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The purpose of this Social Work Services program document is
to provide a functional, usable, dynamic action plan for Social Work
Services in the Grossmont Union High School District., This is an
original endeavor in the area of pregraﬁ development for Social Work
Services, The strategy and fermat proposed in this beginning program
is ga provide a system and procedures to first define, develop, and
then evaluate responsive Social Work Services outcomes for students,
parents, and staff.

Comments are requested and encouraged from all readers to
provide significant input on which to modify or revise this initial
prangm document. With ﬁcﬁt%nuing féedhack it will be possible to
continue to update the Socié? Work Services program and make it respon-
sive to the needs of both clients and colleagues. |

The Social Work Services program document was written by
Steve P. Hépos and Gary D. QOatsvall, Grossmont Unigj,High School
District ﬁgciaT Workers, Assisting in the deve?opmeht of this Social
Work Services:program document was Dr. Anita Hitchell, consultant,

whose expertise and guidance were invaluable.

THOMAS J. JACOBSOM, DIRECTOR
PUPIL PERSONNEL SERVICES AND
PROJECT DIRECTOR SOCIAL WORK
SERVICES PROGRAI" DEVELOPMENT
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SOCTAL WORK SEPVICES PPOGRAM

SECTION 1
PRIMARY FUHCTIONS

The primary function of Social Work is to provide psychosocial
services to students in the preventien, resolution, or alleviation of
personal, social, and ematiOﬂa1rprahiems and needs involving "interagency"
relationships (e.q. family, school, peer, community, and organizations)
+hen such conditions have a bearing on the quality of student learning
and social functioning. Associated with the above function is the
responsibility to facilitate student and family advécacy when neéessary
and to assist in planned change and devejagment-af programs and resources

of the school and comnunity for the énhancement of the learner.
STATEMENT OF PURPQSE

~Social Work services exist to support the essential purpose of
the school, that of providing a setting for learning and teaching, and.
for the attainment of competence and confidence on the part of students.
Social Workers share an obligation with all other educational personnel
to make school a rich, ztimulating and meaninqgfiui experience for young
persons, one in which they can prepare themselves for the world in which
they now live and.the world théy will face in thé future,T_

The goals of Social Morkers in scheols cunter on helping
students attain:

1. A sense of confidence

Z. A readiness for continued learning
D '



3. An ability to adapt to chanqe, ard to c.ana: themselves

and/or their environment when approoriate.

Increasingly the fecus of Social tork is.on areas of learnina,
thinking, and prebiem solvina as well as on the more traditional concerns
;Gf relationships, emotions, motivation, and personalitv. Social ¥ork %s
:concerﬁed also with the relationship between the school (and its opera-
tions) and other social institutions in the community, so that they‘aidf
the school to carry out its teaching and learning function in ways that
contribute to student develonment and needed social improvements?

Social York orovides séme special g@ﬁtrihutisﬁs within ﬁhe
school system by way of its uniqﬁz constellation of perspective, knowl-
edce, and skills. This uniqueness consists of the followino:

1. Training and skills in outreach and crisis intervention.

Crisis counseling to help students resolve conflict in

kigh stress situétioné at a time when student learning
‘can be at its highest and msst meaningful level, and
 when it can promote growth and prevent disability.

2. Knowledge of human behavior and social environments that
caﬁ facilitate intervention in a varietv of settings with
a diversity of individuals and.agroups.

3. A perspective that views the student as éhE'primary client
in need of a variety of services, from case and family
5érvices to advocacv and ombudsman services, in order to
'insﬁre that institutional policy reflects current cfiént

needs and velfare.




Social Work sees schools as the second most important social
institution aFFecting a child, the first being the family. It is
important that a liaison between the two exists so.that the contribu-
tions and responsibilities of each are maximized. One of the most
important aspects of Social Work services has heen the function of
bringing the two into a cooperative working relationship to create an
optimum situation for student déVETmeeni and leaming.

Social Workers spend maximum time off campus *n order to
provide linkages betweeﬁ and among individuals and agencies. The use of
a flexible time schedule, coupled with a knowledge base of human behav-
jor, allows for the gathering of significant data for input into the
decision-making process of the student, school staff, parents and

significant others pertaining to the individual needs of each student.
RELATIONSHIP OF SOCIAL WORKERS' PROGRA!M WITH SCHOOL PROGRAM

The Social Workers' are District personnel and are directly
responsible to the director of Pupil Personnel Services. Referrals for
services will be made through a vice principal or counselor designated
by the principal as that school's contact person.

Referrals wili be screened by the school contact persoﬁ
before being submitted to the Social Worker assigned to that school.

Referrals’ judged inapprﬂgr%ate b:* the Social workEﬁ will be
returned to the local school contact person with an explanation. .If
disagreement exists an appeal may bhe made to the local principal who,
. 1f necessary, mav appeal to the director of Pupil Personnel Services.
Students and parents may not be avare of the established procedure. If
a student or parent contacts a Social Worker directly she/he will be

routed through the school ééntact person.
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The Social Worker will be assigned to schoois by the director

of Pupil Personnel Services,

The Social) Vorkers' program is designed to complement and
extend, rather than to replace the Pupil Personnel Services program of

the school,




SECTION 3

IDENTIFICATION OF SERVICES AND CASES

Those particular students, problem situations or services

identified as "appropriate" for Social Work involvement will cover a

wide range from indirect services to direct services. The high school

community contains two primary groups of students that are the target
of Social Nark services:
1. Students who need individual hel» with personal, social,
or family problems. _
2. Those students with basically adequate parsonalities
whose needs are not met within their social system.
A comprehensive program will include direct services to students and .
families in the first group and indirect services that modify or Enh?nce
the environment for the second group of students .3

Indirect Services

A

Indirect services are those services provided for the benefit
of students and the enhancement of the school and~sociai systems. They
are designed to make the environments within which the student must
fungtiOn more coﬁpat5b1e with his/her needs; ‘The thrust of these
servfces is developmental and preventive, i.e.,, developing knowledge
and ski??s (inbstudents, staffs, parents, and others) for advancing
effective student functioning, developing student skills for preventing

problems, and deveﬁoping nceded resources,



Compared to direct services, indirect services are morc
planned and Camr;rﬁhenzive; they incl:de community and in-school resource
development, staff development, consultation, policy influence, and so
fnrth; For instance, crisis interventfgn skills when shared through
exanple or by more formal inservice trairing with other staff will allow
staff to expand services and will in turn allow Social Workers to move
into other areas of service delivery development. Social Workers will
continue to respond with direct input in Ehé development of resources by
serving on community boards and groups that provide opportunities to
influence those resources which directly meet students' and Eheiri
families' needs.

This service model1 recognizes the interdependent relationship
of the schools to the community's other social institutions and functions.
Social Hork’%erviees are thus defined as responses to the_naét pressing
problems of the schools' students, and to underlying conditions both |
within and outside the school system that affects large numbers of
students. . , o

Many parents as well as students--across all sociceconomic
groups--are dissatisfied with schools and feel that they haQe no
effective way to channel their concerns to school staff or to influence
the school's functianingi4 Social Horkers will continue to assume
aétive respansihi1ity for consultation with administrators and staff in
the formulation of school policy that direc£1y affects the welfare of
stﬁdentgg Information Fcfgthis consultation will come from: |

1. Examining the sympéomg and determining the causes of

student nroblems in the school system.

10



2. Sharina knowledge with staff about neighborhood and
ather cultural and community influences on student Tives.

3. Liaison among home , school, and community.

Staff develiopment is planned to enhance the prohlem solving

and preventive guidance skills of student SerViCe workers, teachers, and
administrative staff to help students meet their needs. The thrust will
be to support the goal of helping students acquire the skills to solve
current and future problems--not to solve their problems for thém‘or to
solve the current problem only.
Methods employed in indirect services may include: group or

class presentations; inservice classes or worksnops: consultations; |
service on coﬁmunity-graups/boards; parenting skills g1ésses/wgrkshops;

i

and so on.

A review of traditional tasks of school Social Vorkers and
other student service staff points up the growing importance of indirect
services. Students will continue to need help in crises and help to
7 remediate'prOBTEms,:but a static model of crisis intervention and
remediation is ineffective and uneconomical in the 1 "7 run.

The focus of . indirect servicas is on:

1. Student skill buiiding; aided by staff and others, to

enhance effective functioning.

2. Student skill building, aided by staff and others;.to

maximize the ability t§ prevent and resolve .problems.

3. Schoo1;p01icy change and deveiomeﬁt to %ééé student

needs.

11



4. Community and school resource development for students
and families.
5, Staff develobment.
6. Parenting skill building.
7. Liaison between home, school, and Q@gmuni%yf
The purpose of indirect services is to enhance students'
skills in meeting their needs and to modify their enviranments to facili-

tate the use of these skills in an interdependent, demccratic setting.

k : Direct Services

Direct services are services performed direc@]y'with students.
Direct services will include the activities of: |

1. Crisis inte;vention and prevention

2. Consultation

3. Groun Counseling
A crisis is seen as an emﬂtiﬁnally hazardous circumstance or stress
which constitutes é threat for a student, his/her Faﬁi1yg or others
hecause: (a) the stress jecnardizeé‘impartant life aoals such as
TEarﬁing, health, securfty, etc.; (b) the problems posed do nati]end
“themselves to solution by familiar ﬁé;ﬁgds - usually necessitating
employment of new- Qatterﬁé of probIeﬁ resolution® During periods of
crises there existé unique opportunities for personal growth, if the
student learns and applies skaTSAfcﬁﬁsoiving thie problem in a timely
and positive way. Thus repeated naiadaptiveAbehaviar or major dis-
organization can be avoided.

' For our purposes, crisis cases that are:oﬁenedvby a Social

Worker will be rated as "high" and "low" active cases:

12
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1, High AgﬁiVE; Cases involve a severe crisis - wherein the

student is’severéTy impaired, or;about to be impaired, in
;his/hef abi1ity to Funztion or cope 1n§educatianai,‘
bpsychn1ag1cal, nr social realms.
2. Lgyjégtlgg. Cases 1nv01vh a crisis of le. Qr'sevé?ity
which .is aésessed less emotionally threatenu, , -t which@xﬂ_,,
nééds interventicnlto‘prevent an 1mgendiﬁg breakdown énd
ftéigrémcte strength. | ' -
A Tow-active case may be a éantinuatiﬂn (or follow-up) offa
case that started at referral as high-active. It is assumed that high-

éctiv&'cases would require more time and have a higher priority than

~ Tow-active cases. . Howeverrgit {s anticipéted-thatxprovisian of adequate |

4

Social Work services would eventuaﬂy result in a reduction o*F h1qh
actwe cases, aﬁd an oppnrtum ty to 1ﬁtE‘i"‘V&ﬂ\El more fr‘equent]y at the -y
1ow-act1ve ]evei and prevent many major crises. gxamp1es af.case
referrals may include such situations as: runaway, aEuse; ﬁegie;t;
éxp]oitation r’-’-rn“ajor' parent-étudent conflict, 11'*Fe. thr*eéténing behaviér,
‘substance abuse, unp1anned preanancy, legal prob]ems, health care needs,
family breakdown, and so on. |

Cases accepted and cpened'by a Social Worker will be those
that'réquife short term (one to Eiéﬁf weeks)-éasewbrk,»FamiTy counseling,

and resource finding skills for cases in which continued liaison is

;necessary. Some ééSes'may need intensive short term help from the

1

Social Worker and then may be referrgd back to the counselor for long-

r‘an;ﬂ fo]]c-n—up with repeated cons u1tatmn from thb Sac1a] Jorker _VThe:

majar thr‘ust _is7in he]pmg the student acqmr’é tha SL Tis to solve the
c‘:ﬁtﬁ{r{r?eqi;arjdffutgr;é problems, not Jusghehlnq ,hm[h,g r;tjelsol Ve th&_ﬁggrg&int
~ problem, : ' . , T
: , : l .
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Cnnsuitat1ons on part1cu1ar students and prnb]em situations

are also apprnpr1ate where the case follow-up is to be done by anothen\
student Serv1cé worker or by an outside agency. These problems and
needs may cover a wide range as do opened cases but the Sac1a1 worken
viould nat open a case for fo]1ow =up.

Groug»ccunse11ng referra1s are appropr1ate, t1me and Spac%/

o
perm1tt1ng, to neTp students with: the1r situations and prévent criées

,frnm oacurr1ng A case may or nay not be opened here depEnd1ng on how
much time outs1de the group wnu1d be required to work with eaﬁh student.

f

Intraschao] 57tuat1nns that involve. the student pr1mar11y with

his/her teathers, courses, classes, s:hnoT'behav1or; would tend to be:

regarded as the purview of the counselor. 'Aisn, a beginning assessment

or screen1ng of the nature of the need or prnb]em s1tuat1on would be

: 1nitfated by: schao1 staff referr1ng a case in order to determ1ne appro—
pr1atene;s and priority of -service. For example, 1f a fam11y prgb1em'
were suspected then some supparting data would be needed to determ1ne

\

appropniateness,and priority. = ' : ;
DELIVERY SYSTEM STATEMENT

At the‘pnesént time we have estab1ished a need for additinna];

-~ Social Hnrk personnel. The following is a plan, with a]ternat1ves, as

to how we can most /gfect1v21y deliver our services. - Direct serv1ce5
~are ‘based on a maximum caseload of twenty-five active cases which is

our proposed upper limit for quality service.

ime Breakdown

" 1. Crisis Intervention and Prevention. (Case and family -

services.) 14 |




1

(é)iHigh;Active Case - severe crisis. 7 1/2;hou;5299pth[ 5

| _géggggg; (Definition of severe |
crisis;';tudent is severe1j impaired,
or about to be impaired, in his/her

ability to function or cope in edu-

a moderate crisis of lesser sever-

(b) Low-Active Case
ity or a follow-up of a,decréasipg,.w

crisis that originated as high-

active. éfjlgjﬁgyrs/nﬂnth/sﬁudééffa

2. Case Consultation - no case opened but EonsqltatioﬁysEén

as a must to help staff%hg}Farm and to help student

- ~ avoid a erisis. 1 hour/month/student.

3. Group Counseling - 10 _hours/month/group. Cases még_or may

not be opened depending on needed time outside group

for each student. - (Mostly pre#ention work. )

Indirect Services: Time Breakdown

1. Staff Development and Workshops. 2 hours/month/Social .

Worker.

2. Program Development. 2 hgprs/month/SQQialfHorkgr,-

3. Community Groups/Boards. 2_hours/month/Social Worken.

L

4. Consultations. 2 hours/month/Social Worker.
\ ) : :

s, Parenting Skills Classes/Workshops. '1_hour/month/Social N

PR

_MNorker.

o2

6. Group or Ciaés‘Presentations;-V];hour/qgnth/Sccial Worker.

15
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As is evident, mcnthiy serQ%ée needs will varytgﬁd it is
difficult to khcwxahead how much tihe Qi11 be needed vhere..” The FD11D£;
ing are prcbahTé monthly alternative examnles of time expenditure and
service distribution: | ,

n1: .

Exampl

e e e, e an%;thgtyngsmmuﬁw“h;w;wmhmm“w'-Mmmm“mﬂ;ugz;aﬂ=h

- 117 High-active cases] (a high : 75.0
- 15 Low-active cases ] maximum) ] o
: 142.5 hours/month

L
Dl

- 5 Consultations

147.5 hours/month

-

- 1 Group ‘ ‘ ) 10,

el

T57.5 hours/month

Indirect Services
TOTAL *163.7 hours/month

iy ]

- A11 or some activities

Examnle 2:

‘Dlrect Services

-.10 High and 15 1§waaétivé (same)m “ 7 ]éégé .
- 5 Consultations 5.0
‘ T47.5 hours/month

4 ¢

Indirect Services

/;

- Al1'or some activities .: 15,5
: { *163.0 hours/month

o R TOTAL |

/

~J

*lote: 7.5 hour day = 163 hour mohth /'




SECTION 3
GOALS OF PROGRAM

The princioal thrust of the program is to help students who

are- ihvolved in interagency conflicts which interfere uith learning.

mme e Thegoalsfall in the fol Towingareass """~ —
I. Education, Work, and Leisure Alternatives
II. Life PTanning, Decision-Making, and_SociaT Responsibility

) ' CI11. Life_Stvies, Persqna1 Fﬁngtiénin§; and Social Parficipation ’

=

Goé]é'FQr Students

Egucat1on, work, and Le15ure A]ternat1ves
EThe qoa1 is for students:
A, to chcose appropriate Education/Work/LéiSufa-pursuits tﬁat are
nersona11y fu1f1111ng and that ccntr1hute in SQmE measure to the
| qua11ty of 1ife of Dthers | ”

to V1EW their aender as a source of seTFsesteem and as an opportu=

Ei
n1ty tc exp1ure various soc1eta] Dpportun1t1es and roTes without
arbitrary 11m1tat10ns

II. Life Planning, Decisionfﬁaking, and Social Responsibility

Y
.

to participate in'pTanﬁing and decisiohlmaking in areas that affect
them, . |

to déve1op knowledge and éki]1s in using humén resources'of societaT

1nst1tut10ns and to be aware of the concept of 1nterdependenhs

‘E. to develop_ an att1tude that menta]*hea1th services are available and

-d351rab]e at vhatever pa1nt in the1r own: or others' future . they may

‘become necessary. . - ; ‘
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IIT_. Life Styles, Personal ‘Functionina, and Social Fart1c1pat1oﬂ \

F; to emﬂ1ay effective 1ntEFnersnna1 and 1ntranersaﬁa1 skills,

G. to develop skills for madifyjnq cond1t1on;ﬂthat pre sent obhstacles ta
their effective FuﬁctiOﬁing and.Far coping with cpnditionﬁ"that can- '
not be mcd1.1ed _ |

H. to develop goa1s and t@ adopt a iife style that is max1mai1y con-

s stent with their values, qoals, aspir: t1ons, 1nterest5 ,and ah11i-

N\ |
ties. C S \
) /
\ I. to bECDNﬁ knou19dgeab1e of the1r soc1a1 settinas and suc1etaT
\ x_ o expectat1ons within wh1ch they Qperate

J. to wake an agcurate assessmen* of seif in the1r ‘secial sett1nqs.
K. btﬂ respect cultura1 d1ver51ty in fhemse]ves and others and t@ :

become awafe.af cu]tgra? cgntrxbut1gns_tq social institutions.

Goals_for Dthers P o

The goal 15 for’ sec1eta1 "agenc1es" (fam111es, 1nd1v1du515, prDF5551Dna1s,i
‘and quan1zat1ons) L . 7 T - ' '

L. to work cGOperat1ve1y to prcmcte the welfare of studénts

STLDEHT DUTCDTES

" - The fﬁ110w1ng de51red student outcomes are "%eyed" by th

#l ;.i’
¥’ ‘

numbers 1in parenthes1s on. the left to carrespand tg the general areas
(1,11, 1 1 p 13) and student goals that they ‘match. - In Append1x B
.a qoa]s-uutcomes matr1x aspears showing the three areas, the gaa1s§ and -

-

the outcomes grauped together for a qu1ck reference to ‘shovi hgw the

~ a?eas,;qaa]s,aand;qutgﬂmes were originally matched and ‘grouped.

N . = e e Lt e 2o

r
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The student will:
(11.C) 1. define the extent of services_avai1ab1g'tc him/her through
the Sgcfai Worker.
(II.C)\ 2. decide whether to accéat'SociaT York and state the reaséns
for the choice. ' | _
=(II;D) 3. interpfep the range of and'except%cns'tq?céﬁ%identiaTity‘
in detfdingzwhether or not to pursue SgciaT'wnrk‘sérvices.;

(II1.F) ' 4. state the problem.

.

(IIiiJ) 5. 'state what part he/she contrigztes to theﬁéfDEIEm.v
(111.1) 6. fstéte what part other persons}éituations!sag¥§1 canditians \
N cantr1bute to th% prob]em . - ) |
F(IIIEK;G) 7. 1dent1fy thE'need he/sh was try1na to Sdt15fy by his/her

=  behavior and, if necessary, def1ne a]ternate;ways-ta reach,"

L F

) _ Ehe deéiééd,doaT;., _
- (111.9) f.S,I describe the impact of'hisfhér gctiéns(cﬁ éhe rights and
ﬂ ‘resganibiTities>af others. . |
(IEA)Q 2. list.needs not beiﬁ§ met aﬁﬁ-fiﬁa resources td_meet them,
(I1.C) 0. deve]ap.a p1§n and céurse of actioﬁ Qiich'caﬁ_be used to -
- resolve or alleviate the problem. |

(ITI.F) 17. '1dent1fy his/her usua] goal ;ett1ng, dec1s1gn -making,

'(IIFC) 12, nart1c1uate in decisions necessary to resnTve the problem.

=

_prob1em 501v1nq prﬂ;esses

(III.F) 13. describe effective 1ntranersan31 re?at10nsh1n skiTTs.
(ITI1.K,F)14, 'demonstrate effective 1nterperaona1 re?at1gnsh1p sk111si
: (IIiE)\' 15. 115t one or more th1nqs he/she cou1d do- tg prevent Further

ﬁrobiems in the area For wn1cb he/she is current1y need1ng )

“help. | )
E.P 19
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(I11.F) 16, -demonstrate skills in identifving an emernina problem and

list strateaies for dealing with the problem.

£

(1. A,B) 17. identify factors of.the eqvirénment=that mayv serve as
sources of new satisfactions and supports in the resc]u;‘
tion - of conflict and in personal_ growth.

(11.0) - 18. name the pé%scn or agency,=1§catiqﬁ,_canﬁact person, and

— r»rww:,ﬂgeaﬁtactiprntéduzes,af referral saurqeggaﬁprgéfféﬁgitpjﬁ;f,
@hE1p with His/her need or prnh1Em ;
(II.D)' 19, assess assistance received from- aqenc1es and perscns in
! “terms of its re1evance tg the problem. '

(IliD) 20, 1dent1fy Tavis re]at1nﬂ to pérsanaT riu?ts and sgurces af

ass1stance when thase r1ghts are viaTated - _ .
"(I.B)' ET. 1ist educational services that pertain to h1s/her nneds, :

interests, and abiTitiegf

APENT(S) DUTEDMES

The def1n1tigﬁ5 of parent(s) 1ﬂc1udes one or both parents wha“

have custady or one or both legal guardlansi

Parent(s) will: -

2-

[ ] -
. .

Y ': | . ) ’ ’
accept the DI%n arr1ved at w1th the Social wgrker in family services..”

part1c1pate in ESSESSﬁEnt of prgn1em/need and deve]cpmenf Df fam11y

servﬁce p]an,

i

d1scr1m1nate hetween the1r own need to know certain 1nformat1on and

their student S need for’ pr1vacy 1n tne he]paseek1na prucess,'

exp1a1n the ways: they cnu]d he1p in prevent1ng 11Fe tnreaten1nq or -
emnt1ana11y threat2n1nq behav1ar Df the1r student. :

_exigtinq=¢nmmun1tv and 5cn001 ww;'




-reéaurces rg]ated-ta thei:.needé, and identiFy procedures for
‘accessing these services. |
L 6. when a referra1 is nade ta an outs1de agency, 1dent1fy ‘the 11a1son

_ \

process estab11shed by the Soc131 worker to 1nsure that service
gets under way _ ‘ i

7. 1dent1fy the unmet peed(s) that prec1p1tated the student s prcb1em.f_

8. 'report that th§,9@11;1§5,33¢75%2y1cés Df,thE,sghaglzhaVE,bsgnfintgtf,,:;,

preted, "
-9, outline a process of appea1 to higher author1ty 1f requested
10, demanstrate EFfect1ve parent1ng skills ga1ned through classes or

7

workshaps prOVJded by Soc1a1 work serv1cesi

CDHhUNITY AGENEY STAFF DUTCDHES
Ccﬁﬁmn1ty agency staff w111 |
1. define the pr1mary funct1on of schoo] Snc1a] Nark serv1tes
_ 2. interpret the rules govern1ng conf1dent1a11ty of student recards;?
3. use school Soc1a1 Worker input to assess. needs qf tha 'student, hlS/
her Fam11y, and the schﬂo] system as these needs re1ate to the
presenting prob]em ' . : o
4. indicate what services are needed- thrﬁuqh cn11abarat1ve effarts. |
5. fstate;the:reasans why the:schaols and ccmmun1ty agencies need an
éffettive Tinkage-5ystem andlwhy a twoéway flow of authariéed-

information is needed.

| SCHOOL STAFF OUTCOMES
School staff will: : |

1. (Student Serv1ces staFf) accurate]y 1dent1fy cases apprapr1ate for

'referrET to Sac1a1 workers.
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vérify_that chial Work servi;es viere provided ac;ording ta_pTan;v
demanstrate kn@ﬁjedge'and skills é%ined frqﬁ Sé:ia1\uark staff that
they can employ in preventive quidahcci-

(Studeﬁ% Services staFF)'gccufaté1y fdentiFyLEases anpropriate for
referral to adfside.égenciesg" |

discuss/describe changing family/student lifestvles..
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APPENCIX A

NEEDS STATEMENT
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MEEDS STATENEMT

_ _ : . _
Social York services nersonnel havs not comnlated a specific .

‘needs.- study as yet; tharefore, other'eVidence will he drawn upon tthich
speaks to this area. Tuwo nrimary resources will be utilized in completing

=

| this task:

o
)

1. Thé statewide assessment of needs completed hy the -
Guidance and Counseling Task Force of the State
Cepartment .of Education in 1775
2. Data on sérviceé requested of the Grossmont Social Work
| ) Services over the:paét'three years.
The thrée4geneia1 areés‘dvandividﬁal'Sguq§nt ﬂegdsias__
identified by_the,S§até task force included the?fallaw%nﬁ three areas:,
-A. tieed for help in re1ating to others l
‘7;*_‘ B. ‘"eed for help in understanding self
| C. HNeed for help in planning for the=futufe
:Thg "Nee% for help in re1atihg:t§ cherg" Item A was dgfined
further as spe;ific§11y meaning“thatifL*x )
1. Th;rétudent'neéds to know that someone cares. |
2. The student is seen as a wnrthwh{1e individuaTQ';g
3, fhg student is made to feel he/she be]cngs.z
Tagse shecifig areas interesting]y correlate c1oseTy_with gﬁg:pkimary
-réaséﬁs for referraig acceped hy thé GrQSSﬁaﬂf Social York Services
_OVEf'thé past three'Qears. | * :>
In 1973-74, 197475, 2nd 1975-76 school. years,. reasons for

'_%2?&%%31 estahlished a definite patierng In 1173-74 th%,specific-

3 | L

. .25 o . .
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; _problem areas_ﬁast referred were:
E 1‘_’ﬁarent§!3tudénts conflicts
2. Chiid negTecé or a-use
3. Chronic absence
4. Runawav or potential runaway’

15_ Parental or fami1v discord

E——

Dur1nq the 1“75 76 schog1 year, a trend chanqe was noted. Out of twé,tysazi
s1x reasons 11sted for referra1 narénts/student conflict remained the
"highest, but child neglect or abuse s1tuat1anq§%rgppéd ‘to sixth pn51t1an,\
‘as compared to.the. 1073-74. data Genera1 parenta1 or faﬂ11v d15cord

%mﬂved ta-secand place, refﬁrraTS for: "ﬁ1acement needs" became thirﬂ

=

‘runaway or patent1a1 runaway vas Fourth and marked nervousness or P
: ag1éat1on was fifth.

! Task Force Study on Student Needs, Item B was” 1dent1f1ed as - 7%-f

the "Need for he1p in understanﬂ1nﬂ seTf“ Soc1ai Workers have respnnded -
to th1s nee ‘mast often as 1nternretars to students,fto schoo1s, and to

7 srtu thE cnmp1ex1t1es 1nvo1ved The qucst1crs Qf "th am I,

"what can I do, what are nv re5p0n51h111t1es?“ cgnt1hue to d1strass many
. students. ”ithin many Df the Grossmont schools vast d1versxt1es=uf

vackaround omp11cate th15 que5t1on even furthatJa Fne h1qh schagl

student nopu1ation may vary can51ﬂerab1v frcm an ,her, Dr w1th1n a high -
K school the divers1ty of hackg;aunds Ni11 demand attent1an to thase
d1fferént var1ab1es that affect a student‘, react1nns to a qiven
éitﬁatiOﬂ Th1s point is 111ustratad in the fn11au1ng example. -
| In different suqunups within a schaa1 students my have neeer
had to contend with 1mp1acablé conditions nenerated by extreme naverty

¥

cr ECDn0m1C depression; they may never have exner1ﬂnced the need to care
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for growing plants and domestic animals, duties wvhich demand self-
discipline if one is to be successful. Students mav instead have become
skil1full in manipulating or pleasing neonle--parents. friéﬁds, or i
others possessinag authoritvy. To these students it often seems that when
they do not get vhat they vant it is béiau3§ someone is deliberately
vwithholding and therefore the%r.frusﬁration may easilv hecome transformed
into hosti1ityi6 |
The other student population, coming in from the hack country,
or straiahtférwardness in dealing with problem situations. Their
assumption of responsibilities as mentioned ﬁreviou21y-creates specific
agendas which these studéﬁts must follow each day to assure sta~ility
and ma%ﬁtain the economic conditions of the home. Forgetting or avoiding
the feéding or watering of livestoci. can have catastrophic effects on the
total Fami]yf Their day is by necessity oreanized and planned. The
resentment of how other students seem to have free time for leisure

4

pursuits i# of£2ﬂ a cause for hostilities, Thésa same students who are
more accus{émed to direét confrontations 1/ith problems, rather than with
the manipulation of events or sub]imaéiaﬁ of ées{regg sometimes find
school authority intolerant .of thejr Rehavior. This qgroup of students
has had a tendency to fiqht; not institute fliaht; and therefore, they
may often be in conflict.

Nifferina student nnads nresented to the SDCfai Horters have
necessitated further deve]onmenﬁ in understanding diversifieé_:ﬁ1tura1
backgrounds in order to be effective in working with étudents, families
anddstaff iﬁ'brder to facilitate a more ﬁositivé Took at conflict reso-

lution. At the same time, Social Yorkers must Fe careful not to stifle

21
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or jeopardize traits which can be extremely valuable for both aroups of
students when applied to appropriate situétions.
In assisting someone in the understanding of self, Social
Workers must see to it téat recognition is given to-the different values
ad motivations of people invaiyed in the interpretation. For youth,
.‘unesticns regarding self center on:
Where am 1 going?
How c]osefcan I aiiowgmyseTFLté?te to other people and not he
hurt? -
If I get angry will it cause hurt or will I be hurt?
Am 1 independént?
-How independent should I he?
For adults the questions area: |
Has my life been worthwhile?
Is it worthwhile now?
Have I been a success?
Often ﬁarents feel their-?%ves are validated only through their
children's successes; and therefore, the questions of whether my

¢hildren are accepting the 1ifestyles , values, ideas, and ideals I have

two vantage points and unless recognized result in conflict. The Social
Viorkers' task in 1ntérareting these variables, or in serving as case
collaborator, necessitates the recognition of these and other facets iﬁ !
order to keep clear what is, and what needs to be understood and resolved.
A variety of %nterﬁretatians applied to the same subject area in social
situations can become confusing and too overwhelming to those directly

:”‘ihvcjygdiwmAt”this,ppihti@rofgssiaﬁa1 intervention may become necessary.

L 3%3 /
\)“ A ) : . . \ L
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Concerning Task Force Study, Item C "lieed for help in p?aﬂﬁiﬁgaak%%zésv

for the future", Social Work Services have not dealt with career nlanning
as a primary area as emphasizéd in the State Pepartment study, hut have

dealt with lona rance personality qualities which affect success in this

o

area. Social Vorkers heTﬁ develop intrapersonal and interpersonal skills
by helping students learn the ﬁrocesses of aoal settina, decision-makina,
prohlem solving, and hy acquiring a genuine attitude of accentance and
tolerance of other neople's diffefances and lifestyles. The commitméﬁt
of Social Work Services is to assist students in develoning a strong
self-concept and é healthy appreciétioﬁ'cf self so that-they may become
contributing and productivé :itiéensi

| Skill buildina in interpersonal communications is seen as a
major thrust as reflected by the numbar of nast referrals canceTniﬁg

this conflict area. The Grossmont !astar Plan for Career ngﬁgﬁcg,and

Counseling and the California Model for Career Guidance Curriculum

K-Adult speak to many aﬁéﬁg;nrima%y_cbiectives in this area.

The primary objective of Social Work services as outlined in
an earlier section is to help the student realize, understand and
utilize in his/her ovn nlanning, the fact that his/her nersonal charac-
teristics are unique and will influence hié/her success in interpersonal
situations, and will also influence future occupational success. To
meet the needs exrressed Social York Services agﬁemnts to help the
student learn that the uninue self--the pattern of nersonal character-
jstics--1s not a static entity hut a dynamic heina with inherent power

- to change in a continuous proéeés according to life's demands and
experiences. Recagnitioﬁ that change is possible will erable the
student to rec@gﬁizé how suécesées and failures contribute to occupational

9
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decision-making. The student will also see kow I'is/hicr own self-concent
determines and reacts to and influences his/her own environment.

Referrals reggrding parents/student corflict often reflect the
concern parents have for ways in which their children spend Teisure tiﬁe{
A recognition of the importance of leisure time aétivity and its contri-
hution to a well-balanced and meaningful life is an arca ahproaéhed and

emphasized hy the Social Work rrogram, while at the zame time placing
leisure time in perspective with other demands uhich all studentsfbargnts
experience. It is the phi]osaphy of the Social Work proaram that an

understandina of a need for balance in student activity énd use of

leisure time will help facilitate responsibility and will as 51st the_
student in recoanizing that the availability of time for leisure
activities is not equa ally distributed among accupatiéna1 groups. Students
are (or will be) encouraged ta;app1y their oln attitudes and values
concerring leisure time to a cafeer'rec09n§§ing’that parsonal satisfaction
is re1ated in part to effective involvement in lejsure time activities
and an important step toward uqderstand1nﬁ the total self. ;

Assisting a student iﬁxgbtaining a job for waae or credit vhile
in hiah school can make tremendous contriéutibﬂs toward the unﬁerstanding
of sc1f and often can he]n in the resolution of ccnf11ctsi Tﬁé contri-
butions of work can aive personal fulfiliment and the re:ngn1t1cn that
lifestyles and occupations are interrelated. The rea1izatioj of psycho-
1Dgicai and social satisfactiﬁng experienced by the activify;cf w@rk_énd
the awareness that certain tréits can affect job situations 55 a useful
tool in fesoiving conflict situations. In short, the value in having 7
a job can often alleviate many problem areas; fherchre, this need is

, o J ) ,
_recocnized and often used as part of a case servic 1aﬂ
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Primary Services Requested from Social Work Services

'Dvera]1? services requested have centered on those situational
problems developing within the home which have had a direct bearing on
the student's pe%formanée at school. The value of the onaoing Social
Work procram to other Pu;i1'Persanﬁe1 Services staff has heen our
assertive outreach service into the home and community. This has made
possible the inclusion of an area of influence not previously acknowledaed
as accessable. | 3

The recognition of the need to hecome more invelved with the
nome has led tc other %ééﬁtiFiEd areas of need involving such influences
as the community, family, economic, and health needsgﬂnThus the importance
of recagniéing the total person, including all areas affecting that |
individual, enhances resolution of situational oroblems. In the past
poor attendance, often the guise for other problems, -frequently r§5u1ted
in the dfépp%;g of students from school.. Now poér‘attendance résuits in
an exploration for causes which méy ac beyoﬁd the school but wh%ch have
a dramatié éffect on student performance. Student behaviors reflectina
deﬁressicms withdrawal, destructive or hostile react%cns are now more
closely scrutinized as to their genesis.
| The needs of students in the Grossmont Distﬁict will cbnstahtiy
change. As in the past ,services will continue to he updated to meet
%his change. For example, four years égo drﬁg abuse (excluding a1cahai)
was a primary crisis situation dealt with by Social Workers. Fo]Towing.
a period in which schools began to understand the problem hetter, efforts
were hequn in the areas of prevention rather than nrovision of services
after the crisis had occurred. As needs change, Social York staff redirect
their energies téward new priorities so student needs can be identified

~ and, if possible, met.

31



Qo
ERIC

APPENDIX B

GOALS-OUTCOMES MATRIX
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ROALS-OUTCONES M/ TRIX
GOALS OF PROGRA™

The principal thrust of the nrograr is to heln studeﬁts who
are involved in interaaency conflicts which interfére with-ieaﬁjing.
The coals f§i1 in the following areas:

I. Educafﬁgn, York, and Leisure Alterratives

II. Life Plannina, Decision aking, aﬁd Social Responsibility

IIii Lifestyles, Personal Functiaﬁinq, and Social Partiéipation

--pNo--
* 1. Education, lork, and Lesura A1£5FnatiVéS
:Egélg .

The aoal is for students:

A, to choose apﬁrenfiatg Ed/Work/Leisure pursuits that are
personally fulfilling and that contribute in some measure
to.the quality of life of others.

C. ’ta view their gender as a séurce of self-esteem and as an
onportunity to éxpiarekvaricus'sgcieta1 Dpﬁgftunitiﬁs and

roles witkout arhitrary limitations.

Student Outcomes

The student will:

(I.A) . . 1list needs not teinc met and find resources to meet them.

(1.A,3) 17. identify factors of the environment that may serve as
sources of new satisfactions and suhﬁarté in the resolution

of conflict and in personal growth.



3n:

(1.B) 21. 1list educational services that petain to his/her needs,

interests, and abilities.

- 11. Life plannina, Decision Hékiﬂg, and Social ﬁesnansi%i1ity
The goal is for studénts}
. to participate in planning and decision making in areas
that affect them,
D. tu develop knowledge and Ski115%in‘usinﬁ human resources
- of societal institutions and to be éwaré of te concept
of interdependence. B
E. to develon an attitude that mental health services are
A |
gvai]ahTe and desirahle at whatever point in their ovn or

" others' future they may become necessary.

Student Outcomes

The student will:
(11.¢) - 1. define the extent of services available to-him through the

Social MWorker. -
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(11.C) -

reasons for the choice. -
;(IIiD} 3. interpret the rénqc of and éxceétﬁgns to cénfidgﬁtiEEitj _

in Eéciding wiether or not to pursue Social vork services.

(11.c) 19. develop a nlan and -course 6f actinn vihich can de used to

resolve Qr”aiigviaté the pfd§1em_‘ |
(11.¢c) 12. participate in decisions ﬁecéssary to resa1vn~the-pf§b1em;
(II.E) 15. 1ist one or more things he/Shé-CDqu do to prevent further

nroblems in the area for which he/she is currently needing -
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N
name the person or agencv, location, contact person, and
contact nrocedures of r=farral sources appropriate to heln
with his/her need or protlem.

assess assistance receiv-d from acencies and nersons in

terms of its relevance to t'e prchlen.

identify laws relatinc to personal ricits and sources of

assistance when those riaghts ars violated.

ITI. Lifestyle, Personal Functioning, and Social Participation

- hoals

The goal is for Students:j

.

K.

to emnloy effective interpersonal and intranersonal 5k111s.:
to develop skills for modifyina conditions that presentr
obgtac1e3 to their effective functioning and for coping

with conditions that cannot be mad%Fiedi

to develop qoals and to adopt a.1ifesty1e that is méxina11y
;éﬂs%stént with their values, goals, aspirations, interests,
and abilities.

to become knowledgeable oFVtheir social settings and
societal expectations witnin which thev operate.

settings.

to resnect cultural diversity in theamselves énd others and
to become awa;e of cultural cantributio;; to social iﬂSti;

tutions.

Student Outcomes

The student will:

T
[
it



(II1.F) 4.
(111.9) 5.
(I11.1 €.

(I11.3) 8.
(LII.F) 11,
(I11.F) 13.

(111.K,F)14,
(111.F) 16.
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state tke prohlem. -

" statc what part he contributes to the opreblem.

state what part other parsons/situations/social conditions
contribute to the problem. . )

identify the need he/she was tryinag to satisfy by his/her
behavior and, if necessary, &efiﬂe alternate ways to reach
the desired coal.

describe the impact of his/her actions on the richts and

responsibilities of others,

identify his/her usual goal setting, decision-making,

describe effective intrapersonal relatiqashkip skills.

demonstrate effective internersonal relationship skills.

. . . = = L . 3 ’
demonstrate skills in idertifsing an ererging problem and

list strateqies for dealing with the problem.

--00N0=-

Coals for Others

The goal is for societal "acencies" (families, individuals, nrofessionals,

and organizations):

L.

to ﬁark cooperatively to nromote the velfare of students.



* APPENDIX C
QUESTIONNAIRES

STUDENT QUESTIONNAIRE
LETTER TO PARENTS
PARENT QUESTIONNAIRE
SCHOOL STAFF QUESTIONNAIRE
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GROSSMOWNT UNION HIGH SCHOOL DISTRICT

STUDEMT NUESTINNNAIPE

Qur school Social Workers Qork with many students and %ami]ies
in our district who seek help during the year. You or a friend . mav at
some time need help and want to talk to your school Social Horkér.v
Please rate the following statements to show whaf help you think is
impartaﬁt for a student to expect Ffom a scﬁoé1 Social Worker. Responses
and comments gained from you and other students will help us improve our

school Social Work services to students in the Grossmont District.

Foi* sach of the following statements, please check the square
that ., think sh~rs the degree of importance of each. (Please make any
veaments about any statement or about additional statements you think are

nacded on the sheet provided at the end of the questionﬁaire.) Thank you.

1. Imoourtant | 2. Somewhat .mportant 3. Not important

The high schea® student(s) in this district should:

1. know about che services available to them through -
~a school Sucial Worker, _

2. be able to decide whether or not to accept the
Social -Wori.ar's help and state the reasons for -
the choice. : ' i i

3. know the range of and exceptions to confidentiality . _ _

. rules in deciding whether or not to accept the N -

Secial Worker's help. B

2, "e able to state the problem he/sheﬁéé experieacing - B
socn after seeking assistance from the Social - )
Jorker, -~ ,f -




1. Important 2. Somewhat important 3. Not important

‘The high school student(s) in this district should:

5. be able to define his/her part in that problem.

6. he able to define the part other persons or the

environment (home, school) contribute to the Q“E B
problem, .

7. be able to ideniify the need he/she was,tzying togf -
satisfy by his/her behavior and, if needed, learn

other ways to reach the same goal.

8. -be able to describe the effeétrhis/her actions
have on the rights and responsibilities of others. B
9. be able to list his/her needs not being met and be ) R
able to find available help to meet these needs.
10. be able to develop a plan and course of action
' which he/she can use to solve a problem. _
11. be able to understand the usual way he/she plans i
_things, decides things, and %oives problems. _
12. have a clear choice in decisions necessary to i
solve .a problem involving him/her _ _ )

13. be able to describe what works best for him/her

personally. - -

14, be able to describe what works best for him/her ]

in dealing with other people. _
15. .be able to list at least one thingihe/she could y

do differently if.faced with a similar problem _ )
16. be able to show how to recognize a_beginning

problem and 1ist ways for dealing with -it. _

17. be able to identify things in his/her éonmunity,

school, or family that can help him/her grow
personally, that are satisfying, and that can

help resolve conflicts.

18. be able to describe an agency to which he/she is

referred by the school Social Worker, describe B 7

the help offered, and describe how to obtain
services.




[ule)

1.

Important - 2. Somewhat important

3. ot important

The high school student(s) in thjs district should:

19.

20,

21.

be able to state whether or not help received
from a community person or agency was useful to
his/her needs or problem. a

know what laws relate to personal-rights and

what to do if these rights are violated.
e R _
know what educational gervices exist to satisfy
his/her needs, interests, and abilities. - )
\
N
LY
|
| .
| 40




Comments, if any:

STUDENT QUESTIONNAIRE

D'TJ
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Name, (Optional) -



GROSSMONT UHION HIGH SCHOOL DISTRICT.
SOCTAL- WORK SERVICES o :

g

PARENT QUESTIONNAIRE

Dear Parents
L. : Social Work Services is now in the process of éva1uat1ng the
'@‘type of services which ‘have been offered to students and-their families
within the Grossmont district. We invite your assistance inh_this process.
"You may not-he that well acquainted with our-services; therefore, this .~
questionnaire has a two-fold purpose as we ‘believe it will inform you as
- to the specifics of our program in addition to ﬁrav1d1ng us with your
Anput regard1ng our future pTann1ng.

The primary function of Social Ngrkers in the Grossm@nt School.
District is to provide services. to students whenever problems develop
. that have a direct bearing on the student's performance at school. Often
~this involves direct contact with a family to utilize their assistance -in
Sidentifying with ‘the student ways of reso1v1ng, alleviating, or prevent1ng
further conflict. This linkage service is extremely important to insure

that input is received from the student and parents in order that decisions -

" are made as a joint process and reflect the hest interests of the student.
Confidential information will be treated as such, Other information is
:shared with those 1nva1ved to form a workable service DTan

‘It has been our exper1ence that some families feel reluctant
to approach the school.whenever a prob]em is evolving, therefore, it is
the commitment of this district to insure that all input is rece1ved and
that you are involved with .the p]ann1ng process. :

1

Your assistance in this questionnaire will greatTy 1nf1uence
the future d1rect1on Social Nork Services w111 take.

: If ycu»have any questions, please feg] free ‘to contact our
office - 465-3131, extension 230. Thank you. : N

Social Work Services

"
DO



~ GROSSMONT UNIOM HIGH SCHOOL DISTRICT )
: SOCIAL MORK SERVICES PROGRAM '

PARENT QUESTIONNAIRE

We are cqnducting a’surQey'DF desired étudent outcomes (or
services) as .a continuing part of uﬁaatingiand;imprcv%ng Grossmont .
District's Sockal Hork Services program. We are sending quest%annaires
to students, parents, certTficated schan1 staff ‘and nthers fDF tha1r

_ 1nput Your help will be greatTy apprec1ated in this effgrt P1aase

‘?;”4”‘**W'~*rate the—fu1lawing—statements aEEDFdlﬂgviO your \ v1ewm§f what shau1d be

expected frnm school Social Work services for. the benefit of high school

students.

" At the en end oF the student'cu%canes‘w111 appear-a- few—statements__

describing parent outcgmes that m1ght be expected from school Social Work

services for the benefit of parentsif PTease rate them in the same'manﬂeri
(Please make any comments about any statement or about additional things
you think are needed. A pége for comments is prgvided at the end of this

questionnaire.) Thank you.

1. Important . 2. Somewhat important - 3. Not important

STUDENT OUTCOMES

The high schaQT student(s) in this district should:

. 1. know about the services ava11ab1& to them through
a school Social Yorker. :

2. be ab]e to dEETdE whether or not to accept the
: Social VWorker's help and state the reasons Fnr
- the choice.

| , 43




s o _
1. Impnrtsnt zi;Snnewhat-important /3. Hot important

i . - . s - _

o - ' B ) -/
The-h1gh schnn] studsnt(s) in th1s d1str1ct sholld:

3. know ths range of and exzspt1nns to confﬁdsnt1a11ty 1 2 -_ 3

.rules in dsc1d1ng whether or not to accept the
Social Worker's heTp y

7 4, be ab1e to state ths pranEm hs/she is expenjenc1ng

soon after sssk1ng assistance from the Snc1s1 :
- Worker. - f _ . ]

5. be able to dsﬁ1ne h1s/hsr part in that prnb1sm

6. be able.to dsf1ne the part othsr persons or the

- environment (home, school) cnntr1buts to the

'prnb]em.

7. be able to 1dsnt1fy ths need he/she was trying to

satisfy by his/her behavior and, if needed, learn
other ways to reach- the same goal. -

8. be able to descn1bs the effect,hisjhsr act1nns S R O N

have on the rights and responsibilities of others.

" 9, be able to list his/nsr needs not being met and be
- ‘able to find available help to meet these needs.

10. be able to deve]np a plan and cDurss of action

which he/she can use to solve a problem.

11. be able to understand the ‘usual way he/she p1ans
things, dsc1des th1nss, and so]vss problems.

12. have a clear cho1ce in decisions necessary to.

solve a problem 1nv01v1ng him/her.

13. be able to dssg:?be what works best fon him/her
’ personally. (IntrapersgnsI skills)

14, be able to describe what works best for him/her . T 0
in dealing with other psnp1ef (Interpensnna1 sk111s) ,

=

15. be able to list at least one thing he/she could
do diFFerent]y if faced with a 51m113r prob]em

16. be able to show how to recngn1ze a bsg1nn1ng
problem and Tlist ways for dea]1ng with it,

44
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1. impértaﬁt 2. Samewhaf impartaﬁt" 3, Not important -

The high school student(s) in this district should:

17.' be-able to identify things in h15/her community, ; 1 | 2 3

school, or family that can help him/her grow ~
perscna11y, that are satisfying, and that can

. help resc1ve canF1icts

18. be able to describe an agency: 'to which he/she is

referred by the school Social Worker, describe
the he1p offered, and describe how to abta1n

SEI“V'I ces.

19_€;be ‘able to state whether or nat he1p FECETVEd
" from a community person or agency was useful to

. his/her needs or problem.

; zé_'rknaw whatHTaws re1ate to personal FTghtS and
what to do if these rights are violated.

' ©21. know what educational services exist ‘to satisfy
. his/her needs, interests, and abilities.

8/76

-
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-4, explain the ways they cau1d he1ﬁ in prevent1nq

7,';1dent1fy the unmet need(s) that 1ed to the student's | R

42

Y : i

The fo]1o&ing;s§atements are parent outcomes thétvmight be
expested Frém’Socigi ﬁ@rk ser&ices to éssist parents in dealing wf%h their"
student's needs. Please raté the following éécordiﬂg to ﬁov:vou vaTQe
“their 1mp@rtance as benef1ts to parents fr@m Grossmont D15tr1ct 5 schoo1‘

Social wDrkers

PARENT OUTCOMES

Parents of Grossmont District~studehts should be able td:

1. accept the p]an arr1ved at w1th the Social Worker
in Fam11y SEFVTEES L

2. part1c1nate in the assessment of the problem or
——need_and_in the,deve1apment of a Fam11y service
plan,

3. discrimiﬂate between their own need{to know and
‘their student's need for pr1vacy uhen ‘seeking
he]p w1th a prob1em .

life-threatening or emotionally threaten1ng
behav1or of their student. :

5. identify available serv1ces,of'exi§ting conmunity
and. school resources related to their needs, and _ ‘
describe ways for obtaining these services. - 3 ' S

6. describe the referral process to an outside agency ,
estahlished by the Social Worker so they.can insure !
~ that service qets under way. o i

_problem. _ ca R -

S.,'report that the policies and services of the 5choo1 .
have been explained. . ) 7 o 1k

9, outline a process of appeal to higher authority if -i
needed by the parent |

19. demﬂnstrate effegt1ve aarénting 5k111s ga1ned

Nark SEPV]CES

46



Comments, if any:

8/76

PARENT QUESTIONHAIRE

43

Name
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VGRDSSMéNT:UNIDN HIéH SCHOOL DISTRICT
“SOCIAL WORK SERVICES PROGRAM -
SCHOOL STAFF QUESTIONNAIRE = o o
We are conductiﬁg a desired outcomes assesgment-as;a cant%nui "
ing paﬁt of updéting and improving our Distrfct‘s Social work Serviées \\\\%\
.pragram Ne are sending similar quest1cnna1res t@ students, parents, |
cert1f1cated schoo1 staff and others for their input. Your he1p will: )
[ be- great]y apprez1ated in tnis eff@rt PTease rate the’ following desired
$tudent outcomes according to your pergept1an of what shequ,be-expected

“from school Social Work services for the benefit of high school students. . =

vﬁAt the end -of the student outcomes will appear a few statéments

i

- related to school staff outcpﬁesfthatgmightibe expected’ from Social Work

services. PTeasé_rateﬂthem in the éame mapnerg’ (Fjgase ﬁake any com-
‘menits. about any statement or about additoﬁéi th%ngs you think ére.néeégdi
A" page for ;ammen%s_is éroviéed at the end qfvthis'quéstiannai?g.) )

" Thank you. o ) |

1. vgryjimpartant_' ;f_Z. Somewhat important . - 3. Not' important
_ STUDENT OUTCOMES
" The high school student(s)-in this district should:
1 2 3
1.. know about the serv1ces ava1lab1e to them throuqh
- " a school Social Worker. _
2. be able to decide whether or not to accept the i
Social Worker's help and state the reasons for
the choice. - : _
7 : A |
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"~ 1. Important - | 2,_Saﬁgwhat-impprtant - 3. ﬂét;impoftant‘

* The high school student(s). in this district shouTd:

3. know the range of and exceptions to canf1dent1a11ty 1 2 3
rules in dec1d1nq whether or not to aceept the - -
Social Worker's help.

24. be able-to state the problem he/she is. exper1enc1ng
‘ soon after seeking assistance from the Social
> Yorker. : :

5. be able to define his[herxpart in that prchem.'; 7; . [ =l

_ - 6. be able to define the part other persons or. the
' environment (home, school) tontr1bute to the
nrnb]em. . 3 c ’ - : —

R "be able-to 1dent1fy the- ﬁEEd he/she vias try1nq tﬂ'""‘*“”*ff*“xrﬁ;féé;'”
satisfy by his/her behavior and, if needed, learn |
~other ways ta reach the same goal. S i B

8. be able to describe the effect his/her actions :
have on the r1qht5 and responsibilities of others. | N B

9. be ab1e to 11st h13/her needs not being: met and be,
. able tn f1nd ava11ab1e help to meet these needs.

110, be able to deve]ap a plan and course of action © [ | [} i
' which he/she can use tn solve a prabTem '

1ii be able to understand the usua] way he/she plans 1 -
things, decides th1nas, and so]ves prnb1ems % I O O
) 12, have a clear choice in decisions necessary to B ) ff;

snTve a prab]em involving him/her.

13. be able to describe what works best for h1m/her
persona11y (Intrapersona1 sk1115)

. 14. be able to describe what works best for him/her . [ b
in dealing with other peap1e (Intérpersona1 5!1115)

15. " be abTE to 1ist at least one thing, he/she could - | |” ';J;-i*
do differently if faced with a s1m1sar problem, L

16. be able to show how to recognize a beginning
prDblem and 11st ‘ways for dea]1ng w1th it.

e oy




1. Important ~ 2, So ﬁswhat fmportant 3. Wot important

The high schoo] student(s)ain this district should:

17. be ab1e to identify th1ngs in\his/her. community, 1 - 2 3
o school, or family that can helh him/her grow B -
personally, that are sat15fy1nq, and- that can

help- resg1ve conflicts.

18.  be ab1e to describe an agency to whjch he/she is.
referred by the school Social Worker, describe:

. the help offered, and describe hnw to»obta1n
serv1ces . .

1

-19;7 be able to state whether or not he]p received
" from. a community person or agency was useFu1 to
~his/her needs or prob]em

20, know what laws relate tD persana1 rights and
what to do if these rights are v1o1ated

21. know what educat1ona1 services ex1st to sat1sfy
his/her neéeds, 1nterests, and ab111t1es

'SCHOOL STAFF QUTCOMES

School staff in this district should: <« _ -
' \ 12 3
1. (Counse1ors and V1ce Principals should) accurately ] i
1dent1f; cases appropr1ate for referral to Social - | _
Norkers .

2. Verify that Social wark serv1ces were prov1ded h:, !
accard1ng to plan. : , R )

3. Demanstrate knaw1edue and skills gained from
. Social Work staff. that they can emp1aye in
prevent1ve auidance.

4, -(Student services staff should) accurateTy
~identify cases appropr1ate for referral to
outs1de agencies, ,

5. Be able to d13cuss/descr1he chanq1ng fam11v/
student lifestyles. ‘ BE

8/76 .
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SCHOOL STAFF AUESTIONHAIRE

Comments, 1f any: .-

Name (D@fienéﬁ)r

Ui
. \H




APPENDIX D

EVALUATION INSTRUMENTS: DEMONSTRATION TASKS/SUCCESS
: ' CRITERIA OUTLINES '

STUDENT OUTCOMES EVALUATION INSTRUMENT

PARENT(S) OUTCOMES EVALUATION INSTRUMENT
COMMUNITY AGENCY STAFF OUTCOMES EVALUATION INSTRUMENT

SCHOOL STAFF OUTCOMES EVALUATION INSTRUMENT

48



SOCIAL WORK SERVICLS PRUGRA!I
STUDENT OUTCONES EVALUATION ,HSTRQHENT

r'Demonstration Task “States what the student w111 do. v ’ ~

>
]

s
Ll
L
=
2]
0
o
W
L
Y
-3
sl
n
[y
5
iy
m

Behavior indicating masterj of the des1red
outcome.

~ Numbers correspond to respective'student outcomes.

=]

1. A. Student defines services available to him/her through the.

Social Hérker during a conference with'the Social Yorker, .
B. Response includes two of the major services offered by the

'WSocia1 Horker,

2. A. Student decides that he/she accepts or regects Soc1a1 work

\
\

'Serv1ces and gives at 1east one ‘reason.
\ .
;'Response 1nc1udes one reason related to Social Worker's capa-

[wn]

' biiities for his/her acceptance or rejection of services.
3. "A. Student interprets. the rangs of énd exceptions - to ;onfidéﬁt{ality
related to his/her prob]em or need '
,:B!=Cnnf1dent1a11ty ﬁo11c1es and Taws re]ated to his/her s1tuat1on

are stated

after Social VWork services begin.

‘B. Core @rob1em identifieé is verified by Social Worker's judgment.

[ Sy ]
pe]

A, Student states what part he/she contr1hutes to the problem.

’ utes t@ or maintains the problem. Act1ons 1denp1F1ed must relate
8

53
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to the prgb1émi
’6, 'A;‘Student statesvwhat-éaré other perséns/situatioﬁstocia1 c6ndi--
| . tions cantf{bute to the problem, | | |
E. Response identifies ét'Teast'aﬁe viay S;hé% persons/situations/
social cond1t1ons contribute to the prab]em . )
7.. A. Student identifies the need he[she was trying to sat1sFy by h1s/
her behav1or and, if necessary3 defines a1terngte ways to reach :
the de51red goa1 | ! | 7-_ T
B. Respgnse gives ev1dence that need and Kehavior are understood.
At least one alternate way to reach desired gsa] is defined, if
necessary. . | A
8. ‘A; Student_descFibg§ffﬁ§limpacf of his/her actions on the;rfghtsvéné'v.
| resagns1b111t1es of others. “ | |
B, Respgnse accuratexy ref1ects one or more uays his/her: act1ons
: have on r1ghts/respons1b1l1t1es oF others
5_ A. Student Tists needs not be1ng met and F1nd5 resources ta meet
them . - ) . _
B. Pesponse clarifies unmet needs related té problem, ﬁﬁ_ieastv
one existing resource 15 11sted for each need. ; : |
10. A. Student dEV§1Gp5 a p]an and course QF action wh1ch can be used |
to resolve or a11ev1ate the prob]emsi
B. Respanse descr1bes at least- one reasnnab]e p1an wh1ch Eaﬁ
a11ev1ate or raso1vn the problem. |

11. A Student identiiies usua] gca] sett1ng, dec1s1gn mak1ng, prab1em

~

3

Ch jSaiving,prcceSSEs.'
C. Response gives evidence of awareness of characteristic ways

he/she plans and makes decisions related to preb1emﬂsé1vingi

R,




12.

13.

14.

16.

17.

o

51

Student participates in decisions.necessary to resolve the
problem.
Response gives evidence that nhe/she did participate in all

significant decisions toward resolution of the problem.

. Student describes effective intraper;pna1 reiatioﬁship skills.,

. Response outlines the basic elements of effective intrapersonal

. Student demonstrates effective interpersonal relationship skills.

. Observed behavior demonstrates effective interpersonal-skills

as evidénced.by Stgdent‘s description and as verified by Social
Adorker's assessmént‘of aétua] interaction or simulated inter-
action, |

Student 1ists one or more things he/she could do to prevent
further oroblems in the area for which he/she is currently

needing help.

. Alternatives Tisted relate to prevention in area which student

is seek%ng help.

. Student demonstrates skills in identifying an emerging problem

and lists strategies for dealing with'thé'prab1emi'
Response clearly demonstrates at least one skill in identifying

an emerging prohlem and what can be done about it.

. Student identifies factors of the environment that may serve

of conflict and in personal growth,
Response gives evidence of awareness of at least one factor in
the social/physical environment that can logically contribute

to personal support, satisfactions, and growth.



v
o
:

20,

21.

A.

Student names the person or agency, location, contact person,
and contact procedures of referral sources appropriate to neln

with his/her need or problem.

. The specifics as to agency, location, contact person ,and con-

tact procedures of appropriate referral sources that can nelp

with his/her problem or need are accurately listed.

- Student assesses assistance received from agencies and persons

in terms of its relevance to the problem,

Response qives evidence of awareness of amency/individual
intervention and its effects on his/her problem.

Student identifies laws relatinc to personal rights and sources

of assistance when those:.rights are violated.

. At Teast one specific law and/or policy relating to personal

rights and at least one source of assistancas that can be used

when rignts are viotated are listed.

. Student lists educational services that pertain to his/her

needs , interests, and abilities.
Responsa ‘includes three educational services that clearly
relates to his/her needs, interests, and abilities.

B



SOCIAL VWORK SERVICES PROGPRAM
*PA?EHT(S) OUTCOMES EVALUATIOMN INSTRUMENT

Demonstration Task: States what the parent(s) will do.

A

Success Criteria: Behavior indicating mastery of the desired
outcome,

=
n

iumbers correspond to respective parent(s) outcomes.
1. A. Parent(s) accepts the plan arrived at with the Social Worker in
family services.
C. Verbal or written response gives evidence that nlan arrived at

with Social Yorker is acceptable.

Fad
T

. Parent(s) participates in assessment of problem/need and develop-
ment of family service plan.
B. Response will clearly outline their participéticn in family
service plan that includes.themi
73_ A. Parent(s) will discriﬁiﬁate betvieen fhéir need to know certain
information and the student's need for privacy‘in seeking help.
B. The student's need %@r privacy in areas of therheiping process
is clearly acanWTEdgéd by the parent(s). |
4. A. Parent(s) explain the ways they could help in preventing life
threatening or em@tiana?1y'threatening hehavior of their student.
B. Response includes at least twg ways parent(s) can help prevent
life threatening or cmotionally threatening hehavi@r of their
student. 1\  <
5. A. Parent(s) identify services of existing community and school
resources related to their needs, and idéhtify procedures for
accessing these services, ©
Q :

[ ]
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B. Response will identify at least one existing community and one
existing school resource related to their family needs. For
each they will outline procedures for access to servicesi

6. A. When a referral is made to an outside agenéy, parent(s) will
identify the 1iaison précess estaﬂished by the Social lorker
to insure that service gets under way.

'Ei The agency liaison process established by the Social Worker is
clearly outlined verbally or in'writing by the parent(s).

7. Af'PETEﬁt(S) identifies the unmet need(s) that precipitated the
student's problem.

B. The core need that precipitated the problem is identified by
parent(s) as ver1f1ed by the Social Worker's judament.

8. A. Parent(s) reports that the policies and services of the SChDD1
have been interpreted.

B. Response gives evidence that relevant policies and services of
the school system have been interpreted by the Social Worker. -

9. A. Parent(s) outTihés a process of appeal to higher authority if
requested, | ' ,
'B. An appeal.process will be outlined verbally or in writing if
this is needed. |
10. A. Pafant(s) démﬁnstrafe effective parenting ski1is‘gained through
classes or wérkshops provided by Social Work services.

B. Verbal, written, and other behavioral responses will demonstrate
that pafént(é) have gained effective parenting skills through
classes given by Social Work services,

*Definition of parent(s) includes one or both parents, or one or both

Tegal guardians.
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SGCIAL WORK SERVICES PROGRAM
COMHMUNITY AGENCY STAFF OUTCOMES EVALUATION INSTRUMENT

- Cemonstration Task: States what the conmunity agency staff will do.

A =
B = Success Criteria: Behavior indicating méstery of the desired

outcome,
Numbers correspond to respective community aaency staff outcomes.
1. A, Community agency étgff will define the primary function of

school Social Work services,

oo

Response demonstrates an understanding of the primary functions

of Social Workers %n the districf.

2. A. Community agency staff will interpret the rules governing
confidentiality of student records.

B. Rules governing confidentiality, especially those related to the
presenting problem, are verbalized by agency staff before
further collaboration proceeds. 7

3. A. Commﬁnity agency staff will use school Social Worker input to
a55e55 needs-af the student, his/her family, and the school
system as these nééds relate to the pFESEﬂfiﬁﬂ problem, |

B. PResponse idéntifies Hew authorized Social Work input was used
toward resolution of presentinc problem. 7

4, A, Community agency staff will indicate what services are needed
through collaborative efforts with Social Work services.

B. Those services nzeded as developed through collaboration with

the Social Workers are listed.

o]
»w_




5. A. Community agency staff will state the reasons wny the schools
and community agencies need an effective linkage system and why
a two-way fiow D% authorized information is needed.
B. The response given indiéates at least two reasons why the

schools and community agencies need effective linkage and

effactive two-way flow of authorized information.
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SCCIAL WORK SERVICES PROGRAM

SCHOOL STAFF OUTCGILS EVALUATION IHSTRUMCHT

A = Demonstration Task: States what the staff members will do.
B = Success Criteria: Behavior indicating mastery of the desired

outcome.
Numbers correspond to respective school staff outcomes.

1. A. Counselors and vice principals will accurately identify cases

B appropriate for referral to Social Workers. ™~
B. Response accurately identifies cases for referral to Social
Workers accordiﬁg to criteria develoned iﬁ_Socia] Hork program.
2. A. School staff will verify that Social Work services were provided
according to plan. N
'B. Responses of those involved in a service n]ah for students
verify verbally or in writing that Sééig? Work services were
:pravidéd according to plan or c@ntingeﬁcy plans.
3. A, School staff will demonstrate knowledge and skills cained from
Social York staff that they can employ in preventive guidance.
B. Responses demonstrate that co]]aborativevw@rk with Social Vorker
and any inservice provided hy Social Work serviges prodﬁcedrtbe
basic skills and knowledge needed for nreventive gu{géncétu
4. A, Student Services staff w%i] accurately identify cases appropriate
for referral to outside agencies. |
B. Responses accurately identify the basic types of cése situations
that are appropriate for outside agency referral.
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A. School staff will discuss/describe changing family/student
Tifestyles.

B. The important elements of student/family lifestyles are
discussed/described by school staff when ré1evant to a Spﬁia1

Work services situation,

[#3]
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APPENDIX E

TENTATIVE TIME AND TASK ANALYSIS
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0-6-76

 CROSSHONT UNION-HIGH SCHOOL DISTRICT
* PUPIL PERSONNEL, SERVICES

SOCIAL HORK SERVICES PROGRAM

TETATIY. TUE D ASC SIS

PRODICT OBJECTIVE

ACTIVITY

RESP, PERSONS

TIME LINE

COMPLETED

HOW EVALUATED

COMHENT

1.0 Social York Progran
- locument..

1.1 Complete Evaluation
Section

1.2 Compile sections,
- edit for inconsise
tencies, write

linkages’,

1.3 Compile a Table
of Contents,

] 4 Desien a cover for
the Social Hork
Services Program

1.1 Stéve % Gary

1.2 Steve

1.3 Steve

14T,

1,1 7-30-76

1,2 3-6-76

1.3 8-6-76

1.4 §-6-76

1.1 Completed Cvalu-
ation Section

1.2 Completed document

1.3 Comnleted Table of
Contents.

1.4 Completed cover.

2." Development of 3
process for accep-
tance and use of .
‘the Social Work
Services Proaram

~in the GUHSD.

bERIC

Full Tt Provided by ERIC.

2.1 Reoroduce Social
York Services
Procram, |

12.2 Deve1cpva process

- for dissenination
with Or.HeClintic

2,3 Formation of'and'
meeting of a Pilot
Principals’ Group

2.2 T,0.d. and
Or McClintic

2;3 T,JiJ; aﬂd
Dr MeClinic,
also Steve
and hary

2.1 8-20-76

2,2 8-20-T6

2,3 8-31-76

2.1 Reproduced Social
Work Services
Program,

2,2 tritten memo of
.DFDCEdUFES to

folTow,

2.3 inutes of the
meeting.

LS



GROSSMONT UNION HIGH SCHOOL DISTRICT
PUPIL PERSONNEL SERVICES

SOCIAL WORK SERVICES PROGRAM

TENTATIVE_TIME AND TASK ANALYSIS

CTIVE ACTIVITY RESP. PERSONS | TIME LINE COMPLETED HOW EVALUATED | COMMENT

2.4 Presentation of 2.4 T.J.d., Dr, F‘d 9-15-76 {2.4 Minutes of meeting.

S.W. Services MeClintic Written acceptance
Program to and Pilot , of the S.W.Services ™
Principals' Council Princinal Program with sug-

gested modifications,

b 5 presentation to  |2.5 T.d.J. and [2.5 10-15-76| 2.5 Written commitment
individual school Social Worker by each principal
PPS workers assigned to. to the District
h B -~ Social Work Ser-
vices Proaram with
appropriate modifi4
cations.

'2.6 Development of an |2.6 T.J.J. 2.6 10-22-74 2.6 Written report
interim report to _

Or. McClintic on
completion of 2.1
through 2.6

priority | 3.1 Pilrt testing 3,1 Steve and  {3.1 8-6-76 | 3.1 Completed revised
by sub- and .svision of _Cary instrument.

ns instruments, )
' : o o N D 67
3.2 Schedule Desired | 3.2 T.J.d. 3.2 9-2n-761 3.2 Published Schedule

Outcomes Assess- of Desired Out-
ment. : comes Assessment.

LS

3.3 Select sample for | 3.3 Steve and {3.3 10-15-74 3.3 Written selected
Desired Nutcomes Gary in sample,
‘ schools of o :

.
seevanaman




* . GMWﬁWMMMM%mmH7
gpmummamms

" SOCTAL HORK SERVICES PROGRA

COTTLE TDEMDTSKCAMOSS T

‘\ '-_T

COMIENT

O EVALUATED

— e = |_ s i - e i \ o = :

PRODUCT “0BJECTIVE ACTIVITY RESP. PERSONS | TINE LINE COMPLETED

3,4 Loca) school [3.4 11-1-76 | 3.4 Publish
vieeprinet- ] |

} Da]; . - ; N T i ,‘_: . - . - V,:

3,0 Adninister Desired
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