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-Yee,

We are to explore a very significant subject, "How to Evaluate Proposed

O
4D

Curriculum Changes." Are children learning? Every publication, at one time or

another, will carry an article suggesting that children ir today's schools aren't

learning. All sorts of so-called evidence is given; supposedly in support of

these critics' claims.

Boards of Education hear the complaints of critics, of parents, and oftentimes,

puOils, all suggesting that certain curriculums, or iortions therein, should be

evaluated and marked for possible change. As School Board members, I need not

remind you of the proportion of your time which must be deioted tO policy making

and critical decisions on such matters as financing your districts, budget

"approvals, reductions in forces, legislation, desegregation, and, if your patrons

approve bond issues, there are problems of facilities.

Administratcrs are also far too busy with efforts to resolve day-to-day,

problems. Again, it is to be remembered, that many of the problems being

addressed, particularly those which seemingiy defy resolution, are more often

than not the result of faulty or outmoded curriculum.

Back to the Basics

This decade will probably be regarded as the period of the "swing back."

"Back to what?" might be the ;,ppropriate question. Are schools ref'ecting the

social order of our time? Readin' Ritin', Rithmatic, and Rubber Hose ... the

essentials ... which somehow are really symptoms that suggest :,eed for an

As
L4 evaluation of curriculum with the objective being to make meaningful changes.
11."40

School district ills and troubles are generally traceable to certain faulty

C")
elements in the teaching/learning process. Researchers know this ... administrators



know this ... and teachers know it. School Board members know it also. Since

the social revolution of the 1960's, parents of minority chiljren and their

children themselves feel that they aren't being.taught; that they are denied

entry into meaningful curricular areas. Majority parents are saying that their

children aren't being taugh's. ... that courses are too easy, watered down,

without meaning.

Obviously, the commentary thus far, is a brief revelation of the type of

discussion to which citizens, board members, administrators, and teachers are

coRtributors. Evaluation of curricular with the objective to change, places

considerable demands on a school board and on the administration.

Why Change?

Perhaps your School Board, for the past year, haS-become a partof the evaluaze

and change movement. Reasons most often given are:

Prol.iferation of new subject matter.

2) New processes and teaching techniques.

3) New theories and education practices.

4) Community pressures; variety of sources.

Social influences, governmental influences, guidelines and mandates.

6) Restatement of goals and objectives

7) Levels of achievement.

8) Course sequences.

9) Promotion and graduation requirements.

10) Entry lpvc.! r,f ,--mplcymcnt

The listing could be more definitive as well as a great deal more exhaustive.

Sensitivity to such concepts isan early first need in the evaluation process.

BOard/Administration A Productive Working Team

School Board members and school district employees are collectively responsible
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For the quality of education in their districts. Both Board Members ard the

administration must move away from adversary relationships. Me evaluation process

Y.:arts with a productive working team.

School district size, experience of Board Members, administraor perception,

are all signifjcant factors in the development of the needed productive

Board/Administration working team

Utilize the uniquenesses of Board Members. Each School Board is likely to

have one or more members with backgrounds as teachers or as skilled crafts persons.

The Kansas City Board of Education, composed of nine members, has'a typical range

of formal preparation ... from a Ph.D. to a high school diploma. The

occupational range: a retail business proprietor, a banker, a universiti

coordinator, a federal employee, two housewives who were former teachers, and

two retired persons. The two who are retired have unique skills ... one was an

organizer/supervioor with the post office; the other Was an electronics engineer

with the Bell Telephone System.

The superintendent is generally regarded as the instructional leader of the

school system. In a small system, he may actually be "the leader" as the size of

his professional team will be corresponding)y small. The evaluative process in

small-systems may begin with the assistdnce of Departments of State Edur.ation

agency, university schools of education, or professional consultant firms.

The comments which follow give a brief summary of changes which occurred

in three curriculum areas in the Kansas City Public School District. The three

areas are, Reading, Mathematics and the Gifted and Talented program.

3



The Process° of Evaluation of Curriculum for Change

Effective evaluation for curriculum c:Iange means that evaluation must become

ao integral part of instruction and decision making. ',his integration begins with

the first awareness of a curriculum problem and is maiptained until the curriculum

change is incorporated into the regular instructional sequence.

The process of evaluation includes.six major components. (See Figure 1)

1. The Evaluator works with the program planners and operators as

a team from the beginning of the proposed curriculum 'change.

The goals, procedures and materials to be used in the

program are thoroughly understood by the evaluator.

The uquirements and constraints of evaluation are

equally well understood by the program operators.

2. The evaluation design emphasiZes a multi-modal procedure.

- Curriculum change is usually complicated and difficult;

and it is often threatening to teachers.

The multi-modal approach deals with complexity effectively

and demonstrates to teachers that the evaluation focuses

on the curriclilum -charge and not the individual teacher.

In the multi-modal procedure, a standardized test may be

used but it is never "the" evaluation. At best, it is a

usefu).part of the total evaluation.

Interviews, questionnaires, documentation, test development,

unobtrusive measures; the multi-modal approach includes

several or all of these procedures.

3. Formative evaluation is given high priority in the beginning

stages of curriculum change.
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Informal, non-technical feedback i3 provided regularly to

program operators, principals, teachers, top management,

the Board of Directors and the community.

The evaluator identifies areas of strengths; points out

potential or actual difficulties; provides reassurance that

the curriculum change is underway.

- A broad and constantly up-dated perspective on curriculum-

change-in-progress gives support and guidance to program

managers.

4. Summative evaluation is the "pay-off" and should answer with

precision these questions:

Did this curriculum change achieve its primary goals?

(One primary goal is always improved achievement and

performance by the student.)

Did the implementation of this curriculum change prove to

be cost-effective in relation o outcomes and to

reasonable alternatives?

5. A critique and revision of the evaluative design and its procedures

Program managers, program participants, decision7makers

and evaluatOrs all contribute.

Did the eValuation ask the right questions?

Did the evaluation provide adequate answers to these questions?

- What needs to be added, deleted, and modified to produCe an

improved evaluation des!go next, yeari

6. The improved evaluation design is implemented

'Evaluation of.a major curritulum change should continue For

three to five years to allow the Change to become integrated
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into the regular instructional sequence.

Each year the evaluation needs a critical review.

Some curriculum change may require that students be followed

for six years or longer to assess the total impact.
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FIGURE 1

THE PROCESS OF EVALUATION OF CURRICULUM FOR CHANGE

A SIXSTEP PROCESS
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Procedures in Evaluating the Curriculum for Change

The evaluation process just described best demonstrates its tremendous

potential in supporting curriculum for change through case studies of its

application: Two case studies will be developed in some detail:

1. Operation Read/Math: a new reading-mathematics program for

all elementary schools in the Kansas City, Missouri School District.

2. The program for the Gifted and Talented: a program to provide

quality education for the gifted7talented student.

Operation Read/Math: a case study in evaluating the curriculum for change

General awareness of serious difficulties in the Reading and Mathematics

curricula for the elementary schools came through the regular evaluacion reports

and the concerns of the professional staff over the increasing.obsolescence of

instructional materials. When the instructional leadership responded with.new

text adoptions and instructional strategies, the Board of Directors gave strong

budget support and enthusiastic public approval. Thus, Operation Read/Math as

a curriculUm for change W05 launched.

The evaluatian of the new curriculum began at this point. Leadership erom

instruction and evaluation met to plan together. Shortly thereafter, the initial

evaluation plans were discussed with the instructional support staff and their

suggestions invited.

The evaluation design for the initial year was multi-modal and consisted of

six major components. (See Table One) Each component focused on one major

concern of the progrom managcr and all components contriLuLed to the foimdiive

and summative evaluations.

Earlier feedback from evaluation had a powerful influence on several facets

of the support services. A presentation to the Board of Directors combined the

instructional plans and the evaluation strategies into a meaningful whole:

Operation Read/Math. 9
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7he.Board was impressed with the rapid implementation of the program

accompanied by a careful-evaluation. Both the program managers
i

and the

evdluators gained new insights as they participated in an extensive pdblic

presentation and responddd to questions from the Board.

Constant feedback by the evaluators also help to reduce 'the anxiety and

fears of the support staff and to make th_ir work more effective. For example:

TABLE ONE

OPERATION READ/MATH

An Application of an_EvaluatiOn Process to Curriculum for Change

Evaluation Component Purpose

I. Pre/post Testingjlowa Tests,of
Basic Skills

To evaluate achievement gains. in
Reading and Mathematics.

H. Initiation of a 'ongitudinal
Study

To evaluate the long ra6ge impact of
Operation Read/Math.

III. Identification e
'organization use
instruction

classroom
for reading

To assess the relationship betWeen
classroom organization and readin
achievement.

V. Rating .of the qualit, of reading
records

To evaluate.the extent to whic tei-!chers

maintained accurate and comp:ete
records.

V. Feasibility of developing tests
specifically for Operation
Read/Math

To analyze the skills tested on the
lowa in comparison to 'the 'Skills taught
in the new curricula.,

VI. Cost-Effectiveness Nodel To Assess the true cost of achieving
and maintaining a spec[fic level of
reading achievement.

on-site ;:isilts to schools by the evaluators working on Component IV indicated that

some teachers were confused about record-keeping procedures. Other teachers did

not understand the crucial role o complete and accurate recrods when

n highly mobile population. As the evaluators alerted the support staff to this

situation, immediate modifications were made in the teacher training schedules.



As a conf,equence, the final eyamination of reading records shooed a much impro'ved

As the initial year of implementalien moved to a close, !Aimmative evaluattion

wa.s corT leted. The final evaluation results for Component V provide an effective

exam.:Ar of'how the perspective of the support staff was changed. The instruction,il

staff challenged .the use of the as a measure of achievement, thinking that

the skills tested on the bean were not a good match for those emphasized in

Operation Reed,P.',ath. The Feasibility study .conducted by Hie evaluators indicated

an :::;:cAlent -,4]tc:s (ovc...r. SO ecr cent) between s!d113 tested on the oc end skilly

'taught in Operation Read/M,:lth. These data helped the evaluators in tho'L the time

and expense of i:csOble te t d-vdlopnt proved en7- :e.ssary.

Cor,Toent III also brQught' un,-.-xp-de-.: but useful results to the pre,n,-um

r.cr,a Thir that so.. for- c't- clois,or,n

were tear oter.,rs. The c',.:luaLicrysncei

that , t.he to Or:ri thY: CifCr1.1; ta

tH7. .,oar

Thc P'rocrc,- Pnd T,letd nietr.c1 ir the Ditrict for cece

By .th:t scil- difficulLiLs

invi Lion L. H.. Tha a:_ ef For the

talont:H sti.Her recur cd a7,71 :0)

ac,d the iecnd. Ccm 7_!:1 int

of thi5 Hon e:tem.,ive use of evalp,...n.

the, cocere- in tne run I red cc c:. the of- and

iinpro
. olj p rod 1-o: L.L1 i

and hoi ref.,u;

the

S.

in so:,, seL, nh lac;,ed L-Jance. ceiriern 4er

ic5 an.! thd elricn.. HiCIJi !
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A cooperative planning effort was initiated by the leadership of Speci:i1

Educati.on, the consultant for the Gifted and. Talented Program, and the Coordinator

of Testing,Services. Over a three-year period, the selec-tion Jeocedures for the

Gifted and Talented Program were constantly improved and extended. (See Figure Two)

No, instead of ore entrancc for the student to the program, many are available.

The devlopment of both the teacher and peer nominations removed a bottle-neck

for those students whose talents seldom come through on a paper-and-pencil test.

One form of the teacher nominat iori is for tZe with disadvantaged students and

recognizes that some potentially Gifted and Talented students may express their

talents in socially unacceptable ways. In difficult life circumstances, giftedness

may be expressed negatively as well as positively.

The peer nomination procedure which is now under devlopmeht is closely related

to well-known sociemetric techniques and appears promising. Students- are.keen

evaluators and their insights,need to be utilized.

At this time, the pro(jram operators are asking the help of the evaluators to

answer these questions:

1. Do stualents admitted to the-Gifted and Talented Program on thc basis

of,teacher nomination'do as well as those admitted by achievement or

aptitude tests?

2. What are the potentials of pear nominations in identifying Gifted

and Talented students who might be missed by'other procedure0

As answers far these questions are found, they will be shared with program'

manager1;.

With the proposed expansion of the Gifted and Talented Progr,am at thc

second::ry level, other important concrn: will emerge.. Thus, the. teams fro71

%;i11 continye to cooperate in solvin:: instructional

prc,;_;LcY!: curricu1u.,1 cHn(le in our charcjinri soci/2ty.
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FIGURE TWO

GIFTED AND TALENTED PROGRM

Many Entrances for the Student through Evaluation
of Curriculum for Change
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SOME TH!MGS TO BE DONE
"t

1. ttny Bourck work in comittees. Board ns a whole should act on any plans.

2. Use Boar-1

3. '1ZuLti'on the Surint-hde.nt. Kue.,': in mind that he. has :Thily contuct with a

hyvy or t.L111e, 5p'ecHlist5. Hr 1, ',our resourcL.

4. c:fl ii. . H ond f c-kart.

5. Don' t acceHt w(..1 it or phrL',es ... prof lc:ricua(;- for

6. `;:TH,-(iL.11,-, t :;-,. the : ,rt. Yr ri P.; nd

..,
: .1 or OH111:',.

7 rt. . 11 c.1.,*.ir 1 y 1

. p 1; ;. c,
I

t:-.- f- :

10. V. /-

1 t_1.. ch.H:

Wi I th-e,_: : ,1 .7

Wi 1 1 11

Will
C

1:ii 1 1

11. kr,,: ;;,i

12. 1-

1,t




