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CPRI THE PROGRAM

This program was designed to provide continuity of

instruction in reading and mathematics for eligible pregnan

school age girls and, for a portion of thatliopulation, bilingual
English-Spanish instruction for the same purpose.

The school population was composed of piignant girls who

were in attendance during the regular school year at one of the

six facilities for pregnant girls in New York City. Approximately

1,900 pregnant secondary school age Students partic pated during

the school year

The program was under the supervision of the Office

Special Education.

Student Activit e in the f corrective reading were

devoted to developing skills in reading. The entire program was

designed to foster independence in the use of word-attack and

comprehension skills. Through diagnostic testing and analysiss

weaknesses were diagnosed, and treatment recommended during the

pupil-teacher and teacher-guidance counselor conferences.

Students were selected for pa ticipation in the corrective

reading and corrective mathematica programs on the basis of their

being at least two years retarded, according to national norms, in

attained grade equivalent scores on standardized testa of reading

and mathematics. Students who received instruction within the

Bilingual Component in one of the 6 facilities *ere those pregnant

students on register to whom --nglish is a second language and who
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have eicored two or more years below grade ld*-1 in reading and/

or matiiematice on tests given in English, and below achievement

levels comparable to 2 year retardation on "tfie tests in Spanish.

Each participant was to attend the facility 5 days a week,

5 hours a day, from 9 to 3 during the acaaemic school year,

September 1, 1974 through June 300 1975.

CHAPTER II EVALUATIVE PROCEDURES

Evaluatien.01?jeotlIells To determine whether, as a result o

participation in the Corrective Reading i'rogram the reading grade

of the students will show a statisticallY significant difference

between the real post-test score and the *anticipated post-test

score.

Evaluatign_aaLtjatelas To determine whether, as a result of

participation in the Corrective Mathematics Program, the mathematics

grade of the students will show a statistically significant differ-

ence between the real post-test score and the anticipated post-test

score.

ExgauLemiumilmils To determine whether, as a result of

participation in the program of Bilingual Instruction in reading

the reading grade of the non-English speaking pregnant students

in both English and Spanish will show a statistically significant

difference between the pre-test Eores and the post-test scores.

Exalalial_aitLam_eis To determine whether as a result



pal77timipation in the program of Bilin _al Instruction in maths-

tria.icw, the:mathematics grade of the non-English speaking pregnant

staademts will show a statistically si _ificant d fference between

the prv-test scores and the post-test scores.

Eva_iLsopnoilks To determine the extent to which the

program as actually carried out coincided with the program as

descri-bed In the Project Proposal.

Tlie Metropolitan Achievement Tests (Readthg)were administered

for Evaluation Objective #1. Objective #2 was'assessed by uae of

the California Achievement Test, The Prueba de Lectura was used

for Evaluation Objective #3 and the Mathematics Component of the

Cooperative Inter-American Tests was used for Evaluation Objective

#4.

Most girls who enter one of the Schools for Pregnant Girls

do not stay for a year. They tend to stay in their school of

origin until the,third or fourth month of their pregnancy and

often return shortly after they give birth. And,,of course, girls

become pregnant at various times of the year. As a result the

program admits and discharges girls throughout the school year.

Consequently it was not possible:Le test all the girls "shortly

after the beginning of the program, ...and shortly before the

termination of the program. w as specified in the evaluation design,

because most of the girls Who participated in the program were

not enrolled at these times.' To cope with this limitation on

implementing the evaluation, all girls ware pretested whenever

they entered the program up to Marioh 1975. In addition post t eta
6



were given as early as January 1975 to girls who were in their

eighth or ninth month of pregnancy. The historicl regression

analyses were accordingly based on the difference between the

dates of the pre and post tests for each student rather than

the duration of the program.

Evaluation Objective #5 was evaluated by two site visits to

each of the schools.

CHAPTER Ins FINDINGS

1. Evaluation Objective #1 To determine whether, s a result

of participation in the Corrective Reading Program, the reading

grade of the students will show a statistically significant

difference between the real post-test score and the anticipated

post-test score.

As can be seen from an inspection of the MIR forms attached

to this report this evaluation objective was attained. Students

who were in grades seven through nine had a mean pretest reading

grade equivalent (GE) of,5.15, a predicted post-test GE of 5.47

and an actual post-test-GE of 5.75. The actual poet test GE was

significantly greater than the predicted, at the .01 level. The

equivalent scores for students in grades ten through twelve wass

pre-test = 6.200 predicted post-test = 6.46, actual post-test = 6.88.-

The actual post-test mean was significantly greater than the pre-

dieted post-test meat at the .01 level. Seventy-one girls in

grades seven through nine- and 181 in grades ten through tweiv-

could not be included in the analyses because their post-test scores



wore not reported.

2. Evaluation Objectiv_ #2s To det_rmine whether, as a result

of participation in the Corrective Mathematics Program the mathe-

matics grade of the students will show a statistically significant

difference between the real post-:est score and the anticipated

post-test score.

An Inspection of the MIR form attached to thi- report

indicates that this objective was attained. Girls in grades seven

through nine had a mean math pre-test GE of 5.53, a mean predicted

post-test GE of 5.83 and an actual post-test GE of 6.88. The

actual post-test GE was significantly greater than the predicted

t the .01 level. For girls in grades ten through twelve the -

equivalent data wags pre-test = 6.321 predicted post-test a$ 6.58

and actual post-test = 6.87. The actual post.test mean was signif-

icantly greater than the predicted at the .01 level. One hundred

and seventeen girls in grades seven' through nine and 300 in ten

through twelve could not be included in the analyses because they

did not take the post test.

3 Evaluation Objective 31 To determine whether, as a result

of participation in the_ program of Bilingual Instruction in reading,

the reading grade of the non-English speaking pregnant students

in both English and Spanish will show a statistically significant

difference between the pre-test scores and the post-test scores.

The- MIR forms appended to this report reveal that this

objective was attained. The girls in grades seven through nine
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had a mean pre-test GE of i.1i6, a predicted mean post-test GE

f 1.52 and an actual mean post-test GE,of 1.87. The actual

mean post-test GE was significantly greater than the predicted

at the .01 level. The equivalent d ta for students in grades

ten through twelve wass pre-test m 1.75, predicted post-test m

1.80, actual post-test = 2.21. The actual post-test GE was

significantly greater than the pred- ted at the .01 level.

4. Evaluation Objective #4s To determinel6hether as a result

of participation in the program of Bilingual Instruction in

mathematics the mathematics grade of the n1;n-English speaking

pregnant students will show a statistically significant differ.

ence between the pre-test scores and the post-test scores.

As was the case with the previous evaluation obj-ctives,

thi7 one was also attained. The results may be found in the

attached MIR forms. Students in grades seven through nine htd a

mean pre-test GE of 2.57, a mean predicted post-test GE of 2.70

and an actual post-test GE of 3.12. The actual post-test GE was

si _ificantly greater than the predicted at the .01 level. The

equivalent data for girls in grades ten through twelve wass pre-

test = 2.28, predicted post-test = 2.37, actual_post-test a 2.90.

The actual post-test mean was significantly greater than the pre

dieted at the .01 level.

5. Evaluation Objective #5s To determine the extent to which

the program, as actually car_ied out' coincided with the program

as described in the Troject_Proposal.



Eleven:site visits w made to the program sites. During

these visite, principals teachers, social workers and guidance

counselors weLe interviewed and approximately 40 classes were

observed. Based on the visite, interviews and observations it

was concluded by the evaluator that the program as carried out,

largely coincided with the program as described in the project

proposal.

During the site visits it was observed that readinG

instruction:was mostly individually oriented. On entering the

reading program students were given diagnostic tests and prescrip-

tions Bhde of their reading problems. In most of the reading

classes observed, students were working an individual assignments

in workbooks, skill kits eacher made materials or at tachieta-

scopes. The material for the reading program appeared to be

quite adequate and very abundant. The math-class instruction tended

to be mostly group oriented, following the traditional teaching

approach, rathsr than having an individual instruction approach.

Although-some students had work folders with individual assign-

ments, most observed classes had a group lesson in progress.

The social workers and guidance counselors were a significant

part of the program. In combination they facilitated the academic

and social adjustment of the students, such that they could attend,

function and, presumably learn in the classroom. In the opinion

of several social workereggirls who became pregnant during the

high school years may have done so as a sub-conscious act agains

society, their school and parents. Once pregnant they are pre-

sented with a kost of new problems to cope with, in preparing

for the physical and psychological problems of having a baby.

_7_
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All these factors combine to mit gate against an interest 1,,

and -djustment to schoolwork. The social workers helped the

girls 'work these problems through and therefore, by eliminating

these blocks to learning, could facilitate the learning process.

The guidance counselors tended to focus more on the day to day

academic functioning of the students. They worked on program

scheduling, study and work schedules. They also acted as liasons

with the students school of origin. The duties of the social

worker and guidance counselor tended to overlap, but in all

schools they appeared to work cooperatively and provide vital

services to the girls' personal and acade ic development.

6. The materials and supplies at all schools were generally

quite adequate and sufficient according to the staff personnel

who were interviewed. However, several schools reported a need

for more equipment such as tachistascopes for reading instructior,

cassette players, screens and calculators. Teachers at two

schools suggested transferring funds from the material budget which

was ample to the equipment budget which was insufficient for the

needs of most schools.

7. The quality of facilities varied from school to school but in

general they were adequate, with the exception of P-9411 in Queens.

13-941 is approximately 10 feet from an elevated subway line.

Several times each period the remedial clas rooms are wracked with

the rumbling of a train passing by. Instru tion and learning be-

comes severely hampered during these moments. While closing the

windows provides some relief in the cooler months during April,



May and June the rooms beA. e very hot and r:achers were pre-

sented with the alternatiAte of stifling heat or noise and pollu-

tion. Installations of tibavy curtain8 andaextension of an exist-

ing ai circulation system would greatly alleviate this problem.

In the opinion of staff members invol4ed in bilingual

instruction, the tests used to evaluate this aspect of the pro-

gram wil4e inadequate. The tests were deVeloped about 20 years ago

and wera intended for Mexican-American students. A more relevant

test deil.idloped for Puerto Rican -tudents seeviS warranted.

9. The bilingual teacher had to teach in sev'eral subject areas

and as a result her efforts were spread thin". There is a clear

need for at least one more bilingual teacher.

10. Absence is a significant problem in the program. Many girls

are absent from school because of illndss scheduled doctor's

visits for check-ups and caring for their baby after it is born.

Many staff members felt that the program could provide ser-

vices to significantly reduce the absentee rate. Having a nurse

And doctor regularly available to handle day to day illnesses and

complaints, as well as to conduct regular check-ups would permit

girls in need of-medical attention to take only a part of the

day off, rather than the entire day. Indeed, for many girls

would provide an added incenti,e to attend school and obtain med-

ical care rather than remain home when they are not feeling Well.

Another service that could be provided is day-care facilities.

Many girls stay home with their babies-after. giving birth. While

social workers have had success in arranging Coverage for the

-9-
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babies, many girls quite -aturally wished to be with their babies.

Providing day-care facilities and attendants would provide the

opportunity for the girls iota have given birth to be close to

their babies and_ attend sc-hool. The interruption of attendance,

to be with their babies, is-for many girls a break with the

routine of.going to school that continues to.the point that

motivation and interest is lowered; many girls-do not in fact

ever return to school. Providing day-care fac_lities would, in

the opimion of the evaluator and staff members, give many girls

the indentive and opportunity to continue heir education.

11. Recommendations from the last prior st-dy weres

a. Earlier approval of the program so as to facilitate

planning and- selection of personnel.

b. Reduction of Class size, improved selection of teachers

and use of teaching machines-in reading classes.

c. Provision of day-care services.

The stedimprovement-in readiswAndtruction-appear

to have been implemented. Earlier approval of the program is

beyond the control of the program staff. Funding was not Ewa_

able for day-care servic--

CHAPTER IV. SUMMARY OF MAJOR FINDINGS CONCLUSIONS AND RECOMMEND-
ATIONS

Based on an analysis- of test results and site visits it

was determined that the program' provided a vital service to

Pregnant school-age girls who were :IMRor MOre years retarded in

reading and math. It is tlyngly recommended that the program

-10-



be continued.

The following are recemmendations for next year's programs

The physical plant at P-941 needs to be improved so as to

signi4cant1y reduce noise and pollution from a nearby elevated

train.

2. The equipment budget should be expanded so as to include

funds for additional tachistascope cassette players, screens

and calculators.

3. A bilingual test-should be used that is more up to d

than the Cooperative Inter-American tests and more relevant to

IF°11erto Rican and Latin American students.

4. One more bilingual teacher should be added to the program
,

meet the needs of bilingual students.

5. Medi al care facilities should be _xpanded to reduce the'

absentee rate.

6. Day-care facilities should be provided at all schoole so as

to increase students' motivation to attend school after giving

14



COMICEVE NIADING0 CORRIOTIY1 NATISKATICS AND BILINGUAL INSTRUOtION OF ?REGNANT _-HOOL AO; GIRLS

Use Table 30A. for Hisitellsal_lem
(6.Stop Formula) forileadiog

(English); Moth (Englieh) Reading (Nero

English); Math (Non-English).

30A. Standardized Test Results.

In the Table below, enter the requested
information about the tests used to evaluate the

effectiveness of major,

project
components/activities in achieving desired objectives. This form requires mcans

obtained from scores

in the form of grade equivalent
units as processed by the 6 step formula (see District Cvaluator'slandbook .of

Selected Evaluation Procedures, p. 45=49). 5efore completing
this table- read all footnotes. Attach additional

sheets if necessary;

Component

Code

18115

8 1 6

9

9

Activity

Code

Predicted

Posttest

Mean

Actual

Posttest

tatistieal Date!

Ohtaineilcvil)
of

Value signif

t icance

72 0Rud G

2 0 'lath i

7 2 0 Math i

), .1/ Identify
the test used and year of publication

(MAT.58, CAT.70, etc.).

2/ Total number of
participants in the activity.

.3/ Identify the
participants by specific grade level.,(e.g., grade 3, grade 5)Where several g-

the last two digits of the component code.

--41 -Total-number of
participants included in tbe Ore and posttest eelculations.

5/ Specify level of statistical li-nificance
obtained (e.g., p

.1 Students wire tested as they entered and left

program, bong!. number of months of

Mediation in program vas 4 months per

etudent,

ere combined, enter

16
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Function:No..09,'.5081

CORRECTIVE REDING, CORRECTIVE MATBENATICS Ai BILINGUAL INSTRUCTION OFAEGNANT SCHOOL 10I GIRLS

Use Table 30A, for HiAtoricaliekression Doign (6-Step Formula) for Readiu g (English); Math (Engl 1); Reading (Nob.-

English); Math (Non-English).

30A. Standardized Teh Results,

in the Table below, enter.the requested information about the tests used to evaluate the effectiveness of major

project components/activities in achieving desired objectives. This form requires means obtained from scores

in the form of grade equivalent units as processed by the 6 step formula (see District Evaluator's Handbpo of.

Selected Evaluation Procedure§, p. 45.49)., Before completing this table, read 811 footnotes. Attach additional

sheets if necessary.

Component

Code

Activity

Code

Test

Usedi/

Form Level Total

NV

Group

1.0.2

Number

Testee

Pretest._

pate Mean

Predicted

Posttest

Mean

Actual

Post_test

Date

Slatigickl_Ni!

sigolf.

i um,

0101

pLEri

at

ChtainWIen127

Value

of t

Pre Post Pre Post

MOn

66715720 a A A HS HS j1j
43

30

43

e

cl,

1.46 1,52 c

a

i.p.

14

3.12

-21,01

:It
8t92

6671
6 6 8

6 7.I..0_b A I HS HS 16 1 fa)

15720 a A A RS HS 29 15 29 e 2 2

6 6 8 1 6720 b A A HS HS 45 16 i5 2, 8 Z i i2L92L

.11 Identify the ttst used and year of publication (MAT.581 CAT.70 etc.

2/ Total number of participants in the activity.

,7 3/ Identify the participants by specific grade level (N., grade 3, grad 5 ). Where several grades are combined, enter

the last two digits of the component code..

AtuTotal=number-of-participants-included-in-the-pre and-posttest-ealculations.

H5/ Specify level of statistical significance obtained (e.g p .05; pt1.01).

Praha d Lecture

18

Cooperativ Inter-Imricam Tuft Mathematic,' Component

Student' wert tested al they entered ind left t heprogrea, Average number months of mediation

iqui3 months per etudent
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07FICE CP EDUCATIONAL EVALVATION DATA LO3S

(attach to MIR, item #30) Puuction ilEgg

In this table enter all Data Loss information, Between 111R, item 00 aud this form, all paiicii,mt

in each activity gust be accounted for4 The component and
activity codes used in covlaicr c itcm

'should be used here so thot the two tables match, See definitions belod tsble fur fulther':ntructiom .

Component

Code

Activity

Code

(1) (I) (3)
4 ,(5)

(6)

Group Test Total Number Participants Reasons why students tiLve not tcH. l

I.D. Used N Tested Not Tested/ tested, were not analyzed

Analyze Anal zed

7.

1

181

117

41159, *wad'

am.* %=ai*****...-,%0

rtrabO,

t t i. r j.* II?.

.7Erell.#e

300

(1) Identify the participants by specific grade level (e.g., gred.2. 3, grade 9

enter the last two digits of the component codc. 21

(2)-IdentifyIht test-used and year, of-publication -01AT-70, SDAT-74,-etec

(3) Number of participants in the activity.

(4) Number of participants included in the pre' ind postte-st calculations found on item§30

imaaffla *Oa

Nhere several grades arc ca.gus:'

;(5) Number And percent of participants not tested and/or not analyzed on iter030.

(6) specify All reasons why students were rot tested and/or analyzed. Fet tech reason specified, provide

number count. If any further documentation is
&pliable, please ottach to this foil.- If furthtr tpno

needed to apatify and explain data lossi attach aditional pages to this form.


