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Chapter I
THE PROGRAM

The Corrective Reading Services program is a camponent within the
program entitled "ESEA Title I Nanpublic School Programs,''(Function
No. 09-69626). The component was designed to serve appraximately 12,000
eligible, educationally deprived pupils in 229 schools of New York City
during the 1975-76 school year. The purpose of thepogram is to im-
prove significantly the reading level of participating pupils through
a corrective reading component designed to supplement the regular read-
ing program of the schools served., The program was recycled fram the
previous year, |

The term 'monpublic schools' included schools of a mmber of re-
ligious denaninations, among them Raman Catholic, Hebrew, Lutheran,
Greek Orthodax, Episcopal, Ukranian, Society of Friends, and Seventh Day
Adventist. Thé program also allows for participation of non-denomi-
mational scheols. |

Personnel invelved in the program included during this school
year: one coordinator, five field supervisors, 142 teachers, one school
secretary, one stenographer, and two typists,

Daily programs of the teachers consisted of six hours and twenty
mirutes at assigned schools. Four hours of this program were devoted to
classroom instruction, one hour to conference and other prcfessunal
duties, and the ramainder to lunch and class preparation.

Students in the program must meet the dual eligibility criteria

of residence in a target attendance area, defined by the United States



Office of Education, and a level of reading achievement below
minimm grade level canpetency, Children selected for Carrective
Reading are also required to understand the English language. Eli-
gibility for the program at various levels of the system is determined
as follows: -
The campetency of entering first graders, in schools whose
principals elected to include first graders in the program, was meas-
ured by the Clymer-Barrett Pre-Reading Test, using as a criterion the
cutoff raw score of 54, Pupils are phased out of the reading program
and given standard first grade curriculum after periods of instruction
that enable them to reach this perfarmance level,
Children in grades two through twelve are given appropriate stand-

levels

ardized tests to determine their need for the program.
of campetency for eligibility and specific tests to be used in deter-
mining canpetency were cutlined in internal cammumications from the
coordinator of the program to the Title I reading teachers., Assess-
ment of pupil reading performance for placement pt@éses was scheduled
far September-October 1975; it should be moted that, althcugh these as-
sesgnenté and the begimming of remedial reading classes are ordinarily
campleted by early October, the public school budgetary uncertainties
in Fall 1975 c.raated__délays in teacher assigrments that resulted in a
late start for many of the remedial reading classes in the nonpublic
schools. Classes met regularly from their starting date until the

secand o third week in Jme.



school sche@;les,, and the recamendation of principals. In general,
corrective reading classes include fram five to ten pupils for

45 to 60 minute pericds twice a week. Where the eligible populaticn
is small and teachers are assigned to a school only one day a week,
groups of five or six meet for 45 mimites to one hoauwr periods, in
other schools where pupils require intensive services, they may meet
as many as fiv: times a w=2ek for e hour sessions. Classes ’fc‘)r first
graders are generally kept small, and meet for as short a period as
thirty mimmtes.

Fnphasis in the selection process is placed on students between
grades one and six, although students above that level who show sig-
nificant retardation were given service. The fimal selection of pupils
is deteﬁined cooperatively by p‘:mr:lpals and teachers of the nonpublic
schools, and Title I teachers, First pricrity is given to those children
whose reading needs were greatest. |

Paraprofessicnals are not employed as part of the prc:sgram per se,
but same districts do assign paras to the nonpublic schools within the
district serviced by the remedial program., In classroos where they are
present, their duties include work with selected r:upﬂg on a one-to-one
or small group basis under the guidance of the corrective reading teach-
er, assistance with the preparation of materials, and assistance with

clerical and housekeeping tasks.




Chapter II

The Corrective Reading Services Camponent in the nonpublic |
schools program is designed to supplement the regular reading program
in those schools in order to raise the reading achievement levels of
educationally deprived children in grades one through twelve, reading
one or more years below grade level. The measurement of the basic ob-
jective employed .an historical regression technique, with program ef-
fectiveness determined by its success in increasing children's reading
ability beyond expactation; the .05 level of risk was set for statis-
tical decision-making.

The objectives for the evaluation included first, to determine
vhether the program succeeded in that basic effort, second, to establish
whether the program was being :Inplanznta:l in accordance with funding
proposal gnidelines, and third, to assess the effectiveness of thet:arae
professional services. '

Reading Achievement Measures

Db; ective: To determine whether as a result of participation

in the Corrective Reading Camponent, the reading achievement

scores of the students show a statistically significant im-

provement, using the real posttest score and the anticipated

posttest score,

All subjects were administered the appropriate levels of a reading

test, given pre- and post their program experience. Pretests were ad-
ministered in September-October, and posttests in late April and early



Grade 1: The Clymer-Barrett Prereamg Battery, in the
’ categories of word meaning, listening,matching,

alphabet and copying at readiness levels. Because,
for this group, expected scores cammot maanﬂngfuliy
be canputed, the mmnber and percentsges of pupils
achieving a criterion cut-off raw scare of 24 in
Visual Discrimination; of 18 in Auditory Discrimi-
nation; and of 12 in Visual Motor skills were to be
reported,

Grades 1-3: Stanford Achievement Test at appropriate levels,

T ~ Using grade-equivalent norms, the historical re-
gression procedure was to be applled to pretest re-
sults to cbtain predicted (without treatment) post-
test results for each pupil. The differernce bemean
the real posttest and the anticipated posttest grade-
equivalent means were to be analyzed for statistical
significance at the .05 level with the correlated t
test, (Students in the third grade achieving below
the 1.¢ level were given the Stanford Achievement Test;
those iﬂ:ﬁre that level the Stanford Dmgn,c:stlc Reading
Test,)

Grades 3-8: Stanfard Disgnostic Test at appropriate levels., Treat-
- ] ment prescribed as above, '

Grades 9-12: The Iowa Silent Reading Test at appropriate levels. A
S correlated z ratio is required, applied to the difference
between percentile-score means, to ascertain statistically
significant improvement at the .05 level in a 'modified
real vs. anticipated gain'' design,

Variation in pretest dates considerably increased the rumber of groups
that required separate analysis, Children vwho were carried over in the
program from the preceding year were not retested in September; instead,
their April posttest scores fram the preceding spring were used as pretest
scores in this analysis, Therewere also a significant rumber of children
admitted to the program after the first of the year, who received at most
four months of service. These groups were also analyzed separately where

there were at least thirty of them who were tested at a given grade level.

Program Tmplenentation

Objective: To determine the extent to which the program, as
actuai.ly carried out, coincided with the program as described
in- the project prcpaaal

8
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In the pursuit of this objective the evaluator made two visits
the program, Althcough it would have been appropriate for this sample
to have been selected in some randcm fashion, a mmber of difficulties
precluded that optimumn relection plan, Several other coamponents of the

program were being evaluated at the same time, and site visit overlap

pairs of sites had to be within scme reasonable distance of one another.
The twenty schools chosen, consequently, constituted a representative,
rather than a random, sample, of nonpublic program schools in the four
major boroughs of New Yark City. No other principle of selection, how-
ever, was employed, and the sample may be considered a nan-biased one.
Visits included not only an extended period of observation in the
classracm of the remedial reading teacher, but a visit to the principal's
office with an offer to discuss the program, and occasional informal -
~discussions over lunch with the corrective reading teacher and her col-
leagues. Observations in the classroom were coded in time units under
a mumber of activity categories related to the goals of the program.
 The first block of visits were made in the fall of 1975, and tock
"plss;;e between October 30 and Jarmary 29, The second block of visits

were made between March 25 and May 11, 1976.

Paraprofessional Tmpact Measurement

Objective: To determine if, as a result of receiving supplementary
paraprofessional services, participants achieve a statistically
significant improvement in reading achievement level,

This cbjective was required in a modification of the origimal evalu-

ation design dated September 30, 1975. The procedure described in that

9



memorandum called for a recard of the rumber of paraprofessional
contact hours with each pupil, the subsequent designation of pupil
subgroups with differing degrees of "intemsity of paraprofessional
contact,' and a camparison of these groups with all pupils receiving
canponient treatment and no supplementary paraprofessional service.
for recording pupil-paraprofessional contact (a copy of the form is
included in the Appendix). The design was modified after site visits
had revealed more about the nature of the contact under study, further
discussion of the form preceded a tryout in an attempt to discover
whether or not there was sufficient variance in contact to satisfy the
requirements of the analysis, and the f;ﬁal form was put into use quite
late in the year. |
The September 30 evaluation design for this objective asked for a
covariance analysis, with pretest results used as the covariate. Per-
mission was granted fc:zr the use of an equivalent method that employs a
multiple regression technique instead of covariance, and which does not

intensity,



Chapter III

Objective {1

The major program objective, significant improvement of reading
levels over expectation, is judged to be unequivocally successful,

as shown in the analysis on the Mailed Information Form presented in

First graders who were administered the Clymer-Barrett Pre-
reading Battery substantially increased their rraétery of the three major
skills areas: the percentage of ﬂic:se above the cut-off score on Visual
rose fram 33% in Octcber to 947 in May; in the same period, fram 19% to
777% on Auditory; and from 247 to 76% in Visual Motor skills, |

In the twenty-two other grade-level/test level groups for which an
analysis was made, actual posttest scares exceeded predicted posttest
scores at the .001 level for eighteen; at the .05 level or better for
did the imprcovement beyond expectation fail to meet the .05 criterion
level set by the program, Thirteen out of nineteen of the components
analyzed in terms of grade-equivalent scores achieved at better than r:rne

month of reading gain far each month of instruction; four out of four of

than half a standard deviation during the period of instruction.

Objective 42

A sumary of class observations is displayed in Table 1 and indicates

an overall excellent implementation of the general corrective reading

11
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- Table 1.
Observations of Class Activities,
By Category, in Minutes and Percentages
CLASS FORMAT Minutes
Total Group 1300
Small Group/Individual 1535

OBJECTIVES

Reading Sub-Skills 1735

Practice 290
Mctivatiaﬁ .. 390
Mixed : 420
MATERIALS
Blackboard 245
Teacher-Made : 540
Commercial Excercises 535
Bé@ks and Stories 595
Mixed (Including Games, Activities) 820
PUPIL INVOLVEMENT IN LESSON
High 265
Good : 2420

Fair to Poor | : 15@

PARAPRDFESSIGNALS
Time in Clar~es with Para Present . 1730

Tine Engaged in Direct Instructional Tasks 970

12

Percentage
4o
54

19

21

29

86

100
56



design envisioed by the program, Format observations shov an almost
even split between "total group' and "individual ar small group' in-
stmtian;th@ it must be realized that a total group in no case ex- .
ceeded ten children, 'Reading sub-skills" under the Dbject;:_ivascétegcry
carbines a great variety of skills such as camprehension, using context to
determine meaning, vocabulary, ete, 'Practice" includes drill’ sessims
as well as individual reading activities, Under the Materials category,
"mixed" observations included a variety of games and activity projects |
for younger children such as making cookies while learning to read a
recipe.

The evaluative camments on program implementation below focus on
a nunber of significant areas of corrective reading, recognized as such
in the teacher training design outlined for the nonpublic school program
by contral staff: |

Diagnosis. This is clearly an important and on-going activity in
the program, and random visits encamtered a variety of infarmal diagnostic

effarts built into instructiondl sequences, in addition to the formal

‘diagnostic procedures required for each c¢hild, Sericus and quite adequate =

attention is devoted to this crucial area.

Motivation. More motivational effort was observed on the part of
teachers with younger age groups, which is; aéprcpriata; but also same
ingenious and successful attempts to establish reading motivation with
older groups. G@msisﬁemt attention is being given to this instruction

necessity, and as the observation sumary indicates, the great majority

of pupils show consistently good levels of interest and imvolvement.

13
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Interest in Reading. It was found that consistent and wide-

spread attention was being given to this more specific motivational
objective. Most of the classes had a:ti:ractfve collecions of paperbacks,
many 'read aloud" lessons were encountered, as well as systematic efforts
to encourage out-of-classroom reading. In same instances, however,

class libraries were rather minimal; conversations with one of the field
supervisars revealed that these cases are likely to be ra:é'xtly initiated
programs, which have not had the time to build up a collection over the
years, Althcughra:ait budget difficulties present same barriers to over-
caning this deficiency, I would recammend attention to doing so, Ina
few instances, the corrective reading rooms were themselves cramped and
unattractive, hardly ideal fc:r mking the reading pfr:é:ess a desirable pros-
pect, but the local space problems that create such a handicap appear dif-

ficult to swrmount,

in the individual-instruction mode, considerably better than anticipated.
Although the proportion of time that should be spent in a carrective

- reading program, cm individualized activity is surely a matter of ins truc-
tional judgment, it seemed that same of the "total group" time was prob-
ably @plmatmg regﬁlar u:lasigro&n instruction and could profitably be
shﬁted to individualized activities that might more directly relate to
spa;ﬁic; diagnosis of neaﬂ Judging fram a long conversation with one of
the field supervisars, a good deal of pressure on this issue is brought to
bear on the teaching staff by central office and the evaluator can only
recamend that it be maintained., It is possible, of course, that in
anticipation of a visit fram an evaluator the teachers observed tended to

14



plan lessons that would highlight their own teaching activities; the
timed sample of activities may, as a re.%ult, not truly répreeent the
actual state of affairs,

Prescriptive teaching. Really e;{cellgnt thrcughmt The great

mjarity of lessons observed had clear obj e:t;ves took small bites,
and demonstrated a good match between materials and objectives,

Methods and Materials. The evaluator found, on the whole, a splen-

did variety of language experiences and a wide faﬁge and mix of method-
ologies, The prcgram is impressive in this area. Materials, on the
other hand, were more uneven, Most of the classr@ms possessed excellent
audio-visual equipment, and used it to good advantage; others seemed

far behind., The presence of equipment is, of course, a budgetary matter;
whether it is adequately used does have a bearing on the earlier obser-
vation about individualizing, as a more ccrnplete utllmaticn of self-
pacing hardware depends on the degree to which chlldrai are @Eaﬁaued
to work by themselves. Considering the very high quallty Df much of the
comercial materials available in all of the classes, the evaluator did
not expect to find much teacher-made material and it vas indeed in the
minority, Same of it was imaginative and useful, |

Classroom organization. Rather uneven, but it is clear that scme

teachers are fighting valiantly to do as well as they can with very poor

space,

Classroom management, The evaluator saw very few children who ?re-

sented much of a problem and not a single instance of teacher inability to
handle a pupil. On the other side, a good deal of warmth was seen between



children and teachers generally; a pervasive sense of rapport and germine
‘affection.

In sumary, a first-rate classroan instructional program was found

operating quite close to general program objective and standards, In
~view of the administrative difficulties imposed early in the year by a

re-shuffling of teaching staff as a result of the budget crisis, the

ability of the staff to carry on the program at a high standard is even

mare impressive,

ence of their felatlcnsh;ps with nonpublic school teaching staffs, and
in the course of the visits I observed many specific instances of coop-
eration and helpfulness. A mumber of principals went out of their way
far the opportunity to assure me of their high GPiI‘llCJI’l of the corrective
reading tuuchér and of the real needs being met bythe program. Super-
visory linkages with central office appear to be well-organized, and

supervision seems to be accepted as helpful by teachers in the field.

Objective #3

Attempts to establish the effectiveness of the paraprofessional
services in those schools to which they were assigned, by assessing
their impact on reading level improvement, proved to be negative. As
the relevant Mailed Information Report table in the Apperdix indicates,
for the faurteen ccrrzpcmant groups with a large enough N to permit anal-
ysis, only one group._ shc*:wed a statistically significant irpact on reading
"~ level for paraprofessional contact. One might expect to find such a

single significant difference by chance,

16
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These results, however, should be assessed with some care. The
delays described in the preceeding chapter resulted in our obtaining
records of paraprofessiomal contact for anly a limited period of time,
two months at the most, Data for a full school year, or for a period
alose to 1t, might well show mare positive results, and a seriocus effort
to gather more adequate ﬁmti@n is recamended for next year.

As indicated in Table 1, a vgfy;ccﬂsidarabtle percentage of para-
pr@fessimél time is devoted to actual small group and individual in-.
struction. Almost all the teachers observed who had paraprofessional
help used this resource fairly well, and deployed them instructicnally
to a far greater extent than sane of the general literature on parapro-
{mssionals would suggest as the narm. Even if no statistical linkage
to reading gains can be established, the presence of parépr;fessfidnals

| " does seem to encaurage higher levels of individualization in the class-

room and may be justified for that reason alone.

Action of Earlier Recammendations.

The 1974-75 evaluation report recamended that: 1) the programbe
recycled; 2) the program be expanded to include all Title 1 eligible
pupils; 3) expenditures for materials and ;Etpplies be contimied at pro-
portional levels; 4) the position of assistant to the Coardinator be con-
tirmed; 5) teacher preferences be comsidered in the selection of equip-

| ment; 6) standardized tests be machine rather than hand scored to minimize

errars.

Recamendations 1, 3, and 5 have been implemented, The others have
obviocus comections to hudgetary allocations, and their lack of implementation
is clea .y related to current budget stringencies.

17
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b. The program is characterized by the presence of excellent
Prescriptive teaching, and imaginative and consistent efforts at
motivation,

c. A m;l? variety c)ffl materials are available and are in use,
in conjunction with a wide range of appropriate teaching methodologies.

d. The program has achieved a high level of student interest and
irvolvement,

3. Paraprofessional are efficiently employed, and devote a majority
of their time to;nsifmct:.ma‘ tasks, An analysis of the impact on reading
gains of paraprofessicnal contact with individual children, however, indi-

cated no significant relationships at any grade level,

The following recamendations enderse the p?éigive features. already
in operation, described in the preceding section, and suggest a few de-

sirable changes that should be manageable within current restrictions:

1. The recycling of the Carrective Read_mg Se os canp gf the

Nonpublic Schools program is st:angly recamended, for at least the mmber
of children served this year. The program's observed instructional ef-
fectiveness and outstanding pupil achievement in reading makes it of great
value in a period in which public concern over reading perfarmance re-
mains at a high level.

2. Administrative and superviscry staff should contimie their efforts
to increase the proportin of instructiomal time devoted to individual and
small group instruction based on consistent diagnostic activities, and

a fuller utilization of materials and hardware designed for individual-

19
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izatHon,

3. A si’:éng effort should be made to retain at least the
current level of paraprofessional participation in the program, and
a further attempt made at measuring the effectiveness of paraprofes-
sional contact, beginning as early as possible in the school year,

4, Consideration should be given to strengthening the materials
resaurces of those é‘:hmlg that are, for me reason or another, below
the average in size of classroom libraries, commercial materials, and

other such resources.

20
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1/ Identify the test used and year of publication (MAT=58, CAT-10, ete.)

2/ Total number of participants in the activity,

3/ ldentify the participants by specific prade level (e, g+, grade 3, grade 5)+ Where several grades are come -
bined, enter the 4th and 5th digits of the component code, : . -

23 4 Nurber of pupils for whom both pre and post test data-are provided,

% ‘olumas contain percgntagesfattaining above gcores of QL 18 gnd 12 for. eick of the | ,
_,;, jﬂﬁﬁsuﬂﬁ U
- A) Total N can not he senarared :;nta t;irrE Denods ginpe  maet often. nre and vest dzia are missing -
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CORRECTIVE READING SERVICES IN NONPUBLIC SCHOOLS ESEA TITLE I l975 -1976 -

FUNCTION NO. 09-69626
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Table 9 Historical Regressian Design (6=step Formula) for reporting norm referenced achievement tests

in Reading and MathEmatics.

In the {uble below, enter the requested assesement information about the tests used to evaluate the
effectiveness of major project cgmpgngnt/actiVltiEE in achleving aognitive objectives, This forp re-
quires means obtained from scores in the form of grade equivalent units as processed by the 6-gtep
fornula, (see District Evaluator's Handbook of Selected Evaluation Procedures, 1974, p, 29-31) Be-

fore completing this table, read all fcntnotes. ~ Attach additional sheets if necessary,

- Trest| [ " [Wmber] | Predicted| Actual | Obtained

Component | Activity (Used | Form | Level |Total|Group |Tested| Pretest | Posttest | Posttest Valge.

Gole | oode | |/ [PrelPostPrelrostlN g/ (103 | 4 [telesn | Vesn [ucelbomn ] of t
Soeilog 1o o x| v o 1 | |3 ) 6 s 2o lispeal s oy
6pBiehiojo |7/2)0 SMEAX |V 111 |a0bes |k e e MERgghay oL
6o liolo|7]2]0 so6dx | WL |1 Y 1178 10/7:2 A3 20 J5/r6j3 122 23,003 001
6 JojBlefh ojo [7]2/0 SoRI6GX | WL 1| |h&s |3 5752509 2.912  5/7613.178 15405 001
ol ldo|1)e[o wmsdx | v o |2 lam|sus| s ] bt [hehas)ist 05
sloloizli[olo |72 0 BIRIEGX | W |2 2 | 5& 61555 _1_(3/753;1:19 3849 . [5/76 151 18, 1&2 001
608 R2k(0[0| 7|20 PORMGEX | W |2 |2 566 | bed |5/75 38| bt 5/764,666 .Eég 001
SpBpp|00 T2 /0 oMY | W1 | L i) TaB 56 /s 390 566 6ake ol
6ppp 00 |7]2lo pomex v 1 |1 ____T_&_5.53 wfrfyn] 34066 |b15y5.00 0

1/ Identify the test used and year of publication (MAT- 58 CAT-?D ete, )
2/ Total number of participants in the activity, .
3/ Tdentify the participants by specific grade level (e.g., grade 3, gfade 3)

- bined, enter che 4th and 5th digits of the component code,
4 Nunber of pupils for whom both pre and post test data’are provided,

Where several grades are coms

2%
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Table 9

in Reading and Mathenatics,

page 4

Historical Regressian Design (6~ step FDrmulg) for rgparting norm referenced achiavement testa |

In the Table below, enter the requested assesement information about the tests used to evaluate tha
effectiveness of major project component/activities in achieving eognitive objectives. This forn res
quires means obtained from scores in the form of grade equivalent units ag processed by the b-step
formula, (see District Evaluator's Handbook of Selected Evaluation Procedures, 1974, p, 29+31) Be-

fore completing this table, read all footnotes, Attach additional sheats 1f necessaty.

* Test | hamber] | Predicted Actual | Obtained
Component | Activity |Used | Form | Level |TotaliGroup |Tested] Pretest | Posttest | Posttest Value
 gode | Code | ]}/ |Pre|Post Pre Pﬁst N/ |IDY/ | 4 |Date|Mean | Mean |Date Mean | of t
x 610182031000 17120 C1B | A3 sl || Lot 19 1029 7.7 4/76(96.9
K 60BRRI00 [7)20 LB | AB |hditoy) | st )19 MO73ILI 47683.9
£ 602300 | 7/2[0 [1B | A[B [vis)Moror | lsc |19 Poind]  Jumm|

Y

Z/ Total number of participants in the activity.

3

" bined, cnter the hth and 5th digits of the component cade.
4/

Identify the test used and year of publication (MAT*SS, CAT-70, etc,).

Nunber of pupila for whom both pre and post test data are pfavided

EKC,ans colums cﬂntain petcentages attaining above scores of 24 18 aid 12 for each of the three

g7 subtests listed.

‘Identify the partictpants by specific grade level (N grade 3, grade 5). Where several grades are come



OORRECTIVE READLNG SERVICES IN NONPLBLIC SCHOOLS ESEA TTTLE 119751976 FUNCILON # 09-69626  page 1

Table 11 Mo veferenced achlevewent data not applicable to Table 9.

PARAPROVESSTONAL CQHPONENT

Tn the table below, enter the requested assessment inforsation about the tests used to evaluate the effect=
iveness of major project component/activities in achieving cognitive objectives, Belore complating this, [orm,
read all footnotes, -Attach hdditional sheets if necessaty, :

Component  [Activ~|Test | Forn | Level Total
Code tty |Used N2/
Code | 1/ |PrejPost|Pre Rost

Group
10 3/

" [Statistlcal
_ Pratest | Posttest | Data .
Scoro [ 8118

| Typeg/|Date Mean) 8, Dy Date|Mean) S, Test Value

o
—
=T
(]
L
[~
=]
f~—a
“O'
<

4B | A | PRIMARY | 336

Lt |

0 | sl | Les

8050 P72 hmarrd s | A | PRRY 1666

2631

Wp | sl || s
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e
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1~ i
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o =
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|
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6B 2B 20 sRmeex | W 1] 1
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s | sl ol | e

6Pl pop|2nmRmsgy | W 1|1
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1/ Tdentify test used and year of publication (MAT-38; CAT-70,

ete.)
2/ Total nunber of participants in the activity,

gl Identify the participants by specific grade level (e.g,
grade 3, grade 5), Where several grades are combined,
enter the 4th and 5th diglts of the component code,

&f Totas number of participants for whom both pre end post

" test data are provided,

5/ 1 = grade equivalent; 2 = percentile rank; 3 = z scote;

4 = publisher's standard score; 5 = stanine; 6 *
score: ] = other,

rav

6/ Standard Deviation - only required of
the following districts: Albany, Buffalo,
Hempstead, Mount Vernon, New York City,
Niagara Falls, Rochester, Syracuse, Utica,
Yonkers, '
: Z/ Test statistics (e.g., ¢; F; Kz);
8/ Obtained value of test statlstic (e.g, F=13,

*HEIYSJ}; of pa:r:aa‘rlcfessimal contact hours with individual students, in a regression analysis that is the

equivalent of AN
s - alated t value,
ERIC

Full Tt Provided by ERIC.

Y

A, Entry under “posttest mem" is stendardized coefficient representing contact weight.

30
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Table11  Nomm refercnced achievement data not applicable to Table 9, ’ :

PARAPROFESSTONAL, CCHPONENT

Tn the table below, enter the requested assessment infﬂfmatiﬂn about the taste
{veness of major project component/activities in achieving cognitive objectives. Before completing this, form,

read all footnotes. Attach additional sheets LE necessary,

5 used to evaluate the effect~

i s — = = s - i B e s S B SE = s Stﬂtistica’l i
Component |Active|Test | Form Lavel |Total|Group __Pretest Tosttest | ”paj§ »
Code | ity |Used N2 (03 [N (Seore | | | ol

o =
r S

Code |}/ [Pre[postiPrelost] | |4/ |Typel/|Date Moani5, Dy Date) Hean S Test Value _

R N N 1 O 1 5.
2
2

018 2+0J017) 20 |soRrsd &
2[0{soRzsq x | W
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e e o=

= =5

] ~d

[ gt |
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)| 0| [5-6pag |t | 5608 | L2806
SORTGA X | W2 2] |s-60sy il | sme.oml | | TS
J0SRTG X | WL Lo 78] |l | 66T | L5 NS
Bl so |5 | [/e.8L | |-L6L

W
SR E=
"= ="~
[ -‘M‘ -
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[eai
=
|
]
="
|
e

085 pop| 20 oRnegx | W |1 | L

ool 2plomsgx | wiolo | rselem  lom | sl | | 13w

sppRppoy | 2pmrsex | 0|2 2| |resjeq s | |speros] | i

.1/ Tdentify test used and year of publication (MAT-58; CAT-70, 6/ Standard Deviation - only required of
ete.) the following districts: Albany, Buffale,

Hempstead, Mount Vernon, New York City,

1/ Total nusber of participants in the activity.
Niagara Falls, Rochester, Syracuse, Utica,

‘3/ Tdentify the participants by specific grade level (e.gs,
~ grade 3, grade 5), Where several grades are combined, | Yonkers,

enter the 4th and Sth digits of the component code. 1/ Test atatistics (a.g I 1),
4/ Total nunber of participants for whom both pre and post B/ Obtained value of test statistic (e, g. Fal3,2!

~ test data are provided,

5/ 1 » grade equivalent; 2 » percentile rank; 3 = 2 score;

4 = publisher's standard score; 3 ® stanine; 6 = raw
geore; 7 = other,
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QFFICs OF EEUGATIML BUALIATION & I/ A LGSS T

(attach to NIR, {tem {30)

Functlon # 09-09926

In this table enter it pata o0d Infotmation, Detween WIR, dtem §30 and this form, ail pnrtiglpants |
fn each sctivity muat be gccounted fors The component and activity codes used in completion of ften 830
should be used liere g0 that the two tables match, See definitions below table for further !nstructions,

PPION D

Xl

Teot
Used

T
Aetivity | Croup
Code | 1.D,

Cozronent
Code

~(3)

Tatbl
N

OB

Number
Tepted

Partielp
hot Tes

_hnlyzed

i

— (6) N
anta-

ted/ tested, were not analyzed

Analyzed

~ Reason
— - _ __ﬁ._ o

Reagans why studénts were not tested, or if

lNuzber] |

)| trade | SRATEE

1 (Cl-B

36

A

Mssing and/or tvalid grade or

_1¢%__ el o

“Test codes, 6COres 10 groups less |

2,3 | SDRIG6

Grades] SRATTH |

3078

.| Pupils left progran for a variety

«

of readons

61018 {2 |b|7]2]0 | CradesBDRT.I|5587 | 5135 !+52i 8
b6 SD'E%_II _

SORT I
S0RT 11
&

Grédes
79

2251

2000

251

I5RT
BE

(radea
: ;0,12

527

457

n

A

(1) Tdentify the participants by specific grade level

)
0)
(W

(5) Nuzber and percent of participants

(6) Speclfy all reasons why students were not te
o Mucher count, If any further documentatd
ERICeeded to gpectfy and explain data loss,

et
L2

(1) Tdentlfy the test used and year of publicat
Muzber of participants in the activity,
Nugber of participants included-in the pre

enter the last two diglts of the component code |
fon (MAT=70, STAT-T4, ete.),

(e,g,, grade 3, grade 9y, Where several grades ere éﬁﬁbiﬂgd;

and posttest caleulations féund on itemf30, .

not tested and/or not analyzed on itemf30,

sted andfor analyzed, For each reason specified, provide A separate
on 1¢ available, please attach to this form, If further space ds
attach additional pages to this form,
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10G: STUDENT COMACKSFOR _____ _ AFEOIXD
Instructlonal avea
School __  Bro . Honth

Clase _____ . Teacher .
= Inftisl

AMde -

Whole Group Contacts (See instructions)

- Totel

Day of Menth |

Group Contact
(¥o. of Hours to Nearest Half-Hour)] | | | | I N A I I

Neme of Pupils ‘ Individual/Small Group Contscts
~ (No, of Quarter=Hour Units = Bee inetructions)
. Total

¥
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31. - PRIGEAM ABSTRACT
1f you operated a component of more than 60 hours of treatment ﬁ%;h;,
results which showed gains (norm referenced) in excess of one month’s
gain for -each month of treatment or operated a component of less than
60 hours of treatment with results which showed (criterion-referenced)
that at least 90% of the population demonstrated mastery of the objec~
tives, please abstract the aspects of the component ghtﬂh'a??éa;,tg,,,,
account for the unexpected results., Such examples can Ehusrbe dupligataér
and made readily available through the New York State Educational Programs
to other school districts as well as State and Fedafalrageggies that are
fnterested in replicating successful projects. Identify the compouent by
code and provide a one page summary of the findings in relation to the
objectives. - .

Component Code Activity Code Objective Code

¢lolgla]a] [zlals slo]

- ~
9 6 Component Abstract
The Corrective Reading Services Component in the umbrella Non-
public School Program was designed to supplement the regular
reading programs in these schools in order to raise the reading
achievemenit levels of educationally deprived children in grades
one through twelve, reading one or more years below grade level.

Outstanding results in the area of reading achievement merits
exemplart program status. One: Of twenty two component groups
analyzed, in twenty the posttest scores exceeded predicted scores
at the .05 level or better, with eighteen at the ..001 level;
only two components failed to achieve at significant levels.
Two: Thirteen out of nineteen of the components analyzed in
terms of grade-equivalent scores achieved at better than one
month of reading gain for each month of instruction; four
out of four of those analyzed in terms of normal corve deviates
achied gains of better than half a standard deviation during
the period of instruction. )

The single most oustanding implementation feature was the di-
agnostic prescriptive model of instruction, with a considerable
emphasis on individualization, carried out in small groups

in a setting which contained a great variety of instructional
materials.

\‘l == !gﬂé,—#-ssg




