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ABSTRACT
Racial-Ethnic Composition and Student Attitudes: A Longitudinal Study

Support for integration versus separatism and approach vergus avoidance
reactions among junior and senior high school students were examined in
integrated and segregated schools. Black, white, and Letin students in
selected Milwaukee public schools were imterviewed in the spring of 1974
and reinterviewed in the séring of 1975. The approach-avoidance and

integration-zeparatism dimensions emerged from a factor analysis of racial

for all three groups of students and indicate that student reactions to inter-
group school experiences are complex. Black gtudents in all-black schools
scored more on the avoidance end of the approach-avoidance dimension while
the black students in the integrated schools scored on the approach end,
However, the black students in the all-black schools tended to score on the
integration end of the integration-separatism dimension while the black
gtudégts in the integrated schools tended to score on the geparatism end.

The attitudes of the students in the all-black schools changed towards those
in the integrated school during the year between interviews. Reasons for the
changes are suggested and partially tested with additional apalysis. White
students in essentially all-white schools scored on the avoidance and separatist
end of the two dimensions. The white students in mixed Latin schools were
more acceptant Qf the minority students than the white students in the mixed
black achoola, No differences on the the tjc dimensions were found among

the Latin students in schools of different ethnic composition.
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For over two decafles soclal sclenmtists conducted research which
generally supported the "comcact hypothesis" that equal status contact
reduces inter-group hosfilities (Allport, 1554; for reviews of this

literature see Pettigrew, 1971; Pettigrew, et al., 1973). Recently,

ideology, and desire for P?Ei@ﬁiﬂ&ﬁti?’bl&ck schools increazed among
(forced) bused students more than among non-bused students. OFf course,
iﬁtegraticn whether forced or voluhtary doea not mean the conditions

of the contact hypothesis have been met (see the review of Armor's study
by Pettigrew et al., 1973). This no doubt is, in part, why the reaulfs
on iesegre;atian/iﬂtégratien rgsearéﬁ are ro contradictory ard ineéna
glstent, ?@r vhateger fegsﬂﬁsﬁaand there are no doubt mauy, St. John
(1)75) in her excellent review of desegregadion studies found a general
lack of conaistency in gtudles which exzmingﬂ the effects of desegregation
on prejudice and found gantradietary results when the study designs

and volulitery versus non-volunmtary desegregation were considered (p. 73-76).
Furtherfiore her conclusions were unéhaﬂged wheg only the most carefully
aesigneﬁ studies wvere examined.aﬁd she concluded that the results éf
aeaagregatign on student prejudice were so variable that they must be
affected by circumstances other than the mere fact of desegfegatian@

The present study improves in some ways upon the design gf‘previaus_
research. First, longitudinal date are used whereas most of the previous
literature is based on cross-sectional research. -Secondly, a milti-
dimensicnal approach to student reactions to segregated versus integrated
school experiences is utilizeé. Finslly some correlates of thélattis
tudinal changes are exaninedJas an ad hoe explanatién of some rether

dramatic changes that occurred in the course of the study.
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Numerous studies have focused on some aspect of attitudes toward |

integrationism versus sepsratism. Marx (1969) and Schuman and Hatchett
(19%4), for example, examined conventional militancy while Oram (1972)
examined support for the civil rights movement itself, Feagin (1970)
gstudied support for black s'epafatism while Aberbach and Walker (1973)

examined support for both integration and black power, Others were

also Tomlinson, 1970; Forwazd and Williams, 1970; and Aberbach and
Walker themselves), Indeed Cruse (1967; 1868) has cited the integration-
separatism dimension as the critical chéice that black Americans have

to make in American society (see also Goldman, 1970; and Pettigrew, 1971
for discussion of this issue),

However, a third possible reaction that young pe;xple as well a,é
adults might adopt is that of avoldance, Several years ago Pettigrew
(1964) categorized tﬁreé reactions to oppression, defining them as
(1) movement toward the oppressor, or the effort to achieve integration
or full acceptance, (2) movement against the oppressor, the aggressive,
"fight" or go our own way pattern, and (3) movement away from the oppressor
or avoldanee, Avoldance may be a totally different kind of reaction than
eilther the integrationist ar separatist reaction or it may be a mild
though still negative reaction to oppreasion, a weak separatist reaction.
The grester support that Armor (1972) found for black power, black ideo-
- loisy, and the desire for predominantly black schools among the bused
than among the non-buged students may have been an avoldance rather than
separatist reaction. These kinds of reactions are poasible for white
students as well as minority students, however. Integrated versus 7
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sBegregated school experiences and the effects they have on a variety
of student reactions need to be more fully examined and are the topic
‘of study in this paper, Furthermore we shall attempt to asseas whether
these multiple reactions to the scheol experlence mere responsible
in parﬁ for the decision of drop-outs and transfer students to leave -
the schools,

| Method

Blacks, whites and letins are the major groups in the Milwaikee
public school system in which the study was conducted., The Istins are
defined by the enrollment reports of the school system as persons con-
sldered by themselves, by the school, or by the community to be of
Mexican, Puerto Rican, Central-American, Cuban, Latin-American, or other
Spanish origin. In fact, however, almost all who appeared in the sample
were either Mexican-American (ca.61%) or Puerto Rican (ca. 39%). These
two groups were epmbinéd for the analysis reported in this paper since
the number frémbeach group appearing in the sample was 8@gll. Furthermore
they refer to themselves locally as Latin or lLatino as well as
either Mexiean—imefican or Puerto Rican. There is 1little animosity
between the two groups locally and, indeed, a great deal of solidarity exists

since the .Latin commnity itself is quite small.

Students from four high ach@@lé and slx juﬁinr high schools selected
for their varying racial and ethnic compositions partieigated'in the
study in the spring of 1974 and the spring of 1975. Limited time
and funding prevented the inciusicn of all the schools., In most
cages the junior high schools fed into the senior high schools included

in the sample. The four high schools included one with 17.6% Latin
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students, one that was essentially all black, one that had L5.7% black
studenta and 51.6% white students, and.cne that had 94,6% white students,
The junior high schools ranged from 70.7% Latin to 24.4% Latin and from
98.6% black te 93.4% white., Schools with both stable end changing
racial (or ethnic group) compositions were included. Students were
i'andamly selected within the aschools., The total number of senior high
school students was 323 including ZJ,_O,blaéks, 161 whites, and 52 Latins.
The Junior high sample was composed c;f 14 blacks ;,E 141 whites, and 72
ILatins for a total of 227, The group totals were 124 blacks, 302 whites,
an¢ 124 .atins. To control fér age differences, minimize disruptions
to the achools and allow for the plaxmed follow=-up :r:nl;r seventh and
teth grade students were included in the sample, Furthermore |
many- students in those gredes - - : were probably in schools of
different composition the previous year and their attitudes would probably
be more crystallized and asalient after the change.

Permission notices désreribing the study were sent in advance to
... the parents both yeara. They were informed that if they desired, their
child would not be included., Approximastely one percemnt of the parents
each year requested withdrawal of their child from the 'Btudyg

Approximately one week after the notlces were sex’r&, the students .
were asked to report to a pre-assigned area of the school building where
they were inberviewed iﬁdiﬁduai,ly by uﬁiergr&duéte atudent intervievers
who had been tralned on the project., Whenever ﬁossible gtudents ware
izrtervieﬁed by scmecne of thelr own race and sex. The interviews aver-
aged 25 minutes after which the students completed a four-page self-
adminlistered, pre-coded questionnaire., In cases where the _inte:vie;wer

ascertained that the‘shudent had reading problems the self-administered
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questionnaire was read to him/her. ILesas than one percent of the students
indicated that they did not wish to participate in the study. As in
most school related reaearch, absentees were a problem, Members of the
research team made at least two efforts to contact all students and
three or four attempts were made to contact frequently absent students.
Eventually 84 percemt of the students initidally selected to be interviewed
the first year actually participated in the study. €f thome 550 gjtuientg,
412 c;ir 75 percent vere interviewed the second year so that the *ieficing
N for this paper is Ll2,

A factor analysis of racial attitude items was conducted and re-
imrted more thoroughly in a previous paper ( ' e
Two important iimensisnas emerged and are designated for the purposes
of this paper as an integration-separatism dimension and an approach-
avoidance dimension. The items and welghts used to measure these
factors are presented in Table 1. The items were factor analyzed ge-
parately for the three groups of studemts. Note that four items all
loaded heavily on the approach-avoidance dimension for all three groups.
Several of the other items loaded heavily for twe groups. The appraach-
avoldance factor was more salient (in terms of éxpléined variance
and. relationship to school-related variables) for all thi‘ee groups than
was the integration-geparatism dimension, The latter dimension was
nearly as lmportant for the black sftudénts; h@ﬁe:?é:‘; The reason for the
greater asaliency of the approach-avoldance dimension for white and Latin
students was that some of the items initially thought to reflect inte-
gp‘e.tisn-“segarafism loaded with the avoidance dimension. Thus the Latin
and white students falled tg moke gome of the conceptual disbinctions

that would be made by social scientists,
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The black students on the other hand appéar to be more j;::litieally
sophisticated regaréj;;g raclal attitudes and race relations and exhibited
a more salient reaction to the integration-separatism items. Thus the
items are empirically as well as conceptually clustered. Although
a slightly @ifferent configueatidn of items resulted for the fhreé groups,
the approach-avoidance clustering is essemtially the same jeare reaction,

It 18 a willingneas t@. -~ approach, on an interpersonal level, a mem-
ber of another group--or an avoidance of sugh contacta.

The integration-separatism items are another matter and they should
be since inmtegration or separatism means different things for the three
groupe., The integration-separatism items, as @p;oséa to the personal,
situatlional resicticn of the appraaeh—avgiéanee items, appears to reflect
more general orlentationa to the possibllity of integration., Whites
were concerned wiﬁh)the experiences they had undergone with mj:;aﬂty
studenta and with w];ether or not they should be invelved in the minarity :
commnities, The Latin students were concerned with the possibility of
inter-group friendships and how minerity studemts might best learn--
kind of a how best to succeed in white sociw®d orientation., Finally
the black .students were concerned with the extent to which they wanted
and trusted white involvement in their community. Althnugh these reactions
are different, they all reflect a concern with how integration (or se-
paratism) would affect their own group. -

" A further indication that integration-separatism responses were
sezsaré.te and distinct from the approach-avoldance response is
glven by the correlations of the dimension for each of the gmwups.
The correlationa were -.154 for the black studemts, -,01l for the white
students, and .147 for the Letin students (only the correlation for the
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black students is statis'ically significanmt), It 1s the distribution
of these reactions--support for Ilntegration versus peparatism, and approach
versus avoidance of other group members--in schools of differemt racial
and ethnic composition that will be examined in this paper.

For the analysis reported here the student-respondents were classi-
fied according to both race and school composition. This rerulted in
the following groupisgs. The rumber of échﬂcls included in each category
is listed in the parentheses. |

1. Whites in an essentially all-white senior high school (1)

2. VWhites in an essentially all-white junior high school (1)
~3. Whites in a mixed Hhite—blsgk senior high school (1)

-4, Whites in mixed white-black junior high schools (2)

§. Whites in a mixed white-Iatin senior high school (1)
. 6. Wnites in mixed white-Latin junior high schools (2)
'ﬁfj'T. Blacks in an all-black senior high school (1)

8. Blacks in mixed black-white senior high schools (2)

9. Blégks in mixed black-white junior 'high schools (3)

10, Iatins in a mixed ILatin-white senior high school (1)

11, Latins in a predominadly white junior high school (1)

12, Iatins in a predominantly ILatin Junior high school (1)
Responses for each of the three groups (blacks, whites, and Latins)
were analyzed separately through analyses of covariance with repeated
mgasureé on years (a split-plot design) and unequal n's. Suksequent
analys2s of covarlance were computed with parental occupation and
education of both the father and the mother simltaneously conmtrolled.
Parental occupation and education, measured on nine-point scales, had
:elativély little effect and the results reported below

" refer to the regular analysis of covariance unless otherwise noted.
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Results and Discussion

Latin Students

The Latin Junior high school students in both the predominantly
white and the predominantly Latin schools scored slightly on the avoidance
end of the standardized approach-avoidance dimension (-.157) while the

Latin senior high school students scored slightly on the approach end

(F = 0.87). ‘From 1974 to 1975 there was a slight sh:!i‘t— towards the
avoldance stance for both the junior and senior high studenta, bui egain
the chang: was nct-statistieally significant (F = 2,31, p=n.s. with

2 and 115 d.f.) and there was no interaction effect (Fiz 0.29). The
-F-fra.tias were :éveg smaller whan parental occupation and education were
controlled (0,89, 0.22, and 0.29). Iikewise there was no difference

on the separ&tismeigteg‘ratic:; dimension for the Latin studants in the
three different kinds of schools and none of the effects approached
statistical significance.

The Latin students who were unavailable for reinterviewing were

very gimilar in thelr attitudes to the students who remainad and were
interviewed the second year. Baslcally two kinds of studeats were
unawilable for reinterviewing, those who dropped from school altogether
and those who moved or changed schools. Only about 1 percont of the |
total sample declined to be reinterviewed; |

In any casge the results far-the Latin students wmﬂ.d have zemained the
same if the d;-ap-aubs and transfer students had been reirrl;ﬁrviewed, they vere
not subetantially different from the contimuing students. This also indi-

cates that the drop-otrérand transfer students did not leave for racial or

inter-group reasons.
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White Students

White student scores on the »agpraach—avaidanc—e dimension changed
slightly toward ths approach end of the dimension over the year‘s time,
but the change was not statistically significamt (F = 0,19). Further,
there was no overall interaction effect (F = 1.16). These results are

portrayed in Figure 1. The distribution of the race-school groups

on the dimension was itself significant, however (F = 3,38, d.f. =5

and 233, p <.0l). The white junior high studenmts in both integrated
white-black and bagically all-white sch;scls gcored most heavily on the
avoldance end of the dimension while the older students in the h,igh- schools
of gimilar composition scored in the middle of the dimension. The white
gtudente in both junior and senior high schools with the Latin students,
on the other hand, were quite willing to approach the minority Latin stu-
dents. These differences are consistent with previous research which has
found less hostility toward lighter skinned minorities than blecks,

Amang the white students, however, the students who were unavailable
for reintervieving, either because they had dropped from school or had
transferred, did make a difference for students in three types of schools.
Amohg the white students in the ’baaicé.:ljy all-white senior high and in
both the ,jmz;c:ar anu senior mixed Latin achools those who 'Héf% unavallable’
for reintervievw tended to score higher on the aveidance end of the approach-
avoidance dimension than did the céontinuing students .(i'-: 2.38, 4,12, and
2.53 respectively for students in three kinds of schools, p< 01 using one-
talled test). |

"he white students in mixed white-Latin and mixed white-black junior
high schools who were unavailable for reinterview also tended to be more

12
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rsegaraitist— than the other students on the integration-separatism dimen-

sios (t = 2,12 and 1,84 respectively, p (.05 with one-tailed test). This
was not true of seniors in Emy of the schools, indicating that those who
favored separatism most ;straﬁgly and those who were avolders left these |
sechocls- Thus thére was some evidence of white flight under the school
system's open enrollment-transfer policy. However, the flight occurred
primarily in the younger years, not during high school. The exception
to this is whites in mixed white-Latin skhools where there is more accep-
tance of the i;’gmc;rity students and thus a 15.’63: de;,eisian to leave 'éhe scheol;
The white students who remained in the mixed white-black junior and
aenior high schools and in the all—whit.e a.ﬂd mixed whi te—Ia.tin junigr highs
also exhibited a strong shift tcwarcls the sePa.ratist end of the dimensicm. .

These results are shown in Figure 23 the totel shift 1s significant at the

.001 level, but becomes nonsignificant when paremtal occupation and education

are similtaneously controlled. The interaction effect remains significant,

however (F = 3.62, p<.01). Only the scores of the senior high students

i:é. the all-white and mixed white-Latin schools remained éenstani;; The
white students in Ebath the junior and senior mixed white-Latin schools, |
when compared to students in the mixed white-black school, were also much
more in favor or imtegration than separatism. The main effegt;fcr achool
composition was significant at the .00l level (r = li.é:;n';t)i Thue, although
the intergji@upérp’eriences in the schools did not produce any increase in
avoldance reactions, they did produce a separatlist reaction am@i:gi the white
students in four of the six types of schools,

Bls.nk %Budenta

The black students in both the integra.ted Junior and integrated senior high
achools seerea on the approach end of the approach-avoidance dimension while
the students in the all-black senior high school scored gtrongly on the avoldance

end (see Figure 3). {Thesé differences ire Eignif;eant at the .001 level (F=13.27)
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ami are cerrnﬁérate& by aciaiticnal data from fhe gmgysf..l -The black studeﬁs
in the all-black senior high, iihenl asgked tiii-éctly whetﬁer they preferred
iﬁbgg&ti&ﬂ In society or separatism, expreséed a Pi‘—eférence for separatism
more often than the black students in the integrated 'sehcals; (Xg = 11.10,

N =55 ,fér each group, d.f. = 2, p<.0l). Although the question asked about
integration, the responses appear to be apgreéeh—gtaidaﬁce reactions for they
are in the same directicn and portray the sa.me pattern as the avai&ancé

reactions on the avoidarce-approach diménsian} o

During the year's time the attitudes of the black students ‘in the inte-
grated achool remiéined app’rﬂx:l;nately}the same. However, the attitudes_ of the
black.students in the all-black senior high changed dramatically; in 1975
they, like tﬁe black students in the integrated schools, a;ég scored highly
on the approach end of the dimension. The eh@ge from 1974 to 1975 for the
three groups was statistically significant at the .00l level.(F = 27.40) but
Was pﬂm&rily the result of -the change of the senior high students in the
all-black senior high school (see Figure 1 again). This 18 indicated by the
Lutéfagtian bptween school composition and time (F = 35.89, p< ,001), When '

the parental occupations and educatiomal levels were controlled, the main -

i

effect and the interaction effect remained atrong (F = 35.89 and 32.67, p<.001).
Hc:iiefer, the change over time became nonsignificant (F = 2.33 p n.s. with 2

and 76 d.f.). The father's occupation explained 7.5 percent of the variance on
the approach-avoidance dimension and the mother's occupational level explained

an additional 8.8 percent thus diminishing slightly the main effect for
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school composition and 8he interaction, but completely accounting for
the overall change. In cther ﬁérds there was an asécéiatién between
parental occupati@n and the school composition, with parents of the
atudents in the all-black school holding Eiglificantly lower status
Joba than the parents from the integrated school. When this 1s con-
trolled St&tisﬁically the overall change is less. . Hévegtheless,

overall differences remained between the studegté in the different
kinds of sehééla and ghe interaction between schpélKecmpaéitian and time
remained, Further, the differences were not gﬁtirﬁutaﬁlé to dropouts
or students who changed achools., The students ﬁnavéiléble for reinter%
viewing were only slightly different én the dimension from the students
gsuccessfully interviewed both years.

Tt should be noted that these results are the opposite of what
Armor found in Boston. He found higher support fcr separatism, preference
for segregated schools, and more support for black p@wei among bused
(integrated) students than among the non-bused students. The significant
change in the present study )
was among the gtudents in the all-black senior high, not in the inte-
grated school. In éaditiaﬁ when the students were¢ asked directly whether
;' they favcsred integration or separatism, the studer!ts in both Junlor and
senior all-black schools more than the black atude mts in integrated
schools said separation. This again was the opposite of the Armor findings.

The results on the separatism-integration dimension resemble more
closely Armor's resultsiE The black students in the infegrgtea achool
showed ideal.ggical supgeft for aep&r&tiam while the studentsa in the all-
black senior high school showed support for imtegration (see Figure Ll-)

These results were /aignificant at the .0l level (F = 5.70 with 2 and 76 d.f.).
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However, contrary 'bD Armor's results, the black students in the all-black

oriemtation while the black students' sentiments in the integrated
Senior higli remained lﬂeé;:;‘l;’;r constant. The black students in the inte-
grated jtmgcsr high on the other hand became more auppc:ﬁiye_mgf the
integrationist position dili‘iﬂg the ;!ﬁbé:fv*eﬁiﬂg year, Thesei: cross- -
pattern chinges result in the significant interaction shown in Figure %

(F

8.33, p<.00L), - The effects from the Junior high students are less
mportant , however, - than the change by the studemts in the
~ all-black senior high school since the change is small and the size
of the group 1s small compared to the other groups. The overall change
from 1974 to 1975 was also signifiésnt but again we.é reduced to non~
slgnificance when parental occupation and education were controlled,
The father's occupational level E;Epl&if;ed 11.5% of the variance in the
ehs_nge; and the mother's occupational level e;:gla.ine& an additional 6,6%.
When 1 he eaﬂtréls were applied, the maln effect was diminished some
(F = 3.50, p€.05), but the interaction effect increased (F = 13.80,
p £.001),

The :‘eau.lts fram the two dimensions, although seemiﬁgly ccntrs.dica
tory, : re ecnsistem:. i‘cr the black students in the i;rbegrated senior

high . Those students feel, evidently in pa.rb bEEa’uEE of their erperi—

matea, Yet, for ideological reasona, which again may be in pa,rt school
based, -they maintain a separatist orientation. During the course of the

16
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year the students in the all-black senior high bécame much more like the black
students in the integrated schools and they did tlﬁs on both. ﬂi@enéians;

Iyere are several poessible explanations for the changes that occurréd
primarily among the students in the all-black senior high, _Fifst those
students who were unavailable for reinterviewing, drgpeu’cs a.,na moveouts,
might have had gbtrikingly different attitudes than those who vere reinter-.
viewed. As a.lreédygtated this was not the case. A compariscn of those
avai;gble and uﬁavaﬂa‘ble for reinterviewing revealed no s.ttitudinal aif-
fereﬁeea_ Like the La.tin gtudents, the black students' scores on the two
dimensions were not related to their dropping out or transferring to other
schools,

A séeand possiblity is that the students in the all-black high school

matured and outgrew the effects of segregation and thus became more like

't.ﬁe black students in the integrated schools. This may have teen facili-

tated by the approaching job market in which the students would in all

probabllity be working with whites, a situation similar to research re--

becomes a concrete reality. Another possibility is that the black students
were experiencing the same processes of alienation and disenchantment with
white soclety that the black students in the :i:;tegra,ted gchoola experienced

earlier, But then we would expect them to become more avoidance oriented,

‘not approach oriented. Furthermore, both of these possibilities are

rather remote, given that the shifts were dramatic and occurred over a
relatively short period of time. Still another possibility is that the

black leadership locally and nationally became more separatist and this

wags communicated to the-students. However, there is no striking evidence

to indicate that this happened and even if it dld occur, it would not

explain +he change towards the approach orientation.
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However, an important event whiéh acéﬁrred du:t-ing the course of
the year at th'e; all-black senior high school does appear to accaﬁnt in
part for the changes. With great pressure by the black community the
achool board made a final decision to replace the all-black school with
& new bullding and bids were let. The site of the new building, pre-
viously a matter of public controversy was finally gsggblisﬁe& at the
old location, the black eami‘by's Prgfeﬁed éite,- The black commmnity
had been heavily involved in these iEE‘I;IEB for some time and the final
ia:.tt.les were %an during the intervening year in which this study was
conduct:d. The success had a significant impact on the feelings of the
black eaﬁmﬁity_ St. John points to the positive effects such an eirent
might have in a black community. In disr;ussiﬁg the symbolic message
that ciesemgaticn conveys to the black commmity she also stated that
a new all-plack school might huve aimilar éffec’tsz

It le probable, though not yet adequately demonstrated, that an

ai 1=black schac;l in a new location and beautiful building and

conspicuous in the quality of its staff and program might contri-

bute as much to the self-esteem of pupils as attendance at a

hizh-status predominantly white school. (St. John;pg3),

Note that the successful effort to have the new school build would
explain the changes that occurred on .bc‘bh the approach-avoidance and
the integration-separatism dimensions. Because the struggle had been
with whites and been successful, there would be more of a sense that
blacks :ould successfully approach whites on a personal level, Hc::wéver,
gsince't1e goal had been a school of their own, a new égllébla.ck school,
there would likely be a change towards ldeologlcal support of scparatism,
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If the successful figlrE for the new bullding was in fact the cause
of the changes on the approach-avoidance and integration-geparatism
indices, certainly the students' sense of personal control and self-
concept should increase, This would be particularly true if tlke students
 themselves and their pavemts were imvolved in the effort. To the exbemt
that the teachers had "bgen active in the 1ssue the students ﬁéulc’l also
feel their teachers were more réspm;siveta their needs. Chang‘es in

thege var.sbles and two measures of anxiety were eximined in additional

analyses of covariance. The variables were alaso included because they
were personallty variables and because previous regression énalyses
had shown all five variables to be important Pre&iétors of both the
approach-avoldance and integration-gepartism dimensions (see Jacobaon,
fortheoming)., All five vaiia,.bles ware hmearsurei with thrée;tq"five
Iikert-type items. The personal comtrol {tems _wé'r% takeﬁ from Coleman
et al. (1966), and ihe anxiety items were adapted f’ram Alpert and Haber
(1960). ’ _

51 nificant changes in the anxiety scores of the students did not
occur 4 ming the course of the year, nor were there significant inter-
actions between the t@e of school and the anxlety scores. The black |
 students in the integrated schools had significantly higher debilitating
a.mtiety scores, but there was not a sig;nificagt\ change by the students
in the zullaﬁlé.ek seniér high school. At the same time the interaction
far the sense of’ personal control was not statistically significant,
s.lth@uéh it agpicached)sigtﬁ.fieanee (F = 2,03, p<.14). Furthermore
the stucents in the all-black school did not experlence an increase in
\éénse oi' control (3.48 té 3.52:) ’bu‘l: ?ather the black students in the

integrat.ed schools showed a decrease from 3.61 to 3.1k. However, the
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sbudents in the all-black school did change significantly and positively
in terms of both self-concept and perceived teacher reactions to them-
4,07 while the black students in the integrated senior high schools
decreased from 3.64 to 3.22 and the integrated junior Iligh school black
gtudénts’ scores remained fairly constant (3.62 to 3.65). This inter-
action was significant at the .0l level (F = 5,90) with no main effects
present. At the same time the students in the all-black school viewed
thelr teacheras reactiona to themsélves much more positively--~changing
from a score of 2.23 4o 3.8 while the black student scores in the
integrated senlor high school decreased slightly from 3.47 to 3.19 and
the Junior high school students' scores went from 3,47 to 3:97. This
igteractioﬁ effect was significant at the ,001 level (F = 16.58). -

Thus although all of the variables did not display the expedted
pattern, severﬁ:' did. Thi.s anslysis theiefar’e lends swport to the
interpretation that the canst?ueticn of the new school had some effect
on the students' scores on the integration-geparatism and approach-
avoldance dimensions.-

Conclusion

Clearly, studemt reactions to ﬁeé’z}a‘te& and segregated school
experiences are complex. This is true for white students as well as
the minority students.. We have exanmined two dimensions :Ln th:Ls paper

and have found different responses by each group over time, The pro-

- found Aifferences that occur in schools with different racial andethnic

compositions indicate that the aschools and thelr ci::mgésitian; are in -
part responsible for these attitudinal and ideological dlffernces.
Certaiily selection operates to affect these wariables., But the longi-
tudinal design employed here shows that the schools themselves and events

in the broader community have an effect,
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L me—— 18
The reactiana of the whit.e students in mi::ed—’bl&ek schools is cf
pa.rtieular :Impe:ﬁ:s.tme for there 18 some ;méica.tian of white flight.
Thus it is inrgoc:rtsmt for the schools and Ecciety tg remedy the causes
of the rea.ctians to stem white flight., Of eemrse,— parental reaeticns

are gtrongly involved in white flight, but we need to better under-

stand the processes that lead to avoidance and gseparatist reactions

for all groups, black, white, and Latin, and for adults as well as

youth.

’J‘hé cha.nges tha.t @cem‘red in the yea.;- 8 time alsa :Lndicate that

iut _r—grcmp é:qpiriences can have a dra.ms.tic effect on student attitudes,

a.tti'tudes that are likely to be carried-into adult life, Gérta.itﬂgy,

the responie of the dominant white society to minority efforts to achieve
better sch :oling rinf" aﬁe of fhese; These giﬁgxaiaitignalr rggctiéns need
t0 be examined in Lntega.ted and segregated schools, in changing versus
stable schools, and in voluntary versus im-olmrﬁary siﬁﬁétiansi T’heér |
have important implications for the future of imtergroup relations in

onr sac_iety.
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Footnotes

1. Ti;e research reported here was supported prims.ril;y by the National
Institute of Education (Gramt Ne<G-00-3-0053), but supplememtal funds
were préviﬂedf by the Center for Iatin Ame;riea, University of W:isc@nsins
Milwaukee. I am indebed to Domald L. Noel and Cecilia L. Ridgeway for

eritical readings of an earlier draft of this paper.,

- the second year a.nd ’was replaced in the sa.mple 'by ancther g.LL “black -
.juniar high school. Students from additional schools were surveyed

the second year. The analysis reported here excludes the students

from these sthools, hawe-\fer, gsince changes 111 studexrt a.ttitudes over
time @ the focus of this study.

3. A third reaction that occurred among the two minority groups was
that of pride. However, the measurement of this dimension was not
adequate, and resulﬁs will not be reported here. It does, however,
constit ite an important dimension that shc:uid be investigated in future
research on minority studemt reactions to integrated and segregated.
gchool experiences. 1

4, The question was. actually lowly correlated with both dimensions

for all three groups indicating that complex reactions cannot be easily
examined with simple.questions. This b™ad question tapped both di-
mension:. The variance was also quite small since the question required
only a : imple yes-no-not sure response and analysis of it added no
results. The question was simply not :;sil:;eeifie enough to elicit any
iJitereE" ing results. Rather it took the apecific items about integra-
tion, s paratism and avoidance to elicit the results presented here.
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5. It is ﬁ;fficult to ccmgaré”Armﬂr's)index with the dimensiéés used
inAthe present study for hefrepafts only two of ﬁis four items and
neither of them was used in the present stuﬂygA The one item that corre-
sponds closest to any item used in this study reads "Most black people
should live and work in black areas, and most whites should live and
work in white areas.," It c@rrespéﬁds with the following item used here
"Schools with mostly black students should have mostly black teachers
and scl sols with méstly white gtudents gshould have mostly white teachers.”
... However, thatitemlaadedantheaplnmch—e-vaiduce dimensianmtcn B
the intzgration-separatism dimgnsian; It is likely fhat the Armor
dimension is tapping both dimensions used in this study, Needless to
say the results presemted here indicate the necessity for maintaining

Ehe-distinction.
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Table 1
Items and Weights Used to Construct Integration-separatism and

Approach-Avoidance Indices from Factor Analysis®

Approach-avoidance ~ : Blacks Whites ! Lgﬁ%&g
1. All wﬁité people should be kept out of black

(Latin) institutioms. .302 .209 .246
2. People learn things in general more quickly

frém people of the same race. ' === .194 ————
3. A wise person will think twice before he

trusts a person of another race. m——— .201 .259
4L, It is best to stay away from people of

anqpher race to avoid embarracsing situations. 534@ .186 - .16l
5. Latin people do not need white people to help

organize all-Latin pfagfamsi - —=== .219
6. Schools with mostly black (Latiﬁ) students

should have mostly black (Latin) teachers and

schools with mostly vhite students should have

mostly white teachers. | 174 .170 . 180
black condition. ———— 111 _————
8. People should have nothing to do with people

of another race if they can help it. .398 .231 .330

Integration-separatism

1. People learn things in g .neral more quickly

.465

from people of the same race. _ .359
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Table 1 (continued)
2. A wise person will think twice before he trusts
a person of another race. . 300 ———— e

udents

L]
rt

3. Most 6f my classroom experiences wiéh
of another race have been enjoyable = 420 m——=-
4. Black people do not need white people to help

organize all-black programs. .350 amew R
5. People of the different races can truly |

understand each other's problems. ——— .537 ———-
6. White people can never fully understand the

black condition. .372 ———— m——
7. Close friendship between Latins and whites

is possible. —-——- === -.523
8. White people should Eaké part in civil

rights activities. ' - 335 ———

8The feliability PV of the apprcach=avaidan§é index is .810, .869, and
.829 for the black, white and Latin students respectively (see Heise and
Bohrnstedt, 1970). The validity coefficients (Gs) for the index are .958, .979
and _961; The reliability coefficients for the integration-séparatism index are
.795, .734, and ,674 while the validity coefficients are .958, .976, and .876

for the three groups respectively.
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Figure 1

Year
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Figure 2
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5.00}-
4-0@ — -465 ’
3,00}~
%
= 200
© ~
© 100 JOOE
% 100 1056
@
U o.00f-

Students in Integrated (bluck) High Sehool N<.33
Students in Essentially All-white High Schoul (N-2)
Students in Integrated (Latin) High School (N 01)
Studonts in Integrated (black) Ji. High Schoes (N=:34)
Students in Essentitdly All=wiite Jr. High {N-<.3d)
Students in Integrated (Latin) Ji. High Schoul. {N ')

obpenH:

White Students' Changes on the Integration-Separatism Index

1974-1975.




Figure 3
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