

Additionally, we decided not to include sites representing the vocational
education tradition. We feel that vocational programs du mit meet the
"comprehensiveness" criteria established by OCE.)

Institutional Settings

1. 2 year degree programs
2. 4 year 'colleges and universities
3. professional schools

urbar-Cand,re.al settings
schools with large and small enrollments

6. public and private schooli

The scope of-this-study-was---aconstant-problem, -since the time-and resources

were a major constraint on the number and depth of program profi

SI
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III. HOW SITE INTERVIEWS wrRE MADE

Information was Collected through site visits, te1epho4 interviews,

program:descriptions, and through letters commenting on draft profiles. Site

visits were conducted for the following programs, for periods of one or two

days: College for Human Servioes, LaGuardia Community College; Empire State

College/Lower Hudson, Ohio State University School of Journalism, Ohio Board

.

of Nurse Education.and Nurse Registration, Macomb County Community College,

Alverno College, California State'University at Dominguez Hills,,Lone Mountain

College, University of Alabama, Northern Virginia ComMUnity College and Essex

Community College. Program directors were given'an.opportunity to review-and

revise their profiles. .A list of interviewees is appended to each profile.

We emphasized allowing the participants in each 'program to communicate

to other practitioners and policy makers some of their excitements and disap-

pointments about their programs. We asked participants to de?cribe (1) the 0

ORIGINS of their program, (2) the PURPOSES of their program, (3) the ACTIVITIES,
,

-and (4) the OUTCOMES of the program, especially the outcomes for students at-

titudes and abilities. .

I . FOCUS ON OUTCOMES FOR STUDENTS

As stated in the SUMMARY OF FINDINGS, we believe that the focus on\out-
,

comes' for students should be the governing principle-for education and jiork

v

programs. This orientation comes from our baCkground'in re'Search, and from

8
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other work for several student organizations and projects over the past six

..-years. Our questioning of participants focused on what happened -to the students

involved in.the program. Were students excited or involved? Were they challenged

to test their personal ideas or career interests? Were they changed in any way,

in their attitudes or abilities? Although we were interested in the outccmes

for faculty members, administrators, counselors, employers and community people,

we have valued most discussions of how participants defined-and measured outcomes

for students. We sought descriptions of the variedways in which postseconjary

education and work programs assist students in meeting their purposes, as expressed

by students and.others who have studied student needs.

V. .ACKNOWLEDGEMENTS.

We would like to express thanks to approximately 175 people who participated

in interviews in person or over the telephone at 16 sites.

We also wish to"exPress gratitude to approxiMdtely 40 people from diverse
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for the identification of exemplary programs of education and work in postsecondary

settings,-and for the determination of criteria for selection of sites. We extend

warm thanks to Ken Hoyt, Office of Career Education, U S Office of Education,

Ron Bucknam, National Institute of Education., Sidney Marland and Sol Arbeiter,

College Entrance Examination Board, Tom Corcoran, New Jersey Department of Higher

Education, Richard Ungerer, National Manpower Institute, Frank Wuest, Change in

Liberal Education, and Paul Olson, University of Nebraska.

Special thanks go to Susan Strommer, student at William and Mary College,

Lucy Race and Donna ShaW for their assistance-in ediOng,-typing and proofreading

the report.
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WHAT' ARE.-THE BEST CAREER EDUCATION PROGRAMS AT THE POSTSECONDNRY LEVEL?

Criteria for identifying exemplary programs in order to clarify thru-example
the answer to the question "What does -- and what can -- 'career
education' 'mean at the postsecondary level?"

ptograms will be se ected based on:

1. Compreheness of approach,-based not only on comprehensive learner out-
comes and educational objectives/activities (as exemplified in attached list-
ing from "An Introduction to Career Education"), but also based on concern
for.(1) efforts to change faculty-attitudes and actions,to focus on "why ate
students enrolled in the institution or program?" (2) efforts to involve bus-
iness/labor in on-campus and off-campui total career education efforts, and
(3) ways in which institution,is resolving conflicts Letween liberal arts
portion and professional specialization portion of its faculty.

-
Crosa-tiection on 2year,-41rear-,,,graduate,_________
and non-degree settings, department-wide or institution-wide programs, van
or large enrollment or ca7er education participant audience, urban or rural
setting, public or private control.

3. Cross-section_of educational "traditions" or approaches to career education,
including; for example, vocational education, cooperative education, exper-
iential education, liberal 'arts education, competancy-based education, career
guidance and decision-making, educational brokerage services, conSumer edu-
cation, recurrent or continuing education, and teacher or educational person-
nel training in these above approaches.

Preliminary' or final-evaluation demonstrating a posie change in student
outcomes (attitudes, skills),,faculty/guidance/administrator outcomes (atti-
tudes, involvement thru interaction,- use of time, reWard structure), and 'com-
munity persons (business/labor', other persons with alstake in the success of
,stUdents),outtomes--(attitudes,-Jnvolvetent-in-careerteducation process).
[NOTE: Although, this is a crucial criterion; the shott peri6d of.time during
which formal evaluations could have been completed undet a comprehensive car
eet education approach may preclude a strict adheranCe to this requirement.
In such case, criterion no. 5 will become more decisive.]

5. Overall judgMent by program site persons (after consultation with outside
evaluators) that significant positive outcomes warrant communication of suc-
cess to outside institutions, commUnities, peers and the general public. The
judgment shall be based on an assessment of outcomes in relation to costs to
be borne by, the site, on products which are replicable (curriculum materials,
institutional plans, training materials), or processes which have had a broad
impact on the institution, students, faculty or other program participants,
the community or profession.

\
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From-"An Introduction to Career Education," A Policy t'aper of the U.S. Office
,of Education, Office of Career EduCatioa, 1975

Learner 'Outcomes for Career Education

Like thE career educationt-asks-outlinea ii.7)ove,- specific
learner outcomes for career education will Vary in emphasis from
one educational level to another. FOr purposas of forming a broad
basis for evaluating the effectiveness of career education efforts,
a listing of developmental outcome goals is essential. ly this
sense, career education seeks to produce individuals who-, when
they leave school (at any-age or at any level), are:

1. Competent in the basicaeademic skills required fat--
adaptability in our rapidly changiag society.

2. Equipped Twith good work-habits.

3. Capable of choosing and who have chosen a personally
meaningful set of work values that foster in them a
desire to work.

. Equipped with career deCisionnaking skills, job-hunting
1

skills, and job-gettiWg skills.

5. Equipped-with vocational personal skills at a level that
will allaw them to gain entry:into and attain a degree
of success in the occupational society.

6. Equipped with career decisions based on the.widest
possible set of data concerning thenselves and their

_educational!7vocational opportunities.

7. Aware of means available to them fur continuing and
recurrent education.once they have left the formal
system of Schooling.

8. Successful in being placed in a p1d occupation, in
further education, or in a vocatioh\consistent.with

,their current career eaucation.

9. Successful in incorporating work V.,.lues into their total'
personal value structure in.such a way that they are able
to choose what, for them, is a desirable lifestyle.
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'Postsecondary Education and Work Program Sites

7TWo:Year: College Settinos

Ab.raham Baldwin Agricultural College
Tifton', Georgia .

Enrollment 2,100,

Humanities ProgramforJechnblogy Majors.

2. EsseX CommUnity,COINge
Baltimore'County, Mar,land
Enrollment 7200

Experience-based Mit1 Health-A.A. Program

...LaGuardia COmMuni;ty College'
'Long Island,A:Y:
EnrollMent A,100.

A'

Community-based, Institution-wide Cooperative Education,PrOgfaM

: Macomb.county Community College
Warren, Mtchigan.,.:.

EnrollMent campuseS)

Comprehensive, Program; Counseling, Computerjzed Career/Job
and Curriculum

. Northern Virginia ComMbnity, Coliqge
Annandaleirginia .

Enrotlment 21,000

Sequential Self.-Assessment.Tublications
,

, our Year College Settinal

,

6. Alverno. College (private)
, Milwaukee, Wisconsin

Enrollment 9.00

Information

COmpereice=b-6-5-edinsfitbrion-WTadurrfailumr-
,

7. California State University, Dominguez Hills (pUblic)
,

Dominguez-flills", California
EnrollMent 5,700

'Piscipline (SOCiology) -a.OLCommynity-b4ed-Cdoperative Education Program

Empire State College .7. Lower Hudson tPOlic.)'

Suffern,N.Y:.
Inrollment

'
Contract Educationa-nd Credentialling for



9. Lone'Mountain College (private)
San Frari o.ctsc,-_plifornia
Enrollment 800

/
Tunbridge: Personal :Awareness Program Utilizing Community Practitioners

'I

10. Universitycf.Alabama (public)- /

-University, Alabama ,

Enr011ment 15;60CL,

ComprehensiVe Career DeveloOment Program: Curriculum and Counseling

11..University of: Cincinnati (pUblic)
-C-inc-i-nn-ati, Ohio ,/7

.Enr011Ment: 36,8Q07

' Institution-wide Codperative:EdUcation Program.
(

Warren-yilson College (prtva:te)
Swanna. 6a, North CiFidTina
Enrol ent 400 _

/

'Rural ComMunitj-baSe

7. -

'Pr'ofessional School/Settip91
/ \ ,

CoTlege:For Human Services
tO,, N.Y. . . r

Enrollment :1

, nstjtution-wide WOrk Operience Program-

''''',=-.

_.
ComOetenCe-based 'Professional School For Human Service Professions'

14. Ohici State:University School ofdOurnai,lism
. ,

ColumUus, Olio
.,

Enrollment
,

NewspaperInternship Pl'aceMent P:1-ogram

Health Rrofessions Schools .-
.

Society-for-Health-Tand-Human-Values. , -
.

....Ohio Board of Nurse EduCation.and.Nurse RegittratiOn

Teach.er Ed6cation Schools .
: City.Collegeof'New. York; Center for'apen Education
Navaho Community .Colege
University of North Dakota, Center for Teaching and Learning

.

/' .---
)-.'



SUMMARY AND RECOMMENDATIONS

WHAT WE FOUND

Over a peril:id of six months we talked with approximately forty postte-

condary edu_cational_practitioners, researchers and policy makers in selecting

the 20 programs profiled in this report. We interviewed and reviewed drar'

profiles with program participthits (approximately 175 faculty members, admini-
_-_ ,

strators-T-studen*and-former7students-T-counsel-ing-and-support-personnel-F-busi-.

, .

ness and professional representatives; and people from the local comMunity) in

the-16 ffirograms included in the profile section. Institutions reprdsent three--
,

-

categories: two-year community colleges, four-year-colleges and universities;

undergraduate and-graduate_professienal schools. We found the following:

1. 'Excellent, programs combining education and work' have arisen'during. the

past century in American postsecondary education from Many tra"ditions. These

include the tradition's of liberal arts, prOfessional schools; cooPerative edo-

tation, vocational edUcationi, counseling and guidance, coMmUnitycolleges
; .

continuing education arid Competence based eduCation... (Pueta time and resource

constraints, this study .did notmrite profiles of wicational education or con- ;.

..tinuing education programs.') These traditions have carried out.activities

campus settingS,. ih workplace settings and in .after-school settings, :which uLe.

/
campus, workplace and other community settings-.

2// There 'is ric; one retoonized tradition v, itch dominates the 4inkinl or dis-

icussion,about postsecondary education and work_programs.

3. There are strongly hel.dIviews--and subStantial controversy--Over the- rprcepts,-

language and-Terceived political implications of career education as'applied

1 5



- to postsecondary education. We found subsfantial-con?Osiou regarding career

.education.cOncepts, definitionS and language.

4. Participants ia,programs have diVerse.motivations for introducing students

-:te the wOrld of work: Some are.moSt concerned about assisting a.student develop

a lifelong process ofrself-e*oration. .SoMe are most concerned about.exploration

. .

of a student's personal aspirations and abilities concerning a job or career.

fiold, And some are'MoSt concerned bout "putting it all together"An educatiOn,

a )0, a career, a persona1 :life.7.--for many,kinds,of'peOple. Theymay be full.:.time

,
ari7part-time students, br.full---time or part7tima workerS, at many-dges and at

many stages of personal develoPmeht. 'Such Activities combine more .And: better

ciaformation counseligvand 'other support, self-assessment, short-term.Skills:

courses, assistance in securing educational 'or occupatTOnal certificates,4nd.

. assistance in job platement or advancement.

5. What these traditions have-in cnmmon is their strong concern for the value

and mc' ng of "work" for student: clarticipating in their'programs. This concern

. is re'Ci ,ed ia the investment of sobstantfal financial resources_ and personal
,

energN beyond simply preparing a student for a job, or introducin1 g, a student

Jo the abstract concept o? workiii tt.e ClassrooM.

6. The best .prugrams tonsciously focus primary attention on definIng and

meaSuring OUtcom0-TurT7s-tudents,Tather .1c111ON_ ie.ou caimes7.7fOr fa

_counseling staff or emploYers. We found other strategius, Which 'focused first

on providing,comprehensive counseling and support, comprehensivevinformatian
. .

about jnbs or careers, or comprehensive infusion of caroer devel4ment concepts

into the curricifluM. The beSt programssucceeded in'having stud nts become '.

:engaged in their personal'assessment of theirattitudes and abi/lities for7Tand

''subsequent Outcomes frOm-participating in such. programs'.

1 6



We found three elements necessary to carry out.such programs:

valuing; assisting students in identifying and testing
their values about 'work and how it fitS into
:their liyes-

experience:. proViding students with work experience, in any of.
a yarietY of settings, to ensure-,an understanding
of how they will fit in the workplace: .

competencesj translating personal goals, characteriStics-, and
abilities ,int8 Understandable leyels of achievement

.

which-are-valuable-for-students-to-plan-career-choiCes
based on demonstrated abilitiett

In addition, the best:programs not only Provided campus-bated.(i :-.schoo

and.Work-based .(out-ofFtchOol). exPeriencesjor students, PUt:also:prepared

!

students for achieying their purpo"Ses in life: Sue!' prdgrams-show Such:acon-

.
beim by helpiog studentssecuire,occupatiOnal credentiarbecome. members of

professional associations, develop conttrulingeducatibn opportunities, and

find a role in the community.
.

8. In the Course of thft study we have identifie'd five major problems fning
.,

persons concerned with developing postsecondary education, and work,programs

based on outcomes for stiThents. There are major problems in:

1

.1. integratinge)weriert-4.-r yti:th abstract learning

2. asSessing, that is.,defining and evaluating, the oiacomes for
ttudents of Such:e6cation and worCprograms

'2. utilizing educationaTcredentials which reflect the "reality"
of student performance, ratlier than the-purposes of employers.-
or professional groups

. a. collecting and providing good quality nformation to assist
concerned groups in planning for the policy-and practice
of educaticm and work programs

b. providing good quality informatjrn to dssist individuals
in making plans for particip ing in such program_

.

establishing:federal and .state administratiOn*ich-involve
the several postsecondary education and work traditions

.17
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RECOMMENDATIONS TO

THE NATIONAL ADVISORY COUNCILFOR CAREER,EDUCATION

IN SETTING PRIORITIES FOR POSTSECONDARY EDUCATION AND WORK PROGRAMS

Based on the findings of this study, following, are actions for consideration

by the\Council, in cooperation with the Office of C,areer Education and the Na-

tional Institute of Education, The recommendations present the opportunity for

the Couklcil to set priorities for the development of a Career Education role in

condary education and 'krk- programs..
'

v

firSt two recOmMendationS.can.be carried outiunder current career Edu-

catiO0Lislatiie-autharty,'incooperation with the 'Office of Career Education
,-.

-. .: ,.: \ :
,,

-The thrtd\recommendation can be acted on,in consort with the Education and Work
\ .

Division of the National Institute of Education, iinde it calls for major research
,

.
, ._., __ / ,-

efforts. ' The fourth recommendation Outlines a framework which'the Council may
_

use in developing legislative proposal§ for postsecondary education within the

reauthoriiation of Career Education -legislation duri,ng the -95thi CongreSs (1977-78);

New.GUidelines for Grants tb ifostsecondary Educatibb and Work:PrOgrams
.

The Council should directits Special .Committees oh 4reer-Educatibm Beyond

. .

Setondary SchoolS and Clarificatton of Career Education Concepts, and other inter-
.

,-eSted p'arties, to work with the Officeof CareerEducation to write-Separate.

',Jguidelines-fogrants to-projects in postsecondary-settings,:/-The-guide lines,--wou Id

provide an opportunity for further clarification of the Louncil's and OCE's defi-
,

nition of "comprehensiveness" for postsecondary programs. Based on the findin0

of this study, the guidelines should be governed by the following principles and

Priorities:

A. All projects must evidence a primary:commitment-to bringing about_ prough
defining, -facilitating and mea.,ur;ng, positive outcomes for students in
terms of attitudes or abilities, ather. 1:han; oUtComes' for faculty, em-

,

8



ployers or counselors.

B. Al) projects must demonstrate a focus on integrating experiential and
abstract ?earning. Such efforts at integrating these two modes of
learning Must be based on student purposes. That is, they should begin_
by assisting students in defining and testing their own Values. Further,
projects should use competences, or similar.specific assessments of'
abili ies and attitudes which are understandable for students.

C. All pr ects must evidence a commitment to assessingrutcomes for
student . Assessment should be conducted "by and for" students, using
self-asessment and external essment, 'External assessment should
be conduc' d hv iutt, b Ldq,) ,,c. by institutions-

D. Project's should be funded which assist students in sepring occupational
credentials based on performance-tested competences. \6dditiona1i11y,, pro-
jects shoultr,be fUnded which work with examining agencfv and professional
groups to develop standards which effect a better-match etween 'creden--,
tials_and perf nrma or P

:

E. Projects should be funded which utilizebetter-methods of collecting and
J

providing information to studentsand to educationa.1,1)10ners
i

\

-,
the gude1ines should. make expliCit acommitment toSfundinprojects fro6'

/ . '', ''.. ., . :-- -.. , '

-diverse education/and work,Iraditicins'_Which-meet.the above criteria. In order
_

: T-
,l`...,

. .

. 1 .--,,1.
taallow for bot stability and eValuation,'Arants should be made.for periods .

Of net less tharjthre e years, with sufficient funds forboth internal andexter
,

nal evaluation/

II. Natiohal Projects on "Bee'PraCtices"

The Council should direct-the Special. Committeeon Carpet- Education.Beyond

cecna_dary Crhnnls and the Standing Committee on Survey andAssessment to work
. ._

-
with OCE to establish National Projects f "Best Practices"-on,the problems listed

, -,-

below.. 'These National Projects ),Nrould-bri g.together for periods af.2.-3 years

1

leading practitioners from several postsecondary ;traitions.and other with-ex.:7
,

perience ip education prid work rograms,-These participts1 would exchange in-
.- '-....,A \

formationabout .SOccessful praclices',-discUSs new developments and:problems,
i

-. .

's, I.and plan the dissemination of resourct:s about "best'practices" for other,practi-
.



tioners and policy makers. These National Projects would be assisted by staff

from several resource agencies, both public and private.

Such National Projects are modeled on those carried out by the Fund foe the

Improvement of Postsecondary Education during 1975-77. [The FIPSE National Projects

are on Better Information for Student Choiro. rin, Lino the Importance of Teaching,

and Alt,- 'D the Revolving Door for Disadvantage Students.]

National 'Projects should be formed to find the beSt solutions tO the fol-

-rowing pro011ems:

A. Assessment of outcomes for students in education am° work programs
-

B., Linking student:performance to standards for profes5Tona1 credentials
Ansi institutional 'accreditation

. Integration of:experiential.and abstract learning im education and,
. .

. work-program§ .-.. .. . .
.

. . . .
. , .

Providing better :information abOut Student attitudes.and, performances;
. .

and. about careers to students, edAcational'planriers and.polity. Makers
. .

.,..
,.

,

'III. Major Research Studies.on Competences and Credentials

The Countil should diTect its Special Committee on Career Education Beyond
,

SetondarySchdols and,Standing Committee on'Surveyand Assessment to work with

OCE and the Education *and-Work Division of the National institute of Education to

carry out a limited number of studies on problems crucial to development of

future strategies conurhing education.and work programs in postsecondary settings..

.Two major-studies-are-:Suggestediv tha'findings of this study:

-
A. Define and measure student competences in three ,;ettfngs: in-school,

out-of-school. and after-school._ This study.can buijd on substanttal
woek done in elemeny and secondary school setci gs.

Identify the usefulness f competence. based educ- ion for performanc
in jobs and careers. 1De ermine if competence bad performance stan-
dards should be useeto,rgstructure requirements for credentials (for
students) and accreditation of the quality of eduication (for instituttons),..

2 0



These two studies would provide-substantial new information not only to

practitipners; 1)14 also to Federal and State. planners and policy makers. All

of these persons need suCh 4),'tIctical information before there can be a major

expansitm nf edwatirn and ',irk/Programs in oostsecondary settings..

Legislative Proposal. for DeinonstratipfLALIthollily_jjor.Career Education
Within Postsecondary Education -

/

The Council should work, through its Legislative Committee and OCE, to

establish a substantialli larger legislative authority to fund demonstration
/ .

edugationiand work proSectS Trom a diyertity of traditions and settings within

/
postsecondary educati/ on. This 'authority should..use an am8unt ($10-20 million

_ _ _..... _ _

per-,year) orapprOxi/mately :the same size as is now used for all career:education.

projects, and 'Should be ..adminiered at the Federal level, rather than throUgh
--,:,

-;

, a complex Federal-state structure.

This authPritY would fund (a) grants to institutions or projects from a

diversity of/Postsecondary educational traditions (Recommendation It), (b) National

PrOjects of "Best-Practfces" (Recommendation II), and (c) selected research
,

studies on e: small number of key oroblemSe, by or in cooperationNith.the National

Institdte of ;Education (Recommendation III).

/
/Specifically, the legislative authority should include:
/

/ A.. a purpose clause which clearly states* the, intention to fund projects
which place firSt 'priority on outcomes for students. -That is, Oriority
shoul d. -.fia-ced-on-proiects-10-ich-focus-en-defi-ning, fac i 1 i tat i ng and

-assessing:putcomes vihich repre-sent positive changes in attif-Sand
competences. Thus, a student is prepared, and able to fit work into hts

or her. life when:leaving school.

a :purpose clause whlth clearly States the Intention to -demonStrate with
funding education and work projects based jri Aiverse- postsecondary edu-
cation traditions. (including l iberal' arts, cooperative (education, pror
fessional education, comprehensive counsel ing, and cemoetente based
traditions) in diverSe educational settings.

.
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Idefined in postsecondary education to warrant a complex Federal-state administra-

8

an adwisory or governance structure which is composed of people with

bacLqrotilds in the diverse postsecondary traditions, as_well as stu-
dents and their families, who have the most at stake in education and
work.programs.

Recommendation IV recoghizes that "Career Education" is not sufficiently

tive structure., such as those proposed for Career Education at the elementary andi

Secondary level. Therefore, Tether than .overstructuring the process, Recommenda7/

tion_IV proposas_La_dmofts_tration'structure for the next- few years, allowing

diverse interest groups to participate.



MASTERS OF REALJTY: Certificate. or Performance? .

Toward Policy and Practice for Postsecondary Edutation
and Work Programsaased on Outcomes for Students

ANALYSIS OF -FINDINGS

As We interviewed participants in ed6cation and work programs, practitioners

asked if we wOT trying to gather Orofilesof postsecondary l'oareer education"

'programs.. We stated.that dur inquiry sought to describe programs which tntegrated

the concept of "work" '(however:defined by the program). With-the concept of

"education" (however, defined by the program). We wapted to findout.what, made

the programs sUcCessful, particularly in terms.of outcomes for students:' changes

in'attitudes or abilities, securing of emplOyment, :(again, hoWever defined bylthef

prograM).

A:he interviewing process was a constant%dialogue over the meaning of career

education for postsecondary edu6ation. As we explained it during our ,intervieWs,.'
,

career'education has been:offered as a. condept to assistpolicymakers, researcherS,

'educational practitioners and the buSinesS,commUnIty' n Planning eduCWonal

programs.whichintreduce s.t0d6rits-,- at all edUcational levelsto the world of
,

Work.

.
. .

Inthee-dny-1-97-0scareer education movement began a national delsate by
A . 7 . / .

adyocating severatrategies to infuse a general consciousness
- . .,

work fdr stodents in the elementary and,secondary education levels. This WOUld :

.0Stin tht...5.00.1.-tb work transition after high school and in other work to edu-, 1
,afion tranOtipnsnate'r.

. I T97.11HCongressf:establ,ished the.OffiCe_of Career Education inrthe U S Office

. .

-of.Education to carry out career educi,jOn activities with-authdrity:ofdp tb
r-
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$15 million per year. Since that time the career education movement/has largely

/-
been championed by the Office of Career Education and by several s,tate departments

Of.education.

The Office.of Career Education's concept of career edOcation includes pro:

viding students with "adaptability skills," including (1) basic academic skills,'

(2) good work habits, (3) a personally meaningful set of Work values, .(4) career.

decision making skills and (5) job seeking; job getting and job holding skills.1

These skills are seen as important.to prepare students to "change with changes in

the occupational society.7"1,

In our interviews with participants in 16 education and Work programs-arising

from several postsecondary traditions, we -Tound that most practitioners (faculty,
_

counseling and support staff and administrators) an not identify with the term

"career education," nor do they use it to describe what they do. Although'some

practitioners identify their overall efforts As, "career eduCation," most say that

"Career development," "career skills," "career preparationli-and "work" are parts

,of their programs. This failure to'identify with--and sometimes-outright hostility

toward--the term '"career education!' did not appear to arise from the abSence of a

concern for'activities aimed at meeting the personal, job.or career development

needs of students. On the cOntrarY, ye found wi.despeead concern among practitiOners,

students. and employers about the poo preparation for worK which college'students

seem to.receive.

d'AIE naiarnea a_ al -u-r-eo 'don _cis_a L.v_aceryttnig--c-al-1

' :for .postsecondary educators ariseS from\a variety of.reasons. .These reasons in-

'dude the diverse origins.of work related programs in several long standing
, .

traditions, differences in ptivation of participants for introducing students to

the world.of Work, differenCes in use of language, and differences in-perceptions
,

-
about direereduCation AMinistrative structures:

2 4:
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We'found widespread confusion among postsecondary practitioners over the

language and.concepts of career education. We found theM wary of, and often con-

-
fused by the distinction between career education and vocational education,

2
the

'meaning of theterm "cOmprehensiveness" in career educatiog,3 and the concept of

work as defined by OCE.
A

We also found a reluctance to identify with career-

education because of its Federal and state administrative and funding atterns.

Althou0 states have established-an 'office of career education"' within state

departIments of education, this activity is focused on

_ -
;

elementary and secondary

....,plo_grams, and holds little relevance, and more importantly, little .payoff, for

Postsecondary.programs. Federally,'the meager resources of,OCE have been tar

geted-at the elementary ahd secondary level. Less thanAl.Million has been .7.

c.
avel-ableLfor-postsecondary-programs4h-the-arst-tuoLjears, "Lastly, ''we found__

career edutation, with itsemphasis on information and guidante for stiideht:;,,-"Often.

schooU

Seen as an outgrowth of thecounseling profession, rather than as a total:cog-.

cept involving, other educational practitioners.

Despite the sound and fury over the language, concepts, administrativeAmechanism

. ,

and constituencies of career education, we found widespread-consensus that the -

-i,hegratiori; of. education and work Rroposed by career education advocates repre--
,

1

sents bne of-the nation's 4nost pressing'social issues. The heightened expecta-.

.tiOns for persdhal-rewards of an increasingbLedubated-ci-tizenryT-the-noh-expanding

____Iob-market7f16F-6tcupations 'offering financial rewards and personal satisfaction:;-

'the growing' clamor from employers that college does a poor job of preparing sUidents
_ _

for work, all combine to createan explosive force fur-dtscontent7among-student-s,

workers, prospective workers and employers. As a,result of these,perceptiogs

needs,' we foupd educational Practitioners' experimenting with manyapproaches to
,

_

providing.a better articulation between the classroom and the workPlace eiperience

of Students-. 2 5



Education and Work Within Postsecondary Education Traditions

:-.We found this concern fcr educatiOn and work linkages echo throughout a 'number

od4Verse educational traditions. Postsecondary eduLators are not only concerngd

with programs assisting in school-to-work transitions,7 but also with programs

:assisting in career advancement or personal satisfaction.

-
The Liberal Arts Tradition

The liberal arts tradition has a long histo'ry of Programs designed to assist

in career 'preparation. Educators in liberal-arts have traditionally utiLized tY(.1
7:

,batic strateyle:clevelop4inkages betWeenAhe liberal a'rts and, the-,work-related

pUrOoses, of stUdentS Owstrategy seeks . to provide broadening experienct_

thrOugh internships, 'ISHent4fon:*ograms or ComMunity. woriCprograMs),

,030,9 with::-.01emq0,7t.rAditio01 'curriculum (see profilW6T tunbridgeEmpire-
,

State,Colidgearren Wiltion'College, LaGuardia Community.College), The second .

strategy seeks to infuse a liberil arts. Curriculum into what would otherwise

be narrowly definecLotcupational or -OrOfestional curriOaAsee profiles of,'

Abraham Baldwin Agricultural College,20niversity Of Alabama,.and Sodiety'for''
,---- ,

Health and Human Values). Both of thete strategies normally focus on'a small
..,-

percen.age of the students-, or
\

-if_they focus on a large number of students,
.

-. ...
.

J
, _ .

they involVe': .-stiall percentageof the student's time.
:, ,

Another development which has grown.out of theliberal rtt-has been the
. _

retast-ing of the entire curr
-,-

ees-s-a-w-a-y7f-rem-a--genex 1

learning model based on learning abstract concepts and toward- an e4eriential.

-.model-.(see Figuret 1 and 2). Whethe*this takes place.-during the development of.:

new institutiopt, or.in institutions which have-gone through extensive curriCuluM

7;.61.JWfaCulty reneWal, these programt are often launched from a sense of missiorr'Of
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the school in preparing "new" students for "new careers," in playing a role in

community affairs, and in other ways tapping the energies of students. Schools

such as.the'College for Human. Services and Alverno COI-lege (see Profiles) have-
.

not only sutceeded in developing generalized-coMpetences,for_the'ir graduaies,.*

they have given renewed meaning to concepts of morality and personal freedom by

__reapplyi-iiniberal.learning to the competenceS. .Luardia .ommunTty College (see'
,. .

, ,
Profile) has similarly pioneered the integrationofliberal -arts'inguiry with

experience on the job. These cOncebtsare among,-fh2 oldest of-theliberal arts

tradition: Schciols, through effOrts tOarticulate the.relevance of-the liberal:
,

arts fbr the purposes of work, are discoveririgjhat they can'empoWer.their

dents, to bOrrow fromHCollege for Human SerkaceS-rhtoric, 0 create and make

fulfilling life
2

choices
/

'at home and at work: Such a rediscovery underscores.
,

,

the vital link liberal le6rning establishes to.personal fulfillment through"work.

Professional Education

.Professional education, which prepares Students for professional certifica-

1*
tion and for participatoin in a profession, most Clearly illustrates the importance

;.

of viewing postsecandary education as preparation for work. Emerging; more highly

'articulated linkages between d profession and its educational preparation are,'
already bringing about demonstrable changes in-the professions.

10

Within the professional education tradition, various models of education for,

career fields have developed.
.

1,.

For the health professions, adevelopmental Sy.,tem of educational resol IrcL.,

,

and training has evolved.- Components of this system include
,
undergraduate pre-

medical counSeling, an array of nurse educatiOn programs/, established medical

schools, state licensing proCedurcS (tee profile Of Ohio Board of Nurse EducaLion

and Nurse Registrat internsHips specializatiofl and continuing educaLiun
,

through reTexamination and.professioqal association,.

2 7
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Theeducation 'Profession has evolved a largely homogeneous mainstream

system for teache education. The Center for Teaching and Learning at the Uni-

versity of Northnlakota and the Center.forOpen Education at CitY College of_New

York exemplify innovative programs based on articulated/visions of process (CTL)

and content (COE). Education programs with a clear cultural or community based

purpose have developed significant innovation in professional preparation at non-

,

mainstream schools. The teacher education programs at Navajo-Community College

nd-t-hc program-at-the, oleg-e-p-F-EduLaLion, Universrity-lrf-Arftana,

-.Tepreent such non-mainstream programs With demonstrated:success in training

teathers for a specific purpose: NaVajp teachers for Navajo schools'.

those professions in Which no formal educational credential is-requirecLhave

evolved alternative educational support systems or resources fOr practitioners.

In the field of jourrialism, where the requirement of a credential will probably

be.forever pretlUded by the preservation of a free press;:two fundamental educational

Models_have emerged. ,One,_exemplified by the Columbia'--Schopl Pf.Journalism, lays

a year of "journalism edutation" on top of an undergraduate liberal arts education..

the other model;" standardized at the.Big Ten universities (Sed prOfile"of Ohio

State University.School of Journalism); urges students to practice journalism as.-

an undergraduate and obtain fieldiexperience before enrolling in the one year

Masters program.

Other professional schools seek to broaden access*to individuals for practice

within the profession. Such programs develop new professionaI.roles, or entry

Points, into a profession. The best of these programs create an atmosphere of

. .

shared learning among a diverse field of practitioners working wtihin the school

Setting.. Essex Community College.(see profile) for the.health professions and

_
Amtioch'Law School are notable examples of this.effort. The Colle6e for Human

Jervioes .(tee OrOfile) attempts to'redefine an entire profession through its tUr-

28
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,

riculum and assessment activities.

Cooperative Education

A third tradition which is expl1cte1 c cerned with educastion and ov.i,

linkages is cooperative education. CrIpel 0 educar:=n is viewed by I,

educators as the most accessible met:lod 4.!-:-ents o learn first nar 601

work and future careers.
11

Several larue sities ;identify theoul:

"ceop'institutions":- the University of U4f- fly:Ai (see -raffle) and Noristern

University. Comprehensive community colle!Tec ,lso identify themselves es .lop

schools: LaGuardia Community, Colleoe (see. profile). More typically, howev2r,

schools run coop programs,limited to a small number Of students from severa

departments or to many students from a few departments which have built up

relations between faculty and employers (see profile of California State Uni-

ver'sity at Dominguez Hills). During the past decade many hundreds of schools

have begun cooperative education programs,,partly_through support froM the,

Office of Cooperative Education in the U S Gffice of Education: With such rapid

expansion, many of these programs are'grafted on as additional activities in

comprehensive universities or community colleges with varying degrees of planning

and success (see profiles of the University of Alabama and Macomb County ComMunity

College).

A major shortcoming of the cooperative tradition has been the insufficient

efforts to integrate classroom learning with the intarn experience. A. notable

effort at integrating the two experiences is Made at LaGuardia CoMMunity College,

where liberal arts faculty work closely with "600p advisers" to:develop curriLula

which heln the student understand the intern experience through criti01 and

systematic .analysis (see profile).
_



Cometence Based Education

Competence based education is new educational practice with such ra)idly

incresing status that it hats -scab-itshed itself as a lasiing educatim

innoviofl Empha-sis ,on teactrf,ig commetences began at a number of institu-jons--

Alvernr Ccbllege, Wars Hill College, F,Appire State College, College for Human

Service5; and.' othersusing various lnguage to deScribe the process of breaking

down tt- -urriculun into s.peciflc iflis, abilities or competences which can be

clearl? ,I...1morstmedi. Such aczivity --,+ises fin response to frustration with the

ut4litv the-tra-cHtiona-1-14-h-eral---Gurricul-um-for students 4-n- need-of-dob-----

skills. Competence based curricula .1re attempts to recodify learning into

generalizable units,method and skill ,Some programs (Alyerno) further-break

down the competences into developmental steps, allowing the student to clearly

understand the sequence of attaining the desired abilities. The student cAn apply

these abilities to virtually any problem or content area. They are longlasting

competences. A majm. virtue of comoetence baSed educatimn is that:these steps
-/

and competences-are understandab1_e_nat_on1y__by_students_,__b4. by faC_Oty,_adfirinistra-

'tors, employers and by society at large.

Thf4 competence based educational tradition is more subtly work related tha

the other traditions mentioned, but it is potentially a more powerful relationsilip,

because it assumes the ability to combine well develoPed, generalized competences

with specific content areas. Such a combination leads naturally ticinew forms olf

evaluation based on performance rather than on abstract measures. This, in

turn, holds promise for better job performance, better professional service and

riincreased'productivity based not on cutbacks or cost saving mechanisms, but o

an investMent in improved"performance of Workers.

3 0
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',-,omprehensive CoipeEng :uipprHrt

The fifth T'..r.?<Ilition 7, comprehensive college counselimg and

related student s''Dport servicc-7.. Counselithg services are viewed by many com-

pisenensive connwnity colleges ctS an integral part of njatching student career

purposes with.e7m2ational offerings. Aurse offerings which fluctuate according

to student need arr.e part of effecti7 3,uchl a match. Schools whith emphasize

counseling for eddcation and wAvrk pur7oses try to develop a comprehensive pic-

ture for-students nf optinns, --urri'r-n7a, jobs and _personal develo ment. S ecial

counseling.services are oftten supportFA by an institutions own moneY to provide

a large counseling staff, s!:ecial neets counseling.fOr women, minorities and

underprepared students, as N.61,as-occApational counseling and placement services.

Local or regional manpower projection services are provdied bysome colleges or

conSortia. The Southeasterl Michigan League of Community COlege (see profile

of Oacomb County Community College).- maintains an advanced computer based manpower
/-=

prolation system. Other schools provide outreaCh.counselitng materials and servicet

:to area reSidents interested in continuing their education '(see profile of Northern7

Virginia Community College). Some schools Use their counseling staffs to

teach college Orientation courses to.incoming freshmen.

Integration of Abstract and Experiential Learning in EdUcatiion and Work Programs

The vast and muItivarious efforts:that have evolved within postsecondary

education for work related learning have fallen far short of effecting a.close

fit between the two systems of work and education. Employers, graduate's and
4

-

.dropouts, parents and educators seek answers for-the poor fit demonstrated between

_ -
education and work,. In large measunl, this.misfittage. can be attributed to the

widespread.use of a general learning model (Figure pecause the-model, &.s

3 1



FIGURE 2.2
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The testing of these neW conceptual structures is the .final
phase_ It is a' phase at which the cycle is often broken in.formal,
university-level educadon because today there are few peda-
gogic mechanisths available to the student by which lie:uan test
The implications of his new tan..!.!,!,'5:standing. The richness; of the
leanning process is broken, to., :us new conceptual _bases are
learned and then stored away Ics gather dust. Stage 4 is dleady
more often reached in. courses Inrn along experiential hinds, in
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desoribe,P b, Rockart and Morten,
12

tests mainly fo- -,hstract

within a camJus setting, it f.7iils to Gffer studenT The oppor,xlfty

their lea,,-Po to their expernce in the worlii.
13

gener,

'has been tibed as most Iseful f - pr'ebaralor academi ... coree s in

teachi-ncr pr-,7'ssions which -.se .ahstrpct learning is ively. th tne ,c.tec-Mme of

-J.,,mand for job: in the Jicademic.profE--, ors, and the del:Mime

its usef.J.illas- even-within that prof-ession,14 strnu (. pressure las be

.

to more widel use learning models ba:sed on experier,:e. The ev,:erient2le.

learning -model (Figure 2) 3VOiles the inadequacies i the abstract modF:l.

e ruers-tes- thel-r-eancept-Ja1leann4ng by thei-r-ei:- e-xperien.

We nre5ent these two learning models to indiocte the importance uf the

basic 1er framework of education and work prcgrams in detervining the

resultino Dual-ty of a student's preparation for mirk.

-
11ecessary.:lements for Effective Education and Work PrOgrams

-The-m-i-4esp-Tead-concerms_for_education_andwork linkages shown .77nLpostse-

condary.traditions can be vieWed as a tapestry. Within this tapt7yof education.

and work programs we -:-Tourc_t three coMmon threads essentlal for roniiing Tbe-weave..

The first strand is.a vaLinT elemeat,- that is, a structured educarima ex-

perience which clariffie ftir the student his or her own waltie! 5-:=As2c.tp: 41mt-those

of others. Such -an e7e.177t brings a sense of engagement-ftz the st:14t.t, a sems-

of claxity concerning morality and freedom as experienced in OUT

Valuimq iF necessary tn provide understanding of ne's seW and otheYn- if:n an

thistmricaT context. Throulh such a valuing component in_educatiorra= work ,ioro7

gram7., puroses for st lerlts are clarified fbr the student andfor th.ns. tude,ots

are prepawed to-become -sentient men' and -womer,i....
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asses&ment for a given profssion by ,,,-lumerating " mpe7cies" which must

.be attained_ Competences tend to be grouped into b oac, gtmeralized.categortes;

\
cempetencies often are enumerated in long lists of specific tasks mr abilities_

We prefer the tern "competercoc.." Its ....tint is more broadly applied, it

is less constrained by ontextual li*itations, and its focus on describing am

-'individual's skills and methods iof working make it MOTE useful for stAAents.

Both terms imply assessnent by .:emlins.7. td perforidance, orre-tmternal-:-or

"owned"--competence can.be refTected r the understandin:._, of others. The term

competences, however, comes ric.er to rentifving long

traits.

Together, then, these thr,,;.2 egperience, competences--

comprise the activities.necesy for wdductive education and work programs_

We found three settings in wht.:..h outcomes for students could be measured

to-describe a progran's-effectiveness_ The in-sChool setting contains mutcomes

for students developed thrOugh elations with faculty, counselors-and alMitistra-
,.

----tors-on campus. rhe out=or-s-hool setting-provides those-experiences-develooed

thrn9n student relations witg field supervfsors or 'resource persons in al wOrk-

pliace_ The after-school setting holds importance.frr students in sustaindmq the

attitude of inquiry and continuit learning develope: by participants in eduica.tim .

and work programs, which ma., place-,..n a campus in=a4orkplace.or &tiler

communi location.
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PROBLEMS AND SOME SOLUTIONS

In the course of this Study we have tdentified five major problem. areas
-

facIng persons ccmcerned with developing; postsecondary education and work

programs !passed on outcomes fo' students. Students,flfaculty, counselors,

admimistratm-s, employers and community people view these problems in their .own

contexts and for their own purposes. They also recognize-that these are the

problems wh4ch mmst be diszussed in common in seeking to forge anre effective

linkames. There are major problems in:

1. integrating experiential with abstract learning

2_ assessing, that is defining and evaluating, the outcoms
for students of education and work programs

3. utAlizing-eAtteetional credentials which reflect the "reality"
of: sftuthent performance, rather than the purposes of temoloyers

or professional groups.

4. a. collectiog_and providing good quality information to
assist Toncerned groups tn planning for the, policy and

practice of education and work programs

b. providAng-(gund owaTity lntormation to assist-indivtduals
iim) makjng plans for participating in such programs

5. establishing Federal and state administrative structures:which
tovolve thr several postsecondaryeducation and ANfork traditions

Integrathan of Abstract and Emoeriential Learning

The integration of abstract_and experiential learning comprises the Central

problem-for educat )n 41.1d work progrms. It is he single problem that addresse$
,

'thiq levnin§ i;lemants we. 4;t41111 nssary for effective programsvaluing, txper-

4ma Atigi c9M0etRockt 4ythor descri'ptidns ofattitudes amd abilities understandable

to students,educatorsannemployers. The.use of competenceslias prciven to be

an effectiveway- o help iirrsure,theiinte*ation of these two tearning experiences,

bystatincyfrom the outset7theanticipatematcomes for students, and by prO-

I 35
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vidiog. definitional compOnents for assessing such cutcorhes_ InteTrated learning

can therefore be viewed as the key to relating eduLation and work-purposes_for

students.. Amy program which hopes to achieve positive outcomes -For students must

provide both types of learning-experiences.. But it must also provide meaningful

ways to integrate the-two for students into a coherent understanding of self-

and others, and an understanding of their waYs of achieving a sense of engagement

-in the vimrad::. A number of the programs we desciribe illustrate solwtions to-this

central problem within diverse combinations of-educational settings_

Some Solptions

,Abraham Baldwin Agricultural,College (see proti,ie) provides.

students najaring in agricultural technologies with a year -tom onlortUnity to

examnettn-Tir mterests and motivations in selecting a career. students are

guided thrmugh a developmental liberal arts program, and in the prmcess are made -

amare of :heffir own,values and the impliqations those values hold fmr their career

The Society for_Health and Human Values (see profile) has developed

curriru, iwhich clarify human values n the practice-of methicine. These curricula

dffved neafly thirty school-s of Medicine:--The-flealth-and-Humam Val-tre

Jth im:pprtant implications for patterning new role behaviors for health prac-

titioners based on the articulation of human values in the practice of medicine.

Empire State College ;see profile), which focuses on providing indiwidualized

e6uciama1 opportunities for mid-career men and women, has found necessary

-to desjvn pP,T4rams in liberal arts to complement the considerable, tlww.mh highly

mork r Job .tjecfic, experience of their students. The school view's the infusion

of lberi learning as.necessary tO broaden the student's understanding of the

liirnk bet,ween -personal purposes and.career activity. Alverno College (see profile)

creatted a new relevance of the liber'al'arts for its students by a thoroughgoing:

3 6
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reform of instruction based on the articulation of competences. Based on discus-

sion with students, we found them better able to find value in their curriculum

when it relates directly to their personal purposes, as clarified by the competencPs.

1

Experience: LaGuardia Community Colleie (see profile) is a comprehensive

community college which requires participation of all students in its cooperative

education program. LaGuardia provi-des three quarters of full time employment

through coop'placements. Moee importantly, it does an excellent job of applying

.classroom ibstruction to the field experience through the development of its

TAR (Teaching-Application-Reinforcement) curricula. The data processing and

philosophy TAR models are notable examples of the application of. technical and

liberal arts-instruction to the field experience. LaGuardia's TAR curricula are

a most effective general learning.model to intedrate field-experience with

classroom learning. The effectivenesS-of the TAR curricula lies in its testing

of abstract concepts for the student within structured field placement experiences.

The University of Cincinnati (see pro'file) also offers a comprehensive

cooperative program for its 40000 fulltime and parttime students, though its

efforts at integrating the intern experience with classroom learning are far less

Concerted than those of LaGuardia. The University of Alabama (see profile) offers

a limited number of cooperative internships as part of-an institution wide effort

to articulate career purposes.for its students through faculty development,-

The Social Services.Research ':,enter of California State University.at Dominguez

.Hills offers a discipline based (ociology) Work experience through its campu,:s

based social research laboratory. Students at SSRC work on projects'commissioned

by community-agencies, and-are held accountable foe their work.by professional

research standards. (see profile)

.Wderen Wilson College (see-profile) requires that students work onthe college

:3 7
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farm in an effort to develop a sense of student participation in community develop-

ment activity. The work experience provided by Warren Wilson seems valuable in

heightening a sense for students of participation and belonging in a free standing

community while pursuing traditiOnal liberal arts studies. However, the effects

Of such experience have proven difficult to assess. Alverno College and the College

for Human Services (see profiles) both prOvide field -placements for their students

within competence.based.programs. Aiverno -offers parttime placements for under-

graduate liberal arts students. The College for Human SerVices offers more inten-

sive field experience through-agency placements as part of a rigorous competence

'lased curriculum designed to educate human service professionals in a masters

level prOgram.

Empire State College (see profile) utilizes the previous experience of students

to adjudge educational needs.'A network of resource persons drawn from busine-ss,

labor, industry and.the professions work with 'students. The Tunbridge program.

at Lone Mountain College (see profile) seeks to help young adults make the difficult-

transition from adolesence to adulthood by providing a variety of experiences with

a community based network of professionals. These 'networkers" serve as role

models, sources of information 'and mentors for students_exploring for the first.

time their career interests.

Competences: Several outstandtng models of conpetence baSed education re--

present the different purposes which the tradition serves. AS noted,.the curricu-
.

lum at Alverno College is a thoroughgoing effort at the collegeWide reform of

teaching. The competences, listed below, are highly applicable and generalizable

abilities ror students.
') .s.)
4-4
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1. Effective communications ability
2. Analytical capability
3. Problem solving ability
4. Facility in forming value judgments within the decision mitking. process

5. Effective social interaction
6. Understanding of individual/environment relatinships
7. Understanding the contemporary world
8. Educated responsiveness to the arts and: hilmanfities

Alverno's list does t..)t represent a definitive set of competences, nor do its

progenitors intend it to be considered as such. One can argue ower whether every

undergraduate should posses's a "competence" of understanding relations between

the individual and the environment, or understanding the contempmrary world:

The College for Human Services also utilizes-a competence based curriculum.

Their model is specifically geared to educating and training human services pro-

fessionals and is not exclusively focused on undergraduate liberal arts prepara-

tion. The CHS Mbdel does include a strong liberal arts component, but its corn-

! petences are more specific to the human services profession:

1. Assume responsibility fOr lifelong learnlng
2. Develop professional relationships with citizens and coworkers

3. .Work with others.ingroups
4. Function as a teacher
5. Function as a counselor
6. -Function as a community liaison
7. Function:as a supervisor
8. Act as a change agent

° These competences are taught within five dimensions: Purpose, Values,

Self and Others, Systems'and Skills.

The New Models for Career Education at Emplre State College/Lower Hudson!

(see pftfile) has developed competences for its Allied! Health and: Human:Services .

areas of concentration. At ESC these competences are-used-Oore as guides in as-
,

sessing individual student strengths and weaknesses. The curriculum, tncluding

use of the competence lists, is highly situational and individwalized. The

Human Service competences are more generalized, while the Allied Health "compe-

tencies"-are much more specific and numerous.

3 9
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All these models of competences share a coMmon strength. Through their use

of competences they are able to define the criteria by which their students are

be assessed. By establishing such direct mewsures for assessment of outcomes

for students, competences state from the outset proposed linkages ancrstudent

purposes within,education and work programs. 16

Assessment of Outcomes for Students

The problem of assessing outcomes for students in education and work

programs involves the companion activities of defining purposes and evaluating

1

outcomes in three settings: in-school, out-of-school and after-school. -It is ,

a critical and complex problem area'that must be addresaed to evcilve_gooLauality_

polity and practice for education and work programs. BecauJ, of_the diverse

Interests at stake in such programs--those of students, professions and employers,:
,

we found a need to design tools of assessment focused-on the Purposes of each

group.. Additionally, we found that the participation of professionals and

employers in the assessment of outcomes for students helps to ensure that-such

outcomes are suited for the'needs of,- and are understandable to those groups.

Assessment as we describe it is further relatea to the problem of credentialing
,

for the professions (see below).

The multidimensional nature--diverse audiences and settingsL-of assessing

outcomes for students makes the problem diffikult-to addresS with comprehensive

. solutions. Typically, the programs we reviewed exhibited an awareness of the

need to asSess outcomes for students, but few of t1-02M had developed tested

'mechanisms for assessment.

4

Some Solutions

-
The Most notable example wefound of student sOf-assessment is the set of

counSeling naterialS developed by Northern Virginia Community College (see pro-
_

file). These materials are designed to guide students through a seguentialtio-
,..

4 0



dess leading to,a heightened self-awareness about values and purp ses.- The

materials,can be Used in a,varietj of settings and in consort with other educationa

resources.-:'at home, at the cbunseling center, as orientation for newly enrolled

students, with a.program of courses. The Northern Virginia materials also have

the advantage of_being easily -disseminated for widespread usage.

Three of tha -schools welooked at-developed assessment measures.through

use of competence based curricula. ffiese models of assessment not only focus

on evaluation for student purposes,'but also for those of professionsand for

--employers. The CHS-i-s-the arost-clearly-a I I II

It'provides a carefullY designed'developmental sequence for assessing student

performanse in=school (the classroam) and Out-Of-schOol (the. agency PlaCemen*

The CHS-prformance based model alse.bolds implications for the assessment:/of

'practitioners within the human.serVices.profession As increasing numbers of-
graduates enter the profession, the performance based nature of their Preparation

will test the approOriateness of existing profession standards for entry and
/

advancement. Such testing further implies reforms in the/profesSion's credentialing

_
standards, as practitioners with new, kinds of preparati7on are proven to'be

/,

-competent. Employers-beneflt-from-the-CHS-a-ssessment-model- as-neW

ins-ightS into productivity are drawn from75erforMance based assessment.

,
Assessment at Alverno .(see proffie) is central oclarifying and measuring

,,,;_.-_._- __- .

. the,attainmenti_of_le. competence far the students.. It has further helOed

.Clarify forlotal emploYers, by using. business and indjstry representatives. as
-

.0ssessOrs for .students, what abiljties the employer:can:expect of Alverno

graduates. ',Though not specifitally fodused on a profession as CHS is, thaassess-__

ment process'at-Alvehois Partly modeled after that used:by business to tdentify,A

-talented eMployees foradvancement. Thus, the proces,., both clarifies and meas7res .

objectives for the stuaents, as they attested'in interviews, and provides mea-

.

sure§ to help employers hold reasonable expectations-of graduates.

4 1
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:Empire ,State, College has developed an asseSsment procedure.which judge's. r

.the merit of past experience in relatiOn'to educational OUrposes: It.has'also

developed an individualized process of assessing outcomes for students. It has

alSO developed an individualized procesS.of assesSing *outcomes for students.

pire State graduates, as a reSult.of-their individualized degree programs,

constitute a challenge to the credentialing.mechanismS of rofessions-, with_

implications for how professions admit new, practitioners the field.

Credentialing BaSed on Student Performance

Chi,ef Justice Warren .Burger in Griggs v Duke Power held that educational

credentials, occupational certificates and licenses.should not a priori be deemed

"masters of reality.," that they not be considered inherently valid, or even use-

ful, measures of work competences or abilities. Griggs is an important look by

the judiciary at an increasingly credentialized society and that society's impact

on individual rights The proliferation of credential reguriements' by both

employers and professions has far outdistanced the original purpose for certifying:

the ablitly of-professionalS to-serve their clients competently. The procreation
..

of myriad_employer,estabLis4ed-educational-reguirements_for-jobs, credentialing

and certifying agencies and boards of examiners serves to orchestrate the dis-
, \

contents of'unemployed graduates, non-college educated workers .and disgruntled
,

employers. However, the rise in cnedentialis speaks not only of a crisis in

l
matching job applicants with gratifying workLin dempX-Str'ated areas of competence.

"- It represents an effort to establish the formalized relationship--indeed relevance-

of-education to work. In short, the degree is 4eld as certification that the
_

graduate 4as gained a- preparation in basic skills necessary to become a career
. .

.

\

,member:-

This of course is a questionable surmise The teStimony of employersbeginning

their own jOb training.programs (Xerox and Kodak are two'examples) of:reSearchers
, . . .

4 2
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who have found little demonstrable Correlation between the baccalaureate ex.-
.''

perience.and.preparation. for-workOilms, 1975), Of growing numbers of 'gra.duates

who indicate that their education providedlittle of relevance as preparation

for their work, lays bare the speciousness of the tenet that the education of-

fered by most postsecondary institutions builds a negotiable bridge from the sta-

tus of student to the satus of, carder worker.

,:. We view the,purpose of credentialing as best Taieved when credentials are

used to certify competent student performance and-competent performanCe of the

professional practitioner. That purpose holds that professionals must serve

their clients competently. It does not hold that credentials are to serve the

management problems of employers, nor does it regard as important the stabiliza-

tion of,..professional career advancement standards.

Some Solutions

The College far Human Services and Empire State College have been noted as

competence based programs which provide performance based models of:assessment for

several professions. We feel the experience of CHS and ESC provide valuable

lessons for.retracking credential's based on the reality of student performance.

This reform would rock professions such as teaching, soical work or law, where

tenure or passing an examination certifies "lifelong-competence." (For a full'

discussion Of the needed reforms in credentialing and accreditation practices,-
see the Newman Report On,Higher Education and the Final ,Report of the Study Com-

,.

Mission on Undergraduate Educationand the Education Of.Teachers.)

The health professions proVide 'an instructive 'rationale for reforming current

1

credentialing practice. Many health care professionals are required to periodically

test and upgrade their .knowledge, based on the assumption. that rapid changes in

the knowledge of health,care inva1ieatethe notion of lifelcing competence. Compe-'

tent service iS therefore viewed-An peed nf'regular, review.

The Ohio Board of Nurse Education.and Nurse Registration see profile)
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exemplifies the state licensing agency which attempts to guarantee professional

standards" by establishing,\educational requirements for prospectivelpractitioners.

The Ohio Board is noteworthy Tn that it maintains consi tative, rather than solely

/-
regulatory, relations with schools of nursing in th state. The Board comple-

!

rving as a resoórce center. for

,

mehts its more traditional credentialing role by

nurse educators,,by involvi6g .itselfjn state legislation related to

Inurse education and health
f
L.are practice,. by permiting and.someti es fostering

innovatiohs, and by-attemAing to plan for' health care manpower needs in Ohio.
//

I

it
Information for Planning

i

As with the p/oblem of assessMeht, collecting and providing good quality,'

information for planning the policy and practice of education :an .1/mrk prOgrams

Iis marked by a ultiplicity of purposes for-differing ,audiences.f.Students need

I

accurate inforMation to 06W.-Sound educational and career decisiOns: Practitioners
44,

and.policy makersboth Federal and stater-require such informatlion tO plan edu-

cation and work programs based on demonstrated.need. Additionallly, emplOyers

/

.should be consulted to provide information On their manpower needs and edudation
,

requirements for projected job.openings.. Solving the need for sound information

. for student(decisions is the_responsibility of both education and work programs

and Federal ahd state agencies.

Some/Solutions
, .

,// Pos. tsecon4ry educatiop 'and-workprograms should probably provide such.
_

.
.

.

V inforMation commensUrate with the "fair and accurate" standard established by
. I , /

..:./ .the 1976-EducatiOn_Amendments (Public [law 94-1701 ,Section 493) for firfancial alh._ ......._
.

and institutional information practices, .The manpower needs infOrmation provided
.

\ .

bytheSOutheastern Michigan.League of CoMMUnity Colleges -(SEMLU) (see.profile
,

of IlacOmb County Community College} is a' fine.exampje of a computer based.systeM
.4

. ,

capable of serving the information iieds of students, educational planners and--.
\

\
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emPloyert. The system generates files on jobs available, edUcational require-

Aients, grad.lates hiredand graduates'available foremplOyment. In addftion it
, .

is planned to proyide accurate, short term manpoWer project-16ns specific to the

tri-county area surrounding Detroit. The state of Michigan -IS Seeking to expand

the.SEMLCC system statewide, at well as apply it to four- year schools.

Navajo. Community College and the Navajo Teacher Education Project at the

. College of Education of the-University of Arizona are examples of programs with

specific objectives based on demonstrated need. Inthis case, the schools have

surveyed the need for Navajo teachers (a question of numbers) and have deVeloped

programs of career preparation based on community need (a question of.edUcational

design).

federal and state agencies need-to develoP comprehensive, easily understand-
.

able:descriptive informationgfoutcomes for students. Minnesota has employed

a statewide evaluatiOn of outcomes for students enrolled in vocational.technical

prOgrams. Ken Hoyt has also designed'evaluation instruments.,fotused on student

purposes'as measuredby emplo ment and economic return. Both' these instruments

,
are intended to provideinfo tion for the student at a decision making aid.

Additionally, state, reg\iona ,an nationa manpower information is needed

which can hel.p guide practitioners and-policimakerSAn planning new programs
.

to meet job demand. The SOuthern Regional Education Board in Atlanta s an

example'bf a regional state association providing manpower information for

educational planning purposes. The eight Department of.Labor state demonstration

grants could Serve as models'of statewide.information tystems.for educatiOn

planning needs.

State licensi0 agencies are another Potential Sourc,e of informatiOn for

'educational planning purposes By simply monitoring the number of licensed..

pracptioners in given fields.Within a state, such agencies can provide a valuable

check of manpower needs:. Through more sOlAisticated inquiry they can check the::

45



utility of educational reqUirements and programs as they relate to statewide

--profeSsional practice. -The-Ohio Board-Of Nurse 6:hication and Nurse RegistratiOn----

exemplifieS some of the informatiorifunctions state licensing agencies dan per-

form.

Federal and-State Administration of Postsecondary Education and Work'Programs

Current Federal and state administration of education.and.wcirk programs

hold little relevance for postsecondary educators. It is not within the scope

of oUrdharge to examine these adminstrative Mechanisms. However, the,prOblem
7

deserves mention here because of its importance. The constellation of educatiOn

and work adminstrative prograMs confounds most practitioners we5poke with,

who have difficulty disterning.the discreet purposeS of the:many Federal pro-

grams. These programs include the,Office of Career Education, Vocational Edu7

cation, Ofrice.of Cooperative Education, Bureau of Occupational. -and Addlt
.,.

Educatiun, Department of Labbr manpower prOgrams, Office of:-Continuing Education,

Fund for the Improvement .of Postsecondary Education, National Endowment for the

Humanities, phe EdUcation and Work Division of the.National Institute of Educa-

tion, the work/study Orogramas well aS several nationalprojects Such as \

Cooperative ASsessment of Experiential. Learning and the National-Manpower Ifistitute.
\

'%
If the\widespread.concern for developing education and work linkages to be '

.translated into an effective instrument for social change and sbcial policy,

then an articulated Federal Posture toward such prwIrams must-emerge. It ma.y.

-

be that Career Education-will serve such.an umbrella function for postseconda0/-

.educators and:policy makers, though this Seems questionable given the skepticisnil

wittLyihich they currently yiew the_concs_pt. It may be that a "let'a thoUsand

flowers bloom" strategy will be moi-e meaningful for praCtitioners, particularly

if a healthy'diversity of programs aid projects, a. kind of creative chaos,

fostered. Whatever the outcome of sh an articulation or consolidation, the

4 6
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need for clarity in the Feral admi iistration of education and,work progams

is evident.

At the state level, a -similar clarity is -necessary. Seth Brunner has

(it/Mined sOme prenosed strategies for state education and work policy.18

Coordination will'beDecessary of state postsecondarY education commiSSions, .

education and work task forcces, licensing and accrediting agencies as.well

as state legislative initiatives. Federal support may be appropriate for such

coordination. However,_formal state administration of 'Career Friucation onies

for oost,secondar_y_p_rograE,, ,imiJar to that mechan'w proposed in the Perkins

Career Education Bill for elementary' and secondary oroqrams, seems inaproprizte.

The current 'Tack of clar-ty of purposes of Career Education:for postsecontary

practiticOners and policy,makers indicates that 'a less formal state-Federal role

is:'Called.for at this ti; In any case, there needs.to be articulation iF.tWeen

the .0lethora of Federal and state.educatior and work programs and State efforts

at coordination of their education and work aCtivities.

4 7
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NOTES

1. Kenneth Hoyt, Aft Introduction to Carc.er EducatiOn, 1975
'DHEW Publication No (OE) 75-00504

2. The career, education/vocational education-distinction
tis.an ongoingdebate'which;seems inherently insoluable.
For-though careereducation proponents' .aver that the tWo
concepts are different, their.argUments carry a:Inot.onlyi
but also!' 'ring to them- Career.education is seen aS.not only\
concerned with narrow Vocational interests, but also with
adding.a focus on-preparation for work. in most, ifnot_ail,
courses, and at every point through a persoWs educat.ional:

opmeu_ se ,uyt NavemLer, 1976 Hatvard.Edu
.cational Review). The Brubband Iiaerson/Hoyt debate:in
the Harvard Eth.cational Review exemplifies the tautological
nature of .the arguments "for" and. "against".distinguishing
-career educat;.on from "Vocationalism."

3. ."ComprehensivenesS" .is a term_stressed- bY.00E, yet. it_iS.
diff.icult for many.practitioners to take such reform seioUs7:-.
.ly in the.lAht of the limited.resources and cOnfusion:as-
.sociated with career education. :We have.found-
faculty Particularly wary of the narrow vocationalism,.they
see shadowing the language and'concepts of careereducation.

Further distrust is engendered by thd concept of...work.ex
pressed by0CE: "conscious-effort, other than that involved
'in actvities whose primary.purPdse is either toping or re-
laxation, aimed at producing 1.enefits for oneself or for one-
self and othdfrs." (Hoyt, op cit) . Such a conception-of
v.u.L _LynOLub- iiLkCtLU 71 Letwe-en ork.
By so doing it lowers the debate on solutions to the articu-
lation of workand. educatirm to avapid -level, far removed'
...rom the real concerns of people- -tb not.onlv earn a comfort-
able wage, but partake in Work-7in a. livelihood-.,-which pro-

. vides'a-measure of-fulfillment and personal satisfaction.: A
career education policy, partiCularly.for postSecondary edu--
cation institutions-, based on.such 'an unfocuSed coridept of
work represents a hollow call to -reform indeed.. Though-even
critics .conCede the relevance of pareer ducation toncerns,

been "at_its most grandiose..A-xio flippant in its- .

ipromises Without regard for the.level of demand.-for
(Russell Hill,__University of South Carolina in Nov, 1976..
HER, 15 662), .

-\
_ .

5, State efforts which doconcern postsecondary institutions
seem to centeron-develdping.statewide,disSmenination system
of career edudation curricular materinls for educational
.personnel (Nichigan),, support for existing. two yearoCcOpa-
tional programs (New.jefl.ey), statewfde credentialing_re--
qUirementS for professioual schools (Plorida and Ohi(5, 'see
profile. ofOhid BOard of Nurse Mutation and Nurse Reqj-str-

4 8
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'-tion), and statewide evaluation of outcomes for students en-
s lling in voca-tional/technical institiations (Minnesota).

7. . Sol Arbeiter, Eridging the Gap: A.Study of Education-to-Work'
Linkages, 1975, College Entra.nce Examination Board, New. York

For a full, discussion, see'Paul OIsoni, The. Liberal Arts- and
.Career Education:, A Look at the.past and-the Future, OCE
Monograph,,undated

\

9.. The fundamental problem faded by professional'education is.
fostering the development in students which leads-them from
the.status of student to the status -of practicing"-professional..

.The problem is universally viewed 'in tmo.parts:.. t.he. academic
.

:experience and the clinical experience. ,The integration of.
these two.parts lies at- the .heart. Of profesSional.education.-

.The_clinical experience leads-to. a sense:of perscinal engage-
ment for the Student practitioner. In turn, the formulation
.of an academic-!curriculum represents acodification. of-a*
profession's knoWledge and practice: \The%academic training
surrounding a profession can-also_lead 'to a'redefinitiOn of
pradtice,'as in the case.of"allied health.programS". .(see
profilesof,Essex_Community College, Empire.State College).
or. the Case 'of .the college for Human Services (seeprofile).
Stich definitions, or redefinitions, further prescribe Ore-
dentialing -and assessment standards for:a profession,_as:

\well as th r. continuing education xeguirements or resources
to a given profession.

rmTrdi ... cre en.ia ing mechanisms are being challenged
(Naajo.Community College,:Emeire State College, College
,for HuMan Services) Assessment procedures, both'in-,school,
-and On\the job, are being renovated (College for Hutan Ser-
vices, ESsex Community College)... Chahges in:professional'
educatiori\preparation ultimately.have the potential.to im-
prove prodUctivity ahd service, both for employers within a
profession and:for.society.on abroad-scale. This has been,
demonstrated New YOkk City,. where agehcy directOrs'em-. ,
ployihg C011ege-fOr Human SerVices graduates.report increases
.in.productivity, Such increases become doubly. important in
the context of New York City:_s financial crisis, The per-,
-formance based assessment espousedby the Ccillege. for Human
8erviceS is being vieWed by some agency directors as a. way
';'to maintaim.service im7the-'face'of diminishing resources.

4 9
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icant outcomes of cooperative educa-
it seems to pro'i"ride for underptepared:_.,'
ir college'experience. At LaGuardia.'
e.whi-dh is part of the City Unaver
t find that students.who would be.
vated to stay by the coop program
work it provides. The motive-
he diversified'access ltd work
c ntributions of the cooperative

d be further nurtured_1?y.post-
titioners. \

Scott Morton, CompUters-
Education, :1975,_Carnegie
aching,- Berkeley, Cal.

12.

13.. Rockart and Morton describe.the brea,-down in the .model:

It is a phase at.which the cycle as Often. brbken.
in formal universityleVel education d6caliose to-
day there are few-pedagogic mechanisms available'
to.the student by' which hecan. test. the implica-.
tions of his. new Understanding. The richnets of
the learning process is-broken, too, as new con-
ceptual bases are .learned'and. then stored awaI
to gathet'.dust. (p 21)

The model becomes more important as a vehicle for understanding'....,.
LiLe poorpteparation for work .students:rdceive in academic
limttings.\ It ignores experience related to 'skills, under-
standing and attributes needed to perform cempetently in,
a given ca'reer or-profession.- Conditioned by learning which:
is exclusiArely abstract, it becomes clear why graduates have
difficulty\per

.
.

.college, wnere practical understanding--"know-how"--rather
thatn abttrl'act knowledge is'reguired:. ,Business and industry

. representatives involvedin education or training programs
speak of providingstudents with "hands7on" exPerience.

The widespread use ofthe abstraCt learning 'model- indicates
a failure tO,guide eduCational practice and Policy bY a con-
cern, for the educational outcomes for students, outcOmes-re-
lated.to students' education _and career purposes. 'It-further'
,indicates the dominance of research needs of major universi-
ties, .a dominance which establishes status in American post
secondary. education (Dolan, Arrovismith, .1975) .

The experiential model, has been articulated by. kolb- (1971) ,An
responte tO the-"frU§tration of the inapplicability of learn7
ing theory.for the practical educator." (Rockart and Morton,'
p 19) : The experiential'model:developed ftom the work of a.
divers-field ot educatioil 'and training practitioners. sensi-

..tivity training practitioners' (Schein,' Bennis 1965), educa7.
tors- (Miles, 1965),:manag;!ment training' (Pigors,and Pigort,



1963, Peace Corps training (Wright, 1969) and self-assess-,
ment (Katz, 1970).

14.. Seth.Brunner, A Framework.for the DeveloPment. of. 4 State
.Postsecondary Education and Work Policy, unpublished paper
commissioned7-by-the-Washington-state-department of-higher-
education, 1976

15. Paul Olson cites the "happy feature" of American education
as having some impact on the moral development: of people.
Cf Paul Dr.4'ssel,.1968; James Trent and Leland Medsker, 1968; .

Kenneth Feldman. and TheodOre Newcomb, 1969; Gerald Gukin, 1975;
William Perry,..dr, 1970;.LaWrence Kohlberg, 1969; Nevitt.
§anford,. 1962 (from Olson, op cit),

16. A caveat must be noted here. Essential to a sound competence
based program is a close link with content. Without a strong
conceptual component, competence based education can-quickly
descend to a.set of rote process exercises. As this report-

, indicates repeatedly, the most effective connections betWeem
education and work programs, are wrought by.integrating aca-
demic,contentthe abikity to conCeptualize problems and
solutionswith work,or field experiencethe store of ex-
periences.which provide.a basis for judgemen.t. Compiling a
_list of."competences,." even leading students through 4 Our-.
ricUlum deSiqned to 'ingrain these behaviors in them, will
not achieve'such an integration for.academic or.work related
Purposes. A competence7based curriouluM must have as an.
integral component full content offerings. CoMpetenee based
education,is maSt effective.only when used as avehicle7 for
understanding and applying both classroom learning and per-
sonal experience.

This rise in credentialism, Which has been presaged by a mum-
-. bek of social, political and educational observers (Berg, ,

. ., 17- L. öE da-
bious .utility, represents a widespread reaction of a system
unable to meet the education and work expectations it has ,

engendered' among its.citizens. Educaticirffr-degrees are in-.
creasingly required by employers, not bedause they foretell
an applicant's.ability to 'perform On the job, serve the company
or.even a ,specified profession, but because emploliers must
seek.a way.to limit the number of potential applicants for
a,given. position. Entry level.job-.requirements-are elevate,
not because the jo 8 have become more demanding,.but because
they are in greater, demand by.increasing numbers of college
graduateS The shrinking labor market for white collar and
professidnal jObs offering desirable financial reWardS and
personal satisfactions ccalides with the current-glut of,
college graduates whorhata thOse rewards as expectations for
their considerable peisonal investment'in education.

18: Brunner, op. cit.. 51
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PROFILES-OF-EIEMPLARY POSTSECONDARY EDUCATION AND WORK PROGRAMS

475)

Two Year College Settings

Abraham Baldwin'Agricultural College (Georgia)

Essex Community College (Maryland)

LaGuardia Community Collge (New York)

Macomb County Community College (Michigan)

No 4 ".ollege (Virginia)

Four Year College Settings

Aiverno College (Wisconsin)

California State University, Dominguez Hills (California)

Empire State College, Lower Hudson .(New York)

Lone. Mountain College (California)

University of Alabama (Allabama)

University of Cincinnati (Ohio)

Warren Wilson College (North Carolina)

Professional School Settings

College for Human Services New York)

Ohio State ,Univer.sity School of.Journalism (Ohio)

Health Professions Schools
Society for Health and Human Values (Pennsylvania)

Ohio Board of Nurse Education and Nurse Registration (Ohio)

Teacher Education Schools (contact persons)

City. College of New York, Center for Open Education (NeW York)

Navaho Community College (Arizona)

University of North Dakota,.Center for Teaching ahd Learning



CONTACT: Gary ROberts
Abraham Baldwin Agricultural
Conege

ABAC Station.
-Tifton, Georgia 31794 ,

.(912) 38673257

1

LIFE STUDIES PROGRAM

Abraham Baldwin Agriculigral Colle-ge

r:

The project evolved in the first place from a massive,discontent among ABAC
faculty members who felt that general education requi ements for.students in

.career-technology programs were inadequate. Outef discUssions two major-
concerns emerged. First was the need to devote'4a greater attention to communi-

skills, the need to expose students to broader cultural experiences in order to
effect greater appreciation and to Sharpen humanistic'understanding of the
world around them.

ca ion s i s. econ was e nee o prepare s uo ' II

-Annual Report,.1975 .

Humanities for Technology Students

You are about to launch an experiment,-an experiment which could radiCally
change your attitudes about teaching and about learning. It will be a vigorous
'test of your-adaptability and flexibility as a teach-er. It will requiee you
to change, or at least control, some of your attitudes toward the diSciprines
you teach. What you are asked to do is o teach a.body Of students_who have
traditionallY hated your subjects, hated English, hated literature, history

\stience, hated them as boring, useless, unimportant subjects.
YOu are asked to view your disciplines in a different perspective and to work
cooperatively Wcith instructors in other disciplines to proVide an alternative
'to :traditional instruction in th'e humanities. The Thilosophy you will work
under ts simple enough: Instruction should be practical and broadening.- It
should-demonstratu-t 'Y. ' immaniLieS to th-e-1-1
dents. You' are..aSked pot so.much to'impart knowledge as.to encOurage thought,
not so much to require memorizatiOn as to -instruct in the process of history
and literature.

-A Syllabus for the Life Studies Program)

ORIGINS'

Abraham Baldwin AgriCultural College (ABAC) is a coeducatIonal, comprehensive

junior college located at Tifton, 190 miles south of Atlanta in drural Sectiow of
A

'Georgia, ABAC, a unit of,the University System of Georgia and governed by the

State Boaed of .Regents, was founded'in 1908 and assumed its present Otfe in 1933.

With a current enrollment of approximatel? 2600 students, the college draws its
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students primarily from rural environs.. The school operates under an open door

policy: and a large percentage .of the students reflect serious limitations in aca- .

Tparaiion for college.

Approximatelihalf of the students at. ABAC are enrolled in career and technology

prograMs. Priorto. th implementation of the _"'Humanities foriCchnology.Students,".

or 'Life Studies'PrOgram" as it is more commonly called, students in career programs

were required to taki tive quarter hours'of Eilglish. They could choose either a

remediar'English course or a traditional grammar- and theme writing course, .neither

of which addressed the immediate needs or weaknesses, Of technology students. Career .

students were'also required to take five quarter hours of 'history and government,
,

usually electing to fulfill this requirement with the Survey of Histery and Government.

-Many of the faculty felt the technology students were being short changed by
,

receiving an inferior education that did not develop communications skills or provide

for a-,broad cultural. appreciation Of the world aroUhd them:- A series of campus

meetings were held with faculty members from all 4isciplines participating in discus--

sions of the options for improving the career technology curriculum

After'i thorough review of existing curricula in'the humanities and social.

:sciences, the'school applied for and received a planning grant from the Naticipal'

\: Endowment for the Humanities. In October i972,-a planning commiteee.made up of

four faculty members began addressing the problem of teaching humanities to technoIogy..*

''tudents. 401

The planning committee judged the Surviey of History and Government courseto

/

eXtremelx-superficial,'andthe.encounter with history to be so_slight as to be mean-
,

..ingles'beyondsatisfying state requirements. The planning committee recommended

the .introduction of a fifteen quarter hour Seiluence of courses.blending history,

literature,.communiCations skills, philbsophy and political sCi-ence, as well as

utilizing eleMents cif'..such.diverse desciplines as:psychology, SoCiology, art and

music.

M 4
LI -I
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The structure was to be three team-taught courses interfacing with a focus on

-\-1 the human experience. Various teaching techniques, ranging from traditional lecture

to large and small group discussions, one-to-one instruction nd tutoring, and the

use of various multi-media techniques weia recommended.

With the'recommendations of the planning committee, the school applied to

the National Endowment for the Humanities for an implementation grant to launch the

new general education program in the humanities for students in two-year career and

technical curricula. In the Fall quarter of 1973 the new interdisciplinary program

was begun. In March 1974-the college was formally notifled of $180,000 funding over

three-year period..

PURPOSES

'The mere assignment of the great works of literature or a cursory review
of historical facts'is not sufficient for theseztudents. Most do not take

humanities courses becaUse of any consuming desire to do so'. It is less. impor-7.

tant that a student memorize the Amendments to the Constitution than:it is to
make him .aware of his rights and resOonsibilities as a citizen.- It is less
important.that the..student remember the stand of.Metternich at the Congress of

Vienna than to understand the idea of nationalism. The ideas of discovery,
of cbriesity, of encouraging the need:to know are far more important than
requiring reguraitation of teacher-imposed conceptions of subject matter.

This view Should not-be interpreted to mean thAt.the committee would abandon
--the'-factual-content-of-the-bisetplinerthrow-oUt-the-Great-Mas-ter-;--the-C1-ass-i-es;----
the Structure of government, or rules of ijrammai% Rather, these treasures
should be placed into their proper context as-part of the human experience.
The relevance of these things to the individual, student must be demonstrated
to that they might better appreciate-and use them. -The.goal is to.develop rtibre

creative self-reliant-students who have thrown away the crutches which education
often imposes upon them. The majority of these Students wil) not continue the
study of the humanities beyond the courses offered dt ABAC. Therefore it iS
essential to provide:courseS that-will prove profitable to the future exPer-
iences of the student._

. -A Syllabus -.-for'the Life:Studies Program ,

'The purpose is not.necessarily to make a student a better farmer; but to Make
-. the farmer a better person.

.-Eaculty_Memben

During the.initial. planning year tLe committee'surveyed local employers, asking

them what they would like for students to be able to do that students often could

. .

not do'.. The reply from employers was, "to coMmunicate better," both verbally-and.
.

t.1
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-.in writing, and to relate better to things around them. Accordingly, the faculty

set out to design the courses that encourage the discovery of the elements of history,

culture and- philosophy that impact on modern society, to translate the impact-on the

individual student into the identification and development of personal values which

will help him or her to deal more intelligently and contructively with the changing

morld.

The Life Studies Program addresses the needs for developing intellectual and

academic skills to complement the technical skills which taken together will pre-

pare the student-fdi' bOildi-n-g-d-flliT-a-n-diiiih-gfUl life. the courses are-direttal

toward enabling.students to understand the processes, themes and values of human

existence;-tomard taking this knowledge and using it to make critical judgments;

toward ihe development of value systems which allow them'to respond to the environ-

ment in which they choose to live; and -i'oward enabling them toappreciate, if not

create aesthetic beauty.

The Life Studies Program is based on the following seven assumptions: 1) An

interdisciplinary sequence demonstrating the relevance of the humanaties to students

is preferable to courses dran along traditional discipline lines. 2) A basic

concern with man and his experience is fundamental to all the disciplines invoTved,

even:though the approaches may be quite different. 3) The courses should emphasize

. problem solving and the:thinking processes rather than specific data. 4) The courses .

should be. student-centered. 5) The Courses-should-be practical as well as broadening.

6) Writing and reading must be 'an integral part of the program. 7) New teaching

. strategies will be required.

The program always placed an emphasison the developmeitt of communtcat')ns.

skills since 1110.5,t ABAC students haveserious limitations,iwboth verbal an written ,

-a\C---students-store-itr-th-e7Thower-quaTttfe-softhe:-state-hl-gh-schao.+7-----L-

graduates in verbal skills and the reading level.of these students is sUbstantially

lower than national or state norms. The orioinal intent of the program was tO use

a practical, lion:traditiona apprbach.towriting. HoweVer, shortly after the

5 6
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-program was set into operation, requirements for a statewide Regents'"Examination in

English were extended to two-year college students. This development forced the

program to return to a more rail lona appr S. truction

and theme-,writing, to prepare students for the examination.

The stated objectiyss of the program are:

L. To demonstrate the relevance of the humanities dnd social sciences to
the students and to the world in which they will live and work.

2. To promote self-awareness through careful scrutiny of human experience.

3. To encourage thinking through the vigorous application of problem-solving

--tdehniques.

4. To promote a broader, more.realistic view of life which transcends pro-

vincialism.

5. To heighten aesthetic awareness.

6. To improve the-students' ability to communicate-in written, spoken,

and non-verbal forms through a concentrated effort to improve student

form and usage.

7. To prepare the students for the Regents' Examination in Engl-ish.

8. To utilize the students' interests as a means of introducing students .

'to'broader subjects and ideas..

9. To demonstrate the intercconnections between the disciplines and the

real world.
.

.

,_10, To introduce the student to the universal culture-pattern.
_

U. To broaden the perspectives of indiidual insttuctors and thus enhance

their, effectiveness in other-courses.'
\ . .

12 To:encourage creativity by emOlasizing the importance of synthesizing
ideas from different disciplines.

13. To create an atmosphere which encourages originaTitkJor both students and

faculty.

To create a more succesSulflearning\environment by:
a. -.Having an organizational -structure\which allows closer student,and

student-instructor relationships.
b. Reducing the 'artificiality of the traditional course.

more complete eXpressiop of each person\s uniqueness.

5 7 \ .

\
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ACTIVITIES

Give me a fish and I'll eat for a day. Teach me to fish and I'll eat for
a lifetime.

-Counseling Staff Member

The goal of making the program student-centered was perhaps the most seridus

challenge. The very emphasis nri practicality made this goal an essential element

of the program. Student involvement became a key objecthe. The project attempts

to involve students in several ways. One is to vary the classroom instruction.

Students are taught in large groups, in smaller discussion groups, and in impromptu

groups within the framework af any of the larger groups. Efforts have been made_
to involve the students by encouraging an open.atmosphere. Students are currently

being sed in the claSsrooms to critique each other's Work and help one another.

The media and tutorial services are another effort to provide students with all

.possible assistance. Even the choice of subject mallIpr attempts to capitalize-on

student interests. The use of music and art in the classruum has added another

dimension to the study ofthe great themes of history in a way that stUdents find'

enjoyable. StUdent projects are also a very important elemenLin the overall plan

of student7centeed instruction. These Projects, both bral and-written, provide an

opportunity to draw together the various elements Of each cotirse into one student

production. In this, writing, history, literature, and philosophy .can be intertwined
. .

withthe student's own major and.personal interestS. The projects'offer an outlet

for creative expression:

For one of. my projects during, the, Rights in Conflitt sequende I-gave a speech
on the legal and moral rights o a father to be with his wife during laborand

.

:delivery of their baby. :My wife and I got a midwife and had our baby at home
because the .hospitals here don't allow the father to stay 'with the.mother.

-Student

wasn't in.the frame of mincrto get into At at first. Englis.h is My weakest
subject. I couldn't get into working in notebooks. I don't like to write
themes. I'proCrastinate. But it opened up my mind.. 1 really-got into the
..p.sy,chalagy_andiluman-rel4Itians-
university. LST will help me.have. a better attitude toward the core cUrriculum.
I think I'm a better person.

. -Student

E. 8
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The broad scope and interdisciplinary nature of the LST (Life Studies for

the Technology Student) Program results from its team teaching approach.--The

teaching teams misist of three persons from the humanities and two from Social

sciences. 'A subi:tantial effort was exerted to make the teams cooperative efforts

rattier. than- "takio0 turns teaching." The members-work .very closely in the planning

and execution of each lesson, using the various expertise-, opinions, interests

and-teaching:styles to demonstrat the different ways of approaching a subject.

Some students..expressed concern that all of their tepChers do not agree on every

subject, tand the faculty believes that this is a valuable first step in learning
. ._ _

,
that there are few pat answers to significant realities -The faculty feel that

the-teaM teaching approach 4ens many -possibilities for-creative teaching.

-One of the most valuable adjuncts to team teaching has been theflexibility

it has introduced into the classroom itself. With five instructors per class,

instruction may take many forms ranging from the single teacher lecture before the

whole 9roup to two person teams dealing with smaller groups, to full'five person

participation in discUSsions with the large group, to student discussions super-

vised by the teachers. In essence team teaching has helped to carry Out one of the

basic assumptions of the program. It has slhown students that-thecourse content

the_hunian_exgerjence,_no.t the sole doMain_pf historians or_philosophers

or .;literature professors. It has broken down the artificial barriers of learning

and has p,ermitted the blending of'the parts into a unified whole.

A syllabus has been written for the Life Studies Program whi.ch outlines the,

three tourses and defines the purposeS and objectives for 5tudents. The syllabus

discuSses the central theme of each course, breaks it down into units approaching
,

the theme through the lifferent disciplines, andlists sample modules which suggest

approaches to learning. LST is also divided into two primary forms of learning:

interdisciplinary studies and communiciition skills studies.
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LST Three,Course Seqüence

The LST Program is broken into three five-credit courses; taken in sequence.

The sequence is required for most of the career technology majors, involving approxi-_

mately 900 students per year. The first course in the sequence is LST 101, "Rights

in Conflict," which addresses the fundamental -questions-of human liberty as they

apply to each person in a.democratic society.

The purposes of LST 101 are: 1) to explore ne ,;hts and responsibilities

of the individual as a citizen and as a human 3nd t. sxamine responses to

violations' of human rights and 2) to prcvide stud. ,:=th instruction in basic

writing skills and to introduce
. them to humanistic t.oncepts. Concerning the rights .

A

of man as relfected in literature, art and music.

The objectives of the interdisciplinary component Of L$T 101 are:

1. To introduce the concept,of interdisciplinary learning.

2. To acquaint students with their fundamental rights as citizens and humah
beings:

3. To.promote an understanding of the probleM of freedom in artistic effort.

4. To foster a sense of responsibility for the protection of basic righIs-..

5. To encourage dialogue and problem solving in situations where.rights may
come into conflict:

.

6. To understand how society represses rights.

7:- To explore the legal remedies for violated rights.

8. To understand the nature of dissent and civil diSobedience..

9. To integrate principles into a case study situation.

'To achieye these objective's LST 101 is troken into four,units. Unit I _is an

introduction to the goals, techniqueS, procedures,and subject matter of LST 101,
--

and-a basic discussion Of human rights and the legal system, The theme:of Unit II

is "The Rights of Man;" aimed at,PrOyiding students with an' oyerVieW of man's
.

rights, particularly as they apply to citizens in.a democratic, sacjety. The theme

for Unit III is "How Rights Come into Conflict," and Unit IV is "The Gra_pes of Wrath

-- A Case Study."
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The use of The Grapes of Wrath has been particularly successful, with many of

ihe students admitting it is the first complete book'they had ever read. One teacher

told of a discussion in which a "turned-off" student beuame outraged at the burning

of the oranges in the story, ;parking a lively discussion of similar incidents that

hadhappened in their own agricultural ccmmunity.

. Sample modules are suggested to the faculty as a means of carrying out unit-

objectives, but teams are encouraged to use and develop new oodules as dictated by

student interest. One sample module, "Personal Bahavior: The Lw and You," dis-:

cusses religious freedom, sexual behavior, victimless crimes and censorship. Other

modules frame.activities and discussion around the freedoms of religion and expressiOn.

One:module utilizes a case study approach to The Ox Bow Incident, and another dis-

cusses "The Witch-hunt in American History." Audio-visual media are used often to

introduce the events and themes.

The specific objectives of LST 101 communications skills component are:

1. To teach students to recognize and write a thesis statement."'

2. To teach students to develop a thesis paragraph which adequately introduceS
the topic and proVides a transitioninto the body of the etsay.

3. To teach students to develop at least-three paragraphs, each having a clear
obvious topic 'sebtence and having four or more well developed sentences.

4. To demonstrate to students how these paragraphs should be related:to each
other through -0-equate tf-ansitIriTt

5. To teach students to write a conclusion whith adequately restates the view-
point of the.theme.

6. To eXplain logical arrangement of ideas to students.

7. To encourage an awareness of the need for effective-commuplicatiOn.___,/

8.. To suggest:the relationship between .commUnication skills and future life
plans.

-The central theme of-the second quarter course, LST 102,..is "Change." The

-courselookat-Ithe-impl-ictlons_cfchange-_,that_affea,hilmaItituttes_and

,'.government, society and the natural environmeni_
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In the third course in the 'sequence, LST 103, the theme is "The Search for

Identity:" This course is aimed at personalizing and reinforcing the concepts

learned throughout the sequence as they apply to the individual student.

During LST 101 students are encouraged to go through the Career Planning and

Placement Center and explore the opportunities available in their career area." With

"Change" being the theme of LST 102, students are asked to find out how their career

field has changel, to consider the impact of that change, and to look ahead 25

years into the f.ture af;i corecast'what changes will occur and what additional

training may be necessa-., to keep up with change. During LST 103 students are asked

to pull it all together with themselves at the center. Students are asked to define
_ _ _ _

their life expectations, in terms of social" and economic goals and their personal

philosophy of life.

Students are required to do one oral project and one written project per

course. Students,are encouraged to utilize the concepts they have learned in the

course and relate the pr-oject topic to course material or their career field. Many

af the technical faculty members work with students to gather mater;a1 and informa-
.

tion for their LST projects. Students also-practice writing resumes, business'

letters, technical reports and letters of application-for a job. 7he difficulty

of the assignments and projects as well as the quality expected ilcreases each

quarter.

There is a variety of other services available_to all students at ABAC, includ-.

ing tile Independent Learning Center and Writing Laboratory where programmed materials. :

and tutorial -servi-Ces are available. There is a Special Services_Office where stu--

dents in the TRIO programs-canget assistance with financial aid forms and counsel-

ing services.' The Career Planning and Placement Office has a library containing .

written and audio-visual.material on many career areas and also provides individual

counseling to the student and support services ta,the teach-Ing faculty. The Office

iS .staffed by a Director, Career Planning Specialist,-Admissions SPecialist, Job

Readiness Specialist, Placement.SPecialist,- Secretary and Librarian.

6 2
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OUTCOMES

Complaints from_the students have gone from loud rumbles in the first year
to mumbles, to almost no complaints this year.

-A Faculty Member

often do not see the*changes utitil late in the ;'equence, but changes do come.
LST has demonstrated clearly that attitudinal changes are frequently the pro-
duct of thesum total of the interdisciplinary experiences. \The first quarter's.
Complainers become the third quarter!s surprises. The student who never seems
tO catch the direction of LST realizes after he has graduated\that the many
thirgs he has learned.so grudgingly are useful after all. Even the student
crit;c acquires a greater sophisticatibnin his criticism to the point that
he betrays the extent which LST has changed his approach to human problems.
In this sense LST is student centered. And,this is the most iMpo\rtant test.
LST has made a difference. 'Student evaluations, student comments\, and student
behavior point unmistakably to the conclusion.that the project has\proved.the .
va d i-ty- - - -

-1975 Annual Reportof the LST P'rogram

Bringing the humanities to technical students has prompted increased\interest
in technology on the part of the faculty. It has been necessary to Understand
the technical students' interests in order to plan course contedt. Out of
this has grown a greater awareness of the business and technical Worlds and
more importantly a greater sense of the contribution the humanities can make
to those wOrlds. Virtually every,instructor has felt the impact of:the
program in this way, and some have acquired new interests because of It. ThiS
additional_perspective.has enabled the project faculty to relate better to
the students and to develop units and projects which deal with the technologies
in terms of the humanities. Questions of values, choices, and human direction
are dealt with within the context df the teChnologies. The written projects:.
required in each cburse now require students ta relate the.humanities to
their own lives. The result has been an interdisciplinary developMent which
was not anticipated.

-1974. Annual Report of the LST Program

The overwhelming sentiment of ABAClife !Audies faculty, as well as.the regular

faculty and students, is that the Life Studies Program is a very useful experience.

SoMe students felt that they had indeed made the right career choice and were better

prepared to enter the world of work,. Some students decided they had made the wrong

eareer choice and.transferred to other'brograms. ;One student deciaed there was more

to life available to her than becoming a secretary 'and transferred'into a four year

curriculum and received a B.A. in social work.

In reviewing LST's record on thc. Regents' Examination whenlhe first group. of

LST students took it in Summer of 1974, 57 percent passed as compared to 54 percent

of all students taking the exam: Even more striking, only 42 percent of the
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career-tyctnology_students who did not take the LST Program passed. Since that

beginning,- LST students.have continued to perform comparably to students in the

four-year college.preparation programs.

-The project faculty does not attempt to take all,.fhe credit for the changes

in thestudents, but they feel that the students have gained a broader perspective

and have learned the value of their own opinions and choices. The faculty also

admits.that they have gained a better under-standing of technical fields and Of

career-technology students through their teaching experience.

ABAC and the Life Studies Program struggled Atli two difficult problems. The

firs,t was overcrowded reading classes. Enrollment priority was given to students ,n_

the four-year college preparatory program, causing LST students to wait until

the wijiter quarter to fake 'reading. This problem was eliminated this year by -giv-.

ing all students equal actess to the reading classes and priority to those studentS

with the greatest need for reading instruction.

The other difficulty which still remain5 to be solvtd, is the heavy class

load and large_time commitment demanded of- the LST faculty. Various

solutions to this problem are being discussed. \
N

The Life Studies Program wTh become a perman , fr$tegrated part of the .

ABAC curriculum. The project staff are also exploring the feasibili,ty of eqefIRT11-J

the in'terdisciplfPrawy ,.,f)f-ept to students in the college preparatOry program as

igel 1 .

Interviewees:

Gary Roberts, Director
Ann Hamiltai,"Associate Professor of History
Thomas Milani; Coordinator of.Federal Programs
Emory Giles, Director, Career Planning and Placement
Wasdon Graydon, Director, Specia Services

----,--L-----4esterS4mps u
Paul May, Animal Science
Danny-Elliott, Student t 4
Jim McCranie, Student



CONTACT: Rhoda Levin, Director
Mental Health Associate Program
Essex Community College
Baltimore, Maryland
(301) 484-6814-

MENTAL HEALTH ASSOCIATE PROGRAM

Division of Allied Health, Essex Community College

The Mental Health Associate Program at iissex grew out of two strong
forces at wc-* in the 1960's--both in Maryland'and across the country,
among mental nealth professionals and agencies. First, there was the-
tremendous need for mental health services whiCh had been documented
through several assessment activities, and whi4h called for a large in-
crease in primaY serVices. Second, there wasJthe.great enthusiasm-of-
the par....professional movement in which new mental health workers would
fill the need for generalists and advocates for the clients:in .primary
care.

-Faculty member involved in the
development-of the Mental Health
Associate Program

ORIGINS

The origin of the Mental Health Associate Program at Essex Community College

lies in the specific need for interviewrs and (other primary care employees in:

Maryland state urrithal hos.;fltals. This job demand coincided with nationwide trends

descriibed above by a faculty member who was instrumental in constructing the pro-

gram. The trends that were evolving nationally:were the need for more community

mental health services,-and the faith in paraprofessionals to provide such services.

1

Much of the early leadership for'the.paraprofe5sional movement within Mental

health areas came from the National Institute of Mental Health, from mental health .

professionals a,d researchers, and from the efforts of such grOups as the Southern

Regional Educatio Board. These groups translated these needs and policies'into

new-institutional t,aining programs. Many of these national leaders were active

in Maryland, and one f the first mental health associate degree programs in the.

country was begun in 1967at Catonsville Community College.

The new campus of Essex CommunitY College, local.ed in fast-growing and medic-

ally underserved.eastern Baltimore County, planned in the late 1960's and con-

structed. in the'1970's, took on a -primary responsibility for.health care and trai

ing. These responsibilities include initial training toward the associate degree

6 5
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in several allied health fields, in delivery of health care services, and in con-

tinuing education.

In 1967'the Health and Education Council was jointly organized by the

Franklin Square Hospital, a private 300-bed hospital, the Allied Health Division
of Essex Community College and the Baltimore County Department of Health. The
Health and Education Council was involved in developing dud coordinating programs
of the three agencies and programs supported through foundation and governmental
grAni-c Amnng thP farilitiPc Anti prr,,,mc operating from the 140-acre campus
are: a private hospital, Baltimore County's Eastern Regional Health Center, which

has mental.health and drug counseling services, a community center for continuing

education in-health fields, priVate physicians' offices, and the joint. Baltimore
Association for Retarded Citizens-Maryland State Department of Vocational Technical

Education's Horticulture Training Program. Thus, Essex is unique'in Combining

many training_and primary_deliyery_programs into the capacity of adjusting to the
health needs of the'surrounding community. These programt include many health

disciplines and many levels of training.

The Mental Health Associate Program was established in the 1971-72 academic

year. The Division of Allied Health Annual Report for that year describes the

process of solidifying the curriculum and organizational structure:

The most extensive program revisions were made in the Mental Health
Technician Program. Mental Health Technology, was separated from-the Social
Service Assistant Curriculum. Administrative control was 'changed from the
Division of Social Sciences to the newDivision of Allied and Mental Health,
and the name of the program was changed to Mental Health Associate:

Other major changes were .as follows:

1. An advisory committee was appointed consisting of some of the leading
men and women in the state of Maryland in variogs areas of mental health.

2. Course titles of core courses were changed from pnychology and sociology
, to mental health designations.

3. A freshman year practicum was reinstituted, and the total amdunt of
'practicum in the program.more than doubled.

4. A new course entitled "Principles of Interviewing and Counseling" was
developed and implemented in the Spring'semester.

5. Plans were made to hire a fUll-time Mental Health AssoCiate to.assist
in-instrUction in the program.

In addition'to the above-mentioned changes, the concept of program options
was developed. Options will consist of specialized courses and practical
experience'in one of the following areas: drup abuse, alcoholism, aging,
mental retardation, and'vocational rehabilitation. A proposal for a federal
grant to develop the first of these options (drug abuse) was submitted to
the National-Institute pf Mental Health.-

_-__-_-_-__- ^
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The decision to hire a full-time Mental Health Assotiate for instruction

and administration of the program was central to the subsequent successful:devel-

opment of the progran. Ms. Rhode Levin, a graduate of the first mental health

associate program in Maryland which was established in 1957, was hired for the

'position. Each of the graduates of that first program were acutely aware that

r JOD ey ooK or ur ner e u'a ion .ney putsue-fizinew role had to-be--- 4

personally carved out within an agency or educational institution. Ms: Ipvin.

currently Director of the Mental Health.Associate Prt;gram, and_ other mental health

associates who have worked for the-program, see themselves as important role

models for current program participants. An important function of th-2 staff is

to.assist participants in developing their own individual roles as persons on

mehtal health teams or similar situations. .

Ms. Lev'in,,after receiving her Masters Degree and Warking for the Baltimore

City Schools, came full-circle to work with the program. Her mspoRs7fb1fi1t45

included teaching; developing the curriculum, selecting students for-clinical

experience; setting up Clinical placements, and providing liaison with other

allied health programs. As Such, Ms. Levin set the stage for the develoPment

of other allied health associate programs using similar techniques.

Of the total of 55 full-time students per year in the clinical part of the
program, about half are concerned aboutimmediately securing ajob in a
.primary care mental health agency, about one third are experimenting In
the first two years of college in a "helping- field" and are going on to com-
plete a four-year-program, and ten to fifteen percent-are returnidg women
with no specific purpose bui who are fascinated by the subject are.
Recently,-we have also seen some retired Army and Navy men who are v&y
interested tn the subject area, more than they are in getting a high paying
job.

The purpose of the Menta.1 Health Associate Program is not to educate persons
away from abilities to WOrk with people. Rather, the purpose is to find per-
sons who have the emotional strength and basid skills for working with
people, and exposing thew right away to several extensive cTinical experiences.
to aid them in discovering which of the many roles in mental health or related
fields-they are best suited for and feel the most confident in.

-Program Director

The purpOses of the students vary with age, whidi ranges from 18 to 55,- 3Ra

.previous experience. However, the common denominators are strOngpersonal interest

id helping people,an inf.orest in relating concepts.of mental health to the

-"here. and .now" clinical interaction with-people, an interest in' finding their own.

best roles in working with people, and ad interest in securing as. Associate Degree

in two years. The Associate Degree will allow them to becomepart of.the mental

health profession regardless of whether they will imwdiately-begin work or go

on to a four-year degree. Although many students at Lssex take inbroductory

courses in mental health, there is suL tantial screening by the.PrOgram Director.

6



before selecting the students to participate in the first year clinical

program. :The enrollment is currently limited to 30 new students a year.

The screening'is done in order to identify persons who are emotionally

strong enough to deal.with tse emotional problems of other persons. "Often the

program draws to it Persons who have emotional problems of their own-and who

are trying to deal with them," states the director. "Or, many younger persons

who are not yetJTady to deal with the.problems of other people in a clinical

Situation."

In relation to other students at Essex, students in the program see them-

selves at a highly motivated and select group. Everyone interviewed agreed that

students-become very directly involved in their clinical work,- and in so doing

become personally-66allenged and excited by the ideas.'problems and roles it

presents. Most students see the cfinical experience, particUlarly in the first

year, as the opportunity to either "find out if this is the kind of work for me',"
_

(current student) or "build the experierr! :Ind confidence Which I know I will

need to become_a mental health ptofess-:or::!." (fr)rmer student)

The purposes Of Essex Community College can be divided into those of the

immediate program faculty, those of the entire Allied Health Diyision-and those

of the.college as part of the Baltimore County community. The taculty and

counseling staff see their purposes as cllosely paralleling those of students.-

That s, the faculty spend a lot of energy identifying persons, who they feel

have a pretty good,chance for positive personal growth through the clinical'

experience. The-faculty respontibilities altoinclude finding and Maintaining

good clinical placements and supervision, counseling students about their.roles

and placements, and identifying job placements and educational programs for

graduates. Time is also devoted to making certain that educational credits and

experiences are appropriate.for such jobs -and programs. ,Thus, the faculty see

the 6inical experience as the.central focut of the program,-which brings about

Personal growth,-a clarification and development of personal 'skills, and confi-

dence in-a-personal role in-a wide range\of jobs in mental health.

The purposes of the.Allied Health Division and;Essex Community College as a

whole -began/with the preparation of Mental Health Associates for specific job

placements. It was also realized that the c1inica14xperience can build highly-.

- adaptable abiliti.as useful.in.many situations ..yivolving the "helping of perSons-."

, The decline in funding for mental health work bythe Federal, state ancflocal

sources, and the "filling up" of the limited number of local jobs .Oy.past graduates

have brought abput_changes_in_the program.The_purpotes- of_the program-. are now'

6 8
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more clearly focused.on the development of adaptable clinical skills, since'

theAlprmal job market for he forseeable future is'a rapidly c anging job

market, even between the time of enrollment and graduation two-Years later.

The purpose of the Allied Health ijivision is to allow the Mental .Health,

Program to work within'a mide range of health programs which-ar6 expanded or-

contracted according to A combination of job OppOrtunity, Federal and,state

funding and student.interest. Students are very conscious of the need for:

-flexibil.ity and the uncertaity-pf-flie-JOb market. Students receive-1 large

amoUnt'of-Information about jobs becau§e of the.close'Ohysical:lbcation Of

Allied Health program offices, the direct service's offices on campus, the

clinical placement experiences,.and the funding prOppsals developed directly

,by.members of the Health and EduCation Countil.-

As part of the community, Essex;sees itS purpose as prOviding continuity

forthe student through initial contact and counseling; participation in--

Mental Health Associate Program, transfer to a job or further education, ,

and continuing education; since most stiidents remain in- the Baltimore. County

community. Essex is also devoted to the development of.the full range of

.primary health service§ with'the flexibility to' meet the changing needs

orthe fUture.

.ACTIVITIES

The key is the. early clinical experience.- 'By spending one day a week
in the state'ahospital during the 'first year of-the ProgramI learned.
fast and hard about working with people and about Myself.- I determined
what kind of work I did not want to do; and:what kind of work I enjoyed.

-and was goodat'..
-Currentsecond-year student-

Enrollment iri.the Mental. Health course and Mental Health Associate Prbgram

The enrollment in the Mental-Health tUrriculUM ar-I Associate Program

are deScribed in relation to- the Allied Health Division-nld to-Essex Community

College as a Whole (Chang9s of Characteristics-of-tudents, 1971-1975 from

EsWs Officeof Research:

a 0vti
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INDIVIDUAt PR0OPAM ENPOLLMTNIS *

Dental As si sting

-.Medical Lab Iechhician
Mental Health Associate
Radiologic Technician
Nuclear Medjcine.
Nursjng

Physicians Assistant'
Health Planning Assistant
.Podiatric Assistant
Drug, Abuse Counsel ing

Total Allied Health Career 281 6 0

1971 1922 19/3 .

11

109' .123
141 132
47 . 55

- 4
281 353 374-

18

- -

- \

-

717

. ,

MAJOR AVEAS OF Sl'UDY

Adminstrative &
Pol i tical

Social & E'ducation

Medical

Arts' & Humanities

Busjness & Fina.nce

Engineering'

Scientific

Argriculture'&
Forestry /

Trade & Industrial

Students choosing
fields

Students hot
specifing fields

19)1

No.

.1.172: 32

789 ?..1

557 15

373 10.

3:34

;214

.144 4

1974 1975 Percent
Grbwth. **

60 66
104 1 09

124 114
41 47

. 15 24
425 484 72':::

1 09 93

6 13

I '

8)8

19

.

196

-8

65

/--5-25

J093..:

349

?51

. 60

52' 70.

- 3673 80 6301.

. 926 20 2422.
. .

- TOTAL STUDENTS 4604 i0 8726

5

18
,

973 24

5 Percent Growth

1, 971-1915

.30 62

14 13

18 109

8 41.

19 ..22.7

6 63.

4 74

1
. 15

39

72 71

28

100

160

90
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The introductory course, Mental Helth 101, Introduction to Mental,.

Health, 'attracted a -total of 118 students during the fall and spring semesters.

'Thirty new students'were admitted to the Associate Trogram itself. The..1975,-

1976 Annual Report describe rio4 selection process for the Associate P'rogram:

. An admissions screening mechanism was designed for applicants to the"
Program which has been'instituted for the fall 1977 class. In addition
to a screerning process, the.new procedure includes, both faculty and

.:selected second year students as_interviewers to help identify appro-
priate persons-and to screen out those who are inappropriate.for the
field Of mental health..

The:Mental Health AssOCiate.curriculum includes the following courses,

which involve a total of 450 hours of clinical training, is described-by.Essex:

-Freshman Year.

1. Introduction:to Menital. Health. 3 units. 3 hoUrs a. week; one. semester.

This course presents an historical review of attitudes.toward mental
illness-, reviews the roles and functions of professionals working with
the-mentally ill, studies the various.treatment.procedures used in. the'
'mental 'health field and" iAvestigateS the different facilities"where
treatment.is available.,

2. Fieldwork in Mental Health. 4.units. TwO hours lecture, six hoUrS
fieldwork a Week. one semester_

he principles of interviewing and other diagnostic techni'ques at-applied
:to social and mental health. .Students will'spend six hours.a week
working'directlywith Od'Lients in.a state hospital.. Clinical supervision
is provided-bollege faculty.. A series ofvisits to other'mental
health facilities is included in the cours6.

3. Principles and Techniques qf Counseling.:,3 units. Three. hours per week..
'one semester.

"h introduction' to the major theories of coun'Sel ing along with practice
in developing awarehess Of the dynamics Of dip interpersenaiproces5
as, such dynamics'Pertain to the- helping relatidnship. _

SophoMore Year

1. Directed PractiCe in Mental,Health. 5 units.\ Two hours seminar, twelve
.hours PraCticum a. week.each semester.'

These courses are designed tO enable stUdents to\further-develop inter-'
vieWing Students are assigned to a variety:of mental health
facilities in order;

o
togain practical experience\ Students.theet two,

s
r 'hours a weekon c7Oryes

as liaison with the agencies. In addition,

us in rder to discuss'and evaluate their experiences..
A faculty member
consultants.arejnvited to lecture at the seminar. Students prepare
case studies and.' taped intervies for discussion an'd group analysis.

I 1
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2t Dtug Addiction and Treatment. 3 units. Two hours seminar twelve

hours practicum a week each semester

This course is designed to familiarize the Mental Health A ociate or
other interested students with one of the most disturbing/Problems of
our time;.drug addiction. In addition to the physiologi al aspects
of addiction, the course.considers the behavioral appr? ch in inter-
preting drug intake behavior and in designing treatme proVams.

. Other courses in sociology and psyChology (several) physiology and English

complete the two-year program:.

The First Year

The clinical. experience is 1;he key to all activities. During the first

year, the clinical experience is shared as a gro with all "students assigned

to the state hospital,. As stated bj/, students,It is. important that the.-

first year's clinical experience in the tate/hospital be shared'as.a.grou ."
/ --

Students-felt that the cohesion. and moral suipport developed at th-
. /

was important in building confidence in studerriiinTtial difficult

time.. The 1975-76 AnnualReport adds,

A unique addition for the Spring-Grove ?racticum for the Spring semester
.for aillreshmen was the hiring of a recent ,graduate as a supervisory
assistant tO the Director. This graduateiS also an R.C-and served
as.a role model for students in .additien to the function of supervisor.
Response from_hpspital administrators was excellent this year. Recog-
nition was given to the'program for.the unusual and superior lielivery
of.mental health services to the hospital population.- For the first
time, ECC.students were 1nCluded.in a ,Weekly abnormal psychology
series deSigned.for the medical staff:

The Second Year
/ \'

The crucial factor in the second year is the individualized placement

deve14ed for the student by the director, based tn the experienCes in the-

_

first year. The experience provides an opportunity to talk each_ week with .

the 'Srupervising.profeSsional about the prOble.ms and techniques encountered.

As such, it builds experience in working with a_ mrliital health team. This

placement is.further desCribed in the 19757.76 Annual Report.

A.notable.factor for the loW b6dget.of the program is the willing-.
ness of agenCies to provide training for our students at.ho cost to
the college. ..An agreement is reacned between the agency and program
director,:with further identification Of specific staff members' to
assume training and supervision responsibilities as Tart of the 450
hours.of clinical training the students:receiVe. 'Annual meetingS at
the college for participating profe'ssionals has increaSed interest
on the part of-the. many agenties.. Theluncheon meeting for superliisors
has allowed for open discussion whiCh provides.a fOrum fOe both Con-'
struCtive criticisM and critical acclaim.,.-.An additional new concept L
has been developed in.which studentS,evaluate the agenty andthe
learning experience which has been Provided for them. This, in turn,'
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leads to the certainty of providing quality clinical placement for
each student enrolled in the provam.

Cooperating Agencies for the year Were:
Baltimore Association of Retarded Citizens, Inc (BARC)-Horticultural Center
Baltimore City Hospitals, Adult Psychiatric Unit, Crisis Clinic

.

130thlehem Steel, Alcoholism Program
Chimes, Inc., School, Activity Center, Work Training Center
Eastern Community Mental Health Center: School Child Mental Health,'
Alcoholism Education, Outpatient Day Center/Partial Hospitalization

Eastern Baltimore CdwAy Drug Treatment Program
Franklin Square Hospital
Glenwood Life Drug Center.,
Harbel Community Mental,.Health Center
Kennedy Institute School
North Central Community Mental Health Center
northwestern CO-iiiMunity Ment'al Health Center.
People for.Community Action '

Public Defender's Office
The Salvation Army.
Sheppard Pratt_Haspital, Day Treatment Center
Southeastern-Community Mental Health Center
Spring Gyve-Hospital Center
Springfield Hospital.Center
Vocational Rehabilitation

The clinical experience is not only key for the student it is also key

to changes in'the curriculum needed to assist the student in a clinical

-Situation.. Such courses as: interviewing techniques, group dynamics, and

counselihg skill's are deVelopedin direct ref6-enc.e to'the probleMs faced

by students in their olinical experiences. It has also led to.the breakdown.

of courseinto compelenCies which are usefUl in many health fields. The
-,w

changes in courses 'and prograMs to Meet the evaluations of students are

described in the 19.7.-7.6 Annual RePort

'Some recent changes are aS follows:

1.. Deletion ofEddcation 102 (HuMan-Gnowth and Development) as a

requirement. 'After twoyears of constant negatiye student feedback,
the course waS extluded. StudentS'felt the cOurse to be both elementary
and reddndapt in comparison to other requirements.

2.. Addition of Mental/Health 110 (Drug Abuse Addiction and Treatment)
as part of the currictilum In.the field of mental health, it iS.
inevitable- that counselors will be confronted with substance abuse
throughout the client'population .Moreover, theinclusion of this
,courseallows graduates the additional option of applying for the pos'i-
tion of drug ascotjate within the Department -of .Health and Mental Hygiene.,

-3. ;Addition of Psychology 205 (Dynamics of. Adjustment) or Psythology
102 (Personal Psychoogy) as a requirement. Again,- student jnput iridi-

cates either of these`course-5 provide opportunities for enormous per-,
sohal growth which is an essential element of the program. .

4 new serYice was provided to Frinklin.Square Hospital at the request .

,of the OBON'Department,in.coop;I:ation with the Health and. Education ,

A:
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Council. Abortion counseling has been introduced to the Family P an-
ning Clinic. The program director, with th c. assistance of three
nursing faculty, developed a much needed counseling program for wo en
being scheduled for therapeutic abortions. Initially, the plan wa
to develop this into an ongoing clinical placment; however, at this
time it is too limited in scope. Instead, second year students ard
filling the role on a volunteer basis which enhances.and adds to their
clinical hours. A mini training program (protocal for AbortioncCoun-
seling) has been developed. Supervision is being provided by the pro-
gram 'director.

Counseling ahd support serVices

The Mental Health Program uses the extensive counseling and support Ser-
\vices of Essex, both for referral into the program for for persons who need

special help in learning (studying) and communication (writing) skills. 6tu-

dents-need-thest-skill-s-because-they-must-not-only-work with patients, but

also...make written and oral reports as parts of administratiVe activities.
-

-Programs for graduates

TheMental Health Associates of Maryland was establiShed by the-first

group ef mental_ health asso,ciate graduates from Catonsville Community-College'

in 1969. It continues.as a'groUp to provide a means of communication among

graduates, including periodic meetings and information about opportunities for
7

et.

conti.nuing-education. This is an important link for_persons in sharing

experienCes in careers and in further education.

OUTCOMES

The greatest outcome for students is the tremendous personal growth.
This is what is described most in evaluations by students. In addi--
tions, based on the practical'experience gained and the program's
close working with agencies and schools, almost 100 percent of our
graduates are in mental .health-related jobs or are going on for more
educatiOn. ,Almost-all. students said they would take the.prooram over
again. this success has.shOwn the great flexibility of the practical
experience in.the program since there have been .9reat changes in the
fund-111g of mental health jobs'in the past couple of years.

-Director, Mental Health AssoCiate Program
__

The Success of the Mentai,Health Associate Program' a-s helped In the
buIlding of the-Divisidn of Allied. Healthrs'ten progr.ams, from nursing
,and phySicians' assistant programs to drug abuse codinseling.; based':

-

on many of the same principle's, using clinical experience, hiring for-.
Mer students as faculty, using competency techniques, working from
adjacent office'space,-and having_access to the hospital and other
health facilities located on campus. ' ,

-Director, Division of AlliedAealth
.
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The Nental Health Associate Program in.Maryland ha§ changed the
'level of discussion in many advanced degree programs as well.
In.the early 1970s.I went on to a Master's Program and found that
many of the students'had had no clinical experience whatsoever and .

were dealing with.problems on a theoretical level. Much of the

class discussion was changed because of'students personal experience
(-in mental health work.

..-Former student in 'Maryland's
Mental Health Associate Program,
currently a faculty.memberof .

Essex Mental-Health Associate Firogram
. .

Initially, there was uncertainty about the role of persons from
Essex in clinical placements. But, now we.have eXperience With
many new 'kinds of members of mental healthteams. .What gives the.

,Essex- program credibility' is.their ability to-eonsistentlynd
persons with abilitieS-to Work 'in clinical settings like/Ours.

-Psychologist in City HOSOitaT,

For the students accepted into the Program,- the greatest outcome,
1

/ stated by students themselves, is "personal growth." Most students

said they would take the program again: In addition,/Most students

completing the Program had successful placement eittier in;a job or.in.

.furt er education..

Over this_past few years, the number-of stUdents dropping out of

he pregraM has been cut from about 50 percent dow to.abOut 10 percent..

Students' success has come about because of theirexperience,
/

flexibility and knowledge of opportunitieS in the Baltimore area, which

have been built over a period of years/
/

/
For. the DiVision of Allied Heal/th, the Program has produced a model

whiCh is used in Other programs.and which fits into the overall emphasis'

on competencies and flexibility'/to meet the needs of studentsanb the
/

tommUnity in the future: An ekample of this approach-is found in the

Annual. Report for-1975-76; //

. /

.
Meetings were held with program directors ,of several programs' in :

order to assess thelr needs fora cnurse in tharapeutic communication.
As a-result, a design- is currently being tailored to-meet the
indiOdual needs/of the following programs:

/ .

1. 'Dental/Assisting
2. Medical Laboratory Technician
3. Nuclear.Medicine Technology' .

4. Radiolegic Technology

The urse\will'be designed and taught by the Director of thelMental
.Health Associate Program.

7 5
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Future plans inclu-de the constant monitoring and assessing of he
needs of community mental health agencies. Awareness of current
trends directly inflpences the Program design and allows for modi-
fications to meet those needs. Jobs for graduates are the direct
result of sensitivity to this constant change.

Interviewees

Rhoda ,Levin, Director
Joan Derbyshire, Instructor
Louis Albert', Chairman,. Division of Allied Health
Dr. Gene Ostrum, Director, Eastern,Community Mental,flealth -Center

. Herbert fedder, Executive Director, Baltimore Association for' Retarded Citizens
Quelley DeBarros, Baltimore Association for Retarded Citizen§ .

Lois Sa-berg, Graduate
Richard Lilly, Counselor
Dr, Vernon Wanty, President
Dr. David,Wells, Baltimore CitY Hospitals
Joanne Franklin, Graduate

_
Meryl:Manning, Job placement
Joyce Heil,.Student
Dr..J. Patrick Sherry, Associate Professor
Mag Horn,'Student

.

Eliner Whiteside, Student
Judy Leiman, StUdent
Loi5 Linn, RegiStered Nurse Program



Contact: Harry Heinemann
Dean, Cooperative .

Education
LaGuardia Community
College ..

31-10 ThoMson Avenue
Long.Island City, N.Y.
11101-
212-626-8526

Cooperative Education
LaGuardia Community College
Long Island City, New York

LaGuard.;a::Community College is an exciting institution whiO7H
:vibrant with:important innovations and educational reform. Aile most
Americah higher educational institutions are talking about wIlwneeds
to be done to-make the:_collegiate experience significant in its re-
lationships to occupational preparation and'to life itself, LaGuardia'
is carrying out such ctivitiet.. The College is literally on the fron-
tier of cooperative educatiOn.

Commission on Higher Education
of the Middle States Association,f.
AccreditatiOn Report

-This school is abc.. !earning about the world of work. There is a great
effort 'at preparingkids for that career education mission, trying tO
integrate cooperative education in the classroom. The truth of the mat-
ter iS we're trying to learn how to do it.,

. .

-- Martin Moed,,Dean of Faculty

ORIGINS

Ipen.Admissions at the City University. ortlew York

.LaGuardia Community College was.planned'and built in 1970.-71 as the

.ninth community.c011ege in the metropolitan.twenty.college systeaLof the

'City University of New York. Beyond any .identity-LaGuardia has as a to-
_

operative educatiOn schob4 and-it is a strong one., the college is_marked even

more as a part of CONY. In 1970 CUNY. embarked on what for American post-_
secondary education Was a remarkable venture..._ CUNY declared an open.ad7

miss-kips policy, in which anyNew York'City-high School graduate Was eli-

.gible to attend the University free of tuition...'Students with. high Schbol -

averages of 80 or better were "allocated" to the senior, four year colleges.;

,those with'averages below 80 were sent tO, or eligible fbr, the communitY

colleges. The. University began its open admissions program boldly, five

years' ahead of schedble. The early implementation was a result dfsoCial

pressure (the stisikes -at City College), politically savvY university lead
/

. ership, and an economic readiness' on the part of the city and state legis-

latures. When am admitVed'its first open admissions class in 1970, the
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freshman class numbered 35,000. Total enrollMent.at CONY quickly numbered

200,000. facilities were strained to bursting. Py assuming its mission of

providing free access to every New York.City high school graduate, CUNY tax-

ed itself, its faculty, facilities and resources, to the limit. The strain

was perhaps greatest on the newest.colleges. LaGuardia was one of these schools.

-The school opened in the fall'of 1971, admitting:a class of 540 full-

time freshmen. The college was housed in the old Ford Instrument Company

factory, amidst a heayily induStrial neighborhood; with huge trucks rumbling

down Thomsoh Avenue. Today the college enrolls more than 3,060 students full

and part-time and more than 1,300 cOntinuing education students. A freshman

class of 1,650 students was admitted in the fall of 1976. 'The Campus is..now

housed in the old Ford plant, a renovated manufacturer's building across the.

street, and in Oft of a pizza factory-down the street. Students, not to ment-

ion the Office of Institutional Research, 'quaff the smells of tomato sauce and

pepperoni as, they go about their day's work.

'Apart frOm.the physical strain of admitting nearly 100,000 new students

over four years, CUNY was taxed aS.well by the necessity of bringing large

nuMbers of "new.students," 10,000-15,000 annually, up to col-tege-leVel per-

formance in the basic skills of reading, writing studyingand"mathematics.
.

The "new students," who arrived with many appellations attached to them--and

stereotypes-, more than 'any other element Changed CUNY fundamentally. EverY7
\

one-.-faculty, college and\university administrators, students, support,staff--

was deeply affeCted.by.the\change. Colleges could nvlonger plan curritula

and atademic programs without considering the educational and supportiVe ser-

Vite needs of their new kin.

. The financial burden was equally difficult to bear. ft proved; in fact,

to be insupportable. "Free tuition" and "open admission" were two of the first

casualties of the New York Citifinancial crisis. With them went dreams of a

higher education for, many of the City's economically disadvantaged youth_

,detailed description of theoriginS and growth of open,admissions at
.

CUNY; see Rosen, Open Admissions;. the Promise and the Lie ,'ifOpen Access .to

American ;ier.Education, UniversitY of Nebraska Press, 1973). 'Today CUNY

is a disheartened tistitution, with half of its staff tominated, aMong them

2,300 faculty memrs.

LaGuardia Community College

The 1968 Master Plan for CUNY,'whi0 cntained the germ orthe open

admissiOns policy for the University, al!:.o called for the establishment of

four new community colleges. One of the!,e then designated Community College

7 8
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Number. Nine, was LaGuardia Community College. The Master Plan provided some

Very broad specifications for the new community college:

'-- to be located in a:poverty area

- to serve the immedi.ate population of that area

- 7. to be a comprehensiVe community college

- to place emphasis On the study of urban problems

A Site selection study was conducted, eventually adVising the establish-

ment of the college in Long Island City. The ned was clear for a college

here; however, it was not clear thatthe community wanted one. Long Island

City is a..white ethnic blue c011arscommunity located just across the East

.River in Queens from mid-town Manhattan. It is listed as one of New York's

eleven poverty areas, with lower median income and higher uneMployment than

either the Borough of Queens or the entire city. A hedvily industrialized cen-

ter district of:factories-and warehouses is encircled by residential areas.

The population is 80 'percent.white, compOsed largely of second and third genera-.
. .

tion Europeans of Italian, Irish, German and Greek descent. jncreasing numbers

of BlaCk and Puerto Ricah families are coming- to the neighborhood. -The 1960

census indicated that adults in Long Island City averaged between.nine and ten

.yearS of schooling, beloW.the citywide average:.

Both CUNY administrators.and the newly selected preSident for LaGuardia

recognized the strong wOrk orientation of the residents' values in Long Island

City. Young people surpassed their parents' schooling just.by completing high

'school. 'The ite selection study articulated the problem for a new .college

seeking students from its,adoOted community:

Since many of'them come from-low income faMilies, the short term gain
of "money in my pocket". through employment immediately after high school
cannot fail to be attractive. Consequently, it appears that an intensive
information and recruiting program will-be needed to get many of these
students to apply to colleges. Many adults appear to be rigid in their .

thinking and a big selling job may be necegsary to get them to acCept the'
idea of having a college student in the family.

Clearly LaGuardia Commuhity College would attract students only with a

strongly work-related Program. FurthermOre, by providing such a.program, the

college would not only express basic respect for the cultural background of

its students.; but simultaneously provide a new academic experience.

BefOre LaGuardia planned a sPecific academic program, the president of the

college and the initial core of administrators held scoces of Meetings in the

community, consUlting with an array of...community groubs. The Rotary Club, PTA
_ .

commnity action agencies, local unions ere all included in these discussion's.

People weye told "The college comiW, and were asked "What would\you lite .

1
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from the college?" The first meetings discussed the broad plan developed for

LaGuardia, based o' the objectives to,which the college administration was com-

mitted. .These objectives i.ncluded:

-- extensive work-study programs

-- close articulation with local feeder high schools

-- development of curricula in the liberal arts; in business and in the

human and public serviceS

-- a divisional, rather than disciplinary, organization

-- experimentation in instructional methods and. organization

The president describes what people told him in theselirst meetings:

What eMerged was a sense that having a college here was nice, but people
told us, "We are traditional;.our terns and daughters go to work. My
children expect to go to work after high school. If you can combine this
with the college, fine."

.What emerged was coop education though of. course they didn't call it that.
It's a family tradition here that the son Or daughter go to.work; it's also
an economic necessity...

For President Shenker of LGCC, such a focus on work made sense. ,While

aCting president of KingSborough Community College, he became.involYed in the

development of that school's nursing program. The educdtion of nurses has of

necessity always included a strong CliniCal--or'work--component (see Health

Professions chapter). Through his co-tact with the program, Shenker became

interested in the process of educating students in work and school settings.

Given such a clear mandate,from area residents, the need-to attract stu-

dents from.this environment and the commitment of.the LaGuardia administration
\ .

to a work-Study focusjor the new scbool, the original objective of providing

"extensive work-study programs" wasto bethe point 'around wh-iCh the college .

revolved, its almost heraldic identity, its "raison d"Lre'," as the Middle

Statet Assocation 'accreditation team Called

LaGuardia Community.College was consciously planned, from the:outtet, as

-a-cooperative education institUtion. The college is fortunate for two.reasons

in being able to sustain such a concentrated educational mission. First, there

was no, prior history of the school; there was no faculty. The decision to have

a comprehensive cooperative community college was-"purely administrative." Ope

administratordescribes the process:

We at CUNY wanted to have other units itake up coop education but we. found
you couldn't lay it on top of an existing program. LaGuardia was created
as a coop college; it was ratified bythe Board of Higher Education. It

was a purely administrative decision, not at all _participated in bY the
faculty The faculty wanted jobs, rind'they came.

BY creating the cooperative focus from IT:ie outset, liternal conflict was mini-
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mized. Faculty were hired to teach at a cooperative col/lege, and they gm! "

into that focus:

The faculty came knowing it would be a coop college, but. I m not sure. 'I

they knew it would be an essentially different experience. They don't
feel funny about being at a coop school. They're cowing to think gx- 1

perientially, very different from their academic background. Thereis
an active rather than passive participation of the.students. And n'ear y.

20 percent ofOur faculty are deeply involved in developing the coop \
curriculum, the TAR models [teaching, application, reinforcement]. There
is a difference today. The faculty are not worried about being in a.c9op
.college. At least two people in each division t department have been .\

involved intimately in a TAR project'or a coop/academic preoccupation.

The college has become "hard-nosee.about granting tenure to faculty in order

to reinforce fil,culty commitment to cooperative education.approach.

Fac'ulty attitudes have changed to the point where everyone feels this
is a coop institution. There are two.reasons for this, The Middle-
States Association accrediting teaM reportJias .very Positive, particu-
larly.with regard to coop education at La ardia.. Secendly, the TAR
coop teathing faculty teams working,on thé various' TAR course programs .

has facilitated.close and ongoing contag. between teaching and coopera-.
tive faculties.

LaGuardia-4S-also able to. sustain Atscooperative.focus because At is

part of.a.twenty campus, citywide system. The president is aware of the

asSet CUNY represents for LaGuardia's co perative program: i

i

During the first two yea'rs students,.particularlyliberq art§ stu-
dents, complained about the coop requirement. WE4re for unate in
being.part of a large city system. We stuck to our coop program.. They:

know we're coop.. iThey know we have no vacation. 'It was a key deci7 '.

sion to stick-to our focus.

The college has established its identityas 'a cdoperatiVe institution.

The catalogue devotes pages and pages to cooperative education. The.student

counseling center publishes a.student orientation handbook for ric*; students

through the college paper which includes a full page of questions and ansWers

about cooperative education at LaGuardia. Although a number of students who

are enrolling 'for the first time, including both students directly Out of high
i

school and adultsi.are not aware of the cooperative.program, most students are.

On student surVeys the cooperative program consistently ranks among the top

reasons for choosing LaGuardia. Additionally, the college is beginning to
.

. ...,

achieve national prominence fOr pioneering in cooperative education.

PURPOSES:

Cooperative education is not a new idea. It starLed aroUnd the turl of

the century at the University:of Cincinnati. Propönenis of cooperative
rj

education advocate periods.of/ eoployment:, or internship, sandwiched between
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a student't semesters-at college, in Order to avoid academic.isolation and

to insUre,the deVelopment of immediately usable job skills.. Cooperative

education was partidularly attractive to schools offerihg programs in engi-

neering fields.. As the..practice developed, new kinds of.institutions adopt-

ed its.method. Antioch College was a pioneer'in providing students with

"real world" interms-KiWtO\supplement their liberal arts education at'Yel-

low SPrings.

The Division of Cooperative. Education at LaGuardia Community College

has evolved yet another set of praCtices to mesh learning in academic and

Work settings. The approach of the college is governed by thrfle concerns.

One is a critical vieW of the original purposes.of cooperative education:

This view p/ ictures cooperative education as an apprenticeship program sery-

ing the negds Of industry, rather than focusing on the developmental,needs

of stude is: One facultY member at LaGuardia articulateS her nhcern:

Th origi4l intent of coop education was to.meet'corporate nfledfor
'eçIucated workers. IM personally-OPOSed to this. We ne o isolate
v ihat we want tO see in our curriculum. For example, 4ata processing c

/person is not a technician, but 'a person trained ijvEommunication skills,
//in information processing. We want to train f a career.,,not 'a job:

A second concern of the cooperative educ on faoulty at LaGuardp fo-.

cuses on bridging the "two different edu' tional experienCeswof the,'Oass-
.

room and the workplace. this problem is the thorniest one which co perative

educatorsraust face. Although the rhetoric of 'integrating.what isi ?Daffied

. in the classroom with-what is learned oh the job" comes:easily, solutions

with positive put-Cdmes and .gnowthfor students are painfully difficult to ach-

ieve LaGuardiaperhaps mord conscientiously than any tooperativecollege

in the country, attempts to solve this problem.

The third concern' of the cooperative eduCatiOn division addresses the

problems all students face when selecting a career area and he particular.

academic problems 'faced by many of LaGuardia's students.- Staff are highly

,conscious of these diMtulties:

Half of our incomlog students have made their decision on incomplete,
'information and with a poor perceptionof-themseives, or from 'parent
pressure. Too many of-our students ma; have made-a poorchoice.. tlbst
6f our students have had negative school histories--grades,-study'habit§=-
the- self-concept of.the student in relation'tosthool are all

The students aenerally have negative attitudes-toward cateer guidance;
it iS perceived as disciplinarian and schedule making. They're-pessi-
mistic; they dbn't see'how they tan succeed in a .career. Students' feel
locked into their choice, for example, family pressure which leads a._ .

woman to choose secretarial stUdies as a uweer. .

.Such sensitivity.to student 0,tftudl2s and -self-perceptions is common
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.among LaGuardia staff, both within the faculty and the supportive services.

The'three concerns combine to form-a-solid, __-;rhetorical. approach to solving

the problem of gaps between a person's schooling and work.They lead to a

simple mission for the college, as Stat-dby one administrator:

It's a modest goal: If eVeryone left LaGuardia with a little better
idea of what they-wanted to dO w=".th their 7ives, we would have per-
formed a valuable function.

But LaGuardialhas heen successful ii-itrantiating these conCerns, and

this simply stated mission, intO a set of specific objectilieS for its coopera-

tive education program. These-are stated early in the college catalogue:

-- To practice.or apply career-oriented skills.learned in the class-
room to the non-classrocm situation

-- To explore various career possibilities.or confirm the realities Of
Rre-selected careert

-- To devel6p-personal and vocational growth and maturity

-- To evelop experientially-generated increased knowledge of one's

major field or other area of academic interest. '

In a proOosal to theUS Office of Education, the-Dean of,Cooperative

Education_Summarized the broader, liberal arts related purposes of.coopera-

tive.education at LaGuardia: ,

Cooperativd education has traditionally been understood as a way to
reinfoece technical and other.career-related studies for-the student who
is a recent high school graduate and attends college full. time during the
day. LaGuardia interprets coop more broadly and sees it having particu-
lar relevance in the liberal arts and for the adult student. LaGuardia
sees coop as a way for,students to observe that "reality!' from which
theoretical principles of political sCience, psychology, economics, etc.
are derived. More broadly, we see coop aS a way for studetns to:begin to
internalize for themselves the way of functioning which marks an edutated
person: integrating theory and practice, reflection and actiOn. We see
it, inhort, as part of their general or liberal education--and, in.this
respect, equally valuable for the technical "career" student as.for the
liberal arts transfer-oriented student, for the day student as.for the .

adult.

We-:believe, equally, that college js a place where students focus on
their career objectives (and that this, in_turn, helps sharpen their.
education 1 focus). Siich career fOcus is-, of course, enormously import-
ant to thje 7liberal arts studeril. We feel strongly, given'emplOyTnt mark-
'et-data 9nd obsertvable trends"; that liberal arts students must and do ---
.pursue c reers in the private sector, as well as in the publit and non-
profi.t a ena typically considered liberal arts "territory."

We see c op as-critical to a sound liberal arts eduCation: reinforcing
particul,ar subjeCt.matter; providing an experiential base for_general :
edutatidn; providing an opportunity for career exploration normallY..0--
nieCthe:liberal arts major. :In order to Offer a program thasystema-
.tically;jprovideS-the:se outcomes, more is needed than simply an.impres-
sive array pf intnrnships; what is needed is a total learning scheme--
a .c-ind.of ."coop curriculum."
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The college catalogue, which emphasizes the interrelatedness of the

three components of the LaGuardia program--formal instruction, cooperative

internships and supportive services--also broadly states the purpose of the

focus on the coop internships:

The College is dedicated to an educational program that combines
classroom learning and work experience. Learning occurs both in
the classroom and in the Cooperative Education internship. The purpose
is to create a. total learning experience through which studehts will
gain not only specific skills and a broad range of knowledge, but
also a sense of Professional, financial, and personal responsibility.

All full-time.day students at LaGuardia are required tp take three:in-

ternships: Each internship lasts for a full quarter, and gtudents normally

mirk a forty hour viek on the job. A total of nine credits is given for

the internships. Students are expected to attend eight consecutive quarters

to 4graduate; there is.no summer yacation. They earn:66 credits, includihg

9' oredits in cooperative education, eight quarters at the college. The coop.,_ .

experience is a requirement all students. Ninety percent Of the students

are paid by their employers for their internships_ Payment-normallyrangA

between $80-$120 i week. : .

LaGuardia Invests substantial resources in the coop prograt. Coop Co-.

ordinators are hired dhfaculty budget lines. They are considered facUlt,

by,the college, and there is no evidence of a diminished status withih the

college. The-coordinators are±"responsible for finding .placement oPenings for

students in a wide array of ob settings. A-list of over 600 intern, place-

ments has beeh developed from which students are free to select.._. Th list

is posted outside the coop.center at LaGuardia. Descriptive infOrmati n re--

garding. responsibilities,'duties and needed skills is provided for each list-

tng. The placements range from low level entry positions:

Office:.Clerk. .Intern will be trained as-relief receptionist.
Typing should be 45 wpm and accurate. Knowledge of-steno is helpful..
Good telephone voiand pleasant personality essential. Student will
have excelleht learntng opportunities in this pleasant dynamic organiza-
tion. - I

positions requ'ininniconsiderable skill and

-Computer techndl/ ogy assistant. Student will assist in teleprocessing
.!.systems maintenance,- teleprocessing systemOraffic analysts ("loddens")
; and interfaCinwith NY,telephone. This'is a large.universitY centeri
With 22 cotleges uting the system through remote job -entry. Student
wfll haNie'cipportuhil:y-te) learnteleOrocessing-related trouble shooting.

The list'of emoloYers has grown impressivelY since LaGuardia:opened, Wien.-
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.60-70,employers participated.- An administrator de.scribes the attraction the

coop program has for employers:

We don't approach the-private sector with the political line that it's .

their socialresponsibility to New York City. We point put that_it's
in their interest to help train students. 75 percent f our graduates
who work are hired by-the firms they worked for. Our ethnic siuden-L
body also helps employers fulfill affirmative actiOn guidelines.

More'than 200 employers participate representing more than twenty career

areas. Field plaCements have been made-in Israel and Puerto Rico, though

the 'vast majority are located in New York City. LaGuardia's Self-Study
/,

:Report of 1974 describes the background of the coop :coordinators and out-

lines their two basic functions as coop'advisor and internship coordinator:

Coop coordinators and administrators come from a variety of backgrounds,
rather different from those of faculty inthe regu:ar academic divisions.
Many have had extensive experience in-business, politics, community work,
advertising, banking and other fields outside of traditional academe..

- ,

Coordinators have a numberof duties,.which include the two primary roles
of coop advisor and internship coordinator. In the- former role, the .

'coordinator is responsible for counseling, advising and placing students
in internships which satisfy educational..and career goals. 'In order to
Aevelop breadeh ofAmowledge in certain areas Of cMployMent, coordinator§
are assigned students in special prograntareasi Coordinators also visit
stbdents on-the:-.-job and .make themSelves available for'Solving work-relF.ted
problems. They aSsign grades at the-conclusion cr. the internships.

As internship coordinatorS, coop staff are responsibleJor'lpitiating and
'maintaining continuous relations 'betWeen the college and employers:, whiCh
includes the tasks of developing new internships, obtaining parttime
placement listings, and.seCuring-graduate placement listings.

Since LaGuardia began'its Coop program, two required activitiewhave aug-

mentbd the internship experienCe. Prior tO their first.iniernship.,.students
--/

are required to' t/akea-"co-op Prep" cOD.se, taught by a coordinator; which typi-
/-

cally. meets one hour each week. The Coop Prep course helps students Prepare

far.their internship experience in the following areas:'

Assessing their own experiences, strengths.and weaknes§es\
77 Buidingthe confidence to projecttheir'strengths, especially in an

intervie---.-
-7 Beginning to develop career goals

Identifying-goalS for-The-internships-
necessary for a particular internship or career

-- Understanding the philosophy and procedures of the LaGuardia program
and their responSibility to it
UnderstaAing the employers'needs and goals, and his 'expectation of
'the.intern
Selecting'initial internships in the context of theirlarger goals

The Coop PrepcoUrse'is Use-d-totest and evaluate the kinds of Performance

that will be expected 01StuAents'on the j&b.'tudents Write their resumbs,.;

often for the -firstitime. They run through.simulationS.of their job 'inter-
.

Views.HAften students are su.prevraLfor their first'interyiew.thai they-
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are disappouiied by it. Students ate largely enthusiastic about their rela-

tionships with the coop advisors, and are pleaSed with the close relationship

they.can develop with their coop coordinator:: "he places you; he has a file

on.you; he knows you."

The second requirement of-the stUdents on internships is the coop seminar.-,

The seminar\meets once a frsfeek, normally at night, while the-student is on.the

internship. The seminar provides an opportunity for students and coordinators

to critically examine and evaluate the.internexperience. The purpose of the

seminar is to use the internship as a learning laboratory. Students are requir-

ed to make observations about themselves in the \work setting, bith before the

group and in writing. Relevant literature to career areas is discussed.

:" A sequence of-three seminars was designed to. match the development which_

occurs within students as they complete their three internships. The first of

these,. "Work Values and Je, Satisfiers," introduces students to ?Kirk 'settings

and the expectations made of students on the job. The seminar is designed to-

Ilarify\work valued through examinition of work experience. The second semi7

nar was developed with two options.. For those students who are clear about'

their career choice, a seminar entitled 1:Employment Opportunities in'Your

Career Field focuses on the realities of employment in a chOsen field-'-oppor-
/

tunities, salaries, advancement. The other option is 'geared to students who

are.still.unsure about choosing a-career. This option.explores the suitability

of various career-fields to a student's educatiOnaland iersonal interest and

needs._ The third temina'r is an-independent research project which allows stu-

dents to examine an aspect of their'intern xperience at it relates to their

.academic studies. The seminars are taug by recruilt,from the academic faculty,

coop coordinators, stwient service per onnel and non-college personnel hired

as adjuncts. The non-college personnel are from business, labor, and industry.

Students initially objected to the non-cree', required Coop Prep and

seminar-co,n-scs. For the first two years of the program, and the college, com-
,

plaints coniinu d, particularly.,among liberll arts students. These have-sub--

sided, however; and are now "virtually nonexistant." Faculty and adminittrators

suggest the reason is, th. ',dents have come'to identify ici-yo'p ed" with LaGuardia, ,

and they chOote to.,',6rth; in the requirementt of cooperati've education

-there.

Although the COop Prep ana .0tminar courtes were effeCtive in preparing for'

leir internships and providinTan environMent for reflection on the cool) ex-.

.perience, educaters- were distatiSfied with them. The problem of "integrating's

the classroom experi,-;,,ce with the work,experienee was not solved by the seMinars;



the seminars were not soen as "connecting" with-the field experience. In ah

effort to link the two experiences ;ore closely, a "coop curriculum" was de-

veloped. This-curritulumgiVen the unfortunate appellation TAR (Teaching,

Application, Reinforcement) was developed jointly by members.of the ccup fac--

ultyand the,academic teaching'faculty.

The-essential concept behind the TAR model is that experiential education
and classroom instruction could potentially become an integrated unit in
which the res-ultiP9 whole is indeed more than.the sum of its parts.

1-he key element'to actueizing this educational model is .the TAR field
yllabus that is introduced in the course and which provides the student

14. h pre-structured guidelines for analyzing-the experiential application
of concepts -`irst learned in the classroom.

-Ohe.underlying concept to this experiment is that the internship can in-
deed become.a valucable laboratory where .the student can assassthe appli-
cability of academic concepts to real life situations.'. .

As the name suggests;-,there are'three elementS to the TAR curriculum. The

first coMponent, Teaching, is conducted in inii-bductory courses to academic sub-

ject areas. Here stUdents enroll in_a course where they learn the fundamentals
I

of a given academic area., its language, its form and,Customs, its logic and lts
.._, -

value-s-:--Students ara counseled by the coop'advisorS and their counselors to'

take introductev Courses which match their academic,.and potentially their car-

eer, inte-rests.
. - -

FolloWing this coue, students take their fi'r-st internship. They will

also have taken the Coop ?Tap course. This is the secondcomponent,of.TAR,

the "Application." Studenfs gain a field exPerience whith'prorides theM with
1

new information about the World. This neW.view is-then r2infoi-ced-the third ,

/ '.
'element of the TAR curriculum-in the coop:-seminar.. In these/ seminar's, a stu-

-- dent usas'workbooks specifically relateeto-±he-'-triftlorylcourse the stu-
.-

dent took previously: Thus,- the coop curriculum achieves a Continuity which,

-at.best; guides the student through intellectual constructs 'pertaining to an
.

.

-academic subject area, places the student in an. internthip where.those constructs
,

:are "reality-tested.," and forces the student to evaluate hislor her job oer-
\_

formahce, test the validity of. the related academic subject matterand clarify
.

. .

thestudent's values: in relation to the wOric.setting.: .This is no small order;

it-is exceedingly difficult to achieve,'harder still to achieve -with.stOderits.

who are struggling toattain,college level basic skills. There are' speCifit

areas,'howa!er; Where the college has achieved notable succesS.Jwo stand out

, exemplary: the philosophy and data processing curricula.

PhilosOphy Curriculum

. 'The."1,<ey":to the cohhection between'philosophy and cooperative edutation
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is the Introduction to Philosophy course. The cOUrse was developed by a

LaGuardia philosoph Y WPfessor, who also.developed the coop Vtminar on work

and phil-losophy. In tiv, introductory Course students study abstract concept-
.

ions of freedom. Questions'Of human nature are addressed; students are asked

to consider if it is fixed or whetherthere is room for grwoth.

Students-in the course are taught-hotil to think, particularly about their
own experience. The question of "Am I free?" becomes meaninU1 when.
tied to their expriences.

What does one do with one's.freedom? We deal with Skir id ask,what
it would be like to live ih.a Skinnerian world. We read LL ogers.
What is the "good life"? What does "on becoming a person" mean? We'study
a little df Zen phildsophy:\ This all provides a natural lead in to one's
own eXperience, to one's work.

Students who have taken the Introduction to Philosophy course-are eligible

to select the philosophy coop seminar, for wIlich the cdurse is-a-prerequisite.

The seminar focuses on linking questions about work and freedom. Te'work-

book developed for the seminar outlines, five major-questions about wPri and

freedom. These guestions, in all their parts, provide a structured-curricular
; . K

guide for the seminar. When paired with the daily journal students are required

to keep on the job for the seminar,-a powerful interplay of first hand experi-

ence and intellectual, sometimes affective or emoticinal, reflectiPi take-place.

Folldwing.are the five questions posed in.the seminar, where.the ,acher acts

more as a facilitathr than as an instructor.

1. To what extent do you feel free on your internship?
--What hapdens when you make 'mistakes?
- -Do you feel pressure at work?
- -How did you select your'intarnship? Why?
- -What would you like to do differently?'
--What is-the authority structure at your job?
- -What do you get out-of your job?

2. To what extent do otherson the job enjoY-freedom?
- --This insight is supported with subordinate questions about

relations.among the workers on,the job.

3. Do jou want td-be fre2 on the job? .

--HoK.Much responsibility cidyou-have? Do you want?
- -HoWdo you deterMine responsibility?
--What isthe relatiOnShip between freedom_and responsibility? -

- -What does it mean to work independently?

4. To .what extent should peddle be free on the job?
.What are the.emPloyee-emplOyer relations?
-7What expectations are made of employees?
--What Tesponsibilities do they have? Must they have?
H.What rules oxist at. work?
-What c,rstitutes adequate performance?

5: Are work and freedom compatible? ,

7-How d(5-es Monday morning_feel?'
--What.do ycni like-and dislike on the job?
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--What is important for yoU on the job?
--What role in your life do you want'work to play?
--Are you free to choose the job or career of your choice? Under

what conditions? _

--Can you foel free generally without feeling free on the job?

Finally, students are aSked to describe the process of learning they

experienced thrOugh.the internshipaa the seminar. -This last question many

-students find difficult to answer. The Philosophy instructor describes the

students who are-atracted to the philosophy coop sequence:

The students are primarily liberal arts people. They're not entirely
clear about what they want. They're not entirely happy with their in-7
ternship, because they are often put in jobs below their capability.
One student hoped for-an internship with the airlines, but it fell through.
She had to deai.with these questions we ask on a waitress job she held
previously. Thouoh she complained that she wanted to-do this with a job
that she liked, the'seminar made her clearer on what she wanted. It

didn't make the job any more palatable for her, in fact Mer dissatisfact-
ion was heightened and her feelings sharpened.

Ahother student worked with prisoners on Ellis Island. APother-woman
worked in a leoal office. Through the quarter she learned to be more
asSertive.-._

A lot of the effect on 'students will depend on the quality of their.
. placement, because the questions we ask in the seminar will bring out

bad or negative feeings from a bad'placement. The case.of the-wait-
ress was very clear% But the-experience is valuable for most students.
Some of the journalSwerebrilliant. You might want to look at.them;
they're t1W; good. It was a thrilling experience to read these. There
has . been some student resistance, however. They're afraid to account
for why things are goinOin. 'One student said "I just don'twant to
talk about it. Why do yOu keep'asking questions?"

Students expressed an interest in pursuihg the last question regarding -

the compatibility of work and freedom. As.a result of this interest a new

course.was developed entitled "Freedom and its-Application to Work and

Leis.ure." Here students keep journalSof how.they spend their time, at work,

at school, at home with- their families apdat play. lensions betweenjreedom

and constraints are examined. .The philosophy sequence.at LaGuardia is self-
. .

_styled to "cut across any experience or inte7ship, as clOse to experienCe as

can be." 'Though philosophy', is clearly an abStract academid discipline, the
.

faculty asserts its relevanCe to "lif:e experiérice" The Practice of the phil07.

sophy coop curriculum supports this contention...

Dta Processing ,Curriculut,

Another successful coop curriCulum model is the data procesSing model.

While data processing retains a glamour image for most tudents, it is. in-
\

- .

_creasinglydifficult to-place graduates in jobs. The-data, processing coop

cUrriculum focuses on developing the needed-skill, vocabula y,and cOpoepts
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for students to excel in the field. The Introduction to Data Processing

course teaches technical skills. Student also learn thr: vocabulary of the

field. The role and function of various jobs in the field are examined; the

operator, the programmer. the analyst. The skills needed to perform each

job are emphasized, so that students ..Inderstand what require proficiency

in math, writira or speprh. Basic concepts such as flow-charting are taught.

Students learn how to logically and sequentially conceptualize and chart an

oPeration.
1

, "he data processing coop seminar reinforces these concepts for studencs.

During their first internship, students apply flow-charting tecnniques to

graphically depict their own slobs. Or they may be asked to chart what they go

through during registration. The introductory course and seminar focus on

developing "survival skills" in the student. They are taught observation tech-
,.

niques to describe what jobs perform at a data processing center, what their

functions are, and how they relate-to/the operation of,the center. This

gives students an excellent opportun;ity to survey professional options in the

data processing field. .,1t,greatly enhances their ability to realistically as-

sess their interest and performance in specific job roles.

One principle in developing the new curriculum was to not force students
to decide too soon en a specific job. We try to counter the effects of.
the stereotypes that exist between jobs; operators are Seen asethnic-males,
and programmers are seen as white males.

We hope that.the TAP curricula and coop experiences will allow students-
to decide on career paths for themselves ratherthan'be pigeonholed into
a choice based on Incomplete or stereotyped information.

Vie look for the ability tO define what they did on the job and what
others did, particularly in terms of the t2chnlcal vocabulary they have
learned n the Classroom. They verbalize problems they've had in the

. work setting. The process of probleM solving is the focuS. Our students
are very cooperative with one another. They work well in grOup 'settings
and buddy systems.

Problems and Recent ActiVities

The philosophy and data processing curricula haye a.chieved a soPhisticated
P

articulation between the atademic setting and,the workplace: HoWever, there

are pro, lems. For many areas Student enrollment has been Tow. A total of six-

teen students have partiCipated in the philosophy-coop Curriculum over three

quarters. This iS exolai!led by the prerequisite of the Introduction to Philoso-

phy course.before students may take the philosophy coovseminar.
. P)anners are.

currently reorganizing existing TAR cprricula, particularly the seminars, to

allow students from similarTacadetic disciplines to take a combined seminar:

-Under a-US Office of Educati -ir. career education grant, Laquardia is also develo7
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ping and refining TAR -rurricula for every discipline taught at thr: college.

Another significant problem experienced with the TAR curricula is its

utility for the miderskilled student at LaGuardia. These students, by scor-

ing low on basic skillc tests, are required o take tompensat j courses for

little credit. They will often drop out of school in frustration over unful-

filled expectations. laGuardia staff are sensitive to the issue and this

year they have set to r:lke the TAR model work for underskilled students. An

expanded, slower paced version of the introductory courses 11 build from

TAR models. For example, the oral communications basic skii. course will use

the TAR communictions,syllabus as a guide.

The objective of the model is to directly relate cognitive '11 :activity
in the.Basic Skills classes to the work experience and to t:,_fully
achieve a breakthrough.

Basic Skills students.work; they hold j.obs. -They're Successful in the
workplace. It's the college telling them they are unsuccessful.

There is disagreement among fatulty of the value of the jobs Basic Skills

students normallV hold:

But these jLis can't be considered an internship. It's a disgrace. There.
is no substance to'working at McDona16s, and they can't learn responsibility
in a part-time jot. How can we deve'lop a workbook which will hinge our edu-.
cationa'l objectives on such.workplace tasks?

Relating the coop experience to the needs of underskilled students is a.

new and difficult endea,,or for the college.. The-payoff for these students

is potentially great. Where remedial courses push a student to the edge of

boredun and continued frustration with school, the coop program May sucCeed in

sparking many students to be highly motivated! This would indeed represent

a mighty accomplishment, for programs whichr work for independent learners, for

highly motivated students, are common and comparatively easy to design.

OUTCOMES:

LaGuardia's cooperative, education program is a fineblend iof intellectual

. :conception,-educational practice and cOncern for the student. 'The college has

managed to translath a sophiSticated conception of cooperative:education which

integrates work and academic experiences. There is:a strong esprit at LaGuardiL
i

Where it is reported that most:of COY is dOressed and discouraged over bUdget
i

'cuts.and the imposition of tuition, 'LaGuardia, remarkably seems buoyant. It as

managed to retain a .5 million renOvation project .on a main huilding. Jthas

.miraculously prevented the firiting of any instructiOnal or student sUPportstaff.

Even more-notable is the attion which ItiGuardi faculty tOok to.preserve fund-

-*g for counseling positions.: At other CUNY colleges counSeng.staffs have
.
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been decimated by budget cuts, often with faculty wrangling for the ,counselor's

jobs. But at LaGuardia the faculty testified before a college-wide committee

that they-c,ald not do their job without the colors. Though counselor posi-

tions were lost through attrition, not a single line was cut. Counseling at

LaGuardia is thorough,and comprehensive. Students are required to take an ad-

visory hodr through their first quarter, ior which they receive no credit.

It is the cooperative program, however, which marks LaGuardia as an except-

ional instit.:tion. Students are w,Y11 served by the program. They learn to nar-

rsm their desires, not lower them. They often make contacts on their intern-

ships.which prove useful to them. Many are hired by their employers upon gradu-

ation. Studeats are aware of the benefit that three different internships

on their resumes give them. Some tll stories about friends who are envious of

their program at LaGuardia. :I.or many ,the money earned on the job is needed in-

ducement to stay ir school. Students express satisfaction with their coop-ad-

visors, though some.comolain there.are not enough. Students also grumble about

distasteful, boring internships, but in their-complaints is a consistent note

of awareness which bespeaks of maturity and a professional. patiegce.

The,Dean for Cooperative Education summarizes the intent.of the cooperative

curriculGm:

Cooperative education is not an end process. It's a methodology, oot
an enciresult. The mere fact of pUtting.students in the markei.laCe
cloesn'tmean that something will happ-n.

ThepUrpose_of the liberal arts is to prepare people for a place in society.
Psychology leads to an understanding of the self; sociology'leads to an
understanding of group dynamics; Developing values and skills is the pur-
pose of education. The armed forces are very effective in training people -

for technical jobs With what would be considered a marginal group of'students.

,Jon't feel colleges have:been...effective in using tne disciplines, taught
as self7-Contained entities, to.-teach living, in the real world. They lack
a reality test For those ccncepts.

Coop education provides such a reality test for.studentS; to be internalized
in a' way useful for the student: A good exaMple here the :philosophy cur-
ruiC Tum, using the construct of freedom to sort .out a place in the wor'l.
Is i reallyTossible.to have a sense of freedom while working at E J
Korv tte's?

If.it is 'not, students at LaGuardia come away with a notion of Why.
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INTERVIEWEES:

JEFF JENNINGS, student. Middle College
MELINDA ROSS,,student, Middle College
ABBY MORALES, st.xient, Middle College
JOAN SHEA, student
RABBANAI MORGAN, Student
HARRY HEINEMANN, dean, cooperative education
BASIC SKILLS FACULTY (in a planning meeting)
KEN BERGER, Of ice of.Institutional Research
ALICE ADESMAN, '-ector of Admissions
PHILIP WOO, sti
MARTIN MOED, dean of faculty
.NEIL ROSSMAN, philosophy faculty
ESPERANZA MALCOLM, student
CAMILLE SALERNO, student
MILLIE DIAZ, student
VINCENT BANREY, student
MIRTAHILBA, -student
JEFFREMLEINBERG, assistant dean of student services
JOSEPR--SHENKER; President
RICHARD HOLMES, counselor
JUN CUMMINGS, data processing faculty



Contact: Hugh Reid
Dean, Occupational Education
Macomb County Community
College
14500 12 Mile Road
Warren, Michigan 48093

313-779-7194

Macomb County Community College
Warren, Michigan

The primary purpose of yocational ethication is to develop employability.

To. me that's very basic. something that's not co:41pletely understood.

Those who t%'.!7.ieve that a two-year vocational education course should lead

to four yev'.. or university transf..,r are poor vocational educators. Our

programs are--I use the term cautiously--terminal.

.
When I came here eleven years ago.the cnilege was packaging their vocation-

al programs in two year programs. We developedshort term, skill-oriented

nrograms. We would not mandate a two year AA degree 'program. We extracted

the core courses from each.program and created the certificate optibn, a

first in Michigan.

Maccimb County was made for a community college. The heavy industry; there

are thousands of subcontracting job shops. At one time we were the -Fstest

growing county in the US. It's made up largely .of second and third genera-

tion Italian and Polish families. They don't aspire to get their children

through Harvard, but through high school. We serve the needs of this com-

munity- It's perfectly respectable to be a machinist: We're a conServa-

tive community, hard working, industrious as hell, and supportive of

what we can do for our.kiCs.

AuStiri-Hartsho:r:
Dean, Occupationill Education
Central Campus

ORIGINS

In many ways Macomb County. Community College is its community. 700,000 people

live in Macomb County. It is in southeastern Michigan, adjacent to Detroit and

it supplies the auto manufacturers with a large percentage of their work force.

Americans.of Polish and ItMian descent comprise more than half the population

of the-7ounty; they are predoiminantly Catholic. Large numbers of Canadians

and Sol.therH:..-c migrated here during World War II in 7earch of work: A conSerya-

tive mood c!* ns'nolitical Sentiments in the County. Voters overwhelmingly sup-

ported Geor. Wallace in the 1972 Democratic presidential primary. However, there'',

is a stronn strand of unionism as a "way of life" in the county. Macomb County's

tremendous growth of the last decade is a'result of peole Moving from Detroit.

Blacks comprise 2 percent ofAhe population of the county.

Macomb.CoUnty Corwonity College isthe onlypostseccindary educational insti-

.
tution -Lathe county,- C91lege officials attribute its beginnings in 19E,.2 eq\the

leadership of the high sehool.superintendent at the time; whq was diSturbed that



MCc-2

there were no locally a,iilable postsecondary options for high school graduates.

The Van'Oyke School District was declared a comunity college ditrict by IThe-

legislature. For seven years MCCC was no more than course offerings on the high

school cam in the aftprnoon and evenins.- These courses, however, enrolled

8,000 studelLs. In 1962 county residents voted to tax themselves to sUpport con-

struction and growth of he college. Today MCCC has two campuses, South and

Center Campuss, is p1aning a third, enrolls_nearly 25,000 students, offers

certificatesordegreeprograrT
\

O occupational areas, and is the larg-

est community college in Michigan., MCCC 's an archtypai comOrehensive community

college.

South Campus is the larger of the tWo campuses, enrolling about 18,000 stu-

dents, primarily in engineering icechnologi s and business. Center Campus offers

business, public sarvie and allied health\frograms. Both campuses offer "general

education" programs, and provide basic courses in the liberal arts, South Campus

is the older of the two. Though one Board of Trustees has alZys governed both

campuses, there have been separate administrtions. One.aspect which has been

recently added is collective bargaining amon faculty. MCCC has a strong,.i-depen-

dent faculty union. One administrator commenp oh the development of the union

and its affect on awriculLa development:

It was.initially a union which.used to get overcome with confrontation tac7n,,
tics to remedy past'ineguities_ A spirit of cooperation is now coming. In-.

itially innovation and faculty developmen were rejected by the union. Now
we are getting a-More favorableresponse.

/PURPOSES

The purposesone mild even speak here of a raison d'areof MCCC are as-

much a reflection of the community as is 'the coll ge's identity. The President
0

of the cAlege identifies several student purpose_ for attending Macomb for

i

those students seekinn a nA degree: ---

Ons of our goals is to serve the student seek,ing a BA degree, but for
several reasons prefers'to come first toa cohmunity collego. . Some of
then- are late' bloomerS, feeling their past ac demic performance to be weak.
Others dun't know what they want and we allow them to experiment. Other.
students kilow what they want and have the gra(es, but they don't have the

. money. So .. they come here; it's close, and th y can live at hoMe.

The largeMajority of Macomb student.s do not sleek a BA, or at least do

mit go on for a four year degree after.theirstudiels at the commUnity college.

Their porposes are ciclly tied to occupation'51 goalls. They take.advantage-of
..

I 2--

Macomb'scourSes-in the ;::ineering.technologies toupgrade their skills, income

_---
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and position. or to maintain their status ;11 an increasingly competitive and

constantly changing job- market.. Such students may enroll steadily for one or

two evening classes a veel: until they earn a desired certifi-ate or degree.

Others may take a sinnle Lourse for a specific purpose. These student pur--
poses comprise one of Nacomb's most consciously articulated purposes: to coo-

'. 'bute to area-manpower development. In, a highly work and employment commu-
__

nity, this institutional function is of great service_tb,loLal resideits.

MCCC provides for non-occupational self-development, offerincla variety'.

of liberal arts or "general education" courses.. MCCC also/Offer wide ranging

nOn-credit courses in their continuing education program/ A little over half

of Macomb's students are-enroiled in general educatiw:

The college seeks to provide a wide variety of/;:community services, offering

counseling and job- placement, a community resourpe center, and access to the Media

Learning Center and the Programmed Learning Ceiiter.
4/

Thecollegecataloquesuwarizestheser/institutional purposes:

Providing,educational experienelnd training necessary to prepare indi-
. viduals for entering semi-profesional, trade, and tecnnical,occupatiops.

//-- Maintaining,transferable general education, Kberal arts, preprofesSlonal
curr-:culums designed to -stip6late underst6pdifig of the soCial, Sciertific,'
and cultural aspect's of ou,, Omocratic socief.y.

Offering,vocationalpe4nal, and academiccounseling and adv-Isemen-t-----
for students-and potent01 SiUdents so theymay make realistic choices .of
programs, courses, andAccupational goals.

- - Providing community service programs designed_Ao assist individuals.and
groups in developing to their greatest potential:.

AZTIVITIES

MCCC is acomprehensive comunity collegewith particularly diversified

,offerings in r;.gineerinn technologies and apPrenticeship programs. Certificates

and'associile of arts degrees are offered in alljed health, business, publc ser-

Vice,!apprenticeshiPS and industrial tecnnologies 'Automotive techpopgies,

mate conyol, alliecj health are heavily enrolled. Macomb was a poineer in Michi-

gan,lp-the creation of certificte programs. By studying a series of core courses,

students are/quickly able-to earn a certificate.which indicates codpetence/in a

specified technical or ser area. The diversity of siich certificate programs

creates a flexibility in prog:amMing which is highly suited to individual' needs,

prticularly employment needs'.. The general edtration currieulum seeks tO proltide

students with a liberal arts background. It was particularlY designed for the
/

transfer student seeking to go on to a four-year school./ /However, the program at'

Macomb.is.alO of benefit to the "more'casual studen whq:may'seek Only to fill \96
gaps in his educational background, develop

S/-

new)pfial skills or4.avocatiopil j,pter-
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ests, or add to his-personality.''
,

Apart feta a conscientious esire to provide fir all stf:dent and resident

.needs, the educational offerings and mission of the college does, not differ

signigicantly from other community colleges. One administrator:,.

-The instructional-purpotesare nothing unique fOrany community college
which attempts tp be coMprehensive. The difficulty lies in teying to do
soMething for everybody. We.want to..fulfill the transfer needs of students
who feel they can nei:ther afford.Or hatk it a't a four year school:

Clearly general education provides a service to the occupational programs. It
teaches people how to be citizens, how.to .be fleiible. The institution needs
topeovi re-training services for students. We have several studeneS here
with,BA's. ,

'The general education students largely have no goal, nor can they say why
they're here. Ori 'if they have a goal, it requires them tO gbNat least
foue Years. The occupational student has Convinced himself he'Illaa goal.

tl

Het's already in t e.cluster of jobs and career areas. He has specific finan-
cial purposes for being here.

,

-,.

,

Macomboffers in addition to its academicand occupational programs a wide

'range-of services for students, graduates and residents at large. It iS hese

services that carryMacomb's mission beyond expected curricular activities and into

..areas of student support end community service. They give greater meaning to the

term "comprehensive.community college," and collettively comprise a model of a. com

munity. college conscientiously-seeking to serve its clientele.. Following are brief-

descriptions of these servicesHand activities.

Counseling Activities\

,MCCC employs 35 full time counselors.to. help Students with academic planning,

financial aid, personal develoPment, career plannin6 a-nd job placement. Care was

taket.,._iri_cles.igning_therfetripus.torriaketta_coffortable

p acEfor students to be. Though there,is scime student dissatisfaction expressed
I ,

I. ,

over a lack of clarity from their counselors,Tegarding'transferability of credit,

there seems to be ,general ;tudent satisfactio with the counseling services.

-One student-said: !

.

Counseling is set up for a larger goal, a\tareer. Even with general' education
degree; there was'a.sense of purpose. \' Students:here ask what yOu aee-
going into, not what courses you are taking\. -,The counselors kept asking where
you were going. the experience among tudehts with counselors'varies. The
countelor- narrows whar:'s..morkable, for yo.J.

1

The_counseling:offices house a placement seevite. Counselors work in coopeea-

ticiri with student'prpblems of career and job choice. The service sponsors

on----campus recrutti

full time and,part time -students graduates and persons from the community. The .

SoUth.Campus has,,operated :;-t. full time-placement service or nine years. The-Center

Campus fragan the servite An 1974.
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SEMLCC

MCCC. participates In a nine-campuS consortium to operate a computer-b'ased job

bank and manpower projection service for students and employers. Called SEMLCC

for the Southeastern Michigan League of Community'Colleges, the following colleges

participate: Henry Ford, Highland Park, Macomb County, Monroe County, Mott, St. Clair

County, Schoolcraft College, Washetenaw and'WaYne County. SEMLCC is a collective,

regional effort to improve community placement services on a number of fronts. Or-

ganized in response to a widespread intereSt in graduate'followup and manpower re-

porting, the system was planned three years ago and becam operational with the cum-.

puter in November, 1975.- It is jointly ',financed by the participating colleges-and

the State Vocational Education Department.

The system maintains three files on occupation/curriculum, students' and em-

ployers. The curriculum file relates employment opportunities for the compre-

hensive range of course Offerings among the nine colleges. The student enters basic

data'on courseS -completed, lrades, major and .career or Job interest. The emploYer

file lists 750 employers, specifying the number
,

of SEMLCC graduates they haVe Waced,

in what-jobs and what courses and degrees they had A job.file, listing where

specific Job openings can be found, is currently being.developed. The state is in-

terested in using SEMLCC as a prototype informationNystem. It has' asked the consor-

tium tO select a co11eqe outside of the southeastern area to train their personnel

to use It.

Operation-of SEMLCC, is quite simple: A student sits at a videoscreen computer

terminal and, by following simple directiOns,- can call up any combination of job/

Student/employer/curricular information. The Student can also arrange' to have a-

hard-copy print out. SEMLCC-isa-.sophisticated-placement'and.manpower projection

service. It serves the.following functionS:-

identify alumni and describe their activity after graduation.

- identify curricula that do/do not enhance a.community college graduate's
chance of securing .at lea.st entry level related employment'.

-- provide additional employment information relative to the number, kind and
level of jobs students enter; monthly earnings;_as well as geographic loca-
tion and tybe.of employers who )1-ire both one and two year community college
students.

- - identify the, nunber and type-of students who continue their eduCation.at
four year institution,s..

- - provide all Southeastern Michigan League PlacPment Offices 'a Stard stick
with which to measure their present performance With other placement'ser-
vices, as well as establish locTFand regional norms that-Will-be-Useful .

in evaluating future graduate -placement follow-up results.

SEMLCC is an'exemplary local informatlon service. Despite its rather advanced
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'development, the cbrisortium has prepared a regional placement proposal which

Would further broaden the scope of information and services provided. The pro-

posed activities include puhiishing.a fall and spring manpower report. This

has been requested by Southeastern Michigan employers. the-Southeastern Michigan.

'League of Employers-proposes to publish annually an. "employment projection" which

would serve to:

-identify occupational fields where greatest nuMber of employment openings
will occur,

-identify occuOationatfields where least number of employment openings will occur.

7-identify new occupational fields that may require- adjustment of present curri-
cula offerings or may warrant development of.entirely new one or two year oc-
cupatjonal programs.. .

-identify and prioritize those employment factors considered most important in
the employers/decisir to hire a job. applicant.'

Also proposed is.the publication of an annual "job market report" listing cur-

-rent and specl.fic local_employMent information inclu4iing listings, applications,

placements and comparisons and analysis of employment activity. An annual graduate

follow-up report is also proposed,.
.

Macomb is several steps ahead of its own information consortiuM. MCCC has'

published for the last several years follow up data on its students. There has
.

been a good 'response rate to these surveys, rang1_ iog upto 88 percent. Macomb's

-graduate folloW-upreport is an elaboration bn the required reporting of the Michi-

gan State. Department of Vocational Education: It includes employment data by sex,

ethnicity, salary and.curriculum, as well.as'employment status information. -It

ilidicates "who employed'who," and shows the number of-students transferring to

oleighboring four year schools. .
.

.

IThe placement.Service aso distributes a bi-monthly publication, The'Pathfinder,

Which, in newsletter format, gives specific and up-to-date career-information. Each
C -,.

Issue focuses en a single career or job Area such as climate 'control, Allied health,
1

legal career, electronic s. w-chitectural design', computers And constructiOn: Infor-

i
Or

mation "is related specificaTly to oppOrtunities in the southeastern Michigan area.

Other Supportive Services

I Other counseling sorvices are provided. at MCCC.. The Special Needs.Programs

Career. DevelopMent'isjunded, oddly enough, through the state's DepartMent of Vo-.

cational. Education. it is therefore houSed under the dean for occupational edu-
-

'cation, apart from other rowiseling .servic' es. Th-is has created some adMinistrative

___tenSion_and_professional:_cgDoetitiveness between dePartments. :Tke programs- are

,designed to support th.e student who "cannot be-expected to succeed in school because

of aphysical or emotiOnal handicap orhistory of academic, social or economic di5-
. . .

.
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advantages." The proqt-am provides counseling, -diagnostit- testing_and skills

building,and orientation serviCes for students The director talks about the

..program:

Research in the past has shown-thatstudents who are "under-achievers".come
to community college like acomb-to develop skills. It's necessary to Aevelop
clear career ideas. Career clarification ill open students up to their skills,-
to resources and to available jobs. The end product of the community college
degree is_not necf7csarily'the paper, but saleable skills.

At Center Campus 'v'e use a paraprofessional staff of 30 student tutors. South
Campus doe.sn't use student tutors as much. It's a_possible source of conflict,
because they may take jobs away froM the counselors, who need an MA degree.
Peer counseling is a bad word arou-nd, but for student services to survive, it's
necessary to use paraprofessionals-more extensively.

There-is student testimony tothe support that the.Special Needs-Career Devel-

opment program. gives:

I need somebody to practically hold my hand. Here they give you the encourag.e--'
_ment. I have a good relation with my counselor. If it wasn't for 6areer de-
-velopment, I wouldn't be going to school; I couldn't take it. They look at-

. your culture, test you, -orient you to the school, talk about courses. It's
time for me to start thinking about the future. It's more_important.for me

,to be in co'lege than tO be working at.a short term: job.

Macomb also provides a Community Resource Center. The Center holds work-
\

shops on personal growth, career development. It also houses the Women's. Resource

'Center, offering:programs of specific interest to women. Many of the offerings

at the Women's Resource .Center relate .to.occupational needs of women in.the area.

There are two Iibrary-based services-at Macomb open to all-community'reti-
I

dents. They .are the Programmed Learning Center and the Media Learning Center. To-

gether they couple multi-media library resources wtth tutoring, diagnostic services

and learning resources. people come.in Wanting to know'how. faSt they read, or if

they havesa readtng-disatility. They may not feel inclined' toactually enroll in a

course;,they may simply desire a recognition of their skill in a non-graded and non-

threatening. .atmosphere. The two centers also provide the same diagnostic and tutorjaUt.

services and learning. rsources for Macomb students.

MCCC also seeH cilizen participation in developing institutional.qoals, It

is not clear to what ex'ent these efforts are superficial or .lead to/substantive

changes as a result of c:itizen review. A Citizens Cmmuittee on EduCational and

Financial Needs.and Resources was fOrmed in.1976 as a result Of an MCCC.Board of

.Trustees.resolution. .75 people participated in the report, which made 36 recommenda-

.tions for college anti0O. They did . not recommend diScontinuance of any prograM..at

'Macomb, and they suggested expansion-of-a number of programs.: They.also endorsed
.

an increased mi1.qe tx to paY'for Macomb's expaffsion of facilities and. offerings.

The Committee ratified, Os its first two recommendations, two fUndamental princi-

of MCCC. -They urged that, the schopl .be kept as a fwo year college, and they.
. .
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.reaffirmed.the county's cox.mitment to an open admissions policy for the college;

Macomb has also condv-:ted a survey of county residents to determine communitY

attittides toward the school. According to the president, 650 people were inter-

viewed, finding 80 percent with a "favorable" attitude toward the college.

Other Educational Programs

Macomb operates a'small cooperative education program, though they hope t

-expand it. Their largest number of placements in one term has been 252. They are .

partigularly interested in understanding how to integrate a cooperative experience

meaningfully with a:general education student's preparation. The coop program has

existed at Macomb for nine years. In order to be Placed, a student must be a sopho-

more and maintain a C average. -The coop coordinator:

We have to be careful who we send out.. Coming from a guidance background,
I would hope that the coop experience would be helpful for marginal students.
We need to attract employers. Coop students are hired or gain-entry to new
fields when placement's are needed. We're also attempting to get placements
in general education, but that seems to have-unpleasant connotations for many
employers.

There appears to be anadministration Commitment to exPand the program,

and the college hat received suppOrt from the US Office of Education to doso. As

it is now, placements'are largely limited to engineer' -g-and technology students:

.Macomb offers a cOntinuing educatioh prbgram-ta area residents, listing a wide.

.variety of non-credit. courses largely intended for personal enjoyment. The program

began ten years ago, and although Most courses are short- term and related to self-
,

enrichment topics, many occupational courses are offered as well. 1800 stOdents

-Use the program annuallyi Courses in television repair 1;elp a shop retailer learn

how to enter the service bosiness.as.Well. Management courses.are offered.to he.lp

mid-level managers or foreren better understand their roles and their relations

with their employers. The "students" are marked by a low level of patience. "If

they don't like a co.ui;-se; they iimply 'leave it, Or tell the instructor; there's

ncithing holding them there." People in the continuing education program like to

talk abouit Providing "hands-on" experienges for students. Classes are -held in .

community settings, rather than at Yle college. Offerings are determined,by§tudent,..

commuriity,and business:dem:4nd. Often a course will be offered in the continuing

education program asa prototype for a credit-offering within the regular, credit-
.

bearing courses-of Macomb.

.Macomb participates AO an apprentice program operated by the-National Associa-.

tion of Engineering Compantes. The association represenfs,43tool and die manu-

facturers in a. tri-county ayea around Detroit. The-college provides access to its

.engineering courtes for the program's apprentices-. The.program is galled the..

Cooperative Association Design Engineering Companies' Apprenticeship Program.
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Currently 66 apprentices are enrolled in the five year program. They work

a full -day.and attend classes at night. The program culminates in an AA degree

and a secure job for the graduates. The program has enrolled 200 apprentices

in the past during a single year, but it is feeling the impact of recent eco-

nomic cutbacks _in Detroit. The coordinator of the CADECAP program:

------Those-who want the apprenticeship-feel-that they Want
Most come from the high working class. 1n-effect, we offer a five year-
technical .colThge program. They 'earn a living, get paid, get a degree,
and their schooling is paid for by-the employer. And they have a job,when

they get.out. They get an education where chances are they wouldn't,other-
wise

Odr students_test-b-etween 55-percent and 80 percent. It's a working people's
environment. They know what an apprenticeship is. The A students say it's
too slow for them.

Without fail, employers give good reports on our graduates. They are well

placed. One of our students is out teaching in high school and seeking
to place his students with the association.

OUTCOMES

Like other aspects Of MCCC--its origins.and purpoSes--its outcomes for

students are best depicted as a reflection ofthe community. For if there is

a triumph at/Macomb, this grand success is nothing more.than the simple but

tonsistent effort to serve a Community as a comOrehensive institution. MCCC

has accomplished this. There is a pecceptible sense of..ownership here.

Althowjh there is a flurry-of words-at Macomb'about such concepts as "career

education" and "coop education"--the people of Macomb County Seem to truly own

this college. They enroll here. ln droves. They drop in and drop out at th2ir.

own convenience, for their own purposes. They 'may take an AA degree, then a BA,

then a Masters. This happens. Or they may take a certificate, or just a hand-

ful of courses. Or_they may learn how to make stained glass windows in the con-

tinuihg education school, for-no credit. Or, they may hesitantly appear at

the Programmed Learning Center to have their reading level checked-, validated,

approved by a colle9e. The word college rings bells for many of them. And,

they have voted to tax themSelves to sunport this institution.

'Indeed there-are laudable accomOishments. .The SEMLCC.ihformation system

may be among the most sonhisticatedstudent follow-up,-job'referral, employer

service and local mannol;er projection system in the country. And its creators

are seeking to make it even better. Macomb did a finejob in rreparing better,

more understandable information about student .costs and student-financial aid

as part Of its participation in the B 'cer Information Task Force of the Fund

for the Improvement-of rostsecondary Education.-
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Macomb County resio-nts evidently enjoy living where they do. Even

young graduates are reluctant to take job placements beyond reasonable commuting

-distance from their homes. The vast majority of students choose to attend

MCCC because it is the local college. They cnoose not to go away to school.

MCCC recognizes this, does not foi-st other agendas on its clientele, provides

them with a truly wide array of educational and supportive serVices and resources.
That is an achievement.

There are no razzle-dazzle curricular end-runs at Macomb. 'There is an

awareness of such possibilities as "career education," but this is seen more

as a new way to look at what Macomb is already doina. Institution-wide "career

education" at Macomb is defined as the provision of a wide array of occupational

offerings in a flexible wanner suited to diverse community needs, integrated

kith counseling services and supportive programs. As such, it provides a solid:

model of what a large, comprehensive community college can be-
.

INTERVIEWEES

_HUGH-REID, dean, occupational edutation
JIM- VARTY, director, spécial needs
DUNCAN.MILLER', special-needs
AUSTIN HARTSHORN, dean, occupational education
FRANK.ANTHONIS,.dean, dontinuing education-
CONNIE KRASOWSKI, placement officer
SERENC GAIL FORSGREN, student
PETE QUICK, counseling

.

DOROTHY SAVAGE, director, cooperative education
JUANITA GAWRYLAC; SEMLCC-coordinatar
.TERI ROBINSON, former student
BENJAMIN SHUMAKER; associate dean, counseling
CARL WAGNER
MIKE NIX, student
DUO SILAGYI,, vice presidenttudent and'academic services
_ROBERT POELOFS, president
LYLE ROBERTSON,.vice, president for instruction
RILL STOEHR, National Association of .Engineering Companies
ADAM MICK, placement offic,?_r
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CONTACT: Dr_ Steve Forrer
Northern Virginia Community College
Extended Learning Institute
8333 Little River Turnpike
Annandale, Va. 22003
(703) 323-3371

CAREER EDUCATION FOR NON-TRADITIONAL STUDENTS (CENTS)

Northern Virginia Community College

We start with a b3sic assumption about theuniqueriess, of the adult
learner. The social, economic and career objectives of such learners
are different frol the more traditional college student. Our materials

are des,igned to prdvide-time-spacelree instruction for adults. The

best way to reach adults is not through the classroom. People need
to oet insights into their problems quickly, in condenSed fashion.
This is what we designed our guidance materials to do:

ORIGINS

-Northern Virginia Community College'is part-of the State Community

College.System, serving the Washington metropolitan areaof Virginia.

NVCC has fiNie campuses with a total enrollMent of 22,000 students. /;the

Extended Learning Institute (ELI), -established in June 1974, was envisibned-

as the,mechanism by which-the college- could meet the needs-of the groWing

and changing community served by NVCC. ELT was tharged with the responsibility

of providing educatiowll opportunities to students who cannot or do not .

want:to come to:,the;campus.-- It-offers_ credit courses, developmental services,

guidance and counsel_inq servi-ces, non-credit courses-, ,skill.development

' Materials and .a clearimghouse on available educational Opportunities.

Since its.establishment, ELI has served 5,127 students..

The effort to.develop the CENTS Project.was lead by Dr_ Steve Forrer,-

With the support of the College President, Dr. Rtchard,Ernst. Dr. FOrrer,
,

who has 'a background in'counseling, felt that the Extended. Learning Institutei.

lacked a means of addressing the career development needs of non7traditional

students, such as hoUsewifes 'returning to work, people, wishing to change

careers;cand working adults: What these-stalents. needed most.was material

whith could assist them ihassesSing.their lresent Situation ahd th-Or career

goals without the necessi:ty of coming"tO the campus or-seeing a gydance

counSelor.
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PURPOSES

An underlying assumption of the CENTS Project i that the best way

to reach adults is not through the classroom. With this assumption in mind,

_,tfie- project staff set out to design print-based materials that could be used

by different audierices in a variety of settings. The materials Were to-be

s-élf instructional, self paced, flexible, open ended, independent as units,

and comprehensive as a whole. The materials could be used ir the classroom,

the-counseling center, the library, as well as the home. They are designed

to help the student assess their skillS, clarify their career goals, . and

define the steps.toward goal attainment.. These career Oducation: materials

are useable "by and for" a diverse audience of cOnsumers, with pr without

a counselor.

ACTIVITIES

Project staff conducted a telephone interview survey of 100 community

residents who had preiiously been identified as seeking a career or job

change. In summary, this survey indicated adults had problems and'concerns

in the following basic skills areas:

- Kn-owing about the world of work

- Career decision making

-Understanding the linkage between work and education

-Ability to take action on'career related decisions

- Approval of Self.(abilities, skills, 'values, etc.)

(Final Report 1975776)

The CENTS Project.developed a'comprehensive six unit seqUence of

Materials to address these problems and concerns.

, -L An Introduction

The first unit is an introduction.to theapproach and content of he

series'of workbooks.i

2. Decisions

,The-second unit i aimed at learning and Practicing decision making

skill's. There ts al,so an emphasis on problems or obstacles in decision

making unique:to adults Such as age discrimination, role and seX stereotyping.

3. Self

This unit is directed'at."knoviing thy self" and identifying values;
_

goals, *interests ord skill-s-;---The-knoWledge-gained715y-each individual7torms

a foundation for future decision making.

0 5
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4. Work

This unit serves as a guide for integrating work and lifestyle. It

also provides basic skills and infOrmation necessary to interact wit. the

. world of work.

5. Preparation

The fifth unit familiarizes-the student with education and training

options neCessary to implement a career decision. It provides information

on which skills are necessary for different careers and how to go about

developing them.

6. Change--

The last unit is aimed at implementing the career.goals once they are

identified. It provides the basic-skills necesary for the job search,

such as resume writing, interview techniques, and how to deal with problems

or obstacles.

The books are designed to bo interactive with the student rather than
r

a lecturing text. Throughout the series, an effort has been made to include

-graphic representation of concepts, As much attention was given to the design

and methods as tg the content of ) the units.

.The materials are intended-for use in the classroom, the counseling center,

the library, the home; wherever you find people seeking to change their

relation-to the world of work. The materials may be used by returning students,

during freshman orientation classeS., by women's organizations, Social service
c

agencies, and correctional institutions. The Project staff is working on

getting the-units published and made available at book stores and more visible

outlets, such as the lical'drug store.

OUTCOMES

Since th--e-developflent of the units Wa completed in June, 1976, they

have notyet been wideily iested...The staff hoped to have the4unit books

for use in courses this fall, but there were printing delays. They were

forced to begin the fall Courses with only xerox.copies.of the units instead

of the printed workbooks. The response to the.approach.and Content of the

,material-ffrnm the students:was initially Positive, but.the project staff

feels that the printed units Will be more engaTing and useable"for the.students.

Theugjcipate. outcoTe of the project AS a cOmprehensive Sell'aSSessment
\

tool that'idap.be used 11-1 any Setting. The materiaiswill-be evaluated by the

students who 'ilse them, ,
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CONTACT: Sister Mary Austin

Doherty
Alverno College
3401 S. 39th Street
Milwaukee, Wisconsin 53215

(414) 671-5400

ALVERNO,tOLLEGE

Mflwaii. Wisconisn

We have designed a curriculum in which the development of competence is cen-:
tral. It is our conviction that 3 liberal education can be designed which
assists students to develop generic abilities which are essential for a wide
variety of careers.

This is an especially pressing need for women of Alverno. Our students are
usually thé-flrst women in their families to aspire to a career. Narrow

skills will lead to narrow opportunities which will not fulfill the post-
baccalaureate needs of students personal, professional. civic.- We seek

to develop the notion ofla career in our_students as not just a job, but
as the OursUit.of responsible citizenship.

We speak of an outcome-oriented education within a liberal learning frame-
work.

-Sister Austin Doherty,
bean for Curriculum

DevelOpment

ORIGINS

It has been three full years since Alverno College began working with a-cur-

m\
.

iculum centered on student copetence as its outcome. Lt has been six years since
. \

,

the President of Alverto challenged the academic faculty with the following quest-

ions:

What kihqs of questions are being asked by professionals in yOur field that

relate to\the Validity of your discipline in a total colle0 program?
L-

How are you dealing with jbese new problems in your general education courses
and in the work for a m jor in your. field?

What are you teaching th t is so important that students cannot afford to
pass up courses in your department?

Beginning with these kinds of questions, Alverno College has come to a focus

on studentcompetence as described in the\opening quotation, through a_process
\

Which is described by the College as:

-neither itposed nor imported, nor evecintroduced'as 3 concept from.outside -

-----.
.-Instead, it-developed asAa.series of-tentative responses and

gradually adopted solutions to indigendus problems.

1
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-

After receiving the President's tluestions in 1970 as part of a "crucial in-_

quiry" about the future of Alverno Col -,-the faculty in-the academic disciplines
/

and professional programs met regularly to hear each department's justification of

its contribution to unde,(raduate education. A recent publication by Alverno fac

ulty describes what happened in the period fram__197D to 1973:

Out of these sessions came.the question: 'What,are the outcomes for the stu-
dent, rather than tne input by the faculty?" --which, in turn, became the
focus for our year-end Faculty Institute. In a rigorous w2ek of thought-and
discussion ,.. we managed to define four broad outcomes or "goals" of the-ed-
ucation we offered.

During the subsequent year the curriculum committee was charged with breaking
out the:se four general 6utcomes'into a mora,detailed system. -%

--

By the third year, an expanded list of !'competences" had been developed and
was given to an academic task force for shaping into actual curriculum.

-
What 'ylere Alverno College's background and problems' which brought about this

orientation?
1

_

Alverno Coi0ege wasjounded in 1936 by a relpious-order, the School Sisters

of St. Francis-, to train women in three areas.: education, nursing and music. The

entire faculty.was composed of sisters of the/Order. Alverno serves the local

Milwaukee community, with 55 percent of its Students coming from Milwaukee's South

Side. .Eightji percent of the students come from Wisconsin. Over 90 percent of the

College's-students are white, mainly of European descent and matching the city'S

ethnic neighborhood composition.

jlver the years, more and more lay faCulty were hired,and in 1968 a deci on

was clade that.the College would no longer tr'ain Sisters, but would become a liberal

arts college_for women. This decision was described by an administrator

.The neW\lay board asked the question, "Should the college exist?". There was
great questioning on the part of th faculty, taking.new look at liberal arts
education The faculty was too naive to think in termS\of fundraising. Up
to then the'Order Supported the College. The\faculty-waS concerned about sur-
vival, but didn't relate our student-outcome Orientation to a fund raising --

orientation.

Today,the College's faculty is represented by a- third in the nursing:divis-

ion; a third from-the Order, and another third in liberal- arts, equally div)ded-

between male and female. Although4;he nature-of the:College - its faculty, stu-7 ,

dents,iorcgrams, and facilitieS - changed greatly:in the transition to a liberal

arts College, Alverno fias retained a marked influence from its heritage. Tlhe re-

cent'faculty publication about the change in curricul describes this heritage: .



Clearly.traceable to Alverno's early heritage was-our interest in the incOm-
ing student's orientation to. college,learning. Many of us-were accustomed

. .to think .About the life of the educated person.in such.terms as ".calling"and
'mission." We tried,.in orientation, tpalert incoming,students to this.life
itS values, its rewards, and ittstrictldemands.

/

We were seldom Satisfied.with.ourlorientation programs. Butjudging from Our
'graduates' reputations as teaChers,.nurses,-and commUnity leaders, Alverno

. seems:to haxre imparted a compelling -awareness of the obligations higher.edu-
cation. imposes. --. .

. .

\

.

,

Finally, being a college fOr women gave us a special focus. Educating-Women.
for pro' 'isional 6areers;We'had,inevitably encounte*d their latk.of pre-
Oration to assume 66iYen aspire tb socially responsible roles.. We had al.-

i ready committed ourserVes., in. our, 1972 decision to remain a Women's college,
to.continue responding to this need as.a central part of oureducational mis-
sion.-

.- , , , .,

At the time when:Alverno's President challenged the faculty to justify th&,. .:

,

turriCulum; theCellege itself faced.a:difficult financial situatibn. ,By. questiod-,
.- ,"_:_____________i, 1_._

_...__

iTlq *the!currisulum!and the.contribution of:Al:Verho tO al-Sifiall-TMetropolitan comL L
.. ., ,

munity, theCollege sharpene'd its,awareness ofsits:purposps:
.

. , .....

-4 :.

.,
.

We made conscious Our rolein
)

eduCating,;woMeR. Nationally,'everyone.f'S Say-
, ing:women's colleges are goingout of existente;,,DOes MilWa'Ukee.need three'

1

Colleges"?,.. JloW dO we competemith Marquette,and,.the University of Wisconsin .

at Milwaukee? Jhese were prOblemS for,some:peopte.' But.:*5 no:L:a.skingthe- '
pritirklUeStionfofwha't is_itsydu want to do,?1; If yob knOW What yOu,want,
You'll find a-backer. . .

' \\

.. -

jdthough the President oonvincingly denies thatthe\deCisibn tc0-emaina

_Women's college WaS an-ecOndthio-issue, Others comment tti4t:the-Mas'Sive facultY"0--
_

\
,velopment effort of the early 1970's'led ",absolutely" to the current financial

stability.
_

During this peripd of extensive questioning, the College defihed four goals

for the educational'experlence at,Alverho. These-were: (1) involvement, (2) cm-
-

munications, (31. valuing and decision-mAking, and (4) problem-solving. ,These fOur

broad goals were,refin(M-into-moTeperific-abi--17itiesT7Or-competences-T-to be e)<

= pected of students. The faculty publIcation desc ibes the process for refining

the goal of,,"involvement:"

As the curriculum committee wdrked,withthos,wals, it became clear that -in-
volvement" -,unlike "communications,Valuin -Was.
more a-quality than a-q-pecific skill,' Yet i u deniably-ex ressed one of our
most strongly.held aims as a facultyv



.

Working-thisthrough was. one of many experiences that contributed to our,Ais
coven/, of- the Izalo-g-401,f, competence as a Characteristic of.the individual-per-
sonrather/than ap enuMeration of tasks. A.competent 'student demonstrates
certain abilities; she is 41so-.cOmMitted to using them. Not only can she an-
alyze or cOmMunicate effecti71y, she habitually does so.

During the curriculum-develoOment protess, faculty/Maintained their nitia1 .

commitment to-the liberal arts Context of the-competence-based-curriculum:,

'Equally importantiih our understanding of competence is context. When we
realized.that we hadbeen focusing' too much-on content and taking for granted
those qualities we most, wanted-to foster,. we.became esPecially wary of trad.,
ingthaterrorfore- trying to teach competence without content.

Wehad begun this ingiT'St fter all, as' professional s' dedicated to the mear
ing,and value of liye-ral education Thel<inds of coMpetenCe we are now -
ing to foster 16 pot develop Ajl the abstract; they are Aeveloped only as An
.indiVidual,.student works in thejUll coptext of academic' and.professjon
ciplines. Thi remains one Of our.gUiding principles. I .

Alvetno has called its approach--"liberial learning n a mahagement context."-

A brochUre enume/ rates the purPoses. of- th curriculum for students:-. .

.

P.
-to be-capable of Managing 6hange Successfully in their bwrilives-

,

-to become integrated, functioning.humanists.
_

-'- --------- --7to-a-c54u-i-r-e--a-tr-ans4:i-ic*1-ina_r_yvlew-of-La_complex_andiap_i.cay___.chaag.ing-,_wdrld

-to chooSe, Plan and-Aesign'their own professional direction and career orient-
atim ..' ,.

,

-tO.db competently what they have learned.
-tO actas effectivetchalhge agents in providing 16dership in buSiness, Oro=
.fes,sions, scnocl, community.or any other type of organizatibn that seeks
change.inany of its structur4es or' mission.

ACTIVITJES
4'.

jn 1973; three years after the initfalinquiry, Alverno began'its use of 4n.

outcOme-oriented liberal arts, curriculum,,based on' eight competences,'each.divid-

at' into siX sequential levels..bf develOpment. The eight Competences are:

1. Effect,iVe comMunicatiOns ability.
.2. AnalyticaT'capability.
3. ProbleMsolvifig caoability..
4. Faoility in-forming value judgme ts within the'decision-makingprocess.
5:,Effectivee-sbcia1 ,interaction.

7. Werstanding the contemporary world.
EdUcated responsiveness to the artS and .humanities.

':,:-;--.Throug-extensiva, on-going faculty and.curriculum Aevtlopment activities

.over the. 'past six years,-Alvernb.haS succeeded-in' integeating thejeaching of each

Aiscipline with the eight competences'apd their six leVels Of-achievement. Each

faculty memberis.free to @elect those 'competeqces and levels whicW fit most close-
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'1y with:his or her strengths and subjeOt matter. 'lloweVer, eVery course at. Alverno-
,

is taught-explicitly to train students in the cpmpetences as well as in the sub-

ject matter.
,

Every teacher here:has: transformed his or her course to foster.developMent

of basic compétences. The psycholOgy teacher focuses.on analysis ofhUman
behavior,througb\Use of-films, simulation, case studies'. They.must focus

on making applicajons of their course cootent rather than having the students .

commit the informtion to memory. In many ways, it sounds like what a good

teacher has always doneJ
I

TheconOentration on competenceS.and student development pervades the College-

in other waYs as well.. Alverno has changed to a divisional organi.zatioh,whiCh

includes both.discipline divisions, such as naturaT sciences, and competence div-

isions, such- as analysis. Addijoonally, the . method of keepirr ,,cts

. the depth'of the.changes, No course credjts or grades are listLu. ather, the

:athievement ofAhe required cOmpetentes and levels are recorded. 'Students.selact.

"areasof oontantratien" :ror spedalized study. These concentrations.resemble tra.7.

ditionamajors, interdisciplinary work, and blends .of'off7campus eiperiences.

'Jhe definitions, of:competences focus on claritpandunderstandability-for stu-

dents.,__faLficulty,-far.asSessorS, as as.for patsonSOutSide-ihe :institution:
.

.

Their definition is. with enough-specifidity:sforthe'individual to allow for "demon
. . *

stration, assessment and cred-entialization of seff-directed learning and attainMenW'
; . .

The:definitions are,containedlin a document whiCh delineates precisely what'

f.each level for each competence iis-and how it is to bei,ciemonstrated For exaiipl

-Competence,4 is: "Develop a facility for making 'Value judgments Fld indapendent

decisions.". Level,4 of thatcompetence 'is:

Make value judgments for which you ca).identify viable al7t-e7natives and (b)
forecast and weigh.Consequentes.

Make a series of value judgments from each of the two 7Following startfirg

points:

a) An area related to'decisioris that are important tolourpersonal life
//(eg., declsionSjregarding life style, career, beliefs, etc.),

y) An area related to decisions being made in the World today that affect

/ public life (e.g., decisifi-s that ara economic, judicial, legislative,'-
business., religious, civic, cultural, etc..)

'Clarify your orocess oT maOny the abovevalue\judqment

by analyzing assuniption-, impl:icit both in your wn juc nts and in al- .

ternative ones, and*

by analyzing and evalUating the possible cOnsequences ::flplicit.in your:own
judgments and in alternative.,ones,

-

Al 1



Areas of concentration as designed by selecting content from traditional aca-
_

-
demic disciplines. They may be Ofganized around a concept such as "the environ-'

ment," or "communications,". and be integrated with an off-campus learning situa-

tion. The area chosen for concentration will provide the integration (a key word

at Alverno) of content and skill needed to achieve the advanced levels of competence.

A brochure describes how a student's development might occur:

For example, a student determined to become a communications expert Might
conceivably produce a one pr two-year longdesign for learning which combines
'Level 5 and/or 6 of three'competences: Cl (Communications Capabllity), C5
(Social Interaction), and C7 (Understanding the Contemporary World). Or she
might see Cl, C2 (Analysis), C4 (Valuing) and C8 (Understanding Arts and Hu-
manities) as a combination that would best help her achieve her personal goals
with the profession she has chosen.

Assessment Activities

Because students at Alverno do not advance on their knowledge of discipline-

tiased-information, but-rather-on-their mastery-ol-getilled-abililles, student

asSessment differs substantially from that at most,otherlinSlitutions. In addi,-

tiontoa variety of assessments in courses, an assessment center has been set up

in which students, particularly'forthe lower level competences, are assessed nn

,theiF,Mastery of specific.skills_. 'Wideuse is made.of videotaping in_ 4hif7h sth-

dents.have the opportunity to view themselves-in performanceof skills r. tasks.

Teams of assessors are br'ought 'together for groups of students. .7-tPse teams

-are composeclof faculty, advanced students and business .and commuhity wrzssion-

als. .11The involvement I]f the latter group is particularly Otabie, as tim Ctllege

:has managed to foster good relations withmany members of Mlwaukee's prrofesx,,,.-ional

community, who seem eager to participate. An- Alverno graduate, now.workiq ''41 the

College administration, iTrrovides an insight bodfabout theattraction dr:a,

professionals and the a.,7tual lorocess of assessmeht.:

I tnained as an assessor. I was,forced,to identifythe hoW :of lewMny, am&
:learned to use this informatiOn\in my own career development. Ttrt-'-,. wny we'
tan getbusihess people as asseSs-Ts. TheY grow through theexpei,o, toO,.

Theassessment is very specific, We learn how. to identify an.\er,liu.dtg
ganizational%ibilities, body language; eye .contact, idiosyncract-I, .We use
a Tot of.Video taping. It develops confidence in the students: "T:,y
_get-up tignt-when -the T-V

One faculty-membe noted liow the aSsessment process led to the closer'T--

gration withthecontent of the academic disciplines.:

The .first fallout of learning-.by outcomes-is for the faculty., It afts
my process,4articularly when. I have to assesS the-skillS of4rly stu&,1t3

.

For example, students sometimes conSider'the rts to be unstructured and non-

I 2



\.analytic. BUt yourealize you must-analyze in.theatre. It's a perfect oppor-.
tunity for teaching aWytic skills, while at the same time teaching content.

Though.use ofAho assessment center..is heavy by lower level students, students

4re also assessed in class Wfaculty. Assessmentfor the advanced levels is

more .complex, as more time, integration and masteryof wider variables and broader

abilities are'demanded of stUdents. .A College brochure illustrates:

A student preparing to teach, for example, might want to develop her skills
in 'social 'interaction (C5), problem-solving (C3)'and communications (Cl) to
Level 6. .1n her student teaching experience, then, she woUldAesign perform-.
ances.that-involNe demonstration

. of effectiveorganizationaLattivity (C5' L6), ..-.

:demonstration of problem'solving as7an assumed approach in her'own searsh
knowledge and,reflettion 'upon experience (C3 L6), and effective cOmmunication
through coordinated use of three: different media that represent cOntemporary
technological advancement in.the cOmMunications'field.(Cl L6). ..1-ier.assess-

.meht-team:would consist-Ofafaculty.member representing,somespecializationi
in One Of the`three,..competenCeS concerned,an advanced-student ineducation'
(Possibly:a r'eCent graduate);.and.a -person fromtheJMilWaukee Community' (poSs-
sibb(any-profeSsional.WhO specializes in cdMMuntcation to the kinds' of groups,

k.involved).
.1.

Off Campus. EXperiential Activities.

\ While Alverno waS:developfng its .comPetence.batedicurricUnm,-it also began

n-T97irthe Off-7Campus Experienttartearninsrug-ram---tOKE-). Ii t students--

have the opportunity to.r.ipply their liberal arts and competence-based learning

in work ttings. The program began d's a result of complaints from -Liberal arts

students tnat "we are always preparing to be something and never arriving."- The

program's purposes are both personal exploration 'and'preprofessional:

This kind,pf expefiential learning is beneficial to Students,who are taking
a pre-employment look at their chosen field, or career: It,also is the set-

. ting for those whose .need is to demonstrate process or content knowledge not
,

directly linked to a career choice.

Students are individually selected for placement, or take the initiative them-,

selves,to des.ign a plar:.ment as part of a Course.or as a complete course. The Dir-

ector describes the program:

We-began with seven students who were carefully screened. We coulckafford
:41othingsbut success. We screened the employers carefully, too: My eXper-
ience with the business community was very positive. They are intereSted
and go out of their way to help .-the student.

F.

We insisted that it be a closely monitored exp rience. What was-the student

oie
jearning in her class or major, and how woul that be'applied in her work?
It is out objective to assist the student t. probe what is possible "oUt
'there" in-a job, sorting out what she wants to do.

.

One psYchology student was.placed inran autistic-child care aide position.
A math major wanted to"see how math was used other than in the text. She
,went thfough the same orien6lion arid training in data processing at Mutual
Life Insurance as the emp,loyees there:: ,j, A. 1 3., , i
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Some examples.of student experiences in OCELjUrther illustrate the

program. Jt is important to note that students' goals are often tested, and

as a result either reinforced or rejected,

.. We placed one early thildhood.education-persorijn. day-care, nd through
that - though.the student had no preVious experience with little children -
she discovered she could not stand littlechildren and thus did ndt.want
to be a teacher_

.Another student found that she did.not want to be a researcher.. Others
found they could fulfill.themselvellin business areas which they never
.befote thought.possible:

The-motivations of business and professional representatives participating

in PCEL re wide tanging...Howdier,.most of theM share a.willingness, even an
. .

eagerness, to'become involved in.the:schoOl. Ond representative:
. I

Competence based learning will require some ed0Catión for business people.
hi(6 -may-affect business' williingneSt to participate.

Anoth%:

.:The ac demi&WOrTd and business. World have long been toO invoived-in..
their oWncfrcles, WA:th no'intera,CtiOn.-Jhis should not be therate, pari-
cujatly with.businesSbeing.the.primary Consumer of. graduates Involvement
An OCEL also reprdsents training_for oUt people in their tealkionS with_

.

Ltilecalle.g.e: '::.:Pii_t.bi.t_ofgreed is involved too; we can get free
. 'labor. .But:it also brings.in-new,-freth, ideas, though- M-aify Of the students

paybe'..Oung .and innocent.

Some of the business professional have:extensive experience in corporate

personnel asseSsment practices.. They- have helped- train assessort for Alverno :

.fromJhe bUsineWtector. This fatilitates their role as ass8sors for Alverno

students.. .0ne.such business representative destriheSthe-diStinction between

corporate and educational assessMent:

In industry,.the esseTItial thrust of assessment isidentification, notr..
-developMent, as itiS'for the c011ege.. The places aren't thereintOtiness
far everyone to be a Marnager,..and wejriUttdesign ou.17ssessmerit process
tQ identify thoSe individuals with managemerrtpOtentiaL

This attention to assessment carries over for students in -the program, for
. .

the professiOnairepresentative is aSked to act' as,pjOint assess-Or with-the

student's faculty tponsd..

e--01-e-i-rHGCEL cxper4en-e-os as somaolthair ',Bost

valuable learning at Alverno. Some- had experientes at-four eiFferentsettings.

Nevertheless, participatinn in t,he prograwreffiainsat no more Znen a fifth. of: .

the students.each .Semestor: This May result from the need -far OCELstUdents to

omplete lower level- cnmpetences before.thay may be placed, ..aathough this is
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not clear. For some 'distiplihes, such s psychology, OCEL is a requirement:

of majors. One fac61 ty member who has supervised 35 students' on.placements,

-.describes the link between her discipline and OCEL:

OUr content is so beautifully integrated with application in a cOmMunity
/ setting. .Students develop a sense of importance working in the community

in Varied helping .situations.. .They have Served as volunteer.aides to
school OsycholOgists in the MilWaukee Public School System, as co-leaders
-in group therap settings , and in nthherOuS Other human service professions.

...

I have organized a seminar for students in off-campus experiences, in
that way making it possible to assist im a.:Ontoring posftion as mahy as
twen, students. In the seminar stOdents address themselves to,theoreti-
cal. foundations at d engage in group sharing and probl em sol ving. They
learn the importarlice of (iial setting, a theoretical framework, planning
for iich qpc.,3;7", ilicl LJntair.: ,,, i .,,Ln.2s1;, -tl!cordings. In subseewent more
uxtLii, J oif- --impus experiences, students supplement the experience with
library research on some topic in psychology.

Prior to' completing_a contract with- a community agency, the studen and
I arrange for an Opointment with 6 contact person from the agency i
order-to discuss mutual goals ahd beme'fits. I do an on-site visit fo ' ,

each studeht. The agency liaiSon is inv'itedeto attend -the student's final
'assessment-presentation which may take the form of a vfdeotape Or slide/
tape presentation in which She demonstrates her goal achievements.

.

- /

/

. 'OUTCOMES _, /

The overall cnaracterfgation of Alverno is a college which has reorganized its

institUtional mission,to provide
\.
learning based on outcomes forHs4Itdents,

measured by the-,MasterV of a bi 1 iti es 'demonstrated bysv fudents . -Nowhere is t hi s

made clearer than by talking with Alverno students. 'They- exhibit an. assurahCe
A

rarely found in students of anv age, 'The students- interviewed fer this .,report;

without'exception,', loOk 'On their experience at AlVerno With: pride agd satisfaction.
,

Their view of theniselve'sas women with an-articulated professionaT self-concept.
_ .

is striking for its candor and 'power.. Some student comments :1

firMly do not hel i eve in abSol ute goal s You shoul d be will ing to al ter
career goals.- The best way- to do this is o get out of. academic settings .

and learn how to apply your academic leQrnling' to-the ;world._

I. came; here idhen I was 25. After seven years of being a secrtary and
. .

.

writing letters fnromj boss to sign, I wanted to sign my own letters.

. 1. was attracted to a small college with a IT'sycholOgy offeringl.. 7 initially
viewed the competence program 'as complex.' They draed me kick*1 -and
screaming- through "implicit behaviors," "matUral events. NoW ve
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internalized these elements. They fit beautifully with my psych major.
I-was also attracted to Alverno as a women's college. I went to a women's
high school, and I Tike not having men around to label me as "agressive."
I've stayed here because of the challenge. You have to be on your toes
all the time. I feel good about being a woman, too. I'm confident, not
embarrassed. I have a pride in the feeling that, dammit, we can do it.
You can't get out of here without being damn good. That's the bottom
line.

You're constantly encoura.ed to'assess where you are, where you've been,
where you're.going. They key word here is integration. You're forced to
analyze and integrate everytn, did. as if they're iniecting it
into your b16 d. ou're C n' remino_ in courses that you shoul&

rrelate your learning and your experience.

Here you become a woman who has tested her camabilities, who has the con-
fidence, the abilities. You've learned youbre a capable, intelligent
person.. I can learn; I can analyze; I can solve problems; I can partici-

.
pate in group discussions. That is where it will help me in my career.

The OCELs and the competences fit well togethyr. For-most OCELs, the
goals'are to match behaviors within a competemce. For example, ,you will
write a,summary.of-your--interaction with-a clifent. You will set goals
'examine the-interaction and See how thmrelate. Or with, problem solving
On my job, personnel conflicts needed to be owercome to.getthejob done.
It came down-to a basid-comMuniction prob]em. You learn howypr.own
personal process operates b problem,solving by breaking it down into
specific elements.

,
liked the.idea of being a,-1-,r'a college where women are the administrators,

some Of-themost professionjlly coMpetentjaa've:seen. They don't IiMit
you. You can get a vision of yourself hat yOu've never had before.:

OCELs Provide.experiences for the competences. The content, the Process,
the experience are integrated; they can't be separated. Once you get to
the higher levels, the process of integrating these things is automatic..
Stutients,here are given responsibility. They are respected by their employers.
We come off as more professtonal people. We imterviewed prospeetive faculty
\here at Alverno before they were htred.- We did it before the video'camera.
\We were as cool as can be, wtile the candidates panicked before it.
\

here is:other evidence that students have internalized this process of

integr ting skills, content and.experience, that the process has become-habitual.

One fa ulty member:

Cateer development concerns_were always linked mith these _outcomes. Stu-
'dents.have evidenced tliat they've internal:zed the process.. 'Students Con-
duc ed college=wide open forums every.year-for the 1-)st thre_ years. Usihg
the ssessment, communication and crifiral c 4-

gramlere for the faculty.
1

11 6



There.has been a total impact on the college. Nothing'is the same any-

more. Your professional competence i;s on display, and you know the students
will see it 0 Now the professor needs to define what competences will be
learned in their-courses and how.

For many.students, the Alverno program has led directly to jobs.

-been hired by the 7011ege itself in administrative posts.: ,Others haVe beet,

,by OCEJ_ cv ers. .This tangible outcome, combined with-the development

abiitis nd toe senseof confidence, represent iMpressive -accomplishments for
/

Alverno graduates. t

The clarity of:purpose, the commitment to an educational process measured by
/

student outcomes, and the inspiring Tole models provided by many of. the faculty

and administration,.all serve to make the college.an impressive learning place.

/

Interviewges
.

Mary Austin Doherty, Assistant Dean
SYlvia Murn, Director otF pevelopment
Celestine Schall,Assistant Dean
.Judith Schuerman Okulitch, Social Interaction
Joel Read, President:
Robert PiLmdn, Dean /

Vtutzdor--M,

Kelley Conrad, Consulting Psychologist
Alice Theine, Chemtry
James Hyland, NOrthwestern Mutual Life,insurance
Lester'Weinberger, lqisconsin leIephone Company

'Donna Dollase, IlAscOns-in TelephorieComafirly
Raymond Helbert, Miller Brewing Company
Michael JudgeSage Foou..
W.ncy Gscheidmeier, Student
Christine Koller,'StudentGraduate
'Jerilyn Bar/,!'Student
Susan Kinter, Student
Theresa MUselman, Student, Graduate -

S. Agnes/Pertzborn, Behavioral Science



CONTACT: Jeanne. Curran

Department of Sociology
California State College
1000 East Victoria
Dominguez Hills, CA 90747
(213) 532-4300 ext. 404

CALIFORNIA STATE UNIVERSITY\AT DOMINGUEZ IHILLS

Social Systems Research Center

We tried internships, but we couldn't get enough good supervisors. So we .

tried creating the work setting here at the instiitution: This is an academic
simulallon of the work setting. The teacher is mot always available; you
can't always see the boss; you must work through channels. StUdents work
here. They get out only.to do interviewing other project work. This is'
the work experience on campus. We fi-gured out howto do it.

-.Jeanne Curran
; Directorof the

ORIGINS'

Research Center

California State University at Dominguez 'Hills is one of nineteen campuses

in the state university system. It has One of the highest_percentages of minor-/

ity stu en-t-S enr-ciTled: 38% bladk, 8% Chicano, 5% Asian/American. Acommuter
/

school, it,has an older student population, averaging in the mid to late twenties:

There,are large nuMbers of veterans,.full-time 'workers attending college at

night, and women orentering, returning to the labor market. Enrollment is 5,000
,

.

,
....

II
t

FIT, or about 7,000 students and is predominantly'concemtrated in the upper /

,

.division,-with 70% of tfie total enrollment: (This refIETts the local competition

- for students by five to ten community C011eges.) Until recently,-th4 stat://uni-

yersitie-s-were the major transfer institutions for gradalating community col/lege

;students

, CSUDH is situated in. the South Bay region of Los Angeles, an ethnicayly

and eConomically diverse.irelange Of communitieS.. The area enCompasSes tO wealthy,

conservative community of.PalOs Verdes as well as:poOrer, more industria:/1 towns

such as- Norwalk and C6mpton. Downtown Los Angeles is a on-e=half hour,cOmmute by

freeway from the college.
.

The-750c1d1 SysLewl, Itesearcn-tonreT-1-SSRL) is the-institutional research

facility of the sociology department at Dominguez Hills, 'although student
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enrollment is not limited to sociology majors. The first priority of the Center

is to undertake research Projects which have a direct relationship to the instruc-_

tional.program of the DepartMent of Sociology. Itisthe intent of.the department

ito Use the centerto aid students develop marketable social research skills, for

use both in,preparing for careers and.graduate school. Students have the oppor-

tunity to work on'all stages of a-research project and although the work of the

center ls.supervised 6y its three faculty directors, the students themselves

direct the projects. .The center's,second priority Is -Co provide practical research

.services to community agencies.

-Although SSRC has clearly articulated its purposes, its original geal was

not to create vcampus-based instructional research center for students,.let

al6ne.one which.contracts directly with communityand localgovernment:agencies:

During the winter quarter of :1973, Jeanne Curran, the current director.of SSRC,

worked with a,few studefits -Là establish a.child care centeron campus. The child

care project attracted other'stddents and the group,formed a*cleus of what was
_ .

later to becomeSSRC.. The group, recogniing the importance of datato demonstrate

the heed for a child care facility, had a desire to devellip the research skills

_necessary to.collect such d-ata. Curran assigned studehts to groups with'specific

reSponsibilities relating to the child careproject. Stdeilts who had_4oded data

were paired with others' Who needed assistance in'develdping statittiCal SkillS:'

Tne group developed a needs assessment methodology'and combined research with

lobbying to create the child care center'dn the DomingLiez,Hills campUs.

Student-parent board was recruited to perform negotiatidns for the center- with,

the'administration, at which time the orignial group ended its actiVe .involvement

id establishing the day care. center.

That summer, A local adult school requested assistance from the SociPlogY.

Department in;assessing t[ie characteriitics and needs Of its .service .. area ahd

severa :community-agencies made qmilar requests. A .newlootential for effec-

tive service to the community.wasl' recognized, Tat-Tdds-tudy-ofcommunity needs was/
. .

r

planned. . In the:fal4 the-Sociology.field survey class:performed a. pilot study

(the-Compton Pilot Need Assessment Study)... At this time:the potential df this

research group as a teaching resource wos 'realized.

,The group began negotiating with-localagencies through an inter-agency
was an attempt to eXplore the

mutual potential Od needs of the colle-ge and Cdmmunit_. Out of this .

meeting'there evolved the-idea of.a community of scholars in 'which-lay
people and-Orofessibnal share their expertise to develop better cdMmunity

.

plahning.

1 9
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This first Planning effort, the-Compton Pilot Need Assessment Study,. pro-
vided a model for both the faculty and agency personnel of what Would be
atcomplished through such an alliance:

7
Four significant.characteristics of SSRC emerged frem.its initial work.

First, a commitment Was made to insure that students' research endeavors would be

'learning experiences:, and fatulty members would be used as teaching resources.

Second,.a new relationShip between the community and university developed, link-

ing research needs of the coMmunity to the resources of the university:

The third characteristic which developed early-was the use of teamwOrk

approach to problem solving and specific tasks. Teams.of students were formed

for each task needed fer completion of a project The team approach facilitates

students learningfrom their peers, and provides opportunities for student.par-

ticipation and responsibillty, fosteying.a spirit of kinship and coMmon purpose.

.The fourth characteristic Of SSRC, rooted.in its beginnings, is More subtle.'

The center today has a feminist perspective, This is derived-from the Original

child care project and its affirmative action implications, the-strong feminisC

beliefS of..the director, and the interests of a segment of Dominques Hi, lls stu-

dents who are older., working women attending Classes at CSUPH.". The amalgamhof

these factors created a strOng, unofficial,feminist consciousness.
L

The statement of purposes of SSRC articulates both,the academic training

and'community service aims._of the. center:

The. g(meral 'purpose. of the Social Systems.Research Center is.to promide
a diverse student population with professibnal-experience and research
skills'at the graduate and undergraduate levels through participation in
currentresearch.prbjects requested by the tomMunity: The linkage of'-

, College training apd.professional experiences to the expressed needs bf the
.local.comMunity is'in keepjng with the public character and general mission
of the college.

CSUDij serves a diverse stUdent po,ulation in the heart of.a
coMmunity representing abroad e onomic spectrum. This_leads to unique .

,problems in providing, theliber arts education endorsed:as .a,main 'goal.
.of the college-. Students'enter-the college with widely divergent back71_,_
irounds and academic_prepirat4 .Manywhoexhibit academicrdeffciencieS
in tradition_al Wills require'speCial help.in"learningto-identify and
capitalize on the widerange-of'skif)s they do.possess. There.is thus a
crucial peed for competency-7', ased assessment-of.skills and-for individualized ,..-

competencY-based training lirograms.

In addition-, the locatiol'of the college-in a community with.many-of the
problems which traditio ally accompany urban t,enters places special research
demands and opportUnities _on the college to enter into a new andtooperative
exchange with the locp1 coMmunities.

%.
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Research has traditionally been reserved for the domain of experts and
professionals, with",4,1ong period of preparation through extensive class-
room courses before anyone interested in dealing _with the problems of urban
research is permitted to take Part. As a result, urban planning often
takes place with-little or no.reference to relevant academic research and
academicians have little or no input into the realities of urban planning.
Therels thus a crucial need to bring academicians and the urban and social
planners together,.and to permit students tb enter the process at that point
when their enthusiasm still surpasSes their skills. Such an approach
offers an opportunity to the students to realize the potential relevance
of their training, and increase immeasurably the planning and research
capabilities of the communities.

In addition to the instructional and community service objectives, the center

encourages itsstudents to become assertive. There is a conscious effc.t'to .

.

help students to develop a sense of dignity and professional responsibility for

their projects.

I want to change the whole attitude tcward students. Students aren't
allOwed to att in society. The fundamental attitude amongfaculty toward
students with low-skills is the fear of selling.our standards. They look
down on these stddenft like veterans. `

Instead of focusing on what stUdents can't do, I aSk, 'what can you do?'
We have students from 16 to 60. Some only 'need to learn how to take
credit for all they know how to do; many others don't know, how to do many.
things.

I've been accused of whoring my profession. But if the academic elite
feels these students-shouldn't be in school, they don't have the guts to
kick them out. lhey create people who are nsecure, who don't know any-.
think, and they won't admit it. They have no respect for these people.

They won't_permit remedial writing. Here you get yelled at if you send
something out that haSn't been Aecked by the.writing team. We don't,send
it out if it is not sPelled rTt, but we keep value judgement out of the
process.

Thestudent is a,nigger. The4re ripped off. __Theylre-never-tfeate- as
people. I

Although-thefe-is a highly supportive climate at SSRC, one which seeks to

establish a continuum for groWirig.student responsibility and self-concept, a

highly,egalitarian structure exists. The equity df roles and shared responsi-

bilities serve as a pattern for the-diversity of students-at the center. They

also create models-for professional work environments, wh-ich the students take

witia_them-as they-leamc thA solloral. By so doing., the 'process of social research

and particularly quantitative analysis,.becomes demystified for students. Ti-ie

SSRC Student Handbook makevtilisear:
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You.will be asked-to perform those function of the research teams for
which you have been trained, and you may choose several different projects.
In these courses you Will be performing professional work,-not classroom.
exercise.. This is why we supply you with cards.identifying. you as staff
members, rather than as students. The word 'student' has for so long
tarriedthe connotation of 'exercise' and 'term paper' that feW community
people will believe that students are actually.doing real"work. We there--

-.fore:as.k. you'to remember to always identify yoUrself 'as a 'staff member'. of
he center- -Otherwise; you'll have to do a lot of explaining abobt what'
you're reallY doHq.

In addition, there is an underlying purpose of the center, a desire tO

create a spirit of a small group coMMunity among the students and faculty.

Alexeloping a sense of belonging wa,..s clearly-one of Curran's objectives:

In-Working to create the SSRC, I was trying to replicate= my.exPerience
at Newcomb College at Tulane in New Onleans, with all it:S':academic ritUals.
I had a sense of the institution; the ritural developetha-senSe'of place.
In California:there's no sense of place. There's no availability of

-faculty. A realness is missing at state colleges:: "The'whole system"will
,collapse if-it doesn't responii to stvdents.. At SSRC, the student§ work
through the community and don't beCOMe nice housewives, but active profes-.
sionals. I hope what-you'll find here is a §ense-of'belonging.

The center has also sought to)eatablish its solidity at Dominguez Hills in

an effort to serve4s a model for other departments. Although it has,igSt:'end0

a year of supportjrommthe Fund for the,Improvement of Postsecondary Education

(FIPSE), there is a strong commitment to the center from the leaderShip of4he

sociology department aild the dean of th'e School of Social and Behavioral Science.

The new president cf CSUDH is al§o supportive of the center, and is particularly

aware of its public relations value as the college seeks to actively involve,

the community fn its academic facilities and resourtes% -With a departmental //

commitment to maintaintfaculty lines for the denter,'it can easily-remain self-

supporting throughbe Paid contracts it'recei'ves. from community agencies,-,

ACTIVITIES,

The tone of-the introductory materials for students is relaxed, ask-ingsuch

questions as "Do you think sogial research is something done by little*bearded

men in white coats?" But it is made clear that students will be expectedto take

on respqnsibilities and to Sample.a variety of tasks relaEed to various research

projects. This particularly is true for those-who enroll in the Center for more
-

than one quarter:

We ask you th cover. as many phases of the research as possible to give you
a good idea of yhat the reSearch process is really'llke. During this first,

.
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quarter you will probably not assume responsibility_for-any Major task.
If yoU choose to stay in the center, yOu will be-eXpecteclto choose some
area(s),of specialization inyour second quarter,so that you can begin to
accept responsibility foi soMe_of the Center's work:-';By\the end of the,
second quarter.we expect that you will be promoted to. Research Atsistant.
Two quarters should be fully Sufficient to give you a good overview of
research; and if you do not wish to atcept responsibility for More advanced
work, fuPther time in the center would probably be of little value to xou
as a learning experience.

Time at the center is'unscheduled; students wOrk when they. please, or

when theyihaymade-arrangements to meet a faculty director or a team.of students.

jhe-ohly requirement is that students participate a minumum Of six hours per

week 'and logs are kept of student hoUrs: There is a coregroup of-about twenty

students (ofa total center enrollment of 70-to 300) who spend mott of their day

at the center.

New students enterina the center are greeted by student directors. These

student directors have usually spent at least a-quarter at SSRC;-they are respon-
,

sible for leading orientation sessions and discussion- sestions. 4 student

dtrector:

I called a.lot of rap sessions ast quarter, and found,a lot of dissatis-.
- faction because students aren',t'used to-taking TespOnsibility. They place
can be really Confusing. When they.left the .sessiont, they felt alot
better, and.came away with creative.ideas; like holding small workShops in
specific areas - coding,tintei-viewing, report writing Hat specific times
even making them mandatory. They also.asked for-oriehtation sessions'and

,-Jor an overview of what research really is: In response.a graduate student
developed a student Manual:

The orientation groups help-,students sort out.their feelingS of alientation
and-chaos. ,They help find a balance between the chaos.,'the freedom and
the need for students not to be alienated.

.

Another student director:

My role this quarter is to .supervise the new students coming in to see
they're exposed to the techniques we're using on the paraprofessional pro-
ject. We're doing real work. It's not a play project. It has all the
deadli!ms and headaches they'd enCounter if they were employed.

The student directors.are also responsible for teaching entry level skillt.

They'teach students to rea6 IBM;cards, to key.punch, and to code data off these'

cards...They. may also condutta skills assessment of the entering,student, although-

the faculty directors_often'take this responsibility. Skills assessment is an

.instrument developed by the center to give both the faculty director and the `

student a clear picture of a student's previous experienees, specific abilities,

and a student's self-imNe. Such assessments are particularly important for the

-center; where 'Adent ages range from 16 to 60.
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Students are exposed.to the full retinue of skills needed to cohduct social

research. They learn to use effectively the library as a resource for the

review of literatui-e relevant to a particula(study. They may work ine team

developing a furriding proposal for a requested study. ,They learn,,sampling tech-

niques and participate in the collection of-data from census reports,'-surveys,

interviews, and ethnographic studies: They learn to analyze data and partici-

pate in repOrt writing teams. They can'also learn administrative and -organilational-

skills aS,the center is predominantly run by students.

To-help Students aChieve cOmpetence in these skill areas, manuals have

been written, forming the core of workshops or study for students. Some of

_these manuais have been.adapted froacotherl.publications, for example the UCLA

SL.Tvey Research Center's Lister''s Manual. This.short manual provides specific

definitions and instructions for survey listing of housing units. Another

manual provideS a guide for report writing by outlining standard organization

and format. Specific examples are included to-provide students with-research

report guidelines. Tnere is also a manual for data analysis. ine manual,

Panic Sheets, or What to Do When You See Real Data, provides a clear, common

sense explanation of variables and nominal, ordinal, and interval measurements.

rt also gives instructions for calculating the mean, median,_mode and standard

deviation of comparative distributions.

The student staff share in a wide variety of responsibilities, including

supervising data collect.ion, storage, and analysis proceOres. Supervising

essential center operations, they .Qrovide adequate space and working conditions

for center projects, work with faculty to determine workloads, and projece-'

_priorities, recruit new students,_train new staff,_host,visitors, and explain

the prograMNoperatiOn.

Apart from their teaching respOnsibilities, students l#arn advanced tech-
\

niques 'Which can be introduced into'the center. One exampre is the center's

relationship with the IJCLA Survey Research Center. Initially,:all'consultation

wit,h the UCLA center included the SSRC faculty director. Student directors

began to meet With- the. UCLA consulting teams independently nd eventually two

Student directors instructed SSRC fatulty on algorithuM-Jor block linkages

for sampling frame construction.'

Such sharing of advanted knowledge has led to a sense of solidarity as
faculty recognize that they can, in fact depend on advanced_studen.ts'to
assume major responsibilities, and students recognize that such responsi-
bilities are well within their capabilities.

12t
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. The center manages to foster a sense of independence in students,-while

utilizing a teamwork approach to the segments of the research pro.r-s. The

dominant use of hyperbole at the center say prefer independence in-praup solidarity

leading to the negotiatirm of power w- lin the zenter. It is evilerr that stu-

dents learn to att independently amf r -ponsibly. One example:

Several student directors had r d a team in teach coding -ec*,miclues
to new students. They had dev.:er d a marrla' z'nd planned traain sessions.

Their first training sessimn to con:- L't with another -g on the
faculty director's schedu1,7., so she ccri:d not be presen- n she

informed them of the conf- ,ct, s tol olitely but fir. it it

didn't matter since they wer. ti conduct the se-s

The uSe of student directors, throug' ;lty assstance, alsm ieE instruc-

tive lessons in teaching and supervic An example from the ce s first

quarter of operation in 1972:

Later that week a student director came in to announce that orEc=. )f the
participating faculty members had said :that the directors of th coding
team didn't really know anything about.coding. A quick phone call 'ascer-
tained that he had in fact come to that conclusion, though carc,ful question-

-hi-ne &hewed-that he-was-expressing-toncern_omen_the_fact_thaf thPy had not
designed their codebgok to use 8 consistently for 'don't know' responses
and tha,t they had nOt had ready answers for a few technical questions.
When it vas pointed out o him that they had in fact constructed: the entire

' codebook and successfully coded questionnaires he began t6 recognize that,
specific.criticisms were'considerably more Valid than a global judgment oft
inCompetence." He aareed never again to make such a statement, and to seek'
to build on that knowledoe they did exhibit.

Shertly .after this incident occurred'a" student director stormed int; the
:Office, threw down several coded questionnaires, and shouted, 'you call
this codingr The faculty director had onlyto remind him of the previous
incident to send him back to the questionnaires to discover.that the stu-
dent in question Jiad in fact mastered most.of the coding process, but was
:making one consi'stent_ector, for which he could be_quickly and easily
retrained.

A pervasive charac eristic of teaching and learning at tne center is that

mistakes are valuable 1 arning experiences. Students are shloWn that.mistakes

do not mean a failure, ut indicate a misunderstanding. At the center, there

-is an emphasis on acknowledging what haS been learned and retraining 'at the point

of misunderstanding. Facirlty members encourage students to discard the notion

of one-trial learning. Mistakes become as important as successes.in the learning

proce&s.. A Snafu-of-theWeek buletin board is posted listing prominent goofs

,by both studentand faculty directors. 1 The playfulness helps"create an -environ-

ment in which errors are not sanctions against students.

Because the center in involved n a professiOnal, often contractual relation-
-

ship with communitY.and.local government 09encies.it is important to protect
/
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center clients from sch mictakes. Again, hyperbo , colors som ,ohal h& riity
of checking medianism:

Elaborate check 1 procedures have been built into center ,,,os 5-)

that mistakes c7.i . be made without thretenfing the qual'ty of t'
This removes un ,al$stic TIressUre.and provides an atmoLnhere ori;(11 ^'
dents car feel cPP ta 1Larn ard to test their skills. It a 1-

aa envircrTient -rich competence is seen as effective rath T lh

estake-frr--, pec'..))rmance.

The reality of tle c dnq procedures revolves around the responsi

come to acquire'for teir projects.

nere once the 4"-u1ty director assumed primary responsbilfty
checking on the riltegrity of data and data processing, it is nm:,t

unusual tp Ihear a student director expresS anxieties indicati've( (
resporisibiT'Ity. Tm the fall quarter' of 1974 the direCtor of thy, Aon,
?roject discover. :,that al student had tncorrectly.coded .approxi', 'Y

twenty questimmcires, andjlad failed to return them until keyp 'no

had begun on thet project. This meant that a coding team had te
called in after 'hey were 'dispersed to other tasks. Her iorlal

response to thr.? 'tituation was not unlike t,hat of the faculty' dirr
to earlier simIT:.r incidents, indicating that she ad fully acc ,

ponsibility for t6e quality of the .data hee team produced. The

directors-re-Madd in what has become a typical pattern-in-the- ti
They set aside tHir own tasks 'until a coding team had been form, ,

renegotiating-tee75 and tasks. 'Throughout the entire incident ti
director, though present the whole time, never once consulted, ii. r1 the

interest of perndtting their growth in-leadership, purposefully clft ;.)t

intercede. There proved to lie no reason for her to .haye ,done so. 7he

directors were.by then fully competent to.handle the-SitOation.

Apart from itS clear academic function,SSRC also provjdes a measur.n if

courseling and support.for its students. This derives from a sensethat t

center is more than a training center with its'.eM2hasis on team work and its

supportive atmosphere, A faculty director:

A middle-aged woman who came in was really frvstrated about schoniT,
feeling alienated. "'Within he first feW week's, because of-her
she was made director of the womanpower study. Being here bUilt ((p

confidence. She was a good student; she developed skills'here,
hoW to write a research proposal, learned how to be anadministratoL .

She even had.to wake Obt their pay schedules.._

Another faculty.dlrector:

The center s:?rves.other. purposes. ILtelps.women re-entering the
world. It is a cnnscious orientation-of the ceriler, where the wort_is
the therapy, .0ne_woman came in here very depressed. She had Just cl;A/
her:day school and didn't'know what to do, making this mid-career chari.:
She'clot support here, and new direction.

Another faculty director:

There may be more women entering work arid school, looking fora ay

of finding a job. A lot of white males don't need the supportive s:vide,
but Veterans arej:oming in; so' are blacks.
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Students enrol; -n SW. through three sociolOgy, courses: A cp.irse in

methods, a course c_IM2d. A, tion Sociology, and a masters IJel fie J research

course. Grading , Td css hours and class perfornance. The center

expects nartbng les.; n ":" w-rk from its students because it is a research '

organizat'on in profe--; -n 11 re-,ationship with contractors. Whem The work

performed s unacceot-o's, it is relearned to an acceptable level. Repeated

'mistakes Or lack of resr :rsibility 'or one's work is considered 'unsatfsfactory.'

Face-ty Roles

BeceTs.,E,. there are -ro cour, exts or tests, the faculty rale is an

unconmon ot a. and difficult to L.-..ralracterize. There.are three faculty mPmbers

from-the SocAology Depa--trent :1-sigmed to. the center. The center is normally-

open daily -from 9 a.m. -7.77) 5 pr.. with at least onefaculty director present

from 10 &JR. to 4 p.m. -i-he faciLlty.directors have responsibility for repre-

sentingt.he center to t co1le7le and the community and taintajning final

authority over researdi ;JrojectIT. Faculty-most often describe their roles as'

.resource persons._ "iculty rember, a'full :professor:

We cive orientatom sessio-rs and group teaching. Last year I -did no
group work. This vear I teach a graduate course, at the center. We
meet one.hour a week on various aspects of research theory, -grantsman-
ship; computer w'orL

Lecturing is minim. There is a place for th-ge, but the bulk of'our f=
teathing is done in informal, individual sessions. A student will just
come up td' me ilnd rquest help. The 'vehicle for teachinp is the research
projects we wort: on. Exneriedced students will teach.as well. lin
here as eresoce person.

,

/The center's evaluator comments-on the faculty role:

The notion of faculty drifting and a looseness of structure is.right on
target. That might be a strength at.this school,lbut it rePresents an
enormoos-POtential fbt aibuse---atother-schools or-with other faculty-at-
this school.

The underlYino pthir: of the faculty role. within SSRC is to-close the dis-

tance between professor and. student.- There is a conscious;effort to-overcome

roles Jestered by the traditional method of teachinc 6hdergi-aduate smciology.

By taking a series of conrses, a student s expecte& to develop the total array

of skills needed to:o r-search. This deVelopment talkes place in the classroom

and not through parVcircation in actual research. A norm of eXclusivity is

developed-Which Dlaces the professor in a. position of being an authoritative

source of knowledge.
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SSE articulaes thre major teaci-Ang responsibilitiies -fnr faculty:

FacultY help .students identify thetr strengths cand rraike realistic Self-
assessments of their skills: The faculty teac tine value ..Df realistic

self-evaluation, in wWich recognition of 'what :eget know becomeS
as important as discoring.and reassessing hidden talents.

Faculty provide a supTortive environment in whicn St-....gdent strengths
1:iM most effectively ,.grow. Often a. students unebe to see,viable-
alternatives.ror his/her skills, particuly .ff they are
different frct,1 those .:..ilistapped. by competitive emoms amd exercises.
One of the most chaTlengtng facOty roles in the SPC is--dhat.of guid-
ing students, to effective and rewarding application -c,f tEetr diverse
skills.

3) Faculty teach speciff: skills and provide a constant challenge to
studentS to increase the scope and le-.Jel,of their researth skills.
Fatulty encourage stucemts to 'develop meaningful crTterta of competence
and to assume responsfbility for the shared definitton of competence
tn the SSRC.

Research Studies

S5R.0 has-compiled an impressive list of contracted research studies.- -They

include:

Evaluation of the Norwalk Pilot Project on Juvenile Ji.rtice
Compton Survey Report on' Neighborhood Services
Volunteers in-Service tu ''''F,fenders (VISTO) Report, presented-tn Los Angeles

County Prob.ation Depa--nent
Womanpower Study for Morrses Equity Action League
"Continuities'in CurricOum: An Innovative Tontinuum in Education,"

presented at Racific -5-ociology Association meeting, April 1975
"A student-Operated Research Center: A New Climate of learning," presented

at American SociologiAl Association meeting,' August 1975
"The Role of the Elderly in Continuing Education," presented at Pacific

Sociological Association,,March 1976 ,

Reports for the College President's Task Force

These are impressive achievements fol- a new research center. However,,tme

quality, utility and execution of-the-studies-have-created-problems-for-55RC.

(Because of the, center's emphasis on remaining a teaching institution, its

insristence on using mistakes as experiences, and its reliance on student dire -

tion and responsibility, SSRC often finds itself producind prcoducts of poor

(quality.) There have been other problems gerierated from relatiens mith comm-1--

iitw agencies. Often the scope of work-has not been clarified at thie outset;

resnorysibilities for inStrument design have been confused.; diip.is over costs,

budget and in-kind contribution figures 'have led to\considerable -lisunderstand-

ina. _Center policy mandates that studies commissioned shoult proide meaningful

learmdng experiences for studentS,-students should be consioered staff members,

and tat they should he paid whenever possible. In reality, very'few students

1,2 8
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art viid, and mearinc4u. learn i experiemco often en, JL, as .e..erci,s in
,

satva-;ing reason out of. chaos.

YLn shiort, there havc,_beer fts and start:,, in SSRC'-- ..nntr!a:.tu_al relation-

sh'os- with community amd local 7,overnment a!ne-cios. In l72, twt.ty-page

clutennaire was preda-,d for caw:Amity restJants wit little .1ituc=ion- In

sorr 'ports, data have reen- overblown ond nori-specific :Lear

matg.:.-f7q process. is (-ler ing. The director dey.ielnomenr..

started from 7er-1 and le,:rned how to :ontract 'pre d tremem-
th.t_JS problems wi-th lrofeIsional quality. We learn:id hOw 751) retiate for
poer, but me were iftern struck with bEla tata. We would Ti7,711. Lantract
arcd someone else wc ild design the nstuL nt. Now me krio t reltotiate
a- the beginninn. aid not as the proje-lt :rogressez. SUCE kept
ch-angina what they ,,anted .-4rom us.

Our self-concept ha3; grown. We -will heT in writihg mater-al-s Fend pro-
oosals. Some agenc-es have ripped us off;.they want our dEAa frPe, and

. ther S50,000 in 1ETr. money for Compton crmes back uriused. -.ther ask ws
tc do major research projects in two week_s_

add client edUcation before we accept any ccntrvt with both community
!.cies and researTh organizations: They often drdn't kmuw! thei7r meads

-we can oroanize thern

SSal: tried to protect its clients-from student error and' poor quality, 'but

they kavenot heen entirely successful. Serious problems have arisen-in t.Lc.

- oast_ bmt there seems to he a hiuh'tolerance for such mstakes on part of

,SSRC-ahd community agencies: For their Part, community agenes Seer pleased
.

to ihawe found a trtksted a-,ademic resource and tend nnt to be' `Mly_crritica'7.

of tit/s gaffes. The comme.its of some cominity leaders indicate theiritrust in

'the Center despite tbeir :nherent mistrust Of academic instttc..tions and raarcr::

1 did research. at UCLA. It, was one of the most frustrn.i experiencen
of my life_ I :Pushed tOwork with penple like, Jeanne, ::Lc devCom a
realistic base -for learning. Here pecple learn ho r,c hEecarg Teal human
beings, notma7nineS. to learn to live' in the morlj-

The laniversi':- -='; not viable'-if it dorn't.relate ilgui.71-ity. The
academic com.!..--f-ty tends to be at odds with tho strawe

.

kind of way% fte community supports te univety, or ,I:udent ll
'eventually na-, to lead tne'community.

.The purpose. 7f cm- liaison with-Cal St,Ae tc end the Aon, of
academic rev:Arch, g,qting ow' own peo:lle into rhe researn, .1:7 -get pec.ml
trained in :11nw to hae input'into the -Dolitical process- n tave a trn-
img hround ".771- LS:-

ResearCh on uir:ritiy communities has always been-problemati. The datH
tollected waT.. mever aqailable for oUr use. With, the-center,,:Must of the
contacts. are made by Jeanne at a cOmmunity settinetather thum at the



.university. They were doing to prov-de a s. rvice where thare'c.: be an
exchange_of benefits, accruing to brth the ervice .aceincy and t center.

This:developed a credibility inthe .::-.71mmum.-Ty for the center. .saw

the center as a resourc .2. to fill a voA we..00uldn't fill.

An exemplary_cemf:er study is its evaluation .of the Norwalk fillet Project

in juvenile justice. It represents the high quality of work the center can

produce. Poi- several years there has been a-growing pubtic outcry in Los Angelec

over the juveniile jUstice svstem. I:1 1974 the Los Angeles County Board of,

Supervjsors focused its attentlon on thesystem. It had been undergoing a

transition as a result of court decisions :giving juweniles thm right of due

Process. This transitim was transforringi,ovenile hall from a fmmily court to

a quasi-criminal court sylv, .mith red tape and inefficienc increasing tremen

dously. Representativs from tne supervis_Ts, tie .7itivF2nile Mall, the probation

"department and the .p.lhce depa-7-tnent designed a set. of recommendations int:ended

to make the systeM 777.urr. effici and equitable. A Olot .project was designed
.

for the City of Ner,ial[.. and tv-: reed for an outside evaluaton of tArie project

was expressed. Seera instit.ciohs 1..,ere approached to conduct the evaluation,

including UCLA o.nd -SSPC., The center we's willing to enter into tile acireement

and two SSRC- students were hired to work on the:onetNear study_ .Trhey were

assigned offices-ir thF downtnn office of the supervisors_ According to their
liaiSon person to fL7la i1ioard-6f Supervisors,'"the relationship between us ind

the center was nO dt:ffei-ent ttin any .professional Contractor." A. stee,ng

committee, establisW o ver>ee the evaluation, was comprised.of representa-

tives from the-various dity and county agencies involved. Meeting monthly,

the committee helped orflvide access to the s7tudent evaluators and to staff

.people.

The SSRC report will b.c used for county-wide reform of the. juwentle
_

tiTce system.. Board of 7,1pervi;ors representatives expreSS sat7.1sadticn N7'm

the report. They allso for...future studies- such as

develbping a juvenie -ecorts stem and conducting an audit of the Pluncipaq:

Court Districts in Los Angeles county.

OUTCOMES.

The SSRC StuctentndbOok asks studen7s a number of questioms relltinq te

measuring one's theSe qustions is'a way to from teA acildomic

:and skill outcomes.Fnv 7fv0- because: 4hich each .5tudthit

dewilp diertOs 4 1-1,0104 ftmfliOn Of tho previous lty.4.7efrien of-

130



CSUPH714

the ..-udent, degree of whtivation and the length of Stddent participation at

the center. These-are gqestions.the Handbook asks of students:

Are you learning how: to learn? Facts and information will soon be out-
dated_ flut there will be little change in methods of knoWimg. _Are you
learning how to finft, things out for yourtelf in all phases of research?

Are tvou learning to -reason, discriminate and judge? Research of many kinds
- will le presented t, you for many years to come, whether you:do it, or

others do. Are you learning What makes a good research study? A reason-
able sample? A goof!. questionnaire?' A good technique? Are you learning
to rely on your own judgement, and to know what you are competent-to
judge?.

Jre yob discovering what you do best and develooing:your natural abilities?
V,() one is equally skilled at all phases of research:- Are you learnino
to recognize' your strength and develop them? Are you learning to consult
with others on tasks outside your trong areas? It's O.K. not-to-know.
It's not K. mot to know that you_don't know.

-Axe you vasterfing basic skillt? Regardless'Of your' Own particular-strengths
vow should develop a basic understanding of'reseah. Are you becoMing
acquainted with the entire process?.

Are you developing disciplined work habits? No profes'ilonal organzation
can function im chaos. We are many part-time people trying to nun a
major effort.together. Are you learning the importance of check-in
check-out Procedures? Are you learning to put materials in their proper
nhace SD 'when you leave, the next person can,find them? Are you learning
to develop cooperative wark relationships as we weather field crises
together? Are you meeting the commitments that you've made for wor i,. t

be done?

Are you, (being introduced_to a broad range of experiences?' Research -is a
Srmad to:As, 77here'are many varieties,. and many phases to each variety_
Are, you eveloping a sense of Just-how much there is to know? Of ham
many mays you,ti,ght-aoproach.the same study?

There are areas of attitude 4nd 'behavior. SSRG students also acquir72 a

.set of technfral skills. 7:or students whoenroll for-at 'least two-quarters,

3 variety of ceSearch tasks learned include instrument design, sampling tech-

niques, Interviewiing skills,coding,Hata analysis keypunching and simple

computer terminal operatihn. More,advanced students refine report and prv1 .

writing skills, learn project administration skil1 5 and gairn eperenucri
profesF4onal responsibIli'Jy and accounLibility.

lho 'or students are impressive. One fitvdent has 7vd

a workOm on n1 jf le paraprofessional for a regional human services

MrioetwL iwn'd!r(A articipants are expected, with many respected resource

Antherstudent,.wOrking on the same theMe, developed an
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experiential training program fOr paraprofessionals. Thils focus is derived

from the back§rounds of several women at the:center who have learned to work

efficiently with little funding, during volunteer experiences. This resburce-

feimess characterizes the operation of.the center, where graphics, layout,

typing, printird and computer operation are all performad by students. Another

SSRC graduate has formed a cpunseling,,referral and legal rights service for

_prostitutes.

Many students have continued their education at master's and graduate

cciology programs and others have had significant success in finding jpbs.

One student was-hired as an analyst with the Los Angeles Times, because of

her experience at_the center. Several students expressecLfeelings that they

expect to have.success in findingWork with-the researchskills-and-experiences

i-eqwiredatthe center. A description of the center: categorized the kinds of
. ,

growth experienced by SSRC students.

Skills. Profile: Provides 'continually up-dated Tearning record showing
numbers of students proficient at specific levels of skills and progress
made in.. attaining those skills.

,Changing_Selfperception:- -Students evidence change.:, perceptions on their
academic and professional competence. Many students 'who had intended to

terminate with a.B.A. degree have decidegitoatten& graduate school,
-Wile others, particularly.minority students-who eTtered with deficient
-academic skills have come to realistically ewaluate their strengths.and
.comPensate,ofor their academic weaknesses whiIecontfApuing to learn.

Changing Percpetions of Quantitative Research: Students who once regarded
quantitative-research and analysis as CverwhelninTa,,Ind Ancomprehensible
'have learned to f)pproach such resear6 as ordimary everyday transactions..
Evidence of this sort reflects a general level of acceptance in the SSRC
of professionalism as a standard. .

SSRC Research Reborts: Advanced students in the -SSRC participate. in

the_preparation of papers for_pres_entatim_to_prnfessional societies_and
of filal and interim reports on each project. The number and quality of
such reports: it considered a valuable Component of evaluation. A partial
listing of some reports maY proVide clues as to the monk of the students
in thit area.

A large number of students present papers before PE.,?cific Sociological

Aqc.iation. (PAS) and the- American, SociOlogical Associatn. In fact, Dominguez..

Hills ranks second in the number Pf papers presented at the PAS, including nine

student Papers. This.ranks above the/presentations of the faculties at the.

UniVersity of CaliforHa-, Barkekey, UCLA and OSC:,As'one faculty Member noted,
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There is a feeling at these coovenZlons that we fiave forty faculty in our
sociology departmee. Professors come up to me and say, 'You guys are
really growing.'

There are limits to the effectiyeness of student participation in the center.

Virtually all agree that the center is best suited for highly motivated and curious

students. In fact, its rublicity materials emphasize motivation and curiosity

as requirements for enrolling. Outcomes seem most direftly related to a student's

motivation and-how comfortable he/she feels at the center. The center's

evaluator delineates some of the characteristics of student growth and student

achievement:

SSRC wanted to demystify social research generally and quantitative
research specifically. The first goal has been well accomplished. When
I talk to students, the first thing they invariably mention is how they
,see4esearch being done by anyone.

I suspect that the demystification'of quantitative research has been
'overdone. It's partly.my bias, but students will say to me that statistics
As-not diffieult, it'snothiqg.

There is.a necessity of requiring technical skills. They attack the
,problem, however, thlt a person's worth is a function of the technical
skills they possess. One-result is the de-emphasis of technical skills.
Yes, it's an issue nf elithinating the value judgement, but people are
taught they themselves don't need the Skills, they can get someone with
the skills.

Some people end pp doing clerical tasks for a .project. Some students
complained of this - sitting in on a report writing sessions, tabbing one
variable, addressina and zipcoding-letters, pulling and refiling_reports.

Unless you know a certain amount, it's difficult to involve yourself in the
research. Some people were.highly motivated, curious, had a lot of time.
These people got a hell of a lot. In many waysthe center is better
suited to excellent students. It's.possible for a studentto do very
little work at. the school. The center doesn't reach those students. It
doesn't force people to perform. .A large part of a person's grpwfh here

_ _ _
i-s--a-funoti on Of the4-rmotivation-te4earn-;--

SSRC bas been quite successful in its goal of creating.a sense of belonging

among its Students and community participants. This is somewhat limited to

those students who feel comfortable there alid they are predominantely women.

There is a mixture of genorations.at the center, including several mother and

-daughter students, high sci)ool interns-and retired women. One womanTdescribes

the center's importance to her,..beyon4 the acquisition of research skills:

One of my lifetime desires was to go to college._ It wasn't until after
my thi1dr2n were grown and I.retired from work that I was abl---to- fulfill
my lifetime dream. My first experience in college was at-Glendale Junior
College. Since it liad been oyer forty years Since I had attended school,
my adjustment to tests was-extremely. difficult. It seemed as though I was
memorizing a lot of terms which I soon forgot...
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My two daughters were involved in the Social Sciences Research Center at
California State College, Dominguez Hills-and recommended that I-attend.
I found the SSRC to be more beneficial to me than my experience at Glandale
College. The open classroom allowed flexibility and I learned and
retained information by working on actual projects. When I first entered
the center I didr:t even know what social research was; within-two weeks
I was surprised to find myself actually coding, interviewing and drawing
random samples. In my three quarters at the center, I have learned about
different types of research and phases of the research process. This
invol'vement keeps me active and I'm proud I'm.a member of the center.
I've made many decisions at the center and have improved my inter-personal
skills as well. To me the center means a way of learning, working with
people of different ages, and an active involvement in the community.
It has been a very educational and great experience for me.

Inter4iewees-

Betty Sutten Jackson, Compton SiCkle Cell Center
Beverly Hawkins; Instructor at University of Southern California
Vivian Purnell,-Family Service of Ding Beach
Lois Lee, former student, teacher, UCLA graduate student-
Donna Telesky, former high school intern
Darlene King, former student, UCLA MSW program
Joan Platt, former student
Laura Telesky, student
Jim bush, prew Medical School
Susan TakaIa, former student,- UC Berkeley.Ph.D. student
Perry Parks, qriminal justice analyst
Jeanne Curran, SSRC Director
Herman Loether,-SSRC Faculty Qirector
Maxine Boyd, student
Elsie Karnowski, student
Brooke Campbell, student
Tom Lillevig, student
Sue.Kirsch, former administrative assistant, SSRC
Sharon Raphael, SSRC Faqulty.Director
Dim--MarShall, evaluator.
Bob Christie,- chairman,---Sociology DeOrtment

Gerth, President-, CSUDH
Barbara Moore, student
;Don MacPhee, dean, Schn6l of.Social and Behavioral Sciences
;Dick Hughes, deputy to Los Angeles-County S'upervisor
:Jerry Mandel, dean, ac:-Idenic planning
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CONTACT: Sister Mary Ann
Biller

Empire State College
Lower Hudson Regional Center
T45 College Road
Suffern, New York 10901

(914).356-6406-

EMPIRE SlUE COLLEGE

New Models for Career Education

The goal of the New Models Program-is not to work with students in.sFecifpc
jobs with'specific job-related goals: for example,letting the degree and
only the degree. Our program is particularly auccessful.with people lInclear
in their job goals. We have a student design al contract called 'career
exploration' - readings and some kind of field activity, for example Itey
-may conduct interviews with persons active in the.career(s) in wilich hey
are. interested.

The conculsion of such a contract is not so much to have a student sject
a specific job,_but to have a person's vision of self and his experience
come together for a decision. It allows people tolook at their past
a new way.

Even,ifall-we've.done is expandthe Empire State College model: to mew
clienteles and areas, that wuld be positive; But'wle'we done mcre than
that. We tried te develop. specific Career competencies to answeT the ques-
tion, 'what are cermon need§ across a wide variety of jobs within a tingle
field?'

-Gerald Sircus, Mentor
Human Services/BusThess

ORIGINS AND PURPOSES

.Empire State College is a Part of the, State University of New Work. It

is a,college without a campus, courses., grades or semesters. ESC was .designed

to fill a need in educational opportunity for persons who are unaMe or unwilling

to enroll in a "traditional" college program. ESC offers individualized degree,

programs and contract learning for such persons in many academic amd career

programs.

The:college,centrally administered from the coordinating center in cAratoga

Springs, operates seven regional educatiOn .centers at which .students emroll and

wOrk wifh Empire State's faculty on'indiwidualized learning programs. None of

-the centers enrolls more than 700 FTE students._ Opened in 1971, Empire State

offers 'academic credit f(,r ,previous.learning experienrce in. non-school. sett,ings.

About 3000 Studentsare enrolled full or part time. The median age of these

students is in the late thirties.. The college-pffers both'Associate and Bacca7

laureate degree5.
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The New Models for ;:oreer Educatioa program is located at the Lower

Hudson. Regional Center, on the campus of Rockland Community College and also in

White Plains, New York. It has enrolled 350 students since the program opened in

1973. The Median age ol these-students is 39. The Lower Hudson,Center is

one of the, newer units er ESC.

New Models for Career Education was funded by .a three-year, half-milliori

dollar-grant from the'Kellong Foundation, prbvidiog one-half .of proaram costs.

Empire State assumed the remaining portlon of program costs. The initial

Kellogg grant expired in October, 1976, when the New Models program costs were
\

totally assumed by the College.- Though the center enrolls students not

involved in the New Models program, there is po evidence of Competition between

the center and the progr-on. In fact, because New Moaels,jsnow an ';ntegral

part of the center, thern will be no administrative distinctions, although the

staff of the New Models program draws a distinction between the program's pur-

poset and the broader mi,-,siOn of Empire State .College-.

The distinction betvn the purposes of the New Models program and Empie

State College is difficult to articulate,,since the New Models program shares

the broader pruposes and orocesses of Empire State: 1) individualized, contract

learning. through.close relation with a faculty mentor; 2) credit for- previous

learning experiences; 3) new ci-edentials developed for ESC students, based on

validated experience and demonst-ated performance. An evaluation of the New

Models program conducted by Empire State College's central bffice.staff.identified
--

-the following distinction!: between New Models anft.ESC:

NMCE differs from other programs at ESC in the following ways:- Five
points can be raised. First, the NMCE program-places particular emphasis
on job/career-relatcd learnings and attitudes, and where possible and .
appropriate, encouragelose plannipg and de-signing of NMCE student
work.between employer, mentor, tutor and 'student... Second, it would 'appear
that students in 'VLF tend- to bring more work experience and receive more
Work experience c-e,iit in their advanced standing and_dearee program.
Third, NMCE student:. in the mafm, are half-tiMe students. Nearly 73
peicent. of .these-st'JJents ,are registered for half-time contracts. yre-
sumably,-many, are alo regularly employerLon a full -or part-time basis.
Fourth, learning contracts for NMCF stdents place greater-emphasis on
Tcareer oriented cnntnt. And lastly,-Tbridging. and 'emploratory' con-
tracts are used in the NMCE Oogram to link job/life-to studies and to
provide concentr.ate,! opportunities For students to explore career options..

The New Models.orng,m was founded because of the need of many people for

education with the.goal ,TF:career.advancerent. The growing presence of the

knowledge worker in 1,1he york place creates a,.need for easy and continual accecs

to educational opportniOes in order to keep up with'new knowledge. The staff.
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'atNeW.Models spe*of-the program as revolving around_student ne4s. Instruc-

tional degfte Programs are designed for each student, focusing on his.or -her

tnterests,:Feedand goals,-and-oriented-to the .student's professional,'

academic and" pers-Onal pUrposes:
.,

New Models has identified four types of students with which it seeks tO work.

These-are:

-l) Those who are'employed, but desire credentialing, upgrading and/or a_
career switch;

2) Those who hold an'A.A.S. or an A.O.S. degree but whose advancement is
limited witt:out further_education;

0

3) Those unprepared for the world of work (stddents in need'of marketable
,career skills);

4) Those inadequately served by the traditional college for a variety of
reasons; for example, distance froM-,the learning site, anonymity
experiented_ia_a_htge academic settinch.scheduling or lack of financial
Tesources.

New Models has selected"four career areas in hich to serve students:

allied health, human seryiceS, business and engineering' technologies. Each .

area is viewed as a broadcareer field, with m6ny opportunities-for career

advanceMent or latera-) movement to jobs.within the career field. Student.s elect

.
to study with a New Models mentor who.works within Q speci/fic.career area,. The

program diTector descripes the focus on serving in-dividual purpOSes with these
/ /z

. broad career areas: . 7-
rx

We are attempting to develop new-models. fOr Career education - not-new
- ,

Models for.careers and not necessarily education for new careers, although .
the latter has occUrred in certain=cases. The'original proposal taTks
about career ladders.

We 'have thought i of career lattices which would help .persons move

in care orizonlally as well as vefticaily. In degree program p
students are assisted in yeflecting bn theirexisting career competencies
whether these be derived from_life experience,or formal education. They
then, exPlore the competencies still needed ta-tie effective in a.specifit
career. MoreoVer, they are encouraged.to Teflect.on which.competencies-
can .be.used in.dtfier'careers and what 'additional, education they Mayneed
to enable them to b.ecometetter prepared for-careers alternative'to the
primary area of ')nterest. :The focus is or) the_ process-of planning for'.
and working with each individual. The degree prograM and contracts are
flexible responses-through which career interests and needs can be mei by
students:. A potnb'arri of learning resources ts made available to create
each time-anew a rtifferent mix for' each student. We do not.make stud.ents
go through hoops in areas,they have already developed or-in which they,

, -have athieved their goals'.
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Model I: 'Individually ,Developed Degree PrOerams.

This model,uses individualized contracts,. tailored to and based On.the

experiences and goals of each student.. Although the content of the contract

differs for each 5tudent, there is a common process for working with a. student

to ..design and carry out the contract.
. I4

IU Institution as Locus

This model uses a work skting as a primary 'learning resource f r a student.

. The work setting may be the student's regular place of employment, or it may be

a temporary internship. Changes ih work enviconments areofter used às oppor-

tunities for learning new competencies and values for the setting. Fo- example,

the Unified Services'Act of New York State declared that residents of iental

'health residential institutions should be de-institutionalped and returned to
-

'their homes. The consequences of this act were ide-ranging for state institu-

-kNts,

a\change inthe-focus of treatment, required dew kinds of profesSional
2

'training and new patterns of career mobility. A New Models student has worked

-at Letchworth'State School for the Retarded, where these changes were imple-

nented. Letchworth develOped a department of education and"training for exten-

Sive in-seryiee programs and academic counseling of personnel. The, New.Models

Studept was-trained, through her .plac6ment, to serve in that new department.

Oodel III:''Unprepared Audiences

This model serves the needs Of students-who do not have clear career goals:

They may possess AA 61- BA degrees, but they may be unprepared to work-at 4

sPeCific job. These students fulfil), an exploratory contract to give them a

.detai-le4-werview'of a selected broa-d-c.a.r...6.e-r

'readings about the field,.visits to places-of emplOyment, interViews wit:h pro-

--fessionals-i-and-observatiens-of work-activities. 'The-eXposure is designed to

give a student information needed t6 make a choice about further study or

career pursuits.

Another audience which the model"seves is cOmposed-Of students whO, by
.

reasen of-educationj oreconomic disadvantage., do'not possess the skills or

resources needed to'pursuo a college-level education\. Although the program has

made-a concerted effortte attraCt such students,..itThas largely 'failed to

enroll significant numher of disadvantaoed students. This.may be due to the'

lotation of the'program in three counties (Rockland, Orange', and:Mestchester)

composed largely of affluent suburban neighborhoods, or it may be-that the 'A



dtsadvantaged do not nerceive Empire Siate's offerings as useful or available.

,Model IV: Certification, Licensure and Registration

2lesigned for students who must pass a licensing or ceriffying examination

to achieve professional status, this model prepares students to 1) acquire the

skills required-for.a specific job, and 2) acquire the knowledge needed to

paSs suchexaminations,The.program claims success in an on-goingdialogue -

with licensing and sertifying agencies. New Models students are taking examine-
/

tions for such professions as octupational therapy, laboratory technology,

dietetics and nursirig. Major obstarles to full recognition of the ESC..model

remein. For example, nurses who earn a B.S. degree_at ESC must seek alternative.

credentialing (Regents External Degree) if they wish e.B5N.- Obstacles remaineven

for ESC graduates, although Empire State is accredited regionally and within

'the SUNY system. These problems.are similar, although not as acute, es th4c6

faced by graduates of the College for Human Services. Refer to the College

for Human Services profile for a more complete discussion of the credentialization

of new professionals;

Model V: Step In - Step Out

All Students at New Models and at'Empire State generally have the Option:

to take periodic leaves Of absence for one or more months. No negative judgeL

ment is placed on these leaves; they are viewed as natural octurrences of an

individual's Work; learning abd personal rhythm. .The New Models program has

this freedom-to "step in and.step out" of Studies into a model for professionals'

seeking periddic, or continuing, edutational development. Learning.mOdules

have been developed by the staff for the allied .41ealth professions as guides toA
specific learning or competency objectives. Other examples of college Medules

are: Youth end Urban ,etting, InterViewing,'and ChildiWelfare-Needs and Services.

'These modules can.be taken by speCial students (non-matriculated students seek-
,

ing specific independent studieS for credit); This group includesstudents.from

other colleges and students'with masters degreeS who are seeking.to update their

lmowledge in a specific field.

Model VI: Tht.-Homebound'

. -Thlis model reflects a clientele rather than an educational-mode et Empire

State. New Models has not experienced'mUch success with this model,'which seeks

to bring.ESC educational opportunity,to physically handicapped personS, to
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.prisoners and to others unable to attend a learni-ng center. Other unitS of

Empire State have had success with thi group

Model VII:. Consortia

This model is difficult to identi.y in actual 'practice at he New Models I
e ! .

program. It seems- moreSuited to the program's disseminatio strategy with. i

I

other programs and institutjons:than tO student learning.co tracts. Through
t,

several activities including conferences, relations with/rofessional associal-

tions, management.development programs), relations witb/other colleges, the NeL.
.

Models program seeks to multiply opOrtunities for itS students and to publii2e
. I

'the New.Models program. Such con /Cts are used .as/learning resources by

/students: /

Model VIII: Exploratory/and Bridging C,Ontracts

.
Like the "unprepared" MOdel, theext)loratory contracts seek to,asSist

students to explore options within a career field. The bridging tontracts .

seek' to connect previously
,

acguired sU/ lls and knowledge with a neviendeavor.
/

_.... -
One student, who had.worked in a hosOital, completed.an exploratory tontra*

/
through an internship.ir health care.administration. The student,then planned

to get his degree.in that area./Another student used her skills as a_ mother

and homemaker to explore her/goal of working in human serVices. A business!

,student completed a contract by studyingthe managerial aspects of unionism,

ACTIVITIES

The'core of a:student's experience at the New Models program isHDrovided by

_the relationship with the mentor.. Virtually all.the major activities for stu,

dents.at ESC are guided by the mentor: asssing, giving Credit for prior learn-

:.ing, 'designi/ ng and eXecuting learning contracts, providingesources,. evaluating

studentperformance, determining coMpletion of the degree program. The heart

of this'relationship'is. the time spent_together by the mentor and student.

Invariably a close, intimate, learning and nurturing relationship develops.

This represents a potentially dangerous situat.ion because the importance

//attachea-to-a single relationship can easily lead to abuse. In_a survey ofstu-

dents studying nursing at Empire State,,:students reported that their most

rewarding relationship at ESC.was the relationship with the mentor.. However,',
, \

140



ESU4

the saple study demonstrated that the mentor relationship was least-satisfying

to a'significant humber of students. The dedication and care Which the NeW

Models mentors apply to their work seems to insure against any significant

abuse of the license their position gives. them. A warmth and concern emanates

from people at the center, evident to both visitors and students.

Some mentors discncsed their role:
_ - _

The strength of the program is the coordination.Of learning experiences
and resources. There's one..person watching what's goinig on with the students,
watching them develop and tendin0 to their needs. Evaluation and docdmenta-
tion of a student's strengths and weaknesses are superVised by the coordinat-
ing mentors: This can be acted.upon in future contracts.. You learn how

a student thinks; you use that intimate knowledge over a Period of contracts
to guide the.learning experientes. I use the'past contnaCts,as measures
of growth. You don't get that in a traditional', fragmented program.

There's a problem in:discriminating-between life-experientes worthy of
college credit and thoSe that are not.- If we, were to give credit for life
.experience not worft of credit, we wouldAiminish the student' program

by that much. We've gotten better at,it,-buf it's a very suBjeonve
Process. The.use of prOfessional experts in various parts of the process
is integralto its success..

A.student was referred to rle for evaluation of how much knowledqp of
nutrition she has. ,Shes a healeh food nut. I talked with her about
hooks she's read, hOw to d' Velop'a vegetarian) diet, metabolism. digestion,

.etc. I push'for the.edges 9f peope's'knowledge. She had :in tncpmplete,

spotty.kind of knowledge. I need to-made arecommendation of witiether her.
knowledge is worth college c edit. If I spOke to someone who had taken
college nutrItion for four cr dits five years ago I'ind that person's ,

knowledge spotty too.. We need Q discover how .knowledge.is-organlzed in -
a variety of ways. Knowledge fro'rlife experience cuts atross course
boundaries.

A human services mentor who developed a manual: of competancies andlearniff-g

resources.for her students:

h4dma-ase-r.v-i.-spograms ani_aften
Our manual combines liberal arts and'profeSsional functions in-an inter-
disciplinary fashion: Principles and methods are all right, but more
substantive knowledge is needed. I spend a lot of.time on conceptS of
self-in starting to build with the students. Many suggestions, alternatives,
particularly the first few meetings. WO meet more often with the 'students

, in the beginning of-.the degree program And less,later on.

More sp than in the Other career areas, I have very femstudents who are
independent learners. Many,are very dependent on the mentor, tutorial/
instruttiona1 relationship and-here more structure is built into the
-contract.

I have a lot of trouble writing the eValdation. I end"saying things like,-
,!1-be student has,worked on her'writing skills, she's made progress, but she .

I 4 1
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still needs, growth." There's a tremendous responsibility expected of the
mentors to make judgements abbut students' skills, and their ability to
grow. This is mitigated a little by Sharing the student,ammig other
mentors and external tutors.

Another mentor: '

The academic quality' of the program often falls on the mentor. The co-.

signing of the contracts by the associate dean tends to be for the exper-
ienced mentors a formal step though for a mentor meeting with four to
five students a. day, it's a very welcome impact and review.

,

Mentors have often'had to provide their own resources±-140-felt-that-our-i
own development was,crucial to keeping the project on track.

NeW Models.has just contributed to the development of a Student Planning

.Guide for Degree- Program and Portfolio Preparation which provides detailed

infOrmation.for-studentS On assessment, crediti contract learning and Aegree

'programs. This is another-part of the staff's efforts to clarify the-process

of guiding students through individualized learning programs. .The Guide is welt-

comed with relief by the mentOrs who will now spend Tess time on precedural

guest-ions, andldevote more-time to actual program deyelopmenIs.

A. pmimary learning-resource utilized by the New.Models program is tutors.

These pOrsoms are professjonals from.all walks of life whoaree-to help stu-

:dents achieve specific objectives contained within the learridng contract.

They may be asked to help determine, or validale, theamount ofcredit which

should be awarded for prior experience. They act as teachers of specific sub-

jects. They act as consultants to students who are designing degree programs

or learning Contracts and soMe teach courses at other colleges which students

elect to include in a co5txact. Tutor-S. come from business., labor, industry,

social: and Jiealth professions, and other academic institutions.., The Learning

Center keeps-files on available-tutors which coatatn-ThTformit-fon-on prey'

experience witK.the program, quality 'of the contact, and area of expertise:'

-*Ito.r_s_:are_x4s_pibbsihiP -RP,- evaluating the 'perfOrmance of the-tutors and students

are:often invited to do sp also.

Several reasons are cited for the tutors'.willingneSs to participate:. 1)

hey are attracted by the kind of people self7selected as Empire State stüdents;

2) they are attracted to a newactiv-ity's freshness, and 3) they are pleased to

cooperate With a.sOlool which ask§ for their help, recOgnizes their competence

arid offers, an aura of bejnq affiliatedwith academe, TutorS.are 'offered stipends,

Which are sometimes )-e'fustA, of $10 per hour for.their efforts.
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A college-wide file of tutors is being developed, but tis is !'talted

about more'thal developiAl," according to one-mentor, Unlike the Tunbridge

program-dt-j.one Mountain (refer to profile), which expendedconsiderable energy

assembling a network of professionals before thr program began, New Models

is s4iw1y..building Its contacts as the program grows.

A mentor describes.her work with students, tutors and resources:.

What we are doind is clearly in a 5tate of refinement. It's constantly
evolving: This is a long-term process. There is a long-term newness tb
what we're doing. A traditional program reaches out into the community=
to find and utilize resources, establishing a pattern. ',Here we develop

,ties with a student and when it's done, the tie is dropped. This newness
diminishes a little over time, as I come to know more and more people in.

-,the field.

Apart from bringing the Emprie State model to new aadiences ahd- applying..

it.specifically to career development, one of the chief acumplishments Of the

Mew Models program is the writing of cDmpetency and learnimg:resources Manuals

br.the-carer fields of allied Jlealth and human.services. These manuals were

developed in responSe.to the need.to provide information ::Isd resources- to

students and mentorsforUSe-in. the-des10 .of contractS anc:dEgreeprograms.

Although there isa commitment to design each student's pragrdm individually,

standard meaf..ures of performanca were useful in designing degree programs and-

contracts for- assessing the.student's work.-

An allied health mentor at New MOdels and:another ESC mentOr in psychology

have developed an 'Interpersonal Attributed -and Skills Inventory. This guide.

Contains 70 Skill-s which, when measured, provide insight'for, a student into the.

Trofessional'competences ofthe allied health worker. The skills are grouped

into categories, such as Group teadership,,which are.further broken down,

in this case: expressing of ideas and'opininns in a gro-up; decision making;

responsiVenesS to group process. These are further specified: creates an

environment where groud members express their ideas and,opinions; stiares

ecisiom-makiiig wif.h grnup-members7=coordin-ates the dsi res an#-effortserf----

,groUp member5,

.The human SeYvices manual, Community and Human Services. Manual.: 'A Guide

for Mentor and-Student,- is organized around the following.competencies:
/-

Interdisciplinary...Components
Triin-derS-eanding biologiCal, psychological and social differences and'

of individuals and--groups.

2) Under tanding of the cultural, economic and politicaT influences on
individuals and 9-roupt.:

.3) The ability to/interrelate the interdisciplinary compenents in a.
deVelopmental/nattern '

71 4 3
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ProfeSsional beVelopment
-0-Knowledge apd awareness of human service ethfcs.and values:

2)-linderstanding of the.range of.roles and responsibilities in a particular
.human service (i.e., healt:h care) and knowledge of the particular job.
within:the field (i.e., nurse orjiealth

3) Understanding of the meaning of professionaliSm and continuing to learn
and grow.within the profession.

Skills and Methodoldy
1) Understanding the prfinciOles and techniques of interviewing and the

-ability to conduCt interview's.-

Knowledge of variousthecries of group processes and the ability
conduct meetings and group sessions.

3) Knowledge of appropriate community res:airces and referral processes
to meet consumer needs.

4) Ability.to use problem-solving techniques in -a wide range bf ettings

5) Ability to,collaborate and share knowledge with appropriate. persons
:and/orf agency..-

y te use-advocacy-as a-Method of mobiTizing a-variety of. forces
'for t e purpose ofeffective social Change:

.7).Unde5 tanding the modalities of intervention that enable the.human
service worker to function_ as a courSelor, facilitator,: andlor
than e.agent. .

8) Uhd rstanding methods of inquiry, and basic social research.methodology.
.and its validity and relevante in'promoting social. welfare.

Planning, Organization and Provision of Services,
1) Awareness of the various -woys problems are defined in areassuch-as

health, education, and welfare and how th(eseA'efinitions influehcf,
the kinds of programs de'veloPed.

2) Knowledge and ',understanding of the agencys-gOals, auspices, structure
and funcations and how they affect service delivery.

3) 'Understanding so f. 4

levels and its implicit/explicit effect on policy and program.

4) Understanding the processes and strategies pertinent to the planning,
developmentimp] .:FIntati na,_and e.v.a.Ixat_tort_of social_wel far_e_pol

and programming.

5)'Understanding the adMinistrative and management processes.that enable
. soCial agencies to become more-effective providers of service.

Eachcompetency-is specified by-areas of study, which orovide the'student

with definitions of speciric functions', and organizes the study of each area

Care is-taken to bring the student thrOugh\the process-developmentally, begin-

.ning with much- attention to the self7awareness of the student-and:h.-is or her

ability to define and.relate to different value systems,, the students'.own as

well aS'these.of other5--.-- An allied health mentordiscussed application'of the

manual to student.learning' programs;

I 4 4 .
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.\.
The\student identifies a specific Career goal. We then deVelop Mlle:areas

of skfll and knowledge needed. How much is needed?. How much does the
studte4 have?' There is a constant process of.refining our ability to be.
fair aAd. accurate with students:.

In purturriculum.development, we try to.develop the.total spectrUm of
activitiesneeded for the career,gbal. ThiSmay include, administration,:
fiscal planning, medical economicS:, ,Student programs differ. Their
career goals may include early childhood development for the mentally
retarded, administration inthe health sciences, inservice education,

-patient education.

A successful outcome-for me is focused 'on appl.ication; the student's__
ability to master material well enough to apply.it. Can_a student view
a situation and evaluate it? What factors would be involved in achieving
the change? Plan intervention? Anticipate outcomes?

Assessment

A student is evaldated at three pointt in the New Models program:

(l)-upon entry, to assesS credit for previous life experiences, '(2) .upOn. .

completion of individual contracts, and (3) upon completion.ofya degree

program. During all threePhases, the mentor plays the central role, although'
_

others are talled upon to assist in the process. "Tutors may-be- asked to
,

assess collegetredit for an entering student's knowledge of a specific field, .

and thus help determine a student's advanced standing. The.program's associate

dean is responsible fbr co-signing all cOmpleted student contracts, exercising

a quality control pn the proms of assessment. Mentors are reiponsible for

writina Digest and Evaluation on completion of each student contract. .The,

Diger and\Evaluation is a key document which.shows-a-student'sprogress

.measured against the objectives stated in his or-her contratt, The Digest_

and Evaluation must be.signed by student, mentor, and asociate dean. Finally,

our-or-five-fa-cuity-md
\.

work. The process\f assestment is a crucial eleMent-in the learning protess

for'students at New Models. New guideposts fqr-achieveMent.areestablished
. .

with the completion ofeach contract: For students, the sense-of:tompletion.
N,

is important, as many students neverimagined that their performance would

be certified by an instjtution of higher learning or would result in a degree,

One mentor describes what, can occur:

"

. ;

I -had a meeting with the student and evaluators from the area. Those
who could not come were put on a conference call in the room. We met

for an intense hour: It was a very emotional experience for the student.
There was a real extitement among UT allabout the sense of solidity he
'had gained. 'This Meeting was used as an evaluation'of the entireport-
folio, before going to the astessment committee. It was fantastic. .

z
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Credit is awarded at Empire State o "contract month" basis, with

credit for each month of full-time study. Twenty-six months is the maximum

amount of advanced standing credit that may e awarded to a student for prior

anilege-level learning. ,

Dissemination Activities

New Models is planning a dissemination proje t, with the support of the

/ I.'ellogg Foundation, to refvond to the many requests for information and gui-

dance-aboutthe program. Through release time, facu y members will provide \v--

consulting services and resource materials to other sc ols in the New Models

program.

(OMNCOMES

The director of the New Models program sets a tone of inquisitiveness

which iS.echoed.by students. She has said.:

leanning-opportunities are around_us_constantly. We want to Make-persons
more alive to other learning opportunities than those we are normallY
aware of day to day. In addition to being an excellent practice for
life-lo)/g learning, such awareness can also make you more alive in
a,qualitative sense.

Ohe allied health s4Ident, a nurse who trained in a .hospital based program

andiwho always "looked down" upon school trained nurses:, remarked On her

experiences:

I feel I got a ieal'fee) for the collegiate experience. I developed
an apPreciation for higher learning that I didn't have before. I think
I will be a learner forlthe rest of my life, where I will find it easy,
where I wouldn't look at the experience before as educational, I really
prize the experience. /

-The outcomes for. New Models Students-arenot limited to an appreciation
.

of-the collegiate experience, or even to developing a poWerful sense of inquiry.

s-7-drestritofTtheir experience, students repeatedlYreport the higher professional

- regard in which they are held, and career advancement opportunities which.'

_have opened to them- Sople even speak of major life changes resulting from their

, experiences. What Is unique about New Models is that it haS provided access

to an educational procesS'focused on career pmdeveloent as an,Amportant concern

for working adults seeking career advancement, middle aged men seeking new

careers, women seeking careers after raising a family, among othePs. The

New ModeTs program not only provides_flexible and creative responses to

vidual career.and rducational goals,- it also Oyes a.new. meaning to the word

access for adults who have never viewed the university as a tool. they coUld

1 4 6
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use fOr their.own development. . Following are statements by students:

By working with'the tutors I gained .a lotof confidence in myself,
because .I worked with People who.are highly educated and intelligent.
It has, in some sense changed my life." The biggest .education I got out
of this:college was to use resources, libraries, people and how to seek
out-people and.feel confident to talk with them.

It sort of makes yOu like a detective. It's more difficUlt; you can't
be laZy. I developed a' tenacity for problem solving, not because I'm
smarter,.but because I know how,_ I was just..iransferred to the eXperi,.
mental divisiOn'in the computer center at work, The experience has had
a great impact on me. I'm not apathetic anymore.,.P.m active now, involved.

.

It was one of my greatest experiences.

I graduated with a B.S. in nine months. Everyone Was.very supportive and
excellent in guiding me. I'm very proud. I was college bound many years
ago, but I didn't go because I got married. Then my children went to
school, and I lived vicariously through that. I felt frustrated. I

was 51 years old when I got the degree.-

There is great'pressure to get the.B.S. if you want to stay and advance.
in nursing. I resented-the-coUrse-requirements for the bathelors-prepared
registered nurse.. I. was too well prepared by my 'life ,situation for'these
required courses. 4 was bored by them.

. .

The experience was very stimulating for me. .I'm not being.laid off
while.others are, during.these cutback's'. I've been placed on-the Board
of Directors for the.Public Education Division of the New York State
Cancer Society; Many-profesSional peers havenoticed a marked degree of
growth in me.

1 did tw6 contracts on adult education.and evaluation of educational
experiences of adults. I learned 'how to write behavioral objectives,
which I use on my job daily. I did a project on sistems theory which
was a'real revelation for me. All current nursing books refer to system
theory.. It has improved my ability to work with ystems, use of flow
efiarts. I alsg did a_media_studies-contract at the New. School. where I
learned to use. audio/visual equipment, to set up instructional Modules
and the use of the. rnedi. .

My work here Was just enough of_a.push.to get over the' hurdle of writing, .
which has greatly enhanted ily professional. standing.. It has advanced me'.

\ip

in-the field of urban plann lig. This is muth more.important than the
degreeitself,-..i'm better a le to assemble-My exp-erience and ability'to
be-Considered-a Orciessiorml. I'm now intef.viewing people for jobs who
feel their education has been a'total loss. I myself would probably hire-
Empire State student over a'regular_college student.
. .

.

,

I learned supervisory skills, how-t*elicit individual abilities 7 from
group therapy tci supervising peOple.. I worked with he resident to help

,-,--
differentiate amoOg psychotic; neurotic and hyperactive children. I 8id
.contracts en supervision, ievelopmental psychology, anthropology, psycho.-
analysis of Women, Fidelescents. ' .
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Interviewees

.-Sister Mary Ann Biller, Director
Gerald Sircus, men*, humn services, business
Rhoda Miller, mentor, human snrvicog
Jay Gilbert; mentor, ehgiubtvihg ttchnologit§
Nancy Bunch, mentor, human services
ROger Larsen, student 1

Lois Muzio, mentor, allied health
Adnes Maduro, student
Marilyn Shauder, student
Ashton- Thumm, mentor, business
Pat.Beldotti,

.

student
James Orr, student
-Tom PUgliese, student
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Contact: Jan Rakoff

Tunbridge
Lone Mountain College
2800 Turk Blvd.
San Francisco, Cal.
415/ 752-7000 ext. 224

TUNBRIDGE

LONE MOUNTAIN COLLEGE

As part of making the transition from youth to adulthood, society
expects one to acgufre an enormous number of new attitudes, ideas,
behaviors, skills, and responsibilities as well as unlearning old,
previously mastered patterns. A tremendous change is expected in

short period.

Bridging the gap between yOuth and adulthood is an experiential
is'Sue: How-does it happen? The thanges are so various and so comp-.
rehensive that one is faced, to use an,analogy, not.with a tear'in
the fabric of 'rife which can be resewn but the need to entirely
reweave the fabric from the various.threads of:personality and. ex-
perience. One tonseguence of.this is that this period'of transit-
ion is a 'period of .great possibility as well as of stress. .The
very magnitude.of necessary 'change obviates.patchwork solutions.
The need to reexamine and reorder basics yields the'possibility of
Tither and mOre conWuCtive patterns..

Generally, career education has been concei;ied of as though it were
a single, discr4e ma.rble.in a jar full of educational marbles with
the possibility of adding Or removing each individually. On the
s;ontrary, as .we pbrceive it, career.education is.a thread inter-
woven with and held in place by other threads in a larger fabric;
and for this reason' it is not possible-tO Meaningfully pursue
career education Without considering in a thoroughgoing way inter-
locking issues of human development and of the.transition from youth
to adulthood.

Jan Rakoff
Director

Tunbridge is the name of a small, dangerously self-contained program

at Lone Mountain College, a small private liberal arts college, formerly

.a womeeS:Catholic school, in San Francisco. The program is,the product

of four years of research and-deNelopMent work in Cambridge and Vermont by

'Jan Rakoff, the Director. This-is its third year-at Lone Mountain.. 'Either

because of its longliistory Of trial and development, the strong conteptual

and possessive character pf its progenitor,'or, the very problem-of buman

develORment the programcaddresses, Tunbridge is best depicted not by a cata-

1.4:9.
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logue Of its activitie with students, but rather by its own conceptual pur-
poses and rationale. The program has a wholeneSs, a geStaltic character,

which makes it-difficult to break down into a simple, recognizable set of

images:. It is this wholeness which comprisesat'once the program's major
strength - and suc.cess - and contributes to its major weeknesses.

The problem-of tr nsition'from youth to adulthood is meticulously arti-

culated by Rakoff. 'Both the dimensions of the problem and the activities

necessary to facilitate that.transition are clearly diagnosed and prescribed
by him,- But beyond his own.clarity of purpose, the instructional Staff of

Tunbridge .has -assimilated the same diagnosis and prescription. Their roles
'and methodS within Tunbridge are surprisinglY uniform, contributing to a'

tightness and a whbleness. in purpose'and execution.'

-PURPOSES

Tunbridge'posits that students today face an "exquisitely difficult

transition from the status of being a ybuth or 'adolescent in.society to be-

coming an adult, complete with the full retinue of adult responSibilities.

Our-society today has created great incentives for-young people to remain"

adolesCents. Teenagers are indulged, protected. The incentives to'"grow-
uP' have been removed; young people.are hesitantf.afraid; Or simply, do hot

want to take the responsibilities-of adulthood,toJeave a sheltered status,

And'yet they are expected to take on adult responsibilities in lightning.

faShion, with very little support from our social and learning institutibns.

A hundred years ago the opposite was true. People:were mOtivated to'reach

\ adulthood as soon as possible .to escape their deprived status as children

and adolescentS. Rewards were to be had by taking on responsibilities, by
becoming independent.

Schools have contributed to the developmental. inertia in young -peoPle.

Studentslearn to.view knowledge'as a pycam'id of bricks, where each brick'

represents a course. There is.a dominant VieW:Ahat knowledge is organized
_

in a "course 'kind of way," leading-.to,an exaggeration of the mYth'oreiper-
,

tise. While the 19th.Century was "a'great ce;?tury for tinkerers," today

"students are paralyzed by the myth that before they can do SOmething, they

must be,an expert."' Tunbridge seeks to teach students that.they cah, as lay

persons, app oach the acquisition of knowledge. on a partial, selective basis,
.

. .

much the .wa people.do. Wm act...as. payents or voters:' There is.an. emphasis'on

"tiking knofledge on the run.,". developing the ability to discern."important

knowledge."
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The internship experience is inappropriate at this tranSition.period.
When I was 18 I wanted to become a doctor. I took a summer job in a
medical lab, thinking that I'd learn -what it is like to be a doctor.
Instead I spent all summer spaying mice and didn't learn a damn thing
about being a doctor. .What one needs here is to become a well informed
layman, educationally efficient with accurate and adequate experience.

We don't need experts at this stage, and We don't need gofers either.
The narrow specific experiences offered by such placements are terrible.
That's the problem with Antioch; it's not an educational experience
for one, it's a repetitive task&

The dominant concern_of the Tunbridge program is developmental.

It focuses on three areas of development for- students:-

1.Career Ekoloration

Student-example: fulfilling a written proposal which followed the pub-
lishing of a book from start-to finish: writing, soliciting a publisher,
business strategies, graphics, layout and printing, distribution and
sales. This project helped fulfill the student's stated goal of learn-
ing "what.it would be-like" to.be a writer. .

2.Societal Explorat-qn

Student example: fL
e

lfilling a proposal which .sought to expose the student
to.the values, lif

/
styles and rewards in professional areas of "activis.

asopposed to those within a "private lifestyle." This student sought to
explore what a career in politics would mean for him personally.

_

.3.1hter/intra Personal Growth in Relationships

Student example: interaction with older people to gain confidence, self-
expreSsIon skills and to learn to accept a diversitypf views on the same
'tOpic. Such experience came from interaction with community professionals
participating in the Tunbridge Network.

A consistent subdominant theme also runs through the program. This theme

is more cognitIve in chal.acte, focusiwg-on re.1-ationshi-p-to

knowledge, the Structure of knowledge, and the individual's process for decid-

ing what knowledge is necessary.to meet his or her purposes.' Implicit in the

theme is the notion that sehools enforce- an arbitrary notion of knowledge or-

ganized by courses and learned in..a classroom setting.. Thereforeunbridge

-.seeks to.lessen-the tension between earning that can and cannot be accomp-

lished in the classroom TUfibridgejosters "experiential learning" through
,1

-method and proCess, rather than.curriculum: "learning by experience rather than

cohception." This.is what Rakoff means when-he states that "closing the gap

between youth and adult.is an experiential Problem." lt is the one-purpose of-

jUnbriage to act as a school on that "experiential problem."
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ACTIVITIES

Tunbridge seeks to integrate an array.of developmental goals for students

with the goal of infusing self-reliant, discriminating skills in the acquisition

and use of knowledge. Though in practice students are probably not aware of

learning neW ways to use 3nd acqulre knowledge specifically suited to their in-

dividual purposes, they often do come away with a heightened awareness of what

11 cess (rea 1,

,

S S 11

linked to the program's tightly woven conceptual framework. A sketch of this

process is provided by the program's own "Course Description:"

Tunbridge is a program which integrates off-campus, experiential learn-
ing with on-campus intellectual endeavor and-faculty supervision. The pro-
gram has its own staff of full7time faculty members and has built a Net-
work of field resources numbering more than 500 individuals in diverse
fields who are willing to work with students in educationally valid ways.
Each participating student takes the program initially for five months,
full-time, and: for full academic credit. The Tunbridge structure is suit-
ed to students wishi,Ig to eXplore various career possibilities, to acquire
tield ldib-WTedge of7a career area already t-hosen, to inyestIgate aspects
of the social, cultural, and political context in which we live, etc.

Anintensive orientation is followed\by extensive field interviews by the
student to acquire the information from which detailed, written project
proposals are then designed with faculty supervision. Approved projects

c are then "marketed" to the Network and contracts of a number ofAifferent
Networkers. Throughout fhe program students meet with a faculty tutor at
least once a week on'an individual basis, once a week in a small group,
and once a week in a large group.

At the end of the program, the student's work it evaluated jointly.by the
student, participating Networkers, and the Tunbridge faculty. The program
-requires a substantial body of documentation from the stbdent including an
on-going journal, a final taped "memoir," summary written reports on each
field interView and each individual tutorial, and various appropriate.arti--
facts or reports from the project itself. Each student has a lengthy "exit
interview" with faculty members and with the participation of two students
on request (who however, do not share the determination of grades). Grades

.are determined by ifif, tutors and the program Director.

The five months of lunbridge begins for students with an intensive "non-

stop".two day orientation session. At the.th'ientation,-students are asked to
4, .

articulate why they are in the program, a.ild to carefully "IA. t oUt"-these pur-

pOses in the coure of thp program. At.is also a time for staff and students

ito.get acquainted. An exJ.ended two week Orientation of two hours per day was-

-radded to the program this year as a result of last year's .experience,

students who most benefitPd from.experience were those who already Ichew ilow to

use such resOurCes as the te1ep4oriu and the journal.. Following.tho orientation
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After orientation, students are assigned one of the four Tunbridge tutors to

work'with through the term. Students.are not permitted to select their own

tutor. A close one-to-one working relationship develops between student and

tutor. For many students, this relationship is their most rewarding experi-

ence with the program. Students meet with their tutor, once a week in indivi-

-dual meetings, once a weef.,tu,.small groups of .three or four, and once a week

with all students and staff.

The two, weeks of orientation workshops fOcus on developing awareness and

basic skills'that will be needed throughout the term. -Some care is taken at

the onset to clarify the values of the student. Students are asked to write

what they are interested in, what they want to do and to have. They are then

asked to explain wht these particular things are important for them. They work,

with various awareness tools provided in the workshop on values clarification:

life goals inventory, elements of a "good" education, traditional American values,

.elements for an ideal job or career, value scoring, goal priorities, attitudes .

_ _
toward self and toward failure.

!

;Simple mimeographed "guides" or."checklists" have- been prepared for use in

othdrworkshops. These include:

/- checklist for developing project ideas
/- sample questions to ask networkers
- workshop on designing project proposals
- workshop on journal writing (each student is required to. keep a journal

throughout the term)
- an introduction to the city an FranciSco)
- workshep on tield interviews
- workshop on telepore use
- Workshop on "what is a project"

Students are required to conduct a large number. of field int:I.rviews with

the "Networkers." These are practitiorier from a widevariety of.occupations

who have- agreed to work qith Tunbridge students. Tunbridge, has gotten agree-
\

ment from over 500 individuals in the San-Frahcisco Bay Area to participate in

the network. The purpose of these field interV\iews is to expose the students

to a wide variety of.wor;:ing roles and occuhations. Among the benefits-from

his experience are:.
_

- Students realize the relativiti of expertise by.being exposed to vary-
ing-views on the .same field.. The very role of\':being an adult" seems
to be demystified for a.numberof students.

- students learn basic "rules of theprofessional w rld; clarity on the
telephoneTdea4441g with secretaries; making appoint nts, getting there
on time.

\

.7 students are faced with rejection.7 SOme students are crushed when a
networ
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bilities and working relationships emerge.

The purpose of the Notwork creates a need to attract and hold practit-

ioners in the field to work with students by relating to the student's edu-

cational need rather than to-the employer's productivit-y needs.

What are the limits '.)f these folks' involvement? They must accept the
fact that Tunbridge allows the student to work collaboratively, and that
ther

guidance, to act as a catalyst, and to insure that the student's project
is educationally valid. We encourage our Networkers to say no when they
dor'c wish to get involved in a given project.

Though the number of recruited networkert is impressive, in reality the

Network is greatly underutilized, and.sometimes superfluous. Because Tunbridge

at Lone Mountain has to date enrolled very small numbers of students - 18, 24,

and 14 for its past three terms, and.a third of these are high school students -

only a 'small percentage of the Networkers are used. And often students, through

the _11 el_p_ of_ their_ tu to r,___:_i_121___recru i_t_resou rcepeopl

the i r needs.

I- don't use the Netwerkers as well as I'd like to. It's an unpolsh'ed
resource. We have large numbers, bui we don't use them effectively, be-
cause of the slack in our enrOlIment_ I don't communicate with Networkers.
My contact tO date has been in recruitment. It works hest when.I recruit
Networkers specifically for a student; there't something organic in that
relationthip._

We're not concerned now with the body count. Our.approach to-the Net-.
work last year was ba:ed on political"needs of an infant program.

The Networkers are reTruited for several obligations. They must attend

a workshop on Tunbridqe. They must fill out a-work book describing the key is-

sues to be experienced and understood by a.student to become an informed lay-
,

man in their field, and their suggestions Of project cOmponents which would speak

to this prescription: About half of the Networkers actually file a work book

with'the program. They will see students for an interview at their discretion,

though they rarely refu3e. When working with a student on a project, they are

asked to evaluate the studont's work..

By,the end of this-period oforientation and Networkerinterviews,- students

are expected to write a goal statement indicating the focus .. of-their work in the-

program. This statement. is used as a basis for the student in developing.project

proposals. During the fivo month program, a student may haVe several projects,

many of which may have resulted from biftircatiOns of an initial project.

High standards are maintained for project proposals, requiring the student

to be quite.clear and sheciric about purposes, activities and outcomes- under the

s a l
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4-tutcr:

We're supportive in the first exploratory mode, but we turn tough with the
writing of the prorosal. One student wrote eleven drafts!

Another tutor:

I'm beginning to.se the,proposal as. the bridge -between accomplishing the
goals of the terM rild the entry position even though the students' actual
field work seem to be the nexus of their experierce.

Another tutor:

-We're-using-the-proposal to reinforcP tbP student's confidence in the field.
The proposel is a, mirror of where they actually are. We're hoping to

make_them_more_,-eflective. For example, how do you come off in an-inter-
view? ..41hat are your judgements and confidences? Taking a look .at the

image you Project. You can control what you want to do by controlling what
you need to know.

The following is ore component of one student's proposal, entitled "Explor-

ing the Animal Science.Enterprise." The clarity of this student's thinking .

represents a real success for Tunbridge. he student has .outlined exactly what

she wants and Needs to I-now and how to go about obtaining that knowledge.

Part-I - Exploration in AnTiTia-T-Befiavior-Reseal-th

Introduction: One area I would like to explore is the area of animal be-
havior and the research involved in determining this behavior. I.believe

that it takes a-.:certain persbnality to do any kind.of-research-successfully.

This person must be patient, observant, and free ih mind (e.g. free to

make conclusions possibly refuted previously or never before conceived).

A. Statement of Goals in the area of exploration:
1. I would like to exercise and :improve my awareness and ability

. to observe.
2, I would litf,e to get. a chance to use my mind for drawing conclu-

sions.frbm data I have collected from observation-
3. I hope to discover if I do have the correct personality for re-

search study.
4. By having actual experience with research, I hope to find out if.

I care to devote myself to it.
5. I would lfte to experience and understand man's relationship o

6. I-Want to learn !JD to what point Man and wild animals tan live to-
gether.

7. I would l'ke to get a chance to observe the-beautiful-animai--
instiv't which I5elieve man has lost.

B. Operational Delinitions of Goals:
1. By raisirg and observing a yOung coyote, watching her progress in

a doTesticated world notinl, in journal, her:behavior towards
mankind aA his environment, I will have a perfect chance to achieve
my goals..

2. By going on excursions tn research labs I.will be able to meet with
-. other people in the research. world.

C: Structural Comognents
1. Calendar - Sun., Mon., and Thurs. mornings for 1-2 hours Wed. will

vary according to the zoo-mobile schedule.

2. Access- lhrough- Lora LaMarca, zob-mobile coordinator, I will get

t cr -wo-rit-td 4-t-h th imaq . -



3. Degree of Involvement - I will be responsible,for wM.king'the
coyote at_the_desjgnated times along with writing down behavior-
al observatiOns.

4. Human.Resources - Lora LaMarca, zoo-mobile coordinator, (415)-
661-2023, S.F. Zoological Society; Marilyn, Zoo director's sec-
retary.

5. Materials journal notebook, notepads, camera, and film.
6. Expenses 7 the cost of paper and film.
7. Prepaf.atory Work - Twill have to find out the previous history

of the coyote along With some research into books_and articles
written-On the coyote.

8. kititipated Problems Th amount of time that I will be spending
with7the -animal a-week-is relatively little to be able to-make ---------
anysubstantial conclusin I hope that by speaking to the
others who'-are T Willpia_up_on_what I have
not been able to sa:-

. Evaluation - My joqrn1 te the substantial product for
evaluation but more imp!.: will be whether or not I have dis-
covered if this is an nf ctudy that js right for me or liat
I am rieht for it.

A clearer picture of the activitie t Tunbridge, particularly the tutor-

student relationship, is given by-comments from the tutors themselves about'

their_role_inthe progral.
- _

We're not just a switchboard. putOng students-into jobs or internships.
We identify people and places whic help cur students explore career or
other interest arei3.s: We are not concerned about technical training and
we-have net built our Network for.that purpose.'

Last year I tended.to approach it more conceptually, because I had F.,o

much invested in what 1.wanted to say, I,!cl bombard students with where
I felt they were. Now I try to keep my tUtorials simpler and say it
once.

.1 haVe ,one student who's excited about solar energy one day, one day
about.gourmet cooking,,one day in starting a butterfly conservatory.
listen more now, I ask them to make a decision, I understand con-

ceptual bases and its pace in unfolding. Now rm learning how to adapt
to the pace of the students. I try to project where a student will be
in the ,near future, next term, in a'year.

I work on decision making: Many peopleklon't examine why they've chosen
a project. All four tutorS lean heavily on the.subjective dimension.
We're strong on that dimenion/-0erspective. The'problem is knowing if
we_are_getting. complete.answers. A'student.will describe problems in an
,intervjew, but how do I know if. it's all there: I come into the tutorial
with less, on'my agenda: . I 'allow-a student to talk for a full hour on
how choices in funbridge relate tc long-range perspectives'.- My great-
est .strength is in asking,questions. Ft has more-to do with' tutorial
style than with program style.

If,students-can't say why they're interested in something, I ask the
history behind it. I can't take too much for granted,.so I focus.on
concrete tasks. What-do I want to get? How do yciu deal with curt
people, how do you prepare? These techniques are helpful only as far
as they go in'helping students understand whY they're here. The pro-
gram.'give a chance to do that. Normally people don't question stu-
:dents' activity.
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start with:where the.student is, trying, to bUild confidences, asking
'how-mueh risk'Is involved. It'a-a-matter-of-taking-small
one foreign student fromo well-off family, a very sheltered background.
We had to build on her insecurities. It was totally out of the question
for her to go off tampus and interview people. She was terrified. She
was interested in media/journalism. She got involved in the school news-
paper to get ads. She had to get off campus to solicit ads. She would
turn away at the door of the place. We worked with that, developing
confidence, taking risks, looking at successes. She thought of her own
alternatives. When she got a rejection, she changed her rap, got her
presentation materials better organized..

-I-had-anOther student-who-anted-to-pull es-trn-and-Eas-tern--approacsh

together. He talked with doctors, cardiologists. He said he liked
these_areas,_but_that_he_was.shyso he didn't want_tä_deal-with-too_many
people. He felt good working in the lab at the UC Medical Center. I

refused to make the decision for him. The doctor was willing-to kirk
with the student. He ended up doing research on why wounds heal, and got
an incredUlous letter from the doctor, who was amazed at the kid's matu-
rity'and insight. This was a high school kid.

RELATIONS WITH THE INSTITUTION

Tunbridge is like a dense, insoluble core within Lone Mountain College,

and it suffers from the relationship. The college is in the throes of Very
.

painful.changes. From 1971 to 1975 the undergraduate school shrank from a

FTE of 507 to 335, while the graduate FTE increased from 19 to 357. About

ten years ago it'became a college for-both men and women and dropped its

religious mission. SiSter 0ertrude Patch, President:

The changes here have been necessary ones, because of changes in our
world: Vietnam,.consciousness raising among students, and in California
the growing strength of public education. This has all.treated change
in the student body. We're trying more to prepare theM.to use resources.
More Or less successfully we've tied people into resources in the.Bay
Area, giving credit for experiences ir non-traditional settings:

The,change has been difficul,t. Over the.past five years our undergraduate
enr011ment has declIned biabout 50. per.year. We're now at the point
'where we can no longer.sOpport the faculty we have, creating,Much anxiety.
Our graduate enrollment has increased, but in areas, where.prOfessionals are
used as teachers, so it doesn't help our faculty.

Cutting faculty crettes a staticOnd tension that almost crackles throug'h

.the college. Anxiety tS high. This tension creates an odd dialectical-61YMb-

. ,

Ment for TUnbridge. For while the program clearly mirrors the emerging philo-
.

sophy of t.he school for six yearsAone Mountain has looked'to,fOster. use of.

Bay Area Professional resources by its stdllents -.the anxiety, the competition

for students; the sometimes clash of personalities all make it difficult for

r- Tunbridge to flourish.

A large part of this problem 1. 'a result of the manner in which the pro-

'gram came to the college. After working in more or less successful fashion
_

with the program for Four years in Boston and VettilOnt, Rakoff got a Ford.
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.loundation grant to search for.a suitable home for the program. Lone Mountain
_ .

was telected after a nationwide search, a MUtual -66ice of both Rakef 66d-the'

administration at Lone Moentain. The administration was attracted to the pro-

gram becaUse it mirrored the school's desire to establish a supportive and re-

ciprocal relationship wItli various professional and community resourceS in the

f;ay Area. Though the facultY's reaction to Rakoff's initial presentation'rang-

ed from reluctantly interted to warm, once the program was established, the

attitdd of-many faculty turned decidedly cool.. What is more puzzling, how-

ever. is the unexpectedly'small student turnout for the program. With only

18, A, and 4 t_fiLlents for the p_ast. three_semesters-at_lone:_Mountala,___Tun.,:_____

bridge is well below its self-sufficient enrollment target of sikty. students.

The staff of six - director, administrative assistant, four tutors have

been largely supported from a two year Kellogg Foundation grant... This poses

a serious.and difficult question: why is a program so well thought out, and

with generally enthusiastic support of students who do participate, Linable to

attract additional students and pay for itself? Everyone s genuinely puz-

-21-ed-Wthe-apparen-f-laa' 6f widespread -S-EideiTE-Tiite-Fe'HT Nö prograffilias-been

more intensely advertised on campus. Tunbridge puts out a newspaper, leaf-

lets, holds workshops and participates in education fairs to get the word put.

But students are not responding. There are a number of reasons A student:

Part of the problem As the 'self-contained nature of Tunbridge, being
full credit for an entire semester. Also, Tunbridge-isn't in any of

the. five divisions of the college. It's not integrated into the college
very well. And it's not represented on any of college-wide committees.

There's .an :ignorance about the program. People are scared of the responsi-
bility, because it!s all you do Others say theY don't.know what they
want to do, but that's not valid, because it's -a good reason to come to
Tunbnidge.

An Administrator:

The main source of tension was that Tunbridge came from outside the faculty.
There iS competition for students, personality conflicts.

viewedTOnbridge ar, a'means of attracting new students, but in fact it '

has recruited -affrong current students, and that is viewed as a competitive

threat. Peopledon'tmant to take Lhe time to understand what the program
mpans.

It's a disadvantage and threat forisome students. They May feel they
can't afford the 16 Pnits;. that's big chunk.

I don't thinkfaculty tension isdicected at Tunbridge per se. We're

as a college - struggling to survive. It's hard for the faculty to counsel
their students into l'Onbridge. Others are dpdicated to their particular
discipline, and aren't willing to give credit to experiences outside of a
disCipline. If our school fiad even 500 undergraduates there wouldn't.be
a problemwith this I.ension.
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The college admini,:tration is comiitted to the program. Some even advo-
.

cate making Tunbridge-mandatory, --as-part-of- the college' s restructured basic
curriculum. A college-t;ide curriculum committee will review.that recommenda-

tion shortly. It may veil decide to offer Tunbridge.as a four or six credit

course, significantly less than the current 16 credit, full semester offering.
4

It may be suggested that a Tunbridge-like approach be taken in discipline--
,

based courses as well. The reception these recommendations will receive is

uncertain.

One contributing factor for'the uneasy relations between Tunbridgeand

the college is the possessiveness with which the director guards his program,
_

like a card player holding his hand close to.his body: Because' Rakoff haS such

. a great personal investment in the idea.and _method of Tunbridge, he seems Un-

willing to make consessions regarding its operation. Staff remark about the,

"pressure cooker" atmosphere under which the program is run.. However; since\

there is little ,intrinsically threatening about the program itself to accoun

for the tense relations with'faculty, the program could benefit from a.more

--flexible attitude toward its place atLone Mountain.

STUDENT OUTCOMES
1

The experience of lunbridge forstudents'is-arcimpressive one. Staff are

together. enough,,the orocess-is coherent enough, the utilization of resources

is facilitated enough to ijistire a challenging experience for most students.

More importantly, the process of Tunbridge seems to lead students into develop-

mental avenues that fit 'aith the .purposes of-the program: career exploration,

societal exploration, inter/intra_personal relations, and the more- conscious,

more selective-use of knowledge and resources by the student. The eXamOle of

student projects and proposals already cited give some indication of this. -

Student testimony gives a clearer picture Many students speak in a highly

specific and conscious fashion about their experience 'at Tunbridge:

I took Tunbridge as a freshman. I was loOking at specific goals; that a
person should be in charge of their educational priorities. I'm working

largely on my own. I learned through Tunbridge that I work best on my own.

I worked on children's nnoks_, seeing children's:authors, child researchers,
teachers. The network is a real strength; it's. hop-structured. There's
an openness about what you want to do, but its structured injts written-
assignments. There's a lot of accountability. -Good-for experiente, but
it needs focus.

:
When youget in there, everyone troOs a million ideas at you:.1 One.

woman I worked for 4as putting together a whole child catalogue. be-

came a gofer for her. No feedback from her. I had to buy the books for
her review's, I had patience, but I finally left. It was a bad.experience.
I felt so great aboAt cutting her off.

I worked, with a second grade teacher. I worked with the kids on writing
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and art. They kept asking me to draw things for them. I brought in a
lot of art books of abstract_painters: Picasso, Magritte, Oldenberg.
The children loved it.

Adults are not, as I used to think when I was a kid, always together.
They, are not as impressive as I thought they were.

- I've clarified what l want out of my life and.have dispelled some fanta-_

sies.

In the future I'11-h2 designing my own education not just leafing through
the catalogue. !'li be creating courseS if 'none exist in what I_ want to
learn

An-externally-conducted evaluation of Tunbridge found that student experi-

ences matched closely their expectations of the_program:

Some students did not realize there would be as much paper work as there
was, nor as much structure to the program. Others, however, thought that
the program would have more structure and mire supervision. Some students
were under the impression that the'Network members would know more ,lbout
Tunbridge as a program as well as have specific answers-to the kinds of
questions that they were asking, that is; that they would take a more ac-.
tive role in suggesting projects. Students reported that the program in-
volved more work than they thought it would;-that it involved'a commit-.
ment of time and energy which they hadn't anticipated; that'in some ways
it was-scarier-than-they-t-h-aUght-it-WOUld be; and that it was a lot harder
than hey had anticipated.

The nature of Tunbridge involves both.staff and students in more persona-

lized relationships, often beyond "academic" involvement.

One Ex-tutor:

You get involved in the insecurities, fears, immaturity of ._;.1-',fAikk-9,5 with
Tunbridge while in my discipline I'stay limited tO the subct. There's

. a dichotomy between self directed students and those with problems. I

. think Tunbridge is More effective with the self-motivated student...

.Based on an evaluation a yea.0 ago, this Feeling is 'shared Ly a nlAmLin- of

staff and students. One obvious potential if(v both student and '4,Aff develop-

ment tfiVi, been surprisingly ignored by the program is the development of a

cdmmunity spirit among paiticipants. With such a'small group in such a close

and constant contact for five months, it is a,shame that time and resources _are

not tocused on group activities. The weekly one hour group meeting is gener-

ally conceded to be a waste at'worst and'a bore at best,.with the staff "talking

at" the students. Students Complain ahoq poor message taking systems'and about

infrequent group get-togethers, all signs that people are.working.largely iñde-

pendently in the program. The Director reports that this student feedback caused

Tunbridgeto reexamine and.change the. purpose and content of student/staff meetings;

some of the procedure, aw.i group interaction.

Student problems, coMhined with the difficulty Tunbridge has in flourishing

at Lone Mountain, are the orograms two greatest weaknesses.: They both belie

an inflexibility, almost n intransigence ? which need not be so ever present.
1b0
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Without them, Tunbridge would bea more Viable and 'accepted compon-ent DT the

college. Such flexibility is also essential to replicating the idea.

Tunbridge provides for most students their first encounter with a for-

bidding, challenging and rewarding environment. It is a hinhly articulated,

tightly conceptualized And generally well executed program, which leads to a

leap of growth for most students who participate.

INTERVIEWEES:

JAN RAKOFF,. Director
EVELYN KLINCKMAN, Provost
SISTER .GERTRUDE PATCH, Fresident
GEORG:: WEST, Tutor
J]M STRICK:.P;G, Tutor
LOIS STEINBERG, Tutor
DICK COLEMAN, Tutor
ALAN. PLUM, Ex-Tutor, Psychology Faculty
DEBBIE KIRSHMAW,' Ex-Tutor-, Art History Faculty
SUSAN ROBINSON, Assistant to the President ,

TIM LEWIS, Student
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Office of Career Development
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CAREER DEVELOPENT PROGRAM

UNIVERSITY OF ALABAMA

Tuscaloosa, Alabama

There's a misleading rhetoric comparing vocational education to career
education. In Alabama we have 51 trade schools and community cclleges,
seven regional schools, five urban schools and two comprehensive,univer-.
sities. Each type of school has its specific function. The junior col-
leges have not realized their original goal of preparing students.for
transfer. They've become two-year vocational training institutions,
creating a competition between them and the trade schools.

We have a great tradition here at The University of Alabama of involve-
ment in vocational education; training teachers and training vocational
educators.

The new thrust cores in response to the trends of student interest in
careers. There's a new pragmatism among students. With the H.E.W. money,
we knew exactly what we were doing. We were trying to put those two to-
gether. That is, this new student concern for careers and the traditional
mission of the university.

Richard Thigpen
Acting Chief Executive

Officer

ORIGINS

The University of 41abama in the'Fall of 1976 enrolled over 15,000 students.

Enrollment has steadily grown since 1966's 12,000 students. It is one of two

comprehenOve universities in the state, and it offers 270 degree programs.-
_

The University is situated in Tuscaloosa, a town of about 60,000. Tuscaloosa

is a well developed cevniunity,.relyiho on farming and heavy' indOstry for.its Th-

come. Lumbering and vper mills are large industries in the area, and the smell

r- of pulp-plants often lingers over the campus.

The University enrolls the oVerwhelMing portion of its students, over 13,000,

from Alabama. StudtInts describe themselves as policically,moderate. One fourth
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of the uhdergraduates livrs in fraternity or-sorority houses. Athletics are well

endowed, and the "Crimson Tide" provides much excitement for-stuidents and coritimnfoty

residents.

UA has a reputation for curriculum innovation. For several years-the-Univer-

sity has been developing -off7campus, intern experiences for students. Many faculty

:members remark on-how "student-centered" the teaching staff is. Perhaps the most

noteworthy program is the New College, which provides individualized education,

by allowing students to design their own programs throuc.,h learning contracts, and

by facilitating out-of-class experiences, many of mhich may be work-related. in

addition, Weekend College offers courses from Friday evening to Sunday evening

persons unable to attend class during usual clas'S schedules.

The origins of the Career Development Program are difficult to separate from

. the individuals involved. Don Casella, Director of the Program under-a $275,000

grant during 1975-76 from the Office of Career Education of the U.S. Office of Ed-

ucation, was originairy a faculty meMber of New College, where he taught in the

social sciences and directed. independent study. He involved over a hundred fac

ulty membOs in discussions about what career development meant at the University.

-Casella's discussions-wIth other faulty were colored by surveys showing that

students_were becoming mot-- concerned With the career relevance of their edu.cption.

A study of incoming freshmen attitudes showed that by far the single largest' con-

cern of students was prepa-ing for a career or job after graduation. Over- 86 pe-r

cent of the freshmen at UA felt this to be "very importdnt" for them. There was

'discussion of "consumer duoand" for career relevance in higher education.

The discussions ahout career development did not focus 'so Much on the develop-

ment of new. curricula - or even of new counseling:or support services - but rather

on the development of cnnsriousness among faculy of the need for analyzing their

Own teaching content and sf-.yle to determine if it assists- students in pursuing

questions.about their own personal careers. As such,'the.O.E.-funded Career Devel-
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.opment Program was envisioned as a consolidatior of many traditional services and

the pursuit of many faculty development activities in oeder.to build this conscious-

ness among faculty ami student seevices staff. The student was envisioned as being

-

assisted partly by the provision of coordinated irformation and counseling serrices,

but mostly by the infoion of career development concepts into the teaching in

all disciplines. A faculty member involved with development of the Program states:

I don't think the Program was designed js a conscious effort-to fill a void
so much as a consolidation of services and faculty innovation, part of a
larger humanitariln attitude nward students.

It was a matter or repackaging programs we already had.
. I don't think our

.faculty was as conscious of labels as other university faculties. We did
a, good job in showing the faculty that new labels don't.necessarily mean new
programs. We want:ed to write treaties among academic fiefdoms so that every
course was taught frGm-a career relationship otientatiOn: We felt it was 90
percent attitudiw)1 10 percent skill to do this with faculty:

PURP'OSES

Beneath a flurry cf activity - retreats, commissioned paperis, newsletters,.

career days, mobile "c;weer eduCation" cars, dorm rap sessions, counseling services,

career development cou,-ses - was a single overriding purpose. The Career ..?;ivelop-
.

ment PrograM attempted a significant, almost-promethean, change in coniciousness

among'the liberal arts faculty of a large comprehensive- public univertity 'in order

.to "infuse-the academi:: mainstream with career awareness." The singularity of

purpose was matched only by the difficulty of its realization. The effort was

focused on (1) making the faculty realize the relevance and importance of career

Concerns of students to their teacoing, and (2) fostering tangible changes in

teaching: Not only wae. -this purpose 'shared by the Program and the University ad-

ministration, it also 'htriguel the Officelof Career,Education, which perceived

the largest obstacle tc -achieving caree(' education" at large postsecondary insti

tutions to be the facu,ty.

The UA Program was seen as a wide-scaleeffort in facility development. -Al-

though considerable ef'orts were made to provide better counseling and resources-

directly to students, the forfner Diret-tor of the Program described the efforts

-as concentrating on civnging the facuity,.or "achieving a foothold in e&ch col-

-lege, each division"

.The former Dirws.tor describes the. "goals," resembling statements of activ-
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.ities, developed by the Program:

rn talking with the faculty, we developed a comprehensive program. We asked
them, "If money were available, what would you do?" From this; th ee goals
were developed.

First, each faculty member would take an hOur for each course and wduld talk
about the career implications of his course for the student.

Second, we would develop current and accurate career information - about car-
eer needs, specific requirements,_deseriptive-mals.

;

Third, all students would have access to an internship, within all departments.

Goal statements prepared.for the Office of Career Education were:

1. Faculty and students will grasp relationships,between the classroom-and
'the world of work.

2 Faculty and students will form and test work values.

3. Students will develop transferable academic skills.

4. Students will develop critical career skill .

5. StudentS will develop a career self-concept.

6. Students will secure accurate and current career information.

7. Students will Overcome inequEllity of career opportunity.

'The goal of infusing.a41 awareness of the importance bf career concerns in

teaching in a large, sophisticated, research-oriented:university faculty Was an

exceedingly difficult, and potentially controversial, one-. To tranSlate these

'broad goal statements into clear activitieS during tbe course of a oneyear grant'.

-.-coming from outside the University was also exceedingly difficOlt.

'ACTIVITIES

In.reviewing the many.-activities under the career deVelopment grant, an, in,

house evaluatiOn Summarlzed the four areas of concentrated activity:.

To infuse,the academic mainstream. The prime strategy of this comprehensive
effOrt.was to develop seParate 'Career Development team's-and programs within -

the various colleges and their dePartments. The'details of these efforts were
to reStin the hand or the indigenous- faculty and staff.

. .

In order to accomplish this task, seven academiC programs were provided- with:
funds to nire a coordinator. These programs wereMumanities, Sciences,- Soc-

ial ScienceSPre-Major Students (all in the Colle6e of Arts and Stiences),
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Education, Home Economics and Commerce. 'Six nonfunded coordinators were

also recruited for Engineering, Communication, Social Work, New College,
Cooperative. Education and Health Careers.

To develop a support system. The support sySTem was intended to support the
programs in the academic mainstream by providing career development informa-
tion, materials, testing, counseling, internships,'career exploratiorLcourses
and special attention for Minority groups, the handicapped and women.

Five coordinators were named to coordinate Faculty DeVelopment, Career Plan-)
ning and Placement, Counseling Center (two coordinators), and the University,
wide Career Exploration Course;

'To develop a community outreach system. The outreaCh sY\stem was to assist

the mainstream system and help-guard.against inbreeding and 'institutional
narcissismby setting pp a ,Career,Development Board (which -included a high
percentage of-non-University people), providing internsh ps to students, pro-1
.vidIng career teacher training, obtaining cooperation of alumni, and cooper-
ating with the Alabama Consortium for the DevelopMent of 'Higher Education.

Five coordinators were n'amed in this system to head the following..outreach
'programs: Teacher Pre-Service, Teabner In-Service,-Work-,Learning Services,
Alumni Career Program and Consortium Career Task Force. /

TO install aHmanagement system. The management system/Las.Set up in the Of-
-

fice of Career Development; which is housed under the Yice-President for Ed
uctIOnal Development (later :in the year it was transferred to the Vice-Pres-
ident for Academic Affairs), In a.top level Communitrntyersity Board.

The management coordinators inclUded the Project Dir,ctor, the Assistant.Dir-.

ector; the Evaluators, A Special ProgramS Coordinat r, an.Information Services
Coordinator, and a Sec:.etary...

Within this organizational grid, several activitip.were developed. Followin

are some of the more prominent ones. (1) jnterriships:JIts noted, one of the ori-

gins of the PrograM was the Neu College's use of worll experience for-students...

For_several years Whas had internship.programs of varying quality and size-in

several academic departments: ,An officer of the Ch mber of Commerce described

his experience:

Anumberof years ago the Chamber of Commerce proposed to offer jobs to stu-
dents for/credit aud pay, if available from local butinesses. Eight to ten
hours per week were offered in accounting firMs,. bankshe Chamber :itself,
hospital,s, la firms. The internships.had a number of behefits. They-devel,
oped a close working relationship between business and the University, where
we havent considered ourselves to be a'university town. And it gave the stu-

dents practical eyperience.

A city official stated:

Our City,
I Planning Agency took four interns in community*planning. They did

a survey of referrals and land use;tt:hey workqd in public housing areas com-

municatiing what the Agency was doi#g. They wdrked on things we couldn:t have

done wahout them.
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The Career Development Office gavi2 us a place to evaluate these internship
programs. We formally evaluated the students several times last 'year. We

asked what are you doing in the placement? Is it what you wanted? Expected?-

(2) Centralized intern information: In the- past UA has had good internship

programs. Some students were even hired by their forMeY. supervisors. But they

were spotty and available t;-, too few students. -The internships were poorly coor.-.

dinated within the Univ,..irsity, with employers often not knowing to whom to go for

intern requests, complaint or inquiries. -The Office of Career Development changed

this. First, the Office by its mere presence was,a central place for all intern

inquiries from the community. It clarified responsibilities and provided basic

7.iormation, For example, after a orm rap.session with engineering studentS

who were unaware of the availability.of internships, twenty Students signed up for'

internships in engjneering. Second, the Office organiZ(2d the consolidation of all-

internship possibilities into a singlq cOmputer print-out through the'c(ioperation

of the Work-Learning SerViCet.
.

.r (a) Women's' Career Service. The WoMen's Career Service, which was established

under the Federal grant, weuld not have laeen created without that suppOrt, accord-

ino.to the Directpr of the Service. It Was created to solve a problem 'at UA. Al-

though women students in several surveys Overwhelmingly indicated a need for car-.

eer counseling, proportionately few women sought assistance from available ser-
,

vices. The Director stated!'

I distributed a questionhaire among freshwomen which indicated that a major-

. ity of women feltthey'dwork until they got married. Which is unrealistic.

Seventy percent W11 work:for 30 years. Their interests are very restricted.

primarily in typing and teaChing.

The first -step.was to create_awareness of theneed for Career services for
.womento_set up a central place where women would come. We wanted it in a

high traffic area, so we put it here in the student union,' We wanted it away

from theocounseling centeriy&th its psychological overtones.

The Service offers individual.counseli :testing and assessment; referrals

to professional women in the community (over.150 have agreed to participate, used

to date by about 3.5 students);- referrals for aSsertiveness training nd occupational

information; as well information about sibb-getting skills. \TheService is

heused in a small office, staffed by a part7time Director and.part-time graduate

assistant. A small library has been built, arid women "go away.Wi h something" as

a result of their visit: they've checked out materials, were teSte , discussed

appointments or were referred to 6 community-based profeSsional. \The Director

.graphicallY described some of the difficulties encountered in creating career

awareness among woMen;
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How do you create awareness? I'll admit I don't know. Sometimes think' a

2 X 4 up,the side of the head is just as effective. There's a go d deal of
traffic in here. Sometimes I feel like I'm selling shoes. "Wo d you like
something in values? How aboUt occupations?" //
Open 12 hours a week for the last half of the Spring 1976 s ester, the Ser-

vice Worked with over 200 wOmen. In one month during Fall 1976/100 momen were seen

(4) Career,Exploration Course. A three credit course wa provided for under-
..

graduateS, begun under UA's.Presidential Venture Fund and c ntinued under the Fed7

.eral grant. The course is an attempt to clarify a studen s---educational and.Car-

eer purposes. The Coordinater of the course notes, 'it would haVe beenpore

propriate to call if 'self-exploration.Y: A total.of -"bout 200 students have taken
1

the course over three terms, with numberS declining d/e to manpower limitations.-

SMallgroup'sections,calledself-awarenessgroups,/mere organized with about TO
4

students each. Exercises were:performed to create/grpup cohesiveness and defi

.self-characteristics,;and.to move a,student.toward a clarifica_tjaw-crf.values by.
I

learnihg and applying a decision-making paradigm. ',---5orne studen.ts-cha-ng-ed_majors

after the course, 61though it was unclear'if this was a result of participation.
\

ManY students took the.course for "eaSy credit,"' and some faculty were'appalled

that three credits
.

were given for a course called Career Exploration. Two faculty

members describe-their experience with the course:

We don't khow what happens to thestudents.. It's verydifficult to go.into
a university and splatter it with Career education,and figure out what you've
done Any progress made,'however Small, must be called large.

I worked with Career.exploration groups. It only served 80 students, but it
was proSably oloser to career development thananything. glse on campus, the .

closeSt tie beitween a person's job and a OerSon's life.. I wanted to get more
Students involved in it.

(5.) Counseling Services. The'expansion of counSeling services and related

activities was.part of-tbe oVerall career development strategy. The services.in-

Cludedcounseling 'students about the-availability of Pre-Major Studies for persons

yho are Ondecided.about a major. .An orientation course iS-also taught for one

credit in whi.ch students discuss such thingS.as study habits, classes, academic

and personal_adjustmen't to college. Information services were provided to faculty

to:make them Aware -pf services available to students-. .Sometimes, "readily avail-

able groups of students" were- recruited into counseling.discussions.

. Resident dormitory.advisorswere trained to make students aware of counseling.:

services irf career. development. A mobile information cart was used to bring infor-

. Illation on career placeNent ahd Counseling to' many areas of thecampus, Thejlomen's

.
Career. Service was begt!n.

I 6 8
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In short, a lot of activity in counseling was generated. Counseling Ser-

vices and activities, in fact, provided a focal point for dialogue on the totality

of.career development activities on Campus. Counselors Often saw themselves as
401100

go-betweens for the Career Development Program and the faculty, often speakingof

the relationship With some emotion. One counselor:

Its ridiculous to speak in abstract terms of career educatioh, in a token
way.. What happens to the political science major who-decides not to goto.
law school? Let us the go-betweens for students in making their way
through the maze Of liberal arts faculty":

(6) Informat4on. Much effort was put info promotional activities. The Of-

fice of Career Development periodically put dut a small newsletter. Colorful car-

eer develOpment folders were produced. One-page flyers were put out for each de-

gree program describing its relative importance to career fields. Papers were cm-
-

missioned for each degree program:describing its relation to career fields, and

for faculty reflections on the infusion of career awareness into th "academic

mainstream." One exaMple frOm the College of CoMmcrce and Business Administration:

What was I actually doing in my "career" focus in and out of class? I was.'

extremely involved with.groups of students and individual students discussing
. such issues as: (1) the best types of Companies to .afford rapid progress up-
ward in the particular occupation with which my expePtise afforded me inside
information; (2) what kinds of job wOuld probably be most attractive With
the studentis interests and-background; (3) how'to approach thejob market,
by psing the,Placement Office,.by learning the best ways,to write resumes.
and "sell" oneself; and (4) salary expectations and promotional opportunities
(e.g. in my ca% retailing or marketing management).

What was I not doing in my "careerfocus?" The' most valuable contribution
to my'development came as a result of the Career Clinic,sponsored_by the
Career Development Team together with two 'student organizations (the-collegiate
chapten of the'American Marketing Association and the-Student IndustFial Rc-
lations'Society) ahd was'quite unexpected. :Theelinic was widely promoted
and quite adequately attended .by all class levels of students. .They were,in-

troduced to the major career' services within the University and College..

After the clinic a freshman came up to me and expressed thanks for the exper-
ience, but he said, "I was.not ready for this clinic."' He said ih.effect.
that he was-not ready for philosdphizing about careers as he did not even
know why be was in the connerce school,except that his fathersaid he felt
it was the best way to get a good job. He admitted he had no goals,'and he
said he could not relate tO resume writing or placement acitivities as he did
not understand wheresuch'diScussions fit into his particular stage of devel-
opment.

At that point I realized that Nreentered a state of equilibrium through his
admission of career disorientatin. For the'first time the'focal issue of
career development, espoused so often in meetings, became real to me. I:knew

it was no longer jargon but a Very real condition which had to be.faced by
.
faculty meMbers if they were ever to serve a proper role in the career deVel-
opment prOcess. \ 9

\
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(7)."Mainstream" Activities. As stated earlier, career development team

were formed to work in all of the major academic divisions of the UniVersity.

Meetings were held throughout the year in an effort to.impress upon the facult

the importance of including a career perspective in their teaching.' The teams

served to coordinate *.ctivities within specific divisiOns.
\

In Home Economics, for example, the following activities exemplefied the res-

ponses. TedChers developed exam questions to help students.be aware of the career
\

purposes of the course. One costume instructor brought in pictures of current
\

fashion and had students-indicate the influence of past periods', as'a way to help

students predict fashion trends. Others obtained speakers for their classes.in

.such areas interior design. ,Graduate students were brought in to discuss oppor

tunities after graduation. Students participated in career seminars. A depart-

ment retreat was held, in which soMe students participated.

OUTCOMES

The Career Development PrograM did_not set out to significantly alter, in

the short.run, the dirett student experience at the.University. It set out to

alter student experiences by first achieving a significánt-thange in faculty atti-
.

tudes and teaching actiyities.

AS a result the Program did.not focus on docuMenting or analyzing tangible

outcomes for students. However, there were several instances in which students ,

,did have direct and measurable interactions with people in the'PrograM, notably

.in the Women's Career SErvice,- internship..programs, and in the Career exploration.

courSes. _Initial infOrmation was'collected on student attitudes, but none on

measurable skills. No follow-up was conducted of graduates. With the termina-

tion of- Federal financial support after the first year, evaluation effortshave

been suspended.

'The suspension of evaluation al.so Makes it difficult tOmeasure the impacts-

on faculty attitndes aod teaching practices, except through iS lated interviews.

Followipg are...comments bY several personS involved in the facu ty development.

process: The former Director:

I banked a lot.on getting a foothold-in each.college: This was obviously
a. mistake,. ihe traditional way of giving money_to the faculty didn't work.
Released time is a :farce. ,And, faculty members were sometimes threateNH

..'jcir their inVolvewentin career development activities.

\

A.graduate student counselor:

The faculty. was rrsistent.because they didn't understand what career
ment was. It was .Poorly communicated. There was a high pressure se 70h.

1 7-0
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it almost seemed aS if the idea were being pushed on people. There was re-
. seltment from those who didn't.want to participate. They wouldn't distribute
-notices in the classes of the availability of career development serVices.

A senior faculty member:

You can't legislate or program people to be interested in payoffs when our
reward structure is screwed up. The faculty who can devote themselves to
doing good work with students are those who've made it or who have no chance
of making it. You have to publish to excell, not focus on student interest.

.I'm One of the senior .professors in this school. Young, aspiring faculty
weren't entouraged to. In fact, I discoUra9ed them, because I knew they
.0s2ren't going to be rewarded for it.

The Progrm was evidently sucCessful.inHts aim of consolidating existihg

services and.heightening awareness:of-their availability. As one faculty Member

noted:

'Very. Tittle neW came out of the Program. But I know now.how much/help there
is. Ifranything came out_of it, it was ap inventory ofexisting services.

.In regard:to Federal support for the Program, a falL1976 Newsletter of the

University's Office of Career Development reviewed: "the federal grant by whfch

this office was unded for 1975-76 and which was first among/Sixty proposals at

that time tiad Xeen judged fourth of one hundred twenty propOsalsthis Year and

was not.fun d." In addition, the Program Director left/WhEn'the Federal grant

was not re. ewed. There..is, of course, significant disaPpointment over the term-

ination. :Alany persons understood.the Federal coMmitment to be a three-year one,

and arerbitter with feelings.that they were shortchanged, that "ii was money-down

the rat hole.".
\-

The availability of such a laroe amount.of money, a quarter of a million dol-

lars for one Year, initially.led to a period/of intense activity, with tonfusion

reSulting When follow up'monev was nat available forConsolidating actiVities. ,The

large:amount of money, however, aid pro-vide the. Opportunity for trying a lot of

little things to achieve .a single, and/highly difficult, objective.

The University adminiStration/is.committed to continuing the Office without

Federal.support,' but at a q'r.QJitlY reduced level. A new CoOrdinator of Career.De-
/

velopment, Bob Day, haStaken/over on:a.half-time basis in addition to his duties

as. Assistant Professor of .Behavioral Studies. He reports:
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Current plans include an actualization of the comprehensive objective used
to describe the program by reducing overlap and establishing reciprocity
among program components, by emphasizing the career component as a human de-

velopment.component, by encouraging students to plan, manage and actively in-
volve themselves in their personal development, and by approaching career in-
fusion in a more gradual, yet equally.persistent, manner.

INTERVIEWEES

ARTHUR DUNNING, former Assistant Director
RAINY COLLINS, Mayor of Tuscaloosa
DQN CASELLA, former Director
RICHARD HACKENDALL, Executive Director, Tuscaloosa Chamber of Commerce
JEANNE LEE, Instructor, Career Exploration
ROBERT COMAS, Career Exploration
Joy MOODY, former City Planning Coordinator, Tuscaloosa
LARRY CHAFIN, Placement Services, Student Intern
BECKY HEATH, Instructor, Human Development
ROBERT SMITH, Academic Recovery Center
RICHARD THIGPEN, Acting Chief Executive and Executive Vice-President

,fROGER SAYERS,. Associate Vice President
JITLAWRENCE, Counselor
MORRIS MAYER, Professor, Marketing
JOHN SOFIE, Counseling
JOHN ANDERSON, Cominunications, Graduate Student
LEEMAN JOSLIN, Professbr, School of Education
JOAN COMAS, Director, 1)omen's Career .Service



CONTACT: Dr_ Sam Sovilla, Director
Professional Practice Division
University'of Cincinnati
Cincinnati, Ohio 45221
(513) 475-4636

PROFESSIONAL PRA&ICE PROGRAM

University of Cincinnati

The combination-of theoretical and practical trzii was designed to

give the.student:

1. foundation ir the basic pripiples of science.
.2. Ability to use these principle's in practice.
3. An understanding of engineering in general, as well as of one special

department'. , . .

4. A morking knowledge of business forms and processes.,
5. A knowledge of men as well as of matter.

-6. brill lnd experience in the folloWing essentials:
Ooing one's best naturally_and as-a'matter of course.

.(b) ProMpt and intelligent obedience to instructions.
.(c) Ability to command intelligently anthWith toleration.,
(a) Accuracy and system:
(e) Ability to write clearly'and conciserY, and to present technal

matter interestingly before an audience.

7. Ability to meet.social requirements easily.
8. An appreciation of humanity's best achievements.

-Dean. Herman Schneider
Introduced the co-Operative plan.
of education in 1906

ORIGINS .

.

In the early 1900's many technical'schools were receiving complaints

from employers that,Many.engineering students were not abl2 to translate their

technical, knowledge'intopractical skills. In that period many technical-

-schools maintained shops in-which forging, lathe operation and other processes

were carried on for the benefit of engineering StUdents:. .8ut ultimatelY,. .

it was iMpossible,.expensive, and impractical for colleges toimitate industrial-

conditions and to keep Ap with technical advancements. Also, if by chanCe, a

college shop or. factory,were to be successful, it would then come into direct

:Competition with-commercial organizations,: raising awkward questions.about the

relations of.the coll ge with business and labor..

Herman Schneider, while, eaChing at Lehigh University, realized the. gap
. .

b'etween theory and pratice and Posed it as a-practical .gdestion: "How could .
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Eheoretical knowledge and first-hand experience_ be hitched together?"

As he'pondered this question walking across.the university campus,

suddenly.he was startled out of his reverie by the blast of a'Bessemer

'converter at a near-by steel plant.:. In that moment, an Idea came to him that

offered -a solution tohis problem. Here, a huge industry existed side by

side with the uni'Versity - a'vast industrial laboratory, with the latest, most-

expensiVe equipment.made to order for this scheme of training.'

Herman Schneider continued to develop his design and proposal for co-

operative training between industry and education.

In 1903 he was appoihted assistant Professor of Civil Engineering in the'

University of Cincinnati. While addressing a meeting of the Cincinnati Society

of Engineers he presented_his proposal for-cooperative education in "A'Com-
,

munitation on Techhical Iducatiop," a paper he had worked on for several years'

The students will be. given three'hours of technical theory.and cultural.
subjects every morning, and they will work from l:00.to 5:00.in the wbrkt
of the above companies as employeet, the Structural Engineers goinTtO the
American Bridge Company,the Electrical and Mechanital Engineers to the
Westinghouse and other suitable plants, and the themical Engineers and
Metallurgists to the, Steel Companies. They will .

be paid as mbth as their
services are.worth... .\

_

The course will cover a 'period of five years. A student does not need
three months of summer idleness. : He needs,a mental change, a cessation
from study. During.the scorner he will be regularly employed eight hb rs
a day.as.a Chief Engineer. 'sees fit - in the mills; in the drawing roo
on field erection or in'the sales department.. He will have one or two
weeks vacation as the regular employees have...

The theoretical and cultural subjects will be taught eighteen hours. a
week for five years. .The course will be broad-and thorough. The ttudent
will be spetializing practically-every afternoon, and in.the course. of'
Ovis afternOon Work he will learn much of shop actounting,buness
forms, power. transmission, machlne construttlen, organization, standard-
Itatibn, etc.. The afternoon work:will bedesigned zs nearly as possible_
to exemplifythe theory of the morning. The student's advancement at-tho
works will parallel his progress at the school. His course will be
arranged by his. Professor and his Chief Engineer An consultation.

wOuld perhaps be wise to appoint the Chief Engineers and. Managers
.of the co-opeating works .as members of the Board of Directors,of the
School. This, would insure a thorough,knowledge ef.the school's work
OrIthe part of its.Directors., The girectOrs will select a President
W: they will hold in strioC:business account for results, as. a railway,
'A trust company. or any.corPoration:does_ The President will select his
professors, the professors their instructors - and .ability.to do his
work as well or betterthan any other person can.do it will:fix the tenure
of each one;.. The teachers,-by force of environment, will be compelled
to keep abreast of the.best theory and practice of the day, for the .

students who are at the work's each afternoon_will go :into class each
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-morning with a Fund of live questions.
\

The ProfessOrs will have:their afternoons free for research work. The
-practiCal work arrappment between the school.and mill will aid .them in
.selecting-problems of greatest commercial value and will permit-the very
best conditions for theirinvestigation. In some cases indeed the
.Professors will be consulting engineers for the.plants. These conditions
will attract the best professional ability obtainable.

It is admitted that it will entail a -certain financial sacrjice and
administrative inconvenience, oh the part of co-!Operating coMpanies to
have a number of_men working half-time with them.

The advantages derived by the companies must,be placed, however, against
this one disadvantage. _The ttudents are really apprentices in the works..
The:works will in fact be training their owh engineers. Many yOung men

probably tal;e their year of'preparatory engineering work in the
.1,plant and will be 'recoMmended for admission to the school by their chiefs_
When the men have graduated, the officialsof the plant will_.know them
thoroughly and can select the best to remain with them.. Those not so
employed will go into the world practically as agents for the company with
which they haye been for five years, unless they go to competitors.

This:later contingency, of the young engineers going-to competi.tors of .
the men who-have .aided in trainingthem, has been offered.as an objection
to the project. In reply it may be said that this same thing is occurring
today and will continue,Jor what employerhas notat a financial loss
brought an apprentice to a profitable stage only:toliave him enter a
competitors service? Further, taking the brokder view, a higher degree
of tkilT in our engineers will without doubt lead to a greater volume of
business and all industries will share in the benefits, the largest ones-,
which will-be the co-operating.ones, sharing the most.liberally.

he qualifications which theengineering.graduate should' possess will
'more-nearly be attained. He.will. be jutt as theroughly grounded in the
'fundamental principles of .science at heAs under present conditions,'
but he will 'have much greaterfacility-in applying them to practical,
problems. He will be much more highly specialized but not at the sacrifice
of fundamentals. .A .knowledge of the achievements in other fields of
engineering will result from his constant-association with the best
practice in electrical,aechanical, structural', and chemical engineering
as exemplified in the ConstruCtion of the.to-operating works in their
Methods of powerpgeneration and transmitsiop, and in their processes of
-manufacture, his'attention having been calledAo these details in the .

clattrobm,and his observation of them having been checked-by searching
questions thereon. He will become familiarwith business methods by
constant :contact with business conditions, supplemented by classroom'
inttruction.on Business Law. He will obtain knowledge of men by working
intimatelY with ellsorts 4nd cOnditiOns of men in his gradual rise

'-through the various cre'partments of the co-opearting plant.- The cultural
"part of his educWion will e pl;inned to make him a perton of good
address and broad, sympathies.

This apprOach.to-the training of engineers gained the endorsement of

John M. Manle9, Secretary of the tincinnat-L Metal Trades Associations well
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as other local corporations who encouraged further development of the plan.

In September 1906, the first cooperative system of education began with

27 students and thirteen companies. The results of the first experimental

year were so encouraging that the Board'of Directors of the University of

Cincinnati decided to enlarge the scope of work immediately and it continued

to grow. The number of students in the non-cooperative cdurse decreased

yearly until 1920 when there were so few students in the course that it was

then dropped. Hence, all undergraduate students in the Engineering College

were in the cooperative program, and it remains that way today.

HISTORY'AND PURPOSES

The University of Cincinnati in 1968 became the country's first municipally

'sponsored, statemaffiliated university. Five members of thelhard of Directors-

are. appointed by the.Mayor of Cincinnati and four by the Governor of. Ohio.

The University if presently committed to a process which:is expected to results

in full state university status bY duly 1,.1977. The founding date, 1819,

represents the establishment of the Cincinnati College and.the-Medical-College

of Ohio. In 1870 the City of Cincinnati, under a. state act ''to enable cities

of-the first class to aid and promote education,'" established the University of

Cincinnati, which later absorbed these colleges. It is the second largest

municipal institution in thp 'Jnited.States. The institution consists of

seventeen component-colleges and divisions that, collectively as well as

Separately, comprise a complex of learning; research, and public seryice

enterprises that give it national and international renown_

In 1975 full.time 'undergraduate enrollment included approximately 20,000

students out of a total of 38,000full and part time graduate and undergraduate

studentS,

,The cooperative education experience is offered through the Professionel

13ractice Program in three Colleges within the University of Cincinnati; Business

Administration;.Design, Architecture and Art; .and Engineering In addition,

the Ohio College of Applied Science of 'the University, which is located in

downtown.Cincinnati,. operates'a mandatory cooperative program for students

in.technical prograMs. OCA.S was the first- two-year school in the country to

offer co-op programs.' Approximately 3,500 students are enrolled annually In

the:Professional Practice.Program which-also involves 1,200 emploYers located

in 36 staes:. Over half of the students in the program are enrolled in the

Cellege.of Engineering'. The Professional Practice"Program is required of all



majors in the Colleges of Engineering and Design, Architecture and Art, with i

ll

the exception of students'majoring in Art History and Art Educatiun. The

Program is 'optional frr students in 'the College of Business Administration..

College of.BUsiness Administration

The undergraduate.program within the College of Business Administration \I

. \

was established in 1906. In 1958 the graduate program, leading to a Master

of Business Degree. was established. In 1966 a Ph.D. program. was added. The

College is accredited hy the American Assembly of Collegiate Schools of Business

and by the.North Central Associa.tion of Colleges and Secondary Schools.

The objectives of the College are (1) to.provide the student with a

broad professional and cUltural background and to prepare.him fOr competence .

and leadership in his chosen profeSsiln; -(2) to link aducation,and industry

ifby coordinating classretm theory with real-world exp rience;, (3) to contribute

.tO-the advanCement of knowledge in management and administration through
.

research-, writing and participation in .the work o professional organizations
...

in the'field; (4).to-instill within the-minds D studenits the-. necessity-for

ethical and responsible activities.

.
.

The Professional PraCtice Program, insti_uted in 1919,- is optional-for

students within theCollege of Business Administration..
I

/ College of Design, Architecture and Art

The College of Design,'Architecture and Art had its origin in the Depart:.

ment of Architecture opened in the College of ingineering in 1922. This
.

Department.was the nucleus of the School.of Applied Arts founded in 1925,

which, in succeeding yrars, offered courses in architecture, design and art

education.

In 1946 theSchoolbecame the College of. Applied.Arts and the curricula

were reorganized into cooperative and-full-Lime division. The name of-the'
,

College was changed to the College ofDesiga, Architecture and Ant in 1961..

.
In the expanding ':omplexity of-Our culture and its, institutions a college

Concerned with art, decign, and architecture must share the goals of higher

education towards'(1) the discovery and denLification, preservation and

disseMination of knowThdge; (2) theeducation of human beings-in search of

a rich and meaningful life;'and (3) the encouragcment of contributions to

society by Cie indiqidnal.

The context pf thse.gbals is the deveint, creation, studl; inter-

pretation and integration of works designed 13.x man with the intention bf

r'esponding to as well s modifying/ nd ordering.his environment.

'The focus of this-context is.works and studies which are technically
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.

sound, socially responsiVe. -and aesthetically considered.

Collége.of Engineering
\

Programs of Engineering studiesat the University date back to 1814

when a professorship of Civil Engineering was instituted. Engineerifig was

organized. as. a department of the Unlyersityin 1900 and in 1905 became the

College of Engineering with a designated faculty._ kmerger in 1919 resulted

in the,establishment of the College of Engineering and Commerce which during

1920 went'entirely on the cooperative syStem. Continued growthin all aspects

of the cooperative prograM led to a major reorganization in-1946 whicll created

three distinct units,'the College of Engineering, the College of Business

Administration, and/the College of Applied Arts (now Design, Architecture and
/ H ,

Art); each with/yts OWn facilities and faculty. 'In 1959 a.Graduate Cooperative

Progra6 was ins ituted,thereby extending the'coopreative system to study for

advanced Engi2 ering degrees. A campus-wide calealar of academic quart.

adepted in 1/ 963, expanded greatly the elect-Ives and options open V) dughout

theAniverstity to Engineering students.
. .

In addition to the general supOort of the over-ap niverSilty objectives,

the sPecific functions 6f the?. College of Enginegf>ing'are: (1) tO'proVide :\

opportunity for study in those areas pertinent to- the professional; cultur 1,
.-

and personal development tlf Engineering students; (2) to contr'ibute to th
.., .

advancement of knowledge in the'field of.Engineering and-Sci.nr:e through

bisic and applied research and dev'elopment; (3) to join theory and practice

linking edutation and industry thrdugh knowledge and experience under the\

Cincinnati Coopsrative Professional.Practice Program.

'One must learn by 'doing the thing; for though you think you knOw.it
you have no certainty, until you try. -- .

!
.

-Sophocles .

4,,

7 The Professional Practice Program-at theJiniversity of Cincinnati is offered

in twenty-six de.gree areas: i Acicounting, Aerospace Engineering, Architecture,

CheMical. Engineering; Econo7qicS, Civil Engineering, Elect?ical Engineering.,

Engineering Sience, FashioP Design', Finance, General Management, Graphic
.

Design, Insurance, Industrial Desio, Industrial Management, Interior Design,

Marketing-, Mechanical Engineering; Metallurgical Engineering, NuclearIngin-
,

eering, Quantitative Analysis, Urban Planning, Uerman, English and Romance

langUages.
..--.

ACTIVITIES
_

This quarter in.Enl:Ind.has exposed me .to systems puilding, a fieldiwhich is
_non-existent in-th:United States. --The work has'been intereSting,and different
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from anyprevious assignment. The exposure to systems building in rela-
tion to computers and computer-aided designhas.been\a topic that has

_ interested me fbr the past two years and this .assignment has Provided a
practical look at the problems involved. The'exposure then to compUter-
aided design in relation to building systems and the exposure to people,
cuStoms, and buildings of ann'her country hyri increasedimy_total exposure
to an understanding of the profession, whilh is what I Wanted.

-rric J. Mayerson has completed two of
his professional.practice.quarters as
an architect in the Research -8, Development
Department of-the Oxford Regional Health
Authority at-Headington, Oxon, England .

The Professional Practice Program is required throughout the undergraduate

division of the College of Engineering and in the departments of Fashion Design,

Graphic Design, Industrial.Design, InteriOr Design, Architecture, and Urban

Planning and Design within the College of Design, Architecture and Art. It is

available in all undergraduate disciplines in Business Administration.

Students entering the Professional Practice Program are assigned to a Field

Service FacuTty member who works with the studentto define career aspirations

and goals and develop co-op opportunities which assist the student to have

discipline-related practical training which increases in complexity as he/she

advances in the aCademic program. This arrangement helps develop skills that increase

the student's job opportunities following graduation.

.DurinR the freshman year, students in the College of Engineering attend classes .

for three.quarters. The curricula consists of courses in the humanities,and social

sciences with a Concentration in the basic sciences of chemistfy,' physs and

mathematics.
.

-During the first quarter of the sophomore ye-ar the class is divided into two'

secticins; one,section continuing in classroom studY while thejAher section begins

its-first co-op quarter: These-two sectiobs continue to alternate quarters. of.

-school and co-oping until. Fall quarter of their fifth year, when the class comes

-back together to complete the last three quarters of the.program. In Design,

Architecture and Art and Business Administration, students begin their first co-op

wbrk quarter in either the Spring of Summer Quarter of their sophomore-yearand

complete their program,in either the Fall,& .Winter quarterof.their senibr. year.
P ,

During-the freshman ye r Darall.pre-co=op students must. take Professionaevelov_

ment 3; a tourse taught by the Field Service Faculty Of the ProfesSional Practice
i

Divisi&n, The course iS desigjned as a basis for ihdividual Career-manarment.:.

.The: course takes the career detision-making process ancTdivides it into. hree-

step procedure.-- self analysiS, knowledge-of the world,Of work, and mel,ngs.of,.

'c.ombining the two andalso-proVides.students with skills in.jobjntervieWing-and

resumelpreparation
17 9



The self.analysis third of the course includes exercises to help the student

assess skills, abilities, strengths 3.nd weaknesses andincorporate this jnto a pic-
,

ture of the kind of career most likely to,fit the individual. The exercises help

the student identify attributes,abilities, values and-desired life style so that

'these things are made conscious and can be incorpurated into decision-making about

career,goals.

In engineering, one-third of the course is devoted to an introduction to the

broad ield of engineering, highlighting the varioUs aspects of different kinds of

careers-in.the-engineering field. Students rê introduced to the different engin-

eering functiohs of research, development, design,-and production sothat they will

. see that there are many paths available to satisfy their career desires and to

encourage, them to figure out if they are theoretically inclined,-4chanically-

inclined or whether they are a person who works better with people than objects.

In Business Administration and Design, Architecture and Art, functions bf the various

discipline '.7nd career paths are also emphasized.

The other one-third of the Course centers on the practical incorporation of

self assessment of values and skill,strengths.with the decision of what career is

___chosen.into bow exactly to go about getting a job.. Students prepare resumes and

learn interview techniques.,. They also talk about the work environment, -co-worker

-1 relationships and-the ethics invoived'in the.career area.

One assignment of the course is to do a paper projecting your selfinto he

next fouryears of education. What do you hope to learn, hoW do plan to use

the knowledge and skill's and what will,it mean to your li,fe style, valLY , aspira-

tions.
.

Aftereach co-pp work quarter, students are ?valuated by the employer. The

employer is mailed the "Empioyer Appraisal of Professional'Practive Student",form

to be filled out by.the student's immediate supervisor. The supervisor is aved.to.
\

evaluate the deVelOpment, work, att:tudes and skills used andacquired on the co-op

assignment.- The work is divided'into two sectiOns: performance record and profes-

'sional-development. _Its primary-purpose is to serve as a developmental tool for

s udeits. Employers are encouraged to.disCus,s their appraisals withithe students

a d to:suggest .-ays perform-a-nce'might. be improved or which.skillS should be developed..

hen the studen returns toitlie campus, the assigned Field Service Professor also

eviews the Employer. Apprafsal with the st!.lent along with the student's appraisal

of theposition, The.purpose of this.process is to help7the student place his total

work experience in a proper perspective and to encourage continued career planning..

'It alSo helps. the Field Service Facultymember to audit Student development and to
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gain important knowledge about the viability of various training options offered by.

employers.

This-process continue.; throughout the student's participation in the- program.

All,participating studentS must attend the University for five years, instead of

the usual four, and must complete a minimum of four successful work quarters in

order to be eligible for a degree.

At the end of the student's participation, a second career planning course

titled "Professional Development II," is offered to cooperative students. This

course helps the students to synthesize the various aspects of their academic and

work experiences and to develop an action plan for locating appropriate past-
....

graduate tareer opportunities. JOb compaigning tOols and tethniques are emphasized

in this course. All engineering students are required to coMplete Professional .

Development II, it is optional in the other colleges. ,

The Field Servic.e Faculty member is also t4e Career counselor for the student.

As faculty, they orient the.student to the cooperative system at UC and assist

.
the student in carrying out the self inventory, exploring career options, in planning

thp appropriate educationiii program. As counselors they workwith the 'student to

he'llo narrow career ares and choose a co-op position whi6 will facilitate the

\integration of education and work.
,

The Field SerVice Faculty are also responSible for refruitinTi o!- employers

into the to-Op program. Six of the original employers in the cooperative system

of 1906 are still involved in the program in the College of Engineering:
_

OUTCOMES

I.

./
It's a very practAca4-course; a practical introduction into the business

world. The basiCs of what you. reallY have to do to get a job__
'-Student

The goal is to find students a co-op bpportunity that is related to school

progress.and to career objectives.
-Faculty member

I think we are turning out self-attualized individuals. When uniors have-

finfshed.their-co-oping you-caa_see the change in.their face a.ld intheir.

conversation: They knOWwhat thcan do because they have done it. 'It

make:: the job i'ltatzview a. two-way street--the firm must accomodate the stu-

that's needs"too:
-Faculty.member.

I got a lot of good eq)drience during One co-op assignmont when the union Went

on strike. I lived 'in the plan for-twb months.with the.foreman helping to'

keep production going.
-Student
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We generally find co-op students more iflature, more realistic and of higher
caliber than students oAt of the traditional prdgram.

-Employer

I-was interested in art but I wanted something more than commercial art. I

"wanted a useable caree!. Co-oping is themost important part of.the program.
With 1-1/2 years of wolk experience I have an edge over four year .dr't students.
After I finish here I would like to get into a graduate program in/media and
incorporate media and nraphics.

Student

The employer about breaks even on the teaching costs and Value received but
is ahead if students later join the Organization.

- Employer

The presence of students.enc*ages further study on the part of our employees
and belps them realize 1:hat, in order to advance, they must know their own
work and acquire knowledge for the jobs ahead.

-Employer.

The cooperative-system of education-is mutually beneficial to all prticipants:

The students have ::ohteen months of work experience in their chosen career and

,many:are hired:upof: graduation by the co-op employer. The-money earned throudh the

.co-op employment also grezstiv helps the student pay for his education. The Pro-

fessional Practice Division surveys student salaries both paid during co-op employ-
,

tent and salary offers to graduajng students, ""

/

The employer gets a land look at the Student and can choose tb.hire those that
.

-beSt fill.,the manpower needs orthe company. The company_can plan for its manpower

.needs in adva-nce and there i less time and risk involved in .,'.itcruitment.

Through She cooperative program a loop is developed betweqn the university and'

industry.

'Interviewees

Sam Sovilla, Director, Professional Practice Division
Brian EnoS, Cirector, Career Planning'& Placement
.Richard Englemann,' Professor of Electrical _Engineering
William knice, Associate Professor, Prof sional Practice Division
William Wilson, Associate Professor, Professional Practice Division
Joan Whelan, Student, GraOic Design
-36hn .Pickens,l-drmer Student,PrOject Engineer, Republic Steel Research Lab
Johauer,'CoOrdinator of Personnel Resources,

. Armco Steel Corporation



CONTACT: Dr. Sam Scoville., Dean
Warren Wilson College
5wannanoa, North Carolina 28778
(704) 298-3325

WARREN WILSON COLLEGE.

Swannanoa, North, Carolina

We en,d up using a lefty kind of rhetoric which I'm embarrassed about.
Even/though work and.study-are separated in most minds, they are very close

in ours; inseparable. We use "economy" as a metaphor for the operation,
but.it doesn't quite capture what the student would le-arn. We haven't
integrated them _in ah'academic aspect, bUt we have come closer in integrathig

the experience in a community building sense.

We're seeking ts) move to a.task based currtc-ulum, with a range from intel-

lectual tasks to manual, those necessary to keep the community functioning;

community meaning the college. It is a learning community'. 'A big\word .

for us.

I feel-a certain sense of frustration in trying to describe this place.

Very fevi-St-h66I-S--FaVE-T00 PeCe-ni work participation. 'Prii hoping the

direction we move i-n-Will,make it more relevant to career education, in

the best sense of the terM. We'd lqe, through the liberal arts, to find
est-use of resources and a spirit of community.

Studts come hee for-its smallness, for its work program. They certainly

don't come to learri a trade or a career.

Warren WilsOn College was started as an elementarpand.seCondary school

in 1894 by a missionary.of the PresbYterian Church, to serve the poor. white

Appalachian-population.- Then called the Ashvjlle Farm School for Boys, the

students worked and op,
I

rated the farm in exchange for their edUcation. In

'
1942 the farM school was merged, with another local school and a-junior college

.program was incorporated, into the, curriculum, including vocational and liberal

arts programS. During the 1950's the high school program was dropped... In 1965,

War'ren Wilson College became a fouryear liberal arts college discontinuing

its vocational educa;*on programs,

Through these changes, the Work Program-remained, with all students morking

on the-farm and.maintaining the college communityin return for room and board

.'and some tuition. During the 1930's, Dr. Henry Jensen, having aninteresi in
,
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work and academics, came to Warren- Wilson and began a reorganization of the work

program. Utiliz:ng the philosophy of rotating the workers and scho lars from the

factory and fields to the university, Jensen designed the work program where

students and faculty members work together to run the farm and maintain the college

facilities.

1A-he Warren Wilson FarM,bas 100 acres under cultivation, 200 acres in -iMproved

pasture\ and 500 acres of timber land;
. There are 100 brcod cows and 50 sowS. TheV

work ,program .began'out of_necessity to operate the farm. The workprogram has

always been.assumed to hold yalue for-the student'5 tion.

work performed by the students was also a7 source Of financial assistance for

those students,who'would not otherwise be able to attend college.

The Ashville COmmunity was isolated from the college, thinking of it 'as

the "Old Ashville Farm SchoOl" until Ben Holden beCame.President in 1971.and

eficOuraged the Ashville residents to use the campus facilities and get acOuared

with the college. Community residents came to the.c011ege and were impressed

with the,facilities the sbudents.had built and maintained.

The student body of 'arren Wilson numbers over 450 students. Over 35

. -percent of the students come from the Appalachiin Region, 20 percent. from

25 - 30 overseas countries .F.Ind the remainder from all regions of the United

States.

PURPOSES

As stated ,in the colThge catalogue:

The principle purpose of the Warren Wilson College is to provide the
graduate with sufficiently wide -experience in the fields of knowledge
and appreciation of mankind's heritage and potential so that he may con
tinue to grow and learn all his life, while at.the same time recogriizing
,that the graduate expects to be sufficiently prepared in some useful
endeayor .to be gainfully-employed.

Insofar.as possible, the college, experience'at its best ia 7sidentia1
experience ih which the fhdividual in encouraed to explore' apd develop
.his.own genius while also learning to live in arid contribute to-the well-
being of -a cosmopolitan-communitylwhose heritage and continuing witness
is Christian.

More specifically, the College!s purpose is to involve -the student in:

The development of his own.religious life while expandihg 00sunderstanding
traditionsand experience beyond his own.

' \\.
,

The Studg in depth of at least one academic discipline..

The geperatingof- a lively-concern for the dileMma of man in his total

18.4 %

.... .
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environment.

The organizational skills, techniques and satisfactions to be gained
through a cooper2iive work program.

Such social and recreational\experiences aS.may enhance his social,
mental and physic;A health for current and later needs,

\
These purposes are attained through the proper use of the community

resources; -intellectual, physical, spiritual; in the operation of the college

and the education of its.students. In the beginning, the work program was

necessary for the support of the College, but the program continued even after

the necessity diminished; and continued to be a valued integrated component

of the Warren Wilson experience, providing students with a sense of building and

maintaining their own community. The chief aim of the program is to provide

a liberal education for all participants by discovery, learning and applying

those arts that.use resources economically for the benefit of the community.

ACTIVITIES

Everyone participLes here, the faculty are on work crews and supervise thL.
work crows. Dean Scoville works on the farm almost every Christmas driving
a tractor.

In addition to'their classes; all resident students work 15 hours a week

at the rate of $2.00 anhour which is 'applied to their robm.and board. The

school-hires no blue-collar workersand except for profeStors and administrators,

few of the white-collar variety.

Students fend livestock and operaee a slaughternouse to providebeef and

pork for the- tollege dining hall. They Cook and serve .th. food. They run

the laundry, operate.the heating plant, make electrical and plumbing repairs

and manage an .auto shop. \

They work as secrei:aries, receptionists arid photographers. They write

news releases, run a .snack ba'r and keep the groUrids_ They work as nurses'

aids or as teChnicians.in chemistry, biology and physics labs. A third of the
...

buildings on the campus were buijt by the students. \rhé entire college community

iS operated by the students'and faculty Members.'

All students arc! also required to plarrand complete service prodect
.

before-the start of their senior.year. Some recent pro3ec\ts\have intluded

\scworking with children in an orthopedic hospital, tutoring hig hool Students,

couhseling thnrch camp, teaching in A church school class, organizing a

Small town library and preparing a scale model.of the.buildings oncampuS.
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OUTCOMES

Students here devc.,lop alternative careers, or avocations. Some graduates
have worked as piano tuners, plumbers, carpenterS and furniture makers.
One student majored in education but got a job_as-a librarian on the
strength of 4 years.experience as librarian at Warren Wilson.

The outcomes for I:.he students are not specificaTh defined outside of the

conviction that there is inherent value in work and education. Students develop_

a variety of-skills, Many of which provide for alternative careers. Students

also develop a sense of themselves and confidence in their ability to change and

cope with their changing environment. Along with this confidence comes a

sense of satisfaction with work and an appreciation -of the role it plays

in their lives.

INTERVIEWEES

Sam 'Scoville, .Dean .
Denis Tippo, Director, Work i'rogram
Joan Beebe, Assistant DeanSocialiScience
Jane Caris, Director of Counseling
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CONTACT: Audrey Cohen, Prestient
College for Human Services
201 Varic Steeet
New York, Ne-1 York 10019

(212) 989-2',02

COL1_EGF FOR HUMAN SERVICES

New .ftwk, Uew York

The institutions we are struggling with.....nece institutions are inven-
tions. What we have to do is reinvent inst. tions. What we neeC is an

exercise in social. imagination. We need to begin to conceive of systems
and institutions that simply don't exist by ,., ng together new combina-
tions of ole pieces or inventing new pieces... (hatalternative institu-

tional models are there? If there are not many, .4e have to get into the

design business and creatively invent new institutions or arrangements
that may seem crazy to most people who have worked io the old system.

-Alvin Toffler,
at a CHS-sponsored conference

Out of respect for the dignity of the individual, there must be a new Pro-

fession which makes effective performance'in the .service of the individual

the measure ofprofessionarcompetence.... We.cannot doubt that the

human service Society Will become a reality. A massive change in the use

of human power is coming in this.century, and we must prepare for it now.

be a change as great as that which took individual workers out of

their ground floor shops- and into the assembly lines The industrial

.age sweptA whole society away in its path. The hutan services society
will. mean an equally swecping change, but the motive force :i1 a.concern

for the quality in individual human Tife.

--OHS proposal to accredit Master .

of Human Service program

The issue of working with human beings cannot tolerate less than a competent
.and human, person.

-Kalu Kalu,
CHS coordinator/teacher

400 years ago we had unity. We had animosity too.. We let societY divide

us. Now you write-your autobiography in two pages. You live. 30 years and

tell me nothing's happening inyour life?* Man, that's pathetic. Something

is wrong here.
-Student in CHS -class

ORIGINS

The promethean, heraldic rhgtoric of the College,of Human Services is

justified by both the mission of-Ithe college and. its accomplishments. CHS has
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defined a new profession the huban services. This profession comprises_those

jobs providing direct service to people in all areas of social services: health,

education, consumer afFair.-,, social welfe, counseling, legal service, housing,

recreation, day care. ThP college zo educate and train a new class of prO-

fessional to fill these front-line delivery positions. By so doing CHS has con-
/

sciously set out to transform the delivery of hbman services nationwide, to turn

?. profession away from au,demic meritocracy and toward performance-based assess-

ment of practitioners. It is, as one administrator put it, "the most outfront

pol,tical college for social jutice in the country." Remarkabley, CHS sustains

such hyperbole through the curricular and teaching achievements of its staff,

the Jemonstrated growth and placement of its students and its nascent leadership

in forging a new credentialed profession. The college offers a two calendar

year program equivalent to 5 academic years of study, and is presently negotiating

with thf!, State of New York to award a combined BHS/MHS degree.

CHS f..tudents are as remarkable as the college's mission. The students are

90 percent black and hispanic, 70 percent wOthen. Median age is about 30, with

a range between 21 and 61. Students all fall at or below low-income standards

established by;the U.S. Department of Lat?or. 80Z of:the. 1975 students, have at

some time been on welfare; 15 percent ard their familY's primary wage earner.

Nearly half of them have neither a high school diploma or its equivalent They

attend classes two days a week from nine to five and work three days a week at

a placement in, a human ser,!ice ancy, 'a total of at least 35 hours per week in

actual study. .

CHS is the product of a coherent evolution in the idea of professional

opportunity for women.and humane human service.. In 1959 Audrey Cohen, president

and founder of the college. established part-time-Research Associates, which con-

ducted special research prrjects for business,education and government: A

noteworthy featurefof the organization Wasthat i employed well educated women.

ThIL policy.rasulted.from a belief that there wert insufficient opp,ortunities

fOI-women with.careeribackground to eXtend their lives beyond the home. In

1964: Cohen expanded on this theme and began t.o develop the Women's, Talent Corps.

Providing opportunities only for educated women 6ad left too many women unserved,

particularly those low income and minority women who had always been discriminated

against, ultimately facing eith,:r the most menial opportunities for dead.-end

labor, or the welfare roleF. Cohen contacted a number of community associations

and agencies throughout New York City to measure their receptivity to development
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of new needed human s-rvice.position,. in their connunities and to a job train-
.

ing:program to preparn low income women to fill these positions. Meetings were

held with community p-gple to gain 'support for 'such a certification program

tied to job creation. Agency directors who expressed an interest in niring std:

dents of such a human service-based certification program were asked to submit

their, interest in writing._ Cohen forged a constitupricy of concerned individuals

and groups from commu9ity organizations, prospective students, social agency

r .3resentatives, educators, political figures and others, and meanwhile

de 1.;ned a program 'whicb sought to train women for pre-professional or para-
.

profession careers- in the social services. After two and One halt years of such

groundwork, the Women's Talent Corps became a reality. It started.operating in

1966 with an initial group of 39 students and was funded as the fit demonstra-

tion grant for a total "new careers program by the Office of Economic Opportunity.

Women's Talent Corps enjoyed substantia? -Alccess. It was the direct

forebear of CHS. The program iscreditec by man), with creating a large number

of new paraprofessional jobs, most notably that of teacher assistant: The New

Ycrk City Board of Edir:ation now recognizes "educaticinal assistant" .as a job

category and currently ..?:71:11oys 16,000 teacher and guidanCe assistants in the

public schools. Other -2W careers were created: :social work assistant, legal

services assistant, mimunity health assistant, lay and occUpational therapy

assistant and others. The quality of the students was "fantastic," the response

of the agencies Was "a!,idzing." WTC'_.s attractiveness for prospective .students

and its potential tc significantly alter the delivery of social service's by

training and certifyino larger numbers of social service Workers outstripped

its own capazity. Visions of "new career ladders" filled the minds of WTC

staff. One faculty member, with training in economics described a widening con-

sciousness:

My social an6 professional interest has teen in the area of ectnPmic
7

development or nationS, regions or communities. While I was researching
for my thesis on ihe Political L:onomy.of Nigerian Development," I heard
of a' job.training program called Women's Talent Corps/. Its misSiOn of
'herOng low iWIOWQ adus to devolop skills and obtain employmen:: is con-
sistentwith my inLerest in economic development. I/found the challenge !

very attractive: It was not long before students' and.agencies' experiences
demonstrated the need for more education and c011ege credentials as
answers tO problems Of career ach:anCement.

In 1965 the Woren's Talent Corps expanded to a tw year program and men were

admitted for the first time. The decision toadmit men engendered no'opposition

.within the college. It represented a notabl move in an evolution from a cohsciouSly
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wonien-oriented program to a broader constituency, all sharing the same victimized

relationship to-social service and the same exclusion from professional opportunity_

In'1970 the college sougb !. and obtained an official charger from the New Yor

State Board of Regents to-offer an associate of arts degree and became the College

for Human Services.

CHS began to plan coesciouSly for educating a.new professional class which

mould-be based on compateet performance:

At community c011eges people take courses to become paraprofessionals,
teacher assistants for example. These community colleges developed a set
of rmrses, but they failed to develop a conthiuum where people could be
eated, placed and advanced based.on their perforeence.

Advancement for CHS graduates had proved to be a stumbling block. Visions of

entering new career ladders.dissipated before their eyes as they found themselves

unable to advance.without an additional degree, and unable to be paid their worth.

The staff of CHS Perceived the'limited value of the AA degree:

Certainly the idea of professional assistants had been readily adopted
by the system. THere are 16,000 teacher and guidance assistants in New
York City today. Legal assistants have tpread everywhere. But the idea
spread in a hierarchical way. Students came back to.us and said, "Yes,
I'm working', but I'm-not getting paid what I deserve becausel don't have
a degree." The system says MI don!t'get the-money without the degree.
There'S a dichotcmy established between performance and reward: We have
to rethink professional education.

Our AA grads mere not getting the jobs warranted by their treining. They
were forced to go back to school when often they,had more exoe.rience than
their teachers. We never found a correlation bet-ieen the trae:tional
liberal arts and human servites. We therefore.discontinued the AA program.
We were.feeding the system.

When a continuum based on performance didn't come into being, we lost a
lot. We bad no way ofinsuring implementation of our model. Our interdis-
ciplinary core curriculum was basically a teaching model, but that was
shunned also. Our curriculum was not adapted by other.schools. Giving

.

more courss and credits_to four students made no sense but social services
required BA's of students/. We didn't accurately perceive the'resistance
of-the system. We were to idealistic.

..CHS did achieve.a large measure of success with its AA.program. BO Percent

of'tre. first year-enrollees completed the first 36 week academic program. Of

thr e 92 percent were placed in permanent employment upon completion of.the.

fir7' year. They had an option to seek cdrtain'releated time from their employers

ariL return to the college fr a second year of training. Most of them did. The

students were not calling for a charge in the CHS program. However., the adminis-

tration felt a distinct in.instice)was being done to the students. The success

/.
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they experienced with AA program wds viewed as a compromise. The college

decided to develop an ,mtirely new curriculum, a career continuum that would_

blend theory and' practice and, more boldly, planned to offer a Master's degree.

At this point, according to one administrator, "tensions over such a dramatic

change caused a separat-ion of 80% of the faculty," feeling it was a mistake

to abandon the accredited AA program for an uncertain Master's offering. In

1972 CHS was awarded an 0E0 grant to devel,1 op a competency-based professional

development model.. This led to the unique\curriculum now inuse at the college

which it is expected-will lead to a combind BHS/MHS degree. /11ere originally

the creation of a paraprofessional class (") workers was seen as-a remarkable

advance in professional opportunity for lov, income minoritx citizens, now college

s'.aff view it as an injustice to their studelnts, preventing them from obtaining

good jobs and achieving full professional status and rewards.

CHS is current1y seeking, approval for i'ts.MHS program froth. the Boa.i-d of

'Regelts. In June, 1973, the college firs-t p4titioned-for such accredit'ation.
,

New York 5tate has conducted one visit to the, college and negotiatiofls are con-

tinuing. Since CHS students often have no pr4vious college education,;the

State Education Departr
\

rent is reluctant (even though in terms of acadeMic hours,

the prOgram'is equivalent to 5 years of tradit'onal study). Instead the Depart-

ment is asking the college tOdevelop a combin. d BH.S/MHS two-year degree.-The

Education Department iF clearly unwilling to.es ablish a precedent by authorizing'

a masters degree which ';ould destroy the' need.f r a four-year bachelors degree.
_.

CHS is attempting' to design.a joint offering wit\h distinct levels of performance

for the two degree:- It is the major ohstac:aitie college currently faces, for
,

without an accredited "HS degree, graduates.will \be thwarted in seekingprofes-

sional positions. CHS administrators face the is\re with.unflinching optimism; 1

faculty are more cirCumspect; some Students,are undecided about the importance !

of the degree, and SWF are unclear a:..but the sta us of the CHS petitioo.

PURPOSES

-TheJhighly articulited larger social goals - ind they are,nothing less

than that - of the College for Human Services ext2id:its institutional purposes

beyond, clear and structured purposes for its studerts, This clarity,of social'

mission, combined with a rigorous pursuit of speci led competenCes edlarged by
,

humanistic dimensions, prOvides two distinct.sets or purposes: 1) training

the new human 'service professional and 2) changing Ithe human service,profesSion.
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Training and Educating New 4uman Se1.vice Professionals

'There are three elements to this overall goal for the college. l) Human.

service professiona-is shall be trained, educated:and assessed on the basis of

their performance. 2) Suli assessment shall be c7fent,centered, With special

emphasiS n proyng service to citizens which:leads to their eventual indepen-

dence from the human service professional. The citizen shall be empowered to

act on his or her own beh:ilf through the relationship with the professional.

3) Human service professionals shall be generalisis, able tl identify.and use

'Wide-ranging resources and services to meet client need. /
/

CHS &egks to train and educate its students through masterg of eight profes- .

/
sional, competencies. Mastery of these competencies must be/demonstrated thrOugh

..

performance, in act(K:1 service to clients. Beginning with adiiissions interviews,
.-

studerltsalleywillbeassessedonther performance, and eVery
.7i

....'

eXperience they have at SCH rPinforces that princip/. Consistent with this

/ e2eethic,,the performance of CHS staff is.regularly:valuated-by the students. The
.,;

. . .

'clients with whom students work at their agency'placement evaluate the performance
,

7/
of the student-practitioner, AS does the CHyCoordinator-teachei.! and the field

,

7. .

. .

agency supervisor., After two years of irUnsIve training in this- ethic, CHS

studentS-develbp expectations of specif/ levels of performance against which

they' are prepared to measure their won/PrOfessiona) competence.
,/ 7"

_The second element of the CHS.mgram represents-a significantdeparture.

from most social service activity.- :1The college is committed to fostering'-clien
..

centered service. Not only is the client, or the citizen in the CHS lexicon,

xpected to evaluate -the performance of the practitioner,-butthere isan attempt
.

to have the client understand the process of human service, "to have the option

of becoming a co-provider f services." This conscious goal of the curriculum and

trairing at CHS'seeks to remedy tt)e unequal, oftendehumanizing relatioqships seen'
!

betwen professio al end client:I

The:prnfessi nal in the hu.-9.n services "professes': from a role position
of honor, stability, and t.;-adition. The 'citizen, oftentimes.called'client,
patient or student, is in the-degring, pasSive'and unknowledgeable posi-
tion +1,hicih has been created to sharpen the boundary between those who are-
authbrized tO help thc. recipient.

OsCHS.StUdents learn to expect and demand assessment through performance, they;.-

also learn to relationships th their clients which respect- an individual's

dignity, regardle*:-. of difFerences,in experienCe, values or.culture.
\ :

\, -The third characteristic-of the new.professional CHS seeks .iC train is.

pactical ecleztici.sm which can respond to a wide-ranging vari,ety_of client
.

necds and problems., .This notion runs counter to the curren proliferation of-
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specialists seen within the social services. There is an emphasis in tile

curriculum on developino a blend.of theory and practice which becomes

Y'generic" to all fields of-human'service:

'You may.not solve, the problem by simply being a Freudian; or a Rogerian.
You may want to be more eclectic. What-started .out as a confusion can
be more a learning experience for the students. It's a.guestion of
what works. How eoes a student sort out differences in what they jlear _

from their supervisor, their client and their teacher?-

CHS students become fxxiliar with.the practical -realities found in an array

of service settings, and also develop flexibility in applying human service

theorptO real life situations.

Changing the-HuMaT Service Peofession
1

N)art from the\care which CHS'devotes to achieving its educat nal.

objectiveswith itsIstudents, it has entered upon a distinctly

or social ctiange mission. CHS -consciously seeks to change the delivery of

human services throughout the country. Based upon the objectives it has

established for its students -,performanCe-based, client-centered generic

. human service for people -.CHS strives to disseminate its model-of-human

service delivery to the profession_ This is to be accomplished in several

ways:

\ . Change the assessment nd reward strutture of the social service
professions.

2.- Change the character of human service delivery by placing ever
increasing numhei-s-of CHS students;in human serviCe.jobs

\

3. Create general acceptance of the new profession, the human services.

The mere existence of the.College foriHuhan Services repreSents a threat.
1

to-the established.professions of social serVice, pecause its method and

objectives differ greatly from thOse ofTtWestablished 'profession. Neverthe-

less, CHS seeks to intensify the pressure o change what is insistently
-

called the human service profession. ForeMrt among these pressures iS.the,

college's effort to.change the reward Struct r. of the Profession, moving

it away fi-om an academic meritdcracy toward p rformance based assessment and

reward: \

.We are.Seeking to change the entire.rewai-i,', structure of. the .human
service agencieS. I have-to prove--through !fly performance--that I
can meege-thOr'y and, practice in the deliveryof human service. How
do youmakethltHchange while.you're.achieVing_the cOmpetenceTat the..
same time? The fieldsupervisors are aware inmany cases that the
student;is doing something special. This is a very different approach
from the'one that now preVaijs.

This is.ab alternative to Civil Service and it,relates work to education:
'The new tests will be fests on ability to perform, and they will foCus
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on what happens to the citizen served.

The contract human serviCe agencies have with CHS through the agency super

visor-student re1ation.(7hip is seen as the primary vehicle for effecting this

change within New York City:

Duringthe negotiations with agencies, they came ,to learn of our con-.
mitmentand that is pUtinto the letterof agreement. The way we
assess our students has been adopted by some -agencies. They recognize
the rise in produtivity they experience by stresslng performance in
assessing their sLaff. They see the relationship with CHS aShaving
a direct impact on tik, way they run their agency. This becomes especial-

. ly important given the New York fistal crisis.

CHS envisions a time when human.servIce agencies are predominantly

staffed by its graduate& or graduates of programs with similar methods and

goals. Aore thantwo hundred CHS graduates have already been placed. In

fact, one faculty_member notes that newly graduated profess4one+sare-- finding

themselves hired by previous CHS students who have risen to superviSory

positions within agencies-
.

The college is also involved in widespread activity designed to heighten

acceptanEe of its:approach to education-for human -service Professional. It

has created'a Task Force on the HuMan Service Profession made-Up of interested

individuals Willing to foster CHS concepts of performance-based assessMent

and client-centered service.- It has.cons!Oted.with other institutions inte-

rested in .adopting the CHS model. Eagleview Hospital, in cooperation with

,Lincoln University jn Pennsylvania., has-finished a planning year to establish

a hospital-based training program for health tare professional based on Jie

.CHS apPrOach. The Case Vestern Reserve- University continuing education
A

program has adopted the CHS model for its Health Sciences Educators curricul!um.

In these cases, CHS askr: the institutions to accept an mOral obligation to -

adopt all the essential elements of the model. The college is also starting--

branches in the Bay Ared of California. and in Florida, where it is working

on'the reorganization of-human services in the state-as mandated by the Florida

legislature_ Meetings are also convened:by the college to.debate implications'

'of and next steps-for 6e emerging human service,profession, In short., CHS

is involved An e'xtensive public relations.and national dialogue activities

to further its impact on the helping profession.-

Changing-Postsecondary-Education
.

A tertiary objective emerges from the educational professional purposes

- of the College. .CliS is additionally involved in changing postsecondary

education, particularly as it ihvolveStraining'human serVice professionals
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Audrey Cohen cites four conflicts, noted by Nathan Glazer, between the human

service profession and postsecondary eduption:

-- Those who teach the potential p4ctitioners are frequently scholars

or researchers, rarely practitiopers.

In the helping professions beingrdiscussed, the principal profession
of teacher, social worker, etc. is infericr in status and reputdtion
to its anci1l3ry subprofessions.

-

-- By dnd large, legrees in the traditional disciplines (economics,
political science, hYStory) outrank the professional degrees of
edutation and social work.

7- The tontent of accepted professional :knowledge and training underooes

rapid and upsetting change.

,Cohen couples this analysis with the use of advances-in knowledge to create
-

a vision of change in higher edutation:
/

All the- new knowledge.and-the-hummig of desire should-be7baTflessed-to
help the individual gain increasing control over him/herself and his/
her work. Scientific advances not only can put control into, the hands
of the individual, they are the new tools for social justice. The major

queStions are how we can organize higher education to help people .

utilize thi.and other.knowledge, focuS it on solving- problems, work to
pull together the Currently fragmented systems-of education and serVice .
deTivery,.and help the Individual, both as practitioner and citizen, to
become part of th2 solution.
,

Brits challenge tothe traditional four-year-plus-one-year lockstep to a

masters degree,:CHS provides a model of how such reorganization cah bccur

in postSetondary education.

A Summa6/ of Purposes-

The'college brochure sumMarizes this interlocking -arrarof individual

and institUtional purposes:

BY recognizing motivationas the essential quality for successful'
performance, the college opens the professions to low income adults
whose talent would-otherwise. bepermanently lost to- society.

- - By creating reliable tools- for measuring humane and effective per- .

formance, the college cari-influence the quality of service nd give-
the consuner a way to evaluate it.

--By telescoping undergre.duate and graduate preparation for the Master's -
degree from six years into two, the college has shown a way of stretching
the education dollar, or put'another way, of improving the product7
ivity of higher education.

By constructing a throughly integrated work-study program,..the college
helps,the_fle14-agenty-tor-betome-a-Lpartnerin-theTedueat-ion-of-j-human
-servide professionalS MOth as hoSpitalS are teachin'g institutions for
doctors; it 'h.elps teachers to becothe the organizersand coordinators
of learning exleriences rather than arbiters anddispensers of knowledge.
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ACTIVITIES

The way in which students share their time with the college and their

placementtwo.days in class, three days in the agency--quickly establishes

\ _the balance necessary for the "blend of theory and practice" advocated by

CHS. The curriculum provides the-structure for achieving this blend in

unique fashion:

The objectives have been carefully defined and are based upon empirical
studies of the desired-cOmpetencies, The method of organizing the cur-
riculum.is unique. Rather than building.on a.structure of disciplines.
and fields of knowledge, such as history, psychology,- etc, the curriculum
is based on competencies and dimenSions of competencies so that it re-
presents a matrix in which each actual role and function of the profession
is approached several times from-different perspectives. This does not.

-mear.therinte-licctuantent-is-neglected. c u con en is

basic in the curriculum,:but it is learned in-contexts more relevant to
--the goals and interests of the students than traditionally organized,
courses would be:

A Aescription of.the process through which this curriculum was developed

is useful in understanding its centrality to the purposes of CHS. A facuty

member describes this process:
\

It'S often difficult to,know the origin of things here, because we 00
them collectively. We started by brainstorming, once it became clear
it was not enough to offer one year -of Sob training. Our discussions
focused our interest in not competing with the traditional college age
group. Our students have great potential for personal development and
do not need to go through a four year traditional program. We decided
the curriculum should be-focused on the job, on the porpose for being

our.commitment to giving direct service.to people.

We're'talking.about educating the total person, for the total job, .

not just teaching subjects, Whether social.group theory or home mania--;
gement.

Me organized oUr own 'staff around'performance based criteria. We.asked
what makes a professional competent. We listed:fifteen.competencies
by going around the room, .and taking examples from people's own ex-
periences. We weren't satisfied. We wanted further validation. We

aSked the Educational Testing ,Service.in Princeton to work with us to
:develop assesmnt which was performance based. But they_were too
traditional for us. -
We then held a workshop with sixty or seventy'human Service professionals
whom we. felt were successful. We worked with such consultants as Wilbur
McKeachie, Helen Artin and David McClelland, a Harvard-social psychologist
who-waS---espeelyinterested-inT-assessment- of competence. We can Up-
firSt With twelvecoMpetencies whi.ch over a reriod.ofmonths, after
intensIve staff discusSion were reddced tO eight.

L

Thus, the competencies Were grouped into a.set of organizing principles.

These principles, or skill areas, are vieWed as essential for'the competent

dractitioner, for the fi-ont line worker. They are:
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1, Pisume responsibility for lifelong learning

2. Develop professional relationships with citizens and coworkers

3. Work with othe-rs in groups

4. Function as a teacher-

5. Function as a counselor

6. Function as a community liaison

7. Function as a supervisor

8. Act-as 'a change agent

The areas are called "competency crystals.". The name was first used in

1973 bY Audrey Cohen in an essay she wrote outlining-education for the year

2000. In it'she describes the "crystals" students would enter to receive

thfir learning for competence and-effectiveness. The-I-lame stuCk.; The areas

describe what.one need to know and do to become a competent professional.

Five dimensions, or areas where a professional should be assessed within

each Competency, are applied to each crystal.

1:.Purpose--Is ttudent describing appropriate and realistic purposes
and demorStrating reasOnable success in.achieving them?

2. Values--Is the student demonstrating,p,understanding of his or her
own values.and how they affect the'stOent's relations withtlients?
Is the'student able to accurately perceive the values of others,
particularly. where these may differ from his or her oWn?

Self and.Others-7-Is the student demOnstrating a.clear consistent
understanding 'of himself of herseif and othert in relation to purpose?

Systems--Is the student_demonstrating arr-understanding-of-systems
in realtion io pUrpote?

. 5. Skills--Is the student demonstrating an ability to make use of
necessary and appropriate skills in the achievement of purpose?

When.combined,. the assessment dimensions and the competency crystals

form a Matrix of interlocking.tkills and their dimensions (see figure).

Students do not take traditional "courses" at CHS. Rather they enter.a

competency crystal.for ten.to twelve weeks, where they examine the competen4'

under study from the perspective of the five dimensions. CHS.studenft ac-

complish more academic wOrk, at a faster pace; than students at traditional

institutions. Using standard formulas for awarding credit, they earn 153

Credits in'two years, aPproximately.twenty credit-s per_trystal,-77

Jhough the curriculum represents a precise-configuration..of what is.

exPected.Of.a competent professional, CHS faculty exercise freedom in inter-

preting the:turriculum for their own use..,Theacademic dscipinet are

represented throUgh faculty selected.readings, rather than by course' structure:

FacUlty.sample widely frOm diverse literatures, and much theoretical-work is'

' .1.9 7
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presented in the classrooM: Rogers', Piaget, Skinner, Freire, Illich, Brunner,
, .

Erikson. Students will also study legal and bureaucratic issues, represented

bysuch sources as Plessy.vs Ferguson, Brown vs Board of Educatioh or the
A

New York-City budget. As faculty adapt the curriculum to_their personal

stYle and emphasis, the curriculum'undergoes refinement: -There are often

different approaches to teaching the competency crystals:

For example, in the second competencydeveloping professional relation-
ships--the faculty that taught it last year felt strongly that the only
relationship you could develop with your co:workers that would mean
anything was one which improved.your relationship with the citizen
seeking service. This.year the faculty is focusing on the professional
relationship, having-the-student feel empowered in those relations
first, befOfe-moving on to work with citizens.

______Clar-ses-Lat-CHS.are marked with-an exLitement ands eagerness uncommon at. -

most colleges. Students are aggressive and perceptive. They will challenge

the purposes of visitors sitting in on their classes, then ask for.their,

impressions and opinions On what occurred. Faculty--the coordinator-teachers--

are challenged as well, and negotiate a difficult path through teacher; :

guide, facilitator,.evaluator and human service professional'. .Site.-visit

teams with,considerable experience in postsecondary programs and policy, have

lauded the faqulty with ektraVagant praise:

Shortly after entering CHS. student are placed in an agency job. More

than 70 agencies. have served as field training sites for CHS students,

Working at their placement three days a week under the close supervision

of a.field supervisor, the students are continually confronted with a work

environMent where they must applytheir.clas'srooM learning. This sometimes

creates problems,.for while CHSope'rates With a clearly delineated structure

of competencies and berformance. social agencies often go not. Students, who

struggle with both the rhetoric and the content-of the CHS program sometimes

experience a conflict with the field agency.

'The problem is not the value'of everyone buying into the common language,
but the common definition. StUdents who've decided they.are excitEd
about the language use-it in the world. Then they get looked at like
they're' crazy, or they get jumped on. It sometimes takes a year to get
the concepts and the rhetoric down.

'Given the colTege's eclectic approach to both-learning and_practice,is

likely that such Conflicts ultimatelY prove to be valuable eiperiences for

the srleht. Supervisors may work with-one toAhree'students.. They attend.

regularsessions at the College with :faculty where the two groups talk about

purposes of the program and problems they may be encountering. The coordinator-

teachersorisit their students biweekly at the 'agency.
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Audrey Cohen wanted the neW model of professional education to trul,y

blend theory and prw:tice and she struggled tbnceptually with a design for

bringing the real world of service close to .the classroom.. The result was

her .creati.on of the constructive action. AsIpart of both_the education.and

assessment process, students are required tolplan and complete a series of

projects. These projectS, called constructie actions, are major examples

of service delivery intended to show that ti4e student had successfully

integrated classroOm learning-and.field expjrience, that he or she has de-
,

monstrated profession41 competence in the arieas outlined by the college and

that he or she has improved the life, of theicitizens being served. Completion
1

SI..31.gpmtrurtiv actiora_typicaIly_euiminatea-s-tadefit-Ls- pat Itu
1

:competency crystal. The conStructive actiorr is evaluated by both the-student's-

field superVisor and coordinator-teacher. Often a student's work will be
1

-assessed by his or her clients as well. 1

When CHS was visited by a New York Stjte accreditation team for its- MHS

program, the tea.T1's.objection in granting 4atus for the degree was the lack .

of undergraduate preparation of the Studenits. -As a result, the state has

asked the college to clarify the ditinctioebetween earning a master's
-

d6gree andja bachelor's degree at CHS. Te college has responded by offering

a combined degree; the BHS/MHS. It estab iShes a distinction between the two
1

levels based upon.a student's performanceLin the successful completion of

the required-Constructive actions. To deMonstrate that they.have earned an'

MHS, students must now complete three constructive actions following performance

standards.and criteria that go beyond those required ty the basic.curriculum.

They must:.

1. demonstrate that their work has led to the deep "empowerment of the
citizen"; (judged by a pahel).

2. develop from one's work with:individuaT clients,serviCe theories that
have_been applied on a broader scale to benefit many citi!zen-clients
in the particular agendy'-where one is working. rn other Words, the
sfuderitmust show that his/her theories have been accepted and applied
in'his/her agency ard have changed the nature of service in that setting;

3. tegin or cause to begin an entirely new Service either within one's
agency 0rit4Lide-of-theTagency-in-theH-arger-icommunity. Startim !

a day care service, for exmolE, might fall.undersuch a category.:

A Word should be said here about the admissions?process at CHS, The

students of the college are remarkable lot, due in part to their backgrounds
/

and expeei.ence, and in part to the 'selection process. 'People seem to/hear of'

CHS by word of mputh; it rarelY advertizes. When they express an i/nterest irf .

the college, they are Mailed 4 brochUre and an application, with instructions
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-!or filing the application. Care,is taken to explain the admissions procedur

and the purpose for its rules. -Because the benefits of attending CHS are

great--a potential master's or t4chelor's degree, a job placement, a $5,200

stipendthere is a high demand foithe.available places. The admissions

director reports a ratio of twenty applicants- for every opening. Applicants

are-expected to demonstrate an ability to read and' write at a college level,

and they are expected to return completed applications on time. Latecomers

are either refused or asked to explain why they missed the deadline. Based

on a reading of the applications, a number of prospective students are called

in for intervieWs. These are conducted in group settings, with about twenty

candidates interviewed by three or four staff members in a single session.

At these sessions*, staff fill out evaluation reports on each candidate while-

one faculty member leadF a discussion about the CHS program and asks questions

of the applicants., 'Riese are remarkable sessions, with some people talking

about their experiences.as an addict, or an alcoholic, or about time in prison:

Reflected here must be the motivation, ambition and ability that comes across

so clearly in the CHS classroom. .Applicants are also asked to.submit'samples

of their writing, answer questions about their reason for wapting to be a

human service professionil, engage in problem solving:and discuss an assigned.

reading. The students selected on the bdsis of this arduous process are
, -

indeed prepared fbr the demanding program. This is reflected in quite low

attrition rates and high.completion rates; only 9 percent of first year enrollees

are dismissed by the college.

OUTCOMES

Of its 1974 class, 81 percent were unemployed at the time of their
-

enrollment, and 84 perceot reported familv, incomes below $5,560. Of those

who graduated two years later from that class, about 90 percent were permantly

employed. They earned slaries ranging from a low of $6,480 (social work)

to a high of $8,000 (health). These are impressive statistics. They bespeak

program capable of 4e1ivering tangible benefits-7a desired job and substan-

tially increased earning--for its Students. This aChievement is more im-

-PresSive.because most of the jobs for which CHS graduates ate hired haVe

been created by the college. .According to one visitation report,:the stUdents

reveal "intellectual cdr!osity; MotiVation and conceptual clarity".in their

claSsrobm behavior. The students are:
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not only compet---,nt in performance.but also competent cognitively.
They.are clearly persons with high aspirations: They work hard, for :

most have family resOonsibilities in addition to heavy reading and-
writing assignments, and the program requires them to spend five
full days in classes and work.settinqs. Their ability to cope with
these demands is in itself a characteristic likely to prove valuable
as they begin to function as professionals.

Not only do Most.CHS students graduate with a professional job placement

in'the human services, but they also leave a complete picture of how a

competent proFessional practices, what characterizes his or her relations

with clients and colleagues, and what constitutes the social environment

within which they must work. Many of them_ha_ve_been

their lives: -A-large number of the students are wives and mothers "whose

husbands-still expect them to come home and cook dinner:" The pressure is

assumed willingly, however, and often results in a happy solution-. One

student describes the change for her:

I-have-children in college and I-havesmall children at home. Before
my youngest didn't know how to play by themselves;.I always had to be
with them. Now because of \all the school work I have, I had to rear-
range-my apartment so I coUld have a place to study and the children
could .have a place to play. .And yob know they don't even need me to
playwith them now.

have a boy at Harvard. le and my daughter'would tutor me with My
. schoolwork. And he hasn't known quite what he wants to do, and one
day he said to me, 'llama, seeing you work so-hard-makes me learn from
you; I'm learning what I want to.do now." So my children tell me now,
that they are ;learning from-me.

The warmth of this woman seems typical. of the students at.CHS. They somehow

seem to nurture each other. They enjoy each other.

Just as the College for Human .Services has conceived an institutional
. .

mission beyond educational and professional objectives for its students, so

are its achievements growing beyond the actomplishments of placement, salary

and,a Sense.of fulfi'lment for its graduates. CHS is changing a profession.

Though the-ffdlTerie may claim credit for cOining a new name for an old group

of professions or serTices, its impact on the human services Is of greater

importance. Bypl_a_ting several_hundred__M-graduatos-in-human service

delivery jobs. in New York City, the character of those services is Undergoing

a change.- Recent CHS graduates, as noted,- are being hired by previous

:graduates who .have moved into supervisorY positions.- 'The college is.seeking

accreditation for its MHS degree. Should this be granted, the training of.

, human service professionals in New York State wilynotbe the same... The college,

with its demonstrated excellence.and achievements leaves little room for.

the State to refuse'thetredential, eXtept.from a ense of tradition or sheer-
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institutional_intransiT2nt. The credentialed MHS degree will test further

barriers to reform. Will unions recognize the degree? Will gradUate Schools?

Whatever the answers tr7 such questions, CHS through its presence, the force

in numbers of:its graduates, the organizing and proseltyzing work of its

leadership, is on thetting edge of a major-reform in the delivery of human

services. It ey9, ied from its original feminist perspective to issues of.

a-broader scale, of "secial justice."

The evangelical mission'of CHS may cause it serious problems, however.

Without accreditation, the college will surely stumble, if not fall altogether.

Its obligation to the students is painfully clear to CRS,buttlw____collgc---_
. .

_ .

has staked its life on suCceeding.

You start talking about BA's and MA's with our students and you raise
expectations. They become euphoric the first couple of months. But
some of them won't make it. They're not yef guaranteed a degree, and
without it there's no guaantee they can get a job. That's an explosive
situation.

Though they know it's not\100 percent true; they want to believe that
a professiOrfal can be recognized on theloasis Ofi)erformacne, regardless
of schooling. The explosion comes when the honeythoon is over. .Students'
whole lives are reorganized.

We tell studentS there's a chance we may not get the degree. up-
front with my students. But because of fts political fight, the college
has to say to the Ftate, "We\will get,the degree."

Thereare serious-questions beyond the.degree. Eveniwith it, will Al
Shanker hire an.MHS student as a teacher? Mill the.MHS be applicable
to law school, or will the stUdent have to go back fOr the BA? We tell
the students about all these issues: But o some degree, you cannot
preparethe student for!lhe doWner of not being hire&

Five years ago I wouldn't say this, but today CHS isJn the right place
at the right time. There i5 a movement to change credentialing. ,

Funding the college is another problem. Support for; the student stipends
1

comes entirely from CETI money. Other funds come in from federal and private.

grants. Such support. -,Ipendent upon fluctuations in congressional approOria-

tions and short term grants, is precarious at best. The president professess.

no great conCern over the matter;.and finds it. ironic that the college should

worryabout "soft money" support-when traditional- institaions are Eavingsuch

difficulty with their "hard" support. Nevertheless, the-college admitted no

new students in 1973, partly because fundingwas delayed. (Also because the
.

new two-year prograh was in the process of being planned.) Such fiscalrinkt

manship, combined with the college's accreditation struggle, make fr a high

degree of risk. "The uncrtainties in the sitUation must be carefully and

fully exp)ained to stwients The c011ege's tw lve year history and plans

2 0 0,
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ffx new sites indicat,2 a stability that is reassuring.

The College for Puman Services is an_institution with a compelling

vision for its studenus, for a profession and for the cliePts of that pro-

fession. Its ab41ity to deliver on its wide-ranging promise is to date an

unresolved question, equally compelling. _The college-has all but proved its

educational merit, rer,lrkably, on its own terms. Because of the challenge

it represents, its surcess will not be an educational issue, but a political

cne.

Interviewees

Audrey-Cohen, President
Kalu Kalu, coordinator-teacher
Tom Webber, coordinatcrteacher
Class of Lisel Burns, coordinator-teacher
Class of,Philip Werdell, coordinator-teacher
Steve Sunderland, Dean.
Group Interview with six students
Pearl Daniels, Di-ector of Admissions
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OHIO ,STATE UNIVERSITY

School of Idürnal ism

CONTACT: William Hall, Director
School of journalism
Ohio State University
Columbus', Ohio 43210
(614) 422-6291

We are very typical. We are a good school . We are nct however.
It' s measured in the number of Students attracted, the support from the
institution, supert ifrom.the alumni qual ity of teaching and research
capabil ity. of, faculty. We have a nuts and bolts teaching faculty 'here at
OSU.'

RIG:J[11S' - PURPOSES

-Will iatif Hall, Director
School of Journal is.M

The fi rst, journal ism schools; began around 1910., Prior 'to that most journal-
,

§t s were printers , _taking onlY__the, respons-iSil1t1es-4f' writing a ;-paper-,
but publishing it too. For the period -between the first',and second world wars,;.'
studentS- graduating from both jdurnal ism schools -and libei-al'-a-rts institutions
'were finding jobs. on City papers. After .19-4,. howevert; 1 iberal, arts Students
found it more di f ficul t,to get jobs,..with newspapers. Some faculty members at

41

OSU attribute theft to the increasing\,sophi sti cati on of journal -ism. Employers

'began to look to the' journal ism:SChools feir' first-time .Placethents and' began to
recruit at the schools.

The profession of journal i sth, is unique in that no degree:or certification i s

required to ,practice-the trade; There is, no ,compel 1 ing reason for a. Person.

interested in a 'journal isM career to get, a .journalism degree Other' than it
enhanceS the,. chances nF finding a job after,-graduati on..

-The journal ism program .at,Phio State- University WaS' beguh inl9.l4. OSU'

SchoOl of,.-jo.urnalisth. is described . as a typica4 tol id 'program . among 1,bhe top

--tWenty...'sdhool s in the 4-;ountly One istinguls_h_lng- charactari sti_c_of theschnol
is the academic and professional balarieathong it's faculty. 'it Was the consCloUS

:intent -Of the',.directbr of the schOol ,. when h'e-Cath to OSU ten., years ago, to
achieve' that balanCe. At the tithe there was not-a si gte. Ph. D.. on., the facul ty.
NOW both profesS.ional and a'Caidemit experiene represe--the facUlty
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in equal'proportTon. Sikh a balance serVes wel.r-in a school which finds itself
I '.;'

.

in twO worlds: an unt'Ert.ified professional world and a hierarchical, research-

oriented academic environment.
,

Both journaliists and educators recognize the importance of keeping these
i

, 1

two worlds separate. An OSU faculty
\

member:

There will never be a credential for journalists. The-very practice weighs
against creating a hierarGhy. Professional journalists are highly suspicious
of any kind Of certtEication. That's what freedom of the press mean-s. Cer-
tification coUld be seen.as regulation.

Another facuity member:
.

z
The graduate program is the6retical, giving f' tudent a _framework. It is
not a skills ,program, unVess the studnt c- ,,,th no journalism
experience ori unlessffiey opt for'it: -A ,od ar tical/theoretical perspec-.
tive is given. it (leads to an understandlk, ' ii.t makes alheadline story,
what makes a Istory/float, developing a sense of being a public servant and.

,
,

understanding tI6 responsibilities of being a pressman in a free'society.
/

___Anather_facUlty_desctlibes-two-basie-schOols-of-thought-in journ-dlism education:d
A

At ajournaVism program like the one,at Columbia University, the student,is
expected to/go to a strong.liberal. arts collegd'but not learn journalism.
Then he spen4 a year at Columbia intehsely studying journalism techniques.
It's a four plus one year experience:
..

.....

.

:

The other apkoach is to teach an undergraduate degree in journalism. This
was looked,doWn on as a trade school. That view doesn't hold water, because
journalfsm,crtiits are gesis than a quarter of those needed to graduate with
a baccalaureate degree. More than fifty schools offer a BA in journalism..
This _way the S1tudent-gets both journalism preparation and liberal arts.

1

ACTIVITIES

The OSU School of Journalism operates from this second type of approach. The

school offers an MA and BA in journalism. Graduate.students come strainht.from

their Undergraduate careers, often as journalism majors, or have 'worked as a

journalist for several.years. About 120 students are enrolled in the masters

program; between 600-and 7nb undergraduates major in journalism.

The.primary lab for thli student is the JOSU Lan/ern, the daily student,paper-

The Lantern has a daily ci14.ulation of-40,0 0 (there are 51,000 students at Oal).

.._ It is the,thirteenth largest paper tn the tate, and provides a real world ilork
. . .

settl,ng-fov-aournal-lim-s-tud-ent-s.

The program tends to be pftfessionally oriented, teaching the students more
for the_profession investigativeswork, reviews, and criticism - than for
the-el-assroom. The bsu student is able t6 hi't the grOund running.,
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The classes:have students do what a newspaper would do. The Lantern

is the laboratdry newspaper for the SchoOl Of Journalism. Professional

papers and college papers don't like to have the kid goof while the

paper gets the black eye.' The paper is the best thing we have going.

. The school focusesonprintMedia- The cost§ of broadcast media are pro--

hibi"tive. Though OSU ha a,student and university radio station and boarck
,

cast labthe lab lacks S S0,000 worth of ewipment to make it function,
.

.

Faculty cite a natuval cqmpetiti( on between print ahd brOadcast media Whjch seems

to result in the print-based foCus, Of the school. ;

The schpol also focuses on reporting public affalrs as opposed to forei.gp

affairs. -There are ample resources for stick rPnorting inCoTumbus, thP state's

flger program of Public A[Fairscapital. FHpported by mi endow'

Reocirting, NOW jnits fourth year, wurKS with a select group ofstudent's all

Mitb.professionl eerielnce cin public affairs reporting. 'Kiplinger courses
. .

are not open to all graduate..japhalism students. OSO has alSo been selected

as One site:for a NaticHal InvestigaZjve Reporterata:Center.

STU-DENT-OUTCOMES

ThereiS SpmeWhae-61 _vdisput$among_OSU.--joUrnaltsin faculty concernincLwhat

the Outcomes of a profeiona0egree fOr journalism sho(Uld be. MostLfactility

agree.on the concept that'StudentS.gaip"Taturity, broader experienceti*; -

theoreti6ally are.better educated, we ed4cate, no4- train." There is, ho4ever,
,

an outspoken minority which argues Jia.t-the purDo- ,,e of higher' ;teducation-i::- iargely

vocational ,-t6 get a, loll. One ricuit'y member' has a sign outside his.door .ch

Says "professor.ot hire educa'iom.."

The'nuMber one priority is .4 be self-suppbr(ing. ive-ter that me-can Ark

'on-,the liberal. arts. The-main purpose of joprnalism school is,' to train

and get them jobs, ...My biggest d.17awing -card As that I get my

stud nts jobs. This cUlturalhons,!nse, about training people o think, to .

belogicathey Should get that in all- their'classes- ..The main purPose
is vpcat)Onal.

/.
.

Students expresF, tfth points of view themelves.. The-editor of the. Lantern't.
/

wahted to gel an outside exr,eri4lice. to.be.a reporterfor- a

metrópolitan daiTy. I don't feel,a real st&riq connection- betmeen,workinq
un7'the'Id1Jttr and-th Lhp t,,,771.rnilent. At's too easy.to get throuqrtlie lab
secitionc, to tal;e it in f..ride,. Irm constantly' TrAinking of-howiwha

write will help me get a

A graduate_student:.

. I felt. an 11,Awould be'usful for job security.and.flexibility. There.'s

somethingjacking ih -the B.A. preparation. The exoerience 'here Js..brOader-

than I- anticipa.td.- Ilhaven't sensed a divis'ion between OSU:iand thereal
--haven't heard that injourhalisM: What is .tatightHere IS'

.
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useful, practical. I'm a veteran and I wOrked fOr two years' before coming
here. I know,

'

This iS giving me thc.: opportunity to use my skills. New I'm learning the
theory behand the practice. I'm learning how to research..

OSU graduates are quite,Successful.in gettingjobs. Though many faculty feel

that employers retruit,at,OSU because:they respect the g6a1ity of Preparati.on re-

ceived bY the graduates, other§ concede that generallyjiiring tends to,be on.the

upswing now.. There Seems to be some confusion ov,er whether the job, market is

tight or employers are hiring. IWany event; there is increased interest nation-
(

wide in joUrnaf)sm as a major, and OSU graduates copsistently get jobs. One

faculty.meMber summarizeS the trend ln Journalism Education (January 1976;

Peterson):

That journaTism enrollment has Continued Le ,cow at'a much faster pace-than
higher education at the foUr-ye'ar level in general isevident. Also,that

grOwth in'recent._years_has_not_beanaL4Ilash4n;-the7p-a-W-breught-On-as
some have.suggested by the desire of young peoille,to WoOdward and
Bernstein, The trOth is more than Mely, that many young people belieVe,-
in journalism's potential for ."chancling the wOrld,' and thus have chosen
it as a.field of:study; as one might have.seleCted political scjence a.

.few years ago. 'This is not to suggest that everyone-whit) comeslnto jour-
nal4sm wa-ntte ehange-the-worid11Tough-- mass med,W-517t. rather that
by understnading the media a perSc- can'better understand.the world.arodnd
him/her.

It would appeb- that journalism ennIlp:,en, despite a current laCk-of,
opportdnities'in the field'for evere. will continue to increase in'the
foreseeable future. Enrollments Wt-1;1 q7:r:; dS jou.rnalisM education con7

: iinUes to grow in its new role of edlucatl.ng the consdMer, of media as well
as- the producer.

Interviewees

William Hall, Director
John Clarke, FaeultyMember
Walt Serfert, FacultY Member
Paul Peterson,' Fatuity Member
Sharon' Beock, Facult.Oember/Administrat
'Cliff. Treyens, student
G.Orden Dehier, student':
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EDUCATION AND WORK IN THE HEALTH PROFESSIONS

In addition to lookinq at individual campus programs combinin,g work and education,

'the .Project felt it important to- take an initial look:at groups of profiles- of.programs

within major.educational fields, such as programs, for the heal th professions , educa-

tional professions; and legal professions. 'Such graips of..profiles Took at several

l6fels of disciplines (certificate., A.A., B.A.. and graduate) and at several phases

an& s.ettings. (fom pre-coOnsel ing , academic 1 earning , cl ini ci a 1 experi ence , licensing, :

1 .

to continuing. education). It is felt that such an overview will assist in .clarifying
,

the.:_01.eoevera1 --kinds of--ipSt.ttpOphs...and agenci plan-

:ning.,\ in edutational programs, in licensing,..in regulating', andin financing inter-

related :programs..

--The KeT1-th-2-profes-s-ipits- 11-e1 dTwas , el ect-ed because ot a .contlnuing strong demand
,

'.

.

. , ..
.

for :prOfess ional s at many '1 evels pf health', care del i very . It 'Was al So s el ectaLbe-

the.large nuMber:.of nrpfeSsio:n level s proVides bothT opportunities an'd chalTenges

for' cdordihati'ng learni ngv situations (acadeMic c)inical , and.continuing educatin)-

among many members of heal th S'prvices teams.' fn, additionn many health professiOns'-

sthools and- agencies' there is strong support for examining .the role of,work in

developing :the__curriculum,, resulting in many cUrricular innovations.

This chapter sketches briefly three' such programs and- alsO draws fnforrilation
,

from:two of the fulT-leng(h program.profiles .These are:,
. . -

1 .
The Society foe ileal th and ,Human Values: (Philadelphia.;,.Pennsylva'nia) The'

. . .

Society's Institute has gathered pnd published Self-descriptive profiles Of 29

pr:O;graiiis at medicalj and health professions schools. Many of these programS have

adopted-work :experiente techniqueS desipiA to:balance:the curriculum betWeen

scientific/technical cbprs'es and coln.ses InvOlving 1Lh e implementation of...health

Carein huran sitUa-Oons:.



The'Ohio 130rd of.Nurse Education and Nurse.Registration (Columb6s, Ohio). In.

addition to its reolatork functions of nursing program approval and nurse registra-

:tion, the'Beard assists a wide:range of.hursing programs .(in hospital, teChnical

1

s.c.hooland university setting%) to upgrade their curricu-a. The.Board also lays-the

.graundwork for statewide .evaloation of student outcomes and statewide .health:planning

activities.

McMaster Uhiversity.M.D. Program (Hamiltt, Ontario). This program is zn

example of a medical school which is conspusly student-centered,and relies heavily

on_developing flexible robleT-..solving,ski1ls in.several clinical znd academic settings.

Essex Community Coll.ege Mental Health:Associaf.e. Program (Baltimore qounty, Maryland)..

/

A -full-length ..profile described the.MentaHealth Assosiate Program which iS'part. of.
\

a comprehensive\health tOmPleY.,at 'Essex Conimunity College. The program prOVldeS

_ -
on,campuS deliver 'Of-primary health and nental health services,.cliniCallf-oriented

education 1 Several allied health fields, and:.continuind_education fdr.health pro.

.f.fessionals -from several disciritrieS ai-ci from several level's of educationzl .preparation.,.
i .

. .

.
. ./

College for.Human Service-, (-.New York, .New. York). .The-College fee: Human Services

Full-length profile describes A Model of'performanc-tited aSses-smeniOn preparing
;e:.

health care workers,:either..as &Iunlan soruce p&fessiorals or as generalists. .This

.

profile intludes a- descriotion.Pf the problems el.securing accreditation for sueh

new approaches.

'nail, the health brofess.i.ons.educatiOnal 'Field provides. examples of cUrricuTia

' whieft combine education 'and work a-bintervals throughui.:the learning.exPerierice and

,W.F.Och allow a studentto t51 what he .or.she has learned in an atademic'atmosphere.,

:.:This.inCludes: 1 earl p.,(1 .7.444.-F4rience edt

:'.training','2)-several level's of credentizlin.g which allow a persoi'l to ge.t practical:

experlence,under a profesFjon,-1.1 status he7ore being required to make decislons ahut

the future., and 3) framewoi-ks fpr fifnntinuipg'Uucation.for persons zt seVeral

health-professions. As F:Uch..-tRese prdgi-ams..ar'e fbcused on student. Outcomes whith-

eriences and unders6od by 'slutdents whd- are going. thl'ough UTE prOcess'...
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CONTACT: Ron McNeur
Society for Health & Human

Values
723 WitherspoOn Building
Philadelphia, PA 19107
(215) 736-1551

SCCIETY FOR HEALTH AND HUMAN VALUES

Philadelphia, Pennsylvania

Nothing so uniquely C racterizes a culture as the image it-fabricates of man.
cu7t:Jre conferis on that inage a wholeness which harmonimAly unites

the disparate elements/of human existence giving theM comprehenstbility and.
dinection When_a_culture4a-oks-this-bermany, it ireflected in the\Onfusion
and alienation in the personal lives of its members. It is precisely'tihe lad(
of harmony which constitutes the central cultural deficiency of our tim

The technolO4 of-medicine is based on the bioloctcal sciences, the behavi ral
and social s',tiences and the humanities.... The ignorance and.neqlect of .bsVcho-
1-ctcyteal-T-soc;a1. and7-eruna11it issues-and th-e rack of a quest for meaning in
'medical care are respdnsible for much af what is deplorable apd defiCient-in
modenn medlcine. Some of these prbblems can-be solved by:scikntific eixplora7
tion in the behavioral and social sciences; Others can,be approached by reason-
ing, which philosophers have developed aver the centuries.

-Edmund Pellegrino:M.U., and FritZ. RedliCh,
th.:Medicine and Philosophy" published by the '-

Society..-for Heatth,& Human ValueS, 1974.
-

"A. committee, formed.in 1963, began:meeting.to explore questions'of huMan valUes

.tn medical education, 'Ins 1969 this committee evolved into the Societyfor Healthand

-Human'ValUeS." The Society's activitjes .are suppred bY foundations concerned'about,

Aumanities,:religion aiid thc condition of American cOciety. Its work includes.direct-
-,,

om Human 'ThIues ig r:u6rari (desCnibed belo) and.the
_

:

Medical Education Progra6, Eonducting 'various research.projects, and
.

.:publishigg the-Journal 0I Medicineand Philosophy.. In 1970, the National Endowment.

*This and subsequent:quotations and infornation are from pamp ets describing the
, Society for Health :and Human Values.and tne Institute:for Human:Nalues lin Medicine,

and from the publication."Human Values Training-Programsfor Health Professionals,"
Thlrd 'pitiOn, 1976 edtted by "Thomas Mcnninney), Oich &rntains sejf1descriptions
of programs.froMhtwenty-nine medical and health proffessions !schools-.
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Jor the Humanities began.majdr financial support for the Society's Institute on
.

HumanliallieS In 'Medicine, Which focuses on the structure and content of medical

-evaluation. The tnstitute's activities include resourCe services. (team visits to

medical schools), fellowships,.dialogues.between disciplines,and.publitatiOns. Much

of the push .behind the activities of the.Institute comes from-faculty members in

,mediCineand other disciplines who are conCerned:ab6ut the isolatn of theeducar,Ju-

of/4 health r,-ofessionals not only from the behavioral sciences and nunanities, but

irom other hb.aith.profetsionals_and from early opportunities to interact with

77-
'tpersoils seeking health services.

.JURPOSES

"Various cultural,_ educational and medical needs became more focused, during

'60s... One_Oas -that-La ..13--ri-od There-hat-15ml-, after

:the Secnnd World War, a .great drive,for new knoWledge. Research waSfundedsin

.,Ancreasingly largeT aMounts. 'New .knowledge waS developed in all scientifiosfields,
_ .

especlally.in the eiscIOine efmedicfne.... It waS a-time of great'advances in ,

idea's, in -.practice, in bui1'd1h4s, in hoSOitals and-in schools.. By the nid sixties

a tithe of reflection and evaluation had begun,'sloWly at first, but,then:hastened by

Internationakprobleths., A Simple_basic question was !How are.we using_OurjknoWledge*

-4nd hdw s it affectimg 'people?'

long with this moVement to a position of reffection.and eValuation,came Zfl

avtiB;rehe s that the great degree of specialization which hea,,,developed yas aCtually
4

.

creating nieW problems at the same time that it solved old,ones." -

The Societ for Health arid Human-Values was formed for; the purpose of encouraging

-individual' campus,progr&Ms to create a new balance in-theexperiences Of students in
.

medical :and other health professions schools. The Society advocate/ the position
,

. .

i

that curricu a si-Duld inclade'not only the hard sciences, but also the behavioral
,

and, social sciences,Hhumanittes; and earlY clinica;.contact wifth patients%
- .
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.
The.activitieSto rebalance the curriculum are quite broad. They include '

advocating that'the cbrricAum incorporate courses which involve combinations of

.the behavioral scienCes. ''The unifying pr. centrzl concern I-.Paching

and learning about.the centrality of human va,de_ ih Aical practice and decision-

making, To a-varying degree, -there is also the aim of reinforcing the liberal

and humanistic education or students of the health professions."

Those who teach yaryin background/experiente'as much zs thecourses Vary in

content.. They-inclbde,philosophers-,". historians, theolOgians,. anthropologists,

/

L__sorioTogists,..2nd4iwyms., aS we4l-a-z-cademie-e-1-4-n4c4ans÷.-JITh1 s is aneaf thc few

fieldstn-which. interdiSciplipary ducation.tomes without artificial constraint,
./

What,i'S not deyeloped so,intensi ely a one would hope is the potential for inter

--p-rafe-s-SlOnal-eduCaLtobal-

Periodically,the Society Publjshes "Human.Values -Training Prograii);for.flealth.

...,
. ,..1

PrOfessionals," a.pamphlet which contains descriptions of schools which Utilize

,../
.

.

. . .

the interdisciplinary apb,roach to.educating,health prbfessicinals.':- In.the 1976

'edition.twenty-hinebalante,d-program schools are-listed,_compared tb nineteen.in
. .

4

the seconcreaition and eleven_inAhe firSt. There:is an additional tiozen7.0bryon'ic

:programs which have/ot yet been.inCluded since' their definition or statu's iS'as
.

I- .:

yet uncertain-. Ip all, 'approXimately one,-third of the medical schools in the'
,

United States a-re undertakingto teach some aspectof human Values-or,the iiimanitles."

.
/ , ,

. .
. .

.

The-activities/of the schools focus on: 1) courses or Seminars developed in coopera-7

.

,-tion with Other disciOline sbch as. "mediCine and-.philosophy," .1:medicine and history,"
..

.

.

._._
...

etc.; 2) SPecial for6ms for students from several discJirplines whith -focus on cOrrent--,

policy 6- ethical issues of substantial iritereSt siich a'S medical-malpractice or

abortion;,-.3) req-uired courses which often involve ethical questions faced b'y haith

:practitioners; and 4) clirical--experiences in the first-or second year, supplemented ,

--bY semrina'rs which providc,pn opportunity to discuss the iSsues.after a student gets

feeling for their personal relevance.-
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EDUCATION AND WORK IN TEACHER.EDUCATION..

.The.limited resourcOs for this study prevent us from profiling-the several
_

teacher education sites we selected.. The sites-are listed below along with contact.

persons.

The preparation of 61ucational personnel is central to_developing educational

practices relating the purposes.of work with tne purposes of education.' 7The three

- /programs listed below do not represent a cross-section of teacher education programs.

Rather, they,were selected as effective programs within "mainstream" and "ndn-main-
.

tream' traditions".

Vito_Perrdne, Dean
Center-for Teaching and tearning
Box 8158
Univertitv of North Dakota

rorks', North.Dakota' 58202
(701.) 777.-2674

Lillian Weberi, Director , -

Workshop Cent6i' foiA Open Education
6 Shepliard Hal.F

-City Collegeof New York
Convent Avenue.and-140th Street
N.Y., N.Y. 10031

(212). 36,8-1619 -

DirectOr
.Navaio Hvision of Education
The Navaho Teacher Educat;rmi
The. Nav0m Tribe
Window Ruck, Arizona 86515
(602) P71-4941 -

Development Program...



tONTACT: Louise.Kline .

Ohio Board of Nurse .Education

& Nurse Registration j.
180 East Board Street; #1130!

Columbus,- Ohio 43215 I

(614) 466-3947

OHIO BOARD OF NURSE EDUCATION AND NURSE REGISTRATION

Columbus, Ohio

ORIGINS ANDPURPOSES

State licensing, regardless of rofession, is regarded as a quality Control

mechanisM to ensure profesSional standards. The same-is true of state regulation OT

approval of educational programs.or institutionS. These-processes zre normally

thouqht to:happpn at the-costLof.Annovi_tionin=c_ur'rieulumhe-004-goa*d-Gf-Nurs

Tducation.and Nurse RegtSIration has proved an exception to thts perception. 1

addition to-the licensing and approving roles which are tyPical of most state

certificfttion'agencies,' on questiOns involving curricula the Board hag evolved a

consultative relationship with its client programs and instifutions. Indeed, staff/

of-the BOard are quick tO.pqint to their naMe - Board of NurseEducati

indicatiom of their.involvement in the,processof educating, nurses%

as an

The-:State law-under which the Boarli Operates provides- it-with the authority tO

j6dge the adequacy of nurse education programs,.whether they are one-year practical
/

nurse programs; hospital-based diOloma programs of two to three years, associate

I ,

____...._._,L.cteiteeprograms of two years..duration, or four.to f4ve year b)ccalaureate deg'ree

aw-sta-tes. -

The boar may change or amend tts rules, when necessary. The board may make
provision ',1-1 its rules.prescribing the subjects in which applicants for certi-
ficateS as iregistered nurses and applicants for,licenses as licensed practical
nurses silsall'be examined; the conchict of such examinations; the manner-and
form of applications foriadmission fo such examination; and other applications;
the Ougational requirements for such admission; the minimum curricula and
standards for educational programs of schools of professional nursing and of
schools of practidal nursing in -the state; the-standards for approving such
schools of professional nursing and practical nursing; the preliminary educa-
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tional requirementS of 'applicants for adMission to such.-_
practical nursing schools.; the method of evaluating the'
5uch applitahts....

rbfessionaland
ducational credits of

,

This___legislative mandate is translated by the Board as a charge to-establish
/-

minimum standards which both practical.and registered nursing_programs must meet to

-retain approved status. This is seen by staff'of the Board as a distinctly. different

Joie from the judging.(or accrediting) of-the quality of specific;programs. The

National League Of Nursing is seen as a private voluntary organization which more

appropriately makes judgments about exemplary nurse education programs. The Ohiq

____bnardis_natablehoweveLin its cons-Gi-ous dce4s4on-te--eneourage, On-out-itssup-

-Obr-tive relationship with its client programs, innovation and upgrading.of curriculum

to meet newly identified nurse education needs. This rqle is normally thought mOre

Tcl LeIY: NAT-drat- bratC70dlting _bodies or protessi ona I associations.

ACTIVITIES.

There are 111,nursing prograMs in.Ohio: 12 offer the B.S. degree in nursing;

24,offer the Associate:degree for two-year programs; ..33.ard hospital-based,diplOma

programs of two to threeryears;442 are licensed practical nurse Programs, The

.

relationship each type of institution and program haS.with the Board differs acCord7

,

Ing to the nature of the program. For example, collegiate programs tend to rely;
;

less on.the Board a an educational apd professional resource betause the academic.

.

reparation of faculty enables them to be mor selfHdirecting. e .

One case in point is the 13S. program .1 nursing at Ohio State University.

p u.g rapn_w

philosophy.of nursing with 0 philosophy o learning.in order to educate nurses_who
I.

Can function as independent practitioner,.. TherOSU;program, which educates general-
,

developed'a,cürriculum whith cOncentrates on four basic concepts: -social systems'.,..

interpersonal tlelations,.perception and health: These

systemt approach focused on prsorá1, interpersonal and sociocultural dimensions..

---
concepts are taught.in a

216
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Though the Omitations of this paper do not allow an extended discusSion of the

OSU 'program; the important point to note is that i t: goes far beyond the minimOm

standards of the State Board. The 0Sy program describes its relation,with the Board

. and the nursing profession:

Nursing is emerging- as a diScipl ine, moving much\ more toward educating the
--independent practitieer- We are constantly updating our knowledge; trying to
avoid graduating vintage nurses, by incorporating nursing and'education research,
and a methodology_which helps the student learn he process of systematic inquiry.

We received, an:HEW Division of Nursing five year .curriculum developme4 grant.
Because of these resources, we did not use the,State Board as a Tesource.
They-would have-beela will
meet; and Must meet, 'state requirents but we go- far .beyond:that. Frequently
we don't look like a traditional nursing loTogram. The- Board has been flexible

with LIS, more so than other state boards would have been. There are different

levels of basic nurse preparation. The Board,Obvibusly knows that the bacca-

laureate programs ',go above and beyond the_cTiteria_ set by: the_State,_ The
Sta7e Board PetTformS a virda-ble ro e in : providing evaTuative service_ to meet

its requirements: We bel ieve in self-evaluation.

. .
. c . .

Our program:doesn' t fl t with standard descriptiOns of -requirements Other

-, B.S,.programs have-the same Problems.. We Use so many agencies, where as a
diploma prograpiwil I use thein dwn. ho.spital . The licensing exam- dOes not

totally represent .what stUdents learn. it tests a medical Model , rather than

a lnursing Model . This is changing slowTy%
,

..

, .

. .

. .

:

.--
-.: i.

. .

The nurs-rng program. a t 0Olumbus Technical Institute exeMblifies two year Associate

\

programS. It, was developed as one of many degree offerings at CTI and was approved s

by the State Board. in late 1971. The director of the .program desCribes: the relation-

ship with the State Board:
. \

,

CTI firSt -Opened in 1970.. Our \curriculum was designed at that time to allow

praCtical nursing students to t'ilke,the state certification exam at the end

of their .fourth quarter... The State Board rules didn't allow_i_t_;-then-without,

cumbersome 'procedures. A ,rév-Led-ourricullifriT31-6-n was developed -and presented

__Thec.i..i.rx_i=outum_plan-a11-owed-stigients

to-traVe dual ,.enrollment in the Practical Nurse,and..AssOciate degrees programs:
Stuslents..-are. riOw able to complete-the PN program and-go on to earn an 'associate

- -degree without changing programs.
. ,

The staff of the. Stat,.? Board of Nursing was helpful in working out this new

-curri cul um pl an. ."(

.Forlhospital-based programs Which normally do not haVe the resourceS-tO c'ommi t
r

to educational development, the State Board is viewed much more -affirmatiVely as a



We.use the Board.as a resource for areas of curriculum change. We. normally'
had one quarter matergity and one quarter pediatric for nurses, wemanted to
coMbine the two. We.asked the Board for'ideas and were given contacts to
isit at,tchoOls which_had_done.the same thing. The Board-is-advisory -in---
Ihe f .ping us know what other schools are.doidg.

A notable quality of ttle Ohio Board is the clarity with which it views its ro

Its staff member sultants, not examiners or inspectors, in a conscfi

effort to av d being characterized Joards as barber examiners. Board mem

' bers a:1So re involved in state legislative ac 4vity. The Nurse Practice Act is

slated,f revision during 1977 and the Board, awell as nurse educators liketho!
,

te_University and the other types of sch 1 , will participate in the

debate uch issues as requiring continuing education certified and registerec
. .

-nurses wi 1:be debated, as well as the,state licensing exam and issues such as

the amouni: of-cliniCal eXperienee required of .the nursing n'oararns The's.00hj5.tici

s.,:.

ion of.-th Board.s staff. and.,of leadihg educators in the state reflectS an

.emerging View the nurse a.- A-independent prtftioner who haSb'een:edUcated in=
.

.

.

.a collegiate setting. This view is quite different from the original view of puri(

education in whtch nurses were trained,in hospital settings by_,other nurses.

'There seems to be some'question about the degree to which the State Board shot

,become involved as an educational resource agency. Though the consulting'iSerVicleT

-be an appropriate strategy to obtafirFederaljundisng to facilitate state'Whning,

some practiohers and Board staff'feel jt'may,lead.to an.encroaChment.on the tates.. ' .
5

licensing and_accrediting authority by-an agency,at-the. federal level. There is

aeneral agreeme_n_t_,_h_owe_v_e4____thaph-9Boa-r-d-641-d-us=ef,U:ay-'s-ei'V. -:',:::planmiag=funtt.i,on.._
_

.

.

. .

through a federalli-sponsored manpOWer.projection grant: -Stich assistane would
:, ,.

-.6nable.the,,Roard to bett:er tyack and'evaluate the educational experiences of nurses
, .

...and to predict thehealth care profetsiOn's wirk force. n.eeds: Fpr althougivthe.

Board is well-staffed.in:r.coparisiori to other state boards, It is taxeCtO fulfill

. .

itsregulatory functions. Ipvolvement in work force projections-and evaluation

jottOties woUldrequire additiOnal-resources.
, .



interviewees

Carol Meade, Director, Columbus Technical Institute Nursing Program
arbzra Chapman, Curriculum Coordinator, CTI
Frieda Shirk, Capitol University School of Nursing; President, Ohio Board of
'Nurse Education and NurSe.Registration

louise Kline, Assistani Executive Secretary, Ohio Board "urse Education

and Nurse kegistration
E;tella Piotrowski, Consultant, Ohio Bbard of Nurse Education and Nurse Registration
Jean Daubenmere, Actinl_Director, Undergraduate Nursing Program, Ohio -State University
qelen Fenence.T,--Cdciator, Nursing Program, Ohio State University-
:EleanorrWit Director, Mt. Carmel School of Nursing
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