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Introduction

The grewth: of wonien's studiés in the past two years has been phenomenal»,1

In 1971, when Female Studies III (the last volume in this serzies with simi-
lar content) was published, there were about 600 courses, abaut ‘twenty pro-«
grams. There are now well over 2000 courses and over eighty programs.
Geographically they range in the Unlited States from Orono, Maing to Honolulu,
Hawaii, and there is & smail but growing number of €oursés in the United
Kingdom and Canada. I= editing this volume I exgmined degrriptions of some
thirty programs and syllabi for over 200 courses.

courses

My criteria Or the selection of courses were initially these: (1) would

the syllabus provide significant assistance, in organization, bibliography,
project suggestions, etc., to women developing their own courses in the area?
(2) would it extend rather than repeat material already available, especially
in the first tiree volumes of Female Studies? (3) would its origin help in-
dicate the geographic and institutional diversity of women's studies? (4)

was it innovative, in perspective, materials, methods, structure, etc.?

The second criterion means that this volume must be read in conjunction with
the earlier ones for an accurate sense of the scope of women's studies. 1In
applying it I regretfully eliminated some excellent syllabi, particularly for
broad departmental courses in History of Women and Sociology of Women, both
well-represented in preceding volumes.3 (History, lika Literature, is probably
over-represented here anyway; but it is in these two disciplines that the

most diverse and innovative courses seem to appear.) '

Another criterion evolved as I worked: does the syllabus suggest the diversity
of women--in terms of cluss, race, culture, nationality? Most of the courses
genvcally available in the past have focused on women in America, particularly

1Readers seeking an analysis of the reasons for this growth should
read Florence Howe and Carol Ahlum, "Women's Studies and Sociai Change,"
in Academic Women on the Move, ed. Alice Rossi and Ann Calderwood (New
York: Russell Sage, 1973), pp. 393-423, and Howe, "No Ivory Towers Need
Apply," Ms. (Sept. 1973), pp. 46 ff.

21n an attempt to give as current a selection as possible, I auto-
matically eliminated all but one course antedating 1972; the 200 course des-
criptions, then, are from relatively recent courses.

3Some that I particularly regret are Sex in History, Doris Ladd,
University of Hawaii; two courses in Women in American History and History
of Feminism in America from Maxy Aickin, University of Washington; a three-
semester sequence on Women in Western Civilization from Judith Ochshorn,
University of South Florida; Sax Roles in a Changing Society, Barrie Thorne,
Michigan State University: Women in the Social Order, Chris Bose, Peggy
Marini, Laura Morlock, Carol Weisman, Johns Hopkins University. There
were many others.

9



iv

white middle-class women. Most still do, though the introductory, inter-
disciplinary syllabus almost inevitably includes a section on cross-cultural
studies, a section on working women, and/or a section on Third Vorld women.
It seemed, to me, though, that there was a gpecial need for materials on
Third World women and women in non-Western societies, so T included most
available course descriptions in this area: wWomen i n Contemporary Society;
‘Cross-Cultural Studies: Women in Revolutionary Societies (the only course
antedating 1972); La Chicana in the United States; Women in African History:
American, Indian, African Women; Race, Sex, and Ethnic Groups in America;
Black Matriarchy:; Status of Women in Various Political-Economic Systems;
and, its innocuous name,notwithstanding, Images of Women in Literature.
Rayna Reiter's thorcugh bibliography. Anthropological Pershectives on
Women, includes references to women throughout the world.

In some instances I could not meet my criteria so well as I had wished.
There are, for example, no courses from other than traditional academic
institutions (though these range from the two-year community college to

the graduate school), and there are no how-to courses: self-defense, auto
mechanics, and so on. In each case, these omissions were the result, not
of choice, but of the absence of material. These courses exist, and we have
listings for some; but either they do not lend themselves to the fine art
of syllabus-making, or, the most likely explanation in the first instance,
their originators have chosen to work outside the communications network

of academia.

Two other omissions require an explanatioun. I included no courses in foreign
language and literature because a forthcoming volume, edited by Sidonie
Cassirer for the MLA Commission on the Status of Women, will be devoted ex-
clusively to that topic. And there are no courses at the high school level,
because High School Feminist Studies, a collection of high school materials,
bibliography, and syllabi edited by Carol Ahlum and Jacqueline Fralley will
soon be available from The Feminist Press.

In spite of these omissions, the courses included here, taken altogether,
are representative of the ongoing development of women's studies in academic
institutions throughout the United States--not to mention Canada and the
United Kingdom. But they are not always proportionally representative.

For example, I had one syllabus each in Classics, Film, Law, Music, and
Journalism; I included all of them. I had two in theology, two in Social
Work; I included all four. Lise Vogel sent not only a syliabus onvbmen,
Art, and Feminism, but a thoughtful essay and lengthy bibliography; know-
ing the scarcity of such materials, I included all of it.

in order to provide a more accurate picture of the overall status of women's
studies on the campuses than the courses here would suggest on their own,

I have analyzed the¢ offerings for one academic year, 1972-1973, listed by
institution in Guide to Female Studies, II and III (The Feminist Press:
October, 1972 and Summer, 1973). All the college courses listed in Guide
I1I, and the 1972-1973 courses in Guide II, are included in the following
breakdown. The sample is not exhauitive, but it is large enough to be
representative--765 courses in all.

4

Complete information on courses offered since the inception of
women's studies will be available in the directory, Who's Who and Where in
Women's Studies, forthcoming from The Feminist Press in Spring, 1974.
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Introductory, Cwerviews, Perspectives

Interdisciplinary Treatments of Special Themes
{Feminism, Sexutality, etc.)

Research seminars, Independent Work

Total

HUMANITIES AND ARIS

Interdisciplinary

Arts, Visual and Performing .
Classics

History

Literatuze

Medi., Popular Culture, Communications
Philosophy

Speech, Rhetoric

Theology

Writing

Total

SOCIAL SCIENCES

Interdisciplinary
Anthropology
Econcriics

Ethnic Studies
Law

Peolitical &ience
Psychology
Sociclogy

Total

SCIENCES

Biology

VOCATIONAL/PROFESSIONAL/AP#LIED

Education

Health Sciences

Home Economics, Child Care, ctc.
Journalism

Law

Library Science

Management

Physic¢al Ecducation

Publishing

Science (Women in)

Social Work,Social Welfare
Vocational Giidance, Counseling
Total

MISCELLANEOUS (Consciousness-raising, How-to, etc.)
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31
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70

11
25

95
147
12
10

10
327

10
23

13
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26
49
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As when Female Studies III was published, the largest categories are

gtill History, Sociology, and especially Literature, along with a consist-
ently large group of interdisciplinary courses. But Education and Psychology
are increasingly well-represented, and Political Science, Anthropology, and
Law are making gains. A _hopeful development is the increase in courses in
the area of Health Sciences, Home Economics, etc., which focus on issues
ranging from Human Sexuality and the pragmatics of contraception and
abortion to Child Care and Alternate Life Styles. These trends,on the whole,
were reflected in the syllabi from which I actually made my selections.

(Some of these are included in the data base; others are new courses offered
during the 1973-1974 academic year.) I had 41 syllabi to choose from in
Literature, 33 in History, 25 in Sociology, 18 in Psychology. 11 in Educa-
tion. Again, then, these were the largest categories, and, except for
History and Sociology, in the same order as in the larger sample.

Such statistics, of course, tell us little about the content, method, or
atmosphere of the courses tgemselves. Nor is this the place for a detailed
analysis of these concerns. But I do want to make several observations
which seem especially important. First, if anyone still has fears about the
vacademic validity" of women's studies, those fears may once and for all be
1aid to rest. The proliferation of specialized or advanced courses,® particu-
larly in Literature and History, but in other fields as well, itself bears
witness to that validity: obviously the broad interdisciplinary course, or
the broad disciplinary one, is no longer enough to encompass the work to be
done, the materials to be studied. Instructors and students feel the need
to focus on more concentrated areds, to ask more specific questions: Was
Shakespeare a chauvinist, does it matter, and if so, to whom? Can sex be
used as the basis for concerted political action? To what extent is there/
should there be a female/feminist art? How much power do black women really
have and how is it exercised? Specialization may take the form of a thematic
focus, exemplified by but certainly not limited to the increasing number of
courses examining feminism per se: Feminism as a Contemporary Social Move-
ment, Rhetoric of Feminism, Feminist Politics, Feminist Thought Workshop.

Or it may involve concentration on women of a particular class, or race, or
era: Black Matriarchy, La Chicana, Woman as Intellectual in Modern European
History. A promising variant on the latter approach encourages sStudents to
research local but often neglected materials on women in their institutions -
geographic area: Boston Women in the Progressive Era, for exagple, or the
project assignment for the Nineteenth Century Woman Movement.

The trend toward specialization exists, of course, side by side with the
interdisciplinary perspective characteristic of women's studies since their
inception. The coexistence of these two approaches provides the field

‘generally with both scope and depth. Obviously, though, the range varies

with the institution. Instructors who wish to offer more specialized cour: s
at schools lacking introductory ones often feel frustrated at having to spend

5For such a detailed analysis, see t.e two essays cited in Note 1 above.

61t is my impression that courses at the graduate level are also in-
creasing, but syllabi and course listings do not always include this informa-
tion, so an accurate count was not possible at this time.

7At the University of Alabama, the entire women's studies program is
being planned with a consciously regional arientation. It will eventually
include a center hcusing a variety of materials for research on Southern

women. 4 23
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course time on basics. Not surprisingly, the broadest spectrum of courses,
from the general and introductory to the more specialized and/or advanced,
is t be found at institutions with well-developed pPrograms. That fact ex-
Plains the inclusion here of more than one <yurse from several such schools:
SUNY, Buffalo; SUNY, College at 014 Westbury, the University of Michigan;
the University of Pittsburgh; and San Jose State University.

Women's studies courses, moreover, are characterized by a thoughtful gtruc-
turing of topics, by lengthy yet selective reading lists--not infrequently
including unpublished papers and manuscripts; by a careful articulation of
the questions to be raised, often with a sophisticated conceptual frame-
work; andly consistently high demands on the time and intellectual energies
of both students and instructors. Many of them call for original regearch;
virtually all require papers and/or projects. Few are simply lecture
courses; time and again, the emphasis is on student participation, student
responsibility--sometimes for selection and organization of materials, some-

work in small groups. This emphasis no doubt reflects the connectic:: of
women's studies with the women's movement at large--its dislike of authori-
tarian techniques, but more, its sense that each woman is, at least potentially,
an intelligent, pProductive, responsible being, capable of genuine contribu-
tions to the work of the group.

And at least part of the work in many of these classes is group-oriented.
Individual competition for grades is de-emphasized, replaced by a stress

on the cooperative production of ugeful materials, or some form of coopera-
tive participation in both learning and teaching. Many syllabi suggest that
pProjects be done in groups. 1In other classes--such ag the iitrod ctory course
at Buffalo, the economics Course at San Diego, and the Women's Biography clasg
at Sonoma State--the course is taught colloctively, in the latter instance en-. .
tirely by studentswho have taken the class in preceding semesters. The

essay by Joan Borod, Susan Dorsky, Carol Hull and gllen Keller of case

Western Reserve University, discusses the use of a collective methodology

in class evaluation--an issue that will be of increasing concern in the

future of women's studies. Again, the stress on cooperation rather than
competition suggests the link between women's studies and feminist belief.

Obvicasly, many courses are more traditional in method, But one generaliza-
tion I would risk: the quality of student performance in women's studies
classes is unusually high. Perhaps that is because the work done in them is
real work, for a real audience, not just another academic exercise. I have
seen original research papers, excellent annotated bibliographies, almost
professional curricular units for teaching women's studies ir the public
schools, imaginative and careful creative work, social histories based on
interviews with members of the student's own family and additional research
on the period. These courses, then, are exploring new methodologies, raising
and answering new questions, and making available a wealth of new materialsg.
Across the country, students and teachers in these classes have a sense of
involvement in a collective endeavor--to discover women's history, their
past; to understand their condition in the present; to play an active role
in shaping the future.

13
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Finally, without any relaxaticn in theiy demands, many of these courses
are comnitted to the idea that the affective is a vital part of learning,
and that learning itselfwlll therefore have an impact that. reaches beyond
the classroom. Women's studies, since their beginning, have challenged
the notion that scholarship is - .- ~an be "objective,’ that learning

should be a sponge-like exercise in “enrichment" without any expectation
that lives will be changed by it, or institutions questioned. This issue
has been thoroughly discussed elsewhere,  so I need not exhaust it here.
But the belief that the subjective experience matters, that lives will be
changed, that social an? political institutions will be challenged, is re-
flected in these descriptions in several ways. Some instructors make this
assumption explicit in their statements--the one from the introductory
Adult Education course at the University of Wales, for example, or Educa-
tion of Women in Historical Perspective, from Cornell. Most frequently,
it emerges in the assignment for a Journal: a “general recordinag . . . of
your reactions to what you gsen-hear-feel going on about you in relation to
women® (Images of Women in Musie); or "a cumulative record of your cog-
nitive and affective learnings” (Perspectives on Human Sexuality). These
assignments are not substitutions for hard study and serious thought:
rather they stress the seriousness of the academic endeavor by allowing
the student to integrate what is learned in the classyoom with what is
lived outside. And some courses require projects that will formulate

and even implement strategies for social change. Students are asked to
design curricular units in women's studies, to initiate consciousness-
raising groups, to create non-sexist worship services, to write non-sexist
children's books or devise methods for persuading publishers to eliminate
stereotypical s~x roles from their publications, to investigate cases of
sex discrimination at their own institutions. These classes, then, do not
stop with the personal, though unlike traditional college classes, they may
stop for it.

In summary, the typical women's studies course is likely to provide for at
least one, and often all, of the following: self-actualization and conscious-
ness-raising; the feminist reinterpretation of “"received doctrine” and
familiar materials, or the discovery or creation of new or neglected materjals;
axd the formulation of strategies for social change. They foster an under-
standing of beth self and world, and the capacity to act on that understanding
in a context larger than the classroom. and, judging from conversations and
correspondence with teachers and students across the country, there is a final
quality that many of them have in common: a sense of excitement, of discovery,
of commitment, of the importance of the work in which the class is ergaged.
These courses Seem to matter to those who are teaching and taking thenm, to
matter profoundly; that alone may make them almost unique in academia.

8gee the two articles cited in Note 1, the essays in Female Studies VI
(The Feminist Press, 1972), and the essays in College English (May 1971,
October 1972).

9One word of caution. I cannot vouch for the current accuracy of
instructors' institutional affiliations 2s listed here. For one of the con-
tinuing problems faced by women's studies is the contingent basis on which
many courses am offered. Many are taught by graduate students, or by part-
time instructors, and when they depart, as both are rather likely to do these
days, the course often departs with them. Since these coursesgwere typed in
final form, I have learned of three instances where the instructor is no
longer connected with the specified institution. I am sure that there are
others. One of the things that women's studies programs can do is to cor-
rect this situation by ensuring the continuation of important courses in
the curriculum--and of instructors in their jobs.
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Programs

This book includes a list of women's studies programs as of November,
1973: 83 in all, at community colleges, four year colleges, universities.
Several others--at least five--are in the planning stages. This flower-
ing of programs is as impressive as the proliferation of courses: in one
respect, more so, for while it is relatively easy to institute a new
course, it is quite a different matter to organize and win acceptance for
a program. As Howe pointed outin the Ms. article cited above, a program
is inherently a political unit; and it requires an outlay of institutional
support--office space, services, funding, released time for teaching and
coordination. The spread of programs, then, is a testament to the commit-
ment, hard work, and strategic skill of the gscores of women and men who
organized them.

Two years ago (as noted in Female Studies III) the geographic distribution

of programs followed in the path of the women's movement along the East

and West Coasts. The great majority are still concentrated in East and
West: 21 in the lNortheast (14 in New York, all but one of the rest in Massa-
chusetts); ten in. the Mideast; 34 in the far West (21 in California alone).
But the Midwest now offers 14 pro-—ims; the South, at least three. The
earlier programs, with two exceptions)oare thriving; an examination of
recent materials from some of those included in Female Studies III (Buffalo,
Cornell, Pittsburgh, Cambridge-Goddard, the Five Colleges in Massachusetts,
Sacramento and the University of Washington) revealed generally an expanded
array of course offerings, an increased number of core faculty, and such
structural evolutions as fhe establishment of the Women's Studies College
at Buffalo and an officially recognized minor at Sacramento.

At eleven institutions a student may now graduate with a major in women's
studies.”" Eight programs offer minors or concentrations; five, M.A.'s and
one, a community college in Southern California, an Associate of Arts.
Most programs do not offer degrees. At some, this is a conscious choice,
designed to avoid energy-draining entanglements with bureaucrzcic red

tape and to stave off hardening of the arteries in terms of requirements.
At others, like the programs at California State University, Humboldt, and
the "miversity of South Florida included here, that option is held in
reserve for the future.

In spite of this diversity, however, I decided early to emphasize courses
rather than programs in this collection. The programs in Female Studies II
and III provide material that is more analytic of the purposes and goala of
wcmen's studies, and more informative about the political struggles invulved
in their establishment, than most of the statements, often little more

10'rhe programs at the University of California, San Diego, and CUNY,
Richmond have had more than their share af internal political dissension.

11since few programs exist as separate dspartments, most of the
B.A.'s are either individually structured by the student (as are the M.A.'s
at George Washington. Cambridge-Goddard, and San Jose), or are offered in
conjunction with a B.A. from an existing School or Department of which
the women's studies program is a part. The programs at the College of 01d
Westbury and the University of Hawaii included here represent the latter

type. -
5
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than brochures, from newer programs. These earlier pPrograms were conscious-
ly pioneering new territory. Most of the women who initiated them came out
of the anti-war movement, or the women's movement, or both. They brought
with them their political perspective and their activist commitment. Most
believed that women's studies programs should be far more than a body of
courses; they should contribute to the work of the women's movement in
other ways as well, at least by improving the status of women on campus

and providing needed services to campus and community women in the form of
consciousness-raising groups, day care, and counseling.

They were concerned primarily with three overarching issues: the program's
governance, its structural relationship to the jistitution, and its responsi-
bility and responsiveness to the larger community. Generally, they argued
that the governance of programs should reflect feminist ideology: collective
or democratic decision-making rather than hierarchy; maximal student partici-
pation, sometimes student control, in formulating goals and policy, in develop-
ing the curriculum, even in sacrosanct matters like the hiring of personnel.
Women in the community should be involved, they felt, not only as the recip-
ients of benevolently-provided services, but as shapers of policy, or, more
often, as teachers--whether or not they possessed traditional academic cre-
dentials. To implement these beliefs the programs would require considerable
autonomy within the institution. The question of separatism was hotly debated:
should women fight for an independent program, with its own faculty and
course offerings, or could they evolve a structure that would provide the
necessaiz autonomy while infusing courses and faculty throughout the insti-
tution? Often, as they attempted to implement their beliefs, the organizers
found themselves locked in a fierce struggle with the administration.

Their program rationales, emerging out of this context of debate and
struggle, were often persuasive manifestoes; their histories, detailed
analyses of their endeavors.

Many programs are still engaged in tactical struggles for support from
their institutions. And the issues that occupied early program planners
are far from dead-—-as recent women's studies conferences on the East and
wWest Coast demonstrated. But my impression is that most of the new pro-
grams have dealt with, or avoided, them in pragmatic ways. In governance,
most have preserved the ideal of collectivism in modified form--a board or
council or committee with representatives from various segments of the
campus community, but have opted against leaderlessness, electing or ap-
pointing one or two women as coordinators. Important decisions are usually
made by the board; the coordinator's functions are primarily administrative.
The typical structure is triangular, with power distributed along the base
and middle levels, rather than concentrated at the peak.

1200r a more exhaustive éiscussion of these issues and other con-
cerns relating to programs, see the Howe and Howe and Ahlum articles cited
in Note 1. Lora H. Robinson, Women's Studies: Courses and Programs for
Higher Education (ERIC/Higher Education Research Report No. 1, 1973) pro-
Vides a more general overview. Another source is K. Anne Dempsey, “A
Humanist Looks at Women's Studies . . ." A Report Submitted to the National
Endowment for the Humanities and the Board of Trustees of the Junior College
District of St. Louis-St. Louis County (October 1973). Dempsey traveled to
ten programs throughout the country to compile this lively account; readers
may cbtain a copy by «riting to her at Florissant Valley Community College,
st. Louis, Mo. 63135. Cost: $2.00.

16
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In the relation of programs to their institutions, neither rigid separa-
tism nor complete assimilation is the pattern. To avoid the isolation of
women's studies in small pockets of feminism apart from the rest of campus
life, most programs do encourage the spread of courses and faculty through-
out the various departments. But to ensure at least a measure of autonomy
in hiring, allocating funds, shaping goals and policy, most have evolved
independent core structures of some sort, that can also offer courses un-
available elsewhere on campus.

Several of the programs included here casually mention the existence of
Women's Resource Centers on or near campus. My impression is that the

" responsibility for such gervices is increasingly assumed by segments of

the campus community other than the women's studies program per se--not
infrequently, the Women's Caucus or Unior. These Centers and other services
do frequently benefit community women. But on the whole, while programs or
women'’s groups on campus may reach out to the community, through courses

and services (the main function of Continuing Education for wWomen), the lines
of communication and influence do not so frequently run the other way.

More reccnt materials from programs tend to be less detailed, less analytic,
and less passionate than their predecessors. Perhaps that is an indication
of the increasing acceptance of women's studies programs as legitimate
presences on campus. It certainly suggests a relaxation of the pressing

need of the pioneers to communicate with other women about their strugglesfor
recognition. But it may also indicate a certain falling off from their
deliberate insurgency.

Many of the newer programs emerged, not from the coordinated efforts of a
coalition of women implementing a developed body of political beliefs, but
from the coalescence of individual courses initiated independently by
faculty womencr men whose main interest was, at least a*t first, a scholarly
one. Frequently their feminist perspective ewvolved from teaching and re-
search rather than prior movement ties. The more recent program descriptions
emphasize traditional academic concerns: faculty credentials, requirements
for a major or minor, and course listings. Often these listings are im-
pressive in their length and variety, and, increasingly, their coherence.
The statements from California State University, Humboldt, and the University
of South Florida included here particularly stress the need for integration
in course offerings.

Perhaps we canle grateful that the embattled tone of earlier program
materials is no longer quite so necessary. But lists of courses and

placid descriptions of established programs do not make for especially
interesting reading. Accordingly, I have included only twelve programs

here, mogst ofvhich do confront some of the mngoing issues and acknowledge
the larger social functions of women's studies. ' In selecting these twelve,

I have tried to represent the diversity of programs. The one at the Univer-
sity of Delaware is not, strictly speaking, a wamen's studies program at all,
but rather a special interest residence iall; to my knowledge, it is unique.

17
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xii
Three, including the one in Continuirg Education for Women,13 ar:. located
in community cdlleges. Two offer the M.A. (at Sarah Lawrence, the M.A. ‘s
one part of a pgogram which algse includes undergraduate and reentry stu-
dents); two, the B.A.; and one, a minor. The rest are non-degree programs.

Four of these programs do include fairly detailed rationaies. Of these,

Wayne State's argues the separatist position; Humboldt's and the University

of fouth Florida's make persuasive pleas for the infusion of courses through-
out the curriculum:South Florida's articulates the belief that eventually

the materials and the nonsexist attitudes of women's studies must be extended
to all segments of the curriculum. Only the rationale from Wayne State affirms
the ties of women's studies with the women's movement; the statement from the
University of Pennsylvania is perhaps most explicit in its vision of the pro-
gram as an agent of social change. This last assumption, of course, no matter
what appears or fails to appear in print, is inherent in the very existence
of women's studies programs everywhere.

One promising development in women's studies is interinstitutional coopera-
tion. The Five College Consortium in Western Massachusetts--ranging from

the gmall liberal arts college of Hampshire to the University of Massachusetts
with its 24,000 student body--paved the way for a program that has thrived
since its beginning three years ago. Students may cross-register for

classes between institutions, accessible through an extensive bus service.
Cooperation has enabled diverse course offerings, team teaching by instruc-
tors from the different schools, and faculty exchanges. A similar effort is
now underway in Mid-state New York, through the Hudson Valley Association of

‘Colleges and Universities, with members ranging from Vassar College to ths«

Culinary Institute. A Women's Studies Steering Committee of representatives
from each college in the Association pooled their resources to compile a co-
operative course listing, a collection of syllabi, and information on library
materials, speakf s, and jobs. Students at these schools may also cross-regis-
ter for courses. These two examples dc not really constitute a trend but they
do cffer a potentially powerful model for other programs in the future.

13, word about Continuing Education for Women. I received descriptive
material on such programs from a number of instiitutions--Irvine University,
UCLA, the University of Indiana, and the University of Missouri in particu-
lar responded generously to my request for information. I had originally
planned to include more courses in CEW than the one from the University of
Wales, and at least one more program description. Space limitations deter-
mined otheswise. And I realized increasingly as I worked that CEW requires
a volume of its own: the work of these programs is impressive in scope and
quality; the number of women who are affected, great. This area should be
treated with the thoroughness it deserves, by an editor qualified to assess
the merits of CEW programs and provide some insights into the academic and
political issues they raise. There is informative material on the subject
in the Dempsey report cited above; in Jean W. Campbell, "Women Drop Back In:
Educational Innovation in the Sixties," in Academic Women on the Move; and
in Janet Riddell and Sam Bingham, "Continuing Education: The Older, Wiser
Student,” Ms. (Sept. 1973).

14This information came from Jackie Pritzen, Coordinator, Five College
Consortium, and Sherry Penny, Associate in Higher Education, N.Y. State Edu-
cation Department, in presentations at the Conference on Women's Studies in
Post-Secondary Education, co-sponsored by the N.Y. State Education Department,
Office of Higher Education Management and Teachers' College of Columbia

University, October, 1973. 1
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The next obvious step for women's studies in higher educaticn ig te begin a
systematic evaluation of their impact. One measure of their effect will be
the extent to which they can assist public school teachers to bring ncusexist
materials and teachinc techniques into their own classrooms. For it is in
the elementary andlgecondary school classrooms that edncation for social
change must begin. The effect of women's studies on other institutions--
legal, economic, political, religious, social--and especially on deepiy-
held cultural attitudes, will be harder to assess. But it will be greatest
if women's studies programs can fulfill their unique potential as aents for
change. They can bring together numbers of women and men with a wide range
of knowledge, skills and experience to discuss goals and directions; to
evolve ideology and strategy:; to work toward changing the patriarchal atti-
tudes and institutions that Wwe teach and learn about in our courses.

It is the energies of such women and men, working patiently to implement
their vision of a more humane and equitable society, that account for the
unquestionable vitality and strength of the women's studies movement.

15pfforts in this direction are well under way, in school districts
in Berkeley, Kalamazoo, Ann Arbor, Princeton, etc. The growing nunber of
courses on sexism and education in Schoois of Fducation throughout the
country, and such projects as the one on in-Service Education and Curriculum
Development at SUNY/0Old Westbury suggest the role that higher education can
play in facilitating such efforts.
19



Teaching Collective State Univernity of New York,
Women's Studies College Buffalo
Fall, 1973

WOMEN IN CONTEMPORARY SOCIETY

Women in Contemporary Society is instructed by a group of wamen who form
a teaching collective. Women in this collective have general agreement
on a set of goals by which we carry out all our work in the classroom and
in women's Studies College. We feel that these goals help us bring the
principles of the women's movement to all facets of our work: for example,
offering non-authoritarian education that speaks to the realities of women's
lives. The teaching collective is comprised of women who have begun to
experience their oppreSsion in a deep and-immediate way and understand its
full social context. This means that the course is taught by wamen from
the university and the larger community who do not necessarily hold tra-
ditional academic credentials but have the best qualifications to teach
the course.

The course is taught in sections of 20 wamen in a discussion group. The
collective chooses teams of two women to instruct each session. However,
since the experience of every woman is a valid contribuation to the class,
the instructors function mainly as resource people and guiders of discus-
sions. Finally, each collective is responsible for reevaluation of the
goals and the syllabus each semester. :

Texts:

Liberation Now, Babcox and Belkin (Dell)

The Black Woman, Toni Cade (Signet)

Introduction to Marxism, Emile Burns (International)
The Dialectic of Sex, Shulamith Firestone (Bantam)
Other assignments-handouts

I. WHO ARE THE WOMEN OF AMERICA AND HOW DO WE FEEL?

This section is divided into 3 classes. There are specific required read-
ings for each class, which are listed below. For each class there is also
a list of readings, from which articles will be chosen by the wamen in each
class. As the backgrounds of people in the class are various, the articles
read will be arranged to meet the particular interest in each class.

Class 1:

1. "Woman and Her Mind: The Story of Everyday Life,” Meredith Tax (New
England Free Press, 1970)

2. "The Common Woman," by Judy, Grahn, in Rising Tides, ed. Chester and
Barba, pp. 281-286)

3. "It Just Happened,"” by Lynn Jones (Women: A Journal of Liberation,
Winter 1971, pp. 5-6)

4. "It Hurts to be Alive and Obsolete: T'ie Ageing Woman," Zoe Moss (Sister-
hood is Powerful, p. 170)

Cheice articles:

1. 'Notes of an 0Old Gay," Everywoman, Aug. 9, 1971

2."n Feeling Superior to Other Women," (Women: A Journal of Liberation, vol. 2#3)

3. "Prostitutes," Marlene Madle (Women's Liberation: Blueprint for the
Puture, ed. Sukie Stambler)

20
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Class 2

1. "Why Woimen's Liberation Is Important te Black Liberation,"” Maxine Williams
(Feminism and Socialism, ed. Linda Jenness)

2. "An Ojibwa Woman in the City," Edna Manitowbi (This Mayazine is About Schools

Choice articles:

1. "On the Job with a Black Secretary " (Triple Jeopardy, vol. 2 #3)

2. "Chicanas Speak Out - New Voice at La Raza," Mirta vidal (Feminism and
Socialism, pp. 48-57)

Class 3:

1, "Slumming it in the Middle Class," Ginny Berson (The Furies, vol. 1 #3)

2. "Not Only Trces Grow in Brooklyn " (Up From Under, Aug/Sept. 1970, p. 19)

3. "Over the Counter," Linda Lane (Up From Under Jan/Feb. 1971)

Exercise: By what factors can you identify what class you are from? What are

the most significant ways that your class has affected your life, materially

(your neighborhood, type of job you can get, etc.) and ideologically (feel-

ings of inferiority/superiority, expectations of meaningful work, etc.)? Do

you think your class position is static or might change?

Choice articles:

1. "Letter from a Welfare Mother " (Women: A Journal of Liberation, vol. 2 #3)

2, "storybook Lives: Growing Up Middle Class," Ellen Maslow (Liberation Now,
p. 171)

3. "Somehow We Survive," Norma Ortiz (Up From Under, vol. 1 #4, p. 29)

4. "We May Not Have Much But There Are A Lot Of Us " (Leviathan, May 1970,
p. 10)

II. SOCIAL REALITIES: “FEMININITY" AND US

A. "FEMININITY": BIOLOGICAL OR SOCIAL?

1. "Pgychology Constructs the Female, or the Fantasy Life of the Male
psychologist," Naomi wWeisstein (Liberation Now, p. 267)

2, "Spooking Spock " (Off Our Backs)

3. "Women as a Minority Group," Helen Hacker (Masculine/Feminine, ed. Roszak
and Roszak, pp. 130-148) )

4. "Sex and Sexuality," Hope Thompson (The Ladder, March, 1972, pp. 4-12,
14-16) -

5. "A Comparative view," Karen Sacks (Sisterhood is Powerful, pp. 455-450)

6. "The Politics of Fear," Kate Millett (Sexual Politicg:pp. 28-33)

B. INSTITUTIONAL FORCES

1. "Women in Prison,” Kitsi Burkhart (Ramparts, vol. 9 #1, p. 20)

2. "View from the Doll Corner," Kathleen Barry (Women: A Journal of Libera-
tion, Fall 1969, p. 26)

3. "Sports is Unfair to Women," Bil Gilbert and Nancy Williamson (Sports
Illustrated, May 28, 1973)

4. "The Art of Maiming Women," Donna Keck (Women: A Journal of Liberation,
Fall, 1969, pp. 40-42)

5. "Religion Speaks About Women," ed. Dorothy McCarrick

C. IDEOLOGY: THE HISTORICAL AND MATERIAL SOURCES OF IDEAS

1. Introduction to Marxism, Ch. 2 (pp. 10-23), Emile Burns

2. "some Thoughts Concerning Basic Assumptions of Dialectical Materialism,"
Elizabeth Kennedy and Margaret Small

3. "Ruling Class and Ruling Ideas,” Karl Marx and Frederick Engels (The
German Ideoloqy, pp. 64-68)

4. "Impudent Lasses,” Sheila Rowbotham
(Wwomen, Resigtance and Revolution, pp. 15-35}

5. wratten exercise due: what social forces and instutions have had the great-
est effect on your ideas of what it means to be a wcosan? 2 1
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D. HISTORICAL PERSPECTIVES

Class 1: 'The american Experience

1. "American Feminism: 1843-1920," Deborah Woodrofe (International cocial-
isi Review, March 1971)

2. "Reflections on the Black Woman in the community of Slaves," Angela Davis
(The_Black Scholar, Dec. 1971)

3. "Conditions of Working Women in the Late 19th and Early 20th Centuries,"
Meredith Tax (Wemen: A Journal of Liberation. vol. 2 #3)

4. "Patterns of Work and Family Organization, Buffalo's Italians," Virginia
McLaughlin (ournal of Interdisciplinary History, Autumn 1971)

Class 2: Origins of women's oppression

1. "Synopsis of The Origin of the Family, Private Property and the State,
Chapter 2," Gloria Kosinski and Jan Root

2, "Historical and Critical Essay for Black Women in the cities," Patricia
Robinson and Group (Black Women pp. 198-210)

3. "Male Supremacy: Private Property and The Family. A Critique of Engels,"
Carol Giardina (Radical Therapist, Aug/Sept. 1970)

4. "The Myth of Women's Inferiority," Evelyn Reed (New England Free Press
pamphlet)

III. WHO BENEFITS AND HOW: THE STRUCTURE OF MALE SUPREMACY AND CAPITALISM

A. SEXUALITY

Class 1l: Myths and Realities

1. "Sexuality," Jane deLong, et. al. (Our Bodies, Our Selves, pp. 9~-18)

2. "The Myth of the Vaginal Orgasm," Ann Koedt {Liberation Now, p. 311}

3. "Lesbian Love and Sexuality,"” Del Martin and Phyllis Lyon (Ms., July 1972)

4. "Becoming aMother] Joyce Ladner (Tomorrow's Tomorrow, pp. 212-233)

5. "Female Sexual Alienation," Linda Phelps (Women: A Journal of Liberation
vol. 3 #1, pp. 12-15)

6. “"Celibacy," Meryll Cohen

7. Written exercise due: How do you feel about your body?

Class 2: Women with Men: Heterosexual Love

1. "Love," Shulamith Firestone (The Dialectic Oof Sex, pp. 126-145)

2. "Marriage and Love," Emma Goldman

3. "Men and Women Living Togzther," cartoons by a Bread and Roses Member
(From Feminism to Liberation, ed. Edith Hoshino Altback, pp. 47-52)

Class 3: Women with Women: Lesbian Love

1. "On Loving Another Woman," Ann Koedt (Notes from the Third Year, 1971, p.25)

2. "“Woman Identified Woman," Radicalesbians (Liberation Now, p. 287)

3. "Lesbianism: Political, Cultural, Personal View," Ellen Chambers

B. CONTROLLING REPRODUCTION: BIRTH CONTROL, ABORTION AND REPRODUCTION

1. "Population Theory," Gail Cook

2. The Earth Belongs to the People, Chapters 1-3 (People's Press, 1970)

3. "Abortion/* by the 213 Collection

4. "Sperm Banks: From the Day of Deposit - A Lien on the Future " (New
York Times, Aug. 22, 1971, IV, P 7) by Boyce Rensberger

Cc. INSTITUTIONS OF SEXUAL CONTROL: RAPE AND PROSTITUTION

1. "politics of Rape," Susan Griffen (Ramparts. Sept., 1971)

2. "The Traffic in Women," Emma Goldman (The Traffic in women and Other
Essays in Feminism) -

3. "The Worldcf the City Prostitute is a Cold and Lonely Place,” Leslie
Oelsner (New York Times, Aug. 9, 1971)
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D. THE FAMILY

Class 1: Family Life

1. "DPown with Childhéod," Shulamith Firestone (The Dialectic of Sex,
Chapter 4) |

2. "Growing Up Black Joyce Ladner (Tomorrow's Tomorrow)

3. "Motherhood; Joanna Clark (The Black Woman, p. 63)

4. "Who We Are," Five Lesbian Mothers (Motherlode, Sept. 1972 #5)

5. Written exercise due: What needs that you have do you look to your
family to fulfill? Does your family fulfill them? Are there other
social institutions in which women can have these needs met?

Class 2: Analyzing the Patriarchal Family

1. Families, Linda Gordon (New England Free-Press)

2. "ADC - Marriage to the State," (Notes From the Third Year, pp. 66-68)

3. "Women's Work," Paddy Quick (The Political Economy of Women, URPE July,
1972, pp. 2-15)

4. "Why Day Care: The Women Who Take Care of Children,” Vicki Breitbart
and Bev Leman (Up From Under, Jan/Feb. 1971)

E. WHAY IS CAPITALISM?

1. "The ABC's of Socialism” and "A Socialist Analysis of Capitalism,"
Leo Huberman and Paul Sweezy {An Introduction to Socialism, pp. 21-27)

2. "What is Capitalism?" Maurice Dobb (Economics: Main stream Readings and
Radical Critiques, ed. D. Mermelstein) .

3. "Work and 'Work'" (wWomen: A Journal of Liberation, vol. 2 #3)

4. "Women Workers: Some Basic Statistics," Lise Vogel (New England Free Press)

5. Charts, "Production of Resources," and "The Cycle of Depression in Capi-
talist Society," Alberts and Kosinski

F. MONOPOLY CAPITALISM, IMPERIALISM AND RACISM

Class 1:

1. "A sSocialist Analysis of Capitalism," Huberman and Sweezy (Introduction
to Socialism, pp. 27-38)

2. "Litton Industries, Big Brother as a Holding Company," David Horowitz
and Reese Ehrlich (Economics: Mainstream Residings and Radical Critiques)

3. "sexism and Imperialism," Anti-Imperialist wWork Group of the Chicago
Women's Liberation Union

4. "The Plunder of Poor Nations: A Case History," Felix Greene (The Enemy,
PP. 168-172)

5. "Imperialism in Action: Guatemala," Felix Greene (The Enemy, pp. 195-200)

6. Chart, "Monopoly in Capitalist Society,” Alberts an. Kosinski

Class 2:

1. The Earth Belong to the People, Chapters 4-7 (Peoples Press)

2. "The Mythology of American 'Success'," Felix Greene (The Enemy, pPp. 241-249)

3. "Racism in the United States: An Introduction," Frank Joyce (The New Left,
ed. Priscilla Long) ‘

4. "Poor BlackWmen's Study Papers," Patricia Robinson and Group (The Black
Woman, pp. 189-197)

S. Chart, "Imperialism," Alberts and Kosinski




O

ERIC

Aruitoxt provided by Eic:

G. DOES CAPITALISM MEET OUR NEEDS?

1. "Conditioned Consumer," Andre Gorz (Strategy for Labor, Pp. 69-75)

2. "'‘Consumerism' and Women," Ellen Willis (Notes from the Second Year)

3. Health~PAC Special Report

4. "Nine Myths about Welfare " (Undercurrent,vol. 4 #10, Nov. 12-15, 1971)

H. THE POLITICAL ECONCMY OF WOMEN

1. "Women's Position in Capitalist Society: Exploitation and Oppression,”
Laurie Landy

2. "women and the Sthversion of the Community," Maria-rosa Della Costa
(Radical America,vol. 6 #1, pp. 67-103)

3. "Woman's Work is Never Done," Peggy Norton (From Feminism to Liberation,
pp. 211-227)

4. "political Economy: for David," Lillian Robinson {¥omen's Voices, vol. 1
#5, pp. 4-6)

IV. CHANGING SOCIETY TO MEET OUR NEEDS

A. SOCIALISM: THEORY AND PRACTICE

1. Introduction to Marxism, Chaps. 5, 6 and 8, Emile Burns :

2. "The Transition from Capitalism to Communism,” "The First Stage of Com-
munism,"” and "The Higher Stage oif Communism,” Lenin (State and Revolution, I)

3. "Factories," (Inside the People's Republic of China, The Committee of
Concerned Asian Scholars, Chapter 6)

4. Written exercise due: Where do your ideas about socialism come from?

B. INTERNATIONAL PERSPECTIVES ON WOMEN

"Each class will study the situation of women in one country or perhaps two,

which they will choose from among the following: Cuba, Italy, Africa, Russia,
china, England. A bibliography of the materials on reserve from each country
will be distributed in class before the assignment.

C. I DON'T WANT TO CHANGE MY LIFESTYLE, I WANT TO CHANGE MY LIFE:
FROM THEORY TO STRATEGY
Class 1:
1. Socialist Feminism, Hyde Park Chapter, the Chicago Women's Liberation Union
2. "Lesbians in Revolt," Charlotte Bunche (The Furies, Jan.1972., vol. 1, p. 8)
3. "Lesbian Analysis " (Women's Studies Program: Three Years of Struggle
Inside the Beast, California State University at San Disgo, May 1973, pp. 24-5)
4. "Wages for Housework,” Giuliana Pompei, from a conference in Padova, Italy,
. April, 1972
5. "The Chicago Women's Liberation Union," Vivian Rothstein and Naomi
Weisstein (Women: A Journal of Liberation, vol. 2 #4)
Class 2:
where do we go from here: discussion on questions that will have
been distributed.
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Sherrill Cheda, Kay Eastham, Seneca College of Applied
Maryon Kantaroff Arts and Technology
Canadian Studies Summer, 1973

WOMEN IN CANADA

Canadian society today exhibits many areas of conflict and tension. As

in other countries, these problems can be traced to the universal con-
tinuing search for freedom and social equalities. The upsurgence of the
Women's Rights Movement is one among many other movements that are basically
democratic in character. However, its significance in the context of all
other social upheavals is unique, in that it offers an analysis of the
roots of all social inequities and so encompasses them all. The women's
movement asserts the legitimate right of one-half of the human race to be
placed on a par in all respects - legal, economic, social, educational,
etc. - with the dominant male half. Its analysis explains that if the
basic unit in all societies is male/female, and that if it is universally
accepted as 'normal' that the male is born into a position of social su-
premacy over the birth right of the female - this then is tantamount to
legitimizing prejudice at the very moment of birth for any given child in
society. Once it is established as 'normal' that people by sex differentia-
tion must conform to a pre-determined set of characteristics that will
limit their future humar growth, we open the door for legitimizing all
forms of social prejudice - whether hased on race differentiation at birth,
national differentiation at birth, economic, or any other 'differences’
that can be used for exploiting people. In this course we will examine
the root causes of all social inequities with special emphasis on male/
female relationships and how they operate in Canadian society.

OBJECTIVES

1. To examinemst and present forms of sexually pre-determined roles
with special emphasis on the results of sexism in Canadian society.

2. To discuss the psychological basis of Patriarchy, so as to lead to
an understanding of its socially damaging effects on the individual
female and male in Canadian society.

3. To encourage student participation in order to overcome indoctrinated
sex role reinforcement.

4. To encourage the individual student to relate the generaliizations of
the cairse to their own personal experience (a particular function of
the class projectl.

5. To question pre-conceived values and prejudices in the light of present
day human needs with special emphasis on t@p unique situation in Canada
re: French speaking, Native, etc. )

6. To grasp the unique opportunity and responsibility that we as Canadians
have, in the light of our positien in the world today, to be in the van-
guard of social change in the whole human spectrum,

7. To consider a strategy for change.



METHODOLOGY

1. Together with the required texts, students will be expected to under-
take extensive critical reading.

. Each student will be required to submit a term essay or approved project.

Participation in class discussion during prescribed seminar period.

. Presentation of relevant audio visual material.

A final examination based on required reading and course content.

nbo whN
.

TEXT

Canada. Royal Commission on the Status of Women.
Report. Ottawa, Queen's Printer, 1971.

COURSE OUTLINE

Week Topic

General introduction and historical perspectives,

Classical view: male/female myths

The early movement: French women, native women and comparatlve suffrage
Women and the law - contemporary

Socialization: psychological, religious, educational

Sex role stereotyping

Women as sex object: rape, advertising, medicine, cock rock, prostitution
wWomen and work

Women and work

10 Women and literature

11 Women and creative myth

12 Today's movement

13 Strategy for change

WOoOWUMH WN

BIBLIOGRAPHY

[Ed. note: This list is edited to omit familiar items and to focus on

Canadian materials. ]

Andersen, Margaret comp. Mother was not a person. Montreal, Content/Black
Rose, 1972. :

Atwood, Margaret. Surfacing. Toronto, House of Anasi, 1972.

Canada. Royal Commission on the Status of Women. Report. Ottawa, Queen’s
Printer, 1971.

Casgrain, Thérése F. A woman in a man's world. Toronto, McClelland and
Stewart Ltd., 1972.

Cleverdon, Katherine, The woman's suffrage movement in Canada. Toronto,
University of Toronto Press, 1951.

Cochran, Diana G. Women in art; a progress report. American Artist, 165 W.
46th St., N.Y. 10036. Dec. 1972.

Coleman, Kate. “Carnal Knowledge: a portrait of four hookers." Ramparts,
pp. 16-28.

Engels, Frederick. The origins of the family, grlvate property and the
state. Moscow, Progress, 1968.

Greer, Germaine. "Seduction is a four letter word."” Playboy, January, 1973.

Gwyn, Sandra. Women in the AZts in Canada. Study No. 7 of the Royal Commis-
sion on the Status of Women in Canada. Ottawa, Information Canada, 1971.

Heer, Friedrick. The medieval world. New York, New American Library, 1962.

Hole, Judith and Ellen Levine. Rebirth of Feminism. WNew York, Quadrangle, 1971.

Koedt, Anne, Ellen Levine, Anita Rapone, ed. Radical Feminism. Quadrangle, 1973.
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Labarge, Margaret Wade, Micheline D. Johnson, and Margaret E. Mochellan.
Cultural tradition and political history of women ir: Canada. Study No.
8 of the Royal Commission on the Status of Women in Canada. Ottawa,
Information Canada, 1971.

Laing, R. D. Politics of the family. Toronto, CBC, 1969.

Malinowski, Bronislaw. Sex and repression in a savage society. London,
Routledge, 1927. i

Mellaart, James. Catal Huyuk. New York, McGraw Hill, 1967.

Montagu, Ashley. Man and agression. Oxford University Press, 1967.

Moodie, Susanna. Roughing it in the bush. Toronto, New Canadian Library, 1962

Oakley, Ann. Sex, gender and society. London, Temple Smith, 1972.

Paris, Erna. "Nice qirls don't get raped, do they?" Chatelaine, 44, no. 9
(Sept. 1971), p. 31. '

Ross, Sinclair. As for me and my house. New Canadian .Library.

Rossi, Alice S. "Sex equality: the beginnings of ideology."” The Humanist,
Sept/Oct. 1969. Reprinted in Thompson, Mary Lou, ed. Voices of the Naw
Feminism. Boston, Beacon Press, pp. 59-74.

Roy, Garille. The tin flute. New Canadian Press.

Szasz, Thomas. The manufacture of madness. New York, Dell, 1971.

Wittig, Monique. Les Guerilleres. New York, Viking, 1971.

Women unit. Toronto, Canadian Women's Educational Press, 1972.

wWomen and the law in Nova Scotia. Halifax, Women's Bureau, 1972.

Zuker, Marvin A. and June Callwood. Canadian women and the law. Toronto,
Copp Clark, 1971.
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" Oonagh Hartnett University of wales, Cardiff

Applied Psychology 1972-73
Institute of Science and Technology

A WOMEN'’S STUDIES COURSE AT THE UNIVERSITY U§ WALES

I. THE INSTITUTION

The course is established in the Extra-Mural Department of Universit~
College, Cardiff. such departments have a tradition of high staadards
combined with filexibility and a willingness to experiment. They provide
part-time educational facilities for adults of eighteen years of age and
over who wish o study any subject studies within a university.

II. THE STUDENTS AND STAFF

Fifteen students came, four of whom were men. Of the fifteen, thirteen
attended almost all classes. The students’ ages ranged from the early
twenties to the early fifties. There were both married and single. Apart
from citizens of the United Kingdom, nationalities included an Australian,
a French woman and a woman from Eire. Occupations included a number of
school teachers, a biochemist, a housewife, a smacretary, a civil servant
and a free-lance journalist. Students were not violently anti-feminist
nor were they violently pro womea's liberation. Writino with hindsight
it seems to me that the women were somewhat hesitantly in favour of the
ideal of equality for the sexes. I think they c.me to the course hoping
for some factual and emectional support. I am not sure exactly why the
men came. One said he came to see what his daughter-in-law was "up to."
There was nownfriendliness, but at times the males did become defensive
and showed some symptoms of stress so that if one was not careful one
found oneself glossing over things a little in order to make it easier
for them. Five people taught the course. Two colleagues gave a lecture
each on 'Family Law' and ‘Chromosomal arnd Hormonal Differences between
the Sexes.' A married coupi- discussed the problems and crisis points
which a dual career family must face. T taught the rest of the course
myself.

III. AIM

I wished to inform both myself and others about the myth and reality be-
hind discrimination against women and in favour of men. I hoped that
the e..perience would be intellectually satisfying and that the knowledge
gained wouldmke a significant impact on my own and others' 1ife styles.
In short the course is both knowledge and action oriented.

IV. METHOD, STYLE, AND CONTENT
The course consisted of a two-hour weekly session throughout the Michaelmas

term. For fifty minutes there was a lecture. Students were free to ques-
tion the lecturer at any time and did so. The remainder of the session
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included the dscussion of a book or text, usually led by one of the students
who was expected to have done special preparation and a consideration of
what the lecture and discussions implied in the form of action, for instance,
asking the local library and bookshops to order books or journals, counter-
acting stereotypes in textbooks and careers posters in the school in which
one taught; looking for examples of chauvinism on the part of the media,
furthering one's career prospects, etc.

A "personal style" was adopted. By this I mean a style of communication
which avoided such constructions as "it is said,"™ "it is thought," "it is
considered.” 1In short I acknowledged the subjective element by not avoid-
ing the use of the personal pra::~un. This style is more appropriate to a
non-exploitive, non-patriarchial interaction between students and teacher.
It is conducive to a greater degree of academic rigour. Experiments have
shown how misleading it can be to fail to acknowledge the existence of the
subjective. It seems to me that the form of many communications in aca-
demia, both written and verbal, is such as to not only obscure the influ-
ence of the personal or subjective but also to give the impression of divine
origin - a mystification composed of sybilline statements - from beings
supposedly emptied ~¢ the "dross" of self. Additionally I believe that

a "personal style" _obably encourages greater creativeness. Further,

it seems to me, that, when %eaching, such a style encourages the active
irvolvement of all concerned. It .is opposed to any form of alienation.

It gseems particularly appropriate that women's studies should counteract

the misleading tendency in academe to camouflage the influence of the subject.

I argue that sex roles and stereo-typing influence our self-image, our re-
lationships with other people, with things and with ideas. The relation-
ship between the sexes is treated as a paradigm for many other relation-
ships, for instance between races, between management and shopfloor, be-
tween governments and people, between colonizer and colonized and between
expert and client (medicine). The students are riade aware of the tech-
niques of argument used to avoid the problems of women's liberation:
trivialization, particularization, eschatologization, and universalization.

Possible approaches to the subject of Women's Studies are discussed: his-
torical, anthropologica., etc. I then attempt an approach which I call
"existentially oriented.” This approach can best be characterized in terms
of the questions which it poses and attempts to answer: (a) what is your
ideal in terms of life goals and the organization of society? (b) What is
the present situation in terms of the treatment of the sexes? (c) Is the
present situation rendered necessary by the constraints imposed by reality
or is it founded on myth? (d) iIs the present situation consistent or in-
consistent with the ideal? (e) What change strategies are available assum-
ing that change is both possible and desirable?

Each of these questions forws the core of a topic as follows:

(a) The ideal situation? I present various alternatives, stressing that
this is a matter for the student's own choice, that it is her right to
define her own situation. I then state that I propose to choose the "co-
operative venture" alternative. I go on tc discuss Maslow's idea of the
self-actualizing person which implies for me an equitable and open society.

2
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(b) The present situation?

Under this heading I present and discuss the evidence about discrimination

(mainly in this country) in training, education, employment, in sick leave,

pensions, pay, tax, credit facilities and certain aspects of family law.

Some useful references include:

“piscrimination against Women," Report of a Labour Party Study Group. The
Labour Party, London, 1972.

“Women Workers in Britain,” A Handbook, Leonora Lloyd, Socialist Women
Publications, 1972.

“"Minutes of Evidence and Proceedings of the Anti-Discrimination Bill (HL),"
House of Lords, Session 1972-73, HMSO.

“Report from the Select Committee on the Anti-Discrimination (No.2) Bill,"
House of Commons, Session 1972-73, HMsSO.

urhe Typecast Third," Max Hanna, New Society, 1lst Feb. 1973.

“The Struggle for Equal Pay," Labour Research, March, 1972,

"New Policies for Pensions," Michael Pilch, Personnel Management, Vol. 5.
No. 1, Maw 1973.

(¢) 1Is the present situation necessary?

I attempt (1) o clarify the evidence as to the extent of the differences
between the sexes (2) to see what if any importance possible differences
may have in the field of employment (3) to observe the working situation
and see whether it is organized so that possible differences assume a need-
less importance.

(d) Consistency or not of present and ideal situations?
I arque that the present sex roles are detrimental to (1) the individual
(2) society.

(e) Change Strategies?
(1) Consciousness Raising:
We analyzedhow the present sexX roles are established and reinforced.
A scrap-book was built up showing the images of women that are presented
and reinforced in the media, literature, in advertising, in school text
books, in children's stories, etc. We examinedthe implied definitions
of women contained in the mores of the legal and medical professions.
We considered the concept of "Woman as Scapegoat” particularly in the
context of the traditions of organized religion. Ve discussed the
sexist content of language. We looked at writings by men and women
in the past in order to provide some sense of solidarity with our fore-
bears. Role reversal was not advocated but rather role .aaring based
on individual characteristics and not on sex categories.
(2) Organizing and Communicating:
Information about women's organisations wasgiven. Organizing was
eulogized on the ground that an organization is often effective as a
pressure group when an individual would be ignored. The capacity of an
organization to provide a supportive emotional climate was considered.
We discussed the problem of the isolation of the woman in the home with-
out finding any easy or immediate solution.
(3) Legislation and Politics:
Certain legislation which particularly affects women was explained and
discussed: The Anti-Discrimination Bills, the Social Security Bill
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(wo:ren's pensions), and the Equal Pay Act, 1970. Legislation con-
cerning the family and married women's property was expounded. An
effort was made to cl-rify the connection between everyday things
and politics.

(4) 1Interpersonal Interaction:

This was discussed within the context of bringing up children and
also in the context of making one's views clear to one's husband,
boyfriend, etc. in such a way that no sense of threat was conveyed
or felt.

(5) Career Development:

We decided that there was a great need for women to excel because
excellence is a much-to-be—-desired thing in itself, and because it
encourages lf-~respect and en:ioyment. Further this would result in
more satisfactory role models for yirls. Methods of improving one's
competence and promotion prospects were discussed.

V. FUTURE TRENDS

The course obviously fulfilled a strongly-felt need on the part of the women
who attended. W often continued in the pub after the end of the session.

It had some affect on our lives. Some of us decided to get further quali-
fications, others decided to do research in the area of role stereotyping,
yet others have become involved in politics. My own experience of this
course indicated to me that perhaps the idea of women's studies in this
country has reached its time.

This opinicn is reinforced by the fact that since I started writing this
account I have hard of the following: some lectures are being given in
Women's Studies in Leicester University, a course has been established at
Hatfield, one is planned for NorthernIreland, and a seminar on Women's
Studies is being arranged for London this Autumn. This is in addition to
courses already astablished at the University of Hull and The North London
?olytechnic. I am circulating a questionnaire to all universities in
Great Britain in order to try and collect more information about VWomen's
Studies in this country. We have no clearing“louse for information.
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State University of New York,
Florence Howe, Jo Freeman College at 0ld Westbury
American Studies, Women's Studies Fall, 1973

INTRODUCTION TO WOMEN'S STUDIES

This is a course about growth and maturation: how do we grow up t- be
women (or men)? What social forces and inriitutions control our growth?

Do we know anything about the relationshiy between biology and those social
forces? We will focus on four areas: the family; school; sexuality and ado-
lescence; vocational choice--work and marriage. Towards the end of the
term, we will have time also to devote to special topics.

What will be required:

1. Attendance. You are expected to be present throughout the term, both

for lectures and discussion. Your journal assignments (see below) are de-
pendent on your presence in class. Absence must be made up by extra read=-
ing assignments, and extra journal writing.

2. Journal. You are expected to keep a journal in which will accumulate
the record of your intellectual growth--what you learn--this term. Required
are at least four entries a week (of a minimum of 100 words per entry,
though you may write as lengthily as you wish, and though, by the end of
the term you ought to be writing somewhat more lengthily). Two of these
entries each week should be reactions to the class hours, written as soon
after they occur as possible. You may summarize the class hour, in your
own words, reporting both information or discussion. Or you may choose
something you especially liked or disliked about that hour and describe
and comment on it. Or you may write down what you think you learned from
that hour, what interested you most, and what you want to remember. Re-
member, this is arecord of the growth of your intellectual and emotional
awareness and knowledge.

Two journal entries each week should be written about your reading assign-
ments. It is not your job to summarize the reading assignments, but rather
to analyze or comment on them. If you prefer, you may summarize first but
you must tryto comment. That means trying to answer the question, "what do
I think about this material?®" "Do I find it important to my understanding
of myself and other women?" If so, how so? If not, how not? What does the
reading teach you? Or why do you find the point of view represented objec-
tionable or insufficient?

About the mechanics of the journal. If you can type, we'd appreciate your
typing your journal double-spaced on one side of the page. If you cannot
type, Please write on lined paper, not in a notebook, and also on one side
of the page. We will supply folders in which you will turn in your journal
pages four times during the term. We will comment on them and return them
to you. The journal properly done will serve as a recoxd of your term's
work, and thus there will be no need for formal examinations.
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3. There will be one group project and one paper required. Information
on these matters will follow.

Texts? Our Bodies, Our Selves, Boston Womerls Collective, Simon & Shuster
(bookstore)
Tell Me A Riddle, Tillie Olsen (class)
Women in Sexist Society, Gornick and Moran (class)

I: Childhood and the Family

Sep. 10 Introduction: toys

Sep. 13 Mothers and daughters: "I stand Here Ironing,” Tillie Olsen
Sep. 17 Mothers, fathers, and family: "Tell Me A Riddle," Tillie Olsen
Sep. 20 Mothers, daughters, and the family:

chapter on mothers in Helena Lopata's Occupation: Housewife
essay on mothers by Betty Rollin (both xeroxes)

Sep. 24 Growing up in families: poor, middle-class, and affluent

& racial and ethnic differences: religion
Sep. 27 JOURNAL DUE Readings to be announced
Oct. 1 Growing up in families: brothers and sisters

Readings xeroxed: from life of Elizabeth Cady stanton
from Doris Lessing's “Story of Two Dogs"
from George Eliot's Mill on the Floss
from Ernest Gaines' Autobiography of

Miss Jane Pittman

II: School and Socialization

Oct. 4 Girls & boys in children’'s books: slide show
Asgignment: look around at home or at a friend's for
two children's books: describe them in your
journal entry
Oct. 8 Sexism in Schools
Assignment: U'Ren, "The Image of Weman in Textbooks,"
in Gornick & Moran
"Sexism Starts Early" & "Sexual Stereotypes and
the Public Schools," Howe (xeroxes)
Oct. 11 Socialization I
Reading: Bardwick & Douvan, "Ambivalence,"
Chodorow, "Being and Doing" in Gornick & Moran
Oct. 15 Socialization II
Reading: Freeman, "The Social Construction of the second
Sex" (xerox)
Oct. 18 Language, literature and socialization:
Reading: Strainchamps, "Our Sexist Language," and
Martin, "Image of Woman in Amer. Fiction,' in
Gornick & Moran
JOURNALS DUE
Oct. 22 Herstory or what is not in high school and college history books
Reading: to be announced (and xeroxed)

1IT1: Adolescence and Sexuality: Bodies and Selves

Oct. 25 Physiology of Sexuality: Our Bodies, Ourselves, pp. 1-22; 98-104;
106-153

Oct. 29 Continued, with guest resource, Barbara Ehrenreich: same readings
as above
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Nov. 1 Adolescence: Our Bodies, Ourselves, Pp. 23-31
Selections from The Bluest Eye, Toni Morrison
Memoirs of an Ex—Prom Queen, Alex Shulman
Nov. 5 Beautiful Sex Objects: Readings in Gornick & Moran:
Stannard, “The Mask of Beauty"
Alta, TPretty”
Komisar, "Image of Woman in Advertising"

Nov. 8 Panel (members of the class) on Sexual Life Styles: Our Bodies,
ourselves, pp. 31-55; 56-73

Nov. 12 Lecture on Women in Motion: self defense’ Our Bodies, Ourselves,
pp. 83-96.

IV: Maturity: Woxking Women, with or without marriage and families

Reading assignment: Section called "Women at Work' in Gornick and Moran

Especially recommended: "Working in a Man's Yorld," "Women and Voluntarisn®
»The Compassion Trap"

Nov, 19 projects Due. 1In class: Panel on marriage and other "arrange-
ments for living": combined with work and/or college
Some questions: who takes out the garbage, does the shopping and
laundry? Who pays the bills, nurses the children when they are
ill, or takes the car in to be repaired? How do decisions get made?

Nov. 26 JOURNALS DUE #3. 1In class: Michele Russell, black organizer/
scholar from Detroit. Economic history of black families and
working women. Read: C. Stimpson, "Women's Liberation and
Black Civil Rights) in Gornick & Moran

Nov. 29 Lecture: Economic History of Women in the U.S.
Dec. 3 Lecture: Current Economic Condition of Women
Dec. 6 PANEL: Lives of women and men at work: the psychology and

sociology and politics of offices, schools, factories, hospitals
and other work places: salary scales

V. Feminism and the Future
pec. 10 What is Feminism?
Read: "On American Feminism! in Gornick & Moran
"¢ Women's Liberation A Lesbian Plot?"in Gornick & Moran
Essay on women's movement, by J. Freeman (xerox)
Dec. 13 Strategies for change: the laws a
pec. 17 Strategies for change: an education movement; other movements
Read: "Sexism, Racism and the Education of Women," by F. Howe (xerox
wgexism and the Aspirations of Women,' by F. Howe (xerox)
Dec. 20 JOURNALS DUE: PLEASE REMEMBER T0 TURN IN YOUR CQMPLETE JOURNAL.
If you have rewritten sections, please include the "before" and
nafter" so that I can see the improvement.
In class: a game and a party.
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PROJECTS

Introduction. We think of projects as action—~oriented, rather than reading-
oriented. We think of them alsco as introducing you to the process of de-
signing and effecting experiments in women's studies: studies of the lives
and attitudes of women and men about themselves and each other and the insti-
tutions that control lives and patterns of socialization. We think of them
also as a means of learning to work in small groups, cooperatively rather
than competitively.

Requirements. That wherever possible, three to five people work together
on a single project. That they write a report of no more than five pages,

" That the group project and report (the product of the work) be graded as

a whole,

Suggested projects.

1.

Sex-role reversal. Take the roles of the opposite sex in a mixed sex
situation (dating, shopping, school activities, etc.) without revealing
that you're doing an experiment. Work out in advance ways of noting
People's reactions, and various sorts of people you might try this out on.

Monitor three main TV channels for one evening, during the same 3-5
hours. Dpesign a procedure for counting such things as number of times
men Oor women appear, what they are doing, how ridiculous or heroic they
appear, etc. Report on the relative sexism of the three TV channels.

Same as above for radio station, but probably you would need to select
the time period carefully, and also do it for more hours than TvV.

Draw up a ten-question questionnaire measuring attitudes towards femin-
ism and decide what population you'd iike to try it on. Administer it
to 10 people for every one working in the group. Report on attitudes
and variables that seem important.

Schools: teacher behavior. Observe two classrooms (or more) with male
and female teachers and children of the same age group. Count number
of interactions between teachers and children in which teacher is re-
warding, punishing, or neutral. Write report.

Study three magazines: advertising, features, reports, etc. praw up a
sexist scale and rate them. Report on which is more or less sexist, and why.

Study one or two particular women's magazines for the following years:

1962, 1967, 1972. Analyze the themes in the short stories printed in

those years. see Betty Friedan for categories she used. Report.

Go to a NOW meeting or Women's Center with a questionnaire on aspects
of feminism. Report on results. Again,’ administer to 10 people for
every one working in the group.

Draw up a series of questions relating to changes in laws and rights of
women. Interview candidates running for office on these matters and
report on their responses (and attitudes about being questioned).
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Francis Conant, Course Coordinator City University of New York,
Anthropology Hunter College
Fall, 1973

PERSPECTIVES ON WOMEN IN BIOLOGY, ANTHROPOLOGY, PSYCHOLOGY

1 Introduction to concepts in Women's Studies

2-10 Biological Perspectives: Biological Perspectives in Sex pifferences

2-4 Physiological bases of sex differences
5-7 Hormones and reproduction--male and female
8-9 Hormones and behavior
10 Nutrition as a factor in development and behavior
Stacy, R.W. and Santolucito, J.A., Modern College Physiology (Saint
Louis: Mosby, 1966), pp. 195-218.

villee, C.A., and Dethier, V.G. Biological Principles and Processes
(Philadelphia: Saunders, 1971), pp. 634-77.

11-25 Anthropological Perspectives: Comparison of Sex Roles in pifferent Cultures

12 Introduction to anthropological concepts relevent to the study of women

Bamouw, V., an Introduction to Anthropology: II. Ethnology (New York:
Dorsey Press, 1971}, Chs. 2,3.

13-14 Hominid evolution and male/female differences: the relevance of physical
e anthropology and primate studies

Linton, S., "Woman the Gatherer," in Women in Cross-Cultural Perspective,
ed. S. Jacobs (Urbana: U. of Illinois, 1971).

Sussman, R., "Child Transport. Family Size and Increase in the Human
Population buring the Neolithic," Current Anthropology (1972), 13,
2:258-9.

15-16 Socio-Linquistics and sex roles

Jesperson, O., Language: Its Nature, Development and Origin (London:
George Allen and Unwin, 1922), Ch. 3.

B. Chamberlain A., "Women's Languages,” American anthropologist (1912),
14,4:579-81.

Sapir, E., "Male and Female Forms of Speech in Yana," rpt. in D. Mandel-
baum, ed. Selected Writings of Edward Sapir (Berkeley: U. of Calif.
Press, 1949), 206-212.

17 Comparative institutions and women's roles

Barmmouw: Chs. 9, 10.
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Task assignment and the acquisition of sex roles

Barry, Bacon, and Child, "A Cross—Cultural Study of Sex Differences in
Socialization," Journal of Abnormal and Social Psychology (1957),
55:327-332. B-M reprint p-23.

Task accomplishment: allocation 6f food according to sex: a Brazilian
example .

Gross, D., and Underwood, B., “Technolagical Change and Caloric Costs:
Sisal Agriculture in North-eastern Brazil," American Anthropologist
(1971), 73,3:725-740.

Women in Hacienda and Plantation Societies

Wolf & Mintz, "Haciendas and Plantations in Middle America and the
Antilles,” social and Economic Studies (1967), vol. 6. .

Wolf, E., "Tvpes of Latin American Peasantry," American Anthropologist
(1955) , 57,3:452-471. B-M reprint S-544.

Overview: economic perspective on women in industrializing countries

Boserup, Ester, Wi san's Role in Economic Development (New York: St.
Martin's, 1970), Chs. 5-8, 12.

Overview: political perspectives on women in the Middle East

Dodd, P., "Youth and wWomen's Emancipation in the United Arab Republic,"
Middle East Journal (1968), 22,2:159-72.

Nelson, C., "Changing Roles of Men and Women: Illustrations from Egypt,"
Anthropological Quarterly (1968), 41,2:57-77.

Overview: cultural evolution and the position of women

Lee, R. B., "Population Growth and the Beginnings of Sedentary Life among
the Kung Bushmen," Population Growth and Anthropological Implications,
ed. B. Spooner (Philadelphia: U. of Pennsylvania Press, 1971).

Women as anthropologists on women as subjects

Golde, P., ed. Women in the Field (Chicago: Aldine, 1970).

Review

Psychological Perspectives: Psycholo and the Understanding of
the Emergence of Masculine and Feminine Personality and Behavior

Intreduction to psychological concepts relevant to the study of women

Female sexuality

Sherfey, M.J., "The Evolution and Nature of Female Sexuality in Rela-
tion to Psychoanalytic Theory," Journal of the American Psychoanalytic
Asgociation (1966), 14,1:28-128,
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Sex differences in cognitive functioning

Broverman, D. M., et.al., "Role of Activation and Inhibition in Sex
pifferences in Cognitive Abilities," Psychological Review (1968) ,
75,1:23-50.

Keogh, B. K., "Pattern Copying under Three Conditions of an Expanded
Spatial Field," pevelopmental Psychology (1971), 4:25-31.

Reppucci, N. D., “parental Education, Sex Differences, and Performance
on Cognitive Tasks among Two-year-old Children," Developmental
Psychology (1971), 4:248-253. .

Bieri, J., "Parental Identification, Acceptance of Authority, and
Within-Sex nifferences in Cognitive Behavior," Journal of Abnormal
and Social Psychology (1960), 60:76-79.

pPedersen, D. M., Shinedling, M. M. & Johnson, D. L., "Effects of Sex
of Examiner and Subject on Children's Quantitative Test performance,"
Journal of Personality and Social Psychology (1968), 10:251-254.

Hoffman, L. R. and Maier, N.R.F., "Social Factors Influencina Problem
Solving in Women," Journal of Personality and Social Psychology (1966)
4:382-~390.

Sex role stereotypes

Peterson, G. J., et.al., "Evaluation of the Performarice of Yomen as a
Function of Their Sex, Achievement and Personal History," Journal
of Personality and Social Psychology (1971), 19:114-118.

Hartley, Ruth E., "Current Patterns in Sex Roles: Children's Perspectives,”
Journal of the National Association of Women's Deans and Counselors
(1961), 25:3-13.

Steinmann, A. & Fox, D. J.. "Male-female Perceptions of the Female Sex
Roles in the United States,” Journal of Psycholoay (1966), 64:265-276.
Keiffer, M. G. et. al., "The Effect of Sex-role Attitudes on Perception,”
paper presented at the Eastern Psychological Association, New York,

1971.

How the therapist looks at women

Freud, S., "Some Psychological Consequences of the Anatomical Distinction
Between the Sexes," International Journal of Psychoanalysis (1927),
8:133-142, :

Erikson, E. H., "Inner and Outer Space: keflections of Womanhood,"
paedalus (1964), 93:582-606.

shainess, N, "Images of Woman: Past and Present, Overt and Obscure,”
American Journal of Psychotherapy (1969), 23,1:77-97.

Broverman, I. K. et.al., "Sex-role Stereotypes and Clinical Judgments
of Mental Health," Journal of Consulting and Clinical Psychology
(1970) , 34:1-7.

Female Achievement: internal barriers

Crandell, V. J., "Katsovsky & Preston, Motivational and Ability
Determinants of Young Children's Intellectual Achievement Behaviors,”
child Development (1962), 33:643-661.
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Veroff, J. S., et. al., "The Achievement Motive in High School and
College Age Women," Journal of Abnormal and Social Psychology (1953),
48:108-119.

French, E. G. & Lesser, G. H., "Some Characteristics of Achievement
Motivation in Women," Journal of Abnormal and Social Psychology (1964),
68:113-128.

Baruch, R., "The Achievement Motive in Women: Implications for Career
Development, Journal of Personality and Social Psychology (1967),
5:206-267.

Female achievement: external barriers

Epstein, C. F., "Encountering the Male Establishment: Sex-status
Limits in Women's Careers in the Professions, The American Journal
of Sociology (1970), 75:965-982.

Walster, E., et.al., "The Effect of Race and Sex on College Admission,"
paper presented at the American Psychological Association, Miami
Beach, 1970.

white, M. S., "Psychological and Social Barriers to Women in Science,”
Science ({1970), 170:413-416.

Fidell, L. S., "Empirical Verification of Sex Discrimination in
‘Hiring Practices in Psychology,” American Psychologist (1970),
25:1094-1098.

Review

Summary
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‘Ann Froines Tufts University
{now at Cambridge-Gecddard Fall, 1971
Graduate School)

CROSS-CULTURAL STUDIES OF WOMEN: WOMEN IN REVOLUTIONARY SCCIETIES

This course would revolve around studies of women in the Third World, espe-
cially Vietnam, Korea, and China. In addition, the struggle of black and
Third Woxrld women inside the United States would be considered. These
studies would be carried out simultaneously with an examination of related
‘contemporary issues in the women's movement. [{Ed. note: Ann Froines
writes in Fall, 1973: . I would add a section on women's role in anti-
Portuguese struggles in Mozambique, Guineau-Bissau...I would probably omit
the section on Korea since there are practically no good reading materials.]

We would examine the role and identity of women as individuals, as sisters,
and in the family in the other societies. Discussion of some basic anthro-
pological works Plus our own experience as women in America will help us
develop an approach to cultural studies. Some qQuestions: What is the:
difference between the "role" of woman, her work, and her identity? What
is "love" in these societies? How is the continuous struggle of women
viewed? Answering these questions is the key to understanding the vast
changes that have occurred in the lives of women in revolutionary socialist
Asian countries, where women suffered from "triple" oppression. We will
look at how women are integrated into the economy; we will examine the
transformation of the nuclear family in the context of a new collectivity,
we will examine the attitude of the whole society towards children.

In the case of the reading, we will examine each book critically asking,
who's writing? What are her/his assumptions? Can we discover possibly
where these assumptions come from? Thus we will become more aware of sex,
race, and class bias of the authors, and we can begin to discover the
criteria for a revolutionary feminist point of view concerning history,
culture, etc.

1. Origins of women's oppression - history and analysis.

Shulamith Firestone, The Dialectic of Sex. Ch. 1
Friedrich Engels, Origin of the Family, pamphlet.
Juliet Mitchell, "Women: The Longest Revolution," pamphlet.
Lyn Wells, "American Women: Their Use and Abuse," New England Free Press
pamphlet. -
Suggested: "Female Liberation as the Basis for Social Revolution,"
Roxanne Dunbar, in Sisterhood is Powerful.

2. Further discussion of the family and childhood.

The Dialectic of Sex, Chs. 3, 4. A

William Hinton, Fanshen--begin reading. Documents the revolution in China
as experienced by the people in one village, and the process by which
Chinese women began to move for their liberation.

Suggested: Oscar Lewis, Five Families.
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3. Racism and coionialism. Attitudes of the colonizers toward the
Third World. The consciousness of the oppressed.

Frantz Fanon, Studies in a Dying Colonialism, particularly the articles
"Algeria Unveiled" and on the Algerian family in the revolution.
Kathleen Gough Aberle, "Anthropology and Imperialism," NEFP pamphlez.
"Pepulation Contral,” xeroxed article from Health Supplement in Off Our Backs.
Suggested: The Black wWoman, Toni Cade, ed. (Bantam)
Soledad Brother-The Prison Letters of George Jackson
Ronald Segal, The Race V ir (Bantam)

4. Films on the vietnamese Struggle and Vietnamese Woman. Discussion
of the current situation in Indochina.

5 & 6. Imperialism and wars of national liberation. Vietnam.

Gerard Chaliand, The Peasants of North vietnam (Pelican).

‘Vietnamese Women," vietnamese Studies No. 10, published in Hanoi,China Press
and Periodicals.

Women of Vietnam, magazine of the vietnamese Women's Union, Democratic
Republic of Vietnam (China Press and Periodicals).

7. The Democratic Peoples' Republic of Korea: an attempt to build a new society

Special issue of the Guardian on North Korea. .
Pamphlets from Korea on socialist construction, women, etc.
“Three Women of Korea Speak, 1900, 1935, 1970," article.

Women and children in t'xe DPRK--role, work, and identity. A discussion.

Suggested: Wilfred Burchett, Again Korea
David Horowitz, The Free World Colossus (Hill and wang). A
critique of U.S. Cold War policy with a chapter on the
Korean War.

8 & 9, China.

william Hinton,Fanshen

Jack Belden, Goldflower's Stoxry (New England Free Press pamphlet).

Anna Louise Strong, Rise of the Peoplek Communes, pamphlet (reprint of one
chapter of her book of same title).

Yang, C.K., Communist Society, The Family and the Village (MIT Press).

"Women in Revolution: The Lessons of the Soviet Union and China," and an
Answer, in Socialist Revolution, Vol. I, Nos. 4 and 6.

"The Red Women's Detachment," illustrated story of guerrilla unit of women
{China Press and Periodicals).

Suggested: The Books of Han Suyin.

?
10. Week to read about women in Cuba, or other nations, cultures that

interest us. Suggestions?
11. Discussion of our conclusions about Firestone's last chapter, our con-

clusions about women in the cultures and societies we've examined, and
our conclusions about the course.
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Kenneth Henley, Philosophy University of Kentucky
Arvil Reeb, Health Sexvices Fall, 1973
Suzanne Howard, Social and

Philosophic Studies

PERSPECTIVES ON HUMAN SEXUALITY:
AN INTERDISCIPLINARY EXPERIMENTAL COURSE

Course Goals

1. To achieve a knowledge of bioiogical aspects of sexuality to distinguish
functional from structural.

2. To develop an awareness of the various perspectives on sexuality.

3. To learn how cultural values and social practices influence human
interaction.

4, To develop competence in interpersonal relations.

Plan of Work

The class will meet for a presentation of the topics. On most evenings,
following the presentation, small groups of around eight or ten w:ll hold
rap sessions to discuss the topic and matters related to the course. These
small discussion groups are in some ways t.e heart of the course because
here issues are dealt with both at an intellectual and a feeling level.
These small groups will be headed by student discussion leaders.

Basic Text

Herant A. Katchadourian and Donald T. Lunde,
Fundamentals of Human Sexuality (1972).

Course Requirements

Each student will be assigned to a small group and shall consider that
his-her base for operations. Early in the course each member will consult
his-her group discussion leader and a faculty member responsible for that
group concerning the requirements of the course and an eventual grade

the student will earn for the course. The requirements for the course
will include an essay take-home final and cne of several options for an
individual project:

a. The student may keep a cumulative idea and attitude log of the major
learnings experienced weekly. This log is not a "diary"; it is a
cumilative record of your cognitive and affective learnings. Reqular
references to your reading and reactions to your experiences in and
out of class should be included.

[EQ. note: Because of space limitations, substantial portions of this
syllabus have been omitted, including many bibliographic references.
Readers who want a copy of the original may request one from Dr.
Howard. Cost: $1.00] .
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b. The student may select a project of some worth to himself/herself
and the on-going development of this course, e.g., annotated bib-
liographies, film and visual aid collection, etc.

c. The student may write a library research paper ¢ ~"e of the topics
of special interest in the course.

d. The student may conduct or join with someone to conduct a manage-
able research design of a problem related to the course.

Course Outline

I. Psychosexual Development in the Infant, Child, Adolescent, and Adult

The speaker in this session will suggest the various explanations of
early psychosexual formation, e.g., psychoanalytic (Freudian) theory,
learning theories, psychosocial theory (Erikson) and others.

Barclay. Andrew axd Grummon, Donald. Sexuality: A Search for Perspective,
Part 3, "On Psychosexual Development.”" New York: Van Nostrand
Reinhold Co., 1971.

Bardwick, Judith M. Psychology of Women. New York: Harper and Row, 1971.

Brown, Daniel G. and Lynn, David B. "Human Sexual Development: An Outline
of Components and Concepts," in Human Sexual Development, ed.

Donald L. Taylor. Philadelphia: F. A. Davis Company, 1970.

Erikson, Erik. Childhood and Society, Chapters 2, 7 & 8. New York: W. W.
Norton, 2ndel., 1964.

Mussen and Jones. "Self-Conceptions, Motivations, and Interpersonal
Attitudes of Late and Early Maturing Boys," in Readings in Child
Development and Rersonality, ed. Mussen, Conger, and Kagan. New York:
Harper and Rcw, 1970.

II. Conception, Pregnancy and Childbirth

In this discussion the factors detexrmining fertility and the process of
planning parenthood become the focus of interest. Four related topics
are to be examined: 1) considerations in the decision to have a child,
e.g., maturation and maturity of the woman, desire of partners to be-
come parents, economics of their situation, etc.; 2) act of conception
and :.rocess of normal pregnancy; 3) pre-natal care and activities, and
4) the birth situation. Also included in this lecture will be a discus-
sion of various methods of and approaches to birth control.

Text--Chapters 4 and S.

Boston Women's Health Course Collective. Our Bodies, Our Selves (pp.
73-112).

McCary, James L. Human Sexuality, Chapter 7. Princeton: Van Nostrand, 1967.

On Birth Control

Text--Chapter 6 and pp. 484-485.

Boston Women's Health Course Collective. Our Dodies, Our Selves, \pp. 40-60).

Cherniak, Donna and Feingold, Allan, eds. Birth Control Handbook. Montreal:
Workers of Journal Offset, Inc., 1971.
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lardin, Garrett. "“Abortion or Compulsory Pregnancy?" in Sex and Human -
_Relationships. ed. Cecil E. Johnson. Columbus, Ohio: Charles E.
Morrill, 1970.
amb, Myma. "But What Have You Done For Me Lately?" in Intimate Life

Styles: Marriage and Its Alternatives, ed. Jack Delora and JoAnn
DeLora. Goodyear.

:1I. Search for Saxuality in Modern Literature

his lecture and discussion perxir;d will examine some of the ways in which
jexual themes are expressed in modern literature. Several passages and

it least one complete work will ko chosen, read, and discussed. The value
)£ such a discussion of literary works lies in the concreteness with which
hese themes are elaborated. They should be understood in their full
romplexity, without easy solutions or intellectual escapes.

V. Interpersonal Relations: Communication, Commitment, Friendship and Love

iighlighted in the platform presentation and discussion will be the stra-
:agic importance of self-communication and self-commitment in various
ypical relations. A main point will be the contribution "open" com-
nmnication and mutual self-commitment make to promote satisfying relations.

'romm, Erich. ZXhe Art of loving. New York: Harper and Row, 1965.
later, Philip. The Pursuit of Loneliness. Boston: Beacon Press, 1971.

'« Sexual Intercourse

he objectives of this session are to 1) acquaint the student with dif-
erences and similarities between male and female sexual response cycles;
) introduce and deal with the most common sexual myths regarding inter-
ourse; 3) desensitize the student against over-reaction to sexual
timuli; 4) introduce the student to the importance of being aware of

nd responsive to the other's needs in the cooperative enterprise of
ntercourse. The session includes a brief lecture and slide presentation
f Human Sexual Response Cycles asg outlined by Masters and Johnson, a
lide presentation of common sexual myths, and a presentation of film
howing a married couple engaged in intercourse. (Film is endorsed by
he National Sex Forum and distributed by the Glide Foundation.)

1 Cross-Cultural Perspectives on Human Sexuality

he presenter will demonstrate the principle of cultural variability in
exuality by illustrations from selected historical cultures, using an
nthropological emphasis.

ext--Chapter 1
aBarre, Weston. "Anthropological Perspectives on Sexuality," in Sexuality:
A Search for Perspective.
ederer, Wolfgang. The Fear of Women, Part I. New York: Grune & Stratton, 1968.
sad, Margaret. Male and Female. New York: William Morrow & Company, 1949.
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VII. Homosexuality

A panel will be selacted, composed of a clinician, a male homosexual

active in Gay Liberation, and a Lesbian. Each participant will be asked

to prepare a 20-minute presentation based on suggested topics. [Ed. note:
The original syllabus contains a provocative set of questions for clinician
and homosexual to consider.]

Text - Chapter 11.

Abbot, Sidney amd Love, Barbara. Sappho was a Right-On woman: A Liberated.
View of Lesbianism. New York: Stein and Day, 1972.

Martin, Del and Lyon, Phyllis. "The Realities of Lesbianism" in Motive.
March/April, 1969.

Weinberg, Dr. G. Society and the Healthy Homosexual. New York: St. Martins
Press, 1972.

Wolff, Charlotte, M. D. Love Between Women. New York: Harper and Row, 1971.

VIII. variations in Sexual Experience

The purpose nf this section of the course is to discuss sexual experiences
other than heterosexual, bisexual, and homosexual. A panel will define
such terms as bestiality, fetishism, exhibitionism and sado-mnasochism.

The panel will also discuss narcissistic forms of sexual experience, i.e.,
masturbation, sexual fantasies, etc., and the sort of undifferentiated
sexuality which is less often discussed in textbooks, but is a recurrent
theme with such poets as walt Whitman, William Blake, and, mere recently,
Anais Nin.

IX. Sexuality and the Law

The primary objectives of this session are to familiarize the student with
the concept of legal restraints on sexual activity and human relationships,
to discuss such restraints as exist in the American legal system and to
contrast those restraints with an alternative model. Consideration will
also be given to the impact of legal norms upon behavior.

Slovenko & Phillips, Psychosexuality and the Criminal Law, Vanderbilt Law
Review, 15, 797 (1962).

van den Haag, Notes on Homosexuality and its Cultural Setting, in The
Problem of Homosexuality in Modern Society, ed. Ruitenbeek, 1963.

Doss, On Morals, Privacy and the Constitutin, University of Miami Law
25, 395 (1971).

Parker, Homosexual in American Society Today: The Homophile-Gay Liberation
Movement, Criminal Law Bulletin, 8, 692 (1972).

Geis, Gilbert, Not the Laws Business?: An Examination of Homosexuality,
Abortion, Prostitution, Narcotics and Gambling in the U.S., National
Institute of Mental Health Center for Studies of Crime and Delinquency
U.S. Govt. Printing Office No. 72-~9132, 1972.

X. Sex and Ethics

The objectives of this session are to supply students with a framework for
thinking about sexual morality, to offer examples of the usefulness of that
framework, and to stimulate reflection about moral pProblems arising out of
our sexual conduct.
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XI. Changing Sex Roles: past, present, future

This discussion looks at how societal changes have brought cultural changes
from the past to the present. But the changes that are especially salient
to this course are those which young persons are making rather deliberately
“on this campus and at this time. This is the future coming.
Fernberger, Samuel. "Persistence of Stereotypes Concerning Sex Differences,"
Journal of Abnormal and Social Psychology, 43 (1948) 47-101.
Horner, Matina. "Women's Will to Fail," Psychology Today, (Nov. 196%).
Howard, Suzanne. "Beyond the Pale of Social Roles."
Howard, Suzanne. "Multiple Roles of Women and The Changing Concept of
Marriage."
Jarvis, Carol. "Woman and Man," Psychology Today (Mar. 1972).
Mead, Margeret. Sex and Temperament. New York: Dell Publishing Co., 1968.
Rosenkrantz, Paul and Vogel, Susan. "Sex-Role Stereotypes and Clinical
Judgments,” Journal of Consulting and Clinical Psychology, 34 (1970), 1-7.
Rosenkrantz, Paul; Vogel, Susan; Bee, Helen and Broverman, Donald. "Sex-Role
Stereotypes and Self-Concepts in College Students," Journal of Consulting
and Clinical Psychology, 32, pp. 287-195.

XII. Sex Role Stereotypes in the Media

The objectives of this session are 1) to explore the implications of the limited
sex roles and relationships inculcated via children's television programs; 2)

to heighten awareness of the persuasive use of sexual needs and stereot'spical
relationships to sell products on commercial television; 3) to analyze the
limited variations of sex roles and behavior presented on prime time tele-
vision programs; 4) to examine soap operas and their stereotypical portrayals

of male-female relationships. :

Cathy-Calvert, Carolyn H. "éexism on Sesame Street,” KNOW Press.
XIII. Marriage and Other Life Styles

A panel will discuss this topic, composed, if possible, of our class members
or persons they may know, who are currently involved in both traditional mar-
riage and alternative life styles.

Bernard, Jessie. The Future of Marriage. New York: World Publishing, 1972.
Marriage: For and Against. New York: Hart Publishing Co., 1972.

XIV. Eroticism in Art

This lecture will trace and illustrate some of the ways in which eroticism
has organized the sexual content of our experience in works of art from the
Baroque period of the 17th centry to Picasso, with a side glance at
Eastern art.
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Nancy Hume, Linda 2eidman Essex Community College
Division of Humanities and Baltimore County, Md.
Arts and Social Sciences Fall, 1973

THE AMERICAN WOMAN; A CHANGING IMAGE

Sep. 10 Introduction
Sep. 12 Group Discussions
Sep. 17 "Declaration of Sentiments" (handout)
Our American Sisters, ed. Friedman and Shade, pp. 340-53
Sep. 19 “"Ella Price's Journal" (handout), Intro. to Unit 1
Unit 1 The course will start with a series of readings that deal
with the problems and lives of both single and married women.
Sep. 24 "Second Choice,' Dreiser (handout)
Sep. 26 “Big Blond," Parker (handout)
Oct. 1 The Bell Jar, Plath
Oct. 3 “Reena,’ Marshall (handout), "The Snare of Preparation"” (handout)
Oct. 8 “Tell Me A Riddle," in Tell Me A Riddle, Tillie Olsen
Oct. 10 The Awakening, Chopin
Unit 2 This unit will explore the lives of wr 2n in the home and at work.
Oct. 15 Introduction to Unit 2, Women in Amer.can Society
Oct. 17 (handouts: Adams., Bradstreet, Burr, Dew) and Sisters, pp. 11-15
Oct. 22 Sisters, Anne Scott, pp. 124-136, and Spruill, pp. 45-59
Oct. 24 Sisters, Jordan, pp. 60-72
Oct. 29 The Yellow Wallpaper, Charlotte Perkins Gilman
Oct. 31 The Domestic Novel, Lecture
Nov. S “"Women and Economics" (handout), Sisters, Degler, pp. 197-218
Nov. 7 "Stxruggling intg Existence: The Grimke Sisters," Ellen Dubois
Nov. 12 “The Longest Day in_Women .at_Work, O'Neill
Nov. 14 "I Stand Here Ironing" in Tell Me A Riddle, Olsen
Nov. 19 “InsiG. :°-» N.Y. Telephone Co.” in Women at Work, and Marge
Piercy poems (handout)
Unit 3 This unit will explore the roots of feminist refoxm movements and
the lives of women who participated in these movements.
Nov. 21 Introduction tc Unit 3, and Sisters, Welter, pp. 96-123
Nov. 26 Sisters, Lerner, pp. 82-95, and Lecture on Women's Movement
Nov. 28 Sisters, Lerner, pp. 152-160, and Harriet Beecher Stowe (liandout)
Dec. 3 Sojourner Truth (handout)
Dec. 5 Elizabeth Cady Stanton, Ann Oakley
Dec. 10 Jane Addams (handout)
Dec. 12 Sisters, Kraditor, pp. 219-226, and O'Neill, pp. 301-325
Jan. 2 Emma Goldman (handout). FINAL PROJECT DUE

PROJECT: FAMILY HISTORY

There are several reasons for choosing a project of this sort. First we
felt it wouldle a good introduction to the history of a period and would
help you to relate that history to events in your own life. Second, this
project involves a different kind of research &om the traditional "go to the
library and look it up," and we hope this research will be more personally
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relevant. And third, this kind of project fills an important gap in the
research done so far in Women's Studies, i.e. exploring the lives of or-
dinary women. Below you will find some questions and guidelines that will
help you get started. The project has two major parts. The first is the
case history of a female member of your family, and the second part is an
analysis of the material you have gathered.

I. Choosing a subject

The subject for your case history may be any female member of your family
{mother, sister, aunt, cousin, grandmother, greataunt, etc.).

II. Questions to ask

In case you feel your relatives are not interesting enough to write about
remember that in the past others thought that what women did was unim-
portant; consequently we hawe a very sketchy knowledge of how the ordinary
woman lived and what she thought and felt. The following questions should
help you get started and also give some focus to your interview:

1. Was the woman in your case history married or single?

a. If she was single what kind of pressures did she feel from her family?
How did she support herself? Where did she live? Did she regret not
marrying? What seems to be the attitudes of the rest of the family
towards her? What were her attitudes toward them? What were her
attitudes toward aging?

b. If she was married at what age did she marry? Was there family pres-
sure from her family to marry? from society? Why did she marry? Was
her marriage a good one? Did she have children? 1If yes, why? Does
she have regrets?

If your subject is divorced, separated, widowed, adapt the akbove questions
to suit these situations.

2. Did your subject work outside the home?

a. If she worked outside the home what kind of work did she do? Were
there pressures on her not to work? Did she work from choice or neces-
sity? Did she work at a job that she was prepared for by education
(teacher, nurse, etc.) or a job that she took and then learned the
skills? Did she like to work, did she like her job? Did she work
while children were still at home? If so how were they cared for?

Did she feel pressure for not staying at home?

b. If your subject stayed at home how did she feel about housework? Did
she do any volunteer work which took her out of the home? Did she have
a desire to have a job, career, life, away from her family? Had she
been prepared for a career which she never took up? If her children are
grown, or still at home, does she want to go to school or pursue a job?
If single, did the job fill her needs as well as support her financially?
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3. Was your subject involved in any reform or women's groups?

What reforms or groups was she involved with? What was her role in these
reforms or groups? Did she belong to any women's clubs? Which ones and

in what capacity? Was she active in her church? 1If so how? If she was
not personally involved in any of the above what is her feeling about women
who are? Does she know anything about the women in the women's rights move-
ment before the vote was achieved? what are her feelings about the Equal
Rights amendment? aAbout the current women's movement?

These questions are meant to be a guide only; many of the kinds of ques-—
tions you ask will depend on the woman you have chosen as a subject. The
one caution is that you do not became too involved in one small area of
her life and neglect other important areas.

I1I. Guidelines for writing up the Proiject

The project has two major parts. The first should be a written summary of
the questions you have used above. You might start with a BRIEF sketch of
the early life of the subject. (Where born, when, early school, etc. If
there seem to be some important events which influenced their later 1ife
you should include them.) The major part of the project should be an
analysis of the information you have gathered. In the analysis therz are
four major questions you should consider:

1. What was the status of women during the life of your subject? fThat is,
what seemed generally to be the role of women, were there any major his-
torical events which influenced the 1life of your subject, or women in
general (war, depression, suffrage, etc.), You will need to use the
historical reading we did in class to answer this question,

2. wWas the life of your subject different from or similar to the lives of
most women of this time period? You will need to refer back to the hig-
tory itself, and the literature, as well as the answer to question one.

3. What new perspectives did you get about the history of the period covered
by your case history?

4. What new perspectives did you get about the lives of women in general?
You may consider these questions in the body of your paper, along with the
case history, or in a separate analysis at the end, but make them a major

focus of your work. We will spend some class time discussing how to answer
these questions and we will also devote your tutorial time to them.
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Cynthia Kinnard, Emily Toth The Johns Hopkins University
‘Humanities Center Wwinter (Intersession), 1973

IMAGES OF VICTORIAN WOMANHOOD

Jan 3 Introduction

Recurring Images of Women in Painting
The Victorian Woman

Jan S John Stuart Mill, The Subjection of Women

Recommended: Chs. on Mill and Ruskin in Millett, Sexual Politics

Jan 8 The Domestic Revival

Henry-Russell Hitchcock, “The Development of the Detached House in
England and America from 1800-1900," in Architecture, 19th and 20th
Centuries

Recommended: Robert Furneaux Jordan;, Victorian Architecture; The
Illustrated Catalogue for the Crystal Palace Exhibition
Charles Eastlake, Hints on Household Taste

Jan 10 Ibsen, The Doll's House

Recommended: Rest of Millett, Ch. 3, "The Sexual Revolution: First
Phase, 1830-1930"

Jan 12 Elizabeth Barrett Browning, Aurora Leigh
Recommended: Woolf, "7 Room of One's Own"
Jan 15 Pre-Raphaelite Painting

Timothy Hilton, The Pre-Raphaelites

Recommended: Ford Madox Ford, The Pre-Raphaelite Brotherhood; Wm.
Holman Hunt, Pre-Raphaelitism and the Pre-Raphaelite
Brotherhood

Jan 17 Charlotte Bronte, Jane Eyre (two-hour session)
Recommended: Lewes, "The Lady Novelists”
Jan 19 The Aesthetic Movement and The Arts and Crafts Movement '

Elizabeth Aslin, The Aesthetic Movement

Recommended: Nikolaus Pevsner, Pioneers of Modern Design, esp. Chs.
2, 6; Thomas J. Cobden-Sanderson, The Arts and Crafts

Movement
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Jan 22 Art Nouveau
Summary and Course Evaluation (two-hour session)

Beardsley, Aubrey Leardsley's Erotic Universe

Recommended: S. Tsudi Madsen, Art Nouveau; Robert Schmutzler,.Art
Nouveau; Maurice Rheims, The Flowering of Art Nouveau

Required Texts:

Charlotte Bronte, Jane Eyre
Timothy Hilton, The Pre-~Raphaelites
Elaine Showalter, ed., Women's Liberation and Literature

Recommended for General Background:

J. B. Schneewind, Backgroundsof English Victorian Literature

W. J. Reader, Life in Victorian England

B. Royston Pike, "Golden Tiiies": Human Documents of the Victorian Age
Henry-Russell Hitchcock, Architecture: 19th and 20th Centuries
The Illustrated Catalogue for the Crystal Palace Exhibition of 1851
Charles Eastlake, Hints on Household Taste

Ford Madox Ford, The Pre-Raphaelite Brotherhood

W. Holman Hunt, Pre-Raphaelitism and the Pre-Raphaelite Brotherhood
Elizabeth Aslin, The Aesthetic Movement

Nikolaus Pevsner, Pioneers of Modern Design

Thomas J. Cobden—-Sanderson, The Arts and Crafts Movement

Aubrey Beardsley, Aubrey Beardsley's Erotic Universe

S. Tsudi Madsen, Art Nouveau

Robert Schmutzler, Art Nouveau

Maurice Rheims, The Flowering of Art Nouvea .

Kate Millett, Sexual Politics

Virginia Woolf, Three Guineas

Katharine Rogers, Troublesome Helpmate: A History of Misogyny
Walter Houghton, The Victorian Frame of Mind

G. Kitson Clark, The Making of Victorian England

Philip Heriderson, William Morris, His Life, wWork and Friends
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Lois Vallely, Co-ordinator " Acadia University, Nova Scotia

History 1973~74

INTERDISCIPLINARY STUDIES 310

_Every student who is taking the course for credit should contact the in-
structor whose name appears on the list following the topic which the stu-
dent chooses. Contact should be made as soon as possible as each instruc-
tor will be gquiding a maximum of ten students, and arrangements will be
made on a first-come, first-served basis. A Bibliography and Frogress
Report is to be made to the instructor concerned in mid-November. The
completed paper i3 to be submitted to the instructor on February 12.

Term Paper Topics (Length: approximately 4,0G0 words)

1. An examination of the Concept of the Ideal Role for Woman in Wollstone-

craft, Friedan, and Millett. (Lois Vallely)
2. An Analysis of Women's Clothing in the 19th Century in relation to the
ideals and the reality of Victorian Life (Lois Vallely)
3. Does wWomen's Clothing now, or has it in the past, reflected a self-
concept or symbol of oppression? (Donna Pree)
4. Have womenhd to forege their femininity in dress or adopt masculine
attire to gain equal status with men? {Donna Pree)

5. Relate specific selected political strategies and/or issues of some
part of the women's movement, past or present, to the role and tempera-

ment to which women have been socialized. (Lorette Toews)
6. Is the nuclear family inherently destructive to women? Are the alter-
natives consistent with human psychological needs? (Lorette Toews)

7. Relate the images of the sexes in selected Nova EScotia public school
curriculum materials to psychological studies of gender preference in
children. (Lorette Toews)

"8, Examine the impact of industrialization on family patterns in Canada.
(Lorette Toews)
9. Relate literary images of women from selected writer(s) to psychological
and sociological research on sex-role stereotypes. (Lorette Toews)
10. Examine the use of clothing in Sylvia Plath's novel The Bell Jar.
How does the author illustrate her own feelings of alienation and iso-
lation through the clothes her heroine wears? Refer to Plath's poetry
if necessary. (Hilary Thompson}
11. Mrs. Gaskell (Mary Barton) and Charlotte Bronte (Jane Eyre) examine
the plight of different kinds of working women. Using Wanda F. Neff's
book on Victorian Working Women compare the positions of working women
in these novels and in industrial life. (Hilary Thompson)
12. Examine the literary images of women as reflections of the prevailing
gsex-roles of the fifties in the works of Sylyia Plath.
(Hilary Thompson)
13. Virginia Woolf emphasizes the importance of the reconciliation of the
male and female aspects of one's personality. How does she define
“male" and "female"? And to what extent is she reconciling these as-
pects of her own personality in To the Lighthouse and/or Orlando?
(Hilary Thompson)
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20.
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Examine the female stereotypes in George Eliot's novel Middlemarch.

To what extent is her heroine, Dorothea, a reflection of the atti-

tudes towards women and their education held by Mary Wollstonecraft?
(Hilary Thompson)

Does the portrayal of women in French-Canadian novels give a true pic-

ture in the light of historical events? Select three novels as a basis

for your discussicn. (Lethem Roden)
Women of the salons: a negative or positive influence in the advance-
ment of women's status? (Lethem Roden)

Discuss the attitudes of women politicians in Canada toward their status
and themselves as women. Include in your discussion an analysis of the
memoirs of Nellie McClung, Thérdse Casgrain and Judy LaMarsh.

(Margaret Conrad)
The Women's Rights Movement at the turn of the century met severe
criticism from some of the most prominent men of letters in Canada,
including Goldwin smith (Essays on the Questions of the Day), Andrew
Macphail €ssays in Fallacy), and Stephen Leacock (Essays and Literary
Studies). Discuss the arguments used by these Canadian anti-feminists.
What are the bases for their rationales? How do their arguments differ
from contemporary attacks on the Women's Movement? (Margaret Conrad)
"Nowhere has the traditional conservaticm of the Maritimes been more
apparent than in the securing of political rights for women." (C. L.
Cleverdon, The Woman Suffrage Movement in Canada). Discuss the reasons
vhy the Maritinr~ women seem to have been less concerned about their
status than women elsewhere. (Margaret Conrad)
Discuss the role and status of women in Canadian frontier society. Does
the evidence suggest that women in pioneer society were in any better
position than those who lived in the older settled regions of Canada?
Base your malysis on the memoirs of wamen who experienced pioneer 1life
such as Marie de 1'Incarnation, Susanna Moodie, and Nellie McClung as
well as on contemporary studies of frontier life such as James Gray's
Red Lights on the Prairies. (Carrie Fredericks)

i
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~ E. Ann Kaplan Monmouth College
English West Long Branch, N. J.

IMAGES OF WOMEN IN FILM

The overall aim of this course is to study the various images of women in
films from the 1930's to the present. The images, of course, vary from
decade to decade, and we will try to understand the reasons for the changes,
but even within a given time span, there are subtle and complex differ-
ences in the way women are conceived. Individual directors (almost
always men, naturally) will give their own emphasis to a stereotype.

As significant as the paucity of female directors is the paucity of fiiws
with women as central characters; but many women became famous stars and
drew people o the films in which they figured, even if in a subordinate,
passive role. We will study some of these stars and try to discover what
their appeal was. The better films depict women with a complaxity that
goes beyond the simplistic Stereotypes, but even in these filmgs one can
see the cultural assumptions about women's roles and women's psychology.

I have divided the films into three main groups. The first, films that
reflect the stereotypes, is the easiest to fill. Choices here are numer-
‘. ous, but often the films are barely worth seeing in themselves, ‘and the
images are now so familiar and obvious that they hardly need discussion.
Nevertheless, it's important to have the stereotypes clearly in our minds
before going on to the next two groups. The second group explores more
realistically than the first what it's like being a woman in this culture.
Women are treated with more undezstanding and sympathy: they are seen as
human beings with needs and desires rather than merely projections of
male fantasies and fears. The final group, films made with a degree of
consciousness dout women's liberation, is the hardest to fill satisfac-
torily. Some documéntaries have emerged out of the movement, and we
will look at these both at the start and at the end of the course, but
relatively few even of these show women enga&éd in purposeful and meaning=-
ful action. They tend to explore the cultural conditions women have to
cope with in this society, and while this is useful, it does not gc far
enough in giving women alternate images to model themselves on. The most
positive film in terms of women getting up and taking action remains SALT
OF THE EARTH, made way back in 1954. Needless to say, the films in the
first two groups are mainly made by male directors while those in the
third are mainly made by women. As the movement gets undexway, more and
more women who have been liberated will turn to film to express their new
vision of possibilities for women.

In addition to these overall aims, the course has two specific purposes.
that ideally should come together in our discussions. First, the course
is about women. We will study the myths about, and stereotypes of, women
as they emerge from the films we look at. We will consider the myths and
stereotypes from severa. points of view: 1) we will analyze the images to
see how valid they are; do women really behave in the ways shown, or are
the images the result of male fantasies and projections? 2) In either
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- case, we will try to find reasons for the images. Are women culturally

- conditioned to certain kinds of behaviour? Is anatomy destiny? Do men
need to idealize and degrade women in certain ways? 3) What are the social
reasons for the images? What possible economic functions do the images
serve? How would society be affacted were women ' » be totally liberated
from their present roles? 4) Are the images of women in a film a reflec-
tion in any way of the reality in a particular culture? Do media images
shape and prepare women to fulfill certain social functions? We will try
to analyze the complex relationship between mass media and society, and
between works we can call art, and society.

Second, the course is about film as an art form and as a powerful mass
medium. We will study the basic techniques of film form and learn how

to look at films closely and carefully. We will analyze what each direc-
tor is trying to express in his film and learn to judge how well he has
succeeded in making his film. We will talk about Hollywood as an industry:
how does the commercial basis of Hollywood films affect the end product

as a whole but especially the way women are presented? How does the star
system work? Wat does it mean to be a famous star in terms of that person's
self-image and private life?

Two texts are required, one that raises certain questions about sex-roles
and women in America today, and another dealing with film technique:

Deborah Babcox, M. Belkin, Liberation Now
Louis D. Gianetti, Understanding Movies

Certain chapters will be required, discussed in class and tested, but
students should read the complete works on their own. I will harid out
bibliographies of relevant works on women and on film to support the re-
quired reading.

Summer, 1973

I. Introduction: The Socialization of Women into Stereotyped Roles

June 5 Making Out, Ohio Newsreel, 10m, USA, 1970
Miss America, Ohio Newsreel, 10m
Growing Up Female, Ohio Newsreel, 60m

I11. Stereotypes in the Cinema

June 7 Von Sternmberg, The Blue Angel, Con, 94m, Germany 1930
June 12 Billy Wilder, The Seven Year Itch, Films, Inc., 104m, USA
June 14 J. L. Mankiewitz, All About Eve, Filims, Inc., 91m, USA 1950

III.Exploring the way It Is

June 19 De Sica, Two Women, Audio, 105m, Italy 1961
June 21 Cassavetes, Faces, W. Reade, 129m, USA
OR
Clayton, Pumpkin Eater, Audio, 110m, England 1964
June 26 Barbet Schroeder, More, Cinema 5, 110m, England 1970
June 28 Juliet of the Spirits, 137m, ltaly 1965

55

ERIC

Aruitoxt provided by Eic:



O

ERIC

Aruitoxt provided by Eic:

37

IV. Beyond the Stereotypes

July 3 Biberman, Salt of the Earth, Audio, 94m, USA 1954
July 5 Bergman, Persona, United, 8lm, Sweden 1967
July 10 Tesigahara, Woman of the Dunes, Con, 123m, Japan 1964
July 12 Short films from the WL movement:
Rosenberg, Roseland, Images, 243 Elmwood Ave., Evanston, Ill.
60202, 312-~-869-8585
Daycare, Ohio Newsreel, 20m, USA 1970
Break and Enter, Onio Newsreel, 50m, USA 1970

Fall, 1973

I.

Introduction: The Perspective of the Contemporary WL Movement

The Woman's Film, Women Talking, NR

Miss America, NR
Making Out, NR

II. Part I: Films Reflecting Myths and Fantasies About Wamen

Ernst Lubitsch, Ninotchka, Germany, 1939, 110m, FI, Garbo
J. Von Sternbexg, Blonde Venus, USA, 1932, 97m, Univ., Dietrich
G. Stevens, A Place in the Sun; USA, 1951, FI, Liz Taylor

III.Part I1I: Women ac viewed by Male Directors trying to look beyond

the stereotypes

Fellini, Nights of Cabiria, Italy, 1957, 110m, AB, Julietta Massina
Cuckor, Adam's Rib, USA, 1949, 10lm, FI, Katherine Hepburn
R. Polanski, Repulsion, Poland, 1965, 10Ym, COL, Catherine Deneuve
Bergman, Passion of Anna, 6weden, 1970, 99m, UA, Liv Ullman

Iv. Part II: Women as Viewed by Female Directors

Leontine Sagan, Maedchen in Uniform, Germany, 1932, 69m, F-IM
Acnes Varda, Le Bonheur, France, 1965, 85m, JSC
Kate Millett, Three Lives, USA, 1970, 75m, IMP

V. OConclusion: Films from the Contemporary Movement
Daycare, NR
Break and Enter, NR
Growing Up Female, NR

Key to Film Agencies: .
AB Audio Prandon Films Univ Universal Films
CoL Columbia Cinematheque UA United Artists
FI Films Incorporated IMP Imperial Films
FI-IM Film Images JsC Janus Films
NR Ohio Newsreel
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Xaren Kennedy California State University,
Women's Studies Sacramento’
1972-73

IMAGES OF WOMERN IN MUSIC

REQUIRED READING

Female Liberation, Roberta Salper (ed.)

How Music Expresses Ideas, Sidney Finkelstein

The Meaning of the Blues, Paul Oliver

Bessie Smith, Rul Oliver

Lady Sings the Blues, Billie Holiday

Janis, David Dalton

"Love,"” Chp. 6, Dialectic of Sex, Shulamith Firestoue

Ma Rainey and the Classic Blues Singers, Derrick Stewart-Baxter

OCOURSE REQUIREMENTS

1. Reports on Assigned Readings

Members of the class shall be divided into some kind of equitable group-
ing system. Upon completion of each rxezading unit one group will be respon-
sible for answering and responding to the questions from all the class
members. The questions shall be written down and submitted to the in-
structor one class meeting before the day of discussion. There will not be
any "right or wrong" answers - just discussion of the questions.

2. Journals

Four times during the semester students are asked to hand in a journal. It
is to be a general recording, preferably on a weekly basis, of your reactions
to what you see-hear-feel going on about you in relationship to women.
Class readings and discussions, media, family, friends: these are all
sources of woman's portrayal. Does your consciousness about women change
during the course of the class? Do you form more negative or positive
feelings and knowledge as to the status of women in our society, to the
image of women as You observe it in and about music? Grammar, spelling,
composition - these are not matters of concern to the instructor; in fact,
they are often intimidating, a blockage to the Gevelopment of woman's
consciousness and expressiveness. The instructor will not grade journals
but respond personally and confidentially as often as possible to what you
write.

3. Contracts and Projects

These two course requirements are co-related. Begin thinking now of a
theme for a project. The nature of projects, and how they may be imple-
mented, is quite varied. The instructor shall bring in examples throughout
the semester. Each project is to be presented orally to the class as well
as having some form of written summation. Collages of music must be care-
fully preplanned before approval is given for them. The mechanism for ap-
proval is via the contract. On a specified syllabus date they will be
handed in. 1It’'s easy - just write down the details of what you want to do.
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Include sources: albums, articles, books, etc. - whatever you plan to
‘use. I will go over them with you, by appointment, making sure that

we both understand what you're doing. A variety of media is available.
The dates for project presentation are open throughout the semester so
that they mayle interspersed with varying similar topics on the syllabus.

Sept. 18
Introduction to class.

Sept. 20
Student introductions to each other. Discussion of everyone's
musical interests.

Sept. 25
Discuss socio~cultural origins of our ideas about music, and speci-
fically, women and music.
READ: How Music Expresses Ideas, Finkelstein, chps. 1-6

] "How Music Exploits Women" - a handout
Sept. 27
Continue discussion from Sept. 25th. Listen to tape, "Quiet Days
in Clichy."
READ: Finkelstein, chps. 7-10
Oct. 2
Discussion of women as objectified in music such as the "Clichy”
recording.
READ: "On the Temptation to Be a Beautiful Cbject,” p. 203 in Salper.
Oct. 4

Class_ "field" project - observations as to the differences between male
and female behavior in public places. Psychic influence on women as
musical performers before audiences, agents, auditions, etc.
READ: "Woman and Her Mind,"” p. 228 in Salper
"No More” -~ a handout on verbal sexism
- Octse 9 -
Discussion of romantic love in Western civilizations.
READ: ‘Love," chps.6& 7 of Firestone's Dialectic of Sex
"Love Junky" - a handout item
"A Look at Love Comics" = a handout from The Second Wave

Oct. 11
Historical overview of the developmen~ of blues music in the U.S.

READ: The Meaning of the Blues, Oliver
Oct. 16

Discussion of black women's struggle i1or existence in the U.S., its

cbvious influence on musical form and content, i.e. blues

READ: "Narative of a Life,"” p. 75 in Salper
"pouble Jeopardy: To Be Black and Female,” p. 208 in Salper
"A Black Woman Speaks...” a hando.t poem
"Women of the Blues,” a handout

Oct. 18
Discussion of Bessie Smith and classic blues singers. Listen to
records.
READ: Bessie Smith, Oliver )
Ma Rainey and the Classic Blues Singers, Stewart-Baxter
Everyone hand in questions in response to these first readings. Also,
turn in Journals for the first time.

58

ERIC

Aruitoxt provided by Eic:



O

ERIC

Aruitoxt provided by Eic:

Oct.’

Oct.

Oct.

Novw.

Nov.

Nov.

Nov.

Nov.

Nov,

Nov.

Nov.

Dec.

40

23
Discuss questions of the first unit of readings.
25
Life and music of Billie Holiday. Guest speaker
READ: Lady Sings the Blues, Holiday
30
The Few Women of Jazz.
FILM: Discovering Jazz
1
Music and record making: music as industrial output. Guest speaker
READ: Organizational flow chart, a handout
°The Structure of the Popular Music Industry." an excerpted
handout

6
Classical music: women in operas, as composers, behind-the-scenes.
READ: "Tuning Out Women Composers,”™ a handout, also obtainable in
Women: A Journal of Liberation, Steinberg
"Women in the Pit: Composer-Conductor,"” a handout, also in
Newsweek, 80 (Aug. 21, 1972), pp. 82-83, M. Harris.
"Why Haven't Women Become Great Composers?" an excerpted
handout, also in Hi-Fidelity Magazine (Feb. 1973), J. Rosen,
- pp. 46, 51-52.

8

Continuation of materials from Nov. 6. Bring own records (optional).
13 . '
Discussion of the lone "troubador" phenomenon OR the "soft" revolu-
tion in music. Guest Speaker.

READ:

Turn in questions for second unit of readings.

15

Discussion of second set of questions and readzngs.

Turn in Journals for the second time.

20

Discuss and listen to music of C. King, C. Simon, B. Midlex, et. al.
READ: selected lyrics, handout

27

Folk artists, male and female. Is sexism present in lyrics, topics?
Bring own records as well. Also discuss the sexism of Bob Dylan.
READ: variety of handouts

OPTIONAL READING: Great Day Coming, Denisoff

29

The Rock and Roll (R & R) Revival: Then and Now. Guest speaker and
tapes.

READ: a handout

4

Women and Countrv-Western Music. Guest speaker,

READ: "The Queen of Country 'Music,” a handout, also in Ms. (March 1973).
6

Listen to a variety of country music, old and new. Discu3sion of the
sex-role imagery; amount of ecquality, emotionally and f1nanc1a11j, be-
tween men and women in country music.
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11
Rock music: mid to late 1960's. Bring favorite sexist albums.
READ: '"Rock Around the Cock," "Sexism in Rock Music," "Woman
Hating," 'Women: On Rock," "Women in Rock: They Won't Get Fooled
Again," Ms. (Aug. 1972). All are handouts.
13
Janis Joplin.
READ: Janis, Dalton

“Janis," a handout

"Woman as Losers."” a handout and also Appendix 3, Janis Joplin:

Her Life and Times, D. Landau .

18
Groupies: denigrated musical "camp-followers
READ: "Groupies and Other Girls,"” an excerpted handout from a
special issue of Rolling Stone (Feb. 1969, no longer in print).
Turn in questions -for third set of unit readings.
20
Discussion of readings, third time around.

Jan 8

Jan.

Jan.

Jan.

Jan.

Women's Bands. Hopefully, guest speaker
READ: "Interview with members of Fanny," a handout

“Feminist Rock: No More Balls & Chains," handout but also in

Ms. (Dec. 1972).

"Fanny : Womanrock,"” a handout
Turn in Journals for the third time.
10
Feminist alternatives for the creation of new music. Listen to examples
of such new music and discuss.
READ: “New Haven Womern's Liberation Rock Bank: an Interview," handout
"Developing A Revolutionary Women's Culture," Chicago Women's
Liberatiorn Rock Band. In Women: A Journal of Liberation, 3(2).
PP. 2-5, also a handout - ‘
Women's Songbook . Judith Busch and Laura X

15
Feminist criticism of ckildren's music: alternatives to sex-role stereo-
“yping in musgic.

17

Class members' project presentations.

Turn in Journals for the fourth time.

23

At the bewitching hour of 8:00 a.m. we are to meet for our "final" exam.
Instead we will use the time to conclude our project presentations plus
tidy up bose ends. Classes in the past, also stuck with this horrid
time slot for this class, have chosen this time to eat breakfast. We
all brought samething to eat, shared juice and coffee-tea and had a
great time. What do you think?
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Massachusetts College of Art

(Now at Cambridge-Goddard Graduate School 1972-73, Semester I1I

WOMEN, ART, AND FEMINISM: SYLLABUS

This course is generally structured in four sections: Introduction; Woman's
Situation; Reality vs. Image; Final Projects and Evaluation. Below is an
outline; it may change as things develop, so rely on your weekly class notes
for the exact topics and assignments. The real life of this course will be
the work done together in class on the basis of the assignments. For this
reason, reqular presence and participation are crucial.

Weekx 1: INTRODUCTION I

Assignment:
Discussion:

General introductory discussion.

Week 2: INTRODUCTION II

Assignment:
Discussion:

Go to Museum of Fine Arts (exact assignment given in class).
Museum trip respongses. Woolf assignment.

Week 3: INTRODUCTION III

Assignment:

Virginia WOOLF, A Room of One's Own.

Presentation: Overview and scope ©f course.

Discussion:

Woolf (focusing on questions assigned). Slides: nudes; work.

Week 4: INTRODUCTION IV

Assignment:

Discussion:

Preliminary paper on women and art (3 copies; exact assignment
in class).
What learned from doing papers. Slides, cont'd.

Week 5: WOMAN'S SITUATION--IN GENERAL

“"Assignment:

"Read each other's papers (on reserve; exact assignment given in---
class). Kate MILLETT, Sexual Politics, pp. 61-127 (on reserve).

Presentation: Images of women.

Discussion:

What learned from reading each other's papers. Woman's situa-
tion, past and present. Slides: women and men; families.

Week 6: WOMAN'S SITUATION=--AS ARTIST AND CRITIC

Assignment:

Linda NOCHLIN, "Why Are There No Great Women Artists?" (xerox;

also reserve).
Cindy NEMSER, "Art Criticism and Gender Prejudice" ({m;arox).

Presentation: Nineteenth century painting: introduction.

Discussion:

Begin consideration of "second wave" feminist views on art; inter-
action of an artists gender with her/his art; etc. Slides:
women artists.

Week 7: WOMAN'S SITUATION--AS ARTIST AND CRITIC, cont'd.

Assignment:

Shulamith FIRESTONE, Dialectic of Sex, ch. 8 (xerex; also on
reserve); Pat MAINARDI, "A Feminine Sensibility?" (xerox);
Lock over WOOLF, NOCHLIN, and NEMSER again.

Presentation: Nineteenth century painting: David.

Discussion:

Various feminist points of view on wemen and a-“; to what extent
is there/should there be a "feminine"/female/feminist art; etc.
Collective discussion of assignment for week 8 on Cassatt,
Morisot, and 20th century women artists. Slides: mirror motif.
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Neek 8: WOMAN'S SITUATION--IN ART
Assignment: Dora Jane JANSON, "From Slave to Siren" (xerox). Familiarize
. self with work of Morisot, Cassatt, and Diane Arbus.

Presentation: Nineteenth century painting: Goya.

Assitional presentations: Morisot and Cassatt; Diane Arbus.

Discussion: women artists in the 19th and 20th centuries; to what extent
do they seem to be "feminine"/female/feminist; etc. First
collective discussion of final projects. -

Week 9: REALITY VS. IMAGE--SEXU2RLITY, THE NUDE, and THE "EVIL WOMAN"

Assicnment: Gerald NEEDHAM, “"Manet, 'Olympia.' and Pornographic Photography"
(xerox); Jan THOMPSON, "The Role of Woman in Art Nouveau" (xerox);
Thomas HESS, "Pinup and Icon" (xerox). Review JANSON (assigned
inweek 8) if necessary.

Presentation: 19th century painting: Delacroix; rise and fall of pornography.

biscussion: Portrayal of women in 19th and 20th century art. The reality versus
the image in art; why the gap? how was it/is it functional in
society? Who is the "evil woman"? in the 19th century? today?
Further discussion of final projects.

Neek 10: CONTEMPORARY FEMINIST ARTISTS

Assignment: Catalog of PROJECT WOMANHOUSE {(xerox). Judy CHICAGO and Miriam
SCHAPIRO, "A Feminist Art Program” (xerox). SCHAPIRO, “The Edu-
cation of Women as Artists: Project Womanhouse" (xerox). Pat
MAINARDI, January 1973 CAA statement (xerox).

Discussion: How does what Chicago and Schapiro are doing fit into what you
think a feminist perspective on art might be? What do you think
of Project Womanhouse? Would you like to be in a feminist art pro-
gram? Why or Why not? Do you agree with Mainardi's critique of
Chicago? etc.

Proposal for final project due (and further discussion).
Discussion of who does presentations of studio work for May 1 class.

Neek 11: CONTEMPORARY FEMINIST ARTISTS, cont'd.

Assignment: Attend, if possible, Pat Mainardi's talk on "High Arxt, Low Art,
and Feminism,” at 12:30. Think what high art really is; what is
the real difference between high art, popular art, or crafts? Does
this have anything to do with sex, class, or race differences?

Discussion: Meet with Pat Mainardi during class time.

Neek 12: REALITY VS. IMAGE--THE "GOOD WOMAN" & FEMINIST ART

agsignment: Visit to museum (exact assignment given in class before vacation).
Loock at illustrations in WOMAN AS SEX OBJECT, ed. Hess and
MNochlin (on reserve).

Student presentations: On own image-making (women, children, men....)

discussion: The "good waman," focusing on questions assigned. Relation be-
tween the "good woman" and pornography. What image of woman do
you want to present? Who is the "good woman" today? in general?
for you? etc.

deeks 13 and 14
Presentation of some of the final projects for this course to the class as a
vhole; evaluation of the course by the class.
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WOMEN, ART, AND FEMINISM: AN ANALYSIS

The women's liberation movement has had relatively little impact within
the art worldwntil recently, for a variety of reasons. This means that
many issues already long familiar to women in other fields are often just
beginning to be confronted by women teaching and doing research in art.
In particular, the complex problem of what a truly feminist involvement
with art might be--for the artist, critic, art historian, art teacher,

or museum worker, as well as for the ordinary art-loving woman--is only
starting to be explcred with “he thoroughness and commitment it deserves.
Teaching and research in the area of wamen, art, and feminism have
noticeably expanded within the last year or so, however, and the situation
is rapidly improving.

The courses I have taught have been offerel in two very different contexts.
At Boston University I offered a seminar in the College Seminar Program in
the first semester of 1972-73. Fourteen women registered, ranging from
first-year students to graduating seniors. Several were majoring in art
history, two or three were seriously involved in developing themselves as
artists, and a few had had no previous exposure to art. The experience and
awareness of the women with respect to the women's liberation movement also
varied very widely. All the women were in their late teens or very early
twenties, and only one was married.

At the Massachusetts College of Art (a vocationally oriented college within
the state college system of Massachusetts) I taught a course in the Critical
Studies Division in the second semester of 1972-73. Thirteen women took
the course for credit. Most were third or fourth-year students, and all
were extremely involved with art as developing artists and art teachers.
Previous exposure to the women's liberation movement was on the whole
limited although awareness and interest were intense. Age ranged from
below 20 to almost 30; about half were married, or had been married; one
had a child. The course will be offered again in 1973-74; it has a pre-
registration of about thirty students. I plan to revise the syllabus in
order to focus more clearly on the issue of wamen as artists within and
without the art world.

Description

The two courses were similar in structure and general outline. Each met
for three hours once a week. The time was sometimes used fer intense and
focused consideration of one topic. More often, we varied the pace and
orientation. For example, a single meeting could include one or more
presentations (by a student, an invitad participant, or myself); discus-
sion of readings; discussion of the students' work {(witten papers, studio
work etc.); discussion of slides grouped topically. The syllabus for

the course taught at Boston University was altered in order to respond to
the much greater social and artistic sophistication of the students at the
Massachusetts College of Art and to the slightly increased availability of
resources (newly published articles, a guest lecturer, etc.).
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-The course began with an introductory section of about four weeks. Dis-

cussicn here was based on reading, a museum trip, papers written by the
students and read by the entire class, and slides. Emphasis was on defin-
ing the various problems that must be confronted when investigating the
issue of women and art; introducing material to fill in the most important
gaps in the students' past experience; demystifying the wamen's liberation
movement where necessary; and getting to know each other and each other's

concerns.

The second section, of perhaps three or four meetings, focused on the
situation of women--in general, and as artists, viewers, or critics. We
read a number of articles and essays relevant to these issues, and deepened
our discussion and understanding of the questions defined during the initial
weeks. I also gave a series of lectures (about an hour each week) situating
nineteenth century art into its social context. These were necessary to
cc..cect the rather formalist approach to art the students brought with

them into the course; to provide an outline sketch of the history of women,
of feminism, and of other social movements; and to introduce the next sec-
tion of the course.

In the following several weeks we surveyed the question of the depiction of
women in art--usually, but notexclusively, in high art by male artists. The
emphasis was on “"reality vs. image," that is, on the various ways in which
the imagery of women has not corresponded to social reality, why this has
been so, and what it means. Care was taken to be thorough, subtle, and
historical in these discussions. Although in both courses time ran out,

we considered specific problems in the areas of sexuality, the nude, canons
of beauty, the "evil woman,"” the “good woman," pornography, and so on. At
the end of this section, the recurring issue of what a feminist art is or

‘might be was thoroughly and sensitively discussed.

The last two or three meetings were devoted to presentations by students of
their individual projects to the class as a whole. The process of choosing
and designing a final project had been begun as soon as possible in the
course, no later than 4 or 5 weeks before the end of the semester. Projects
were discussed collectively in class as well as individually with me. The
choice of projects was extremely varied and included: studies of imagery
and of individual artists (male sexuality in Schiele; Gauguin's Tahitian
works from afominist perspective; mothers and children in Cassatt; contrast
of Ingres' nudes and portraits); examination of specific aspects of the gap
between art and social reality (nineteenth century depictions of brothels;
twentieth century pornography; critical review of "Lady Sings the Bliues";
illustrations in children's coloring books; other aspects of mass culture);
presentationsly students of their own art-making, past and present, based
on insights and questions developed in the course; and a variety of ex-
tremely interesting individual projects created to answer some specific
question for a student. The discussion of the presentations in the class
was supportive without being uncritical. In many cases it gave students a
sense of what it would be like to do creative work fcr a specific and
highly motivated audience-~-an organic involvement of art, artist, and soci-
ety. The contrast with the present structure of the art world was evident,
and helped students to understand their situation more clearly.
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‘Evaluation and recommendations

Both courses were thought by the students to be highly successful. They
felt they were able to consider issves that in most cases they had not pre-
viously been able to explore. At first the questions concerning the situa-
tion of womenwere most important for some, while for others the problems of
art dominated. 1In the end, most students were confronting the issue of
how to integrate their involvement in art with their situation as women.
The results were varied, but on the whole the courses helped the students
to feel positive about this .often difficult confrontation, and about the
possibility to move forward in their own work.

From my point of view both courses were exciting teaching and learning ex-
periences. I was, however, often frustrated by the extent and level of what
could be done. The limitations were imposed in a number of different ways.

First, as organizer and instructor of the course I had virtually no models
on which to build a syllabus. Although the expanding women's studies move-
ment of the past five years has resulted in the publication and wide circu-
lation of hundreds of course descriptions, syllabi, and bibliographies
covering virtually every field, only one of these concerns art. This was
an upper-level and partly interdisciplinary seminar on the image of women
in 19th and 20th century art, taught by Linda Nochlin in 1970 at Vvassar
College. Women who teach introductory courses or who wish to develop other
approaches to the issues have thus had to rely on their own experience and
on the work done in other fields. There is an urgent need to make available
the same variety of course syllabi and bibliographies in art that already
exists in most other disciplines.

A second problem was the very great lack of teaching and research resources.
Here again, the omparison with other fields suggests a great lag within the

. axt world, one that is in the process, hopefully, of being corrected. Speci-

fically, many slides and reproductions are simply unavailable. Very few
articles dealing with women and art are suitable for use in teaching; and
only a handful of these are written from a feminist perspective. No mono-
graphs have yet been published. Two collections of essays appeared in 1973;
both are eclectic, uneven, and relatively specialized. Although in the past
year the situation has begun to change, especially from the point of view of
research—~in~progress, the dearth of teaching materials remains serious.

A third kind of limitation resulted from the situation and background of

the students themselves. Both at Boston University and the Massachusetts
College of Art, virtually all the students were without any foundation in
women's studies. This meant that a great amount of class time had to be
devoted to essentially introductory material. At BU the problem was com-
pounded in that many students had very little understanding of art, so that .
introductory raterial had to be provided in two areas. Such difficulties hdl
arise, of course, out of the inadequate educational and socisl structure in
which the students have been formed. The problem can only be avoided if the
instructor is able to specify as prerequisite a certain level of exposure

and commitment to both art and feminist issues., In most cases this will "
probably be impossible, but the instructor can at least recognize that such
problems are built into the situation and are not either the instructor's

or the students' fault.
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Lastly, both courses suffered in that they were presented as isolated one-
semester offerings. There was no context of a women's studies program or
even of a good spectrum cf similar courses. This meant that some students
brought their desire for such a program into class; their real and very
justified frustration thus became still another of the many issues considered.
At the same time, other students sometimes felt that they were being held
back in that they wanted a more focused and thorough investigation of a
particular problem within the overall topic of wamen and art. In other words
the one isolated teaching situation was being asked to contain too many dif-
ferent concerns and interests. The only way out of this dilemma is of course
to be able to work within a structured curriculum of women's studies. A
course on "Women, Art, and Feminism: could then build on a more or less
standard prerequisite introductory course on, say, "Women in Contemporary
Society."” More specialized courses and seminars in the area of art might
include: “"Contemporary Women Artists,” "The Image of Women in 19th

Century French Painting," "Sexuality in Modern Art," "Gender as a Critical
Point of View in Art and Literature," "Women: A Studio Workshop," and so on.

‘Such a structure provides for both students and teachers a range that will

not be available within art departments until the many issues involved in
the topic "Women, Art, and Feminism" are recognized as urgent and general
problems.

General remarks

Bs an art historian and teacher committed to women's liberation, I believe
that feminists who teach art courses have the important task of helping to
build the necessary context for the creation of a feminist art, criticism,
and scholarship. I should add that the issue is not just the development

of a feminist perspective, but indeed the creation of an apprcach that for
perhaps the first time will be fully adequate to the reality, meaning, and
beauty of art.

Three general and overlapping areas of interest stand out ag obvious running
themes for ary course dealing with women and art, and particularly for an
intrcductory ui.#. First, there is the process of learning what women
artists have #r:i: and what they are doing now. For women artists of the
past, one must slso ask in each case whether and how the specific female
experience of a woman artist materialized itself in any way in her work.
Moreover, in studying the art of the past, two questions come up very clearly:
how did the very different organization of art in pre-capitalist societies
affect the role f women as artists; and what was the meaning of the distinc-
tion between "high" art (usually produced by mem) and "low" art (usually
produced by women, at least in pre-capitalist societies). For more modern
women artists, the issues are somewhat different: what are women artists
doing? what are women artists with a self-conscious sense of themselves as
women, or perhaps as feminists, doing? Participants in a given class may
also decide to ask what each member, as a female (or male) artist, thinks
she (he) is doing and what it is she (he) wants to do.

The second area to consider is that of the image of women in art, usually
high art by men. What can be learned when a feminist consciousness and
approach is brought to the topics of traditional art history? Here again

a distinction must be made, or at least an awareness kept, of the differences
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betwean highad low art and between art by men and art by women. How have
women been portrayed, and how are they being rortrayed now (in the widest

-sense, including when women are neutralized or eliminated)? Wwhich women

are portrayed and why? What is the relationship of the images to the reality
of women's lives? To what extent and why has the image of women in art not
reflected social reality? What are the consequences of taking the image

of "man" as the human norm?

Finally, there is the generai question of whether there in fact exists a
specific gender point of view in the response to art, ir the creation of
art, and in the interpretation or appreciation of art. For example, do
viomen now, or did they in the past, have such a different experience from
men that they bring to art a significantly different perspective? If so,
what specifically js it in a given period? When women look at art by men,
do they from their experience have insights that men don't have? What

are they? When women make art, do they do it differently? and should they?

It should be stressed that a too-intense focus on any one of these three
areas--women as artists, images of women, the gender point of view--will
result in an unsuccessful approach and an inadequate course and teaching
experience. Toomch concentration on women artists can develop into what
I would call cultural feminism, that is, an uncritical overemphasis on
gender that obsgcures and denigrates other questions, above all class and
race. An exclusive study of the image of womien in art tends to demoralize
and discourage students, -especially if done without a strong feminist per-
spective. At its worst this approach can beccme a superficial survey of
what seems to be the chauvinism of male artists; the task, however, is not
to uncover and catalog the varieties and sins of sexism, but to understand
and act on them. An overemphasis on the image of women in the work of
male artists can also be relatively conventional and reformist, as well

--as.extremely dull. Finally, pure discussion of the question of a female

or gender point of view is apt to be abstract and ahistorical.

To sum vp, a good feminist course on women and art can only be created by
organically combining the three issues within a strong historical frame-
work and a clear and integrated perspective on the correlative issues

of race and class. Babove all, it must be historical, that is, fully
aware of the complexity and specificity of the particular historical
nmoment--~including our own.

Copyright © 1973 and all rights reserved by Lise Vogel

Portions condensed from "Fine Arts and Feminism: The
Awakening Consciousness,” forthcoming in Feminist Studies,
Winter 1973-74.
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SOMB WOMEN ARTISTS
(Nctes This bibliography 1e generel, with emphasis on books; artiolee oan be trscked
down through the bibliographies in the boaks, and by checking the Art Index.)
ANGUIBSGILA, Sofanisda (1528-1624)
Tufte, Eleanor H., "Sofenisba Anguissols, Renaiesance Woman,® Art News, LIXI,
6 (8ctober 1972), 5053 (with further bibliogrephy).
BQNHEUR, Rosa (1822-1899) -
Klunpks, Amna, Rosa Booheur, se vie. eon oeuvrs (Paris 1509). large format; 1i1ls.
Roger-Hilde, Leon, Kosa Bonheur, se vie, son courre (Paris 1500). S&mall.
Btanton, Theodore, Reminiscences of Ross Bonhsur (London 1910).
Bee also: Nochlin, *Why Are There Ko Great Vomen Artists® (oited p. 1 above).
OASSATT, Mary (1844=1926) ~
Breeskin, Adelyn D., Mary Cnesatts A Cetalogue Raieonné of the Olle, Pustels,
¥ateroolors, end Drawvinge (Veshington, D.C. 1970). Catalog; 11le.; bibl.
o The Graphlo Work of Mary Cassatt: 4 Catalogue Raiecnné (NY 1948)s pitto.
» Tha Grephic Art of Mary Cassstt (NY 1967). Really an exhibition catalog,
with fine {llustretions gnd introduction by Bresskin.
Sullards K. John, Mary Cassett. Oile and Pastele (Weshington, D.C., 1972).
Ceareon, Julian M. H., Mary Cassatt (NY 1966). Biogrephy.
Bweet, Froderiok 4., Miss Hery Cassatt: Impressionist from Pennyelvania (Rorman,
Ckclahoma, 1966)s =1: yaphy, poseibly somewhat better than Carson.
Brauning, Margarec, a - Cassatt (NY 1944)s 46 41lee, large formt.
Begard, Achills, Un psinre des snfants at des cdres——hery Cassstt (Psris 1913).
Valerio, Kdith, Mary Cassact (Parie 1920)s 32 mesdicore ille.
¥ateon, Porbes. Miry Cassstt (American Artiste Seriee; BY 1932). Inmtrod., 20 {1ls.
Kysels, John D., *Mary Cassatt's Hystery Mural and the World's Peir of 1893,
Art Quarterly 29 (1966), 129-145. On Cassett's murale for the Chicego fair.
8ee also: Gabhart end Breun, *01d Mistreesss: ¥omen Artiete of the Past® (oiteq
8bove p. 1) for an interesting point of view on Cassatte Also John Rewnld'e
History of Impressioniea (NY 1961) for 11le.s further bidl., ana to situate
Onesatt into the context of 19th ceatury painting. -
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OAYE, Marie-Elizabeth (1509-after 1875)

Angrend, Pierre, Marie-Elizsbeth Cavé, Disciple de ;- lacroix (Lausanne 1966) .

Levitine, Goorge, review of Angrand's book, Art Bulietin, LII, & (December 1970),
465, Useful reviev of the book, sketching out who Cavé was.

frapps Frank, "A Mistrsas and & Kasters Medams Oavé snd Delscroix,” Art Jourmal
April 1967), 40-47, .
FRANKENTHALER, Helon (1928

Rose, Barbsra, Prankenthaler (Nf: Abrems, 1972). Essay: good selected bibliog.s
large fine plates.

Goosen, E. Uss Holen Frankenthaler (NY 1969). Catalog of a Whitney show; bibl.

Rudikoff, Bonys, "Helen Frankenthaler's Painting," in B. H. Friedman, ed.,
School of New Yorks Bome Younger Artiste (NY 1959), ppe 11-17.

GENTILESCIHI, Artemisia (1593—c. 1651)

Bissell, R. Ward, "Artenieia Gemtilaschi—A New Dooumemted Chromology," Art
Bulletin 50 (1568), 153~1&§. With further bibliography. ‘

Beo sleot Gabhert snd Broun, ®0ld Histressest Women Artists of the Past” (oited
pe 1 above) for an irteresting discussicn of Gentilesoni's 1ife and art.

HRPWORTH, Barbara (1503-)

Hodin, J. P., Barbara Hepworth, Life and York (London 1961). Defirsiive catalog.

Bownoss, Alans The Soulpture of Barbara Hepworth 1960-69 {M¥ w7se Deflfnitive
catalog of work dons since 1960; also updites biblioge imrgs format.

, Barbara Hepwortn, Lrawinge from & Sculptor's lenducape (lendon #166) .
Hopworth, Barbsrs, A Pictorial Autoblogrsphy (NY 1970)e Just wal tb* ¢ .ile asys.
Besmachor, Ae M., Barbars Hepworth (Londen 1968). Illutrated Lisgrepby; bibl.
Gibeon, Willism. Barbers Hepworth (London 1946).

Read, Berberts, Barbars Hepworth, Carvings snd Drawings (lontom 1952).

Nemsor, Cindy, "Conversstion with Barbara Hepworth,® Fem.niet Art Journal,

II, 2 (Spring 1973), 3-6.
XOLINITZ, Ksethe (1867-1945)

Kollwitz, Hans. ode, Kasthe Kollwitz, Diary ama Leiters (Chicsgo 1955).

Klein, Mins C. and H. Arthur, Kaethe Kollwitz, Life in Art (1972} °° <raphy.

Kollwitz, Kaethe, Das Plastische Werk (Hamburg 1967}: .4vish port:: £ photos
of her soulpture.

Bauers Arnold., Kaethe Kollwitz (Berlin 19€7).

Bittners Herbert, Kaetho Kollwitz, Drawings (NY 1759),

Panning, Robert Joseph, Kaethe Kollwite (1956; in Engdiek}-

Meilborn, Adolf, Kaethe Kollwitz (Berlin 1949).

Nagel, Ottos Kaethe Kollwitz (Drosden 1963; English trans.ation, aY 1971).

Schumlenbacts Fe. Kaothe Kollwitz (Bern 1947).

Zigrosser, Carl, Prints and Drawings of Kaethe Kollwitx (NY 1946; rev.ed. 1968).

LABILLE-GUIARD, Adélalde (1749-1803)

Portalis, Roger, "Ad€lafde labille-Guiard,’ Oazstte des Bosux-arie: articla in
four partsi 1901, pp. 353ff, 477¢f; 1902, pp. 10Off, 325if.

Kagan, Andrev A., "A Fopg 'Devid' Reattributed to Hadame Acélalle Labille-Garard,®
Aoquisitions Report 19691970, Fogg Art Museum, Cambridge, 1971, ppe 31-id.

Bes 81s0t Oabbart and Broun, "01d Mistressea: Women Artists o "o Pawt® (otte”
above on p. 1) for s fascinating sccount of labille-Guiard.

MODERSOHN-BN CYER, Peula (1876-1507)
Busch, Giinter, Pauls Modersohn-Bocker. Handzeichnungen (Bremen 1449). Orawings.
‘Busch, P. Me B., Aus dem Skizzenbuch (Munion 19¢0). B8election of skatches.

Pauli. Gustav, Paula Modersckn-Backer (Lsipzig 1919).

Sailer, Haraid, Paula Hodersohn-Becker (Hunich 1959). Ills.; Geruan text.

Btelzer, Otto, Faula Modsraohn-Backer (Berlin 1958). Good 1lls.; German text.

swderschn-Becker, Paula, Briefe und Tegebuchblaétter (Munich 1957). Lettsrss nbe.

Yernere Alfred, "Pauls Modersohn-Beckers A Short Creativs 1ila," American
Artist, vol. 37, iesus 371 (June 1973). 16-23.

MORI 50T, Berthe (1841-1895)

Bataille, M. L., and Nildenstein G., Berthe Morisot—Catalogue des Petntures.
pastols ot squarelles {Paria 1961). Basic catalugi 83 big 1lls., several
hundred amaller ores, all in epproximate chronological ordere

Rouart. Denis, ed.. The Correspondance of Berthe Morisot (FY 1957). A sort of
funning narrstive; supposed to be the test biography, in sffect.

Mongan, Elizaboth, Derthe Moriact—-Drswings, Pastels, Watercolors (NY 19€0).

Angovlvent, Monigque: Berthe torisct (Paris 1933). A few ills.; good biblicg.

Rousrt. Louis, Berthe Horisot (Psris 1941).

Sec aisot John Rewald. Tho History of Impressioniam, rev. ed. (NT i;31) fer
111s., further bibdliographys and %o situate Morisot into comtext of 19th
century paimting.

NEVELS(N, Loulse {1500—)

Gordon, Johne Loulse .levelson (NY 1967). ¥Wihdtney sxhibition catalog.

Johne=, Una E.s Loulse Nevelson. #rints and Drawinge, 1957~1966 (NY 1567).

Roborts, Collette, lievelson {Paris 1964).

Nevelson, lLouise. "Do Your Work.’ in "Eight Artiste Replys Why Have There Baez
No Great Women Artiets,” Art NHews., ILXIX, 9 (January 1971), 41-43.

Nemssre Cindy, "Imervicv: Loulse Kevelson,’ Feminist Art Jcurnal, I, 2 (Pall
1972), 1, l4-15.

O'KEEFE, Georgis (1887~
Qoodrich, L1oyd, ara «ty. Dorlss Georgis 2'Keefe (NY 1570). Whitney exhib. cataloge
Richs: Deniel Catinri. Georgis C'Keefe (Chicego 1943).
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N
SPENCER, ldly Kartin (1822-1902)
Cowdrey, Bartlett, "lLilly Martin Bpencsr, 1822-1902," ;.. Amerieri Colloctor
(Aug\llt 19“‘0). PP 6—7. 14, 19.
8as also! Gabhart and Broun, "0ld Mistresses: Wimen Ar*iile of the Past” (oited
on p» 1 above) for a brief account of Spencer's 11  and arte
YALADON, Burzamme (l8565-1938)
Pétrides, Paul, L'ceuvre complet de Suzanne Valadon (Paris 1971). Comprehensive
catelog; fine illustratione; bibliography.
8torm, Johns The Valedon Dremas The Life of Guzerme Valadon (NY 1958). fSpscula—
tive biography.
Jacopettie Nesto, Suzanne Valadon (Genova 1947)» Fair i)ls.
Rey, Rotort, Suzanre Valedon (Peris 1922), French text-
Yveo-Bormats Vslado: (Faris 1968)» French text; ills.., mesay iy colur.
VIGEE-IEBRUN, Marie-loutue Eligabath (1755-1842)
Menmoirs of Kadame Vigde Lebrun, %r. Lionel Strachey (NY 19U3).
Memoirs or Mme, Elissteth Louise Vigée-lebrun, 1755-1789. tr. G. 8bellay (NY 1927).
Blums André, Madame Vigée-Lebrun, peintrs des grandes dames du xviii® sidcle
(Paris 1919). . .
Hautecoeur, loute, Madame Vigfe-Lebrur: ftude critique (Paris 1917).
Help- ¥iiliam Henry., Vig€e-Lebrun, 1755-1842, Her Life, Works. and Friendships
(8oston 1915). Biogrephy. ostalog; sc=* illustrations.
Luces, Edwara Verral, Chardin and Vig/.-Lebrun (london 1924)e I1la.
Nolbac, Pierre, Madame Vigde~Le Brun, peintre de Maris Antoinstte (Parie 1912).
Pillet. Charles, Hadsme Vigés-Le Brun {Paris 1890). ’
Cailleux, Jeaas "Royal Portraits of Mme. Vigfe~Lo . un en wma. Laleille~Guiard,®
Burlington Magszine, CXI (March 1969). ppe i-.'

WOMEN IN THE AT WORL): CONTEMPCRARY SITUATION

[Noter THie is wtav ..a Telatively accassible; use the Krasilovsky bihliogrephy and

the now magezinoe oited bslow for more.

Aphrat The FoxiniapeLitersry Magazine. Issues frequently inclide roprcdustions
of art by women. (Box 273, Village Btation. NYC. NY 10014.)

Baker, Elizsbeth C.. ®Gexual Art-Politics,” Art Hews, LXIX, 9 (Jenmry 1971).
47-48, 60~62. On struggles of women artists todey.

Brasutigen, Rosslie, and Fiske., Bottys Zex Differsntiale in Art Exhibition Fiviews,
A Btatistiecal Study (Los Angelast Tamarind Lithography Worrshop, 1972).

Castanis, Muriel, "Bahind Ever; Artist There's s Ponls.” Village Tolce, s'arch 19, 1970.

Chicago, Judys and Schapiro, Hiriam, "A 7ecinist Art Frogram,® Art Journai XX<I, 1

Pall 1971), 48-49.

*Eight Artists Reply: ¥uy Havs There Bean s Great ¥omen Artl«ts?" Art News, LXIX,
$ (January 497ij, 4~id. Replies to Liale Nochlin's article by Elaine de
Koopringe Roralyn Drexlers Marjorie Stridur, Lewuias Nevelson. Lynda Bengliass
Buzs Qablik, Eleanor Antin: and Rosemmrie Castoro.

Evsrywozan: Hay 7» 1971. 8pecial issue on feminist art. ediied by Judy Chicego.

X' Yest Wsshingtun Boulovard, Venice, Culifornia €0291.)

Fexinist Art Journal, I, 1 (April 1972), 2 (Fall 1972); 1I, 1 (Winter 1973),

2 (8prirz 1973)e (41 Hontgomery Plaos, Brooklyn, NY 11215.)

Harriss Anp cutheriand, "The Bacond Jex in Acaizme, Fine Arts Divieion,® Art in
Ameri:es 1X, 3 (May-June 1972), 18-19.

e "Vemen in Coliloge Art Dopertments and Museums,” Art Jourral, XTI, 4
(Summsy 19737, 417-419.

Kraeilovsky, Alexiz fafale, "Feminisn in the Arts: An Interim Bibliography,*
Artforum X. 10 (Jwis 1972), 72-75. Annotatel. bibliography; stronzest on
current siluailon of vomen ertiets; some insccurecins.

Lippards Lucy R., "Sexual Politics Art Style," Art in Amsrice. LIX, 5 (8eptsmber-
Ootober 1971)s 19-20. On struggles of womon artists today.

Marmer, Nancy, "Womanspsce. s Crestive Battle for Equality in the Art World," Art
Newsy LXXIYs 6 (Bummer 1973), 38~3$. Summarizes develcpuents in California.

Neaser, Cindy. "The Women's Corlsrencs at the Corcoran.® Art in Americes IXI, 1
(Janmry-Fobruery 1973). 86~50. Cavers conference hold :. April 1972.

+ "An Interview w\th Membe.> of A.I.R.s" Arts Magazine XLVI1, 3 (December-
January 1973), 58-59. Interview with women pusticipants in coop gallsry.
8chapiros Miriam, "The Educetion of Womon se Artists: Proiect Womanhouse,” Art

Journal XXXI, 3 (Sprinz 1972), 268-270.

Blcave, Patiiile, “Sistspent on the Ststus of HWomen in the Arte® /April 19777,

Art Joural XXX+ 4 (Swmer 1972), 425-427.

Woamsn rnr, Art. Predscessor +o FPeminlet Art Jourmal; 2 lLseuss came out in 1S °)-72,

Voomnspr.oe Journal, I, 1 (Februsry-Msich 1973), 2 (Aprii-May 1973). 3 (Luiizor 3573).
{1007 Vunice Boulevard, 'os Augelea, Californis 90034, )

NCLEN ARTISTS: GRNSPAL AND MISCELLANEOUS

ﬁoto: Mozt of ihess books snd articles are not in most 1ibraries, and anyway are
out of dats in vsrious ways. “hey are listed here to give us & sense of
wiat'e boen done so far, what kiads ef qusstions bave beeu asked at fdiffersnt
timess and 85 oz.)

Alesecns Jeans Les farms artistes au eslor de 1878 ot % 1'exposition vaiversells

(Parie 1878). Dstailed statisticel s'udy of woman artists in **"a.
Bunoust. Hadeleine, Guelquos femes peintres (Psris 1936).
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Bye, Artirw E.. *Women aud the World of Arts" Arte and Decoration X (1918), 84-87.
Tries to answer why there are not mors great women painters....

Clayto=, Ellen C., English Fezals Artistes 2 vole. (Loadon 1876).

Clement, Mre. Olara Lrekines, Vomen in the Fine Artes fTom the seventh century B.C.
t0 the twentisth century A.D. (Boston 1904). 1000 emtrices; mo bibliography.

Rdgerton, 0ilas, "ls Thore & Bei Distinction in Art? The Attitude of the Critic
Towards ¥omen's Ixnibite,* The Crafteman. XIV (1908). 238-251.

S1let, Elisabeth Fries Lumie, Women Artists in 411 Lges and Countries frY 1859).

EllLs.:, Maud Howe, #d.. ATt and Handicraft in the Vomen's Building o the World's
Columbina Expositions Chicago 1893 {Psris 193). A whole building designed and
desors’eé by women, including Mary Cassatt who did murale.

Possa. Prancois. "Pesmes-peintras.’ Formes et ooculsurss 5 (laussnae 1943), e

o:hl, Er:ut, Dl Pravan in der Kunstgeschichte (Berlin 1858).

Hildebrandt, Hane, Die Frau als Kiinstlerin {(Berlin 1928).

Hollends Clive, "lady Art Students' life im Paris,® International Studio 21 (1503),
225-233. Dally 1life ae . a woman art student at the turn of the century.

Mathey, Francoiss 85ix femmes peintrest Berthe Morisct, Eva Gonzalbs, Seraphine Louis.
Suzanne Valsdon, Maria Blanchard, Marie laursnoin (Paris 1961). 16 plates.

Miller, Preds "A Note on Somo Lady Photographerss, with Selscted Examples of their
Art,® Art Journai {Llondon), 1502, pp. 367-370-

Wollson. ¥inthrop end Frauncese Seven Yoment Oreat Painters (Philadelphia 1969).
On Kauffoan, Vigéo-lebrun, Morimot, Cassatt, Beauxs laurenoin, 0'Xeets.

Pareda y Hantfn, José, las pintoras espanclas, boceto histérico-biogréfico y
artistice (Macild 1902).

Eaith, David Loeffler, "Observations on a Fiw Celebrated ¥Women Artiste," Amorican
Artist, XXVI, & (Jenuary 1902), %!+55, 78-8l. Quick swrvey; no bibliography.

Sparrow, Valter Shawe Wcmen Painters <u +he World (London 1905). ZIlls.; no bibliog.

Yeohon. Marius, la femme dans l'ert, les protectrices des artes los foumes
artistes, 2 vols. (Peris 1893).
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Sheila K. v.ckison Wellesley College
Greek and Latin, History 1473-74

THE ROLE OF WOMEN IN ANCIENT GREECE

A colloquium for freshmen and sophomores. An examination of the role of
women in literature of fifth century Athens and their status in Greek so-
ciety. Selected reading from historical, philosophical, literary sources.

I. Introduction; framework of the course and fundamental aims}" sources
of ourkowledge of women in antiquity; the woman as evil {(Pandora/
Eve/Lilith).

Reading: Hesiod (Loeb), Works and Days, pp. 7-9

Theogony, pp. 121-123
0l1d Testament: Genzsis chs. 1 & 2

II. Prehistoric Greece - role and status of women: viewpoint of 19th
century anthropologists and of historical materialism that prehistoric
Greek society was often matriarchal, matrilineal, matrilocal: rebuttal
by 20th century anthropologists. The Mother Goddess.

Reading: W. K. C. Guthrie, The Greeks and the Gods, chs. 2 & 10.6
Homeric Hymns (Loéb), nos. 30, 27, 28, 29

Optional: B. Malinowski, Sex and Repression in Savage Society
E. Neumann, The Great Mother, chs. 3, 9-11 (Passim) and 14
Also, plates in the back

M. Nilsson, Greek Popular Religion, chs. 1 & 3

Report topics: Lycia - Herodotus 1.173; Homer, Iliad 6.156-206
Women of Lemnos - Apollodorus, 1.917
Amazons - Iliad 6.186; Pindar, Olympian Odes 13.87ff
Apoilodorus 2.3.2
Is America a matriarchy? - J. B. Priestley

III. The Bronze Age - Crete and Mycenae; mother goddesses, role of male con-
sort; vestiges of matrilineal and matriarchal legends in epic; women
in Mincan and Mycenazan art.

,Reading: R. Willetts, Ancient Crete, ch. 10 etc. i
or R. Willetts, Everyday Life in Ancient Crete, ch. 9 &
pp. 140-143
E. Mireau, Daily Life in the Time of Homer, ch. 9

Report topics: Homer, Iliad I.1-32, VI.235-528; XIX.340-343
Odfssgz. Bk.21, 350 ff., 7.67-68

Iv. Dark Ages and Archaic Greece - historical and econoamic changes.

Reading: Aeschylus, Oresteia, esp. Eumenides
J. J. Bachofen, Myth, Religion and Mother Right, pp. 157-172

73
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Report topics: f<male stereotypes in Greek mythology: marriage,
motherhood and death; creative maidenhood

Ve women in fifth century Athens - differing opinions of modern scholars
oh the status of women in classical Greece (Kitto, Gomme, Slater);
ancier* evidence for private life of Athenian women - contraception,
sbortion, exposure of infants.

Reading: Xenophon, Oeconomicus
K. D. F. Kitto, The Greeks, pp. 219-236
P. Slater, The Glory of Hera, ch. I
A. W. Gomme, Essays on Greek History and Literature, ch. 5
E. 7riedl, Vasilika: A Village in Modern Greece

Report topics: Xanthippe - Plato, Phaedo 60; Diogenes Laertiis,
Life of Socrates (Loeb vol. 1), p. 167
Attitudes to women expressed on sepulchral inscriptions
(Lattimore, Themes in Greek and Latin Epitaphs)

VI. Political, legal and economic aspects of the life of the Athenian
woman; Slon's reforms; marriage: adultery, divorce, widowhood;
legal mimrity of women; guardianship, inheritance; the epikleros.

Reading: Thucydides, Funeral Oration of Pericles
W. K. Lacey, The Greek Family (selected chapters)
Richter, The Position of Women in Classical Athens, Classical
Journal (Oct./llov. 1971)

Report topics: Aristophanes, Lysistrata
wWomen who influenced Greek history?
Women as the cause of war in Greek history?

VII. Woman's place in Greek religion; participation in festivals; as
priestesses: temple prostitution; magic. Religion as an outlet for
the socially oppressed. Greek athletics and women.

Reading: T. B. L. Webster, Everyday Life in Classical Athens. pp. 74-96

F. J. Frost, Greek Society, pp. 80-86
H. A. Harris, Greek Athletes and Athletics, ch. 9

Optional: T. W. Parke, A History of the Delphic Oracle, vol.I. chs. 2 & 3

Report topics: - Euripides, Bacchae
Aristophanes. Tke2cmorphorizusae

VIII. Euripides on the problem of being « woman - the wife.

Reading: Plutarch, Advice to Bride and Groom (Moralia vol. 2)

Report topics: Euripides, Andromache
Alcestis

Medea

-3
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IX.

X.

56

Alternate life styles I - Spartan women; hetairai (Aspasia, etc.).

Reading: Plutarch, Life of Lycurgus (Loeb)
" Sayings of Spartan Women (Moralia, vol. 3)

Optional: Lucian, Dialoques of Courtesans (Loeb vol. 7)
S. de Beauvoir, Second Sex, ch. 6
Lysias, "On the murder of Eratosthenes"

Report topics: Plutarch, Pericles: 24 (Loeb)
Plato, Menexenus (Loeb)

Alternate life styles II - Sappho; lesbianism and,hdmosexuality.
Reading: Sappho, fragments 1, 31, 2, 16, 94, 96 (Page)

Plato, Symposium

Lyrica Graeca (Loeb) vol. I, pp. 140-180

Optional: Catullus 51(F. Copley)
Virginia Woolf, A Room of One's Own

Report topics: other creative females?
. Corinna, D. L. Page, Poetae Melici Graeci, 326 ff.

Alternatéﬁifé styles III - Plato and Aristophanes = the first ideas

- . of emancipation of women? Aristotle on the same subject?

XII.

XIII.

Reading: Plato, Republic, Bk. 5 (Penguin)

Report topics: Aristophanes, Ecclesiazusae
Aristotle, Politics I. 1-2; Generation of Animals,

excerpts (I, 729b; II, 731b, 737a, 783b)

Misogyny in Greek literature: literary forms and characteristics.

Reading: Semonides, Essay on Women (Lattimore, Greek Lyrics, p. 8)
Selected Greek epigrams (Hipponax, Palladas, etc.)

Recap: (Besiod, Aristophanes, Euripides)

Optional: Juvenal, Satire 6
M. A. Ferguson, "The Sexist Image of Wont>n in Literature,"
A Feminist Perspective - Conference, University of

Pittgburgh, p. 41

Women in the visual arts, nudity (red and black fiqure vases, grave
stele, Tanagra figures, sculpture). >

Reading: S. de Beauvuir, Second Sex, ch. 9
S. K. Oberbeck, "Women in Art," Sexual Behavior, April
1972, p. 46 .
Time Magazine, March 20, 1972, Special Issue, The American
Woman.
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Barbara Dubins San Jose State University
History 1972-73

WOMEN IN AFRICAN HISTORY

READINGS

Andreski, I., Old Wives Tales Davidson, B., The African Genius
Ekwensi, C., Jagqua Nana Figes, E., Patriarchial Attitudes
Oculi, O., Prostitute! Paulme, D., Women in Tropical Africa
Nwapa, F., Idu Gleason, J., Agotime: Her Legend
ogot, G., Land Without Thunder Reyher, R., Zulu Woman

OOURSE REQUIREMENTS

Examination: 20 points

Essays: 20 points or 40 points

There will be six bi-weekly essays on the reading. .u«ch essay will be
geared to_answering a specific question about a book or books, and will be
done on a sheet provided for you. You have the option of doing all six
essays, or of taking the examination and doing the last three essays.

Term Paper: 60 points
Each student is required to do a term paper from 10-20 pages in length,

typed in proper form with a bibliography and footnotes, on a topic chosen
in consultationwith the instructor. If the student wishes, the paper may
be revised in accordance with the instructor's comments and resubmitted for
re-grading, together with the original effort.

Suggested Paper Topics:

Market women in Nigeria

The role of women in Frenchwsgpeaking Africa

women travellers in Africa

The 19th century Queens of Madagascar

The Girl Guides in African history

The historical role of the "Queen Mother"in society

The role of women in Kenya

The role of women in Tanzania

The role of women in Ghana

The role of women in the Congo (Zaire)

The Amazons of Dahomey

Women and population control in African history

women and liberation movements in Africa

Queen Nzinga of Ndongo

Prostitution and gocial change in Africa his%ory

“The Barren Woman" as a theme in African fiction
Queen of Ethiopia

Women in Swahili culture

Women in Masai culture

Women in Yoruba culture

Women in Ibo Culture

Emily Reuter and Women's Liberation in 19th century Zanzibar

The effect of polygyny on African history

Angie Brooks and the "Liberated Ladies"” of Liberia

witchcraft and women in society

6 i
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Ellen DuBois State University of New York,
History Buffalo
Fall, 1972

1)

2).

3)

4)

5)

THE NINETEENTH CENTURY WOMAN MOVEMENT IN THE U.S.

Introductior - the course

Introduction: the issues {

Aileen Kraditor, Up From the Pedestal, pp. 3-24

Susan Kleinberg, A Study of a Women's Organization, unpublished ms.

Gerda Lerner, "The Lady and the Mill Girl: Changes in the Status of
Women in the Age of Jackson," Mid-continent American Studies Journal,
v.1l0 (1969), pp. 5-15

Lucy Larcom, A New England Girlhood, pp. 17-57, 137-202, 226-247

The Sentimental Heresy: theory and practice
Barbara Welter, "Cult of True Womanhood," American Quarterly, v. 18
(Summer, 1966), pp. 151-174
Kraditor, Pedestal, pp. 31-50, 79-87
Andrew Sinclair, The Emancipation of the American Woman, pp. 92-101,
113-126
At least one of the following:
Hofstader, "Popular Culture and the Romantic Heroine," American
Scholar, v. 30 (Winter, 1960-1961), 98+ -
Parker, "Mary Baker Eddy and Sentimental Womanhood," New England
uvarterly, v. 43 (March, 1970), 3-18
Riley, "The Subtle Subversion: Changes in the Traditionalist Image of
the American Woman," The Historian v. 32 (Feb., 1970), pp. 210-227
Wood, "The 'Scribbling Women' and Fanny Fern: Why Women Wrote,"
American Quarterly, v. 23 (Spring, 1971), pp. 3-24
Melder, "Ladies Bountiful: Organized Women's Benevolence in Early 19th
Century America," New York History, v. 48 (July, 1967), pp. 231-254
Smith-Rosenberg, “Beauty, the Beast and the Militant WOman? A Case
Study in Sex Roles and Social Stress in Jacksonian America,"
American Quarterly, v. 23 (October, 1971), pp. 562-584

Women in the Anti-Slavery Movement: women step out of-line

Kraditor, Pedestal, pp. 50-66

Sinclair, Emancigatlon, pp. 35-48

Catherine Beecher, Essay on Slavery and Abolitionism with Reference to
the Duties of American Females, pp. 98-108

Angelina and Sarah Grimke, "A Defense," Weld-Grimke Letters, pp. 427-32

Elizabeth Cady Stanton, "Speech to the 1860 Anniversary of the American
Anti-Slavery Society," Library of Congress, Stanton Papers

The Pre-Civil War Women's Rights Movement

Elizabeth Cady Stanton, Eighty Years and More, pp. i-127

Emily Collins, "Women's Rights Activity,' History of Woman Suffrage
v. 1, pp. 88-99

Sinclair, Emancipation, pp. 55-79

i
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9)

10)
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Stanton, Eighty Years, pp. 143-169, 186-200

Kraditor, Pedestal, pp. 183-90, 220-230

Elizabeth Cady Stanton and Gerrit Smith, "An Exchange," History of
Woman Suffrage, v. 1, pp. 836-42 '

“The Senecaklls and Rochester Conventions," History of woman Suffrage,
v. 1, pp. 67-81

Feminism at mid-century
Mil1l and Mill, Essays on Sex Equality (ed. Alice Rossi), pp. 125-242

The Woman Suffrage Movement

Stanton, Eighty Years, pp. 234-258

Sinclair, Emancipation, pps 177-196

Kraditor, Pedestal, pp. 230-252, 204-211

History of Woman Suffrage, v. l., pp. 13-24

Mary Putnam Jacobi, 'Common Sense' Applied to Woman Suffrage, pp. 92-124,
141-150

Elizabeth Cady Stanton, "Solitude of Self," from Feminism: The Essential
Historical Writings, Miriam Schneir, editor

Susan B. Anthony, "Woman Wants Bread, Not the Ballot,” from Feminism,
Schneir, editor

The Women's Christian Temperance Union and the Woman's Club Movement

Anne Firor Scott, The Southern Woman: From Pedestal to Politics pp. 142-163

Abigail Scott Duniway, Path-breaking, pp. 187-217

Sinclair, Emancipation, pp. 220-229

Mary Earhart, Frances Willard: From Prayers to Politics, pp. 128-173,
183-192

Joseph Gusfield, "Social Structure and Moral Reform: A Study of the WCTU,"
American Journal of Sociology., v. 61 (¥ov., 1955), pp. 221-232

Frances Willard, Glimpses of Fifty Years, pp. 469-478

Frances Wllard, "Temperance," a speech given to the International Council
of Women, 1888

Mary Wood, History of the General Federation of Wemen's Clubs, pp. 18-30

Settlement Wrkers and College Women

Jane Addams, Twenty Years at Hull House

James Rousemaniere, "Cultural Hybrid in the Slums: The College Woman and
the Settlement House, 1889-1894," American Quarterly v. 22 (Spring,
1970), pp. 45-66

Themes: The woman Movement and the Development of Class Society
Materials from the Working Women Associations, 1868-1869, from The Revolution

Earhart, Willard, pp. 242-259

_Speeches gd.ven to the International Co. 1 of Women, 1888:

Mary Livermore, "Industrial Gains Durin_ -he Last Half Century"
Huldah Loud, “"Women and the Knights of Lubor"
Helen Campbell, "The Working Women of Today"
Lita Sayles, "Cooperation: The Law of the New Civilization"
Leonora M. Barry, '"What the Knights of Labor are Doing for Women"
Wwillard, Glimpses, pp. 413-415
Kraditor, Pedestal, pp. 273-277
Helen Winslow. "Strikes and Their Causes,"” a speech given to the Massa-
chusetts Federation of Women's Clubs, 1895, from The Woman Movement
william O'Neill, editor ’

-3
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11) Themes: The White Woman's Burden, Racism and the Woman Movement

Kraditor, Pedestal, pp. 253-273 ’

Aileen Kraditor, Ideas of the Woman Suffrage Movement, 1890-1920,
chapters 6 and 7

Sinclair, Emancipation, pp. 241-253

Frances E. Harper, "The Neglected Rich," a speech given to the Inter-
national Council of Women, 1888

Janet Parker, "The Duty of the American White Women to the American
Black Woman," a speech given to the Association for the Advancement
of Wwomen, 1883

Gerda Lerner, plack Women in White America, pp. 435-467

12) Themes: The Woman Movement and the 'Social Question': Sex, Maternity
and the Home
Kraditor, Pedesgtal, pp. 150-175
Sinclair, Emancipation, pp. 127-136, 233-240, 254-262
Stanton, Eighty Years, pp. 215-233
Speeches Given to the International Council of Women, 1888
Anna Rice Powell, "The International Federation for the Abolition of
the State Regulation of Vice" '
Laura Ormiston Chant, “Address on Social Puricy"
Dr. Caroline B. Winslow, 'The Starting Point"
Clara Cleghorne Hoffman, "Address"
Lucinda B. Chandler, "Marriage Reform"

13) Themes: Marriage and Sisterhood, Women and Men

Willard, Glimpses, pp. 603-614, 637-645

Alice Rossi, "Sentiment and Intellect," in Essays on Sex Equality

Stanton, Eighty Years, pp. 155-185

Kraditor, Pedestal, pp. 148-150

Harriette R. Shattuck, "Social Purity,'
national Council of Women, 1888

William Taylor and Christopher Lasch, "Two Kindred Spirits: Sorority and
Family in New England, 1839-1846," New England Quarterly, v. 36,

Susan B. Anthony, "Homes of Single Women," Library of (n»ngress, Anthony
Papers

Kathryn Anthony, Margaret Fuller: A Psychological Biography, pp. 52-88

a speech given to the Inter-

14) A Republic within a Republic: The Woman Movement at the End of the Century

Stanton, Eighty Years, pp. 377-393, 458-468

Stanton, speech to the National American Woman Suffrage Association,
Library of Congress, Stanton papers

Speeches given to the International Council of Women, 1888
Anna Howard Shaw, "The Heavenly Vision"
Elizabeth Cady Stanton, "Address of Welcame"

Willard, Glimpses, pp. 590-596

15) Feminism at the End of the Century
Charlotte Perkins Gilman, Woman and Economics
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Research Project

Attached is a list of seventeen 19th Century women's organizations in
Buffalo for which there is primary material, manuscript and printed,
available in the area. When possible, I have included a quote from the
organization's constitution, by-laws, or incorporation papers, which
suggests its self-understood object. The societies are either all-women
or nominally mixed-sex, but overwhelmingly women in membership.

We will, as a class, select six of these organizations to research and
analyze; in our selection, we should try to arrive at a range of organiza-
tional goals and forms, and also try to select associations around which
we can structure meaningful comparisons. Each association chosen will

be investigated by a group of three students, and ear' ~roup will report

on its research collectively. Interim reports on the ;. .ress of the
research will be due one week before the end of the te :. We will dis-
cuss both the interim and final reports as a whole ;, focusing on:

what kinds of historical questions can be approached chrough the study
of local women's organizations; what methods and resources are appro-
priate to such research; and what tentative conclusions can we make
about the 19th Century Woman Movement in Buffalo.

Research groups should keep track of resources and research procedures

that they develop in the course of their work, and include in their re-
ports notes on the success of these various tools and methods.

890
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Sally Kohlstedt Simmons College
History Spring, 1973

BOSTON WOMEN IN THE PROGRESSIVE ERA

The goal of this course is to provide advanced research opportunities

for students interested in the history of women. This field is rela-
tively unmined and some of the work completed is inadequate or piece-
meal; we will build on the better studies that do exist. The so-called
"Progressive Era" is a crucial period in the history of American women
and in this seminar we will explore together four movements which gained
impetus: secondary and higher education; political activism, especially
suffrage; social welfare and the settlement house activities; and working
women, professional and non-professional. By studying the several move-
ments in the Boston setting and then doing individual research, the inter-
relationships between movements and people should become more clear. Re-
quired reading will be heaviest at the beginning of the semester but will
taper as work begins on individual research projects. In addition to the
final paper and presentation, students will present several oral reports.
An (*) indicates required reading; all other books and articles are for
additional information or oral reports.

I. Introduction
II. The Progressive Era

*Arthur Mann, Yankee Reformers in the Urban Age
*David Kennedy, Progressivism, pp. 65-108

I1II. Education

*Barbara Cross, The Educated Woman in America - M. Carey Thomas

*Mabel Newcomer, A Century of Higher Education for Women

*Notable American Women: Ellen Richards, Elizabeth Cary Agassiz,
vida Scudde

Kenneth Mark, Delayed by Fire

M. A. Robson, "The Development of Higher Educaticn for Women in
the Eastern U.S., 1860-1900" (unpublished thesis, Oxford, 1968)

*Mary Woomas, "Private Trade Schools for Girls" and other essays in
Charities and the Commons, ed. Mary Morton Keheer

Lucy Woods, History of the Girls' High School of Boston (1904)

Histories of Wellesley, Radcliffe or other Boston-area colleges

Thomas Woody, A History of Women's Education in the United States
(1929)

IV. Social Activists
*Allen Davies, Spearheads for Reform: The Social Settlements and
the Prcgressive Movement
*Arthur Mann, Yankee Reformers in an Urban Age, esp. chapter 7
Robert Woods, City Wilderr-=ss

81
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A History of the General Federation of Women's Clubs
Barbara Solomon, Ancestors and Immigrants
Progress and Achievement: A History of the Massachusetts State

Federation of Women's Clubs, 1893-1963

V. Political Activism
*Ajileen Kraditor, Ideas of the Woman Suffrage Movement

*E, C. Stanton, et al., History of Woman Suf frage
Harriett Robinson, Massachusetts in the Woman Suffrage Movement
(1881)
Lois Merk, "Massachusetts and Woman Suffrage" at Radcliffe, 1968
Massachusetts Association Opposed to Further Suffrage for Women
Florence H. Hall, Julia Ward Howe and the Woman Suffrage Movement
Alan Grime, The Puritan Ethic and Woman Suffrage
Janet Giele, "Social Change in the Feminine Role: A Comparison
of Woman's Suffrage and Woman's Temperance, 1890-1920,' 1961

Radcliffe Ph.D.

VI. Women in the Labor Force
*Carl Degler, "Charlotte Perkins Gilman on the Theory and Practice

of Feminism," American.Quarterly (Spring, 1956)
*Miriam Schneir, The Essential Writings of Feminism - especially
Gilman, Veblen, Golman, Sanger and Zetkin
Robert Smuts, Women and Work in America
C. D. Wright, The Working Girls of Boston
Louise Banks, White 8laves; or the Oppression of the Working Poor
History of women of the period in medicine, law, or higher education

VII. Women in the Public Press
Boston Globe
Boston Evening Transcript
Atlantic Monthly
Arena

VIII. & IX. Discussion of topics and bibliographies; appointments—-individual
or topical subgroups

X. A Literary Point of View
*Henry James, The Bostonians

XI.-XIII. Presentations of Research

82
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Ruth Meyerowitz Univeréity of Hartford
History 1972-73

WOMEN IN AMERICA

Required Books -

Kate Millett, Sexual Politics

John Demys, A Little Commonwealth
Nancy Cott, Root of Bitterness
Helen and Robert Lynd, Middletown
Robin Morgan, Sisterhcod is Powerful

Required Pamphlets

Debby Woodroofe, "Sisters in Struggle”

Ilene Winkler, "wWomen Workers"

Margaret Benston, "The Political Economy of Women's Liberation®
Juliet Mitchel® . “Thes Longyest Revolution"

Linda Gordon, "Familiesg"

Meredith Tax, "Woman and Her Mind"

Jack Belder. “"he Gold Flower Story"

Felix Creere, "A Divorce Trial in China"

Boston Ww-:n's Health Collective, "Our Bodies, Our Selves"

Recommended Reading

Betty Friedan, The Feminine Mystigue

Tori Cade, The Black Woman

Babcox and Belkin, Liberation Now

Eleanor Flexner, Century of Struggle

Wilhelm Reich, The Sexual Revolution

Caroline Bird, Born Female

Sir. 1e de Beauvoir, The Second Sex

Aileen Kraditer, Ideas of the Woman's Suffrage Movement
Shulamith Firestone, Dialectizs of Sex

Andrew Sinclair, The Emancipation of the American Woman
William O'Neill, Everyone Was Brave

The course will be based on readings and class discuszions. It will focCus

on changes in the economic, political, legal ard cultural position of women

in America as American society charged. The class will study changes in

the economy and the family, the growth of women's muverents, and the strugnles
for economic and political rights as well as the right to self-determination.
Questions for discussion are included in the syllabus to haip you organize
your reading. These will form the basis for the class discussions.

1, Jan 18_Introduction

2. Jan 23 How Will We Study Women's History?

Readings:*Juliet Mitchell, "Women: The Longest Revolution"
*Kate Millett, Sexual Politics, pp. 23-58
Nancy Cott, Root of Bitterness, Introduction

84J
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1.
2.
3.

Feb
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W! ; have women been excluded from the history books?

What areas of women's lives have to be taken into account in
rtudying women's history?

What is the theory of patriarchy? the theory of gesual politics?
What do they tell us about the nature of American society and
about problems involved in studying women's history?

25 The Colonial Family

Readings: John Demos, A Little Commonwealth, Chs. 5-7 and
conclusions
Suggested: Intro. and Ch. 4

What role did the nuclear family in the colonial period play in
the society?

What was the relationship between husbands and wives and parents
and children? In theory? In practice?

What are the similarities and differences between the colonial
period and today in regard to the nuclear family and the position

of women in it?
L 3

30 Goodwives, Shrews, and Witches

Readings: Nancy Cott, Root of Bitterness, Chs. 1 & 2, esp. pPp.
47-73; 77-90; 103-119

How did the women described in the readings step outside the limits

of the acceptable? Why were they punished?

What do their “"crimes" reveal about the expectations about the

proper role and behavior of women in the ¢ lonial period?

What criticisms can you make of the Demos book based om thase readings?
wWhat was considered the proper sphere for middle-class women in the
18th century?

How did middle-class women perceive .Lexual inequalities?

1 The Nineteenth Century Background-

Reading: Buhle, Gordon, and Schrom, "Women in American Society"
How did a class structure begin to develop in America?
How did the culture define the proper sphere for women?
How did reality conflicc with the cultural definitions?

6 The Lady and the Mill Girl

Reading: Cott, Ch. 3, esp. pp. 113-116, 126-170

How was the "lady" in America supposed to behave? What was her
proper sphere? What was the attitude toward marriage?

How did the mill girl and the development of work for women outside
the home challenge the cultural definiticn and lifestyle of the lady?
What kinds of wor .n worked in the mills and why?

What were working conditions like in the mills and other industries?
What were living conditions like in the new industrial towns?

How did women workers organize to try to improve their lives?
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\

8 The Plantation Mistress and the Slave

Readings: Genovese, “American Slaves and Their History" (xerox)
“The Jenny Proctor Story" (xerox)
Cott, Ch. 4, esp. pp. 181-5; 194-216

How was the fate of white and black women intertwined?

Why did many Southern women hate slavery?

In what ways was the plantation an example of a patriarchal society?
Why does Genovese argue most slaves lived in families?

In what ways was the slave family similar to and different from
free-born white families? How did these differences make the lives
of slave wamen different from the lives of white women?

13 Pioneers and Utopians: Som2 Alternatives to the Traditional
Nuclear Family

Reading: Cott, Ch. 5, esp. pp. 219-238- 245-250; 256-260

How did the 19th century Utopians &nd radicals criticize traditional
family relationships and roles? What alternatives did the's propose?
Wrhat hardships and challenges did pioneer women meet? How did
m2eting these challenges change their lives and personalities? How
did their lives depart from the cult of true womanhood?

15 Sexuality and Gynecology in the 19th Century

Reading: Cott,Ch. 6, esp. pp. 277-308

What attitudes toward sexuality are ex-ressed in these 19th century
writings?

what attitudes toward sex and sex in marriage are expressed? How

do these campare to attitudes today?

Why did women in the 19th century have so much trouble being healthy?
What remedies were prescribed for good 4¢alth? How do they compare
to recommendations for good health today?

20 Origins of the 19th Century Woman's Movement

Reading: Ellen DuBois, "The Feminism of Angelina and Sarah Grimke"
Kate Millett, Sexual Politics, pp. 61-92
Seneca Fall Declaration of Sentiments (xerux)
“On American Feminism,"” in Dialectic of Sex
“The Passionate Journey," in Feminine Mystigque

Why would the experiences in women‘®s daily lives lead many of them

to feminism? How does this campare to why women today get interested
in women'’s liberation?

Why did a woman's movement .evelor in the 1830's and 40s?

How and why did abolitionists become feminists? How did the analogy
between the slave and women lead many to feminism?

What criticisms did the pre-Civil War feminists make about the nature
of society and women's role in it? Iicw did they plan to organize to
achieve equality?
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11. Feb 22 The Movement for the Vote, 1865-1890

Reading: Debby Woodroofe, "Sisters in Struggle"

1. How and why did the pre-Civil War wWomen's Movement become a suffrage
movement?

2. what was the significance of the l4th and 15th Amendments for the
suffrage movement?

3. Wwhy did the suffrage movement become more conservative?

12. Feb 27 Midterm

13, Mar 1 The Lives of Immigrant and Working Women in the 20th Century

Reading: Middletown, pp. 3-90 esp. Pp. 20-90
*##pjilm: The Inheritance

1. How were the lives of the immigrant women portrayed in the film
similar to and different from the lives of working class women in
Middle America?

2 What is the class structure of Middletown? How does it compare to
the class structure of the socieiy portrayed in The Inheritance?

3. What kinds of-reople are in the middle class? in the working class?

4. How did the economy change detween 1890 ang 1920 and how did these
chai.yes af fect wounen's lives?

5. What kinds of women worked? 4 they work? What kinds of jobs
did they hold? What gurerat: . ifferences were there?

-

14 Mar 6 Midd.etowmn: Changes in Wemen's Lives in 'fe 29th _entury

Readin :: Middletowsn, vp. 110-187

1. what were the attitwles toward masriage and childrearing and school
in the business and working c'asse:? How were chey similar to and
different from 12th centurv attitudes?

2. What kinds of espactations do woxking <ldss and business class women
have ahout trair lives? Haw do rhew differ? How would their lives
be diffarent from the litves of .:men in the 19th century?

15. Mar 8 The Struggle to Win tie Vote, 189C¢-1920

Readiny: serda verne~, “"Wemen's Rights and Americ:n
weminisa" (.c2rox!
Anne Scott. ed. “Hard Work in their own E.lei%." etc.
ixerox) . c.slbly . speaker, Edna Purtell

1. Why did w .new wani the vote?®

2. What were some of the arguments for and zjainst the vo*e ior women?

3. What tactics did the suffrage movement usc to win the wrote? What
were the main di’:ferences hetwee : the Woran's Party and NAWSA?

4. what were the limitations of the vote? of tne sufrrage move:nent?

5. What problems di¢ workin: women tice that could not be solved by
the vote?

w
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16.' Mar 13 Victory of the Suffrage Movement: Lessons for Today

Reading: Wm. O'Neill. "Feminism as a Radical Tden~n! gy" (xsrox)
Sisterhcod is Powerful, ; 3-28

Film: Women on the March
1. Why did women win the vcte in 1920? What inter:cts ssed the
vote for women?
Z. "“hat lessons can the current women's movement lf. - .rom the strengths

and w.:aknesses of the suffrage movement?

17. Mar 15 Moaren Workers in the Late 19th and Early Zofh Centuries

Reading: Cott, Chs. 7 and 8

1. why did middie-class and working class women work outside the home
in the late 19th and early 20th centuries?

2. What were working conditions like for women around the turn of the
century? How did they compare to those of the first industrial
workers?

3. What standard of living did workina women have?

4. How did they try to organize to improve their lives? What were the

the strengths and weaknesses of their efforts?

18. Mar 27 Women Workers in the 20th Century

Speaker
Reading: *Ilene Winkler, "Women Workers"
*Sisterhood is Powerful, "Secretarial Proletariat,"
pp. B86-101; "Two Jobs,"” pp. 115-124; "Joes the Law
Oppress Women?" pp. 139-160
Suggested: Sisterhood is Powerful, pp. 66-70; I~ -115

1. Why do women work outnide the home today?

2. How has the position of woren in the work force changed between
1850 and 1960? What major :hanges have occurred in the number and
position of women in the work force in the 20th century?

3. %What are the main characteristics of women's jobs?

4. Vv . sterecrtypes are used to reinforce and justify discrimination
x . «7ist women at work? Is there any truth ‘:o tliese stereotypes?

5. Wwhat special problems do X lack women workers face?

How could women organize to msake their jobs retter?

. How should the economy be changed to get rid -f sex-segregation?

19. Mar 29 The Function of the Nuclear F:suily Today

Reading: Kate Millet, pp. 108-127
Linda Gordon, "Families" (pamphlet)

1. How did Engels think the nuclear family developed? Whz*% functic.s
does it perform in the society? -

2. How does the nuclear family promote stability? What is it a crucial
institution in_conservative societies?

3. How would the society and the family have to change to provide full

equality for women?
~ 4. Why is the nuclear family oppressive to women?

87
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20. Apr 3 Cxi%ique of the Nuciear Family Today

Reading: xerox on thie black family today
v Sisterhood is Powerful, pp. 48-61; 353-359; 447-454;
536-538
Margaret Benston, "The Folitical Economy of Women's
Liberation" (pamphlet)

1. Wnat are the good and bad things about familv life?

2. How is the nuclear family oppressive to both men and women?

3. What do you think of the alternatives to the nuclear family dxscussed
in the readings?

4. How are black nuclear families similar to and different from white
nuclear familiesg?

21, Apr 5 Caste, Class, and Race Differences and What They Mean for
Women's Lives

Reading: Sisterhood is Powerful, pp. 340-360; 376-385
“Growing Up Middle Class," "To My White Working
Class Sisters" (xerox)

1. what are the spec1a1 c1rcumstances black women face? What would
be neceded to create equality for bilack womea?

2. What were the chzracteristics of middle~class family life according
to the article? How do these ideas and expectations compare to
those you and/or your middle class friends were taught?

3. What were the characteristics of being a working class weman? How
does the experience Debby D'Amico describes compare to yours or
that of your working class friends?

4. What are the main differences in life style, attitudes, and :xpecta-
tions of working class and middle-class white women? what are the
differences between white and black and chicana women?

5...Why is it important to take class as well as race into account when
discussing women's lives?

22. Apr 10 Projects and Papers Due

Caste, Ciass and Race, Continued

Film: San Francisco Newsresi, ¥. =¢'4 Tiim

23. Apr 12 Cultural and Media Portrayal o. Wil

slide show on sexism in alver:i=ing:; cspes on gexism in rock music.
Bring in ads, examples of son¢s, wugrzine stories, etc. which
illustrate current assumptions akouu *he proper behavior and

role of women, especially those which put women down.

Reading: "Woman is a Sometime Thing," xerox
Sisterhood is Powerful, pp. 161-19%

1. How do the media and the advertisers portray wemen? How does thig
portrayal reinforce the feminine mystique?

2. How have the imzges of women in the media chuasiyed over time?

3. what messagje du:the media give women about how they should behave?
How do the media help to define women's proper sphere?

KRR
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24. Apr 17 The Social Sciences and the Definition of Women's Roles

Reading: Sexual Politics pp. 176-235

1. wWhat cultural assumptions do the social sciences accept about
women?

2. How can Freudian theories ke disproved by scientific evidence?
What cultural biases are apparent in Freud's theories about women?

3. How do the functionalists construct their social theories? Wwhat
position 8 they assign to women? How can their theories be
challenged?

4. vhat assumptions are built into the textbooks and readings you en-
counter in your courses? Bring in specific examples.

25. Apr 19 Training the Woman to Know Her Place

discussion of sexism in children's literature
Reading: Sisterhood is Powerful, pp. 205-220; 230-245

1. What evidence is there that most sex differences and sex roles
are not biological but are taught?

2. How might children be raised to create true equality between the
sexes?

26. Apr 24 Sexuality 7. Jay

Readings: Sisterhood is Powerful, pp. 220-230; 289-297; 197-205~
289-311
"Our Bodies, Our Selves," pp. 9-37

1. What are current notions of female sexuality?

2. How are male and female sexuality seen as different today? what
do you think of these differences?

3. Does a double standard still exist? If so, how? 1Is 1t necessary?

4. 1In what ways is “he current "sexual revolution" still oppressive
to women?

5. What would sexual liberation for women mean?

27. Apr 26 Contraception and Abortion

Speakers
Readings: Sisterhood is Powerful, pp. 245-288
“Our Bodies, Our Selves," pp. 59-1C¢., esp. 98-105

1. Why :s the movement against restrictive abortion laws based on the
notion of women's right to self-determination?

2. What assunptions lie behind restrictive aborticn and contraception
laws?

3. What have been the assumptions behind birth control?

4. Look over the secticns on contraception and abortion. Decide which
contraceptives are safest and why.

S. How do the arguments for and against abortion affect women's lives?
What do you think would be the best legal position on abortion for
women and why?
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29.

30.

May

1.
2.

May

1.
2.

71

1 what and Why Women's Liberation? The Origins of the Current
Movement

Readings: Marlene Dixon, "Why Women's Liberation" (xerox)
Meredith Tax, “"Woman and Her Mind" (pamphlet)
Sisterhood is Powerful, Intro. and pp. 37-46;
look over pp. 512-567

Why is there a women's liberation movement today? ‘hy did it develop
in the late 1960°'s? -

What kinds of women get interested in women's liberation and why?
How are women still discriminated against? Why are they classified
a minority yroup? :

What do women in women's liberatio: want® How can they win their
demands?

How is women's liberation threateninc to men? Is it in their long-
term interests?

3 Building a Woman's Mov-inent: The Lessons of Other Societies

Readings: Sisterhood is Powerful, pp. 385-42~
Jack Belden, "The Gold Flower St-.y"
Felix Greene, "A Divorce Trial in China”

What lessons can women learn from the experiences of wor.n in China?
Remember Kate Millett's writings on Soviet Union and wazi Germany?

8 The Future for American Women

readings: Sisterhood is Powerf.l, pp. 455-469
Linda Gordon and Ann Popkin, "Let Us Emulate Each
Other" (xero
Alice Rossi, "An Immodest Proposal” (xerox)

How can American women begin to build for a non-sexist society?
What would equality between men and women look like? How can we
create it?
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Jenett H. Pease ) University of Maine, Orcno
Histoxy Spring, 1974

RACE, SEX. AND ETHNIC GROUPS IN AMERICA

The course will consider the experience of racial and ethnic groups and
of women in the United States in three critical periods. Attention will
be given to the special problems and situations they encountered, the
places they occupied, the roles they played, and to their responses and
protests. - '

The organization of the course is one which will combine in the first 12
weeks, lectures, reading, and discussion. The last threze weeks will be
devoted to achieving a synthesis through discussion of over-all patterns
from insichts cained from students' papers and from approaching the minority
and female experience through experiential, fictional presentations.

Required Writing

1. Two prelims.

2. A paper, which with rare exceptions, will be based on the student's
family history. This will not be an essay on geneology but a social
history focusing on sex roles, ethnic or racial identifications,
family structure, and the like.

3. A take home final.

Sidney Feldstein, ed., The Poisoned Tongue, & Documentary History o<
American Racism and Prejudice

August Meier and Ellio%t Rudwick, From Plantation to Ghetto

Leonard Dinnerstein and Frederick Jaher, The Aliens, A History of Ethnic
Minorities in America

Eleanor Flexner, Century of Struggle: The Woman's Rights Movement in the
Uni ted States -

Jessie Berr .rd, Women and the Public Interest: An Essay on Policy and Protest

Stuart Levine and NanCy Lurie, The American Indian Today

Cther Reading Each student will be expected to read and report on one ethnic
and one women's novel. These books are available in the library and are also
generaliy available in paperback.

Lectures, Reading Assignments, etc.

I. 1810-1860

Jan. 14-18 Society's views of race and sex characteristics
Reading: Feldstein 77-113, 122-133

Jan. 21-25 Slavaerxy, antislavery, and civil rights activism
Reading: Meier and Rudwick, 25-136

Jan. 28~ Emergence of a women's rights movement
Feb. 1 Reading: Flexner, 3-104
rekb, 4-8 Immigration and lNa%ivism

Reading: Dinnerstein and Jaher, 77-81, 108-172
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II.

Feb.
Mar.

Mar.

Mar.

III.

Mar.

Apr.

Apr.
Apr.
Apr.

Hay 3
May 6

73

11-15 1Indians and Indian Policy
' Reading: Dinnerstein and Jaher 83-95, 181-196
Feldstein 187-269
Prelim: ZFebruary 15
1890-1920
25— Changing concepts «f race and sex
1 Reading: Feldstein, 187-269
Dinnerstein and Jaher, 197-204
4-8 Immigration, Inmigration and the Urban Experience
Reading: Dinnerstein and Jaher, 205-281
Meier and udwick, 213-324
11-15 The New Feminism
Reading: Flexmer, 203-324
Prelim: March 15
1950-1970
18-22 I.egal Change through court and legislative action
Reading: Feldstein, 274-330
25-29 The newly conspicunus minorities
Reading: Dinnerstein and Jaher, 291-298, 322-332
Levine & Lurie 49-81, 93-127 and case studies as you
are interested
8-12 ¥utza legal protest
Reoeding: Linnerstein and Jaher, 299-321
' Meier and Rudw: <k, 251-298
15-19 The Feminine Mystique and the newest feminism
Reading: Barnard
22-26 Discussion of Family Pagers
Family papers due April 22
29~ Reports and discussion
of wor..n's novels
~-10 Reports and discussion of ethnic novels
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Charlotte Staelin o University of Michigan
Women's Studies Program Fall, 1973 : )

AMERICAN, iNDIAN, AND AFRICAN WOMFN

Women's Studies 340 is an'attempt to use the methods of comparative history
to more fully understand the status of American, Indian, and African women
Pedagogically it has a series of problems, and the sources are often dis- "
appoirnting. However, I think the atterpt is valid, especially since the
students show a real eagerness to understand and communicate with women of

other cultures.

The class is aimed mainly at breaking down undergraduate "you-mean-they-
really~-do-that" kinds of attitudes toward women in other countries. The
course is divided into roughly three parts, treating American women first,
then Indian, then African.

At the end of the semester I have asked my students to pass in an annotated
bibliography of all the books they have used, including all books investi-
gated for their final papers, whether helpful or aot.

Texts
Eleanor Flexner, Centurv of Struggle
Kamala Markandaya, Nectar in a Sieve

On Reserve
Adams, Elsie, ed. Up Against the Wall Mother
Boserup, Ester, Woman's Role in Economic Development
Bradford, Sarah, Harriet Tubman: the Moses of Her People
Catt, Carrie Chapman, Woman Sufferage and Politics
Cott, Nancy, Root of Bitterness
Kraditor, Aileen, Ideas of the Women's Suffrage Move..ent
O'Neill, William, Everyone Was Brave
deBeauvoir, Simone, Djamila Boupacha
Leith-Ross, Sylvia, African Women, A Study of the Ibo of Nigeria
Marris, Peter, Family and Social Change in an African City
Paulme, Denise, ed., Women in "‘ropical Africa
p'Bifele, Okot, Song of Lawino
" " »Song of Okol
Ritzenthaler, Robert, Anlu: A Women's Uprising in British lameroons
Berriman, Gerald, On the Role of Women
Cormack, Margaret, The Hindu Woman
Felton, Mmica, A Child Widow's Story
Karve, D.D., ed., The New Brahmins
Karve, D. H., Looking Back, The Autobiography
Mehta, Rama, The Western Educated Hindu Woman
wWard, Barbara, Vomen in the New Asia
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Because the section on American women duplicates other material

in this volume, it is omitted here.]

Indian Women

Oct. 16

Oct. 18
Oct. 23

Oct. 25

Oct. 30

Nov. 1
African

Nov. 6

Nov. 8

Nov. 13

Nov. 15
Nov. 20

Lecture:
Reading:

& Lecture:
Reading:

Suggested:

Lecture:
Reading:
Lecture:
Reading:

Historical background

S. C. Dube, "Men's and Women's Roles in India: A
Scciological Review," in Ward, women in the New
Asia, pp. 174-203

19th and 20th Century changes i the status of women
article in D.D. Karve, The New Brahmins; pages to
be announced

D. H. Karve, Looking Back

Monica Felton, A Chiid Widow's Story

Traditional roles in modern times

Kamala Markandaya, Nectar in a Sieve

Modern educated wamen in India

Sushilla Nayer, "Our Changing Life in Indiz,"

in ward, Women in the New Asia; and more suggested
Rama Mehta, The Western Educated Hindu Woman,
chapters 1, 2, 3, 4, 23, and any other miscellaneous
chapters

Hopefully, discussion with guest

Women
Lecture:
Readings:
Lecture:
Reading:
Lecture:
Readings:

& Lectvre:

Readings:

Universals among Unknowables

Women in Pre-colonial Africa

In Paulme: articles by LeBeuf and Laurentine
Colonialism: The North African Experience
Djamila Boupacha by Simone de Beauvoir
Colonialism: Revolutionary African Women
Leith~-Ross, pp. 19-39, 174-180

Ritzenthaler article

Personal Conflicts: The Role of Modern African
Women as Seen through the Novel

Okot p'Bifele, Song of Lawino

~ Song of Okot

Nwapa, Efuru
Acheke, Things Fall Apart
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Frank Stricker California State College,
History Dominguez Hills
Fall, 1973

TOP#(’:S IN THE HISTORY OF FAMILIES AND POPULATIONS

Required Readings:

David Hunt, Parents and Children in History: The Psychology of Family
Life in Early Modern France.

John Demos, A Little Commonwealth: Family Life in Plymouth Colony.

Bracey, Meier, Rudwick, eds., Black Matriarchy: Myth or Reality?

Lee Rainwater, And The Poor Get Children.

Welter, "The Cult of True Womanhood: 1820-1860" (Reprint)

Bridges, "Family Patterns and Social values in America, 1825-1875"
(Reprint)

The Bookstore will also have copies of William Goode's The Family, a sum-
mary of the sociology of the family. Not required.

Course Outline

Week I.
1. Introduction: The course will study marriage, love, and sexuality:

population growth and family size; childhood; motherhood and women's
roles within the family. The examples will b: drawn chiefly from

U. S. History. The course proceeds in a chronological direction
from the Sixteenth Century to the present, but do not expect a
simple story of "The Family" from start to finish. Much of the
history of the family is yet to be written. We will focus on topics
for which there is a body of good reading.

wWhat do you know or what do you think you know about the history of
families and populations?

2. Populations and Demography: Short lecture on population changes,
various theories of population change, etc.

Class discussion based on "Vital Statistics” (handout), covering sex
ratios, marriage rates, birth-rates, youthful populatiens.

Week II.
1. Lecture-Discussion: Ih2ories and generalizations about the family,

family change «nd irdustrialization. No reading assignment.” Read
ahead for the next =lass meeting.

2. Marriage and Family in Pre-Industrial Society. Class discussion of
Demos, Little Conmonwealth (read entire book, though you can skim pp.
20-45 and leave pp. 100-117 and 128-144 for the next time}. A'lso read
pPp. 55-88 in Hunt, Parents and Children in History.

Week IIX.
1. Lecture-Discussion. Read illustrated article on childhood in Horizon

Majazine, Winter 1971.
2. Class Discussion on Childhood. Read the rest of Hunt, Parents and

Children, and Demos, pp. 100-117 and 128-144.
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Week 1IV.
1. Childhood and Motherhood, Victorian-Style. Read for discussion Bridges,

"Family Patterns," (Bookstore), and Sunley, "Childhood," (handout).

2. Victorian Womanhood and the Price of the Pedestal. Read for discussion
Welter, “Cult of True wOmanhood (Bookstore) , and Gilman, "The Yellow
Wallpaper," (handout).

Week V.

1. Victorian Sexual Mores. Fead for class discussion Sinclair, "Un-
mentionable Fears,"” and Young, "love's Loss Was Empire’s Gain," (handouts).

2. Mid-term Exam.

Week VI.

1, Tape: Alex Haley tells of tracing his family's history back through
slavery to Africa.

2. Lecture-Discussion. Read Bracey, Black Matriarchy, pp. 1-76.

Week VII.

Y. Working-Clags Families, 1900. Reading to be announced.

2. Twentieth Century Sexual Revolution. Reading to be announced.
Optional, on Reserve. Krutch, "Love, the Life and Deautii of a vValue."”
An interesting analysis of love in literature.

Week IX.
1. Baby Booms and Busts. Lecture
2. Thanksgiving.

Week X.

1. To be announced.

2. Class Discussion on Working-.lass Families Today. Read Rainw: ter,
And The Poor Get Children, and Bracey, Black Matriarchy, pp. 76-218,
especially the Moynihan Report.

Week XI.
Alternatives and the Future of the Family.

Asgignments

1, Keep up with the reading. We want to have as much class discussion as
possible. :

2. Two Exams. The-first, covering the course material to that point; tha
second, on the last class dé; or the Exam Day, covering all the material
since the Mid-Term.

3. A Paper, about ten pages'Long, on the history of your ftanily, particu-
larly from your grandparents to the present. This paper will be based
on interviews with members of your family, research intc available prin-
ted sources (diaries? neighborhood newspapers?), etc. You will ke using
this paper to test some of the things you have learned in the counrse. You
will be writing a social history rather than a melodrama. You 'wiil be
interested in the ways your family's history corresponds to or deviates
from general patterns (size, ages of marriage, migrations, etc.).

More about this later.
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John Toews Columbia University
History Fall, 1973

WOMAN AS INTELLECTUALIN MODERN EUROPEAN HISTORY

Reading List and Schedule of Meetings

‘Sept. 10 Women's History and Intellectual History: Orientation and
Clarification

Sept. 17 The Eighteenth Century Background: Bluestocking and Saloniére

Required Reading:
Emily James Putnam. The Lady, Studies in Certain Significant Phases in
Her History. London, 1910. Phoenix PB 1969, pp. 211-281
Bluestocking Letters. sel. and ed. by R. Brimley Johnson, Dial Press,
NY, 1926. pp. Z7-107 (ms. Montague); pp. 183-202 (ms. Chapone)
EITHER
Mad. e D'Epinay, Memoirs and Correspondence. ed. E.G. Allingham, London,
19.9, p. 21-35; 74 (beginning with "Three Days Later") pp. 83; 131-155

OR :
Letters of Mlle. De Lespinasse. trans. K. Wormeley. Boston, 1903, pp.
132-141; 178-191; 230-237; 299-309

Further Reading:

Kingsley Martin. French Liberal Thought in the Eighteenth Century.
Harper Torchbook, 1962, Chapter 1V, Sec. 3, pp. 103-116

Walter S. scott. The Bluestocking Ladies. London, 1947, pp. 191-211

Josephine Kamm. Hope Deferred. Girls' Education in English History.
London, 1965, pp. 103-~135

Roger Picard. Les Salons Litteraires et la Societe Francaise, 1610~
1789. NY, 1943

Chauncey B. Tinker. The Salon and English Letters. Chapters on the
Interrelations of Literature and Society in the Age of Johnson. NY, 1915

Part II. 1790-1830: Pioneers
Sept. 24 Feminism and Revolution: Mary Wollstonecraft

Required Reading:

Mary Wollstonecraft. A vVindication of the Rights of Woman. Norton PB.
Omit Ch. V

EITHER

Ralph M. Wardle. Mary Wollstonecraft. A Critical Biography. U. of
Nebraska Press. Bison PB, Chs. I~V

OR

Margaret George. One Women's Situation: A Study of Mary Wollstonecraft.
Urbana, 111., 1970, Chs. 1-6
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Further Reading:
Eleanor Flexmer. Mary Wollstonecraft. A Biography. NY, 1972
Ferdinand Lundberg. Modern Woman: The Lost Sex. pp. 144-167
Winifred Stephens. Women of the French Revolution. London, 1922
Gita May. Madame Roland and the Age of the Revolution. NY, 1970
Eva Figes, Patriarchal Attitudes. pp. 90-108
Rousseau. Zmile

Oct. 1 woman and the Rise of the Modern Novel: Jane Austen

Required Reading:
Jane Austen. Emma
Ian Watt. The Rise of tha Nowvel. U. of Cal. PB, chs. 1, 2, 6, 7

Further Reading:
Robert P. Utter and &. Bridge. Needham. Pamela's Daughters, NY, 1936
Jane Aiken Hodge. Only a Novel: The Double Life of Jane Austen. FawcCett
PB, 1972
Marvin Mudrick. Jane Austin. Irony as pefense and Discovery. U. of
Cal. Press PB, 1968
Ian Watt, ed. Jane Austen. A Collection of Critical Essays. Spectrum PB

Oct. 8 The Saloniere of a New Era: Madame de Staél

Required Reading: o
Madame de Stael on Politics, Literature and the National Character.
trans. ed. Morroe Berger. pPPp. 91-107; 113-201; 217-268
For biographical information, browse through:
J. Christopher Herold. Mistress to an Age, The Life of Madame de
Staél. Charter Bk. PB, 1962

Further Reading:
Hsnnah Arendt. Rahel Varnhagen. Munich, 1959
Herbert Scurla. Begegnungen mit Rahel. Der Salen der Rahel Levin.

Berlin, 1962

PART III. 1830-1870: Tensions in the Struggle for Independence
Oct. 15 Charlotte Bronte

Required Reading:
Charlotte Bronte. Villette
Inga-Stina Ewbank., Their Proper Sphere: A Study of the Bronte Sisters
as Early-victorian Female Novelists. Cambridge, Mass., 1966, pp. 1-49

Further Reading:
winifred Gerin. Charlotte Bronté, the Evolution of Genius. Oxford PB,

1969

_R. B. Martin. The Accents of Persuasion. Charlotte Bronte's Novels.
London, 1966. Norton PB )

Lucille Dooley, "“The Psychoasalysis of Charlotte Bronté as a type of a°
Woman of Genius," American Journal of Psychology XXXI (1920}, 221-272

K. Tillotson. Novels of the Eighteen Forties. Oxford, 1954

98




O

ERIC

Aruitoxt provided by Eic:

80

Oct. 22 George Sand

Required Reading:
André Maurois. Lelia. The Life of George Sand. NY, 1953, Pyramid
PB, 1968

Further Reading: ,

George Sand, The Intimate Journal: Indiana; The Companion of the Tour
of France. .-

Eduard Dolleans. George Sand: Feminisme et mouvement ouvrier. Paris,
1951

Leon Abensour. Le feminisme sous la regne de Louis-Philippe et en 1848.
Paris, 1913

Edith Thomas. The Woman Incendiaries. Ch. 1

Oct. 29 Harriet Martineau

Required Reading:
Harriet Martineau. Society in America. ed. Seympur Martin Lipset.
Doubleday~-Anchor, 1962, rpt. Peter Smith, 1968, pp. 213-357

Further Reading:

Harriet Martineau. Autobiography. ed. Maria Chapman. Boston, 1877
I, 7-21, 34-36, 55-58, 75-149

R. K. Webb. Harriet Martineau. A Radical Victorian. NY, 1960

John Killham. Tennyson and the Princess: Reflections of an Age. London,
1958

J. A. and Olive Banks. Feminism and Family Planning in Victorian England
NY, 1964, Schocken PB

Part IV. Ambivalent Ideol ogies: Socialism and Psychoanalysis, 1870-1918
Nov. 5 Soc..:lism and Feminism

Required Reading:
Sheila Rowbotham. Women, Resistance and Revolution. London & N.Y.,
1972, Chs. 3-5
August Bebel. Woman under Socialism. New intro. Lewis Coser. Schocken
PB, 1971
Clara Zetkin. "Lenin on the Woman Question,". in v.I. Lenin, The Eman-
cipation of Women. International publ. FB, Pp. 97-123

Further Reading:
Friedrich Engels. The Origins of the Family, Private Property and
the State
Beatrice Webb. My Apprenticeship
Shulanith Firestone. The Dialectic of Sex
Werner Thonnessen. Fvauenemanzipation. Frankfurt, 1969
Edith Thomas. Louise Michel. Paris, 1971

Nov. 12 Rosa Luxemburg

Required Reading:
Rosa Luxemburg Speaks. ed. Mary Alice Waters. Pathfinder PB
Peter Nettl. Rosa Lusemburg. Oxford U. Press PB, 1969
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Further Reading:
Angelica Balabanoff. My Life as a Rebel
carl E. Schorske. German Social Democracy 1905-1917: The Development
of the Great Schism. Cambridge, Mass., 1955
George Lichtheim. Marxism: An Historical and Critical Study 2nd ed.
Praeger PB, 1965, part 5

Nov. 19 Anatomy and Destiny

Required Reading:
Sigmund Freud. Sexuality and the Psychology of Love. ed. Philip Rieff.
Collier PB, Chs. XII and XIII
Karen Horney. Feminine Psychology. ed. H. Kelman. Norton PB

Further Reading:

Viola Klein. The Feminine Character. U. of Illinois Press PB
Jean B. Miller. ed., The Psychoanalysis of Women. Pelican PB
Betty Roszak and Theodor Roszak. Masculine/Feminine: Readings in

Sexual Mythology and the Liberation of women. Harper Colophon PB

Part V. Three 20th Century Woman Intellectuals.
Nov. 26 Virginia Woolf and the Androgynous Vvision
Required Reading:

virginia Woolf. A Room of One's Own
. Orlando

Further Reading:
Quentin Bell: Virginia Woolf: A Biography. Harcourt Brace, NY, 1972.
Herber Marder. Feminism and Art: A Study of Virginia Woolf. U. of
Chicago. Phoenix PB, 1968

Dec. 3 Simone Weil: Affliction and Self-Transcendence

Required Reading: )
Simone Weil. waiting for God. Harper Col. PB
. The Need for Roots. Harper Col. PB

Further Reading:
Richard Rees. Simone Weil: A Sketch for a Portrait. Carbondale,
I11., 1966
Jacques Cabaud. Simone Weil: A Fellowship in Love. NY, 1964

pec. 10 Simone de Beauvoiir: Overcoming Othermess

Required Reading:
Simone de Beauvoir. The Second Sex. Intro., parts of Bk. II
. The Ethizs of Ambiguitv. Citadel Press PB
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Students in Biography Collective California State University,
Sonoma
Spring, 1974

WOMEN'S BIOGRAPHY

[Ed. note: This course outline was developed by students at Sonoma
as an outgrowth of previous classes in women's biography. Faculty
contact: J. J. Wilson, English.]

Besides being a class for which we have a lot of enerqgy, Wemen's Bio-
graphy is the final realization for us of the work and time we've spent
in the past year on a new work. Through the Looking Glass Finally is

an account of a class in Women's Biography. It is designed to help
others toteach this class. We will refer to it during the semester:

it includes a composite biography of a woman, an extensive bibliography
of novels, short stories, and poetry, a resource section on film and
music, and a collection of writing exercises which we plan to incorporate
into our class plan once a week.

I. Getting in touch with yourself and us

We will read some of our own journal material and discuss reactions.
This will prepare the class for the writing exercise, "I was born . . .
I am here,”™ which we'll do in class and share. We'll use the remainder
of the class time to gather ideas of what is expected from the class, of
what Women's Biography means. We'll read aloud and discuss "Letter to
the Bureau of the Census," a poem by Louetta White.

The second meeting we'll hand out a reading list, read a short story by
Susan Griffin, The Sink, and discuss it and some dittoed autobiographical
poems, andtalk about projects for the class. Each student will be required
to write either an autobiography or a biography of a woman whose 1ife would
otherwise go unwritten. We'll discuss various means of getting in touch
with our pasts and ourselves now, such as journals, dreams, and fantasy
work. We'll talk about forms the projects will take: written, taped, film
collective biography.

Assignment: Woolf, ) Room of One's Own.

II. Childhood Recollections

We'll bring in a collection of postcard repr.nts by which the class will
write imaginary portraits, due mid-semester, which can't help being auto-
biographical. We'll ask the students to bring in a picture of themselves
as children fer a later writing exercise. We'll do the writing exercise
"Find the child in me," and share it.

The second meetiny we'll bring in several recoxdings of women vocalists
whose songs deal with childhood experiences: Joni Mitchell, Judy Collins,
Carli Simon, and Kate Taylor. We'll also read in class excerpts from
Pippi Longstockings and Harriet the Spy and perhaps others and then dis-~
cugs the meanings they gave to cur lives as children.
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III. Myths and Fairytales

We'1l show a collection of reprints of Susan Boulee's paintings and dis-
cuss particular myths propagated through fairytales: The Prince Charming
myth, -the TWAslster myth. (Possibly a film and definitely a recording
will supplement the latter myth.)

The second meeting we'll do the writing exercise on the students' pictures,
"what was I thinking, feeling then?" We'll share what we've written and,
depending on time, we'll begin discussing A Room of One's Own.

Assignment: Something written on Mothers to be shared at the next meeting.

IV. Mothers and Fathers

We'll finish discussing A Room of One's Own. We'll share what we've

written on our mothers and read portions from Through the Looking Glass
Finally, a book we've worked on for a year concerning Women's Biography,
on mothers; and we'll read Linda Koolish's Mother poem.

Assignment: Something written on Fathers to be shared. Start reading
Sister of the Road or Calamity Jane.

The second meeting we'll share what we've written on our fathers and read
ane discuss other Father poems: Sylvia Plath's Daddy and Wakoski's
George Washington, Father of my Country.

V. Growing Up Female in America

Liz Avakian will come and read from her thesis. Afterwaxd we'll break into
small groups and discuss our reactions.

Assignment: One of the following: I Know Wwhy the Caged Bird Sings, Child
of the Dark, or Lady Sings the Blues.

The second meeting will focus on the traditional Pioneer Woman of the
American frontier. We'll discuss Sisterd the Road and Calamity Jane. We
also have access to biographies written in Fall '72 on a Mormon wife and
an early century Christian Scientist practitioner. Clarice Stoll's work
on Charmian London is another possibility. We'll discuss some problems
we had in writing other women's biographies, such as interviewing tech-
niques and information sources.

VvI. Third World Women

Renee Jones will do a presentation on Nikki Giovanni. We'll then discuss
works by Mari Evans, Diane di Prima and Zrke Shange.

The second meeting we'll discuss, in small groups, whichever book we've
read of the three assigned in Week V.
Assignment: Memoirs of an Ex-Prom Queen.
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VIIX.

Zake Shangz2will lead the class in some dance movement designed to further
enable us to get into our lives as women. Depending on the time, we'll
share the portrait writing assigned during week II.

The second meeting we'll see and discuss the film, The Black Woman.

VIXII. Adolescence

We'll show tlie film High School, followed by a discussion on such topics
as cheerleaders, queen néminations, cut-throat female competition; the
whole socialization process involved in getting through high school "suc-
cessfully.”

Assignment: Our Bodies, Ourselves,

The second meeting we'll discuss Memoirs of an Ex-Prom Queen,

IX. Adolescence, cont.

We'll show short films we all saw in high school produced by Disney, deai-
ing with feminine hygiene and becoming a woman. Our discussion will in-
clude relationships we had with both sexes during this time; also menstrua-
tion with the possibility in mind of writing our own menstruation ritual.
(Other countries have female puberty rites, formalizing a facet of life
which is all but ignored in the U.S.) .

Assignment: One of the following: Two Accounts of a Journey Throuch Mad-
ness, Faces in the Water, or These Are My Sisters, Lara Jefferson.

The second meeting we'll see Charlotte, a presentation by Karen Peterson
about a woman's life during world war II.

¥X. Adolescence, cont.

We'll show thr film Phoebe, a high school film which deals with unwanted
pregnancy, and discuss our feelings about it. We'll also discuse Our Bodies,
Qurselves. ~4
The second meeting we'll read aloud various poems, leading into a discussion
on abortion and rape: White Dove From a Black Night, Lyn Schultz (Anon.)},
Poem for My Unborn Child, Lisa Wilson (Looking Glass), and many others.

Hand out Big Blonde, a short story by Dorothy Parker.

XI. Madness

We'll excerpt from Sanity, Madness, and the Family, Laing, and read Agnes,

a poem by K. Frazer. We'll discuss various elements of frustration encoun-
tered through housewifery, marriage, and motherhood: basically, fragmen-'
tation in the feminine personality. we'll discuss Big Blonde.

The second meeting we'll ghow and discuss film Meshes of the Afternoon.
Begin discussing the books that the students have read, chosen from the
list given during the Week IX.

Assignment: The Yellow wallpaper, Gilman.
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XII., Madness, con't.

We'll finish discussing the madness books and Yellow Wallpaper.
Assignment: Ella Price's Journal.

The second meeting we'll view and discuss a video tape belonging to the
aschool entitled Take Her, She's Mad (KgﬁD).

XIII. Madness, con't.

We hope to have Salty Allen come and present her slide show on several
pieces of sculpture that portray her own inner journey.

The second meeting we'll do a writing exercise based on some goal-oriented
questions. It could take the entire period. Depending on the time we'll
begin discussing Ella Price.

Assignment: Ravages, Violette Leduc.

XIv. Madness, con't.

Another writing exercise, which we found to be more meaningful: this one
focuses on relationships. We'll talk afterward of the differences between
the two exercises.

The second meetina Leslie Marks will Lalk with us about hev own experience
with "madness"; Return is her personal account of this experience and includes
poetry and artwork.

Xv. Looking Out Again

We'll read aloud Anais Nin's Birth Story, leading into a discussion of re-
birth and then to Ravages.

Assignment: one volume of either Emma Goldman, Living My Life or Anais Nin,
piaries.

The second meeting we'll finish discussing Ravages ard include other writing
by lesbian poets. We'll discuss alternatives to the male-female relation-
ship: lesbianism, androgyny, celibacy. On one of these days, J. J. Wilson
will talk on La Batarde, by Leduc, a more "realistic" version of Ravages.

¥VI. Return to Self and inner stability

We wish to deal with women's jobs, travel and other outreachirg and self-
fulfilling elements of women's lives. A possibility is to have Margo, an
ex-prostitutevho is involved in the legal end of women's rights. We'll
discuss the selections by Goldman and Nin.

The secord meeting we'll deal with women in old age. We'll do a writing
exercise derived from Sheryl Jaffe's Scars Make Your Body More Interesting.
We'll read Tillie Olsen's Tell Me A Riddle. There are also two great films
which would enhance tnis last section: The Shameless 01d Lady and Woo Who?,
May Wilson.
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Karen saldwin, Rayna Green University of Massachusetts, Amhcrst
English Fall, 1973

FOLKLORE AND/OF WOMEN

Schedule of Tepics and Readings

Because we wish the course to be loosely structured, the syilabiis below
only outlines general areas of study with-no specific time we will spend
on each topic. Thus the list below should be understood ag "open,” with
émendations to be made throughout the semester. Moreover, all the topics
and materials we examine are interrelated. Thus, we will Yook at the same
readings several times, and will refer backwards and forwayd to topics
under discussion. Each of you should feel free to suggest asreas for dig-
cussion aswell as materials to facilitate class discussion and projects
undertaken by cther class members. You will all be primary contributors
to the course, both as informants and as researchers. We will txy to
issue, every other week, if possible, an updated list of pyimary and
secondary references for the ~ourse.

Texts

H. R. Hays. The Dangerous Sex: The Myth of Feminine Evil (New York: Pocket
Books, 1972).

Elizabeth Gould Davis. The First Sex (Baltimore: Penquin Books, 1972).

Iris Andreski. 0l1d Wive's Tales: Life Stories of African Women (New York:
Schocken, 1971). ’

Jean Ritchie. Singing Family of the Cumberlands.

Ruth Landes. The Ojibwa Woman (New York: W. W. Norton and Co., 1971).

In iddition to the texts, we will xXerox some materials (marked with an X)
and vend them to you at cost. In effect, at the end of the semeéster you
will have a book of selected readings on the folklore and/or women. These
materials are otherwise unavailable, and represent new attempts in the area
of study.

I. Folklore and Women: Women in the Discipline
Female folklorists and anthropologists; their topics of research;
wamen writing about women; men writing about women; the body of
knowledge.

II. Women in Ancient Cultures: Goddesses, Matriarchies, M¢th, and Symbolism

Readings:

H. R. Hays. The Dangerous Sex: The Myth of Feminine Evil (read Hays first).
Elizabeth Gould Davis. The First Sex.

Kay Cothran, review of Davis, The First Sex (to appear in the Journal

of American Folklore, Fall, 1973), ms. (X)
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Related Readings:

Philip Slater. The Glory of Hera (Boston: Beacon Press, 1968).

Erich Neumann. The Great Mother: An Analysis of the Archetype e
[It would be especially useful to look at the illustrations in

this volume] (Princeton Univ. Press. Bollingen Series, 1972).

III. The Persistence and Development of the Types and Archtypes: Folklore
) About Women--Virgins, Whores, Witches, the Weaker Sex

Readings:

Carol Mitchell (Xx)

Rayna Greep. "The Pocahontas Perplex: The Image of the Indian Woman

in Americun Vernacular Culture,” ms. 1973. (X)

Mary Ellen B. Lewis, "Sugar and Spice and Everything Nice?" ms, 1972. (x)

Iv. women's Traditicnal wWork: Handicraft, Education, Midwifery, Witchcraft

Readings:
Refer back to all pertinent autobiographical, biographical and ethno-

graphic materials.

Related Readings:

look through Allan Eaton. Handicraft in New England (NY: Bonanza
Books, 1969).

Allan Eaton. Handicrafts in the Southern Highlands (New York: Dover
Press, 1972). i

Ruth Bunzel. The Pueblo Potter (New York: Dover Press, 1971).

Julia Cherry Spruill. wWomen's Life and Work in the Southern Colonies
(New York: W. W. Norton and Co., 1972). '

N

V. Wwomen's Belief and Custom

Readings: .
Rosan Jordan de Caro, “Vaginal Serpent Beliefs Among Mexican-American
Women," ms. 1972. (X)

Ellen Stekert, “Focus for Conflict: Southernmt. Medical Beliefs in
Detroit," in The Journal of Amer. Folklore, 83 (April-June, 1970), 115-156.

Related Readings:
Marie Campbell, People Do Get Borm.

VI women's Speech

Readings:
Beverley Stiltje, “Black Women's Speech,” ms. 1972. (X)
Claudia Kernan-Mitchell, "Signifying," in Dundes, Mother Wit, 310-28.

Related Readings:
Selections from articles by Roger Abrahams (to be announced).
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VII. Special Topic: Women as Performers
Women's Repertoirxes: Song

Readings:

refer to Ritchie. Singing Family of the Cumberlands.

Roger Abrahams and Alameda Riddle. Alameda Riddle's Ballad Book.
selections (to be announced) from Paul Oliver. The Meaning of the
Blues. {New York: Collier Books, 1963).

Related Readings:
to be annourced

Spacial Topic: The Country 2nd Western Music of Tammy Wynette
and Loretta Lynn

VIII. Women‘s Repertoires: Tales and Other Genres

Readings:
Peig Sayers: An 014 Woman's Reflections (Oxford: Oxford U. Press, 1961).

IX. Women's Lives: Women's Traditional Culture in Autobiography and Biography

Readings:

Iris Andreski. 01d Wives' Tales: Life Stories of African Women.

Jean Ritchie. Singing Family of the Cumberlands.

Kathryn Morgan, "Caddy-Buffers: Legends of a Middle-Class Negro Family
in Philadelphia,” in Alan Dundes, Mother Wit From the Laughing Barrel
{Eng’ewood: Prentice-Hall, 1973).

Related Readings:

Nancy Lurie, ed. The Autobiography of Mountain Wolf Woman: Sister of
Crashing Thunder (Ann Arbor: Ann Arbor Paperbacks, 1971).

Peig Sayers. An 0ld Woman's Reflections.

Kathy Kahn. Hillbilly Women (Garden City: Doubleday and Co., 19723}.
Maya Angelou. I Know Why the Caged Bird Sings (New York: Bantam, 1968).
Zora Neale Hurston. pDust Tracks on the Road (Boston: Lippincott, 1972).

Special Topic: Folklore and the Family

X. The Life Cycles of Women: From Cradle to Grave

Readings:
Ruth Landes. The Ojibwa Woman.
Claire Farra. "The Mescalero Apache Maiden's Dance: A Puberty Rite,"

ms., 1972. (X)

XI. wWomen and Their Bodies: Motherhood, Menstruation, Health, Sex, Dress
and Ornamentation

Readings:

selections from Herman Ploss, and Max and Paul Bartels, Femina Libido
Sexvalis (N. Y. Medical Assoc., 1965).

selections from Nancy Friday, My Secret Garden: Women's Sexual Fantasies
{N. Y.: Trident, 1973).
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Vance Randolph. Ozark Magic and Superstition (New York: Dover Press, 1964).

Deirdre English and Barbara Ehrenreich. Witches, Midwives and Nurses
(01d Westbury, N.Y.: Feminist Press, 1973).

Refer back to pertinent sections in The Ojibwa Woman, Farrar's
"Mescalero Apache Maiden's Dance," and 0ld Wives' Tales.

XI1I. Special Topic: Women and Obscenity, Women's Obscenity

Readings:

Robbie Johnson. Folklore of a Texas Madam: A Social Interactional
Analysis," ms. 1972, to appear in the Journal of American Folklore,
Fall, 1973. (X)

Selections from Gershon Legman. Rationale of the Dirty Joke (N.Y.:

Grove Press, 1969). .
Christiap and Richard Milher. Black Players (N.Y.: Dell Publ. Co.,
1973). )

Roger Abrahams. Deep Down in the Jungle, rev. ed. (Detroit: Aldine
Press, 1969).
. "The Training of the Man of Words in Talking Broad."

The Journal

The Journal will be a personal diary of sorts which includes recollections
of anc comments on women's lore and lore about women in your own "reper-
toire," and a record log which notes and comments on the traditional ex-
pressive behavior pertaining to women you encounter every day. In addition,
the journal will be a bibliographic, research notebook in which you will
keep log on materials (primary and secondary) you think useful to our
course of study. The idea of the journal is to force you to get in touch
with your own traditional expressive behavior as it relates to the topic

of study as well as to force you to encounter this behavior as it lives

and functions in the world around you. For this reason, you have to be

as accurate as possible, in your recording procedures. Be "impressionistic"
only when all other methods of recording and comment have been exhausted.
You need to use this journal as a way to "think" about the issues we study,
and as a way to understand yourself and your environment as primary in-
formants about women's folklore and folklore about women.

Major Project

Either alone or with several other members of the class, each person will

“undertake a major project. Generally, we urge you to do a field rather

than library project--that is, to work with informants in addition to the
research necessary to the completion of any work. A field project would
involve interview, observation, and analysis of the data you collect and
encounter, and it may involve analysis within some specific analytic frame-
work. You may know of, or we may discover, a singer, tale-~teller, or crafts-
woman. You may find someone who has a la.ge repertoire of jokes about women
{and their sexual relationship with men, for example), or a woman who has

a substantial joking repertoire. If so, you should center your project
around such a person. You may want to undertake a "life history" of someone
you feel wculd be a viable informant--your grandmother, a neighbor, somcone
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with whom you work, for instance. In this case, you would then direct
your analysis to their traditional behavior as it surfaces and functions
in the story of their life. You may want to interview a number of people
about a topic--m¢nstrual beliefs, men's traditional ideas and beliefs
about women, or women's traditional speec!: forms. You could, if it were
possible, undertake a camparative project and compare the repertoires
(song, joke, tale, etc.) of a husband and wife, a father and daughter,

a mother and daughter.

Of course, you may do a library project, and there are many topics which
could use intensive research. An analysis of the works of a particular
folklorist or collection or an analytic question put to a body of material
would be a good contribution to the classwork.

rart of the work of this class will be to compile and circulate to all
the members comprehensive annotated bibliographies of folkloristic and an-

‘thropological literature either done by women (regardless of the subject)

or done from and about women by both men and women. The object is to
cover all the material listed on the accompanying bibliography. Tiere are
two types of surveys to be done. First, the journals and indexes and stan-
dard collections will be used to compile the annotated bibliographies
mentioned above. The questions to be answered here are: Eow many women
with what bibliographies have and are published? what are their areas of
interest? Are there traditional areas of interest for women scholars in
the field or do they publish on a wide range of subjects with no discemnible
pattern? What kinds of subjects related to women are dealt with by all
scholars, regardless of sex? In addition, the bibliographies of some
specific women scholars will be investigated for content and possible areas
of focus. These women include Martha Warren Beckwith, Ecfth Fywke, Helen
Creighton, Louise Pound, Katharine M. Briqggs, Lady Alice Bertha Somme,

Ruth Tongue, Margaret Mead, Ruth Benedict, Elsee CleWs Parsons, Zora Neale
Hurston, Maud Karpeles, Marie Campbell, Emelyn Gardner, Ellen J. Stekert,
Bess Lomax Hawes, Linda Degh, Thelma James, Ruth Landes, Elli Kongas-
Maranda, Ruth Underhi