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ABSTRACT

Research and theory in bilingual edacation are
revieved for implications for Puerto Rican education. The review
found" +hat the following factors influence-language and language
1earn1ng' cognitive development, the capacity to discriminate and
comprehend the speech of others, and the ability to produce speech
"sounds and sequences of speech -sounds that conform to the.patter:ns of
aduvlt speech. Two factors that underlie the development of skill in
learning a foreign language are intellectual capacity and appropriate
attitude toward the other language group, coupled vwith a determined
.motivation to learn the foreign language. However, students with low
aptitude can learr a language if attitude and motivation are strong.
Attitude, motlvatlon, and orientation contribute to the rapid
acquisition of listening and speaklng skills., These factors affect
both the learner's perseverance in language study and the learner'
reactions to contact wvith a foreign culture, (4B) -
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While much has been said and written in recent-years about the teach-

ing of second languages this is not a new idea, It has been and is an accept-

ed practice in many countries of Europe, Africa and Asia. It was also an

accepted practice in ancient and medival times., &choolboys in ancient Rome

learned Greek from their tutors, who were 'ofte,n Greek slaves, .so that they

might study the classics of the Greek world. By the Middle Ages there was a“

" body of literature written in Latin. However, since the ‘vernacular language's

o

were no longer the same as Latin, for those who wished to study in schools and.

d

universities I;at_in. had to be faﬁgh‘t as é second language all through the Middle

Ages and into early modern times..

Nor is the teaching of En’gslish as avéecond'langu'age a new problem,

It has been a concern on the continent for more than 300 years as the early .

£nglish-speaking settlers tried to bring those already there into their own

ianguage community. The learning of English as a second language likewise

became important for later gfoups coming to the continent who spoke other

-~ . languages as their mother tongue. Nor is the teaching of English ds a second

'lénguage a new ;;roblefn in Puerto Rico, The work,of Pedro A, Cebolléro, "La

Polftica Lingufstica Escolar de Puerto Rico", gives ample evidence that the

feach'_ing of flng}ish has been a concern ever since 1898 when‘Spani‘sh rule was

'sucéeeded-by that of the United States.

K

University of P'u'er'go Rico, April 13, 1973.
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 that teaching English as & second Janguage has become & wofession, making

Yet there are some iiew aspects, It is only In the last twentydive years

)

systematic application of a collected body of knowledge about language com=

bisied with knowledge of learning ':neory.

The Role of 2 Second Language

A cnnnging ‘co,n'cept of the use and value oi 2 second language has been
reilocted in secong-ianguage eaching inecent years, Earl fer practices were
based on the learning of a sscgnd ianguage a5 a replacement for the nnihsi
iongue, For many years whis concept was the basis of the language policy used

with Immigrants coming to the United States, In the state of Pennsylvanda, to

which many different groups from Gernany nnigrated, 3 law was passed aroundv '

the tum of the century making it mandatory that all nsiniciion n the gubiic '

schools of that st abegiven [n English, It was assumes iiia ac0m...onianguage
would foster the process of Integration of different peoples fnto a homogeneous

wnoie, thus America would tnuly become & melting-pot, The first ianguagé o

mother tongue was not o be nsed nor cherished, Consequentiy stutients‘ often
hestrated, or even refused, o acknowledge that they knew another language or
had cgntact witn another anguage in el honn. -

Today there are many-who see a second language not 84 replacemeni "

for the irst language; 1., the mother tongue, but ra*her as a complement to

e flst inngnagé. This concept has had s basis, in part, In the view of the

'anthropoiogists who see language a a_“part o person's cultre and therefore

4

CH something o be prized, Rather than conce ng fng of a soclety as a melting pot
Q

s

whire indlvidusl differences are l0st, many believe tiat & society should be like

& mosale where the different individual pieces add to the beauty of the whole,

Such a concept 3¢ helping to bring a changa of aitinude towards language with

many people now developing an aititude of pride in Knowing a second language, .
in & Tecers University class on "linguistics and aducation” thers had been dise
cussion of the 'ianguage Backgrnund of the giass members, Afterwards one young
woman lamentgd inat she folt different from the dthers in the class because,
ualtke fhen) , $h2 had no other iangnages {n her home background, T'nis was

sue different from 3 decade exrlier when students had not acknowledged the

existence of another language in the home background,

Developren: of Bilingual Proorams

-, T'ne changing concept of the role of a second language has had an
ezct o the schools in that it has led to the development of bilingual programs, -

Simpiy stated, biiingnaiisrn may be defined as the ability io use two ianguages

‘ enecnveiy for purposes of communication, Tor a small seciorn nguahsm

is acquired simultansously as in the case of Steve, a boy in a‘pubii'c school
of Pemnsylvania, who hiad leamed both Russian and Polish I his home, One
language was necessary for communication with hs mother, the other with

|

his fa her Thers are children 1 nPuerto Rico, a5 well as on the continent,

' who must iearn both Eng iish and Span sh In order to communicate wi hparen

who use one of the ianguages but not the other,
or many,otners bilingualism is acquired through sequential learing,

One ianguage is lgamed fist, usually in the home, while te second ianguage

4
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is acquired after some mésteryﬂof the firs;t has been attained. It is with tfnis
kind of language learning that bilingual education in the schools is concerned.
A \ o
it is interesting to note, in the light of the previously mentioned law passed in
Pennsylvania less than a century ago, that PennSylvenia has recently adonréd
guidelines for bilingual education. Th_ese guidelines provide for instraction

Y

in the mother tongue as well as instruction-for acquisition of a second languag‘e.
In a recent publication Cazden (1972, p.180) states: -

Too oiten, "bilingual education” is only a euphemistic name for new’
means to old goals of teaching children to speak and read and write
the dominant language, in our-case English, as fast as possible. The

. clue to true bilingual education is whether the concurrent use of two
languages continués through school grades, or whether the non- Enghsh
language gradually drops out year by year.

‘True binngual education will foster the developmerit of-effective use of both
languages with'neither at the cost of neglecting" the other. True b111ngual
ec.ucation will also give members of the majority two languages as well as doing

-, 1ais for those of minority groups. Such is the demand of French—'speaking
. .Canadians in the provinces of Quebec and Ottawa who believe ‘cnat“ the schools

should be teaching French as a second language to English—speaking children

as well as teachmg Enghsh to French speaking ones

Bil_ingual education should be based' on what. has been learned about the
nature of language and of language learning. _Consideration should also be
_given to.what research has shown about factors related to success in second

s
A . . . -

-+ language learning.

ot



Language Development in the Child

Carroll {1964, p.30) states that in the learning of language:

there are at least three interrelated sequences of development:
(1) "cognitive" development, that.is a child's capacity to recognize,
1dem1fy, discriminate, and manipulate the features and processes of the
world around him; (2) development of the capacity to discriminate and
comprehend the speech he hears from others in his environment; and
(3) development of ability toproduce speech sounds and sequences of
speech sounds that conform more and more closely to the patterns of

. adult speecn.

Carroll also states that the last cf these three sequences depends on the

second, the great dependency of sp‘éaking on hearing b‘eing demonstrated by

B the enormous difficulties encountered in teaching deaf children to speak in

anytning apprdaching a normal manner. At the same time both the second and.

third sequences, speaking and listening, depend on the first, i.e., "cognitive"

.’ development.

Sometime in the second year of life most children begin to produce -

meaningful speec'h, that is,_they begin to sé;.'words that communicate meaning

‘to those around them. . Those words are in the language system-used in their

environmen{, the language that they havé..béen hearihg all around them since-

birth. This language would very likely be Spa'n.ish in Puerto Rico or Engli'sh

in the continental United States. -

The language that the child learns to use is generally the language of

‘his parents since th'éy,.have been an important ‘source of language input,

There are chiidren, howe{ier, who learn a different languaée from that of their

parents due to the influence of their environment. Children of English-.

_ sbeaking _pér.ents reSi_ding in a Spanish speaking environment are more likely



)
to speak Spanish than English, particularly if the parents speak or, at least,
understand Spanish. This is not to say that these children do not deveiop the

ability to understand both languages.. However, a preferer;ce is.‘ usvally shown
for cne language in speaking: Apparently such children are influenced~to a
greater exient in speaking by the language they are hearing spoken by many
others around them because.of their desire to communicate wish these spea‘kersl
(Valette, 1964).

The vocabulary development of a child, that is,. his E{cquisition of words,
is lat first ratner slo;N. He may still know only a few wordswsix months after he
has spoken his first "meaningful" Qvord. However, there sbon comes a stage
when heurapidly acquirés words. This seems to 'océur whe,r'x his cognitive
development’ has réached the point where he perceives that things, events and
properties have names. He learns to a~sk, "What's that?" "What is that called ?"
"What does t}_qat meém'\?_"‘ The answérs to t‘nese_' questions bring about rapid
voc.abuAl‘ary growth. | | -
| Vocabuléry, however, is hot the 6niy aspeéf of-a language thaf a child
must learn. While the sbeaker of any language must learn the morgheme ,
th;;t is, the basic parts of a word as well as the qomplete words needed fo
'convey\ meaning in the particular lan«guage., he must also learn the D,flonemes
(sbunds that differentiate meaning) .and ihe sx’ntéx (stmcture)‘o'vf thé‘ language.
Al‘thoug’g tHere is a greaf range of possible speech sourimds‘,‘ a give_n.language

uses only bart of them. The young child in his "babbling" stage produces

many more sounds than those used in one language but gradually his

7
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articulation oi sounds becomes purposeful and selective based on the input

1

-nie is receiving irom listening to speakers around him. He is also developing

the ability to produce, as needed, more and more sounds necessary for the

P

language ne is using. Research by Templin (1957, p. 59-61) indicates that
by eight-years oi age English-speaking children are able to produce nearly all

the sounds (phonemes) used to communicate meaning in Englisn. At the same

‘time children maintain the ability to produce other speech sounds. Hence they .

acquire second and subseqguent languages imore easily than do adults.,

The third task in learning a language is the acquisition of the syntax
of that languége. Words do not just get strung out one after aﬁothef in a'ny‘
order. A language has its owil system of patterns in which wor.ds:are put
tégether. The chancjing of a pattefn may hinder comprehensiqn or alter the
meaning of what is being ;ommunicated, As soon aé the young child begins té‘
use more than one word at a time he is emb‘érkbed on the process of learnir;g the |
syntax of his 1language,Aa process that will be continding through the preschool

and elementary school years,as has been shown in the research of Chomsky

.(1969) and Menyuk (1969).

The process of language acquisition, as seen abcve, begins before the

cnild comes to school. However, the school can be an important factor in the
process since language acquisition is aﬂ.on-going process through the years
that most children in Western cultures are in school, namely, the yecjxrs devoted

o0 elementary and secqndary education. Some people distinguish three periods

, o

&s being especially important in'theA acquisition of language. The first of these
- - N . . D\ :

is that of early'childhood in the so-called ~"pre—sc_hool" years. The acquisition

g

?
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of the scund system of & larguage is largely accomplished in this period. The

years generally spent irl ine elementary school constitute another important
period. By this period children are aware of and become increasingly proficient
.In using all the basic patterns of structure in English. The years of adolescerﬁ:e‘
are also a time of language growth. In these years one often sees interest in -
"créating" new languag_es. At the. same time second language learning is often
impeded in this periodv.by procedures in the school program which embarrass the

sensitive adolescent.

Throughout the course of language acquisition the child himself is an
important factor. While the adults around him may facilitate‘the process through,

their encouragement and i,nt-erest, as Brown and Bellugi (1964) have shown, or

conversely, hamper the process by constant'correction and/or reprimand, it-is

the learner himself who controls the process as he seeks to know and questions
. " '
and thus discovers important concepts of how his language functions, Itis a

. process of inquiry rather than the result of teaching or expoéition on the part of

A\ ) -\
adults, ¢

A

Factors Related to Success in Second Larguage Learning

Many factors are involved’ in the process of learning a second language
‘just as in other learning situations. As noted above the development of both
the E:apécity to comprehend speech and to produce speech depend upon "cognitive"

development. Research has shown that "cognitive de’velobment" (or mental
: o . :

ability) is also important in sgcond_ langUaée learning. Jakobovits (192.0;;;)@.98)

"

/

. estimated from a review of relevant research that intelligence accounted for’

.9.
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20 per cent of the variance in achievement in the study of foreign languages.
Motivation or perseverance accounted for 33 per cent, aptitude for another 33
per cent and otner variables for the remaining 14 per cent. Lambert, et al:
(1981, p.155-56) concluded from the findings of studies carried out at- McGill ——
University that there are two independent factors that underlie the development
oi skill in learning & foreign language. One of these is intellectual capacity
and the other is an appropriate attitudinal orientation towards the other
language group coupled with a determined motivation to learn the foreign™language, -
Birkmaier also noted the importance of these factors in second language learning.
She states:

Lambert and his associates found that students with low aptitude can learn

a language if attitude and motivation are strong. Even those with unfavor~

able attitudes succeed if aptitude is high. Aptitude is needed for learning

grammar and vocabulary. However, attitude, motivation and orientation

contribute to the rapid acquisition of listening and speaking. (Certainly

these facfors affect the learner's perseverance in his language study and.
his reactions to contact with a foreign culture (1973, p. 1283).

While considerable recognition has been made of intellectual eapacity
much less at?cention has been directed to the importance of attitudinal factors in
language learning. One of the most important of these attitudinal factors,
according to Lambert and his colleagues (Lambert, 1963; Gardner agd Lambert, -
‘1959; Anisfeld and Lambert, 1961; Lambert, et al, 1963): is the_ attituc;lerf the
'. learner to fthe langu/a_ge and 1ts speakers. They be_lie\)e that»thisr attitudinal . |
- orientation n;ay"be of two types: "instr;umental":, if the purposé of foreién

language study reflects more utilitarian values of iinguistic achiéy_gment such”

as getting ahead in one's work, and "integrativ'e"', if the student is oriented .=

10
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toward learning more about the o:her cultural community as if ne were eager

t0 be a potential member of that community (Lambert, et al, p.358). They

P
- z

found that achievement in the learning of & ioreign language was greater of

S

'students with an integrative orientation than of those whose attitudinal orienta-

tion was instrumental.

The importance of attitude towards speakers of the language is also

seen in studies of other researchers. Spolsky (1969, p.281)"co'ncluded, from a

study of attitudinal aspects o§ second language. learnlng, that a pers on's

attitude has "a great efiect on how well he learns the language." He states

Lol

. ~ s L ’
tnat "a person learns a language better when he wants to be a member of the

group speaking that language." Yousef (1968) found students knowing a foreign

language arnd its culture refusing to apply this knowledge in sifuations where

,

‘benavior patterns of the foreign culture ran counter to the students'-native

culture. He also found that'the attitude of students from-Middle Eastern coun-

tries toward American people and culture could be changed through discussion
and explanation of the culture,
Birkmeier also states that

There is also evidence that becoming bilingual usually carries with it the
tendency to become bicultural, Students' orientation towards other linguis-
tic-cultural groups is largely. developed within the famlly. The relation~ -

salp between socio-cultural factors and success in forelgn language examina-
tion of such variables must be incorporated into the design of foreign
.language programs if they are to be successful (1973, p.1283~ ~84).

Implications for Puerto Rico

The acquisitlon of English as a second language in Puerto Rico is not

for the purpose of replacement of/the first language or mother tongue but’

wll Toxt Provided by ERIC
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11
rathier as a complement to tha fir st language. As Hymes (1970 P.70) has ncted, -
a goal of education, bilingual or other, px:gsumab,ly is to enable.children to .

7 -0 ; -

develop their capa,city for crcative use of language as part of succes=iul adap—

tation of themselves and’ tncn‘ communities ina continuously changiry enviro -

L .

ment. Many realize that those who can use -more thar one language have greater

capacity for communication with others with whom they come in contact.

-

In an atiempt to develop such capacity for communication considerable

eiiort-nas been expended in Puerto Rico on the teaching of English in the schools .

LY

taroughout the-island. Much consideration has been gi\}'en to the factor of the

meinod of teaching English. Difierent methods have been tried at different times,

3

but the results have not been as satisfactory as desired. It would seem that

3

consideration should now be given to the role of attitude toward learning the
English language as a second language. This would involve investigation Q‘f the
nature of attitude toward the English language and the speakers of it. It would -

* Y Cos

alsovimply exploration of the possibility of modifying attitudes in those cases

wnere they are not found to be favorable. At the same time it is obvious, as

Cazden (1972, p.180) states, that

K2

. . . schools-alone cannot achieve a multi-lingual society. Their success
will depend on sociolinguistic aspects of language use in the community,
and they must be evaluated in relation to that social context.

" 12
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