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FOREWORD

The New York State Board of Regents has mandated that certification programs
in the area of education nust be competency based and that the skills, knowledges
and attitudes (SKA's) for each program must be specified. In addition, each SKA
must include appropriate evaluative criteria. The Proposed Elementary Teacher
Education Program, N-6 was prepared by the State University College at Buffalo in
response to this mandate with the involvement and participation by the Buffalo
Public Schools and the Buffalo Teachers Federation.

The document consists of three major sections. Section I "Program Information"

summarizes essential details concerning the proposed program. Section II "The
Program" includes the conceptualization statement of position, nature, and sequence
of the program and requirements for entrance. Section III "Involvement' describes
the agencies which were involved in the development of the program and included
details such as the program governance structure, the roles and responsibilities

of participating agencies, and the program development and implementation reserva-

tions.

The following individuals had major responsibility for developing the indicated
sections:

Conceptualization Statement of Position: Henry S. Dowski, Marillyn M, Flavin,
Lewis J. Sinatra, Muriel Green and Ronald Romancwicz

Phase I ~ 1A ~ 44A: Frank P. Diulus

Phase T -~ 1B - 111B: Richard J. McCowan and James D. Rotella

Phase IT ~ 1C -~ 66C: Nancy J. Nichols and Mary W. Attea

Phase IT - 1D ~ 44D: William D. Woodworth

Phase ITI - 1E - 28E: Marillyn M. Flavin

Phase III -~ 1F -~ 10F: William D. Woodworth

Program Evaluation and Management: Richard J. McCowan and M. Duane Mongerson

Program Governance Structure and Roles and Responsibilities of Participating
Agencies: Edith Lewin, Sylvia Cohen and Richard E, Collier

The following individuals were also involved in developing the decument:
Kathleen Benjamin and Joseph Tontillo.

These committee members of necessity contacted and sought input from their

colleagues during the planning and preparation of this proposal. Those many other
colleagues must be thanked for their continued support and valued contribution.

Richard J. McCowan
Richard E. Collier

Editors




STATE UNIVERSITY COLLEGE AT BUFFALO

1300 ELMWOOD AVENUE RUFFALO., NEW YORK 14222

February 17, 1977

Dr. E.X. Fretwell Jr., President
State University College at Buffalo
1300 Elmwood Avenue

Buffalo, New York 14222

Dear Dr. Fretwell:

The proposed SUCB Elementary Teacher Education Program, N-6 leading
"to a B.S. Degree in Education and provisional certification, is enclosed
for your review, approval and subsequent transmittal to Dr. Loren Baritz,
Acting Vice Chancelior for Academic Policy, SUNY.

I need not cite the sequence of events and activities which related to this
task during the last several years. As Coordinator of the Writing and
Development Committee (see page 149 for the specific names, agency
affiliation, and titles) I can say that I never worked with a task committee
whose whole effort and dedication were as directed toward task-completion
as this committee demonstrated. Obviously, these committee members of
necessity contacted and sought counsel, advice and other input from their
many colleagues through our deliberations. Those many cther colleagues
must be commended for their intense interest, full support, numerous and
valued contributions, and essential criticism.

In closing, I must thank publicly the committee members - those of the
Buffalo Public Schools, those of the Buffalo Teachers Federation and my
colleagues of the State University College at Buffalo. Lastly, I must
identify and thank Frank Lane, SUNY, William Boyd and Earle Flatt,
NYSED, for their essential guidance and continued support along the way.

If you ne=d additional materials or have questions, please call me.

Most sincerely,

) .
Richard E. Collier
Associate Dean
Applied and Professional Studies
REC:jz
cc: Dr. Barbara Frey
Dr. Ralph Williams
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A. Conceptualization Statement of Position

We believe teacher education programs should insure that all teachers have
wide ranges of well-defined cognitive, affective, and psychomotor skills.
Furthermore, these programs should instill in teacher candidates a strong
appreciat’tion for the kaleidoscopic changes which are constantly taking place
in the human organism and the corresponding complexity of the tfaa(:hing -

learning situation.

The ultimate goal of teacher education programs should be to graduate
individuals dedicated to their own lifelong learning and to helping their students
develop a love of learning. To this end, we concur with Carl Rogers who stated:
The only man who is educated is the man who has

learned how to adapt and change; the man who has

realized that no knowledge is secure, that only the

process of seeking knowledge gives a basis for security.

Changingness, reliance on process rather than upon

static knowledge, is the only thing that makes any sense

as a goal for education in the modern world.
Consistent with the above, it is our belief that the prospective teacher be
confronted with specific entry requirements and, mote importantly, that the

criteria for successful precgram completion be:

1. stringent enough to insure that graduates have high degree
of technical competence, and

2, personalized enough: te insure the graduation of authentic
people bent on becoming all that they are capable of
being and on helping their students to do the same.

In looking closer at the area of technical competence, the emphasis is on

the teacher as a knower and a doer. Reflecting upon the teacher as a knower,
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John Dewey stated:

When engaAged in the direct act of teaching, the instructor
needs to have subject matter at his fingers' ends; his attention
should be upon the attitude and response of the pupil.

In discussing the teacher as a doer, Dewey emphasized facilitation in stating:

When the parent or teacher has provided the conditions
which stimulate thinking and has taken a sympathetic attitude
toward the activities ©f the learner by entering into a common
or conjoint experience, all has been done which a second party
can do to instigate learning.3

Attention to the graduation of authentic people cannot be overstated. This

is due to the fact that teaching is fundamentally an interpersonal process.

Rogers addressed this directly in saying:

Another clement of the teacher's functioning which stands
out is his sincerity, his realness, his absence of a facade. He
can be a real person in his relationships with his students, he
can be enthusiastic, he can be bored, he can be interested .n
students, he can be angry, he can also be sensitive and sym-
pathetic. Because hHe accepts his feelings as his own, he has
no need to impose them on his students. He can dislike a stu~
dent product without implying that it is objectively bad or that
his student is bad. If is simply true that he.as a person dislikes
it. Thus, he is a person to his students, not a faceless embodi-
ment of a curricular requirement nor a sterile tube through which
knowledge is passed on from one generation to the next.

The foregoing paragraphs explicitly reflect our beliefs conceraing the goals
of teacher education programs. These péragraphs also point to a process
which includes early and prolonged experiences with chiIdr.en and schools;
identification of personal and progessional goals; principles and.pr'aétices
to be followed in attainment of these goals; constant feedback and support of
college and public school per‘sonnel; ana active decisio.:-making by students

as well as program personnel.

11




CONCEPTUAL FRAMEWORK”

As is stated above, the teaching-learning siutation is an extremely complex
phénomenon'. At any given point in time, a person actively involved in
teaching might be exhibiting behavior in accorégnce with a number of
specific roles, such as problem-solver, evaluator, learner, facilitator,
organizer, innovator, counselor, etc. Hoyv(ever, in the development of an
outline for a teacher education program, it is highly desirable to begin
with a holistic conceptualization of the broad areas of role responsibility
and the corresponding areas of competence that the developers see as

necessary to effective teaching.

—

The Chart which follows is a depiction of our conceptualization of what
a professional teacher should be. Definitions for the terms used on the

chart are listed after it.

12



CHART 1
GENERIC ROLES AND COMPETENCY AREAS
DEFINING THE TERM
PROFESSIONAL TEACHER
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DEFINITIONS

1. Self-actualizing Person/Humanist - An individual whose needs ten
toward the upper levels of Abraham Maslow's hierarchy of needs.

2. Diagnoser - A person who can assess individual learning situations
-through the gathering and accurate analysis of relevant information.

3. Learning Situation - The vsrious circumstances (physiological,
psychological, and sociological) that a child is in at a particular
time, which act as determiners of his or her performance in
school.

4. Prescriber - .. person who can develop action guides for dealing
with individual learning situations through the linking of diagnostic
results to appropriate instructional principles and practices.

5. Implementor - A person who can facilitate the carrying out of
action guides that have been prescribed for individual learning
situations,

6. Competence - The ability to successfully carry out a given role
or roles,

The following paragraphs present an explication and justification of the roles

and competency areas that appear on the preceding chart,

If one begins from the premice that schools should be happy places in which
both teachers and students are engaged in active learning, it becomes a logical
necessity that teachers by psychologically and professionally able to meet the
needs of the whole child. bince this is the philosophic position from which the
present program begins, and since basic human nceds are the most fundamental
interaction variables, the foundational role in this taxonemy of teaching roles
and competencies is that of a self-actualizing person. Teaching is a people
thing, It is a preeminent example of people needing other people. Therefore,
teachers should be authentic people - authentic in the same sense that Chris

Argyris uses the term. Argyris sees authenticity as a quality that an individual

14



brings to interpersonal relationships. Ttis quality is achieved in degrees as

the individual is able to open himself vp to himself and others I

In line with the role of self-actualizing person, the first competency area that
appears in the taxonomy is the area of human competence., The teacher pre-
paration program under.discussion calls on those completing it to demonstrate

a high degree of human competence in their interactions with students and
others. Such a demonstration is to include behavior that denotes: 1) awareness,
acceptance and concern for self and others, 2) fair application of professional
authority, 3) ability to understand and operate effectively within the organi-
zational structure of the school and school system, and 4) ability to feel com-

fortable and facilitate the comfort of others in various types of interpersonal

settings,

Another role which appears on the preceding chart is that of diagnoser. The
role of diagnoser is usually related to and dependent upon medical and statis-
tical models of development. In essence, a diagnoser is usually seenas a
person who performs an examination to determine ''what's wrong".8 However,
the term diagnoser as it is being used in the present context, refers to the
ongoing activities of a teacher in gathering and analyzing information on in-
dividual children to help determine the individual learning situation of each
child with whom the teacher is interacting. A learning situation is defined as
the various circumstances (physiological, psychological, and sociological)
that a child is in at a particular time, which act as determiners of the child's

performance in school. Thus, the term diagnoser, as it is used in the present

15




context, although it is still related to the medical and statis’ical models of
development, takes on a social systems emphasis. This emphasis changes
the definition of the role from a negative (''what's wrong'') view to a neutral
('what are the determiners of the present situation') perspective. The results
should be diagnoses which emphasize ''what's right'" about children and how

their environment may be facilitating or interfering with th:ir progress 9

In line with the rolie of diagnoser, the teacher preparation program under dis-
cussion calls on those completing it to demonstrate that they can diagnose

pupils in the classroom. Such a demonstration is to include the accumulation
and analysis of the following types of information concerning individual children:
1) background information on family and neighborhood, 2) interpersonal
influences in and out of school, 3) operational levels in various curricular
areas, 4) special abilities, 5) special interests, 6) self-concept, 7) special

disabi’ities an- &} unique learning styles.

Justification for inclusion of the above mentioned type of diagnostic role

and the corresponding competency area on the taxonomy has a broad base.
Briefly, their inclusion, cocmbined with inclusion of a prescriptive role

and competency area, would allow more youngsters to stay out of special
education rooms and in regular classrooms. The inclusion of the diagnostic
and prescriptive roles in competency areas also offers a solution to the
problem of facilitating the progress of children with learning disabilities

who are presently in regular classrooms. Furthermore, the changing of

16



the diagnostic role from a negative to a neutral perspective should answer
many of the criticisms of past and present diagnostic activities which have

a '"whz.'s wrong'' flavor and '"final pronéuncement'' character.

A third role which appears on the preceding chart is that of prescriber,
The role that is under discussion here involves the ability to apply some
principles and develop action guides for dealing with individuals' learning
situations through the linking of diagnostic results to appropriate instruc-

tional rationales and practices.

Many different types of instructional programs and corresponding equipmient
and materials are presently available and could be used to facilitate the
progress of individual children in various types of learning situations.
Therefore, the role of prescriber involves the possession of a broad based
knowledge of these programs. It also involves, when necessary, the ability
to locate information about other programs that have been developed.
Furthermore, it involves the ability to develop instructional programs

when no suitable program can be found and in essence, the role of pres-
criber involves the possession of a broad knowledge base of teaching/
learning principles in the area of educational theory, carriculum develop-

ment and educational planning.

In line with the role of prescriber the teacher preparation program under
discussion calls upon those completing it to demonstrate that they can
prescribe individual instructional programs in line with individual diagnostic

profiles.

17
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Justification for inclusion of the above mentioned role and its corresponding
competency area in the taxonomy is that the knowledge and skills of the

prescriber are necessary if diagnostic results are going to be used in a

constructive manner.

The final role which appears on the preceding chart is that of implementor,
The role that is under discussion here involves the ability to facilitate the
carrying out of action guides that have been prescribed for individual

learning situations.

The types of ,skills that are involved in this role include, améng others:

1) adequate use of various types of descriptive techniques, 2) suitable use
of questioning strategies and techniques, 3) ability to facilitate indi\.ridual
and small group efforts, 4) ability to speak and write clearly, 5) ability

to maintain instructional goal orientations and 6) ability to implement inter-

vention technique strategies for students who demonstrate disruptive

surface behavior.,

In line with the role of implementor, the teacher preparation program under
discussion calls upon those completing it to be able to implement diagnostic
prescriptions through: 1) the use of varied teaching approaches, 2) the

application of sound teaching-learning theory to individual teaching-learning

situations, and 3) the use of constructive individual pPrograms to deal with

18



disruptive surface behavior - when this is necessary.

Justification for inclucion of the abo*e mentioned role and its corresponding
competency area in the taxonomy involves the fact that a person could have
2 high degree of human competence and be an excellent diagnoser and
prescriber without being able to effectively implement instruction.
Therefore, the acquisition of irniolementive skills is necessarily involved

v

in the teacher preparation program under discussion.

NOTES AND REFERENCES
1. Rogers, Carl. '"The Interpersonal Relationship in the Facilitation
of Learning", Phi Delta Kappan, Vol. 51, p. 294, January 1970.

2. Dewey, John. Democracy and Education. (New York: The Macmillan
Company), p. 215,

3. Ibid., 160.

4, Paper given by Carl Rogers to a session on Conformity and Diversity
in Learning to be Free at the conference on "Man and Civilization"
sponsored by the University of California Schouol of Medicine,
San Francisco, California (January 23, 1962}, p. 9.

5. This conceptualization was originally developed within the State Uni-
versity College at Buffalo Teacher Corps. It appeared as a
copyrighted article in the magazine, Educationat T echnology,
(April, 1973), pp. 33 - 35, o

ook
o)
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For an elaboration of this view of '"'person'', see Abraham H, Maslow,
Mptivation and Personality, wnd ed., (New York: Harper & Row,
Pubdblishers, 1970), pp. 19 - 34,

See Chris Argyris. Interpersonal Competence and Organizational
Effectiveness, (Homewood, Illinois: The Dorsey Press, Inc.,
1962), p. 24.

Descriptions of the medical and statistical models of exceptionality
appear in Educational Psychology: A Contemporary View.
(Del Mar, California, CRM Books, 1973), pp. 265 - 268.

A description of the social system model of exceptionality appears
ill‘ Ibid LI pp. 268 - 269-

29
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B. The Nature and Sequence of the Program

The major objective of the undergraduate program in Elementary

T eacher Education at the State University Cbllege at Buffalo is to prepare

" “provisionally certified teachers with competencies which enable them to
teach effectively children from the nursery school to the sixth grade level,
The program is based upon the conc eptualization presented in the preceding
section of the proposal which conceives the role of the elementary school
teacher as a Self-actualizing Person or Humanist, Diagnoser, Prescriber,
and Implementor. These role areas relate to the three domains of Bloom's

Taxonomy of Educational Objectiv,es.1 The Humanist role, although it is

overarching, has a strong affective orientation. The roles, Diagnoser and
Prescriber, refer directly té) cognitive responsibilities. Finally, the role,
Implementor, wkhile having cognitive and affective dimensions, is closely
associated with the psychomotor domain.

The program is organized into three phases which req;1ire the student
to develop competencies in each role area. uAs the bprrog‘rai.l"ﬁ“pf;)‘gresses,
the emphasis given to field-based application of the knowledges, skills,
and attitudes is significantly increased. The emerging teacher is expected

- tc demonstrate an increasing abilitv to imnlement the instruction of children
in a school setting.

The chart which follows graphically illustrates the relative program
emphasis given to competency acquisition and field-based application of

competencies at various points in the program. In examining the chart,

21




Maximal

Degree of Program Emphasis

Minimal

CHART 2

PROGRAM EMPHASES

-~

Entrance Phase I Phase II ‘Phase IIT FExit

A

B

Acquisition of Knowledges, Skills, and Attitudes

Field-Based Application of Knowledges, Skills, and Attitudes
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the reader should note that as the program proceeds, an incteased emphasis
is given to field-based application of competencies. However, the emphasis
on acquisition of competencies does not decrease proportionately. This
reinforces the ultimate goal of the program which is to graduate individuals
who are dedicated to lifelong learning and to helping their students develop
a love of learning. |

The following section of this proposal presents the knowledges, skills,
and attitudes which form the basic structure of this program. These
competencies are organized according to:

1. the phase of the program during which the student typically
would be expected to demonstrate them, and

2. the teaching role area under which they most appropriately
cluster,

3. the curricular area from which the competencies originate.
The competencies are presented on a series of five columned sheets. Each
sheet has both phase and role designation in the upper left-hand corner.
The content of each column is as followsv:m

Column 1 -- Competencies numbered within phase and lettered
ds to curricular areas from which they originate, i.e.,

a = Social Foundations,

b = Behavioral Foundations,

¢ = Curriculum--the language arts,

d = Curriculum--academic subject areas,
e = Teaching Practicum, and

f= Curriculum--culminating experience.

i

Column 2 -- Instructional Procedu es

Column 3 -- Assessment Procedures and Conditions
Column 4 -- Assessment Standards

Column 5 -- Assessors

23
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Thus, by looking at a given sheet, the reader can determine the program
phase during which achievernent of the competencies on that page is expected,
the role area under which the competencies cluster, and the competencies
themselves together with corresponding instructional procedures, assess-
ment procedures and conditions, assessment standards, and assessors.

In reflecting on the competency sheets which are included in the following
section of this proposal and the typical sequence in which the competencies
are to be acquired, several important points should be kept in mind.
These include:

1. The competency list is not a finished product but rather
a developing framework which will continue to change
as more data are collected and analyzed,

2. The instructional procedures, assessment procedures
and conditions, assessment standards, and assessors
that are specified are illustrative in nature and do
not imply that alternative approaches can not be used.

3. The phased sequence for competency achievement which
is outlined in the following paragraphs, is only typical
and can and should be altered in accordance with the
individual needs of students,

It might be helpful at this point to review the types of experiences a
student typically experiences in proceeding through the program. A major
focus in each program phase is an emphasis upon the personal and inter-
personal development of the student. In addition to this continuing effort
in the area of human competence, each phase focuses on different, but

interrelated, aspects of the preparation of a professional teacher.

In Phase I, there is a strong emphasis on the student attaining a wide

24
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range 6f competencies related to the socialization, growth and development

of children. Phase I focuses on the student's developing competencies related
to the school and its mission in American society. During this phase, the
student undertakes initial field experiences in schools and various ancillary
agencies.

Phase II is directly concerned with the elementary school curriculum.
Students develop a breadth cf comr;etence in teaching reading and other
language arts, as well as in teaching social studies, science, and mathematics.
In line with Phase II experiences, strong emphasis is placed on field-based
demonstration of competence. During Phase II, students spend a consider~
able amount of time in schools working with children.

In the third and culminating phase of the program, the student undertakes
extended and individually tailored classroom experiences. While in the field,
the student is supervised by a college supervisor and cooperating teachers
with a twofold intent. First, the student is expected to demonstrate, in an
increasingly refined manner, those competencies acquired through the first
two phases of the program. Second, with the help of the college supervisor,
cooperating teachers, other school personnel, and peers, the student is
expected to build upon the; foundation of previously acquired competencies.

Finally,‘during Phase III, the student undertakes a culminating seminar
which helps synthesize earlier educational experiences and refine a philosoph'y
of education concerning the elementary school curriculum.

The chart which follows illustrates the program outline.

25
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CHART 3

PROGRAM OUTLINE

Phase I Foundational Studies

The student will demonstrate knowledges, skills, and
attitudes related to:

a.2 Understandings of educational theories of teaching
and learning within the social contexts of a school.

b. Human growth and development including intro-
ductory studies and an intensive study of human
development during either early childhood,
middle childhood, or pre- and early adolescence.

Phase II Curricular Studies

The student will demonstrate knowledges, skills, and \
attitudes related to:

c. The teaéhing of reading and other language arts.

d. The teaching of social studies, science, and
mathematics,

Phase III Practicum in Teaching and Culminating Seminar

e. The student will demonstrate those knowledges,
skills, and attitudes previously acquired and
will build upon this competency base through

extended and individually tailored classroom
experiences,

f. The student will synthesize past education
experiences in refining a personal philosophy

of education and corresponding curricular
views, :

26



It should be noted hefe that all Elementa'ry Education students, in
additipn to completing successfully the professional sequence outlined above,
must also:

1. be in good standing at the college,
2. successfully complete:
a. a sixty semester-..nur general liberal requirement,

b. a twenty-four semester-hour academic concentration,
and

c. three semester hours of study in physical education.
Upcn successful compietion of these requirements, the student receives

provisional teaching certification (N through 6) and is awarded a Bachelor

of Science degree.

NOTES AND REFERENCES

1. See Benjamin S. Bloom (ed.), Taxonomy of Educational Objectives
(Nev. York: Longmans, Green, 1956).

2. Letters refer to previously cited areas of curricular origin.

\V)
-
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C. Requirements for Entrance

1.  Each student will be admitted contingent upon completion of the
general-liberal education requirement and maintenance of a 2.0

grade point avezage on a 4.0 point grade scale, !

2, Each student must apply and be accepted in the SUCB Elementary
Teacher Education Program. The "Program Governance Structure'
will.be the major vehicle for developing specific recommendations
and procedures for refining and implementing modified and for
additional criteria in assisting in determining what students are
admitted into the program. These recommendations and pro-
cedures will be forwarded to the Office of the Dean for Applied
and Professional Studies, SUCB, for analysis and implementatica
as appropriate and within the appro~ed College procedures and

requirements for effecting such changes.

1. Each student will be required to complete an approved academic
concentration area of at least 24 semester hours and maintain a 2.0 grade
point average to qualify for the degree. Examples of approved academic
concentration areas include, but are not limited to: Communication Arts,
Early Childhood, Urban Education, Music, Special Education, Mathematics,
English, Foreign Languages -- French, German, Italian and Spanish,
Social Studies and Science. Other areas will be devzloped and approved
based on emerging need and available resources in the months and years

ahead.

[\™]
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SECTION II - CONTINUED

D. Expected Skills, Knowledges and Attitudes

Phase I (Humanist, Diagnoser, Prescriber, Implementor)
Phase II (Humanist, Diagnoser, Prescriber, Implementor)

Phase III (Humanist, Diagnoser, Prescriber, Implementor)

29




Phase T HUMANIST

D. Expected Skills, Knowledge and Attitudes

Stafe Universidy College at Buffalo
N-6, Provisicnal Centification Progham

A

Skill, Knowledse,
Attitude
The Student Lil(:

Tnsthuctional
Procedunes

‘Assessment Procedunes
and Conditions

Assessment
Standands

Adsebd0nd

1A Demonstrace understand-
Ings apd positive

ent cultural groups.

attitudes toward differ-

Conduct an interview with
at least five members of 2
cultural group with whom
a student has had limited
prior contact,

Write an essay describing
at least five significant
characteristics discovered
about the cultural group,

Identify at least five
descriptive characteristics
and give some evidence for
each characteristic,

Instructor

2-A Analyze the social
background and environ-
ment of a pupil.

Attend a lecture concern-
Ing important categories
In the social background
of a pupil and appropriate
research approaches.

Produce an instrument(..e.,
checklist) that will hels
a pupil to identify and
describe significant fac-
tors in one's social
background,

Evaluate instrument on the
clarity and relevance of

the content; and the instrut

ment must be capable of
1dentifying at least five
important facts about a
pupil,

——

Instructor
Student

-A Demonstrate critical
reflection and emotion-
al maturity in dealing
with institutions,
persons, and tasks.

Work as an instructional
alde to a teacher at a
place and duration ap-
proved by the instructor,

Evaluate observed behaviors
in a classroom and a school

Demonstrate maturity and
analytical skills at a 907
level of acceptance,

Instructor
Teacher

§-A Inplement strategies
of value education and
values clarification,

Read literature about
value education rationales
and approaches.

Produce a value education
teaching aid, such as a
sentence-completion exer-
clse, for classroom use.

Examine teaching aid for
appropriateness of content,
language, logle, and age
level,

Instructor
Teacher
Student

»-A Demonstrate awareness
of cross-cultural fac-
tors influencing educa-
tion,

Participate in & seminar
discussion about cultural
differences and education-
al consequences.

Design @ role-play simula-
tion 1llustrating cultural
differences.

Content of the simulated
roles must be true and
accurate at 2 957 level of
success,

Instructor
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Phase I mMANTST -

State University College at Buffalo
N-6, Provisicnal Centification Proghan

2]

Skill, Knowledge,
Attitude
The Student Wii(:

Tnstruetional
Precedures

Assessment Procedures
and Conditions

- Assessment
Standands

Abdesson:

6=A Analyze issues related
to the equality of edu-
- cational opportunity,

Attend a lecture concern-
Ing 1issues and policies of
equalizing educational
opportunity.

Complete a test in a
college setting,

85% level of success,

Instructor

1-4 Synthesize a sociologi-
cal analysis of an
educational {ssue or a
soclal force of edu-
cation, -

Visit a school board
meeting,

Write an analytical essay
giving evidences for at
least four opinion asser-
tions, |

Essay will be evaluated
on the quality of evidence
glven to support the four
argunents = 857 level of
acceptance.

Instructol

§-A Analyze the role struc-
tures and functions of

‘ a school organization,

-

In a small group discus-
glon identify roles a
teacher typically is
expected to enact,

Compile a list of at least
8ix roles,

List ﬁust be 954 accurate,

Instructor
Student

9-A DistInguish major legal
decisions affecting the
development of public
and private education.

—

Read literature about
several significant court
cases dealing with educa-
tional policies,

Complete a test in a
college setting,

854 level of success.

Instructo:

[0~ Describe the sources of
funding for a school
distriet,

Attend a lecture concern-
Ing federal, state, and
local sources of funding,

Draw a graphic illustra-
tion of the sources and
percentages of funding
for a local school dis-
trict,

954 accuracy of informa-
tion,

Instructo;
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Phase 1 HUMANIST

State Univensity College at Buffalo
N-6, Provisicnal Centijdcation Progham

23

Skill, Knowledge,
Attitude
The Student 1{({:

Instructional
Procedutes

Assesdment Proceduned
and Conditions

Asdesdment
Standands

Assesdon.

11-A Identify the historical
development and aims of

elementary education.

Independent study based
upon instructor's suggested
Tesources.

Compile a list of at least
elght significant events
in the history of elemen-
tary education,

95% accuracy of informa-
tion,

Instructo

12-A Identify major move-

ments, principal events,

and key figures in the
history of educational
theory.

Attend a lecture/discussion
concerning major education-
al theories,

Complete a test adminis-
tered by the instructor,

857 level of auccess.

Instructo

13-A Distinguish key charac-

teristics of tradi-
tional and progressive
education,

Complete veadings assigned
by the instructor,

Compile a list of at least
10 characteristics each
for traditional and prog-
ressive education,

90% accuracy required.

Instructo

14-A Describe the historical,
philosophical, and
soclological bases of
early childhood educa-
tion,

Listen to’audio-tapes
concerning the foundations
of early childhood educa-
tion,

Write a term paper on a
topic approved by the
instructor.

Complete an essay of at
least seven pages which
includes several major
characteristics, examples,
and evidence to support
asgertions - 85 level of
acceptance,

Instructo



Phase 1 HUMANIST

State University College at Buffalo
N-6, Provisicnal Centification Progran

%

Skill, Knowledse,
Attitude
The Student LiL(:

|
|

Insthuctional
Procedures

Assessment Procedunes
and Cond{tions

Assessment
Stendands

Addedson.

1-B Demonstrate respect for
the inherent worth and
dignity of the indivi-
dual,

Visit a social agency or
institution or facility
such as a senior citizens
home; interact with at

least one resident.

Write a paper outlining at
least four characteristics
possessed by individuals
who respect students.

Include at least four
characteristics supporting
the worth and dignity of
the individual and at
least three anecdotes
supporting the student's
demonstration of his
respect for them,

Instructo

2-B Organize and iInterpret
personal experiences in
3 framework of human
development,

Independent assignment
Introduced in seminar,

Compose a life line of
personal experiences
organized In a framework
of developmental stages.

Include in the life line
all major developmental
stages from middle child-
hood and incorporate at
least two personal expe-
rlences within each stage,

Instructo

3-B Employ a holistic app-
toach to human develop-
ment,

—

Conduct @ case study in-
cluding factors prescribed
by instructor.

Submit case study eval-
uated according to cri-
teria stated on distri-
buted checklist,

Achieve all criteria
stated on checklist,

Tustructo
Student

4-B Demonstrate subscrip-
tion to the notion that
behavior 1s caused,
those causes being
conplex, multiple and
Interrelated.

Conduct a case study in-
cluding factors prescribed
by instructor.

Submit case study eval-
uated accroding to cri~
terla stated on distri-
buted checklist,

Achieve all criteria
stated on checklist,

Instructo
Student
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State University Colbege at Buffalo
N-6, Provisdcnal Centification Proghan

25

Skill, Knowledse
Attitude
The Student Uil

|
l
-

Indthuctional
Precedutes

Assessment Procedures
and Conditions

Assessment
Standands

Absessons

5B Prize people of varying|

backgrounds, values and
demographic character-
1stics,

—

Conduct an interview with
at least five individuals
from varylng backgrounds,

Compose a position paper
including at least four
distinguishing charac-
teristics of each prized
interviewee,

Include at least four
characteristics of each
Intervievee that make
Individuals prizable and
1nclude a rationale for
each characteristic,

Instructo

6~B Demonstrate respect for
Individual differences
and variations in the
development of others,

—

View a filn on develop-
mental sequence and
observe individuals at
specified developmental
stages,

Produce an observation
report documer ting obser-
vaticns of individual
differences visswis
normal development as
stated in the literature,

Include at least five
observations with accom-
panying personal reactions
and bibliographic sub-
stantiations,

Instructo

1-B Organize and interpret
personal experiences in
a framevork of learning
theory,

—

 Independent assignment,

Compose a life line of
personal experiences
organized in a framework
of learning theory,

Include all major develop-
mental stages from middle
childhood up and incor-
porate at least two per-
sonal experiences within
each stage,

Instructo

8-B Accept the learning
level of the pupil as
reflected in the pupil's
questions and behaviors,

Select a pupil for inter-
action and study,

Generate a log including
anecdotes, tape recordings
transcripts, etc, sub-
stantiating acceptance of
pupil learning level and
cognitive style,

Include evidence indicat-
Ing at least two substan-
tiations of student
acceptance of pupil learn-
1ng level and cognitive
style,

Instructo:
Student
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State Univensity College at Buffalo
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26

Skill, Knouledge,

development of pupils,

©

JERIC

PAFuiToxt Provided by ERIC

schools on the sexual
development of pupils,

train pupils differently
for socially acceptable
roles,

b) List five vays inwhich
school districts engage in
sexual discrimination (draw
from personal experience),

¢) Describe four ways in
which schools might modify
the curricultm to limit
the influence of gexual
discrimination and stereo-

typing.

Attitude Tnétructional Asseasment Precedunes Assessmont
The Student 1L Procedures and Conditions Standands Asbesson.
9~B Accept the physical, Select a pupil for inter- Generate a log including Include evidence fndicating Irstructo

- SBS, cognitive, moral action and study, anecdotes, tape recordings, at lesst two substantia- Stugent
and spiritual develop- transcripts, ete. sub- tions of student accep-
ment of the pupil as stantiating acceptance of | tance of pupil development,
reflected in the pupil's the pupil's development. | self evaluation,
questions and behaviors,

10-B Discuss the effects of | Spall group buzz sesslons | List the major effects Discuss at least three Instructo
culture on sex-typing m=nummmMmdummMumWn major effects of culture Student
and socialization, reporting to the total groups and will evaluate | on sex-typing and social-

group, the quality of the dig~ 1zation, The discussion
cussion, will be rated superior if
the discussion 1s objec-
tive and unbiased and if
8 consensus 18 reached,

|1-B Describe how schools Large group/small group Complete a 1isting of the | a) Describe at Jeast Instructo:

Influence the sexual discussion, major effacts of the three vays in whichschools Student
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Phase T HUMANIST

State Univensity Cellege at Buffalo
N-6, Provisicial Cortification Progaam

Skill, Knowledse,
Attitude
The Student (40

Insthuctional
Procedutes

Assossment Procedunes
and Conditions

Assedsment
Standards

Assesson,

ﬂ%MmmﬂmMMMﬂt

of includfug training 1
moral behavior in the
public schools.

—

N~

n

Select debate te:mg of
three members iach to de-
bate the folloving question:
"Resolved that moral edu-
cation should be included
in the public school curri-
culun," with one team
debating the affirmative
and the other, the negative,

Class members not vartici-
pating in the debate 4111
serve 3s judges, Small
groups (¥ = 4 to 5) will
118t major arguments pre-
sented and reach a consen-
sus decision concerning
vhich team vas superior,
The rationale will be
presented to the ingtruc-
tor,

Evaluate the rationale as
satisfactory or unsatis-
factory,

+

Instructo:

13- Discuss the major argu-
ments pro and cor on
the 1ssue of legalizing
rarityana,

Conduct a debate with two
students on the affirmative
and two on the negative on
the question:

Resolved: That the uge

of marihuana be legalized,

Each studert and the in-
structor will a) judge
the debate; b) summarize
the major arguments; and
¢) st any major points
not discussed by the
debators,

List all the major issues
discussed by the debators,
Summarize all major issues
not discussed.

Instructor
Student
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State Univensity College at Bufialo -
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28

- ShiLL, Knowledge,
Attitude
The Student Will:

Tnstructional
Precedures

Assessmont Procedunes
and Conditions

Assessment
Standards

| Adsesson.

14-B Examine sexual stereo-
typing of women ag it
occurs in educational

" "and career choices and
exanine the group dyna-
nics which occur when
sexval stereotyping 1s
discussed.

—

React to the following
Comment concerning the myth
of Cinderalla and her Prince
"A young woman will only
need to work for a little
vhile--until Prince Charm-
ing sweeps her off her feet,
She and Prince Charming will
have meny beautiful children
vho will love them very much
They will live to be very
old, will die together, end
vill go to Heaven,"

Forn small groups (N = 6 to
10) with one group member
as recorder, Co-servers
for each group will be
briefed privately by the
instructor and told to ob-
serve the emotional reac-
tions of various group
members,

Following reports by the
recorders, each observer
will describe the reac-

“tions of group members,

Members of the class will
be allowed to respond
verbally and will complete
a brief paragraph of less
than 100 words describing
their reactions,

-Evaluate the experience as
meaningful or not meaning-
ful in regard to whether
or not the stated objec-
tives were accomplished,

Instructo:
Student

J-B Use group gaming tech-
niques to explore
decision making with
pupils,

Q
ERIC
——

T

Identify or develop a gae
appropriate for use with

a specified group of pupils.
Use the game with a sma]l
group of middle or senior
high school pupils (N = 5
to 10).

In a public school or lab-
oratory school setting
video or sound tape the
group activity for presen-
tation to the class,

Evaluate the presentation
based on the extent to
vhich a) the pupils made
appropriate decisions, b)
the group leader structured
the experience to prevent
confusion, and ¢) the group
leader facilitated the in-
teraction without imposing
values. Each presentation
vill be rated as satisfac-
tory or unsatisfactory on

each of the above eriteria.



Phase T HUMANIST

State University College at Buffalo
N-8, Provisicnal Centification Progham

I3

Skill, Knowedse,
Attitude |
The Student Liil: |

Instructional
Precedured

Assessment Procedunes
and Cond{tions

Assesanont
Standards

AS§e840h:

|
16-B Use the critical nei-
~ dent technique to
facilitate pupil growth,

e

Identify or develop a eri-
tical {ncident model appro-
priate for uge with a
specified group of pupils,
Use the mode] with a small
group of pupils (Y= 5to
10),

In a public school or
laboratory school setting
video or sound tape the
group activity for pre-
sentation to the class,

Define and give at least
two 1llustrations of the
critical dncident technique

For the selected model des-
cribe the following:

a) context of the incident;
b) event preceding choice
point; ¢) choice point;

d) suggested intervention;
e) {ntervention outcome,

Each, presentation will be
rated as satisfactory or
unsatisfactory,

Instructo
Teacher
Student

17-B Tdentify the major
reasons why adolescents
need guidance and
counseling,

Independent reading assign-
ment followed by small group
discussions, A recorder
for each group will report
to the entire class.

Prepare a list of reasons
why adolescents need
guidance and counseling
citing sources to support
the reasons presented,

List and cite sources for
at least five major reasons
why adolescents need gui-
dance and counseling,

Instructo:

18-B Describe potential
advantages and disad-
vantages of using
values clarification
techniques,

ERIC

Full Tt Provided by ERIC.

Form buzz groups (¥ = 5 to
8) with a recorder for each
group and G.o-.%: the ad~
vantages and disadvantages,
particularly on the possi-
bility of imposing values,

College setting with the
recorder for each small
group reporting to the
entire class,

Evaluate the activity ag
successful or unsuccessful
based on the extent to
vhich the group, as a whole,
realized that the tech-
niques should be used with
discretion in order to
avold manipulating others,

Instructo:
Student
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Phase T HUMANIST

State University College at Buffalo
N-8, Provisdcnal Centification Progham

30

Shill, Knowledge,

Attitude Tnstructional Asseasment Proceduned Assesoment
~ The Student (4L : Procedures and Conditions Standands Assesson.
|
19-B Demonstrate avareness Large group/small group Prepate a short paper dis- | Specify at least three Instructo:
of, and sensitivity for | discussion, cussing the implications | examples selected from per-| Student
the distinguishing of a specified theory of |sonal experience which o
characteristics of per- personality development by | illustrate the selected
sonality development at using examples from per- |stage, The theorist should
selected stages, sonal experience to illus- | be noted, Papers will be
trate crises which occurred revieved during small group
at specific life stages, | discussions and will be
rated on level of sensiti-
vity using a five point
rating scale.
20-B Describe the role of | Form teams of two or three Prepare a one page summary | Swmarize the responses of | Teacher
the classroom teacher | students and intervieva | of the interviev glving | the teacher and give several
In regard to person- | teacher in a local school, umﬂwfmmmemmmﬂﬂwuﬁkeumhsﬁmtm
ality development of | Teams will report to the personal experience, teacher's personal expe-
pupils. entire class, rience,
21-B Describe the positive | Conduct a panel discuseion | Attempt to reach a group | Prepare a list of the posi-| Instructo
and negative aspects of 1n which several individuals consensus which recognizes| tive and negative aspects
using instructional represent each point of vieﬂ the linitations and bene- | of using behavioral objec~
objectives, Allow time for questions, | fits, but also includes a tives, The lists must con-
angwers and discussion, plan by which the limita- | form to those prepared by
tions can be alleviated or | the instructor (802 success
eliminated, required),
Evaluate the experience as | = Student
revarding or not revarding,|
Evaluate the quality of the| Instructo

panel presentation and the
questions, answers and dis-
cussion as superior, satis-
factory, or unsatisfactory,

4



Phase T HUMANIST

State University College at Buffado
V-8, Provisienal Certification Proghan

3

- SRiLL, Knowledze,
Attitude
_ The Student 1ili:

Instructional
Proceduted

Assessment Procedutes
and Conditions

Assessment
Standands

Assessoni

22-B Describe the advantages
and disadvantages of
standardized tests.

L1}

ERIC

Full Tt Provided by ERIC.

Independént reading assign-
nent followed by buzz
gessions (N = 4 to 7),
Individual reports from each
group will be presented by
a gecretary,

Evaluate group reports by
the instructor and indi-
vidual student evaluators
selected by the class,

List at least three advan-
tages and three disadvan-
tages of standardized tests,

Instructo)
Student

i



Phase 1 DIAGNOSER

State University Colloge at Buffalo
N-8, Provisicnal Contification Program

. 32“

Skill, Knowledge,
Attitude
The Student U{{(:

Instructional
Procedures

Asgesdment Procedutes
and Cond{tions

Absedament
Standands

Assesson

13-A Specify the connection
between educational
ains and ends.

Participate in a small
group observation of a
teacher conducting a lesson
vith pupils, and attempts
to vrite reasons for either
practices employed or
optional practices.

Discuss notes in a gmall
group of peers with the
instructor,

Glve at least three reasons
for each practice.

Instructo
Students -

16-4 Demonstrate both formal

and informal analytical
skills,

S

Attend a lecture on diag-
nosing the social background
of a pupil through guch
approaches as sociograns
and discussion with a pupil
about recreational interests

Write a diagnostie report
1dentifying key background
factors about a pupil with
vhom & student has worked,

Give at least one example
as evidence to support any
asserted hypothesis - at

a 90% level of acceptance.

Instructo
Teacher

17-A Construct situations
that minimize over-
emphasis on statistical
measurement of learn-
ings and stigmatic
labeling of learners,

.

In a small group of stu-
dents brainstorn on alter-
natives to testing and
labeling,

Draw & chart outlining
several non-empirical
evaluative approaches,

Obtain widespread agree-
ment among peers and in-
structor on the categories,

-explanations, examples, and

rationales for at least aix
identified approaches -
852 level of agreement,

Instructo
Student

8-4 Tdentify assumptions of
evaluative procedures
and tests,

In a socratic dialogue
state principles for various
evaluative practices,

Write an essay critically
analyzing the strengths
and weaknesses of a
specific evaluative instru-
ment,

Include at least four key
points well explained.

Instructo

03



Phase T DIAGNOSER

State University College at Buffalo
N-8, Provisicnal Centigication_Proghanm

B

and agencies in a
school's environment,

recreational agency in the
comunity that has an impor-
tant influence on the soclal
environment of a pupil,

on an interview with a
representative of the
agency.

descriptive characteristics
and give some evidence for
each characteristic,

Skifl, Kiowleds:, , I
Attitude Tngthuctional Assessment Procedunes Abbessmeit
.. The Student 1id: ; o Precedures - i and Conditions |- - Standands- - - Assessons
- 1 —= ‘
19-A Analyze key institutions| Visit a financial, legal, or| Write an essay reporting | Identify at least five Instructor

0-A Describe the historical
development and contri-
butions of various
ethnic groups.

Complete readings assigned
by the instructor.

Compile summaries of
articles read.

| of rationales,

List and identify major
themes and some development

Insttuctol

21-A dnalyze significant
sociological data on

a pupil, such as family,

friends, recreation,
etc,

g

Read case studies selected
by the instructor,

Compile a written diag-
nostic profile concerning
significant others in the
1ife of a pupil with whon
a student has worked.

Give'at least one example
as evidence to substartiate
any diagnostic hypotheses -
at a 907 level of accep-
tance,

Instructo;
Teacher

20-A Tdentify significant
cultural, economic, and
racial influences upon
a pupil's learning and
achievement,

—

Attend a lecture concerning
soclo-economic effects ypon
educat fon,

In an essay refute three
widely held misconceptions
about the lower class
pupil,

Glve at least one reason
to support claims made.

Instructos

3-A Analyze a pupil's peer
interaction,

In a large group lecture/
discussion learns how to
conduct a sociogram.

Write a report on a socio-
gran conducted with a group
of pupils,

Describe steps in methodol-
ogy, conclusions, and evi-
dence for the assertions -
854 level of acceptance,

1astryctor
Teacher



Phase I DIAGNOSER

State University College at Buffalo
N-6, Provisional Centification Progaam

SEALL, Knowledge,
Attitude
Tie Student Wilt:

Ingtnuctional
Procedunes

Assessment Procedutes
and Conditions

Adbessment
Standands

Adsesson

-.24=A Conpile an inventory
of a pupil's needs and
interests.

———

~Participate in a seminar -
discussion about rationales
and approaches toward com~
‘piling interest inventories,

Compile-a~list of needs
and interests of a pupil
Interviewed,

“List at least six items

vith a reason given for
each,

Instructor

Teacher
Student

25-4 Social background
data tovard analyzing
a pupil's strengths
and weaknegses,

MmMaluwmcmmeg
infornal diagnostic ap-
proaches with children.

Write an essay summarizing
some key social background
data about a pupil with

whom a student has worked,

Identify at least three
pupil characteristics and
give some evidence for
each characteristic,

]

Instructor
Teacher
Student

of



Phase 1 DIAGNOSER

State University College at Buffalo
V-8, Provisicnal Centification Progham

35

Skill, Knowledge,

!

Attitude Instructional Assessment Procodunes Assesement
The Student_wiig:_“;  Precedunes | and Conddtions .| .. Standards - - - | Assessons
{

23-B Classify learning acti- | Seninar/lecture assigned When given an anmotated | Classify learning activitie Instructo
vities appropriate for | reading of literature, list of learning activitied according to developmental | Student
pupils at instructor and developmental levels, | levels with only three dis-
specified physical, SES, groups of students (N-6) | agreements on the part of
cognitive, moral and vill classify learning the instructor.
spiritual levels, activitles according to

developmental levels,

24~B Describe at least one Independent research assign Write a paper outlining | Include at least four dis- | Instructo
theory for each of the | ment, the distinguishing charac- tinguishing characteristics
following developmental teristics of educational | of each theory and state tw
phases: implications of each educational implications of

Physical theory. each‘theory.
SES

Cognitive

Noral

Spiritual

3-8 Distinguish among the | Classroom and other fleld | Record ohservations of Observations must include Instructo
following naldevelop~ | visitations, video-tapes, | maldevelopments in the | "objective" reporting of -
ments: assigned literature read- | areas of physical, SES, | the naldevelopments as wit-

Physieal 1ngs, cognitive, moral and nessed in person, via video

SES spiritual developments and | tape or in simulatiers;

Coend document normal developuent| repert must include a
gnitive

Yoral in these.areas. bibliography,

Spiritual
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Skill, Knowledse,
. Attitude
... The Student Kiii:

Insthuctional

. Precedunes

Gooand Conditions .

Assessment Procedutes

Assessment

e Standards

A8 04804

26-B Evaluate physical de-
velopnent, SE develop-
ment, cognitive develop
ment and mora] develop-
ment handicaps in a
classroon or social
agency,

Volunteer as a ciassroom
alde or social ageticy for
a 10 week period.

Diagnose human development
handicaps in a classroon
or social agency and com-
pose a report substan-
tiating each diagnoses.

Subnit one accurate report
for a handicap in each of
the following areas:

physical development

SE development

cognitive development
- noral development,
teacher and instructar must
agree on 3 of the 4 reports

Instructo
Teacher

21-8 Identify conditions that
promote physical, SE,
cognitive, moral and

spiritual development,

Class discussion/library
agsignment,

Objective/subjective test
in college setting,

Minimum score of 857 must
bu@M&mMMml
retest to achieve minimym
score.

Instructo

S

——

28-B Chart the growth pat-
tern in human develop-
zent.

Independent assignment,

Prepare a growth chart
which includes all stages
from birth to death.

1007 degree of accuracy,

Instructo

20-B Distinguish the major
elements and functions
of the human anatomical
gystem,

Independent assignment,

Submit anatomical chart
which includes all major
elements and functions as
gtated in three designated
sources,

1007 degree of accuracy.,

Instructo

305 Define intelligence,

Independent assignment,

Write a paper outlining
the distinguishing charac-
teristics of three defind-
tions of intellipence and
state the educational
implications of each defi-
nition,

| Include at least two dis-

tinguishing characteristics
of each definition and state
two educational implica-

+ tions for each,

Instructo

b1



Phase 1 DIAGNOSER

State University Coflege of Buffalo

V-6, Provisicnal Centigication Proguam

3

Skill, Know{edae,

Attitude Instructicnal Assessment Proceduned Asdesdment
The Studont bidi: | Precedwes | wnd Conditions | Stadends | Asseason,
r ,
31-B Demonstrate knovledge | Large group lecture and Participate inflve seminars| Presentations will be Instructo:
of recent issues, trends| assigned readings with indi- in which papers on recent | evaluated as satisfactory Student
and research inphysical| vidual assignments, 1ssues, trends and research| or unsatisfactory,
SES, cognitive, moral are presented and dis-
and spiritual develop- cussed,
ment,
32-B List and annotate major Large group lecture and Coupile an annotated list | Include at least two sources| Instructo:
sources in the field of | library assignment, of major sources and state | in phyaical development;
physical, SES, cognitive the contributions of three sources in SE develop-
woral and spiritual authorities in human ment; four sovrces in cog-
development, development araas, nitive development; one
source in moral development
and one source in spiritual
development.
33-B Identify najor threats |library assignment and class| Tested in large groups Minimum score of 854 Instructor
to an individual's well | discussion. (M = 35) (student can retest to
being, including phy- achieve minimm score)
sical, SES, cognitive, o
moral and spiritual., "
34-B Analyze the role of the | Seminar. Generate a consensus Two of three observers Instructo:
school, family and nut- statement regarding the  |must agree that a consensus| Student

rition on physical, SES,
cognitive, moral and
_ spiritual development.

role of the school, family
and nutrition in the human
development areas and select
a speaker to present the
seminar's viewpoint to
other geminars for dis-
cuasion,

was reached and that the
position is reasonable.

63



Phase I DIAGNOSER

State University Cellege at Buffalo
N-6, Provisicnal Centification Progaan

38

Skill, Knowledge,
Attitude
The Student (i

Tnsthuctionad
Precedunes

Assessmeit Precodunes
and Cond{tions

Assessment
- Standands

Assesson

35-B Describe the signifi-
cance of the peer group
for hunan development
stages, |

Lecture followed by assigned
readings,

Conference with instructor.,

Differentiate the role of
the peer group in the major
developmental stages and
communicate two distin-
guishing characteristics

of the peer group during
each stage.

Instructo:
Student

36-B Define four major theo-
ries of learning,

i

Indeﬁendent assignment,

Write a paper outiining
the distinguishing charac-
teristics of each theory
and its educational
implications.

Include at least five dis-
tinguishing characteristics
of each theory with two
educational implications
for each,

Instructo:

37-B Demonstrate knowledge
of recent issues,
trends and research in
learning theory,

Large group lecture, as-
signed reading assignment,
and presentation of papers.

Participate in four semi-
nars In which papers on

recent 1ssues, trends and
research are presented -

and conplete a presentation

on one area of learning,

Evaluate each presentation
as satisfactory or unsatis-
factory,

Instructo:
Student

38-B Evaluates own position
on learning theory
relevant to a selected
teaching nodel

Independent assignment.

Select a teaching model
personally preferred,
select a learning theory
personally disposed towards
and record the relevancy of
the theory to the model;
must record factors that
support and refute the
association of the theory
to the model and your con~
clusions,

Statement must contain at
least five factors in
support of conclusions,

Instructo
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Skill, Knowleds:,
Attitude
The Student L{{(:

Instructionad
~ Precedunes

Agseasment Procedutes
and Conditions

Asdessment
_ Standards

Asgradon.

39-B List and annotate major
sources and authorities
In the field of learn-
ing, "

Attend lecture/read ass
1it/ 1ibrary assigument,

Compile an annotated list
\of major sources and state
‘the contributions of
authorities in learning,

List must include at least
five sources and four
authorities in learning.

Instructo:

40-B Identify major factors
which influence learn-
ing.

Attend lecture/read assiged
literature

Compile an annotated 1ist
of factors influencing
learning.

List must possess at least
six factors with accurate
aanotations,

- Instructo

41- Analyze the role of the
~ school, family and peer
group on learning,

Seminar,

Generate a consensus stated
ment regarding the role of
the school, family and peer
group on learning and
select a speaker topresent
the seminar's viewpoint to
other seminars for dis-
cussion,

Two out of three observers
must agree the procedures
for consensus taking were
folloved and that the
seminar's position 1s
reasonable,

Three

Instructo
appointed
observers

42-B Transforn relevant data
into learning profiles,

Large group lecture and
assigned readings.

When given relevant data
from simulated cumulative
records, the student will
construct three learning
profiles for three pupils

Include evidence with bib-
liographic support for each
profile. Instructor must
agree with at least two of
the three proposed profiles

Instructe

43-B Identify systems of
classroom organization/
management appropriate

- to specified develop-
mental levels.

Library assignment/class
discussion.

Objective/subjective test
1n college setting,

Minimum score of 853
(student can retest to
achieve minimm score)

Instructo
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Skilk, Knowledse,

Attituce Tnétructionad Assessment Procedunes Asdessment
The Student (¢ ; Procedunes and Conditions Standands Asbesson
1

44-B Define learning, Independent assignment, Write a two to five page | Include at least two dis- Instructo
paper outlining the dis- -} tinguishing characteristics
tinguishing cheracteris- | of each definition and gtate
tics of three definitions | two educational implica~
of learning and state the | tions of each definition,
educational implications
of each definition,

45-B Tdentify pupils with | Volunteer ag an tlde ina | Diagnose learning disabi- | Include evidence indicating| Instructo
learning and disabili~ | classroom or geeial agency, | lities and preseribe two bibliographic references| Teacher
ties and evidence skill learning activities for | for each diagnosis and
1n nurturing the indi- individual pupils, Record | prescription, Instructor
vidual's learning results in a log, and teacher must agree on
development, 75% of the subnitted mate-

rial,

46-B Demonstrate skill in | View video tape and inter- | In a simulated situation, | Select an appropriate Instructo:
selecting, adninistering act in seminars (N = 10), | select, administer and instrument or technique;
and Interpreting instru- Interpret instruments and/| must properly adminigter
ments and techniques or techniques which ap- | and interpret 1t with only
vhich appra-se learning praise learning, Video | three disagreements on the
in individuals, tape student performances. | part of the imstructor,

47-B Deslgn an educational Independent assignment and | Comstruet and Justify an | 907 congruance between de- | Instructy
environgent, conference with instructor, | educational environment, | sign and stated philosophy,| Student

ERIC

IToxt Provided by ERIC

Q
RI
-

including philosophy,
rationale, objectives,
naterials, facilities and
evaluation systen,

ratlonale, objectives,
waterials, facilities the
evaluation systen,

6
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SRill, Knowledge,

Attitude Ingtauetional Abdessmeint Pricedunes Assessment
The Student Wil Precedutes and Condetions Standards  Assessoh.
48-B Demonstrate ability to Independent assignment to | Submit case study evaluated| Cumulative record must Tnstructo
obtain and uge appro- complete a case study after according to criteria Include at least accurate
anMHmmﬂrmmmmmmummsmdmmmmm assessment of an achieve-
data as ,art of the of a pupil, check list, ment test, aptitude test,
teaching/learning grades, anecdotal resords
process, and two other instruments,
49-B Tdentify major factors Large group lacture and Compile an amnotated 1ist | Include at least six factors| Instructs
which influence humen | independent research agelgn= of factors which influence | with accurate ammotations
developnent and beha- | ment, human developuent and (e.g,, organic, affectional,
vior, ' benavior, goclalization, peer-group,
intelldgence, self-adjustive
processes, self organizing)
30-B Classify developnental | Independent reading assign- | Cbjective examination in | 90% success required Instrueto
tasks according to ment. college serting, ‘studert can retest to
developmental stages. schieve ninimm score),
31-B Distinguish character- | Large group lectnre and Coznile an annctated list | Include at least two chame{  Instructo
{sties of major develop assigned readings. distinguishing character | teristics for each major
mental stages, ‘ 1stics of the majer developmental stage cited,
developmental stages,
52~ Evaluate the purposes Large group lecture and Generate a three to five | Include at least four ar- | Instructo

and approaches to the
study of human develop-
ment,

assigned readings,

page position paper,

posas and five approaches
to hunan development, atudy
vith documented assessments
and 8 supported personal

| prefereuce for an approach,

)
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Skilh, Knoeledge,

Assessment Procedunes

Attitude Indtructional A0 Adg2sement |
~ The Student Uili: Procedunes and Conditions Standands AAAQMM{‘»
33-B List and annotate major Large group lecture and Compile an annotated list | Include a¢ least five major| Instructo
sources and authorities | assigned readings, of major sources and state| sources and the contribye
In the field of human the contributions of tions of four authorities
development, authorities in the human | in the field of human
development field, development,. -
| ~ | ‘ i o
34-B Identify techniques used Large group lecture and Jowpile amnotated list of | Include at least three | Instructo
to study individuals, | assigned readings, {ndividuel study tech- techniques used to study
niques, individuals,
33-B Define motivation, Independent or team 1ibrary | List and cite references | Prsent at least four defi-| Instructo:
Tesearch assignment with for selected definitions nitions of motivation citing
report to total class, of motivation, the source and the theorist
who developed the definitim
Indicate which definition
15 preferred.
56-B Deseribe affiliation Large group lecture/dis~ | Objective/essay examina- | 80% or higher on examina- | Instructo;
and approval-dependent | cussion, tion in a college setting. | tion.
motives,
1-B Define intrineic and | Large group lecture/dis- Objective/essay examing- | 80K or higher on examina- | Instructo:
extrinsic motivation, | cussion, tion in a college setting, | tion, |
73

ERIC

Full Tt Provided by ERIC.
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Skill, Knowledse,

sex differences on cog-
nitive and personality
d1nensions.

14
ERIC

Full Tt Provided by ERIC.

cussion and independent
reading agsignment,

paper describing findings
on sex differences on cog-
nitive and personality
dimensions,

ences in the cognitive and
three in the personality
dinensions and cite sources,

Attitude Instructional Assessment Procedunes Assessment |
The Student Wigi: ; Procedunes and Cenditions Standands Assesson,
| —
58-B Design a token economy | Small growp (N=3to6) | Design a token economy | Include a statement of the | Instructo
gysten, activity, systen for 2 selected area | general and specific objec-
and grade level. Outline | tives. The mumber of points
the plan in a two to four | required to be earned *o
page report, Limit mone- | achieve the reward must be
tary rewards to $25, specified and related to
developmental needs of
pupils,
59-B Describe Maslow's hie- Large group lecture/dis- Complete a two to five | List the six basic needs in| Instructo
rarchy of needs as cussion and independent page paper describing and | rank'order and should crit-
related to motivation reading assignment, evaluating the theory, ically evaluate the theory
theory, in relation to the instruc-
tion of children.
60-B Describe the effects of | Large group lecture/dis~ | Complete a two to five | Describe the major conclu- | Instructo:
goal setting on success | cussion and 1ndependent page paper describing and | sions which can be gelected
and the factors which | reading assignment, evaluating the theory, from research completed in
influence goal setting, the area and relate these
conclusions to personal
experience, The paper will
‘be evaluated as satisfactory
or unsatisfactory,
91-B Describe findings on Large group lecture-dis- | Complete a one or two page| List at least three differ-

Instructo

75
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Skill, Knowledge,
Attitude
The Student Uil

Tnstruetionald
Procedunes

Assessment Procedunes
and Conditions

Assessment
Standands

Assesdon

t62—B Compare the height
curves of males and fe-

males from birth through

20 years of age.

Large group lecture/dis-
cussion and independent
reading assignment,

| levels,

Graph the growth curfes of
different parts and tissses
of the body at various age

Lynphoid, brain and head.

Include descriptive data
for different parts and
body tissues including the
following four chief types:
lymphoid; brain and head;
general; reproductive, In-
dicate the size attained
1n percent of total post-
natal growth, Graph will be
rated satisfactory or un-
satisfactory.

Instructo

63-B Describe findings on

sex differences inaress

of speed, balance, and
flexibility.

Large group lecture/dis-
cussion and independent
reading assignment,

Complete a one or two page
paper describing findings
on sex differences in
gpeed, balance and flexi-
bility,

List at least one differ-
ence.in each of the areas
noted and present Sources
for each difference.

Instructo

=

64-B Define personality.

ERIC

Full Tt Provided by ERIC.

Independent reading assign-
ment and large group
lecture/discussion,

Objective test in college
getting,

When presented with a list
of major personality psy-
chologists, match a defini-
tion of personality with
the name of the theorist
who developed the defini-
tion (80% success required).

Instructo
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Skill, Knowledse,

Attitude Tndtructional Assessment Procedunes Assesdment
The Student 1iii: Precedunes and Cenditions Standands Asdesson.
63-B Distinguish among the |Independent reading assign- | Complete a two to three  |Evaluate essays as superior, Instructor
major theorles of per- |ment and large group page essay comparing the | satisfactory, or unsatisfac-
. sonality development, | lecture/discussion, psycho-analytic, phenomo- | toty, (nclude &) specific -
nological, and behavioral |comments on the major
theorles of personality | theordsts responsible for
development., developing each theory
b) significant historical
perspectives; and ¢) major
limitations), '
66-B Name and describe the Independent reading assign- | List and briefly describe |Identify the individual Instructol
stages of personality |ment and large group the stages of personality |responsible for developing
developuent as presented| lecture/discussion, development in a paper the theory citing specific
by a major personality ranging frow two to five | gources. Each stage should
theorist, pages in length, be 1isted and a brief des-
cription of each stage
presented, Papers will be
rated ag satisfactory or
unsat%sfactory.
7-B List and describe the | Preassigned reading aselgn- | Objective/subjective exami-| List and describe the three| Instructor

levels of moral thought
and stages of moral
development,

!
|

Full Tt Provided by ERIC.

ERIC

ment followed by a large
group lecture discussion,

nation in a college setting

levels of moral thought and
relate the gix stages of
moral development appro-
priately to each level of
moral thought (see L.
Kohlberg),

79
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Skill, Knowledge,
Attitude
The Student [ii:

Ingtructional
Procedures

Assessment Procedures
and Conditions

Asseadment
Standands

Assesson

- 68-B Identify the levels of
~ moral and stages of
moral development in
children at varied age
levels,

Select at least three childd

ren ranging in age from 3

to 14, Present each child
vith a problem in which a
woral decision or judge-
ment must be made, Students
may work independently or
In teams of two or three,

Fleld setting in a public
school or selection of
children from family or
nelghborhood, Students
mst describe the decision
and clasgify the level of
moral thought and stage of
noral development dis~

- played by the child in a

brief, written sumary of
one or two pages.

Evaluate each written sun-
mary to determine if the
student evaluation vas
accurate or inaccurate
(100 accuracy required).,

Instructi
Teacher

69-B Identify the wajor
types of drugs which
affect the central -
nervous system and
describe the primary
peychological and
goclal effects,

Large group lecture with
independent reading assign-
ment,

Develop a chart which
includes the major types
of drugs, specific exap-
ples of each (trade and
slang names) and the major
psychological and soclal
effects,

Include three major types
of drugs (stimulants, de-
pressants, and hallucino-
gens) with three specific
exanples of each, Include
trade and slang names and
major psychological and

soclal effects of each.

Instruct(

70~B Describe the social and

physiological problems
caused by alcohol,

3]
ERIC

Full Tt Provided by ERIC.

Large group/small group
lecture discussion,

Sumarize the major points
discussed in a three to
five page paper,

Include at least five

social and three physiolo- |-

gical problems caused by
alcohol,

Instruct:

31
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‘nowledae,
Ltude Instructional Assessment Precedunres Assessment
ent Widl: Precedunes and Conditicns Standands AssLa80NL
e the extent of | Large group lecture and Conduct a survey with a List procedures which Instructor
ge in a public | class assignment with com- randonmly gelscted sample should be followed imn zon-
ystem, mittee responsibilities, in an actual or simulated | ducting the survey. Des-
setting. cribe the sampling plan
and determine sample size.
Develop the questionnaire
and, if possible, adminis-
ter it.
lezdership Review the literature in Submit & 1list of sourcews List at least iive leader- instructor
nd qualities the library and identify supporting the selection | ship.skills or qualities Student
ate for teach- | studies which have irvesti~|. of skills or qualities. useful for a teacher and
gated leadership quslities specify the source from
and skills either indepen- which the skill was selewzé
dently or in teams of two :
or three. Each irdi-idual !
or team will present an i
oral report to che class
describing the findings.
A master list of the skills
and qualities witk sources
will be compiled by the
instructor,
compare major | Large group lecture/dis- Objective examjnation in | When presanted witn the Instructor

8 to group

cussion.

& college setting.

major characteristics of
the major approaches to
group dynamics (therapy
groups, I-groups, and en-
counter groupsi, identify
the characteristics appro-
priate for each group (802
success required).

83
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Shill, Knowledge,
Attitude
__The Studens: e

Ingtructional
Procedures

Assesdment Procedutos

Assessmont
Standards

74-B List and describe tech-

niques appropriate foy
use when working wits
groups.

e

[
|
T

Large group lecture/dis-
cussion,

and Cond{tions

Essay examination in a
college setting,

List and describe at Teast
six techniques appropriate
use with groups and give an
11lustration of when each
technique could be used,

Assessone

Instructor

15-B Define and compare the
terns guidance and
counseing,

—

Large group lecture/dis-
cugsdon with outside
reading assignment,

Complete a short paper two
or three pages in length
defining and comparing the
terms guidance and counseld
ing (independent assign-
ment),

a) Define guidance and
counseling providing a
source(s) for the defini-
tions, and b) st at
guldarice and counseling
differ,

Instructor

/6-B Identify and become
familiar with values
clarification tech-
niques,

ERIC

Full Tt Provided by ERIC.

Large group/small group.

discussion with outside

reading assignment,

List and descride values
clarification techniques
as an independent assign-
ment,

Write a two or three page
paper giving a personal
reaction to the signifi-
cance of va'ues clarifica-
tion techniques.

List and describe at least
three values clarification
techniques citing the
source for each,

Reaction paper will be
evaluated as satisfactory
or unsatisfactory iused on
the extent to which the
student grasps the funda-
zental aspects of values
clarification,

Instruccor
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Skill, Knowledre,
Attitude
The Student Wii{:

Insthuctional
Proceduned

Adsessment Procedunes
and Conditions

Assessment
Standands

AsSed40hi

17-B Define two uzjor theo-
ries of discipline,

Independent research assign-
pent,

Write a pe .r outlini-

the distinguishing ch. - -
teristics of each the

and its implicatic:: ¢ -
education,

Include at least four dis-
tinguishing characteristics
of each theory and state
two educational implica-
tions of each theory.

Instructor

—

18-B 1dentify the conditions
that promote construc-
tive discipline,

Role playinz in smell
groups (N = 5 5 7).

Identify conditions that
promote constructive
discipline and write a
group paper for distribu-
tion to the entire class,

Include at least six con-
ditions that promote
constructive discipline,

Instructor

-

75-B Define three major
theories of perception,

Independent reading assign-
nent,

Write a paper outlining
the distinguishing charac-
teristics of each theory
and 1ts implications for
education,

Include at least three
distinguishing character-
istics of each theory and
must state at least two
educational implications
of each theory,

Instructor

-

30~ Demonstrate kanowledge
of recent issues,
trends and research ir
perception,

Seminar and conference with
inst1.ctor,

Present and discuss a paper
on recent 1ssues, tren.s
or research,

Evaluate each other's
demonstration perfcrmances
as- satisfactory or unsatis-
factory,

. Seminar

group
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Shill, Knowledse,

Attitude ~ Instructional Assessment Proceduned Absessment
The Student 1io¢: ; Precedured and Conditions Standands Assesbon
813 Write and classify large group lecture dis- | Objective examination in When presented with a Tustructor

behavioral objectives,

—

cussion followed by inde-
pendent reading assignment,
The instructor should list
significant references.

amM@mM@

series of behavioral objec-
tives, identify the major
parts of each objective
(audience, behavior, con-
ditions, and degree)and
classify each accor .ing to
the appropriate domain
(1007 success required).

82- List the basic steps
of the scientific
method.

—

| large group lecture/dis-

cusslon with outside reading
assignment,

Objective examination in
a college setting,

List the basic steps of the Instructor

scientific method (1007
success required),

83-B Describe four major
types of educational
research and give an
example of each,

——

Large group lecture/dis-
cussion with outside reading
assignment, :

Objectiv: examination in
a college setting,

| nitions of the major

When presented with defi-

definitions and examples
of varied types of research
correctly match the defi-
nitions and examples to
the proper term (803

8 ccess required),

Instructor

4-B Distinguish between
basic and applied
research,

ERIC

Full Tt Provided by ERIC.

Large group lecture/dis-
cussion with outside reading
assignoent,

A

Objective exemination in
a co]lege setting,

When presented with a 1is:
of characteristics of basic
and applied research, cor
rectly identify character-
istics of basic and applied
research (807 success
required),

Glve an actual example of
& basic and of an applied
regearch study,

Instructor

89
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Skill, Knowbedge,

Attitude | Ingtructional Assessment Procedunes Asdessment
The Student Wigi: | Procedures and Cenditions Standards Adseason,
' .
35-B List and define the Large group lecture/dis- | Objective examination in | When presented with dif- Instructor
three measures of cen- | cussion with outside a college setting, ferent examples of measures ~
tral tendency, (men, | reading assignment, of central tendency, cor-
median, and mode), rectly identify each
measure (1007 success
required),
Identify the correct defi-
nition by matching the
proper term to the defini-
tdon (1007 success required)
6-B Conpare the advantages | Large group lecture/dis- Objective examination in | Select the advantages and | Instructor

and disadvantages of
using each measure.

ERIC

Full Tt Provided by ERIC.

cussion with outside
reading assignment,

a college setting,

disadvantages appropria“e
for each measure by match-
1i; the proper term to the
statement (80% success
required).

91
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Skill, Knowledse,
Attitude
The Studeit ({{{:

~ Tnsthuctional
Preceduned

Asdossment Procedured
and Cond{tions

Assi sement
Stanuands

Adsesson.

87-B Define and give an
example of the follow-
Ing measures of
variability:
range

variance

standard deviation

Independent reading assign-
ment followed by large
group lecture/discussion,
Reinforced material by a
home or class assignment,

Define and give an example
of the three tovms,

Define each term correctly
and present a relevant
example, ;

Instructor

88-B Calculate each of the
following measures of
central tendency and
variability:
mean
mode
median
range

variance

standard deviation

AN

ERIC

Full Tt Provided by ERIC.

Independent or small group
assipnment completed during
class,

When given a set of scores
and the appropriate for-
mulas, calculate the mea-
sures Indicated,

Calculate each measure
correctly.

Instructor
Student
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Phase T DIAGNOSER

State University College at Buffalo
N-6, Provisicnal Contification Progham

Skill, Knowledge,
Attitude
The Student ({{(:

Insthuctional
Procedurod

Assessment Procedunes
and Conditions

Assedsment
Standands

§9-B Describe the distin-
guishing characterise
tics of a standardized
test.

—

Large group lecture/dis-
cussion with outside reading
assignment. ‘

Objective exanination or
oral test in a college
setting,

List at lesst four distin-
guishing characteristics
of 5 standerdized test.

90-B Define test reliabil-
ity and validity,

Large group lecture/dis-
cussion with outside reading
agsignment,

Objective examination or
oral test in a college
setting,

Define test reliability
and validity.

91-B Describe the distin-
guishing characteris-
tics of a non-staps
dardized test,

Large group lecture/dis-
cussion with independent
reading assignment,

Objective examination or
oral test in a college
setting,

List t least four distin~
guishing characteristics

of a standardized test »s
compared t0 4 nop-standsry
1zed test,

92-B ldentify the main
types of standardized
tests,

94

ERIC

Full Tt Provided by ERIC.

Large group lecture/dis-
cussion with independent
reading assignment,

Objective examination or
oral test in a college
setting,

List ten main types of
standardized tests end zive]
two examples of each,




Phase I DIAGNOSER

State Universidy College at Buffalo
N-8, Provisdenal Centigication Progranm

54

SkaLl, Knowledse,

Attitude Tnstructional Assessment Procedutes Assessment
The Student Liti: | Precedures and Cenditions Standands Assesson:
- I
93-B Define and describe | Independent research assignd Independent research assign Complete a written assign- | Instructor

each of the following
terns:

time sampling
observation schedule

rating scale (Likert,
Thurstone, and Guttman)

arecdotal record
case study
sociometric technique
content analysis

halo effect

critical incident
techniqua

unobtrusive measure

gent in library with large’
g.oup lecture discussion.

Small groups of students
(N=13%05) will select
three of the terms and
describe how the technique
could be used by a class-
roon teacher.

ment with students working
independently or in teams
of two or three.

ment in which each tern is
defined with a reference
presented for each defini-
tion,

Select at least three of
the terms and describe how
the technique could be used
by a classroom teacher.

The example must be an
appropriatn use of the
technique,

97



Piase I PRESCRIBER

State University College at Buffalo
V-8, Provisienal Contification Proghan

5

Skill, Knowledse,

Attitude | Tnstructional Assessment Procedunes Assessmeit
The Student 642y Procedutes and Conditions Standards Adsesgon
26-A Identify theoretical |Attend a lecture relating | Describe in a conference |Discuss in detail at least Instructor
rationales for teach- | educational theories and with the instructor prin- |10 guiding principles - at | Student
ing strategles, teaching strategies, ciples that will guide level of acceptance.
work with pupils in a sub-
sequent practicum.‘
21-A Demonstrate educational|Read assigned literature Complete 4 test adminis~ | 857 level of success, Instructor
theories from major concerning historical move- | tered by the instructor,
historical periods,  |ments in educational theory.
28-A Describe theories of Participate in a seminar | Write a 10 page paper on |Include identification of | Instructor
early childhood educa- |discussion about theories | a topic approved by the | theories and strategies,
tion, of teaching and learning fn | instructor. practical examples, and
early childhood education, detailed evidence to support
assertions (857 level of
acceptance), -
29-A ldentify differences |Attend a lecture surveylng | Complete a test adminis- | B85% level of success. Instructor
between philosophers | several philosophies of tered by the instructor.
of education, education,
30-A Choose priorities and |In a small growp discussion | Write an essay entitled | Identify at least tem major| Instructor

zeanings in one's own
philosophy of educa-
tion,

reflects on theories taught
and practicums experienced
vith pupils.

"My Philosophy of Educe-
tion",

principles, analyze the
assumptions about teaching
and learning, and give spe-
cifle clarifying details
and examples (85% level of
acceptance),

99



Phase I PRESCRIBER

State Univensity Celloge az Buffalo
N-6, Provisdenal Certification Progham

56

- Skild, Knowtedge:‘ﬁ
- Attidude
The Student (4{{:

Tnsthuetional
Precedunes

Assessment Procedunes
and Conditions

Assedsment
Standands

Abdesdon,

31-A Reflect critically on
the language and logic
of self and of others.

-

concerning work with pupils

Recelve critical feedback

In 2 practicum during con-
ference with instructor,

Observe beﬁaviors while in
tutoring in a classroom.

Assess teaching behaviors
on organization, motivation
of pupils, clarity of spedk-
ing, and situational res-
ponse (854 level of accep-
tance),

Instructor
Teacher

32-A Design clagsroom expe-
riences to emphasize
the correlation among
teaching, knowing, and
the aesthetic,

-

Read assigned literature
concerning theoretical bases
of aesthetic education,

Write an essay describing
the application of prin-
ciples of aesthetic educa-
tion,

Include at least four key
points well explained,

Instructor

33-A Ouit de-humanizing
factors from the edu-
cational environment.

Plan with the instructor to
implement approdches to
increase pupil self-esteem,

Work with a pupil to en-
hance his self-esteen,

Assess teachingi-behaviors
on the effectiveness of
relating to the pupil,
interpersonal qualities, and
the interest and confidence
response of the pupll (857
level of acceptance).

Instructor
Teacher
Student

34-A Demonstrate optional
theoretical approaches
toward fulfilling a
pupil's educational
needs and individual
freedom,

Discuss relating principles
and practices in work with
pupils in a practicum during
conference with teacher,

Fvaluate observed behaviors
of student working with
pupils in & classroom and
the explanations glven to
the instructor,

Describe in depth to the
ingtructor at least five
principles that were applied
In vorking with pupils,

Instructor
Teacher

101
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N-6, Provisdcnal Centification Progham

J!

Sk, Knowledse,
Attitude |
The Student Wiil: |
]

i

Tnstruetional
Procedunes

Assessment Procedunes
and Conditions

Adsessment
~ Standands

Absed40N:

35-A Choose strategies
. appropriate to the
soclo-cultural context
of a learner,

......

e

Full Tt Provided by ERIC.

Participate in 4 seminar
discussion concerning
applying instructional
approaches in culturally
plural settings,

Participate in a role-play
simulation of teaching
ninority puplls,

Demonstrate at least two
strategies that Incorporate
specific interests from a
pupil's cultural back-

ground (85% level of accep-
tance).

Instructor
Student

103



Phase T PRESCRIBER

State Univessity Cellege at Buffado

N-6, Provisional Cenddfication Prognan

il

Shill, Krowledse,
L Attitude
 The Studeit (ici:

Insthuctional
Procedured

Aesessment Procedunos
ang Condidions

Avsessment
Standards

Assesson

94~B Identify the major
factors upon which
personality Integra=
tion 1s based,

L
+

large group lactute/dis-
cussion with independent
reading a§signment,

B Preparé a paver ranging

in length from 3 &0 five
pages listing the major
factors and relating them
to personal experience by
using himself or a friend
as an example,

Rated as satisfactory or
unsatisfactory depending
Upon the extent to which
factors are identified and
related to the example
selected,

Instructor

95-B Describe the role and
function of 4 counse-
lor, particularly in
relation to the role
of the classroom
teacher.

Large group lecture/dis-
cussion with outside
reading assignment. _

Prepare a one or two page
paper describing the role
and function of a counse-
lor. Include at least
five major responsibilitieg
of a counselor, as well as
a brief description of at
least five factors which
night affect that role,

Rated as satisfactory or
unsatisfactory.

!

Instructor

96-B Describe appropriate
counselor behaviors.

—r

large group lecture/dis-

! cussion with outside

reading assignment. Triads
of students will complete
assignment and report to

| class,

List appropriate counselor
behaviors and cite sources
to support choices,

List at least five apyro-
priate behaviors with
references,

Instructor

97-B Identify and describe
major counseling
approaches,

Large group lecture/dis-
cugsion with outside
reading assignment.

Multiple choice examina-~
tion in a college setting.

807% success on a test com-
paring directive, client
centered, rational-emotive,
and Gestalt counseling
approaches,

Instructor



Phase I PRESCRIBER

State University College at Buffalo
N-6, Provisicnal Certijication Proghan

39

Shill, Knowfedae,
Attitude
The Student L{{(:

Tnstuuctional
- Mapcedunes

Asseasment Precoduned
and Conditions

Assesament
Standands

ASSRA40A,

- 98-B Identify aajor sources

of educational and

vocational Information

for pupils,

Independent reading assign- |

ment with swall group dis-
cussion. A recorder will
report for each group to
the clgss,

Prepare a list of specific
sources of educational and
vocational information and
will indicate the age level
for which each 1is appro-
priate,

List at least three sources
of educational infornation
and four sources of voca-
tional information appro-
priate for use by elemen-
tary pupils,

List at least five sources
of educational and five
sources of vocational in-
fornation appropriate for
use by middle and senior
high school pupils,

Instructor

R

99-B Identify major refer-
ences In the areas of
guidance and coun~
seling,

| Use the college library and

examine major references
(books and articles) in the
areas of guidance and coun-
seling, Select those
references which are con-
gidered most significant
and present a rationale

why each was selected,

Teams of four to six stud-
ents will review available
material and will submit
an annotated list to the
instructor,

List at least gix refer~
ences in each area and
present a short rationale
of approximately 50 to 100
words supporting the choice.
The 1ist will be rated as
satisfactory or unsatis-
factory.

Instructor

——r

100-B Distinguish between
group and individual
guidance and coun~
seling techniques.

large group lecture/dis-
cugsion with outside
reading assignment,

Complete a two or three
page paper distinguishing
between group and indi-
vidual guidance and coun-
seling techniques,

List at least three waye
in which group and indi-
vidual techniques differ
and describe the strengths
and limitations of edch
approach,

Instructor

17



Phase T PRESCRIBER

State University Coellege at Buffalo
N-6, Provisienat Centijication Progan

60

Skill, Knowledse,
Attitude
The Student Wil{:

Tnstructional
Proceduted

Assassment Procedunes
and Conditions

Assersment
Standands

Addeds

1)1-B Develop and sequence
instructional objec-
tives appropriate for
2 specified instruc-
tional setting,

The fnstructor will present
three instructional case
studies describing a hetero-
geneous group of 10 child-
ren to small task groups of
students (¥ = 5 to 10). The
groups will be instructed to
develop and sequence objec-
tives for use in Instruct-
ing the group, The case
studies will contain data
on I.G., standardized
achievement test scores,
SES, and instructional
areas to be covered,

Develop objectives, inde-
pendently a~d present
reports to the class and
the hstructor for eval-
uation,

| must be stated in measurable

Evaluated as satisfactory
or unsatisfactory based on
the extent to which the
objectives developed con=
tain statements describing
the audience, specific
behavior, conditione of
instruction, and the cri-
terion which will be used
to iternine if individuals
in the group achieve the
objective, The criterion

terns, Appropriate objec-
tives for all individuals
in the group must be in-
cluded and the objectives
must be sequenced,

Instrue
Student

102-B Describe biological
factors which produce
or contribute to sex '
differences,

104
ERIC

Full Tt Provided by ERIC.

Large group lecture/dis-
cussion with independent
reading assignment,

Complete a one page paper
describing the findings.

List at least three factors
which contribute to sex
differences and cite the
source for each.

Instrue

139



Phase I IMPLEMENTOR

State Univenscty College at Buffalo
N-6, Provisicnal Centification Progham

b1

Shill, Knowledae,
Attitude
The Student U4¢<:

Tnsthuetionad
Procedures

| Assesament Procedunes

and Cond{tions

Assessment
Standands

Abbe4404,

36-A Communicate effectively
In speaking and writ-
Ing,

S

Participate in a seminar
on effective and analytical
communication skills,

Give a 10 minute talk in
class and subnit a written
summary to the instructor
on one philosopher of
education,

Both oral and written pre-
sentations must identify
at least five principles
and explain them in depth
employing excellent English
usage,

Instruetor

37-A Apply different phil-
osophies of teaching
and learning.

—

Discuss the demonstration
of philosophy of education
evidenced in practicums
with pupils during con-
ference with instructor,

Reflect on experiences
with pupils and analyze
orally the application of
theories to practice,

Identify at least three
philosophies appropriately
used and explain in detail
how the philosophiss were
applied (90% level of
acceptance),

Instructor
Teacher

38-A Implemeni classroom
organizations and
methods fa concert
with reflection on
educational theories
and arguments,

View a movie on the social
organization of a class-
room,

Participate in a simula-
tion game dealing with
soclal organization and
change,

In the debriefing exercise
a student must explain in
depth at least two ration~
ales for various behaviors
experienced or enacted
during the exercise (857
level of acceptance),

Instructor

39-A Identify social dyna~
nics of learning.

1140
Q

Observe a teacher imple-
ment three different kinds
of teaching strategies.

Write an essay identifying
social dynamics of learn-
Ing observed in a visit to
a classroom,

Essay must identify at
least five social dynamics
and explain the positive

or negative effects of each
(857 level of acceptance).

Instructor

11



Phase 1 DPLEMENOR

State Univensity College at Buffalo
N-6, Proviedicnal Centification Progham

62

Skill, Knowledge,
Attitude
The Student Will:

Insthuctional
Procedutres

Assedsment Procedunes
and Conditions

Adsessment
Standands

Assess0n.

40-A Demonstrate strategies
of both :oping with
and changlng situa-
tions,

Listen to an audio-tape
concerning strategies for
responding to crises In an
Institution,

Evaluate observed beha-
viors 1n a school setting,

Demonstrate patience,
maturity, judgment, and
prudent speech and actions
(857 level of acceptance).

Instructor
Teacher

41-A Demonstrate positive
teacher expectations
toward pupils,

Read assigned literature
regarding the self-fulfill-
ing prophecy.

Evaluate observed beha-
viors while tutoring a
pupil,

Demonstrate a habit of
positively reinforcing
successful responses by a
pupii (85% level of accep-
tance),

Instructox
Teacher

42-A Implement humanistic
approaches to class~ -
room evaluation,

Attend a lecture/discussion
on huranistic approaches to
evaluation,

Describe the evaluative
approaches used with 2
pupil in & conference with
instructor,

Identify at least two
humanistic approaches em-
ployed, including in-depth
explanations and rationales
(857 level of acceptance),

Instructor
Teacher

43-A Apply different models
of teaching which fit
different styles of
learning,

Brainstorm with a small
group of peers concerning
strategles of applying
movement theory in the
classroom,

Assess observed student
behaviors in working with

pupils,

Demonstrate at least three
different teaching ap-
proaches that require
body movement by a pupil.

Instructo?
Teacher

44=A Provide for indivi-
dualized instruction,

Observe a teacher imple-
menting individualized
instruction,

In an essay describe expe-
riences of individualizing
Instruction for a pupil,

Include rationales for
individualizing, specific
diagnoses, and specific
strategies employed (852
level of acceptance).

Instructor

113
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%

Shitt, Knowledse,
Attitude
The Student £iii:

Insiracticnad
Precedunes

Assessment Phecedunes
and Conditions

Adsessment
Standands

Addedson

103~B Use a values clarifi-
cation technique,

Use a values clarification

technique with 4 specified

group of pupils, Select or
adapt the technique from an
existing source or develop

an original technique,

Public school or laboratory
school setting with- the
activity video-taped or
audio-taped, A complete
description of the tech-
niques should be prepared.
A report should be pre-
gented to the entire class,

siuate the activity as
satisfactory or unsatisfac-
tory "

Evaluate taped presentation
28 superior, satisfactory,
or unsatisfactory,

Evaluate the written des-
cription of the technique
used as satisfactory or
unsatisfactory based on the
extent to which the objec-
tives are specified, the
activities are described
opera:ionally, and the ac~
tivities are appropriate for
the level of the pupils,

Teacher
Student

Instructor
Teacher

Instructer

—

104-B Utilize appropriate
observational tech~
niques In structural
.and naturalistic
situations,

View video tapes or parti-

{ cipate in field visitations

with large group lecture,

Select observational tech-
niques for structural and
naturalistic environments
in a fleld or simulated
setting,

Select two appropriate tech-
riques for the structured
and the naturalistic situa-
tion.

Instructor

—

105-B Discuss the major
problems involved in
conducting an obser-
vational study,

Large group lecture/dis-
cussion with outside
reading assignment,

College seminar followed
by a small group (N =3 to
5) discussion, Group
reports will be made to
the entire class,

List three problems involved
In conducting an observa~
tional study.

Describe and glve an example
of an observational variable

Instructor

11.
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Skill, Knowfeds:,
Attitude
‘ The Student Wil(:

[
!
+

Tnsthuetionad
Procedunes

Assessment Preceduned
and Conditions

Asdessment
Standands

Adsessry

105~B Demonstrate skill in
- selucting, administer-
Ing and interpreting
Instruments and tech-
niques which appraise
hwzan development in
Individuals,

it

View video tape and inter-
act in seminars (N = 10),

In a simulated situation,
select, administer and
interpret {nstruments and/
or techniques which ap-
praise human development.
Video tape student per-
formance,

Select appropriate instru-
ments or techniques and
administer and interpret

-properly.

Instructor

107~B Develop a drug educa-
tion progranm for a
group of elementary
students,

W

Small group activity (N =
3 to 5).

Develop a drug education
program for a specified
group of students, Outline
the program in a twe to
five page paper.

Specify the procedures and
naterials which should be
used. to accomplish the
objectives for a specific
group of elementary stu-
dents.

Instructor

108~B Demonstrate skill in
using group guidance
and counseling tech-
niques,

Forn dyads and conduct 8
group guidance or counsel-
ing session with a group
of pupils (N =15 to 15).

Video-tape or audio-tape
the session in a public
school o3 laboratory school
setting, Each dyad will
nake a presentation to the
class and will evaluate
their performance in a two
or three page report,

Include: a) goal statement;
b) daseription of acti-
vities; c) confidentiality
statement; d) description
of counselor's function;

e) description of student
reaction,

Rate as satisfactory or
uns4tisfactory,

Instructor
Teacher

11



Phase I IMPLEMENTOR

State University College at Buffalo
N-6, Provisicial Certification Progham

)

65

Skill, Knowledge,
Attitude
The Student Wi{i:

Instructional
Procedunes

Assessment Procedungs
and Conditions

Adsessment
Standands

Asseddon.

109-B Demonstrate skill in
using individual
guidance and coun-
seling techniques,

Present teams of three to
five students with a per-
sonal folder containing
relevant achievement, back-
ground, and standardized

“test data for three students

Teams will analyze the data
and sumarize the major
educational and personal
implications for the client,
A selected member of the
tean ghould interview the
client and audio-tape the
gegsion,

Audio-tape the presenta-
tion and report to the

team and the instructor,
The report will be con-
pared to a written list
of recommendations pre-
pared by the remaining

" team members.

Evaluate on the extent to
which the student used good
attending behaviors made
appropriate recommendations
without imposing values.

List recomendations and
suggestions which will be
evaluated as satisfactory
or unsatisfactory,

Instructor
Student

Instructor

110-B Develop a plan to
overcome the effects
of low motivation of
students at a selected
developmental level,

115

ERlC

Full Tt Provided by ERIC.

Form small groups (N =3 to
6) and report to entire
group,

Outline a specific list of
procedures in operational
terns describing the ac-
tivities recommended,

Specify the age of the
child(ren) considered in
the plan and relate the
activities to the develop-
mental level, Sources
should be cited, when ap-
propriate. Activities
must be sequenced.

Instructor
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Seall, Knowledse,
Attitude
The Student Il

Tnsthuctional
Precedunes

Assessment Procedunes
and Conditions

Assessment
Standands

Asbeson

111-B Develop a board game
vhich would assist
individuals to acquire
the leadership skills
and qualities,

Develop a board game, in-
cluding the instructions
and materials necessary to
play it in teams (N =5 to
7). When the games are
completed, other teams
should be given the oppor-
tunity to examine and/or
play the other games.

Small group activity in a
college setting,

must be prestated, The

Develop a board game, In-
cluding appropriate in-
structions and materials
required, The objectives
to be accomplished by the
game must be specified and

the leadership skills which

the game is designed to
assist pupils to develop

product will be evaluated
as superior, satisfactory,
or unsatisfactory.

Instructor
Student

121
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Skill, Knowleds:,
- Attitude
The Student Licl:

Tnstructional

\ Procedured

Assossment Procsdunes
and Cond{tions

Assessment
Standards

A8 es80n

1-C Use standard English in
oral and written commu-
nication.

™

Record and analyze oral and
vritten language, Guided
independent corrective study

Evaluate all oral and writ-
ten work and objective
testing.

9% pefcent ninimm accuracy
in all oral and written
work,

Instructor

2-( Maintain high standards
of proficiency in per-
gonal vriting regarding
spelling, punctuation,
gramar, syntax and
legibility,

Proofread, correct and sub-
nit acceptable v itten work
for all assignmeits, Seek

renedial help if so advised.

Review of all writtenassign:
ments submitted during
Phase II,

Spelling, punctuation, gram
mar, syntax and legibility
mst be sustained at a 95
percent level of accuracy
and correctness.

Instructor

3-C Develop the ability to
produce both cursive
and manuscript writing
In a style consistent
vith one of the popular-
ly used methods and
materials for penman-
ship instruction both
on the chalkboard and
on paper,

Study instructional mate-
rials and practice on charts,
paper, and chalkboard,

Evaluate penmanship on
chalkboard, chart or paper.

Consistently attaln stan-

dards as set by one of the
popularly used commercial

methodss -

Y.

Instructor

—

4=C Value pupils indepen-
dently of their level
of mastery of literary
gkills and reading
Gevelopment,

Class lecture/discussion
supplemented by selected
assigned readings focusing
on student rights and needs,

a) Written test followed by
class discussion of each
item, Students may re-take
test to achieve minimum,

b) Observation of student
working with pupils on site,

List at least six rights
and/or needs of pupils and
describe the significance
of each

Show no overt or covert
behaviors while working with
pupils that violate any of
the concepts,

Instructor
Teacher
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Skill, Knowledse,
Attitiae

The Student witi: |

Instructional
Precedunes

Assessment Procedunes
and Conditions

N-6, Provisicnal Centification Progham

Assessment
Standands

Asdesdon

5-C Describe strategies for
differentiating instruc-
tion based on results of]
appraisal.

Lecture folloved by assigned
readings and on-gite obser-
vation,

Complete a two-page essay
describing appropriate stra-
teges for a selected pupil.

Describe three or four stra-
tegles appropriate for dif-
ferentiating instruction and
relate each to specific
appraisal results for a pu-
pil.

Instructor

—

6-C Establish appropriate
criteria for flexible
grouping for language
arts instruction,

Assigned readings followed
by lecture,

Written reports three to |
five pages long,

List criterla appropriate
for flexible grouping which
conform to those presented
by instructor (100 percent
aceuracy),

Instructor

—

1=C Describe organization
pattarns for teaching
mltiple reading groups.

Assigned readings followed
by on-site obsetrvations.

Written report, one or two
pages long.

Briefly describe two orga-
nizational patterns appro-
priate for teaching multiple
reading groups. Cite refer-
ences for each,

Instructor

-

§-C Understand the social
and psychological dyna-
mics of grouping proce-
dures

Attend lecture followed by
on-site observations.

Written examination,

Successful completion of
objective test concerning
the social and psychological
dynamics of grouping proce-
dures (35 percent achieve-
ment required).

Instructor
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©SRill, Knowledse,
| Attitude
 The Student 78

Inétnqctionat
Procedures

Assessment Procedunes
and Cond{tions

Assessment
Standands

Assesson

9-C Understand the impor-
tance of independent
learning activities
appropriate for meeting
special needs of child-
ren,

!
l .
+=

Attend lecture follnved by
assigned readings.

Demonstration teaching on-
site with several small
groups of pupils,

Demonstrate satisfactory
teaching competence with at
least two unique groups
(1.e., gifted, imner city,
etc. ).

Instructor

10-C Know the rationale, as
vell as strengths and
veaknesses of recognized
school-wide organiza-
tional plans for teach-
ing reading,

-

Attend lecture with supple-
mented observations

Professional reading

Essay test andfor written
reports,

Summarize themajor strengths
and weaknesses of major
organisational plans and
cite references supporting
each, "

Instructor

11-C Understand that practice
is needed for mastery
of skill subjects, such
as penmanship, spelling
and reading.

Complete observation, cl3ss
lecture/discussion, assigned
reading.

Observe student teaching
performance with a large or
small group of pupils,
Videotape may be used,

Provide scheduled, varied
and appropriately spaced
practice to promote mastery
of gkills,

Instructor
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Skill, Knowledge,

Attitude ~ Insthuctional Agsessment Procedunes Abbessment
- The Student 141:: Procedunes and Cenditions Standands As8essons
1-D Develop strategles for Seminar/discussion of con- Elementary classroom deg- Group report of two gtra- Instructor
the resolution of inter- flict resolution strategies | cription of interpersonal | tegles for each of five ca Student
personal classroon con-| and sgal] 8roup reports, | conflict apd possible means| flict situations, Reports
flicts. * by which conflict might be | will be evaluated ag satig-
resolved, factory or unsatisfactory,
2D Demonstrate ap attitude | Seminar discussion, views Interpretation of small Peer evaluation of role- Instructor -
of respect and appre- film and role playing, group role-playing sitya- Playing situation will pe Student
clation for each pupil tions that are designed to | based upon a group formu~ | -
as a unique individyal, emphasize hdividyal unique-| lated checklist with g
ness, minimm level of gatisfac-
tozy necessary for accep-
tance,
-D Apply self-evaluation Seninar discussion, and Snall group analysis of Compile the results of Student
techniques to critical Instructor assigned readirgs| self-evaluation techniques, | three different meang of
analysis of teaching, concerned with objective 1.e., audio/video tapes, | self-evaluation to deter-
self evaluation, pupil reaction sheets, self| mie self-rating on g
evaluation checkl{sts, teaching effectiveness
scale vith a minimp leve]
of satisfactory necessary,
D Utilize areas of the Attend semfnar and discug~ | Spal] peer group brain~ Submit a written st of 5 Instructor
elenentary school

sclence program to faci-
litate the development

- of individual attitudes,
Interest and Creatlvity
of pupils,

slon of merits, values and
possibilitieg of utilizing
the elementary science
program to facilitate {nde~
Pendent pupil learning,

storming with responsibility
of formilating methods,
Strategles and approaches
that facilitate the develop-
ment of individual attitudes
Interest and creativity of
pupils,

vays of utilizing the ele-

mentary science progran as
a facilitator of Indepen-
dent learning,




Phase 11 HUMANIST

-

Stute University College at Bu

{§ato

N-8, Provisicnal Centification Progham

!

- Shill, Knowledge,
Attitude

Tnstruetional
Procedutes

| Asseasment Procedures

Assedsment
Standands

Abse4s0n,

3 The Student Wil

5-D Identify the social
areas of mathematics
- withincontent selec-
tion,

130

Attend seminar and discus-
sion of how teaching mathe-
matics should incorporate
social alms to increase
mathenatical proficiency in
school and daily life,

and Conditions

Teach a small group lesson
to an elementary class that
will include involvement

of quantitative situations
found in current media,
e.g., newspapers, maga-
zines, T.V., ete,

Appropriate use of content
for age and grade level and
application of quantitative
situations found in current
media, A performance level
of satisfactory is required,

Instructor
Teacher
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 ShlL, Knowledse, | | |
Attitude Tngtruetional Assessment Procedunes Assessment
The Student [i{(: Procedutes and Conditions

Standards

12-C Understand factors
which influence the
development and dyna-
mics of language.

CompléEé selected reading

assignments, listen to and
analyze samples of language
according to class developed
criteria,

Objective test including
analysis of taped language
samples,

85 percent minimum accuracy
on objective items, Lan-
guage analyses accurate
according to established
criteria,

13-C Understand the inter-
related nature of
thinking, speaking,
listening, reading and
writing,

Complete selected reading
assignments supplemented by
class lecture and discus-
sion,

Written test followed by
discussion of each question,
Student may retake test to
achieve minimm accuracy or
ralse grade,

100 percent minimum accuracy

on key concepts

a) Speech as symbolization |
of thought

b) Listening with under-
standing as a translatim
of speech back tothought

¢) Writing as symbolization
of speech

d) Reading as translation of
written symbol back to
speech and thought

e) Concept of interrelation
of pupil's four vocabu-
laries: listening, speal
Ing, reading, writing,

Y¥inimm 85 percent accuracy
and definition of linguis-
tic terms that occur in
elementary school teaching
materials and programs.
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- ShiL, Knowledse,
0 Attitude
The Student 1ii{:

Tnatrucetional
Procedunes

Assessment Procedunes
and Conditions

Asdessment
Standands

Assesson

14-C Understand dual coding
gystem used in express-
Ing thought as speech
and speech as writing,

!
]
+

Complete selected reading
assignments supplemented by
class lecture and demon-
stration procedures.

Written evaluation.

¥inimum 90 percent accuracy

on items dealing with

a) Phonemic structure of
language

b) Morphemic nature of
language

¢) Syntactic nature of
language

d) The alphabet as the
graphic symbolization of
the phonemic systen,

Tnstructor

—

15-C Understand the nature
of and causes for in-
consistencies between
the graphemic and
phoneric systems in
English,

Class lecture and discus-
sion supplemented by as-
signed readings,

Written evaluation.

a) Writes words {llustrating
variability of sounds
represented by given
letters

b) Writes words illustrating
multiple ways that given
sounds are commonly
spelled

¢) Identifies words contain

~ ing phonemes for which
no letter is available
and indicates the digraph
gpelling commonly used,

Instructor



Phade 11 DIAGNOSER

State University College at Buffalo
N-8, Provisienal Centification Prognan

%

Shitl, Knowledse,
Attitude
The Studant Kil(:

Tnstnucetional

| Procedunes

Adsessment Procedunes
and Cerd{tions

Assesament
Standanrds

Asbesdon

16=C Understand learning

problems that occur in
learning to read and
spell English due to
Inconsistencies bet-
ween the alphabet and
the English phonemic
structure,

T

Complete assigned readings
supplemented by class lec-
tures and discussion,

Written examination,

List and glve exampies of
10 inconsistencies between
the alphabet and English
phonemi¢ structure.

Instructor

17 -C Understand common
spelling patterns use-
ful in predicting the
gound represented by
a letter,

Class demonstration using
discovery approach, Supple-
mentary study of assigned
reading and programmed
materials,

Written examination using
a test of phonic under-
standing for teachers. Stu-
dent may retake test to
achieve minimum,

P

Minimum 85 percent accuracy
required.

Instructor

18-C Diagnose pupil spelling
eITOorS,

Instructor demonstration,

Diagnose given samples of
spelling errors.

When presented with samples
of pupil writing, the gtu-
dent will diagnose each
spelling error (85 percent
accuracy required).

Instructor
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Skill, Knowledae, .
Attitude ! Tnstructional Assessment Procedunes Assessment
The Student Lili: | Precedunes and Conditions - Standands Assesdon
19-C Understan® nedd for Complete seleted reading |[Written test folloved by | Identify three instances - | Instructor

teaching @ variety of
word recognition stra-
tegies because of in-
consistencies between
alphabet and English
phonemic structure.

agsignments :.pplemented by
class lecture and discus-
sion, Participate in class
demonstration illustrating
various word recognition
strategies and approjriate
teaching strategies.

discuseion of eech question,
Student may retake test to
achieve minimum,

where a gight word method s
best (phonetically irregular
words, high interest words
occurring before pupil has
learned decoding skills
necessary for this recogni~
tion, content related tech=
nical terms,

Identify teaching sequences
using predictable spelling
patterts as either a synthe-
tic or an analytic method;
structural analysis as
enphasizing either root or
appex elements; and content
skills as emphasizing efthen
gemantic or syntactic cues,
Minimum 85 percent accuracy,
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76

Shilk, Knowledse,
Attitude
The Student Widd:

l
|
™t

Tngtnuctional
Procedunes

Assessment Procedunes
and Conditions

AsAessment
Standands

Assedson

20-C Informally test pupils
to determine mastery
level of specific sound;
symbol associations
related to comon spelk
Ing patterns.

a) Study one or more instru-
ments designed for infor-
mal assessment of pupil .
phonic skills and estab~
lish criteria for effec-
tive administration,

b) Class analysis of respon-
ses of a child on instru-
ment studied with deter-
mination of child's
current instructional
needs,

Practice administration of
test to peer during college
¢lass,

Analyze responses of a child
on instrument studied to
determine current instruc-
tional needs, Child res-
ponses prepared in advance
by instructor,

Determine level of mastery
and current skill needs of

~{a child on specific sound-

symbol associations related
to common patterns.on site.
Adwinister test, interpret
data, and identify imstruc-
tional needs.

a) Adninister instrument
according to established
criteria,

b) Correctly identify pupil
instructional needs.

¢) Accurately determine pu-
pil' skill needs.

Student

Student

Instructor
Teacher

21-C Understand the stages
of reading development,

Complete assigned selketed
readings supplemented by
class lecture and discussion,

Written examination.

‘{List stages and identify

typical reading behaviors
for each as defined by both
reading specialists and
linguists,

Drawn parallels and note
contrasts between the two
definitions of stages,

Instructor
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n

. skiﬁl, Knowledse,
- Attitude
The Student 11ils:

Instructional
Procedunes

Assessment Procedunes
and Cenditions

Assessment
Standards

Assesson

22-C Understand instruction
needed by a pupil re-
- lated to this stage of
reading development.

-4 —-

Complete assigned selected
reading ass!gnment: supple-
mented by class lecture and
discussion,

Written test, Student may
retake test to achieve
ninimum,

Accurately indicate amount

and/or kind of:

a) emphasis needed on the
word recognition and the
comprehension strand.

b) motivation for basic
learning tasks.

¢) directed reading needed.

d) independent basic reading
needed,

e) practice and drill
activity needed.

f) recreational reading

~ needed and the motivatim
needed for recreational
- reading,

g) applicational reading
needed in content areas,

h) motivation and guidance
needed in applying read-
Ing to content areas,

(Minimum accuracy 85 per-
cent).

Instructor

e

23-C Understand that pupils
progress through read-
ing stages at indivi-
dual rates depending on
background, development,
learning style and
ability,

Class lecture-discussion
supplemen... by selected
assigned reading and on-site
ohservations,

Complete three brief case

| studdes (one or two pages)

describing different pupils,

Include background data on
each pupil and describe in
operational terns the read-
ing stage at which the pupil
1s currently functioning,

Instructor
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Skill, Knowledt,
R Atitude
~ The Student Ligs:

Instructional

{ Procedunes

Assessment Procedunes

Aabebament‘
Standands

Adsesson

-+

24=C Understand procedure
for determination of
pupil's reading levels.

—

Complete class study of an
informal reading inventory
with instructor demonstra-
tion,

Wriiten examination followed
by class discussion of each
item. Students may retake
test .to achieve minimm,

Prepare a list of procedures
which could be used to de~
ternine & pupil's reading
level,

Instructor

23-C Understand use of in-
formal reading inven-
tory to determine pupil
comprehension skill
development.

—

Participate in class study
of an informal reading in-
ventory, c¢lass demonstra-
tion,

Written examination,

Evaluate comprehension from
free recall and guided re-

call uging oral questioming
(85 percent minimm accu~
racy).

Instructor

'26-C Understand use of in-
formal reading inven-
tory to determine pupil
phonic, structural and
context word recogni-
tion skills,

e—

Participate in class study
of an informal reading in-
ventory. (lass demonstra-
tion,

Written or oral examination,

Describe how an informal
reading inventory can be
used to accomplish the SKA.

Instructor

21-C Distinguish clearly
between "sight vocabu-
lary" and "sight
nethod" of teaching
vocabulary,

Complete class study and
demonstration of an informal
reading inventory.

Simulate teaching a lesson
to peers or instruct a small
group of pupils.

Demonstrate both teaching
techniques with individuals
instructed, Rate perfor~
mance as satisfactory or
unsatisfactory,

Instructor

14
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"

Shild, Knouledse,
N Attitude
The Student Biil:

Tnadructional
Proceduned

Assessment Procedunes
and Conditions

, AAbebbmenf |
Standands

Assesson

T

28~C Administer informal
reading inventory to
pupil.

Develop criteria for effec-
tive test administration,
adninister informal inven-
tory to a pupil and summa-
rize findings.

Student administered test
to 2 pupil in a field set-
ting with written sumary
of findings.

Administer test according to
criteria, Sumary should
include:

a) Instructional level,

b) Extent, accuracy and
speed of recognition of
sight vocabulary,

¢) Skill needs in compre-
hension,

d) Skill needs in phonics
and structural analysis,

e) Comparison of silent
reading and oral reading
comprehension,

f) Estimate of current po-
tential level.

Instructor
Teacher

29~C Understand factors that
Indicate writing readiJ
ness,

Complete assigned reading
and lecture,

Written essay exanination,

List eight factors which
Indicate writing readiness.

Instructor

30-C Describe ways of deter-
nining children's in-
terests to provide
appropriate reading
materials for personal
reading,

Attend lecture followed by
background reading and on-
site observation,

Written examination to
analvze interest inventories

Describe five ways to deter-
nine a pupil's interest
level, Minimum aceuracy.

Instructor
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Skill, Knowledse,
 Mtitude
- The Student igi:

|
.

Instructional

Preceduned

| Assessment Procedunes

and Corditions

M”~WHWHA44e56meht” .
Standards - -

Assesson

131-C Describe materials in
area of children's
literature,

—

Review children's books,
anthologles, magazines and
newspapers.

Present annotated biblie-
graphy of a sampling of
children's books, etc,

List at Jeast five examples
of each of the following:
children's books, antholo-
gles, magazines and news-
papers, |

Instructor

32-C Read or tell a story
or poem that will
interest and entertain
elementary pupils,

14§

ERIC

Full Tt Provided by ERIC.

Role play or give class
demonstration,

Video or audio tape a story
or poen being read to a
group of pupils,

Evaluate performance in
accordance to preestablished
criteria,

Instructor
Teacher
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Skill, Knowledae,
Attitude
— The Student (id;:

Instructional

i Precedurgs -t

Assessment Procedunes
“and Conditions

Assessment
T Standands

" Assesson

6-D Demonstrate the ability
to evaluate an indivi-
dual pupil's mathema-
tical progress in a
continuous manmer over
an extended period of
time,

I

f

Attend lecture/discussion
of evaluation methods and
techniques and review in-
structor selected readings,

Establish and maintain an
individual pupil mathema-
tics progress folder; con-
tents to include: samples
of daily work, anecdotal
records, results of student
pupil interview, test re-
sults, remedial efforts and
student judgement of pupil
progress,

Mathematical progress folden
vill be judged upon: analy-
s1s of contents, interpre-
tation of test results and
pupll interview, quality of
reedial efforts and state-
ments reflecting pupil
progress,

Instructor
Teacher

1-D Formulate and adminis-
ter from a written test
blueprint, a self-
contracted test for an
elementary social
studies content area,

—

Lecture and presentation of
methods for preparing tea-
cher constructed test hlue-
prints and tests.

Individual students will
formlate a test blueprint
and self-constructed social
studies test (based upon
blueprint) for use with
elementary school pupils,

Test and blueprint will
indicate applicability to
age and grade level, contat,
length, levels of comple-
xity and pupil ability,

Instructor
Teacher

8-D Demonstrate a knowledge
Interaction analysis ag
a means of evaluating
teaching,

Attend lecture/discussion
of interaction analysis,
view video tape and assignad
readings,

Video or audio tape student
Involved in a classroom
Instructional sequence in
the area of elementary
school science, social
studles or mathematics,

Submit a summary and analy-
sis of video or audio taped
classroon instructional
sequence n tgrmg of pupil-
student interaction for a
perlod of at least fifteen
alnutes; (857 lsvel o:
success required),

Instructor
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Shill, Knowledse
Aftitude
“The Student 1iiL:

o
|

y

|

1

Insdructicnal
Procedunes

Assessment Precedunes
and Conditions

Assessment
Standands

Assessone

9-D Differentiate between

instructional objectives

and educationsal goals.

Lecture/discussion of fac-
tors cistinguishing goals
from objectives,

Individual written analysis
of differences between edu-
cational goals and objec~
tives,

List five educational poals
and five instructional ob-
jectives that pertain to an
elementary classroon situa-
tion, Included will be a
comparative contrast of
objectives and goals,

Instructor

10-D Organize, prepare and
adninister a means of
informally assessing
elementary school pupild

- soclal studies achieve-
Dent,

—

Discussion of differing
means and measures of in-
formal pupil assessment,

Small group brainstorming
sessions responsible for
deternining ways of utiliz-
ing and implementing infor-
mal pupil assessment,

Attain an 807 level of
agreement between formal
and informal means of asgess
ment-1n the same content
ared.

Student
Teacher

1-D Identify the basic
elements necessary for
~ sclentific fnvestiga-
tion,

Demonstration and discus-
slon with small group
formilation of possible
experiments,

Teach an elementary school
sclence legson where ele-
ments of scientific inves-
tigation will be implemented
&8, question belng inves-
tigated, variable(s) to be
manipulated, controlled and
measured,

List the elements of scien~
tific investigation (1007
accuracy required),

Instructor

2-D Appraise current ele-
" mentary school science

textbooks, professional |

journals and children's
sclentific literature,

Library seminar and inde-
pendent review,

Individual library research
written analysis of elemen-
tary science textbooks and
related 1iterature,

Subnit a written list and
brief critique of ten books
or articles related to
teaching elementary school
sclence,

Instructor .
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Shill, Knowledse,
Attitude
The Student (i

Tnstructional
Procedunes

Assessment Procedune:
and Conditions

Assessment
Standands

Assesson

33-C Understand/teach a
problen-solving stra-
tegy for word recogni-
tion that gelectively
employs phonic, struc-
tural, and context
clues to recognize
unknown words indepen-
dently,

—

Class discussion and lecture
supplemented by selected
reading assignments.

List five guiding questions
to be used by pupils to
structure, their problem-
solving strategy.

Include all five questions
in the list, '

Instructor

34-C Understand the meaning
and importance on "in-
structional Jevel,"
"Independent level,"
"potential level," and
"frustration level” ag
applied to reading -
Instruction,

—

Class lecture-discussion
supplemented by selected
assigned reading,

Written test folloved by
class discussion.

85 percent minimum accuracy,
Describe and give an example
of each tern listed in the
KA.

Ingtructor

35-C Interpret information

gathered from an infor-

nal reading inventory
and make recommenda-
tions for instruction,

_—

(lass lecture-discussion
and demonstration,

| mal inventory data,

Written recommendations for
instruction based on infor-

Recomnendations must be
appropriate in relation to

| data gathered from informal

reading inventory,

Instructor
Teacher

36-C Understand commercial
systems and materials
used for handwriting
Instruction,

Guided analysis of materials
and manuals and development
of criteria for written
evaluations of materials,

Written four to six page
report.,

Complete reports in accord=i Instructor

ence with criterla developed
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SkiLl, Knowledse,

.

m—

Attitude Insthuctional Assedsment Procedunes Assessment
The Student 0ili: | Procedunes and Conditions Standardy Assesdon
37-C Use techniques for Complete assigred reading, {a) Teacher, instructor and/ |Demomstrate ability to teach| Instructor
teaching both left and jlecture, class diaonstration or self-evaluation of  |pupils each of the following| Teacher
right handed pupils  |and observation of on-site lesson, skills:
basic writing skills. |teaching. b) Analyze videotape, lesson ;) penci} holding
slans and log; ) paper’ positioning
¢) posture
d) correct letter formation
e) techniques for making
transition from manus-
cript to cursive,
38-C Select and prepare Review manuals, commercial |Develop lesson plans and  |Selected materials must Instructor -
materials appropriate |materials, teacher-made teach a lesson to a small |relate to the Interest and | Teacher

to interest and achieve
ment level of pupils,

naterials, children's maga-
zines, newspapers, and
hardware tradebooks.

group of pupils,

achievement levels of pu-
pils,
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Skill, Knowledge,
Attitude
~—~The-Student- 0ile:

Instructional
e Precedutes

Assedsment Procedunes
T 'a'n‘d'- Cc‘ndi"xi‘o nyo oo

Assessment

~Assesson

13-D Identify differences
and sinilarities between
large group, small group
and individualized ip-
struction in the content
areag of mathematics,
science, social studies,

———

Attend.ecture/discussion
and review of instructor
selected readings and hand-
outs pertaining to methods
and techniques of indivi-
dualized instruction,

{Snall peer group discussion

and analysls of differing
grouping and individualized
Instructional approaches
and individual analysis of
elementary classroom obser-
vation,

Complete a Grouping Charac-
teristics Checklist based
upon analysis of classroon
observation (90% level of
success required),

Instructor

|

ilb-D Apply observational

~ techniques to the fu-
provement of classroom
Instruction,

View video-tapes of obser-
vational techniques, inde-
pendent reading assignments,

Analyze an individual pupils
strengths and weaknesses
based upon observational
techniques, 1.e, anecdotal
records, pupil reactions
and subject matter inte-
Tests,

Formlate a list of eight
specific recomnendations
based upon observed pupil
strengths and weaknesses,

Instructor

13D Demonstrate knowledge
of the application of
learning theories to
teaching,

-

View film, seminar, discus-
gion and independent read-
ings.

Select a“theoretical learn-
Ing position to analyze for
applications to elementary
school teaching situations,

Submit a brief report out-
lining the application to
teaching of the position of
two learning theorists.
Report will be evaluated

upon: relevance to teaching|

application to subject ares
and implementation proce-
dures,

Instructor

6D Define the process of
concept formation,

Attend lecture/discussion
concerned with the process
of concept formation,
assigned readings, handouts,

Written examination in
college setting,

List elements of concept
formation (85% level re-
quired for acceptance),

Instructor
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Skill, Knowledse,

Attitude = Insthuctional Asseadment Procedunes Atoessment
The Student ii¢: Precedutes and Cenditions Standands Assesson
IHMMMMMMMMAmmmwmmWM"EMMJmmwm Judge analysis based on Instructor

models that facilitate
concept development in

+  elementary school social
studies or mathematics.

of instructional models de-
gigned to aid concept devel-
opment,

written analysis, two in-
structional models that
have been developed to
facilitate concept develop-
zent, e.g, Taba, Gagne or
DeCecco models.

applicability to subject

area, age and grade level
and applications for in-

struction,

18- Construct a teaching
unit for an area of the
elementary social stu-
les curriculun,

Teacher and student selec-

tion of topic, Individual

1ibrary research and formy-
lation of teaching unit,

Classroom involvement for
appropriate content, objec-
tives, materials, organiza-
tion and ability levels for
completion of finalized
unit,

Evaluated upon applicability, Instructor

structure, conceptionaliza-
tion‘and organization,

Teacher

13-D Demonstrate an awareness
of value clarifying
strategies for use in
teaching elementary

school social studies.

N—

Attend seminar discussion
and review selected read-
1ngs,

Small group discussion of
value clarifying strategies
and their application to
gocial studies content, The
vork of Raths, $imon and
others will serve as basis
for discussion,

Submit a list of ten elememd Instructor

tary social studics tepics
where value clarifying
strategies could be applied
(100% level of success re-
quired)

0-D Demonstrate a knowledge
of the content and cur-
riculun for elementary
school social studies,

Attend seminar and gmall
group or independent library
study,

Analyze curriculun guides
for social studies (N-3 and
4=6) published by SED.

Social Studies content and
curriculum test for grades
N-6, (90% level of success

required)

Instructor
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- Skill, Knowledse,
Attitude
. The Student Wi

Instructional
.. Precedutes.. .. .

Assessment Procedutios

and Conditions.. . . | .

Abbessment
Standards

Asaos801s.

21-D Identify concepts from
the social sclences
that contribute to the
elementary social stud-
fes curriculum,

Lecture and small group
review of elementary social
studies curriculun guides
for identification of social
gclence concepts; llsten to
tapes,

Select a concept identified
from the social sciences
and structure a social
studies lesson around that
concept.

Complete an evaluative
checklist for self and in-
structor evaluation, (807

level of agreenent required)

Instructor
Student

22-D Understand the abetract
and symbolic nature of
nap and globe symbols,

View film and review inp-
structor selected readings
and handouts,

Student designed and con-
stracted map suitable for
use in teaching an elemen-
tary school social studies
lesson; a written state-
ment will accompany map.

| means of identifying boun-

Map and written statement
concerning map and globe
gynbols -will be judged upony
classroon applicability,

discussion of pictorial and
nonpictorial map symbols, -

dary lines and the use of
wap legends,

Instruétor

13- Identify current in-
structional status of
science curriculum
projects in today's
schools,

162
ERIC

Aruitoxt provided by Eic:

Seninar and independent
review of comonly used
seience curriculun projects.

Analysis by contrast of the
following curriculum proj-
ects: AAAS, SCIS, ESS.

Ability to contrast by des-
criptive paper. Contrast
will be dependent upon the
role of the teacher, pupil,
content and environment
(naterials) of each project.

Instructor
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Phase I PRESCRIBER

State University College at Buffado
N-6, Provisdenal Cortification Progham

8

Shill, Knowledse,
Attitude |
The Student Uidl: |

Tnstructionad
Procedunes

o~

Abdessment Procedunes
and Conditions

Asdessment
Standands

As8es40h

|

24=D Understand the role of
science education in
the elementary school
curriculum,

Lecture and Independent
library research,

| Small group peer interation

concerning the role of
science in the elementary
school clagsroon,

Subnit a brief paper con-
trasting object teaching to
process teaching; at least
six contracting factors
will be considered minimal
acceptance level,

Instructor

23-D Be aware of najor sub-
Ject emphasis and fn-
structional strategles
of an elementary sehool
science progran,

p—

Independent library regearch
and seminar attendance,

Small group discussion and
comparison by contrast of
nationally used elementary
school science programs,e.g,
SCIS, ESS, S-APA.

major subject emphasis.

Subnit & comparative analy-
8is of three elementary
school science programs,
Analysis will be judged
upon comparison of general
description, goals, in-
structional strategles and

Instructor

6-D Write behavioral objec-
tives in the area of
sclence representing
each lev . of Bloon's
Taxonomy.

—

Lecture regarding Bloon's
Taxonomy and designated use
of behavioral objectives,

Individual study and written
enalysis of Bloon's Taxono-

oy,

Select and 1ist those ele-
mentary school science
behavioral objectives rep~
resenting each level of
Bloon's Taxonomy, (90
level of success required)

Instructor

7-D Tdentify readiness acti-
vities that initiate
beginning mathematical
activities,

ERIC

Full Tt Provided by ERIC.

Independent study and re-
view of three elementary
mathematics textbook series
vith emphasis upon early
prinary grades.

Analyze initial experiences
in mathematics that should
be made meaningful to chile-
ren if they are to proceed
to more difficult tasks with
8 firm understanding of
basic concepts,

Develop & mathematical

readiness chggklist with a
discussion of how the con~
cept of whole numbers, sets
place value and numbers

patterns are introduced and
carried out, |

Instructor



Phase I PRESCRIBER

State University Cellege at Buffolo
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89

Skidl, Knouledge,
Attitude
The Student ({(:

Instnuctional
Procedunes

Assessmon. Phoceduted
and Cend{tions

Assessment
Standands

Adsesson

28-D Demonstrate the ability
to pro 'de experiences
of a wuncrete nature to
help build a background
for mathematical astrac-
tion,

it

Demonstration and discussion
of a mathenatical teaching
ald or device,

Construct & mathematica!
teaching aid or Zevice ‘ot
classroon use t: develcp a
specific concept for an
appropriate elenentary grad
level,

A

Present a teaching aid or
device with a lesson plan
to be examined for appro-
priateness In term: of sge
and grade level, content
evaluative ugefulness and
means of presentation.

Instructor
Student:

19-D Identify activities,
methods, and approaches
necessary for mathema-
tical concept develop-
Rent,

_—

Attend lecture and discus-
sion concerning the process
of mathematical concept

development and attainment,

| the elementary achool nlase-
+ Toom,

Small gronp and individual
student 1-entilication of
potentia. matieratical con-
cepts to be developed at
differing grade levels in

Develop two lesson plans (at
different grade levels)
utilizing concrete objects,
seni-concrete materials and
various levels of abstrac-
tion,

Inatructor

0-D Identify activities,
situatlons and expe-
riences for both written
and verbal mathematical
problem solving,

166
ERIC

Full Tt Provided by ERIC.

Attend seminar and library
review of college and ele-
mentary texts and articles
concerne! with wathematical
problen solving,

Develop for lasstocy uge

a series of “4 rathematical
story problems applicable tc
elementary pupils.

Judge story problems for
inclusiun of applicable cor
putacioral skills dnd pro-
visions for transposing
problem situations into
nathematical equations (90%
level of acceptance re-
quired)

Instructor

167



Phase 11 PRESCRIBER

State University Cellege at Buffals
N-6, Provisicnal Certifdcation Proghan

90

Skill, Kiowledse,
Attitude
The Student L{{(:

Tnsthucetional
Procedunes

Assessment Procedunes
and Conditions

Asda8dment
Standands

AS8 e840

31-D Demonstrate competency
in the use of whole nun~
bers, cardinal, ordinal,
positive and negative
numbers, fractions,
decinals and exponential
notation,

—

Independent study based upon
self and Instructor sugges-
ted resources,

Analyze K-6 mathematical
scope and sequence chart fox
content of elementary school
athematics,

Test of elementary school
thematics K=6 content,
(907 level of success re

quired)

Instructor

32-D Identify examples of the
commutative, associa-
tive and distributive
properties as they apply
to multiplication and
addition,

——

View filns and independent
review of instruction sup-
plied readings.

......

Formulate a list of exam-
ples that apply to elemen-
tary school mathematics
content of the commutative,
associative and distributive
properties as they apply to
multiplication and addition,

List two examples each of
the commutative, associa-

tive and distributive pro-

perties as they apply to

multiplication and addition

(1007 accuracy required)

Instructor

3-D Demonstrate proficiency
in recreational approa-
ches to the teaching of
Dathematics,

1 ng
ERIC

Full Tt Provided by ERIC.

Attend seminar concerned
with game-type activities
and approaches used to teach
mathematics,

Small peer group brain-
storming sessions that will
finalize in games, activi-
ties and Informal recrea-
tional approaches to teach-
Ing a group of at least
three elementary school
pupils; e.g. attribute
gane,mathenatical puzzle,
mltiplication gane,

Teach a recreational type

of mathematics lesson to a

gnall group of elementary
pupils, Lesson will be
judged upon soundness of
approach, application to

content, pupil interest and
possible learning outcomes,

Instructor
Teacher

169
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Skill, Knowledge,
Attitude
The Student il

Tnsthuctional
Precedutes

Assessment Procedunes
and Conditions

Assesément
Standands

AS4244004

"34-0 Identify children's
nathematics literature.

170

ERIC

Full Tt Provided by ERIC.

Independent 1ibrary study;--

Identify in school and col-
lege libraries and other
available sources examples
of children's mathematical
literature that will ensble
children to learn in an
enjoyable and informative
manner,

Organize an annotated file
of six mathamatics and six
science books other than
textbooks; 1ist wili be

Instructor

Judged upon interest, moti-|"

vation and applicability
to content area.

171
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ffado

Phage 11 THPLEMENTOR N-8, Provisicnas Contification Proghan

Sedlt, Knowgedy:, |
Attitud, Ingthuctional Asdessment Procedynps Agdessment
The Student 17 Procedunes and Conditiong Standards Assesson

39 Identify examples of Analyze elenentary sehop] Written report that idepti- List at least three examples| Instruetor
phonemic, morphenie, teaching materials, fles the various Unguistic |for each pattern,
Syntactic spelling and patterrs,
grammatic patterns ip
reading materials for
elenentary sehoo],

40- Deserthe 4 representa- | Guided Survey of spelling  |Wrippen report related to | Complete g three to five Instructor
tive sample of spellirg| manuals, Develop criteria spelling materials, Page report, Quality of
approaches, for written report. written report consistent

with preestablished criteris
will bé rated as satisfac- |-
tory, unsatisfactory or
superior,

41-C Plan and inplement Observe cooperating tea- Complete written leggon Lesson and plang congistent Instructor
lessons in spelling | cher's lessons and clags Plans and teach lesson ope with pre-set criterfa wil Teacher
fron commercial pate- demonstration by ingtryctor site or as role play by be rated satisfactory or ‘
rals and coordinate | op peer. Plan and role- | meang of direct observatjon, unsatisfactory,
lessons with reading | play as teacher and develop
and writing, criteria for acceptable

lesson,

2= Develop a teaching Demonstration lesson Sup= | Evaluation of prepareq Planned lesson and teaching | Instructor
sequence and teach ported by appropriate lesson and teaching per- | performance colncide with | Teacher
several unknown words assigned reading, (lass fornance using established established criteria, Student

oSt appropriately
taught by a sight
method,

developnent of criteria to
evaluate lessons,

criteria,

173



Phase 11 TMPLEMENTOR

State Univensity College at Buffalo
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93

Altitude !
The Student Gidi: |

Tnstructional
Precedunes

Assessment Procedunes
and Conditions

Assedsment
Standands

Assesson

43-C Identify phonic lessons
in published teacher
manuals that emphasize
predictable spelling
patterns as a word
recognition tool and
employ both an analytic
and a synthetic metho-
dology.

P

Revieq teacher manuals that
accompany basic reading
materials,

List page numbers from tea-
cher manuals or instruc-
tional materdals designed to
develop the target pupil
skills,

List {dentified lessons
correctly, Identification
of methodology 100 percent
correct,

. Instructor

44-C Develop a teaching
sequence and teach the
use of a predictable
spelling pattern using
an analytic method.
Repeat using a synthe-
tic method and a dif-
ferent spelling pattem
Teach for transfer in
both instances.

Study selected readings,
including teacher's.reading
manuals, supplemented by
class lecture and demonstra-
tion, Establish criteria
to evaluate lessons.

Evaluate prepared lesson
and teaching performance
using estahlished criteria.

Planned lessons and teaching
perfornance must be rated

satisfactory on all criterda

Instructor
Teacher
Student

§5-C Exfend above lessons
to Include the asso~
clated spelling skills.

174
S

Full Tt Provided by ERIC.

Class demonstration by in-
structor, Establish cri-
teria to evaluate inclusion
and effectiveness of spell-
ing skills,

Evaluate teaching perform-
ance using criteria devel-
oped,

Planned lessons and teaching
performance must be rated
satisfactory on all criteria

Instructor
Teacher - -
Student

173



Phase I DPLRAENTOR

State Univensity College at Buffalo

N-8, Provisdenal Centification Progham

7

Shill, Knowleds:

e

Attitude b Instrietional Asseasment Procedunes Assessment
The Student Lidi: Procedures and Conditions Standands Assesson
T
46-C Identify lessons in Study of teacher manuals am|List page nunbers from tea- | List six lessons, cite Instructor
teacher manual or in- | instructional materials, cher manuals or instruction~ references, and identify
structional materials al materials designed to | each as analytic or syn-
that focus on struc- develop the target pupil | thetic.
tural analysis as a skills,
tool for word recogni~
tion,
47-C Develop twe teaching Study of selected readings (Self evaluation of prepared | Plan lessons and teaching | Instructor
sequences uging including teacher reading |lesson and evaluation of perfornance which include | Teacher
a) different affixes | manuals supplemented by teaching performance using | the following:

as word recognition
tools, and

b) emphasizing recog-
nition of root words
as a word recogni-
tion tool,

4 1N

ERIC

Full Tt Provided by ERIC.

class lecture and demonstra-
tion, Establish criteria
agalnst which to evaluate
lessons,

established criteria.

a) 1, use analytic method
2, use gynthetic method
3. teach for transfer
4. develop meaning cues

b) 1, root word remains un-
changed with addition
of affix

2, root word undergoes
spelling change with
addition of affix

3. teach for transfer

Student

17



Phase 1T IMPLEMENTOR

State Univensity College at Buffals
N-6, Provisicnal Conti{{cation Proganm

95

Seall, Knowledse,
Attitude
The Student Lii{:

Tnstructional
Procedures

Assessment Procedunes
and Conditions

Asbessment
Standards

Assesson

|

§8-C Develop and implement
teaching sequences
where context is empha-

sized as a word recog-
nition tool,

Study selected readings in-
¢luding reading manuals
gupplemented by class lec-
ture and demonstration,

Evaluate prepareﬂ'lessons
and teaching performance
using established criteria..

Planned lessons and teaching
performance should:
a) emphasize sexantic clues,
- syntactic clues, combing«
tion of context and phon-
1es and content cues in
recognition of homograts

b) Teach for transfer.

4]

Instryetor
Teacher
Student

-

4%-C Develop teaching se-
quences and teach the
components of the
problen solving ap-
proach to identifica-
tion of unknowu words,

Video presentation and class
discussion., Establish
criteria for lesson plan
and for teaching sequences,

Evaluate prepared lesson
sequences using established
criteria,

Prepared lesson and teaching

lesson should:

a) Introduce the guiding
questions and practice
using ther

b) Utilize the questicus
vith known cr easy woris.
Concentrate on efficlent |
uge of the questions, -

¢) Provide guided practice
with method involving
unknowr. difficult words
to develop transfer of
sxill. '

Instructor
Teacher
Student

50<C Understand that reading
{nvolves dual skill
strands of word recog-
nition and comprehen-
sion working in con-
cert,

Class discussion and lectwre
suppler. ated by assigned
reaiings,

dritten examination followed
by class discussion of each
item, Students may retake
the examination to attain
minimm or improve score.

Yinimua 85 perc.:i accuracy
1dentifying instructional
raterials designed for pu-
pils at primary, interme-
diate, and jusior high
school levels and comprehen-
slon cctivities suggested
for diffarent maturity .
levels, '

Instructor

17y



Phase 11 PLEMNIOR

State Univensidy College at Buffalo
N-8, Provisicnal Centification Progham

%

Skill, Knowleds,

Attitude Tnétruetional Assessment Progedines Assessment
The Student Uiii ; Precedunes and Cenditions Standards As4eas0n
i
51-C Understand various Class lecture and assigned |Written examination followed|Minimum 85 percent accuracy| Instructor
levels of compreher- | readings and exarination of |by class discussion of each |on test concerning "avelsof
sion, materials as in 53-C, item, Students may retake |comprehension including:
the examination to attalr |a) knowledge of comprehen-
ninimum or improve score, slon at the word level,
paragraph level and total
gelection level,
b) literal, interpretive,
applicative levels of
compr ehension
¢) critical and creative
reading skills related
to the levels of compre-
hension given in(a) and
(b)O
520 Understand that all | Class Jecture, assigned Oral or written examination, When presented with taped

levels of comprehen~
gion are taught at all
stages of reading in-
struction in materials
of varied levels of
difficulty.

Aruitoxt provided by Eic:

children,

readings and review of in-
structional materials for

ERIC

materials in which pupils
read selected materials,
the student will identify
the level of comprehension
and the level of difficulty
(85 percent accu; acy re-
quired).

Instructor

181
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 State Univensity Coldege at Buffals
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Shill, Knowledse,
Attitude
The Student ! .::

L 4

Tnstruetional

; Proceduned

Assessment Procedues |

and Condifions

Assesdment
Standands

Asdesson

-33-C Understand the rela-
tionship of listening
comprehension to read-
ing comprehension.

[

Background reading supple-
mented by lecture and dis-
cussion,

Develop a one-page case
study on ¢ upil,

Degeribe the relationship
observed between the pupil'g
listening and reading com-
prehension citing specific
exaples (rated satisfac-
tory or unsatisfactory).

Instructor

54=C Understand techniques,
materials, equipment
and classroon proce-
dures that promote
effective listening,

| .
Backgrou:d reading and class
demonstration,

Written examination, student
demonstration of materials
and/or equipment.

a) Minimum 85 percent accu-
racy on examination.

b) Satisfactory demonstra-
tion by student,

Instructor

35-C Set conditions for
effective 1istening in
all work with children
on site,

—

Class lecture/discussion/
demonstration, On site
observation.

Observation of practicum
work with pupils,

List and sequence conditions
required for effective 1is-
tening, Cite references for
conditions, when appropriate

Instructor
Tew -her
Student

36-C Plan and implement
teachirg strategles in
listening skills de-
velopment

ERIC

Full Tt Provided by ERIC.

Class demonstration, on site
cbservation, lecture, dis-
cuss.on, role play, Develop
criteria for effective
lessons in iistening,

—

Observation of practicum
work with pupils,

Lessons must include estab-

lished evaluative criteria
and list at least five
teaching strategles appro-

priate for 1istening skills

development,

" astruetor
Teacher

183



Phase 11 TMPLEMENTOR

State University College ad Buffalo
N6, Provisicnal Centification Prognam

%

SkilL, Knowledse

H

Attitude o Inafuctional Assessment Procedures Assessment
The Student Lidi: | Precedunes and Cenditions Standands Assesson
51-C Understand the directed| a) Study outline of the  |Written examination with | cive evidence of knowledge | Instructor

reading/thinking pro- |

£ess,

181
ERIC

Full Tt Provided by ERIC.

steps In directed reading! items discussed after exa~

thinking process, and

b) Assorted teacher manuals
for basic reading mate-
rials followed by class
lecture and discussion,

4
(Sl

mination. Students may
retake test to achieve
ninimm,

of the process in six areas

a) Steps or elements in the
pracess

b) Usefuluess of process in
basic reading inst.uction

¢) Usefulness of pi cess
for guiding content area
reading

d) Relationship of steps in
the process to motivation
for learning

e) Use'of the process as an
ongoing diagnostic teach
ing strategy

f) Relation of the steps of
‘the guided reading~think-
Ing process to alds for
teachers found in varioug
basic reading teacher's
nanuals,

¥inimal accuracy level 85
prreent,

18

fadiy 4



Phase 11 IvPLEMENTOR

State University College at Buffalo

99

Shill, Knowledse,
- Attitude |
The Student Ligi:

N-8, Provisicnal Centification Progham

Ingtructional
Procedures

Assessment Proceduned
and Cond{tions

Assessment
Standands

Assesson

|
38-C Teach directed reading

lessons to pupils of a
reading group.

186

ERIC

Full Tt Provided by ERIC.

Class lecture and discuesion
Establish criteria for leg-
son, including control of
group, individualized follow]
up activity, and readiness
concept developmant,

Plan for and teach directed
reading-thinking lessons to
the same group of pupils

a ninimum of six times dur-
ing on site participation,

Student lesson plans and
teaching behavior conform
to established criteria
including:

a) Use of teacher nanual to
deternine the skills the
selection is designed to
forward

b) Use diegnostic teaching
"test, teach, reteach”
strategy to decide which
1dentified skills will te
reinforced, initiated, or
unnecessary for this
group at this time,

¢} Use diagnostic teaching
"test, teach, reteach"
strategy to plan indivi-
dualized follow-up
activities,

Instructor -
Teacher
Student

137



Phase I IMPLEMENTOR

State University College at Buffalo
N-8, Provisicnal Certification Progham

100

Shatd, Knowledse,

Attitude | Tnstuetiond Assgssment Procedunes ACsessment
The Student Lidi: | Procedunes and Conditions Siundands Absesdon
59-C Understzad the lan- | Class lecture, discussion  |Written exanination followed Minimum 85 percent accuracy | Inetructor’

guage experience method
of teaching reading
and language arts,

4

134
ERIC

Full Tt Provided by ERIC.

and demonstration via video
tape,

by discussion of each item,
Student may retake test to
achieve minimm or raise
score,

on examination involving

the following:

a) Language experience (L.E)
a6 a method of beginning:
reading instruction

b) L.E. as & method of con-
cept and language devel~
opment

¢) L.E, as an appropriate
ueshod to use in developd

Ing concepts and language

in content subjects

d) LiE. as a stimlus to
creative thought and
writing

e) L.E. as a method of inte
grating all the language
arts, Student lists and
explains rationale behind
each step of the L.E.
method.

f) Student relates each
step of the L.E. method
to the dual skill strands
of reading-decoding and
comprehension.

189



Phase 11 INPLEMENTOR

State Univensity College at Buffalo
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101

Skill, Knowieds:,
Attitude
- The Student Ligd:

—— —

Tnathuctional
Procedures

Assesdment Procedunes
and Cond{tions

Assessment
Standands

Assesd0n

60-C Plan and inplement
language experience
lessons,

——

Class lecture, discussion .
and demonstration, Develop
criteria for evaluation of
lessons,

Evaluate piah‘éﬁd'téachiné
lesson based on established
criteria,

Lessons should cenform with

planned criteria including

the foliowing:

¢) Msic reading planned as
a developmental lesson

o) Lesson planned around .
content subject concepts

¢) Lesson planned primarily
to stimulate verbal or
vritten expression,

Instructor
Teacher
Student

61~C Describe strengths and
veaknesses of commer-
clal materials for
teaching language usaga

-

Analyze instructional mate-
rials and manuals for teach-
ing language usage.

Complete a written evalua-
tion report (4 to 6 pages).

List!10 comercial naterials
1 *cating when manuals are
available, Describe the
strengths and weakiessag

of each, Rate repor: as
satisfactory or wgaz#islace
tory,

2-C Develop and demonstrate
a creative writing
activity appropriate
for elementary school
children.

190
2

Participate In lecture,
observation, class demon-
strations and guided study
of periodicals, professional
texts, etc,

Produce a creative writing

activity suitable for ele-

mentary pupils. Demonstrate
the activity in a simlated
or field setting,

LY LN

Instructor

a) Include genera! and spe-
cific objectives, des-
cribe all prevastutes in
operational teris, and
list mater:s!s required.
Rated satistactory or
unsatisfactory,

b) Rate demonstration as
satisfactory or unsatis-
factory,

Instructor

191



Phase II IMPLEMENTOR
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Skill, Knowledse,
Attitude
The Student Uiii:

Tndtructional

l
|
: Precedunes

Assessment Procedunes
and Cond{tions

N-6, Provisicnal Contification Progham

A66266MEhI
Standands

AS4 Q840N

63-C Integrate handwriting
in other language arts
activities,

-

Lecture with assigned back-
ground reading,

Complete written essay/ob-
jective test.

When presented with a serieg
of examples which integrate
or do not integrate hand-
writing effectively in other
language arts activities,
the student will identify .
the ineffective examples and
improve these to a satis-
factory level (100 percent:
accuracy required).

- Instructor

64-C Understand the use of
the various genre of
children's literature
as motiv~tional sources
as bases or reading,
language instruction.

d NAA

Aruitoxt provided by Eic:

Y

Class lecture/demonstration
and discussion,

ERIC

Complete an essay examina-
tion,

Demonstrate knowledge of

methodology of using child-

ren's literature as basis

for reading-language instrucy

tion in relation to

(1) interest and motivation

(2) comprehension and inter-
pretation

(3) word recognition through
context

(85 percent level reguired)

Instructor

193
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103

Skhill, Knowleds:,
. Attitude
The Student 1iii:

Tnstructional
Precedures

Assessment Procedunes
and Cond{tions

Assessment
Standands

Assess0n

65-C Understand value of
yide use of children's
Hterature to extend
pupils' reading skill
through independent
reading,

—

Class lecture/demonstration
and discussion,

Complete an essay examina-
tion,

Identify effective vays of
coordinating the indepen-
dent reading of children's
literature with basic read-
ing instruction and with
content area reading (accu-
rate identification 85 -
percent minimum), '

Instructor

66~C Understand value of
wlde use of children's
literature for devel-
oping clarity of oral
and written expression.

194
ERIC

Full Tt Provided by ERIC.

Class lecture/demonstration
and discussion,

Complete an essay examina-
tion,

Identify effective ways of
utilizing children's 1ite-
rature In helping to develep
clarity of oral and written
expression (accurate iden-
tification 85 percent mini-
mwm, -

Instructor



Phase 11 DPLEENTOR
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Sill, KnowZedss,

Inbtk&ctionaﬁ

Attitude ~ Asseasment Precedunes Assessment
The Student 1i(: j Precedunes and Cond{tions. Standards Assesson
— —

35-D Denonstrate the use of |Attend lecture/denonstration Independent and small group | Lesson will be judged upon: | Instructor
the inquiry method n |and involvement in simulated |discussion of differing activities, materials, type| Teacher
teaching an elementary |inquiry activity and inde- |levels of questions to guide and level of questions, poss
school social studies | pendent and small group Inquiry and infarential gible inferences that can
or sclence lesson. | study, thinking, be drawn, and potential

learning outcones.

36-D Develop as an elemen- | Seminar discussion of ele- | Sociodrama or role-playing | Video~taped activity will | Instructor
tary soclal studies |mentary social studies opem activity will be enacted by | be judged for pupil inter- | Teacher
activity a soclo-drama |ended, reaction and role- elementary school pupils | actien, expression of ideas,
or role-playing situa~ |playing situations. and video-taped by student. | topic and situation selected
tion, .

31-D Demonstrate Competency | Attend senfnar, views film | Individual student design of Lesson will be judged upon | Instructor
in the teaching of map |and instructor selected a lesson plan to be taught | map or globe skills to be
and globe skills, readings and handouts, to elementary pupils that | taught, e.g., directionality

| will include provisions for| latitude and longititude,
the teaching of map or use of the scale of miles
globe skills, and interpretation of map

‘ syabols.

8-D Construct and use in- | Uges Inexpensive materdal | Use of a self constructed | Evaluate teaching aid using| Instructor
expensive teaching aids, found in the home to develop| aid for an elementary school| 2 checklist developed in Teacher

- a teaching aid to llustrate| scienne lesson with either college classroom, Student

a scientific principle,

sugll or large goup situa-
tion,

197
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Skill, Knowledss
Attitude

Inatnuctivnaﬁ
Procedunes

Assessmont Procedunes
and Conditions

Assesdment
Standands

Assedboh

The Student Kidl: |
o |

'39-D Locate and uge appro-
priate materfals and
equipnent for teaching
elementary school
sclence,

College seminar and inde-
pendent location of seience
materials and equipment,

Rnowledge of commonly used
sclence matérials and equip-
ment found in colege cur-
riculum Zaboratory and local
school,

Complete an evaluative
checklist of ten pleces of
apparatus and four programs
using specialized gelence
equipzent are considered
mininal acceptance level,

Instructor

40-D Define and demonstrate
the ability to explain
the process of addition,
mltiplication and their
inverse operation and
demonstrate the ability
to use varlous means of |
developing the meaning
of such operations.

Attend lecture and review
Instructor selected readings
and handouts,

(utline 2 lesson plan and
teach for selected grade
level by introducing efther
subtraction or division as
the inverse of addition ov
mltiplication,

utilization of, 1.e,, nup~

Include provisiona for the

ber Iines arrays, cartesion
products, ete. Level of

success w11l be deternined
by content and presentation.

fnsfi:‘rﬁctor

Teacher

41-D Demonstrate conpetency
in the use and under~
standing of the disco~
very method in teaching
elementary school
sclence,

N

Lecture and brainstorning of
discovery method classroon
possibilities,

tary school sclence lesson

Use guided discovery method
for constructing an elemen~

plan,

Couplete an evaluative
checklist for gelf and
professional evaluation,
(90% level of agreement with
assessor required)

Instructor
Teacher
Student

+2-D Demonstrate the ability
- to restructur~ a given
science topic for a
legson presentation to
children of differing
age and grade levels,

H’m

I:IQ\V(Z

Aruitoxt provided by Eic:

Independent 1ibrary study
based upon science content
and curriculum for the ele-
mentar: schools,

Content selection of topic
will be based upon science
curriculun guides (N-3 and
4~B) published by SHD, Les-
son plan will be presented
with topic restructured for
a prinary and upper inter-
nediate grade level,

Tnclude 1n lesson plan

assessment! vocabulary,
length and complexity of
lesgon, materials and eval-
uation techniques,

Instructor
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SRiLL, Knouletse,
AIILIUdQ P
_The Studeﬂ{ bidi:

—4——

N=6, Provisicnal Contification Proghan

Inathuctional
Procedunes

Adsesdment Procedunos

and Conditions

Assesdment
Standards

Absess0h

i3-D Use cutrent events ag 3

- means of teaching ele-
mentary school social
studies,

Attend seminar an¢ brain-
storning session to devise
vays of Incorporating cur~
rent events into ap elemen~
taty social studies lesson,

Incorporate current events
{rom differing media sour-
ces, &8, audio tape of

news broadcast, newspaper

account, ete,
>

Evaluate upon appropriate-
ness of objectives and con-
tent, instructional proce-
dures, variety of materials
and possible learning out-
comes,

Instruetor
Teacher

4D Select appropriate gub-
Ject matter to facili-
. tate’ concept-teaching

200
ERIC

Full Tt Provided by ERIC.

Attend lecture/discussion
concerned with concept
teaching, assigned readings,

List six appropriate cri-
teria for selecting subject
natter that will facilitate
concept-teaching in the ares
of elementary social stud-
les, -

List with 1007 accuracy
appropriate criteria for
selection of subject matter,

Instructor
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g

Shill, Knowledse,
Attitude
The Student 4L

Ingtructional
Procedunes

issessment Proceduted

and Condit{ons

Assessment
Standands

As42840,

1-E Denonstrate personal
qualities of intei-
ligence, initiative,
respongibility and
willingness to work.

202

ERIC

Full Tt Provided by ERIC.

Participate in seminar dis-
cussion specifying how
qualities relate to success~
ful teaching, Establish
criteria for evaluation
during group meeting.

a) Direct observation of
student behavior followed
by conferences with
{nstructor, teacher and
student, .

b) Written report describ-
ing applicable behavior.

1 a) Performance rated for

quality of demrnstrated
ideas, techniques, mate~
rials uged, tasks com~
pleted for both instruc-
tional and non-instruc-
tional work, -

b) Content of written report
must include & minfmum
of 4 gpecific examples
for each behavior, Rat-
Ing of satisfactory or
unsatisfactory on estab-
lished criterla with 90
percent agreement among
assessors, Suggested
Guidelines, Appendix A,
p. 160-61, 1.0, 1.2, 1.3,
2.0, 21, 2.2, 3.0, 3.1,

1,0, 34, 7.0, WL, 1.0, |

7l3.

Instructor
Teacher
Student

209
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108

Skil, Knowledse,
Attitude
The Student Wil(:

Tngthuetional
Proceduhes

Asseasment Procodures
and Conditions

Asseddment
Standands

Ab82440,

2-E Demo..strate poise,
self-confidence,
ability to adapt
readily to new ideas
and situations,

04
ERIC

Full Tt Provided by ERIC.

Participate in seminar dis-
cussion on specific beha-
viors, (Observation of in-
structor and teacher models,
tutoriel conferences where
indicated,

semonstrate behavior in
varied situations and per-
sonal interactions with
pupils, teachers, parents,
adninistrators, para-prof-
essionals and other staff
members. Assessment con-
ferences following obser-
vations.

Behavicr and teaching per-
formance must demonstrate:

a) Avareness, acceptance
and concern for self
and others

b) Ability to function In
a variety of roles and
situations

¢) Acceptance and utiliz.i-
tion of evaluative
analysis of self and
role performance

d) Knowledge of and ability
to work productively
vithin authority struc-
ture of the school.

Performance rated as satis-
factory or unsatisfactory
with 90 percent agreement
among assessors, Suggested
Cuideline checklist, Appen-
dix A, p. 160-61, 6.0, 6.1,
6.2, 6.3, 8.0, 8.1, 8.2,
8.3, 9.0, 9.1, 9.2, 9.3,

Instructor
Teacher

20
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Shill, Knowledge,

oral and written
language with pupils
and adults.

903
ERIC

Full Tt Provided by ERIC.

ninute lessons. Guided

independent corrective help,

when. required,

Analyze taped lessons for
correct language,

written work.

h) Tangnage usage accurate
according to established
criteria, Suggested
Cuideline checklist,
Appendix 4, p. 167-69,
40.0, 40.1, 40,2, 40.3,
48,0, 48,1, 48.2, 48.3,
49,0, 49,1, 49,2, 49.3,

Attituce Tnatnuctional Assessment Proceduned Asgessnent
The Student Kiii: Procedunes and Conditions Standands Assessof
3-E Demonstrate ability | Complete assigned readings | Generate a log on to to a) Rate for accuracy of Instructor
to encoutage each |and/or review relevant SKA's, six pupils specifying written reper> and effec~| Teacher
pupil to: Participate in seminar dis- | abilities, disabilities, tiveness of demonstrated
aHmmmm_cmm.mmmmm interests and needs inboth | behaviors, Suggested
stasn for learp | 2PN tutorial conferences.| the academic and social Guideline checklist,
ing areasi 1Includ; :pecifi; 1 épgengii A; g. §6g, ggoé
! . naterials, methods, verba 0, 5.1, 5.2, 5.3, 95.0,
b) 2:::1§§1? E;:ge and non-verbal behavior 55.1, 35,2, 55.3, 56,0,
¢) Develop self utilized by student, Direct| 56,1, 56,2, 36,3,
observation followed by
evaluation tech- b) Evaluate experience as | Student
two and/or three-vay con-
niques, ference. revarding ot non-rewardin%
4-E Communicate effec- |Submit acceptable written | Evaluate all oral and writ-(a) 90 percent minimum accu~ | Instructor
tively using correct|work, Audio tape two 13- | tén work, racy on all otal and Teacher
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10

Skill, Knowledse,
Attitude

Tratructional
Proceduned

Assessment Procedunes
and Conditions

Assessment
Standards

Assedsons

_The Student hide:

5-E Demonstrate respect
for children.

?ﬂ 0\‘1
ERIC

Full Tt Provided by ERIC.

Complete assigned readings,
seminar discussion, and
tutorial conferences, i
requi-ed,

Direct observation of stu-
dent behavior followed by
two and/or three way con-
ferences,

| ¢) Effective interaction

Demonstrated behavior must
be consistent throughout
field experience and denote

a) An interest and empathy
for pupils |
b) Maximum uge of positive
vs, negative statements

with individual and
groups of pupils

d) Accurate, non-destructive
feedback to pupils con-
cerning behavior and
work

Student rated as satisfac-
tory or unsatisfactory on
all components of checklist,
Suggested Guideline check-
1ist, Appendix 4, p. 160-6]
4.9, 4.1, 4.2, 4.3, 10,0,
10,1, 10,2, 10.3,

Instructor
Teacher
Student

209
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1

Shill, Knouletsc,
Attitude
~ The Student Wi{{:

Insthuctional
Precedutes

Assassment Procedures
aid Cond{tions

Assosdment
Standands

Adbed40.

6-E Establish a profes-
~ <lonal working rela-
tionship with faculty,
staff and administra-
tien,

210

ERIC

Full Tt Provided by ERIC.

S

Participate in seninar,
attend faculty neetings and
school district board
neeting,

Direct observation of stu-
dent behavier followed by
three and/or two way con-
ferences,

Demonstrate effective con-
mnication skills during
formal and informal rela-
tionships with staff, Spe-
cific items for a checklist
include knowledge of staff
menbers, following estabe
lished procedures, appro-
priately seeking and util-
1zing expertise of profes-
slonal staff, Performance
rated as satisfactory or
unsatisfactory on checklist
ccoperatively developed by
assessors, Suggested
Guidelines checklist, Appen:
dix A, p, 161-62-69, 11.0,
11.1, 11.2, 11,3, 12.0,
12,1, 12,2, 12.3, 50,0,
50,1, 50.3,

Instructo
Teacher

211



Phase ILI HUMANIST
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112 -

Shill, Knowledse,
Aftitude
The Student Wii(:

N

N-6, Provisicnal Certification Proghan

instnuctional
Proceduted

Assessment Proceduhes
~and Conditions

_Assessment
Standands

Asse440/

]-E Establish a profes-
sional relationship
with parents,

Full Tt Provided by ERIC.

ERIC

Participate in formal and
informal meetings of parents

Observe student behavior -
during at least two confer-
ences with parents, Video-
tapes may be substituted
for direct observation,

a) Rate ‘performance on g
checklist cooperatively
developed by the asses-
sors,  Place major focus
on the providing of
accurate descriptive in~
fornation to parents in
a non-threatening manner,

b) Analyze self reports of
students describing thelr

- reactions to attendance
at one meeting for two
of the following:

(2) P T.A,
(b) District School Board
(c) School Open House

Suggested Guideline check-
list, Appendix 4, p.162,169,
13.0, 13.1, 13,2, 13,3,
50,0, 50,2,

Instructo;
Teacher
Student -
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1

Skhill, Knowledse,
Attitude
The Student Lill:

-

Tnsthuctional
Procedunes

Assedsment Procedures
and Conditions

Assessment
Standands

Asbesson

1-F Understand the concept
of the teacher as a
professional with spe-
cialized skills and
knowledges.

Seninar approach, inter-
action with other students
of education,

Observation in college
setting of students In dis-
cussion with whole group
and small groups.

Demonstrate comparative

Interaction, soundness of
concepts advocated, logic
of arguments presented and
philosophical/psychological
basis of reasoning, A pre-
determined checklist will
be used for evaluation,

Instructdr
Student

-

2-F Define the philosophi-
cal bases for decision
making in the classroom.

Seminar approach with guest
lecturers and assigned
readings,

Discuss concepts with small
groups and analysis of a
critical incident in a
classroon,

Level of understanding ref-
lected in discussion and
written/oral case analyses
vith 2 minimum level of |
satisfactory required for.
acceptance,

Instructor

—

3~F Demonstrate the knowl-
edge and use of effec-
tive Human Relations
- techniques in the clase
room,

Attend seminar, views film
and analyzes simulated
classroon situation.

In-depth analysis of a

sinulated classroom inci-
dent that ewphasizes prin-
ciples of human relations,

Complete a written analysis
of simulated dassroon inci-
dent including an emphasis
upon observed classroom
climate and Human Relations
factors,

Instructor.

4-F Designate agencies that
provide human and mate-
rial resources within
and outside of the
school that facilitate
classroom instruction,

( ©

FRIC

Aruitoxt provided by Eic:

Lecture, and presentations
by persons representing
agencies that provide mate-
rial/human resources for
schools,

Summarize by means of writ-
ten report the resources
provided by six agencies
that contribute to the
teaching~learning situation
of schools,

Include at least three
services provided by each
agency (907 level of success

required),

——

Tnstructor

25
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e — T

Skill, Knowledse,

[

Attitude Tnsthuctional Assessment Proceduned Asgessment
The Student 1{LL: Proceduted and Conditions Standands Assessor
8- Understand the major| Complete assigned readings. | List in pre-observation  |Written plan must list tw | Instructor
theories for cogni- | Participate in seminar re- | conference specific stra- |characteristics for each
tive, social, phy- |viewing major theories. ‘tegles or principles to be |theory cited, Performance
sical, language and | Independent review of rele- | utilized with supporting |evaluated in accordance
noral development |vant SKA's from Phase I and | bibliographic data, Direct [with criteria established
for children and |II. observation followed by  |in pre-observation confer-
apply these prinei- assessment conference, ence, Suggested Guideline
ples in diagnosing checklist, Appendix A,
learning situations. p. 164, 23.0, 23,1, 23,2,
23.3,
217

ERIC

Full Tt Provided by ERIC.
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State Universidy College at Buffalo
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Skill, Knowledse,

Attitude Instuctional Asszssment Proceduned Assessment
The Student Uili: Proceduted and Conditions Standards Assesdons
0-E Diagnose the needs |Attend seminar reviewing Analyze records developed | Records must include: Instructor
of individual pupils|relevant SKA's from Phase I |by the student usling a 3 Teacher
in varied areas of |and II, Develop evaluative |checklist of criteria devel- e) Background datz on Student

the learning envi~
ronment,

ERIC

Full Tt Provided by ERIC.

and diagnostic profile on
three children for a six to
eight-week period, Include
anecdotal comments regarding
|pupil behavior.

oped by Instructor, teacher
and student,

students .

b) Previous acadenic grades

c) Complete test data (in-
cluding names of tests,
scores, and dates of
adninistration)

d) Recommended supplemen-
tary tests with reasons
for suggested use

e) Interpersonal influence
in and out of school

f) Present operational level
in academic curricular
areas

g) Objective anecdotal
reports

h) Specific instructional
procedures based on data
collected

1) Summary report of prog-
ress made by each stu-
dent.

Each component of the re-
port will be rated as satis-
factory or unsatisfactory
for each pupil. Unsatis-
factory sections mst be
redone, Suggested Guide-
lines, Appendix 4, p, 164,
26,1, 24,2,

219
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Skill, Knowledse,

JERIC

IToxt Provided by ERI

tape 2 mini-lesson of 15 to
20 minutes in length.
Students view and evaluate
azother student's lesson
according to established
criteria,

Fach agsessor will evaluate
the tape and compare res-
ponses, Direct observation
may be substituted for
video-tape,

Interaction analysis instru-
ments (e.g., Flanders, Burk-
hart, etc.) with 85 percent
agreement among assessors).
Guideline suggested check-
1ist, Appendix 4, p. 170,
54,0, 54,1, 54,2, 54.3,

Attitude Tnetructional Assessment Procedunes Agsessment
The Student il Procedured and Conditions Standands Assessons

10-E Measure pupil Complete assigned readings, | Evaluate pupil work for & | Analyze evaluative records | Instructor
growth in varied |seminars, and lecture. six to eight week period | developed and maintained by| Teacher
areas of the learn-|{Evaluate sample materials, | during field experience, | student for accuracy and
ing environment, |modeling by teacher, Maintain checklists and effectiveness, Attain a

records, Assessment will be | level of 85 percent agree-

continuous throughout de- | ment between student and

velopment and utilization | assessor, Culdelines sug-

of measuring devices. gested checklist, Appendix
A, p. 169, 53.0, 53.1,
53,2, 53.3,

11-E Tdentify various |Develop records based on | Utilize records and profiles| Planned lessons and teach- | Instructor
learning styles and|observation of pupils and | to prepare appropriate mate-| ing performance coincide | Teacher
Individual differ- |diagnostic test results, rials, lessons and activi~ | with established criteria. | Student
ences of pupils, ties for small and large | Guideline suggested check-

group instruction, list, p, 162, 164, 16.0,
Direct observation followed 16.1, 16,2, 16,3, 20.0,
by two and/or three-way B, 0., 43, B0,

; <1 25.1, 25,2, 25,3,
conference,

12-F Self-assess teach= |After completing seminar to |Review taped mini-lesson in | Independent analysis of Instructor
ing performance,  |review relevant SKA's stu~ | conference with peer, in- |audio- and video-tapes by | Teacher

dent will audlo or video- |structor and/or teacher, | each assessor utilizing Student

221
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....

Shill, Knowledse,
At;itude
The Stuient 0idg:

A
o4

" Tnstructional
Procedures

Assessment Procedunes
and Conditions

Assessment
Standards

Abdeddo

5-F Identify the psycholo-
gleal and philosophical
factors that influence
and control the climate
for iearning,

jj[{j}:‘

Full Tt Provided by ERIC.

Attead seminar,role playing
views films and video tapes,

In-depth analysis of a
critical incident in the
classroom with emphasis on
social/emotional factors
and pupil and teacher inter-
action,

Evaluate analysis on des-
cription of incident,
causal factors, teacher/
pupil reactions and effect
upon classroom climate (85%
level of acceptance re-
quired).

Instructe
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16

Skill, Knowledse,

Attitude Instructional Assessment Procedunes Assessment
The Student L4L(: Proceduned and Conditions Standands Asdessons

13-E Write and imple- | Complete assigned readings, | Preassessment of written | Demonstrate successful im- | Instructor
ment lesson plans plans, post-assessment of | plementation of clearly and | Teacher
using behavioral observed lessons with two- | succinctly stated behavioral
objectives, and three-way conferences, | objectives for pupil learn-

ing with 90 percent level
of mastery, Suggested
Guidelines checklist, Appen-
dix 4, p. 162, 14,0, 14.1,
14,2, 14,3,

14-E Utilize varied Independent review of rele- | Use Bloon's Taxonomy of Analysis for use of the Tnstructor
levels of question-| vant SKA's from Phase I and| Educational Objectives and/ | various levels of question-| Teacher
ing techniques. II. Video or audio-tape | or Sanders, Classroom Ques-| ing techniques in 2 logicaly Student

two 15-ninute lessons. tions: What Kinds? to competent manner, Emphasize

assess Questioning levels | use and appropriate appli-

taped, cation of higher order
questions and providing for
convergent and divergent
thought processes with 85
percent level of agreement
among assessors. Suggested
Guidelir.s checklist,
Appendix 4, p, 163, 2.0,
2.1, 2.2, 213,

225

Full Tt Provided by ERIC.

Iidc
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N-6, Provisicnal Centification Progaam
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Skill, Knowledse,
Attitude
The Student 4iL(:

Tnsthuetional
Procedures -

Assesdment Procedunes
and Condidions

Assessment
Standands

As8e440

15-E Use a varlety of mate-
rials in teaching.

220

ERIC

Full Tt Provided by ERIC.

Survey current literature,
attend educational media
workshops, assigned profes-
sional conferences and/or
commercial displays,
Participate in seminar for-
display of materials devel-
oped by students.

Integrate a variety of

| visual aids in teaching,

Assessment will follow ob-
servation of materials
being used in classroom.

Successfully demonstrate
skill in using commercial
material, designing and
utilizing self-made in-
structional materials (e.g.
dry mounting, lettered
captions, charts, bulletin
boards, overhead transpa-
rencies, models, photogra-
phy, tapes), Rating of
satisfactory or unsatis-
factory with 85 percent
agreement among assessors.
Unsatisfactory skills and
materials may be redone
till a satisfactory level
1s achieved, Suggested
Guidelines checklist,
Aopendix A, p. 168-69,44.0,
44,1, 44,2, 44.3; p,

51,0, 511, 51,2, 51.3,
52,0, 52.1, 52,2, 52.3),

Instruct
Teacher
Student

uy
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- Skill, Knowtedge,

Attitude Insthuctional. | Assessment Procodunes Assessment
~ The Student #{{L: Precedunes and Conditions Standands Asseddon.
16-E Use varied teaching | Observationofa variety of Demonstrate a variety of | Analysis of demonstrated Instructor
techniques, teacher models. Participate| instructional approaches in| behavior for successful Teacher
in seminar demonstration of | all elementary school curr{ application of two differet| Student o
teaching techniques, cular areas, Assessment | instructional approaches im
will follow observed lessons
Student will self evaluate 2) Hathenitics
unobserved lessons, b) Reading
¢) Language arts
d) Science
e) Other curricular area
Suggested Guideline check=
list p, 168, 45.0, 45.1,
_ 45.2) ‘45031
17-E Provide for individual| Participate in seminar, Demonstrate that individual| Consistently utilize vari- | Instructor
differences, conferences, and/or consul- | differences are provided forf ous instructional approaclesl Teacher
tation with appropriate during large and small group for curricular areas and Student
| school personnel (teacher, | instructional lessons and iy state rationale for using
reading specialist, resource| individual interactions different instructional
people, psychologist, nurse) with the children. Assess- | techniques with individual
ment procedure will include) children, Recognize and give
dirvect observation of stu~ | appropriate help to indivi-
dent behavior followed by | dual children during les-
two- or three-way confer- | sons, Provide for varying
ences and a written self- | depth and rapidity of steps
evaluations. In lessons which are deter-
nined by the progress of
individual children, Level
of success 85 percent dur-
ing last three weeks of
situation, Guidelines check-
list, Appendix 4, p.l64-67,
25,0, 25,1, 25.2, 25.3,
41,0, 41,1, 41,2, 41.3,
298 229
48 |
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Shill, Knowledse,
Attitude
, The Student LiL¢:

Tnstruetional
Procedutes

Assessment Procedutes
and Conditions

Assossment
Standands

Asses40n,

18-E Demonstrate ability
to effectively utilize
pupils' experiences in
classroon environment,

nh n1

ERIC

Observation of pupils and
teacher and/or instructor
model,

Teacher, instructor and/or
self evaluation of behavior,

Demonstrate ability to uti-
lize pupils' experiences in
each of following:

a) Incorporating pupil's
answers or requests into
lesson

b) Utilizing cultural simi-
larities or differences

¢) Integrating previous and
current lesrnings

Suggested Guidelines check-
list, Appendix 4, p,164-65,
26,0, 26,1, 26.2, 26.3,
30,0, 30.1, 30.2, 30.3.

Instructor
Teacher
Student

231
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Phase IIT PRESCRIBER N-6, Provisicnal Contification Proghan
Skill, Knowledge, .
Attitude Ingtructional Assedsment Procodures Assedsment
The-Student ¥l Procedutesd and Cond{t{ons Standands Absesdon
19-E Use instructional | Observation of teacher and/ Develop behaviorally writ- a) Written plans and perfor-| Instructor
procedures which | or instructor model, ten lesson plans with spe~ |  ance rated ¢* demonstraed Teacher
demonstrate an cifie, logically sequenced | kuowledge of instructionall Student

understanding of
diagnostic analysiJ
of pupils and thefr
work,

230
ERIC

Full Tt Provided by ERIC.

objectives, appropriate
procedures and assessment,
Plans must reflect students'
ability to use diagnostic
results to prescribe in-
structional programs, Demon-
strate specific instruc-
tional procedures based on
diagnostic profiles and
records, Minimm of six
plans for each of following

a) Individual children
b) Small group of children
¢) Large group of children

Pre-observation conference
and direct observation
followed by two and/or
three-way conference,

b) Demonstrate during assess

plaaning for pupils with
different operational
levels, learning styles
and self-concepts,

ment conferences a satis-
factory ability to func-
tion as a member of a
prescriptive tesm, Perfor
mance level of satisfac-
tory will be maintained
throughout last one-third
of student teaching expe-
rience, Achieve a level
of satisfactory on items
suggested in Guidelines,
Appendix A, p. 162, 15.0,
15,1, 15.2, 15.3,

233



Phase IIT PRESCRIBER

State University College at Buffalo
N-¢, Provisicnal Centification Progam

123

Skill, Knowledge,
Attitude
_The Student kidi:

o
|

Tnstauctional
Procedured

Assessment Procedunes
and Cond{tions

Assessment
Standands

Assess0M:

+

)0-E Provide for continu’:y
in long-range planning,

G‘) q‘i
ERIC

Aruitoxt provided by Eic:

Complete assigned readings,
tutorial conferences and/or
instructional seminar,
Develop outline of proposed
long-range unit of work for
classroom use.

fomplete pre-conference on
long~term plans with con-
ferences throughout the
implementation of plans,

Implement long~term imstruc-
tional plans successfully
for a minimum of threeweeks
Rate plans and performance
for appropriate objectives,
subject depth, utilization
of curricular resources,
variety of motivational and
creative teaching techniques,
sequential development of
concepts, accurate moni-
toring and record keeping
devices, Suggested Guide-
lines checklist, Appendix A
p. 163-67,18.0, 18.1, 18.2,
18.3, 22,0, 22.1, 22.2,
22,3, 36,0, 39.1, 3.2,
39.3, 43,0, 43.1, 43,2,
3.3,

Instructor
Teacher
Student
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Shill, Knowledse,
Attitude
The. Student i{{:

Tnstnuctional
Proceduned

Assessment Proceduros
and Conditions

Asdeddment
Standands

Assedson:

6-F Demonstrate a knowledge

~ of New York State Edu-

' cation Law as it relateJ

~ to curriculum,instruc~
tion, pupil-teacher

relations and rights of
teachers and pupils.

—

Analyze current educational
situations and critical
incidents, assigned read-
ings.

Analyze a critical incident
in the classroon in rela-
tion to N.Y,5, Bducation
Law, 1.e., corporal punish-
ment, medical treatment of
a pupil and tercher negli-
gence,

Subnit a written analysis
of a critical classroom
incident to be judged
according to objectivity,
causal factors, possible
ramifications and preven-
tive measures that could
have been instituted.

lustructor

7-F Demonstrate a knowledge
of the claimed advan-
tages and disadvantages
of differing classroom
and school organiza-
tional patte:zs,

Attend seminar, written‘
report and selected readings

Small group diséussion and
analysis of the advantages/
disadvantages, psychologi~
tal and philosophical bases
of differing organizational
patterns, €.g., open con=
cept, team teaching and
ability grouping,

Describe accurately in a
written report the role of
the teacher in organizing
and implementing a specific
instructional pattern for
a particular level of
students, 1.e., an open~
concept learning environ-
ment for primary children.

Instructor

r—

8-F Identify current issues
{n curriculum develop-
ment and subject area
content in the elemen-
tary school.

36

ERIC

Full Tt Provided by ERIC.

Seminar approach, view
filns and assigned readings.

College class and curriculun
library for a written analy-
sls that identifies the
arguments for and against

a specific curriculum
proposal, 1.e., Sex educa~
tion, career education,
drug education.

Include at least three
current issues in curricu-
lum development with well
defined argument for and

against, A minimum level

of satisfactory required
for acceptance,

Instructor
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Skill, Knowtedse,
Attitude
h_[hc Student W{{{:

Tnstruetional
Procedunes

Assessment Procedunes
and Conditions

Assessment
Standands

Assesson

21-E Plan and implement
logically sequenced
and effective les-
sons,

238

ERIC

Full Tt Provided by ERIC.

Ludependent review of rele-
vant SKA's, Seminar, lec-
ture, and discussion on
criteria for evaluation,

Plan and demonstrate beha-
vior, Chservation of
lessons followed by twe
and/or three-way assessment
conferences,

Lessons should conform to

planned criteria including:

a) Effective introduction
b) Logically sequenced
¢) Teaching of concept

d) Bffective summarization

Suggested guideline check-
1ist, Appendix A, 166-67,
38.0, 38.1, 38.2, 38.3,
3.0, 31,1, 3.2, 31.3,
3.0, 3.1, 35.2, 35.3,
42,0, 2.1, 62,2, 42.3,

Instructor

Teacher

2
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Shill, Knowledse,
| Attitude
#;Ihe Student (i

instauetional
Procedunes

Assessment Procedunes|

and Conditions

Assedsment
Standands

Asdesdon

22-E Provide for various
levels of ability
in planning,

241

ERIC

Full Tt Provided by ERIC.

Complete assigned readings,
conferences, seminars, and
tutorial conferences when
indicated,

Inplement plans for class-
zoom yse which provide for
the various operational
levels of children. Demon-
strate in observed and
videotaped lessons. Assess-
ment will include pre~ and
post-conferences of ubserved
lessons and written or oral
self-evaluation,

Successfully demonstrate
throughout situation appro-
priate planning for the
Individual interests and
learning styles of children
and the curriculun goals for
their classroom, Correctly
discuss, record and adjust,
vhere necessary, the group-
Ing of children for {nstruc~
tional purposes, level of
agreenent 85 percent anong
assessors. Student gelf-
evaluation will 1ist three
instructional methods
planned and utilized to
provide for the various

| levels of children's ability

In the classroom, Suggested
Guidelines cheeklist,
Appendix A, p, 163-64-~66,
20,0, 2.1, 22,2, 2.3,
23,2, 2.2, 3.0, 3.1,
36.2, 36.3.

Instructor
Teacher
Student'

I3
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wm

- Shil, Knowledge,
Attitude

Insthuctional
Procedunes

Assessment Procedures
and Conditions

Atsessment
Standands

~ The Student Lidd:
03K Provide for the

varied learning
styles of children,

—

Participate in seminars,
tutorial conferences, con-
sultation with public
school specialists, Video-
tape demonstration lesson.
Independent review of SKA's,

“appropriate school person-

| clude three or two-vay

Demonstrate specific teach-
ing techniques determined
by the utilization of
learning modes of pupils

as dlagnosed by student in
consultation with instruc-
tor, teacher and other

nel, Assessment will in-

conferences with assessors
and separate self and peer
evaluations following
observed lessons,

Demonstraté implesentation
of planned behavior which
appropriately provided for
the individual interests
and learning styles of
pupils (visual, auditory,
kinestetic, tactile),
Guidelines checklist, Appem
dix A, p. 162, 16,0, 16.1,
16.2, 16,3,

]

Assesson.

Instructor
Teacher
Student

- 24-F Incorporate teacher,
pupil planning,

42

Aruitoxt provided by Eic:

ERIC

Observe teacher model.
Complete assigned readings,
tutorial conferences when
indicated,

Develop lessons utilizing
teacher/pupil planning,
Preassessment for written
and/or oral plans, Observed
lesson followed by two- and/
or three-way conference
vith assegsors, Written

or oral self-evaluation by
gtudent,

‘¢) Measuring devices

Implement teacher/pupil
planning activities for a
nindmum of three hstruc-

tional settings:
a) large group ﬁ

b) Small group ¥

¢) Independent stidy
Major emphasis for agsess-
ment will focus on five
ereas of lessone:

a) Objectives

b) Content

¢) Methods
d) Materials

f) Sumarization

¥inimum level of mastery 85
percent, Suggested Guide-
line checklist, Appendix 4,
p. 165, 28.0, 28.1, 28.2,
28,3, 29,0, 29.1, 29.2,

2903; po 162“63, 17:0, 17!1,

Instructor
Teacher
Student
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VN

ShLZK Knowledge,

Att&tude

i'The Student Lil(:

Ingtructional
Procedutes

Aébebémeut‘Pndceduaeb
and Conditions

| ‘Asseaament

5 25-E Inplement class~

‘room control tech-
niques,

Complete assigned readings.
Particlpate in tutorial
conferences, seminars and
Individualized instruction
(tapes, observations),

Demonstrate classroon con-
trol techniques, Assess-
ment conferences will be
continuous throughout
situation, Self-assessment
will be written,

~ Standards

Maintain classroon control
by the end of the field-
‘based experience with 90

percent level of achieve--
ment deternined by obger-

vation and self-assessment, |
1 Utilize objective systen
of analysis for direct ve,

non~direct approaches,e.g.,
Flanders and/or Withall,

-Suggested Guidelines,
Appendix 4, p. 168, 47.0,
41,1, 41,2, 41,3,

Assesson.

Instructor  ;
Teacher
Student

26<F Structure the

learning environ~
ment,

View assigned film, parti-
cipate in on-site observa-
tions, Review relevant

SkA's from Phase I and II,

Demonstrate behavior in
field-based student teach-
ing experience. Assessment
vill follow-observations.

Artange classroon for maxi-

mm pupll participation as
cooperatively deternined by
teacher aud student, Sug-

gested Guidelines checklist,

Appendix A, p. 163-65,
200, 20,1, 20.2, 20.3;
p. 165, 31,0, 3L.1, 31.2,
313,

Instructor’ |
Teacher
Student
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Skill, Knowledse,
Attitude
] The Student (i

Inatauetional
Procedunes

and Conditions

Assessment Proceduncs

Assedsment
Standands

Assesson.

21-E Manage non-teaching
classroom responsi-
bilities:

1. Physical condi-
tions of class-
room

2, Movement of
children

3. School routines

b, Servicing of
specific physi~
cal pupil needs

Independent review of rele-
vant SRA's combined with
independent readings,

Assess observed behavior
throughout student teaching
situation,

Use cooperatively developed
checklist determined by
requirements and responsi~
bilities for specific situ]
tion with 90 percent level
of success, Guidelines
checklist, Appendix A,

p. 165-66, 32.0, 32.1,32.2,
52,3,

Instructor
Teacher

28-F Apply organiza-
tional skills to
nanagenent of
classroom materials
and supplies.

ERIC

Full Tt Provided by ERIC.

Participate in conference
lnvolving student, teacher
and instructor,

Assess observed behavior
throughout student teaching
gituation,

Organize materials and have
available for use as indi-
cated In lesson plans 100
percent of time, Properuse
care and returning of mate-
rials will be observed and
evaluated, Suggested Guide-
lines checklist, Appendix 4,
p. 163-63-66, 19.0, 19.1,
19,2, 19.3, 32.0, 3.1,
.2, 3.3,

Instructor
Teacher

"
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Skill, Knowledse,
Attitude

o

Tnstuetionad
Procedunes

Assessment Procodunes

Assedsment
Standards

Asdedson

¥

9-F Demonstrates awareness
of federal, state and
losal influences upon
curriculun and instruc-
tion,

——

The Student Wigi: |

Attend seminar, guest lec-
turers and assigned reading

and Conditions

A written analysis of court
decisions, federal and state
legislative action, State
Education Department regu-
lations and Board of Regents
requirenents,

Discuss implications of
federal, state and local
influences upon education,

Instructor

0-F Demonstrate a knowledge
and understanding of
teaching as a profes-
slon, e.g., preparation,
certification vs, licen-
sing, probationary
period, tenure, unions/
associations, Taylor
Law,

Seminar discussions, lec-
ture/presentations by in-
structor, practicing
teachers, principals, union/
agsociation representations,
simulation, critical inci-
dences and case study
method,

Observation in colleges
setting of students' thought
patterns, attitudes and
background information in
seminar discussions and
analysis of students appli-
cation in critical inei-
dences in teaching,

Philosophical and psycholo-
glcal soundness of studentsd
application of "professional
approaches and strategles fn
claseroom simulated problen
solving, Use of predeter-
nined rating scale for
evaluation, Minjmum level
of satisfactory required.

Instructor

249



‘E.

b

sdent. G




131

E. Student Guidance

- Overall-supervision-of-the-program-and-general-guidance-and-advisement-———-—.-
for students entering the i)rogram will be the responsibility of the Office

of the Dean, Applied and Professional Studies, or his designee.

Guidance of students within the program wili baéically’ be the responsibility
of the SUCB faculty representatives assigned to ana working with various .
students on all phases of the program. The SUCB representatives will
confer with and solicit recommendations from the various school personnel
to whom the student is assigned. Where possible and appropriate, SUCB
faculty representatives will work as teams with appropriate numbers

of students in the program. Further, specific assignments of respoﬂsi-
bilities for faculﬁy will be made. Such specific tasks as the following

will be clear and made formal: (a) maintenance of 1r=cords of each student's
progress through the program, (b) reviewing and scheduling of school or
agency as well as 21! other field-baeed experiences, (c) determination

and organization of peer seminars and other essential cross group meetings
and seminars, (d) advisernent to the students on status and/or completion
of the skills, knowledge and attitudes, (e) advisement to the students to
arrange for pre-post tests and recycling procedures and requirements,

(fj collection of essential data for completing ongoing program uvaluation
and making management decisions, (g) reports on students' progress sent

to the Offic~ of the Dean of Applied and Professional Studies or his designee,

concerned faculty members, consortium members and students and others

Q 251




as deemed necessary.

132

Every effort will‘ba made to complete periodic reports on the status

of each student in the program. Copies of the reports will be given to
the students on a systematic basis. Every effort will be made to have
teams of SUCB faculty wsrking with gi'oups of SUCB students progressing
through the program so that both faculty and students and school per-

sonnel can be better acquainted,
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F. Program Evaluation and Management
---------------- The-following-evaluation-model-was-suggest ed"‘by“Gubba'“a‘nd; Stufflebeam """
and provided a structure for the evaluation and management component
of the proposed SUCB Elementary Teacher Education Program, N.6.1

1. Focusing the evaluation: Define the program to be evaluated
and the purpose of the evaluation. '

2. Collecting information: Specify each item of information to be
collected, the populations, sources, and sampling procedures,
including all instruments and methods used for data collection.
Include all necessary arrangements, procedures and a time
schedule.

3. Organizing information: Specify a format for organizing the
information and describe the means by which information will
be coded, organized, stored, and retrieved.

4, Analyzing information: Specify the procédures to be used for
analyzing data.

5. Reporting information: Specify the types of reports, the audience
receiving each report and a time schedule for report preparation.

6. Administering the evaluation: Summarize the evaluation
schedule, assign staff to specific responsibilities, and deter-
mine budget requirements. Develdp contingency procedures
for alternate plans, if the original plans become unfeasible.

The proposed evaluation model includes the following six components;

A, Undergraduate: Individuals who have completed the undergraduate
elementary education program at SUCB and have been awarded
B.S. in Elementary Education. ‘

B. Student: Individuals enrolled in the undergraduate elementa ry
education program at SUCB,

1. Egen Gubba and David Stufflebeam. The Process of Stimulating,
Aiding, and Abetting Insightful Action. Columbus » Ohio: The Ohio State

University, 1968,
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C. Employer: Schocl district administrators, personnel adminis-
trators and/or building principals.

..Teacher: :Cooperating classroom teachers from participating. .. __ . __
school districts in the consortium.,

E. College: Instructors and college administrators involved in,
or responsible for, the elementary education program at SUCB.
The term "administration' refers to individuals who have line
or staff responsibility for the program, particularly in the
Office of the Vice President for Academic Affairs and the Office
of the Dean for Applied and Professional Studies.

The evaluation model presented in this document was adapted from a chapter

entitled "Evaluation of Competence' from the American Council on Industrial

Arts Teacher Education 1977 Yearbook (in press) prepared by M. Duane
Mongerson and Richard J. McCowan. Chart 4 entitled "Program Eval-

uation Summary' structures and summarizes the model.

The evaluation described in this section is primarily a summative evalua-~
tion which typically occurs at the end of a program or course and is
designed to évaluate the effectiveness of the total program or its major
components. Data are also provided by groups of participants. While

this aspect of the evaluation model is important and can contribute valuable
information, a more significant component involves the formative evalua-
tion. This is designed to assist the instructor and teacher in making
effective decisions on a continuous basis through the certification program.
The evaluation procedures, conditions and criteria which will be used to
a2ssess the success of each student on specific skills, knowledges and
attitudes form the basis for these judgments. In addition,‘the informal

dialogue which occurs among the instructors, teachers and students provides
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- Focusin

wre it 1
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‘Organizing~

Analyzing

Reporting

Administering

' A .
Undergraduate

Randon survey of

“stidents conpleting

undergraduate cer-
tification program

Annual

Frequency counts,
percentages, and
sumary of sub-
jective responses

Comparisons by year
of graduation, GPA,
place of employ-
ment and sex

Students, {nstruc-
tors and adminis-
tration

Institutional re-
search

Coomkrd
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Survey of stu-

Survey and select~
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Object1ve ratings,
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each program
phase
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tors and adminis-
tration
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ed Interview of
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search
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important material which can show how the ongoing program can be re-

directed to meet long-term goals. In this way, the evaluation can have

a continuous process of diagnosis and feedback to the participants and

provides for the observation of unexpected or post-hoc outcomes.

Although the formative evaluation component includes adequate oppor-
tunities to observe the students as they teach and interact with children,
the summative component which is suggested does not. At this point, it

does not seem feasible that such evaluations activities will be included

in the model.

The proposed evaluation model, therefore, includes several dimensions
thich examine the extent to which students attain proficiency in the skills,
knowledgels and attitudes described earlier and the perceptions of the
indi_vidua.ls and groups who complete.the program and/or participate in
the ccugs:rtium., An expanded discussion of the roles énd procedures of

each of the majo'r groups of participants is presented in the following section.

Evaluation Component A: Undergraduate Assessrnent
A random sample of individuals who complete the undergradua:e elementary
teacher certification program will be surveyed on an annual or biennial
basis using the form entitled "Elementary Education Followup Study"
(see Appeﬁdix C ). This instrument contains 38 objective items and two
open~ended questions which enable reSpondent; ”to describe specific strengths

and weaknesses of the'*program. Descriptive variables provide data on

257




areas such as sex, type of teaching position, and type of school in which

the individual is employed. Data concerning specific courses (Items 12

through 19) and broad competency areas (Items 20 through 38) are also

included. When necessary, modifications of the instrument will be made.

Four surveys have been conducted at the Collége.
a) Survey I involved 1969, 1970 and 1971 graduates,
b) Suivey II involved 1972 and l1973 graduates. |
c) Survey III involvéd 1974 graduates.

d) Survey IV involved 1975 graduates,

Each survey involved 415 subjects who were selected on a systematic
random basis or a stratified random basis. This provided a 95 percent
confidence level (£.05% error) and included an estimate of 10 percent

sampling frame ertor.

Data collected by this survey will be summarized and frequency.r counts andv
percentages will be presented. Statistical comparisons will be made on
selected blocking variables, such as GPA, sex and place of employment.
Copies of the complete report will be available in the library and selected
administrative offices. Summary reports will be given to interested stu-

dents, instructors, cooperating teachers and participating school districts,

258
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Evaluation Component B: Student Assessment

Several methods are currently used at SUCB to evaluaté student response

‘to courses and instruction, including objective and open-ended question-

naires and discussions during class periods. An instrument developed

by the College and used on an optional basis by many instructors is contained
in Appendix D. These evaluations may be ;'eviewed by faculty committees,
deans, the Vice-President for Academic Affairs and the President for purposes
of contract renewal, tenure and prorﬁotion. Althou’gh student evaluations are
encouraged at various administrative levels at the College, no formal struc-
ture exists which provides for the systematic organization and analysis of
these data and the evaluations are primarily designed to evaluate the quality

of instruction, rather than the instructional program.

It will be necessary, therefore, to develop new procedures and instru-
ments to evaluate the extent t¢ which undergraduate stude.nts feel they have
achieved sPecific skills, knowledges and attitudes for designated phases

of the program. It will also be necessary for students to evaluate their
levels of proficiency in the four role afeas of a teacher: humagist, diag -
noser, prescriber and implementor. A suggeéted evaluation form which

could be used to gather this information is contained in Appendix E.

Data of this nature could be validated against instructor ratings for indivi-

dual students with all information retained in a personnel folder for each

-
s

underg?aduate. Long range plans would include developing a computer

monitoring system which would compile individual and group data.
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Evaluation Component C: Employer Assessment

A random survey of 90 elementary school principals in Erie and Niagara
Counties was conducted in 1972 using"the "Administrator's Questionnaire"
(see Appendix F). The instrument included 34 objective items which
solicited information concerning demographic characteristics of districts
represented by the responding principals and data comparing the program

at SUCB to programs at other institutions in bronad competency areas.

Three open-ended items enabled the respondents. to describe what they

felt were the strenf*hs and weaknesses of the program and to include specific
recommendations for improving the program. It is anticipated a question-

naire similar to this will be used in the future with modifications made as

required.

In the past, public school administrators have provided significant evalua-
tive input concerning graduates of the elementary education program to
college administration and staff. These data, however, have been pre-
dominantly informal and unstructured. While this type of feedback will
continue to be encouraged, more structured procedures will be developed

to gather this ty pe of information.

The structured data described above will be gathered at least every two
years,

Evaluation Component D: Teacher Assessment
Several methods of obtaining teacher input are currently used by college

staff including structured interviews, unstructured discussion, rating
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scales and open-ended narrative reports. These approaches will Be con-
tinued since the personal relationships established between college and
public school staff members has been, and probably will continue to be;
a major aspect of giﬁd'ent evaluation. However, greater effort will be

directed toward formalizing the procedures and structuring the instraments.

The specification of required skills, knowleds;es and at:itudes, will enable
cooperating public school teachers to providu additionai evaluative evi-
dence, particularly on those SKAs which are included in the field-based
components of the program. Pretest measui:es8 wili ' . 1athered on in-
dividual students and subsequent measures will b~ . 2 periodically

to determine individual progress.

Evaluation Component E: College Acsessment

o !

Assessment at the college level will include the instructors and the

administration.

Instructor Level: At this level, the evaluation model will be es sentiallw

form ative which has been described in detail in the presentation of the
assessment procedures, conditions, and criteria for the SKAs for
Phases I, II, and III of the proposed SUCB Elementary Teacher Edu-
cation Program, N-6. The instructor will be responsible for accumu-
lating the data described in Evaluation Components B (student) and

D (teacher). When appropriate, periodic examinations wili be zdminis-
tered to determin »t.dent attainxnent of the cognitive components of
the program, particularly in the knowledge area. The instructor will

have the primary role in determining student attainment of SKAs.
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Administrative Level: The major responsitility ut the administrative

level will be the accumulation of data and the maintenance of records

for individual students. Periodic evaluation of the tvial program, as

well as specific 2spects of the program, will be made. Comparisons
of student achievement based on selected variables will also be made,
particularly in regard to the type of high school attended, {i.e, large,
medium or small; public c;r pr.ivate: urban, suburban or rural) or

area of residence (within State or ou. of &tzie; region of State).

The administration will be responsible for gathering follow-up data on

individuals who complete the Craduate Program.

A random sariple of individuals who complete the graduate program and
are awarded an.M.S. in Elementary Education will be surveyed on an
annual or bicnnial basis using the form entitled "Graduate Elemertary
Education Tollew-up Study''. (see Appendix G ) The instrument contains
22 objective itemse and two open-ended questions which enable the respon-
dents to describe strengths and weaknesses of the program. Descriptive
variables (Items 1 through 9) provide data on areas such as sex, age and
number of ye2rs of teaching experience. Items 10 through i3 exaranine
why the irdividual is no: teaching at the present time, \whether or not he/she
intends to look for a teaching pusition in tie future, and whether or not
he/she was inforraed concerning the availability of positions in teaching
before entering the program. Itams 14 through 2" :oncern an evaluation

of specifiz aspects of the graduate prograr: .
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A survey involving a stratified random sample of individuals who com-
pleted the program between 1969 and 1975 has been conducted. The

samp:e provided similar levels of 20nfidenc.e described in "Evaluation
Coraponent A: Undergraduate Assessment." It is anticipated that this

instrument or an adaptation will be used in this component of the evaluation.

Data collected by this survay will be summarized and frequency counts
and percentages will be presertsd. Statistical comparisons will be made
on selected blocking variables, such as sex and age. Copies of the
complete report will be given to the Consortium of the SUCB Elen:xentary
Teacher Education Program, N-6, selected administrative offices, and
placed in the library. Summary reports will be given to interested
students, graduates, instructors, cc perating teachers and participating °

school digtricts.,

SUMMARY:

The five phase evaluation model described in this section is a system
designed to provide an information base which will ehable_the consortium

to monitor and make empirically based decisions concerning the program.
Data gathered in tl';e evaluation will provide answers to questions conc erning
the strengths and weaknesses of the program thus enabling the consortiumn
to modify program direction and redirect,organizational resources when-

~ ever readjustments are required. It will be necessary to make provisions
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for students majoring in areas other than elementary education who
complete the professional sequence for'certification. At present these
individuals could readily fit within the suggested mcdel. It may be
necessary to refine the instruments presented in the appendices to match ;
the proposed program. When necessary, additional evaluation éomponente
can be included. Some consiéerat{on t.as been made to conduct interviews
with individuals or groups of graduates. It would be most desirable to
develop a computer-based system for record-keeping, since the volume

of data on students may become unwieldy unless additional resources are

devoted to this purpose.
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A. Involvement for Program Development

In May of 1976, an administrative decision was made to approach the several
school systems and the Presidents of their respective teacher associations
in the Buffalo-Niagara Frontier stating our intent and inviting their partici-
pation in helping to design and to develop the new SUCB Elementary Teacher
Education Prograrh, N-6, which would be submitted through SUNY to NYSED
for consideration and registratjon in°-response to the mandate contained in
the Teacher Education and Certification Section of the 1972 Regents' Plan
for the Development of Post Secondary Education. Further, it was also
decided that this task would be best completed working on a school system
by school system basis.
1. Selection of Agency Representation

Mr. Eugene Reville, Superintendent of the Buffalo Public Schools

and Mr. Thomas Pisa, President of the Buffalo Teachers Federa-

tion, responded promptly and indicated their willingness to

participate in this collaborative effort. Mr. Reville designated

three administrators to represent the Buffalo Public Schools in

this activity. Mr. Pisa named three Buffalo Teachers Federation

designees.

Seven SUCB representatives were selected from and by the four
departments which are currently responsible for the Elementary
Teacher Education Program. The last two positions were filled

by a staff member from the SUCB Teacher Corps project and by
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the Associate De-~ nf “pplied and Professional Studies, who also

became the Coordinator of the Writing and Development Committee.

This committee, consisting of 15 people, did some work during the
1976 summer. However, after the opening of the new school year,
the committee intensified its activities and has moved steadily
forward in planning and preparing this proposal. It must be noted
here that the above 15 people have in turn contacted and talked with
numerous other colleagues from their respective agencies in order
to obtain reactions, recommendations, suggestions, support, and
other valuable information essential in carrying out the task of

the committee.
<

The interest and the invaluable contributions made by each member
of the committee were most noteworthy. The many working sessions
and the loné discussions of this committee can be characterized by
such words as: iatense, interested, friendly, productive, but

always cooperative and determined.

2. Evidence of Participation
The letters which follow from Mr. Eugene Rewi'le, Superintendent
;)f the Buffalo Public Schools, and from Mr. Thomas Pisa, President
of the Buffalo Teachers Federation, are indications of their respective

agencies' involvement and participation in all phases of the planning
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and the development of this prag;‘am proposal. Further, the
membership oi the Writing and Development Committee is listed
on Pagel49 and the signature of each member signifies his parti-

cipation and agreement to forward this program proposal.

The entire deliberations of this committee were conducted along
the lires stated in the proposed "Program Governance Structure'
(see Page 150) from our first meeting through completion of this

proposal.
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712 City HALL - BurFALo, NEw York 14202 - 716 e 842-3161

EUGENE T,.REVlLLE T RECEIVE Tj

SUPFRINTENDENT OF SCHOOLS o
. ’ STATE UNW it ZOUIGE
AT BUSFALO
March 7, 1977 MAR8 1977
QF=v e T

: ' 4 S, Rt IT Y
Dr. E. X. Fretwell Jr. THE PRLSIDINT
President

State University College
1300 Elmwood Avenue
Buffalo, New York 14222

Dear Dr., Fretwell:

I am most pleased to receive the reports by our designated
representatives, Mrs. Muriel Green, Mrs. Sylvia Cohen, and
Mr. Joseph Tontillo and others who contribured in various ways
to the Writing and Development Committee in designing and
producing the proposed SUCB Elementary Teacher Education
Program, N-6. Because of our interest, participation and active
involvement, the proposed program has our full and enthusiastic
support.

We in the Buffalo Public Schools look forward to our
continued cooperative effort with the State University College
in initiating this program after appropriate approval by the
State University of New York and the re-registration of the
program by the Division of Teacher Education and Certification
of the New York State liducation Department.

If additional information is needed, please feel free to
contact me.

Most sincerely, h

/‘Q

¢

' "&é
é‘&/’ i . vy s é((’
sﬁferlntendent of Schools

ce: Dr. Richard Collier
Coordinator
Writing and Development Committee
sucs
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| NYEA
NEA

‘271 PORTER AVENUE -
“BUFFALO, N.Y. 14201

President THOMAS J. PISA o 1 (716) 881-5400

BUFFALO TEACHERS
FEDERATION, INC.

M , 1977 ' ' |
arch 7, 1  RECEIVED
: ‘ STATE UNIVEtsii, CCLUEGE
‘ AT BUFFALO '
Dr. E.K. Fretwell - o MARS8 1977
State University Co]]ege at Buffa]o ' . x S e
1300 Elmwood Avenue . ————
OFFiCH CF
Buffalo, Y 3 : Sl

Dear Dr. Frétwe]]:

The Buffalo Teachers Federation has participated with the
State University College at Buffalo in developing the elementary
education program which is to be submitted for registration.

We remain critical of the Competency based approach to
teacher education due to the lack of a research base which would
indicate its superiority to present modes. We reaffirm our belief
that neither CBTE nor any single approach would be mandated.

Major reservations remain about the ambiguity of the
competencies and the lack of evaluation devices for objective

measurement.

We fully support the involvement of teachers in the govern-
ance of their profession and welcome the opportunity for ongoing
evaluation and revision of teacher education.

e

Sincere1y,

Awyﬂu

Thomas J
President

TJP/cm
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SUCB Elementary Teacher Education Program, N -6
Writing and Development Committee

ATTESTING SIGNATURES

Representatives of the Buffalo Teacher Federation:

Z;‘Lg}!? g- (/'2
Mrs, Edith Lewin Mr. Ronald/Romanowicz

Assistant to the Teacher Teacher
‘President a BUILD Academy P.s. #90

Representatives of the Buffalo Public Schools:

MW /Zw&/ﬂ 72‘(/%/ ,/ . (lherr”

s M{. Joseph Tontillo Mrs. Muriel © fen Mré. Sylvia Cohen
Director of Personnel Supervisor ‘ Supervisor
Elementary Education Elementary Education

Representatives of the State University College at Buffalo: *

N ] -
Dr. Frank Diulus Dr. Henfy Dowski
Associate Professor Assoé¢iate Professor Chairman and Assoc. Prof.
Foundations of Education Curriculum and Instruction Student Teaching Department

j;;% c?””// ’~§¥f§;7 ‘)C:J::\.4~
Dr. MArillyn Flavin “—~"Dr. Lew{s Sinatra
Asséclate Professor Associate Professor Associate Director
Behavioral Studies Student Teaching Teacher Corps, SUCB
,, Department
//' 2 /l/ ~

LAy [ 4 3 '
Dr. Richard McCowan Dr. William Wobdworth Dr. Richard Collier
Professor Asgociate Professor Associate Dean
Behavioral Studies Curriculum and Instruction Applied and Professional

: Studies

(Coordinator of Committee)

* 1300 Elmwood Avenue
Buffalo, New York 14222
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B. Program Governance Structure

1. Consortium - SUCB Elementary Teacher Education Program, N-6
a. The consortium will consist of representatives of the State Un1versii9’
College at Buffalo, the Buffalo Public Schools and the Buffalo
Teachers Federatxon. These agencies will contribute their
resources as appropriate to the development and implementation
of the SUCB Elementary Teacher Education Program, N-6,

b. The consortium agencies will constitute the elements of the

governing structure. Cooperating agencies will be representeq
by persons designated by their respective agency.

2. Consortium Functions

a. Develop policies relative to planning and implementing the SUCB
Elementary Teacher Education Program, N-6.

b.. Design, approve and monitor a comprehensive program evaluatlon
system,

c. Assist in the overall evaluation of the program effectiveness.

d. Develop program modifications in light of the above evaluation.,

e. Establish and maintain adequate data gathering and analysis

systems for continued program monitoring.

f. The consortium will recommend to the SUCB (the legally responsible
authority) suggested rnodifications for:

1) Admissicn to the College

2) Admission to the teacher education program
3) Admission to the field experience

4) Requirements for the degree to be awarded
5) Recommendation for state certification

3. Consortium Membership

a. Representation on the consortium will be comprised of:

272




151

3 Buffalo Public Schools district designees
3 Buffalo Teachers Federation designees
5 State University College at Buffalo designees.

b. Alternate Designation: It is desirable that each agency be fully
' represented at every consortium meeting. Should a designated
representative be unable to attend a particular meeting, the
agency may designate an alternate,

c. Agency Contact Person: Each agency shall designate a consortium
contact person who will be responsible for gathering and disseminating
pertinent information to his constituent group between official
meetings of the consortium,

d. Membership List: A list of consortium representatives and
alternates shall be maintained by the consortium chairperson.
It shall indicate full name, agency representation, full school
and home addresses, both home and school phone numbers, and
current professional assignment,

e. Consortium Officers: The officers of the consortium shall include: »

1) Chairperson: The chairperson will be elected at the .
first meeting of the consortium each year and will serve
for one year. The duties of the chairperson include:
Preside at all meetings, serve as spokesman for the
consortium, prepare a suggested agenda for each con-
sortium meeting, form. sub-committees for effective
consortium operation as needed, and other duties as
assigned by consortium action.

. 2) Secretary: The secretary will be designated at the first
meeting of the consortium each year and will serve for
one year, The secretary shall be responsible for
recording the actions during the consortium meetings. -

f. Consortium Sub-Committees: Sub-committees will consist of
representation from each cooperating agency.

4, Meetings and Attendance:

a. Regular Meeting: The regular meeting of the consortium shall be
scheduled on the first Wednesday of each month. The meeting time
and place shall be determined at the preceding consortium meeting.
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Special Meetings: Special meetings may be called by the chair-
person as needed.

Notice of Meetings: Notice of meetings will be by direct nmail.
In emergencies, the contact persons shall assume responsibility
for notifying the representatives from their particular agency.

Consortium Action and Records: Actions of the consortium
mzetings shall be recorded and distribut ed with the proposed
agenda for the next regular meeting. A complete file of minutes
will be maintained i:1 the Office of the Dean of Applied and Pro-
fessional Studies, SUCB.

Quorum: Transaction of official business requires that each
agency be represented at the consortium meeting.

Policy: Official policy of the consortium requires the affirmative
vote of ea::n agency.

Amendments

a.

All amendments to this document shall be submitted to ~ach
consortium member in written form at least 10 days in advance
of the meeting at which it is to be :onsidersd.

Au affirmative vote by each agency shall be required for adeption
of each amendment to this governance structure statement.
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‘>. Roles and Responsibilities of Participating Agencies

The State University College at Buffalo has a fine, cooperative reléfionship
with both Athe Buffalo Public Schools (BPS) and the Buffalo Teachers Feder: .
tion (BTF). This statement formalizes and makes public what has been in
operation relative to aspects of the SUCB Elementary Teacher Education
Program . N-6. This formalization further underscores the major purpose
ach a collaborative effort ,' -which is to facilitate, improve and expand
-1sting programs to the benefit of the college, the school system and the
professional associatioa. This collaborative effort recognizes the need
for an integral and essential relationship in achieving cooperative program

planning resulting in more effective program design and implementation.

In Chart 5 the role and responsibilities of the participating agencies are
listed and detailed as appropriate. However, other specific role groups
are essential in the successful operation of the proposed elementary teacher
education program. Because of their vital role and unique contributions .
specific responsibilities are*hsted under the following headings: Principal,

Teacher, Instructor and Consortium Representatives.

I. Role and Responsibilities of the Principal

a. Assume responsibility for program implementation within
the building.

b. Work cooperatively with the instructor, teacher, and student
to assure that the student is given wide exposure to total
school p.ogram, e.g., instructional planning, classroom
visitation, staff meetings, open house, parent-teacher con-
ferences, selected school events, etc.

270
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CHART 5

Role and Responsibilities of Agency

BPS " BTE SUCB

1. Assume responsibility for all Yes Yes . - Yes
involvement in planning and
implementing the program

2. Be represented at meetings and Yes Yes Yes
directed activities of the
consortium

3. Provide the participating agencies Yes Yes ~ Yes
with appropriate information such
as: goals and objectives,
available "supporting services and
other pertinent resources, e.g.,
spacé, people, etc., as needed
and appropriate

4. Participate in the ongoing eval- Yes Yes Yes
uation of the program's effective- :
ness

5. Assume responsibility for inter- Yes Yes Yes
preting the program to others as
appropriate

6. Retains legal authority and res-
ponsibility for:

- admission to the college No No Yes
- admission to the teacher
education program No No Yes

- admission to the field

experience No No Yes
requirements for the degree ‘

to be awarded No No Yes
recommendation for state -

certification . No No Yes

7. Assume responsibility for con- Ves Yes Yes
tinuously seeking the advice and
assistance from the representatives
of the participating agencies
relative to ongoing program desiga
and implementation .
270
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Role
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155

Participate as appropriate in program evaluation as implemented
in the building.

Participate in student performance evaluation as appropriate,

Assist in efforts aimed at continued program improvement
and effectiveness within the building and related areas.

Assume responsibility as appropriate for keeping other
building staff, community groups and other essential persuns
informed of the program as i relates to the total program
conducted within the building. :

and Responsibilities of the Tea cher

Accept the responsibilities as developed by thz consortium
for this vital and significant role.

Provide specific and regular feedback to the college student
relative to his perfor mance in the program.

Maintain essential - - 1ds noting student status relative to
the attainmert or ‘tainment of the skills, krowledge
and atcitudes speci. - .n the program plar,

Mee* ner.oiically with the college representatives, school
pc tsonnel, and others as appropriate io discuss the student's
performeance,

sssist in che ongning evaiuation of the student's performance
guring the field expericnce,

Participate in the avalnation of the progran.'s effeciiveness.

Assi=t in belping to interpret the elemenutary teacner =ducation
program to others in the building, system =ud commnrnity.

Work coopera.ively w.in college personne! tw insure as appro-
priate tha. .ne needed instruction is available to aid the
co’icge student to attzin the desired skills, knowledge and
attitudes,

and Responsikilities of the Instrector

Assuine overall responsibility {o: the preparatory program.

271



156

Participate as appropriate in meetings and directed activities
of the consortium. —

Insure that college students are awave »* the skills, knowledge -
and attitudes expected of : .om and tii- - sessment standards

and criteria.

Insure that the need d instruction : .z ilable to aid the
college students to attain the desi:. skills, knowledge and
attitudes. '

Responsible for on-going evaluation of student performance
in consultation with others s appropriate.

Maintain close working contact with all persons in the.schools
and system involved in program implementation.

Maintain an effective guidance and management system for
the program.

Participate in the evaluation of the program's effectiveness.

Assist in helping to interpret the elementary teacher educa-
tion program to colleagues and others as appropriate.

Role and Responsibilities of Consortium R resentatives

ae.

Participate in the consortium deliberations as a rep:'2sentative
of the respecti. 2 group with the objective of always trying
to improve and strengthen the program.

Assume responsibility for assisting in interpreting the program
to colleagues =r others as needed and desirable.

Participate ir the evaluation of i1e program's efiectiveness

Advise and assist in the interpretation of program evaluation
data.

Make recommendations about program rrodification in li~ht
of the evaluation.
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D. Prograrm Development and Impleri:entation - er+ations

The parties to this proposal have every expectation that, when the program is
fully in:plemented, it will be successful. However, all parties are fully
aware of the major tasks which lie ahead and the continued cooperative effort
and full support essential to effecting successful program implementation.‘
Some of the more important tasks and reservations relate to continued

efforts in:

1. Listing and refining of the skills, knowledge and attitudes which
will best prepare the graduate of this program for the initial
teaching position.

2. Refining and strengthening the instructional procedures, the
assessment of procedures and conditions, the assessment
standards and the assessors of the skills, knowledge and attitudes
listed under the roles of humanist, diagnoser, prescriber and
implementor.

3. Refining the prncedures and criteria for determ .aing student
entrance into the program, as well as providing effective
student guidance throughout the program.

4, Refiring the procedures and criteria for progrx:a avaiaation
and management.

5. Developing 2nd refining those instructional m:* | zls c¢ssentisl
for program implemeniztis

6. Activating the "Program Ge¢uw. 2:1ca & ructure'' into an effective
program component.

7. Continuing commitment and expanding sf program support by
representatives of SUCB and others as appropriate.

8. Accepting and supporting of this prugram proposal with such

modification as appropriate by oth:r schoo! systems with whom
SUCB will have cooperative progra. relations.
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- FOREWORD

This supplement has been prepared to assist the cooperating teacher and student teacher
to more explicitly judge the teaching behaviors stated in the Guideline Sfor Student Teacher
Progress.

It is recognized that one of the most valuable outgrowths of the student teaching
experience is the changed viewpoint or perspective gained by both the student teacher and the
cooperating teacher as a result of the interaction o: frequent conferring. This booklet was
intended to facilitate such growth by providing launching points for communication
concerning those behaviors that may need more in-depth ccnsideration. Use it as flexibly as
the situation indicates.

The examples listed here were contributed by student teachers, cooperating teachers, and
college supervisors. The list is OPEN-ENDED since there might be ANY NUMBER OF
POSSIBLE EVIDENCES which demonstrate successful accomplishment of a behavior. It is
expected that the users will supply their own specific evidences in writing as they conference.

A student teacher is expected to gain minimum proficiency in achieving these behav? irs
as the exit behavior from tne student teaching or pre-service phase of his development. The
behaviors with asterisks are those considered crucial to success as a teacher. These specified
behaviors are mandatory for satisfactory completion of the student teaching course.

Any questions that you may have in reference to the Guideline for Student Teacher
Pr gress or this supplement may be directed to the college supervisor. Suggestions for
improvement are always. welcomed.

Eileen Ballard, Chairman
Performanca and Assessinent Committee

A}
&
Lo
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THE STUDENT TEACHER:

AS A PERSON:
* 1.0 demonstrates initiative

a8 avidenced hy:
1.l sugeesting other ideas. approaches, or personal goals, i.e. going beyond the

suggestions in e textbook manuals, .
1.2 being alert to sitnations and interacting without being told.
1.3 taking over routines or displays without waiting to be asked,
1
1

¥ 2.0 assumes rosponsibility
as avidenced hy:

2.1 Managing the classroor. <y of the teacher.
2.2 being prepared.

2.3 following a task througi . .. ...mnletion,

At

2.5

3.0 "dewonstrates a willingiess to work
as widenced hy:
31 going beyond a minimal amount or quality of work.
502 prosbding materials te enhance lessons.
b ¥pewding extra time on special probiems or interests of the children.
i
}

-

§
.

-

* 4.0 denonstrates a respect. for children
as avidenced by:

4 1 s* wing an interest in the things that concem the children, i.e. taking time to listen;
beiag empathetic.

4.2 approaching children in a positive manner, i.e. avoiding sarcasm and negative

comments.

providing for pupil decision-makinx in the classroosn.

il
L) BEC N

* 5.0 ¢n-ourages each child toward the development of a positive self-image
as -:videnced by:

9." not'ng snd praising the chiid’s accomplishments in academic and other areas;
crivicizing the deed ratber than the child.

5.2 knowing the child wel! enough to make personzl comments as he enters, leaves,
and/or works.

2.3 helping other children recognize the worth of each individual and his contributjons.

54

5.5

6.0 demonstrates poise and confidence wher: working with chiidren
as cvidenced by:

6.1 rot being hesitant about his role or the direction of the leaming activity.

2373
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6.2 handling uncxpected auestions or on-the-spot problems independently,
6.3 working without a lesson plan or teacher’s guide constantly at hand.
6.4 . _

7.0 Azmonstrates energy and vitality when working with children
5 evidenced by:

.3 heing involved in the activities of the children, even when not directly teaching.
7.2 reflecting good heaith. ' : .
7.3 having a cheerful, alert manner.

7.4 ’
7.5

8.0 adapts readily to change (new idcas and situations)
as avidenced by:

3.1 being willing to try suggestious for innovation.

8.2 showing flexibility when plans change—is not “‘at a loss”.
8.3 having a positive attitude towards experimentation,

8.4 :

8.5

9.0 displays a sense of humor in most situations
as evidenced by:

- 9.1 reacting positively and flexibly to humourous situations that may occur in the
classroom, - N
9.2 showing enjoyment of contributions of children. )
’ 9.3 being able to admt and/or laugh at his own mistakes.
9.4
9.5

AS A PROFESSIONAL.:

*  10.0 establishes desirable relationshins with children !
as evidenced by:
10.1 interacting informally with children to get to know them personally,
10.2 finding his role as a facilitator rather thun as an autliority figure or as a “‘buddy*’.
1.3 kesping personal information confidential,
10.4
10.5

* 11.0 establishes desirable relationships with faculty
8s evidenced hy:

11.1 getting to know other faculty members; being friendly.

1.2 following same procedures as expected of faculty.

11.3 seeking and utilizing expertise of faculty when appropriate,

11.4
" 11.5

12.0 establishes desirable relationships with staff
as evidenced by:

12 1 getting to know staff membe;s,
12.2 making reruests politely ane without condescension.

2841




162

12.3 co-operating with established procedures.
12.4
12.5

13.0 establishes desirable relationships with parents, when possible O
as cvidenced by:

13.1 conversing with parents at'PTA meetings or Open House, ete.
13.2 contributing to teacher-parent conference.

13.3 framing comments in a positive fashion; being tactful.

13.4

13.5

AS A PLANNER:

* 14,0 has clear purposes for leaming activitics (relevant and useful)
as evidenced by:

14.1 specifying in precise terms, how the learner can put learnings gained to use, now and
future use; specifying how it relates to his life, ete.

14.2 learner memorizes the alphabet sequentially in order to effectively use a dictionary,
encyclopedia and telephone hook.

14.3 learner acquires accurate math skill in computing percentages for use in checking
savings and/or loan interests payments.

14.4

14.5

15.0 is able to state objectives of planned outcomes for learners
as evidenced by:

15.1 writing lesson/unit objectives stating obscrvable hehavior expected of the leamers;
the conditions and performance criteria expected for satisfactory task completion.

15.2 specifying goals with clarity so learners understand precisely what their goa.s are.

15.3 working cooperatively with pupils to help clarify their own goals,

15.4

15.5

16.0 providing for verying levels of ability in planning

as evidenced by:

16.1 appropriately fitting the complexity of task, amount of content, types of questions
and length of work time to diagnosed individual needs.

16.2 locating and using content materials for pupil reports that are appropriate for the
ability of the child (i.e. advanced encyclopedia for more able leamers or pictorial
items for less able readers, cte.)

16.3 guiding follow-up activities for learners needing re-teaching of concepts, additional
reinforcement for retention purposes. i

16.4 '

16.5

17.0 provides for cooperative teacher-pupil plaining
as evidenced by:

17.1 discussing general and spzcific plans for pupils in open (informal) cle 3sroom setting
at the daily planning session.

17.2 eliciting suggestions fror <hildren for nnit activities, social functions, classroom
work procedures, etc.
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18.0

19.0

20.0

21.0

22.0

17.3 holding open class discussion to find possible (pupil suggested) solutions to proh~
lems that arise in the classroom.

17.4

17.5

provides tor continuity in long-range planning
as evidenced by:

18.1 developing weekly reading activitics which are closely relates aud & tilizing
sequential skill-building and vocabulary reinforcement technigues.

18.2 developing math concepts sequentially (based on need for understunding previous
concepts or facts i.e., pluce value development needed before learning decimals).

18.3 developing mits of work progressively on a day to day basis, from known to
unknown, etc.

18.4

18.5

has materials and supplies ready in advance
as evidenced by: '

19.1 having appropriate materials organized and located in the appropriate instructional
area.

19.2 having cnough materials for each child or groups of children.

19.3 prcv:ewmg films and filmstrips for appropriateness and signing ont audio visual
¢quipment in advance of usc.

19.4

19.5

provides for a flexible ¢lassroom cavironment
as evidenced hy:

20.1 providing children with an opportinity to choose from a selection of leaming
activities,

20.2 arranging the instructional arca to meet the edneational requirements.

20.3 grouping and re-grouping children according to their individual necds.

20.4

20.5

inclides a variety of questioning techniques
as evideneed by:

211 distinguishing and knowing the differences among cognitive memory questions, con-
vergent questions, divergent questions and evaluation questions.

21.2 helwing children to find the answers to their own questions.

21.3 eruouraging children to give reasons for their answers.

21.4

21.5

includes a variety of problem-'solvéng techniques
as cvidenced by:

22.1 struciuring lessons so that the child leams to use a variety of skil's to solve
problems such as: research, pooling and sharing of information and ideas, inductive
and deductive reasoning, trial and error, and experimentation.

22.2 providing concrete materials to help children solve problems.

22.3 conducting brainstorming sessions to solve problems appropriate to maturity level of
children.

22.4

22.5 - 2 8 6
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AS A FACILITATOR OF LEARNING:

23.0

24.0

25.0

26.0

understands and applies the learning process in teaching
as evidenced by;

23.1 discussing and identifying major learning theories and state which theory he is
applying in the plans for particular lessons. (Piaget, Brunner, Thomdike, Skinner,
Ausable, Gagre, Dewey, etc.) : . .

23.2 identifying or making reasonable inferences about the learning theory or an instruc-
tional strategy he observes another teacher applying.

23.3 identifying the stages of physical, emotional and social development expected for

- children of the age level with whom he is working and demonstrates this knowledge
in planning and selecting materials.

23.4

23.5

recognizes various learning styles of children and dcals appropriately with cach
‘a8 cvidenced by:

24.1 keeping records of learning styles of particulsr ¢jiiidren based cn observation and
diagnostic test results..

24.2 selecting and justifying the selection of a particular approach to teaching a concept
for a particular child. Discovery vs. didactic, deductive vs, inductive, self-
directed vs, directed)

24.3 designing a lesson or an activity program for the children which inakes use of the
various learning styles. (Oral, visual, tactile)

24.4

24.5

demonstrates ability to provide for individual differencs
as evider~ed by; '

25.1 planning unique instructional activities or adapting prepared curriculum materials
which match the capabilities and interests of the children.

25.2 developing immediate and long-range plans for the total class which take the
individual needs, strengths, and weaknesses into account.

25.3 making provisions for individual ditferences by planning activitics to challenge the
fast, slow, and average learners in the group as diagnosed through pre-test
measurements.

25.4

25.5

demonstrates ability to relate ihe experiences of individual children to class 2xperiences
as evidenced by:;

26.1 incorporating the individual’s answers or requests into lesson plans,

26.2 developing and conducting activities which take into account ihe cultural similari-
ties and differences among children.

26.3 using examples or instances which are interesting and motivating to the children
because they relate to their special interests, general knowledge, area, or activities,

26.4

26.5

provides opportunity for creative experiences for children
as evidenced by:

27.1 demonstrating the ability to help children to respond to visual aesthetic qualities in
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