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Summary of Resesrch on Learning Style
based on the Learning Style Inventory

Introduction

The Learning Style Inventory ( LSI)l was developed in response to the
need for identifying how students prefer to learn when provided an oppor-
tunity to choose from among environmental, sociological, and physical
conditions. Speciiically, it was designed for use in conjunction with
several alternative approaches to individualized instruction--Contract
Activity Packages (CAPs), Learning Activity Packages (LAPs), programed
learning, and/or multisensory instructional packages (Dunn and Dunn,
1975). Each of these methods is a structured, complete, behaviorally
stated guide to learning objectives, resources, activities, and criterion-
referenced assessments related to a specific concept.

In reviewing the literature to determine how children learn it was
repeatedly verified that different students learn in many different ways. _
The research data suggests eighteen areas that were important in identifying
what effects leerning Theee inelude a. lmmedlefe environment (eeund

pe:eletenee and etructureL c. e‘ee;e’leg;’eal neede (,eelfj pairs, teams, peereg
edulte and/er— veried)‘ and d. phvsieel needs (pereeptuel preferences, time

In an effert to secure dete for teechere the Leernmg Style Inventory
(LSI) was designed to elicit from Sfudente information concerned with how
they study and learn when provided options of doing so away from and within
the school situation (Dunn, Dunn and Price, 1976, 1977). Several research
studies have demonstrated that (1) students can identify their own learning
styles, (2) when 2xposed to a teaching style consonant with the ways they
believe they learn, students score higher on tests and factual kﬂewledge, have
better attitudes, and are more efficient than those taught in a manner that
is dissonant with their learning style, and (3) it is advantageous to teach and
test students in their preferred modalities (Domino, 1970; Farr, 1971),

When the computer printout has been completed, each of the elements
that are important to the tested individual' s learning style profile are
~ enumerated and page references to an accompanying Manual are cited. The

Inim metn:m abeut the LSI can be obtained by wrltmg tca Price Syeteme
Box 3271, Lawrence, Ks. 66044,
3



Abstract

This paper summarizes the research on learning style based on
responses to the Learning Style Inventory by 1836 students in grades
1 %‘:hr@ugﬁ 12. Reliability analyses are included for each sub-scale for
males and females based on {actors determined by factor and content
analysig. The intercorrelations are included for males and females
within grades 1 through 12 and a summary of the significant differences
between males and females is also included.

Overall, individual students have different preferences for how they
learn. The preferences change at different grade levels and males
and females, as a group, have different learning preferences within
grades and across grades.



Manual suggests both instructional strategies and resources that complement
the revealed learning style elements, including alternative ideas for adapting
a classroom to the specific sub-scale elements. Thus, a‘teacher whose
students have had the LSI administered tc them can develop a total preserip-
tion for each individual based on (1) the revealed learning style uniqueness

of each perscn and (2) the alternative and/or suggested instructional methods,
resources, room designs, and sociological directions for usage that are

cited in the Manual.

Descripiion of Sub-scales

The Learning Style Inventory (LSI) was designed to elicit each student’ s
personal preferences for different elements in twenty-four areas. These
are grouped according to four basic stimulants -- the environment and
one' s emotional, sociological, and physical learning patterns. Questions
concerning each of the sub-scales are presented and selected responses
tend to reveal highly personalized characteristics that, when combined,
represent the way in which an individual student learns with maximum
ease. The twenty-four areas include the following:

Sound - Quiet or Sound Preferred 15. Prefers Learning Through

Light - Bright or Low Several Ways

Temperature - Cool or Warm 16. Has Auditory Preferences

Design - Informal or Formal 17. Has Visual Preferences

Self- Motivated 16. Has Tactile and Kinesthetic

Adult-Motivated Preferences ,

Teacher-Motivated 19. Food - Requires or Does

Unmotivated ~ Not Require Food

Persistent or Not Persistent 20. Functions Best in Morning

. Responsible or Not ‘Responsible 21, Functions Best in Late Morning

. Structure ~ Needs or Does Not 22. Functions Best in Afternoon
Need Structure 23. Functions Best in Evening

12. Prefers Learning Alone 24, Mobility - Needs or Does Not

. Peer Oriented Learner Need Mobility

. Prefers Learning with Adults

Methodology

Py
[ apl sl v QR i Rl o P VP e
'] - ] L] - L] L)

o ek
[Futy " e

Sample |

The sample consisted of 1836 subjects (942 males, 894 females) in
grades 1 - 12 tested in Kansas, Michigan, New Jersey, New York.
Pennsylvania and Texas. The facter analysis was based on 1000 subjects
from the above sample.



The number of males and females tested at each grade level are as

follows.

Grade Males Females
1 11 i1
2 43 51
3 114 101
4 125 -127
5 105 142
6 182 205
T 417 52
8 52 47
9 64 80

10 : 61 48

11 47 : 38

12 o 48 _80

Total 894 - 942

Instrumentation

The LSI has twenty-four areas and scores are reported for thirty-six
sub-scales, Each sub-scale has two to seven dichotomous items based
on the factor analysis (see Table 1). Each sub-scale score represents
the extent to which that characteristic is preferred by the student when
he/she learns or concentrates.
Statistical Procedures

This paper summarizes the results of several analyses on thé
Learning Style Inventory (LSI) to establish the reliability of the instrument
and to identify the relationship of learning style preferences between grades
and between sexes within grades.

Factor Amalysis of Learning Style Inventory

The factor analysis is based on 'student responses to 100 items from
the LSI for 1000 subjects in grades 1 through 12. The principal components
with unrelated factors were the basis for the factor analysis. From this
analysis 32 factors had eigenvalues greater than 1.00 and explained .615
cumulative proportion of total variance on the LSI for the 1000 subjects.
The total is the sum of the diagizﬁal elements of the correlation (covariance)
matrix and the variance explained by each factor is the eigeﬁvalue for
that factor. _ |

Each factor explains the variance based on how the 1000 subjects
responded to the 100 items on the LSI. When items load on a single factor

-3
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this indicates that the items are accounting for similar variance and that
the subject’ s responses indicate that there is a very close relationship
among those items. This relationship is not necessarily a casual relation-
ship but may suggest a deeper more basic structure within individuals
which causes individuals to respond in a similar way to the items which
loaded on a factor. '

Factor Loadings Rotated

The factors and each of the items with its correlation with each factor
were submitted to the BMDP4M computer program using varimax. an ortho-
gonal rotation to maximize the variance of the squared factor loadings using
Kaiser' s (1958) normalization (Rummel, 1970, p. 390). The number of
iterations for the rotation were 50 and the gamma (precision) level was 1. 00.

The factors were rotated to identify which factors were orthogonal and
to minimize cross loadings (items loading on more than one scale).

The thirty-two factors accounted for 62 percent of ‘the total variance.
The eigenvalues associated with each factor ranged from 6.44 to 1.02. No
factors were selected with eigenvalues less than 1.00. .

Insert Table 1 here

From this factor analysis thirty-three factors were found which
corresponded to the LSI sub-scales. For each of the LSI sub-scales number
8, 15, 25 and 36 two factors were found which were independent and accounted
for a unique portion of the variance., LSI sub-scale 8, requiring informal
design, seems to look at two aspects of informal design based on the factor
analysis. One area is liking to be able to change pcsition and the other is
having the ability to have a relaxed physical position when studying..

LSI sub-scale 15, responsible, includes two aspects, one is to keep
commitments one makes to others and the other is to do what others ask one
to do. -
LSI sub-scale 25, has auditory preferences, includes twy aspects, like
to hear others talk and learning and remembering by hearing.

LSI sub-scale 36, not needing mobility, includes two aspects, being
able to stay in one place for a long time and being able to stay with one' s
work until it is finished. 7

-4-
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It was decided to combine the two factors for each of the above LSI
sub-scales because of the similar relationship to each in terms of learning -
environments.

The factor analysis also indicated the following information related to
the LSI. A separate factor could not be identified for learning with two
peers, learning with several peers, and having kinesthetic preferences
(LSI sub-scales 21, 22, and 28 respectively). There were separate factors
for learning alone, learning with one peer, learning with adults and learning
through several ways. In addition learning through the kinesthetic sense
the LSI. _

Overall, the factor analysis indicated that 33 of our 36 sub-scales were
accounting for uﬁique portions of the total variance and were able to identify
independent measures of learning style based on the questions in the LSI.

. There were two factors that were identified in the factor analysis that
did not correspond to any sub-scale on the LSI. This was factor 18; with
two items, "I do beiter if I know my work is going to be checked" and ""The
things I remember best are the things I write about;" and factor 29 with
one item, ''I feel wide awake after 10:00 in the morning.'" These items
have been dropped from the computerized scoring procedure on the LSI
until more research is done to indicate what these factors are measuring
that is different from what the other factors are measuring.

Reliability Analysis of Areas on Learning Style Inventory
Statistical Procedures

For each LSl area for males and females in grades 1 through 12, the
mean, standard deviation, reliability and standard error was calculated.
The Hoyt (1941) analysis of variance procedure was used to estimate relia-
bility for each sub-scale and is equivalent to the Kuder and Richardson
(1937) formula (20) procedure. Point-biserial correlations were computed
between the item score and the sub-scale to which ihe item contributed.

Insert Table 2 here

A summary of the reliability analysis for grades 1 through 12 includes
the followingi Of the 48 reliability analyses calculated, 33% were greater
than .70, 25% were between .50 and .69, 23% were between .30 and . 49

ﬂs‘
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" and 19% were less than .29 with only seven items per sub-scale , at the most.
- Thus, the reliabilities were generaily very good considering the small

number of items in each sub-scale.
Intercorrelations for Each Area on the Learning Style Inventory

The product moment correlation coefficient was computed for each of
the areas on the LSI for males and females across grades 1 through 12.

When something is positively correlated this means that a high score
on one scale is related to having high scores on another scale and if one
achieves a high score on one of the scales he/she will also obtain a high score
on the other scales if there is a positive correlation. If there is a negative
correlation it means that an individual achieves a high score on one scale and
prbably will obtain a low score on the other scale.

A summary of the significant correlations indicate the following LSI
areas are positively and/or negatively related for males.

Insert Table 3 here

Preferring quiet is positively correlated with light. learning alone, tac-
tile and kinesthetic preferences and mobility and is negatively correlated
with unmotivated, peer oriented, auditory preferences and food intake.

Light is positively correlated with responsible and is negatively correlated
with design and unmotivated. Cool temperature is positively cﬁrrelateci
with peer oriented and is negatively correlated with learning alone. Informal
design is negatively correlated with self-motivated, adult-motivated,
teacher-motivated and persistent. Self-motivated is positively correlated
with adult-motivated, teacher-motivated, persistent, responsible,
learning alone and learning in the afternoon and is negatively correlated
with unmotivated, learning with adults, food intake, mobility, persistent
and responsible. Teacher—‘;?ativated is positively correlated with per-
sistent, responsible, learning in several ways, auditory preferences,
tactile and kinesthetic preferences and learning in the afternoon and is
negatively correlated with unmotivated. Unmotivated is positively corre-
lated with food intake, mobility and is negatively correlated with persis-
tent, responsible, visual preferences and learning in the afternoon.
Persistent is positively correlated with responsible, learning alone,
learning in the afternoon and is negatively correlated with learning with

: -6~
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adults, food intake, learning in late morning and mobility. Responsible

is positively correlated with learning in the afternoon and is negatively
correlated with wai.iing food and having mobility. Needing structure

is positively correlated with learning in several ways. Lear»ﬁing alone

is negatively correlated with peer oriented, learning with adults, learning
in several ways, visual preferences, food intake, learning in late morning
and mobility. Peer oriented learning is positively correlated with learning
with adults, learning in several ways, audiir;,ry preferences, tactile and

learning in several ways, visual preferences, tactile and kinesthetic - " .-
preferences, food intake, learning in the late morning and afternoon.
Learning in several ways is pésitively correlated with auditory preferences,
morning and afternoon. Auditory preferences are positively correlated
with food intake. Visual preférences are positively correlated with tactile
and kinesthetic preferences and learning in the late morning and is nega-
tively correlated with learning in the evening. Tactile and kinesthetic
preferences are positively correlated with learning in the late morning
and learning in the evening. Food intake is positively correlated with
mobility and is negatively correlated with learning in the afternoon.
Learning in the morning is positively correlated with learning in the late
morning. Preferring to learn in the afternoon is negatively correlated
with mobility. i ' SR

A summary of the significant correlations indicate the following LSI
areas are positively and/or negatively correlated for females.

Preferring Quiet is positively correlated with light, teacher-motivated,
learning alone, learning with adults and learning in the evening, and is nega-
tively correlated with responsible and food intake. Light is positively corre-
lated with adult-motivated, teacher-motivated, and auditory preferences; In-
formal design is negatively correlated with peer oriented, food intake, and

“mobility. Self-motivated is positively correlated with adult-motivated, teacher-
motivated, persistent, responsible, and learning in the afternoon and is

] -1-
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negatively correlated with unmotivated, iéaming with adults, food intake
and mobility. Adult-motivated is positively correlated with teacher-
motivated, persistent, responsible, peer oriented and is negatively
correlated with unmotivated. Teacher-motivated is positively correlated
with persistent, learning with adults, tactile and kinesthetic preferences
and is negatively correlated with unmotivated and mobility. Unmotivated
is positively correlated with food intake and mobility and is negatively
correlated with persistent, responsible, learning in several ways, visual
preferences, and learning in the afternoon. Persistent is positively
correlated with responsible, learning alone, learning in the afternoon and
is negatively correlated with learning with adults, food intake. learning
in the late morning and mobility. Responsible is positively correlated
with tactile and kinesthetic preferences and learning in the afternoon and
is negatively correlated with food intake and mobility. Structure is
positively correlated with learning with adults and learning in several
ways. Learning alone is positively correlated with visual preferences and
is negatively correlated with peer oriented, learning with adults, learnirg
in several ways, food intake and mobility. Peer oriented is positively
correlated with visual preferenceé, food intake, learning in late morning
and mobility. Learning with adults is positively correlated with
learning in several ways, visual preferences, tactile and kinesthetic
preferences, learning in the morning, late morning, in the af ternoon,
and in the evening. Learning in several ways is positively correlated with
tactile and kinegthetic preferences, learning in the morning and late
morning. Auditory preferences is positively correlated with food intake
and is negatively correlated with learning in the morning. Visual prefer-
ences is positively correlated with tactile and kinesthetic preferences,
learning in the late morning and is negatwely correlated with food intake,

learning in the evening and mobility. Tactile and kinesthetic preferences o

is positively correlated with learning in the late morning and learning
in the evening. Food intake is p«::sitively correlated with mobility and is
negatively correlated with learning in the afternoon. Learning in the
morning i8 positively correlated with learning in the late morning.
Learning in the afternoon is negatively correlated with mobﬂlty The
above summarizes the significant correlations for the females.

11
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Analysis of Variance Among Grades
1 through 12 for Males and Females

A oneway analysis of variance was conducted for males and females
to determine if there was a significant difference among grades 1 - 12. If
an overall F-value was significant for an LSI area, Scheffé post hoc proce-
dures were used to determine which grades were significantly different
from each other. Table 5 summarizes the overall significant differences
for each LSI area for males and females.

Insert Table 5 here

For the forty-eight oneway analyses of variance calculated., 29 or 60%
were significant at p&£.01. with 19 or 40% significant at p£.0001 so the

styles varies across grades for both males and females. Twenty of the
twenty -four analyses were significant for females (pz.05) and 15 of the
24 analyses were significant for males. Scheffé post hoc procedures
were used to determine between what grades the significant differences
occurred. Even though an overall F-value was significani the conserva-
tive Scheffé procedures may not find a significant difference between any
two or more grades. This discussion is going to focus on the significant
differences that seem meaningful (i.e. that we can explain!) at this time
in the research. 7

Where meaningful significant results were found, the scores were
converted to a standard score scale (mean of 50, standard deviation of 10)
to aid in interprétatian and comparison of the results. _

The following LSI areas are of interest for the males. In the area
of sound the 4th grade (score of 54) was significantly different from grade
10 (chre of ..). In general the lower the grade the more males wanted.
to concentrate or learn in a quieter environment. '

The lower the grade the more male students indicated they were
teacher-motivated than in higher grades. The greatest difference was
between grade 2 (score of 53) and grade 12 (score of 43).

-9-
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In the area of persistence, male students in grade 1 (score of 37)
o were significantly different, less persistent, than male students in grades
5 (score of 51), 6 (score of 51), and 12 (score of 52). There seemed
to be no consistent pattern to this area across grade levels however.
Male students in the lower grades preferred learning with adults
significantly more than did male students in higher grades. In fact,
there is a direct relationship between the two variables. The more male
students are in school the less they like to learn with adults. The scores
~ for each grade are presented in the following chart. The higher the score

means one prefers to learn with adults,
Grade 1 2 3 4 5 6 7T 8 9 10 11 12
Score 61 57 53 52 51 48 51 51 47 46 44 44

In the area of preferring to learn through tactile and kinesthetic
preferences, in general, the higher the grade the less males prefer to
learn through this modality. The scores for each gradé are presented in
the following chart with the higher score indicating a preference for
learning through tactile and kinesthetic modalities.
Grade 1 2 3 4 5 6 7 8 9 10 11 12
Score 50 54 53 53 51 51 47 47 48 44 41 44

The earlier the gra'de the more male students prefer to learn in late
~morning. There is a significant consistent trend to like this time less
and less as one gets in higher grades. The scores for each grade are
presented in the following chart with the higher score indicating one prefers
to learn in the late m@rning.

Grade 1 2 3 4 5 67 8 9 10 11 12
‘Score 66 55 54 51 49 50 49 49 47 46 46 46

The following LSI j.éilereas are significant for the females.

In the area of temperature females preferred it warmer in grade 8
(score of 46) than did females in grade 10 ( score 54). However, there
seemed to be no pattern across grades. i N i ’

Females were significanﬂy less persistent in grade 1 i(,sg%ﬁ-cxf 32)
than were females in grades 2 thi‘nugh 12 (average score of -50) . This
‘rnay have been related in particular to the females in grade 1 who took

_.the LSI.




Females preferred learning with adults less and less as they progressed
from grade 1 through 12. The following chart gives the scores for each
grade and the higher score means the greater the desire to learn with adults.

Grade 1 2 3 4 5 6 7 8 9 10 11 12
Score 63 58 55 54 49 42 48 48 47 45 44 43

Females in the upper grades expressed a greater preference for
learning through the auditory sense than did females in the lower grades,
The following chart gives the scores for each grade and the higher score
indicates a.greater preference for learning through the auditory sense.
Gradle 1 2 3 4 5 "6 7 8 9 10 11 12
Score 49 49 47 48 48 50 49 51 50 54 56 56

The higher-the grade the less females preferred to learn through
the tactile and kinesthetic senses. The following chart indicated the
score for each grade.

Gradke 1 2 3 4 5 8 7 8 9 10 11 12
Score 53 65 54 55 51 51 47 47 46 44 46 44

, ’There were several grades significantly different for food intake.
It seems that-females in lower grades and in the intermediate grades
want food but females in the other grades do not prefer food as much.
The scores for desiring food are in the following chart.

Grade 1 2- 3 4 5 6. 7 8 9 10 11 12

Score 54 51 47 49 47 49 55 53 51 53 54 49

Females prefer to study in the late morning if they are in the early
grades and prefer not to study in the late morning if they are in the
higher gradés.;The scores for each of the grades are in the following
chart.

Grade 1 2 3 4 5 6 7 8 9 10 11 12
Score 66 56 54 51 49 49 51 49 49 48 46 46

There were many overall significant-differences among different
grade levels for males and females. The analysis does not indicate why
individuals preferences change in some areas. Tt could be related to
maturation and/or a desire to adapt to the existing educational environ-
ments. Additional longitudinal research needs to be conducted to

»»»»» - | -11-
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determine what variable effects the development for certain preferences and
what variables contribute to the change of preferences throughout one' s
education. -

Analysis of Variance Comparing Males With Females
~ for each of the Areas on the
Learning Style Inventory for each Grade

The s1gmi1cant differences for males and females is summarized for
each grade in Table 6.

A summary of the significant results comparing males to females

. include the following.

_ Females desired more light in grades 8 and 11 than did males and
males desired more light in grade 2. Males like it cooler in gradé 9

and females like it cooler in grade 3. Males like a more informal design
than females in grades 5, 6 and 11.  Females are more self-motivated
in grade 11 and females are more adulﬁ-motivéted in gfades 4 and 6.
Females are more teacher-motivated in grades 3, 4, 6 and 12. Males
are more unmotivated in grades 4, 5, 7 and 10. Females are more per-
sistent in §rades 4, 5, 6, 11 and 12,

Femaf@s are more responsible in grades 2, 3, 5 and 10, Females
prefer learning alone in grade 5. Females prefer learning with the auditory
- sense in grades 6, 10 and 12. Males prefer learning by the visual sense
in grades 6 and 11. Males prefer learning using the tactile and kmesthetlc
senses in grades 5, 6 and 8. Males prefer learning in the morning in grad,e.
5. Males prefer learning in the late morning in grade 6. Females prefer to
learn in the afternoon ir: grades 4, 5, 7 and 10. Females pfé?fér learning
" in the evening in grade 1 and males desire mobility while learning in grades
4, 5 and 9 with females desiring mobility in grade 8. .The analyses were
calculated based on various groups of students and there are many differ-
ences when comparing groups. However,; the most important implication

is that individuals are different from each other and instruction should g

be designed to meet the individual' s learning preferences.
-12-
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‘Table 1
Item Lafadingsvéftér Factors were Roiated
Item (Loading on Factor)
Factor LSI Subscale (s) Positive Loadings Negative Loadings
1 19 17(.74)55(.75)85(.73) 18(_69)19(.45)56(;72)84(;70_)' -
2 29,30 23(.59)67(.76) Ezg,61;24(;67)30(m36)56(.81)
' 93(.69 -

35, 36 76(.85)96(.85) 75(.86)95(. 84)
15,16 14(.81)49(.75)50(.68)  15(.69) |
1,2 2(.65)33(.71) 1(.59)32(. 79)77( T
5, 6 " 5(.76)37(. 80) 6(.78)36(.79)
" 3,4  4(.83)34(.56) | 3(.84)35(.69) .. -
18,14 47(.41) 13(.70)43(. 33)48(. 62)80(- 73)
11 41(.67)42(.64)97(.70) . . L

10 217,28 64{.68;65(.55)91(i64)
' 99(. 68

11 35,36 51(.77)74(. 70) 30(.51)100(. 41)
12 31 26(.85)69(. 82) 27(.57) L
~13 23 57(.35)59(.74)87(.74) ‘
14 17,18  16(.89)52(.89)
15 25 61(.72)88(.70)
16 32 25(.67)68(. 76)
.17 17,18 .  53(.76)98(.76)
T 18 : 54(.62)90(.40)
19 10 10(.39)44(.64)78(. 67)
20 34 28(.67)63(.33)73(.70)
21 24 20(.64)57(.51)71(. 37)
© 22 25 62(.70)92(.67) : S
23 33 70(. 46)72(. 67) 29(. 62) | A
24 12 11(.50)79(. 69) : - o
.25 20,21 ©19(.38)58(.50)86(.65) o o I
.26 15,16 51(.49)82(.69) ’ ‘ =
L2 9 9(.32)45(.59) 43(.35)81(.32)
28 7,8 1(.55)38(. 32) © 8(.174)
29 : 94(.76)
30 13,14 12(.69) -
" 7,8 40(. 60) 39(.45)81(.31)83(. 34)
32 26 21(.54)89(. 54)  63(.45) |
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Tbed o~
Means, Standard Deviation, Reliabilities, and Standard Errors for Males and Females on each of the LSI Areas .-
Factor. LSI ‘Number ~ Males N= 942 Gzadesl 12 Females N=694, Grades1 12

No. Subsca._gs No.'s oflems Mean St 0 S?ed Mean Sdb xE xi
§  Sound 1,2 3.0 166 .76 g3 821 L1y 0 .0
T Light 3,4 217 146 .73 .66 2.2 147 .15 .84
6 Temperature 5,6 2 09 1,58 .81 .60 214 1.5 .8 .50
% Design oo g b9 85 50 4T 0 8t 4
A Self-Motivated 9. 3.08 64 .06 .54 315 60 12 .49
19 Adult-Motivated 10 2,86 43 45 .26 .80 .36 3% .4
0 Teacher-Motivated 11 211 .66 .38 .35 201 .58 .51 8
24 Unmotivated - 12 LI 6T .2 38 % 6 2 8
§  DPersistent 13,14 494 L3181 M 2.28 L1662 .66
4 Responsible 15,16 .50 154 .82 .58 .91 142 82 E)
14 Structure 17,18 145 .82 .82 .25 _1 i 86 84 LU
1 Learning Alone 19 402 181 .62 104 443 173 .61 .1.00
25 DPeer Oriented 20,21 22 160 100 .42 .82 180 .89 40 .80
13 Learning With Adults 93 .86 9T 56 B2 19 96 .80 .49

.21 Learning Several Ways 24 . L75 .92 % .64 LTS .88 91 .63

mmmm“mQM‘MMIW‘W-‘M-QIIM%Q-MW Wpﬁuw 5 = S ]

2 Auditory 25 L4l T0 38 39 1,54 .63 .33 L%
32 Visual 26 CLML T 00 83 LA 84 13 L4

10 Tactile & Kinesthetic 27,98 306 L1158 .62 2,79 1,28 .66 .65

d  Food Intake 2,30 3,01 2,38 .82 .93 .39 2.39 .83 .01

12 Morning 31 126 1,18 .12 .5 L19 116 .11 %2

16 Late Morning 32 BT I BN R A9 71 55 M
23 Afternoon 33 149 .92 - .24 .65 .. L6T .81 .13 .66

20 Evening - 34 1,65 .69 -.43 .67 1,87 69 45 .68
3 Mobility 35,36 C 440 LT 90 46 2.3 178 .3 .42

1Sd=Staridard Deviation 2r = Hoyt Reliability - SSe:S‘tandard Error
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- Table 4

Intercorrelation Matrui for Females N=§%4, Grades 1-12
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