DOCUOMERT RESIME

ED 137 441 op 016 797

AUTHOR Ealeﬂa, V;cta;

IITLE Summer Reading Eémealat;an fér Incoming Pupils 1975;
High Schoeol Umbrella Number 2, School Year 1975.

INSTITUTION New York City Board of Education, Brooklyn, N.Y.
Office of Eduzatlanal Evaluatiorn.

PUB DATE 75

NOTE 14p.; Not available in hard copy dne to the print

-, quality of the original document; New York Ciiy Board
of Education Function No. 09-61618 (a)

EDRS PRICE MF=%0.83 Plus Postage. HC Not Available from EDRS.

DESCEIEFTORS Cocurricular Activities; Compensatory Education
Programs; *Dropout Prevention; Grade 9; Grade 10;
Individualized Instruction; Program Evaluation;
*Remedial Reading; *Secondary Education; Student
Interests; ¥*Summer Programs; #*Transitional Classes

IDENTIFIERS - *Elementary Secondary Education Act Title I; ESEA
I;tle I; New York (New York)

ABSTRACT

The Elenmentary Secondary Education Act Title I
program, Summer Reading Remediation for Incoming Pupils 1975, had two
goals: to 1mprave reading skills by supplying an intensive program of
remediation in reading and to orient incoming students to their new '
‘school environment and its staff. Participating in the program were
2807 ninth and tenth grade students. They were both pre and post
tested. A1l student part;:lpants were selected from Title I
intermediate and junior high schools. They were identified as
retarded in reading. They wWere volunteers. The program consisted of
one 50 minute period per day, five days a week. Reading skills wvere
also stressed during a daily reinforcing activities périea (metal
shop, typing, drafting, etc). Statistical analysis of gain scores as
‘measured by the HMetropolitan Achievement Test showed that students
who were in the program for a maximum of 14 instruction days made
significant gains, on the average, over one month's improvement. Some
reasons for the large gains obta.ined were: the small class size (no
more than 15 students per instructor), the diagnostic-prescriptive
approach to reading remediation employed, the availability of a wide
range of materials, and the fact that remediation im reading
conmpr<hension and vocabulary skills was integrated into other class
~activities (metal shop, typing, drafting, etc.). (Author/dM)
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Cahpter I:

The Reading component of the Surmer Remediation Program for Incoming Papils
1975 High School Umbrella # 2 was conducted in 25 high schools and included
3496 ninth and tenth grade student partiecipants who attended at least one
day of the program and were pretested. 0f thas§; éSS? were both pre and post
téstad and are included as the subJects in the main body of this repost.
Eighty-one reading taachersrpartieipated in the program as well as 58 Teach-

ing Assistants and 40 student Aldes.

All student participants were selected fram Title I intermediéta and Title I
Junior high schools and were considered to be educationally retarded inread-.
‘iﬁg‘aﬁe af'mara years below their grada placement as measured by the Metro-
politan Achlevement Test (MAT) as well as éther standardized tests administered
during the regular school yeér. Since student participants were valunteers;
programs £arsfecruitﬁent were developed which included mailings, telephone
calls to the students' homes, guldance conferences in the sending and receiving

3chools, and so on.

There were two major program goals: ' o —
1)} To improve reading skills by supplying an intensive program
of remediation in r ading so as to help overcome learning
difficulties and help bridge the gap in changing schools,
2) To orient incoming students to the new school environment
and its staff, thereby improving chances of student succeas
and preventing premature dropping out.
The program consisted of one fifty-minute period per day, five days per
week for four weeks cormencing Juky 7, 1975 and temminating August 1, 1975.

In addition, reading skills (vocabulary building, comprehending instructions,
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etc.) were stressed during a daily reinforeoing activities period (metal
shop, typing, drafting, atc,)a All students were pretested using the Word
Knowledge and Reading Comprehension subtests of ﬁae MAT. In addition to
producing a grade equivalent (GE), the MAT was used as a dlagnostic tool
from which individual student profiles were developed, Teachazs used theas

pmfilas o 1dentify and stress remediation in areas of major deficiency.

Students were encouraged to follow their progress in remedisted areas and
wers supplied ﬁith graphed prﬁgraés sheets for this purpose, The prograss
sheets, along with test answer sheets and othep program materials, were

kept in individual folders which the students received ét the beginning of

each period and returned at the end,

A wide range of published reading materials was available and used. Ad-
ditionally, word games and puzzles were used to stimulate interest and
many teachers had papsrback lending libraries in their rooms, In some
instances, the school library was open and was usad to recommend and maks
available reading matarials as well as to taach reading in an infcﬂna;

atmasphere.

Chapter II: Evaluation Progedupes

Program Objective # 1: To help pupils in the Remedial Reading Program ta
achiave statiatically significant growth in their
reading grades as measured by the Metropolitan Ach-

N ‘ ievement Test in Reading, - '

All stedents were prﬁtested uging the Word Knowledge and Reading Comprehen-

slon subtests of the MAT (Intermediate Level, Form H), during the first two

days of the program (July 7th and 8th) and all students who completed the

. program (n=2728). were posttested on ngyIEch with tha Hﬁrd Kniowledge aﬁd
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Reading Comprehension subtests of the MAT (Intermediate Level, Fom G).
This allowed for fourteen treatment days. Teachers administered the pre

and post tests in the classrooms,

Data wers collected f@r‘3495 students, Of these, 584 left the program before
its completlon while 105 ware absent for the pcattest and were omitted from
all analyses, In addition, grade information was incorractly reported for
37 student participants and was lacking for 42 others. The resulting analyses

were computed using the maximum number of participants passible, i.e., 2728,

Evaluation Objective # 1 was investigated by applying the correlated t-tast
technijue to determine 1f the difference between pre/pgst test grade equiva-

Jent means were statistically significant.
Chapter III: Findinzs

Evaluation Objective # 1: To determine whether, as aresult of participation
in the Remedlal Reading Program, the reading grade
of the students will show a statistically signifi-
cant difference between the pretest scores and the
posttest scores when a correlated t-teat is applied.

The results of the pre and post testing are shown in Table I. The mean pre-

test reading level in grade equivalent units was found to be 6.068., The

mean posttest reading level in grade equivalent units was 6.185 (see Table I).

The mean gain for 2728 students with pre/post test data available was 1.10

' mcnths-CSEe Table I);A A correlated t-test was applied and a t value of 5.500

was obtained with a significance level beyond ,001 (p<.0C1, see Table I).

When the data are examined by grade, we find.that 1794 ninth grade students

| showed a mean gain of 1.114 months and 934 tenth grade students showed a mean-



gain of 1.05 montha {see Table I). The discrepancy between the total N and
the combined ninth and tenth grade Ng is due to inaccurate raporting of
student grade placament information (37 out-of-range grade placements and

L2 lack of grade placements).

Ten schools were visited and 28 classes observed and their teachers inter-
viewed. Although a férmal interview schedule was not used, the questions

asked consistently concerned the sufficiency of materials, student motiva=-
tion, range of student scores, adequacy of facilities, use of student Pro=-

files, student grouping for instruction, and so on.

In all cases ut Qna,rtaaehara responded that the available materials wsre
more then adequate and serviced the wide range of students' remedial nesds,
Most classses were below the maximum class size of 15 students allowing for
extensive individual taaahingg The small class size and wide range of reade
ing scores made grouping unreasonable in most clagsses. In some schools,
vhere classes were assigned after testing, students were pre grouped by read-
ing level and teachers were ablégtg c@nduet.shart‘laatura periods followed

by small-group instruciion,

Educational A8sistants and Student Aldes were available in an uncertain
pattern. Vnere Educgtianaerssistants were avallable and grouping was pos-
sible, the Educational Assistants seemed to be most effsgtivaij employed,

- In most instances, good working rglatienships batﬁaaﬁ ieaehers and support-
ive personnel were observed. Some teachers, unaccustomed to aésessing the
skills of paraprofessionals and student assistants or withrlitﬁle exparience
assigning work resPQnsibilitiesi'undar utilized the available supportive

~ personnel. 6
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The evaluator found materials and faeilities mafé thanﬂaéEQEata'férﬂﬁfﬁgfaﬁ
needs generally. In one school facllities were extremely poor and student
attendance and attrition reflected this condition (39 0f 98 students completed

the program).

The implamented program coincided with the project description that appsared
in the propogal and serviced the target population, l.e., students who were

retarded in reading by one or more years below grade level,

In both dissussiané with teachers and findings from a questionnaire, the
evaluator recelved recommendations for giving credit iér the Summer Reading
Remediation Program. On the e?ensended section of 126 teacher questionnaires
(see Summer Remediation for Incoming Students =~ Bilingual Component prepared
by Marietta Shore, Function # 09-616130, eighteen respondents recommended that

some form of credit be given to students complefing the pr@gr&ig

Chapter IV:

Pre/pcat reading scores were examined and showed amean gain of 1,10 months,
gignificant beyond the .001 level (p£.001). Considering the large mean éain
shown for the total population and the short treatment period (14 days),

- the program ocan be considered highly succeasful and is recommendsd for re-

funding.

- The following recommendations are based ¢n program data, conversations with
teaghafs, paraprofessionals and students, evaluator program absérvstiens, and
,ﬁéﬁurned questionnaire data.
1) Increase the 1éngthraf the program to six weeks,
7
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a)V

3)

L)

5)

Supply lunch or aftermoon activities for program participants
to improve program retention and attendance. :

Award credit (4 to 1 credit) to student who complete the
ngram-

Group students by reading grade level or by specific remediagl
needs when possible.

Test Supportive personnel for skills levels to better utilige
thelr abilities, :

Train program teachers (half-day program) in skills assessment
to maximize use of supportive personnel.
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Table I

PRETEST, POSTTEST AND GAIN DATA BY GRADE

?ée;tast Mean S.D. Posttest Mean 5.D., Mean Gain N

Grade 9 | 5,978 1.826 6,092 1.74 .14 1794
Grade 10 __6.282 2,055 6,387 _1.957 105 934

Combined 9 and 10 __ 6,082 6,492  *.110 2728

Outof-Grade  5e5%0 5873 .33 3

~ No Grade 7.075 _6.388 313 k2

Total 6,063 1,922 6,185 1.836 117 2808
Total *A correlated t-test was applied and a t value of 5,500
was obtained with a p.001




STVHER READTG RREDIATION MR THOQHING AUPELS 1975
| HIGH SCHOOL UMBRELLA 4 2

Eunctinn # 0961618 (a )

~ Dse Iahle B for nurm referenced achievement data not aPplltable to Table 26 (ééé“;igéﬁrﬁgﬁiéns" iteﬁ 3 Eefafe"
. completing this table,)

28, Standardized Test Regults

In the table below, enter the requested asséssment information about the tests used to evaluate the effect-
iveness of major project components/activities in achieving desired objectives. Before completing this form, [Ez]
read all footnotes, Attach additlanal sheets if necessary, )

| | , " Number | Statistical -
- Component -~ |Activ-|Test | Form Level |Total|Group _Tested | Pretest - Pcsttést ~_Data | Subgroup
Code ity |Used | NY Y| 1A T8 6/ M sl Y
o _Code y”PmP@tﬁggg 7;T' RN Lngeﬁmgﬂp&aﬁgﬁﬁiﬁ%%mg f _
é‘ 0 _81_5;;;?22F{AT/?C_H G |Int z;t_az;g irade§ 175 | 1 718 5.5§ 18 7/29_6;_99_1-7 gﬂggg‘ts.aw o
6@816'%722 W/ g |6 (Tt ot 197 10 9% |1 | 2/8l6,28l 029(6.391968 tekt 3300
% a1 .
,eufé _ R _ _ _ i | 4'?-
%%f | -
s %, i s — —
é" —n— - = i = e =

1/ Identify test used and year of publicatian (MAT-58; CAT-70, SD = Standard Deviation

b/ -
T oete)) 1 Test statistics (e.g,, t; F; ¥2).
2/ Total nunber of participants in the activity, 8/ Obtained value | |
3/ ldeatify the participants by specific grade level (e, gy 9/ Provide data for the following groups separately:
: grade 3, grade 5), Where geveral grades are combined, Neglected (code as Y), Delinquent (code as D), -
enter the last two digits of the component code, '_ -~ and Handicapped (code &s H), -Place the fn- o
4 Total nunber of participants included {n the pre and dicated code letter {n the last column to 11

posttest calculations, - signddy the ubgroup evaiuated,
5/ 1 = grade equivalent; ¢ = PEfEEﬁtilE rank 3 - % Boore; | - o

4 = Standard score (P“hli’hgr 5) 3 » stanine; 6~ raw

score; 7 = other., T
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OrI‘TC“ x EDUCATIDHAL EVMUATION b 103 m‘ o B
| (atta«:h to }fm, item #30) Functian # 09—61 8 ( )

In chis tgble enter all naca Lasa infar'nafmn. . Bemeen HIR ltem #30 and th;ﬁ
{n each activity mst be accounted for,

shnuld be used héfé 80 that the two table

farm all parzicipaatx e
The .component and. activity codes used in :arnpletian of {tem {30

8 matcl* See dL"imtions belm table far Iur:her instruetinna. '

- Component | Aetvity | Group Test - |Totel | Namber Parci;iﬁan;s Reascms why students were ot mted nr 15
;. Code - | Code |ID, |Used |N Tested/ |- Mot Tested/ | tested, were not analyzed
oo o | nalyzed dnalyzed |- DR '

[6]0 81 5/6, 7 2 2 ':.;15"/6%“_/’?9 396 |2728 | MR 2853': : Left ths pmgram befare comxiatian
IR |l : .*mmmmmmt

|6 Grade iﬂfmitidn inccrrectl?' I‘epcrtec N

. .'.Grada iﬂfamatiﬂn Iaeking

W&ere s‘e‘v‘é:al, mde_s_;:g hagbined,

(1 ) Identify the partifzipants by specihc gr:ade level (e g., grade 3, g-fade 9)
“ . enter the. last two digits of the component code, -~ -

(2). Identify the test used and year of publication- (l-iAT 70 SEAT 74 ets: )
3) Number of part*cipants in the sctivity, S
4) Nuzber of. participants included 1n the pre and pasttest zalculatians fauncl on ;tem#SD
(3)-Nuzber and percent of participanta not tested and/or not ‘analyzed on item#SO - R
(5) Spccify 811 reasons why students vere not tested and/or analyzed, = For each fea!,gu speeified prmrida | upmt
}‘_ "~ number e cnunz. If any. further da:mntacinn 18 available, please attach to th i farm. If furthe:‘ :pm 1.!
| P needed :a lpecify nﬂd mhin i.tl Iass, amch add timl pages ta this fnm_ e




trtTha majar abgective Df the Summar Readiﬁg Remediatian rar Inuaming Pupils 19?5

VLHigh Sahool Prﬂgram was to achieve Statistically Eignificant grﬂwth in raading

a8 maasured by the MAT in Réading.’ Students uha were in the pragram fﬁr a maxe t;

~imum of fourteen iﬂstructiﬁﬂal dayﬁ, shawad the fullnwing mean gains by Erade:fw~ 

7 i?th grada students gained 1 14 manths and 10th grade studants gainad 1. 95 manths, :7;
o  kThg combined (9th and 10th gradas) mean gain was 1. 10 manthS. All_gaina were sig;_;f

nificant baycnd the ,001 level.

Scme raas:ms for the ;arge gain% abtained are:
"~ a) Tha small class si;; (15 or less students per inétructér);'
b) The diagnastic - preseripti?e approach to raading,ramadiatiﬁn employed.
E)r The- availability of a wide range of materials.

d) Ramediatian in feading camprehensian and vacabulary Ekills was part af
: (ather class activities (metal shop, typing. drafting, ete.). .

;'Tha pedagagical pracedures ampl@yed dasigned ta strangthan thasa areas in ﬂ@%d Df 7
the most remadiatlan, added to tha p351tive résults. Thase ccnsisted ar highly
7;~iﬂdividu§1iz§d prﬂgram apprcachas to Studants' reading preblams, Teachars emplayadur
Awhiehaver measures. seemed most apprapriate basad on bcth formal diagncstig praced- j;;
1ures as wallzas their teaching'e;pgriencag in”tha areas Df,raaiing remédiatigng"
o THeSé iﬁﬂiﬂdédv aﬁahgfgthers. élass 1aetu§a§, small—gr@ﬁp‘wafﬁéﬁggg gith;téachérs;tl
! edueatiana; assistants and peers individualized pragram’dgvaiépmént,lﬂérd géme$ fV
‘tiad to raading programs, sglfipa;ad érﬁgram‘matafialsg'éﬁd'sé 6ng,»511,stﬁééﬁts“;;
" - 'were responsible for maintgininé class folders in which were- képt in additian to
-ttftéét matsfigls,réelf—SESfing p:aérgss sheets, These pragreqs sheets tended tg ”;H

‘increase students'! motivation for improvement.
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