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ONWARD . . . A TKADITION CONTINUES

[t 1s much ensier to continue a tradition than to establish one. The
journal that Don Williams began with modesty and entihusiasm has, in
three vears, established ftself as 2 practical, creative and  informmative
relerence for teachers of Specc: Communication. Its readership is not re-
stricted 1o the state of Fiorida Lut includes regional and national sub-
scribers. Contributors to the Jowrnal represent scholars in Florida and
eighteen other states. Articles cover topics of iuterest and relevance o
teachers from the elementy school thnough the dniversity. In its relative-
ly brief history The Floride Sprech Communication Journal has nade o
significant contribution to the advancement of scholarship in the field of
Speech Communication

As the new Jownal cditor, T ihank my predecessor for providing
solid foundation of scholurship. His effert has made my task one that 1
an cager o beging The Jowrnal will continue 1o function as 2 tornm for
new ideas, considered opinion and intellectual growth. Our geal will con-
tinie to be the improvement of teaching Speech Contmunication. A woriln
tadition has been established . . . onward! KPT.
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Uanadh when o sdholin prepmres o monmesaipt tor publication in a
professional journad, he does so with the ope that it will bhe well received,
nrahe chinges in the knowledse biase ot the disdipline. and frankly bring
hitn personal tewards in the wav of praise, recognition, ete. 1 bring no
st evpectation to this sk Because of the nature of the aeadenship of
this journal and the nature of my views, T expect neither universal posic
tve regetion nor massive behavioral chanee. Further, this picce will not
add tosie knowledge base of the discipline, for this article and its rejoind-
er wre merely gestatements of old arguments aheady resolved at the na-
tionat fevels of our disdipline. However, T believe it is worthwhile to con-
sider certain issues concerning our teaching. Hopelully, such an examina-
ton i only benefie the discipline. & am strongly opposed te Speech
being identified as a pedagogy of performance. T believe that courses
that are primarily performance oviented have litde place in our curri-
calum, Morcover. 1 helieve the public speaking orientation has actually
impeded the intellecual growth of our discipline.” 1 hope my writing iy
as winnbiguous about these matters as are myv feelings: Towill attempt to
brielly outline myv objections and offer substantive suggestions in this
article. :

Michuel Burgoon is Assodate Protesson ob Speech gt the Univensit: ot Florida,

Gainesville.



Performance Courses: No Way To Run 4 Railrowd 5
Tig CAsE AcainsT Pusiic SPEARING COURsES | | .

My initiai concern about public speaking courses came several years
ago when I was teaching in an institution that had specch and non-speech
texchers in the same administrative unit. The basic course in Speech wes
primariy performuauce oriented. Thut is another wav of saving thuat each
student gave five or six speechies, and the prolessor impurted content in
whatever little time was left. As sort of an interesting. albeit unscientific,
test ol the effects of 2 public speaking cotirse, we inade some comparisons.

We had both speech and nonsspeech teachers assizned 1o teach the in-
troductory public spesking course. We had the studenis present their final

spreches in frent of three faculty members. We found soirce interesting

“ildngs., it the cortelinion beiween experienced teachers ot Speech and

people with no formal expericnce on rmings ot the quality ot final per-
formances was greater than 90, What that sivs, T oguess, 1s that people
“know™ a good or bad speech when thev hear one. It also savs formal
training may have little to do with the ubility to judge the speech act.
The second thing we found was that students did equally: well in classes
taught by persons from another discipline as in classes taught by speech
teachers. A third manipulation was aifected without the knowledge of the

Cfaculiv evaluating speeches. Students who were taking a non-performance.”

interpersonal communication course also gave speeches. The amaezing thing
was that their speeches were equal in quality to the students completing

ca perlennance oriented public speaking course.

This troubled me at the time and still bothers me 1oday. It suggested
to me that our basic course had real problems. Moreover, it suggested
that it didn't_matter who taught the course ¢r what the course covered,

"_students did equally well on the performances. Finally, it suggested that

regavdless of the educational background of the teacher. speeches were
evaluated i the same way, Over the vears, T have formulated what |
think are valid oriticisms of public speaking and other pertormance
oricnted courses.

First. what iy beiig taaght v many performance oviented couses 1

,,,,, ? { LRt

net fyopoyphic with the vesearch hnowledze available o the disei i
This particulr article is not a reseaveh monograph but I will allude 1o o
few examples to demonstrate my point. The entire area of speech/message
organization is an excellent exemplar, Many puldic speaking rests heavihy
stress the need to organize speeches in proseribed manners, T ois chinmed.
sometimes explicitly and sometimes implicithve that ome knowledze indi-
cates a specific refationship hetween tvpe or amount ol orwanization and
connnunication ontcomes such as comprehension wand pesasion, My e
view of the availible vescardh Hiterature dorces e o respond “nat so. not

proven.”



4 The Flovida Specchi Comvniention Joungd

T avatlubic eviionce suggests that tvpe or amennt of organization
Los Hrdde o downth wnvehing cxeeds what wiade one might oot inoa public
spoaking course, Tho evidenee simply doss wnf sug a relationshirp be-

pveen orcantzation and compreliension or persuasion,

N 1 ¢

Lir statementis con b anade abotit the use of

e cvidence, Sinee there

wre eseellent reviews of the literoture on ovidence anvatiable, T will not
vepeat the finddines haes Howevers Bwill tedl vou thae miv yeading of the

ome to condude thia these findinzs e not con-

roseir ol literatin e Tein
sistent with the muieriad cenaalhy jound In beeimmng or advanced texts
in public spesking.

The research on etlios or sotce credihility iy adso not consistent with
the concepis generally vananitted 1o the undagradunte student. Aristotle
wis not the It pason o provide insichts on ihis construct, We now
Ko grear deal abouo dhie muliidiniensionat natie ot aedibifine. More-
over, anuch s Roown about the mteraction of aedibilinn and o nomber
ol other communication variables. Yero 7 do not see thuae material being
dithised o the studens in performance oriented public speaking conrses,

My secoud criicismn of public speakimg approaches to our discipline is
that sl approach locks us in to a static stew of the discipline. Pre-
scripiive approaches that tead students to believe that there s o “right o
wionz” v to speak deny the notion that communication I o process,

Much ob the rcason for this static siew s that the people who e
taingd in the thetorical-avitieal arcas ot our field end up being the pro-
tectors and teachers of public speaking courses. Thedr traiuing in rationalis-
i ]A}Xi](ﬁ\()]!llik'\ does Biide 1o allow them 1o view kll‘;\\‘l('t{gt‘ as tentative.
The ssstem of thought is ot sellcortecting in that criticisim and interpreta-
tion of historical contexts and individual speeches i not objective nor
mach more than cgecentic speculation. Therclore, prescriptive strategies
for “goud™ public speaking are continually tught hecanse “they have al-
wins been trught that was.™ Much of the fust eriticism T leveled has to do
with many public speaking teachers not wanting 1o be confused with the
facts.

Although I have heard public speaking weachers claim that they do
teach current materials and use the Tatest in scientific research, this does not
seein to be widespread i the discipline. For one thing, i s difhcule if not
impossible tor peorle who are not tained as researchers to evaluate re-
search. Therclore, there is a considerable lag between the discovery of
knowledee and th diffusion of that information. "This problem is not
unique to ol dise pline but affects all areas of knowledee. However, this
problem is made more severe when there iy active vesivtance to the diffusion
of iceas. T sincerel” believe that iy the case i certain meas of speech. For
exiunple, if one were to aceept the fact thad organization matters ittle in’
aspeech. many assumptions would also have to change. Pedagogical changes



Prriomeaics Courves: No W00y o R i )
ould be mandated that wotidd drmeUestlh e . Bt T
Coutla Lo moandatosg Ut wolllad ari-ticsihy o cnanee hio it COTHINSOS T
tuught. Tenminal obhjeciives would dhiimge aned most nipostanthy studenis

would b given more reshistic enjrectations sbont bow thelr communicr-

tion behavior wos Dkely o attear others Many prople who helicve in

. T detend Llic Siwcakitio coure PRV S Lol a1y, R BN
QPG Gt UL SPOaRITn Courses 011 the Dass Tt oot Diolis the st

have o reesalusie thed

Torganize conmedted disconrec” anight }M\ili\m».

That s why T claim there iy active resistunce to dhinge i this disdipline.
It would simply requive too mach chunse wnd o wrear dead of poin o
accept the empirical evidence on how communication reallv operates,

I

The third criticism concerns e leck op ofGectiee ocherent e the

1

critical performance orientation o o il

sdives Students e required
to perform in highly artificiad mannes that are probably noomore effeative
in rewlity than any otha stategy mizhe bes The stadent is voely allowed
to be effecrive f 1t violates the teacher's noton of what i Uriche™ Ui
fortunneely, these precaiptive dictums ofeen pepresent whites middle cLass
and mostly middie-age values 2bout the proper way to commumicate, We
shiould be in the business of undenstanding 211 kinds ol communication
Eehavior. We should be encouraging students to experiment with, test, and
develop strategios tor interpersonal effectiveness. T think die 1eliance on
presavipiive models in these public speaking courses represents the sy
tematic destruction ot creativity,

Fhove made sonie sttones unequivocsD assertions abant the Lick of vatue
i public spesings Althoush any readers ol this jomeal would disazrec
with these assertions, they would also be Tind-proesaed o retute the dunpes,
It disturbs me areatly that so litde svstemane data has heens amassed (o
support the cificacy of performance oriented comrses. Wit Foele data that
is availible is in the torm ol testimons hrom pubsic speaking veachions about
‘how much student improvement they observed™ or from students testit-
ing about “how valuable the comse was” T odo not doubt that students
give “hetter™ speeches at the end of o course than at the beginning, They
lemn whar the professor wants and are more able to produce that which
v expected: moreover. they ave probably Jess ansious in hont of the specifie
class.

What s not i evidence s whether the student is able to oy ove
or ceneralize the particalar speech-making hehavior to other situations,
It is also not demonstraied that those particeline learned, speech-making
behaviors are the most cffective in proditcing desited responses o real
sittions. A ¢ritic (not one trained in the seientific method, though)y micht
respond that there is no evidence o provide lack of support for per-
formance courses. That is what distinhs me. There is no evidence cither
wav. Obvioushy, the question has not generated rescarch for a vaniety of
reasons. Rival hypoth os concerming why improvenent is “demonstrated”

are still open to specalation. The protession sultars from lack ol data about

Y]
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Deanctioodolazn e ot trodition.

It is s contention that 1oe pertonnatios orienied coatses dopot ajic

: N - .} N . . N i . . . . . [ . i
it hnction to o the tichs variod content peossessed Do Speech,

. 1. H M i, - 1 1
alike hecome convinged that the onby

Dane tooother i plittorm speekhing and Sk improvanent de-
wilopment. Few of s in the protession Lelieve sad o proposition. st o
techine methods and ademant retnad 1o discard an outmoded course do
Hittle to foster any othier imoee, The fnsniuactor is ofien torced to abdicate

coutent responsthilities in order to allow snih

it time for performanee.
SO CVCTE 20 S0y s 1o s et thoat dhe ol weds o feara to commnniicdle
vofeblie iy i pdattonn apeakni s This s analozons 1o believing that one
can deary to be wosodiologist by ooy fearnmne the redhniques of and in
doing public opdnion polling.

frhink we would be better served By aceepting the foet that commni-
Gation oceuts inoa variets of contents e dvadic small groap. one-to-
muny, et and serves a varieny of tundions for man. Different variables
operate in these situations to provide ditfering outcomes. Much ot our
communication occurs i interpersoral and small croup contexts, Yet the
discipline has neate! the one-to-many context as if it were the hest vehacle
from which to under-tand the totadits of buman communication. We e
asked to accept that o person who can produace v emald “connected dis-
comse” in o public sitmaion will aiso be aorationad dedision nuiker in oo
stmall croupe o nosting friends or o loving parenis The presumption is
not made by the defenders of the public speaking trdition that the
cencrtizabilinn: hom effcctive e personal communiicitor  to etlectinge
public speaker mizht he oonore reasomable cencralization to make. There
iv o owealth of dita fo suggest the validitv of such a presumption. Ie ap-
peins reasonable to me to structn e introductony courses m Speech so
that students investizate communicition in g number of contests induding
the one-to-many situation. Tt also appears reasonible to me to explore with
beinning students some of the funcions of conununicition that are not
best studied in the context ot public speaking. For example, the develop-
et of alfimit, conunication for social gratification. and connunica-
tion to resolve conflict wre probabiv not best studied in the context of
platform spenking.

We must structure courses so that studemts can appreciate the com-
plexity of communication while understanding that much is known abont
the deseription of that process. We are selling ourselves short by promoting
performance comrses dealing with this limited context.

ARGUMEN TS SUPPORTING PERFORMANCY COURSES ‘Tiat 1 Cax Not Accrpyr o

In addition to the intellectual crguntents ahout performance courses

J




Heomivend

thur I have reviewed, there are sev ments often advanced

in support of public spenking course refutition.

Over the past several monis, cral \‘z):u‘ﬁn positions

1
i
advarzed (o support g binie course in public speaking. I ind these wrge-

ments 1o be generally unzppealing.

Recently. I have heurd that students are coming buck 1o public sprenks

ing courses breatise they recognize possessing such @ skill hus appeal on
the job market. It a particular speech departiment is locited in a college
of Business Administration that has occupational training as ity nisston,
then this is a fine argument. However, most of us work m a college whose
prime mission is the lberal education of students. It iv ironic 1o me that
the sume people who are now arguing for the merit of public speaking
hecause ot this pracucal iimport were the ones defending the performance
(rtzivm;nion as a liberalizing influence when I first entered the profession
adecade ago Tremain unconvinead that o person educated ininterpersonal
-conumunication is anv less emplovable than one who can deliver a specdi
But I remain totally convinced that we must resist the urge to let our
hasic course be dictated by economic and occupational demands. Owm
product must be educated people. I believe studying communication func-
tions in a variety of contexts is that kind of general education, Certainh
this is the case when compared to studyving communicition in only one con-
tent: platform speaking.

1 also reject the notion that Departments of Speecl e “obligated™ to
provide courses in public speaking simply because other deparuments «in
their insttution want their m:xjm’s te have such a course. We must make
intellectual decisions about the domain of our discipline. This can not be
lett to the discretion of others who do not understand s as we understand
ourselves. If we must educate other departments asy to what Speech <should
he, then so be it Ie has been my experience thar many depurtments con-
tinue to require o performance oriented public speaking course simply be-
cause they are not aware of what else might be available.

Some departments fear that the abandonment of traditional performamce
comses will someliow reduce their envollment which will in twrn reduce
thetr mstructional budget. "Phis tear is especially acute in this state at
this time. However, white one can reject on the basis of principle a notien
of disciplinary definition based upon notions of fiscal aiteria, one must
concede that practical constderations me mportant. T would counter with
the fact that enrollments have not declined with the abandonment of pxa-
formance courses: i fact in most cases emaolliments have duereased! The
second fiactor that must- e considered s that public speaking couses
are horribly expensive to operate. Farvolliments must be limited i1 the
Sprimary activity i the class is oral performance. "Fhe literature indicates

ari

average cliss sizes of from 1525 students ina typical class in public speak:

RV
<



strsdent aassisrapis fon thie o specking assizinentss Aeoin turned o this
i
proposal caes nhoec eNpensive thinomaintiun

aptly pointed o ™ such an approadh puts e least

sl individuoalis tooaeit

~ections, I

eviericnead people In the positton of aitiquing speeches. OF couse we
Aeow that the staundh defenders of public speakine daim thaa the ot
calunble student learning comes from havine the students recene pro-

tesstonal aviticism?! This pontcnbar proposal was ccononiiodh un~ound

andd dso nmaccepiable to those most interested i saving the conrse,

Poebink rhoa ohe vonnomnie conepens o Tesso et by rhe ine
tetectual ones, T orehise to huild the case for commumniction theoty courses
on the Dosis thint they G serve more stadents for fewer dollans even i it
iv nruc, Howevero Toreject the arcaments of the prophets ot doom who
sing <ad and bivter sones abont the Toss of students and financiol 1ain ot
thelr deparments it they do not maintain performance oriented ]mh]i('
~]=(-:1kinq cottises, In bact such maintenance ob these comses v hikelhh 1o
Covse o unbavorable finandal Grain on othe depimments involved Lor
there is nooway for these comses 1o pay their wan and propa hy HEGNtan
the kKind of pertormance activities sard to be vequired,

The finad areement than T G not aceept is the commaon retort 1 hem
dom othors that myv concerns cortainiy do not appiv to them b to
evervone ohes Mavhe other prople mre guilty o the kinds of things 1 am
being accusatory about but it is certainiy not the case i the clissroom
of anvone 1T have ever talked too Fike T saids that s one of the arguments
I do not aceept.

Thrmes T Do Broave

I believe and mzny other people helieve that the knowledge hise ol
this discipline must be based on sdcntific research. We have content
responsibilities and must tranamit that content to our students. There s
simply no kind wav o sav that people who are not current in the
scientific literature of Speech are not carrent in Speech at all. There s
no tactful way to tell people that what is being tanght is wrong and that
such a practice of teaching those things is an ethical problem in this freld.
“here is no casy wav to convinee people that approaches that are preserip-
tive about the “right” wavs to communicate must be abandoned,

Pt
[



Uies 111 Duniam ool
oo encited f;‘
must be
world, Then
DT TGN sl
Thevy haould Le

thenn hndines. Dy doing

mahe decisions, and that
The courses we tench should hove partormnnee saivitied Soadenes
should be prr into dvadic and amadl wrang contests to deron o Cerinn

jain

Rt I R T I ST RN TR LT T .
O RUS O GO i

il vwsidiilddiiioa oo o

.

others and rcenct s svaluation of that commuunication. Perlug s
students should give @ one-to-many proseniation in g canse and read to
how 1t effects other students, Teis obvicusds one contest in wihach corniani-
Gition occurs. What T am saving Is that the disstoom can be oo Taboraiorns
tor helping the students understand communication in u varieny ol con-
texts, It can demonstriate how vartabled operete i different contexts to
produce differing outcomes, The clissioom i also o labovators where stue
deats uand teachers experiment and gain new ideas lor pescardh b
sheptios who claim this can not happen in high schools, T onls offer one
comntent: vou are wrong. I had the pleasure of beire chunman ot o opro
eram at the 1972 Internatonad Communicaion Assocnation Convention
when two high school students proesented o competitiveby selectad pap
on theoy roesearcle, The p.’xm-l achided tour collece profoessons and two hish
school students, Their speech depmument had ador wed o prozion simila
to the one T am advocating, It can and does work, and the end resal s
more adaptable and etter educated communicators,

FOOTNOTES

I Although muans of my teacherss some of myv calleagues, and o Bost of my stadents
have infinenced my thinking on theswe isuess they shoubd remam blameless for the things
srid hereo T have alo vesisted the mpe 1o speak for the Denartment ol Steech e
University of Florida,

20 Although T am personally uncomfortable with the rerm “conncated discomse.”

{
tian uweeful bhecause T do not know what “unconneded Qo ooarse’™ mrnche be

hird mans of my colleagues using it as o cuphimian for pablic gpeskme T ohind o des
g i I P
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NOT REVOLUTION BUT REVISION
Focar B, Wycorr

For many scars, public speaking courses and texe! ©oinated
introductory speech courses at most colleges o ntly a
change has occurred. Tn 1972 Nardo reported:

In speech departments across the country there cerest in the
fiecld of interpersonal connnunication often at the expense ol the more traditional
public speaking courses. The emphasis in required courses particularly is heing
shifted from public speaking to interpersonal.?

Amvone who has been @ coordinator of a first conse program since
1972 and who has seen the delige of interpersonal texts assailing their
mailbox would agree. The interpersonal perspective for the first course
offers the furst serious départure from public speaking in several decades.
It could be a major lurnin_‘q point or a passing fad. It is still too carly to
tell. There is little doubt, however, that interpersonal’s influence is here
to stay. ‘ 4 '

AC1972 survey of 72 western colleges and uiniversities revealed that
only approximately 30 percent of -the schools continued to emphasize public
address for. the fundamentals course and that 48 percent reported they
were “communication-oriented” [including interpersonal- content] in the
first course* Some publishers, veflecting upon textbook sales, indicated
that although western states are still strong in the interpersonal approach,
many northeastern schools are returning to the wraditional type of course.!

The faculty at Florida Technological University recently  found
difficulty in agreeing upon a text for the fundamentals course. How much
interpersonal as opposed to how much performance content? This same
question is probably on ‘the minds of a good many people today within
our profession. In formulating our answer we might find that it is often
casier to be attracted to the new than find much value in the old.

A clear decision is further complicated by a clash between the more
conservative and those who wish to treat interpersonal communication as -
a movement overcoming everything in its path. Like every other move-
ment in history there must be the scapegoat, or as Burke calls it, “the total
cathartic enemy.”s The target in this case is public speaking. Of the more
avid, and I might say acid, public speaking critics are Mehrley and Backes.

Ldgar B. Wycoff is an Assistant Professor of Communication at Florida Technological

University, Orlando. B

10



.

Not Revolutionm=Bit. Revision 1
All traditional approaches fall victim to their poctic wrath:

What sariations uttered on those treasured shibboleths “Maore cye-contaa.” “1ry
some gestuyes.” “Scemed to lack poise,” and/or “lUighten up the organization a
little bit,” Pick a text, almost any text, and tiptoe through the labyrinthian waste:
lands of platform movement, the vocalized pause, the proper wse of note cads,
and that hardy trivmvirate of rhetorical musketeers: Logos, Pathos, and  (hei
trusty companion, Ethos .. . . Too many basic courses in speech are intellectual
wastelands . . . More often than not it is still taught along lines more appropriate
fm achieving a Boy Scout's merit badge in public speaking than oo vt
hours of college credits

There is, of course, a primitive urge to retaliate with an attack on
citadel, And therve are valid arguments that could be cited against the
teaching of interpersonal commumication at an introductory level™ But
the exchange of charges back and forth has proven incflective, historically,
and results in litde more than mutual annihilation.

THE CHARGES

A cool and dispassionate examination of the charges against the speak-
er-audicnce approach to the first course might prove much more, produc-
tive. Hardo specified what he believed to.be weaknesses in the pcrh)l'ln:mcc
course: » .

Public speaking fails to satisfy the needs of the average person bdcause it i«
based. in hge measure, on some of the very values which are in transition
presently. The notion of “control-over-others-througlh-the-spoken-word™ implics
that such control is desirable or at least' not undesirable. Moreover. public speak-
ing places somewhat more emphasis on techniques and method than does inter-
pasonal communication 8 !

.

The influence orientation, consistent with neo-Aristotelian rhetorical
theory, is viewed by many as being a characteristic limitation of the public
speaking course. Prescriptive techniques and niethods, necessarily involveil
in the instruction of performance skills, wre also perceived as i serious
Limitation by some. Mchrely and Backes ofter o less poetic and more legiti-
mate criticism when they say that “the basic course has focused wo cx-
clusively upon . . . norms.™ Such norms they claim are derived from the
admonitions of those considered authoritics,

Opponents of the public speaking approach to the introductory course
further feel that such  training serves as preparation for i rare event—those
few times in one's life when he or she is called upon to speak formally o
a large audience. Since apparently. few teachers are able to show the
relevance of the principles of ‘public speaking to the more common dyadic
or small group experiences, performance courses have bhegun to lose their
luster in the eyes of some students. '

1
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Itis often difficult to determine whether the problems assigned to public
speaking courses are caused by the subject matter or by the teachers. In
any event, public speaking’s report cnd, according o several observers, 1s
shoewing some fairly low grades of Tate. These Jow grades are being atri-
buted primarily to: (1) an influence-over-others tone (manipnlation);  (2)
an excessive technique approach “which requires normative  evaluations
(preseriptivey; and (3) litde relevance to common expericnee. Some of
these problems may'he merely in the mind of distractors. Still, 1 contend
that they can be corrected. 11 they are veal, they should be corrected soon
to avoid further debate and dissension "t causes only harm. But 1o do
so requires an widerstanding and 1 what the performance.oriented
course has to offer. ‘

T b

defore enumerating < few points in support of a speaker-audience type
of introductory course, let me touch upon what [ consider to be one
of the contributing causes of our growing dilemnu. For some reason, the
number ol people involved in a communication event has recently become
@ paramount concern. Texe alter text draws careful and distinet lines he-
tween interpersonal, group, public, and mass commumication. And yet,
Walter Cronkite and John Chancellor continue to address millions of
Americans .cach night in much the same way as l\lwy would if they were
sitting across from us in our living rooms. Nevertheless, the carelul
classifications continuer the smallest unit, of course, is the individual. When
individuals communicate with one another. we are obliged to call that
“interpersonal.” Monroe and Ehninger even say that to be “interpersonal™
there must be just two people, no more. 1 a third individual joins two
others, the “interpersonal™ immediately becomes “small group™ and then
il one more person mecets with a group of 12, the “small group” suddenly
becomes public” communicadon. As the crowd grows the conmumication
becomes cither “mass,” “clectronic,”™ or “societal.” .

Perhaps my cynicism of this systemr s creeping through. 1 do fecel,
however, that we tend to make too much of the differences and overlook
the more enlightening similarities. It is important to remember that these
varied types of conununication are points along a contintum—with num-,
bers of people as incremenws—and there ave few principles of effectiveness
that do not apply all along the way.

The “pliblic”™ in public speaking is something of a myth in my view.
We tend to relate to one person at a time. Even the effective public
speaker, though he may be heard by many, looks individuals in the eye
when he makes his points. He might periodically shift his atention from
one individual o another, not at all unlike a communicator in a wriadic

/
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situation, nor in a dyadic situation. There are, ol course, situational
differences, but most of the same principles appls.

Stewart describes three fundamental and unique clements in “An Inter-
personal Approach to the Basic Conrse,” that counld be applicd o a per-
formance comse.t Fven so, much ts made of the differences. With the
evolution of these situational classifications ol conununication, however
ethereal they may be, empires have apparently formed contributing to
much of the debate.

Ironically, the individual who, accordine to Ihuado,” sparked the in-
terest that gave rise to courses 1 inlcrpcrsnn}‘ll communication™* is the
same person to assist me with my fonst veason for maintaining o performance

introductory corrse. In relativelv oo cas, Abraham Maslow develoyr !
the tdea of self-actualizone stenee in which a person tus
tions more fnl'ly an 4 Dite than does the avera
person.® To help indicconn, achien dids state woulth appear 1o be e

warding, not only for the individnal, but for the society at large.

The individual's facility towonnumunicate is associated with several com-
ponents of self-actialization, such as self-concept. Fernllo discovered that
“. .. better speakers tended o reveal asignificantly higher degree of self-
satistactions  self-acceptance, independence, \cm()(inn:ll control and  per-
sonality integration than did the poorer speakers.””* McCroskey found
that students in a basic speech course derived inareased confidence.' Brooks
and Platz, measuring 1200 freshmen taking a basic speech course, found
that within three-fourths of the experimental group there was a significant
improvement in self-concept as a comumunicator.”® Shostrom has identi-
ficd several compouents of self-actualization which include “selfregard”
and Uself-acceptance.™  He also has designed o therapy to develop it |
believe that given the voper classroom inferaction, hmprove:aent in a
student's sclf-actualivacn night be experier -d i performance _('mns'(:

Maslow observed tl Afactualized oo o wed ahigh frequency
At what he aalled “peats coperiences”™ or twanent y periods in which one
senses the full functic + of all their personal resources.”™ He further
suggested  that rec 1] hese invigorating mowments offers positive ¢n-
couragement  toward sther growth  and  achievement. Having  been
sufficiently gratified in -uch basic needs-as love, safety, and self-esteem, we
are, according to Madiow, motivated o satisfy “higher needs™ of self-
fulfillment. Satisfying rhese higher needs “fosters growth toward psycho-
logical ‘success,” and toward more peak-experiences .. Most of us who
have taught speech tor any period of time have heard many stories about
why the student is horrified of public speaking, .\I;m\y. of the stories stem
from a single taun.uo experience—the very opposites of a positive peak
experience. The- trauma i apparently resurvected upon notice that the in-
dividual must again stand before an audience.

b oreuk
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To enuble the ranmatized student to replace that negative experience
with @ positive peak experience would be a worthy challenge for a funda-
mentals cowrse inoral conmmunication. Since formal speaking is tvpically
ananxiety laden event, calling upon all the logical and emotional re-
sources anindividual can muster, ic would appear to be a most suitable
setting to engender trae peak experiences as Maslow conceived the teavm. 1
believe that a performance-oriented fundamentals course, properly con-
ducted, can provide the conditions for the student to widergo at least
one peak ex perience out of everal speaking assignménts. By this [ mean
within at least one of several speeches during a term the stadent senses a
rewarding, clating, positive experience in the planning of his thonghts,
the expressing ol himselt, and the feeling of confidence that other minds
were affected by his message. Such a0 peak experience could be a positive
reinforcement, whether the stadent T+ undergone o taumatic speech
event or not. Building on the v ¢ experience, the studence might con-
tnue to grow and improve towad wlf-actnalizadgon in the communica-
tion dihmensijon, .

There are no explicit research findings to support my contention. It
can only be said that since improvements in public speaking have been
corvelated with an iny roved sell-concept, and sinee :m‘im]n'm'ul sell-con-
cept is e component ot self-actualization, and since self-satistying or “ac-
talizing” events car ceate conditions. for peak experiences, one might

reasonably expect i1 e mene b peak e o ences inoa course with a
public speaking forn Goocomeosin a pubio speaking conrse, @ tranma
conld also be reinlom o ot tmatter, a cated lor the first tme. The
stroctor’s ability o a1 itive clinett of support and accepranee
would largely determ. - w1l conditions tor peak (rxpcricnc(is e pro-
vided or not. :

About 2400 years o ~voonoted, “for the power o speak well s
taken as the sirest index ot 0 ond understmding ... for the smne argu-
ments which we nse i sosue 0 othars when we speak in public, we
employ also when we do liber oo i our own thoughts L .79 The ddea ol
transferring knowlede . ° +derived from speaking to other behaviors

has been aronnd lor helieve transfer does occur as a result of

speech  training  and < second reason I propose a speaker-
audience introductor:  rac.

Mehrley and Backe ‘there is no known evidence” for transierring
knowledge and skills | ..« in public speaking to other comme nication
forms.2* Perhaps few studies on wansfer are available,  « 1o say
there is no evidence 1= ... r brazen and, I think, inaccurate s; ment,
Thorndike, who was , carly pioncers in the theory ol - ansfer,
proposed in 1906 tha 1 aoue of facts, skills, and even attitud  conld
be accomplished if @y livid: 1 sees identical elements in two o ferent

/
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situations.>* Cronbach extended the idea in 1963 by observing that transier
of behavioral patterns occurs whenever the person recognizes that the new
situation s simiku to other situations for which the behavior was ap-
propriate.”t Would it not be reasouable then to suspect that o student
who had developed a skill in commmicating. under the constraints ol se-
lection, accuraey, organization, and timing imposed by the formal Speik-
er-andience situation, would recall a number of conmmunication similari-
ties in say an interpersonal sitwation? I am not ready to deny transfer from
public speaking training and expervience to other commumcation forms
merely because ob a lack of empirical evidence, Rather than o deny its
existence, it would seem much more constinctive to encourage more valid
and reliable expermmentation.

The lack of cmpirical evidence chaige briugs me to s furthier point
about the teaching of public speaking. Mechrley and Backes cite Becker's
observation l\h‘:n “As a matter of fact, cxl)crim(:;:(.ll studies to date, s
pecially among college, stidents, provide litde evidence that studenss in
speech . .. courses improve much more”™ in commmication than those not
taking a speech conrse® A closer examination of the Becker comment re-
veals that it could be easily misisiterpreted out of context. For in the sime
1963 article Bucker cites no less than ten stndies revealing “evidence”™ in
support of the }ul)li(; speaking course.® HMis point was not that there was
no available evidence, but rather that the studies done up to that time
had been weakly formnlated and were winting primarily in the area of
convrol. He mentions one study comparing four speech assignments done
by Netson which, in Becker's words, “was the best designed study 1 found
on the problem of assigmment type ... He tfound that all methods resalted
in significant improvement, |

Becker does not sav that evidenee is unavatlable in support of eduo-
cational gains from the public speaking conrse. He does assert, however,
that wost of the studies in the speech communication field up unti} 1963
were sispeet for o number of vaviables tended to confound the typical
classroom experiment. e conchudes: It is only throngh testing i care-
fully controlled experiments thar we can be sure that we have properly
identified the variables we believe are responsible for the eltects notél =

I endorse Becker's appeal for more carcfully controlled experimentation
{or how else can we build our sciencer But undl all the evidence is com-

blete, we must hold a wlerance for some ambiguity for we must teach.

‘nrellectgl
wisiclands ™ and others who suggest that tiere might be something

There are those who contend that performance comrses are

perverse about teaching @ conrse that is not totally grounded in cmpivical
evidence® However, il we are going to consider that the teaching of
knowledge and skills is sonichow spurions unless first tested by empirical

“researeh, then 1 am alraid that most liberal arts colleges would “have 10
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close thepr doors, a number of hooks discarded, and no athletic programs
would be allowed to continne, "Fechniques and methods used in teaching
most performance sKills are Lvgely bas -1 on norms of what “authorities”
ancd the instructor consider to he ellear l’l’('\('l'i[)li(’)n\, which thereby ve-
sult, are psaad v based more upon ints we common sense rather than de-
ductive chiains of logic or tormal vese uehi; Nevertheless, they we, more
otten than not. quite valid forns of astruction. In our great quest for
“observables™ 1T think we can delude ozn~elves bye (1) allowing inferences
derived trom o reseinche to project hevond the limits of the test instin-
ment and thereby bevond vealitys (2) atempting (o aneastre the un-
measurithle: (3) overlooking the polluting effect of uncontrolled vinviables:
and (D) developing a general suspicion ol our own intuitive judganent
whiclh. if made honestly, should be sound induction over the various data
ol past experience. reinte ed by an unforgetting subconscions memory.

The third veason 1 support the performance course concerns the very
ature of this tvpe ol instruction. There are, of course, several more con-
straints involved when a student expresses himiself to a chiss or an audience
than to another persont in ancinterpersonal setting, These very constraits,
however painful riey may be at the moment, cach the student the art of
conieinication. Bocttinger prope est “Without constraint, there is no need
for art. In fact ove definition o1 vt is that it s the method of lm\fnlnw
an vlea under constraints.”™ Forhaps the s eaker-andience situation s
arduous, bur ardoous with a purpose.

After an exansination of educational yvescareh, Kibler B'lrkm‘. and
Miles formulate <overal lnm(mlu for instructonal programs.®* All could
be applicd 1o the speaker-mudience course and lour seem p.nlunl:n'ly ap-
provriate. One Gdls Tor o model ol the desired hehavior. Some teachers
provide models of speech assieament. Models are alsa provided as the
instractor identifies superior po cocuance inother students 1o the class,
Kibler, ef al.. poir t out that “hnit. ve leming is one of the most effective
procedures by wiich humans ace o new hehavior.™

Another principle Kiblev, et al. vopose is thit of “active responding.”
This is ~imply the active performiaiae of acts to be learned, which is the
basis ol the performance course. bt limited or nonexistent in other in-
structiotal settings. They further ~uggest the importance of the principle
of guidiince. Is the instructor ablc to provide continual guidance? He is
in the performance course, but in an unstructured interpersonal seuting,
for exmuple, this might be more difficult. Practice, too, is an importai
principle of instruction and, of course, repeated speaking assignments make
this possible. Finally, I\ll)lCl, et al., mention a pl inciple that sC\cms especial-
ly suitable for the pubhc speaking course, “knowledge of results.”3t A
student should have prompt and frequent know ledge of the success of
his efforts nnd the evaluation response to his speeches serves in 11115 capacity.

~
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The performance-oriented format lends itself to a munber of established
principles ol instruction. The instructor. cm guide and evaluate the
students for he i~ in control of most instructional clements.

The fourth and final reason lor supporting the perforance approach
deals with the objectives of the introductory comse. As we all know, time
constraints ol the quavter or semester Timie just how many goals can be
accomplished welll Unless we are selective, we might cover alot with lintle
Lasting eftect. Faules, Littejohn, and Ayres reported that students raking a
one quarter performnance-centered  course “to develop a skilled  public
speaker™ resulted in “significantly higher vatings on the aiteria ol con-
tent, lmguage, organization, and general effectiveness than thowe i oo -

trol group.” The sane vescarchers fonnd that similay studen. s anotloa i
aocon s e oy Ay tor understanding communication behavior”
without « oon practic owed no difference when compared with o con-
trol group: on speiking cilectiveness criteria ’

The performanace ourse m. v not pravide lor the development ol pro-
ficiency in empatly ¢ the identity of anott or's nonverbal cues. Tt is tvpical-
Iy not intended to oo so, These behaviors e within the domain of inter-
personal conrnutication. So we come to a slue judgment as o the efficacy
of the variovs benvioral objectives. Fror my hifteen vears experience in
industry, I Lelieve that formal speaking - dectiveness contributes more to

the career goals ¢ most stidents than any § the other areas o3 conumunic-
tion. Perhaps inuence-over-the-others-thr oh-thesspokerawor d - has fallen
on evil days tatel in the eves of many st v and faculty, Phis has not,
however,” changec the vealities of the - caeess and professional world,
Sonte may teel 1+ unethical 1o persuade 5 influence othe:s with the ir

ideas, but et oo us still happen to be ¢ nomic beings livines in o sodioty
where influc: ce over Gthers, howdver tard s a nedessary part of life
aned an integ al are of most prolessions. Par foxically, those who express
opposition ¢ persaasion are, by their vers ¢ ession, engaging in it.

Speaking effectveness has been fourdd to he necessary not only in a
number of professicns, but also in getting  wted ina career. Shuy ve
corded the reactions of 16 employers to ta) - of 16 male conversational
speakers and €onciaded thats “speech i diocctly proportionate to em-
ployability.”*" Packard specifies “an ease witlt words and ideas™ as one of
the seven most imypeciant abilities in upwin 4 mobility.® Formal speech
eftecriveness is, in the view of many, at & pres-ium ip the society in which
we live. From a survey by Knapp of the corntry's largest corporations it
was learned that ~eral U, S, finms consida formal speaking important
enough to offer it continuously in educational programs,® Minnick asserts:
“Itis my befigf that the first course can auain ouly a few goals . . Enabling
a student v speak Hersuively in public should be, in my opinion (and
I am aware of bias:. the st chierished aim of the speech curricnlum. ™
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Non-performance approaches to the introductory cour~r: have obviously
departed from the “goad man speaking well” concept ol old. In this post-
Watergitte era the tevm “yhetoric” is more appropriite on a bumper sticker
deriding an irresponsible l)oliliciun than in the college classroom. Never-
theless, some things remain unchanged: we can achieve only a few goals
in the introductory course. given the laited time with any degree
success. Developing skills in speaking to i andien: would, in my oping
provide the utmost valie to an ind® ‘ notn o and democracic
sociery in which we prescatly live

CONCLUSION

There are several valid reasons for continuing te offer the aditional
speaker-audience course as an inuoduction to communicatie. Most of
them are pedagogical: some of them are W cavianed hiere. An oportunity
can be provided for positive peak experiencs which might ¢ ory over to
other forms of achievement. Knowledge o skitls derived drom oa per-
formance cours ave likely to apply to other forms of commurication and
thinking. The nstructional methods are conducive tosseund srinciples of
eduention, anc the behavioral goals of the performance cose are fre-
quently reward ng to the graduate. ‘

Revisions, Lowever, are clearly necessisv—due in large part to the in-
fluence of the interpersonal perspective. The too-much-influence question
liis Been with as since the sophists and will undoubtedly continue to be
with us in the future. Nonetheless, persuasion should not dominate the
first course. All forms of communication should impinge upon the goal of
proficiency in formal spoken communication. Prescriptive methods and
+echniques should be qualified by frequent reference to rescarch. Morcover,
e teacher must strive to reveal the relevimee ol performance skills to com-
aon communication experiences. The successful performinice comee plices
nusial demands on the instructor, and he or she must have the requisite
talent and temperamet.

_ ) wdmit the performance-oriented introductory course areeds revision
and improvement, bhut just because we need a few vepairs letsus not burn
the house down,
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THE IN-THE-FIELD PROJECT:
FSCAPING THIE DULL 'TOPIC SYNDROMIE

VINCENT D Satvo avp Sara A, Boaryax

As teachers. we should be interested in providing the most eflicient
and productive kinds of lemning experiences possible for onr students,
An analysis of selected principles of learning! indicates that the optinnin
conditions for students to tearn mnelnde: 10 Active p;nli('ip;ui.(m ol the
learner, 20 in o positive climnate, 3. to achieve with a degree ol snccess,
1. clear learning goal, 5. which provides for personal application ot the
material to be learned.

As teachers of Speech Gommunication, we hive special opportanities
offered by owr discipline 1o provide students with potentiatly rich fearning
expericnces, For the past three vears, the authors have been using a project
for onr students in both basic and upper-level courses which we find to be
an extremely helpful assignment for facilitating this kind of learning—
learning which we believe in wnd which we pereeive our students to hee
licve in as well, :

In essence, the hthe-Field Project has the studem determine e com-
munication question, problém, variable, or relationship of vartables ind
then answer the guestion, suggest solutions o the problem, or derive
conchisions abont the viniable or relationship based on his own field
rescarch. _

"Fhe assignment resubts inc experiential learning for students. Tt moves
them beyond the hall-hearted  eximmination ol curtent pieriodicals  or
manipulations ol gimmicks o satisfy the assignment, "Give a speech™; it
provides them with oppottnnities to examine comtfiutication in ongoing
situations, to synthesize their findings, and to tackle what then becomes
an important communicition activity—the communication of their own
realizations to others,

The Inthe-Field Project has the following general goals:

1. 'To provide direct involvement ol the student in the communicition
process: to move him beyowd an exclusively intellecusl approach 1o
comuunication (variables) by having him deal divectly with the variables;
2. To enable the student o learn more about the complexities of the
communiciation process and its citect on hehavior by "i(l('nlil'ying, sclecting,
and observing. these variables; ‘

Vincent Di Salvo and Sma A, Boatman teach at the Linciln (n;npus of the University
of Nebraska, :
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3. To help the student to focus on the relationships between contmunica-
tion variables and behavior by having him justily his selection ol vartibles:
1. Vo provide the opportunity for the student to communicate unigue in-
formation with whicle he has strong cgo involvement to individuals who
do not share his ego-involvement, by having him develop his speech ma-
terial from this project and then communicate it to his audience.

The basic procedures which we use in the implementation ol the In-
the-Field Project are as follows: \
1. Students are introduced to the assignnient by exposure to the general
area of field research, with amphasis on the bystander intervention: re
seareh condueted by Fatané:® we attempt to acquaint the student with ob-
servational resemeh conducted in ongoing situations. When the students
begin to conceptualize the naturalistic ficld study, several journals® are
cited to help then develop a better understanding of what the area of
ficld rescarch is all about.
2. Alter this conceptualization has started to- develop, the students are
asked o begin thinking about variables, ideas, questions, hypotheses, or
problems which they would like to explore. We suggest to students to
keep alert for possible initial ideas from classroom lecture and discussion,
text materials,' personal experience, or instructor conferences. Navbe
that's a field study™ is an ofteri-usedd statement at this point in the pro-
cedure, ‘The source of the students” idea is secondary: but iv is essential
for the assigimment that students begin their thinking about the project early
and that they do not allow themselves to become overwlhicelmed with the
assignment,

“4%. As the students begin ) generate ideas and discuss them s i Class
room group, we usually present examples of previous projects. The wse ol
examples often helps students to develop further their own ideas, We con-
sciously attgmpt to avoid forcing an idead on a student, however.

4. Once an idea begins to take shape, the student is asked o attempt o
conceptualize that idea into variables and to develop a rationale for the
study of the variables), ‘The student s encouraged to examine the litera-
tne aand Lo discuss his ideas with the instructor and/or the class. "The key
to this portion of the procedine is the student’s application ol viviable ov
wries of variables Trom the abstract level of lectmes or aeadings to
“real”™ or behavioral level where thijies happen.

5. Having developed his ideas and appropriatg vationale, the student is
asked to develop a nyvpothesis or a reseinch (]m"\li()n based upon his pre-
vious readings and discassions which will provide sowe focus tor ‘the,
.xl.ndy in terms of potential outcomes. . '
G The student s then asked to develop a plian tor the Géld project. This
aspect of the assignment includes the location ol the study, the tine aspects,

20
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the people involved, recording tecamiques, how the variables will be im-
plemented, securing permission il necessary, et

7. The student then excantes the study, Every otempt is made o wmge
students o conduct this portion ot their nwcu(h well hetore the orval and
written presentations are due.

8. Having executed the study and collected his data, the student then
prepares aowritten report of the project. The written report usually in-
cludes the following arcas: A, Purpose of the ficld projects B Rationale
for the project; G Methodology: DL Resulis: E. Discussion.

9. Following the preparation ot the wiitten report. the stident then pre-
pares a fifteen or twenty mimute ortl preséntation in any lormat that he
feels will best achieve the ceneral -objective ot explaining his fickd project
to the class. We often suggost the use of visual aids 1o add fuirther clarity
“to the jn'cscl)l;nllon.

10. The students” oral presentations are scheduled to allow ample time
for class interaction following cach presentation. Otten, peer grading s
also implemented. :

We have observed masy merits of this assigcnment during the thiee
years which we have heen using i Most importantly, we have been i
pressed with” the vaviety ol opportunities tor sdearning which the projects
provide. Stdents are lening by doing: "They begin to see cominuniction
variables and processes with i clearer perspective provided by their prineny
expericnces, As one student commented, “Reading about the propertics
of a group was interesting. bhut” obscrving them in owr media stafl was
reall™ The student’s data are first hand: but we have also observed nam
students turning to library reseaveh with a difterent objective than “he-
cause | have 1o do it"—their examination of existing references carries new
importance because they are now using these sources to dv\clnp I nmn iler
or provide explanations lor their actual (.‘\])(.l!(_‘ll((_\.

We have also been extremely pleased with the opportmities afforded
by the projects for the development of student responsibility and inidative.
The student realizes that he is in charge; hie is working with Ais idea and
his procedures to develop his conclusions. While the assignment at first
scems to be overwhelming, we have observed the students” enthusiasm and
commitment to the projects develop as their projects develop  (and we
realize these feelings are reinforced because we as instructors are excited
about the projects also); lhislcgo-im’olvgmcm s a potent reinforecer in
the students” learning. One student has decided to expand his field project
from last semester, which he calls his “Killer-Instinct Theory of Com-
munication,” to an independent study this semester;s he said,. “I. can't
stop now—there u_rc'ioo many things 1 haven't found out yet.”

We are also quite pleased with the flexibility which the assignment
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provides. The project can be structured to provide students with opportuni-
ties to communicate their findings through writing, speaking, ov other
media, such as andio or video tape. Content areas for the projects are
endless. There are. of course, students who come to us with no initial
idea for a project. However, after discussions pertaining to their interests.
job aspirations, questions, and objections and reactions to communication
study, they do discover areas to pursue. Last semester, oune student even
decided to replicate a previous project because his initial reaction to it
when presented as a sample project was one of skepticism. The projects
provide many opportunities for outof-classroom  experiences, including
a ereat deal of instructor confercicing. and this in iwtsell is an extremely
pusitive cliect of the assignment: often. the traditional role l'cl;uiuilsllips
ot _teacherstudent develop into “colleagug-relationships,” as the student
and instructor wrestle through problems together.

Our enthusiasm for the In-the-Ficld Project has grown over the three
veo which we have used it New perspectives, approaches, wd develop-
ments  cuv-cach time it is emploved. But one thing doesn’t change:
Students are excited about it amd they learn from it. We invite other
teachers to adapt this activity to their individual classes.

SavpLe IN-THE-FIriDp PROJECTS .

1. “Steatopygia™: A determination of the importance of physical apper-
ance of the source concerning the participation of a receiver when he or
she was confronted with the following statement: “Twenty percent of
lhc'popu]:ni(m in the U. S, is aflected by steatopygia: would you favor a
-program to combat and investigate this discase?”

2. “The Wit and Wisdom of Restroom Walls™: A coniparison of bath-
room graffiti at a large state-university and a small -private college.

3. A Comparative Study Between the Elderly i Two Nursing Homes™
An investigation of the differences in commuunication style of the elderly
who lived in a home that thiey did not leave and which .was not reality-
oriented versus the style of the elderly in a home that they could leave and
which was reality-oriented. ' Co

4. “Tension-Releasing  Mechanisms: A Behavioral Study o Expectant
Fathers™ An investigation of nonverbal tension-reduction behaviors ~dis-
plaved by expectant fathers in the fathers” waiting room at a local hospital
in relationship to the number of the child expected (fiest through fourthy.
5. Will People Commuuicate in Small Arcas?”: An exploration of the
effects of élevators on communication patterns, given the age of the people
in the elevator, their sex, and the number of people in the clevator.

6. “Have You Seen My Brother?”: A determination of how well people
remember and give messages. The experimenter asked store personnel

°
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to give a message 1o his “Lrother,” indicating what the brother might he
wearing: later, he returned in disguise to check the frequeney and accmacy
of the reluv of the message. .

7. A Friendlv Smile, a Sod Hello™: An observation and analvsis of “the
stranger syndrome”™ in talking with people one daes not know.

8. “Staked-Out Territory™: An investigation of personal space invasion in
the librarvv. at a magazine stand, and in the classroom,

9. “The Bartender and I': An analysis of different communication stvles
people use to convinee the bartender that one is "ol age” without having
to show an identification card.

10. “Need a Dime?”: An investigation ol the succ s of nonverbal com-
munication (conducted while dressing a department tore window) throngh
gaining attention and relaving a message to passing shoppers to pick up a
dime on the sidewalk.

I William Brooks, “Innovative Instructional Strategics t+ Speech Commuuication.”
Today’s Speech, 200 ¥all, 1979) \pp. 89-43: James Canfield. tlene Fow. and Robert
Mullin, A Principle of Learning Approach 1o Analysis of -wudent “Feachers” Verbal
Teaching Behavior,”  (unpublished  doctoral  dissertation. Columbia  University. 1065
Carl Rogers, Freedom to Learn (C{)hlmhn& Ohio: Chaples o Merrill, 1969, pp. 157161
Norman Wallen and Robert ‘Fravers. “Analvsis and Investigation of Teachiug Methods,”
in Handbook of Research on Teaching, N. L. Gage. ed, (Chicago: Rand MoNalls, 1965,
pp- 18505,

2. Bib Luwtan¢ and John Carlev. The Uniesponsice Dystander—1Why - Docot e
Help? (New York: Appleton-Century-Crofts, 14970).

3. Social Forces. Sociological Quarterly. and Social Problems are dred for their
frequent inclusion of Observer-Participant or Field Study reporis.

1. Many ideas for field suidies have been suggested and cucouraged by materials
in Larry Barker and Robert Kibler, Specch Communicadon Behavior: Penspectives and
Principles (Fdglewood Cliffs. N.J.: Prentice-Hall, 1971); Kim Giflin and Bobby  Patton,
Basic Readings in Interpersonal Communication (New York: Harper and Row, 1971):
Juseph DeVito, Communication Concepts and Processes (Englewood Cliffs, N.J.: Prentice:
Hail, 1975 Mark Knapp, Nonwverbal Communication in Human Interaction (New York:
Holt, Rinchart and Winston, 1972); C. David Mortensen, Basic Readings in Comniunica-
tion Theory (New York: Harper and Row, 1973).
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THE FLOFRIDA SPEECH COMMI'NICATION A!sOCL TION

FSCA is dedicated towand o rdinating the efforts o cachers, studients
and others inwrested in advaue 1o the Speech Companm -atior, arts and
sciences in the st ce ol Florida.
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