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ABSTRACT

This paper describes and evaluates the Bilingual
Pupil Services Program in New York City. This program provided small
group instructional services in reading and mathematics to students
of Hispanic background whose regular teachers and bilingual
coordinators identified them as requiring supplementary instruction
because of language difficulties or other related educational
handicaps. These services were provided to groups of about seven
children to each bilingual professional assistant, educationzl
assistant, or educational associate assigned to the classroom. The
numnber of pupils served vas approximately 410 at 19 sites in grades
one through nine. The stress in the bilingual program was placed on
language development skills and reading skills used to learn
mathematical concepts and computations. The evaluation indicated that
on the Cooper-NcGuire criterion referenced tests which were used in
most of the districts, the students at all age levels achieved 70%
mastery of the identified reading objectives. Maiiematics results are
not reported since a standarélzed instrument in mathematics vas not
used. (Author/aH) "’
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stract

- The Bilingual Pupil Services Program is a city-wide
service which supports and supplements local community
school instructional services for pupils who are of Hispanic
backgrounds with limited knglish-speaking ability.

Tne summer of 1975 found forty-one bilingual pro-
fessional assistants, five educational associates and fourteen
educational assistants assigned in five school districts and
nineteen schools to assist small groups of children (a ratio
of seven to each professional or peraprofessional) in the areas
of reading/language arts and mathemaetics. Bach of the
bilingual prafessian 1s or pafaprcfessionals worked under
ram

‘[H

the supervigion of = gul r teacher and the totel prog
coordinated by five fie service counselors, an assistant

was

director and a director whose offices were at 66 Court Street.

M

The professional and paraprofessional titles are dif-
ferentiated by fthe number of credits completed at the under—
graduate level with the professional assistants having
achieved & bachelor's degree plus twelve education credits
in a program closely related to the bilingual education
field at the City University. The other ﬁﬂéoeiatea and

agsistants are still working towards a deg ;ree in a career

2

ladder concept.

The response to the program in the districts was very
positive as indicated in @ nmajority of the interviews held
with teachers and swaser school principels. The need for
help and ti:e assistance given to children was highly
pPraised by teaéhers enc principals 2z well ns dedicztion

to tieir role.

In addition, the cveluation shoved that orn the Cooper=
wcluire criterion referemce fests wiich were used in most of

the districts, the rtudents hed celieved 704 wastery of the

iderntified owjectives ot oll levelr.



I. Program Description

The primary objective of the Bilingual Pupil Services
Program during the summer of 1975 (approximately six contact
weeks) was to provide small group instructional services in
reading and in mathematics for students of Hispanic back-

ground whose regular teachers and district bilingual co-
ordinators identified them as requiring supplementary
instruction because of language difficulties or other related
educational handicaps. These educational services were
provided in groups of approximately seven children to each
bilingual professional assistant, educational assistant, or
educational associate assigned to the classroom.

The differentiations between the above positions are
basically ones of time and credits. The bilingual professional
assistants (41) have bachelor's degrees plus twelve additional
education credits towards a master's j; the educational
agsociates (%) have at least 90 credits towards a degree; and
the educational assistants (14) have a minimum of sixty
credits towards a degree.

The professionals and paraprofessionals followed proposal
guidelines in all cases observed (over 50/%) and were instructing
in math and reading in the major language (English or Spanish);
each paraprofessional or professionzl serviced no more than
seven children. S

~Although pre-testing was to idéﬂtify the math and reading
problems of the students, only reading problems were identified
by the Cooper-licGuire Disgnostic Test. The apecial problems
section deals with the testing situation in the program and
explains some of the difficulties faced in the administration
and in the inétrucﬁi@ﬂal components of the program thi%‘summeri

5



Special circumstances related to the 1975 Summer Program

One week prior to the opening of schools for the summer session, the bi-
lingual pupil services office was informed that those schools that originally
the regular school year 1975-1976 rather than utilize funds for summer programs.
Thig meant that in a short pericd of time ﬁhg entire program had to be re-
organized and assigned to alternate districts., This was accomplished and the
opening of summer session found 410 pupils assigﬁed to 19 schools in five
digtricts,

In addition to organizational changes, the tests planned for pre and post
testing in the program (Inter-American Serieg) were late in being delivered
due to a strike in the building, 66 Court St.; the tests were returned to the
airport and by the time they were returned to the offices of B,P.5. on Court St,
too much time had elapsed for validation of results.

Although the adminilstration of the program was faced with these circumstances
students, professional and paraprofessional employees were assigned éﬂd placed
awiftly and were functioning effectively when observations wéré made by the
evaluator at the major sites (Districts 5 and 9).

Program Activities and Participants

Initially, the program began with two days of orientation meetings for the
total ztaff at 66 Court Street, B.ooklyn, where program goals and procedures
vere analyzed and discussed in a comprehensive manner., In addition, collepe
related programming and personal problems were also taken into account so that

there would be a smooth transition from central cffice orientation to in-district

participation,. 8
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orouns (ao lorger than ceve:.) in zccordance viith

o Lo ocosbination of tlie above skills

viclteu, Jouperative

wae evident, Primeing

their contribution to thc c

The origiral number of pupils to be served was 527 =zt
nine sites for grades one through six. With revisions the
final nuunber of pupils served was 410 at 19 sites in grades
one tarough nine.

Althougsh the basic program was scheduled for lionday
through Friday from 9:00-2:00 pm, there were some variations
due to the changing of the original sites and earlier Al
arrivals of the BPA's for additional volunteer duties such as
breakfast programs. School admninistrators were favorably
imoressed with the willingness of the BPA's to participate
in activitics not directly related to their math and reading
instruction, but to the general welfare of the children and
to the success of the total summer school program.

Vigits to over fifﬁy @er=22ﬂt of the sites duriﬁg July

een districts, schools and central office
(Ftate gﬁgvided by the Tield éervice Caunselcrss thic cpwneared

tou be effective nnd nf@fessiaualg This information is based

ith summer school pfiﬁéiﬁalz L

the teachers to whom the BPA's were assismed. The on-site

visits veridied that vnuvils werce beins instructed in e.pll

s.  In most coses thic ypupilc were iﬂstructéd on o

firgst in reading, tlien in nothematicn

=

godi el Lo Lncivicuaolo in the zrourn.
coouviliziins stencardised or teacher—-made :
foro b ouenisse ol wihudent arogra Lockh

susll inforantion

veletioinsi:

[ F- T N .
vicre avore ol the func gja,k.,

Laltetions of progrein nersonnel and were vory ot
I

lagsrooms in their Eﬁilﬂiﬂéﬂg Lic
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high level of awareness way indicated by immediate recognition

=
of the fielid service counsel

There was wiation in the availability and use
glites. In those cases where little

e
or no instuctional mat 2re provided, BPA's developpd

their own remedial and onal tools in Erglish, Bnglish-
ag-a-3Second-Language, i in Eﬁglish and Spanish and
Iiathenmatics in English
the schools allowed both teachers and BPA's to utilize workbooks,

and all of the audio-visual

y
I

nd In Spanish. In other cases, however,

readers and EuppLemEﬂtary texts a
0l, The differences in the
o do with: (1)whether the
ociated with the school during

materials available at vae sch
ailability of materials had

summer school principal was uass

the year, or {(2) whether the principal was just temporarily

assigned for summer session. 1t appeared that those instructors

ccess to and knowledge of school resources were better
able to "find" aprvepriote materials.
The fﬁll@wlnﬁ instruction wees observed during the on-site

observations in Mathematics:

In Mathematics at the clencutary level (zrach77—G) e
-addition faets —~ugse of manipulative materiels
ﬂﬁubtf4C11Dﬂ facts Tor veiilﬁﬁ time

ubbtr action,
gtlon using dollars

1 olac; value
sleCtLOQ&l narta

Gsanth Grade (Primarily utilizing

and owerations

=nmedsura



Readipng, Languape Development and English-~as=Second Langus

All levels grades 1-9

Bauic approaches in this area varied; they included oral language skills,
reading in English and in Spanish, vocabulary development by utilizing work-
books, and teacher and teacher-aide made materials. The wide range of skills
and diversity of étudant background should be noted for students were not ﬂnlyA
from Puerto Rican backgrounds, but also from Costa Rica, Ecuador, Colombia and
Peru, ‘

Most districis provided limited educatiomal texts and materials and both
teachers and aides were left to provide for additional materials for the indi-
vidua; students., Grouping based on instructional needs appeared to be the

primary approach with teachers and BPA's di?iding the groups accordingly, ESPE%

In most cases, teachers and aides were utilizing a combination of aidé—made)‘
teacher-made and commercial-made materials. Although students and teachers were
busily engaged, some questions should be raised concerning the possibilivy o a
degree of unifarmiﬁy and ovganization of materials and tests that might be uti-
lized in the future.

For exaﬁpieg if the Cooper-lcGuire test is identified as the key pre-test to

be utilized in the English-Vocabulary area, then a series of materials or resource

file in kit form could be developed for teaching those skills which are identified

as weak or lacking at particular levels, Although individual BPA's have made

could be developed. The offices of the program director, assistant director and

various other offices throughout the city are replete with materials and manuals

‘which have been tsed in training ‘sessions. Is it time to bring these tog ether

for an analysis of what 1is available? 1Is there a need for a EEﬂEralized or seriles

of decentralized facilities where they can be found under the guidance and

9
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supervision of teachers who have been successful in the field?

Although most activities were skill oriented, there were
opportunities for aides to bring cultural enrichment and art
intc the program. Lvidences of culturally related art work
observed at several sites shcwed this attempt to correlate
these afeasg

Instructional Objectives in Reading and Mathgﬁ,t .CS

The objectives identified in the proposal regarding
reading and mathematics state:

Instruction in Resdlﬂq

The size of the instuctional groups will be compatible
with the needs, level and abilities of the learners involved.
Corrective reading groups of children mildly retarded in read-
ing should not exceéd 7 pupils and the remedial groups
(severely retarded readers) should not exceed 4. The stress
in the bilingual program will be in the language developement

iy

skills. .Reading programs such as the Miami ILinguistics,
J =1 )

-

aidlaw Readiﬂg series, teacher-made materials in addition
to the New York City curriculum guides in Language Arts K-8
have been suggested for use in the schools.

Instruction in Mathematics

Grade level grouping can be utilized within the class-
room because of the wide range of  language developeméent.
Computational skills will be taught. The stress in the
Bilingual lathematics program will be in the specialized
reading skills that apply to this subject area., Bilingual
teacher-made and commercially-prepared materials are suggested
for use in addition to the Hew York City Board of Kducation
Curriculun Guides,

The above objectives in both area s'were achieved and the
BPA's followed guidelines very closely, as they did in all
areas. Some recommenations will be made in the appropriate
sections to deal with making the iustruction even more

individualized than this year's appfﬂaGh;

10
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Role of the Field Service Counselors (5)

Key roles were played by the field service counselors
who are mentioned in the preceeding pages. These counselors
acted as liaison between the central office and the schools.

It is this evaluator's analysis that the summer school
principals were most aware of the BPA's and the project guide-
lihes as a-result of orientation by the counselors as well

as the BPA's who served to reinforce the guidelines established.
This approach appears to maintain central office contact

most efficiently with a minimum of confusion. The BPA's,
teachers and the school administrators accepted the role of

the counselors so that day-to-day activities were supervised
with minimal problems.

It is this evaluator's Jjudgment, therefore, that the roles
identified for the field service counselors in the project
application (pp. 19~20) were implemented. If it were not
for the continuing support supplied on-site and in the central
office, the success of the administrative component would

have been greatly diminished. It was also evident that
Title I coordinators in the various districts were aware of
the counselor's presence and her (his) coordinating function,
A joint visit by this researcher and the counselor for
District 9, Bronx, (where the greatest number of personnel
were), pointed up the value of coordinating the program within
each district. It also provided a degree of supervision and
and control for the BPA's vhich was positive and effective
gince it offered on-site sugsestions for enhancing teaching
technicues, waterials, smell group organization and any
immnediate problems faced by the EPA's and paraprofessional:s

i the classrooms. .

m

Visual checks of logs and punil rosters were made by

'L

H__J\

the I"ield Service Cournge ¢, Corrections and suggestions
were made to zegsist those working with children in keeping

accurate records of their inry put,

il
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Central Administrative Services

The Coordinator and Assistant Coordinator fuctioned in
!accardance with the proposal guidelines as indicated on
pp. 23-24 of the origianl document. Each one functioned
efficiently in their respective roles. For the coordinator
end the assistant the basic initial crisis was the change of
location of the project sites. This problem was quickly
resolvéd and "the researcher found(as previously stated) the
BPA's and paraprofessionals quickly placed in alternative
sites where their services were both wanted and lauded.

At the initial orientation meebirgs the administrators

wrlter found that the program was 1mplemented in a pr@erS1onal
manner. They accepted questicﬂs and suggestions from their
staff in an open and democratic manner, but insisted that
guidelines be followed in all instances.

During the summer when the research design required
change, the administrators took part in the discussions and
concurred with the rationale and approach. They participated
fully in orienting their personnel to the changes and assisted
in gathering the data with a minimun of dis sruption to the
program. '

In interviews with the director and her assistant, the
researcher examined the procedure of interview, recruitment
and evaluation of the staff and found thet it too Ffollowed

Theré alzo appegreﬂ to be a posgitive liaison with other

EFEﬁCLEg of the Board of Iducation with whom the admlﬂlstrators

were involved,

12
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Evaluation Objectives

1. To determine if as a result of participating in the
program, 70% of the ﬁugilg master at least one instructional
objective which prior to the program they did not master..
The results indicaté that this was achieved.

Extent %o Which Results Were Achieved

The criterion referenced tests (both pre and post) from
the Croft series were administered to 291 of the 410 pupils
who received the program's instructional services. The data
were taken from the Class Evaluation Records and the results
are indicated in the tables which follow:

. ,iABIE nan
DISTRIBUTION OF PUPIL NON-MASTERY ON PRETEST AND NO POST-TEST
FOLLOW-UP*
*This Yable does not apply for there were no.pupils
in this category.

TABLE "B"
DISTRIBUTION OF PUPIL MASTERY OF.INSTRUCTIONAL OBJECTIVES
Percentage of Kastery ' Number of Percentage of Pupils

of Instructional Objectives  Pupils e
0-254" 291 100%

N

?‘A;BLE" cn
DISTRIBUTION OF PUPIL MASTERY BY INSTRUCTIONAL OBJECTIVE AS A
RESULT OF INSTRUCTION

Instructional Objective Ratio of Jpupils achieving mastery /b

e /pupils attempting mastery _of mastery
1 279/291 95, 9,5

13
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ZABLE "DY

DISTRIBUTION OF THE NUMBER OF INSTRUCTICAL OBJECTIVES MASTERED
' AFTHR INSTRUCTION

Grade No. of Oggecg;veg Mastered  Number % of Pupils Pasging
o 1 — of Pupils ____ One Objective

55 =55 55 55 58 94,8% -
40 40 40 40 41 97.6%
332 32 30 33 97.8%
37 37 37 37 39 = 94 . 9%
36 36 36 34 37 97. 3%
30 29 28 27 33 | 90. 9%
28 28 28 28 ‘ 28 100.0%
21 19 19 19 22 95, 5%
*Some students did not ' ~
take test on all of the  TABLE "E"

objectives because of
abggﬂgég: etec, COVERED IN TABLE "Dv

W= gD oL p@;;
D N

-

"Other Testing"

It should be noted, once again, that there were no
standardized mathematics tests given, but teacher - made
tests were utilized in the following schools:

. 64 P.5. 114 J.H.S. 148

. 70 P.S. 161  C.J.H.S. 117
S 59 P.5. 155 C.E.3. 4

L0 125

90

La w

s Bl ew!

et
"

o

L_""!l

L
[
] My
-]
i

oI e
L2 B

-

[

o

hj

m

An anelysis of beacher records related to mathematics
instruction indicates that teachers did survey pupil neecds.
Math programs werc developed around those needs. The concepts
that were tested and taught are listed in a prior section.

However, no valid results can be reported in this evaluation.

14
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Evaluation Recommendation of the '74 Report,

Implemented in '75

1. Handbooks and materials developed in the '74 program
were distributed and used bﬁ the personnel in the '75
program. Sample programs were also observed in the
direéctor's office and were available to administrative
and instructional staff,. ST

2. Evaluation instruments were utilized én a class-by-—
class basis and for pre and post testing especiall& in
the mathematics areas, results were kept in BPA logs.
There was no evidence of "new" items added to the test
pool for test items were often based on student need.

3. There were no criteria developed to assess central

office efficiency. However, based on observed performance

alone, during the initial weeks of the summer when schools,
BPA's abd school districts fequired immediate reorganization
and change, this researcher can say, without qualification,
that there was great efficiencyi
4. With regard to inflow of materials and ideas a "curriculum
fair" was held and proved to be quite successful, however,
additional work needs to be done in this area in terms of

the "kits" recommended in this evaluation.

5. The program was regarded for the summer of 1975 and

did meet its objectives.

15




Evaluation Objective #3

The final objective was to determine the extent to which
the program as actually carried out, coincided with the
program as described in the Project Proposal.

For ﬁhé’m@stvgart, the program as carried out coincided
very closely with the proposal and its modifications. The
only difficulties arose in the testing areas, which have been
explained. Therefore, the only serious discrepancy was the .
lack of a standardized instrument in mathematics. The approved
modification (Sept.10) indicated that there would be no math-
ematics results to report. Some teacher-made instruments and
results were examined by the researcher and a reaction is
contained in the body of this report.

Recommendations

1. A higher degree of certainty must be established for
summer school placement of bilingual pupil personnel.
Few, perhaps no program can function effectively 1f
it is faced with a complete change in schools one
weelk prior to implementation. The experience of the
program's administrators avoided a complete halt in
its implementation.

2. The development of an individual, basic testing and
instructional survival kit is indicated. EFach BPA
found 'that he/she had to re-screen cach student
assigned in order to specifically identify strengths and

» weaknesses, A kit of materials is suggested for

reading, language arts and mathematics.

3. Identifying a pre/post criterion refercnced test
in the vernacular of the students is required for

16




O

ERIC

Aruitoxt provided by Eic:

“L4=

effective placemen

[

and diagnosis. These tests would:

a. screen for language dominance

b. test levels of function and specific disabilities
or problems in the areas of reading, language
arts and mathematics. y .

Assignments of a field counselor as on-site coordinator,

part-time, with some instructional duties for the
remainder of the day - one assigned to each site.
Centralized or a serieg of decentralized (in each
district) - instructional materials that can be
called upon for summer schools. If nc.ecssary a "store"
concept where the BPA's can "“ghop" for wmaterials.
The program should be recycled for next summer in
one or more of the following formats:
a, pupil services componert similar to this year
b, preparation of curriculum survival kits
c. test development component.

17



APPENDIX

STANDARDIZED TEST
COOPER McGUIRE
WORD-ANALYS IS
(CROFT SERJES)

8

__Objectives

T T [ 01

Shoved Mastery

1.

42101

Given groups of 4 let-
ters, the learner will
be able to select and
mark the letter he héars
dictated by the teacher
with 807 accuracy. (Rl)

26

20 = below

L]
i
[ ]

above

2102

‘Gr. 4-6

Given four pilctures
whose names begin with
three different sounds,
the learner will be able
to mark the two begin-
ning with the same sound
as two didated words
with 807 accuracy. (R3)

15

11 = below

12105

QGI‘: 7—9

When the teacher says
the separate sound ele=
ments of a word, the
learner will be able to
blend them and say the
word with 807 accuracy.
(R4)

10

= below

o]
]

above

T

Given 4 choices, the

‘learners will be able to

mark the word that is
the same as the first
wvord with 807 accuracy.
(R5)

20

15 below

16 = above

The learner will be able
to recognize the conso~-
nant corresponding the
sound he hears at the
beginning of two dic=
tated words with 100%
accuracy. (PL)

2é = below

21 - above

18
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Use Table 26, for Historical Regression Design (6-step Formula) for Reading and Mathematics.

26, Standardized Test Results

In the Table below, enter the requested assessment information about the tests used to evaluate the o
effectiveness of major project component/activities in achieving desired objectives, This form re- ff?[
quires means obtained from scores in the forn of grade equivalent units as processed by the 6-step o
formula, (see District Evaluator's Handbook éf_Sglg;ted Evaluation Procedures, 1974, p, 29-31) Be-

- fore completing this table, read all footnotes, Attach additional sheets if necessary,

| Test | Nurber “TBredicted | Actual |Obained
Component | Activity |Used | Form | Level Fotal|Group |Tested Jretest |Posttest |Posttest | Value (Sub- 3/
Code | Code lLJ@ﬂﬁEERHNQ my”iﬂDﬂemg;ﬁm _Date[Mean] of £ |Group

— K
o i ] - i
i

¢A = = ——r — = i __ __

1/ Tdentify the test used and year of publication (MAT-58, CAT-70, ete.), .

2/ Total number of participants in the activity, o

3/ ldentify the participants by specific grade level (e.g., grade 3, gradz 5). Where several grades are com- 2 1 _
bined, enter the last two digits of the component code,

4/ Total number of participants included in the pre and posttest calculations.

5/ Provide data for the following proups separately: Neglected (code as N), Delinquent (code as D), and

Handicapped (code as H), Place the indicated code letter in the last column to signify the subgroup.

evaluated,




;ﬁﬁMﬂmmﬂmmmEmmmm@mmammm@me@mmMMw—
- ferenced test results used to evaluate the effectiveness of short treatments (less than 60 hours) in reading
-~ ot pathematics. Use the instructional objective cofles provided on pp.2-4 of the instruction manual, Provide

“only those instructional objective codes which vere addressed by the treatment and provide separate data for
each test uged and each level tosted, Use additional sieets Lf necessary. Record in colums 2, 3 4nd 4 only
" those participant who coupleted both tests.

1T 1 T Tuetest | Posttest

AR PR N Component |Pupils | Pupils
| 'Instructional | Publisher level | Code | .Subgroup| Passing | Failing | from from

| obgeerte | L | Y YL el 2 | Col. 2
I B 1 - ‘ © (0 |passing | Failing

Yo, of Pupils V. of | lo. of

1| Tebter Rocog, [Gonpertiotuire 160813 | B ] O | % L P )

gy | 3 o | Bl R 1

101 .| Tetter Recog, |Cooper-letuive 2 60813 | B | 0 | M | W B

01 | Totter Recog: |Cooper-lofuirg

0 Imtlal/ﬁleﬁccm DII-" o 4 j6084 | B 1 0 ¥ B
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ihiet floiuConpor, ¥ 0 | 6 by | B |0 | B LN I
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5 Bosaonant Blendd Cooper-lotuige 8 | 60815 | B | 0 | 22 | 1

" Tndicdte the component code used in previous section
| Provide data for the followiog groups separately: Neglected _ , Bil
. code ag B), and Handicapped (code as H). Place the indicated code letter in the last column to signify the

,wuif*sﬂbgf?ﬁp evaluated,

5 of this report used to describe treatment and population,
d (code as N), Delinquent (code as D), Bilingual



. Use Table 29 for districts with emall number of eligible participants,

- 29,

If the district funded a project in vhich thé total number of pupils treated by the project. summed to

30 or less, please use the following table. Do not identify each pupil by naine; assign each pupil a
number, and give complete test 1nfarmathn on each pup11 as lndic;ted it the table, Before Lampletlng

this form, read all footnotes.

i

- Component

(ode

Activity

Code

TESt_
Used

Form

Level

Pre

Post

Pre| Post

Grade
Level

Achlevement
~ Pretest

Achievement
Pasttest

Date
Score

Standard| Date

Score

Statdard

Number of|,

fontact
Hours ¥

Screenln

Test 3/

t| Date

Standard

Score

1/

services from thzs fundlng source, ,
(Same as #1 above), The screening test is the test that was employed Lo establish eligibility
during the needs assessment phase of the project,




¥3ee notes o Tolloving peg
ORFICE (P SDUCACIONAL EVALLATION - DA 1055 FCRY jee notes on following pag
(attach to MIR, iten #30)  Function # 09-01021

imﬁwmmmmEMmMMMmBMmmemeﬁmmmwmmMEMWmm
ﬁmwﬁmmﬁmﬁummmﬁmmemmhmMMﬁmMNMMmmumﬁMHm
| o tables watch, See definitions below table for further Inotructions, o | -
| nwiome [ o T
Conponent  [Activity| Group | Test Total [Number | Particpants Reasons why students were not test=| Nunber/
Code Code | 1D, |Used | ¥ [Tested/ | Mot Tested/ ed, or 1f tested, were not analyzed| Reason
Analyzed| Analyzed
N 1 &

: q I ACRU B . .. seda . o e o o 5473
14|19 {attrition (1) teacher-sade esspssient (11,

| on

G137 12 [0]Gen 2| C/tict 50 | 41 9 |18 |attrition (6) teacher-iade assposment (3
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DA
L}
-
L
pa—
%]
K
oo
=
I om
o
D
B
. MG
g
Lt
I
N
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(1) Tdentify the participants by specifle grade level (e.g., grade 3, prade 9), Whaze several grades are conbined, enter
the last two digits of the component code,
Identify the test used and year of publication (HAT=70, SDAT=T4, etc. ),

)

) o g |

5) Number and percent of participants not tested andfor not axlyzed on iten #30,
)@ﬂﬁ%mmm@ﬂ@ﬁm&ﬁﬁ%ﬂ@wmmﬂEmmﬂwmmmmmmmammﬁ
m@rmmIH@%MNM@MMEWﬂM;ﬁ@%&HﬂM? 1f further space 13 needed
to speclfy and explain data loss, attach additional pages to this form,

y
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ERIC

Aruitoxt provided by Eic:

The Following notations are aa attempt to clarify the

_ =

materisl on the data loss Iorm, Although most of the students

o

were tested with a standardized instrument (291 out of 410),

the remainﬁer could not, because we had to rely on the ingtru=—
ment used ii local school districts due to program modification
during the summer of 1975, Most of the explanation for the

change is contained in an early section of this evaluation,

'P
gt
[
w

so-culled lost data, therfore, was never really lost, .
it was generated in a different manner and utilized teacher-

made testing and other iorms of assessment. The 109
students not tested with a standardized instrument fell intc
this category.

Iﬁ following through on the modification, however, the

data drawn from the pre and post tests of the 291 pupils

indicates that 703 or more of the puplls receiving the
program's services did achieve mastery of one objective
initially failed in the pre-test. In fact, several objectives

vere mastered by the pupils in the final analysis. In

- addition it shculd be further noted that 71% of all of the

pupils involved in the 1975 Summer Program were tested with

the Cooper-licGuire test.

28



32. Program Abstract: Please provide an abstract of your project, including
aspects of the project which account for highly positive results. Provide
a summary of the findings in relation to the objectives, as well as a descrip-
tion of the pedagogical methodology employed.

33, Date activities began fff/}; szi pate activities will terminate E%ﬁ]312j!75f
Mo. Day Yr.  Mo. Day Yr.

a4, Project time span School ~ More than

(check one): 1|E§| Year 2]%{! Summer SIi:l 12 Mos. é[::[ 1 year

35, Project is: 1| New 2|¥| Resubmitted 3| _| continuation
(Title III only)

A. 1If project is resubmitted, please indicate number of years operated:
|::| 2 years l::l 4 years

Iz:I 3 years Ijik 5 or more years

29




Measures of growth other than Standardized Tests

31. This question is designed to describe the attainment of approved objectives
not normally associated with measurement by norm referenced standardized
achievement Sests. Such objectives usually deal with behavior that is
indirectly observed, especially in the affective domain. For example, a
reduction in truancy, . oositive change in attitude toward learning, a
reduction in disruptive behavior, an improved attitude toward self (as
indicated by repeated interviews), etc., are frequently held to be prerequisite
to the shift toward increased academic achievement by disadvantaged learners,
Where your arpproved measurement devices do not lend themselves to reporting on

tables 26, 27, 28, or 29, use any combination of items and report on separate

pages., Attach additional pages if necessary.

Compornent Code Activity Code Objective Code

Number of cases in Eréatmerxt:l” ], Tj
- Pretreatment index of behavior (Specify scale used): -

Was objective fully met? VYes E::] No E:j If yes, by what criteria do you
know?
Comments: __ _ , -

ERIC

Aruitoxt provided by Eic:



