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ABSTRACT ,

This paper describes a project which'examined the
impact of various fnrms of social work intervention with parents on
the functioning of the parents and their preschool children. Subjects
were 105 children attending one of two day care centers and their
" welfare families.. Effects of three intervention and two :
nonintervention conditions were studied. The intervention conditions
included two open ended approaches (one supportlve, offering direct .
assistance, problem~sol7ving and encouragement, the other
interpretive, aimed at helping the parent understand the nature of

his/her experience) and a problem oriented approach which focused on
" specific problem areas. The nonintervention control group conditions
included families who had been offered treatment but could not
utilize it and families for whom social work services. were not.

“"avdilable. Children in intervention and control groups were matched-mmm“""“

- for stanford Binet I.Q. score, sex and age. Assessments were made (at
5, 12 and 24 months after entry in the program) of the parent-child
relationship and the child's development, and parent-child and child
factor scores were then 1nterqg;£elated,ﬂResults—indlcated ‘that =~~~
- parents-in-—all intervention programs (especially those in the
~pen~-ended interpretive group) had higher factor scores on being
i1vailable, affectionate and communicdative. Children in the open ended
interpretive condition had higher I.Q. scores at 5 months and 24
mon+hs after entry into the program. Follow-up. testing at the start

*“ndergarten and one year after famiYies had left the progranm
szdWed that treatment children, especially the interpretive group,
maintained the I.Q. level seen at the 6-week point, whereas the
“control groups showad a significant decllne. (SB)
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CHANGES IN THE PRESCHOQL CHILD AS A FUNCTION OF
CHANGE IN THE PARENT-CHILD RELATIONSHIP .

by ‘ ’

Christcph M. Heinicke, Ph.D.

< . - : . \ ) g ‘ .

Considerable research demonstrates the association between parent-

child relationship variabies and child development indices (Baumrind, 1969;

-

. .Clarke-Stewart, 1973;.Yarrow, Rubenstein and”Pedersen,m1975)qm4Less$is;known»~~-nw

SRS ~~abou;'how"é’pérfitﬁlér”iﬁtérféntibn affects both tlie pattern of family-child- -

- relationshirs and the development of the child.

I would like to report selected findings from a project which system-
atically examined the impact of various forms of social work intervention with

the parents on their functioning and on the functioning of their day care pre-

- schcoluchildren. More extgp§iy§w;¢qut§mgf“t§i§_proj¢9t are to be found in

Heinicke, 1976 and Heinicke et al., 1976.

Population and Setting.

Cross-sectional assessments of 105 preschool children and their welfare

v ’ 3 -
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—

"families were made at entry and 6 weeks, S“montHs, 12 months, and 24 months

after they had ertered either the Culver City or San Pablo day care Center.

Follow-up assessments wore made before and -.fter kindergarten and one and two
years-aft%r the family no longer had any contact with the program. Previous
surveys of the same welfare population had shown that the children from these
families as.qpposed to other sggments of the school'community\significantly‘ -
more often failed to make an adequate adjustqent ty kiﬁdergarten. "The primary
prevention purpose of the intervention with t&e parenfs was.ﬁighlighéed by thé

_ éssessment of the parents in the study sample: Only 16.7% of the motheré_were

e - “-

married but more important, the frequent presence of depression focused on
current and past relationships to men. Tﬁése ;omen were frequently forced into

motherhood, had often not received sufficient mothering themselves, and were

not orly not assisted in their child care by the men they were involved with,

.

. Type of Intervention with the Parents.

- <o

. " The effects of five different treatment.conditions were studied. Four

.

[

were studied in the Culver City Center. The first two of these were named:

~

The open-ended interprétive and open-ended supportive -approaches. In the

open-ended approach neither area of discussica nor length of contact between

v N

“ﬁareﬁf and social worker were specifically limited. Weekly contacts tended -~

to be arranged, and shortly before the child left the Center, the social worker

~ .

moved towards a meaningful termination with the parents.

a

In the conceptualization of the open-ended technique, two qualitativelx
~. . - :

different approaches to the parent were recognized -- supportivc and interpretive.

.

’
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" three intervention groups (open-ended interpretive, open-ended supportive,

«

Within the supportive mode, the goal was to facilitate the autonomous

adaptation of the parent through problem-solying, encouragement, and also

" -
-

direct assistance. Within, the interpretive approach, the goal was to help ,

“

the parent understand the nature of his or her experience. .

The third treatment condition, the problem-oriented, is not open-endey, .

but focuses on specific problem areas.
- : e : ° . = . R ¢

The fourth treatment condition cénsistedlaf those fam%lies who were
" N o ' v
offered one of thefébove forms of help but could not utilize it. | ,
. o - . . - (

The fifth treatment condition involved the families at the San Pablo

~

Day Care Center for whom social work services were not avail-“le. No direct.

intervention was used in relation to the children ih_any-of the treatment con/

ditions. ' - , o
N - B N

s e me e e el e e e e

In order to study the impact of various forms of intervention, the

and problem-oriented) and the two non-intervention control groups (treatment

'

not available and treatment offered but not utilized) were constituted ona . .
case-for-case matchirg basis in such a way that thewaere equivalent at 6 wey Ry

after entry on the-Stanford-Binet I.Q. score, sex, and age at entry into CentAY.

-

It happened that as a rzsult of this matching, there also wexe no significany

!

| N

group differences on almost all of the indﬁces to be discussed'shortIQ;

|
There were six families in each of the fi%e tr: rment- groups, making a total

|
i
|

of .30 cases.
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feasures of the Parent-Child Relationship. . .

Fourteen different parent-ratings based on .interview and observation

-

of parent-child interaction_data'yefe available at each assessment point.
: p '

These ratings tap such areas as affection-giving, clarity of communication, etc.
They were checked for their reliability in a variety of ways, including com-
parison with indepe~dent behavioral categorizations based on 40 minute samples.

of mother-child interaction. o

r

Measures of the Child's Development. - ‘ - )

Of the 22 child mewasures, some consisted of rétings based on daily ob-

servations in the preschool classroom, e.g., the ability to make the psycho-

logical move from the parents to new relationships in the preschool and the .-

B o T T T ]

-

nature of the peer relations. Specific on-the-spot categorizations of the

child's task orientation during the story-timé, yielded such distinctions as
"disrupts.'"  Also available were(thé Stanford-Binet I.Q. scqres, ratings of °

.

~the quality of involvement in that test situation, and scores-derived both from

the Draw-a-Person Test and a projective doll-play situation. Extensive re-

1iability checks were again carried out.

‘The Intercorrelation of Parent-Child and Child Factor Scores.

Separate factor analyses were carried out at each'assessment'point for ¢
both the parent-child and child development measures and the resulting fa€tor
.scores were then intercorrelated. (See Table 1.) The San Pablo control

group was not included in this analysis because certain data were unavailable.

6



The major findings were as follows: The cluster of parent- ch11d .

n

/ ratings describing the parent's affiction- g1V1ng and another one descrlbing the

parent's ability to move the child to new relationships and cognitive exper-

iences, fairly consistently correlated with a child factor labeled "adaptatlon—

, N -
competence.” The latter typically loaded on the ab111ty to make the psyshc-
R i
loglcal move into the preschool good peer relations, the ability to modulate-
&

«aggre5510n, the global rating cf task orientation and the Starford-Binet I.Q.

The cluster descr1b1no the pa1ent s ability to facilitate .the child's new Te-

lationships and cogn1+1ve experiences also correlated wrth the ch11d's high

o

rat1ngs of task 0r1entat10n in the Stanford- B1net 1.Q. situation.
R » . : . ” : .

Parent-child and Child Factor Scores as a Function of Treatment. 3

v

T

~The major findings on the impact of/ parent treatment on the parent-
child and child factor scores are given in Tables 2, 3, 4, and 5. Simplifying

) ' somewhat, parents in all three treatment ‘groups but especially those in the open- -

. enued interpretive treatment group .by 12 and espec1a11y 24 months after. entry

.

into the program, had 510n1f1cant1y h1gher factor scores on belng availabley,

2

RS

affectionate, and communicatlve, end also that factor which described their

mov1ng the child to new cognitive and relationship:experiences.

o

\\N] Similarly, from five months on, the children cf the parents expe-
riencing the open-ended interpretive interventlon had higher scores on the
, factor describir0 their adaptatlon-comoetence. These same childrern did not

3 o

however, reach the highest scores on a factor describing their task orien-

tation in the Stanford Binet I.Q. situation until the 24 months assessment

. o oint. T 2
A P . 7
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‘of the parents dnd their children Figure 1 gives the yrends for one such

- O % ~

Changes in I.Q. as 4 Function of Treatment. - o

,1*; Exten51ve ana1)51s of single variables supports and further spec1f1es

the conc1u51on that social work intervention with the parents and espeC1a11y

b

so the open -ended 1nterpret1»e mode had a 51gn1f1cant 1npact on the functioning
/Y
9

specific variable -- the Stanford Binet I.Q. The secdnd control group, San

<Pablo,~uho were not offered social work serVJces; are now included.

N

Analysis .of variance, u51ng a repeated measures de51gn, snoued that

+he 1nterac*10n betueen time in procram and treatment gToup was highlv sig-.

'nificant, P = .006. Because of the matching, there are no group differences

in I. Q at the entry poin%t or 6 weeks. Nor were there any significant dif-

ferences in I. Q at 12 oonths, but at both 5 months and 24 months,. the children

“in the open- ended 1nterpref1Ve group had 51gn1f1cant1y higher I.Q. scores than

the children whose parents~cou1d not utilize the treatment; P ~. .05.

<3

Follow-up I.Q. teSting both at the start of kindergarten and one year
after the famiiies had left the procram showed that the treatment groups and
particularly the open- ended 1nterpret1ve group maintained the level of I.Q.

seen at the 6 weeks p01nt whereas the control groups showed a 51gn1ficant

decline; P _~ .05. ) .

3
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Concluding Remarks

t

Thls br1ef paper cannot do Justlce to a pTOJeCL which will eventually

be wr1ttenaup in bosk form What it does‘show, first of all, is that-certa*n‘
v L 4

parent-child relat10nsh1p clusters -- being ava11ab1e, affectlonate and com-
murtcatrve, and another descr1b1ng the parent moving the ch11d to new cognitive
and relat10nsh1p experlences -- do correlate with two of the most 1mportant
ch11d clusters: Adaptatlon competence and task or1entat10n in the I.Q. test
situation. These findings are parallel to those prev1ously~reported by

Clarke Stewart (1973) and Baumrlnd (1969). Not_prev1ously reported in the .

Tesearch literature is how both of these sets of clusters changed as a fuuction
. . \

of particular forms of social work intervention. Further anaIYSis'reveaIEd%_”_”

)

* that the most successful intervention with tnis populatlon of mothers iavolved

AEN

‘a change in their personal functlonlng which in turm was related to a change
“ i

in the way they related to their child who in turn gave ev1dence of max1m121ng

\ . e

his or her potential for development. .

3 . -
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TABLE 1 -

SHOWING HT‘EPC}C‘““E' ATION OF PARENT-CHILD
AND CHILD'FACTOR s.bow-‘s ‘

" Parent nifdv’c 3 ime Point A’mrEn*rylrto Prf?ga

hi

rent-C ,
Child Factor Scors Tpo Gk Hmo 12mo 24 o

‘Availatle, Affectionats . o
. vs Adap a,on-Ccmpete'nce 25T L5477 64 [ .461°
Movg Child to New | o
Vs apm;on-Co‘m;ﬁence L438° 382¢’ 587 M5O

Available, A ./eef??r“'*te AN : A
vs Task Orfentaticn in1.Q.|," 080 .260 1880 L1489

Move Ch lld Mew - o o

vs Task c.:. ntammx Q] .23 .a1F 18 4250

3

Level of stetistical sxgmnccnce: .

an oo

W
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AN

DIFFERENCES
A CON mmmcm\u AS A FUNCTIO

TABLE 2
l PARLDH’ BEING PVMLAB'E 'FFELTIC.\} it
O

Time Point After Entry into Pregram

\6 Weeks

4

5 Monthis 12 Months . .24 Months

pr\v\]:-\m}em‘-crient,

interpretive . _interpretive |
| Dmb!em Qrient.
o supportiys

su:ao*nve . -~ control "control ~
B b ' L ~ . i. y /} v
F=N.S" -F=NS  F=NS._ F= .06
P09 N P<.03
) b n . '. - S
T -

‘revel of Statlstlcal Slgnlfwcance

&

'\ F vaLue for result of Analy51s of Variance applled to all

trégigeht groups 1is glven in first 11ne .
. P values for 1nd1v1dua1 comparlsons are g1ven where F ‘is
. not 51gn1L1ggnt -
: :.;
12’ :

™

Loy



© TASLE3
- . DIFFERENCES IN MOVING CHILD TO
NE¥/ RELATIONSH!PS.AND COGNITICN EXPERIENCES
| AS A FUNCTION CF TREATMENT

- Time Peint After Ertry Into Program
-6 Wesks 5 Marihs 12 Konths 24 Months

interpretive  interpretive  interprative  interpretive
supporiive problerm orient.

y

ST probism orient supporiive
control ~ ‘conirol - control control
Y ‘*i .

NS F=NS  F=.024 - F=-.03
PS5 P<.040 '

o

1



. TABLE 4

DIFFERENCES IN ADAPTATION-COMPETENCE
AS A FUNCTICN CF TREATMENT

Time Point After Entry Into Pregram |
6 Weeks - 5 Months 12 Months 24 Months

interpretive  interpretive  interpretive
_ pretlem orient. g
supportive

control contral control

F= NS F= 03 F= NS F=N.S.

p C p<.010 P<.045

14



, - TABQS"

- DIFFERENCES IN THE. TAQKO'PBE‘FAHW

IN -THE STAMFORD-BINET 1.Q. SITUATION
AS 'FCNCTIO\J OF TQ'.'.»;&‘.ENT, e
( N N - .
Time Point After Entry Into Program| a
b \ieeks - 5Mcnihs 12 Moniths . 24 Months”
orociemorient. suspertive  TSupportive  inte roretive “
O proebiemoriznt. prehlem oriént. V
v . . .

_ Interpretive |nt=r retive problemorient. &
.ccntraj contgel: 'cor!'.m‘ . control
F=MN.S. £=.036 F=.012 F=N.S.

L P=<.085 _ | ~P=<.038
“o P<.018

I ’ 15
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STANFO

100 1 I 11
“Entry [ fﬁéL’,‘”""' 12 24 )

‘Weeks| quths Months Monfhs.-

I

ASSESSMENT POINT _

LEGLND

O Culver Clty Open- endedmterpretive ‘ i )

© Culver City Open-ended supportive

[ Culver City Problem-oriented supportive andlor interpretive

A San Pablo  Treatment not available !

A Culver City Treatment offered but not utilized ?
. MEAN 1.Q. SCORE FOR FIVE DIFFERENT TREATMENT GROUPS

AS THESE GROUPS MOVED THROUGH - -

FIVE SUCCEEDING ASSESSMENT POINTS ,

(6 Casesin Fach Treatment Group Matched.on 1.0, 206 Weeks)
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