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PREFACE

dﬁmct staff snd mher gdu::anma wha nged to M dblE to read mterpret and unhze: the dam fmm ihr: !9765:'7

Statewide Assessment. This guide is divided into three main sections which dx:cuss the Assgsmn:m ngmm itself,
the report forms, and utilization ‘HTEI&E‘IES

The guide was prepared by staff of Ehé Student Assessment Section, Division of Public Schools, Florida
Department of Education. Questions relative to this report or the Assessment Program may be directed to the staff by
calling (904) 488-8198 or by writing: :

Student Assessment Section
Department of Education
Knott Building
Tallahassee,; Florida 32304
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CHAPTER 1
INTRODUCTION

One of the priorities of Florida's educatianal system is helping all students acquire the basic skills necessary (o
perform the reading, writing, and mathematics tasks required by everyday living. The Statewide Assessment
Program provides information on the effectiveness of the state, each district, and each school in achieving this goal
by testing public Skhﬂ(ﬂ students on selected basic skills in reading, writing, and mathematics.

The primary focus Gf the Assessment Program is on pmviding maaningﬁ\ﬂ data on school, district, and state

achievement. At the same time, valuable information on each student tested s available to schools in optional
student and d;xssmgm TEPOFIs.

results of the 1976 7? assessment uf smdems in grades 3and 5 T' is chaplgr comtaing bsckgmuﬁd mfarmaucm abﬂut

-the program and the assessment procedures. Chapter Il illustrates and describes gach report form. Chapter i1

discusses considerations in mlerpreung results to identify strengths and weaknesses at the curricutum, classroom, and

smdt‘:ﬂl fevels,

New Features of 1976-77 Assessment

There are a number of new features in the 1976-77 Statewide Assessment Program. Testing moved from grades
3 and 6 to grades 3 and 5 to better fit the pattern of grade organizations in Florida schools. Most districts’ elementsdry

schools have grades K-5., so for many schools a fall sixth grade assessment yielded school reports based on students

who had been in the school less than two months, while atiour 95 percent of Florida's schools have both fourth and
fifth grades. This change in grade level was subsequently reflected in the !9‘75 Educational Accountability Act,
which dgsngnal&s‘ statewide testing in grades 3, 5, 8§, and 11, -

+

The 1976-77 assessment is based on a new set of statewide objectives. The new objectives were designed to
relate specifically to basic skills in reading, writing, znd mathematics. Appendix A contains the ohjectives and
describes the procedures used to develop them,

There are also some innovations in reporting. The Assessment Program is again reporting objective
achievement, in addition to reporting the percentage of students answering each item. This means that there are
state-established criteria to determine whether or not the studem has achieved each objective. The criteria are
discussed 'in"Appendix B

Savera] new Fépﬂﬂs h:ws bcen dr:mgngd fc;r lha 1975—77 assessment m brzner aid tt:achc:rs‘ prmc:pals and

sludem ThlS mfc!rma:mn is summanzed for ea\:h s::hml and dlst. lct ina repﬂrt i:OﬂlEllﬂll’lg the percemage: Gf sludcnlq
. choosing each possible answer,



Q

ERIC

Aruitoxt provided by Eic:

Assessment Procedures

The 1976-77 Suatewide Assessmient invelved all students in grades 3 and 5, with the exception of those students
wha are Educable Mentally Retarded, Trainable Mentally Retarded, Profoundly Mentally Retarded, and blind.!
Some additional students were exempted from testing by school officials because they had special problems which
would interfere with their ability to take the test, such as temporary physical or emotional problems or inability to

speak English. The guidelines for exemption from assessment are presented in the 1976-77 Test Administrator’s
Manual.

The fests were administered in two days, comsnunication skilis the first day and mathematics the second.
Districts and schools determined their own testing schedule within the October 4-22 period allowed for testing.

Make-up sessions were also held within that périod.

The tests were not timed, although the manuals provided approximate times to allow administrators o set aside
appropriate blocks of time. Administrators were instructed to allow each student to answer each question, withour
dglayinﬂ Iesting unduly Tor any one ﬁxcepxign:’;lly sinw c—hiid At ihircf ;;,raﬂ;: lf’r: emire tc:':l was Ieachar psc’c’:d wilh

pmbfems wh!le the chlld fol}inwe:d «]lﬂﬂé in hl‘i test bcmkh:l At flﬁh gradg. sludems rt‘:ad Ihe dle";lans and
quesiions. :

Third grade students marked their answers in their machine-scorable test booklets. Fifth graders used a separate
answer sheet designed to correspond 1o the test so the answer space for each item contained only as many circles as
the item had choices. For third grade, mast items had three or four choices, while for flf!h grade, most items had four

chaices.

Calculating Resulzs

Assessment results are presented in terms of the percentage of students correetly answering each item and the
percentage achieving each objective. In calculating the pércent of correct answers for an item, a student who omits
the item is counted as missimg it. A student who is absent for a section or whose results have been invalidated is
considefred NOT TESTED and his results are not included in any scores.

Because ©f the invalidations and absences, the exact number of students tested on each item and objective
varies. Percentages are cafculated based on the actual number of students. However, to snmphfy reporis, a single
number is used to show the population for the classroom, school, district, and state.

The percentage of students achieving each objective is calculated by classifying each student as either achleving
or not achievmg Ihe f)bjemiwi: A smdem achlngs n nbjectwe by Equallmg or exr:en:dmg a minimum ﬁLl!Tlth of

flm numbgr lhe nec:egsary numbﬂr Qf cﬁrr::c:s ANSWeErs and lhs gecand number the numbgr Df m:m& mgdaurmé lhgll
objective. Appendix B contains an explanatien of how the criteria were established.

The percentage of students aclieving the objective is the number of students meeting or exceeding the criteria
divided by the nuiaber of students iested on the objective. As with the percentage correct on each item, students who
were absent or invalidated are not included in the calculations.

lgs:mg Thenr rcsu!ts are not camamgd in lhn Seriss nf rcports

6
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For Instructional purposes. the student and clussroom reporis include z third category of achievement,
UNCERTAIN, to note students whose performance was close 1o, but below the criteria. Students marked as
uncertain on an objective are counted as not achieving the objective, However, the special category points out that
development of this skill is of less concern than on objectives not achieved.

If the criteria for achievement is that all of the items must be correct (such as four out of four), the percentage of
studenis achieving the objective will always be equal to or less than the percent of correct answers for the most
difficultitern in the group. In other words, if the percentage of correct answers for each item is 96, 94, 90, and 78,
ihe peércentage of students achieving the objective must be 78 percent or less. On the other hand, if the criteria of
achievement is less than al! (as in four out of five), the percentage achieving the objective can exceed that of the
highest item percentage and may reach 100 percent. '
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CHAPTER 11
ASSESSMENT REPORTS

This chapter describes each of the 1976-77 assessment reports and provides examples of interpretation which are
specific to each form. Chapter I provides an overview of the interpretation process, lists factors which should be
considered in ¢valuating performance, and offers suggestions for utilizing the data.

The 1976-77 §iaiewide Assessment reports are designed o serve two needs: identification of individual third
and fifth grade students who currently need further assistance in acquiring basic skills, and identification of areas of
the curriculum Which need medification in order to help future third and fifth graders acquire basic skills.

Identification of jmmediate student needs is obtained from the student report and the two classcoom reports.
Information for instructional planning is provided by the two classroom reports, the school report, sad the district
report,

The reports are explained in sequence from student to classroom, school, and district to illusirate how the scores
are aggregated and how the focus of data interpretation changes. However, in practice, the Classroom Listing of
Objective Achievement is the best beginning place for identification of immediate student needs, whife the School
Report of Objective and Item Achievement is the key to curriculum analysis. '

The objectives printed on the reports are abbreviated versions of the 1976:77 Statewide Minimal Objectives for

mathematics and communication skills. The objective numbers on the report correspond with the numbering system
used on the full objeciives, which are included in Appendix A. Information on which items measure each objective

assessment booklets, and in Appendix C of this report.
The statewide objectives are grouped into general skill categories, such as vocabulary, comprehension, and

rhetorical and syntactical skills for communication skills, or number and numeration, addition, and problem solving
for mathematics. The categories are printed on most of the reports, immedistely above each group of objectives.
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_ number of items measuring that objective.
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The skilis measured on the test are described
under the headings Mathematics Objectives
and Communication Skills Objectives. If NOT
TESTED appears by some objectives, it means
your child missed part of the test and has no

scores for those objectives.

The first number shows how many items your
child had to get right in order to achievethe _
objective. The second numter is the total <4

Shows those objectives which were achieved
{marked with an “+" in the YES column), those
which were not achieved (marked witha "—"
in the NO column), and those on whlch &4
achievement is uncertain (marked witha <"

inthe 7 column). Objectives witha “—"or" <"

are those on which your child may need help.

Gives the number of questions your child - .

answered correctly for each objective.

I ——
i i
E TOTALS 48 sems correct of 64 !
! 9 objectives achieved of 13 E
3 ]
A S

\ 4

Shows which guestions your child answered correctly
{(marked with a “+"), which were missed (marked with a
letler indicating which wrong answer was chosen), and
whnch were urmtted (markad w:th an 0) Thus column, which

pinpoint dlfflt.‘u"lBS

TOTALS found at the bottom of the report show how
P> many objectives your child achieved and how many

items were answered correctly on the test,
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Student Report

The Student Report. a detailc- record of a student’s achievement of the Statewide Minimal Objectives, is
provided upon request by the disirict.  Although designed for the teacher, the report can also be useful in
communicating information about student achievement to parents, so the back of the report contains an explanation
of the report written in both English and Spanish.

The front of the report gives information about the student’s achievement of the objectives and items, with
communication skills on the left side and mathematics on the right side. The illustration on the left, taken from the
back of the report, shows the layout of the Student Report and explains how to read it.

As the key on the report cxplains, objectives which a student achieves are marked with an *“**, Objectives
which are not achieved are marked either- with a **—~"""or.a **<*’. The ‘<" symbol is used to note objectives on

which achievement was borderline, while the **—"" symbol marks objectives on which performance was very low.

The Student Report contains one type of information which is not available elsewhere: a record of which items
were answered correctly. (marked with a +), which were omitted (0), and which answer was selected for incorrect

items (marked with the letter of the choice). This information is provided to assist in diagnosing a student's specific
needs, since the choice of incorrect answers often reveals common kinds of errors that studenis might make.

The item data are printed on the report in the same sequence that the items appear in the test booklet. Thus, if a
student had an item achievement record of +++ + A, it means that he got the first four items for the GbJEC(lVE right
but chose A for the fifth item. Appendix C shows which items measure each objective,

An casy way to determine hnw w::ll the chlld dxd avgmll is by sc.mmng the mform.:umn undr:r C)BJECTIVE
ACHIEVED. If many asteris
olbjectives. A pattern of "= xgm g@uped loggthér ina cm::gm'y (mt:h as pmblgm salvmg) mdlcatgs that tht: ‘
student’s difficulty is concentrated on the general skill. Scattered **—"* signs, on the other hand, may mean that the
student has mastered the easier skills in each category but needs further work on the more advanced skills. Careful
analysis of this report and further work with the student should confirm his/her strengths and weaknesses.

10




CLASSROOM LISTING OF QB]ECHVE ACHIEVEMENT  grage
o ‘ No.of Studans {97677 STATEWIDE ASSESSMENT PROGRAM
DISTACT: SUNSHINE 1254  FLORIDA DEPARTMENT gF EDUCATION -
scHooL: SUNNYVILLE ELEM SCHOOL 90

cass MR, BUTCHER BT
MATHENATICS

KEY;
i ;]
% = Opjactive achleved ] 5
£ = Qbjective achigvement uncenain g" 1"
= = Objettiva nat achisved 8 f
NT = Mgt teciad on this ohjective

TR 4| we w2 e s e 50 wslslanlenles] L |
BAKER, CHARLES | gl o] g 2| gl ue| s
COLLINS, WASHINGTON sl 2-] 2 68| 3| 2= 3| 5% 3¢| B¢ 1¢] 2-| &
| 3= Zﬁ jor HH v 14 " i H l
l

------- ' . 2/ \'} L <
NN

CLASS PERCENT OF STOORNTS | | | | |
ACHIEVING THE OBJECTIVE 90| 601 96| 88| 76¢ 78
SCHOOL PERCENT OF STUDENTS ] , j

ACHTEVING THE OBJECTIVE | 92] 55) 90) 881 78] 85 80) 86] 921 94] 981 78180} lllo | 1 2

ey

Th| 79| 88 88| 801 70/ 75

DISTRICT PERCENT OF STUDENTS j ' _
ACHIEVING THE OBJECTIVE | 85| 60| 82| 80| 70| 78/ 76| 80| 85] 90| 92| 72| 81

T ’ RUMBER OF TEMS ANSWERED CORRECELT FOR EACH ONRCTITE
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report is explamed by lhe illustration on page 8.

Classroom Listing of Objeciive Achievement -

The C]asys‘mam Lié’ting of Objective Achievémeﬁt' a suﬁir’nary of each student’s status on each nbjgctiveb is the

feportto examine flrst in interpreting lest rcqults as it pmvndes mslght into both classroom and smdem qtr@ngths aid . -
weaknesses : - : : :

: The re:purt contains all of the |nfﬂrn=-atmn prmh:d on the Student Repmt except the rer_ard c:f which incorrect
choices the student selezted In addition, the Classroom _Listing gives summary information showing the percentage
of students in the .!issroom, "school, and district whn achlavef" each objective. "The mfﬂrmancn pravnded on lhla'

There are separate Classroom Llstmgs fDl‘ malhemaucs and for communication skills.. For lhlm gmdc:. ‘

" communication skills is on one form, as is mathematics. However, at fifth grade each subject requires two forms, the

first labeled “*Part | and the second labeled “*Part 2*°.  As each form fias room for only 30 students, thgrg wnll be

) addnmml pages lf there are_more. than 30 sludema in a class.

The fﬂrmal of the C]assmﬂm Llslmg makes it easy to identify which sludsms did besl on cach subject and whlch' )

-+ - ones are most in need of assistance. by scanning the totals for each studam in the columns at'the far Tl}:hl headed.
- .TOTAL OBJECTIVES ACHIEVED and TOTAL ITEMS CORRECT. Lower total scores indicate the students who
are havmg the ‘most dlffn:u]ly wnh lhe skllls mcasured on the tesl :

, Hdvmg identified which’ students need assistance, the areas of need for each student can be determined by l

reading across the’ repcnrt and noting the minus (—) symbols. The same informagion is presented on the Student -

Report; however, the Classroom Listing permits ldenufn:auan of sludems w:th similar problems s0 lhEy can be

' 'gn‘:\uped for dlagncnsm: tgslmg and fallow -up instruction,

- The fmmat Df lhé report alsa allows ldenuflr‘augn of those pmblams which are shared by !he mDst chlldrgn Thc: '
percentages at the end of the report show tht—: percentage of students achieving each Db]EC!I\’E for the classroom, -

, schgcx! am;! dlsmcl Agam lower scores mdlcate that lgrgﬂr numbers of c:h!ldljen havg dlfﬁcuhy with. lhE sklll e

"The school and dlsm:l percemages provide a framework for companscﬁ cnf class achlevemem Whether a

classmcm s scores are above or below those of the school and district, there is usually a falrly consistent pattern. -

Exceplmns of 10% or more to that pattern may be maamngful Higher scores may indicate that students received an .~

‘ excepunnally effective instructional, le::hmque fur that skill, whlle P nmlceably lower score may xdemlfy an ObJECllVE
which nec:ds more emphasuf. . '

Once *‘problem’” objectives are ldt:mlfled the mfﬂrmalmn on the C]assroum Summary of ltem Achievement

- (see page 11) can pmvnde more indications of what aspects of the skill need attention,

13
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Classroom Summary of Item Achievement

. _ The Classroom Summary of Item Achievement gives the percentage of students.answering each item correctly
, fﬁi‘ lhe clags’raﬁm, schm:l and districi Il is a fallaw up repnr! m lhz Classr@am meg of QbJECIIVE A:h!évgmem

The DhjEl‘.‘l!VE numbe.rs are in sequence, wnh all items measurmé that ijecuve listed besu:le lhe GhJEEllVE The.
item numbers correspond to the numbers used in the 1976-77 test booklets for grades 3 and 5..

~ This report is primarily useful for determining patterns of item achievement within an objective. An item or
items on which student performance is lower will be immediately apparent. By referring to the test booklet, the

teacher can determine in what ways, if any, this item differs from the others and thus make further diagnoses of

: studems‘ diffic:ulties For exa’mpfe thg resulls fDr malhémalics’ nbj&r:ti\ie'ét in the illuslralioﬁ c'm page 10 show !hat

 459

In evaluaung item performance, the criteria fnr the DbJECthE and the percentage of students achlgvmg the
objective must be considered.  If the criteria is 100 percent (all items correct) and the percentage of students
-- achieving the objective is very close to that for the lowest item, it indicates that the class is divided into two groups:
- those who have the skill and those who do not (as objective 7 on pages 8 and 10). An objective percentage which is
10 percent or more below the lowest item, on the other hand, suggests that while some students have acquired the
skill, others have begun dgvglapm;;, it but hsve not yet achieved mastery. Still mhérs may be in the *‘yet to begin®’
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_ School Report of Qkﬁjeszive and Iftem Achievement

school prmntlzs by lockag fm Ihe percentages Whlt:h are the hlghgsl and lnwest :fmd by ltmkmg for pen:enmges
which are markedly different from district or state scores. This means that it is possible for the schml to have several -
: defmmgns of what is a low score on Statewide Assessment. For example ’

I.. On ijectwes whu:h are school pnormea a low score can be anylhmg undﬁ:r some arbitrary level set by -
- school staff, such as 90 percent

" 2. Low scores are the lowest percmlages “of achlgvemr‘nl su::h as the five to ten lowest scores.

3, "'Lc;nw scores are those which—are'at least 5 pen:c:m below t:nhér the dismct or the siate.

" types crf low scores, (hE schml wnll be able to dlscem the pnmary *;k]lls whxch nge,d attgnucn Schm! strenglhs can
bc u‘ienuﬁed in the same way by fﬂ:usmg on high scores.

, Once the school has 1d=:n fied obgesuwzs which warrant further attention, the item data on the right of the
‘Scheol Report can ofter provide clues as to which Sp;,l‘:!fli‘ skills should be emphasized in instruction. - Again, the luw :
scores are usually the key. : o

An ilem pgrcemage’ which is subsxantially lower than dlhers messuriﬁg the ssme obj&éti‘ve r’nay represenl a

] Example for cbgectwe 4i in lhe example repun (page 12), item 9; is the most dlfflcult Comparing lI to DithS in the
- test book shows that it is a three-digit number with a zero in the tens' place, while the others are less difficult, Thls
‘f*--suggests that studems pﬂmary prcblem is with zeroes in mlddlE posmnns .

» Whllg those ob]ecnves whlch are priorities for the school deszl‘vg thé most attention, check for isolated items on
whlch perfarmant:g is low smce they frequan!ly measure a more dlfflt'uil ccmcgpl that has not yet been fullyr

- the pattern. An unusually !ow schcx:l SCD!‘E may mdn:ate that the schagl needs to examine its mstrucﬁsnal appmai:h )
- to that skill, while scores higher than the district may indicate that the school has an effective instructional technique
which could be shared with others. : o '

v Once an examination of item achievement percentages and the analysis of the actual test items suggest some
* - probable causes for the problem, further analysis can be done by studying the school’s Item Analysis Report
'(descﬂbed on page 16) to determine whether student selection of incorrect answers adds any further msnght into the
- problem.. Additional testing and diagnosis may then be needed to determine if the problem still exists and its cause
- has been correctly identified. If so, instruction can be designed to address the problem. :
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Changes in Student Performance

It is important to remember that ass sessment meas.red students skills at a single point in time, somewhere in
October. It is very possible that students have acquied those skills since then. Thus, the first step should be 1o
ascertain whether the problems identified by the assessment results still exist. Information may already be available
to show that the skills have been acquired because of classroom testing or working with students. If not, brief tests or
exercises could be administered to pinpoint any difficulties which are still present. After verifying areas of
weakness, instruction should be aimed at helping students learn the skill identified in the objective, rather than at
helping them answer particular test items.

Comparing Percentages of Achievement

While percentages of achievement are clear and easy to understand, they encourage *he expectation that scores
should be 100 percent, or at least 99 percent, and that anything less is a reflection of the educational system's
inadequacy. This can create a communication problem between schooi officials and the public.

or hélp selezl the classronm whu:h most needs addmcnal help for the studems But, in order fur compansons to be

used positively, there must be some guidelines h: determine which differences are big enough to warrant attention.

Unfortunately, consideration of what constitutes a *‘statistically significant’” difference is usually not a
satisfactory approach. The large number of students tested in a typical district often makes any difference
“'significant™. For this reason, it is better to take a cautious, practical approach to the task.

In a typical classroom of 25 to 30 students, one student represents 3-4% of the class total. Thus, the score is
100% if all students achieve an objective, 96% if one misses it, 92% if two miss it, and s0 on. In other words, one

O
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student may make a big différence in a summary score. Consequently, in comparing [ perc, n ages'nf “achievement

between classroom units, look for differences of about 10 to 15%.

Atthe school, district, and state levels, performance of an individual student has less impact on the total score.
For these larger groups, a handy rule of thumb would be to consider dlffgrenr:E of at least 5% as being of practical
significance.
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Effective Utilization 7 oot

Effective utilization of assessment data depends upon (1) effective communication and (2) taking steps which
will encourage implementation of recommendations based on the data. A few techniques for these activities are
offered here

example, thm:i and flfth gradé tf:ai:hérs need to know abaut the. reqults 50 théy can assns! the studems D!h::r )
elementary teachers need the data to make decisions about curriculum changes. Parents of third and fifth graders
need to understand their child’s results so they can become involved in the educational process and provide help at
home. Citizens at large, school advisory committees, and school board members need test data 50 they can be
informed and make more wise decisions about school policies. :

The above list is not complete, and all possible communication goals have not been shown. Educators can

develop effective communication plans by answering the following questions:

1) Who should know about test results?
2) What specific information and knowledge do these -audiences need?
3) How can the information best be communicated with these audiences?

4) How can it be determined if the audiences are “‘getting (he message™’?

This brief discussion is not meant to provide enough information for educators to design a complete

—dissemination-program:—There-are-public-relations-specialists-available-for-this-task;and-additional details-can-be

provided by the Assessment Program staff in the Department of Education, The major purpose of this discussion is’
simply to indicate that communication of results is an important phase of any testing program. Inmany ways, more
problems are t:realed by not commumcam ; effectively than by doing so.
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Steps for Successful School Use of Results

Reading and interpreting data is a necessary first step, but it should be followed by actual utilization of the data.

The following list of specific suggestions is designed to lead school staff to full utilization of assessment data. The
school staff should consider these steps and adapt to the local situation as may be desirable. It should be recognized
that the school principal and teachers can best accomplish full use of the test data by working cooperatively.
Involvement héightens commitment to the task and facilitates communication betw&gn teachers at different levels.

Assemble committees of teachers from several levels to analyze the school summary data for strengths and
weaknesses,

“Compare the statewide minimal objéctives to 16¢4] objeétivés 16 detétmine areas of similarit
Determine the school’s priority instructional Gb]EClIVES from among those tested.

Estabhsh school level improvement objectives for the remainder of the school year. Provide for posttests to

ObJECIIVES,

Assemblf’: cammiuees af teacﬁhers fmm lhé Eizmamary and middle (or junior high) levels to discuss

Review currently used instructional materials to determine their relationship 1o the tested minimal objectives.

Provide for the communication of assessment results to individual parents and 1o the school advisory council or
other parent groups. -

Analyze other test data available to the district (and gthgr avmlable mformdnon) and rgldtc them to the

assessment-results———— ——

O
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Combine resources and effort with two or three other schools which have similar priority objectives to develop
instructional materials and postiests.

There are, of course, other steps that may be taken; these are only suggestions, Assessment data does not have

value by itself—it only has value when it is understood and properly utilized, Without effort and commitment, the
data will only reside in storage, useful to no one,
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APPENDIX A

STATEWIDE MINIMAL OBJECTIVES
Introduction
Estéblishmerﬁ of statawids educational objectives for Florida is required by Ssction 229.57. Florida Statutes,

ability Act of .197). The objectives, .
reflect th;—- stats s Emphasns on achievement of basic skills in

The objectives are used as the basis for the Florida Statewide Asscssment Program, also created by Section
229.57. The Statewide Assessment Program measures students on their achievement of the statewide minimal
objectives in order to provide information at the state, district, and school level Qn the effectiveness of instructional
programs in helping students attain desired basic skills.

The statewide minimal objectives for all students are established for the purpose of educational accountability
and do not represent the desired higher educational goals and objectives that a majority of students should attain at a
corresponding grade level. Rather, they identify those minimal skills which all Florida students should acquire in
order to perform the reading, writing, and mathematics tasks required by everyday living. Individual districts,
schools, and teachers will establish addnmnal objectives which reflect the many other skills that students should
acqu:re

The statewide minimal objectives were developed and-reviewed accgrding to the following criteria:

pmgrams whn has approprlate instruction and mouvatmn and is not lmpalred by a menlal or ph_ys:cal handlcap

This does not imply that every student is now able to achieve the objective, but that every. student should be able

Q
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to achieve the objective if he/she receives appropriate instruction.

2. The highest objective (usually grade 8 or 11) realistically specifies the maximum skill difficulty needed by the
- student to perform effectively the reading, writing, and mathematics tasks required by everyday living.

3. Fﬂf Dbje‘:tives at lower gra’de levels, achie{/émgm of the ij&éti'\ré is necessary at that grade for. the student to

4. The objective is not a process iji:c;tivrz related to a particular instructional method.

Organization of the Statewide Minimal Objectives

. -The statewide minimal objectives represent basic skills in two areas: mathematics and communication skills
(reafjmg and wrmng) Readmg ;md wrmng are ccmbmad under cnmmunu:auon skills because of the many skills (ht‘:’s

Fﬂf each subje;‘t area, the nb]ecuves are written at two lev:‘:ls a brief set of Milestone Objectives written for the
public to summarize the basic skills ‘expected of all Florida students and a more detailed set of Grade Level
Qb]ecnves written for educators.

Y are. *ujggh!ﬁ hy le State, Er;ﬂqj,gf_&g&uum s i



The Milestone Objectives identify the essential terminal skills necessary for students to perform everyday tasks
in reading, writing, and mathematics.

 The Grade Level Objectives define each milestone objective by specifying what aspects of the skill should be
acquired by seiectgd gfa’dés (3 5 g, :md 1 i) 50t thst the student will hav’e maslered the mi]eslone abjectives by the
ObjECHVE fDl' a mtal Df l?ﬁ nmde level nb]ecnvas in mathemancs and l IS grade level DbJEC[lVSS in communication
skills. Grade level abjectives are develc -ed only for the grades at which statewide assessment will occur: gradss 3.5,
8. and 11. For each grade, the objecti.es identify entry level performance for that grade.

Because the grade level objectives are written for teachers and curriculum specialists, some use spee:ia]ized
terms, such as ‘‘superlatives,”” ** nmplex declarative sentences,”” **fractional regrouping,’’ *‘partial products.™

- 31“5!13— Cintaniids. Aceacermiant : e Aacionsd in IRaacIIEs r;hy‘]én{: sf‘hl?uﬂm#ﬂ' nof Eklni !ﬁYhPr l’h?ﬂ thll’ kﬂﬂw]Edi’E__n_ .

SRR 1%
of specialized terms. Thus, unless an objective speci
terms is not tested. )

SIEEWIGE ABEISEMENRL I8 QERIENSL 1T

hat the student is to define or label the terms, knowledge of

Preparation of the Statewide Minimal Objectives

gamed durmg lhdl permd mdlcaﬁ;d Ihat not al! Df_xhe ob]e:clwgs were basn: skllls and that many dld nm cnmmumcare
clearly to the public or to educators, the Department of Education developed new statewide objectives which have
been adopted by the State Board for the 1976-77 school year. :

reviews, Thli‘ initial set of mllesmne ubjecnves was prepan:d by the Depaﬂmem of Educalmn Workmg fmm the
milestone objectives, curriculum specialists in Dade County prepared a preliminary set of grade level objectives for
cach subject area. After extensive revisions from the Department of Education, the objectives were reviewed by
_state-representative task forces composed_of educators with_teaching experience in the appropriate subject areas and

grades. The task forces made substantial modifications in the objectives, whlch then underwent another review by the
Dade County specialists and by the Department of Education.

All Florida school districts were then invited to review the proposed objectives. Sixty-one of Florida's 67
districts participated in this review. The district review committees involved more than 1400 teachers, 250 district
staff members, 250 principals and other school administrators, 125 citizens, and 65 students.

The committees were asked to identify any Dbj&(:llves which did not meet the definition of basic skills, were
inappropriate for assessment at the grade proposed, or were not clearly written. Based on the results of this review,
the Department changed the grade levels on two objectives and the wording on several others. Th(: resulting sel
constitutes the new statewide minimal objectives.

Questions and comments about the statewide minimal objectives may be directed to the Burcau of Curriculum
and Personnel Development or 1o the Student Assessment Section of the Dgpsrtmgnt of Education, Tallahassee,
Florida 32304.

3t
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‘Communication Skdls Minimal Bfuestane Objectives

I. The student will acquire a basic vocabulary.
2. The student will determine word meaning from the way the word is used in a passage.
‘3. The student will determine word meaning from a knowledge of word parts.
4. The student will spell words correctly. ‘
5. The student will determine whether different messages have the same meamng
6. The student will determine the main idea of a message.
7. The student will find information in a message,
8. The student will determine the causes and effects of events and actions. .
9. The student will determine the logical generalizations which can be drawn from a message.
10. The student will distinguish fact from fantasy, opinion, and suppasnmn
T 1T T The student will recognize” faise and invalid Statements,
12. The student will follow oral and written directions.

13.  The student will identify appropriate sources for needed information.

14, The student will use appropriate reference skills with dictionaries, tables of contents, and maps,
15. The student will organize objects, information, and ideas into logical groupings and orders.

16. The student will compose grammatically correct sentences. .

17. The student will write messages which supply the necessary information.

18. The student will fill out common forms completely and accufalely

19.  The student will punctuate correctly.

2. The student will capitalize correctly.

21. The student will write legibly.

NOTE: In reading, many cxbjééﬁves are repeated at successive grades with increasingly more difficult
reading materials. The statewide objectives are based on minimum readability levels for materials, with the
expectation that most students will be able to read more difficult materials. These minimum rgadabllny

levels are:
11th-grade;at-least-7:0 ~————5th grade;atrleast-3:0
8th grade, at least 5.0 3rd grade, at least 1.5
CDMMUNICATIQNS SKILLS MINIMAL DBJECTIVES T
Grade(s) o
I.  The Student Will Acquire A Basic Vocabulary.
3-5-8-11 1. The student will associate printed words with their oral equwalems
5-8-11 2. The student will associate words with antonyms and synonyms, -

II. The Student Will Determlm': Wurd Meamng From the Way the Word is Used in a
" 'Passage.

5-8-11 , : o 5. ‘The student will dgh:rmme the meanmg of a wcrd in context using synonym and
definition clues.
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HE. The Student Will Determine Word Meaning From a Knowledge of Ward Parts.
The student will associate compound words with their component words.
The student will associate contractions with their component words.

10.
The student will associate the appropriate inflected words (plurals, possessives,

3-5-8-11
11.

5-8-11
5-8-11 12,
comparatives, superlatives, tense) with a given context.

IV, The Student Will Spell Words Correctly.

3 14. The student will spell correctly his/her first and last name.

- 3-5-8-11 S 15. The student will spell correctly words on the state adopted basic spelling list.
16. The student will spell correctly his/her address.

5
The Student Will Determine Whether Different Messages Have the Same Meaning.
I18. The student will determine whether different sentences have the same meaning.

3-5-8-11
5-8-11 19. The student will determine whether different paragraphs have the same meaning.
VL. The Student Will Determine the Main Idea of a Message.
20. The student will determine the main idea stated in a paragraph.

The Student Will Find Information in a Message.

<
=

23. The student will find who, what, where, when, which, and how information in a

3.5.8-117 7
. selection.
24. The student will determine the order of details in a selection.

The Student Will Determine the Causes and Effects of Events and Actions.

VIIL.
3 27. The student will determine the stated effect of an action.
28. The student will determine the stated cause of an action.

IX, The Student Will Determine the Logical Generalizations Which Can Be Drawn From a
* Message.

3.5-8-11 : - 31. The student will identify story- outcomes.

' 32, The student will determine an appropriate conclusion.

- 5-8-11
The Student Will Distinguish Fact from Fantasy, Opinion, and Sup’pdsitiﬁn,
3-5-8-11 : 36.7 The sluc’jeht will distinguish between real and unreal.

) 37. The student will distinguish between facts and opinions.

5-8-11
The Student will Recognize False and Invalid Statements.

XI.

- 40. The student will identify irrelevant statements.
41. The student will identify conclusions based upon insufficient evidence.

33
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XI11.

XI1v.

" The Student Wiil Follow Oral and Written Directions.

Oral Directions
44. The student will follow oral directions to complete a task requiring two steps.
45. The student will follow oral directions to complete a task requiring three steps.
Written Directions
46. The student will follow written directions to complete a task requiring two steps.
47. The student will follow written directions to complete a task requiring three
steps.

The Student Will Identify Appropriate Sources for Needed Information.

49. The student will identify the appropriate source to obtain information on the spelling
and meaning of a word.

The Student Will Use Appropriate Reference Skills with Dictionaries, Tables of Con-

Alphabstization
53. The student will lccate by flrst letter a word within an a!phaben?r:d list,
54. The student will locate by third letter 2 word within an alphabetized list.
55." The student will alphabetize words by using the first letter.
Dictionary ' 7
57. The student will locate an entry word.
Table of Contents '
59. The student will use a table Df contents to u;lénnfy the locatmﬂ (page number) of a
specific story.
60. The student will use a table of contents to identify the major section most likely to
contain a specific type of information.

¥
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Maps ) .
65. The student will locate mformauon ldénufled by major map symbols.

C)rders.

Classification ,
68. Given appropriate headings, the student will classify familiar pictures. shapes.
colors, and three-dimensional objects.
69. (,gwen appropriate headings, the student will classify wordz. whmh name objects with
similar characteristics.
Organizational Patterns -
73. The student will usc an appropriate organizational pattern for groups of pictures.
74. The student will use an appropriate organizational pattern for segments of -a
sfory. : :



XVL The Student Will Compose Grammatically Correct Sentences.
Grammar/Usage
5-8-11 77. The student will write the plural forms of nouns.
5-8-11 78. The student will use the appropriate form of common regular verbs.
Sentence Composition
5 81. The student will write simple declarative sentences which have simple subjects and
simple verbs and which use appropriate English word order.
5 82. The student will write simple declarative sentences having compound subjects and/or
verbs.
XVIi. - The Student Will Write Messages Which Supply the Necessary information.
Supplying Information in Messages
5 91. The student will list the items or steps necessary for a specific ac:uvny
XVIIL The Student Will Fill Out Common Forms Completely and Accurately.
3 -97. The student will accurately complete forms requiring his/her name and age.
5 98. The student will accurately complete forms which request his/her address, phnne
number, date and place of birth, and parents or guardlans names,
XIX The Student Will Punctuate Correctly.
* Periods™ .
3 . 103, The student will use a period to complete a simple declarative sentence.
5 104, The studém wdl use a period to complete abbrewanons of common titles (Mr.,
;2 Dr.). .
Question Marks
5 105. The student will use a question mark to complete a simple - interrogative sen-
tence.
o — Commas i )
5 109. The student will use a comma to separate names of states from names of cities in an
address.
-5 110. The student will use a comma to separate the year from the day of the month in a
date. :
XX, The Student Will Capitalize Correctly.
3 112. The student will capitalize the first letter of the first word of a simple sentence,
3 113, The student will capitalize the word I, :
5 114. The student will capitalize proper nouns which name persons, days of the week, and
months of the, yaa, ‘
XXI. The Studsm W|ll ‘!’Sr'nte Legibly. o
3 ll7 Tht: studem will write his/her name legibly,
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Mathematics Minimal Milestone Objectives

will count quantities. -

will read and write numbers.

will round numbers.

will put numbers in order according to size.

will determine equivalent forms of fractions, decimals, and percents.
will add whole numbers.

will subtract whole numbers.

will multiply whole numbers.

will divide whole numbers,

will add and subtract fractions.

will multiply fractions.

will add and subtract decimals.

will multiply and divide decimals.

will find percentages.

will tell time. :

will measure time, distance, capac:ny, and weight.

will measure temperature.

will identify the value of coins and bills.

will determine the information needed to solve a problem.
will estimate solutions by rounding.

w:ll salve real wcrld prnblcms mvalvmg whale numl;n:rs

wﬂl solve mongy pmblefns
will solve measurement problems using metric and customary units.
will mterpret graphs and tables.
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MATHEMATICS MINIMAL OBJECTIVES

Grade
I. The Student Will Caunt Quantities.

3. 1. Thr; student will count the number of objects in a set of no more than 100
objects.

5 2. The student will count the number of objects in a set of no more than 500

' objzcts.
- f ) .
II.  The Student Will Read and Write Numbers.
Arabic Numerals _

3 4. The student will read and write 3-digit Arabic numerals.

5 5. The student will read and write 4-digit Arablc numerals,

Ordinal Numbers .

3 7. The student, using a n:fergnce pmm Wl" u:lenufy in oral and wmten furm the ordinal
position of any object in a set of no more than 10,

5 8. The student, using a reference point, will identify in oral and wnugn form the ordinal
position of any object in a set of no more than 101.

Word Names . ' '
E 9. - The student w;ll read and write word names for 1- dlglt numbers.
III.  The Student Wil_i Round Nur’nbersg
Whole Numbers
5 13. The student will round a whole number less than 100 to the nearest ten.
IV.  The Student Will Put Numbers In Order According to Size.

3 19. The student will put in order any two whole numbers less than 100.

5 20. The student will put in order any three whole numbers less than 1,000.

V. The Student Will Determine Equivalent Forms of Fractions, Decimals, and Percents.
Fractions . . - )

5 23. The studem will identify fractional parts or Equwalem fractional parts using whole
units or sets of objects that have been separated into halves, fourths, fifths, eighths,
or tenths. ~

VI.  The Student Will Add Whole Numbers.

3 32. The student will add any four I- -digit numbers, sums to 18. , : )

3 33, The student will add a Z-dlgu numher and a -, 2-, or 3- dlgu number, without
regrouping.

3 '34. The student will af:lcl a l-dlglt number and a2- dlgn number sums lhmugh 99, wﬂh
: regrouping.
5 35. Thi: student will add any four numbers nf up to. 3 dlglts .
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The Student Will Subtract Whole Numbers.

VII.
3 37. The student will subtract basic zombinations, sums through 18.
3 38. The student will subtract a 1-digit number from a 2-digit number, without regroup-
ing. _
3 39. The student will subtract any two 2-digit numbers, without regrouping.
5 40. The student will subtract any two 4-digit numbers,
VIII. . The Student Will Multiply Whole Numbers.
5 42. The student will determine basic multiplication combinations, products through
. 30. '
5 44. The student will multiply a I-digit and a 3-digit number (partial products through
30). ) I ¢
IX. The Student Will Divide Whole Numbers.
Grouping
3 47. The student will group twelve or fewer objects into sets of equal amount.
Division ) . :
5 48. The student will determine basic division combinations, dividends through 30..
5 50. The student will divide a 3-digit number by a l-digit number with remainder zcro,
without regrouping.
X. The Student Will Add and Subtrsti Fractions.
Addition of Fractions
5 54. The student will add two prep=r iiactions haviug like dennmmdmrs, without
simplification.
Subtraction of Fractions , 7
5 58. The student will subtract twa proper fractions having like denominators, without
_ _ L —vsimplification e e e
XV.  The Student sl Tell Time.
5 74, The student will tell time on the hour, half hour, and quarter hour.
XVIL The Student Will Measure Time, Distance, Capacit;, 7.4 Weight.
7 Time 3 o
3 76. The stdent will state the days of the week.
5 77. The student will staic the months of the year. ,
5 78. The student will state the date by month, day, an” year, using a calendar.
Distance S '
5 81. The student will deternsine length, w:dth or hl‘:]ghl by m;aqurmg ﬂhjcfl's no’ more
' than 30 centimeters or a foot.
' Cbpafmy o , L .
5 '84. The sludem will delgrmmg capacity by measuring quantities in metric cups and liters,
- or cups, pints, and quarts. ' : o
Cl Weight )
5 ~-87. The student will dgtmmme weizht by ':‘u:m:urm&, to ihc nearest lulﬂgmm and'
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XVIIIL. The Student Will Identify the Value of Coins and Bills.

3 ' 90. The student- will determine equivalent amounts using pennies, nickels, dimes, or
quarters.

5 91. The student wil} determine equivalent amounts of up to fwe dollars using coins and
paper currency. ‘

XIX. The Student Will Determine the Information Needed to Solve a Problem.

94. In solving a real-world problem having one step, the learner will determine whether
insufficient, sufficient, or extraneous information is given.

XX, The Student Will Estimate Solutions by Rounding.

Estimating Sums
5 7 96. The student will estimate the solution to a real-world addition problem involving up
to two 2-digit numbers rounded to the nearest ten.
Estimatmg lefér&nc&s

up m 2- dlgu numbers mundsd to lhE nearest lEn,

XXI. The Student Will SEIVE Real-World Problems Involving Whﬂ!e Numbers.

3 ‘ 105. The student will determine the solution to real-world pmblgms involving addmon of
two 2-digit numbers, without regrouping. )
5 : 106. The student will determine the solution to real- -world problems involving addmon of
I o three 3-digit numbers. : : ,
5 , 107. The student will determine the solution to real world pmblems mvcslvmg subtraclmn )
of two 3-digit numbers. :
5 109. The sludgnt will determine the solution to real ‘world problems involving muluph a-

- tion of a I- dlgll number and a 3-digit number (partial products through 30).

o XXII.. __The_Student_ Will._ Sehre,REELWQL!d_Emblgmsginvglvmgjrai;tmﬂs,mDemmals.xandHax
Percents,

5 113. The student will determine the solution to real-world problems involving addition or
' subtraction of proper fractions with like denominators.

XXIII. The Student Will Solve Money Problems.

3 118, The sludem will determine the solution to real world problems involving two
purchases totaling no more than 50¢ and addition or subtraction. :
5 7 119. The student will determine the solution to real-world problems involving three S

purchases totaling less than one dollar and addition or subtraction with change from a
flve dollar bill. - ' ' .

U . : XXV. The Student Will Interpret Graphs'and ,Tablesi

5 - - 133. The student Wlll read and determme rélalmnshlps descrlb&d by pl:mgraphs expressgd
in whole units and snmple tables. :
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APPENDIX B

From 1971-72 through 1973- 74 assessment results were reported in terms of the percentage of students who
achieved each objective. Beginning in 1974-75, census testing was implemented, test items were available for
analysis by districts, and the percentage of students answering items correctly was reported, with no percentages on
objectives. For 1974-75 and 1975-76, there were no official criteria for objective mastery, although guidelines were

pmvnded Whli‘.‘h could be used to den:rrnme mastery lf a dlslnct so desnfed

The movement away from s&tting criteria resulted in criticism fmm both legislators and from educaters, who felt

that criteria were necessary in order to interpret performance. Therefore, 1976-77 assessment results are reported in
terms of both objective and xtem achievement.

The primary problem in establishing criteria is determining the minimal number of cofrect answers necessary to
classify a student as having mastered an objective. Factors to be considered include the probability that a student
could guess enough answers to achieve the objective, the possibility that a student has the skill but makes an

" occasional careless error, the philosophy that a student who has mastered a skill should be able to do it repeatedly, ;-
and the possibility that a student may have the skill but be so unfamiliar with a particular form of test item that it is -
answered mc:orreclly ’

'T‘he philosophy that a master of an objective is one who can demonstrate the skill repeatedly would demand -
criteria of achievement of 100%. That is, a master should be able to exhibit the skill correctly every time. On the
‘other hand, realists point out that perfection is nice, but few need to be 100% accurate to function effectively in
everyday life. In trying to combine these two viewpoints, the fullowmg rationale was developed for establishing

criteria.

1. For oljectives with |-4 items, all items should be answered correctly to reduce the llkc:llhoc;)d of guessmg

~————=———and-10-make-sure-that-students-can-demonstrate-the-skill- m‘a’*vaﬁety“uf—sxtuaﬁnﬁs —

2. For objectives with 5 and 6 items, the probability of guessing is less, so a criteria can be established wh;ch
allows one incorrect answer, :

3. For sets with 7 and 8 items, both the lower probability of guessing and prc:vmus studies conducted by the
assessment program indicate that two errors can safely be allowed.

4, For larger sets of items, such as those measuring voc:abulary and spelling objt;clwes students shauld get
_about 85% of the items right, to allow generalization from the responses on these psﬂu:ular words to other sets of
words from the state vocabulary and spelling lists. This means that students can miss two to three items per.
ijeclwe - R

5. . Since the probability of guessmg correctly is related to the number of choices in a test question, the criteria
should be hlghéf for objectives measured by nems with only two choices. :

The criteria eslabhshed thmugh these rules are shnwn on lhE next page. Since no test can bg 100% accurate in
classnfymg a student’s performance -as mastery or non-mastery, special symbols have been used on the student and
~ classroom reports to identify objectives_on which the student almost reached the criteria. This category, marked
*UNCERTAIN"" on the reports, is based on 1 less than the criteria for objectives wnth 8 or fewer itemns, and 2 less
T than the cnteria for objectives’ thh 12 or mnrﬁ items. 4 0 ' .
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