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INTRODUCTION

- R
_~=Xl,-“ﬁj.=-_ix

This' summative evaluation report describes some activities of and out~-
comes resulting from the first year-and-a-half of the effort to iﬁcar@orate

career education into thewﬂeu?iprk City schools. The 3@153 function, and

: @utﬁamé of the formative ev alaitléﬂ effort have beeﬂ dESérleﬂ elsewher

e R LS

Ee R S

and w1ll not be*repeated here, The flrst section deals with the backgrogﬂﬂ

and early histcrj Qf the ﬁIOJEEt aﬁd is follawad by 1nfarmatlon déSﬁrlb;ng

=

the components of the pr@jegtﬂ’,Thé spmmary aﬂdizecommendatigﬂs are thé last .

tﬁofsections of the report. 'f,é;
BACKGROUND AND EARLY HISTORY S .

-5 -

approval from the United States fo;cé of E&ggatl@n‘(USDE)‘af its proposal
for the design, development, and implementation af a career edueatiéﬁ pro-

gram in New York City. The contract between USDE and SED for~$581 380

“called fDr the separatlaﬂ of the praject 1nto two companentgi (L) akK -9

camganént to be laeated in g ccmmunlty school district in New York Clty and
(2) & secondary. school component . that 1nvalved the Fashlan Institute of
Technalmgy (FIT) in Manhattan w;th randgm EEHlOr hlgh schools throughout

the city. Thlg arrangement Was - necegsary becauae the hlgh gschools are conw

~trolled by the central BDard of Fducation but the elementary and dunler high.

lgtatc Pragect to- IWDlemEnt Career I’ducatlon3 Interim REpDrtS 1 anc 2.
IRDOE, CUNY, 1hil Broadway, New York N.Y. 10018.



M

schools are contfolled by 31 independent distriect school boards. The con-

tract further

Stipulateﬁ that the program include: inservice education,

curriculum development, puidance redirection, and community-business involve- -

ment.

e T o

The proposal that hdd been approved by the USOE outlined the demogra-

phic characteristics of District 16 in Brooklyn as having thé;mast desir-

P

able characteristics Tér the project, although District 16 itself had neither

P

been’ébntactédfnér finally selecféd’as the district'foi the K = 9 component

of the project.

The K - QjC@mpqnznt} On February 8th, staff from -the Dccupétiqnal

‘Education Offices of the State Education-Department met with the superin-

. tendent, members of his staff and members of the Community School Board

of District, 16 to discuss the district's participation iﬁ the development

of a career education model. As a result @ffﬁhe meeting, according to the

B

State Project Manager, it was agreed pending approval of a éublic méeting

of the Baar@,

1.

‘The program would have two s;Farate’camEénéﬂts; the

that:

'Dist?iét 16 would have maximum freedom to develop

a career education program in accordarce with the

general objectives set forth iﬁ Position Fager No.

11, OCCUPATIONAL EDUCATION.

F

s

Tirst a community school distriet component poss- = ot

ibly involving alsc Bushwick.High School, which

District 16 exprecked interest in having as part

of its project; the £€c¢ond a secandary/pﬁstéséﬂ@ndé£§




P

compenent involving represeftative High schools in
. s ’,‘ ' '

New York Ciiy With the Fashion.Institute of iéehnolagyJ

7  3. The prqgegt w@uld ‘be - roordlnated by the career ‘educa-
A - Etlon office Whlch Vias then Ee;ng egtabllshed at the
wr qemy poane New York Ciiy Board of Education headqnarters§ the

e person 1n gharge raporting directly to the Chancell@r.
%; héggyﬁ per se could ﬂé% be all Dcated dlféct;y to -
the_ﬂistfict frcm the State Education Department but
” that the flow would be exnedltéé through thé tareer
= ~ offices. . ' :?@*j“"' -

The ultimate: ﬁeclslén by the dlstrlct was pastpched unt1; June 15, 1972

,rmgswhgn,the SED representatives and the Ercgect Maﬂager Were 1nfcrmed that the

proposal wauld be approved at a public meeting tD be helﬂ on June lgg 1972

- -

penﬁlng the £811lowing” Stlpulaﬁihngi

1. The develqpment and 1mplementat1cn of the prégram Wlll

be performed by .the di trlct in accordance w1th ghe
P

needs of the children and the cammuﬁity. The district

does not feel it is bound by the guggegteﬂ pragram tﬁat
) 1

was sent to Dr. gldney Marland U 8. CﬁmmlSSlOﬂET of
Eduqatlen_

. A"; - . - ) a — 7 = ? ) -

2. While District 16 recognizes-that certain budgetary
fuﬂgtions must be performed by units of Central Head-
quarters, it feels that these units should be involved

with the district only én a consultant basis.. Th

- ‘m‘

" Central Headquarters staff should not be involved in

k’ - the evaluation or monitoring of the district's Career
. ) : - .

Education Program.

Ty



"3. It has been stoted tgat this program is a model - )
for the State of New York. We, therefore, fééi :
tﬁat tbe.offici;%sgaf-District lé should aeal‘ )
';éifééﬁiﬁ ﬁgfﬁ %ﬁéjétggégEduéatioﬁ Degértmgnt_
DRSS The staff at Central Headquarters has not been
IESPOHSlVE to the iEVElOmeﬂt of Ereagive-and .
glnn§#a£1ve Pééfr ,s- in tbe dlgirlcti .i addition
:T Ehéy have had very l;ttle\su cess 1 develaplmg |
programs that- ‘are effectlve for ihe cblldren of e
_ Districk 16. - - I )
The réfusal of Elstr\‘lét lé to;nvolve the c,jentrgj.‘scaazaf s newly

'= . T : EY

~ established Office of_CarFer Education in the prog§§mmatic development of .

thé project led the Assijkant Commissioner, at the suggestion of tﬁé!EerECt

Manager, to sefer “the K & 9 component from District 16.

,Glg%ﬁgr,gppfa§;hi Dﬁring the summer and fall, 1972, aHSETiES‘Sf

IR

>-zmeetings was ﬁ§1d between the Project Managergrhis’Directgr;@f Planning,

and tﬁe Institute for Research and Deveiapment in DceupatiéﬁaliEﬂueation
(IRDOE). It was out of ‘these meeéings that the clus%er app:oach télthe

'Prqjéct waskéézmalizea. The projeétrwéuld be located in three community =
;sghcol~ﬂistric£szégiécted on a demographic and geographic basis 56 as_tod
c@ngtltute a micracasmKDf New Xark City. Witﬁin each=éaémuﬁity schoél dissb

junior high scho@li Within the pilot sch@@ls one teacher from each elemen-

l cted on the basis of interest aﬁd enthus -

m‘ ‘

tary gradé, K - E would be

1asm3’1n the gunlcr high schools, departmental repreaentatlve would he

‘hosen based on the same:interest criteria.
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In late August, ',El ers were put out to Districts 1l in-the Bronx and

31 on Staten Is 1andg Acceptaﬂce was rapid in coming., Arrangements. with

the thlrﬂ cammunlty dlStrlCt the mauinunderpwivlleged of the three, were

L

<mb21ng f;naglzed-m: ,trlct 16 approached th PIOjEEt Manggér and requésted
' réainvalvement with the career project on any reasonable terms. It was thug‘

that District 16 was- reirnstated: as p&rt of the ElemEﬁtary - JuﬂlDl h1gh )

gchoal career componen
The Progect Manager3 w1th the 1531gtance Df IRDOE, developed a dlapiams

- mat c répregentatlan of the State Erogram to Implement Career Education (SPICE)

program (see Flg§re l)

Act1v1t1es ﬁurlng Auguat Septemberg and Dctcﬁe; 1nvalved the*shlft ng

Dlreétor; and the ﬂef;nltlén of the role oj'?heAFlT Secanﬂary component

(see Secondary Program, pp. 9-10) . ‘In additﬁo;; the;cluster concept of £he
utilization of a jﬁﬁi@r highgschool and threé of its "feeder" graae sehoélsxﬂ_
was aﬁapted— The ccncept was extendeﬁ to 1nclude the .contiguous hlgh
,school 1n each afrthe Ehree boroughs. Diréct contacts were made with the

three school d;str;etg and the cluster cehcépt became a reality (see Figure 2).

2 x e

.\ Workshops. .In conferences with TEDDELEuring the month of Nov 1’mber it

=3

was decided that the ccntract approach was prabably the maﬂt efflclent and
Eﬁpedltloua -manner 1o move the prage:t into quhticnlng career education
activities, The projected costs of the contracts wvere belcw that n:edad
“{D hire staff to run the several dozen Workahapu as well as prepare matEs"é
rials,and‘pay consultants. In'éﬂditlan; it waa felt that the needed éxper—

tise had to be procured with the antlclpatlon that the SPICE staff * yould

gain sufficient 1nfarmat10n and knawhow to as sume a glmllar tralnlng rale

the following year.
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SPICE and. IRDOE, Summer,-1972. r




_3éabjeétiv2é set fcrth ) : o L T - I

SCHOOL CLUSTERS
"District 1€ . S District 31 - . District N
‘  Erasmus " C RNew Dorp ) ) H.H. Lehmen
1 : o H.S. S H.5. - H.5.

FIG. 2. School clusters representing -feeder stﬁpé1§i§ﬁ the three districts chosen by SFTEEf‘

R 5Broad.éutliﬁes of a K ;léﬁﬁrcgrém'ﬁﬁich nv ﬂlved one teacher from each

_ grade lEVE1 at each publi: sch@@l 1n each zlusterg as well as the lnelu51mn

;t

'”'Df a guldance .group (one chm each ,chaci) were develmped.- A set af-oversf

all general obgectlves (see Flgure l) were establlshEG for the in-service

) tralnlng Gf these iﬂleLduals and several establlsheﬂ educatlcnal Drganlza—

tions were-reguestea t@ dEVElﬂp warhshcg prcgrams that cpuld resPQnd to the

o ] cty ,
/

The Instltute for Eduéafi@nal Develapment (IED) submltted ] prap@qal
WththES accegted ;fter*béiﬂg revieved and endeﬂ About the middle of-

V
Wﬂ“’

- Dégéﬁberg a téﬁtativé(prcgram;was’agreeﬂ upon. :Thenpfsgram'was to inélﬁde

e e

- an, 1nternal evaluatlon and rev1ew1ng mechanlsm ‘designed t@ feed back and '

\
t\‘
\\

18
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'cér:ect eﬁy/@f,the plaﬁﬁei}wofkehepe. January 22, 1973 was set as the:
S , - . o T !

target deterfer the firetfveikehqg,eeries.
In an ettempt to have an early 1nterfece of guldance act1v1t1es and

teecher trelnlng eet1v1t1es, the ﬂlIEEtGI of Lhe C;ty Unlverslty of  New York

~(cumy) Gulaence Laboratary was asked to Prepare a program of guidence career

i

educet;cn workshops far SPICE COﬂ51ﬂEIat10n; The ﬂeeislen ta coneider thlg

source. eeme Partly frem 1te eonvehlent proxzmlty but moetlj fr@m the work

in career educet;pn:lts dlrector,had been doing 1nﬂF;orideg'Ncrth Ceroliﬂa§
. L / . : L 5 ‘ PR .
and Ohio, It was entiexpeted that a program eeuld be developed -and approved
w;th the target date for the flTSt eerlee of guldeﬂee wcrkshqpe to etert

'the week cf February Eth

?p@jeeﬁmﬂegagemeﬁt It is eeeentiel to ncte that threughaut all that

" transpired in the previous months, SPICE had no office (or even desk) to

use as eﬁbese Df-Dperatiene.‘ Most. meetlnge were conducteﬁ at the IRDOE :

'effleee w1th an acceeienel spe21al meetlng at FIT. It was net until late

f l'
1

‘VDecember thet facllltlee end telephanes were\lnetalled 1n the recently

aequlred SPICE offices. SPIGE'became eperetienel by Jénuefy The éegree

to which the lack @f an Offlﬂeg (deeke3 telephonee3 eeereteryg flow of ®

correspondence, adeguete meeting epaee colleetlon‘of mater;e;eg_ete;)

hempereﬂ the qperationel develapment of SPICE cannot iﬁrfeet— be measured.

However, the degree to whlch funetl ﬁlng and -events accelerated Dnce a

"home" was fcuna is eppareﬂt from the rest of the activities discu issed in-

thl-; E EP
A Prcjeet director was chosen early in Septembef. Difficulelee in -
T f;ﬂdlng a dlrecter were related.to a. greet extent to the tlmlﬂg of the

¥ .
’eeenehi Most exper, need eendlﬂates Flennlng to change Jobe had leng since

14 - |
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i i

made their moves and the field of choice was indeed light. A project, direc-
. tor was hired and chafgea with the :
(a) asgistlﬂg ana searchlng for agpraprlate sch091:

dls@rlcts Fa.lmplement the aevelqging State

i
i

program in career education, and
(b) searching and hiring of an cperational staff
- that related to the task oriented pragramvéf

_the career edﬁcatiéﬁ~groject.

. The project director's tasks were later to include supervision of. the K - 9

c;mponént; By late chembér staff lines haé sfill‘nat been filled.,{A deci-
é “to utilize the Board_af Educdtion liason as &an actlve staff as igﬂ&ﬂsggﬁsj‘
the junior hlgh school ﬁro%ed to be = very PDS;thE stht 'The liélson o
1mmedlately moved to contact Junlor hlgh schocl Pr;nc;pals anﬁ staff and

W1th the asslstange @f the plannlng staff qulckly ‘moved -into a h;ghly aﬂtive

ipr@gfém; Thé Staff attended the Dctober career - educatlon warkghaps at the

- American Personnel aﬂd Gu;dance A33021atlan Convention aﬁd the Deeember
,UEDEamEetlng 1n_caréér education. As tdsk érea‘needs becage:mgre and mofexf
deiin§ated? tﬁé‘pr@jéét direét;% began fg iﬁténsify'his séérghAfar a éﬁ:ria

gulum facilitator, guidance facilitator, §ﬁd»c@mmuﬁity facilitator. - o SRS

bl

' Secondary Program

(=

:‘BEESHSE of the unique character stics of New York Clty 2 educat;an 1
‘structure (the hlgh schools. b31ng 1nter§15trict and unﬂer the Central Eaard);
\ ]

- the secandary component -of the progect was ta be separate frOﬁ the K = 9

compornent anﬂ was. ta 1nvolve FIT 1n hanhattan with Iandcm senior hléﬁ

sc haals throughout the city.
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Daring kiay and Jung of 1572 tn; FIT career ‘team had met with the starf
at Irasmus ngh School, had received accegtange: andfhad,éammenGEd tHe
formation of school career teams: TIT had initially met with resistance

from several high schools as a result of the original iﬂentifiéatién of the

/7
. . : 7 o : / Iz 7
sec@naary_comﬂsnent with undefprivileged sah@ols. The accaptance of the FIT
‘,! ;
career team by Erasmus gag considered a turn J,E polnt in the selectlan of

S
future senior h;gh 5chgalsi In early September, 'after D;gtricts 11 and 31

had accepted 1nvalvement in the elementary pragramg FIT approached Herbert
© Lehman and New‘Dcrp High Schaols 1n those dlstfictsr ThESE.tW@ high'scha@lé
Vibecame part of the secqnﬂary program;Athug Eompletlng EElECthﬂ af PllDt
schoals for the SPICE pragect “.

In a series of meetlngs in- SePtember attendea by SPICE staff and the

d;rectar of the secandary program, 1t was. aecldeﬂ to’ malntaln the K. - 9

ns:

‘ﬁénd secondarf comp@nents as seParate Entltles for the fallaw1ng reasons:

'tl. Thé_FIT :rgaﬁizat;@n felt they were too far al@ngu : ;- V o,
Viﬁ their own plans and apéiatianél activities té e
'reiirégt_théir program. | ;

2. The model aevélopiﬂg on theasecandafy,pragram was |
o f
keyed ta ‘the FIT spec;flc expertise and was unable/

/

--at that time to _% ,ft into a w1de multi-career !

secondary ggproéch - ' _ - /

Expendltures and other commitments’ that had beeni

7

o

‘in @verall budget atfﬁhs

’

ture Quite‘difficult@ : i

Formal notification was made to the Bodrd of Education/that the State
woula.praceea‘witﬁ the programcoﬁ a airect_baéis with primgry fiduciary
control at FIT.

‘16
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The maln thrust 0f the ﬂPEtl nes durlng Dctoberx involved aéttllﬂg

relationships_betﬁeen the secénﬂary program run by FIT and that of the

K-9 PIOgram. It was now fully recognized that the FIT program was to

be totally autonomous and in ﬁeetings with school districfs was only alluded

.to ﬁeripherally-"

s Céree: Aﬂviscr# Committee. The months Gf January anﬂifebruary 1972

were spemt screenlng candldates for the Prcgect s Career Adv1sary Commlttee;

The New YDrk Glty Eccnom;c Devélopment chncll through its Vlca“Eres;dent

;Sfar_Educatlonal Affairs, and the BualnESE—EducaL:on C@ardlnatar éf the Stateiﬁ

Eéﬁca%ién Deﬁaftmenf suggestei a ﬁﬁmber of Paani 1a candldates for the
Committee. Ihe Board accordlng to thé Pragect Manager, because of the
unlgﬁe nature of career educat;ana cantalﬁed elements of vested 1nterest

During the next three m@gthsglf@rmatian'of the committee ?as c@mpieted§

" a chai¥man was elected, and three meetings were held. The C§mmittge spent

. iﬁé time 6ﬁ ﬁiscﬁésiéns of policy, project site; and phil@sopﬁy of career

educatlon rather than 3351st1ng the Prcgect Manager in the canceptuallzatlon
of the pragect through the 5ti . develcpmental-prﬂeess fcr which it was

formed. The Cammlttee had accompllsheﬁ very llttlé of its Puryose by the

- end Qf the Sprlng 1?72 schaal gemester_

S

In early aéptemberg task Qriented gubccmmlttees were formed a; a result

of a survey adm;n;stered-duiing the gpr;ngg The'commlttae met:ionce during '’

‘October and once in December. ' At ‘the latter meeting some committee members

 objected to being informed of anjecf decisions with@u%}firsf being asked to.

"adviseg"l=1here Weiefné other meetings of he cémmittee proper although a
number of’ cammlttee membﬂrg aﬁneaf ta have maﬂe 1nfcrmal contributions te -
the prc;ect through the;r subcommittee assigﬁmenté., . "
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ELiMENTARY *”LHQDL COLPONENT . P

+

;EDiwpIgshsgsi' The IED wcrhshape prav1aeﬂ the only tralﬁlng for. the -
elementary Sché@1=teazhef - who were in the SPICE Pr@g;am. Thé wark hsasv{ »f
_are ‘therefore. dlE?uaSEﬂ ‘in thlS sectlnn even though there vere: l so IED -

Vworkfhﬁps for the gunlar h1gh school teachers- ThEFSESSJOnE were canduéted

: IQEPara+ely for the teachers in grades K- E 3 -k, and 5-6 ﬁnd had as. thelr -

. \méln objectives n;lp;ngétha ChQD;KStaff!téf !(l):ugdérstgﬁd_and appregiété
, . \ L. o

the need:for caredr eﬂuzationr (E) create their/éwn matérialsg,énd

Qg) aﬂapt éxlstlng currlculum materlals.. Teachers ere to be glven an }ﬁgb

Praeticég The propcsal ‘on flle at the SPICE afflce; 1ncluﬂed a lengthy
and ﬂetalleﬂ 11gt of DbjeEthES for eaéﬁ %@ikshcp., A brlef llst af Bbgécﬁ
thEE is 1ncludeﬁ in: Appendlx A. | |

bl : .

’ | Part of the IED ;roPosal called far teacner partlcipatlan in Pla:tm;ngjl

Wlth continval révis;on Df abaactlves and procedures based on teacher

reactians,agd tpé-reagtiénS'of the vlsitlng lecturgrsﬁwhg weze_canducting

tﬁé;ﬁorkshqps, 'Fo;;aﬁing é@gg-wérkshgpsianjiED stéffyﬁembérimet wi%hla_

- samﬁle gréqp of teacherérwhilé;another mef with the fisifiﬂg'lecturers. 
Apprax1mately one waek after each worksth a. qﬁeatlanﬁazre wag sent to. the>
partlclpatlﬂg teachers asklng for th21r reactlans to the wmrkshop nnd '
“their suggestians for procedures anﬂ cantEﬁt of-fﬁﬁure vorkshops. Visi%ing
:1EQtur§rs maﬂezééver;l reﬂamméﬂéatians c@neerning £he ﬁﬁysigai accommoda -
timnsaaf tﬁe room uéedﬁfér wcrkshaps;rthevuse of “facilitatazggm aﬁg the
”aﬁtuéi férmat of thé worksth ?rogramég Most of the recammenﬂatiaﬂs were

' actediqpaﬂ. In. addition, the teaehers suggegted that a praatlclng career

&,




-
w

S
;Educatién classrogﬁ teacher be uﬁiiized d4s a workshop laadera Cne class-

_room’ teacher was recruited f@r the faurth gun;or high gchool workghor,
. i
Whlle his préaéﬂﬂatan wag not as vell recelved ‘as thcse ‘of the Gther

’workshgp lectuzers3 he dlé relate mare to the practlcalltlés @f’agtual

classraam 1if by sharlng his exper;ences with' the gunlar high qchcal &
teacherg i :
: Iﬁ should be noted that the bfiginai_prjpasél called, in a; rather vague -

litators. This.

S

maﬁQ5fg for a Separate in-service tfaiﬁing-fér SPICE fa

4 . L Y . e\ e
- was never carried out. Facilitators. attended the in-service wgrkshops for
teachers and guidance personnel.” This was the Qn%y training théﬁxSPIEE“;

%
L

facilitatarsyactﬁally received. =

. o , . . . L

An IED 1ntérv1ewer v151ted two schcals to acqulre furthar kﬂawledge

. i i .
©of teaﬂhér reacticns, HEI rapgrt was, submitted late in’ March It was

5 / B

quft, slmllar ta uhe report Eubmlttea by the Evaluatar 8 team 1& Mayg.‘

althaughg in- the 1nte1'1m3 a great deal .of the 1n1tlal confu51an abaut the

roles Qf:the‘?ariaus personnel and.the ‘basic objggtiVES'@f=th§ SPiGEfeffort
N : £= : o _

héa been cleared up. _
Fiftyeslx elementary sahaal teachers attended the IED warkshqps 1n
_career Eﬂucatlcn.. Slxteen (28 5%) were 1ntervléwed by the evaluators at
their Schaolgi Whenever 33551b123 th§ 1nterv1ewar asked ta v15;t tﬁe classa 
room to gaiﬁ a first—hana impression a _to haw the career education program

~was actually being implemented.

.

Teééﬁéfs were asked to discuss their views of the IED,wDrkfhan
: ~ |

materials proﬁided bath by IED and SPICE anﬂ the in=- schaal Serv P:o—-

©. vided by the SPICE staff They were questloned abcu+ th§1r own attempts at

1ntrodu§1ng;aareer_elucatlon into" th21r classes. \Flnally, they were asked




fé éiscuss their ;eellng; about ghé admlﬂ;strative problemg- of inﬁegfatiqg
«Qafeer edﬁgatlan 1nta thercugrlculum in their gcpgalq,xxThe interview
."resultg relatea to the warksﬁapg are deééfibed béiow;' The interviéﬁ data
related to the othér - éé are 1nco¥porated into the Leacher gueetlon—
neire and progect summary sect¢ong Epp. 18- E?, 28 32 >reSpeCtively) . ”‘,5~
Eaﬂh teacher 1nterv1ewed was expremely PGgltlve toward career eﬁuca=
”-tién. Hany vere negatlve or. neutral at flISt but after atteﬂdlng the
T,warkshqps and trylng career educatlan 1n the Qlassroom; all but one felt
’that g career eﬂucatlon.pragram; 3251des hégipg 1ntr1n51a merit, was an_‘

‘exceilent matlvatlng vehlcle for. teachlng the b551¢ gillls in the. elementary

:schcol curr;culum_ The one teacher who ﬂld not try career education did

- . nat da s0 because her class was far below grade 1evei in readlng} and she

;3 felt that taklng tlme away from readlng exercises for Somethlng else

bwaula be uetrlmental ta hez class__jﬁ -

_ All @f the. teaﬁherg 1nterv1ewea felt that there shoula have been samé
l o

-7

1nfcﬁnatlcn gent to them yr;ar tc th21r attendance at the warksh@ps so that

they cou 1& max;ma;ly benefit frsm the Sess;ans. _The teachers felt that the N

- n
'pr;nci@alg had not beEﬁ avare of the abgectives of the program and did nat

always chacee the teachers who would be’ the patentlal leaﬂers., In additlon;

) tbe teachers were not aware tha% they wvere supp@sed to have been the

=)

'ereatérs in a pilot pr@ge;tg4 Many were confused and/or regect;ng af Lh;s

role even toward the én§4af%the term. . S

" The teachers felt th t the varkshama vere aulte successful in "SElliﬂg"

7 carecr education. Hawever, many teachers ‘felt that 1ﬁ’waa oversold, . that -

\ too much time was.speat on repet;tlpn of theqry and PhllOaGEhy; Mostr

20
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'téachersaagreeﬁ;tﬁét mof%“timg_shoula héve=§éen:sﬁen£ on attitude development,
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v = . ) ! .
construction of unltu, and develgpment of methods and matérlaLs The

- worP hﬁpq . however, wére lnférmatlv23 andfst;mulated mést teachers;to want

to knawxmoré about, career eﬁugati@n, Many teachers indicated that theﬁ'

began Lo examlne th21r own’ knowl ge an nd. Jélueg about: the world of work;.

- Most Df the Leachers felt. that the use of  videotape was valuable but they pe

would llhe¢t@ see more chaﬂce for 1nteract10n between teachers at warkshap5;

The teachers by and large felt that ihey ﬁevelaped prof2551onally and

. /
,broadened their v1ewgolnts as a result of the wgrkshﬁps. 'SDmE‘EEPTEEiatEd
the” quortunlty to ga;ﬁ 8 naw*purpcse for teachlngg as well as to sharpen'

i

,th21r own concapts af unlt,Plannlng and the ﬂevelapment of skills

Materlals were descrlbed as- adequate. ‘The teacherg were glven TEaﬂuIQE

guides, 1ists Df/f;lms3 lesson plansg fllmstrxgs "and. adéresses f@r wrltlng

T away for free sgoaﬂlesf' Lésscn plans vere aﬂaPtable. Some. teachebs sald "

,they used everythlng they were given, some ‘said they used ﬁcthlng. Maqy

wagld_have ;1ked to have been giVéﬂ;mater;als for immédiate actual claSSsﬁ_

room uée.;*

In add;t;gn to the above Pracedures; elementary school teachers were

'glven pre= and past=te ts-by IED ecﬂcernlng their attltuﬁés téwardf:areezr'

,educatién_ The teachers were asked If you;igéﬂa class:ogm teacherg do

‘yau agree that cauzses in your %ubject area(s) or grade wau;é ‘be more meane:'

‘lngful and. reéevant if focuged ‘around career Gbgect;v38¢" ?Taﬁle 1 gives a .
breakdawn; by gradeg Df restnses to tha abave queatlan. Qléaflyérthéréa i

was a large lncrease in teacherg respondlng agree after having éémpleteﬁ“

the wcrkshapg.

F I

Teachers were also questioned about their utilization of resaurce

.Peoplé in. career Educa’clon5 both as cl assroom visitors and ;n f;eld trips.

= i =
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TAELE 1

C

the Use of”
. Career Objectives in the Course
b %. Agree
N
B \\2’

| -6 3, 7.
B = = A /92 ¥ 5 B
| S < R /
A large inc rease in use of resource peaple wps 1nﬂicated after cDmpletan -
O ' rij t o - ) -
of workshops. Table 2 summatrizes these data. ' - S
A ,/ — A
//|
J
_LL i /!
—l -
More than L Visitors

AT

53 h Viéltors
(Befare X
/ =

/After)

/After)

| 7;7i477 ﬁa Visitars
r (Befare/
Grade After)
K-2 V571:'
3 ‘88, -
s ey
5-6 et
. 158'




"TABLE 2 ' -continued-
B. Number of classrécm'trips 1o observe workers at work,

= ‘ B : . B FE I

No Visits 1-2-Visits 34 Visits . . Hore than b Visits
(Before/ 7 (Eefere/ (Eei@re/ (Befgre/ I
Grade * After) After) After) After) .
k2 | é B N T
: /30 o e E - ‘/1(::;
3-l 83, w, o,
) /57 /21 | ' /22 T
5-6 81, 6 13, )
) _ /25 : . . - /58 . . B /3@ ‘ -

The results of the IED test;rﬂ in congunct;on with the IED and évaluaﬁ
tion team' S lnterv1ew data strgngly 1ndlcate a. 3551t1ve attltude ehange

- toward thé role Df career educatlan in .the. elementary school currlculumgr

as well as a greater utllizatlon of resource peayle bath at thglr an SIFES'
. and as_v151tors to the schocl Further EV1dence that the IED effort was
generally viewed as\sﬂcces ful by the partlgxpatlng teachers can be inferréd

From thé‘teéchérs‘.enthu51asm for ccntinuaticn afithe;warkshqpsrinta the

Sﬁmmer and the following year.
— Ihe eva;uatcr s also 1ﬁteerEWed sevén’ gunlar hlgh schoal teachers at

the last set cf»workshqu. The teaéhers found the warkshqps to be bath )

enjoyable ahé idfczma%ive.v Same teachergjenaayed ‘the gpportunlty t@ 1earg

anbouﬁ what Was’ happ%, ng An. educatlanvgraund the natlén. Esch teaeher wau
dEflﬂltEly in favor}@f career educatian and faund the Wark h@ps té7bé'a"”

%t;ang'm@t;ﬁatiﬂgxfact@r. Some mentionied that they liked. the audio-visual.,

)

yéﬁ varied;fapg;cagh and‘éﬁqueﬁ the exchange of -ideas and extra stimula=-

tion. It wculﬁrthus_appear that the IED workshops were successful at this

level, too. - o o T e - .
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blemEﬁtarv QC1DD1 Survey. The evaluators prepared a 48 item auestion-

‘”néize%(sée AE§endix E) for administraticﬂ to ﬁhe'téaéhers FED péiticigated
in the éEiCE¥pibgram‘ In order to as:ertaiﬂ:ﬁ§g1te§cﬁerkégréspanse ﬁmlféurv
améjér aspeétsiof.the SPICE_pfog?%mg 4L of the-éﬁestioés wefe grouped ;nfc:
'faur‘cgtegaries-reiating to: (15 ﬁoikshops-(questians 1-.11); {2 ePICE
staff (gﬁééficné léfs*gg); (3) Career edgcatlon materials (questions 30°- -
,vt 38); and (4) Caréer educatlan clas es (questions L0, = 47). @abie*B summa -
.rizes these data and grcuPsftheArequnses of tééchers‘bf tﬁe workshop fhey!
| attenaed. _Teagheré who taught K thrGugh-éna grége attendéd—wcrkshﬁp-l |
e'thcse vho taught’ grades 3 and 4 attenﬂed workshqp E and thcse who taught
x::g{?des 5 - and 6 attended workshqp 3 . -
g In arr1v1ng at the percentage of teacherg who respanded pos;tlvely and
negat;vely’to the U categorles of questlonsg a t@tal scare for each of the
L sections was computed for ‘each - teachsr. This- total numerlcalfs;gré was
the sum of the resP0nses to each guesﬁianrinfthéf sectiog with Tésgonées ta
.beach 1tem rated on. a acale fram 1 (dlsagree strﬂngly) to 5 (agree atrangly)
;A m331mum 30551bi; score was caLculated far each Section by‘multlplyiﬂg by
5 the ﬁumber~éf items in ﬁhat sect;@n.’ A p©$1t;v% response was defined .as
a Scare that was 70% or more of the maximum SCDI‘ER and- a. negatlve riéépanse '
B wgs defined as,a SESTE that Was 30% or less of this maximum SQOTE-
Dverall the ﬁéta in Table 3 ;ndlcated that t ers in all 3 warka=

’shaﬁf had a posltlve attltude towarda the worksh:ng and the SPICQ SQaff

’and dld not have a négatléé attliude towards any of the L magar aspects of
the pragram.r QVér 5@%:(1@ out of-lg)'af the Pafticigants in WDrksth 1
p onded PDalthEly t@ the WOTIghOPS Whllé only 38% of those in Worhuhap 2

A
- Iespcnded similarly. More ﬂorkshag 2 partlc;pants (hé%) reqpanded pas




TABIE 3-
B, ' L

' Bummary of Positive énﬂ Eérative'EéspDnses to- Ques stions Eelating to |
Wérgshaﬁs, @PICL S§taff, Career Eﬁucaticn-haterlaié
and a Career Lducatlcn Er@gram by WDrkShOﬁg

- for Elemeﬁtary egchera in the SPICE Program

5

Type of '~ | Total o . Questions Relating to

Fésponsé.= 7 N Woikshé@s : BPICE Stéff JCareer“Ed._Haterials_ Laraar Ed. Cla ss

N TR wet L o g e

A Wafkéhop 1 19 R

o
-
©

O

o

o]

Positive ~ | _ . |10 53 | 7 » 1 o
(scoring 75% B 7 . | o S
or more) - C o : : _ S B

‘Negative o o .0 0 ol o . . 0o - '9! . ng‘i
(scoring 3@% ‘ . ) : ' : o

or less)

Workshop 2 13" ; :

(grades 3 & 4)| o R

Positive - |5 .38 | 6 L6 0 0, Vv 0. 0
(scoring 75% - R DT P : . o

or more) S o | S
 Negative s " lo 0. | o0 0 1 8 . o 0 ,
or less) I \ ; ' 3 o

. |Workshop 3 f{’*il K .
“|(grades-5 & 6) | ,
positive |0 ls w5 [ w36 ) 0 o L 1 g

(scoring 759
or more)

Negative . 0 o.{ o ~ o0 . 0. O : o - 0-
‘(Scorlng 308 |7 o 7 i - L
.6r less) - L
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v ‘vigtively to ‘the SPICE staff thai did menbers of either t-Jorkslzop’ 1 (37%) or &
Workghop 3 (36%). In add1t19ﬂ3 most of the teachcra in all 3 workshops
'é' : - ER

resgonded ne;ther pDSitlvelJ nor ﬁegatlvely towards career educatlon mate=

rials and Qareer Educatlcn clasres These flndlmgg in eongunctlan v1th

the 1nterv1ew data, suggegtg that more attentlon should be aevcted to these

- areas in the future,

F

The Temalnlng 4 quegtlcng on the teacher quQtlannalre§ 1tems 12, 293

323 and 48§ were also. cancerned with the four major: aspects of the SPICE

program., Each questloﬂ Was concerned W1th ways to lmPIDVE Gng of these

;asgec' of\th? pr@gram. Teachers were asked tg select f:om a llSt of from

6 toilDrltems thase 1tems that they felt wauld ;mprave a partlcula: phase

of~the prggram. These respénses were then to be rank ardered in terms of

the;r 1mp@rtance_ The data were analyzed by grade levels for each af theue T

L questlong. In addltﬁ.an3 questlcn 29 was analyzed by school dlstrlctg :i.n.=
- T e

order. to ga;n 1n91ght 1ﬂtG the fungtlonlng of the SPICE staff w;thln the 3.

7dlstrictg part;c;yat;ng in the p:agram. o - ' Ry

The anaLyuls of the 1nfarmatlon from questicns 12, 29, 39, and hS con- -

;stei Df ﬂeterminlﬂg ‘the number of tlmPS an 1tem zecelved a rank of 13 2

or. 3 from the teachers. It was assumeﬂ that ranklngian 1tem 1, E or 3 meant

m-had a very hlgh pr;orliy for that Partlcular teacher. Thus,

that the i

the iatg are'presented in térms af the percentage of teachers wha ranked

eacn 1tem 5 1mportance as al, E or 3. . : ; S

e _ :

Table 4 summarlzes the data in. guestlon 12 whlch related ta ways of

1mprov1ng th workshops. - o L
At fhe elementafy schaol level there wéré‘threa item5§ Cg D, and J
) which recelved a rank of 1 2 or 3 Trom 307 or more ‘of the teaghers at each

26
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TABLE L
Question 12: The Vorkshops Would Be Eetter If:

¢ Ranking Each Item as lg,é or 3 in Importance, by Grade Level

. Grade Leve 1 1 A B c D E T G H I J
K -2 °6%  11% h2h 30 1% 26%  26% . 6% 1% W7%

Se6 | 55% etk T3 S5 % 1% kst 18% 21 6k

If people from cammunlty ran workshops. .

= Better attendance by all Career Ed. teachers.

New materials were presented and discussed.

Teachers could share ideas and problems.,

= Workshops were held more f:equegtly

Teachers yresented lesson plans,

More continuity.from one workshop to. the next.

One person or one group ran all workshops.

= More time was grcv;deﬂ for questioning speakers. o
= Warkshogs related career ed. to N.Y.C. curriculum. ,

M

uHENQEMEY QW >
|

workshop. The two items which were ranked 1, 2 or 3-by the greatest percen-

i S R ,
tage of teachers indicated the need for the presentation and discussion of

new materials and the need for,relating career education to thé New York

City curriculum. The third item whlgh was also Ianked l 2 or 3 by more
;than 30% of the teachers was that the warkuhopﬂ would be better if tEaCbEra

could share ideas and problems.

The need far more cantlnulty-from one warkuhop to another (item G) was

ranked 1n the top three in 1mpertance by more than 3@% of Lhe geachers in

-

xisgrades 3 through 6 and by jus L uﬂﬂer BQ%ﬂof the teacherﬂ in graﬂes K thraugh

f)"?

! 2 -
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An interesting result can be seen in the responses to Item A, the ne

S

foriﬁeople from.tha commugity to run wofkshopsf More than 509 of the
teachers in grades 5 and E.fait that this item was among the tgp three in
importance, while less than 30% of the K - 2 and the gradeq 3 and b teacher*»
felt that this would be an important imprcvem&ntitc the wcrkshapsi A

=

p5531b1e eyplanatlan for these results in that perhaps lessons in career

by

education far the K - 2 and grades 3 aﬂd 4 students constitute less of a

departure from the kind of activiﬁ; which occurs dail? in the classroom
than for the students in gfaﬂes 5 and 6. The teachers in graﬂesgfiana 6
may be more st:uctpreé'in'their’ciasseé in terms of a cﬁrriculum plan for
;"reaaiﬂgg mathematics, etc. and may feel less coqﬁetéﬂt to deal with career
ueducatlon on thelr own. Thus, having Peégle fzém the community run work-

shops might be perceived as more important by teachers in grades 5 and 6

because of their.need to have more detailed information about specifie

careers.

. ) » B N /fl
Table 5 sumnarizes the data from questicn 29 which relates to ways that

the SPICE stdff could be of greater help. The data were analyzed by graée

levels.
Hafing SPICE staff spend mére time at the schaolsr’having SPICE staff

\

set up contact %;h career peogle in the communlty'Were all ranked as 1,
2 or 3 1r1 Jmportaﬁce by more than BCF,Q Df tha teachérs atall grade levels.
Qf these three Jtem.;‘= helping ta set up contacts with career pea@le'in the

communlty (item F) was ranked l§_§ or 3 by more than 50% of the teachers

at all grade levels.” . | :
SR 28
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TABLE 5 T
Question~£9: The SPICﬁIStaff Would be of Greater Help If:
7 Ranllnﬁ Fach Item as 1, 2 or 3 in Importance, by Grade Level
Grade Levels A B c D= E F
K- 2r 32% 11% 21% 37% 11% 687 .
3&L 54% 38% 54% 697 23% 6%
5& 6 6L L5% 73% 6L4% 55% 55%
KEY:
A = They spent more time at the schools.
. B = They had more Jnformation about Career Education.
C = They did more training.
D = They had more material available for teacher use.
E = They were more versatile in .ideas for lesson plans. \
F = They helped to set up contacts w1th .career people in the ccmmunlty.
: need for SPICE staff to have more information about career educa=

tion and tD do more tralﬂlng were perce;vea as b21ng in the top three in

~importance by more than 30% of the teachers in grades 3 - 6 only.

having SPICE staff be more versatile in
as 1, 2 or 3 in importance by more than

6, but by less [than 30% of the teachers

Item Eg
ideas for lesson plans, was ranked
EO% of the teachefS'in"graéés 5 and

in grades K ~ 2 and grades 3 and I,

Perhaps, these results too 'are a result of the curriculums"' strgctufe
as was discuss ed in terms cf having Eommunlty peaﬁle run works hqpsi The

i3

teachers in graaeg 5 and’ 6 may feel that}they need to have more specific

information about different careers because of greater sophistication on

the part of their students. Specific fraining in career: education, more
information about career education, and more versatility in ideas for lesson

'
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plans may all be perceived as iuportant by the teachers of older students

because career education is mere of a2 digression from regular classroom
activities and/or because of greater sophistication on the part of the stu-

dents. : -
i on ways that the SPICE

Table 6 also presents data, by school district,
staff could be of greater help. In investigating the responses to the SPICE
Staff items by district, having SPICE staff set uﬁ contacts witﬁ career
pfiﬁle in the community and having the SPICE staff have more materlal avail-

) able for tearher use- (1tems F and D) were ranked 1, 2 or 3 by more than JQm
TARLE 6
Question 29: The SPICE Staff Would be of Greater Help If:
or- 3 in Importance, by School- District

9, Ranking Each Item as 1, 2 or :
. 7A,,, — ; - y %' - - ;
School Di Strlct A B c D J E F /
_ / !
— — 7 —
8.1. (R) 10% 10% L% 50% 305 50%.
Brooklyn (K) 7% uxh e SOk 2% T%
e , ,'7\ . _ -, ,; ;
" Bronx (X) 6% L 22% 67% - 11% 78% -
, ) o L ;7;
|
|
KEY: - f
A = They spent more time at the schools. _ |
B = They had more information.about Career Education. o |
‘ C z_They,dld more ‘training. : - o
- D = They had more material available for teacher use. - . /
E = They were more versatile in ideas for lesson plans. C
. F = They helpeﬁ to set up contacts with career DLDnle in the cammunltv
. - _ . j
: . ,




of the teachers in all threes districts. The reraining items showed differ-
ences among districts. Bot:. :he Brooklyn and the Bronx teachers. felt very

strongly that ‘the SPICE staffzshéulﬂ Spénﬂ-mo’é time at the schools. This

item was ranked in the top tkree in. 1mporta,ce by more than 65% of thé
teachers in each of these dlStTlCu%; More'than MD% ngﬁéafher “in BrooXlyn
and the Bronx also felt that the SPICE staff should have more information

abaut career- éuucation. Hav;ng the SPICE staff do more training was rankeiv

in the tqp three in 1mpartance by ADD or mcre of the teachers 1n Rlchmonﬂ

and_BrDDklyni

Despite the above findings, thehiﬂterViews inaiéaéédithat;the teachers
r;ﬁére positive in %heir-attituées téﬁara fheii-SPIGE rgprESentatiﬁe; They
felt that c0verage was aﬁequate3 and that a féellng of enthu21asm tﬂward the
,pr@gect Was conveyed. |

Table 7 Presents the results to questlen 39, which concerned ways. in

h; h the career education materlals cculd bé made more useful. o

The avallablllty of more career educatlaﬂ materials was-zaﬁsideréd as
1, 2 or 3 in importance by more than 50% of’ the teachers at all g%aae levels.
More materlal at an easier readlng level rec21ved one of the top three
ranks from more than 65% of the X - 4 teachers and from MS% of the teachérs
fln grades 5 and 6. The need for the career education materlals to be better

‘.

-organized into teachlng units was rankea l,2 0r 3 by more than 5@%'of the =
Ty

teachers at all grade levels. ‘The need for teacha: and/ar Pﬁpll Prepared
materlals ta be . shared amang 511 career education teachers was-another
item which was ranked iﬁ the top three in importance by more than Lod, of

the teacherg at all grade levels. Only at the level Df grades 5 and 6 did

more than 30% of the teache rs rank more diversity in materials as 1,.2 or 3
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TARIE 7

Questicn 39: The Career Lducation Materials Would be More Useful Tf:

% Ranking Each Item as:l, 2 or 3 in Importance,.by Grade Level

Grade Levels A . B c D E ¥
K -2 58% 21% 6% 11% 53% L29
3 & b 62% 23% 69% &% 54% 62%
5 & 6 559 .36% bsgh o 27% 55%  55%

KEY:

A = There were more meteriel

E = There were more dlverelty in the meterlele

C = There were more materials at an easier reedlng level

D = The materials were more comprehenelve : .

E = The materials were better organized into teaehlng unltg.,

F = Teacher- end/er pupil prepered materials were shared among all

Cereer Ed teachers.

Table 8 presents the results of question 48 which asked how the caveer
education classes could beAimﬁro#eﬂ;
Moee field trips to places ef Eueineee was fenkea in the top three in
mpertanee by the greatest percentage of teachers et all grede levels, The
highest percentage of teachers renklng thla 1tem 1n the top three oeeurred
at the 3rd and 4th grade level with 85% of the teachers ranking the item

in this category. Having more teachers involved in the career -education

profgram was ranked as 1, 2 or 3 in importance by more than hD% of the
7 K . EE Mg \ - i

teachers at all grade levels as was making the career education courses a -

regular part of the curriculum. . Having the teachers bexeble to do more

specific training in job skills was ranked in the top three in imPOTtenee

32 |



TABLE 8
Question U5: The Career Lducation Classes Would Be Better If:

28 Ranking_ﬁach Iten as 1, 2 or 3 in Importance, by Grade Level

Grade Levels A B C D % F

K-2 - 11% 63% L, 11% 0 21% L7%

3& L o8 8% shg of  31% - k6%

586 e usg usgh 36% - u5%  hsg
KEY:

= More students partlclpated

There were more field trips o places of bu51ness.

More teachers were involved. . :

= There were more classes to accommodate more students.

= The teachers could do more specific training in job skills.
The courses were a regular part of the curriculum.

I

i3

M EY QWD
I

oL

by more then 30% of the teachers in g:ades 3 and h and by more than hQ% of
the teachers in grades 5 and 6.

In génera1; the'findingé Easeaiﬂn the teacher questionnaire ecinciéé
with the interview data. The majority of -teachers interviéwed who tried to
imﬁlement career éﬂucatiaﬁ in their classreams rap@rted uuccess; 1nteregt
_and enjoyment on the part cf their tudenta, They felt that career eﬂuca=
tion wasg a gaca m@tlvatlng factar and a very natural VEhlElE for teachlﬂg
skills. All teacherg 1nterv;eved said that they wauld like to ‘sece career
_eduéatioh as’aﬂ integral part.of the curriculum—' To this end, they‘saw a
'comblnatlcn Resource Pereon/Teachef Tralner as a neces;ary part of 1ntrodusr

cing the program into their schools on a large scale. Iﬁey suggested that,

3

W\
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one such person for e#ch school would be ideal, one for twe schools would

!

“be manageable. - ' !
' i

: Elemeggggy‘Schp@;;igéghgr Projects. One of the major purposes of the

| training given;tc t@e elementary school teééhers_was to irsure "infusion"
of career edu ﬂpan/CQHEEPtS into the tE%g@gIajrgléSSTonSQ To Suﬁm;rizé
and kee@ track cf these teacher activities, a Teacher Project Summary Sheet
ras devised by SPICE and IRDDE staff (see Appendix C). xiheiprajec% summa,-
krles provided data/such as the number of career education teachers and pPro=,
Jectg5 currlculum/areas involved, and te&chers Percepthn of the success
of the;r efforts. / These and other data are,gresenteﬁ;in’Tab;és"g-il;
Inspection %f Iéble 9 indicates that gll ﬁh;ée distrigts had approxi-

mately 20 caréerfeauéation teachers in the elementary schools and in all

l
three ﬂ;stricts,an average of more- than one career. education prgject Per

o

teachér wasruHQFrtakéni In Richmond, the éata show that there wWag an aver-
age Qf-ét ieasg'twa Préjecfs per teacher wvhile iﬁ Br@oklyﬁ ani the Bronx
‘the average‘nd}béf_of prajéétsxﬁeriteacﬁer was less than two. Tﬁe ﬁétal
figure across_ﬁiétziéts shows that there was an average of_léss than twb '
Qafeer‘éaucatiaﬁ projects per teacher. | 7 |
The teachers. in Richmond and Erooklyn were cémparablevin the amount
! . : _

of timé reguired!t@ prepare for their projects. In the Bronx§'hoﬁevgr; 9u%
- of the pf@jegts required tﬁreé hours or more of teacher preparation ﬁimEQ as
. opposed to 65% and 67ﬂ, spectively, in Richmond aéd-Eraoklyn. Qveréll, |

- 72% of the Froaécta required threé hours or more éf teacher ?reparatién

" time and 2?7 requlred less than three hourg of Preparatlan time.

! .

I

S




o TABIE 9

Humber of Elementary School Career EéuaatianﬁTeachErsg,Prajects§

and Teacher Preparation. Time par Progmctg; by Dlgtrﬁﬂt

Number of Career Number of Career Teacher PreParatlan
District Ed. Teachers Ed. Pradects" ' time per project
T ) - '3 hours  less than
. - - e _____or more 3 hours
Richmond | 19 43 15
(65 ) (35%)
Brooklyn ' 20 s - 33 : - 11
= : ; (67%) (33%)
Bronx 19 29
: (9@/ ) (lo%
Total 58 105 76 29
(72%) (28%)

jects (see Tabie lD) Ieveals that in. all three dlstr;cts3 apgraxlmately
three of the major five curriculum areas were repIESEﬁtea,inueach project. .

For example, .Richmond had U43. career educétiéin projects, but reported a

total of 132 uses ¢ Thus, . the ?rcjéctS—gué
across curriculum areas.
“The Pércentagegnunder eacn cur?lculum area repres nt the gercentage
that area calculated as a ratio Df the total curriculum arﬁas reparted
by each district. - A

In. all three districts, the Eurrlculum aréa w1th the

and ; ce

heaviest concentration was language arts followed by social studies
réadingg Mathematics and science both appeared less than 20% of the time
in all three districts. S - o =T .

In the Bronx projects, éilfthé Prajééis involved 7§%V§rrmare of the

/. 35



TARLE 10 .

Curriculuﬁ Areas,invalveﬁ in Elementary Schoul Projects,

Clzss Inv@lvemeﬁt and Success of Project, by District
. : 7 ) . % of class»ii?gﬁi _ _
District ' Curriculam Area Invclved' i Success of Project
lang. Soc. o 75% or less than Averagéirﬂﬁévé'A;é;;
Rdg. Math Arts Stud. Seciencel| more 75% - or below or Eetter
Richmond 25 16 b 33 . - 15 _L;gf,‘/. 1 - 1h 29
43 projects(15%) (120) (3%) - (27%)  (u1%) |8k (%) || (30 (673
Brooklyn | 21 11 31 - 26 7 | 3 B 4 29
33 projectd(21%) (11%) (32%) (27%) . (%) || (97%) - (3%) (12%) - (883)
Bronx 18 1k 25 21, 10 ° A 21
29 pragects(zo% (.16 ) (28%) (24% (12%) 1@@% (o% : (287’) (72%)
OTAL | 6h N 97 8 32 103 'g 26 79
* (ED%) (13 ) (31%) (26%) - (10%) |l (98%) (2%) (ei% - (759,
— e — = 7777 7. -—7 — e e =

e

L ‘ , . o : _
" students, ana in b@th Riéhﬁona and Br@aklyﬁ; only one project did not

lnvalve 75% or more of the stugents.-
aﬁ_A Eraaklyn had the hlghest pereentage (88%) of praaects which were
i ;
ﬂfe;@rteg tD have been highly sua@essiul w;th»the*students; In both Rich-
ﬂjménd‘éné the Bronx, léSS'thaﬁ 75% of the projects were juaged as being
K above average or excelléntvin.tﬁeii success with the students.
Gverall QEN of the pragegtg in the three districts 1nvalveﬂ 75%. or
’ maﬁe of the pqgllg in the class and 75% Gf the pragects vere PETEEJVEd as
b81ﬂg @f abgve average or E?CEllEﬂt Euccegs w1th the Studentg.’ |
Teachers in Rlchmand and Eroaklyn rapcrted that they would usa all the

.gfajects agaiﬁ and anly one teacher in the Bronx reported one project which

would not have been used againg
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TARLE

=

11

Elementary School Projects Which Teachers Would Use Again, _

S?ICELA;Sigtance; and Projec bireﬁ with Colleazues, 1. District
i | o _ _ _ —

i T . .
| Would Use Was SPICE of help' :
District Again? (personnel, flﬂanCEQQ resources, ztc} Shared*

Yes No Directly Indirectly - No | Yes No

Richmond |43 0O 100 . 3 0 . b2 1
- (100%) (0%) (235) - (79) (70%) (97%) (3%)

Brooklyn 33 0 _ ,‘2 ‘ 7 | -1 -
- @m%)am) (6%) (21%) (73%) (7?)@Eé”

Bronx 28 1 - o | 19 Sé 3
(97%)  (3%) (El% o (1@% v (65%) (90%) (10%)

- === s e e e AR RS S SR A B e e e e e e T e et e e e S o A A = = e e = e

orar |0k 1. | 18w | ok 11
: (9%%) (1%) (17%) (13%) | (7D% (90%) (10%)

In all thrée'districts; 65% or more of the Pfgjééts were undertaken
without any assisténcé from SPICE, The projects in the Brgnx rééeiﬁéd the .
greatest hél?wfiém.SPlcE (21% had direct help and 149 had indirect help)
wﬁi;e Brooklyn projects received the least heip (6% had direct ﬁelﬁ:aﬂd 21%
'had indirect help). The Righmond projects reported that 23% received direct
help and 7ﬂ received indirect help |

The Rlchmonﬂ projectﬂ had the greategt am@unt of ghar;ﬁg of projects

progects (79%);
Qambiglﬂg the data for the thrée districts shows that 99% of the pro-

Jects were perceived asreffective Eﬁaugh to use againx - SPICE was of help\



o
T

in only 207 of the projeetz, 7‘;r—islvnu" direet help and 1% receiving

indirect help. Overall, 4925 of the projectz were sghared with colleagues.

I
]

In summary; the uvo classroom % rojeets undertaken, on the average,

by each of the tea cher‘ typically required three or more-hours of ﬁga:her
preparation time, were concentrated in the areas of language arts and read-
ing, wére’develogeﬁ with little or no assistance from SPICE, would be used
again, and vere discussed or shared with other teachﬂrs. H@w;v;rg it must
be nDted that the probabllluy is Extremely small that these 105 career edu-
cation classroom lessons would have be n developed without SPICE 1ntervens
ti@n%

JUNIOR HIGH SCHOOL COMPONENT

Impact Projects. Whereas the SP CE elementary activities were geared

to the defelq@ment; f le SSDﬁsg prajects; znd activities by individual
teachers, the junior high school componeat il ;hevobjEQtifé of invclving:
teachers in planﬁiﬂg school-wide career ni.ster prggramsztgfge implemented
in each school. It is théféfﬂra Lgaolg 82y 1o agsg:ibe théseyaztivities in
some detail. As indicétéﬂ earlier. :hiee Jgniefghigh schools within‘the

selected districts were chosen for Pr@gram'pa:ticipatian, one from Brooklyn,

one from the Bronx and one from Staten Isiandg Te Eraaklgn dlqtrlct was
an inner-city area, the Staten Island district wez - bl collar area and

‘the Bronx district was a vhite-collar area. No date were available on how

the indiviﬁualfsahoals within the districts were choasen.

Thc flrgt aCt1V1tj undertaken was thé Egtabllghmght of a'valunteer"

~ impact team of six tcacncr; and an admlnlgtratDr in Each school to plan

O
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activities within an occupational clust area. Fach school chose the
cluster areas in vwhich it wished to work agﬁéactivitiés,in each cluster .
7»?31% designed to 1aét from fou? to six weeks. Two sfaff m;mberé from SPICE
worked with the three junior high»scha;l impact teams to assist in setting
up the cluster programs.  The SPiGE staff members were viewed asAfacili:
tators since specific activities vere chssen by the teachers in each school.

Since each school was 1ﬁdépanaenu in its choice of clusters and, )

activltlea; there were dlfferenceg between districts and each dlstrlct s

program will be discussed separately.

1.§§§t§qzls;3n§, Junior'High School 2 in staten Island formed a Steering
C@mmittee éf 15 teachers, and this committee was subsequently di&iéed into
three nning Committees, one férteéch'anticipated Qluéter; As it turned
6ut3 activities were undertaken in only two clusters, construction and
health. Theiégtivities for the :anstruétion cluster consisted @f bulletin
bcard dlsplays throughout the school, a tea?her made fllm of COnStIuEtan
sites which was shown at an assembly and a Speakera Day durlng which AE
speakers spoke to different classes about their different jobs in thé
‘ccéstructian trade., A list of more than 25 possible field trlpg and TQ
availaélé speakers was prgpared for the teachgrsg Sdrgrisingly3 only about
five trips were taken. Additionally, the impaét téachers.develcpéd_model
léséoﬁ plans for intégrating information about construction careers;iﬁt@

éuﬁjéctamatter areas. No dgta were afaiiable on the use»@f these le é
plans. -

The majority of the teachers' energy was spen£ in»planning the Speakers
Day and there ﬁefe no follow-up activities élannedg This seems to sgggest‘
that the 1e$stmfplané:develéped by thgiimggct"teachers we;é not ﬁéedg

Since no f@lléWsup activities had been planﬁedg teachers felt that “the

39



cluster seemed to benefit the career education progran.

Lol
-

ructlangl activities. One of the reasons for this—iﬂéfféﬂtiVEﬁESS may

\L\".h
s

hidve been that student interests were not taken into account in.planning

and lmplementlng the activities in this cluster.

For the secand clugterg health careers, the teachers took a-: dlfferent
appraach to organizing the activities. Before gﬁttlﬁg up career conferences

| ,
stuients {filled out questionnaires listing activities that interested them

and the stgaents'were then scheduled into conferences which were of parti-

cular interest to them. Interested students were also taken on trips to é

local hospital and the Police Academy. Other activities undertaken for all

students \were: ;

: l
1. the provision of-materials about health careers for

each classroom,

2. visits from é policeman and a‘policgwcméﬁ who talked.
abéut safety éaréersg-and . ' _ ) -

3. a Service Awards Assembly where students who had worked
es vaiuﬁtééré in health and safety care SEIViEéS;réééiveﬁ
awards. ’

The restructurlng of the career cluster activities “for the health

i,e students only

attended canferenceg whlch 1nterested them and the speakeré' 1nterest ap-

=a

peared to be. h31gh+ened by knowing that their audlences had béEﬂ selected

on the bas;a of 1nizreat in the tGplC.

- The major ﬁlfflCHltlEa W1th the gtaten Ialana career cluster prsgramg"

'

appeared to be:

1. a lack of student inpﬁt into the choice of the clusters

(for the construction cluster),

40
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2. inadequate preﬁarafian of students in the background
of the occupations,

a lack of follow-up activities’(partigulafly for the

N

[} .

‘canstructi@n cluster)3 and

v ’A;' no assesgment of vhether or not- the studénts had benefltted

" from the Qluster.

’Hovéver a very po sitive agpegt tc the career educatlan Pragram was the

*

enthusiasm of the admlnlgtratlon and the 1mpact teachers. Ehe aCt1V1tlég

WhlEh WEIE undertaken requlred con51derabla plannlng and EfiQIt. While .

-

the magérzty ‘of the act1v1t1es were: culm;natlng act1v1tleg wh;ch seem to

haveigeen based on 1nadeqﬁate prega*atlan Df studEﬂtS the impact team

B

pp ears tD have develgpeﬂ new ideas for 1m91ement1ng a career eﬂucatlan

7 prggram,v ‘The enthuflasm of the staff aﬂd the act1v1tles whlch were under—

.taken - canstitute a good fcundatlon for future act1v1ties lﬂ career, edu—

*

Eatl@n at’ Junlcr ngh Sch@cl 2, The impact’team should héﬁevér— wérk’cn

deteFmine W‘hat Stlldeﬁ%?ﬁ

. ’\
deflﬁ;ng goals for each clustera p 'ﬂ tudenta w1th adeqpate 1nformat1an

- about the clusters befare setting up elaborate career programsa plan and

x‘_lmplement fold w—up actlvltl's anﬂ build 1n an evaluatian pr@cedure ta

= gained from act1v1t1es in- each cluster.:
; )

Brcn;, The SPICE prégram in Junlor ngh Schcgl 113 lﬂ the Bronx was

d;fflcult to organlge gﬁs in Staten Island the SPICE program was intro- -

¥

'duced to the S%EGOI faculty by a QPICE staffgmember early -in Jaﬂuary; but

partlalpatlngzteachers anﬂ cluuterg far the mr@gram were ﬂot ch@gen until

’the_end Qf March, Due part;ally to the short remalnlng Egh@@l time available,

o

of the healtg careers and ccmmunlcatlcng cluaterg f:h(gserzy3 only health careers was

'itargeted for, aEhOGl—WldE 1mplementat1@n-



The: h@alﬂh careers cluster began with a Career Show wﬁich had been

Drganlzed Eﬂtlrély by SPICE peraonncl since. teacherﬁ were choazn tcé 1atex

: 7
er partlclpatlon in thls phase of the Program, ~The Career Shaw can31gted

"of ER assembly pr@gram at Whlch uiudents saw. slldes Df thé;"stért tD fin sh'
procedure 1nvolvad in carlng far a pergcn w1th a broken leg., The ather
- act1v1tles in this cluster were organlzeﬂ wlth ﬁartlclpatlon Lnd hélp from
‘the teachers. Theiact1v1t1eg conglsted af a Speakers Daytlnvo v1ﬂg over
3@ speakers frOm the communlty who talked about thE1r JobSQ hospital trlpg
for 1nterested students bulletin bcards on health careers thr@ughout the

schoal a health careers newsletter done by the gtudénts5 health career

 films and .an elaboraté Health Fair, at which meﬂ;cal aﬂﬂ laboratcry equlpa

\

ment was exhibitea and.manned by hosyitalfpersonﬁel_whc‘described the
The prlmary problems w1th the health cafeers cluster were Lhe late
start, the excéssivelauraf%on of the activities (Sggﬁn‘veeks); the choice
of tﬁévelusterxwithcutxstuQEﬂt iﬁputr the ldck of initial Baékgrﬂuﬁd material
aﬁa follaw -up act1v1t1e5 fDr the classr@om teacherg.and the fallure to -
'Qf@Vlde fGT any:assessment of students' galns from the c;uster.' As W1th
the cluster act1v;t1es at Junlgr ngh chool " 2 in Staten IslandS the
eﬁphas;s waaAon larée scaleg comprehen51vé kinds of act1v1t1es Wlth llttle N
or no emphasis on prapar;ng StuﬂEﬁt wlth adequate background 1nformat10n
or detérmlnlﬂg the effecthEnESq of the act1V1tles as ;nstructlonal procedures..
Due to the length of the health careers zluster thercommunlcatlong

.clugter was -not hagun untll May. .The magor act1v1ty of the cammun;caLZOng
e .

,;

Qluster was th se of the New York Tlmas in different ;ubjegt areas by

-, the lES‘seventh.graae'Stuﬁénts in the mifi-school. In addition to their

L]
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use of the Times in the classrooms students were taken on field irips—+e

- ._ "’x£hé Times aﬁa to CESETV;E The 6n1y¥athér activity which was uﬁdertakén was
“the piaﬁuction éf*é éammunicati@ns calendar by some .of the gtudents_ No E
bu;letln board dléplaya were constructed and no materlals were ﬁrovlded to
xthe classrooma. Vlrtuajly all of the aﬂt1v1ty Dccurred Dnly in the m;nl—
school. . - = o, _ o R
The,cpmmuﬂicaticﬂs é;ustér Waé_aﬁ extrEmel§ ;imiteé oﬁé. There were -
no data,available to éxplaiﬁ why the miéi=sch@ol was the only area séleéteﬁ

.for this éctivity. However, the aEtlvltléS in the mini-~ schDol appeared to

be wellﬁplanned and implemented Ihe gtudents flrSt used the New Xﬂrk Tlmes
in their classes both as a source of 1nformat;on about di f rent subgect
areas and as a ﬁev1ce tD ;earn about one fcrm Df ‘communications béfére
gclng Dﬂ field trlps. It is unclear whatg if any, act1v1tles Precedea the
another areaiaf communications.

A _ Overall, the.ﬁifficulties in_i@glgmentiﬁg the éaregr cluster program

- appear to rest with the school's aéministrétion; Teachers were chosen to

?art;cipate rather than'allawéd tc volunteer and the fézé.that:they we;e
wnct chosen untll the last mlnute suggests a‘father haphazard ch01ce praaedure.
:Maét of the teachers chasen worked well and appeared tc be suppcrtlve Df
r careér éducat;on3 but the aamlnlstratlon Prlmaz;ly gave lip SETVlEE guppcrt
ZtD the prcgram. The studénta who were 1nvalved apparently uaemed 1ntereated
but inadequate evaluation of the students' gain from the clusters prevents
any conclg51vé statement about their'interest_ The fact that only’ the mlnl—

‘school was 1nvclveﬂ in the communlcatlana clustar points to a lack of orga=

!nlzatlmn and/ar 1n1tlat1ve on the part of the impact team. Ihis juni@r

.
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—irigh SThooT EL_L.:‘Q:J;; LleJ,‘V nu.;u T TIme To0T timator—+tf l;.,md SEICEprugram

./‘

s to be Drganlzed and 1mpiemented in a . more. compzehen$1ve and efiectlve

|

-f
Er@oklvﬁi The SPIGE program at Junlor ngﬂfgchcol 57 met ini f ally
i

r;w1th great r231stance and was néver fully orgadized or prcductlve.f In

. . ) I
manner. = "» ' !

Januaryg a EPICE staff membér presented the/SPIGE pragram tD a’ PTA meetlng

ii ,f‘

*  and found that.the pari/t% felt that the,gPICE pragram congtltute? a way to .

#

|
track the;r cblldren %nta a vacatlcnalshlgh achool 1natead of glV}ng them

s

" an Gpportuﬂlty to pa&tlclpate in a CDllEgEEDrlEntEﬂ program.‘ Afger attemp=
'”tlng to assure the parents that thls was th the case; the SPICE] gzcgram waa;

presen nted. to a faculty me&tlng early in February. The sghool pr1n21pal

. selected several teachers far partlclpatlon on the 1mpact team:ibut the
S teachers were never able to stay at schaol for the after- schaol meetings

‘and only %wc teaéhers at a time were able %o attend the IED workshops
. n
because of dlfflculty in gettlng substitute teachers t@ éover-ﬁh21r 1 ss 55
: 1
In March “the four teacherq who ‘had attended the IED wcrkshaps drafted a-

proposal far a. career educatlon pragram for the l§73s74 sch@ol yEaT. lt was

nat uﬁtll Aprll ~that the guldance teachers declded to plan cluster act1V1t1es

for the current academic year. The. guldance depaztment thus became the
_impact team. .

Hgalth careers was the first cluster chosen'ana the first aétivitigsA

began during the last week in April_ - Each classraom waézpzovided with a -~

set of materials on bealth careers and each class gaw a fllm on: heal,ﬁ

occupationg durl,g sse mbly. The 1mpa2t team Pr%%%; d 1 550 Plana whlch

prov1ded apportunltles fqr students to 1dent1fy the;r 1nte is and

i

aptltudes in health careers. Discussions-in each 'classroom’ constituted .

£

ollovw=up acth¢tlEa to the ;11m presentatlon.

[ ’ : P
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o — A second aCLlVltV undertaken vas the preuentatlan of 1h films (IEﬂted
- by SPICE) about . dlfferenf OEGUPEthﬂa. atudents sav a different fllm “each

eek nd tben indicated on Career InLerest Cards3 JDba that they Wauld

H

like to fUTthEr egplareg HQWever the follow -up aEt;VltJES never went ';

zbeyoﬁd the collectién of the cards. The f;lms and the Career Tntérest Caras

are Etlll avallable 1n the schggl and the 1mpact team hoges to use them _

next year.

Thlrdlyg SPICE paid for a five: week subgcrlptlgn t@ the New_ YQﬁk Timeé

or. lD English classes. The plan was -to wark on reading anﬂ writing akllls :
o

and caréer exploration in cammunlcatlans‘thTOugh the use of the I
lﬁtezvléws Wlth . two televislan newscasters were publ;shed lﬂ a newsletter
prepared w1th the help of staff megbers iT@m the gzggg,v No gata were
'avallaﬁle on act1V1tles fﬁich'WérE;DrgahiEed using thé Zggggsnér were data’
avallable on anj gollOW*up'act1VitleS or mater SLPreparéd by therteggﬁérsi
A small grogp of ‘tea ha had attenged thé sprlng workshcps Planﬂed
a’Céregngay and it ya§ scheduled for late in June.  The teachers arranged .
-féf'gD-géeake:s‘t@ visi;\%he schcgl and rotate among'éigééégo@s to talk ,
abou£ £héir ogcﬁpétioné No daté wvere ava;lable on. the DEEuPEthﬂS regré—b,
. sented by these, gpeakers. Slnce the Career Day took glace at the end Df ;;
June; there waa no OppOrtunlty for follaw—up act;v1tleg.f | ‘
The élfflcultles with the pIOgram resulted fIOm the tlme wa sted befﬂre
,the program was: organlzed Befcre the SPICE program was intioéu;eﬂ to the-
school, the principal had .developed thg.ideaﬁof creating skills and iﬁteiésts
;vpcéﬁters iﬁ tﬁe school in the areas of»buéi5255~office skilla;xcommaﬁicatéions§

music, ecology, nursing, food, and fashion. The ?rinaigal intended that the

?gfdgfém be piloted during ﬁhe-spring term. In January, a SPICE staff member T

1
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Lo

_Provided £he priméipal with a ;émplétefset dfzeufri2dlum materialsrwhich
~ Were c@zrelated v1th caieer eéﬁéation.; The pfiﬂcigal was cléafly inperéstéa
-in-ér@mqting éaieeriedueatioﬁ in.the‘échoai. HowéVefg aﬁriﬂg the Séhcol |
year; the teacheés ‘uriion was. urglng that therprlnc1pal 5 cantract na%
renewad and the school faculty vas lelded between thage layal tc the -
' principal and thpse-who were Gppgsed to him! Gonsequentiy: the palltlcal
ciimateéiﬁ tHé écho 1 was " guch that Drgagizing a career éducat;on progrém
was difficult.- SPICE made an’ eff@rt to pr@v1de the gulﬂance department
v(whlch had become the 1m§act team) w;th 1mplementatlon plans far they
pr@gacts and requesteﬂ teacheremaﬂe lESSDﬂ plans in return : The 1essan=
iplans were never feturned ané thus evaluation of teacher activities or';
fDllowﬁup actlvltles was, 1mpossible. The admlnlstratlom-appeared very -
supportive @f career éducatlan, but the 1mpact teachers seemed to be less
b@mmitte@';o the c@ngegt;i It is, @f-eoﬁr$e§L1messlbLe ta know if there
is g‘lack of commitment on ‘the part'of the-téaéhérSf@r Simply'a difficult
p@lltlcal 51tuatlcn preventlng the teachers from attendlng to anythlng
except regularg ﬂay ta =day cia sroom act1v1£1e5. Hewever3 51nce there are

- NOW some materlals avallable in the schaol 1t is p9531b1e that a career

educatlon pragram w111 be crganlzed next year.

Comparlscn of the Three Junlar Hth Sch@al Pragrams.? Each district

implemented azhealth careers prcgram and thiS Qlustef was the mostUSQchsSful~
in. all'thiee chaols3 althgugh far different reasona. In Staten Islaﬁd—=‘
where the health aCt1V1tlES anpeared to be the more auccegsful of the two

clusters, -the 1mpact team attempted to ascertaln and- pragram students

accardlng to their: lnteregtg 1ndliferent health careers. This appr@ach was

"used beéauge gcheduling gtudentgﬁlnﬁlscrlmlnately into act1v1t1eg in the .



Tl

CODatruEtan élu;te? haﬂ nQL béen guceegsful In the Bronx the’ hea]th

iciuetér was the @o st elaborately planned and 1mplemented of all the »
’/ clusters in any school. The SPICE Staff or g 1 zeﬂ the initial act1v1ty
| .an% when the teachers becamé 1nvolveﬂ aeVEral Dther actlv1tles werei

l;mplemented In Broaklyn3 the success of the- health clugter resulteﬂ

from prov1d1ng students w1th ba:kgréund 1nfDrmatlan3 ascertalnlng the1r

1nteregta and agtltudes in health caréérsg and than prOV¢dlﬂg for follow- .

up act1v1t1es L - o S 5 o N

The. three schaols differed in: the1r agpr@aches tc 1mp1ement1ng the -

career clusters. In both Staten Island and the Bronx, the emphas;s was
on provldlng large saale, elabﬂrate act;v1t1es. i ocklyng the praaess
of 1ntradu21ng students to: ‘career educatlan was OPPDslte to that Qf Staten

Island and the Banx. The claserOms were provided with materlals for the

=

health cluster prior t0- the other act1v1tles and the Studénts were. expcsed

xtm fllms absut ﬁlfferent accupatlonq before filling out studen';it;’

cards. Whlle the health éluster had f@llawsup actlv;tles the gther
Brooklyﬁ clusters wvere nct completed. An effort, was mgde to glve students
f career 1nformatlan and collect data on th31r 1nterests butrcnce this had

- been done, nothing further was done w1th,the igfgrmatian; 'While there may '

i

of students the fallure to prcv1de students w1th prlor 1ntrcductmry 1n;a:
:matlcn and mater;al and approprlate follcv up woula seem to negate most Df;

thlq method sleffectlveness, It would seen that an effectlve career edu-
Acatiagfpragram-xould 1dea11g have on501ng act1v1tleu w1th QtudEﬂts gatherlng
:éqd,érdc ing. i nicrmatlén from many dlfferent sources ratner than a one= 
;iéhaﬁ extravagant program. |
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out. duties whi&h they had*pr@mlsed to perfarmg The teachers who were ' ) ’ N

!

- program in the school. Some who were aware af the pragram viewed the pro?

/ . , L e o . L2

] ; ) ' , L S o o
- | The three districts were also very different in terms of teacher and

aﬂmlﬁjat rative -support for the SPICE program. 'In gtaten Igland the 1mpact_

. A - . . RS

téam conéistéﬂ’of v@iﬁntﬁérs‘aﬁé‘£he;§rcgfam was organized early_ EoLh th;

1

school adm;nlstratlcn and the 1mpact téam were very enthuglastlc abcut the

i

prcgram and mgdlf;ed their act1v1tlea based Dﬂ th21r experleﬂces w;th
thélr flTSt clugter. In.the Br@nx; the school admlnlstratlén gave verbal

guppart to the program; but either did nat carry out or delayed carrylng . \\\\

flnally chosen as the 1mpact team worked wall and Seemed to be commltteﬂ
.to the program. The selection. of the tESEhEIg 50 late in the Semester

551ble to undertaké many agt1v1t;es. In ErQDklyn, the pr;nz;gal
-3

W
Lk
o+
(S
KR
']

.f

8 hoal made efféctlve pfogram 1mplementat13ﬂ ﬂ;fflcuit_

Iﬁterest;nglyg in all three schaclg faculty mEmbErS who were not . part;

af the 1mpact team were far the m@st part. unaware Df any career eﬂucation

i

gram elther with hcstlllty (feellng that the 1mpact teachers were somehaw

- more PTlVlllgEﬂ than they)' or with negat1v1sm3 feellﬂg that llttle or =z

nothlng cculd effectlvely be EQCDmplluhéd in- career educatlon. Dthers th
were awar the Pr@gram aggeared to be 1nteresteﬂ but unclear as - “to how
to begln’b@inﬁroduce career educatlan 1ntD th91r Elasses_

' Overall the three Junicr high schmols anpeared to make some Pr ess

" in tﬂ81T career educatlon pragrams. leven the 1n1t1a1 work whlgh was

ac mpllshed this year the schools shauld be ready: Lo 1nltlate more - o S/

organized and effectlve eareer educatlon programs in the future.
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Teéchér Aétivitiés.- Aslwas the case for the‘eiemégtarv'scﬁaol cam;fr_'
E\ponent the evaluator and gPiCE stafi developed a prmgect éummary gheet

The SPICE Junlcr hlgh scha@l Iacilltatord chose nat to use thla pro-
Jjeet summary “sheet and 1ﬂbtead tD fac111tate matte:s, devel@ped thelr DWﬁ

weekly form (Impact Program Sheet) for teachers The Impact Prégram Sheetgg

,whlch vere- uSed for -calculating overtime Pay, 1ndlcated the te acl er's weekly

obgectlveg the methads and develapmental pracedures uged to meet that o objec-

éach

method. There was addltlonal spac prcv;ded for the teachers to. 1nd1&ate
1f and how SPICE had been Df help3 what addltlonal 35515tanee they would

‘like to have recelved from SPICE and what klnd of’ sharlng they engaged

l in with their colleagues.

Since the JuﬂlDT hlgh schocl grogects were ﬂlIECtEd at an ent;ré .

i ééh@ol grade3 or department as opposed to b81ng dlIEEtEﬂ at 1nd1v1dual '
classeg as’ 1n the Elementary school pragect the.data reported were
dlfferent from that @f the elementary schaal level.i Impact.?r@gramzsheets

 if,were Submltted by only one schc@l (Junlor ngh S 113) Prior to a

.Aprll 30, 1973; when teachers began récardlng\th31f overtime; only five
teachers submltted .forms. 1nd1¢atlﬂg approxlmately 16 hours Df Gvert;me Wcrk

'Dvertlme 1ncluded actlv;tleg such as . canferences énd meetlngs typlng f&rm53

iteiephone calls§ ccllecﬁlng materlalsg préparlng reports on fléld trips,
and preparlgé l | ons.

gsihe*e were many cases where teachE' .reported a_part and/ar more than

a full week.on a 31ﬂgle sheet.. There also seem to’ Eave been IEPEtltlDﬂg;

'df the same data_ " In many instances the sheetg were dlfflcult ta aeclgher3

and it was imposs 1ble tD gceurately analyze and repart these da%a. Téble 12

: - ~y

Sy
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shows the avérage amount of ovartime per week, -the usefulness of SPICE"

and the sharlng done am@ng aol1ca,;ésias'iepérted bylthe Branx»taachérs;

Data has been’ Gmltteé in some instagces due ta the. untenable nature af the .

impact sheets, Generglizatlcns are a,*;@qslyinpt 99331ble-51ﬁce data werg'

éét available for the other two districds.

=

* TABLE lE

L

T T - ~ Health .~ Communications
~Item ) Cluster . . . . Cluster

Total number of teachers o 8 : .

Number of work weeks'reportéd o * *

'Aﬁérage'geeklyxavertima reported _ : *
Was SPICE of help?: . : : RN
N
;E . . -
] Na ansyer . .10
1/ = ! B
; o

‘ Dld you share work Wlth colléague ?

N oy

-
=
()}

: YES\
No -

No answer . . .10

R

[

" *Data omitted due ta uﬁussble nature ol 1mpaet Eragect gummary sheets.

ks
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Junior Hiph §ghaal gurveyi The, evaluators constructed a-revised vefsiog

of the elementarJ gchoal quéatlonnalre far Lhe Junior hl*h schaol teacherg.
‘ThE're§151Dns esulted from gome of the guagestlons made bJ the SPICE staff
| Table 13‘5ummar¢zea the pos;tlve and negat;ve reaponses to the quest1on°
relatlng to work;hqps SPICE_gtaff career édu:atzcn materials and a gafeer A
educatlon prcgram by junior hlgh SChDGl teachers in the SPICE prégram. Since
Tables 3 and 13 were bagéd up@n es senilall; the same’ questlannalre and ‘were
organlzed ln the samé‘mannerg Dﬁe can refer to the explanatlcn of Table 3
.(p 19) tD clarlfy the procedure ana definitlans used in: Table 13;"
TABLE 13
ngméry sf Pos 1t1ve and- -Negative RESPDHSES to QEEatlﬂﬂS Relatiﬂg to
WDrkéhopé SPICE Staff, Career Educatian Materials and A Career Educatlon

Pragram by Junlcr ngh School Teachers in the SPIGE Pr@gram

: ' o ‘Questions Relat;ng to - . St
Type of - ——p——— — - —— — S
e e o " .| Career Edueati@n, Career Education
NOSPORSE | Workshops | SPICE Starf| Materials | . Olasses ..

v |n % | ow g w5
‘Positive | 19 79 7 o7 | L "l 2 . 8

(scoring 75% o ’ _ : T o
or more) . !

, : i N ; -

Negative | 0 \ 0 - 0 ‘:.@ 0 0. ‘” 0 ' -0

(scoring 30% ’ : I
or less)

& I . y

Gverall Lhe ddta in Isble 13 1nd12aied that the gunlor hlgh school

rteacherg had a very anlt1VE attltudé toward the wgrhshcpg and the SPICE




HO

;Stafii S;vclkkvniné nercent of the teachers reaponded pasitivély to the
workshops ﬂﬂﬂ ?L%_Lcspsnéed_positively to the 'SPICE stalf. There was only

one. PGglLLV response to career Eaucati@anateriais and anly'twc pcsitivc

-

IESPEﬁQéS’*L cafeer éﬁﬁcaticn élésses. Theaé flnﬁlngs sugpest thgt the )
jﬁnl .l nlﬁh SChDQl teachérs felt that the wcrkshopg and the SPICE St,ff e E‘
more affecblve tnsn were the cdreer educatlén materlal; and éareer-éducatlanl

Siclasses. In_aﬂdit;énr none of the JUﬂlGI hlgh school . teachar@ had élnsgat;ve

attitude towards any of the fau: magor asPectg af the pragram.

AS‘#&S the ot with the questlonnalre fDr the elementary schaal teachers,

Tt

there were gﬁes%éags conggrngd Wjih‘ways to 1mprgve each of the major aspeats‘

_.of the program.  ‘{eve too, the reader Ls réferred'ta:thé explanatiaﬁ-cf the

séaiiﬁé;éisgeﬁurég for the éiéménfary gchool data presenteﬂ in Tables 4 B

(see p. 20). Tully 1i sunmarizes the da ta from question 12 which relates.

to ways of improving “h~ workshops.

- ERELE lh ‘
e - Question 12: Tﬁe Workshmps WOuld .Be Better If
%f(nh= 2l) Ranking Each Item 1, Euor 3 in Imp@rtange
AL "B -‘¢c. D _E _ F G H. I J
63 S0l sk 61 SWh 636 SWh 336 38 TS%.
KEY: r ) )

If peaple from comwunity ran workshopu.‘
Better attendance by all career éducation ie&chérg,

New materials were presented and discussed.

Teachexs could share ideas and problems. ,

= . Workstops were held more freauently. e

Teacheirs pregentea lesson plans.

More continuity from one werkshop to thé néyt.

_One-person or one graum ran all workshOPQ.

More time were prOV1ded for qugstlanlng SPQaPerS _ .
= WGrkétha related career eﬂucatlon to New Yark Clty curriculum.
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Th? res ponﬁes to the works thS raveal that the teacheru in the junlor

=

high séhoml,pza%ram falt that the worhshops could be con51ﬂerably improved,

4

. of the teachersi: Items H aﬂd I, havlng one PEISOﬁ or ‘group -run all the

=3

workshop; and- hav1ng more . time to questlan sgeakers:'yere the only twa

o+ items ranked as 1mpartant by less than 5@% of the teachers. Four ;\emsg

3

better attendancé by all career education teachers3 Qresentatlon and dlgcuu

i " E

from one werkshap to the next, were raﬂked ‘as among the’ tap three in lmpor; N

tance bgiffzmor more of the teachers. ltems A F and J, hav n pecple L \\\
- . - N
from the cofimunity run-the workship hav;mg teacherﬂ present l 25580 n plan

and havzﬂg wazkshoPs relate career education to the‘New York City curriculum,

were ranked as' 1, 2-or 3:ﬁiim@éftance~5y“§3% or more of the teachers. -
. These three items relate primarily to the ' relevance of the career education .

ﬁorkshqpsi Thergreatest concern seemed’té ‘be that the career Eﬂﬁcatisn
\ ¥

;nformat&cn was not adequately and specifically related to the New York City

currlculumg as evldemceﬂ by the, 75% of teachers who zanked this item in the

Vo
top three..s

} It shauld be noted that there was ccn51derable overlap in rank;ng dcne.
by the gunlo: hlgh schﬁol teachera. Many of the teachers gave the same: ranks

of l 2 or 3 to several 1temg3 wh:ch appears to indicate that the’ teachers

- 4,

. felt Yvery- Etr@ngly about a ﬂumber Gf the itemsi The - Juﬂlcr hlgh schaal _-f ir;
teachers seemed to feel that the warkshops needed c@n51derable modlfleahlon
before they w@uld be Gf spec;flc help ta them.

Table 15 summarizes. the data from questlon 29 which was concerned with

]

ways in wh;ah the SPICE" Etaff cculd be of greater help;
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TABIE 15

= _ Question 29: The SPICE Staff Would be of, Greater Hel§ Ie:

oo /ﬁ% Eaﬁking EaEBAItem:as l; 2_@{ 3 in Impartancé v
- ) R . . r;‘ 'A : ,.‘_

A B c p / o F- :
67% u2g 50% 5% 3%% 50%
KBY: ’ : . .
: A = They spent more time-at the schgals. .
B = They had more information about career eﬂucatlan.
_C = They did more training. ) - -
D = They had more material avallable for teacher use.
- . E = They were more versatile in ideas’ for lesson plans.; -
-F = They helped to set up cﬁatacts with career‘peaple R gt

in the cammualty.
The juniocr high séﬁoal’teachers felt most strgngly thatithe SPiCE
- staff shoula spend more time at:the schcals. Thls 1tém Was ranked as
among the'tap three in ;mpartance hy 67% @f the teachers. Hav1ng SPICE

: staff do more traln;mg, provide more materlal for feacher use and help

set up contacts With cafeer pecdple

in the c@mmunlty were all ranked in’

the tgp three in 1mpartance by 5F or more Qf the teachezs;: Having more.

1nformat1@n about career educatlan aﬂﬁ being more versatile in ideas for
1esson plans were also ranked as being among the top'three in importance

by 4% and 38% of khe te achers, regpectively. . .:E%f

As w1th the ranklhgs ‘on tha worEuth items, there was congldérable

overlap in rank;mgs on the SPICE staff 1tems. Nany @f “the 1tems vere

1l glvén iuplicate ranks Df 1, 2 or 3 and resulted in the hlgh percentage “of -

ranks Df ,2o0r 3 for Each 1iem. ThlS findlng may 1nﬂlcaté tTat all the

1tema vere. Eeen ag very ;mportant by more than 3@7 of the’ ieachelsi'

E.
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Table 16

materials,

# . TABLE 16

9: The Career Fducation Materials Would be More Useful If:
£ - B

Lok

Question

% Ranking Fach Item as 1, 2 or 3 in Importance

A

There were more materials, :

There were more diversity in the .materials. -

There were more materials at an easier reading level.

= The materials were more ‘comprehensive,

The materials were better organized into teaehlng units.
Teacher and/ar pupil prepared materials were shared among..
all career educat;cn teachers.

1t

oD o e
i

§

i

N The 1£em abaut career. éducatlonrmaterlals Whiéh was ranhea in the
: tqp three in 1mpértance by the greateat percentage of teachers (Gf%) was
"that the ﬂater;alg,should be better organized 1nta teaching uﬂlta. Three
items, more materi§15§ more materials at an easier %eéding level, and the

sharing of teacher and/or pupil Préggreﬂ materials among all career educa-

tion teachers.were-all assigned a rank of "1, 2 or 3 by 46% “of the ‘téachers, T

Thirty-eight percentraf the teachers rankei more diversity in materials as
being amang the top Three ;n 1mpartanc 2, and lgssithan 307, of the teachers
ranked having more ccmprehensive materials as one of the three most impor-:

tant items.

Demmmem e i s o i, - L E - -::7_:,, ——_;\!%5 -




W
e

 Table 17 presents the data on ways to improve the career education
classes,
' TABLE 17
Question 48: The Career Education Classes Would be Better If:

% Ranking Each Item as 1, 2 or 3 in Importance

46% 464 o83 - 58 ke 5%

KEY: . o
More students participated. ‘ _

There were more field trips to places of business.

= More teachers were involved.. _

There were more classes to accommodate more students. _
The teachers could do more specific training in job skills.
The courses vere a regular part of the curriculum. ’

1

oD QW

Thg inval%emEﬁt of m@re'teacherg-in the careerieiucati@ﬁ élasseé Was
" considered of~greatéét impoftanee to the junior high séhacl teécheis with
_83%_of them rénging this item as having a priority Df 1,2 or 3. Seventy-
nine percent.cf'the teachérs felt.tha£ making the career.edﬁéatiagvcouiéés
a regular part of the curriculum was‘améng the top fhr§é4in importance,
Having hare'classes in Caréérw6§g§§tiqg_ﬁgjagggmmodate more students had C -
the third highest percentage of teachers (58}) ranking it as one of the ?fp *
" three in imﬁartance! Thégfémaining three itéms; having more sﬁuients

particiﬁéfe} more field ﬁrips-t@,placéé.of businasé éni'having taéchers

“do‘more speéific training in Jjob skills, all received a ranking of 1, 2

or 3 from over L0% of the teachers.




Aruitoxt provided by Eic:

"borrowing' a person from industry for a year.

[y
o

These data indicate that the junior high school teachers were positive
toward the workshops and the SPICE staff and rather neutral toward the -

career education materials and classes. Furthermore, the teachers indicated

that the wsrkshogs:*functi@ning of the SPICE staff, career education mate-

riala and classe

[1

could be considerably improved.

As indicated above, seven junior high school teachers were interviewed, .

Théy indicat&i that the SPICE program consisted of .school-wide activities

planned by SPICE personnel and’ teache rs. Only one teacher interviuwed said

that he had introduced lessons in Qaréeé education: to his. Qlagsraom activities

and algo Hche%uled trlPa on his own. All teachérg 1ntﬁrv1éwea found tne

SPICE stafi to be helpfu1§ coageratlveg and available when needed. ihey
differed iﬁrtheif-opini@ns‘of the materials. Some éaid'that the materials
wére exééllént while others %a;d they wefe ﬁonexl téﬂt; Héweverg most were
motlvateﬂ to explore further and felt that they had been given the resources
to ﬂé'séiil ’ . :  : o )

" Ac cordlng ta the tESChEIa3 the;r pringiéals wére proieareef education.

-next year and wauld 1nclude a massive teacher- =training program for the entire

\

faculty (perhaps at regular—facuity;cénfeIEﬂces) and fullstime resource

.,

’ -7 .
people in.the school to help carry. out the program, One teacher, Sugge sted.

It would thus appear that the ;?ICE\program was positively perceived
at the junior high school level, but with freater reservations.than at +the

elementary school level.

57 0\
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The teachcrs would, if pog51bleg 1nst1tute career educatian on a 1arge scale T
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A quesiionnaire was administered by the IEDéE Staff to the guidance
zounsélo?s in the SPICE pragraﬁi The instrument survey, based in part on
the elementary and junior high school questionnaires was reviewed bj the
Director of CUNY's Guidance Laboratary. Its purpose was to assess the
cotnselors' reactions to the guidance works hops and to the SPICE staffbthéy
had worked with. Qpedtionu 1 -9 relatéd to the workshops and quésiions

lO - 25 1Elated to -the SPICE staff The first 25 quéstlons were statements

—...about thése twm;asgects of the program and the counselors were agkeﬂ bR
respond using a scale of 5 (agree - stren .gly) to 1 (disagree str@ﬁgly) for

ach statement. A tata; score for each sec—tlorl5 the sum of ihe responses

to each question %n that section, was camputed for each couns l, Question

26 CQnal u;d of 51k statements of ways. that the SPICE staff coula be of
'greater assistance. The counselors were asked to .check each statement that
was impartant to them and to rank these statements in order of iﬁportaﬁce.”

Tha proceﬂure forrgﬁaly, 7g"thé5é'data cénéisted of first alc la tiﬁg - f, R

the maximum possible score for each -section (Questions 1 ='§ and Questions
10 - 25) and then detérmiﬁiﬁg the number andgpercéntage of icounselors who

.scored in the top 75% and the bottom 30% of the maximum pD551b15 score for

i _w§§g§G§§§§;ggi;;gching in the top..75% was viewed as,showingmp@sitive-feelingzdh3= -
while scoring 30% or less was viewed as showving negative’feeliggs.
- Question 26 was analyzed by determining the number énd parcentage of
'caunsslors who iankéd éach'stategent as 1; 2 or 3 in importance,
Table 18 presents the éata on Questions 1 ;525 éﬂd,TableleIPIESEntS
the data on Question 26.- i ) 58 o ' o .
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The IRDOR quesctionnaire was roturned by only 50 ¢ of the counselors to
whon it was given. Generalizations on the basis of these data are there-

fore suspect.
_ ~ TABLE 18- °
Summary of Guidance Counselors' Positive and legative Responses

to Questions About Workshops and SPICE Staff

Type of ] Workshops - SPICE Staff
. Response : - T

o : : Positive g S :
 (seoring 7% »_571% | 0%,
or more) .

Negative _
“(scoring 30% . .

or less) - Q%Q: . %

i

For both the;woikshgps and thé'SPiCE'staff;,Tl% of the éouﬂselors
,,,Vgﬁsgoreé 7§%ﬂb£ mpfe5@£ithe maximum passible‘écorg and ﬁbnefscprei in the icvef
. 30% of thelmaximum possibleﬁSéore. TheseAdafa indicate a strong positive

féeliné abéut both WOT%SﬁdPE and the‘SPICE staff for tﬁe counselors
who'rétérpéd the quéstionné}fes. |
‘“f”;t“‘”””““Tﬁémaéiékéﬁaﬁt the workshops f%oﬁmthémiﬁﬁDEréﬁéé%iéﬁﬁéiréraré supported
by data gathéred on the EUNY Guidance Laboratéry'RéaQtign sheets which were

completed by the counselors. One workshop received a rating of "not helpful"

.
piy ]

6 % of the counselors. The remaining five gessions, however, were ranked

either "very helpful" ox "somevhat helpful" by 100% of the respondents.
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Guidance Céuﬁzélérs‘ Responszes to Question 29:

AT}

The &

PICE Staf Weuld Re of Greater Help If:’

¢ Ranking Itgm 1, 2 or 3 in Importance

A B - c C D E " F

7N U R A1 hah 5T L3k
A _ — e - _

= .They spent more time at-the schools.
They had more information about career education.
They did more tralnlng of teacbers

Thev were more VEISEtllE in 1&253 fo? coungellng :
They helped to set up contacts with garéer people in the

communlty.

ol e N e velied
I
]
'L':“,,
,“:'.l“
o
ﬂ.n
]
o]
"
0]
=
]
‘._*.
m
™ .
b
fr
p..u
W
<
-
W_M
H—“
v [
[
H
1]
"—h‘
o]
k]
o
C
=
o]
ur
g
ey
o
s |
e,
Loy
m

I

As can be seen from Table 19, doing more training of teachers was
ranked as 1; 2 or 3 in importance by 7I%“of the guidance personnel who

returned the questionnaires. The item receiving the second highest percent-

age, 57%, was the need for the SPICE__staff to be more Versatilgfin ijegglfor;W”';?M%T m

counseling. SpEﬂﬂlﬁg more tzme at the sch@@lgg having more ﬁgterigls
avallable for eounselor use, and hel;1n5 to gset up c:.ontactE With career
~faople in the community were all csnﬁgderéd as 1, 2 or 3 1n:1mportahée by
437 of those who returned <the questionnaires.. Only. 149 felt that. hav1ng L
more information about career education was & priority item.

The Tact that 719 of the respondents felt that the SPICE staff doing
more teacher training was icportant is consistent with their responses &n
the Reécticn shee£ to thg;quesfiaﬁ Hhich,eénéerned the.SPICﬁ staff. énly
33% of fhe caunsélérs feltrthat the fieldksupervisars had been helﬁful iﬁ

the program while 67% of: them were either unsure or felt that the tield



supervisors had not been helpful in the program. ' R

The guidance counselors appear to have been positive in their
attitudes to the SPICE staff and their workshop experience. " They

also felt that there was. room for a good deal of improvement.

DISTRICT OFFICE REPORTS

As part of_thagggggl evaluation effcrt; jthe local Distriet Offices

in the Bronx, Staten Island and Brooklyn were contacted by the evaluator.

’and_reguéstei to prepdre & brief report of their impressions of the

1972 - 73 effort and their recommendéti@ns for "its operation during
1973 - 74. -The evaluat@*s received regortq ‘from the liais onvpeaple to

the SPICE pr@gram in Districts 11X and 3lR The repart from District l?ng

'culled from 1nterv;ews with teachers and admln;straggrq was comprehen-

sive in scope, detailing both positive and negative aspects of the SPICE

pr@gram, The‘District 31R report, whii' expressed the point of view of

»the ﬂlStflCt offzce peaple, of;ered only critlﬂlsms.

Bronx - The Bronx office reported that the teachers found the work-
shops cnite valuable in maklﬁg them aware Df the need for career

awareness and career education. - They felt that the mannex in which cokceptg

of career awarE“ess' orograms of currlculum change and materials were
3 g . _

1nt:oduced was fatl factory. Howeverg the teachers felt thai>thezef£;
should have been more of an. emphaqls on methadg of 1ntegrat1ﬂp career -

education subject matter 1nta thglr élasseag The report’ 115ted the

’%

'obgectlvea of the eleméntarj QEIEPI Edqutlon program as. VlEWEd by thé

teachers who partlclpateﬂ in the war}ahopg. The teachers were abla to

¥
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‘actually administering and organizing a program external to the. regular

1

ch were developed

Teachars eéxpressed a clear desire to implement a career education program

ot
pu]
c+
-
o
ﬂa
]
O
)
[
‘!Z'U
]
2

classes. - E .

The problem, as viewed by teachers, was how they were to go about

g
“school activities. That is, the teachers viewed the SPICE effort as a

e

separate entity and not as an offiecial ?artAof their school boara planning.

- This percepthﬁ could be altered through more careful coordination of

career awareness programs within the schools. It was recommended that

the emphasis should shift from input of information from "too many seem-

ingly uncoordinated sources,"” to actual . ﬂ rini tratlcn ana coordination

of a career awareness program;

iy}

Genefalhcritici ms of thé workshops includ 1. ean inundation of

information with no time provided fox general discussions and follow

through, 2. -a "project-oriented" approach, ' 3. a lack of, relevance

]

to the New.York City school system, L. too much repefitioni and 5.

lack of teacher partlclp,ti n in th plannlng ‘of the worksho s.

O

ERIC

Aruitoxt provided by Eic:

The district office report cited some "major problems" of the SPICE

_pragramg_ which were of both an administrative and conceptual nature.

These problem areas included: 1. inadequate communication -= often

causing disrupti n of ‘a‘classroom routine, - 2. a lack of liaison and
coordination between SPICE and other on-going career education programs in-

62



the schocl, 3. unclear and conllictine roals A.‘insensitivitf
3 3 [ E 3 A

L]

U‘u

urban

]

toward and ignorance of the realities o iDél life,” 5. a

lack of-liaison with 6the: school personnel, and 6, a general lack of
coordination between the different SPICE facilitators and pérsgnnél
visiting the schools. .

Stgtéﬂ Island. Members of the Staten Islana Dlgtrlct folQE noted

a lack oI coordination and :@0pergtiam betwveen SPICE and théir

administrative officas, as well as amaﬁg SPICE personnel themselves.

SPICE falled to contact the communlty school board ‘and the district's

currlculum cccrdlnatoru about the pragram. Ihe District Office noted an

insensitivity on the part-of _PICE toward the needs and procedures of

the Board of Education and the local school . district. District people
v _ . L
~resented SPICES's attitude that they should have been "thankful" to have

A “been chosen as a pilot district. They felt that the directors of SPICE

had "unreal expectations" as to how the teachers in the program would in

turn be able to train other teachers, especially when therefhaﬁ been

" absolutely ﬂQaPrOViSiOﬂS made.by the District to do so, Canu ion was

’rampant on all levels, as there vas no viable model, or even parameters

-of a model, for implementation of thé program.

Reccmmgadationg fér next year included: 1. involving the district
offices in all planning, 2. >SElEEtingffE§ilitatDTS from the ranks of" the

New York City feachers;' 3. 'providing for teacher intervisitation,

b, selectiﬁg actual feachers'practicing career education to lead workshops,

~'and 5. arranging worksh@ps with variead perSanel (teachers Puiéanee céuna

selors, and admlnlstrauor;, ¥e] that they can bettér work Logethér to plan a

v1able career: ejugatian program. In addition, P.S, llR the only feederuz

63
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school not involved wrocancacion prooean, should be included
in-all activitiés next year ge as to not put its pupils at a.di=advantare.

All of +the Qr;tlcl me Trom the district ofi ces seemn to imply a lack

of preparation, organization, well-defined objectives, cooperation,-and

good public relations on the part of the SPICE program. The teachers inter-

‘viewed by the evaluertion -team also mentioned many of the above criticisms,

but felt that the poszitive aspects of he program far outweighed the EEFE—
tive ones. TQ@ChéIS‘iﬁtETViEWéﬂ genératéd enthusiasm b@ih for éareer edu-
cation-and for thé-workshcps.: Most were understanding of the 1imitatio§s

on the ﬁarkloga placed on the elementary school facilitator, and felt that
tgder these cifaumstanées; cévé;age was adgquate_\(§ge WorkshaﬁAsegﬁiQﬂ Pp.

12 - 17) '7

The major devwilitating féctor of ﬁhg S?IGE effort seems:to have been
an apéérenf inability or unwiiiingness an thé'part of the SPICE adﬁinistrae
tDré tc work and plaﬂ with- the administrators in the gchoolg and in the dl;-
trlct offic 8. SPICE obgectlveﬂ appéar to have been id aljﬂtlc and eyperl- -
mental, particuLarly,for the NEW York City school system. SPICE envisioned
é ﬁassive teaghai trainiﬂg.pfagfém ;niﬁhé SEhDOlS-ﬁhiEh WOLli generate a |
graés roots movemenﬁlamahg teachers_who would then be encoﬁragéd to create

a program géaféd to the needs of theiflpu§ils.' Rather than handing teachers

|3

o 2} pré—packagei program mandated from above, the talents of New York City's

3

teachers were ﬁd'bentappeﬂ in this curriculum effort. Tﬁis procedure would,

h@pefullvé genarate enthuziazm for .the new currlculum and in addltlon lead

. to the developﬂant of a more applicauLe and utilitarian Qurrlculuﬂ package.

)
Once the teachers accepted this concept they were hishly evthu;lautlc

and”prcdugtlve. For the m@ﬁt part3 they felt that they were equal to the

64
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Aruitoxt provided by Eic:



i A 5
task and that ‘someone was Tinally looking 'to the logical source Tor curric-
B g (55 EJ

ulum development. By the fifth TED workshep, it was quite evident tiat 4he

teachers Telt that a long irnored and uﬁtapp@d natural résource'bf the
school system -~ the teaching staff - was finally being Qﬁilized to gé@d
'advantage‘ - |

The problem as seen by the District Offices seemcé to lie with the

he public

ck

usurpment by SPICE of the powers, talents, aéﬂ experience of
school administrators. SPICE expected the teachers to return to the schasis
‘and educate their supervisors. This appréacﬁ was not only iﬁdicative of
poor publie. . rélatibnsg'it was aléa highly uﬁrealistici Aéministratqrs must
be included in the re-education prézeés as weliias consulted and'ingludédvin
‘every‘aspeét in the implementationlof a new program. The Sdministratgrs of

SPICE:shauld have been working with the publie school administrators in a

]

‘maﬁner similar to the work of the SPIéE facilitators with the public school

- faculty. This was not the case.

While the Qverall DbJE ve seems to have been idealistic, quite tenable:

and pr@dvl,n:tiv«%,3 the'SEIi@us omission of careful Orientatiéﬂfand planning

nism, and a general reeling of a lack of competence and ﬁophlatlcatlon Qf

=

#{Eé f?TCL admlnlgtratérs in the .eyes of the dlgtrlct personnel. If the needs.

-of aﬂmlnlgtratorg had been taken into account, the QPICE effort prcbably

smoothly. \ 
It must be ﬁgintcd%out, that there vas pr@bably a pood deal of residual

resistance to the QPICE prawram in the Distriet Offic ces becauga of precon-

O

ERIC

Aruitoxt provided by Eic:



reported being continually harrassed by her district office arranging =

trip to a printing company. The distriet oifice complained that the class
in question was "above average,' and should be channelled into nore profes-
sional careers. The teacher was called into the district office on three

separate occasions and was intimidated into cancelling the trip. The inci-

dent indicates the-lack of knowledge and understanding of careers and career

educs Sion on the part of at - least one district office. Iﬁ\additicn to the
inaccuracy as to the facts of the matter--there are many "proféssi@nal"
careers to learn about at a printing company--the district office demonstrated
one of the very attitudes that the career education concept iS attempting to
vchanggi’ :

In the future, the district Gf%ice.shouldfbe included both in the pro-
cesses of Planning:ana £raiﬂiﬂg sé‘that fﬁére can be greater integratian of
LEETEET educati@n inté the feguiar school curriculuﬁ; Thus the hesitancy of

§ : ..
some of the teachers about designing a program that may or may not be ag-~

cepted by their district offices may be overcome.

TIME MANAGEMENT

The evaluation team devised a time managemen¥{}ag't@ be éompleted by
SPICE elémentgry and junior high school persanﬁeli The time management log
was collected on a Wéekly bgsis and provided a summary of thé percentage of
time that-SPICE pefSOﬁBElxspenﬁ on 16 ﬁossible activities. These data were
analyzed by IRDOE and returned to the SPICE project director so that he

could assess how well the program activities were progressing and if neces-

sary redeploy hisﬂpersaﬁneli These veeklyrreportsg provided for the period

+ " March-May 197B;WETE tabulated and prepared as monthly summaries, Daily logs,
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weekly log summaries, an cxulanation of the veekly time usage pgraphs and

m
41

. L . _ . . e
graphic summaries of the monthly time management logs.are presented in Ap-

~pendix D. The monthly graphs~follow the instructions for the weskly time

usage reports. Table 20 prescnts the number of 1ngtan22u and the % of the
working SPICE‘timE spent in each of the 16 1isted activities, Table 21 sum-

marizes these data across groupinﬁs of these activities. The percentage of

] timé’euﬁa;ed in Each of the gr@upl g8 of activities and the number of occur-

rences of the activities are 1nd1cated for each of the three months!

Overall, SPICE personnel spéﬁt most of their time each month in confer-

- ences -while very llttle time was spent in the claas*oomg either abserv1ng

. clagseg5 evaluatlng teachers or teach;ng classes. . Thus, SPICE pérsonnel“

were engaged in conferences 45% of the time in March, 487 in April and 39%

in May. It is important to Aote that while less time was spent in confer-

ences in May than in either March or Apfi1§ no sxtra time in May was dei
voted to either classroom observations, the teaching of classes or the eval—ﬂ

Qaticﬂ of teachers. In fact, in May more time was spent in clerical activ-

itiés§ travel and, the collectioni preparation, and evaluation of materials

‘than in March ornApfil while less tim& was spentfin the preparatian of re-

partsicr.infafmal rep@rtiégg Df part;cular interest was the fagt that only

s one ClSSaIOOm demonstration and one evaluation of a teacher took place in

all three months. 'Alscy3 only 2% of the time in March and 1% Gf'thé time in

April and May was devoted to classroom observations.

At this point in timeg it is not clear how the system was used by the



T,{LETL 20
Time Munogement L:;S ror tiQEEQDLhS o1
Iiarch, April and Hay

o L e |
Activities March Aprll May - |
_ P R
individual ééééherg guldaucP Df o 7 ) 1T - i
librarian conferences 117 11 70 . 57 &) !
grauﬁh;;é;inﬁéiwith téaéher; o ] o T i Vriiii 7

guidance counselors or librarians 32 12 Lo 8 23 6
QGlléEtlDﬂ; preparat;@nAéﬁa - 777# B T

evaluation of materials 4s 9 .. 58 9 72 12

claég;;om obsarvatigﬂsgi o 7iéi477 2 1 1 57 7 1

_1nformal IEEOTtlﬁg 7 7 777?%1:7 7%;77 39 5 Sé / é
clerlcali(tiﬁe gheetﬁL bﬁdge%é% i;éé; 7 o W:}} - -

b e, i g s | ws s s
duties (ete.)) . -

‘é%ég;ratlcﬂ @fgfé§é¥£EW7 7 ééﬁ 7 7 75%" 6 27 é ]
£Eaéh;ng4;iasses (dem@né;;éti@ﬁg . -- 7i im77lV7 -- - --
t;;%éii(ilgéaapeclfy) o o '?; _ié 85 7‘§ 61 13;"
evaluation é%yéeaégé;;iiii 7 i: - i;;;;igi;; - 5; 77777 -
outalée agency chtactii B 7i§é 7iéfi IR 7§i7 7§7 3éW 7:5

Eanarenceg w1th res curaé personnel

U\

meetlngﬂ with adm;nl,t ~ators

(principals, ete.) 10 2 3l 3, 20 2
w@rksh@g%ii 7 R -;ﬂii ] ﬁ; ) 237477715; 7-7 7 %
étafflméetigégjgr inﬂivﬁﬁualicénfér= ? N E 7 Aiziiw 7757
ences with staff members ) == == i 9 | 56. 7
other (speéj:gr) _ 95 11 16 6| 10 11

¥ N is deflned as the number of acurrences of, the act1v1ty and

- engaged in the ;ctlvlty

68
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TABLE 21 0 .

Eurﬁary of Time Ma nggement Lorq f@r the Ionthﬁ of
: 8 .

March, APrll:and May

| Month

Activities: R A A _ " ,..
. o L A N¥. % | n® 7

Kl

o S - S O

| conferences or -contact with

‘teachers, guidance counselors, S : R .
librarians, outside agencies, . 306 Y5 f 307 7 L8| 229 39
resource personnel, administrators,: . , ,
SPICE stnff members and workshops

collection, preparation and - o bs . -9 . 58 9 CoT2 12
evg%uatiaﬁ.éf materials . . , :

E3

preparation of reports and T 1e3 Ak 76 11 59 6
informal reporting . - . . o : I : :

ElarlC;l (time sheets, budgets, i ; :
logs, typing,. newsletter,. - | 68 - .37 157 - 15 | 188 ° 18
telephoning, administrative and : C o )
Jorganizational duties,ete.) :

classroom cbservations : 12 . 2 .| 1 5 1

' teaehing;classese; o [ e - 1 1

(demonstration) . o : -
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The SPICE secondary school component, as, was, stated.earlier in this
repcrts was. SEParate-erm the elementary-and juﬂi@r high school prOﬁrams;'

T% dlrector of the-secondary effort d521ded ta devote this f;rst year tc

4o |
,1n1t;atlng contacts and devel@plnﬁ plans w1th hlgh ,cho 1s f subsequent
_implementation durmﬁ the next _year. Hls,lmmedlatesgaal yastoenablE,

4

’téachers to initiate aﬂd maintain career education in\the high schools
' . L

selected f@r the progeﬂt Thé project-also haa a lané range goai of ini-

tlatlng a gcod werklng relationship between the Educat@rq of both communlty

I

calleges and h;gh gchaals and tD assist students in the;r tran51t1@ﬂ from
" \
secondary educatlgﬁ to’ postssegogdary educatlani In audltmng since SPICE

- was a funded project that would terminate its role at- some future date,

it‘was,eﬁpegted that an dng@ing career education p§ogram would be initiated

in the model schools. . o , 3. [

from FIT. FIT was 1n1tlally chcsen because th

.

itself~with.careers in the fashion industry.

SPICE was t@ plan and effect

E

o

“a pfogram of fashion career eﬁucatlon in wh;ch there wauld be curriculum

\
\\

rev151ons5 emphasis on pfeParlng students either for employment or future
educatlan in the i‘leld3 and assistance to- high sechool teachers sa that they
could become fashion 1ndustry accupatlanal couﬂselors. To ECﬁompllsh this,
a Career Education Resource Centér was to bé created in each high school.
Eras us Hall High Schoal in Ercoklyn5 Herberi H Léhman ngh School in

the Eronxg,aﬂd New Dorp High School in Staten Island were the SChOQlS chosen

to participate in the project. Erasmus Hall High School was the first

school contacted: Tt was agreed that SPICE would assist in establishing a

70
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career education Pr@n?am and Lhara'f@ll@wed a series of m étlQSS.b,t reen
tegchare at Lfaﬁmua Hall and -SPICE that were f@ lead to a’career,educaticn"
plan'ror.the sghool. A similaxr proceduré ‘was followed at Lehman hlﬁh Scho
In addition, three works hogu were held for FIT Eragmu;9 and Lehman faculty

;member relat;ng to career educatlon philosophy and devel@pment_

‘épecificallv3 the development of ‘a career educatioﬁ program at Erasmus .

~ Hall can31sted of. meetlngs between High- Schoal faculty -and~SPICE on~ career’ T

=

education and how it. related to Erasmus Hall Six long range g@3153 13
speci f r@posals and three statements about what the student will know
:upangleavlng the school were agreed uponi Speclflc proposals 1neluded-1deas
such as a ieacher training Pragram in career educatlan and development of
bath a resources center and world of work" !m@dulesgj Iﬁ addition, four
majér areas of aevglopmént‘were égreei upon and four committees were fgimed:

to Eev—l@p and plan the goals for each area. Thusg é minissch@oi Ecmmittéég

T T were organized. ' ) g E :

At 'erbert H. Lehman H;gh School, the uPICE-”t”ff was inv@lved in ée—

veloplng a career educatlan program within the entire scho&l and wltb;n the .
"academy' that was 521ng planned The academy was déaigned fcr studénts who
- -.did not adgust to a regular schcal prmgram and the SPEClal program pr0poged

- T—Ty
for them would empha51ze career 1nterest and Dpp@riunltléa. ‘SPICE became

,W,olveﬂ ;n the development of the.academy and in the development of sevén
concerns and Foals fDr career education for the entire Lehman thDQl

Anslysis of the devel@pmént‘@f the SPICE secondary praject showed that

5

xtheré had been a‘change in pérspective; At the beglnnlnmg SPICE was visual-

e
ized as a eongultlnﬁ team for the high schaolg that would- consist of Spé=

clallutn'ln fdathﬂ careerg. As the pragect pr@gregsedg 1t became @bv1gu;

that SPICE persannel would have to become general;stg in career education. .-

7;1 | : B ‘\‘
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To SCCEleiSh this, the horizZons ol FIT were breadened to inglude all the

cerned with fashion careers.

In addition to.a change in perspective, SPICE Z§KéIWEn% another major
éhange,' In the beginning it waS'felt thét thexorga'izing of a'career educa-
z _,1 :

tion center would be guff1c13nt t@ 1mplament career educat;an in a gchool ’ :

As the pfo;éct evolvedg it became apparent tﬁgt curri;ulum ﬂévelopment‘aﬂd

a guidance Sup?éft syétem were éésential to ?he_funeticniﬁg Of the program;:

Thus, SPICE became involved in every aspect/of the management of a high L
. f‘ﬁfe
school and ccnéluded that there were three magor elements?zgéﬁénanﬁfituted

e

a caregy:educatlonvplan for a New York Cltyggiﬁbé;;~ “The—three.components .

were: | 1. developing.a career education.resource center, 2. developing

curriculum infusions concerned with career educat;an concePts and 3.

veléping a guidance su@écrt system! In adﬂition3 SPICE developed five.éaidef
Allnes_Df_baglc_meihadologyAlg,lntradHCLng and_establishing cax&er,educatLaﬂ__“:;;f;z
in a .school. An outline of this m@del‘ls glven in Append;x E. A more |
'complete ﬂegcrlptlDﬂ of SPICE act1v1tieg 1§ on filé in the SPICE folce.r.

TWD magcr groblems became apparent in lmplementing career eﬁucatlan‘ L

at'the secgﬂdary_level.m The first was écncerged witb motivating andzlnval—
v;ng the high seh@allevel teachers and s:c:sx@rdiﬁéting:thexschedules of FIT
aﬁd:high school faquiiiesi-igezond; the évaluator'gn a number of occasions
xpoinﬁeﬁ o@?vthe problemé fesulting from the pauéity @f'guantifiaﬁle objgc=

tives éﬁd suggested a series of alternatives for generating and collecting

information about the program (e.g., faculty and. student behaviors)

Ll”l

These suggestions were not implemented. Despite these problems, the director
of the SPICE secondary program félt:that»zcnsidergble'headway-hadfbeen'maie -

in organizing a program to implement career education in the selected schools.



' This repoft is an evaluation study of the Staté Prcjéct'tb Implement
Career Bducation (SPICE) from January, 1972 to June, 1973. Despite almost
no major activity during the first six months of the project's life, by

Tthg;gn@wgfxthewfirst@yeér.éﬁd  -half-a goad -deal-of work had been accom-

piished; During the early period of the pr@ject it_was decided to have
two autonomous programs; elémegtarysjunior high and Secondary school. The
data described in this report deal almost exclusively with the elementary-

" junior high QOmpOﬁEﬂt.

The-personnel whc were 1nvolved in thé pragram were tra;ned by attendlng .

Workshops that were sponsared by SPICE In general, interview aﬂd questlan—

“naire data-lndlcated that;

" +1l. The workshops were 1nfarmat1ve and st1mulated m@st teaehers

— T to want to kncw more . about,career educaticn. Many peachérs'
B ~indicated tgat they:began ﬁo examine their own knowleagg
and:valués'abcut the world-of work, Ihe teachers by ‘and
large felt that they developed profe551gnally aﬂd broadenea
_thelr v;ewpaints as a result of the warkshaps.r Some ap- .
- preciated the apportunluy tc gain a new Qurpase far teacﬁlngg_
as well as to Eharpen the;r own cancepts of unlt planning

B . Vand to fé“ther the development of the1r 1nftru2tlonal Skllng

were-able to spend with indiviaual teachersj the iﬂterviéws
1ndlcated that the teacher; ¥were pOéltlve in the1r attitudeg

T T T toward thelr SPICE: rEDTe%Entat1VE. They felt that coverage

3,7 3




project was conveyed.

The majority of elementary school teachers. interviewed who
tried to implement career education in their classrooms
reported succeuu; intefesﬁg and enjoyment on the part éf

I

-their StQEEﬁtS. ~They felt that career education was a good"

-motivating factor and a very natural vehicle for teachlng
. 8kills. .
‘The two classroom projects ggdertaken;_on'thé average, by

“each of the elementary school teachers typically required

three or- more hours of teacher preparation time, were con-
centrated in the areas of language artg and readlﬂg; were

de?elaped with ;1tt1e79r no %551stagge from SPICE, would be

used again, and were discussed or shared with other teachers.

It must be noted thai the probablllty is Extremely small
- that theée 105 career‘educatign classréom lessons would have

. been developed without SPICE intervention.

" The three junior high schools differed in their approaches -

: ta'implemenﬁidg career education. In both Stgteniisléna

and the Bronx, the emphasis was on providing large-scale,

elaborate activitieszrelated=ta caree; clﬁstefs. In Biécklyng

“the classrooms were provided with materials for the cluster .
prior to the Dther activities and the students were exposed

' to fllmg about dlfferent Occupatlcna before fllllng out’

-
Siudent interest cards. Dverall . the three Junior high

Echoois aPpeared ﬁo make some pr@gresg in th21r career



:vég'

:~~ﬂc¥%~“w~Exeducatian:ﬁf§grams; Given the initial work which was

accomplished this year, the schools should be ready to o
initiate more organized and effective career ‘education
programs in' the future.

The. guidance: counselors appear to have been poaltlve 1n

" their attitudes toward the SPICE staff and their workshop

explriéncesi. They also felt that there was room for a goad

deal of 1mprovement in teaﬂher Lralning and in the SPICE -

 staff's ideas related to career ccunsellng;

While the overall SPICE objectives seem ‘to have.been L

idealistic, quite tenable, and productive, the serious

omission of careful orientati@n and plaaning with“district

general feeling of a 1ack of’ campetence aﬁi'SQEhistiQatién'

of the SPICE aﬁministratars in the eyes Qf the 6istrict
pe:soﬁﬁel; However3 there was prabably a good deal Df

idual r251stance to the SPICE program in the D;strlet

foices becausa Qf precaﬂceiveﬂ ideas ab@ut‘éafeer eaucatiani~

iAt this point . in tlme§ ;t is not clear 1f and how the tlme

management system was- used by the SPICE admlnlgtrato:s to

mod1fy=the behav1ar of, SPICE pergonnel.

=



On the basis of the data gaLhered the follcw;ng rec@mmcndat;@ng ire

made.

' an evaluation procedure to determine what, if, and how much the

be merged, thus making pcsslble greater pragrammatlc caﬂclnuity

RLC

Q
1
=

Iy

U‘

ATTONS C R

i

=

Y

A district should not be.included in the program without first.

thaining a, formal commitment from the district.

More art;aulat;on between the elementary and seconﬂary SPICF

QﬁmpDnEnta is requlred. Admlnlstratlon of both aspects Shauld

A

aqﬂ_hefteﬁ_fisgaL maﬁagemEﬁt.

éareer.edﬁéétionvmate:ials should be;m@ré’fﬁliy developed and
related to the schéai,cnrricu;umi | 7

SPICE should helgiinitiaée and develop contacts between the

:iistrlcts and career Qeagle 1n the cammunlty

A Resource Person/Teacher Tréiner should, be hired by the district

the school cu:rlculum T ‘ R i%<; L E

. At the Junior hlgh school. - 1evel the 1mpact teams shauld wo:k on

def;ning goals for each c;ustgr§ provide studentg w1th adequate

_information about the clusters before setting up e;abcrate career .

programs, plan and implement follow-up.activities and build in,

* students have gained from activities in each cluster.
,geh@ol'administratcrs sh@uld be included in the re-education

procesgs as well as consulted“ané9included'in”év§;y aspect in the

im;lementaéién of the SEiCE’pr@grai. The administrators of SPICE



~3
ot

similar to the work of the SPICE facilitators with. the public

.

B

school faculty. .

8. ‘The district office should be included both in the process of

- planning ‘and training so that there can be éreatef integration
@f.career;e@ucatiéﬁ intc~thg regular school curriculum. Thus liﬁﬁ
thevhgsitancy of some of the teachers about designing a program

that may or may not be accepted by.théir district offices may

be overcome.

A 04




" APPENDTX A
- Workshop ijectiv&s

SESQIDN I

: CAREER EDUCATION: HOW IT GREN AND WHY IT'S HERE

. Major Objectives:
1. Eevelap‘pésitive attituﬂés towarﬂ Career'Edueatiaﬂ;

2. Iﬁentlfy the @rlmary goals and cb;ectlvés of’ Career Educatlaﬂ3

and -

_3; Emphas;ze Career Educat;on as an agprmach to Eﬂhanceg not. replacegv
the traditional subgect matter focus of curriculum.

Mln@¢ Obgectives-

1. Trace and interprét the history of the éareef Education movement;
2, Iﬁentlfy conditions in scciety whlch the sch@alg have not éﬁquately
.addressed _ o . =\A : ‘

1.3i Dascr;be ways in which Eareer'Educgti@n-atfempts to meét some
needs" af saclety; ' : o

b, Descrl e ways in which Career Education as an ev@Lutlcnary develop-
’ ment is ‘designed to better motivate and meet the needs Qf all

students3 N

5. Recagn;ze the central ph;;osgphlcal and thecret;cal bases of
© Career Educatlon3 S : -

6. Illustrate the élfferences betwaen the concept of cccupatléns anﬁ
that Gf careérs3 .

7. Recognize the differences and 51m11ar1tieu between a Career Eﬂuga—'
tion curriculum and a tradltional currlculum3 :

8. Character;ze the various models of Career Fducation now-in .Opera-
tlan schaol—baged employer- baued home- =community baaed

9. ’Dlscuss the basic Eomm@nentg of" Career Eduﬂatlon as currently
defined (include a review of curriculum efforts funded at: the
" Federal, State, ard local levels); and :

v=Illugtrate the apgllcablllty of Career Education to students,
teachersg and the community. o } .- I

.
(]
L]
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SESSION II
SCHOOL AND COMMUNITY INVOIVEMENT IN CAREER EDUCATION

Mejoerbjeetivees

1. Discuss teehnlquee and methods by whieh ﬂ;fferent school Pereoﬂnel
" can carry out their regponglbllltleg in 1me1ement1ng Cereer Eﬂuee—
tion; o :
B - i
Recognize the interreldtionship of the roles the various school
pereennel will-play in imglementing Career Education;

ny

3. Tllustrate effeetlve and proﬂuetlve forms of school- -community
o exchenge reletlonehlgg

4, Tdentify ways in whleh ‘the' school Pereonﬂel can locate eommunlty
' resources to enhance thelr eu:riculums and -~ - -

5, Point out -the PoSSlblE eontrlbutlone of parents, representatives
* of business and industry, end other e0mmun1ty Ieeeureee te a
ewcereer Education progrem

Minor Dbjeetivee

1. TIllustrate that no one group of specialists (e.g., vocational
educators, counselors, curriculum coordinators, or teachers) is
cepeble of eerryiﬂg’eut the miltiple ebjeetivee of Cereer Eﬁucetien;

-Sg'-IdEﬂtlfj the contributions to a Career Edueetlen progrem of the
following:- teachere; counselors, edmlnletretere, peresprofeeeleﬂele
or eldee3 ete,; * . .

3. Emgheelze the need. for COmmunlty regoureee (beth human- and metes
rlel) in eerry;ng out: the objeet;vee ef Career Edueetlon; and

5

L, Clarify eeheel Pereonnel and communlty rolee in eerrylng out -Career
' Education. : y

SESSION IIT

THE COMPREHENSIVE CAREER EDUCATION MODEL AND ITS RELATIONS TO SPICE TEACHERS

Major Objectives:

1. Review the development of CCEM as it relates. to teachers, inclu-
ding its basic theoretical reference: a matrix of themes, goals,
and performance obgeetlvee for gredee K-12 so that teachers can
begin to beeeme eelf—egerelaere of their Cereer Edueation’ endee.vere3

2. De erlbe the eurrleulum development Preeeﬂuree emeloyed by tee here
“in ¢ creating CCEM groﬂuete3 and’

O £ T




3.

g@ﬁpripbjzctives:

Discuss. the "infusion" strategy that could be used by teachers °
to embed CCEM into the exi Htlﬂﬁ curriculum. )

i

li

gE-

SESSION

3!

DESSIlbe the magér program areas of CCEM: curricﬁlum, staff

tievelqpment3 guldanCE; Placenent cémmunlty involvement, and -
evaluatlon;' ‘ :

lllustrate how the various CCEM program areas help fulflll Career
Education themes3 goals, and objectives; and

leferentlate CCEM from Present day educatlonal anr@aches.nr
Iy

i

CASE STUDIES: - CAREER EDUCATION IN ACTION =~ ATLANTA GEORGIA AND
LOS ANGELES, CALIFORNIA .

.Majpr:ijggﬁivasz

1i

gi

Minor Dbgectl ves:’

Review technigues and practices in Atlanta and Los Angeles:in the
areas of curriculum development and staff develapment and

Review the installation procedures Atlaﬂta and Los Angeles have
designed thus far to ensure l0O-percent-teacher-use of the’
Compreheéensive Career Education program;

- ' '

1, Identify critical steps in the adqptloﬁ and implementation of 2
new educatlonal focus by two large; urban school Eystems3 '
2. ,DESEIle the Career Eﬂucatlgnsrelated cammunity ;nvclvement strate—.
gies Atlanta and ILos- Angeles Ereateﬂ and how they relate to the
- classroom teacher; :
3. Compare and contrast gDEElfiC areas of success and non-success in
- implementing Career Education experlenced in the two school
. systems; and .
Ly, Delineate speclflc ways in whlch CCEM was adopted to accomcdate o
' local characteristics in Los Angeles and Atlanta.
SESSION V

CAREER EDUCATION: RESOURCES AND TECHNIQUES FOR IMPLEMENTATION

s

Ma;or Objectives:

l!

=

- Identify hcw ‘special informational resources and technlqueg can .
help teacherg meet the primary DbJEcthEg of Career Educatlcn

80



“student self-awareness, career- Jwarenegs; and decision-awareness.

linor Objectives:

l. ILocate and discuss classifications for various. informaticngﬁ
resources and t echniques appropriate to Career Education: |
N . 3

2. Undérétand that Ca reer Education ;nfarmatlan dellvery can and

should be directed toward b@tﬂ the cognitive and afféctlve damaln;
and

3. Imphasize that Career Education information delivery systems
include human and non-human resources.’ :

L
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-Teacher Questionndire
, . o SPICE Program.
School: L ‘
N . X B =
Grade: .. ... _ .. = . o o
, - : s of
—_ 09 0
n [
% i X @
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[ {0 H- @ =
» - W © -
1. The SPICE warkshgpslére helpful in’fianniﬁg lessons. 5 4 3: 2 1.
S .
/ There are adaquata materiﬁls avallabla at the + 3 fﬁs \3 2 1
warkshaps. ‘ : {- Y é;;;;f

i
;‘ ‘ .
The SPICE staff is wall equippaﬂ to run warkshaps S5 & ? 2 1

/// 4. There shauld be more %peclflc tralﬂlng fsr ﬁéachers .5 4 ﬁ% 2 1.
at the warkshgps, g , ;;5§sf;i /xfo - é%
5. The téachers havebaﬁ‘apparzgﬁfg;ﬁﬁa digégss ﬁhaif 'f\ 5 4 3 \ 2 1
problems witﬁiéa;eér E§, ét‘iﬁéiWQrkshapsi. ! }
6. The te Qh;is géé_gdaqﬁéte feedha;k-en théif:idéas- Y4 3 ; 2 | 1
and Plalbe. | | |
7. ;The‘%arkshops~pfg§iﬂa téachers-ﬁéﬁh inﬁoﬁatiye;ideés _ 5 4 Bff 2 1
fGi'léSSGﬂS-- | i ;
8. The w01E5haps are held at a convenient time . - 5 4 3 1 2 1
for teachers |
:Qf ,Ihe WkaEEDB; are Well-argéﬂ;zfd;and gliﬁ 5 4 _3 (;% 1
- _,,structured D ‘ o | " - /.- T \

10, The wnrkshaps wauld be betfer if: (che;k ‘as many as apply,andrankthasecheaged
in order of lmprhaﬂCE using 1 as most important, 2 as néext important; etec. )

a." Caréer people from the caﬁmunlty came to run workshcps. - -
b. There were better attendance by all career ed teachersi ‘ — /’
c. New msterlais were pra&ented and discussed R :\7 _ ;
- (‘;\ . .. , ’ . B . X \
. _ C e ) oo
. . ]




Tcacher Project Summary Sheet

" APPENDIX C

o ALACHER e e

GRADE: " = == 1~

SCHOOE =77 T prsinl

(If you need more space for answering any~items use the back of this sheet,)

1. PROJECT (specify):

community helipers

occupational models

relited crafts__

curriculum related
occupations__

other (explain)

. ____Main_objectives . (1ist-brieflyy—— -

Date started _ 7
Date completed_ _
Amgunt of classtime__ _ _
2. ROLE FODELS USED (specify):
- Family member_ S -
School staff __ - .
' Nefghharha@iﬂif ) -
Other _ — —
« 3, ACTIVITIES INCLUDED (Spec1ny)
" crafts._ ~ _  discusSions N
exhibits____ _ interviews_ -
lesson _ YA S
' sales presentation %
trip__________ roie-playing__
textbook ;‘harkﬁabk _ _
other kéxp1éiﬂ) , 47", -
4, CURRICULUHM AEERS'TNVDLVED (specify):
}Egi ’ reading_______ "language arﬁs _
 science__ mathematics _
- 'social studies e | _
5. SPECIAL FATERIALS USED (specify):
FF ) e - )

TEACHER ASSESSMERT OF pPROJECT

1. Amount of teacher preparation required:

less than 1 hr. ) _
1 hr., |
A3 hrs,
5 hrs,

gg Su:cess af PFGJEct w1th students
Clittle o - vbéi. aver,
aver,_ " above aver, _
excel. L
3. Did project méet-it§ ijECtive5?
Tittle_ . bel. aver,
aver,_ . above aver, .
excel.__
4, Percent of Eiass invﬂ1véd:
0% s
50%_ R [ S

100%_

5, Was S.P,I.C.E. of any help (persaxnel
resources, financial, etc.)?
a. directly?___ b, indirectly? __ .

If “yes", how?.

e ————,

7.1.Would you use this project again? o

e mn oo ,
‘2.1f "yes", with what modifications, {f any?

1. .Have you shared any of this QFDJECk
’ with your ED1TEague57

2, - IF "yes" howi many?

3. 1In what ways? .

L



APPELIIDIX D .

TIME MAUAGEMENT FDRMS

The ¥eekly time usage report is a graphic summary of the, percentage of

time 4,4t SPICE personnel spent in the 16 possible activities (A-P).

@

ag am resulted from the f@ll@wing multi-step procedure:

1. TFor each individual activity, the time anagéd in that acthluy

-was-totaled- for-all— SPICE‘persbhneL Ion the week.

2. The totel time spent each week in all 16 act1v1tie; is calculated
for all pergannel This . figure appears on the table as "total
hours reportga

3. The Pergentage of time that all persannél are engaged in each
activity is calculated by dividing the total number of hours
reported. by all personnel for a partlcular activity by the
"total hours reported." .

Thé numbers appearing at the top of each bar of the graph are the total

nuﬁber of Occurrences of that activity for all personnel for that week. The

LI

3

2 E .

nuﬂbgr gPPearing at the bottom of each bar are the percentages of time spent

in ®aqy ggtivity for all personnel for that week.

"yis" are defined es the total number of SPICE personnelivhose weekly
. R \
‘1088 gy, included in the graphic calculations. ; \

In ctlculating "total hours available," it is assumedfthat:éach person

has 35 ,ours a week available for work. Thus, "total hours avgi;abié" is”
defiﬁéa 59 the total number of SPICE personnel reporting multiplied by 35,
Cor 35 x gt

"R,P§rtéd gain/loss" is the difference between "total hours évailable”
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Date:

Ist kr,

State Project to Implement Career Education
- Daily Process Content

Staff Memb

L]

P

Qi ty-bog Tally -

Activities

bth hr,

A, Individual tescher, quidanceor
|} Tibrarian conferences

B. Group meetings with teamners,
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Aruitoxt provided by Eic:

i

S
AFPPIUDIX E ]
BASTC METHCDOLOGY Iu INTRODUCTILG AND LSTAELISHTNG

CAREER EDUCATION IN A SCHOOL

Create an investipative task force to determine if ycur schocl
is ready to implement career education. To determine this the

following Guestlons should be answered ccncernlng ya;r Dfigéﬂt

involvement in ecareer. education:

A

What does career education mean in your scheol to:

. Administrat@rs?

1

2. Faeulty?
3. Students
k., Parents?

How do these concepts relate with what ycu are nov dclng in
your school? .

Is your school prepared to make a commitment to implement

career education?

-

Form a planning and develapment Jleadership caﬂmlttce in your school.
Each of the committee members shauld develop the goals and objectives

.of career education as it relates to all students attending your
'school. Committee membership should comprise administrators, faculty,

students,  parents, and community organizatlong., The committee should
answer the following questiong:

A,

How shal;'the 1eaiershig committee function--

What will be the organization of the committee?

What will be the frequency and agenda of committee meetings?
Hov shall the committee establish lines of ccmmunication .
with the entire school community? ; \

What leadership autharity will the committee hold?

+ g na H

What does career education mean in your school to:

l. Administrators?

2. Faculty? '
"3, Students? . ) R : : .
L., Parents- o ' . T "\

How do these c@ncepts relate with what you are now doing in your \
school. N S

= ;"/ a3 ) ’ \'\ .

L | 04



ERIC

Aruitoxt provided by Eic:

Survey the resources of your scheol community in order to plan for
appropriate goals and modas of action: :

L. Ccmplete a, survey @f\faculty and pa

career experiences. \

R Burvey career=oriented-lesson

curriculum.

schoal and cammunlty.

D, Survey the physi
experience les

plans™b

rents vhich indicates their

a

sical plént of your school (for possible skills
sons hiih need space and equipment).

Ko
[

eing used in your current ™

E.. Survey community res GurEe types of Gccupatiéﬂs’éxiéting within
‘your community, potentlal gpeakers who canm talk about these
occupations, service agencles and thLlf resources ete.

§

F. Determine manpower needs

Develop & career education plan:

within your community.

i
i

A. Evaluate the mechanics of implementing a viable career education

plan in your school:

pt

2

Develop curriculum 1ﬁf’51
into all lesson Elang_f
. Develop a curriculum fo

Develop career occupation clusters.

ons of

A

career educaltion concepts

hich relate.to your career clusters.
- a "worl

d of work" course.

3
4. Organize career fairs and ongoing workshégs_ih career

development .

5. Establish'a resource center for career education information

and materials. Use Comprehensive Career Guidance System as |

a model.
6. Organize field trips to
7. Hire =a fullstlmﬂ career
the school.

Evaluate and improve upon the eff

community at large regarding the

lon=the-
:ducatio

zctiven

job" locetions.
n coordinater to work in

ess of the 'program:

and effects of career.

. Communicate with students, teachers, administrators, parents and the
DrOgress
" education within your school and community. ;




