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} CONCEPT SPEECH ASSIGNMENT
VALERIE Sr;;z.\'{’mEP.

I have wricedd what I call o “concept speect: assignment” at both the high
school and the college evel with quite encouraging success.t This is really
nothang more than & basic informative speech, but labelling the assignment
“a concept fromi  ficld of stady,” and giving a precise definition of vavious
types et concepts. seem to produce mucli more focused speeches than does
the procedure i which e mercly asked the student to give an informative
speeedt on a topic of his choice. Generally T assign this as a speech of seven
to tei minutes length. I helieve another factor in the success of this assign-
ment is that 1 prepare a handout of directions and suggestions for each
student. The vest of this essay contains “Dircetions to Students,” exactly as
I write them for the stadent handoui.

DiecTions 1o STUDENTS

Avsignment. Explain a concepr from a particular ficld of study. You may
choose a law, prindple. definition, process, or other recogmizable concept
froni any ficld of vour choice, including such areas as art. music, sports, and
games. xamples of various concepts are these: (1) law: Bovle's Law—
physies: (2 principle: balance of power—history and political science: (3,
defmition: gross national product—frisiness. snd (1) process: silk sereen
printing—ar:. '

Croals, Your hasic goal is to make vowr concep as clea us possible to
vour audicnze, and vou will be evalugted vrimarily in terms of the overall
clarity of your explanadion. An importan: secondary goal is 10 make your
explination of the concept as interesting as possible. Your listeners' at.
tention spans will wane approximately every twenty seconds but vou can
streteh this attention span.a_litde. or at least recapuure auention to your
message more quickly, if viarious atteniion factors are interspersed- in the
‘message. Regarding presentation, meaningful vocal variety, purposcful
physical movement. direct conversational delivery with minimal note usage,
and clear structure all function as attention factors. Content techniques such
as humor, novély; suspense, rhetorical ‘questions, and constructed dialogue
“add interest. Certain forms of support such as detailed examples, vivid de-
écriplions, and visual aids are more atlention getting than explanations,
definitions, statistics, undetailer examples, and most quotations. In addi-
tion, the showing of everyday {but litule known) applications of the con-
~cept or other ways of showing hiow the cdneept can be usetul o the audience
are excellent ways of making the speech r"z‘lorc interesting to the audience.
Viderie Schoeider teaches at East Teanessee Slé,lle University in Johnson City, Tennessee,
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In order to achieve the goal of a clear explanation, keep in mind these
additional suggestions:

{1y Make Your Structure Obuvious to your listeners. Remember that the
communication process is a success only when both speaker and listener
actively work at it. If you preview as part of your introduction the main sub-
divisions that will be covered in the body of the message, your listeners will
e uble to follow more actively and intelligently.

12) Do not Ouwerload the Information Channel. Yeur listeners can con-
centrate only on a few major points at once s6 do not develop more than
thirce or four major subdivisions in the bedy of your speech, and do not
sneak in a great many morc by having a number of subdivisions for cach
point. This means you should be selective in choosing the most significant
features of ihe concept that your listeners can truly understand timough the
conrse ol a short speech presentation. Do not try to cram into one speech
evervihing you know about the subject. Also deliver the araterial at a rate
that will altow vour listeners mentally te think abont and react 1o the points
of information you are presenting. This process of active listening is called
“handling concepts,” and if your listeners do this, they will have u better
understanding and retention of the information presented.

(3) Use Appropriate and Adequate Supporting Material. Be sure to il-
istrate in detail each subdivision of the concept that you list. Only through
concrete detailing does the listener form a clear mental picture of the vari-
ous aspects of the concept. Detailed examples are generally more eftecuve
than undetailed ones, but a well-detailed example mﬁ&,l.\e'b’olslered further
with one or two undetailed ones. Analogies between the cencept and an
already understood piece of information is frequently a helpful clarification
technique. Use of a few key statistics, or one or two brief quotations, may
be helpful. but both of these supporting methods become boring if over-
used: listeners usually cannot concentrate on more than three or four key
watistics during one short presentation. It is also a good idea to lst visibly
the key statistics as they are explained. Definition. description, explanation,
and narration are also frequently used supporting methods in un informa-
tive message.

Many types of concepts, particularly processes in an art or craft, or
techniques in a sport or game, cannot be explained clearly without the use
of visual aids such as pictures, blackboard sketches, or demonstrations with
cquipment. Use of a variety of forms of support will add interest to your
presentation and will probably make your explanation clearer to a greater
number of listeners since some perceive better througl one type of support
than another. '

A SCCGESTED PATTERN OF ORGANIZATION FOR A CoxcEyT SPRECH

Introduction. You might begin with a short statement of the concept to

J
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Concept Speech Assigninent 3

be explained and list steps or parts of it to be covered; you might begin by
describing a common use or value of the concept and then announce the
concept itself; you might ask a question related to the concept.

Budy. Explain the concept through use of several types of supporting
material.

Conclusion. Summarize salient features of the concept, especially if it
involves a number of parts or steps: summarize values, uses, or applications
of the concept.

A Sample Concept Speeck

(A tull concept speech is recorded here, but the writing of a script for this
short «peech is not recommended.)

“Three Types of Ncurosis”

Mrs. Mary Smith sits on the edge of her chair twisting her hands
nervously as she says to the doctor. I don't know what's wrong, but for
months I haven't slept well. And quite often I have dizzy spells and I sce
spots in {front of me.”

A thorough medical examination showed that there was nothing wrong
with Mrs. Smith except that her blood pressure was a couple points above
normal. Nevertheless, Mrs. Smith insisted that she didn't feel weli, As she
complained about her illnesses she repeatedly'said, “And I'm not a neurotic.”

However, the doctor diagnosed Mrs. Smith's problemi as a type of
nenrosis cailed hypochondria. The root of her problem was mental rather
than physical. Because of personal anxieties and strong emotional reactions

—tG them, she translated her feelings into imagined physical symptoms.
Gradually, she herself believed that she really had these symptoms, and she
enjoyed having them because they gave her a justification and explanation
for her feelings of anxiety. Thus, we have hypochrondria, both a special cuse
of psychosomatic illness and a common type of neurosis, The specific reason
for Mrs. Smith’s illness and anxiety was that she felt a loss of sense of per-
sonal worth. At age forty-five, her looks were fading: her husband didn't
seein as attentive as in the past, and her children were grown up and no
longer dependent upon her. - '

Several million other Americans have translated their personal anxieties
into the ills of the hypochondriac: these range from dizziness and headache
to obesity or overaddiction to pills. Thus, hypochondria is an important
type of ncurosis and it is an important subdivision of psychosomatic illness.
Two other major types of neurosis which are similar to hypachondria, in
that they also cause major psychosomatic illnesses, are neurasthenia and
hysteria. (Herc, the thesis of this speech is indicated.)
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Newasthenia is most often caused by overwork, especially taxing mental
work. It iy really svnonymous with nervous exhaustion and its usual effect
on the mentally tired person is that he perceives a general tircdness and
heart palpitations, and imagines that he is suffering from a physical condi-
tion such as heart trouble.

The third major wype of neurosis causing psychosomatic illness is
hveteria. The hysteria victim-feels anxicty due te a strong fear of some
condition or situation: it is regarding a situation which the viciim won't
allow himsclf consciousiv to acknowledge. Thus, the fear is translated inio
a phvsical condition which can be openly acknowledged. The classic ex-
ampic is the shellshocked war veteran who translates his fear of further
combut into some sort of paralysis.

We have looked at three common types of neurosis which muniiest
themselves in physical illness. Of the three, newvasthenia is the one which
is reladvely casy to treat as a good rest is wsualiy all that is needed.
Hysteria victims are hard to reach since the underlying cause is hard o
determine in many cases. I the cause can be determined. and the victim
cain be convinced cither that he need never again face the fear-producing
Jtuation. or that there is some new way of facing it with confidence, he can
be helped. The treatment of hypochondria is similar. The cause of the
anxicty niist be determined and the Iypochondria victiim shown how he can
deal consiructively with the anxietrv—producing sitnation. '

“Three Types of Neurosis”=0Outline for a Concept Spccch

Purpose Sentence: 'm going to inform you about three types of neurosis
which abso lead to psychosomatic illness—hvpochondria. neurasthenta, and
hysteria.
Introduction: The inwoduction will consist of a description of symptoms
suflered by Mrs. Mary Smith who suffers tfrorm hypochondria.
Body: 1. The first major type of neuresis which also causes psychosomatic
illness is leypochondria.
AL Symproms—dizziness, headache (explained through case study of Mrs.
Smith)
B. Other symptoms--obesity, pill zddiction
C. Causus—need to justify or explain away general feelings of anxiety
1. The sccond major type of ncurosis which also causes psychosomatic ill-
ness is newvasthenia,
AL Cause—overwork, especiadly of a mental concentration nature
B, Svmptems—extreme exhaustion. heart palpitations, often accompanied
by fear that ene has beart trouble )
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IL The third major type cf neurosis which also causes psychosomatic iil-
ness is hysteria.
A. Cause—the victim fears facing up to a certain situation bur can't
openly acknowledge this, so he “gets™ a physical illness to excuse himself
from the fear-producing situation.
B. Classic example—shell-shock in war veterans
Conclusion: A summary—comparison of the three NEUTOSIS—types in terms
of difficulty of curing each—neurasthenia is casiest as all that i needed 1s
rest: hysteria and hypochondria are harder to cure: victims of these must be
shown a comstructive way of dealing with their anxicty and then the physical
paychosomatic symptoms will disappear.

Sanprr CONCFPT SPrvcH ToriGs FROM SEVERAL Firins

Business: law of supply and demand. marginal utility, selecied nmirketing
Jdechniques

Education: team teaching. nongraded schools. modular scheduling. precision
teaching

Political Science: explanation of reapportionment. systems analysis of a
state legislature. judicial review procedures, explaining how a bill hecomes
a law

Psvchology, Sociology: hypnotism, perceprual psychology, stuttering, child-
hood autism. mongolism, the disadvantaged child, reference groups

Retigion, Philosophy: basic Hindu beliefs, exivtentialiom

Jeurnalism, English: newspaper lavout methods, derivations of words, sonnet
form

Sports and Games: player positions and duties in football, rules of tennis.
types and uses of golf clubs; rules of chess, the ranking of the various poker
hands '

1. Highk school students nost frequently choose the sports, games, art, and muosic
categnies; 1 oalso added an additional categony of habby concepts when doing the as-
sigmnent at the high school level,

There is nothing, not only in oratory. but in the whole conduct of life,
more valuable than sagacity: without it all instruction is givenr in vain;
judgment can do more without learning than learning without judgment;
for it is the part of that virtuc to adapt our speech to places, crcumstances,
and characters.—Quintilian, Institutes of Oratory, trans., John Selby Watson,
Vol. I (London: George Bell and Sons, 1887), p. 164.
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THE CIRCLE GAME:
A TEACHING DEVICE FOR THE CONCEPT OF ETHOS

RoeerT BUrRr CabpE

In most beginning speech courses, some time is devoted to the traditional
concept of ethos, that dimension of rhetorical consideration which centers
on the personality of the speaker. The concept primarily relates to those
projected aspects of personality by which the audience judges the degree to
which the speaker is worthy of belief. It is sometimes a difficult concept for
beginining stadenrts to understand. For this reason. the Circle Game was
developed.

The Circle Game is a teaching device which has been used with begin-
_ning speech students in high school and college. One class period is nceded,
and the game should be played near the beginning of the semester, when the
students are not well acquainted with cach other. Each student needs a
pencil and a sheet of paper. The procedure is quite simple. The students
arc seated in a circle, so that each one has a clear and unobstructed view of
the others. The teacher remains outside the circle. The students are assigned
consecutive numbers, one student being Number 1, the student next to him
being Number 2. and ~o on around the entire circle. Let’s assume there are
30 students in the class. Each student then numbers his sheet o paper, in
the left margin, from 1 to 30.

The students are now ready to begin the game. The teacher explains
that cach member of the class should look carefully around the carcle and
uy to guess which student is the tallest in the class (no fair standing up—it
must be a guess). H a student thinks that person Number 6 is the tallest, he
writes the word ““tallest” by the number, 6, on his paper. Each person in the
circle writes the word “tallest” by some number on his paper to designate
his sclection. The teacher asks the next question, Which is “oldest™ Using
the same procedure as before, cach class member guesses who is the oldest
in the class and writes the word, “oldest,” by the designated number of
someonc in the circle. The game continues, with other physical character-
istics being assigned by cach student to members of the circle; the teacher
can ask which student is “youngest,” “shortest,” ctc.

As soon as the group understands how the game is played, ethos char-
acieristics arc substituted in the teacher’s questions for physical character-
istics. Some of the cthos characteristics which the author generally alludes
(o are: “most trustworthy,” “most intelligent,” “most honest,” “best stu-
dent,” “best speaker,” “richest,” “poorest,” “friendliest,” “shyest,” “kindest,”

"o o s LY

Robert Burr Cade is a teacher at the University of Southwestern Louisiana in Lafay-
ette, Louisiana.

6

&




The Circle Game 7

“meanest,” “wpical Baptist.” “tvpical Catholic.” “tipical Republican.”
“tpical Democrat,”  “typical liberal,” ~“tvpical conservative,” “tvpical
hippic.” “typical snob,” “sexiest.” and se on. The teacher mav add addi-
tional characteristics; frequently, the students may suggest characteristics
o be added. After all of the characteristics have been written on the sheets
in tams of the designations of the students. the teacher collects the papers,
shufiles them. and passes them around the dircle, <o that cach ~tudent can
raad what has been written by his number on each of the sheets. The
teacher explains that the characteristics written beside cach student's num-
ber will give that student a general index of his ethos. as of that point in
time with the people in the class. (No student writes lis name on the paper
he completes.)

It srould be pointed out that theie is some question as 1o whether ail of
te above characteristies are factors of cthos. Some teachers prefer o delete
some of the suggested characteristies. while others would add o them. The
validity and reliability of the game, as 2 measure of cthos, are oix:n to
question. It should be rementbered, however, that the game is not presented
as @ research wol, but as an informal classroom actviny designed 1o help’
beginning speech students understand the seneral concept of cthos.

‘ihe authior has used the gaine with both high school and college speech
Slasos Tt is interesting to repeat tie game at the end of the ~cmester, The
author isually uses the game twice i ¢ach chiss, and, as a general rule, the
cthos of ciass members tends 1o change. The game may serve as a basis for
lectures or class discussions of cthos, stereotvping, audience analysis, and
selt-concept. The ganie takes a minimum of preparation: ity lots of fun and
it's instructive. ‘

The Iargest problem in speech training is the problem of effective every-
day talk, private speaking as against speaking in public. It is our commonest
medium of social exchange. It is primarilyan enterprise in dofng, yet deeply
dependent upon our past reading and our past mastery of seif. It must he
taught almost solely as a problem in expression, it cannot be taught by the
storchouse process. Charles H. Woolbert, “The Psychological Basis of Speech
Training,” in A. M. Drummond, ed., 4 Course of Study in Speech Training
and Public Speaking for Secondary Schools (New York: Century Company,

1925), p. 89.



TO HEAR OURSELVES AS OTHERS HEAR LS
Hsrorp A. Brack

One way ot encouraging students to use their speaking voice with more
abunden and imagination is to shift their attention from their own aware-
ness of their speaking voice to the audience’s awareness of their speaking
voice. In this regard I suggest that we need to develop an “audience ear”
We need to cultivate the ability to hear ourselves as others hear us. To mnake
this point I find audio-tape preferable to video-tape because it focuses our
attention on the voice.

in a limited sense, the tape recorder has given us the power o hear our
voices as oilier hiear them. Listening to our voice on tape provides surprises
because our voice sounds different as it is plaved back to us. The sounds
coming back to us are the sounds the audience members hear. They hear a
ditferent voice than the one we hear when we spcak.

Too niany spezkers use thedr own hearing as their Lasis for monitoring
their speaking voices. H what they hear as they speak scemns to have cnough
force, clarity, vaviety, and teeling, they are satisfied. However, if they would
ask an audience ceritically to evaluate their speaking voice they may discover
that they are not coming through loud and clear, and that their voice is not
reported to be lively and moving. '

This means that the speaker should monitor the adequacy of his sprak-
ing voice not through his own hearing but through the auditory response of
the audience. Are they hearing vou casily or are they straining to listen?
Are vou speaking with a bright and lively voice or do they appear to be
bored and apathetic because ob vour vocal qualities: Do they sense vour
cnthusiasm or are they indifferent - ‘

Usually there is an immediate impm\‘cmc}ll in the force and variety of
zhe student’s voice when he concentrates on hearing his voice through the
cars of his audience rather than through his own cars. He begins to aim his
voice at his listeners. He summons enough breath to project his voice that
far. He puts enough feeling into his voice so that a voicemessage is per-
ceived by listeners close o and fartliest {rom him.

Soon the student discovers that in oider to sound like a lively conversa-
tionalist to his hearers he must work a good deal harder than he has to
work to sound like a lively conversationalist to himself. Even in small
groups. participants are frequently surprised by reports that they can't he
heard or that, vocally, they seem listless and uninvolved in-what the group
is about.

Harold A, Brack teaches at Drew University in Madison., New Jersey.
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Own ear rather than by the car of their audicnce because they have not

reaily hought the idea tha

t they are now communicatizg through sound and
not through wiitten or printed media. The spoken word has far sreater

potential for suguesting urgency, emphasis, and anticpation than the writ

v N

ten word. The pusible variations of force. pitch, gualits, and rate are im-
measurable. In short spoken communication is a diiferent ballomme, This
Is not a bulletin. 2 memorandam, or a letter but it i~ an Cineperson” com-
munication. The speaker s saving, “Now hear this™ Heare, tien, is the op-
portuaity for auditory imagination to come into Pl New ariteria tor vown
cholce of words and vour combining of words must be emploved. How will
theyv sound 1o the listeners

When the spraker concentraies on evaluating how his listenors are hear
ing him. he soon discovers that there are factors other than the Wiy he ases
liis voice that affecr the way he is head A public uddross suosrem or the
acoustios of the room may ciuse quite @ ditferent ~ound than the one which
the speaker intends.

It other ~peakers address the avdience fust, then the speaker can observe
how; thev fare with the public address system or the acoustics, and adjust his
own delivery sccordingly. By observing the speaker us hie moves zhout the
mictophone. you cm note in what posttions the speaker is “onanike™ and
then when vou speak von can avoid getting “off-mike.” You can alvo obeerc
the spaakar’s use of the micraphone 1o see if he is decentinting the plosive
conmvenants, “pand "D too mudh ar it the sibilit sounds arce exagzerated.

Hothe speaker’s voice is cchoing in the room then vou can chedk to de-
terminge if he is speaking too rapidly or o lowdly to cause him o cive 100
much reinforcement to the echo. Or if the acoustics seem fairly pormal, then
you can observe the total audience to see 1t there are any sections where the
speitker’s voice does not seem to be heard. ‘

In addition, vou can observe the way in which the audience iy respond-
ing to the speaker. Is the speaker succeeding in mvolving his audience in
listening to his subject? Doés he need to be more Lively and animated in his
vocal delivery?

Whenever other speakers precede you in making presentations o an
audience you have an excellent opportunity to observe how they are being
heard by that audience. You also can make vourself more able 1o listen to
your voice as the audience will be listening 1o it

When we begin to listen to our voices as others do, we find ourselves
freed to speak with a more outgoing abandon. The auditory needs of our
hearers act as magnets o draw out the vocal potential which has been
dormant within us.

All this means that we no longer sound like we are engaged in a mono-
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logue intended to be heard by the notes before us on the speaker’s stand,
hut we sound like peorplebspeaking to cngage our audiences in a lively
dialogue and adjusting our speaking as we observe their auditory responses
to our speaking,. .

One other way of stimulating this sense ol dialogue and of evaluating
how we are being heard by our audience is to employ some form of audience

participation early in the presentation. When + ‘ing an ex-
periment, simnlating a condition, playine r questions,
we higve first-hand evidence of how clearh . ad to what
degree they are becoming involved in the D ToLess.

Whatever the method, the endeavor of s ... w hear theinselves as

others hear them should make their speaking in public more lively and
listenable. It should motivate students to project their voices with more
abandon and imagination in order to hold the audience’s attention and to
be more fully and clearly understood.

> \

To give rules for the management oi the voice in 1eadmg, by which the,

7 Thecessary pauses, emphasis, and tones may be discovered and put in practice,
is not possible. After all the. directions that can. bc offered on these points,

much will remain to be taught by the living. instructor; .much will be at-
tainable by no other means than the force of example, -influencing the

imitative powers of the learner.~Lindley \Iurray, The English Reader ™

~

(Cleveland: R. Pew and Company, 1830), p. 5
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RHETORIC AND MEANING IN GRADING
- AS CERTIFICATION

RICHARD E. V_An\

It would be difficult to find a more discussed topic in education than
grading. The topic has been so saturated with analysis and criticism that
Oliver noted with fatigue in 1960 that he had heard grades discussed “from
every conceivable point of view.”* One point of view that | have not scen

discussed at length is a rhetorical point of view. Consequen: !y, for th a0
are not a priori etherized by another consideration of grades, I offer . ser-
spective which may help us understand better the source of so, o

frustrations in grading, and suggest a new grading system which will al-
leviate these problems. , ‘ -

. I shall consider grading in its most rhetorical function, that of certifica-
tion. I will omit consideration of such questions of grading as motivation or
whether there even should be grading in educational institutions. My basic
position is simildr to that of White who stdted :

: . ; / ,
Life is one value judgment after gnother. We cannot esaipe the necessity of making -
decisiaps based upon a discrimination among good, better, best, and unsatisfactory.
We ot with impunity ignore academic vequirements “that for cach course cach
student must be assigned a gradeas an indication of his performance. Making value
judgients is an unavoidable necessity of life. Grading is a fact of life, We must do
the best we can with the means at our disposal.2 '

We must realize, however, that grading as certification is a communica-
tion {from a speaker (instructor) to various audicnces such as graduate
schools and scholarship committees'who must make decisions on the basis
of these communciations. As Oliver paints out, grades are important in that

' . 2 ) ) o

Admission to graduate school depends first of all upon grades. Many jobs are se-

cured. or pay levels determined, on the basis of grades. Athletic participation’ de-

pends on grades—as does entrance into other extracurvicular activities, Honor roils,
scholarships, merit awards ave determined by \gr.‘ldcs. Graduation itself depends

tupon grades.3,

While it is true that any form of grading is arbitrary and capricious to
-a large degree, we can at Icast make grading more mecaningful to its in-
tended audiences, and make the sources-of grades (graders) more account-
.able. It is unlikely that grading is going to disappear from academic hori-

Richard Vatz is a teacher at Towson State College in Baltimore, Maryland.
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zons in the foresceable fnture. Many schools which had abandoned grading
or cxclusively used pass-fail grades, expanded to pass- -fail-nonors, or - re-
turned to the original grading systen:.

Thus, 1 write this paper with at least the 1ollowmg .mumpuon Grading
is here to stay and while it by nature is arbitrary, it is better to make it
arbitrary and meaningtul than arbitrary and meaningless.

GRADES AS SYMBOLIC ACTION

A grade is a translation of varying complexity. The instructor first
chooses bases for grades such as 2 essays, a speech, and classroom discussion,

Lach basis is translated in the g mind into linguistic categorics ot
graduations of excellence. Th- ‘c eategory is then translated into
the letter symbol to which arie i meaning to the instructor.
These several letters may the N Jd into gne letter.

ioth bases and intensionial mca., 1 of the letters, A-B-C-D-F, vary
widcly, The bases in one speech course, for examnple, may be three speeches;
in another, one speech and a' thesis; in another, 2 tests and a group project.
The connotations of the letter also vary from instructor -to instructor: As
leg,cn 1)omts out,

'l'hL grdilé outcome may vary widely according to whether the Instructor bases his
judgmenit on (1) the degree to which the student approaches an absotute standard
- of pcn[ucnon or mastery, (2) the student’s standing as mmp.nul with that of the
best students the instriictor has known, (3) his standing as compayged with that of
the other-students in his clags, (4)- his achievements as measurcd by his apparent
capacity to achieve, or (5) his demonstrated pregress in the course. 'The grade as-
signed may also be influenged by the instructor’s use of a-predetermined distribution
of grades. 1
. Despite the variations of bases and intensional meanings of accomplish-
ment, these tallics are fitted into the same letter system, A-B-C-D-F, which
we superimpose on the student in assessing his worth. This translation
process is viewed skeptically by many. Bostrum observed,

It stretches the imagination to assume the result of the complicated murlcl.nmmlup
we have built is going to be a five-point cqual-imerval saale dilled A-B-C-D-F,
which, by happy coincidence is the same kind of judgment the vegistrar asks us to
submit each quarter.s o p

Thc ulumlte combining of the grades, all based .on (llffClClll lnﬁcs and
translations, compounds the invalidity. As Bostrum further éhserves,

He [the registrar] takes our mark from speech class, adds to it the mak from
chemistry Tab and the results of the history test. He then fertilizes it with . the.
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physical education grade and blénds it all with the results of the philosophy de- ™
partmental averages, producing that triumph of administrative idiocy--the grade-
. bomtaverage.s ,
Thus, what we end up with, in each case of grading, is an anonymous
speaker’s deliberative address. in a foreign langnage. The audiences for
which itis intended, even in most cases the student, must project their own
meanings onto this communication of grades. Some of the intended aundi-
ences then must make significant decisions concerning the student being
considered. ' '

MakiNe Graves MeaNiNGrUL: T CGUARTILE-DESCRIPTION PLAN

Several articles inoveron ocrte making the meaning v ades
more clear to th “ient, however, can find out + - in-
tensiotial meaning, ol i wighoa conference with the instructor, (1o

fact. it may not even be so important that he understand the evaluation at

all) It is.crucial, however, that the luture andiences of the student’s wran-

script understand the meanings of the grades. The symbols ol grades are

non- discursive, however. Under the current systems, the meaning is only to

be tound.jn the head of cach grader. Davis points this out in the case of a
"~ dean making decisions concerning stindents who wish to transfer schools:

At times when a (lé]);ll'lh)clll head is adled on 1o evaluate o transcript for g
student tanslerring from another institution, there s need for the knowledge of
what materials, facts, or experiences were covered in gt conrse with, sav, the generat
title of ‘Fundankentals of Speech.” (Catalog deseriptions wie sefdom detailed or sul-
ficientdy accurate)) Ao what about the plicde standards and cuve in the schoo!
where o stadent tooh o course? Is g straight “A average from East River Bend
Jonior College and one from Gigantic Universic: of cqual vahiers
L]

I a stdents fure s lavgely depenc nt von the interpretation o
symbol system, how o we change the svster. from one of illdefined -
ferents to one ol «vxrlyv defined referentsy In addivon, if in deliberati
address we assume . audience can make more intelligent decisions if
has a conception speaker ethos, how do we change a system.of com-
munications which .udes the ethos of cach speaker (grader) to one in which
‘we have informatio:1 about the speaker? ' -

The plan [ wish to proffer is a “Quartile-Description” plan. A school
would instruct i:s teachers to rank the students within a course. The top

25% would receive a 4, the second 25% a 3, the third 25% a 2, and the ,
lowest 25% a 1. On the transcript each course ranking would be ac-
“companied by a docription of the course which would inchide the size of
the class, the name and position of the instruczor, the bases for ranking.and

-
- -
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" space on a transcript. They tell us tha: Sandra Howton is in thc top fourth

14 The Florida Speech Communication Journal

any other commeents the instructor might add, such as, “This was an un-
usually able class. Therefore, the low ranking of this student does not in-

dicate & poor performance.”

Courses on a transcript mighl appear as follows:

Name: Sandra Howton

Course, Size, and Instructor: bpcech 54, DlSCLlaSlOl’l 20 students; Richard
Vatz, Teaching Assistant. '
Rank and Bases: 4. § speeches and class discussion.

Comments: Not the top student, but quite industrious and good class

participation.

Name: Jack Francis

" Course, Size,-and Iustructor: Speect 31, Public Speaking; 24 students; Phil

Hartugn, Associate Professor
Rank and Bases: 3. 7 speeches ind ﬁnal examination.
Comments: The student gave LXCC“(I][ speeches, but failed the cmm on
classical rhetoric. .
These grade evaluation$ are quite informative and don't consume much

of her class of 2+.in the instructor’s estimation, although not the best in

the class. In addition, she was evaluated bv a teaching assistant who used .

the bases of thi~ spaeches d class discusion. Had she received only a

N

“B”, one would ot koow the criteria izvolved in evaluating, how m.my‘

others got “B’s” . w" .t the “B” connotes to the evaluator, whom we don’t
know either. '
We learn tha® vk I acis, while in the second rank, gives excellent

speeches despite “ =oparent inability to learn ‘about classival rhetoric.
What would an A .zv- told us? Nothing! We wouldn’t know what (b
professor thought of Frar. '~ ability or his ability relative to other students.
We would not hav¢ any ii ~hat Hartman meant by-an “A”. We wouldn’t .

have known the hasses by hich he graded. The arbitrariness remains, but
at least we know ore about it and a little more of what Hartman

thought of Frar v, We know that for whatever the instructor’s
cuncept of excel i nis_nund, Francis was in the second 25% of his
class. Again, the 1o 1er prade would tell us nothing. '

The Dean, or . s ihe probauon audience, might estab ish pr oba-
tion at below a 1, erage if it is coupled with an unfavorzhle review of
the” accompanyii: viptions. Thus probation would - = little: more
equitable; decisic  concerning one’s advancement would . 0 be moré
sound. Here, we . .lo -ay with the arbitrariness of setting orobation at

a fixed Grade Pc 't Averg,.

17
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The Qu.lrule Description Plan obviates concern over the discrepancies
in intensional meanings of grades among instructors because the numbers
mean- the same to all. In addition, the description cxplains aberrant situa-
tions (such:as class of four students), identifies the source of the com-
munication, and gives an idea as to jts credibility.

CONCLUSION

DeVito has maintained that, “A grade, it secems, should indicate the Ievel
ol proficiency. Otherwise it does not communicate information of value to

prospective employers or graduate schools.” Unfortunately the abstraction,

“level of proficiency”, vefers 1o widely varying criteria and connotations of
evaluation. With the proposed Quanrtile- Dcscnpuon System, the symbols

~ would have consistently meaningful referents to each audience. In addition,

the evaluator would no longer be able to avoid responsibility by the
.mon\n\i\v which characterizes current transcrip:s Just-as we want to know
the yource ol recommendations, -\e should want to know the source of
symbolic evaluations. The Quartile- Description System would thus make
more mc.mmgful and l.m commummuons aboul sludenls from known..

gu-wc to dl\tm“ve l.mbu.lgg, we can ot lc.lst Lnow what a gmder S ]udgmenl

is if we intend to use that Judgmcnl to make important-decisions_about__
students’ lives. ,
1. Robert T. Oliver, “The Erernal (and Infeinal)y Problem of Grmics," The Speech
Teacl.ey . January: 1960), p, 8. . : .
2 Fugene . White, “A Rationale for Grades,” The Speech Teachey (Novembes:

C1967), p. 249,

3. Oliver, p. 8

1. €. Hess Haagen, “College Grading Systems™, Jowinal of Higher Education (Feb-
ruary: 1964). p.91. o ‘

5. Robert N. Bostrum, *The Problem of (u.uhn;,. The Speech Teacher (December:
1968). . 288. ’ . . '

6. Ihid., p..288. . ;

7. See for example Oliver's above-mentioned- article, Joseph A, I)c\’ltu “[cnmng
Themy and Grading” The Speech Teacher (Marvch: 1967) and William H. Bos; (-r.ulc.
in-Speech,” The Speceh Teacher (January: 1966).

&  Frank B. Davis, “Speech and Grades: A Request for Purlhcl Resciarch,” ’lhc Spwrh
Teacher (l)(ccml)cr 1954), p. 257.

9. DeVito, p. 156,
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A CONTRACT APPROACH TO A FUNDAMENTALS
OF SPEECH COURSE
. Thovas R. King

The fundimmentals of speech o e presents some unique problems o
the instructors divecting and teachi: 5 the course. For most students it is the
only course in oral communicatic-n they take while in college. At many
schools it is a required course for many other departments. At most schools
it serves as i foundation for other ccurses in the speech communication de-
partment. Since it is usnally a multiseetion course, a variety of instructors in
the department teach the course.-

‘T'hese chayacteristicsiof the beginning speech course present some of the
justification for slmulnr&izing the fundamentals of speech courfe at an in-
dividual school. The smg'l(lzn'diuxlion that is most- meaningful and uscful is
to establish the minit .um competencies that all students who pass the course
will possess. One approiach to establishing and using these criterion-refer-
enced methods of evaluating students is to use a contract approach. Simply

stated, contract teaching gives the student a choice of determining before-
hand the grade he would like to work for. The ariteria for receiving cach
griade are clerly defined so the student knows at all times where he stands
and what addidonal work 1 needs to do o0 receive his target grade.

The contract approach to the fundanizntals of speech course can have
advantages in addition to standardizing the basic criteria for all students
who receive o passing grade. in many cases, students feel that our grading
is arbitrary .ncewe communicate only wague standards to the student,
With a contract approach the student is told the first-day of class the ex-
act. eriteria that he has to meet for cach grade. Normative grading pro-
cedures that are commonly used in miost speech communication ¢lasses are
too dependent on who hai-pens 1o be enrolled in a particular section. If
unusually capable stadents 0 cnrolled in a section, a student -who meets
the normal <zandards for a pa--ing grade could receive a failing grade, On
the other hand, il a section ¢ rains iess capable stadents, the student may
receive a passing grade even ti ugh he does not meet the normal standards
for a passing grade. The contract approach provides a safeguard against
these idiosynerasies of normatice grading. Another advantage of a contract
approach is-that it can be uscd to remove some of the lock-step forcing of
each student to have exactly the same learning experiences at the same time,
It provides a method of individualized instruction.

This paper will (lcs'_cribc a fundamentals of speech cowrze that has h‘(.-cn

s v .

T hemas R, King is @ member of the faculty at Florida State University in ‘Tallahassee,
Flotida, . -
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taught successfully for six quarters at the Florida State Univvcrsity. The
sections of the course have been taught by a number. of graduate students
with varied backgrounds in speech communciation. For most of them, this
was thewr first experience in teaching a beginning speech. class. Three dif-
ferent faculty mémbers have been responsible for supervising the graduate
assistants. (The author will be glad to provide a copy of the syllabus to any
reader who desires one.) ‘ ,

In cst:nhl'ishing this particular contract system, we werc trying to ac-
complish two goals: (1) to establish minimumn standards to be reached, and
learning experiences to be shared by all studems who reccive a grade of
“C7or better, and, (2) to provide an opportunity for students wort i
an “A" or “B” 10 have some freedom in selecting additioual learning ex-
puriences tha " e mc:niinglul to them. To accomplish these goils, the
juaric o disidea o a required phase and an optional phase. Upon suc-
cessiully completing the required phase. the student has carned a “C” in
the comrse. Heray clect to setde for the “C” and stop attending the class,
or he may cl:oo~ - to enter the optional phase and work toward the “A” or
“BY contract. ) , -

In establishing the standards for t ¢ required phase, we wanted actually
to raisce the quality of the performan = that a-“C” student would have ex-
hibited when we graded on a normaive hasis. Each student who makes a

"G now would probably have received 4 “C4' or “B—"if he had taken

the course prior to the establishment i the contract. Thke work for the re-
quived part of the course is divided ir: .+ two parts pertaining to knowledge
of theory and: class pexformance. Minimum standafds that cach student has.
to meet have been firmly established - or cach of thie cight required ac:ivities.
The stulent must meet these stand: s for all-cight activities to complete
the required phase. If the student fails to meet any of these criteria the first -

“time he tries. he must repeat the activit: until he reaches the satisfactory
ievel. T e -

\

Knowledge of theory comes from thre programmed learning units-and

“two short paperback textbooks.: One of © - use is assigned each weck for the

first five weeks of the quarter. To test the ~tudent’s knowledge of theory, he
takes a test over the assigned material the iast class period of the.week. Each
test has twenty questions and the student must answer at least fourtcen cor-
rectly. If he does not pass the test, he mus: retake different forms of the test
outside of class vime until he passes it. Tests ust be repeated il the
student reaches criterion. Repeating tests on a unit ‘forces the student to,
‘learn‘the materizl. On our. traditional one-shot tests, a“student who nakes a
“D"or “F".on a test seldom . gaes back and relearns the material. With this
contract he must learn the material to receive a passing grade in the course.

\To encourage the students to study the fwe paperback textbooks. ‘more

\

2U



s The Flovidu Speech Communication Journal

thoroughly, additional credit is given in the optional phase’ for scores of
seventeen or higher on those two tests. .

In addition to passing the five tests on theory, each student must meet

the requirements for three oral communication activities. For group dis-
cussion, the students are divided into small groups whigh participate in
problem solving discussions. The group produces a paper reflecting i+
cussion, The paper must meet ten eriteria to be nveeptable. The grow
tinues to work on the paper unti! it v enterii The other ©
oral activities are an informative speech oot orsaascve speech. For each
speech the student is givea a list of ‘criteria and s told what would be a
satisfactory fevel of performance. 1f the student does not meet this level the
first time he gives the speech, he has to rework the speech an” ive it again.
e continues this process until hie reac:es asatisfzctory leve.

The criteria for cachu of the three wotivides are set up - that the in-
structor can nitke @ dichotomous “yes-ti” decision on eac: criterion. For
example, on the informitive speech, the student must mees at feast six of
the followir s cight requirements: the introduction must b atention get-
ting: it prev ew of the body of the speechy must be'given; ihe student must
develop th e identifiable miin pointsi the student rust include at least
two forms o supporting miuerial; the student must adequately summarize
the main peuts of his speech’in his conclusion: the student must maintain
ac.eptable eve contact; the student’s mnovement and posture should be ap-
propriate: and the student must use only one notecard while delivering the
sprccch. . ) :

After completing these cight requirements. it the student elects 1o go
into the optional phase, he has a choice of activities available to hiin. Some

ca'l for him to make oral presentations in class. Other options require p:l.;'s-
inz tests on theory or writing papers about his observations of the oral ac-
tivities of others. For example, in group communication, he has a choice of
making a score of seventeen or higher on the test over the small group com-
munication textbool, participating in an additional group discussion where
the teachier evaluates the procedures used by the discusyants rather than
their product, and observing a small group in action and evahuating what
took place, M

" The activities in the optional phase are divided into four sections:
interpersonal communication, group communication, public speaking, and
acsthietic communication, To provide a variety of learning expericnces, no:
studdent may repeat any activity; to receive an “A”, he must have points
from at least three of the four sections. A “B” requires points from at least
two sections. e . B _ :

In the oplibnal phasc, the student accumulates points as he works toward
his “A" or “B” contract..For some of the activities, such as reaching the

21
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criterion level on a test, the student is awarded a definite nur *er of points.

In the group commnmc,m ottom, he receives three poin v reaching
the criterion level or =1 activities, a point « " edion
difficulty is assigned nsorhe stedentis award L within
that spread depending on 4+ is performance. in group com-

munication, participating in the disc ssion is worth two te ten points and
the observation and evaluation experience gives from two (o five points, To
reach the-"B” level "the student must total twenty points and e needs
thirty points for an “A™.

The required phase of this contract provides assurances that ali students
receiving a passing grade in the fundamentals of speech course can meet
established minimum standards. The optional phase allows the better stu-
dents to broaden their experiences and to have some sclection in choosing
the activitics they find meaningful. It also helps to solve the problem of
arbitrary grades, offers opportunities for success -to students who have not
had prior experiences in speech communication classes, and provides in-
dividualized instruction.

. See Thomas R King, "\ Contriiet Approach to a Public Speaking Cowtse,” 11 -
Speech Teacher, 21 (Mavch, 1972), 143-144, i

2. ‘Thomas R, King, A Progran-on the Process of Commun:ration (Cohuimbus, Ohio:
Charles £ Merrill Publishing Co., 1972); Marsha K. Mavkle and Thomas R, King, .1
Program on Speech Preporation (Columbus, Ohio: Charles E. Merrill Publishing Co.,
1972): Patricia I, Crochet and Thomas R, King, A Program on Supporting Muierial
(Columbus, Ohio: Charles E. Mervill Publishing Co., 1972): Jolm K. Brilhaet, Effective
Group Discussion (Dubnque, lowa: Wi, C. Brown Co., Publishers, HIG7): Glen B, Mills,
Putting the Message Together, Second Fdition, tIndianapolis: ‘The Bobbs-Menill Co, -
Inc., 1972). o

Even in our own person-to-person communication situaiions, we overlook
the importance of feedback. As students, we fail to realize the extent o
which we can affect the teacher, When we indicate that we do not under-
stand, he repeats, if he'is sensitive 19 feedback. . . . Action-reaction velation-
ships are significant in .maly/mg, communication. Fccdlnck Is an important
instrument of affect. The reactions.of the receiver are useful o the source in
analyzing his cffectivencss. They also affect his subsequent behaviors be-
cause they serve as consequences of his prior responses. 1f the feedback is
rewarding, he perseveres. If it is not rewarding, he changes his message to
inicrease the chances of being successful. —David K. Berlo, The Process of
(‘mnmummuon (New York: Holt, Rinchart and Winston, 1¢ 160), pp. 114
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OUR STUDENT COLLEAGUES AS 7z
NiNA-Jo MoorF.

Students! Exactly who are they? You may be answering that they are
our “life-lighyt”, or maybe you arc answering som_clhing not so kind. Have
yog ever stopped to think of their actual importance o our profession and,
cqually as important, to owr prolessional organizations?

Of course you aredprobably saying you know they are important or clse
why would you be teaching them. This is so, but how much encouragement
havd you given them to become a part of the professional organizations in
their own major arca of study? ' :

Our Speech Communication Associations, on all levels (state, regional,
and national, ofter student memberships. They are offered at a lower price
so stidents will be able 1o aftord them more casily. The students are then -

‘allowed 1o become a part of these associations just as if they were already

fiuished with school. They become \oun;, members and have all 1)11\!1%0
open o members.

By now youi may be asking why this is so importaunt. For an example,
let's take our own state’s association. In the state of Florida, we have more
than twenty-two, fowr-year state and private colleges and universities. We
have more than five, two-year upper level state and private institutions. In
addition, we lave more than thirty- five, two-year state and’ private com-
munity colleges.! "This accounts for a significant populallon of students and
showld mean that there are many of these studying in the Departments of
bp(((h Comnunicationt on all levels. Of - these, students, within these de-
partments, there are a considerable number of them who have decided 1o
make the area of Speech Communication their profession. (Maybe lh(‘) :
are uot quite sure yet and this is where’ we can help them to decide onc,
way or the other.) A recént tiabulation showed there were one hundred and
one members of the Florida SpLu(ll (ummumcmon Association. Of - these,
only seven were students.® . PR

We. as an Association, are currently in a stage of seeking our nlcnnl\

We are also looking for a higher total of memberships. The students are a -

resource we can draw from. Are these students not the ones who will be
next in line to come into the profession? Will they .llso not be an nnpm tant
pnl of our identity?

Today, we, as Speech Commumication cducators, are (rying 1o ac
complish so very much for-our profession, We are tired of being the
neglected or the slighted. We are becoming independent as scen l)y'I SCA's

. t
- i

.\',inu.y") Moore is a teacher at Cilr;‘us High School in Inverness, Florida.
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on ‘

recent break from the Florida Council of Teachers of English..We know
we do not want o be disassociated completely from other arcas of study;
but we see ourselves as an important iink 1o all areas of education. To tie
us to onc area, e.g., English, is limiting our ability to accomplish important
things among all areas. Stdent membership within our Association is
closely related o these same problems. It's not that the students are ictnally
forgotten or left ont, but they have often been neglected or slighted. Also,
i's not that the Association has not seen the importance of their member-
ship, but it sometimes appears that the link has been missed. The link 1
refer to is the link between the new potential members (students) and the
’ already established members. Tlie link, we know and realize, connects us.
It comnects us because it is the link that pulls them from students into the
profession. It is a link that can never be denied, If we try to deny it, can
we say that we have a purpose being there o teach students interested in
our ficld, and to know them as [uture colleagues:

If we fully enconrage and recognize memberships of one type, e.g., those.
already working in the field, we are limiting our effectiveness. If we en-
courage and obtain student memberships, we are becoming more diversified
as an Association. We will profit in hearing varying views from these stu-
dents. We will be touching new areas. Students often have a great deal of.
things to share with others in the sense of new ideas o try.

As mentioned before, the students, wlicther gradnate or undergraduate,
are preparing to identify with our profession. They are the ones who will be
ont seeking' positions similar to those now held by us as teachers of Speech
Comnumication. They are the ones who will comprise the larger forces to
assist us in new accomplishments in our own arca. They will be the ones
who will impart their knowledge about our profession to others: they, along
with us, will emphasize its importance. : .

You may be saying you agree that we need to encourage student member-
ships. Youir next.question, hopefully, is “How?". I venture to say that if all
the professors and instructors were to cifcour:tgc students 1o join these as-
sociations and’ actively participate within them, the amount of student
memberships would climb. This could even, be done by mentioning the
associations and describing their functions. This does. not mean we discuss
professional involvement only with seniors and graduate students in thé
four-year and two-year upper institutions. It means we publicize, as well, at
thé community college levels and to undergradugtes in lower level.programs
who show great interest toward the speech prof?ssio_n. (which many of them
do). Whén we ard exposed to ideas that have 7 possibility of interesting us,

~our interest is likely to grow if the exposure is atractively extended.

If publicizing 6f this nature were to hagpen at all the colleges in our
state, we would 1_111(10111)t0dly have some favorable results, The first one, and-

sl , ,
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first only because it would be the most measurable, would be an increase in
memberships. Far more important than that would be the effects that it
would have on the students. ‘

As a primary consideration, it a studdent is encouraged to join, he is more
likely to feel at home more readily, onee he does join. A student can often
feel left out in the beginning of hi. professional life for mauy reasons. A
big reason may he hecause hie is not sure if he is waly wanted and recog-
nized. Cuce he knows he is, then he will usnally become astronger and
more cnthusiastic member. Once he makes the link with a prolessional
organization, in response Lo an invitation, he is likely to feel he is wanted
and recognized as being important to the organization.

Along with encouraging memberships, we should eucourage attendance
at anmual conventions. When members attend a convention, they hear dif-
ferent views expressed by different people in all areas of our ficld. They are
no tonger confined 1o the views of those in the department from which they
come. Attending conventions, they are abo able to hear and meet many
leading people in our ficld. c.g., texthook writers, ontstanding teachars,
national ﬁ;:,iu'('s. Not only is this c(lu('illigm:ll but it is also impr(-ssi\‘c. In
addition. the national, and most vegional, associations have placement sery-

“fees which arrange interviews at conventions lor hoth prospective employers

and criployees,
Not only are mewbers able to conmumicate on a professional level at
e conventiotls, but very often they are able to do so on a social level also.

~Getting to know and understand people is often the best way to understand

their phi‘losophics‘. Carrying on lobby conversations with these<individuals
hetween sessions and at other times often teaches one a lot more than just
standing and waiting for the next session. ! _ .

Most importanty, by encouraging membership, we are cnrmﬁr:lging‘
people to bea part. They are then more likely o want o do more than
just sit back and he passive members. 1 we have secured their member-
ships while they are students, we are also more likely to keep thém once.
they finish school. o :

[ N
Fyen when we reaclt only ane student member, we have gained an .

advantage. Thie one stident member, if satisfied with the Association, goes
back to his (lCl’){ll'llllClll and also doces pronmlign:ll work. He, is probably mn
contact with more prospective Student members on a Iasis where he can be
more influential, than any one of his professors.

We have reviewed how we are improving our Association in (liﬂcrcnlr
ways if we encourage and increase our student membership. This should
not only be an ideal, buta necessity. Just as the student is a’ “life-light”.in

our classrooms, so'can he be in our Associations. If we-can encourage him
to join, we are moredikely to obtain his membership. We know, through

! | 2o -
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« experience, that when we veceive encouragument from pcoplc' (especially
those in acknowledged influential positions) to do something, we are likely
to respond favorably. Believe it or not, students do look up to their pro-
fessors and instructors (when given reason to); guidance is valued in all
matters, including professional marters,

We, as an Association, must see student memberships not only ag an
asset, but as an essential. The students are, today, the professionals of
tomorrow. There is a definite place for them among us. Thus we can, and
should, welcome them into a profession that is probzbly the most importint
among all other education-related arcas. The profession of speech com-
munication serves as a link among all-education areas.

If we claim the title of “Speech Communication Educators,” is it not
a part of bur job to communicate important things to our students about

_\lhc.profmsion and about becoming professionals? If your professional organ-
» izations, and their future identity, are important to.you, I ask that vou
consider this matter as urgent. :

. Douglas D). Ditlenbeck and Sue Wetsel, eds., The College Tundbook (New York:
College Entrance Examination Board, 1972),

2. These figures were reported by Ravimond W, Buchanan, Fxecutive Seeretiny of the
FSCA at the Association’s Annual Convention in St Petersburg, Florida, October, 1973,

Feedback processes provide striking examples of self-reflexiveness and
self-reflexive relationships. A fairly practical way to approach this problem

is to recognize two general kinds of feedback. Stated with reference 10 a

~ person speaking, these may be indicated by saying that one comes -from
“sources inside the speaker himself, internal feedback, and the other comes
_from sources outside the spcinkcr, external. feedback, Put very simply, in-
ternal feedback is at play in the speaker who is being reflective about some-
" thing- he has just said, while external feedback is operating when the
speaker is being sensitive to the reactions of other people to what he has
said. When external feedback is at work it necessarily affects—and is affected
by—the internal feedback that s going on at the same time. The two kinds
are doubtless cven more closely interwoven than this would indicate, how-
ever: even if no other persons are present, the rellecting that’is done hy a
speaker or thinker on what he has just said or thought is influenced in
some degree by his past experiences—and his coutemplations of future ex-
periences—with external feedback. So, when we say that there are two kinds
of feedback we do so with the realization, of)coursc, that while they might

' be distinguished, one from the other, they cannot possibly be disentangled.
~As his own listener, every speaker attends as best he can as though with the
cars:of a multitude.—~Wendell Johnson, Your Most Enchanted Listener

- (New York: Harper and Brothers, 1956), 173-174.
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CREATIVE DRAMATICS, THE COMMUNICATOR
INGrID T. SCHWESKA

1t appears the general consensus among teachers is that creativity is an
owgrowth of cducatioir, but there are a few of us who contend education
comes from crc:uiviq" and dare to believe that onc of the most effective
meats of stimulating creative growth is through creative drama.

Creative Dramatics is far from a “new concept.” Ward and Siks have
spomsored creative dramatics for the child for many years. Others have
taken a single facet, as improvisation or mime, and built schools around
thicir concept. But relatively few have perceived creative drama, its scope
and potential. not ouly for learning drama skills, but for learning—yes,
lcarning auvthing! Creative Dramatics is not an end to itset, but rather a
means, a’vehicle for learning whose potcm'ml is almost overwhelming.

Let us ook at some of the primary objectives for Creative Dramatics:
(1y 1o learn basic drama skills, (2) to develop the creative imagination, (3)
to learn to appreciate and use classic literature, (1) to promote the social

rowth of the individual, and (53 to promote freedom for group democratic
AEEEES 1

Comrary 10 a production-oriented program (much of what we sce in
the schools today), creative drama holds that the performance ttself is un-
important, except as it gives momentary pleasure or lends new insights to
the plavers or andience of peers. It is the process which is important, for it
shapes sensitivities, human understanding, and creative potential. Creative
Drantatics is communication and for all of us. chiid or adult, communica-
tion 1ot just for some future date, but for now.

The classroom teacher has available to frim the greatest opporuumity . to

wtimulate this communication process. His total energies are dedicated to

“oive them solid learning”. Solid Iearing for what—to go to another
teacher, 10 get an A, to be looked upon as bright, to get a good job? No,
solid learning for becoming an adjusted personality who can function ef-
fectively in the social world in which we live. Effcctive communication is
crucial to all and effective communication is an over-riding objective of
Creative Dramatics. '

I.ct us look at how Creative Dramatics works to reach some of its ob-
jectives, Usually we begin with activities desigiied to stimulate the imagina-
tion. to help the individual relate to objects, people, and sitnations in
“new’ says, observing closely the way an animal moves, tactitly stndying
an object in deptly; imposing human characteristics on inanimate objects,

[ngrid T. Schweska is Managing Director of the Marketplace, a teaching-learning
enterprise in ereative dramatics in Tallahassee, Florida,
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imposing characteristics of inanimate objects on human beings. Treating
visual images as they were never pictured before, carrying out exercises
which promote the use of the senses as they were never used, learning how
to relax, how to cite 40 wavs to accomplish somncthing as opposed to 4 ways,
we begin to find “new” ways of looking at ourselves, our classmates, and
our world. We promote at once relaxation, stimulation, and the excitement
of discovery. Inevitably each discovery promotes a gieater growth within
the individual than realized before. He begins to coaluate and here lies the
key to successful creative growth, the ability 10 evaiuate and ultimately 10
be sclective about the many choices he has opened to himself. Is this not
the most exciting way learning can occur?

How does this learning approach apply to reas outside the field of
drama? The possibilities are unlimired, vet dram 1, while often used in the
elementary levels 1o accomplisly @ particular les-on or purpose, is usually
viewed as a final “play” activity to reinforce u lesson already taught, to
“prove that they understand the concepts”, in- wad of being considered
a learning experience within iself. Students ¢a enact a fully discussed.
previously sct-up scene; after discussing the use « money, they can act out
a trip to a grocery store. They can bring labels irom cans and use play
money to simulate a buving trip. In this situation, the whole play ex-
perience is “after the fact”, Perhaps better learning can occur by saying,
“Let’s take a trip in our imagination to someplace everyone goes to—the
grocery store. What do we need to have in our grocery store: shelves,
canned goods, boxed products, a cashier, moncey, bag boys [and all other
suggestions mentioned].” By not closing: out any suggestions, vou will find
that not only direct relationships are suggested, but suggestions will be ex-
tended to related areas as well. Whole sections of human activity will be
discovered which can be used in 2 “total lcarning” experience, Marketing,
budgeting, design, display, public relations, physical facilitics, advertising,
parking, and on ad infinitum~these are parts of our “trip 1o the grocery
store.” ' ’ '

Now look at these suggestions in the framéwork of teaching our subject
matter. I\Im‘kcting: congumer Services, geography, economics, history, litera-
ture. Budgeting: economics, and certainly mathiematics. Display and ad-
vertising: art, mathematics, vocational education, spelling. Developing the
above areas and interrelating the lessons make gélting-rcndy for the cnact-
ment a big learning situation, and clearly give the greatest opporuumity for

’

involvement on the part of cach and every student. Students can anid will
function in democratic groups, cach contributing, cach communicating, and

cach learning more often than not, beyond the initial objectives determined.

Immediate reaction? “That would take us three months!™ But isn't that

: justifiable when the process has nccoxnplished not just the goal of, What is
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motey, but 6 other goal: w primary moti-ation for learning i
huilt-in; can we not ha ; stem from the -xperience instead o
the xperience from the < ch things do we rcain most effectively
© - things we read ab ‘¢ experience? k

is the "working serience that challenges the individual

s stimulated by I~ 1t to know because he needs to, in ordel

anction n the ¢ e so, why then reicgate it 10 just the

ager children, w ilcren at all? Is not the desire for self ex
stont and sell ar . .nce an adult need as well? And wha

at problein solving. : ble to function effeciively, and being m

ating individual fo. - we see Creative Dramatics, a vehicle {o
saking us exciting adjpe wals wwhose ereativity does not necessaril
result ina tangible “ar in a well functioning personality whos
greatest pleasures come iy ting our ideas and energics to-projects
prosrams, or everyday ! 1l gaining the greatest contributior
cducation can give—th- e

- Creative Drama o ive teacher, can accomplish these things
a~ well as teach abou 1 probably can do so better than othe
approaclies because it : mpassing field. You cannot delete Eng
lish. Hterawure. science, - foreign langnages. social studics, his
tory or geography, for i 4 impose limitations to the imagination
and to individual growun by defeat the entire purpose of Creativi
Dramatics.

Each educator hras ahe msibility, not only o his students but
himself as well, If the tee s growing, he not only decreases his cf
teetiveness, but becomes quct of his own stagnation. It is his rc
sponsibility to stimulate 1 others. Gan he effectively discharge thi
rcsponﬁbility if he Lime st grow? Creative Dramatics can provid
you with techniques to srow in your ability to reach our basi
objective in education-- nmunication.

An important cop e fective listening is that of adjnstment t
emotion-laden words. & believe in mo:nents of detachment ane
cold analysis that jv phrase could possibly arouse one emc
tionally to a point o - ;tary mental paralysis or impliability. Ye
such s the case; andd ‘motional (leafnc§s transpires, communica
tive cfficiency drops - xd the zero point.—Thomas R. Lewis an
Ralph G:. Nichols, 5 d Listening (Dubuque: Wm. C. Brow:

Company, 1965), p. 15:
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JanMEs W WEsoLowswg
[N ardooe throngh some 0 ol nan aaripts di vered in
Lmg-lo vt seldomevisited a LY dent kur can librar
the ooy aEmn have ome acre A ViRt «ate whic had neve
been seer o ad o feoes Upon furth. & tice o+ was fou : that eve:
the most o TN ons of Plato oot work. S ooparently, 1
s unknown e .
Althon: could hardlv 10 Consider hority or the dassice,
he sugges 1lx atizity of the d: ‘ogue m Le questionec. because it
contains s i appear to be wn hronisn. “everzheless, the over-cager
scepticism b an ought not stand in the wav of students of antiquity
whao nes a " great discovery. It should be noted. in thi- connection,
T that evee - illed with anach: nicns, The . the dialogir is set forth

below.?
L on ther administyar 15 gr cussing wit Socrates {
role a; bment of unde zrad education 'n radio o
televis i ssity.
ADEAN T ilu s ates, how you stand on ihe question of broadcastin.
study. Sh ttlo o roached as part of liberal arts education, or is tech:
nical raiz: | :he o
SOCRAT T of the two alternatives seerms to me to have the
greazer we Gl rble evidence in its favor—liberal arts educz tion.
THZ T . vwilline o explain yowr iew of undergraduate
broadea iz within ¢ liberal arts orient: ion?
SOCRA™ - 1e i me great pleasure to add: ess myself to th= topic.
Althougi T S ought to be able to presc-t both sides of a ques-
ton with o =ness, certainly one's persor -1 views are bound to
play a rol ~1c o, Tam glad to be able o present the “affirmative”
viewpot —r sl heral arts broadcast educztion. Indeed, if I did not
want te s g, cou .t 1o do so, the value of my own liberal education
would b ques: [f I were opposed to all the liberal arts traditions to
which T wive I ooy er. osed. that, in itself, would constitute a meaningful
argume: 1z o the onposite view of broadcast education—technical
training.

James lis e a member of the faculty at Wesern Kentucky Univenity in
Bowling C ~en. © mn s
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SEVE “AL DEANS: But that is not - e question at issue . In this discuse:
the existznce of b':'o&(lc:asting educat »n is an axiom. Ar.d so is the mod
universi:v.

SOCRATES: Ar accurate observation! Would you agree, then, that 1
nature of the modern unjversity should cast some Hight on the plac:
broadca-ting education?

THE DEANS: We would.

2OCRA TES: enerally, the roles of universities are considered to be, -1+
the disscminazion of. established knowledge (teaching), second, the s
covery «f new knowledge (research), and, third, community service.  H
the way. I intend no qualitative significance in my ordering of these ro: .|
Althoug: technical training in broadcast education, outside the liberal i«
orientation, sztisfies the first role, and in a narrow sense the third role, «
liberal arts broade=sting education can satisfy all three roles.

A VICE-PRESIDENT: Show us, Socrates, why vou hold this opinion.

"SOCRATES: As a humanist, [ view it a profoundly greater commu
service to produce educited men to operate the radio and television stat

-of the country. and to serve as knowledgeable and articulate audiences, :
to turn out highly trained technicians. If we had more responsible, educ.
men—voices in the constituency as well as professionals in the industry-
would have less Federal Communications Commission and less real
imagined big-brotherism.

Even in practical terms, this is an age in which we must provide train
for re-training, as Broudy has pointed out. Rapid technological change =
rapid obsolescence—of machines, but also of skills—zre the ordet of the «
What would happen to the narrow broadcast. curri~ulum if, tomorrow. ..
were to begin dircct satellite-to-home television broadcasting? Where wo
be all the local-station 3obs? On the other hhand—considering the fon i

- mental economic and social readjustments that would have to be made, &
the decisions needed to make them—what would happen to the liberal
broadcasting curriculum? What part would be played by those educated .
such a curriculum? 7 — L

But beyond community service, we must look to research, a second feal
role for a university to fill. Again, we approach a question of values.
tainly there is value in researching man-hours, markets, station operatior
audiences, and the like. But there is greater value in these technical s
searchey plus liberal rescarches: international communication, mass med
producers as social institutions, what the media do to us and what we do :
the media. the collertive decision-making process, interpersonal dissemin
tion of messages, an.i so forth. In short. there is rich soil to be tilled in i€
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THE FLORIDA SPEECH COMZIIUNICATION ASSO:ZIATION

FSCA is dedicated towarc coordinating the efforts @’ teachners, stucients,
and others ir::erested in adwancing the Spe:ch Comrnunication arts and
sciences in the state of Florida.

Execcrive Boaxo

PstxDr.NT.................LZER..SCHOE:JI
Penszcolz Communi:y College, Pensacoiz

FirsT Vicz PrestpENT . . . - - « « . . Josm YEAST
. Vero Bgach nxgh :crloul Vero Beach
SECOND VICE PRESIDENT . . . . - - . AwTtHONY ]. CLARR
University of F'ouda Gainesviile
EXECUTIVE SECRETARY-TREASURER . . - . Ravrmorz W. EUCHANAN
’ Florida Technolarical -vaersxty, Orlands /
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