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INTRODUCTION

“California Mini-Corps" and the "California Medi-Corps" sponsored by
the State Department of Education and conducted by Butte County
Superjntendent of Schools Office for the past eight years, provides
migrant children a hope for the future. These Programs afford an
excellent opportunity for local, county agg/gtate agencies to pool
their resources in order to maximize eduéggyona] opportunities for
migrant children,

The Butte County Superintendent af Schools and his staff are proud

to be associated with the agencies working with Mini- and Medi-Corps

on behalf of the migrant child.

Uuane G. Powers
Butte County Superintendent of Schools



PREFACE

The 1976 Evaluation Report includes relevant information describing
Mini-Corps’ annual effort to implement a number of component Programs,

including:

A summer Teacher Assistant Program

A School Year Teacher Assistant Program
The Medi-Corps Paramedical Program

A Teacher Intern Program and

An Administrator Trainee Program

A1l Mini-Corps students and personnel partfcipated in-the analysis and
evaluation of these important statewide Programs. :Also, over 200 super-
vising teachers certificated data to thoroughly evaluate the job performance
of Mini-Corps Student Assistants.
California Mini-Corps has historically placed great importance on our
evaluation reports as part of our continuing effarts toward self-improvement
‘ and renewal. This cufrent report will provide the basis for a review of our
performance objectives and the services we provide to migrant school children
and their families.
We are grateful for the tremendous amount of work which went into this
Evaluation Report by Dr. Joseph P. Rice, Chief Evaluator, Dr. Steve Rivas,
Associate Evaluator and the entire Mini-Corps supervisorial staff for their
vital contributions.

Herbert C. White

State Director
Californie Mini-/Medi-Corps
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PART T

MINI=CORPS PROGRAM CRGANLZATICN AND EVALUATION DESIGN

‘The California Mini-Corps Program has operated‘as a component of the California
Plan for the Education of Migrant‘Children since 1967 and has been funded under the
provisions of Title I, ESEA, Public Law 89-10, as amended by the Migrant Amendment
Public Law 89-750. This evaluation report includes data gathered from programs con-
ducted by California Mini-Corps from September 1, 1975 through August 30, 1976.
During this period, California Mini-Corps expanded its operations and programs sig-
nificantly as will be reported in this evaluation study.

The California Mini-Corps Program was managed through its headquarters in Chico
and its satellite office in Sacramento. The program was contracted through and
adminjstered by the Butte County Superintendent of Schools Office in Oroville.

Mr. Duane Powers is Superintendent of the Butte County Superintendent of Schools
Office. Mr. Herbert C. White is the State Director of California Mini-Corps.

Mr. Isidro Tarango is Associate Director of Mini-Corps for Recruitment of Students
and Program Logistics. Mr. Jesse Camacho is Associate Director of California Mini-
Corps and is responsible for coordination of Curriculum Development, organization
of preservice and inservice training and supervision of field supervisors. Dr Joseph
Rice is Associate Director of California Mini-Corps and is directly responsible for
Planning and Evaluation activities.- Dr. Steve Ri23, Chairman, Department of Foreign
Languages, California State University, Chico, assisted in the evaluation of California
Mini-Corps by administering his bilingual assessment scale to Mini-Corps students.

Dr. Rivas' findings are incorporated into this evaluation report.

During the academic year of 1975-76, California Mini-Corps organized and con-
ducted four school year teacher assistant programs in Bakersfield, in cooperation
with California State Collegze, Bakersfield; in Chico, in coope;ation with California

State University, Chico; in Indio, in cooperation with Region VII of Migrant Education-

Charles Lawrence, Director; and in San Diego, in cooperation with California State

Dr.
12




-2-

University, San Diego. Collepe coordinators worked full time in three of the acea
school year teacher assistant programs, including: Bakersfield, Mr. Ray Zuniga;
Chico, Ms. Berta Gonzalez; and San Diego, Dr. Jose Chavez. Since the Indio program
was a pilot program in cooperation with College of the Desert and including less
than 10 Mini-Corps student assistants, a full time coordinator was not retained for
this program. However, Ms. Irene Mancillas : * the Region VII Migrant Education
Office assisted with the supervision and counseling of Mini-Corps school year students
in this area.

During the summer of 1976, California Mini-Corps operated its summer student
assistant programs in approximately 60 school districts and four Migrant Education
regions. This year student supervision and program coordination was handled by 12

Team Leaders located in various regions of the state and three Ontdonr Education

Team Leaders. The list of Team Leaders and the areas in which they served follows:

Ana Sanchez, Region I; Manuel Reyes, Region III; Eva Acosta, Region II; Manuel
Gonzalez, Region I; Frank Donez, Region I; Bill Zeller, Region II; Manuel Sanchez,
Region II; Juan Martinez, Region III; Sylvia Lopez, Region II; Andres Rodarte,
Region I; Art Delgadillo, Region I, Outdoor Education; Linda White, Region III,
Alicia Estigoy, Region IV; Janie Cervantes, Region IV.

It should be acknowledged that California Mini-Corps contracts with approxiJﬁM.
matély 80 school year supervising teachers and over 200 summer supervising teachers.
While the list of names of supervising teachers would be too lengthy to record here,
California Mini-Corps appreciates the conscientious and professional contributions
of these supervising teachers. The workload of these supervising teachers will be

amply displayed in the various ratings of student performance and anecdotal comments

included in this evaluation report.

The California Medi-Corps Program was operated as a component program of
California Mini-Corps for the second year. This year a full time Program Coordinator,
Ms. Adriana Simmons, was retained and was assisted by three program liaisons, including

Juan Roman, Charles Garcia and Mark Diaz. Ms. Tina Nevarez, a former liaison, was

13
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involved in the preparation of adult curriculum materials and slide presentations of
a para-medical nature.

Another component program of California Mini-Corps was the school Administrator
Trainee Program offered in cooperation with California State University, Chico.
Dr. Duane Falk, Professor of Education, instructed professional career training
courses fdr the Administrator Trainees at California State University, Chico. More
detailed operational descriptions of the various California Mini-Corps component
programs will be reported in the appropriate parts of this evaluation report.

California Mini-Corps Progrzin Objectives: To date, California Mini-Corps has

developed two separate scts of Program Objectives including: (1) Program and Per-
formance Objectives for the Mini-Corps Teacher Assistant Programs, which are
applicable to the fovr component programs of summer Mini-Corps, school year Mini-
Corps, Intern Programs and Administrator Trainece Programs, and (2) Work Performance
Objectives for California Medi-Corps.

It has been recognized that the Administrator Trainee Program is in need of a

separate set of programmatic and work performance objectives. Time has been allotted

for the Fall of 1976 to accomplish this purpose. The Administrator Trainees, meeting
as a group, will develop and otherwise suggest performance objectives to be studied
and compiled by college and Mini-Corps administrators. Currently, it is believed

that the general program and performance objectives of Mini-Corps are generally

applicable to the Intern Program since the Interns ought to represent the highest

expression and achievement of these objectives.

It is also generally recognized within California Mini-Corps that the work-
oriented objectives now in force for California Medi-Corps are not adejuate to
express all of the training and performance objectives of this program. A wotking

committee of Medi-Corps students and the Program Coordinator, in cooperation with

the statewide planning and evaluation committee, plans to develop a more meaningful

14
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and appropriate se

t of program and performance objectives for Mini-Corps prior to

the next working session which will be the summer of 1977.

Following are listed the program and performance objectives of California Mini-

Corps Teacher Assistant Program types, including summer and school year Teacher

Assistant Programs, the Intern Program and the Administrator Trainee Program.

Following each statement of the objective is a brief summarv of the kinds of evalua-

tion methods,

objective.

tools and techniques that are used to measure the achievement of each

A more detailed account of the methods for evaluating the various program

and performance objectives will be contained in each separate section of this evalua-

tion report:

CALIFORNIA MINI-CORPS PROGRAM OBJECTIVES

OBJECTIVES

1. Provide direct categorical services to
Migrant Children which match or exceed per-
formance standards prescribed in the
California Master Plan.

2. Increase the number of professional
Educators who are specially trained,
experienced and committed to work with
Migrant Children.

EVALUATION METHODS

Professional Ratings of Job Performance
by Supervising Teachers and Mini-Corps
Supervisors, monitoring and field obser=-
vation by Mini-Corps administrators.
Quantification and validation of job
activities through submission of periodic
work logs, home visitation repprts and
anecdotal case study diaries.

Followup studies of former.Mini-Corps-
persons and graduates.

CALIFORNIA MINI-CORPS PERFORMANCE OBJECTIVES

1. The Mini-Corps students will acquire
cumulative competencies in diagnosing the
learning needs of Migrant Children; de-
cigning, prescribing and assessing indi-
vidualized instruction consistent with
the California Master Plan.

2. The Mini-Corps students will acquire
competencies necessary to teach basic
communication skills in English including:
(a) Aural-oral language development; (b)
Reading development; (c) Written expression.

--EVALUATION METHODS

Mini-Corps students' subject matter exami-
nations.

Professional Ratings of Job Performance
by Supervising Teachers and Mini-Corps
Supervisors

Monitoring and field observaticns.

Student subject matter examinations.
Professional ratings of job performanc:
by Supervising Teachers and Mini-Coxrps
Supervisors.

Monitoring by field observation.

Direct measurement of client benefit
through pupil testing.



3. The Mini-Corps students will acquire
competencies that will enable them to enhance
the personal development of Migrant Children
through Spanish linguistic studies, cultural
studies including colloquial iiterature,
drama, music and fine arts.

4. The Mini-Corps students will acquire
the competency to translate appropriate

instructional materials for non-English

speaking Migrant Children and communica-
tions to their parents.

5. The Mini-Corps students will acquire
personal characteristics that will enhance
their role as models for Migrant Children.

A suitable role model must: (a) have per-
sonal integrity; (b) have tolerance for the
differences of others; (c) have a personal
lifestyle that engenders respect including a
hish level :: personal decorum and appearance;
(d) convey credible career aspiration; (e)

be effective in communicating with diversified

individuals and groups.

EVALUATION METHODS

Rivas Spanish Proficiency Examination.
Professional Ratings of Job Performance

by Supervising Teachers.

Bilingual regional staff and Mini-Corps
Supervisors.

Monitiring by Field Supervisors conversant
with bilingual teaching methods.

Rivas Spanish Proficiency Examination.
Professional Ratings of Job Performance

by Supervising Teachers.

Bilingual regional staff and Mini-Corps
Supervisors.

Monitoring by Field Supervisors conversant
with bilingual teaching methods.

Parent satisfaction questionnaires.

Professional Ratings of Job Performance.
Self-analysis and appraisal techniques.

Program objectives developed to date for California Medi-Corps relate exclusively

to specific activities to be performed in the service of inigrant families and their

children.

As noted above, California Mini-Corps will need to develop a more sophisti-

cated set of program and performance objectives for the California Medi~Corps and this

task should be accomplished by the Summer of 1977.

Since the existing California

Medi-Corps objectives are all stated in terms of direct services to migrant families,

all of the existing objectives are measured in the same manner including the following

evaluation methods:

1. The Medi-Corps Coordinator and other Mini-Corps administrators directly rate the
job performance of Medi-Corps through on-site visits and observations of workloads.

2. Medi-Corps students submit to a self-analysis and appraisal technique at the end

of each term of work.

3. Quantification and validation of job activities is accomplished through the
filing of complex weekly work logs including activities related to clinical services,

16-
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The existing California Medi-Corps performance objectives are as follows:

1. Medi-Corpspersons, working in labor camps and community health agencies, will
provide the following para-medical services to migrant families: preventive dentistry,
preventive health care, including: health screening services (e.g. T.B., hypertension,
diabetes, hearing, etc.), laboratory work, immunizations, practical nursing care, infant

and prenatal care.

2. Medi-Corpspersons, through direct home visits and Adult Education will provide
instruction to migrant families in the following areas: nutrition, preventive medicine
and dentistry, infant care, orientation to community health and welfare services,
community planning, conversational English.

3. Medi-Corpspersons will provide the following direct social services to migrant
families in their homes and communities: arrange recreation, leisure time.activities,
provide consultation re: family financial, welfare, health or related problems, pro-
vide advocacy or, representative services in business, legal, educational or medical

transactions, provide home/school liaison.

4. As necessary to implement direct service .standards, the following supportive
services will be offered to migrant families: transport and care of children, food

services, child enrollment and record keeping.

California Mini-Corps Evaluation Design for 1975-76: Eight major methodological
approaches were used during 1975-76 go directly evaluate the five component Mini-Corps
Programs. Numerous forms, examinations and logs were developed collecting thesé data.
The various forms, logs and examinations are contained in the Appendix of this evalua-
tion report. The Rivas Spanish Proficiency Scale and the subject matter examinations
administered to Mini-Corps students are not included in the Appendix since these tests
contain questions and items to be repeated fér subsequent groups of Mini-Corps and
Medi-Corps student examinees.

Table I, which follows, contains an abbreviated summary of the eight major methods
used to evaluate Mini-Corps programs in terms of the five component programs upon
which various methods were applied. For example, on the first line of Table I, labeled
"Student Examinations' it can be seen that subject matter examinations including many
areas like science, language development, and etc., were applied during the preservice
workshops of Mini-Corps to students about to enter service in summer schools. As may

be noted by studying Table I, we have not yet applied all eight major methodologies

of evaluation to all of the Mini-Corps componunt programs.
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The most difficult yet one of the most important major methods for evaluating
our successes or failures is the direct measurement of client benefit. Clearly, we
are lagging in the development of direct client centered measurement tools and
techniques. For example, an experim.ntal migrant pupil testing program utilizing

the Wide Range Achievement Test and the Dos Amigos Verbal Language Scales in English

and Spanish on a "before" and "after" basis was tried out this summer in one regional
program area. This experiment was unsuccessful with few results being reported.
Future measurements of client benefit will have to include new preservice training
programs and massive follow up and supervision.

The evaluation process for California Mini-Corps is necessarily complex. Unlike
most education programs, California Mini-Corps serves two distinct groups of clients:
(1) migrant children and their families for whom Mini-Corps delivers some routine
services such as tutoring and family consultation, and Some unique services not
supplied by other agencies such as role models of inspiration, and {2) Mini-Corps
students themselves for whom we offer career preparation services.

Thus, four evaluative outcomes are possible: (1) We may successfully fulfill
the ubjectives of both migrant children and Mini-Corps students; (2) We may fail to
meet the needs of both groups; (3) We may successfully serve Mini-Corps students but
fail to deliver adequate services to migrant families, or; (4) We may adequately
deliver needed services to migrant families but fail to meet the pre~professional
requirements of Mini-Corps students. Of course, degrees of difference are bound
to be noted in any of these broad evaluative outcomes.

To further complicate the Mini~Corps evaluation process, it must be noted that
the program is built upon already existing layers of implementations. For example,
all Mini-Corps students, by virtue of entrance requirements, are enrolled in educa-
tion, pre-medical and other pre-professional areas of study and come to us from a

variety of colleges, universities and graduate schools. All of these schools support
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various pre-professional pro;rams of their own such as required -course scauen:es oOr
counseling services devised to effectively place their students in approrciate
career placements. It is virtually impossible to attribute the final success oOr
failure of Mini-Corps students to their colleges, the California Mini-Corps Program
or some combination.of b&th.

In the area of direct services to migrant families, the situation is even more
complicated. Ordinarily, the Mini-Corps Student Assistant Program is introduced
into school environments in which several state and federal programs are already
in place on behalf of migrant clients.

Anot har unprediétable factor involves our credibility to follow up former Mini-
Corps students in order to establish fulfillmént of our second program objective
of "increasing the number of (specially trained) educators." Continuiﬁg followup
studies will be reported in a section of this report, however, it will be shown
that our inability to keep in contact with a majority of our former students is
caused by factors not easily controlled by this Program. Furthermore, the long
range impact of the program must be measured in decades not years. Typically, we
enlist students ezrly in their college careers; therefore, five to six years must
pass before the typical student concludes undergraduate training, graduate work
and, finally, enters a professional field of work.

Worthwhile evaluation efforts should be ﬁlanned over sufficient time inter-
vals to assure observation of complex and long-term phenomena. In the period
1974 to 1975, Ca.ifornia Mini-Corps devoted considezrable effort to the process
of defining its programs and objectives. During 1975, the instruments now in use
were developed and tried out. We are now in a position to measure as adequately
as most universities the performance of our personnel on the job. Future planning
should focus upon a two-fold approach of efficiently following the progress of our

former students and measurement of target client benefit.
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TABLE I-1

EIGHT MAJOR METHODS USED TO EVALUATE THE FIVE COMPONENT MINI-CORPS PROGRAMS
(Summer Mini-Corps, School Year Mini-Corps; Interns, Administrator Trainees, Medi-Corps)

DATA COLLECTED FOR:
MAJOR METHODS EMPLOYED TO EVALUATE MINI-CORPS Summer 32:‘;01 Adminde.
COMPONENT PROGRAMS s . . . .
. Mini- Mini- trative
Corps Corps linterns| Trainees Medi-Corps
1. Student fxamination
Subject matter exam (science, language
development) - - X X X
Rivas Spanish Proficiency Exam X X X
Maintenance of 2.0 GPA an< major study
area X X X - X X
2. Professional Ratings of Job Performance
Evaluation by Supervising Teachers X X X X
Evaluation by Mini-Corps Supervisors X X X X X
3. Monitoring by Field Observation X X X X X
4. Self-Analysis and Appraisal Techniques
End of Term Evaluation Reports - ,
3y Students X X X X X’
End of Term Evaluation Reports -
By Supervisors X X X X X
Solicited Appraisals - From Teachers X X
Appraisal of Preservice Training -
By Students X X X
Appraisal of Preservice Training -
By Instructors X X
5. Quantification and Validation of Job ;
Activities :
Periodic Work Logs X X X
Home Visitation Reports X X
Anecdotal Case Study Diaries X X X
6. Follow-Up Studies X X X
7. Measurement of Client Benefit
Supervisor Analysis of Daily Lesson
Plans X X X
Pupil Testing X
(Parent Satisfaction Polls)
Client Follow-Up X
8. Management Studies and Reports
College Coordinators X X
Summer Team Leaders X X X
Special Group Surveys i X X
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The remainder of this 1976 Evaluation Report will be devoted to an analysis
of the Mini-Corps component programs and a follow-up study. The following

administrative chart displays the management stTucture and compoi2nt programs

of California Mini-Corps.
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CHART I - ADMINTSTRATIVE STRUCTURE OF CALIFORNIA MINT-CORPS
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PART II 12

CALIFORNIA MINI-CORPS SCHOOL YEAR PROGRAMS

Background Information:

During the 1975-76 school year, California Mini-Corps Qperated four school year
teacher Assistant Programs at Bakersfield, Chico, Indio and San Diego. Each of the
four programs was unique in terms of its setting, supervision available and the kinds
of placements into which students delivered their workloads. Each of the four programs
will be described in some detail below in order to orient the reader to the variations
contained in each operating program. As may be noted within Table 1 on Page 9, the
school year California Mini—Cérps program was studied by most of the major methods used
to evaluate our programs. For example, quarterly reﬁorts were obtained from the college
coordinators, all school year Mini-Corps students submitted final evaluation reports
including extensive narrative describing their work, and we obtained teacher as well as
supervisor evaluations of all participating students.

The two programs at Bakersfield and Chico have been operated for several years
and contain all of the expected components of the year round teacher assistant and
training progfam. However, special problems were encountered with the Indio and
San Diego programs which will be described below. In general, the summaries and
conclusions reached in this part of the 1976 Evaluation Report will be based upon the
l full years' data from Bakersfield and Chico and second semester data collected from
January through June 1976 from San Diego. The number of students remaining in the
Indio Program by June 1976 was considered to be too small to draw conclusions, more-

over there was no college coordinator retained in this area and we did not receive

management reports from this program.
At the outset of the 1975-76 project year, California Mini-Corps conceptualized

the four school year programs as being experimental in nature._ It was thought that

during the ten months of the school year programs we would be able to refine proced-

ures, forms and guidelines for use in the summer of 1976 programs. This prediction

proved to be true and we were sble to develop and refine such procedures as monitor
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and review classroom visits, workload reporting logs, supervisor's logs, and guide-
line¢ for attendance keeping and general monitor and evaluation of our component
For this reason, this section of the evaluation report is essentially de-

programs.
velopmental in nature.. Some-of the forms through which we collected data for this
part of the 1976 Evaluation Report were literally being developed during this period.
For example, it will be seen that the supervising teacher evaluation reports for the
1975-76 school year program consisted of two separate documents, one document con-
taining 13 crucial items related to the instruction of migrant children and the other
form including a general list of professional characteristics supposedly typical of

a person preparing to be a professional educator. By the summer of 1976, these two
separate evaluation forms for use by supervising teachers had been combined into a
-mmore manageable format and resulting in a single form as 40 items weighted by using

a similar format of judgements.

Thorough and reliable supervision and evaluation of the school year California
Mini-Corps Programs was dependéﬁt on the retention of full time college coordinatcrs.
As ﬁoted above, full time college coordinators were retained at Bakersfield, Chico
and San Diego. Table 2-1 shows the workloads of our full time college coordinators
in terms of the percent of time they spent delivering selected services to étudents,
school districts and the public. The percent of the time spent on the various
activities correlated well with expectancies contained in the job description for
college coordinators. For example, about 35 percent of the total time of college
coordinators was expended toward the direct supervision of Mini-Corps students in
school district classrooms and in the provision of advice and counseling to these

studeﬁts usuéily at the college campus. About 15 percent of their time was spent

actually instructing college classes, workshops, preservice and inservice training

institutes for our Mini-Corps students. The college coordinators appeared to have

adjusted and integrated well into their college settings, having expended about

7 percent 6f their time attending college staff and planning meetings. However,
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TABLE 2-1

WORKLOAD OF FULL TIME COLLEGE COORDINATORS AT BAKERSFIELD, CHICO AND SAN DIEGO

BY PERCENT OF TIME SPENT ON SELECTED ACTIVITIES

TYPE OF ACTIVITY

PERCENT OF TIME SPENT

ON ACTIVITY

Supervise Mini-Corps Students

At College 9%
In classrooms 167 ]
in field 27
TOTAL FOR THIS CATEGORY 27%
Attend Meetings With:

College Staff 7%
Regional Staff 1%
Headquarters (Mini-Corps) Staff 1%
Schools 27
TOTAL FOR THIS CATEGORY 11%
Provide advice, counseling to

Mini-Corps Students 12%

Provide consultation services to:

College 2%
| Region

Schools 1%
Headquarters 1%
TOTAL FOR THIS CATEGORY 4%
Program Administration:

Planning 8%
Report Writing 4%
Communications 1%
TOTAL FOR THIS CATEGORY 20%
Conduct Instruction for:

College classes 15%

Workshops (Mini-Corps)

Attend Inservice Provided By:
College

4%

Region

Schools

State

TOTAL FOR THIS CATEGORY

Other Activities In Which you
Engaged
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only about one percent of their time was spent attending meetings and meeting with
Mini-Corps Central Staff. Perhaps this is too low a figure indicating, that in the

future, Central Mini-Corps Staff may have to spend more time in the delivery ot pre-

service and inservice training to our college coordinators.

The college coordinators expended about 20 percent of their time on program ad-
ministration. A healthy 8 percent of this time was spent on planning activities and
only 4 percent was involved in report writing. It is interesting to note that 7 per—
cent of the time of our college coordinators was spent on communications with outside
agencies, including regional offices, other federal programs and related education
Projects and programs to be found within the local school districts. On the whole,
the distribution of workload was considered to be both compatible with the job
description of full time college coordinators and appropriately distributed to deliver
direct services to both our Mini—Corés students and the school districts we serve.
Perhaps, in the future, a bit more time might be expended toward the provision of a
consultation service to regional offices and school districts. A brief description
of each of the fqgr school year progrzms operated by California Mini-Corps during
the 1975-76 school year follows including some program highlights and special problems
to be considered when analyzing the data contained in the rest of this section of the

FEvaluation Report:

California State University, Bakersfield - California Mini-Corps has operated a

school year program at Bakersfield for the past five years, therefore, the program is

well established in Kern County and is well received by school districts, some of which
have retained former Mini-Corpspersons as full time regular school teachers in their
In recent years, the demand feor Mini~Corps student teacher assistants in

classrooms.
Kern County classrooms has exceeded our ability to supply them. During the 1975~76
school year program at Bakersfield, our liaison and communications with the regional

migrant office as well as school districts we serve was much enhanced by the retention

of a college coordinator who was also an employee of the Kern County Superintendent of
School's Office. 27
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Twenty-two students, eight male and fourteen female, cowpleted the school year

program at Bakersfield. In general, forms and information were routinely collected

from this group of students rendering a complete record of the 1975-76 school year

program in Kern County. All of the students finishing the program were experienced,

the modal student having two years past experience in Mini-Corps. The students

served in various Kern County rural classrooms from kindergarten to the eighth grade.
The typical Mini-Corps student served in a primary'or elementary self-contained
classroom in which large groups of migrari children were included.

The average student in the Bakersfield program had a grade point average at the

end of the college year of 2.68 or "B-". The range of Grade Point Averages went

from 1.33 to a perfect 4.00. Unfortunately, three of the 22 students ended the

college year with grade point averages below 2.00 which is the minimum standard for

retention in the Mini-Corps Program. If the grade point averages of these three

students is eliminated, tae remainirg grade point average of students would be above

3.00 or a "B" average. Otherwise, no special problems may be noted for the Bakersfield

Program. The Bakersfield Program along with the Chico Program should be considered

a model for California Mini-Corps worthy of future replication on other college

campuses. Rivas Spanish Proficiency Scores were not reported for this group of
students, most of the students served in the summer, 1976 programs during which

the Rivas scale was administered. Moreover, the ratings from supervising teachers

and supervisors reported elsewhere in this section will show that this group of

students possessed a level of Spanish language proficiency at least equivalent to

the average Mini-Corps student in our program.

California State University, Chico - The California Mini-Corps Program operated

at Chico State University is the oldest continuing school year program. Mini-Corps

students participating in the Chico Program have become a tradition in the rural

communities surrounding the city of Chico. Indicative of the warm community relations

-
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between Mini-Corps students and the greater Chico community can be witnessed by
a number of spontaneous volunteer activities supported by Chico students. For
example, several Chico students were involved in the development of a local radio
program for Spanish-speaking children in the area which reached such children,
including migrant chiiﬁren over a 30-mile radius of Chico. Another group of Chico
students became involved in the organization and development of a folklorico dance
group and a singing group which they called "Los Trobadores". This song and dance
group performed at many different schools during the year and also participated in
and was celebrated by many community groups. The college coordinator of the Chico
year round program is a veteran with a number of years of experience as both a
college coordinator and a former Mini-Corps college student. California Mini-Corps
has utilized and exported many of the curriculum and other products developed at
Chico for use by other year round and summer Mini-Corps Programs.

Approximately thirty students passed through the Chico program during the
1975-76 school year program and 22 students equally divided between males and females
The grade point average for students completing the program

completed the program.

was 2.68 or a "B-" average, students ranged between a low grade point average of

2.1C to 3.00. All students falling below a grade point average of 2.00 had been
eliminated from the program by May of 1976 in conformity with the Mini-Corps

standards. Of the student group completing the year round program, two students

were without prior experience while most of the students had one or two years of
prior experience in the program. All of the students were administered the Rivas

Spanish Proficiency Scale. The average student obtained an 85% rating on the

Rivas Scale which compares very favorably with other Mini-Corps students in other

areas. Most of the students were placed in primary or elementary self-contained

classrooms which included groups of migrant pupils. Two of the students were

placed in a high school environment in which they delivered direct tutoring and

counseling services to high school migrant pupils.
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Migrant Education, Region VIi, Tndio — The school year program in Indio

was loosely affiliated with College oi the Desert, which is a two-year community

college serving youth in the greater Indic-Palm Springs region, and the regional

‘migrant education office located in Indio. A coordinator for the program was not

retained. Therefore, we did not obtain a systematic record of the development

of this program. However, the program was informally supervised by personnel from

the Migrant Regional Education Office. In the Fall of 1975, 12 local community

college students were recruited into the program, offered a preservice academic

program and were placed in elementary and junior high school classrooms in the

greater Indio area. By Spring of 1976, five students had dropped out or were

otherwise withdrawn from the program and 7 students remained and completed the

program by Summer of 1976. As will be reported in this study, the 7 remaining Indio

students tended to be more critical of the operation of the school year Mini-Corps

program than were the other groups. This criticism was generated by the lack of

supervision for this group of students and their comparative unfamiliarity with the

program.

California State University, San Diego - The San Diego Program was initiated

in the Fall of 1976. At the time, it was recognized that no migrant pupils had been

formally identified within the San Diego County area. Several studies existed

indicating that there may be as many as 2 to 3 thousand migrant pupils in the schools

of San Diego County, however, documentation for this population was lacking. In

the late Summer of 1975, the state Bureau of Migrant Education conducted several

briefing sessions and workshops for school administrators in the San Diego area.

By September, 1975, 20 California State University students from San Diego were

recruited for a pilot Mini-Corps program including 5 men and 15 women. None of the

students had any prior Mini-Corps experience. All of the students were either

This group of students received a preservice program
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different from students in our other school year programs. The San Diego students

received instruction on how to recruit potential migrant education pupils in the

AN

community. Their preservice training stressed the scrutiny of school records, how

to conduct on-site interviews with school administrators, how to interview and
obtain vital information from teachers and parents and how to enroll prospective

migrant pupils into MSRTS. Subsequent to their preservice training, all of the

San Diego students participated in a community-wide search and identification pro-
cedure for migrant children during the entire first college semester from September
1975 through January 1976. Therefore, their exists no classroom data or rating
forms for this group of students for the first college ccmester.

By the second college semester commencing in late January 1976, through June

1976, all of the students were placed in classrooms in San Diego County schools.

The identification and enrollment of prospective migrant students had been disappoint-

ing as of De.ember 1975. Therefore, all of the San Diego students were placed into

public school classrooms in which Spanish-speaking, Mexican and Mexican~Ametvican

students were enrolled. However, firm documentation for validating the pupils as

being migrant was largely lacking. 1n an evaluation report filed June 7, 1976, it

was documented .that interviews had been held with most of the administrators of

schools in which the San Diego Mini-Corps students were serving. Typically, the

principals reported that it was "very probable that large numbers of migrant pupnils
attended their school, but these students were not formally identified." All of

the San Diego Mini-Corps students served in elementary, junior high and high schools

in which a large portion of the pupil population was of Mexican descent. In some

of the schools a portion of Mexican and Mexican~American pupils approached 80% of

the total pupil population in the school year. Thus, it may be confidently stated

that the San Diego Mini-Corps students received training in classrooms that were
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well suited to prepare them for careers in bilingual and migrant education even
though the Spanish-speaking pupii; and pupils of Mexican descent within the class-
rooms in which they served were largely unidentified for the technical purposes of
migrant education.

The academic standing of the San Diego Mini-Corps students were somewhat higher
than at the other colleges with a grade point average of 2.92 or a straight "B"
average. The grade point averages ranged between a low of 2.0 and a high of 3.5.
All students were administered the Rivas Spanish Proficiency Scale. On the average,
these students earned a 90% grade on this test. No student scored below 80% and
several students obtained near perfect scores. This group of students appeared to
be more peoficient in the Spanish language than the average Mini-Corps student

elsewhere.

Preservice and Inservice Training: Because the school year programs were

started at different periods in the Fall of 1975 and due to the fact that two of the
programs; némely, in Indio and San Diego were new to Mini-Corps, the preservice and
inservice programs varied considerably from place to place. Mini-Corps students from
Bakersfield, Chico and San Diego attended a common preservice workshop held on the
San Diego State University campus in late August 1975. A special preservice workshop
was held for the community college students in Indio in mid-September, 1975. There-
after, Mini-Corps students attending the three university affiliated programs re-=
ceived rather intensive inservice training programs usually occuring at least once
a month. The Indio students received no further inservice training after September,
1975 and their cisappointment with the situation is reflected in the ratings which
follow.

The preservice and inservice training programs of fered to school year Mini-Corps
students is summarized and the student ratings are tabulated in Table 2-2. The pre-

service workshop was rated highly by students from Bakersfield and San Diego while the
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Chico students tended to downgrade the significance and usefulness of the preservice
workshop. This finding is difficult to interpret since the students from Bakersfield
and Chico are very similar in\the sense of being experienced Mini-Corps students with
similar academic backgrounds.

The inservice training program at Bakersfield highlighted culturally related
topics such as music or understanding and liaison with such groups as Mexican-American
educators. The highlighted topics were rated very high or above average by most of
the students.

The Chico inservice training program highlighted teaching skills of reading,
writing, and all language. These subjects were rated above average by most students
attending.

The San Diego inservice training program tended to be intensive as compared with
Bakersfield and Chico and covered a wider range of topics, usually dealing with pre-
service teaching techniques. In most cases, a majority of the San Diego sfudents
rated most of the subject matter and techniques Qorkshops as very high or above average.

At the end of the school term in June of }976, all of the year round students
were asked to render global evaluations of the quality of the inservice training pro-
gram and the quality of the general college course work. These ratings are particu-
larly significant because they were done“at the end of the training and classroom
experience periods after which the student should have a better understandiné of the

kinds of preservice and inservice training which were of genuine use to him as he

worked in actual classroom environments.

When students evaluated "the overall quality of the inservice training you re-

ceived this past school year", the results were as follows:

Excellent Good Fair Poor
Bakersfield 47.6% 38.1% 1 14.3%2 | 0%
Chico 23.87% 52.3% 1 14.3% 9.5%
Indio 20 7 20 Z 140 7% 20 7%
San Diego 70.6% 23.2% | 6.27 0%
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STUDENT EVALUATION OF PRESERVICE AND INSERVICE TRAINING

~22-
TABLE 2-2

VERY ABOVE BELOW

TYPE OF TRAINING AND LOCATION HIGH AVERAGE | AVERAGE AVERACE LOW
BAKERSFIELD , - .
Culture Through Music 71% 18% 12% == ==
Inservice and Orientation - 507 427 8% - -
Interpersonal Teaching 22% 227 447 11% -
San Diego Preservice Training 637% -38% — - -
National Bilingual Workshop 297% 437 297% - -
Mexican-American Education Workshop 50% 50% — - -
CHICO
H-200 and ESL 297 597% 6% 6% -
Reading and Choosing Books 29% 57% 147% — -
Writing and Oral Language 20% 80% - - -
Health Services 347% 667 - - -
Dancing 407% 607% - -— -
San Diego Preservice Training -= 347 667 - -=
INDIO
Preservice Training 33% 66% —- — -
Reading and Teaching Techniques 33% 667 — —= -
SAN DIEGO
Identification of Migrant Children

Preservice 39% 39% 15% 87 —
Writing Behavioral Techniques 31% 547% 8% 8% -
Improving Important Behavorial

Objectives in the Learning Process 33% 427 257 — -
Requirements & Procedures for Ad-

mission Into the School of Educa-

tion 38% 467 8% . 8% -=
Review on Writing Behavioral

“.echniques 31% 38% 317% —-= -
Introduction fo tke Principals of

Learning for Mastery 367% 457% 187% - -=




TABLE 2-2 {cont'd)
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VERY ABOVE BELOW

TYPE OF TRAINING AND LOCATION HIGH AVERAGE AVERAGE AVERAGE LOW
SAN DIEGO (cont'd)
Schmerler Approach to Teaching Reading

and Spelling 867 7% —— 77 —
Classroom Management 157 627 157 8% -
Reading Techniques 83% 17% -— -— -—
Additional Reading Techniques 82% 18% — — o
Counseling of Minority Group Students 677 33% — — —
Theory of Bilingual-Bicultural Educa-

tion 627 237 8% 8% -
Use of Diagnostic Tools 38% 467 15% — -
Oral Language Assessment 50% 427 - 8% -
Bilingual Education Workshop 797 7% 7% 7% -=

35




~24—

The preceding table demonstrates considerable student satisfaction with the
inservice training programsvat Bakersfield and San Diego while the students at Chico
were somewhat more critical and the students at Indio, as expected, tended to be dis-
satisfied with the inservice training program probably beééuée it was largely nonex-
istant.

Another indication of Mini-Corps student satisfaction with the quality of the
year round program was obtained by asking the students to evaluate "the overall quality
of your college course work in preparing you to teach migrant children'". The ratings

of the college students follow:

Excellent Good Fair Peoor
Bakersfield 22.2% 22.2% | 33.37% | 22.2%
Chico 15.8% 57.8% | 15.8% 1 10.5%
Indio 50% 0% 50% 0%
San Diego 25.5% 49.5% | 15.6% | 10.4%

The preceding data demonstrate a dramatic improvement in Mini-Corps student satis-
faction with their college course work as compared with data collected last year

when a majority of students at all colleges rated the overall qu;lity of their college
course work as "Fair" to "Poor". This year, a majority of Spuééﬂts at Chico and San
Diego rated the overall quality of their college course work as being either "Excellent"
or "Good" while the majority of the students at Bakersfield coﬁtinued to rate their

" overall college program as only "Fair" to "poor". The student ratings from Indio must
be considered inconclusive since only a small number of students responded and it is
unclear if>they are enrolled in authorized pre-education training programs at their
community college of attendance. However, upon retention of a full time program

coordinator for the Indio program for next year, this factor ought to be investigated

further.

Student Workload: Guidelines for student attendance and workload controls were

developed during the 1975-76 school year but were not implemented until the Summer
program of 1976. Monitor and review visits to school districts revealed frequent

complaints from school principals and superQising teachers concerning the lack of
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attendance policy and rigorous student conformity to the schedules of the school to
which they were assigned. 1In a few cases, student attendance in the classroom of
their assignment was erratic and in these cases disciplinary action was undertaken.
Many principals complained about the discontinuity between college recesses and
public school holidays. A majority of principals and supervising teachers complained
about the unreality of school year Mini-Corps commitments. They pointed out that
many of our Mini-Corps students are marginal or "C" average and simply cannot devote
20 full hours of service to a public school program on top of a‘full college workload.
Moreover, the ;ypical year round Mini~-Corps student has to travel 30 miles a day to
and from the college of his attendance and the rural classroom in which he works.
Table 2-3 was constructed by choosing 89 Weekly workload Logs of students from
Bakersfield, Chico and San Diego and compiling average workloads of Mini-Corps students
in terms of the percent of their effort which was devoted to the list of selected ac-
tivities contained in Table 2-3. Column 1 of Table 2-3, labeled "Expected" signifies
o;r best estimate of the proportion of time which should be expended in each of the

four major work activities (e.g., Planning 15%, Instruction 60%, Home 20% and

Supportive 5%).
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TABLE 2-3
AVERAGE WORKLOAD OF SCHOOL YEAR MINI-CORPS STUDENTS

PERCENT OF TIME WITHIN| PERCENT OF OVERALL
ACTIVITIES AND SERVICES EXPECTED SUB-CATEGORY SPENT ON TIME SPENT ON
PERFORMED WORKLOAD ACTIVITY ACTIVITY

PLANNING (Indirect Service)
Inservice Training (as parti-

cipant) - 367 8%
Inservice Training (as planner

or presentor) 11% 27
‘Child Diagnostic Services ‘ ‘

(Assessment) ’ SZ 1%
Other Pupil Personnel Services 3% 0.7%
Health and Welfare 17 0.37%
Family Services ’ 5% 17
Community Liaison 3% 0.67%
Advisory Committees . 3% 0.7%
Preparation (lessonms, curric.) ” 29% 67
Other 3% 0.7%

TOTAL PLANNING 157 1007 21.0%

INSTRUCTION (Direct Service)

Adult Education 0.7% 0.4%
Math 157% 97%
Bicultural 77 4%
Reading 157 9%
Oral Language 137% : 87
ESL 87 57
Science 5% 3%
Social Science 5% 37
Homemaking 0.7% 0.4%
Arts and Crafts 7% 47

~Music 67 47
Physical Education 67 37
Playground Supervision 8% 5%
Other 47 ‘ 37

TOTAL INSTRUCTION 607 100% 60.07%

HOME/FAMILY/COMMUNITY (Direct) e
Related Community Activity 447 5%
Consultation to Family 117 1%
Translation Services 15% 27
Acting As Advocate For Family 67 0.7%
Home/School Liaison Visita- <

tion 21% 37
Other 47 0.4%
TOTAL FAMILY SERVICES 20% 1007 12%
SUPPORTIVE SERVICES (Direct)
Ceneral Administration Tasks 117 0.7%
Transport and Care of Children 137 0.8%
Food Services Activities 97 0.5%
Counseling to Students 31% 27
Identification and Enrollment 47 0.27%
Health, Welfare & Attendance 7% 0.47
Other 247 2%
TOTAL SUPPORTIVE SERVICES - 5% 1007% 67
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Supervisor Evaluations: During the 1975-76 school year, evaluation of student

performance were collected at the end of each semester from all supervising teachers.
Incomplete results were obtained in the Indio area and are omitted from this report
which includes only end of year supervising teacher evaluations for the Bakersfield,

.

Chico and San Diego Programs. During this period, two separate evaluatioﬂtaévites
were used. A Checklist Evaluation of Activities related to preparation for migrant
education as well as a ratiqg sheet fcr personal characteristics were used. By the
Summer of 1976, these two forms had been combined into a single Checklist Evaluation
Form which utilizes a similar format for the evaluation of teaching skills, persoﬁal
characteristics and professional attributes. All 13 of these listed knowledges and
activities contained in Table 2-4 have traditionally been considered essential in-
gredients in thé preparation of teachers preparing to serve migrant pupils.

Table 2-4 summarizes the supervising teacher ratings of school year Mini-Corps
students engaged in actual classrooms in the Bakersfield, Chico and San Diego areas.
In general, each Mini-Corps student was supervised by a different teacher, thus, the
nqmbers of supervising teachers were equal to the number‘bf Mini-Corps student
assistants, approximately 25 at each lbcation. .The most discouraging finding is that
large proportions of the students are failing to function in the area of these priority
activities during their actual classroom experience. A study of Table 2-4 reveals
that more than a majority of students on all campuses apparently do not become in-
volved with the assistance in following up of absentees among migrant pupils, nor
do a majority work with migrant parents in aiding them to secure family services.
Also, a surprisingly large proportion of students on all campuses are nét functioning
in the area of assisting with instruction in Mexican-American history and culture.

On all of the campuses, there is a tendency for students to éxcell in the areas
of being effective and suitable as a role model for migrant children and understanding

the needs of these children. Item 14 at the end of this Checklist demonstrates the

continuing confidence of the supervising teachers for the perforﬁénce of our Mini-

Corps students with most teachers rating the studeuts as above average or outstanding.
ERIC 39
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TABLE 2-4

COMPARATIVE CHECKLIST FVALUATTIONS OF SCHOOL YEAR_MINI—CORPS STUDENTS AT
BAKERSFIELD, CHICO AND SAN DIEGO BY SUPERVISING TEACHERS
JUNE, 1976

2 | Those Who Did Function Were
= Rated as (By Percent):
0
o "
DEMONSTRATED KNOWLEDGES OR ACTIVITIES - 8
RELATED TO MIGRANT EDUCATTON % : - " n
)] ] ! o
a 3] o o o
- 5 &S 29 o
a 4
1. Understanding of migrant children and
sensitivity to their needs:
Bakersfield - 647 32% 47 -
Chico 19% | 61% 39% - -
San Diego - 807% 20% - —
2. Help provided to the teacher in under-
standing the needs of migrant children:
Bakersficld 12% | 467% 417% 13% -
Chico 25% { 50% 33% 8% 8%
San Diego 13% | 467% 467 8% -
3. Understanding of his roie and his
relationships with the teacher in the
classroom:
Bakersfield - 60% 32% 47 47
Chico 19% 1 54% 237% 237% -
San Diego - 637 37% - -
4. Effectiveness in providing actual
instruction in Spanish zs necded:
Bakersfield - 75% 17% 8% -
Chico - 50% 5C% - -
San Diego -— 93% 7% - -
5. Effectiveness as an interpreter between
teachers and Spanish-speaking children and
parents:
Bakersfield - 67% 243, 10% -
Chico 47 77% 237 - -
San Diego 37 757 17% 8% -
6. Effectiveness in assisting with in-
struction in Mexican-American history
and culture:
Bakersfield 16% | 56% 20% 8% -
Chico 38% | 80% 20% - -
San Diego 537% 717% 297 o -
7. Eftectiveness as a suitable role wodel
for migrant children: .
Bakersfield - 607% 28% 12% -
Chico - 77% 237 - -
San Diego - 73% 20% 7% —
8. Effectiveness in assisting with follow
up of absenteeism:
Bakersfield . 120% | 55% 35% 10% -
Chico 65% | 67% 33% - -
San Diego 607 1 33% 50% 177 -
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TABLE 2-4 (cont'd)

z Those Who Did Function Were
= Rated As (By Percent):
Q
E.)
DEMONSTRATED KNOWLEDGES OR ACTIVITIES E E -
RELATED TO MIGRANT EDUCATION 2 o g - "
3] o o 3
a é O bz [«
=
9. Demonstrated  knowledge of techniques of
teaching and working with migrant children:
Bakersfield 4% 677 217% 8% 47
Chico 3% 50% 43% 7% --
San Diego - 36% 64% - —
10. Demonstrated knowledge of techniques of
English as a second language:
Bakersfield 12% | 64% 24% 8% -
Chico 67 40% 53% 7% -
San Diego 25%1 38% 38% - —
11. Demonstrated knowledge of techmiques
of classroom management; techniques of
discipline:
Bakersfield 8% 527% 30% 17% -
- Chico 197 | 39% 46% 157 -
San Diego -— 197 75% | 6% —
12. Effectiveness in working with migrant
parents and ability to secure helpful
services for migrant families from public
and private agencies:
Bakersfield 32% 1 48% 8% 12% -
Chico 50%Z | 38% 507 13% -
San Diego 75% 1 100% — - —
13. Demonstrated ability to work coopera-
tively with other members of the educa-
tional team (such as other paraprofess-
ionals, administration and instructional
specialists:
Bakersfield | 8% } 52%Z  139%2 1 4% 4%
Chico 19% | 44% 25% 13% -
San Diego 6% 677% 27% 7% -

I believe this person has the following potential as a teacher:

Bakersfield Chico San Diego

Outstanding 56% 477% 567%
Above Average 28% 407 38%
Average 16% 7% 6%
Below Average - 7% -—

Should be Encouraged To
Consider Another Pro-
fession
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Table 2-5 displays the ratings assigned by supervising teachers to Mini-Corps
students on personal characteristics, human relations, community involvement and
professional involvement. Findings are similar to those contained in Table 2-4
with the typical student obtaining fairly high ratings in the excellent and good
categories., However, too'many students were not observed working or interacting in
the area of community involvement. Also, comparatively lower scores were to be found
in the areas of professional competence. This would indicate the need for strengthen-
ing pre-service and in-service programs in such areas as planning and organization of
curriculum, class curriculum planning, oral and written e:xpression znd knowledge and
use Of teaching methods.

Most of the rating scale items relating to the fifth Mini-Corps performance
objective having to do with '"being a role model" were graded very highly, usually
in the excellent category by supervising teachers indicating that this is probably
the most well implemented of the five performance objectives. fhe only exception
to this observation is in the area of originality and leadership potential; both
of these qualities being rated comparatively lower than the other personal charac-
teristics and human relationship qualities. For this school year program, and
again scanning the variety of Checklist items having to do with professional
competency, indicates that the least well implemented of the performance objectives
are No. 1, striving for diagnostic and individualized education, and No. 2, the
acquisition of competencies necéssary to teach basic cemmunication skills in English.
The school year Mini-Corps students, in general, tend to obtain higher ratings than
do the summer Mini-Corps as a whole in the third performance objective dealing with
the acqusition of competencies in Spanish linguistic studies and Objective 4 dealing

with the translation of appropriate instructional materials for non-English-speaking

migrant children.
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TABLE 2-5

SUPERVISING TEACHERS RATE SELECTED PERSONAL AND PROFESSTONAL CHARACTERISTICS
OF MINI-CORPS STUDENTS AT BAKERSFIELD, CHICO AND SAN DIEGO, JUNE 1976

Characteristics Rated Excellent Good Fair Unsatisfactory Not Observed
PERSONAL
Health and Vitality ,
Bakersfield 80% 20% —_ — —_—
Chico 50% 50% - - -
San Diego 75% 25% — - _—
Personal Appearance
Bakersfield 80% 207 - —_— —_
Chico 65% 35% —_ — —_
San Diego 637% 31% 6% - —_
Poise
Bakersfield 647 32% 47 - -
Chico 63% 31% 6% - -
San Diego 75% 25% - — —_—
Voice and Speech
Bakersfield 52% 487% - - -
Chico 53% 35% 12% - -~
San Diego 50% 38% 13% —_ -
Judgement
Bakersfield 487% 36% 6% - -
Chico 59% - 35% — - -
San Diego 75% 25% — - -
Enthusiasm
Bakersfield 80% 16% 4% - —
Chico 77% 18% 6% — -
San Diego 81% 19% — - -
Sense of Humor
Bakersfield 727 24% 47 - -
Chico - 69% 3172 - -- -
San Diego 887% 13% - - -
...... " Dependability : : : — :
Bakersfield 68% 16% 12% 47 -
Chico 50% 38% 13% - --
Sau Diego 69% 25% 67 - ——
Originality
Bakersfield 467% 38% 177 - -
Chico 467% 53% 8% - -
San Diego 447 56% — -— —
HUMAN RELATIONS
Respects attitudes and
opinions of others
Bakersfield 58% 38% - 4% 4%
Chico 81% 197 - - -
San Diego 947% 67 o - -
Works harmoniously with
others
Bakersfield 75% 21% - 47 -
Chico 81% 19% - - -
San Diego 94% — 6% - -
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Characteristics Rated Excellent Good Fair Unsatisfactory Not Observed
Accepts criticism and
suggestions
Bakersfield 677 =57 47 47 -
Chico 817 19% - - -
San Diego 947% _ — 6% - -
Exhibits leadership
potential
Bakersfield 71% 25% 4% - -
Chico 447 38% - - -
San Diego 63% 38% - - -
COMMUNITY INVOLVEMENT
Ability to relate with
parents
Bakersfield 75% 19% 6% - -
Chice 55% 46% - —_ -
San Diego 100% - — - -
Ability to bring forth an
awareness of the educa-
tional program to the
parents in the commun-
ity
Bakersfield 75% 19% 67 - -
Chico 447 33% 22% - -
San Diego 100% - - - —
Interest and sincerity in
providing ideas, opinions
at Parent Advisory Board
Meetings.
Bakersfield 677% 22% 117 - -
Chico 50% 50% - - -
G San Diego 100% - —— - —
PROFESSIONAL COMPETENCE
Knowledge of Subject
Matter.. " : ,
Bakersfield 55% 27% 18% - -
Chico 627% 39% - - -
San Diego 38% 637% - e —
Quality of Planning and
organization
Bakersfield 48% 33% 19% - -
Chico 54% 23% 23% - -
San Diego 40% 47% 13% - e
Knowledge and Use of
Teaching methods
Bakersfield 467 41% 14% - -
Chico 23% 697% 8% - -
San Diego 38% 56% 6% — -
Oral and Written Express-—
ion
Bakersfield 52% 447 47 - —
Chico 367 55% 9% - -
San Diego 50% 447 6% - —
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Characteristics Rated Excellent Good Fair Unsatisfactory Net Observed
Ability to motivate
students
Bakersfield 487 487 47 - -
Chico 62% 39% -- - -
San Diego 637 38% - — -
Consistent Pupil Con-
trol
Bakersfield 52% 33% 147 - -
Chico 587% 33% 8% - -
San Diego 50% 38% 13% — ——
Classroom Management
Bakersfield 427 47% 11% - -
Chico 407 407 20% - -
San Diego 647 217% 14% — -—
Attention to Individual
Differences
Bakersfield 73% 187% 97 - -
Chico 467 467 97 - -
San Diego 757 19% 6% == —
Professional attitude
toward cooperating
teacher
Bakersfield 71% 25% - 4% -
Chico 697 31% - - -
San Diego 887% 13% — — —
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End of Year Program Evaluation By Stucents: 1In June of 1976, 2!l of the school
year Mini-Corps students submitted an End of Year Evaluation Form in which they des-

cribed their successful and unsuccessful experiences, rendered a self-rating of their

R

performance within all five of the MIni-Corps performance objectives and féted selected -

aspects of the program such as the classroom and college supervision they received.
Following are the statements of the five Mini-Corps performance objectives showing

the percent of students indicating that they received training toward fulfillment of

this objective during the 1975-76 academic year, the percent of students who felt they

obtained practical on-the-job experience and how to implement this objective during

the school year and a self-ratiﬁg or a sort of "self-confidence rating' in which the

students express the level of attainment toward each objective they feel they have

reached by the end of the school year. In the information which follows, the reader

will observe between school differences in all of the dimensions measured as well as

rather clear differences in the levels of confidence achieved in the various perform—

ance objectives measured:

OBJECTIVE I: The Mini-Corps students will acquire cumulative competencies in diag~
nosing the learning needs of migrant children; designing, prescribing and assessing
individualized instruction consistent with the California Master Plan.

——Percent of students receiving training toward this objective during 1975-76:
Bakersfield - Yes: 57% No: 43%
Chico - Yes: 89% No: 117%
San Diego - Yes: 100% No: --

——Percent of students obtaining on the job experience in implementing this ob-

jective during 1975-76:
Bakersfield - Yes: 96% No: 4%
Chico - Yes: 837% No: 17%
San Diego - Yes: 92% No: 8%

——Percent of students rating themselves as achieving the following levels of
performance of this objective by the end of the 1975-76 school year:
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Professional Advanced College Average Need Improve- ]
Level College Student Teacher ment or
Level Level Aide Dissatisfaction
Level
.| Bakersfield 17% 35% 22% 13% 13%
‘Chico 11% 22% 227 28% 17%
$an Diego 17% 50% 8% 177% 8%

Objective #1 Comment: Most students indicate that they have received on the job exper-
ience in implementing this most important objective of diagnosing the learning needs of
migrant children and individualizing their instruction. However, a large proportion of
the students at one campus indicate that they did not receive training during the 1975-
76 school year in this area. Confidence ratings are comparatively low for this objec-—
tive with about 157% of the students overall indicating that they need improvement and

almost half of the students at one campus only rating themselves at an average teacher

aide level, or needing improvement.

The Mini-Corps students will acquire competencies necessary to teach

OBJECTIVE II:
(a) aural-oral language development, (b)

communication skills in English including:
reading development, (c) written expression.

—-Percent of students receiving training toward this objective during 1975-76:

Bakersfield - Yes: 73% No: 27%
Chico - Yes+ 10072 No: --
San Diego - Yes: ~.% No: 8%

-—Percent of students obtaining on the job experience in implementing this ob-
jective during 1975-76:

Bakersfield - Yes: 100% No: ~—
Chico - Yes: 89% No: 11%
San Diego - Yes: 100% No: --

--Percent of students rating themselves as achieving the following levels of
performance of this objective by the end of the 1975-76 school year:

- .Professional Advanced | College |. Average . .Need Improve- |
Level College Student Teacher ment or
Level Level Aide Dissatisfaction
Level
Bakersfield 23% 18% 267% 22% 22%
Chico 6% 227% 287% 22% 22%
San Diego 18% 45% 18% 18% -

Objective #2 Comment: Almost all of the students at all campuses indicate that the

received training and also on the job experience in this objective.

are about average with only one campus indicating some self-doubt about their ability
to perform this objective at a college student level.

section of the Evaluation Report that supervising teachers, however, felt that this was

It was noted earlier in this

one of the weakest objectives comparatively in terms of implementation.

Confidence ratings
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OBJECTIVE III: The Mini-Corps students will acquire competencies that will enable
them to enhance the personal development of Migrant Children through Spanish ling-
ulstic studies, cultural studies including colloquial literature, drama, music and

fine arts.

——Percent of students receiving training toward this objective during 1975-76:
Bakersfield - Yes: 81% No: 19%
Chico - Yes: 77% No: 23%
San Diego - Yes: 927 No: 8%

—-Percent of students obtaining on the job experience in implementing this ob-
jective during 1975-76:
Bakersfield - Yes: 86% No: 14%
Chico - Yes: 65% No: 35%
San Diego - Yes: 927 No: 8%

——Percent of students rating themselves as achieving the following levels of
performance of this objective by the end of the 1975-76 school -year:

Professional Advanced College | Average | Need Improve-
Level College Student | Teacher ment or
Level Level Alde Dissatisfaction
Level
Bakersfield 23% 187 18% 237 367%
Chico 6% 247 35% A 247
San Diego % 422 8% 9% 33%

While most of the students, except at Indio, report that they
received both training and on the job experience in implementing the objective for
Spanish linguistic studies, the confidence ratings for this objective are among the
lowest recorded with more than a third of the students overall feeling they need im~
provement. This finding corresponds with data collected elsewhere indicating that
California Mini-Corps may not be providing sufficient preservice and inservice

training in this competency area.

Objective #3 Comment:

OBJECTIVE IV: <The Mini-Corps students will acquire the competency to translate

appropriate instructional materl
communications to their parents.

——Percent of students receiving training toward this objective during 1975-76:
Bakersfield - Yes: 55% No: 45% .
Chico - Yes: 72% No: 28%
San Diego - Yes: 50% No: 50%

——Percent of students obtaining on the job experience in implementing this ob-

jective during 1975-76:
Bakersfield - Yes: 95% No: 5%
Chico - Yes: 83% No: 17%
. San Diego - Yes: 83%Z No: 17%
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--Percent of students rating themselves as achieving the following levels of
performance of this objective by the end of the 1975-76 school year:

B 'F‘F?Z?E?EfZﬁal‘[’ Advanced ('Celluge‘( Average Need Improve- o
Level College Student Teachur ment or
Level Level Aide Dissatisfaction
U Level
Bakersfield 23% 367 147 18% 9%
Chico 21% 21% 36% 7% 14%
San Diego 27% 367 9% 18 9%

Objective #4 Comment: As was found in the self-ratings of Objective 3, Mini-Corps students
report that they are not obtaining sufficient training in the area of translating instruc-
tional materials and communications. However, the students express a comparatively higher
confidence rating in their ability to perform this task even though they have not re-
ceived sufficient pre-service training. This finding will be amplified as we analyze the
Rivas Bilingual Test results in Part VII of this Evaluation Report. It will be shown

that, even though the students havc apparently high self-confidence ratings in this area,
they require considerable improvement in the ability to write and read Spanish.

OBJECTIVE V: The Mini-Corps students will acquire personal characteristics that will
enhance their role as models for Migrant Children.

--Percent of students receiving training toward this objective during 1975~76:

Bakersfield ~ Yes:67% No: 337%
Chico - Yes:897% No: 11%
San Diego - Yes:92% No: 8%

--Percent of students obtaining on the job experience in implementing this ob-

jective .during 1975-76:

Bakersfield - Yes: 95% No: 5%
Chico - Yes: 100% No: -—-
San Diego - Yes: 927 No: 8%

—-Percent of students rating themselves as

achieving the following levels of

performance of this objective by the end of the 1975-76 school year:

Professional Advanced College Average Need Improve-
Level College Student Teacher ment or
Level Level Alde Dissatisfaction
Level
Bakersfield 30% 40% 20% pd 5%
Chico 11% 44% 282 P4 11%
_San Diego 25% 42% 25% azx =

Objective #5 Comment:

the most successfully implemented objective.

The data indicate,

that as far as students are concerned,
These data tend to support the ratings of ~

this is

supervising teachers, who, it has already been shown, also feel that the objective of
enhancing themselves as role models is the most successfully implemented of the five
major California Mini-Corps performance objectives.
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Table 2-6 records the ratings of year round students of selected iﬁportant

program factors during the 1975-76 school vear. It may be seen that the Mini-Corps

students thought highly of the quality of their classroom experience as well as the

supervision they received from their supervising teacher. However, there was com—

paratively high dissatisfaction with the supervision received from their college

supervisors at two of the four program sites.

While the proportion of the satisfaction with the quality of their college course

work has improved markedly since 1974-75, a large proportion, as high as 50%, of the

students still do not feel that their college is adequately preparing them to teach

migrant children.

The lowest rated factor is that of communications with the state-wide Mini-Corps

operafions with half or more of the students at all of the campuses apparently feeling

that such communications are fair to poor. Another area of comparative dissatisfac-—

tion with performance was in the area of direct supportive services to migrant families

including the home visitation program. This finding certainly fits in with prior

reports showing a lessening of supportive services and the non-functioning of a large

proportion of Mini-Corps students in the duties of home vistations.
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TABLE 2-6

MINI-CORPS STUDENT RATINGS OF SELECTED PROGRAM FACTORS

FACTORS TO BE EVALUATED EXCELLENT GOOD FAIR ,‘ POOR
The Quality of My Classroom Experience
Bakersfield 59% 237 18% -
Chico 37% 477 11% 5%
Indio 607 20% 20% -
$an Diego 81% 19% - —
The Supervision I Received From My
College Supervisor
. Supervisor A 267 267% 267% 21%
Supervisor B 487 297% 19% 5%
Supervisor C 50% 317% 19% -
Supervisor D o 50% - , 507%
The Supervision I Received From My [
Classroom Supervising Teacher , !
Bakersfield 46% 237 23% 9%
Chico . 26% 427 217 117%
Indio 408 407 20% -
San Diego 817 13% - 6%
Communications With State-Wide Mini-
Corps Operations
Bakersfield 19% Vo297 297 247
Chico 6% SV 3 297% 35%
Indio 25% i - 50% 25%
San Diego 13% 53% 20% 13%
Overall Effectiveness of This School
Year Mini-Corps Program in Meeting
The Local Needs of Migrant Children
In Qur Area.
Bakersfield 48% 387% 14% -—
Chico 417% 417 167% L
indio 20% 207% 407 207%
San Diego 13% 607% 277 -
Support, Advice and Services We Pro-
|~..vided to. Migrant Families In Qur. .
Community :
Bakersfield 18% 647 18% -
Chico 117% 567 33% -
Indio -— 257% 75% -
San Diego
Effectiveness of Our Local Mini-Corps
Home Visitation Program.
Bakersfield 527% 397 97 -
Chico ' - 59% 247 18%
Indio - 20% 607 20%
San Diego 25% 25% 25% 25%
Level of Support My College Afforded
Me In Addition To That Provided By -
My Mini-Corps College Supervisor. -
Bakersfield = 25% 15% - 407 20%
Chico 11% 537% 11% 257%
Indio - 50% 50% -
San Diego . 25% 38% 197 197%
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TABLE 2-6 (cont'd)

FACTORS TO BE EVALUATED EXCELLENT GOOD FAIR POOR

School and Community Acceptance Of
Our Local Mini-Corps College

Program. ’
Bakersfield 73% 18% 9% -
Chico 37% 427 16% 5%
Indio 17% 17% 17% 507
San Diego 447 567% - -

In planning future year round programs, it may be informative to view the most
successful and least successful experiences of the students during this school year
program. Following are two lists including the most frequently mentioned successful

and unsuccessful experiences as perceived and rated by the Mini-Corps students them-

selves:

L

Most Successful Experiences and Accomplishments as Reported By Mini~Corps Students

1. Obtaining actual, practical on the job experience.

2. Being able to assist children with problems such as gaining self-confidence and
other areas of interaction outside of the classroom.

3. Being able to engage in genuine bilingual teaching.

4. Learning to develop good cooperative relationships with the rest of the school
staff.

5. Gaining self-confidence toward becoming a professional teacher.

6. Being able to plan for and instruct in cross-cultural units of étudy.

7. Being able to establish good working relationships with parents and the greater
" community.

8. Improving my ability in the area of teaching methodology.

Least Successful Experiences and Accomplishments Listed By School Year Mini-Corps
Students

1. Having to cope with indifferent or adverse school staff members.
Being frustrated by a lack of time to work with the children.
3. The lack of discipline noticed on the part of many pupils we had to deal with.

4. Lack of communication with Mini-Corps staff and Mini-Corps headquarteré.
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The lack of funding to purchase instructional materials needed to perform our
job well.

It was discouraging to note that many of the children didn't care about school
and had negative attitudes toward the school and Mini-Corpspersons. :

Many students report a territory which is simply too vast to cover with the
time allotted.
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Recommendations for School Year Program: Based upon the. informaticn reported

in this part of the Evaluation Report, the following recommendations for program im-

provement seem indicated:

1. The preservice and inservice training programs should be standardized across the
various campuses Mini-Corps operates. It was shown that each campus conducts
an essentially dissimilar inservice training program with a result that student
confidence to perform the various objectives of Mini-Corps vary considerably
from campus to campus.

2. Checklist Evaluation Reports from supervising teachers as well as end of year
self ratings by Mini-Corps students support the suggestion that the performance
objectives dealing with diagnosis and individualized instruction, teaching basic
English language skills, and Spanish linguistic studies need to be strengthened
and improved through the inservice training program. Factors related to the
objective of learning to teach basic communication skills in English were rated
comparatively lower by supervising teachers. Performance objectives dealing
with individualizing instruction for children and Spanish linguistic skills
were rated relatively lower by the Mini-Corps students themselves.

3. All parties to the evaluation agreed that communications with central Mini-Corps
operations is below average. Communications may be improved through more frequent
area conferences for Mini-Corps and outside personnel, publication of a Newsletter,
and more frequent monitor and evaluation on-site visits by Mini-Corps Central

Staff.

4. The Home Visitation Program, including supportive services to migrant families,
continues to be a comparatively weak area of service delivery. It is suggested
that coordinators should establish preservice Sessions on the conduct of home
visits and strenuously follow up the home visits actually conducted by the

Mini-Corps students.

5. A separate student poll may need to be conducted to more fully elaborate upon

v ogome dissatisfaction with the existing ‘college supervisor role-as-perceived--by-—-—
the students. There are hints in the data indicating that students may require
a heavier commitment of personal counseling services. It is recommended that
the college supervisors report monthly to Central Mini-Corps staff regarding
problems of Mini-Corps student supervision encountered. Also, the college
coordinators should probably meet separately on occasion to develop strategies
of dealing with the typica: kinds of problems Mini-Corps students are presenting.
Perhaps an inservice program should be contemplated for college supervisors

and team leaders.
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PART III

CALIFORNIA MINI-CORPS SUMMER TEACHER ASSISTANT PROGRAMS

Iwo-hundred and eleven California Mini-Corps Teacher Assistants successfully

completed at least 7 full-time weeks of instructional services in California school

districts during the Summer of 1976. Ninety-three of the 211 Teacher Assistants

served school districts with up to 9 weeks of total service. The Teacher Assis-
tants were placed in approximately 60 different school districts through out
California from the Tehachapi mountains in the south to Butte and Mendicino Counties

in the north. Each Mini-Corpsperson tended to be placed with a separate supervising

teacher, thus more than 200 individual sdbervising teacheré were involved in this
evaluation design. Although each Migrant Education region implements different poli-
cies with reference to morping and extended day summer schools, in general, the Mini-
Corpsperson served under two different supervising teachers, one in the morning
prograr—this person being pri?afily responsible for the corpspersons' evaluation-

and a separate extended day teacher who frequently conferred with the @orning teacher
in the overall evaluation ~f the corpsperson's performance.

Each corpsperson was to attend a week-long preservice workshop in June which
will be thoroughly reported in this section of the Evaluation Report. For the first
time, a cadre of 15 area supervising Team Leaders was hired to directly supervise
the Mini-Corpspersons, both in the classroom and during their community services.

It will conclusively be shown in this‘part of the Evaluation Report that the Team

Leader concept significantly shifted Mini~Corpsperson workloads closer to California

Mini-Corps operational standards and added tc the cverall effectiveness and efficiency

of the Summer Teacher Assistant Programs.




A statistical profile of the Summer Mini-Corps Teacher Assistants follows:

SEX: 34.4% Male 65.6%Z Female

MARITAL STATUS: MALE o FEMALE

Single: 79.27% 89.8% )
© Married: 20.8% 6.17% !

Divorced: 0 3.4%

Widowed: 0 0.7%

COLLEGE CLASS STANDING:

High School Graduate: 1.7%
Freshman: 16.87%
Sophomore: 25.2%
Junior: - 29.2%
Senior: 15.9%
Graduate Student: 11.17%
AGE . MALE FEMALE TOTAL PERCENT
17 - 1 1 .45
18 3 6 9 4.05
19 6 22 28 12.61
20 8 31 39 17.56
21 11 35 46 20.72
22 10 25 35 15.76
23 11 12 23 10.36
24 9 4 13 5.85
25 5 8 13 5.85
26 1 - 1 .45
27 3 - 3 1.35
29 2 1 3 1.35
30 1 - 1 .45
31 - 1 1 .45
32 1 1 2 .90
37 - 1 1 .45
40 - 1 1 .45
41 - 1 1 .45
33 el = L =45
71 151 222
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Evaluation of Preservice Training Workshops: Two week-long preservice training

wérkshqps were held for all of the summer Teacher Assistants. The first wbrkshop

was held June 6 through 12, 1976, and the second workshop was held June 13 through 19,
1976. The workshops tended to be attended by equal numbers of students, however,
there tended to be more morale problems. and general restlessness in the first work-
shop than in the second workshop. Although the data are pooled for practical reasons
in this report, it was visually observed that students attending the first workshop
tended to downgrade the workshops and the instructors tended to downgrade the students
during the first workshop.

Alrhough a complete attendance record was not kept, the instructors were asked
to estimate the attendance at workshop courses afterward. While about 60% of the
Students were reported to have attended the workshops faithfully, 90% of the time,
about 25% of the students were reported to be absent one out of five sessions or 20%
of the time. This finding is in contrast with student attendance noted in the 1975
report when over 90% of the students attended all of the courses more than 90% of
the time.

Table 3-1 compares the ratings of the college instructors as they evaluated
student attentiveness, understanding of subject matter, motivation, decorum and
discipline in 1975 and again in 1976. A downward shift is clearly evident in.the
data with a larger proportion of instructors in 1976 using the average category of
performance. This finding was reinforced by the lack of salutory statements by
instructors describing the students during the 1976 summer workshop. 1In 1975,
all of the instructors but one wrote a salutory, documentary letter highly praising
the overall conduct and motivation of the 1975 students attending the preservice
workshop. This eventuality did not materialize in 1976, however, the overall in-

Structors appraisal of the Mini-Corps student performance during the workshop is

still reasonably good.
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TABLE 3-1

COMPARISON OF COLLEGE INSTRUCTORS RATINGS OF STUDENT ATTENTIVENESS UNDERSTANDING,
MOTIVATION AND DECORUM FOR 1975 AND 1976 PRESERVICE WORKSHOPS

Estimate of Attentiveness and Motivation 1975% 1976
High attentiveness and motivation 862% 63%
Average attentiveness and motivation 14% 31%
Low attentiveness and motivation 0% 6%
Estimate of Student Decorum Discipline
And Courtesy: 1975%* 1976
Higher than students of similar age 71% 477
Average for students of similar age 92% | 53%
Lower than students of similar age 0% 0%
Estimate of Studént Ability to Understand
Subject Matter Taught: 1975% 1976
Subject matter too dificult 7% 14%
Subject matter about right level 86% 867
7% 0%

Subject matter too easy

%1975 data from page 65-66 of 1975 Evaluation Report.
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Table 3-2 combines data which could have been presen;ed‘in from 3 to 6
different tables. These data describing the first year and experienced student
ratings of the workshop courses before the summer began and again after their
actual experience allows the reader to make direct compariscns between the ratings
of the freshmen as compared with the experienced Mini-Corpsperson. The first
general observation resembles that noted in the 1975 prior year data, that is a
tendency for the later summer ratings to be significantly lower than ratings
rendered just after the workshop had been conducted in June. OQur data from last
year led us to believe that the afterw;;d ratings were more characteristic of the
actual practicality and usefulness of the workshop content.

The first column of Table 3-" lists the actual workshop courses offered during
June of 1976, along with the combined, first year and experienced Mini-Corpsperson
ratings of the various workshop courses. The next column shows the percent of the
different groups of corpspersons who actually utilized the subject matter content
on that line during this summer school session. This column is very important
since it is a sort of "user's index". Obviously, a workshop course is of little
value if it is not actually applied in a real life, school situation during the
summer by the corpsperson. The remaining columns of Table 3-2 show the —ombined
first year and éxéerienced Mini-Corpspersons rating of the workshop at the beginning
of the summer just after the course wis offered in June of 1976. The "after”
columns show how first year and experienced Mini-Corpspersons rated these workshops
at the end of the summer in August of 1976 after they had completed their classroom
experience.

The Science course proved to be the most popular and useful aé was the case in

1975. There is some evidence this year that the course may have een even more

useful for the experienced Mini-Corpspersons than for tlie freshmen.
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The math course demonstrated significant gain from 1975 when only 19% of the
students rated this course as being of high usefulness. Also, three-quarters of

both groups of students actually used the math materials in real classroom settings

and the afterward ratings held up very well. The usefulness, practicality and value

of the math program is further proven in the next part of this report when we show

a significant increase in the time Mini-Corps students spent this summer actually

instructing in mathematics.

The Language Arts course did not prove to be as popular as last year and only
about half of the studgnts actually used the materials in summer school classrooms.
The cultural awareness course dropped some in popularity but the large majority of
students continued tc use the mate;ials, they say, in actual classroom settings.
The reading course also showed some drop in popularity as comparéd with the ratings

in 1975 and lower numbers of students in both first year and experienced groups

testify that they have actually used the materials. However, the workload data

to be shown later in this report will demonstrate an actual workload increase in

the instruction of reading.
The course on classroom management techniques held up somewhat better in the

afterwaré ratings than did some of the other courses. For example, at the beginaing

of the summer only 25% of the combined group rated the course as above average,
whereas at the gnd_of the summer after having used the materials, 31% of the freshmen
and 40% of the =xperienced students rated this course above average. Also, very

large proportions of both groups claimed to have used these inaterials during the

summer.
gESL-Level I for freshmen students held up about as well as this course did in

1975 with three—quarters of the students claiming to have used the materials. How-

ever, the Level II program designed for the upper division or the experienced

Mini-Corpspersons was not use:d as often as any of the other courses and did not
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hold up as well in the ratings. This first pilot program to differentiate the

curriculum of new from experienced Mini-Corpspersons cannot be judged as successful.
The overall ratings of all of the combined wcrkshops show that about 40% of all

the students rated the overall workshop as being of high usefulness; this is a degree

of support which is about the same as that noted in the 1975 workshop.
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TABLE 3-2

STUDENTS RATE USEFULNESS OF PRESERVICE WORKSHOP COURSES BEFORE AND AFTER ACTUAL
SUMMER SCHOOL EXPERIENCE (N=149) (ALL FIGURES REPORTED BY PERCENT)

Student Ratings of Workshop Sessions Before and After Summer
Experiences
Percent Who Above Low
Utilized During High Average Average Average Low
WORKSHOP SESSION Summer Usefulness| Usefulness | Usefulness | Usefulness | Usefulness
Yes No | Before|After|Beforel After|Before| After | Befora| After iBefore!| After
SCIENCE
Combined 19% 171 3 17 -
Flrst Tear 13% 27}, 447, 25% 221, 3 5
Experlenced 87 | 137 59% 314 107 - -
MATH
Combined 381 23 397 17 ==
F1rst Tear 744 267, | 28% 257, 304 8 9%
Lxperienced 1% | % 207 43 2% 7 Ky
- LANGUACE AKTY
Coubined 21 34 387 3% 4
¥irst Tear 53 §7% 137, 417 30% 7 1
. Experienced 57% | 431 154 195 56% -- 117
“COLTURAL AWARENESS
Combined 431 297, 250, 3 -
Tirst Vear EHA VA 3% 3% 197 A LY
Experienced 67% 334 197 29% §2% 61, 3
READING ‘
Combined 39% 39% 177 3% Y/
First Year 5Th 43% 214 23% 1y 9% 3
Experienced 5Th L34 19% 35% 277 15% k)
CLASSROOM MANAGE-
MENT TECHNIQUES
Conbined 2% 254 354 117 21
First Year 854 157, 167 31 32% 117% 9%
Experienced 12 27% 17} 407 334 Y 6%
ESL-LEVEL 1
First Year -
Before 377 3% 17% b7, 3
O gt Year
ERIC o 16 | 2 {7 W 2y 91 4
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il

Experfences
Percent ¥ho Above Low
Uiltzed Durlng|  High Merdge | Average | Average Low
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ESL-LEVEL ]
Experienced
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Experienced
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Table 3-3 compares the ratings assigned by students in 1975 to global measures
of the preservice workshop with ratings on those same measures made by students in
1976. As with the instructor ratings of students reported earlier, there is a

clear tendency for the 1976 students to rate the overall indices of workshop

success at a somewhat lower level. This finding is especially marked in the question

asking if the student would recommend that future workshops similar to this one be

of fered unchanged. About half of the students in 1975 would so recommend while two-

thirds of the students in 1976 would not want workshops offered unless they were

modified. Among the most frequently mentioned recommendations for modification of

subseguent workshops were the following:

Involve bilingual instructors who use Spanish in the classroom.

Hire former Mini-Corps ¢tudents as teachers.
Allot more time for the actual construction or making of materials by the students.

Combine old and new Mini~Corpspersons so that they can learn from each other.

Move the workshops to a more centralized location.
Provide instruction and materials at the high school level.
Provide more informztion to Mini-Corpspersons about the politics and funding of

the program.
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TABLE 3-3

COMPARISON OF OVERALL RATINGS OF PRESERVICE WORKSHOP BY STUDENTS
ATTENDING IN 1975 (N=163) AND 1976 (N=155) BY PERCENT

1975 1976
This week-long, summer workshop was:
More worthwhile than any instruction I've received 727 47%
As worthwhile as any instruction I've received 27% 507
Less worthwhile than any instruction I've received 1% 37
This workshop:
Duplicated knowledge I have already obtained 4 4%
Included a combination of knowledge I have obtained
pPlus new information 75% 837%
Essentially included new material and knowledge 237 13%
Compared with the quality of other instruction I have
received, the quality of instruction during this
workshop was:
Very high quality of curriculum and instruction 36% 19%
High quality of curriculum and instruction 587% 51%
Average quality of curriclum and instruction | 7% 257
Low average quality of curriculum and instruction 0% 3%
Low quality of curriculum and instruction 07 1%
The Physical setting for this workshop was:
Ideally suited for this type of activity 33% 25%
Fully acceptable, and above average 417 37%
Average environment - 'ok" 20% 17%
Below average - I would have chosen another place 6% 107
Poor - they should have picked somewhere else 1% 10%
The food served was:
Above average, wholesome, satisfying 257 177
Average food, adequate 597% 637%
Below average 157 21%
I would recommend that in the future "workshops"
similar to this one:
Be repeated "as is" for new groups 487 33%
Offer future sessions, modified as I have suggested
below : 51% 677%
Abandon the idea! 1% 0%
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Workload and Attendance: In contrast to the year round program which was

populated by approximately 45 male students to 55 female students, summer program
witnessed a severe shortage of male students with the overali ratio being approxi-
mately one-third male students and two-thirds female students. This simple fact

may account foi much of the interpersonal conflicts and dissatisfaction with certain
aspects of the summer program by the student body. For example, this large group

of young women, many of whom come from currently middle class environments in spite

of their migrant backgrounds, were not content with housing or other amenities

offered during the summer program. The large proportion of female students may also
account fcr the dramatic shift in workload which will be reported in this section
and whick favored a sizeable increase in the amount of work devoted to actual class-
room experience.

Attendance and accountability at the two preservice workshops was pcor as
compared to prior year experience with only 155 of 211 students completing final
examinations and workshop evaluation dccuments. Also, as reported in the previous
section of this report, day to day attendance at the actual workshop courses deteri-
orated somewhat from the record set in prior years. The workload data which
follow disregard 8 Mini-Corpspersons who dropped out within the first three weeks
of program operations; the time expended by these persons is not included in the
following tables since it is considered to be of dubious valge. Two-hundred and

eleven teacher assistants successfully completed the summer 1976 summer school

session with tenures as follows:

118 completed seven weeks.
24 completed eight weeks.
39 completed nine weeks.
23 completed ten weeks.

7 completed eleven weeks.

Thus, 1,676 working weeks were put in by Mini-Corpspersons during the summer of

1976. 1In theory, 211 of these weeks were expended at the preservice workshop leaving
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4 net total of 1,465 working weeks spent in actual classroom environments. This
working total breaks down to 7,325 working days in classrooms.

During the entire summer session of 1976, 75 individual students or 35.5% of
the total student body were absent one or more days for a total of 149 days absence:
due to illness and other assorted causes, this breaks out to 1.78% of the working
days lost to absicace. Nineteen of the 149 days Qere declared to be "unexcused
absences' and the students were docked one day's pay for each of the 19 unexcused
absences. The ogverall abser « record 1s considered to be favorable when compared
with that of teachers or couuty employees. -He .ever, one-third of the total students
claiming an absence during a three-month period is considered to be high.

Tradicvionally, talifornia Mini-Corps Teacher Assistants have been expected to
perform their workloads in four major activity areas as follows:

Planning, including such activities as inservice training or lesson planning.
Since the Teacher Assistants are, after all, students, it is expected that a fairly
substantial portion of their total workload be expended in planning activities. The
anticipated or expected proportion of time to be spent on planning is: 10 to 15% of
total workluad.

Instructional services are, of course, the most essential part of the workload
of a Mini-Corps Teacher Assistant. The worklaad within instruction should reflect
the priorities of migrant education as concerns the kinds of tutoring and other
instructional activi:les they exye-: to be delivered to migrant pupiis. In most
years, the expected workload includes heavy loadings of such basic subjects as
mathematics, reading and/or language. Because of the unique nature of the Mini-
Corps student teacher assistant population, it is also expected that they will
d='iver comparatively large proportion of their instructional workload toward bi-

cultural, ESL and arts and crafts instruction which are related to cross—cultural

topics. The overall expect workload range for instruction is expected to be from

60 to 70% of the total workload.
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Home Visitation, family and community consﬁltative and liaison services are
a third order of priority for practicing Mini-Corps Teacher Assistants. The burden
of performing home visitations for the purpose of explaining school programs and
defining the problems migrant children have in classrooms to their parents has
traditionally been considered a high priority of the Mini-Corps students. How—
ever, in recent years, most of the migrant education reglons have been inc:eésing
their community liaison staff so that the regions themselves tend to be delivering

most of the visitation services that are needed in tha!r areas. ' ey expectced

community liaison is expected to be from 10 to 15% of the tet worxload.

The fourth workload area for Mini-Corps studemts is that of supportive services,
a sort of catchall category, imcluding various administrative tasks, food services
and related health and welfare services for children. This cau.»gorxy of -/ork has
become dess important since it has been decided that Mini-Corps students should.not
transport for reaébns of insurance coverage and risk. Normally, it is expeated
that this workload area consists of from 5 to 10% of the total workledd.

Table 3-4 summarizes the projected workload of Mini-Corps students -..:ing the
summer of 1976 by displaying the various proportions of time expended to¢ various
activities in the planning, instruction, home visitation and supportive sersices
activities. This table compares the proportion of the total worklevad expended by
Mini-Corps students in 1976 with the amount of time expended by students in 1975.
Through this comparison we are able to ascertain shifts in workloads and conforamity
with expected standards. Data foy Table 3-4 were compiled by selecting a sample of
187 Weekly Logs representing a tutal of 8,790 hours of work. Over 1,400 weekly
work logs were completed during zhe summer of 1976 which nr:uessitated the selection
of the sample which would represent different dates during the summer, various

geographical areas and all of the supervising team leaders involved. Only 10 of

the 12 team leaders were represented in the sauwple chosen because two of the team
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leaders failed to file their End of Summer Reports by September 15, 1976, the date
Oon, Which, this Report was prepared. . .. ., ... .. fo: s teogar g e

.. Thg average Mipi—Cq;ps‘student;axpended-approximately &? hours?per'wéek'bf“”
actual work, 21 hours of which were spent speaking épahish“exclﬁsivély;‘ our time
e§§iW§;esy§ge:qqpsidered to be,very:accurate and reliable thisyear since "avery!
Migfrggyps,§tydgp; was under the, dfrect supervision-of a:Team:Leader  who supervised
approximgggly 15 M;Q;TCgrps”stgdenps on the average. A. the end of eadh wesk of work,
every‘?gém Pq&de;lvas_rgsponsible_for reviewing -the: completed Weekly ‘Work ‘Logs and
assessing the credibility and;accuracy‘of the hours bf work reported. TIm generat .
the Team Leaders reported, that this method of accountability was qiite :guccessful
in shap%ng ;§e~ggtpal worg;oqd of Mini-Corps students to match: espected standards.
The data reported in Table 3~4 certainly suppnrt this proposition.

In 1976, the proportion of time expended on Planning Activities dropred some-
what and came closer to the expected standard. As expected, mest of the workload
in planning is expended upon the pPreparation of curriculum aﬁ&ldaiiy Lesson plaas
which is considered to ba an excellent Practice activity for Teacher Student Assis—

tants.

The most dramatic and significant shift in wvorkload from 1975 to 1976, was

in the area of Instructional Services with a 10% incfézﬁe in output. Very cigni-
ficant increases in time ¢vnended tc mathematics and reading were witnessed with
a 15% iacrease in tiwe spent on mathematics and a 25% increase In time expended to
reading activities for wigrant childrea.

Altucugh the proporticn of total time expended to home. family and community
activities remained about the same, there was significant interaal shifting in

the amount of time expended to home visitations with a three-foid increase in

home visitation time :xprnded experienced in 1976. The 'ramatic decrease in time
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expended to such important family services as translation and consultation concerning
agencles available €oi help indicates a shift in priorities in services to children
und away from services to families.

There was a very significant shift downward from 14% to about 6% in the time ex-—
pended %0 tciil supportive services. A large portion of this drop was attributable
to the prohibition on transportation of students by Teacher Assistants. However, the
trend over the last few years to apparently avoid health, welfare and attendance
services continues. The working priority for familiarity with such systems as
MSRTS should be reassessed by Mini-Corps. If there is indeed a need for Mini-Corps
students to understand such systems as MSRTS, then subsequent encouragement and

pressure will need to be bfought to cause students to work in these areas.
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TABLE 3-4

PROPORTION OF TOTAL TIME EXPENDED ON PLANNING, INSTRUCTIONAL SERVICES AND
HOME AND SUPPORTIVE SERVICES BY STUDENTS IN 1975 and 1976

Percent of Percent of Students Par-
ACTIVITIES AND SERVICES Total Hours ticipating In Each Activity
PERFORMED 1975 | 1976 1975 1976
PLANNING
Inservice Training As Participant 3.1 2.3 43.9 28
Inservice Training as Planner or
Presentor 0.8 1.7 12.6 13
Child Diagnostic Services 0.8 0.3 10.0 9
Other Pupil Personnel Services 0.2-1 0.3 —— 8
Health and Welfare 0.6 0.1 9.7 3
Family Services 0.5 0.5 10.0 9
Community Liaison 0.4 0.1 7.1 4
Advisory Committees 0.3 0.3 3.7 3
Preparation (curriculum, lesson plans 10.2 9.8 90.3 85
Other 0.6 0.3 6.7 6
| TQTAY, PLANNING 17.1 | 15.6 N/A N/A
INSTRUCTION
Adult Education 0.8 0.7 15.6 6
Math 5.0 6.2 68.8 77
Bicultural 6.0 4.2 62.1 52
Reading 4.0 6.1 84.0 71
Oral Language 8.0 8.0 89.5 78
ESL 4.4 4.2 62.5 56
Science 3.3 3.0 42.4 36
Social Science 1.3 1.5 36.8 20
Homemaking 1.5 2.0 26.4 20
Arts ad Crafts 9.4 8.7 84.0 83
Music 4.3 4.4 66.5 56
Physical Education 6.0 7.9 76.9 75
Playgrouad Supervision 6.2 1.3 87.7 93
Other 2.6 4.9 27.1 30
TOTAL INSTRUCTION 62.8 72.9 N/A N/A
HOME/FAMILY/COMMUNITY
Related Community Activity 1.7 1.2 17.8 12
Consultation to Family 0.7 0.3 12.6 4
Translation Services 1.2 0.5 20.4 14
Acting As Advocate for Family 0.2 0.1 5.6 1
Home /School ‘Liaison/Visitation 1.0 3.3 17.8 49
Other 1.0 0.2 17.1 3
TOTAL FAMILY SERVICES 5.7 5.6 N/A N/A
SUPPORTIVE SERVICES
General Administration Tasks 0.2 0.4 6.7 10
Transport and Care of Children 7.3 0.3 5.2 5
Food Services Activities 3.2 3.0 32.7 35
Counseling to Students 1.5 | 1.4 22.7 22
Identification and Enrollment 1.7 0.2 4.5 5
Health Welfare and Attendance 0.2 0.1 2.6 3
Other 0.3 0.1 3.0 1
TOTAL SUPPORTIVE SEKVICES 14.4 5.9 N/A N/A
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As noted above, there was a surprising three-fold increase in the time expended
to nome visitatiens by Mini-Corps students in 1976 in spite of the fact that we removed
the mandatccy standard for such visitations. Table 3-5 shows the purposes for home
visitations during the summer of 1976. The-data in the table may be interpreted as
the percent of visits that included each of thg separate purposes. So then, 30% of
the home visits included discussion with the parents about pupils' atteadance problems.
Only 15% of the visits included discussions of childrens' health problems. The most
frequent purpose for a home visit was for explaining school programs; 75% of the home
visits included this purpose. It should be noted that a given home visit may have
included more than one purpose. Among the Mini~Corps students who performed home
visits, about 4 visits per week were made and each visit lasted about an hour and a
quarter. Parent reactions to the visits were described as being uniformly positive
and satisfied. In many cases, the home visitation program of the Mini-Corps students
encouraged morning teachers to join them. In this fashion liaison between the
regular school program and the migrant hore was very much enhanced.

In summary, the workload and atendance data reveal a highly productive teacher
assistant program in which the students contribute about 18% more productivity than
they are paid for (based upon a pay scale of 40 hours per week the average student
demonstrated a verified workload of 47 houwvs). The absence rate is low and the
propertion of workload devoted to actual classroom instruction of migrant students
is very impressive (over 72% of total workload). Moreover, the proportion of the
instructional workload devoted to such high priority areas as mathematics, reading
or oral language instruction significantly increased over 1975. All four work
priority activities (planning, instruction, home visitation and support services)
were within expected standards. The only area which could be considered borderline
in terms of expected standards of workload was the area of supportive services,
Mini-Corps will need to discuss the relevancy and priority of such services as

identification and enrollment of migrant students and reapportion this category of

o rk accordingly. 7 4
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TABLE 3-5

PURPOSES FOR HOME VISITS CONDUCTED BY MINI-CORPSPERSONS DURING SUMMER OF 1976

PERCENT OF HCME VISITS WHICH
INCLUDED THIS PURPOSE

PURPOSES FOR HOME VISITS June July August
Pupil's attendance problems 30% 40% 30%
Children's Health 15% 30% 35%
Pupil Behavior Problem at School 352 50% 40%
Enrolling Child in School ' | 30% 5% 0%
Collecting Information For Records 25% 20% 40%
Explaining School Programs 75% 60% 60%
Helping Parents to Tutor Pupil (Homework) 30% 35% 15%
' Transportation Services for Parents 5% 15% 207
Secure Permission for Children's ‘
Participatica in Activity 457 . 16% 55%
Provide Clothing i 15% 6% 10%
Help Parents Get Service From Public
or Private Agency 35% 20% 207
To Explain Recreational Program ‘ 30% 457 40%
To Solicit Parents Participation In
School Activities 25% 50% 70%
Other 10% 30% 25%




Student Evaluation of Summer Activities: At the conclusion of their classroom

summer experience, usually some time in August, 1976, every participating student
assistant was required to complete an End of Summer Evaluation Form, a blank copy
of which is included in the Appendix. Compliance was excellent with virtually
every Mini-Corpsperson turning in a completed evaluation form, thus, the number of
respondents for most charts and tables included in this section can be considered
to be 211 or the total number of participating Mini-Cr -spersons during summer session
1976. |

As a direct measure of self-assurance, each corpsperson was asked to rate
themselves in terms of the five performance objectives of Mini-Corps and to indi-
cate whether or not they feel they obtained adequate. training and on the job exper-
ience during the summer session 1976. The data were analyzed in terms of three
subgroups within the 211 teacher assistants, including the first year group or new
Mini-Corps students, experienced or returning Mini-Corps students with two or more
years of experience in Mini-Corps and Interns, including 24 persons who had finished
theilr teacher credentialing program a -’ were ready to enter full-time internships
in the Fall of 1976. It was anticipated rhat we would observe pqsitive growth in

the self-ratings as follows:

Expected standards for the self-ratings of Mini-Corpspersons.

Professional Much Improve- Need Improve-
Type of Student Level ment ok
First Year 0 50% 50%
Expericnced 25% 50% 25%
Intern 50% 50% 0

Table 3-6 contains the self-ratings actually rendered by the three subgroups
of new, experienced and intern Mini-Corpspersons including a brief comment and
analysis of achievement toward the five Mini-Corps performance objectives as

perceived by the Corpspersons themselves.
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TABLE 3-6

SELF-RATINGS OF NEW, EXPERIENCED AND INTERN MINI-CORPSPERSONS AT
THE END OF SUMMER SCHOOL EXPERIENCE, 1976 (N=211)

Objective #1: The Mini-Corps students will acquire cumulative competencies in
diagnosing the learning needs of migrant children; designing, prescribing and
assessing indiviudalized ‘nstruction consistent with the California Master Plan.

Received Training, Summer 19767 Yes _No
First Year (New) 77% 23%
Experienced 83% - 17%
Interns _ 81% 19%

Obtained On The Job Experience, Summer 19767 Yes _No
First Year (New) 94% 6%
Experienced 91% 6%
Intern 73% 27%

Self-Rating For This Objective:

Fully Developed Much Improvement Need Improvement

Type of Student Professional Level This Summer or Dissatisfied
First Year (New) 7% . 65% 27%
Experienced 3% 682 27%
Intern . 9% 82% 9%

Objective #1 Comment: The new and experienced groups met or exceeded self-rating
standards with both groups feeling they obtained both inservice training and suffi-
clent on the job experience. However, the intern group apparently experienced less
on the job experience in this high priority objective and only 9% of the internms
feel that they have reached a professional level of development even though all of
them are to enter full-time professional level teaching positions this Fall.

Objective #2: The Mini-Corps students will acquire competencies necessary to teach
comnunication skills in English including: (a) aural-oral language development,
{b) Reading Development, (c) Written Expression.

Received Training, Summer 19767 Yes _No
First Year (New) 81% 19%
Experiénced 88% 122
Intern 1002 -

Obtained On The Job Experience, Summer 19767 Xes _No
First Year (New) 96 7% 42
Experienced 85% 15%
intern 100% -

Self-Rating For This Objective:

Fully Developed Much Improvement Need Improvement

Type of Student Professional Level This Summer or Dissatisfied
First Year (New) 7% 61% 32%
Experienced 16% 667 19%

Intern 17% 832 -
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Objective #2 Comment: All three groups attest to the fact that they obtained both
sufficient and on the job experience this past summer. Again the freshmen and
experienced groups approximately resemble the expected standards although there is
somewhat less confidence.among the experienced group that they have obtained prof-
essional levels than we might expect. Comparatively low self-assurance ratings are
seen again in the intern group with only 177 of the interns feeling they have reached
a professional level of development in teaching communication skills in English.

Objective #3: The Mini-Corps students will acquire competencies that will enable
them to enhance the personal development of migrant children through Spanish ling-
uistic studies, cultural studies including colloquial literature, drama, music and

fine arts.

Received Training, Summer 1976? Yes _No
First Year (New) 78% 22%
Experienced 83% 17%
Intern 58% 427%

Obtained On The Job Experience, Summer 1976?

First Year (New) ' 86% 14%
Experienced 88% 127
Intern 75% 25%

Self-Rating For This Objective:

Fully Developed Much Improvement Need Improvement
Type of Student Professional Level This Summer or Dissatisfied
First Year (New) 12% 59% 297%
Experienced ' - 30% 45% 267
Intern - 58% 42%

Objective #3 Comment: The freshmen and experienced groups indicate that they received
sufficient training and on the job experience in Spanish linguistic studies and

their distributions of self-ratings come very close to the expected standards. A big
surprise 1s noted in the self-ratings of the interns with almost half of them indica-
ting they need improvement in this key objectiv~ for a bilingual, cross-cultural
program. None of the interms felt that they . htained a professional level of
development in the area of Spanish lingusitic sc.u frs,

Objective #4: The Mini-Corps students will acquire the competency to translate
appropriate instructional materials for non-English-speaking migrant children and

communications to their parents.

Received Training, Summer 19767 Yes _No
First Year (New) 637 37%
Experienced 76% 24%
Intern . : 73% 27%

Obtained On The Job Experience, Summer 19767 Yes No
First Year (New) 95% 5%
Experienced 85% 15%
Intern 100% —
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Self-Rating For This Objective:

Fully Developed Much Improvement Need Improvement
Type of Student Professional Level This Summer Or Dissatisfied
First Year (New) 27% 59% v 15%
Experienced 35% 50% : 15%
Intern 25% 67% 8%

Objective #4 Comment: The new and experienced groups meet expected standards and feel
that they have, in general, received training and on ‘the job experience in the area

of competency to translate instructional materials for non-English-speaking migrant
children. However, the new student ratings show some weakness in the training with
only 63% feeling that they have received any training in this area. Again, the intern
group does not match .the expected standard although their self-rating is comparatively
higher in this area.

Objective #5: The Mini-Corps will acquire personal characteristics that will enhance
their role as models for migrant children.

Received Training, Summer 1976? Yes _No
First Year (New) 73% 27%
Experienced 847 167
Intern 100% -

Obtained On The Job Experience, Summer 1976? Yes _No
First Year (New) 96% 4%
Experienced 100% -
Intern 907% 10%

Self-Rating For This Objective:

Fully Developed Much Improvement Need Improvement

Type of Student Professional Level This Summer or Dissatisfied
First Year (New) 25% 63% 13%
Experienced 36% 647 -

Intern 20% 80% -

Objective #5 Comment: The new and experienced groups meet or exceed expected standards
in this important area of role modeling for migrant children. The intern ratings are
comparatively higher here but still below expected standards.
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Table 3-7 shows how new, experienced and intern Mini-Corpspersons rated
important operational factors for the Summer of 1976. In general, the ratings of
new and experienced Mini-Corpspersons are essentially similar and somewhat different
from the ratings of the interns. The interns tended to rate most of the factors
somewhat more conservatively using the excellent category less often than did the
new or experienced Mini-Corpspersons. An exception to . rule is the factor of
the quality of the classroom experience with more of ti nterns proportionately
rating this factor as excellent than did the other two groups. Only two of the ten
factors showed significantly different patterns of ratings: The preponderant
majority of the interns felt that their college course work was good in preparing
them to teach migrant children whereas approximately 40% of the new and experienced
Mini-Corps students only rated this factor as fair to poor. This finding may be
due to the factithat a majority of the interns were trained in a single college
environment which they apparently thought highly of. The interns were highly dis-
satisfied with communications with statewide Mini-Corps operations with 90% of them
rating this communication effort as fair to poor. The new and the experienced
students expressed a more balanced cpinion and yet a majority of both groups still
rated communications with Central Mini-Corps as only fair to poor.

One of the main objectives for conducting an end of summer evaluation of the
student performance is to collect a summary report of their personal accomplishments
and problems. The students were encouraged to answer two basic questions including:

1. "What do you consider to have been your three most successful accomplish-
ments as a Mini-Corpspersons during this past summer of service?" and

2. "What do you consider to have been your three least §uccessfu1 experiences
or problems you encountered during this past summer of experience?"

The responses from new, experienced and intern Mini-Corpspersons were essentially

S ST .

similar and will be pooled in the.data reported below. Hundreds of responses were

obtained and an attempt has been made to summarize these responses below. In rhe
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format which follows, the most successful.accomplishments of the Mini-Corpspersons
are summarized. Five generalized accomplishments were noted, after the statement
of each general accomplishment which is listed in descending order of mention, se-

lected quotations are copied.

THE FIVE MOST SUCCESSFUL CATEGORIES OF ACCOMPLISHMENT REPORTED BY
MINI-CORPSPERSONS DURING SUMMER OF 1976

l. Gaining realistic and empathetic understanding of the needs of migrant children.

Selected quotations:

"I acquired a deeper understanding of migrant children and their needs."
"I was able to bring more cultural awareness to migrant children."
"Learning more about the migrant child's lifestyle helped me to be a

better instructor."
"I have learned the importance of migrant children and realize now how

much this program helps them."
"Working with migrant children all day every day became one of the most

beautiful experiences in my life."

2. Self-realization of improvement in basic teaching skills.

Selected quotations:

"I gained in my responsibility and confidence in taking over a classroom
and being central authority."

"I gained a stronger confidence in my ability to teach."

"I was able to fulfill Mini~Corps objectives pertaining to the teaching
of migrant children.”

"I gained experience in making reading and math fun for children."

"I gained experience in writing and carrying out my own lesson plans."

"I improved greatly in working with math, ESL and cultural awareness."

"I saw many boys and girls learn English in just a few weeks."

"I learned how to work, teach and love pre—-school children."

3. Widening social awareness of diverse groups and community involvement.

Selected quotations:

"I became a resource person for the ~amp people.”

"I had never worked with this many Anglo children before, this experience
has helped me relate to all children effectively."

i gained a feeling of personal satisfaction from both school and
community involvement."

"I gained rapport with all students, wigrants as well as residents."

"I was able to communicate with different kinds of People and open up

with them." .
"I became aware of the needs of & 1 children working in a classroom with

regular childres, not only migrants."
"I learned how to accomplish the respect of others, how to conserve and

use that respect." )
"The home visitations with the pParents were especially satisfying.
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4. Development of professional attitudes and cooperative attitudes with teachers
and administrators.

Selected.quotations:

"I was able to get alcng with staff members and to form new friendships with

the teachers.

"It was satisfying having everybody treat me as a teacher.

"I learned how to receive and transmit orders from administrators to teacher
assistants."

"I was able to teach my Mini-Corps lessons to some of the teachers."

"I realized the importance of obeying my authorities to the letter."

"I worked and learned from a well-organized teacher for the first time in

my experience."

5. Gratification through delivery of unique services and help to others,

Selected quotations:

"My unit on East Indian culture covered math, music, games, cooklng and art."
"I started ESL classes for the parents at the camp.”
"I used a variety of instructional materials we made up specially.”
"I placed extra attention on problem children, I helped them in becoming
less inhibited."
"Cooking foods from different cultures was a great success."
"Setting up a potluck for the parents at the end of the summer was a highlight

of my experience." e ,

THE FIVE MOST FREQUENTLY MENTIONED CATEGORIES OF PROBLEMS QR
LEAST SUCCESSFUL EXPERIENCES MENTIONED BY MINI-CORPSPERSONS

1. Inadequate or strained professional relationships.

Selected quotations:

"The migrant aides felt threatened and wouldn't cooperate at all."

"I encountered racism and was not able to anything about it."

"My supervising teacher was no supervisor and I learned nothing."

"The duties and responsibilities of the Mini-Corpsperson should have
been explained to the school prior to our arrival."

"I could not communicate with administrators and everything I said seemed
to get turned around."

"I objected to the way some teachers treated the kids."

"I became frustrated with the racism my teacher projected and not being

able to do anything."
"1 was considered a teacher's aide by the school administration instead

of a teacher assistant.”
"I had to work with an administrator who cared mothing about the summer

program or personnel."”
)
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2. Complaints about heavy scheduling, éverwork and lack of time for preparation.

Selected quotations:

"There were too many working hours and too much driving time called for."

"I had a lack of sufficient guidance in the first few weeks of school."

"We did not receive copies of the Migrant Master Plan." '

"The inservice training was too disorganized."

"The summer school program was understaffed."

"I did not have enough time for pianning with my Master Teacher."

"Having to take classes for the internship program has taken away from
my teaching capacity (an intern comment)."

3. Lack of classroom control of pupils or inadequate lesson planning.

Selected quotations:

"I need to improve on - classroom control of pupils.”

"My preparation wa: »5i as effective as I had hoped."

"I could not halp tue non-English~speakers successfully."

"I was unable to teach Spanish to Anglo children."

"I had difficulty sticking to my written lesson plans from start
to finish."

"I simply had difficulty with lesson planning."

"Too much school time was spent on arts and crafts and not enough
on academic instructional activities."

4. Inadequate logistical arrangements.

Selected quotations:

"The migrant families were too spread out for me tc make effecttve
home visitations."

"Our paychecks were always late."

"The housing was terrible and inadequate.”

"I missed not living in the camp, I could have been able to do much
more with the children."

"Because of transportation problems I had little coutact with the camcp
and was not able to follow up on many students.®

"Housing and reimbursement benefits were inadequate."

"I could not become involved in camp activities because of my weekend
class obligations (aa intern comment)."

5. Criticism of Existing Establishment.

S
\

Selected quotations:

"I saw the misuse of migrant funds."

"The school administration needs to be improved."

"The ¢lassrooms were too crowded."

"There was a general lack of bilingual administrators."

"We didn't have enough funds for migrant services."

"No breakfast or afternoon snacks were provided for the kids."

"I was unable to secure services from public and private agencies."
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TABLE 3-7

NEH EXPERIENCED AND INTERN MINI-CORPSPERSONS RATE SELECTZD FACTORS
;#RTAINING TO SUMMER SCHOOL OPERATIONS, SUMMER 1976 (N=211)

PERCENT OF STUDENTS RATING

FACTORS EVALUATED FACTORS AS:
™" STUDEL 'S Excellent | Good | Fair | Poor
The - .. of my classroom experience:
New 43% 467 7% 4%
Experienced 38% 59% 1 0% 2%
Interns 50% 42% | 8% 0%
The supervision I received from My Team
Leader: New 39% 41% | 15% 5%
Experienced 38% 50% 1 12% 0%
Interns 25% 67% | 8% 0%

The supervision I received from my class-—

room super: ising teacher:
New 417% 39% | 14% 6%

Experienced 38% .38%2 1 167 9%
Interns 427 254 | 33% -

The overall quality of the inservice
training I received this past summer:

New 32% - 48% | 13% ¥4
Experienced 204 50% | 17% 5%
Interns 17% 50% | 25% 8%

The quality of my college course work in
preparing me to teach migrant children:

New - 27% 47% 1 29% 5%
Experienced 17% 437 26% | 1A%
Interns 20% 60%§ —-— 20%
Communications with statewide Mini-Corps
operations: New 4% 34% | 26% | 36%
Experienced 11% 374 26% | 26%
Interns p— 10%] 60% | 30%

Overall effectiveness of this summer Mini-
Corps Program in meeting the local needs of
nmigrant children in our area:

New 34% 43% | 19% 4%
Experienced 29% 497\ 17% 5%
Interns 20% 80%Z)1 -—— ==

Support, advice and services we provided
to migrant families in our communify:

New 28% 4671 227% 5%
Experienced 15% 52%1 33% )| --
Interns 17% 58%| 254 | -—-

Effectiveness of our local Mini-Corps Home s

Visitation Program: New 45% 4171 107 4%
Experienced 36% 44% | 19%2 ) —-
Interns 33% 42%1 25% 1 --

Schovl and community acceptance of our local

Mini-uorps Summer Program: New 34% 514| 13%{ 3%
Experienced 49% 46% 6% | —--
Interns 42% sox| 8z —— |
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Th» preceding lists of most successful accomplishments and experiences of the
students and accompanying list of their frustrations and problems secms seif—explana—
tory. The students also contributed long lists of versonal recommen .ations for
program i@grovement which will be included as a separate section of the last part of

this evaluation report.

Supervising Teachers Evaluate the Performance of New, Experienced and Intern

Mini-Corpspersons: Since the expected standards of performance should vary among

new, experienced and intern Mini-Corpspersons, the data ¢ .scribing the ratings of
Mini-Corpsperson performance have been divided into these three groups. Three

different sorts of performance ratings were obtained from supervising teachers, in-

cluding:

1. A complete Checklist Evaluarion of Mini~Corpsperson performance containing
46 separate items and evaluating both general factors relating to working
vwith migrant children and general factors related "o professional growth
(this information is summarized in three scparate tables in this section of
the report for data describing new, experienced and intern perforuiance),

2. Many of the items included in the general Checklist Evaluation were constructed
to describe performance related directly to the five Mini-Corps performance
objectives. Several tables in -his section of the report summarize the overall
teacher rated performance of new, experienced and intern Mini-Corpspersons
relative to che actual performance sbjectives of Mini-Corps, and

3. Supervising teachers were asked to list the three highest and the three compara-
tively lowest qualities of the students rated, this method sometimes called
"forced rating" was, as expected resisted by some of the supervising teachers
who do noc wish to downgrade in any way their students by identifying the

lowest comparative qualities, however, this forced rating technique does re-
veal very clear patterns of comparative high and low performance and will be

included in this reporc.

Admittedly, the data displayed in the next tables of this report are among the
most complex to be reviewed by the reader in this evaluation report. Because of the
complexity of the data it did not seem useful to combine tables into massive displays,

but rather to present each group of new, <xperienced and inicrn students separately.

r
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Table 3-8 contains a complete list of all of the general factors relating to
working with migrant children and professional growth that new Mini-Corpspersons’
performance was rated upon. Following Table 3-8 is a breakoﬁt of the separate
Checklist Evaluation items which were matched for the five Mini-Corps performance
objectives. Through this process, we obtain an overall or average percentile rating
of perforgance as related to each of the five Mini-Corps performance objectiv. s.

The most frequently mentioned highest qualities of new Mini—Corpé students were
as follows in order of mentiomn:

1. Vﬁéérstanding of migrant children and sensitivity to their needs.
2. Effectiveness in providing actual instru:tion in Spanish as needed.
3. Effectiveness ac a suitable role model -~ migrant.children.

4. Enthusiasm, and

5. Accepts criticism 2.d suggestisne.
\

The most frequently vrentivned lowest comparative qualities of new Mini-Corps

students were as follows in order of menticn:

1. Demonstrated knowledge of techaiques in ciassroom management; techniques of '

discip’ ine.

2. 5kill in lesson planning and.org&niiation:
3. Knowledge and use of te: “hing methods.
4., Voize and Speech.
S. General knowledge of subject - tters taught.

In summary, the group uf new Mini-Corpspersons tended to be rated by supervising
teachers at or above expected levels of serfccmance. Comparative strengths of this
new group included areas in the affec*ive domain such as understanding and sensitivity
to migrant children or being suitable we!2 models. Also, this group appeared %0 be
strong in the’r effectiveness tc providz Spanish insctruction. Comparative weaknesses
in ¢t;. . oup were ﬁostly of a professional nature such as relative lack of skill in

lesson planning, knowledge of subject matter or being able to demonstrate techniques

of sound clacssroom management and discipline.
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TABLE 3-8

SUPERVISING TEACHERS CHECKLIST EVALUATION RATINGS OF THE PE®  MANCE
OF NEW MINI-CORPS STUDENTS BY PERCENT (N=97)

E Those Who Were Observed
% Were Rated As:
2 | w
ACTIVITIES RATED BY © |5
SUPERVISING TEACHERS 5 | A
= | |s|a]lc¢
A 8 & =
Understanding of migrant children and sensiti-
vity to their needs. 1Z 1537 4072 1 7% -
Help provided to the teacher in understanding
the needs of migrant children. 7% 34% 60Z 17% -
Understanding of his role and his relation-
ships with the teacher in the classroom in 1% 41% 502 | 7% 1%
‘the special handling of migwant pupils.
Effectiveness in providing actual instruction
je Spanish as needed. LT 579 A29% 1% —_
Effectiveness as &1 interpreter between .
teachers and Spanish-speaking children and 22% }54% 457 | 1% -
arents.
Effectiveness in assisting with instruction
in Mexican—-American history and culture. 57% 136% 52Z {127 -
Effactivenessas a suitdble role model for
migrant children. 17 56% 34% | 8% 1%
Effectiveness in assisting with followup
of absenteeism of ¥ '~ znt children. 64% |38% 56% | 6% i
Demonstrated knowls .. of techniques of
teaching and working with migrant children. 3% M 54Z | 14% 1%
Demonstrated knowledge of techniques of
English As a Second Language. 1972 13 49Z 1 21% —
Demonstrated knowledge of techniques of ’
classroom management; techniques of 1% 18% 48% 30% 3%
discipline.
Effectiveness in working with migrant parerits
and ability to secure helpful services for .
migrant Families from public and private 66%Z |39% 52% | 9% -
agencies.
Demonstrated ability to work cooperatively
with other merlers of the educational team
(such as other paraprofessionals, adminis-
tration and instructional specia’{i-ts) for
the provision of appropriate programs for 12% 417 437 | 9% 9%
migrant children.
Decorum - 48% 48% | 5% —
Health and Vitality 1% 52% 46% | 1% _1Z
Personal Appearance - . 161% | 35 | 47 -
| Poise - 29% 36% | 42 ==
Voice and Speech - 41% 462 | 122 -
Judgement - 38% 55Z2 | 7% -
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TABLE 3-8 (cont'd)

w Those Who Were Observed]
. E Were Rated As:

2 | u
ACTIVITIES RATED BY “ £
SUPERVISING TEACHERS 5 | 2

= o a o o

2|4 | 8| 5|8

a 3 & g
Enthusiasm — 58% 3272 |6% 3%
Sense of Humor I —— 487 407 |12% —_
Dependability [ 59% 36% | 5% —
Originality 3z 347 547 | 10Z 2%
Personal Integrity 1% 59% 37% | 4% —
Respects attitudes and opinions of others - 607 3872 |1% -
Works harmoniously with others. 17 57% 38% 5% -
A-cepts criticism and suggestions. — 58% 35% 5% 17
Exhibits leadership potential. 1% 44% YR YA 17
Ability to relate with parents. 62% | 60% 31% ! 9% -
Ability to bring forth an awareness of tl.e i
educational program to the parents in the 71Z | 43% 24 !7' 4%
community. - S SR SR
Interest and sincerity in providing ideas, i B
opinions at Pareat Advisory Board meetings. G2% 1 25% U ISR 1o ) oo
General knowledge of subject matter(s) T : T
taught. laz lear ¢ sz | s
Skill in lesson planning and organizatiie. _ 1 3% 18% 547 | 263 | 27
Knowledge and use of teaching methods. . . 17 | 2% 61% | 16% 257%°
Oral and written expression in English. ! "% |33% 56%Z 1 10% 1%
Oral and written expression in Spanisgh. _ 20% 1 412 547% | 5% -
Ability to motivate students. R 2% 397% 49% | 137 -
Conslstent pupil control and classroom
management . ‘ - 217 55% | 23% 2%
Attention to individual differences. 1% 35% 53% | 1°.% 1%
Professional attitude toward cooperating
teacher. 34 1 56% 397 | 4% -
Knowledge of and operation of media
equipment. T4 1307 55% | 13% 3%
Ability to translate instructlional material
for non—English-speaking students. 155 | 517 447 | 5% -
Ability to diagnose learning need3s of pupils. 21% | 26% 45% | 29% -
Ability to prescribe fndividualized instruc-
tion. - 20% | 21% 53% | 26% | --
Competency to instruct reading and oral

| language development programs. 27% & 25% 57% | 197 -
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CHECKLIST EVALUATION ITEMS MATCHED FOR PERFORMANCE
OBJECTIVES FOR NEW MINI-CORPS STUDENTS

I. The Miri-Corps Students will acquire cumulative competencies in diagnosing the
learning needs of migrant children; designing, Prescribing and assessing individu-
alized instruction consistant with the California Master Plan.

) Did Not

New Students Excellent| Good| Fair| Poor | Observe
Understanding of his role and his N
relationships with the teacher in 41% 50% 7% 1% 1%
the classroom in the special’
handling of migrant pupils.
Demonstraced knowledge and techniques
of teaching and working with migrant 30% 547 | 14% 1% 3%
children. .
General knowledge of subject matter(s)
taught. 242 58% | 13% 5% 17
Knowledge and .se of teaching methods. 2% 61%Z | 16% | 25% 1%
Attention to individual differences. 35% 537 | 11% 1% 17
Ability to diagnose learning needs of

upils. 267 457 | 29% — 21%
Ability to prescribe individualized
instruction. : 217% 337 | 26% | — 20%
AVERAGE PERCENTILE OF ITEMS RELATING .

TO OBJECTIVE NO. 1 ° 26% 537 | 14% 5% 7%

17. The Mini-Corps Students will acquire competencies necessary ,to teach basic
cormmunication skills in English including: (a) aural-oral language development;
(b) reading development; (c) written exprebssion,

- , ) | Did Ret
w&w Students : Excellent| Good } Fair | Poor | Observe
| Demonstrated knowledge of techniques

of English As a Second Language. 30% 49% | 21% | -—- 197
Oral and written expression in
English. 33% 56% | 10% 17 %2 ]
Competency to instruct reading and
orsl language developuent programs. 257 57% | 19% | -—- 27%
AVERAGE PERCENTILE OF ITEMS RELATING -

TO OBJECTIVE NO. 2 297 54% | 13% 1z 19%
III. The Mini-Corps Students will acquire comr- (. cies that will enable them to

enhance the personal development of migrant children through Spanish linguistic
studies, cultural stuiies including colloquial literature, drama, music and fine
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Did Not

New Students Excellen Good | Fair| Poor| Observe
Understanding of migrant children and
sensitivity to their needs. 53% 407 7% | — 1%
Help provided to the -teacher in under-
standing the needs of migrant children. 347 60% 7% { —-— 7%
Effectiveness in assisting with in-
struction in Mexican—American history - 36% 52% 12% | —- 57%
and culiture.
AVERAGE PERCENTILE OF ITEMS XELATING \

TO OBJECTIVE NO. 3 A1% | 51% 9% | —— 22%

IV. The Mini-Corps Students will acquire the competency to translate appropriate
instructional materials for non-English-spealk 1g migrant children and communications

to their parents.

Did Not

New Students Excellent| Guod | Fair{ Fvor| Observe
Effectiveness in providing actual
instruction in Spanish as needed. 57% 427 12 - 47
Tffectiveness as an interpreter be-
tween teachers and Spanish-speaking 547 457 1% | - 227
<hildren and parents.
Oral and written expression in Spanish. 417% 547 5% | —— 20%
Ability to trans®ate instructional
material for non-English-speaking 51% 447 52 § —— 15%
students. .
AVERAGE PERCENTILE OF ITEMS RELATING

TO OBJECTIVE NO. 4 51% 467 3% 1 - 13%

V. ‘ihe Mini-Corps students will acavire personal characteristics that will enhance
their role as models for migrant children. A suitable role model must: (a) have
personal integrity; (b) have tolerance for the differences of others; (c) have a
personal lifestyle that engenders respect including a high level 5>f persdnal decorum
and appearance; (d) convey cred%ble career aspiration; (e) be effective in communi~
.acing with diversified individuals and groups.

r i Did Not
New Students Excellent | Good | Fair | Poor | Observe
Ef fectivencss as a suitable role medel
for migrant children. 567 3437 9% 1% 1%

Demonstrated ability to work cocpera-
tively with other members of the educa-
rional team (such as othex paraprofes—
sionals, administration and instruction-

| 21 sperialists) for the provision of 417 49% 9% 9% 12%
. . ropriate programs for migrant children
Ve COorm ‘ F 487, 487 52 | - —
Personal Appearzice . 617% 35% 4z | =- --

- Personal Integprity 59% 37% 4% | == 1%
Respects attitudes and opinions of ' 1 ' '
others. - 607 38% 1% 1 — —
AVZRAGE PERCENTILE OF I" ™S RELATING

TO OBJECTIVE NO. 5 R 407 5% 2% 27 B
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Table 3-9 contains the supervising teachers Checklist Evaluation ratings of
the experienced Mini-Corps student grcup, followed by an analysis of tﬁese items
by matching the Checklist Evaiuation items with the five performance objectives of
Mini-Corps. As with the new students, the experienced group matched or exceeded
expected standards in most activities (expected standard'equals 257% excellent, 50%
good and 25% fair). Exceptions to this rating standard are to be found in items
34, xnowledge and use in teaching methods and item 43, ability to diagnose the
learring needs of pupils; on these items, overall ratings dropped below expected
standards.

Overall average percentile ratings for the five performance objectives follow
a pattern identical to that of the new Mini-Corps studen;s with superlative ratings
in the area of objective five or being a suitable role model and objective four,
being competent to translate appropriate instructional materials, usually into
Spanish. Lower overall comparative ratings are noted in objective one, the develop-
ment of cumulative . smpetencies in diagnosing the leérning needs of migrant children,
and prescribing individualized instruction therefor, and objective two, acquiring
competencies necessary to teach basic communication skills in English.

The "forced rating technique" imposed on the supervising teachers reinforced
these findings. The most frequently mentioned highest qualities for experienced
studen.s were in order of frequenecy of mention :

1. Undérstanding of migrant children and sensitivity to their needs.

2. Enthusiasm.

3. Effectiveness in providing actual instruction in Spanish as needed.
4. Effectiveness as a suitable role model for migrant children.

5. Effectiveness in assisting with instruction in Mexican-American history
and culture.

91




_78_

A different pattern of ratings emerged in the lowest or #gZ" category in which
the supervising teachers were asked to designate the lowest comparative qualities
of these experienced students. The pattern of "2" ratings was far more scattered
than for the new stu@ents with one or two experienced students being placed in tﬁe
"z" category on almost all of the 45 factors rated. The five mcst (requently men-—

tioned lowest comparative qualit .es of the experienced students were, in order of

mention:
1. Demonstrated knowledge of techni:. sssroom management; techniques of
discipline. ' —

2. Ability to diagnose learning needs of pupils.

3. Voice and Speech.

4. Effectiveness in workinug with migrant parents and ability to secure helpful
services for migrant families from public and private agencies.

5. Knowledge of and operation of meiia equipment.

In summary, the experienced Mini-Corps students performed at expected or above
average levels of performance in most of the factors measured. However, an unmis—
takable developmentai trend is to be noted for Mini-Corpspersons to be very
effective in expressing a suitable rcle model, in understarding and being sensitive
to migrant children and their needs ard to k> comparatively effective in prov ling
actual instruction in Spanish or .cro: = cultural subjects such as Mexican-American
history and culture. Comparative weaknesaes on ﬁhe other hand, are to be noted in
the acquisition of :rciessional level skilis, the ability to diagnose and prescribe

for the learning neceds of pupils and the ability to teach and communicate in the

English language, including a comparative deficit in voice and speech.
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TABLE 3-9

SUPERVISING TEACHER'S CHECKLIST EVALUATION RATINGS OF TUE PERFORMANCE
OF EXPERIENCED MINI-CORI'S STUDENTS BY PERCLx1 (N=63)

m Those Who Were dgggi"éﬁ
z Were Rated As: :
2] 1 e
4 l
/M o
ACTIVIT!ES RATED BY © £
SUPERYVIS INC TEACHERS S :
= @
3] f o o
= S < S
e s e o e ey e gt i 2 i e NI R~ 8 = I~
Understanding of migrant children and sensiti-
- 70% 27% 3% -

vity tu their needs.

Helr provided to the teacher in understanding
the needs of migrant children.

Understonding of his role and his relation-
ships with the teacher in the classroor in
the special handling of migrant pupils.
Effectiveness in providing actual instruction . .

in Spanisgh as needed. 2% 66% 33% 2% -
Effectiveness as an interpreter between
teachers and Spanish-speaking children and o .

parents. 17 70% 307 -~ -
Effectiveness in assisting with instruction
in Mexican-American history and culture.
Effectivenessas a suitable role model for

migrant children. , 7
Effectiveness in ussisting with followup
of absentecism of migrant children.
Demonstrated knowledge ot techniques of
teaching and working with migrant children.
Demonstrated knowledge of techniques of
English As a Second Language. Va4 o
Demonstrated knowledge of techniques of

classroom management; techniques of

discipline. - 347 497 1571 1%
tffectiveness in working with migrant parents

and ability to secure helpful services for

migrant families from public and private

agencies. 687 377 58% 5% —-
Demonstrated ability to work cooperatively

with other members of the educational team

(such as other paraprofessionals, adminis-

tration and instructio: i1l speclalists) for

the provision of appropriate programs for

migrant children. — 1% 637 30% 374 3%
Decorum -= 60% 35% 471 2%
Health and Vitalirty - 65% 337 271 -
Personal Appearance -—- | 624 387 _— | =
Poise RN ~= 637 357 274 ==
Voice anu SPVﬂSh\ -= 457 48% 7

] ‘ - 477 457 JZLV 2%
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Contlnued Table 3-9

o T T T T L 7T Those who were Observed
Zz | Were &3ted As:
75 -7 T
vl I
=] o
ACTIVITIES FATED BY o g
SUPERVISING TLACHEKRS 5 | 3
- |2 s | = =
a S | £ !z
Enthusiasm - 707 28% 27 -
Sense of Humor 177 A 38ER 77 -
Dependability . 2% 59% 36% 5% -—
Originality . 4% | 477 ] 477 S| -=_
Personal Integrity 2% 68% 31% el 2
Respecrs attitudes and opinions of others —_ 597 34% 5%, 7%
Works harmoniouslv with others. - 69% 25% 271 3%
Accepts criticism and suggestions. = 60% 32% 12} 2%
Exhibits leadership potential. -— 457 477% 67 17
Abilitv to relate with parents. 46% 697 31% - --

Ability to bring forth an awareness of the
educational program to the parents in the
community. 677% 50% « 50% ~] —
Interest and sincerity in providing ideas,
_opinions at Parent Advisory Board meetings.
General knowledge of subject matter(s)

88% 437 577 - -

27’! 37% 560(1 3aﬂ 3%

taught.
Skill in lesson planning and organization. 8% 317 564 134 --
Knowledge and use of teaching methods. 3% 217 694 107 --
Oral and written expression in English. 3% 38% 577 54 --
Oral and writter expressica in Spanish. 177 | 567%] 407 4 --
=T 49%] 467 3% 27

Ability to motivate students.
Consistent pupil control anu classroom
management . \

Attention to individual differences. - --
Prefessional attitude ifcward cooperating '

- 32% 537 137 27
427 547 7 27

- 687% 277 57 -

tearher.

Knowledge of and operation of media

equipment. | 257 38% 567 77 --
Ability to translate instructional material

for non-English-speaking students. . YA 60% 381 27 --
Abilitv to diagnhose learning needs of pupils. ] 184 16% 66 164 27
Ability to prescribe individualized inst. :c-

tion. 207 ]  23% 60% 153 2% |
Competency to instruct reading and oral

language development programs. b 227 347 58% 64 ;;J
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CHECKLIST EVALUATION ITEMS MATCHED FCR PERFORMANCE
OBJECTIVES FOR EXPERIENCED MINI-CORPS STUDENTS

I. The Mini-Corps Students will acqQuire cumulative competencies 1n diagnosiﬂg the
learning needs of wigrant children; designing, prescribing and assesSing grdiviiu~
alized instruction consistant with the California Master Plan.

\/‘——"
- Did Not
xperienced Stud ’

pe e udents . Excellent| Good)| Fair| Poor | opserve |

-Understanding of his role and his
relationships with the teacher in
the classroom in the special

handling of ‘migrant pupils. : ‘ﬁh__zz_w B

Demonstrated knowledge and techniques
of teaching and working with migrant

children. 427 53% ) 4z | 2% 3%
General knowledge of subject matter(s) ]
taught. 37% | 567 37 | 3% 2% ]
Knowledge and use of teaching methods. 919 69% | 102 | = | g ]
Attention to individual differences. 427 54% 2z | 2% | .
Ability to diagnose learning needs of
pupils. 167 667 | 162 | 2% | 18% |
Ability to prescribe individualized
instruction. 237 607 1572 | 2% 4 20%.
AVERAGE PERCENTILE OF ITEMS RELATING '
TO CRJIECTIVE NO. 1 267 567 8% 2% 7%

II. The Mini-Corps Students will acquire competencies necessary tO teachp basic
comminication skills in English including: (a) aural-oral language devejopment;
(b) reading development; (c) written expression.

—
Did Not
Experienced Students - Excellent| Good | Fair | POOr | Opgerve
Demonstrated knowledge of techniques o 9 o 9 .
of English As a Second Language. ' 37% >8% 4% | 2% -_£2£~——
Oral and written expression in
English. 38% 577% 5%2 (2% | 10% |
Competency to instruct reading and '
oral language development programs. 347 587 6% |27 | 3% |
AVERAGE PERCENTILE OF ITEXS RELATING
TO OBJECTIVE NO. 2 36% 58% | 5% 1% 1 8%

II1. The Mini-Ccrps Students will acquire competencies that will enable them to
enhance the personal development of migrant children through Spanish lingyistic
studies, cultural studies including colloquial literature, drama, ®J8ic znd fine

arts.
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. Did Not

Experienced Students Fxcellent] Good | Fair| Poor]| Observe
Understanding of migrant children and
gensitivity to their needs. 70% 27% t 3% - -
Help provided to the teacher in under-
standing the needs of migrant children. 45% 51% | 3% - 8%
Effectiveness in assisting with in-
struction in Mexican-American history
and culture. 50% 50% | - - 43%
AVERAGE PERCENTILE OF ITEMS RELATING

TO OBJECTIVE NO. 3 55% 43% | 2% | - 17%

IV. The Mini-Corps Students will acquire the competency to translate appropriate
instructional materials for non-English-speaking migrant children and comm:inicaztions
to thelr parents.

Did Not:
Experienced Students ) Excellent] Good | Fair| Poor| Observe
Effectiveness in providing actual
instruction in Spanish as needed. 66% 33% | 2% - 3%
Effectiveness as an interpreter be-
tween teachers and Spanish-speaking o o o
children and parents. 70% 30% | - B 17%
Oral and written expressicn in Spanish. 56% 40% | 4% 17%
Ability to translat. instructional
material for non-English-speaking .
students. ' 60% 38% | 2Z | - 12%
AVERAGE PERCENTILE OF ITEMS RELATING
TO OBJECTIVE NO. & 63% 35% 2% - 12%

¥. The Mini-Corps students will acquire personal characteristics that will enhance
their role as models for migrant children. A suitable role model must: (a) have
personal integrity; (b) have tolérance for the differences of others; (c) have a
personal lifestyle that engenders respect including a high lavel of personal decorum
and appearance; (d) convey credible career aspiration; (e) be effective in communi-
cating with diversified individuals and groups.

Did Not
Experienced Students Excellent | Good | Fair | Poor | Observe
Effectiveness as a suitabie role model
for migrant children. 71% 25% | - 3% -
Demonstrated ability to work coopera-
tively with other members of the educa-
tional team (such as other paraprofes-
sionals, administration and instruction-
&l specialists) for the provision of :
appropriate programs for migrant childre 637 30% § 3% 37 17
Decorm 607 357 | 6 2% -
Personal Appearance 627 384 | - - -
Personal Integrity 687 1% | - 2% 27
Respects attitudes and opinions of
others. 59% 34% | 5% 77 -
AVERAGE PERCENTILE OF ITEMS RELATING
TO OBJECTIVE NO. 5 647 32% 2% 3% 5%
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As with the new and experienced groups, Table 3-10 shows how supervising
teachers rated the performance of the Mini-Corps interns. In general, the intern
group failed to meet the expected standards of performance in objective one, the
acquisition of cumulative competencies in diagnosing the learning needs of migrant
children and prescribing individualized instruction, they failed to meet standards
for objective two, the acquisition of competencies necessary to teach basic communi-
cation skills in English and they barely met expected standards in the third objec—
tive, the acquisition of competencies for enhancing the personal development of migrant
children through Spanish limguistic and cultural studies.

The intern group met the expected standard of objective four, the acquisition of
competency to translate appropriate instructional materials into Spanish and who,
like the new and experienced groups, much excelled the standards for meeting objec-
tive five, the acqusition of personal characteristics to enhance their role as models
for migrant children.

Supervising teacher designation of the highest and lowest comparative qualities
of the interns were inconclusive due to the smaller numbers of interns to be rated.
However, the most highly rated qualities of the interns by the supervising teachers
included (1) Enthusiasm, (2) Effectiveness as a suitable role model for migrant
children, (3) Understanding migrant children and sensitivity to their needs. The
comparatively lower ratings included a widely scattered pattern and the results will
not be reported here for that reason.

In surmary, the intern group ratings were disappointing in that they did not
match or exceed three of the five pérformance‘bbjectives of Mini-Corps. 1In fact,
in general, the intern ratings tended to be significantly lower than ratings given
to the experienced group of Mini-Corps students. The main proﬁlem areas seemed to
be lack of acqusition of competencies to diagnose and prescribe for learning needs

of children, and failure to acquire adequate competencies necessary to teach basic

communication skills in English. 9.7




TABLE 3—-1

SUPERVISING TEACHERS CHECKLIST EVALUATION RATINGS OF TﬁE PERFORMANCE
OF INTERN MINI-CORPS STUDENTS BY PERCENT (N=24)

Those Who Were Observed

5 Were Rated As:
i
= u
ACTIVITIES RATED BY e g
SUPERVISING TEACHERS 5 |4 .
-1% |slzgs
5 g | &1 ¢
Understanding of migrant children and sensitl-
vity to their needs. —_— 65% 35Z | -- — v
Help provided to the teacher in understanding
the needs of migrant children. — 417 59% | -- —=
Understanding of his role and his relation-— .
ships with the teacher in the classroom in - 477 29% | 24% —_

the special handling of migrant pupils.
Effectiveness in providing actual instruction
in Spanish as needed. - 53% 417 6% -
Effectiveness as an interpreter between
teachers and Spanish-speaking children and

parents. L 29% | 67% 172 1 13Z —
Erfectiveness in assisting with instruction

ip Mexican-American history and culture. 62 38% 56% 162 —
Tifectivenessas a suitable role model for

migrant children. - 827 1187 |— o
Effectiveness in assisting with followup

of abserteeism of migrant children. 822 |- 100Z | —- -
Demonstrated knowledge of techniques of

teaching and working with migrant children. 5% 3872 56% |62 —
Demonstrated knowledge of techniques of

English As a Second Language. 67 192 75%Z 16% -
Demonstrated knowledge of techniques of

classroom management; techniques of —_— 18% 77% 6% -
discipline.

Effectiveness in working with migrant parents
and ability to secure helpful services for
migrant families from public and private 942 |- 1002 —- .
agencies.

Demonstrated ability to work cooperatively
with other members of the educational team
(such as other paraprofessionals, adminis-
tration and instructional specialists) for 122 | 407 477 132 _
the provision of appropriate programs for ’
migrant children.

Decorum 5% 15% 192 { 6% | --
Health and Vitality - 17% 24%2 | — -
Personal Appearance - 88% 122 | — -
Poise - 82% 18% | —— -
Voice and Speech . - 77% 24 - -
Judgement - 53% 47% 1 —— -
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TABLE 3-10 (cont'd)

Those Who Were thievve:

T3]
§ Were Rated As:
£
v i
22 Iu] !
ACTIVITIES RATED BY. © | e
- SUPERVISING TEACHERS s -
28 |8z sz
a 8 & &
Enthusiasm — 71% 29% | —- -
Sense of Humor ) - 71% 29% | —- —
Dependability _ -— 47% 41% | 6% -
Originality — 35% 59% | 6% -
Personal Integrity _ 77% 24% J J—
Respects attitudes and opinions of others 127 | 47% 407 137 -
Works harmoniously with others. - 53% 29% | 18% -
Accepts criticism and sugegestions. - 29% 597% 127 -
Exhibits leadership potential. 18%Z | 57% 36Z ) 7% —
Ability to relate with parents. 947 | 100%| -- - -
Ability to bring forth an awareness of the
educational program to the parents in the
community. 947 | —- — 1007 --
Interest and sincerity in providing ideas,
_opinions at Parent Advisory Board meetings. 10072 | —- — —— -
General knowledge of subject matter(s)
taught. 6% 317 697 | - —
Skill in lesson planning and organization. 6% 447 50%Z| 6% -
| Knowledge and use of teaching methods. 6% 25% 69%Z| 6% -
Oral and written expression in English. — 35% 65%2 | - -=
Oral and written expression in Spanish. 127% 407 53% 7% o
Ability to motivate students. 6% 38% 637 - —
Consistent pupil control and classroom
management . 6% 38% 63%2] - -
Attzntion to individual differences. 6% 31% 567 13% —
Professional attitude toward cooperating
teacher. , — 477 47%] 6% —
Knowledge of and operation of media
equipment. 65%Z 1 83% 17721 -—- -
Ability to translate instructional material
for non-English-speaking students. 1271 60% 33% 77 -
Ability to diagnose learniug needs of pupils. 17% 29% 57% 147 ——
Ability to prescribe individualized instruc—
tion. 35% 27% 55% 18% -
Competency to instruct reading and oral
language development programs. 12% 27% 737%) w-— i
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CHECKLIST EVALUATION ITEMS MATCHED FOR PERFORMANCE
OBJECTIVES FOR INTERN MINI-CORPS STUDENTS

I. The Mini-Corps Students will acquire cumulative competencies in diagnosing the
learning neecds of migrant children; designing, prescribing and assessing individu-
alized instruction consistant with the California Master Plan.

Did Mot
Intern Students Excellent| Good} Fair| Poor j Observe
Understanding of his role and his o ‘
relationships with the teacher in
the classroom in the special .
handling of migrant pupils. 47% 29% | 24% | - -
Demonstrated knowledge and technlques
of teaching and working with migrant
children. 38% 56% 6% - 67
General knowledge of subject matter(s)
taught. _ 31% 697 | - - 6%
Knowledge and use of teaching methods. 257 69% os | - 6%
Attention to individual differences. 314 56% | 137 | - 6%
Ability to diagnose learning needs of - '
pupils. 297% 574 | 14%Z | - 18%
Ability to prescribe individualized
1nstruction. 27% 55% 18% - 35% .
AVERAGE PERCENTILE OF ITEMS RELATING T
TO OBJECTIVE NO. 1 L 33z | S6% | 12% | - 11%

II. The Mini-Corps Students will acquire competencies necessary to teach basic
communication skills in English including: (a) aural-oral language development;
(b) reading development; (c) written expression.

§ Did Not

Intern Students Excellent] Good { Fair | Poor | Observe
Demonstrated knowledge of techniques
of Epglish As a Second Languag . _ 197 75% 6% { - - 6%
Oral and written expression in )
English. 35% 65% | - - -
Competency to instruct reading and '
oral language development programs. 27% 73%2 | - - 127
AVERAGE PERCENTILE OF ITEMS RELATIXG

TO OBJECTIVE NO. 2 27% 712 | - - 6.0%

I1I. The Mini~Corps Students will acquire competencies that will enable theghto

enhance the personél development of migrant childrean through Spanish linguistics
studies, cultural studies including colloquial literature, drama, nmugic and fine

arts.
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Did Not

_Intern Students Excellen Good | Fair| Poor| Observe
Understandlng of migrant children and
sensitivity to their needs. 65% 35% 1 - - -
Help provided to the teacher in under- g
standing the needs of migrant children. 41% 59% - - -
Effectiveness in assisting with in- '
struction in Mexican-American history o
and culture. - 38% 56% | 6% - 6%
AVERAGE PERCENTILE OF ITEMS RELATING

TO OBJECTIVE NO. 3 487 507 | 2% 29

IV. The Mini-Corps Students will acquire the competency to tramslate appropriate
instructional materials for non-English-speaking migrant children and communications
to their parents.

Did Not
Intern Students Excellent| Good | Fair| Poor} Observe
Effectiveness in providing actual
instruction in Spanish as needed. 53% 412 | 6% - -
Effectiveness as an interpreter be-
tween teachers and Spanish-speaking )
children and parents. 67% 172 { 1771 - 29%
Oral and written expression in Spanish. 40% 53% 72 | - 12¢
Ability to translate instructional »
material for non-English-speaking
students. 60% 3372 1 72 - | 12%
AVERAGE PERCENTILE OF ITEMS RELATING '
TO OBJECTIVE NO. 4 . 55% 36% 9% 1 - 13%

V. The Mini-Corps studecnts will acquire personal characteristics that will enhance
their role as models for migrant children. A suitable role model must: (a) have
personal integrity; (b) have tolerance for the differences of others; {c) have a
personal lifestyle that engenders respect including a high level of personal decorum
and appearance; (dj convey credible career aspiration; (e) be effective in communi-
cating with diversified individuals and groups.

Did Not
Intern Students Excellent} Good | Fair ] Poor | Observe
Effectiveness as a suitable role model
for migrant children. 82% 1872 |} - - -
Demonstrated ability to work coopera-
tively with other members of the educa-
tional team (such as other paraprofes-
8ionals, administration and instruction-
-al specialists) for the provision of
appropriate programs for migrant childre 407 477 {137 | - 12%
Decorm 75% 197 ' 6% 1 -~ 6%
Personal Appearance , 88% 12% - - -
Pergonal Integrity ' 77% 249 1 - - -
Respects attitudes and opinions of ‘
others. 47% 402 | 132 | ~ 12%
AVERAGE PERCENTILE OF ITEMS RELATING i ]
TO OBJECTIVE NO. 5 68% 277 5% | - 5%
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Final Student and Program Evaluations Made By Team Leaders: A copy of the

Final Program Evaluation Form filled out by Team Leaders is to be found in the
Appendix. As already noted in previous portions of this report, the Team Leader
operation this summer proved to be a valuable innovation with student workloads
being fully monitored and student work delivery being made toward instructional
objectives and activities at a significantly higher level than in 1975. One of
the reasons for this success may be noted in Table 3-11 which displays the average
classroom observations made by the Team Leaders over their six week work period

’
during the summer of 1976. Only two of the Team Leaders failed to meet the expected
standard of six visits or an hour's visit to each student during the six week work
tenure period. The average Team Leader made over 11 visits or 2 visits a week to
every student under their supervision. This stamdard is much above the standard

set as supervisors in 1975 when -the average number of visits made to each student

was only four (see Page 83 of the 1975 Evaluation Report).
TABLE 3-11

AVERAGE CLASSROOM OBSERVATIONS MADE BY TWELVE TEAM LEADERS
OBSERVING 171 STUDENTS OVER A SIX WEEK PERIOD

Average Hours

Visits {Times) . Observing Each. . Number of
Team Leader Observed Each Student in Classtroom Students
Workload ‘ Student Over Six WeekPPericd  Supervised
Lowest 4.3 vieits 3.13 hours 13
Highest 14.9 visits 16.76 hours 17
Average 11.1 visits 9.68 hours 34
Expected Standard 6.0 visits 6.0 hours 15
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When polled, the Team Leaders felt that 88% of all Mini-Corps students were
appropriately placed in suitable classroom settings this past summer. They further
recommended that 71% of the students under their supervision be rehired without
interview, that 237 be rehired with interview, that 5% be rehired if special con-
ditions are met, usually meeting some standard requirement of Mini-Corps, and that
1.2% of the students not be rehired.

Table 3-12 summarizes Team Leader ratings of key factors such as the performance
of supervising teachers. About 80% of the school enviromments were rated as very
adequate or exemplary and about 20% need some improvement bufore Mini-Corps sgudents
should be placed there in the future. The ratings of supervising teachers were high
with only 10% of them being judged below inadequate standard of supervision. Most
relationships and communications with schqo}:adminiétfators were judged to be exce-

llent to good. These findings correlated well with administrative visits by Mini-

Corps evaluators during the summer.

TABLE 3-12

TEAM LEADER SUMMARY RATINGS OF SCHOOL COMMUNICATIONS, PERFORMANCE OF SUPER-
VISING TEACHERS AND OVERALL APPROPRIATENESS OF SCHOOLS FOR PLACEMENT OF
MINI-CORPS STUDENTS

Relations and Communications with School Administrators
(N=82 Administrators Contacted)

Excellent Good Fair Poor
54% 327% 127% 47

Ratings of Supervising Teachers
(N=168 Teachers Being Rated)

Met or Exceeded Contractual Partially Did Not Discharge Con-
Obligations Adequate Adequate ©  tractual QObligations
465, 447 6% 47

Overall Appropriateness of School Environment for
Placement of Mini-Corps Students (N=73 Schools Rated)

Partially Needs Improve- Should Not Place

Exemplary Fully Adequate Adequate ment There in Future
39% 40% 7% 8% 6%
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Table 3-13 includes summary ratings by Team Leaders of workload factors they

encountered during the summer of 1976. Surprisingly, the Team Leaders felt that

' communications with ﬁini-Corps headquarters tended to be high. This may indicate,
comparing this finding with that of studemts, that the Team Leaders may have to
explicitly explain their role of communicating agent from Mini-Corps to the students,
or, to put it another way, almost 300 students should not expect personal communi-
cation and contact from the central Mini-Corps office, but should be indo;trinated
to expect their communication to come from the near at hand Team Leader. This does
not alter, however, the recommendation made elsewhere for more frequent written
communications such as Newsletters from Mini-Corps headquarters.

The Team Leaders tended to rate central Mini-Corps adminiétrative factors such
as the provision of professional materials, communications with school districts,
the supervision they recelved from Mini-Corps, housing provided, evaluaticn forms
and methods as heing comparatively high to average. This would indicate rather
good middle management communication and supervision or the part of central Mini~
Corps with its area supervisors. The only exception to the comparatively higher
ratings of middle managemsat functions was a low rating by a few team leaders of
thékr understanding of their job description and orientation to the job.

Unlike the student groups, the Team Leaders apparently felt that housing and
general field logistics werc adequate for the Mini-Corps sﬁudeﬁts.

The Team Leaders were invited to comment onr certain key policies now enforced
by Mini-Corps. All of the Team Leaders felt that all Mini-Corps students should
be required to live in housing close to migrant families. Eighty-three percent of
the Team Leaders felt that bilinguality should continue to be an absolute require-
ment fof entrance into Mini-Corps.

Fifty percent of the Team Leaders felt that they themselves should conduct
preservice workshops and activities for the Mini-Corps students and supervising

teachers in their local areas. An additional 14% felt that the preservice workshops
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should be held as large gatherings in ome location and, later, as local pireservice
activities prior to actual classroom placement.

Seventy percent of the Team Leaders felt that marital status 4id mot effect
the,performance of Mini-Corps students. However, most felt that if marifed people
are included,“they must be willing to move about, attend to all of the required
activities of Mini-Corps and not be excepted in any way from such standards such as
living in housiﬁg close to migrant families during their summer experience.

The Team Leadurs were evenly divided on the subject of the sex of the Mini-
Corpsperson in their ability to perform. Nane felt that there should be any dis-
crimination, but they did feel there shogld be a balance of male to females for
emotional, motivational and professional reasons. For example, some noted that
schools had requested a male Mini-Corps student as a role model for older migrant
boys.

Fifty-zight percent of the Team Leaders felt that the length of the summer
workload tenure (i.e., six weeks) was sufficient, and 42% felt that it was not
sufficient or adequate - a mixed reaction. Those that felt the length of super-
vision time was adequate still felt that they needed prior knowdege of the Mini-
Corpsmen to be ﬁlaced in their area as well as Spring weekend workshops for Mini-
Corpsmen and supervising teachers along with Teim Leaders at the local level.
Among those that felt that the te&ure for the supervisors should be lengthened,
was the advise that the term of the Team Leader should last as long as the last
summer school is conducted and start a week before the first school begins its

The Team Leaders were asked to list qualificatigns that Team Leadérs should
possess. This list might be used for job descriptions and -interviews with pros-

pective Team Leaders, their suggestions follows
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Prospective Team Leaders should possess the following according to the pareﬁt Team

Leaders:

Should have prior experience with Mini-Corps not less than two years. The preferred
experience should be as a practicing Mini-Corps student.

They should have at least two years of classroom teaching experience at a levzl
appropriate to the classrooms in which they will be supervising Mini-Corps students
during the summer.

They should be bilingual.

Preferably, they should have other experiences in migrant education.

Some administrative experience, training or background woald be useful.

They should be willing to work beyond 8 hours per day.

Shoudd possess ability to relate to Mini-Corps students, teachers and administrators.
Prior experience in working with high school and college age young adults would be
preferred.

They should have technical teacher supervisor skills such as observant abilities and
thorough knowledge of subject matter contents and teaching techniques to be observed.
Most of the Team Leaders (83%) felt that the length of the summer school sessions

in thédr area were of sufficient length to benefit the migrant pupils taught.

This is but one indicator of the dramatic increase in the length of summer
school sessions for migrant pupils. In fact, a new and somewhat unexpected critical
attitude has emerged on the part of some professionals claiming that certain summer
schools may now be too long. For example, some noted that most of the personnel
problems developed after the 7th and 8th week of summer school. Others noted that
the adults and children were tired after the 7th week.

In a related question, 82% of the Team Leaders documented the fact that co-
operating scheol districts could have used more Mini-Corps students i1f they were
avallable this past summer. Fifty-seven new Mini-Corps placements that were not
provided were documented #n 26 sepérate school districts.

Eightypercent of the Team Leaders felt that Mini-~Corps students should continue
to be restricted to being education majors in college. The Team Leaders were evenly
divided 50-50 on the questionsof whether or not the placement of first year Mini-
Corps students should be further restricted to cergain kinds of classroom settings.
In general, their comments reflected the opinion that the first year Mini-Corps
student should not be expected to do prolonged lesson planniqg or other duties re-

quiring higher level skills. It should be noted that the already reported ratings

of supervising teachers would tend to contradict this opinion.
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TABLE 3-13

TEAM LEADER RA?ZﬁCS OF WORKLOAD FACTORS AFFECTING THEM

Needs
Fully Mostly Partially | Improve-
FACTORS TO BE RATED Adequate| Adequate| Adequate | ment -
HIGH AVERAGE FAIR POOR
Communications with Mini-Corps
,____Headquarters . 677% 257 - 8%
Professional Materials For My

Use 257 50% 8% 177%
Regional Office Liaison - :

Communications 367 36% 187 9%
Communications with School

Districts 467% __46% 97 - -
Overall Mini-Corps Student

Performance , 67% 33% S —
Overall Supervising Teacher -

Performance 60% 407 — —
My Own Performarite As A Team i

Leader ! 33% 677 — —
Supervision I Received From '

Mini-Corps , v 33% 427 17% 8%
The Pre-service Training

Received By Mini-Corps

Students (Chico Workshop) 33% 33% 227 117%
Housing Provided for Mini-

Corps Students ) 17% ! 58% 25% ——
Evaluation Forms and Methods 507 42% — 8%
Instruction Mini-Corps | ‘

Students Provided to

Migrant Children 677% 33% - -
Overall Summer School Pro-

grams in My Area 277 73% — . —
Community Field Work Con-~ .

ducted by Mini-Corps

Students 20% 40% 10% 307%
Role and Work of the Liaison 367 367 9% 187
Preservice Orientation of

School District Personnel 30% 40% 10% 207
Home Visits Conducted By .

Mini-Corps Students 30% 40% 10% 20%
TEAM LEADERS ADDED TO ORIGINAL RATING SCALE:

Communication Between Mini-

Corps Students in Your

Area - 100% — —
Group and Overall Area Meetings 100% - — —
Understanding of Job Descrip-

tion of Mini-Corps By Mini- .

Corps Students - - - 100%
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Table 3-14 shows how Team Leaders would select future Mini-Corps students.
The Team Leaders were asked to rank a list of student qualities in the order of their
importanc;. Interestingly, the most highly rated student quality was that of mature
personality, a quality which we do not specifically select for in the interview and
recruitment process. Just as surprisingly, and based on their observations of Mini-
Corps student performance this past summer, the Team Leaders do not feel that college
grades or scholastic aptitude are particularly important selection criteria. In
summary, the Team Leader evaluation data support the proposition that an adequate
middle management structure was provided by Mini-Corps for the supervision of students.
Relationships with school administrators and the performance of supervising teachers
tended to be adequate or above. Four out of five Mini-Corps students were apparently
placed in school environments in which they flourished.  The recommendations for
program improvement provided by the Team Leaders'are incorporated into thé last part

of this evaluation report.
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TABLE 3-14

TEAM LEADERS RANK SELECTED STUDENT QUALITIES

IN DESCENDING ORDER OF IMPORTANCE

r
COMPOSITE RANK STUDENT QUALITY AVERAGE. RANK

ABOVE AVERAGE IMPORTANCE

1 Mature Personality 2.67

2 Bilinguality 3.00

3 Prior Experience in Mini-Corps 3.40

4 Knowledge of Instructional Techniques 3.45

5 Knowledge of Subject Matter 4,00
BELOW AVERAGE IMPORTANCE

6 Independence 6.00

7 Age .7.82

8 Scholastic Aptitude 8.10

9 College Grades 8.56

10 Marital Status 9.18

11 Sex 10.36
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Recommendations Pertaining .. Summer Teacher Assistant Programs: The following

set of recommendations seem to be supported by the evidence presentes in Part III of

the Evaluation Report pertrining to summer session teacher assistant programs:

1.

Many problems of student discontent, incorrect classroom placement of students
and problems of housing were directly attributable to a dropping sex ratio
which is presently about 30% male and 70% female. This problem is complex,
involving such factors as diminishing numbers of men entering elementary edu-
cation and the fact that male students can usually obtain much higher paying
eployment during the summer. In spite of these difficulties, it is strongly
recommended that an amuitious effort in recruitment be mounted to bring the
wale-female ratio to 45/55 by the Summer 1977.

Evilence was presented to support the continued need for a mass preservice
worxshop for new Mini-Corps students each year who require intensive orienta-
tion to the program. However, it was also shown that the mass preservice work-
shop was less effective for experienced or returning Mini-Corps students. It is
recommended that the preservice workshop be decentralized for experienced and
returning Mini-Corps students. In addition, the preservice workshop for new
Mini-Corps students ought to be followed up by local orientation and preservice
workshops conducted by Team Leaders for prospective Mini-Corps students and
supervising teachers. It was also shown that the content or curriculum for

the advanced returning Mini-corpspersons was not appropriate. This coupled with
the fact that supervising teacher ratings of experienced and intern Mini-Corps-
persons reflect inadequate development of pre-professional skills indicates a
strong need for development of an intensive teacher skill development program
for experienced Mini-Corpspersons.

Tesm Leaders and Mini-Corps students alike recommend the utilization of former
Miri-Corps students as instructors at preservice and inservice workshops and
institutes.

Student opinion supports the incorporation of bilingual instruction in lectures
conducted at preservice and inservice workshops.

Considerable complaints were reported concerning program logistics, especially
housing, during the pas: summer. It is recommended that the preservice orienta-
tion program for new students include considerable indoctrination concerning

the nature of lifestyles found in labor camp environments. This is a topic

in which former Mini-Corpspersons should be very useful as presenters and
motivators.

Program priority must be placed on strengthening the intern preparation program.
It was objectively demonstrated that the current interns do not develop criterion
levels of performance. If these findings hold up, it is predicatable that the
current intern group will encounter some difficulty in obtaining professional
placements. The revised intern program should build into itself special com-~
ponents for building intern self-confidence as well as professional teaching
skills.
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Communications between central Mini-Corps headquarters and the student body
needs improvement. Formal written communications such as the description of
students to be sent to various school districts should be intensified. Dis-
semination of a monthly newsletter which includes helpful information about
the Mini-Corps Program should be started next summer. Perhaps a formal answering
service in Chico should be extablished so that both Mini-Corps students and
Team Leaders can obtain timely and authoritative answers to their questions.

Evidence indicated that all groups, new, experienced and intern, tended to suc-
cessfully develop toward professional maturity as suitable role models for
migrant children and their ability to use the Spanish language for translation
of instructional materials and communications with parents. Mixed findings
were reported with reference to the objective for teaching Spanish linguistics
and cultural knowledge to children. The comparatively weakest development
toward Mini-Corps objectives in all groups of students was in the area of di-
agnosing and prescribing adequate instruction for children and teaching com-
munication skills in English. It is recommended that future preservice and
inservice training endeavors increase subject matter devoted to teaching skills
in English, speaking the English language properly, development of professional
diagnostic and prescriptive teaching skills, and teaching the culture of Mexico.
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PART IV

MEDI-CORPS PROGRAM

Background and Unique Problems in Measurement: California Medi-Corps para-

medical trainee program differs in most respects {rom the California Mini--Corps

Teacher Assistant Program. Its students are all pre-medical, health services or

" social services preparatory students. A larger proportion of the Medi-Cor<ns1:XMLFault xmlns:ns1="http://cxf.apache.org/bindings/xformat"><ns1:faultstring xmlns:ns1="http://cxf.apache.org/bindings/xformat">java.lang.OutOfMemoryError: Java heap space</ns1:faultstring></ns1:XMLFault>