CITIZENSHIP - OBuective VIII - 17 vear OlLD MuLtieLe CHOICE
22. How does the "truth in lending law" help consusers?

%
53 (*) It requires that finance charges be clearly stated so that consumers
know how much interest they are paying on charge accounts.

4 () It requires retail stores to charge smaller amounts of interest on
charge accounts.

19 () It saves the consumer money by pooling all charges, including
purchases and interest, into one central computer account.

19 () It requires that lenders of money be reported to the Federal Reserve
Bank when their interest rates become too high.’

23. A consumer wishes to determine if a merchant has a good reputation
for fair dealing in his community. One source to secure such infor-
mation would be the

%

5 () u.S. Department of Commerce.
1 () newspaper.

10 () Consumer Index.

77 (*) Better Business Bureau.

3 () I don't know.

24. In a capitalist economic system, such as the United States, who
has the most influence in deciding what will be produced?

%
-9 () Labor unions
22 () The federal government
47 (*) Consumers
14 () Businessmen

5 () I don't know.
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OBJECTIVE VIII - CONSUMER RIGHTS OBJECTIVE VIII - CONSUMER RIGHTS

Performance Expressed in Performance Expressed in
Percent Giving Lorrect Response Percent G1ving LOFrect Response

, Percent Multiple Choice Parcent Hultiple Choice
17 YEAR OLD in Sample  Men #2223 113 17 YEAR OLD in Samle  Mean f2 i3 M
Massachusetts 100 60 5 8 4 Massachusetts 100 60 4 8 &
National - - - - - '
Northeast Region - - - - - Attitude towdrd School
tood 50 65 60 8 5
Yass, Region Neutral N 57 T/ £ S X
Boston R 5 NN M Poor 14 55 g n &
Northeast 4 3 TR [ Y/
Pittsfield 4 68 B 92§ Friendliness of School
Southeast 18 60 5 1 4 ~triendly 76 ] 5 719 4
Springfield | 6 5 93 52 Neutral 14 5 8 1 N
Worcester , 17 5 9 @ 4 Unfriendly 4 5 9 8 3
Kind of Communit - Confidence in Opinion
B City 19 5 . 8 A Yery much ki 65 AN S
Industrial Suburb 14 5 9 0 4 Huch 46 62 55 80 50
Residential Suburb Ly 5 & 17 4 Some 18 5 8N 4
Other, Rural 28 64 58 8 53 Little; very little ? 5 9 72 %
Sex Overall talent, abilit
“Temale 4 5 5. 18 45 Fuch more than otners 8 66 o8 M
Hale I 2 B8 3 Yore than others L) 65 5 8 5
About the same 53 58 2 71 4
Less 4 5% 50 70 46

Mother's Education
Tess than 1S brad. 15 55 9 76 A

High Schoo! Grad. 4 62 5 19 8 Hesitant to Speak in Class .
Some College g 63 5% & 8 Never 1 62 62 8 4
College Graduate n 6 60 8 50 . Rarely 9 6 58 8 58
Beyond College ] 63 N8 5l Somet imes U 5 5 80 &
Often; always 17 58 5 70 4
Father's Education
Tess than H5 Grad. 16 58 5 76 M Pecple running Govt. crooked
High School Grad, Ll 6 - 55 1B 4 Hardly any 7 kK] % 468
Some College 1 65 B 79 55 Not very many U 61 5% 81 4
College Graduate 14 ] 80 50 Quite a few 69 Y 8 7949
Beyond College 15 66 % &8 5 .
Money people in Govt. waste
Occup.: Household Hd. Not very much money 2 65 5 8 8
UnskiTed worker b 85 u 7 & Some money 29 61 5 19 4
Semiskilled worker 1 62 5 8 5 A lot of money 69 5 5 71 46
Skilled worker U 58 5§ 1 85
White Collar 23 59 8 4 Trust Govt. fn Wash. to do right
Professional 4 61 6 8 5% Just about 2lways 6 n 6 9% -8
Yost of the time 4 6l 5 76 8
High School Program Some of the time i 5 YR I X!
Einerai A 54 YR S 4 Little of the tine 8 53 . 73 B
Vocational ‘ N 60 T
(ollege-bound 51 65 5 83 8 People running Govt. are smart
Other Special § 5 % N4 Rimost a1l of them 3 64 5% 83 o
Some of them 56 56 nooW &
Future Plans Mmast. none of them ' 5 ) 7 8 M
Four year college f 67 5 89
Two yr; community i 59 £ 1’ 3 For whom s Govt, run
Special training 14 58 5§ 1 0» The 59"““.07 all the people 50 Y 5 80 50
Full time job n 54 PR T for @ few big interests 4 §l % 80 46
Job and School 4 0 6 7 4 : .
Undecided L 53 n MnoM
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FORENORD

In 1973, the Massachusetts Board of Education initiated the Statewide Educationai
Assessment Program to provide Massachusetts citizens with useful iriformation about
the quality of education in the Commonwealth. As a result of the first phase of the
program, teachers, administrators, parents, students, public officials and employers
were provided with findings which indicated patterns of performance in reading,
mathematics, and occupational knowledge as well as students' occupational attitudes
and decision-making skills,

This report describes the results of the Assessment of Student Skills in Social
Studies/Citizenship, Information from this and other parts of the second phase of
the Massachusetts Educational Assessment Program will contribute toward enhancing

learning opportunities for Massachusetts students.

The program reflects the goals and objectives which the Commouwealth's public
considers relevant to Massachusetts education. I am pleased to present this year's

assessment findings for review by all interested citizens.

Mary Ann Hardenbergh
Chairperson
Massachusetts Board of Education
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[, BACKGROUAD

HISTORY

In 1971, the Massachusetts Board of Education issued "The Results Approach to
Education and Educational Imperatives," outlining fourteen priorities fur Department
of Education attention. Of the fourteen imperatives presented in "The Results
Approach to Education and Educational Imperatives," the first ten describe ways in
which to improve Massachusetts public schools. The first three priorities of the

document are:

¢ Define the educational results expected (goals).
s Measure the educational results achieved (design for assessment).
e Establish result-oriented educational standards tied to goals.

In 1972, in response to the first priority, and through an effort involving
citizens throughout the state, the Board of Education published "Educational Goals for
Massachusetts.," This documeat described the ten broad goals to which the educational
systems of the state should aspire,

In July 1973, in response to the second priority, the Board of Education approved
the development of the statewide educational assessment program. Six regional assess-.
ment advisory committees, composed of teachers, educational administrators, employers,
public officials, parents and students, were established to design the educational

- assessment program. Since one of the major goals of the assessment program is to

provide information about the quality of education on a statewide basis, the committees
decided that a sample of students could be used to measure patterns of achievement.

-1-
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During 1974~75, the Massachusetts Department of Education implemented the first
phase of the statewide assessment program. Performance information from samples of
students throughout the Commonwealth was collected in reading, mathematics and
decision-making for nine and seventeen year cids, and occupational knowledge and
occupational attitudec for seventeen year olds only, In addifion, a sample of
citizens throughout the state was surveyed to detezmine their attitudes toward
education and their evaluation of the Massachusetts educational goals.

After the results of the first phase of the program were released in the spring
of 1975, the Statewide Assessment Advisory Committee was asked to recommend the areas
to be examined in Phase II of the program. On the basis of the Committee's suggestions
to the State Board of Education, the second stage of the assessment effort deals with
six of the ten state educational goals -~ basic communication skills, effective uses of
knowledge, individual values and attitudes, respect for the community of man, citizen-

ship in'a democratic society, and understanding of the environment.

In order to measure these goals, a sample of 8,000 nine and seventeen year old
students throughout the state was assessed in Writing, Citizenship and Social Studies.
A separate study was also made of Foreign Language performance among secondary school
students with different lengths and intensities of exposure to instruction in French
or Spanish. These studies have been conducted by Educational Research Corporation

under contract with the Bureau of Research and Assessment.

The statewide educational assessment program is intended to provide information
for statewide decision-making as well as for local utilization. In order to assist
local school systems in using the assessment findings, several activities have been

conducted during the second year of the program. The Department of Education has made

18



available to school systems, teams comp:ised of personnel from the Bureau of Research

and Assessment, retired school superintendents, teachers, and graduate students. These
teams have helped communities analyze and interpret the findings of the first phase of
the program and apply them to their local situation where appropriate. At the same

time, the Department of Education has conducted regional workshops for those interested
in examining programmatic responses to the first phase findings., These workshops have
provided teachers, counselors, and educational administrators the opportunity to identify

different types of curricular approaches that might be useful in improving student skills.

PURPOSE

The overall purpose of the assessment program is to gather information that will
indicate how well the Commonwealth's educational system is meeting its goals. It ‘s
not the purpose of the assessment to determine how well individual students, schools,
or school districts perform. Accordingly, the assessment was conducted on a random
sample of students from all over the state. In ahy one school, and in many dist;icts,
a maximun of twenty students was tested in any one subject. The data in these iéports'
come from enly one year of testing and can be useful as base-line information, but the
findings cannot be analyzed to show trends in the school systems of the Commonwealth.
In addition, the reader should be aware that factors other than school programs
influence performance. Knowledge, skills and attitudes are learned from parents, peers,

and the media, as well as from teachers.

Specifically, the assessment program serves four goals: first, to provide the
general citizenry, students, parents, legislators, and educators with more accurate
and useful information about the quality of education in Massachusetts; second, to
provide state-level decision-makers with detailed information necessary to make better

20



informed policy decisions and recommendations about state-wide educational activities;
third, to provide citizens, school ccmmittees and school administrators with information
on patterns of performance as an aid in anélyzing local educational conditions and in
setting local objectives; fourth, to make available to school systems assessment pro-

cedures for use in developing and implementing local assessment programs.



[1, CITIZENSHIP AND SOCIAL STUDIES

DESCRIPTION

As Massachusetts youngsters enter society and are called upon .to function respon-
sibly, it is imperativs that they have the awareness of social issies and knowledge
of social sciences that will enable them to participate in, and contribute to, the
direction of society. It is for this reason that the assessment of Social Studies
and Citizenship is so important, It provides information that shows student recogni-
tion of, and commitment to, facts describing the social, political and economic
environment as well as principles inherent to a democratic society,

THE TEST

The techniques used to measure patterns of performance in Social Studies and
Citizenship are based on criterion-referenced tests. Criterion-referenced tests dif-
fer from the more conventional standardized tests in development and use. Standardized
tests are designed to distinquish among students on such scales as percentiles and
grade equivalents. Criterion-referenéedltests provide information on how closely stu-
dents come te meeting the performance objectives considered important by educators
throughout Massachusettamu

The National Assessment of Educational Progress (N.A.E,P,) has developed criterion-
referenced tests which measure five Social Studies objectives, In consultation with
the Massachusetts Association of Social Studies Teachers, those N.A.E.P, objectives
which represent Massachusetts concerns were identified and adapted for Massachusetts
use. In order to elicit as much data on student attitudes as well as knowledge, some
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of the objectives were measured through multiple choice questions but others were

given in a face-to-face interview. The interviews allowed students to provide reasons

as to why they answered certain questions in a particular way.

The objectives to assess Citizenship were not derived from National Assessment
of Education Progress. Instead, the state objectives developed by the Massachusetts
Citizenship Advisory Council were used., These include Respect for Diversity, Equality
of Opportunity, Liberty Under Law, Effecting Change, Responsible Economic Behavior,
Equitable Economic Structure, Conservation, and Consumer Rights. Because N.A.E.P. items
did not adequately test all these Massachusetts objectives, several procedures were
used, Questions from tests prepared by the Joint Council on Economic Education were
chosen, new questions were constructed, and national items used to evaluate thirteen

year olds were adapted for nine and seventeen year olds in Massachusetts.

“Both the Social Studies and Citizenship advisory committees felt that the Massa-
chusetts Assessment should treat the two areas not in isolation from each other. The
tests therefore were constructed to reflect mutual issues addressed in Social Studies
and Citizenship. Frequently an item was applicable to both disciplines and therefore
was included in the two assessments. Furthermore, both groups saw a need to relate
general concepts to the students’ own experiences and environment. In order to make
the tests rélevant, several issues raised in the interviews reflected situations in

youngsters' schools or communities, rather than in society at large.

DESCRIPTIVE DATA

One of the primary purposes of the assessment is to classify the findings in

useful ways. Therefore, in addition to the assessment questions, all tests included

-f=
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a set of descriptive questions. All students were asked their sex, the grade in

‘which they were enrolled, their feelings about school and about themselves, the kind

of atmosphere they perceived their school to have and the occupation of their parents
(nine year olds) or head of household (seventeen year olds). Seventeen year olds were
also asked their parents' educational level, the kind of high school program in which
they were enrolled, their future plans, the different types of school and community

activities in which they were involved, an. some questions designed to measure cynicism.

Two other distinctions were made as to types of respéndents, from information
not collected from the students themselves. One was educational region--to which of
the six Department of Education recions did a student belong, The other was the Kind
of Community (KOC) in which their school was located. Based on information concerning
its size, finanzial and demographic characteristics, each school district was assigned

to one of four KOC's defined as: Big City, Industrial Suburb, Residential Suburb,

Other,

Big Cities generally refer to communities designated as central cities according
to the 1970 United States Census. Examrles of Massachusetts big cities include

Brockton, Haverhill, Holyoke, Lawrence, Worcester.

Industrial Suburbs generally include three types of communities: Suburbs in
the inner Boston circle with below average family income and with more than 20%
commercial and 7% industrial land use; Suburbs in the outer Boston circle with below
average family income and with more than 20% commercizl and 7% industrial land use;
and Suburbs of central c’ties other than Boston with below average family income and
Wwith more than 20% commercial and 7% industrial land use. Examples of industrial
suburbs are Cambridge, Chelsea, Medford, Quincy, Peabody, Waltham, Lee and Monson.

28
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Residential Suburbs gemerally fall into three categories: Suburbs of Boston (not

Industrial Suburbs) with average family incomes up to $16,000; Suburbs of Boston (not
Industrial Suburbs) with average family incomes over $16,000; and Suburbs of central
cities other than Boston with above average family incomes., Examples include Arlington,

Braintree, Framingham, Scituate, Walpole Andover, Dover, Milton, Newton, Chelmsford,

Shrewsbury, Wilbraham.

Other communities generally include the following types: Resort towns in the
Cape Code area; Resort towns in the Berkshire area; Suburbs of cities other than
Boston (mot Industrial Suburbs) with less than average family income; Towns with
below average family income and industrial/commercial land use; Towns with below
average family income that are non-industrial, non-commercial and non-resort areas;
and communities with a population of less than 2,500 inhabitants but not resort
areas. Examples of Other conmunities include Barnstable, Chatham, Yarmouth, Stock-
bridge, Bridgewater, Hadley, Oxford, Stoughton, Newburyport, Taunton, Ayer, Kingston,

Orange, Webster, Ashfield, Dunstable, Plympton.

School systems can obtain their KOC code type irom a listing of all communities

at the end of this report.

Table 1 shows the composition of the sample of students for the Citizenship
and Social Studies Assessment according to their descriptive characteristics., No
information is available that would allow identification of individual students,

schoo.s, or school system.




TABLE 1

SAMPLE COMPOSITION
(IN PERCENT)

Characteristics Age 9 . Age 17
Total Sample Size 2,025 1,948
Region
Boston 25 32
Northeast 28 22
Pittsfield 2 4
Southeast 22 18
Springfield 8 7
Worcester 14 17
Kind of Community
Big City 23 19
Industrial Suburb 12 14
Residential Suburb 33 40
. Other 31 28
Sex
Female 49 49
Male 50 49
Mother's Education
Less than H.S. Graduate 15
High School Graduate 47
Some College g
College Graduate 11
Beyond College 7
Mother's Occupation '
Unskilled 15
Skilled 10
White Collar 16
Unsure, Unknown 61
31




TABLE 1

SAMPLE COMPOSITION
(IN PERCENT) (CONTINUED)

Characteristics Age 9 Age 17

Father's Education

Less than H.S. Graduate 16
High School Graduate 30
Some College 11
College Graduate 14
Beyond College 15

Father's Occupation

Unskilled 15
Skilled 27
white Collar 26
Unsure, Unknown 32

Occupation of Household Head

Unskilled Worker 6
Semiskilled Worker 11
Skilled Worker 27
White Collar 23
Professional 22

High School Program

General 21
Vocational 11
College-Bound 57
Other Special Programs 6
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TABLE 1

SAMPLE COMPOSITION
(IN PERCENT) (CONTINUED)

Characteristics Age 9 Age 17
Future Plans
Four Year College 41
Two Year; Community 12
Special Training 14
Full-Time Job 11
Job and School 4
Undecided 14
Attitude Toward School
Good 60 50
Neutral 25 33
Poor 15 14
Friendliness of School
Friendly 78 76
Neutral 15 14
Unfriendly 6 4
Involvement in School Activities
Student Government 8
School Publications 18
School Service 8
Involvement in Community Activities
Service Work 15
Church Group 17
Political Club 4
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HT, SUMMARY OF FINDINGS

The same objectives were used to measure Social Studies skills among the nine
and seventeen year old respondents, Table 2 shows these objectives, the type of
exercises used to assess each objective at both ages, and the number of items in-
cluded in each exercise,

- Many of the test items used in the Social Studies Assessment have also been
used by N.A.E.P. with a national sample of students. Therefore, the Massachusetts
results can be compared with N.A,E.P, data for the United States and for the North-
east Region. Overall, the Massachusetts students did as well as, or better than,
the national sample on 54 of the 85 test items (648) which can be compared and as well
as, or better than, the Northeast sample on 41 of the 85 comparable test items (48%),
ks exhibited in the table on page 15, a relatively high level of performance, especially
in comparison to the national sample, occurs among both nine and seventeen year old
Massachusetts youngsters.

35



TABLE 2
SOCIAL STUDIES OBJECTIVES AND NUMBER OF QUESTIONS

Number of Questions

--- Age 9 --- B -== Age 17 -=-
Objective Multiple Choice Interview Multiple Choice Interview

I. Have curiosity about
human affairs 1 1 8 2

II. Use analytic-scientific
procedures effectively - 3 - 2

III. Are sensitive to creative-
intuitive methods of explain-
ing the human condition 2 2 2 1

IVA. Understand some of the dis-
tinctive modes of inquiry
(questions and approaches)
of social scientists I - 1 -

IVE. Understand some of the major
relationships involving cul-~
ture, the group, and the self 3 5 1 1

IVC, Understand some of the major
characteristics of economic
systems, especially the Amer-
ican economic system 10 - 9 -

e e
e e i 3 6 i



TABLE 2

SOCIAL STUDIES OBJECTIVES AND NUMBER OF QUESTIONS -
(CONTINUED) -

Number of Questions
-== Age 9 --- --= Mge 17 ==~

Multiple Choice Interview Multiple Choice Interview

IVD., Understand some of the A
major characteristics
(spatial) distributions
of man and his activities,
and of man's interaction
with the physical
environment > 9 1 1 -

IVE. Understand some of the
major historical
developments y

IVF, Understand some of the
characteristics of the
major systems of govern-
ment, particularly the
political system of the
United States 5 6 11 1

V., Have a reasoned commit-
ment to the values
that sustain a free
society . 4 2l - 19

ERIC
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Group

Comparison 9 Year 0lds 17 Year Olds All
1. Number of comparable items kY| 48 85

2, Number (and %) of items on which Massa-
chusetts students scored as well or
better than N.A.E.P, U.5., sample 25 (68%) 29 (608) 54 (64%)

3, Number (and %) of items on which Massa-
chusetts students scored as well or better
than N.A.E.P, Northeast sampie 18 (49%) 23 (48%) 41 (48%)

Table 3 presents, for each age group, the mean performance scores by objective
fo: the national, Northeast and Massachusetts samples, as well as for students from
the four kinds of communities in the Commonwealth. The figures show that Massachusetts
nine year olds demonstrate higher proficiency than their national peers in Objective
III--bre Sensitive to Creative-Intuitive Methods of Explaining the Human Condition,
and Objective IVD and E--Understand Some of the Major Characteristics of Man and His
Activities and Man's Interaction with the Physical Environment, as well as Understand
Some of the Major Historical Developments, and exhibit better performance than their
national and regional counterparts on Objective IVB~-Understand Some of the Major
Relationships Involving Culture, the Group, and the Self, Objective IVC-~Understand
Some of the Major Economic Systems, Especially the American Economic System, and
Objective V--Have a Reasoned Commitment to the Values that Sustain a Free Society.
Seventeen year olds perform better than their national peers on Objective IIT and Ob-
jective IVB and as well as, or better than, the national and regional samples on
Objective II--Use Analytic-Scientific Procedures Effectively and Objective V., A

comparison by kind of community indicates that among Massachusetts nine and
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TABLE 3

MEAN PERFORMANCE SCORES BY OBJECTIVE AND KIND OF COMMUNITY
(IN PERCENT) -

Kind of Community

Item* Big Ind. Res.
Age 9 Type Nat'l., N.E. Mass. City Sub. Sub., Other
I. Have Curiosity About
Human Affairs Int, 89 91 89 83 91 93 90

11, Use Analytic-Scientific
Procedures Effectively M.C, 73 17 73%* 59 63 70 €5

III. Are Sensitive to Crea-
tive-Intuitive Methods
of Explaining the MC, 55 58 59 52 58 64 58
Human Condition Int, 73 80 75 06 82 % 17

IVA. Understand Some of the
. Distinctive Modes of
Inquiry (Questions and
Approaches) of Social
Scientists M.C. - - 3 30 37 29

IVB. Understand Some of the
Major Relationships
Involving Culture, the M.C, 36 37 40%*% 42 48 52 46
Group, and the Self Int, 85 87 88 8l 89 91 91

*"M,C." stands for Multiple Choice ltems; "Int.," for Interview Items,
*Massachusetts means include only items for which there were National and Northeast
data; these means are not always comparable to Kind of Community means, which

“include all items,

Aruitoxt provided by Eic
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TABLE 3

MEAN PERFORMANCE SCORES RY OBJECTIVE AND KIND OF COMMUNITY
(IN PERCENT)  (CONTINUED)

Kind of Community
Item* Big Ind. Res,
Age § Type Nat'l, N.E. Mass, City Sub. Sub. Other

IVC, Understand Some of the
Major Characteristics
of Econouic Systems,
Especially the Ameri-
can Economic Sysiem MC, 72 1 4% 43 49 53 50

IVL.5. Understand Some of
the Major Characteris-
tics (Spatial Distri-
butions) of Man and His
Activities and of Man's
Interaction with the
Physical Enviromment;
Understand Some of the
Major Historical ~  M.C, 59 75 69** 51 59 64 60
Developments Int, - - 12 69 69 78170

IVF. Understand Some of the
Characteristics of the
Major Systems of Gov-
ernment, Particularly
the Political System M.C. 52 63 50%x 36 40 46 40
of the United States Int, 38 40 CYALIKY | 53 51 47

*"M,C."stands for Multiple Choice items; "Int," for Interview Items.

**Massachusetts means include only items for which there were National and Northeast
data; these means axe not always comparable to Kind of Community means, which
include all items.
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TABLE 3

HEAN PERFORKANCE SCORES BY ORJECTIVE D §IND OF COMMUNITY
(1N PERCENT )~ (CONTINUED

Kind of Community
Item Blg Ind, Res.
Age 9 Tvpe Nat'l, N.E, Mass, City Sub, Sub. Other

V., Have a Reasoned Commit-
ment to the Values that M.C. 77 80 glxx 77 30 83 78
Sustain a Free Society Int, 70 173 75%% 59 12 72 69

I, Int. 84 85 88 79 89 50 90

11, MC, 78 82 77*% 65 69 73 75
111, MC. 92 91 92%x 90 94 88 94
IVA, M.C, - - 78 76 80 79 77
1VB, MC, 19 21 20 17 9 21 24
Int, 84 86 87 79 90 B9 87

IvC, M.C. 52 56 d4xx 45 51 53 53
IVD, E, M.C, 62 65 6l 59 59 6l 62
IVF, M.C, 81 83 79 13 80 77 80

Imt, 84 8 88 79 90 8 67

v, Int, 88 89 91%* 83 87 85 88

*TM,C," stands for Multiple Choice items; "Int." for Interview Items,

**Magsachusetts means include only items for which there were National and Northeast
data; ‘these means are not always comparable to Kind of Community means, which
include all items.

ERIC |
47



seventeen year olds, students from big cities tend uniformly to do worse than those
from other types of communities. On the other hand, nc one kind of community performs
consistently better than any other on the objectives.

The objectives used to measure citizenship skills among the nine and seventeen year
old respondents were identical and were derived from the prior work of the Massachusetts
Coordinating Committee on Citizenship Education. Table 4 presents the objectives of
the Massachusetts Coordinating Committee and the number of questions dealing with each.

Again, because several items were previously used by N.A.E.P,, comparisons between
Massachusetts and other students can be drawn. As shown below, Massachusetts youngsters
~did as well as, or better than, the national sample on 30 of the 46 test items (65%)
which can be compared and as well as, or better than, the Northeast sample on 25 of the
46 comparable test items (54%), In con‘rast to the pattern exhibited in Social Studies,
nine year olds tend to contribute much more significantly than seventeen year olds to
the comparatively high level of performance exhibited in Massachusetts,

Group

Comparison | 9 Year Olds 17 Year Olds All
1. Number of comparable items 17 | 29 46
2, Number (and %) of items on which Massa~

chusetts students scored as well or

better than N.A.E.P, U.S. sample 13 (76%) 17 (59%) 30 (65%)
3. Number (and %) of items on which Massa-

chusetts students scored as well or better

- than N.A.E.P. Northeast sample 11 (65%) 14 (48%) 25 (54%)
-19- 4 9



I
1II.
III.
1.

V.

VI,

VII.

VIII.

CITIZENSHIP OBJECTIVES AND NUMBER OF QUESTIONS

Respect for Diversity
Equality of Opportunity
Liberty Under Law
Effecting Change

Responsible Economic
Behavior

Equitable Economic
Structure

Conservation

Consumer Rights

TABLE 4

Number of Questions

~ Age § -

--- Age 17 ---

Multiple Choice Interview Multiple Choice Interview

8
1
12

2

L €S J

11
9
5

10

An examination of student performance on the individual objectives can be found in

Table 5. The figures show that Massachusetts nine year olds do significantly better

than their national and regional peers on Objectives I--Respect for Diversity, III--

Liberty Under Law and IV--Effecting Change, Massachusetts seventeen year olds, on the
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TABLE 5

MEAN PERFORMANCE SCORES BY OBJECTIVE AND KIND OF COMMUNITY
(IN PERCENT)

Kind of Community

Item* Blg Ind, Res,
Objective Type Nat'l. N.E. Mass. City Sub. Sub. Other
e 9 |
I, Respect for Diversity Int. 74 n 18 66 84 84 78
II. Equality of Opportunity Int. - - 48 35 52 56 48
III. Liberty Under Law Int, 59 61 67*¢% 54 64 64 6l
IV, Effecting Change Int, 56 59 e7**% 52 65 85 60
V. Responsible Economic
Behavior M.C. 44 46 45%% 24 26 29 27
VI, Equitable Economic |
Structure Mc - - 43 39 43 46 44
VII. Qonservation M.Cooo - - 48 39 48 56 45
VIII. é§nsumer Rights MC, - - 40 M3 2 42

* TM.C." stands for Muitiple Choice; "Int." for Interview items.

**Massachusetts means include only items for which there were National and Northeast
data; these means are not always comparable to Kind of Community means, which
include all items. :

Full Tt Provided by ERIC.
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TABLE 5

MEAN PERFORMANCE SCORES BY 9BJECTIVE AND KIND OF COMMUNITY
(IN PERCENT) (CONTINUED)

Kind of Community

Item* Big Ind. Res.
Objective Type Nat'l, N.E. Mass, City Sub. Sub, Other

Age 17
1. Respect for Diversity Int, 86 87 90%* 86 91 89 91

II, Equality of Opportunity Int, 72 74 68%* 54 62 68 67

II7. Liberty Under Law I, 91 90 %2 91 91 92 92
IV, Effecting Change Int, 80 18 T6** 66 76 7276
V. Responsible Economic

Behavior M.C. 67 72 54%% 42 52 55 54

V1, Equitable Economic -~ S '
Structure M.C. 22 24 24%% 52 54 53 5
VII, Conservation M.C. - - 15 14 76 75 7§
Int. - - 67 62 73 67 68
VIII, Consumer Rights M.C. - - 60 54 54 59 &4

~FN,C," stands for Multiple Choice; 'int." for Interview items.
**Massachusetts means include only items for which there were National and Northeast
data; these means are not always comparable to Kind of Community means, which

include all items.
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other hand, show only a slight advantage over their national and regional peers and on
only one Objective--Respect for Diversity, On three Objectives--Equality of Opportuni-
ty, Effecting Change, and Responsible Economic Behavior-~they exhibit patterns conspicu-
ously below the N.A.E.P. samples., That seventeen year olds do not maintain the high
level of performance exhibited by Massachusetts nine year olds is a finding which
emerges in many components of the 1974-1975 and 1975-1976 Massachusetts statewide edu-
cational assessment program.

CORRELATES OF STUDENT PERFORMANCE

By collecting data other than responses to test items it is possible to study
relationships between descriptive characteristics of students and their performance,
This section describes the association between student skills in Social Studies/Citi-

zenship and their background features, activities, self-esteem and cynicism,

Demographic Characteristics

 Very often studies examining the academic performance of students report better =
mastery among those from higher socio-economic backgrounds, Massachusetts data in
Social Studies and Citizenship show the same relationship, In addition, students from
big cities tend to fall behind their peers. Students whose parents have had more edu-
cation perform better than those whose parents have had less. Students in college-bound

programs who plan to attend four year colleges perform best.

Activities
Good citizenship is often associated with positive attitudes toward active par-

ticipation in society and to actual participation in certain activities, Among young
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adults, participation can take several forms--membership in school clubs, involvement
in such school activities as student government or school publications, and participa-
tion in community activities outside the school. From several questions it was possi-

ble to tally student participation in various activities, This is presented in Table 6.

While the numbers participating in each activity are small, a definite relation-
ship exists between participation in school service and community activities and test
performance, As a group, these students perform well and they exhibit strong citizen-
ship values, The number of participants in school clubs was too small to establish any

relationship with performance.

Students in student government and school publications were particularly good
performers in three Citizenship Objectives, These were Objective I--Respect for.
Diversity, Objective V--Responsible Economic Behavior, and Objective VIII--Consumer

Rights. School service workers were good performers on Objective VI--Conservation.

T UGEidents Tin student “government and school publications-also did especially well -

in Social Studies Objective I--Have Curiosity About Human Affairs and Objective IVF--
Understand Some of the Characteristics of the Major Systems of Government.

Students participating in out-of-school activities exhibited specific patterns as
well, Participants in political groups tended to show the highest levels of perform-
ance, Their superiority was most noted in Social Studies Objective IVA-~Understand
Some of the Distinctive Modes of Inquiry (Questions and Approaches) of Social Scientists
and Objective IVA--Understand Some of the ¥ajor Relationships Involving Cuiture, the Groug,

and the Self.



TABLE 6

SEVENTEEN YEAR OLD PARTICIPATION IN ACTIVITIES
(IN PERCENTS)

I. Schocl Clubs

English 0.9
History -1,
Political 1,
Debating 1.4
Ecology/Environmental 2.4

II. School Service Activities

Student Government 7.7
‘School Publications 18.2
School service (office help, library

help, hall monitor, etc.) 8.4

~III. - Community Activities -

Service work (hospitals, nursing
homes, tutoring, poverty,
environmental) ‘ 15.1

Church groups 16.6

Political Club or volunteer (Young
Deniocrats or Republicans,
campaigning, etc.) 3.5
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Self-Esteem

While self-esteem is a difficult concept to define, there is general concurrence
that studehts with high self-esteem are likely to be good performers. It is not clear
whether self-esteem contributes to good performance or whether self-esteem is itself a
result of successful achievement. In the area of citizenship, however, many consider
self-esteem to be an important contributor to good social behavior. Hence, the Citi-
zenship Advisory Council felt that it would be important to examine the relationship
between indicators of self-esteem and performance on all of the citizenship and social

studies objectives.

Students responded to several questions designed to assess self-esteem, and these
responses have been analyzed, objective by objecEiVe, to ascertain differences in per-
formance. Table 7 displays how students who responded differently to self-esteem
questions performed on the different objectives in citizenship and social studies.
This table shows that among the nine year olds there appears to be a relationship

..between better performance and higher esteem on only two of the five items measuring

this characteristic. Furthermore, responses to one of these items (the first question)
seem to measure conformity more than self-esteem, thereby making it difficult to draw

any definite conclusions,

On the other hand, there appears to be a relationship among seventeen year old
students between the self-esteem responses and performance on the objectives. While
the pattern of relationship is quite consistent, it should be noted that those with

" low self-esteem are not markedly below those with high self-esteem in terms of actual
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TABLE 7
COMPARISONS OF RESPONSES TO SELFESTEEM QUESTIONS WITH PERFORMANCE ACROSS OBUECTIVES

Percent Social Studies Objvs. Citizenship Objvs.
Giving  Above Nei- Below Above Nei- Below
Response  Avg, ther Avg.  Avg, ther Avg.

Age 9

1. Which sentence best tells
about you?

I always say what my friends
say; I sometimes say what I
want to say no matter what
my friends say 30 6l 3 0 ! 2 0
I always say what I want no

matter what my friends say 9 0 \ ) 4 L 0 !

2. Which sentence best tells
about you?

1 think I can do everything.
(most things) better than “
other boys and girls can 13 1 3 5 1 | b

I think I can do some things
better than other boys and R _
girls can 67 1 1 1 1 i 0

I think other boys and girls
can do most things (every-
thing) better than I can 19 0 3 b 0 0 8

[RIc 63
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TABLE 7

COMPARISOXS OF RESPONSES TO SELF-ESTEEM QUESTIONS WITH PERFORMANCE ACROSS OBJECTIVES
(CONTINUED)

Percent Social Studies Objvs,  Citizenship Objvs.
Giving Above Nei- Below Above Nei- Below

Age 17 Response Avg.  ther Avg.,  Avg., ther Avg,

1. How much confidence do you
gencrally have in your

opinions? ‘ _
Very much 3l 5 4 0 1 1 0
Much 46 1 2 0 4 2 2
Some 18 0 3 6 0 1 1
Little; Very little 2 0 2 1 0 3 5

2. Compared to others your age,

how much overall talent or

ability would you say you

have ?
Much more 8 7 2 0 5 3 0

“More 0 2 0 1l
About the same 53 1 1 6 0 4 4
Less: Much less 4 1 1 6 5 3 5
3. How often do you decide not to

speak in class because you think

you will say the wrong tiiiy?
Never 1 7 2 0 4 3 1
Rarely 29 4 40 7 | 0
Somet imes 44 2 4 3 1 4 3
0ften; Always 17 0 3 6 0 0 8

ERIC | -
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performance level, Thus, while self-esteem is related to performance, even those
with low self-esteem show enough evidence of good performance to expect that they

too will be good citizens.

Cynicism

Cynicism is a basic orientation that is the opposite of trust. In the case of
Social Studies/Citizenship it refers particularly to attitudes toward government and
government leaders. An extreme cynical or trusting orientation is not desirable. The
extreme cynic will probably not be inclined to participate in democratic processes be-
cause he or she may see such involvement 9 having no potential impact. The citizen
with total trust, on the other hand, may hiave unwarranted confidence that all is well,
that citizen participation is therefore not needed, and {aat public monitoring of
government activity is unnecessary. In order to investigate the presence of cynicism
among seventeen year old students, five maltiple choice questions were asked each
respondent, At the suggestion of the Massachusetts Citizenship Advisory Council,
responses to these questions were related to performance on individual test items and

to performance on both Social Studies and Citizenship objectives.

It is difficult to determine all the causes of cynicism, It is equally difficult
to determine how to foster or nurture the healthy middle position between total cyni-
cism or total trust. However, in Massachusetts there is evidence that the majority
of seventeen year olds do fall in that middle with little evidence of extreme posi-
tions, In response to a question about how often the respondent feels the people in
Washington will do what is right, 86% said most or some of the time; a trustful 6%
said just about always, and a cynical 8% said little of the time,
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Responsé. to the other questions did not provide as clear 4 picture of whether
extreme attitudes exist among Massachusetts students. This may possibly be because of
several recent events, most notably the so-called Watergate situation. In response to
the question asking students how many people running the governmeﬂﬁ they thought were
a little crooked, 69% responded "quite a few"'. Similarly, 69% of the responlents felt

that people in government waste a lot of meney.

When responses tc these questions are compared to performance on the tests, several
patterns emerge. First, the very trustful whe think that "hardly auy" pecple running
the government are a little crooked do poorly uniforﬁly thre.ghout the test., One pos-
sible explanation is that these students, having been oblivious to the implications of
events like Watergate, have peen equally oblivious to their studies. Another explanation
is that these students are generally less sensitive, By contrast, these respcnding
"quite a few" consistently perform above average, and their level of cynicism is positively

related to performance.

However, on the question asking students whether they thoughit government can be
trusted to do what is right only a "little of the time", the extreme cynics performed
poorly in comparison to those with :xtreme trust. A similar pattern occurs when students
were asked to indicate how many peopie running the government are smart pecple who usually

ney what they are doing.

Among the remaining questions no strong trends appear between the synical and trust-
ful responses, in part because of the limited number of response options available to

students.



TABLE 8
COMPARISONS OF RESPONSES TO CYNICISM QUESTIONS HITH PERFORMANCE ACROSS OBJECTIVES

Percent Social Studies Objvs,  Citizenship Objvs.
Giving Above Nel- Below Above Nei- Below
Age 17 Response  Avg,  ther Avg,  Avg. ther Avg,

1. How many people running the
government do you think are
a little crooked ?

Hardly any 7 0 2 1 0 2 0
Not very many 24 -
Quite a few 69 5 3 1 5 3 0

(48]
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How much money do you think
people in government waste ?

Not very much money 2 3 2 4 3 3 2
Some money 29 3 3 1 2 3 3
A lot of money 69 0 7 2 2 4 2

3. How much of the time do you
think you can trust the gov-
ernment in Washington to do
what is right?

Just about always 6 6 2 1 3 5 0
Most of the time 42 3 5 1 6 2 0
Some of the time 44 2 2 5 1 1 6
Little of the time 8 0 2 ] 0 3 5

Full Tt Provided by ERIC.
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TABLE 8

COMPARISONS OF RESPONSES TO CYNICISM GUESTIONS WITH PERFORMANCE ACROSS OBJECTIVES
(CONTINUED)

Percent Social Studies Objvs, Citizenship Objvs.
Giving  Above Nei- Below Above Nei- Below
Age 17 Response  Avg, ther Avg.  Avg. ther Avg.

4, How many people running
the government do you
think are smart people
who usually know what
they are doing?

Almost all of them 39 7 2 0 7 0 1
Some of them 56 0 3 6 0 3 5
Almost none of them 5 0 4 5 1 3 4

5. For whom would you say
the government is run?

For the benefit

of all the people 50 1 4 4 1 4 3
For a few Big
interests 45 0 3 0 5 3 0

TERIC | ,.
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IV, ANALYSIS OF INDIVIDUAL OBJECTIVES

This section provides a description of the specific exercises used to measure stu-
dents' performance on each objective, a presentation of the findings, and a discussion
of the results, The performance of Massachusetts students is compared with the perfor-
mance of students nationally and reg.omally, on those N.A.E.P. exercises for which
data have been released. Where descriptive patterns are not reported this is because
the general trends already outlined apply to the specific objective being discussed.
Where the same items dre used to measure more than one objective, this is due to an
overlap in issues being assessed,

-Soc1AL STupIEs

Among the ten Massachusetts educational qoals are three - effective uses of knowledge,
individual values and attitudes, respect for the community of man - that relate specifi-
cally to objectives for Social Studies. Thus it ig important to assess the extent to
which Massachusetts students are aware of social issues, have the knowledge rf social
sciences, and the values and attitudes necessary to meet these goals.



OBJECTIVE I = HAVE CURIOSITY ABOUT HUMAN AFFAIRS

Questioning, curious, understanding: EﬁEEE‘words describe those people who are
open to the world around them, rather than closed in by their own limited experience.
To what extent are Massachusetts students ready to reach out to find out about the
world beyond? They are very ready, if we are to believe the results of the small number
of items testing this objective, Figure 1 exhibits Massachusetts patterns relative

to national and regional performance levels.

Two interview questions for the seventeen year olds, and three for the nine year
old students, elicited very high levels of performance. Around ninety percent of the
Massachusetts students answered acceptably, displaying curiosity about, and under-

standing of, other people.

Although the performance of students in the Commonwealth was comparable to both
national and regional averages, specifically worth noting is that Massachusetts seven-
teen year olds were more willing than the national or Northeast regional samples to

extend their answers to include two or three reasons, rather than.just one. On one
question where three reasons were requested, only twenty-four percent of the national
sample gave three reasons; forty-one percent of the Massachusetts students gave three

causes, This may indicate a more articulate, and perhaps more concerned, student

population in the Commonwealth,

one question at each level caused large numbers of students from cities to
refrain from responding or to say "I don't know". At the nine year old level, the

troublesome question asked students what they would do if they found that an Indian
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FIGURE 1

MEAN PERFORMANCE SCORES
OBJECTIVE I: HAVE CURIOSITY ABOUT HUMAN AFFAIRS
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friend whom they had invited for a hamburger dinner didn't eat meat. This finding is
surprising, given the greater ethnic heterogeneity which exists in cities. On the
other hand, it may reflect resistance to deal with any issue of ethnic diversities

among Massachusetts youngsters from cities.
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OBJECTIVE IT - USE ANALYTIC-SCIENTIFIC PROCEDURES EFFECTIVELY

\
The information explosion makes it imperative that a student be able to identify

issues, test hypotheses, cbtain reliable, relevant, factual information from a variety
of sources, and evaluate that information for logical errors or unsupporte¢ generaliza-
tions. These skills were tested by ten items for the seventeen year olds and eight for
the nine year olds., Most were multiple choice items, there being only two interview

items for the seventeen year olds, and one for the nine year olds,

Figure 2 nresents the pattern of results on Objective II for Massachusetts and for
the four kinds of communities. T .e performance of Massachusetts nine year old students
was comparable to their national peers, but seventeen year olds f .1 a bit short on the
items for which national data were available. Both groups performed lower than those
of the Northeast region on this objective,

In accordance with patterns for the entire test, the performance of students from
cities was generally lower than among those from residential suburbs, especially on the

questions requiring the use of logic or distinguishinq fact from opinion, '

These general patterns tend, however, to disregard any striking streng“hs or weak-
nesses shown on individual items comprising Objective II, For instance, seventeen year
olds from metropolitan areas surpassed the national average on an interview item re-
quiring them to "tell,..three reasons why...pevple who live in areas where there are
poor housizg and living condiions don't move int. better neighborhoods." Similarly,
nine year old students from big cities in Massachusetts exceeded their national peers
or an item requiring them to recognize whether a statement could or could not be proved

-37-
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(€.9., "People irom Mexico are nicer than people from Canada"), However, on an interview
item asking students what they would think if their friend declared that children with
black hair and blue eyes are smarter than others, nine year old performance patterns
showved a different trend, While suburban children performed as well as their national
counterparts, the very low performance of city students brought down thé Massachusetts
average., Many nine year olds from cities simply said, "I don't know" or made some vague

response, perhaps reflecting their sensitivity to the racial overtones of the question,

Anong the seventeen year olds, three questions were particularly susceptible to
differences in students' backgrounds. Two of the questions required graph interpreta-
tion, the other the use of logic. Students with parents of less education and students
with low self-esteem tended to do especially pocrly on these items,
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OBJECTIVE T11 - ARE SENSITIVE TO CREATIVE-INTUITIVE METHODS OF EXPLAINING
THE HUMAN CONDITION

Information and insights come to individuals in ways which are not always straight-
forward. A picture requires interpretation; an imagainative idea may ring true, but
needs to be proved; an appealing explanation of human affairs may sound convineing, but
must be appraised objectively, How well are Massachusetts students able to exhibit

critical thinking?

Massachusetts students responded well to test questions measuring this objective,
bs exhibited in Figure 3, average levels of performance for both age groups were equal to
or higher than the national average, although, for the nine year olds interviewed, they
were lower than Northeast regional scores. The objective was tested by two multiple
choice ard two interview:questions at the nine year old level, two multiple choice and =~

one interview guestion on the seventeen year olds' test.

Again, the tendency of nine year olds from cities to respond ‘I don': know" to
interview questions is significant, City seventeen year olds, on the other hand, did
very well, their perforsance approximating the state average on each item. This is
particularly interesting when one notes that all of the items for the seventeen year

olds required application skills rather than just knoWledge.

One interview question used at both age levels required interpretation of a pic-
ture of a mother. holding her children, Ideally the students were expected to describe
poverty, love, or sadness in their answers. At both age levels, students from industrial

suburbs did exceptionally well at seeing the social implications of the picture, reaching
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beyond the literal to interpret the scene with sensitivity,

Several of the comsistent background patterns are reflected in this objective.

Students in college-bound programs tend to perform better as do students who consider

school to be a'friendly place,



OBJECTIVE 1V A - UNDERSTAND_SOME OF THE DISTINCTIVE MODES OF INQUIRY (QUESTIONS AND
APPROACHES) OF SOCIAL SCIENTISTS

No N.A.E.P, items existed to test this objective among nine and seventeen year
old students. Therefore one item for thirteen year olds was adapted for use among both
age grotos in Massachusetts. The question asks, "What would a political scientist ask
questions about?". Several alternatives are provided such as "How do people spend their
money?", "What are good governments for most people?", "Where are mountains located?",

"What kings ruled a country?*,

Figure 4 provides the patterns for Massachusetts, Only 33.5% of the nine year olds
chose the correct énswer - "What are good governments for most people?" However, 78%
of shventeen year olds knew the answer, which indicates that learning has taken place.
More .nd better items must be develuped in the future to test this objective, Seventeen
year old students in college-bound high school programs and those planning to attend
‘post-secondary institutions showed much higher performance on this item. Similarly,
those with a positive attitude toward school, those who view their schools as a friendly
place and those with greater self-confidence were more frequently able than others to

answer the question correctly,
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FIGURE 4
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OBJECTIVE IV A: UNDERSTAND SOME OF THE DISTINCTIVE MODES OF INQUIRY
(QUESTIONS AND APPROACHES) OF SOCIAL SCIENTISTS

100
%0 | | AGE9

0r
80
5N
40+
0 F
0

MEAN PERFORMANCE SCORES
(in percent)

Nat'l N.E. Mass. Big City Industrial ~ Residential Other
Suburb Suburb

KIND OF COMMUNITY

100
90 p AGE 17

8
0
60 |
50F
40
0 F

Key

Multiple
Choice ltem

{in percern?

MEAN PERFORMANCE SCORES

|

Nat' NE. Mass. BigCity  Industrial  Residential  Gther
Suburb Suburb

98



OBJECTIVE IV B - UNDERSTAND SOME OF THE MAJOR RELATIONSHIPS INVOLVING CULTURE. THE
GROUP AND THE SELF

Rules, customs, division of labor - these features hold groups together. How well
do Massachusetts students understand these kinds of cultural glue? Quite well: as shown
in Figure 5, they surpassed both their national and Northeast regional peers in both

age groups.

At the nine year old level, three multiple choice and two interview items were used

to measure the objective. The seventeen year olds had just one of each kind of item,

An interesting finding in this objective is that Massachusetts students from all
kinds of communities see the need for rules and regulations, This applies to situations
which are relevant to them (e.q., the playground), as well as to situations which are more
remote. Similarly, little difference is evident among students from varying kinds of
community concerning their understanding of the need for skilled and trained workers in

order to héve an industrialized society.
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OBJECTIVE [V C - UNDERSTAND SOME OF THE MAJOR CHARACTERISTICS OF ECONOMIC SYSTEMS,
SSPECTALLY THE AMERICAN ECONCMIC SYSTEM

In a time marked by econonic untertainty, what understandings have Massachusetts
youngsters acquired which will help them o deal with the situation around them? Ten
questions were asked of nine year olds; nine of seventeen year olds. These included
such issues as the reasons for unemploymens, the definition of monopoly, the character-
istics of capitalism, the means to ificrease production, the allocation of limited
resources,

Of the ten questions for the nine year olds and the nine for ‘the older students,
national data were available for only three items respectively. As exhibited in
Figure 6, on these three nine year old Massachusetts students surpassed their national

peers; seventeen year olds fell short in comparison to their counterparts.

More interesting are differences in performance among various groups. The perform-
ance of students from citics was generally lower among both age groups than students
from other kinds of communities. While this reflects a trend exhibited throughout the
assessment of social studies, an interesting finding emerges. On three questions re-
quiring application skills rather than just knowledge, city seventeen year olds' scores
were comparable to, or exceeded, the Massachusetts average! Poor performance on the four
knowledge level items, conversely, pulled their average level of performance down. This
seems to indicate that for this objective, and perhaps for the whole test, students from
cities lack the ability to parrot back specifics but do not lack skills such as transla-
tion, application or analysis of knowledge. This finding is supported by the 1974-75
statewide assessment in mathematics which indicated that students from cities were more

able to apply knowledge than to master specific facts.
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Two questions on the nine year olds' test bear mentioning, The majority of nine
yea olds indicated that they think prices of most things to buy in the U.S. are deter-
mined by the government! Only 1R.6% (12,6% in the city) marked the correct response,
i.e., "Consumers and producers" determine prices. Equally alarming are the numbers of
children who do not know why cans should be taken back to the factory to be melted down
and used again. While many residential students demonstrated awareness of the need to
recycle, only a little more than half of the city children did. This is an interesting
finding since it is in cities, where there is a high concentration of people, that
recycling efforts could be more productive.
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OBJECTIVE IV [ - UNDERSTAND SOME OF THE MAJOR CHARACTERISTICS OF THE GEOSRAPHIC (SPATIAL)
DISTRIBUTIONS OF MAN AND HIS ACTIVITIES, AND OF MAN'S INTERACTION WITH

THE PHYSICAL ENVIRONMENT
[V E - UNDERSTAND SOME OF THE MAJOR HISTORICAL DEVELOPMENTS

One of the objectives of social studies and citizenship education is to expose
students to a wider world of space, time, and ideas. Through the study oi geography,
they develop a world view which helps to place local surroundings into perspective,
From history, students learn to expand their world backward in time, using the experi-
ences of past generaticns to intelligently plan their own futures.

Six items at the nine year level and three on the seventeen year test were designed
to test the students' understanding of geography and man's interaction with his physical
environment, At each age level, four items attempted to measure the students' under-
standing of major historical developments. Because of limited national data, the results
for the two objectives are combined in Figure 7. Massachusetts nine year olds surpassed
the national score levels, while seventeen year olds fell just one percentage point short.

Both groups scored slightly lower than their Northeast peers.

Among the three spatial questions asked of seventeen year olds, two were map items.
These produced widely variable scores according to the sex of the students, parent's
level of education, program in school, and level of self-esteem. Almost thirty percent
more males knew which set of latitude and longitude coordinates indicated the warmest
climate. The third item, which asked students to choose the society in which one would
be most likely to find low birth and death rates, appears to have elicited guesses since
only 19.5% chose the correct answer (a highly urbanized country), Thirty-nine percent
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of the respondents seemed misled by vocabulary, since they chose "a group of nomadic
-shepherds" as the answer, Thus, the performance on this item may not adequately
reflect student knowledge, |

The most striking difference to be noted at thz nine year level occurred between
city students and those from residential suburbs. Students from cities performed very
poorly and those from residential siburbs very well on a question which asked whether
the Mississippi River is located in the United States and a question asking why a
desert child chooses to use his camel to get to market.

Generally, males performed Letter than females on items concerning historical
issues. However, on a question requiring interpretafion of the language of the

Declaration of Independence, seventeen year old girls performed nearly as well as

the boys. Perhaps greater.strength in language skills among females is responsible

for this turnabout.
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OBJECTIVE IV F - UNDERSTAND SOME OF THE CHARACTERISTICS OF THE MAJOR SYSTEMS OF GOVERN-
MENT, PARTICULARLY THE POLITICAL SYSTEM OF THE UNITED STATES

Responsive govermment is produced by responsible citizens who understand how to
make it work for them., Testing this kind of understanding was the function of the items
under this objective. Twelve questions at the seventeen-year-old level and ten on the
nine year olds' test included practical tasks, such as marking a ballot; questions deal-
ing with the responsibilities of various government figures (judges, health department
officials}; and interview questions, requiring students to explain, for example, what
could be done about a man keeping minority children out of a public park.

Figure 8§ shows that Massachusetts nine-year-old students performed better on the
six interview questions for which national figures were available than their national
peers, Seventeen year olds performed less well than their national counterparts on

multiple choice items. In all cases males performed better, often much better, than
females.

On the five questions requiring the seventeen year olds to exhibit understanding
of a ballot, males and students from industrial suburbs or "other" types of communities
performed well, As high a percentage of these students we.¢ able to answer these ques-
tions as their national peers. The performance of students from residential suburbs,
usually high, was nearly as low as those of students from cities for this group of items.
Students with low self-esteem also found these items particularly trovhlesome. The same
pattern existed over the four questions requiring seventeen year olds to tell which
level of government - federal, state or local - would be most likely to raise mail rates,
. lower import taxes, establish a central university with several branches in different
cities or increase garbage collection services.
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It is interesting that, unlike on the questions requiring students to exhibit an
understanding of a ballot, Massachusetts youngsters performed below the national sample
on the items assessing their understanding of federal, state and local government's
role, This might indicate an awareness of practical citizen functions but not of basic

governmental concepts.

While half the students in the national sample knew why prayer has been forbidden
in schools, and nearly that many Massachusetts students knew, only one third of all

students coming from cities chose the correct reason.

Furthermore, the percent of acceptable responses dropped quite low on three out of four
interview questions among nine year olds from Massachusetts cities. Only 17.2% (compared
with 36.6% statewide) knew what to do if a governor or senator did something the student
didn't like.

Just as notable are the large differences in performance among male and female stu-
dents on this objective, especially at the seventeen year old level. That Massachusetts
female students do not understand a ballot as well, and do not distinguish among federal,
state and local government functions as well as their male peers suggests that perhaps
the stereotype that major decisions should be made by men is still being perpetuated
among girls.

Examination of the reasons for these various results és well as the different
levels of performance on each item will be nore relevant and useful when done by local
communities. Is it acceptable that only 43.5% of nine year olds know that the UN's
major objective is to maintain peace? Should more than two thirds of nine year olds be

aware that the judge is responsible for the fairness of a trial?
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OBJECTIVE V - HAVE A REASONED COMMITMENT TO THE VALUES THAT SUSTAIN A FREE SOCIETY

What effect has an extended period of racial turmoil in our Commonwealth's major
city had on students' values and heliefs? Most items testing this objective were inter-
view questions, Although only three hundred students at each age received the inter-
views, it appears that Massachusetts students' belief in the fundamental worth of the
individual is especially strong, Their performance is uniformly higher than their
national peerz, and often above their regional counterparts. This is shown in Figure 3.

Fourteen interview questions for the seventeen year olds, and fifteen for the nine
year olds, many with two or more parts, were used to assess this objective. At both age
levels, Massachusetts students excelled at explaining the need for rules or for govern-
ments. They also expressed an unusually high interest in participating in decision
naking relevant to their school and social lives and a high degree of willingness to act
for the general interest., For example, large numbers at both age levels showed a will-

ingnees to help a new non-English speaking student in class.

The single most striking result is that nine year old students from cities tended
to answer "I don't know" or to give no response to certain value-laden questions more
than students from other kinds of communities. Examples of these are questions asking
students what they would think if a friend told them that black-haired blue-eyed chil-
dren are smarter than others; asking them what they could do to stop racial discrimination
in a public park; and requir:. them to explain why the police don't have the right to
come inside their house any t. . they want to. Massachusetts students from all communi-

ties other than cities tended to surpass national and even Northeast regional perfor-

mance on all these items.
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FIGURE9
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Seventeen year olds from cities were more articulate than their younger counter-
parts, They fell short in two questions, one having to do with public protest and the
second asking the same question about discrimination in the park., However, on several
items, including the above one concerning police search, they surpassed the Massachusetts
average. This suggests that perhaps the increased reality of their social situation is

contributing toward helping them understand the theoretical concepts of a free society.

In two cases, seventeen year olds from the "other" KOC category exhibited particu-
larly high levels of performance. One question asked students what they would say (and
why) if they observed a girl making fun of someone because his religion was different
fron hers. The other was the question about what students thought they could do if they
saw a man keeping minority children out of a park. One might speculate that the reason
for this high level of concern about social discrimination among students from smaller
communities is that they are less frequently faced than their urban or suburban counter-

parts with real situations of this sort and thus are more idealistic about their pos-

sible reactions to them,

"Suppose you were in a city other than your own and saw a factory dumping its waste
products into a river, what do you think you would do?" Almost a third of the seventeen
year old interviewees said, "Nothing", with the highest degree of apathy among city
students, lowest among those from industrial suburbs. About 85%, however, could think
of an acceptable action for city officials to take in this case, Pollution, then, is

not yet a personal affront to these students in the same way discrimination in hiring

or invasion of privacy are.

It is worth noting that 80 - 100% of the students, especially among the seventeen

-58..

126



year old group, were able to answer the questions well. Large numbers of students
profess to believe in the values on which our society is based. Students can also, in
many cases, successfully appply these values to specific situations and justify them

by reason., Thus, not only did Massachusetts students compare well to national averages,

they also performed at a high level of competence and concern,
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CITIZENSHIP

In a time when people are concerned about crumbling institutions, the central issue
for each citizen is how he or she can help to keep those institutions alive énd respon-
sive to changing needs. The Massachusetts Citizenship objectives are good guidelines
for a citizen, They embody the principles of our free society which must constantly

be applied to new and changing situations.

Thus it is important to discover whether the state's students, its future citizens,
have internalized these principles, Knowledge is not enough, for the problems which
students will face will change many times in their lifetime. New facts, new balances
of power, new inventions, and new customs will require their evaluation. Only if such

evaluation is based on appropriate principles will society be strengthened.

Assessing Massachusetts students' performance with respect to state citizenship
objectives requires that the reader realize several qualifying factors. Few national
items existed which would test the state economic objectives; thus, comparative data are
lacking in many cases. Variation among scores within the state will receive more empha-
sis in these instances. In addition, the social and political objectives were measured

largely by interview items., The smaller number of students answering these items must

be kept in mind.n
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OBJECTIVE I - RESPECT FOR DIVERSITY

A good citizen is openminded enough to recognize that many diverse groups have made,
and must continue to make, valuable contributions to our society. They strengthen it by
adding varying perspectives to issues and by providing variety to a wide range of

situations.

~ Seven interview items for each age level, plus two multiple choice items for the
seventeen year olds, were used to assess the degree to which Massachusetts students
respect diversity. Comparisons with national and Northeast samples shown in Figure 10

indicate that Massachusetts students have a greater respect for diversity at both age

levels than do their peers.

Results do vary by kind of community, with students from cities performing much
lover than students from all other kinds of communities. Among seventeen year olds,
students from cities responded especially poorly to the two interview questions regard-
ing the right to public protest. One of the questions asked if someone criticizing a
U,S. military action abroad should be prohibited from expressing his views publicly.
The other asked if the crowd in a picture, demanding changes with which the student did
not agree, should be alloved to gather and make their demands in a public place. In

both cases more than 10% fewer city students answered acceptably than students from

other kinds of communities.

As on most interview questions, the city nine year olds resorted to "I don't know"
as an answer much more frequently than other groups. On cne question asking students
whether they would want a friend whose father was put in jail for stealing to come to
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their house to play, fewer than half the city children said yes. By contrast, over
three quarters of the children from residential or industrial suburbs said yes,

The fact that 80 - 90% ¢ Massachusetts students generally performed well on the

items comprising this objective indicates that, overall, students in the Commonwealth

appear to be sensitive to the need for tolerance of differences in others, be they
differences of religion, race, language, political belief or custom. The students'
respect for diversity, over such a wide range of issues, speaks stronoly for their
commitment to this prinéiple.
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OBJECTIVE II - EQUALITY OF OPPORTUNITY

Citizens must 