DOCUMENT RESUME

'ED 136 865 : JC 770 2048
AUTHOR Buckley, Edmund H.
TITLE The Development of Language Skills in the Setting of

an Interdisciplinary Remedial Program at Santa Rosa
Junior College [California].

PUB DATE Nov 76 ,

NOTE 164p.; Ed.D. Dissertation, Nova University. Reading
tests appended to the original document are
copyrighted and therefore not available. They are not
included in the pagination

EDRS PRICE MF~3$0.83 HC-$8.69 Plus Postage.

DESCRIPTORS Achievement Gains; Community Colleges; *Composition

. Skills (Literary); Guidance Progranms;
*Interdisciplinary Approach; *Junior Colleges;
Language Skills; Program Effectiveness; Reading
Improvement; *Remedial Programs; *Remedial Reading;
School Holding Power; Student Attitudes; Study
Skills; Writing Skills

IDENTIFIERS Santa Rosa Junior College Ca

ABSTRACT o . _ Ce

: A study was conducted to compare the achievement of
students in an experimental remedial "core program®" with that of
students in a standard remedial English program. The core progran

-..——~Consisted of an interdisciplinary remediation effort in which

" T'Students took a nine-unit block of three courses in composition,
reading, and guidance. The standard remedial program lacked the
coordination, interdisciplinary nature, and the guidance component of
the core program. Students from both groups were compared omn such
variables as reading test improvement, composition test scores, and
rate of retention/atirition. Findings revealed that core program
students improved in all areas, but did not make significant gains cn
a standardized reading test, nor did they improve in reading and
writing significantly more than the coantrol group students. However,
they did improve significantly on another reading test, and the
retention rate of core students was significantly higher than that of.
students in the regular remedial program. Core students believed the
program was extremely bemneficial, especially in terms of improving
their self-confidence. A bibliography and numerous student essays
from the core program are appended. (JDS)

e e ook ook ok ok ok o ok ok ok ok ok ok 3 o ook sk ok ok ko ok ok s ok ok 3k ok ok ok ok ok 3k ok sk sl ok o koK ok 3k ok sk ok ok ok
* Documents acquired by ERIC include many informal unpublished *
* materials not available from other sources. ERIC makes every effort *
* to obtain the best copy available. Nevertheless, items of marginal *
* reproducibility are often encountered and this affects the quality *
* of the microfiche and hardcopy reproductions ERIC makes available *
* via the ERIC Document Reproduction Service (EDRS). EDRS is not *
* responsible for the gquality of the original document. Reproductions *
* *
* *

supplied by EDRS are the best that can be made from the original.
ek e e e e ok ek sk g ok ke ke ok 3k o 3 ke ok o 3o o ok 3k 9k ol o sk e e ok 3K ok ok o sk ok ok ok sk ek ok ok 3ok ok 5ok 3 ok ok ok A ook Sk ok




e

-jtcz?::w;,;;Nis~‘sz;2:j’skm:s‘:ff-jgh'”*fg:'r"ﬂ'"jf?‘g

U.S.DEPARTMENT OF HEALTH.
EDUCATION & WELFARE
NATIONAL INSTITUTE OF

EDUCATION

THIS DOCUMENT MAS BEEN REPRO- -
OUCED EXACTLY AS RECEIVED FROM .

THE PERSON OR ORGANIZATION ORIGIN-

ATING {T POINTS OF VIEW OR OPINIONS
STATED DO NOT NECESSARILY REPRE- -
SENTOFFICIAL NAT!UNAL INSTITUTE OF |

EDUCAT'ON POSITION OR POLICY

THE DEVELOPMENT OF TANGUAGE SKILLS IN THE SETTING
- OF AN INTERDISCIPLINARY REMEDIAL PROGRAM
AT SANTA ROSA JUNIOR COLLEGE

A MAJOR APPLIED RESEARCH PROJECT
PRESENTED IN PARTIAL FULFILLMENT OF THE REQUIRE-
MENTS FOR TEE DEGREE OF DOCTOR OF EDUCATION

NOVA UNIVERSITY

1976




ACKNOWLEDGMENTS

My thanks to Drs. Ross Moretdn, Roy Mikalson,
and Thomas Shay for their advice on this project;
to Dick Webster, Doris Tolks, and John‘Daly, whose
enthusiasmvand concern as fellow teachers in this
program contributed so abundantly to its success;
and to the first semester Core‘;tudents, who endured

our mistakes and prevailed.

.



Abstract of a Major Applied Research Project

Presented to Nova University in Partial Ful-

fillment of the Requirements for the Degree
of Doctor of Education

THE DEVELOPMENT OF LANGUAGE SXILIS IN THE SETTING
OF AN INTERDISCIPLINARY REMEDIAI, PROGRAM
. AT SANTA ROSA JUNIOR COLLEGE

By

Edmund H. Buckley

March, 1976

While the English Department at Santa Rosé Junior
College has devoted much of its attention to remedia-
tion for many years, its focus naturally has been on
language skills. Recent literature on the "high-
risk" student, on community college programs, and on
the benefits of interdisciplinary organization to both
students and staff suggests that coordinated approaches
aré preferable to fragmented ones, particularly when

students lack fundamental academic slrills.

This report describes an experimental "Core Program,"”
an interdisciplinsry remedial effort in which students
took a ninme-unit block of three courses, one each in

composition; reading, and guidance. Englisn 1C0, the
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composition course, introduced students to materials
developed by the English Department which teach trans-~
formational grammar as a strategy for developing appro-
priate sentence structure, and rhetorical principles

that are applied to the writing of narraﬁive, descriptive,
expository, and argumentativélprose. English 85, the
reading eourse, gave students a variety of reading tasks,
including workbook exercises and the reading of two books,

Margaret Craven's I Heard the Owl Call My Name and Maya

Angelou's I Know Why the Caged Bird Sings. The guidance
course {actually two courses combined) stressed study
skills, values clarification, self-awareness, and self~
confidence. The Core Program‘was unique not in terms

of course content--only the readlng course was developed
speclflcally for the program-—but Jecause the courses
were taught as a block, by instructors committed to a
coordinated, interdisciplinary approach. Accordingly,
‘attempts were made to combine assignments and relate

the concepts learned in one course to those learned in

the others.

The project addressed a number of issues in terms
of larguage skills, some more conduc1ve to statistical
measurement than others. Statistical questlons were
framed as hypotheses related to tThe s1gn1f1cance of
'1mprovement on two reading tests, a composition test,

and rate of student retention. GCore student performance
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was compared to that of a control group. In addition,_

non-statistical items were stated as three "research

questions™:

1. Do the Core students demonstrate the ability
to discuss critically book-length works cf
fiction and non-fiction, relating their
reading experience to their work in compo-
sition and their insights in the guidance
sections?

2. Do the students become more competent writers
as evidenced not only by the composition tests
but by written work throughout the semester,
in terms of the criteria established?

3. Do the Core students become more confident in
fheir ability to express themselves and Prepare
collegiate work? ’ ‘

The statistical data revealed that %he Core students
improved in all areas, but did not make significant gains
on a standardized reading“test, nor did they improve in
reading and writing significantly more than the éontrol
group students. However, they did improve significantly
on another reading test, and their rate of retention was
significantly better than the mean for students in the
regular English remedial program over the last three

spring semesters.

The quality and content of the written work, plus
student response in discussions, clearly indicated
affirmative anSWers to the three research questions.

Most of the students believed the Program to be éxtremely
beneficial :in all three areés-composition, reading, and

guidance--but perhaps especially in terms of‘improved‘

6
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confidence.

It is recommended that the program should be con-

tinued; ~that better mefhods of pub11c1z1ng the program ‘ :

be found; that certain modmflcatlons be mada that
better methods of evaluation be found; that more ways
of integrating the content of the separate courses
be developed and that other "Core Programs" be con-

templated.
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CHAPTER I

INTRODUCTION

A community college as large as éanta Rosa Junior
College (approximately 7,c§o day Students)'caefbe a
lonely place for any student, particularl - so:for_one»
whose preparation is inadequate. The project described
in these pages grows ouf of this observation; it seeks
to provide an alternative to the situation in which a
new student takes a group of courses that seem random,
unrelated, and even coutradictory, especially if that
student is a poor reader,”ag awkward writer, or a person
who lacks confidence in his ability to do college work.
The alternative created at Santa Resa Junior College is
the Core Program. It consists of courses directly
addressed to those core skills and attitudes associated
with success in college: reading, writing, study skills,
self-awareness, career orientation, and self-confidence.
The courses (readlng, writing, and vuldance) are taught by
‘1nstructors committed to coordinating their efforts, sharing
observations about the offerings and students and working to
integrate the lessons and assignments whenever possible.
This paper reviews the remedlal efforts of the Engllsh

. Department at the College and goes on to descrloe the Cors
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Program, fdcusing primarily on its language skill com-
ponents., Data ffom its first semester of operatién éré
presented and analyzed, followed by recommendations for
succeeding semesters. As will be seen, the Core Prdgramfs'
first seﬁester was not without problems, most of which
pertained to staff planning and coordination¢ The stu-
dents, however, éndured us with patience, and most |
appeared to prosggr, sharing our confusion but also,pur
zeal, Their‘essays, appénded to this reporf, afegmonu—
ments to their humor, energy, and spirit. That they will
g0 on now to pursue successful college careers is not
only the main goal of the Program, but also the hope—;

and conviction--of the Core staff.
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CHAPTER IT

BACKGROUND AND RAmIONALE FOR THE PROGRAM

Remedlal or "developmental" educatlon has become

; a'maJor respon31b111ty of the communlty college, a\oonse-
f quenoe of the promlse of the "open door." Roueohe Moore,
{ Bossone, and others, however, have demonstrated ‘that most
remedial programs are. only marginally suooessful.j Stu-
dents in remedlal programs are peroelved as hav1ng prob-‘
: lems and needs significantly dlfferent from those of
'estudents characterized as "tradltlonal," calllng for
approaches more comprehensive and oarefully thought out
than "watered down" versions of regular courses., And
evidence and research indicate that the percentage of

"tradltlonal" students declines with each semester.2

1John E. Roueche, Salvage, Redirection, or Custody?
Remedial Education in the Communit Junior éolIe
lWasﬁlnEEon D.C.: ERIC ClearlngEouse for Junior College
Informatlon, 1968) William Moore, Jr., Against the Odds
(San Francisco: Jossev-Bass Inc., PubllsEers, 49765

‘Richard M. ‘Bossone, Remedial En lish Instruction in Cali-

fornia Public Junior Colle es-~An Analysis and Evaluation

of Current Practice (Sacramento: Uallfornla §tate.Depart-
' Ed fSeptember, 19663 )

ment of ucation

2£ Patricia Cross, Beyond the Oven Door (San Fran-
cisco: Jossey-Bass Inc., Publishers, ; Edmund o,
Gleazer, Jr., Project Focus: A Foreoast Study of Communit:
Colleges {New Yor& McGraw—Hill Company, arts I
‘ard I% "No Longer the 'Non-Tradltlonal Studenc L CCJC&
News, Fe““uarv 1976, p. 3; Gene Kerstein, "The Nev Learners:

Foous for %the Fucure"-—?roceedlngs of the Eighth Annual
Conference of the Western ollege Reading Association

' (197579 pp' "8
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In cblleges where there has been a strong commit-

ment to uhderprepared.students, the historical paﬁtern
f‘haé beén one of trial and error, of marginal success
followed by‘mdre ambitious and more sophisticated
approachés. The last decade or so has brought what

K. Patricia Cross calls "the new student,"Bwand with
him (and in response to him) individualized instruction,
technological innovations, revised goals,‘more focused
objectives, and heightened concern for affective di-
-mensions in learning. This pattern of increasiﬁgly
sophisticated efforts, in the face of challenges per-
ceived as increasingly knotty and multi-dimensional,
has characterized remediation at Santa Rosa Junlor

College and sets the stage for the present Droaect.

A. History

Until recently the English Department was elmost
solely responsible for remediation at Santa Rosa Junlor
College. In the late fifties, when the junior‘college‘
served almost exclusively as a transfer institution; the
Department offered two courses below the\bééic transfer
course: English 171, which emphasized basic skills (sen-
tence’struCture, uSage,’punctuation,’spelling); and
English 154, which .included the writing of short (500

word) themes; a review of grammar, and reading exercises

5Cross, Chapter 1.
14



approaching the difficulty of those Offeredtin the
transfer course, English 1A. |

In terms of the 1nst1tut10nal mission of that t1me,"
such an arrangement mlght have been approprlate. But
- with the sixties came tremendous growth (student popula-
tion doubled between 1957 and 1970) and, as at other
communlty colleges, the influx of studenus W1th W1dely
dlsparate levels of language ability. Wlth the develop-
ment of many occupatlonal programs, and the increasing
‘percentages of minority students,‘neither the,Department
nor the school could afford to consider the‘non-transfer“
English offerings as the low rungs on a ladder whlch led

inexorably to the University of California.

The Department responded by attempting to make the
remedial offerings and the curriculum in general‘more‘
"student centered." During the early 1960's,-probably
because of the hiring of staff trained in remedial
English problems, the ‘English curriculum became more
specialized. First, English 170 changed to a course
emphasizing mechanics and composition. Then, English 180,
a remedial reading couise, was added. Finally, English
160, a course for the vocational student, was offered
as an alternative to the English 151 graduation require-

ment.

By 1966, several members of the Department proposed



that the remedial program be thoroughly overhauled by
segmenting and sequencing materials in th- program and
adding units in spelling, mechanics, and reading.

" English 171 and 180 were broken down into four basic
units: Phonics, Writing I, Writing II, and Reading.
The student was required to sign up for four days of
English, and take a laboratory in spelling, mechanics,
orvcomposition, depending upon the level of entry. A
complex battery of placement tests was‘administered to
students according to how they scofed on the ACT entry
test. English 151 was broken into three segments, each
emphasizing a mode of composition: Writing IIT, Descrip-
tion and Narration; Writing II, Exposition; and Writing I,
Argument. Instruction for each segment of the entire pro-
gram consisted of five weeks, unless students progressed
at an accelerated pace, in which case they could be

transferred to the next learning block at regular intervals.

To adminiéter the program, the office of remedial
coordinator, a half-time positidn, was created, an action
which demonstrated adminiétrative and institutional sup-
port of the Department's efforts. The Coordinator was‘fo
coordinate, evaluate, and act as a resource/research per-
son. He also was responsible for writing two NDEA pro-~
posals and Tiﬁle IIT proposal, which brought some #65,000

worth of equipment and materials into the progran.
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The most important function of the first two remedial )
coordinators quickly became thé development of specific
v‘pbjectives and the evaluation of the varidus units, a
process which led finally to the development of a trans-
formational grammar and a generative rhetoric to replace
the existing traditional grammar and the prescrlptive
rhetoric. These newer materlals formed the base of the
lower remedial course, now entitled Engllsh 105, Ba81c

Reading and Writing, which met alx hours per week. The

course replacing the old 151 was now English 100, Reading

and Writing Improvement.

It should be mentioned that the first remedial co-
ordinator was also instrumental in establishing an E.O.P.
program, and a special summer program for re-entering
low-income students with educational handicaps. By 1970,'
the next coordinator headed a college-wide committee to
establish an independentllearning center (C.0.I.L.), which
now offers tutoring services in English, mathematics,
the social sciences, and science at the average rate of
‘S,OOO "tutor-student hours" a month. In addition,
C.0.I.L. serves about 200 students who are physically
or educationally handicapped in special programs de81gned

for them.

By the fall of 1972 the program had become relativély




stable. English 105, meeting six hours a week, was
divided into three five-week blocks, the first intro-

- ducing the grammar, the second applying the grammar to
composition, and the third offering feading instruction.
English 100, meeting three hours per week was divided
into two blocks, emphasizing composition and reading -
respectively. A non-punitive grading system had replaced
the traditional one, so that a student could receive an
NC (no credit), CR (eredit), or CX (credit with recommen~
dation to 14). Students needing extra help in readiﬁg
or spelling could sign up for one-unit tutofial cbuises

in C.0.I.L. supervised by an instructor.

The remedial coordinator and department chairman

:

thought it appropriate to validate with an independent
evaluation the generally favorable feelingthe English
instructors had toward the program. A team of two in-
structors and one administrator from other community
colleges was hired to comduct the evaluationtof the re-
medial program over a three~day period. Their oral and
written reports were génerally favorablé, and,the Depart-
ment was much encouraged. The team commended the Depart-
ment for its "boldness in breaking away from the more
traditional methods of teaching remedial English," for
‘"achieving excellent student rapport," and for the staff's

"ability to work together."* They thought that the De-

. 4Henry M. Allen, Rhoda Lintz Casey, and Clarence W.
Mangham, "An Evaluation of the Remedial English Program at
Santa Rosa Junior College: A Summary Report," Santa Rosa,
January 1973. (Typewritten.) 153} | - ‘
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partment’s development of a grammar program, in parti-

cular, "must be‘regarded as highly successful."

Thé discussions in the Department that followed this
generally favorable évalﬁétion brought fwo major problems
.ih focus,‘both of which stemmed from the fact that so much
effort had been put into the curriculum of English.105, |
particularly the grammar. First, the English 100 curri-
culum, while theoreticélly divided into two blocks,
reading and composition, lacked coherence. Each teacher
chose his own materials, nobody was particularly happy
with the selections, and the ‘course as a consequence was
‘becoming a "watered-down 1A," much like the old English
151. Secondly, as wasbpointed out in the evaluation,
the Department lacked a coherent reading program, thcugh

reading courses did exist.

In response to‘the problem of the English 100 curri-
culum, two instructors were given released time to create
materials. The o0ld two~block format was abandoned In-~
stead, 100 students would begin with the grammar, as did
105 students. From that they would work through units
designed to teach them "reporting" (narrative and desecrip-
tive wrltlng) and then "analysis," or exp051tory wrltlng.
The units utilized metaphors about perception as a way of
- teaching composition. Thus "sensory awareness" was re-

lated to the need for concrete and vivid detail in wrlt-

19
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ing; the still camera and motion picture cameras were

related to organizational strategies; and the human
voice was related to tone and the writer's point of

view.

The materials appearad to winlapproval of both stu-
dents and teachers,‘but the introduction of grammar into
the 100 curriculum presente&;an immediate, practical prob-
lem. Naturally, a sizable number of 100 students any
given semester had had 105 beforehand, and therefore al-
ready had, or should have, learned the grammar. It
could be argued that a little more would not hurt them,
but ultimatelj-such a position was an attack on their
initial instruction in it. Besides, this "problem" was
really an opportunity for some students to complete the
- remedial seQuence more quickly, if that‘sequenée‘cpuld
accommodate different rates of learning and different
experiences (i.e. 105 and non-105) priér to English 100.
The time seemed right to rewrite the entire set of re-
medial materials so each student could work th;ougﬁ»them
at his own pace. This was done in the spring of 19?45;'

the materials thus produced were first used in the fall

of 1975.

SPatrick Pacheco, "Portable Instructional Grammar,"
Santa Rosa, 1974, (printed on cempus); Edmund H. Buckley

and Arnold Solkov, Reporting, Exposition, and Argumenta-
tion (Dubuque: XKendall-Hunt Publishing Company, 58755.'
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JThe second problem, the absence of a wellAdeveloped.
reading program, has yet to be resolved satisfactorily,
though at present efforts are uﬁderway to build such a
program. The Core Program is ore such effort; as‘wiil

be seen.

B. The Present Program

As the'history of the Department's response to low-
achieving students indicates, the center of the remedial
program is the 105-100 program, whose focus is compoii-

tion. A brief description of the preseﬁt program follows.

Students receiving a score of O~14 on the Eﬁglish
section of the ACT, O-54 on the Diagnostic Reading Test,
or 0-294 on the Verbal section of®the SAT are placed in
105, which meets an hour each day and consists mainly of
the transformational grammar as developed by the Depart~
ment and its application-to writing as a strategy for
generating richly textured sentences and paragraphs.
There are four grammar booklets in the program, beginning
with the introduction of sentence patterns, form-class
words, gnd verb-expanders, and ending with highly diu‘

rected paragraph exercises bésed on photographs.

The underlying rationale of the grammar booklets is
the notion of pattern recognition, the ability to see that
our language does not consist of an.infinite number of

‘random words, but of a finite number of readily identi-

21
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fiatle word clustérs (sentemees, phrases, clauses, etc, ).
From the genéral notion of patterns the students preceed
to the specific notion of sentence patterné and the mani-
pulatibn of sentence patterns to produce modification
groups (phrases and dependent clauses), and ultimately,
expanded sentences., Syntax is felated to meaning so that
the students see that the organization of a sentence
directly reflects the organization of ideas. This be-
comes a metaphor for the organization of paragraphs,

essays, books, and pictures.

The grammar booklets follow a modified branching
program format. There is a series of units, in‘each of
which are stated, at the beginning, a lessoﬁ context and
lesson goals. The principles are divided into one or two
sentence explanations, usually followed immediately by
a question or small exercise which in turn is followed
by a review statement. Tests are taken at key points,
and alternate exercises are prescribed if the tests are

not passed.

Students receiving a score of 15-19 on the English
section of the ACT, 55-67 on the Diagnostic Reading Test,
or 321~-392 on the Verbal section of the SAT take English
100; which weets three hours a week and is a course in

the composition of narrative and descriptive, expository,

and argumentative essays. English 100 students are also

22
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‘ ~expected to learn the grammar, though they do not hormally
work through the last booklet. Instead they work ﬁhrough
‘a“¢0mposit;on workbook, in whiéﬁafamiliar sensory‘exper-
iences and media are used as metaphors for writing‘prin~
ciples. The format of the workbook c¢onsists of a series
of modules, in each of which there is an introductory = q-
statement explaining its purpose, an overview of the Y
activities and aSsignments, a series of activities, a
reading assignment, and a writing assignment. This latter
1s broken down into several pre-writing exercises, which
form the notes for the composition to be written,‘and a
‘Proof-reading checklist. Also included are opportunities
for student evaluation of the material and of his or her
éwn work. The workbook forms a kind of linear program.
The "test" in each module is the composition, and stu-
dents who do not complefe the composition satisfacforily

must rewrite it.

Both English 105 and English 100 classeé uéually
number about twenty-five, and each is provided with a
paid teaching assistant. This small class size and ratio
of student to teacher or teaching assistant Provides for
-@ warm and supportive classroom atmosphere. This is re-~
inforced by the services offered throug&xC.O;IJ;' Stﬁdents
having difficulty are urged to take the reading or spelling

courses offered there, or to get non-credit tutoring.

23
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‘At,present the degree of self-pacing in either the
105 or 100 program varies with the instructors--some
continue to teach the class as a homogenous group;
- others have set up almost totally 1nd1v1duallzed labs,
and most are probably somewhere in between. It appears
- that with experience more and mors individualization
. Will evolve as instructors become familiar with the
material and comfortable with some degree of self-pacing.
:However, ‘it-is-not anticipated that group activities or
the concept of discrete sections will be abandoned alto-
gether. The materials, whlle individualized, are not
seen as activities independent of substantial dialogue
between teacher or teaching assistant and student. The
rapport that develops over time between teacher and learner

is seen as a value in the teaching of comp051tlon.

Two other programs of a remedial nature exist on
campus besides the 105-100‘program. One, already men-
tioned, is the spelling and reading program offered in
COIL. The other is the Learning Skills Development Pro-
gram, which began in the spring of 1975 with funds pro-
" vided for the educationally handicapped by the state.

C. The Need for a Core“Approach

'The English Department is proud of its remedial
efforts and considers its program to be relatively success-

ful. The 1973 v siting team evaluation was generally favor-
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able, and studies done in 1974 tended to support the view
:that students wefe learning the composition skills taught
and believed the program was helping them.6 Certainly
the program shares four of the six "components of success"
that Roueche and Xirk discovered in exemplary develop-~

mental programs:

~-Instructors are honest, open, and totally
committed to helping students be successful.

~-Instructional endeavors accommodate individual
differences. Tutoring is often very effective.
Learning activities are small and manageable,
and measurable objectives are provided so the
student and instructor are provided purposeful
direction. ‘ ‘

--Program image is good.

~—The remedial or developmental program is separated
from the regular program.

However, Roueche and Kirk's other components cannot

be claimed:

~~-Some focus on the personhood development of each
student is provided. '

-~Counseling is perceived as effective.7
While no English instructor would profess a lack of concern
’ 6Edmund H., Buckley, A Programmed Approach to the
Remediation of CommunicatIon SEllls at Santa Rosa Junior

Gollege (Arlington, Virginia: ERILC Document Reproduction
Service, number not assigned yet, 1976.)

7John E. Roueche and R. Wade Kirk, Catching Up:
Remedial Education (San Francisco: Jossey-Bass Ind.,
Publishers, 1973), pp. 60~79.

s

T
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for She "personhood" of his students, the focus on it is

lacking because the remediation has taken place in the
context of the English curriculum, with its inevitable
emphasis on language skills. Santa Rosé‘Junior Cbllege;
‘like many community colleges, suffers from what Ernest
‘H. Berg, President of a neighbor college, éalls the
tragedy of bifurcation of institutional functioning,

in which the division of guidance and instruction is
intensified by the almost competitive offices of two

administrative deans:

The tragedy, however, lies not in the
effect that the division of functioning has
upon the deans or even the chief administra-
tor, but rather in the effect that it has
upon instructors, counselors, and students.
The counselors are effectively isolated from
the instructional staff. The instructors,
who relate directly to the Dean of Instruction
and only peripherally, if at all, to the Dean
of Student Personnel, tend to teach as though
the affective needs of the students were none
of their concern and that such needs should be
satisfied in another part of the institution.
The students, on the other hand, possess only
a 'very limited ability to-divide stheir 1lives
into cognitive and affective segments; they
tend to respond as whole persons to the college
environment. ‘ - :

Regardless of the merits of his analysis vis-a-vis the
administrative deans, Berg accurately describes the

situation vis-a-vis faculty and students. Remedial

8Ernest H. Berg, "Curriculum Development and
Instruction: A Proposal for Reorganization," in
Student Development Programs in the Community
Junior College, eds. Terry O'Banion and Alice
- Thurston (Englewood Cliffs: Prentice-Hall Inc.,
197223_p. 134,

e
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'English instructors have long been aware that the language
skill development of their students has often been ham-
pered by environmental, psychological, and emotional fac-

tors beyond their control or area of expertise. Yet co-

ordination between the English and Counseling Departments'“

has been poor at best, and often strained. One of the
major recommendaﬁibns of the 1973 evaluation team was to
improve the relationship of the English Department with
other parts of the campus community, including eépecially

the Counseling staff.

Another hole iﬁ the program besides guidance 6r
affective learning has been reading. Over the years,
the reading segments of the curriculum have been'dropped.
Several reasons can be_attributed for this: the Depart-
ment spent a great deal of time and energy developing
its transformational grammar based materials and curri-
‘culum. Several instructors trained in reading instruction
devoted their time to other projects, including one in-
structor who became the director of C.0.I.L., and another
who set up the L.S.D.P. (educationally handicapped) pro-
gram. While some courses (particularly Speed Reading)
continued to be offered, no individual was prepared to
devote‘the amount of time needed over a period ofwgg;;fai
years to organize a sophisticated reading program. As

noted before, this was mentioned in the 1973 evaluation,

27
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in which "extensive review and improvement" was re-

commended.

A focus was brought to these problems when Dr. Jehn
Roueche was brought to the campus in 1974 and urged con-
- sideration of an interdisciplinary approaoh to remedia-
tion like those he had observedvin other areas of'the
country, ‘particularly the South Accordlngly, in the
| Sprlng of 1975 the Santa Rosa Junior College Board of‘
Trustees authorlzed the English Department s Remedial
"Coordlnator and the Head Counselor to attend the 1975
Developmental Studies Conference in Greenv1lle, South
Carollna. After their return from ‘the conference
these 1nd3v1duals began plannlng for the pllot Core
Program which this paper desorlbes._ A‘serles of meet~
ings was held which included at‘various times repre-~
| sentatives from the learning center (C O. I.L ), ‘the
Extended Opportunltles Program, the Learnlng Skllls
‘Development (educatlonally ‘handicapped) Program,
the Engllsh‘Department, the Counseling Department,'

and the Mathematics Department.

Two issues became‘apparent almost immediately.
One, sadly, was the conviction of some oounselors that
- such a program would be a waste of time, that plenty_
was being done already for underprepared students and

that hopes'fornbetter.student‘retentionwand.performanoe
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were unrealistic.' In a similar vein, the representative
of the Mathematics Department expressed distrust of the
-proaect and an unWilllngness to part101pate, reflectlng
that department s history of a lack of a strong commit-
‘ment to remedlatlon. This issue was not so much re-
'solved as avoided: it was decided to omit a mathematlcsjm
_ component from the pilot progect w1th the hope that if
the core idea proved a sound one, the Mathematics De- ‘
partment might participate in the future. And of course
counselors who did not think the program worthwhile were
not asked to partiCipate.

A second issue was the problem of identifying Core
Program students. The E.O0.P. and L.S.D.P. programs had
already defined the students thé& served, and proponents
of the Core Program were anxious not to duplioate’their
efforts. Similarly, it seemed inappropriate to begin'an
experimental program with English 105 students, since they
already were being offered five hours of classroom in~
struction in English per week, plus units in spelling
and reading in the Center of Independent Learning. In
the course of discussion involving representatives’from
the various programs, the Dean of Instruction suggessted
that there was a kind of "middle group" of students often
neglected in discussions about remediation.‘ In the end

"such a middle ;[ :oup was identified for Core, roughly those
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students who seemed better}prepared than the ones who
normaliy entered Engiish 105 (the five hour a week course)
and who therefore ‘qualified for English 100 (the three
‘hour a week course). E.O.P. students ‘would be counseled
into an English curriculum specially des1gned for them,
and English 105 students with special educational prob-
lems would continue to be recommended for the'L.S.D.
program or one-unit skills courses in C.0.I.L.

Hence the Core Program as evolved in the'neetings
of the Spring of 1975 would consist‘of the existing
composition'course, English 100, combined with‘a new
reading course, English 85, and two guidance courses,
Guidance 64 and 60, which were to be combined and reVised
for the proJect., (In fact they would be taught as_one
three-unit course, with two counselors working as a
team.)v The four‘instructors‘assigned to‘tne°Progrém
would share the same group ofkabout twent& students,‘
meeting weekly to discuss student‘progress and‘to_co—
ordinate activities in their respective courses. |

While the significance of this project has:oeen
implicit in this discussion, a rationale statement might

be useful. First, of course, the pilot semester of the
Core Program is the first test at Santa Rosa Junior
College of a multi-disciplinary remedial effort. If

the program is deemed a success, if students apbear to
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perform better academically and adjust better toc college
than similar students who are net in the program, then

the program will be expanded.

Also of significance is the fact that the Core Pro-
gram is not only multi-diseiplinary but ingegdiseiplinary
~--that is, among the'three courses there is coordination
of assignments and integration of concepts and themes.
Moreover, the instructors work as a team in‘evaluating
both program and students. The possible effect of this
is a radical change in the way instructors from the two
departments inter-act. This might be particularly‘drama-
tic considering the prevailing distrustful relationship‘
between the two departments involved. Seen this wey,
the Core P:ogram if successful can become a model for
interdisciplinary curriculum development of all kinds.
The number of other remedial and special programs already
mentioned, plus others not at all remedial in nature,
suggeet a compelling need for better eoondination of
services as the College grows. The tendency for depart-
ments and programs to isolate themselves is ultimately
antithetical to the ideal of a college; models success-

fully combating that tendency need to be designed.

- In sum, the Core Program arises from the recognition
that service to the underprepared student at the open door

college 1s a responsibility not of one department but of
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the college as a whole. The Program's success or failure

has implications not only for>remediation, but for curri-
‘culum developmenﬁ wherever an interdisciplinary approach

is contemplated.
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- CHAPTER III
REVIEW}OF‘THE LITERATURE
Thls rev1ew bevlns with a loo& at recent attempts
" to. descrlbe communlty colleve and remedlal or "hlgh—rlsk"‘
students, ‘continues with a discussion ol reported multl—‘
‘dlsclpllnary developmental programs, and concludes with

" a look at some articles discussing 1nterd1sclollnary

"programs in general.

A. The "High-Risk" Student

While not confined to low-achievers, Cross' The

Junior College Student: A Research Descrintiong"s a

valuable synthesis of the research on Junlor college
students up until 1968. In particular it analyzes
data from the SCOPE (School to College: Opportunities
for Post-Secondary Education) Study directed by Dale
Tillery in 1967. Cross reviews academic characterist-
ics, socioeconomic background, finances, self-concepts,
‘interests and personality characteristics, reasons for
.attendingbcollege and reactions to college choice of
vocation and major field of study. She found that
junior college students were better academically in

‘high school than those who did not go on to college and

‘" ;K Patricia Cross, The Junior College Student: 4
Research Descrintion (Princeton: Educatlonal Testlng
Serv1ce, 1968. ) _
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not as good as. those who went directly~to four year' |
colleges, but that the spread of academ1c abilities
appeared greater in the junior college group than the
‘other‘two groups. Junior college students tended to -
come from homes in the lower soclo-economlc classes and
‘ gave 2 high prlorlty to the low cost of the1r educatlon.
They were concerned with upward moblllty and saw thelr
2 college education in terms of potentlally increased o
income. Many attended Jjunior college because they'were
uncertain of their own educational and career‘goals-
they tended to be less self-confident than four year
college students. They Were more practlcal, cautlous,m@~¢
prudent, controlled, and less 1ndependent, tolerant,
and attracted bo independent thought than four year

college students.

This description of junior college students'in
general is remarkably similar to Roueche'sfdescription
in 1968 of remedial students in particular, ’He’identi-
fies the low-achiewving students as having one’or more

of these characteristics:

1. Graduated from hlgh school with a low C
average or below.

2. Are severely deficient in basic skllls,
i.e., language and mathematics

5. Have poor habits of study (and probably
a poor place to- study at home

4. Are weakly motivated, lacklng home en-.
couragement to contlnue in school

5. Have unrealistic and ill-defined goals
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o 6.- Represent homes with minimal‘dultural advan-
tages and minimum standards of living
7. Are the first of their family to attend
college, hence have a minimum understanding
of what college requires or what ‘oppor-
‘tunities it offers.” o o :
He Quotés a Staté sur&ey of California publ{CIjunior-"
colieges,in‘1965 which revealed that’almost 70”per‘cent :
of ﬁhe 270,000 entering freshmen failed to qualify for
English 14,71 This suggests, of céuﬁse; that a large
majority of the students CroSs described‘éould'be ‘

classified as-remedial studénts.'

In the widely cited book Against the Odds,
. . . g
‘ , . T
William Moore, Jr. warns against over-generalization

by drawing attention to the diversity of high-risk‘

%
i

students:

9
There are several subcategories of the high-
risk student....The stereotype of the low=
performing student needs no documentation.*
Too frequently his description is synonymous . -
with the lower-class, poor white student or:
any black student. The middle-class student’,
 Who is margingl is considered almost an ex-
ception and is thought to have pPsychological '
problems when he is slow....This stereotype, :
like most, is inaccurate. The high-risk
student is not confined to our slums. He is
indigenous to the total class.structure.
Whether this student lives on the curving -
lanes of a suburban drive or the teeming
streets of Harlem, he is spawned in ocur own :
homes, in our own schools, and in our own }
communities. He is among us a marginal dis-
card. And there are more differences among
marginal students than there are similarities.12

W
¢

10Roueche, Salvage, Redirection, or Custody, pp. 12-13.
M1Ivia., p. 13. | | é
12Moore, pp. 24-25, |
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He explores this diversity in ten case histories of high-

risk studénts and a discussion of black and‘"disadVantaged‘ 
= studehﬁs," emphasizing the need of educators to recognize4 
and account for differences in social and‘éﬁltural bagk—‘”

vgrbunds._

In Beyond the Open Door Cross argues that 1if the

~answer to the question Who should gb to College? is an
egalitarian "everyone;"" then colleges‘Shouldjpfepare for
- "the New Students": |
Quite clearly, most of the: New Students would
" come from...the lower half of ‘the class academi~
cally. There would be almost no additional males
from the upper half of the class, although there
s - would be a significant number of women who stand
= in the top half of the class academically--almost
all of them from the lower half of the socio-'
economic scale, - L ‘ .
New Students to higher education will be pri-
marily students whose performance at academic .
tasks in the past has been below average. ILow ‘
academic ability, as that ability is traditionally
nurtured and measured in the schools, will be the
distinguishing characteristic of these students.l3
She defines the NewZStudents‘operationélly,as‘those"
scoring low on traditional tests of écadémicfability
because that is one of the few measures one can safely
generalize about. Like Moore, Cross emphasizes the
diversity of these students in terms of social’énd“
culEural background. She posits that most of them,

however, will be "failure-threatened" as opposed to

15Cross, Beyond the Open Door, p. 12.
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?échiéveﬁeht&oriented" pefspnalitiés. Essentially shev
éxpénds upoﬁ fhe:conélusions criginally‘éet forth in her
earlier work, devoting special chaptérs,to:aduit educa-
tion, ethnic minorities; andeomen, and arguinglthat
"Thélsiﬁple extension of traditional‘edﬁcation to,ﬁroadér‘, 
‘segmehts of thé,population is,aJwbefuily inadequate:and;
timia”éfep”infdfthe'égalitarian age. 14 o
‘Other works, ofténusing’the,same'data, aie in
essential agreement with Cross' description of the New -

Student.15

More recently, after examining data f:¢m a réndom.
sample of nearly 100 community and juniof_colleges,‘ ;'
Edmund J. Gleazer predicts grééter diversity of studénts,‘
more older students, and more academically well-prepared
students onr the communify college campuses in the '70's
‘than before. This last prediction seems to contradict
what Cross says, but they are in agreement that 601ieges

1vid., p. 155. |

'158ee Chapter Three, "Junior College Students," in
Leland L. Medsker and Dale Tillery, Breaking the Access
Barrier (New York: McGraw-Hill Book Company, y
arles C. Collins, "Student Characteristics and Their
Implication for Student Personnel Work," in O'Banion and

Thurston; Dorothy M. XKnoell, The 'New Student' in the
Community Colleges (Sacramento: Office of the Chancellor,

alifornia Community Colleges, £19727]. Very recently Knoell

has produced another study, Through The Open Door: | e
A Study of Patterns of Enrollment an erformance in Cali-
fornta's -Communi y Colleges, not reviewed here. 1% reports
‘ irds of the enrollment at the 102' California
public two-year institutions do not fit the category of
- "traditional™ student, S BRI

A
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need to change:

Obviously some way needs to be developed to .
- view diversity. There is a sorting out and label-
ing process which takes Place now. But often the
Categories are misleading or falsea not in harmony
with the goals of the institution. ‘

Elsewhere Gleazer has stated the case more forcefully for

meeting the needs of new students:

Ours is a field of endeavor with the. challenge -
Of complexity and frequent frustration. But, after
& great deal of reflection, I say that the most cri-
tical issue now confronting the community colleges
'of this country is to make good on the implied pro-
mise of the open door. . N

Hé urges a "perpetual inventory" ‘of student characterist-~
i¢s, sp that as educators we will "know thé té?ﬁiﬁdfy";
betger articﬁlétion withrhigh‘schobls so és‘to‘cféate'
"3‘¢°ntinuﬁm...to lead to the opeh door"; reshapingfof

- PTOBTams to "meet the student where he is"; and tﬁe de-
VElOPment-bf new- approaches to learning to replace the
preésent "very narrowiy restficted approach,"17:Gléézér's
"call to action is echoed by virtually every major writer
in the community college movement, inciuding RQueche;

quSS,'Moore, O'Banion, and Johnson.18

T ——

6Gleaze:c-, Project Focus, p. 16. .
7Edmund Jo. Gleazer, Jr., "The Community College
Issgﬁ of the 1970's," Educational Record (Winter 1970):
49-51. : | .
185, Lamar Johnson, Islands of Imnovation Expanding:
Ccbdnges in the Community College (Beverly Hills: Glencoe
P;-ess, .

- Works of other authors have been cited

~'previously,
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B.. "The Community College Response

'Howvwell'have Amerlcan communlty colleges responded7

= Answers vary. Wany 1nd1v1dual programs report success,

but success is deflned in many ways and 1t is often
attrlbuted in one report to factors whlch are seen as

llabllltles in anothela For example, uVrellgh reoorts‘:’

that students exposed to large grouo (200~565) 1nstruc— '

tion 1n remedlal Engllsh at Golden West College have a

»better chance of success in froshman comp051tlon than

students who were not lnltlallj requlred to take reme—
dial courses. 19 Yet Fader is conv1nced that students
learn best when etoosed to a w1de range of learnlng
situations rather than a large-group,,s1ngle-teacher
approach.20~ He urges the abolishment of homogeneous
remedial classes because they reinforce failure, a
position shared by Vaughan and Puyear in a report on
learning labs taken simultaneously to regular college
courses.21 Yet a study committee reporting to the
Texas State Senate sees special courses and programs

as a "vital need" for successful remediation, and Roueche,

loore, Baehr, and Murphy all argue eloquently that the

9Ed:Lth A, Freligh, Larae—Grouo Instruction in
Remedial English (Arllngton Virginia: ERLC Document
keproduction Service, ED 027 001, 1969).

20Dan:Lel Fader, Shaving an Engllsh Currlculum
to Fit the Junior College Student (irlington, Virginisa:
ERIC Document Reproduction Service, ED 049 734, 1971).

21George B. Vaughan and Donald E, Puyear After the
Open Docr:. An Aporoach to Develovmental Educatlo (ir=

lington, Virginia: ERIC Document Reproduction Service,

ET 059 714 1972)
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 ‘advantages‘of homogeneous gfoﬁping outweigh the)disédQ‘ L
' vantages provided the partici

22

pants in the prdgram'are
committed to it.' |

'Regardless,of~the‘individual‘success Stdries_repprtéd’ gjf

in the literature over the past few years, the répﬁtationviv;~’

‘_,of commuﬁity college remedialjprograms remaips 16w,gparé.
ticulariy in'iaﬁguage‘skills;ga Loéak'siéarefﬁilétﬁdj"

at Miami-Dade Junior‘Céllege iS;Sbbérihé:;he coﬁpared=i -
two groups of sﬁudents, both ofvwhich were classified.as
underprebaréd but only one of‘thch~énfered the remediéi
program at‘Miamifbade Junior Coliege; andfdund‘the‘ré-‘
medial program produced no significant diﬁferehces in i
student withdrawal fromrcollege, was not effective iﬁ'_
raising grades in the second Séméstér dfrenrollment fo,

the "C" level, and did not result in significantly higher

22Senate Interim Committee on Public Junior Colleges,

Phe -Open -Door,. .or..the Revplvin ~Door: Which Way Texas?

‘ rlington, g : Document Reproduction Service, .
ED 071 655, 1973); Roueche and Kirk, pp. 71-72; Moore,
~Ip. 181-219; Rufus F. Baehr, Project Success (Arlington,

Virginia: ERIC Document Reproduction Service, ED 039 870, =«

1969); Morris Murphy, ed., Compensatory Education I and II:

" Profile of an Interdisciplinary Program (Arlington, Vir- .

ginia: ERIC Document ReproauctlonlgerVice, ED\O2S{§4 ’
23pn indication of the public's view of composition

instruction at the secondary and college level is.anre;

cent Newsweek cover story, "Why Johnny Can't Write,™

- (December 8, 1975). S T -
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" scores on’ readlng or wrltlns tests as compared to the

.dscores of the control group.

son
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Losak's study is strlklng for two reasons. 1) 1t

"sls an example of the practlcal use of research, for 1t
© resulted in maaor changes at Mlaml-Dade-a 2) the dl—
reculon of those changes was 1n keeplng with a trend

'towards a multl—dlsclpllnary approach to remed:.at:.on.a5

Such an approach is loglcal when tradltlonal methods

are seen to fail and when the focus of concern is

,shlfted from content to learner. Learner-orlentatlon

leads to questlons about the 1ntegratlon of att1tudes,

skills and concepts that dlfferent dlSClpllneS have tou
offer; quite naturally this leads to a coordinated multiév
disciplinary effort. |

Multi-disciplinary programs are stilltin‘the minor-
ity, but have increased in number in'recent years. In‘
1968 Roueche reported on such programs at five community
colleges: Bakersfleld, Compton, Contra Costa, Los Angeles
City, and Forest Park Communlty Colleges.26 By‘1972,

 ®5onn Tosak, Do Remedial Programs Really Wori?
(New York: Paper presentea at the annual meeting of
the American Educational Research Association [1971] ;
Arlington, Virginia: ERIC Document Reproductlon Ser-

vice, ED dus 975).

683).

ED 656 |
6Roueche, Salvage Redlrectlon or Custody.
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<Roueche and Kirk had identified forty 1nnovat1ve pro~:,

.grams and reported on flve rebresentatlve ones in Fort

Worth, Dallas, San Antonlo, Whiteville, North Carollna,
and Pemberton, New Jersey. 27 In 1971 Ferrin reported
that about a third of the Midwestern community c¢olleges
which responded to a survey (76% responded out of a
possible 180) indicated that they offered formal de-

velopmental,programs.28

One indication of interest in Such programs is the

fact that the 1975 National Conference on Developmental

- Studies in the Community College drew over 170 parti-

cipants from 82 colleges in twentyfone states. The'A
people involved‘in'the programs presented at that con-
ference emphasized the same features as reasons for the

success they claimed:

~-the voluntary nature of the programs, résultingfin a
better student attitude to begin with;

~-the presence of a counselor or counselmng component
in the program; |

--the benefits derived from an intepdisciplinary;
team approach which include exchange of information
about shared students and well-organized, 1ntegrated
currlcula,

—-the consistent focus and commitment to remediation and

the institutional recognition resulting from a separate
developmental department or division.

A3 with research regarding general remediation,

27Roueche and Eirk, GCatching Up.

28R chard I. Ferrin, Developmental Programs in Mid-
western Community Colleges (Evanston: Co 1lege Entrance
Examination B R

oard Report No. HES-R-i Cﬁ971] Arllngton
;Vlrglnla' ERIG Document Reproduction SerV1ce, 848).
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research on multi-disciplinary programs suggests few
patterns. Roueche and Kirk summarized their findings

about five programs as follows:

1. Students in remedial programs earned signi-
ficantly higher grades than did high-risk
students in nonremedial programs.

2. High-risk students of like race-ethnic groups
earned higher grades in remedial programs than
did those in nonremedial programs.

5. In each college, grades earned by successive
year-groups of students enrolled solely or
predominantly in courses in developmental
studies improved each year. : '

4. Academic performance of students in remedial
programns dropped significantly after they
they entzred regular college programs.

5. Students in remedial programs persisted in
college to a greater extent than did high-
risk students in nonremedial programs.

6. At each college, students in remedial programs
expressed greater satisfaction with the in-
structor/instructional component of the re-
medial program than they did with the counselor/
counseling component.

7. Based on findings for the 1969-70 and 1970-71
academic years, 50 to 54 percent of ‘high-risk
students in remedial programs completed a
third semester of college. Thirty-five per-
cent of the 1962—1970 group completed two
years of study. 9

It should be noted that Roueche and Kirk compared students

who volunteered for remedial programs with students with

similar academic characteristics who received no remedial

help. Two questions occur: 1) Does the voluntary nature |

29Roueche and Kirk, Catching Up, pp. 58-59.
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of the programs attract more highly motivated students,
and 2) how would the students have compared to those in
"traditidnal" \i.e. non-multi-disciplinary“or stratified)

remedial programs offered by various departments?

Single program reports in ERIC and elsewhere rarély
mshare criteria or research design and hence are difficult
to compare. At best they raise issues to consider or
“"describe errors one might avoid. In a long report com-
plete with appendices detailing methods, discussions,

and even inter- and intra-departmental battles, Murphy
‘and others candidly describe the problems of creating

an interdisciplinary compensatory education program in

50 Farrell takes a brief historical look at

Cpicago.
the General Curriculum at Ferest Park Community College,

a program lauded by Roueche and Moore, and notes problems |
of faculty'turnover, unrealistic expectations of students
and faculty, faculty-centered decision méking, inadequate
communication among staff and inadequate institutional re-
search. While the program is still considered success-

ful, one of its goals--an interrelated curriculum-4has

never been realized.51

3OMurphy, Compensatory Education I and II.

3 honas J. Farrell, The History of the General
Curriculum of Forest Park Community College in SG. Louis,
Missouri from its Beginning to Fail 1977 (Ariington,
Virginia: ERIC Document R d S

eproduction Service,
ED 057 780, 1971).
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. Interdisciplinarity

~ ‘The problem of interfelating CurricuLUm, noféd‘hy“‘

. both Murphy and Farrell,:suggésts'the néed'to diétingﬁish

between gglgigdisciplinary and interdisciplinary brograms,,’

a distinction rarély made in the literature feﬁiewed hére;  -

Most of the programs reviewed in the works cited‘heré or* H‘hv

presentéd at the 1975 Developménta1 Studies?rograms} |
appeared‘tqbbe essentially mﬁlti-disciplinéry:Wthat’is,

| While coordinaﬁed planning took place, each course in

the series tended to be autonomous.

Yet, as mentioned bef&re, one‘of‘the statedladvan-
tages of the programs is the opportunity for closér co-
ordination, and the integration of skills,'cqﬁéépts,
‘and attitudes from two or more disciplines. TheSé‘goals
are shared by non4remedial, interdisciplinary programs
as well and are discussed in several articles. Cleve-
land sees an urgent need for a "real world curriculum®

at the college level which include the following ele-

+

. ments:

1. Training in integrative brainwork--the ability
to synthesize, for the solution of real world
problems, the analytical methods and insights
of the vertical academic disciplines. Exposure
to basic science and mathematics, to elementary
systems analysis, and to what a computer can
and cannot do are part, but only part of this
training. :

2. A -capability for self-enal sis-~through the
study of ethnic heritage, religion and philo~
sophy, art and literzture, the achievement of
some fluency in answering the question, "Who
am I?"

45



36

3. Education about social oals, public purposes,
and the ethics of citizenship--to enable each
"educated person” to answer for himself, in-
cluding herself, the question, "How to avoid

getting efficiently to where I will not want
to be when I get there?" )

4. Some practice in real-world negotjation, in the
psychology of consultation, which is the essence

of leadership in a horizontal‘society.

5. The analytical capacity, the rudimentary .
knowledge, and the attitude of personal’ re-
sponsibility required to takS up citizenship
in an interdependent world.> _

Gallant puts the "interdisciplinary boom in higher
educat;on" in ar historical contekt, tracing curreht
efforts to the progressive education movement - in the
lower schools. He cites programs at Harvard, Monteith
(Wajne State), Amherst, Regis College in Denver, Bérkeley,“' 
and Brown as evidence that interdisciplinary programs in
higher education are flourishing. He warns that "there
need be no fewer facts or concepts, no less content or
substance," in an interdisciplinary approach and‘that

adequate instructor training is essential;33 o

Braga discusses the interaction of members of an
interdisciplinary team and raises a point often over-

looked:

32Harlan Cleveland, "The Little League and the
Imperatives of Interdependence," Educational Record

(Winter 1975): 5-9,

“Thomas F. Gallant, "Interdisciplinary Boom in
Higher Education: Reincarnation of John Dewey and the
Progressives? Core Program?" Liberal Education 58
(October 1972): 3u47-58,
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- In spite of the popularity of the idea of ‘the.
integration of viewpoints and expertise from
different areas in a cooperative diagnostic
effort, in practice some sources cf conflict:
are noted. The major problem seems to be that

. the same situation is viewed by persons from -
. different disciplines from the perspective of
~ Ytheir own discipline, which may, in some cases,
. be in conflict with the ideas and interpretation
- of persons of other disciplines. - 1

And‘elsewhereé- .

As a person trains in a certain discipline, he
becomes imbued not only with subject matter,
but“with"awvalueusystem.'.He.maywcomeuto~feel
vhat his is the central, most important, and,
of course, most correct discipline. In his
studies, he usually is subjected to a sort of.
"comparative religion® scanning of related '
areas of study, in which each other discipline -
is presented in its relationship to his own
"central' discipline. Thus, it can be very
difficult for members of these varying dis-
ciplines to join: together and attempt to
communicate in.an interdisciplinary effort.

He develops thesz ideas and suggests procedures for
reducing communication problems in a discussion of

role theory and cognitice dissonance theory.34

.Swora and Morrison review the roots of inter-

7

disciplinarity, the present conditions requiring inter-

disciplinarity; and suggests four types of discipline

integration:

Multi-disciplinarity is characterized by a juxta-
position of various disciplines with no methodo-
logical cooperation, for instance, mathematics
and history or area studies programs. It is the

BAJoseph L.“Braga,“"Rdle”Theory,“ngnitive
Dissonance Theory, and the Interdisciplinary Team,"
Interchange 3, no. 4 (1972): 69-78.
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respoasibility of the student to synthesize the
material. . '

‘Pluri-disciplinarity is characterized by a juxta-.
position of two or more related disciplines with
some methodological cooperation, for example,
mathematics and physics. ‘ .

Interdisciplimarity requires comparing and har-
monizing vocabularies, languages, and methodologies.
Structural interdisciplinarity means that a dialogue
on equal footing occurs between two or more dis-

ciplines by developing concepts and methods.

aee Transdisciplinarity is a step beyond inter-
disciplinarity. : '

This typology is valuable in describing and evaluating
various programs, because it suggests the nature ard
amount of staff interaction. Presumably the more a
program approaches "transdisciplinarity" the more wary
the staff must be of the kind of role problems and con-

gitive dissonance which Braga has described,

Many writers approach interdisciplinary projects

with some caution. Baum observes that-

In many colleges where interdisciplinary courses
are offered at the freshman level, it is not al-
ways easy to find a clear statement of purpose,
a2 syllabus that shows a method, or a faculty
member who can offer a cogent rationale for

such courses. '

She urges review and evaluation of programs by presti-

glous peers who are not themselves involved. She also

35Tamara Swora and James L, Morrison, "Inter-

disciplinarity and Higher Education." The Journal
of General Education 26 (April 1975): &5-52,

48




-39

" addresses the English teacher:

For the teacher of composition who wants to use
an interdisciplinary method to achieve a goal,
the goal ought to be stated as more than psycho-
- logical adjustment or better attendance. It
should reflect, first of all, the placement level
‘and, secondly, the competence required for future
work....The interdisciplinary course, for all its
desire to liberate or soothe, must also show suc-
cess in teaching exposition and persuasive dis-
course. The ultimate goal of any énterdiscipli-
nary course should be discipline.3 ‘ :

Bedford sardonically argues that "the most-convinec-

ing case for interdisciplinary study is that it is fun,"

‘not that it is the solution to fundamental pfoblems:

If, as some critics maintain, American education
is moribund, interdisciplinary courses will not
revive it, although interdisciplinary learning
might be one method of organizing an alternative
model....As it is usually conceived, interdisci-
plinary study is only a very modest curricular
proposal that is likely to make little lasting
educational difference. This does not mean that
schools should not try it.

He recommends beginning with an:"integrated'teacher-;

not several .teachers ' .one who. learns along with.his

students and is not himself locked in his discipline.

The course should be offered in the first year of school,
and not the last, and there should be a balance includ-
ing flexibility of organiéation of content on the one |
hand and rigor,‘discipline and "ordered inquiry" on

the other.57

56Joan Baum, "Interdisciplinary Studies: The ILatest
Experimental Rage," College Compcsition and Communication

26 (February 1975): 30-3. .
97Henry F. Bedford, "Intersiisciplinary Study--Fun, -

Nect Always Fundamental," The College Board Review, No. 88 |

(Summer 1973): 11.
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To summarlze' llterature about the communltv college'
student of the 1970 s and about the remedlal or high~
‘rlsk communlty college student seem to be descrlblng
the same human beings: a very diverse g:odp who aeveré
theless share eerfain‘characteristics such as average
or below average high school grades, poor study habits,
ill-defined goals, and (for many at least) bacxgrounds
in the lower s001o-economlc classes. The communlty
college's responses to these "New Students" have‘been
inconsistent and varied, with conflicting evidence as
to success and no operational consensus as to what
success means. One trend which is emerging, however,
is the multi-disciplinary program for remedial students,
a deveiopmeﬁt arising out of a shift in focus from con-
tent and discipline to the learner him or herself.

While these 'programs appear promising, it will be some
time before their impact‘on higher education in geﬁeral

will be felt.

These relatively new comprehensive programs touch
‘upon & larger issue, the value of‘an interdisciplinary
approach in higher education in or out of a remedial
context. The integrative, unifying promise of inter-
disciplinarity continues‘to be compelling, but eertain
problems demand atteﬁtion, including staff inter-action,
clearly afticulated rationales, goals, and objectives,

and the maintenance of intellectual discipline;
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CHAPTER IV
PROCEDURES AND METHODOLOGY

While ‘the entlre Core Program is dlscussed the prlmarv
focus of this report is on language skills and the English

cou.ses in the orogram; while the guldance component 1s seen

. in a supoortlve role. Therefore po attemot is made here to

provide a rationale for objectives or document success in
the guidance area. It is anticipated that that focus will -
be provided in a paper to be written by a colleague-from

the Counseling Department.

A, Hyootheses and Research Questions

This project addresees @ number of issues in terms
of language skills, some more conducive to statistical
measurement than others.~ They are arranged accordingly,
the statistical items framed as hypotheses, the non-
statistical items stated as "research questions." -
Treatment of the data is discussed in more detail in the

next sub-section (pp. 44 and 45),

Hypothesis One: Core students will significantly
improve their scores on the Diagnostic Reading Test
after oart1c1pat1ng in the program.

Hyoothe51s Two: Core students will 51gn1f1cantlv
improve their scores on the reading tests in Gllbert S
The Turning Point in Reading after oart1c1oau1ng in the
program.,
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rolypothesis Three: Core students will significantly

iMprove” their scores and performance on the English-De-
partment's Composition test. | o :

- Hypbthesis Four: Core students' improvement ‘on the
Diagnostic Reading Test will be significantly greater
than the improvement made by students in a control group.

_ Hypothesis Five: Core students' igprovémeﬁt'onxthe
Déepartpent's composition test will be significantly

grggter than the improvement made by control group stu-
ents, | T

Hypothesis Six: The percentage of students who
rélaln to complete the Core Program will be higher than
the_Percentage”of‘students~whowremained~to-c°mp1ete""
regular English remedial classes in the spring semesters
of 1973 94 ang '7s. STy S

Research Question One: Do the Core students demon-
gtrate the ability to discuss critically book-length
WOTKS of fiction and non-fiction, relating their reading
e¥PeTlence to their work in composition and their insights
in the guidance sections? S S e

Research Question Two: Do the students becohé_mbrevw;Gﬁgi

colpetent writers as evidenced not’only’by‘the”composi; 
%10 tests but by written work throughout the semester, -
in termg of the criteria established? :

Regearch Question Three: Dotthe Core students-_ ,
become pmore confident in their ability to express  them-
selves and Prepare collegiate work? ‘ :

B. §Egdentu8eleCtionwaﬁdﬁEvaiuation. |
Procedures for the‘selection‘ana-final evaiuétion
of Students are discussed here. h. o
1< Selection of Core Students.

a8« Eligibility was determined by a combina-

: tion of factors including test scores,
Counselor recommenda%ion,”and-student
choice. Test score criteria are identieal to.
those for entrance into English 100: 15-19 on
the ACT, 55-67 on the Diagnostic Reading
Test, or 321-392 on the Verbal “section of
‘the :SaT. ‘However, Students who comzleted
English 105 were alsc eligible. Entrance
to the Core Program was voluntary,
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de

Students were apprised of the program

~through counseling sessions both at-the

college and at the feeder high schools. -

‘Announcements were also made in. sections
“of English 100 at the beginning of the

- school year. There was also publicity
in the form of a brochure, newspaper ar-

ticles, and school bul;etlns.

Students W1sh1ng to enroll in the Core Pro-
gram followed normal reglstratlon proced-
ures.

Students who for whatever’reason (for ex-
ample, pre-test scores and writing samp]es)
did not seem suited to the program were .so .
advised. . However, no students were forced
to drop after this initial evaluation if
he or she wished to. remaln. S

Selection of Control Group.

Qe

€.

Three English 100 sections were chosen as
a pool from which to select a control group.
Thus the first independent variable, en-
rollment in Engllsh 100, was establlshed

Slnce all English 100 students take the
Department pre- and post-test in composi~
tion, and since almost all of them take
the Diagnostic Reading Test for placement
purposes, the mechanics for uslng these
measures for purposes of comparison were
relatively simple.

Students in the control group "pool" (the
three sections) and Core students were
given the Tennessee Self Concept Scale,
the IPAT Anxiety Scale, and the Depression
Adjective Checklists at the beglnnlng and
end of the semester.

The Dlagnostlc Reading Test was given at
the end of the semester to the control
group "pool" and the Core students.

It was hoped that a control group‘could be

selected from ths pool which had a close
match of characteristics with the Core:
group in terms of initial Dlagnostlc Read~
ing Test scores, initial composition test
scores, sex, and age. However, this proved
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. for the control group because their initial
Diagnostic Reading Test sccres were fairly
‘comparable to Core students' scores.

3. Final Evaluation. Data pertaining to the hy--
" potheses and research questions listed on
pages 41 and 42 were developed and treated
as follows: _ '

Hypothesis One--Core Student Performance on the
Diagnostic Reading Test: Two forms of the .
test: were given, one at the beginning and -
one at the end of the semester. The t-test
(two~tailed) was used to determine the signi-.

impossible. Ultimately students were chosen =

ficance of the differences in the,two sets e

of scores. . :

“Hypothesis 'Two--Core Student Performance on the
Gilbert Reading Tests: The procedure was
identical to the procedure used for the
Diagnostic Reading Test. : ‘ o

Hypothesis Three--Core Student Performance on
the Department's Composition Test: The
test was given at the beginning and end . .
of the semester. ' The t-test (two-tailed)
was used to determine the significance of the

differences in the scores on the first twen-

ty items. The last three sections of the
test are essays and cannot be treated ~
Statistically. Rather, the pre- and post- .
versions of the essays are read and each -
pair is rated as evidencing "no' improve-~
ment," "some improvement," or "considerable
improvement.,"" , o o

Hypothesis Four--Core Student Performance.v. ‘
Control Group Performance on the Diagno- :
stic Reading Test: The t-test (two-tailed)
was used to determine the significance of the
difference between the amount of improve-
ment of the two groups. A o

Bypothesis Five: The t-test (two-tailed) was
used to determine the significance of the
difference between the amount of improvement
of the two groups on the first twenty items.
Essay ratings were noted. ‘

Hypothesis Six: Retention Rate in the Core
Program Compared to Retention Rate in the
- Regular Remedial Program: Percentages
were tabulated and compared.
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Research Question One--Critical Reading of Core
Students: No attempt was made to address
this question statistically. The reading
instructcr (the author) conducted weekly.
discussions and noted student responses.
Weekly essays on the readings were required.
A fairly substantial essay comparing the two
books read by the class was required at the
‘end of the semester, and constitutes the prin-
cipal evidence of critical reading ability of
the Core students. : :

Research Question Two--Writing Competency of Core
Students: Besides the Department's composi-
tion test, the major evidence of the Core 4
students' writing competency is the Core essay,
required at the end of the semester, in which
the students were to relate.the”Core program
and its components to their own personal and
academic growth. o

Research Question Three--Confidence: Assessment
‘of student confidence was based mainly on
teacher observations, and statements made oy
the students in the Core essays.

Ce Program Implementation

Below are outlined the new reading course, English
85, the existing writing course, English 190, and
Guidance 60 and 64 as adapted for the Core Program.

Also outlined is program integration.

1. English 85--Developmental Reading.
The class meets three days a week,
one hour per session.

a. Students were given one form of the
Diagnostic Reading Test before class
began.

b. In class, students were given the pre-test
in Doris Gilbext's The Turning Point in
Reading, measuring sentence reading, com-
prehension of short passages, vocabulary,
and rapid reading.
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c. A questionnaire was given which attempted
- to measure general reading habits. - -

d. Instruction took place, using the mater—
ials below: o v S

~-The Turning Point in Reading, by Doris
. GilEert.'J%fls workbook consists of
lessons and exercises in such reading
skills as rapid reading, vocabulary
- extension, and comprehension skills.
Reading selections are very short, and .
never over. one page long. Non~graded.

-~The Jamestown College Reading Skills
Serles, edited by E%wara §pargo, con-

- s1s8ts of three series of three work-
books each: ‘ o

\

~-Selections from The Black (Olive;,Brpwn,

and Purple L ‘
Voices from the Bottom (Olive, Brown, and
Purple) ' : R
Lopics for the Restless (Olive, Brown,
and Purple) . o

There are twenty reading selections in
each booklet, each about two pages long,
followed by comprehension and vocabulary
questions. The workbooks are graded; .
beginning at 6th grade “in the olive work-
books and ending with.college=-level ma-
terial in the purple workbooks. :

- ==At ‘least tWO‘0ther~books:chosen?%y”the
- students. S

--I Heard the Owl Call My Name, ‘@ novel by

- Margaret Craven, and I Rnow Why the Caged
Bird Sings, an autobiograpﬁlca%‘worE by
Maya Angelou. ‘ e ‘

These two books have been selected to be
read by the class for the following reasons:

-~they are well written and yet are rela-
tirvely easy. : . o

--they represent contrasting (fiction and
non~fictional) approaches to similar themes.

——they both involve single characters engaged
in a process of self-discovery in alien
cultures, a process the students can re-
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late to their own attempts to.succeed
in. college. .

--given the seli-discovery theme, they
provide natural links to the other
sections of the program.

The instructor guided the class with the
following objectives in mind: ‘

—-The students will demonstrate good
reading attitudes and havits, includ-
‘ing an aggressive questioning approach
to the printed page, a goal conscious

~ concern for obtaining meaning, sustained
concentration, the maintenance of a
well-balanced reading diet, and an
enjoyment of reading. -

-—The students will demonstrate Vocabu—
lary adequacy comparable to the aver-
age community college student.

--The students will demonstrate the
ability to read in terms of purposes
by discriminating between main and
subtsidiary ideas, following directions,
summarizing, drawing inferences and
conclusions, and recalling important
points.

--The students will be able to read at a
rate within the norms for a community
college student while maintaining
average or better comprehension, and
will demonstrate the ability to adjust
rate according to purpose and diffi-
culty of material.

--With reference to the short stories,
essays and two books assigned to the
class as a group, the students will
demonstrate the ability to discuss the
works critically, noting and evaluating
the author's tone and approach to sub-
Ject matter and characterization.

--With reference %o the two books assigned,
the students will see a relationship be-
tween their lives and those of the nro-
tagonists. They will be able to use the
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books as models for writing in the
composition section and as relevant
material %o the insights develoned
in the guidance section. In sum,
the two books will serve to help
unify the three courses.

f. Throughout the semester, the teachers and
counselors in the program meet weekly to
discuss student progress and modify the
procedures as necessary. The author main-
tains a log of observatlons of student
performance and of the programs as a whole.

€. Post-test forms of the Dlagnostlc Reading
Test and the Gilbert Test were glven at
The conclusion of the semester.

h. The reading habit questionnaire at the end
of the Gilbert test was given.

i. Other information about the students' reading,
including rate and comprehension charts from
the Jamestown series, was collected.

Jj. As indicated above, test scores and other data
were used to evaluate the students and the
program,

English 100--Remedial Composition

The class meets three days a week,

.one nour per session. :
(Mote: While English 85 is a new course,

English 100 is an established remedial com-

position course. The procedures outlined

here are subsuantlallv the same as those

used in other 100 sectlons unless indicated

otherw1se )

a. In class, students were given a composition
test developed by the author which measures
the ability to 1dent1fy correct sentence
structure, to combine simple sentences into
complex sentences, and to write narrative-
descriptive, expository, and argumentative
prose.

b. Instruction took place, using the materials
below:
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--A series of grammar books develored by
a colleague in the English Department
and discussed in the first section of
this report.

--Two composition books developed oy the
author and a colleague, discussed in
- the first section of this report.

--A number of writing exercises and journal
- assignments of the composition instruc-
tor's invention, utilizing the materials
from the guidance and reading sections
as often as possible to maintain the
interdisciplinary focus of the total
program. :

The instructor guidéd the course with the
following objectives in mind: ‘

--In general, the student will demonstrate
the ability to write as well as the
average student entering English 1A
(the college transfer freshman English
course) and the confidence to express
himself on paper both in and out of an
academic context.

—-The student will learn to recognize and
effectively use the simple, compound,
complex, and compound-complex sentence
in narrative-descriptive, expository,
and argumentative prose.

--The student will learn focusing and
organizing techniques that will give
clarity to his writing, and will feel
confident to experiment with elements
of tone that will add color.

--The student will be exposed to a variety
of informal writing modes--primarily the
journal and the personal essay--in an
attempt to explore the scope and value
of each and to see how they can be made
relevant to his personal.-or academic needs.

b
--The student will develop the critical skill

. that will enable him to know when his writ-
- ing is effective and why.
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Throughout the Semester, the teachers and

‘counselors in.the program met weekly to

discuss student progress and modify the
procedures as necessary. :

As indicated above, test scores and other
data were used to evaluate the -students
and the program. o

Program ihtégration..flnventing a new.course
and joining it with two established courses

does not inevitably result in an integrated
program. The following procedures. were

necessary to maintain the interdisciplinary

focus hoped for: B

The instructors in the program met once a
week, maintaining the contact originally
established in the planning sessions pre-
ceding the fall semester., At these meet-
ings student progress, possible joint pro-
jects, and teaching strategies were dig-
cussed. ‘ ' :

Whenever possible, instruction was co-
ordinated. For example, discussions of
the two required books in the reading
course were structured to relate the
writing style to the principles in the
composition section and to relate the
themes of the books to the discussions
about human values, occurring in the

guidance sections.

A "Core Project" was uassigned requiring
the students. to draw upon material from
all of the Core courses as they wrote
an autoblographical paper. The papers
were reviewed by all the instructors in
the program. ‘ :

Two meetings were held, one on campus mid-
way through the semester and one at an
instructor's hsuse at the conclusion of
the semesters. The head counselor, the
four instructors and the students reviewed
znd informally evaluated the program at
each meeting. : '
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D. Limitations of the Study

A study of the success of this program ‘shoul? and
will include a comparison of the persistence in school
of the Core students and those in tie control group.
However, that study will obviously take several semesters
and is beyond the scope of this project.

In terms of the short-range comparison of pe:formance
of the Core students and the control group students, sev~
eral variables exist which_must“be>kept in mind:

1. Core students volunteered for the program

and may have been more motivated to succeed
than control group students. . ‘

2. Control group students'may have been taking

more or less units than control group students.
Simple differences in class load may be re-—
flected in differencesAin rerformance., ‘

5. Differences in performance may have been in-

fluencedi by differences in teacher peisonality.
For example, just commitment to the success of
the Core program may result in better teaching.

4. Less than twenty students participated in the
‘ Core program. While the statistical measures

) employed were appropriate for .such a small

sample, conclusions about the success of the
pregram must be tentative nevertheless.
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CHAPTER V

FINDINGS

A, Pre- and Post-Performance of Cors Students

‘The first hypothesis was that Core students WOuld
51vn¢flcantly improve their scores on the Dlagnostlc
Readlng Test after partlclpatlng in the program. Table 1
shows the perzormance of the Core students on that %est
‘at the beginning and the end of the semester. It can be
seen that the students impro#ed dramatically in reading
Tate but very little in vocabulary, and that‘theirbscores
declined a bit in the comprehension section of the est.
While the rate increase has statistical significance,
the other scores do not. A rise in rate alone is not
considered evidence of better reading for this group;
comprehension improvement is much more desirable. The

hypothesis is rejected.

The second hypothesis was that Core students would
significantly improve their scores on the reading tests

in Gilbert's The Turning'Point'in Reading after partié

cipating in the program. Table 2 shows the performance
of the Core students on that pair of tests. It can be
s¢¢en that the students averaged significant incféaées
in total reading scores and rate scores (the four stu-
dent's without scores did not complete the testing), and

that the hypotheSis can be accepted. This is in dramatic
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_ CORE STUDENT PERFORMANCE ON DIAGNOSTIC READING TEST

COMEET

AT THE BEGINNING‘ AND THE END OF THE SEMESTER

Student | Vocabulary Section Comprehension Section
L X ', g X, %
1R 20 o 905 360 +2
2 | B(0) 20 b 08 (00) 18 (03) 10
3l B M 905 9@ -2
Y 907 2w -2 2(08) % (%) +3
5 B (W) B(B) -5 A(13) (05 -4
6 |5 M) 47 % () %@®) 0
7 35(19) % (1W) -2 905 93) o
B | %@ B -5 B(0) (5 -3
9 55 (19) 3 () 42 31(50) 22(08) -9
10 B() % (03) +3 18 (03) 1 (06) +3
e %(10) 808 +9 2 (%) % (20) -9
LB By 2 .00 A9 - .09
‘ .; *Percentile Scores

8.0, of X, = 5,42

5.0, of X,
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CORE STUDENT PERFORMANCE ON THE GILBERT READING TESTS

g | o KT THE BEGINNING AND END OF THE SENESTER | .
'Studen; Sentences Comprehension: Vocabulary - Total -, fiross Rate Effective ﬁate“v
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‘contrast with their performance on the standardiied test.
One inferénce to be dravm is that the Diagnosfic Reading
Test is inappropriate as a measure of improvement with
these stﬁdents. With two exceptions, all of the Coré
students placed at or below the 24th percentile in bosh
pre- and post-tests when vocabulary and comprehension
scores are combined to make "total" scorés. 4 less
difficult test such as Gilbert's gives a more mzfined’
picture of student progress.

A second important inference is that the students
‘read the Diagnostic Réading Test too fast the second time,
averaging 412 words per minute, Apparently the students
failed %to adjust their rate to the difficulty of the ma-
terial. Increased rate with comparable comprehension can
be considered a net gain in reading ability if the compre-
hension is satisfactory to begin with, but if comprenension
is relatiﬁely low, then rate increase is not a primary
goal.

The third hypothesis was that Core students would
significantly improve their scores and performance on “he
English Department's composition test. Téble 5 shous the
‘performance of the Core students on that test at tns be-
sinning and end of the semester. The first set of nu-

merical scores indicates the number of correct answers out
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‘(ORE SUUDENT PERFORIANCE O THE DEPARTHENT CONPOSTRTON TESD
AD ' BEGTINING AND THE BND OF B SRESTRR

- Student | Sentence Scores - ~ Composition Inprovement | ot
| fa X X, (|Narrative  Exposition Arguméntaticn |
T % 0 ww | o2 2 2 6
2 {18 1 0 | 2 2 2 6
3 20 19 -1 1 2 2 :
bl % w3 | 2 2 1
R (/) . 2 2
6 % 16 43 1 1 1 3
0 L9 - 2 2 2 6
B |13 0 w4 | 1 2 i
9 B0 42 | 2 2 2 6
0 (119 48 | 2 2 2 5 :
(LA TR T R 2 1 5 B
12 (SR TR R 2 2 6 :
B 115 %6 43 2 1 1 .
W 115 18 43 1 1 1 3
5 |88 0 | 1 . 1 oy
L[58 020 | 1.6 (VSR I R ’
M v

8D, = 246§ = 5,95 pg.05 |
Null is rejected |

™ o As first test score was missing, student's second o »
"ERIC  score was not included in statistical analysis e Y A

Lo 0




uf twenty exercises in the first section of the test, in
which the students are asked %o identify fragments, run-
ons, and csmpleve sentesces, and them-are asked to com-
bine simpie sen%ences sn ag to make coumplex ones. The
other three sections consistvof #riting samples, the

first a narratlve essay, the seconq an exp051torv essay,
and the third an argumentative essay. Number scores indi-
cate the amount of improvement the instructor observes
after reading the pre- and posﬁ—versions of each type of
essay. A "O" indicates no improvemens, "1" some improve -

ment, "2" considerable improvement.

It can be seen that the students averaged a 2,07
increase in their scores on the first part of the test,
from 15, 64 to 17.71, a 51gn1f1cant gain. Also, accord-
ing vo the 1nstructor S evaluation, their writing 1mproved
in all areas. For some students this improvement was

considerable. Thus the third hypothesis is accepted.

3. Performance of Selected Core Students and Control
Group Students

The fourth hypothesis was that Core students would show
significantly greater 1mprovement on the Diagnostic Reading
Test than would control group students. Scores of the eleven
Core students‘who took the‘test are compared to a control
group consisting of eleven students whose initial Diagnostic
Reading Test‘scores were rovshly comparable. Table‘4 shows

the performance of both groups.
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- TBIE 4

CORE AND CONTROL, GROUP PERFCRMANCE O
THE DIAGOSTIC READING TEST CONPARED

Control Grdup | | ) ‘f\“  Core frowp
Student | Total ‘Rate Student Tota, . Rate
TR T T R I S A S S A
T8 68 5B M8 0| 1|8 8B +2M6 50 a0k
2166 63 -3 |45 26 +13| 2 | % W0 4wl B 45
b1 W 51508 B -4 3 % 65 +9[19503m me
ChTE 6 3B M R 4 | R 41|38 %
5|8 8 BB M 9l 5 |5 B -9 (m 5 B0
O |6 B 61 Y6 M5 6 @ @ 40 s A
7616 -8 M e 7 e 6 2182 2 M0
B | W 60 6| 20 +83] 8 |6 B -2 we w2
9 | % +6[205 % -w|l 9 |6 59 -7(%5 %6 413
0155 59 +40325 4% #69) 10 | ¢ W 46 % 563 429
1[5 67 1120 26 +26|| 11| 98 66 ¢80 325 465
X BTN Bt 9 AL
SO 68 enog s, 7.67 89.79

v, oy, M,

6s

Comparing rate scoves: t = 5.4%; p< .U5; Wil is rejected,
Comparing total scores: t = ,%4; py .05 Null is not rejected,
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It can be seen that the scores improved‘for the con-
trol group even though thoée students had nc formal read-
ing instruction at all. Furthermore, while the gain in |
reading rate for the Core students has significance when
compared to‘the gain in rate of the control group students,
the gain in the Core students' "total" scores does not
have significance, and %P fact is smaller than for the
control group students. Again, rate sain alone is not
indicative of abpreciably#improved reading, and the fourth
hypothesis must be rejected. Thése comparative results
point the way for further on-campus research and raise,
once agaih, the question of the efficacy of formal reading
instruction and standardized reading tests at the college

level.58

The fifth hypothésis was that Core students' improve-
ment on the Department's composition test would be signi-
ficantly greater than the improvement made by control
grbup‘students.‘ Table 5 compares ?pe verformance of the
twg grovwys. ($ecall that the first set of scores is the
number right out of twenty items dealing with sentence

structure, and that the other scores indicate improve-

38For a recent and effective attack on reading
testing and reading instruction at the community
college, see Thomas J. Farrell, "Reading in the
Community College," College English - 37 (Sevtember
1975): L40-46, ‘
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TABLE 5

CORE AND CONTROL GROUP PERFORMANCE ON THE
DEPARTMENT COMPOSITION TEST COMPARED

Control Group Core Group
Student Xa Xe Xo || Student Xs Xa& X,
1 20 20 0 1 16 20 + 4
2 18 20 +2 2 18 18 0
3 14 200 + 6 3 20 19 -1
a 13 17 + 4 4 13 1%+ 3
5 19 20  + 1 5 - (17) -
6 1 18 0 6. 13 16 + 3
7 %16 o+ 2 7 20 19 -1
8 6 19 +3 || 8 13 17+
9 20 20 0 9 18 20 - 0
10 (P 0 10 M 19 -8
1M 1718 4 1 11 18 18 0 )
X .| 16.64 18.36 +1.73 T | 15.64 17.71 +2.07
Core and Control Scores Compared: t = «55; > .05;
Null is not rejecsed
x
MEAN IMPROVEMENT ON ESSAYS
Narrative/Descriptivé Expository | Argument.
Core 1.87 1.7% 1.60
Control 1.00 1.56 1.22

*
0]
2

no improvement 1 = some improvement
considerable improvement

~1.
S
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ment on three pairs of essays.) It can be seen that the
difference in improvement for the first twenty items
(+2.07 for the Core students compared to +1.73 for the
control group) is not significant. Similarly, both
grouns. appeared to improve about the same amount in
essay writing, according to teacher evaluation. The

fifth hypothesis, therefore, must be rejected.
c. Retention

The sixth hypothesis was that the percentage of stu-
dents who remained to complete the Core Program would be
higher than the persentage of students who remained to
complete regular remedial dlasses in the Spring Semesters
of 1973, '74, and '75. Of the tﬁenty students who began
the Core Prograh, five dropped out, and fifteen remained
throughout the semester and took the final tests. Of
those fifteen, three received grades of Incomplete in
English 100 and nust make up some assignments, and one
received an Incomplate in English 85 and must make up
some assignmerts. For purposes of compariéon, all fifteen
were conside” : #c have "finished" the program, since they
pvarticipate . fully and it is presumed the incomplete work
will be completed. Tﬁis‘retention rate compares with that

for remedial students over the past three soring semesters
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as follows: (Fall data are unavailable.)

TABLE 6

~___CORE STUDENT RETENTION COMPARED

TO REMEDIAL STUDENTS, 1973-75

Began Completed % Completed
Remedial
Students: 1973 989 514 62
1974 641 341 55
1975 654 331 53
Total: 2,28u 1,286 56
Core Students 20 15 75

Comparing the mean retention of 56 ver cent with the Core

retention of 75 per cent, using the binomial formula--

N
84

N N
5, & e P&
2

78

= 1.95

p>.05
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It is revealed that the superior retention rate of the

Core Program is significant at the .05 level. Null is

rejected; +the sixth hypothesis is accepted.

D. Critical Reading and Composition

Research Question One asked if the Core students
would be able ﬁo demdnstrate‘the ébility to discuss
critically book-length works of fiction and non-fiction,
relating their reading experience to their work in com-
position and their insights in the guidance sections. .
Research Question Two asked if they woﬁld become more
competent writers as evidenced not only by the composition
tests (already discussed) but also by their written work
throughout the semester. These two kinds of language
skills, critical reading and composition, intersect
' ‘when one writes about a given réading experience. Thus
student essayé about the two assigned bodks reflect
growth in both areas. Those essays along with the "Core
Essays," are appended,'and together demonstrate that
most of the students achieved a fair degree of sophisti-

cation in their reading and wriving,

It would be useful to illustrate the kinds of growth

that occurred by looking at some writing of one student.

(This is intended as an illustrative example, not a

|
w



S typical one). Student #3 entered the program with un-
.impressive recading scores (Table 1, page 55 indicates
she was reading at the 9th percentile). 'Her composi-
tion score indicated awareness of grammatical structures
(see Tablé 3; pP. 58) but the writing was fairly vague

and -flat.

Each week the studenls were asked to write a one-
page paper about the readings.t They were asked to be~
gin with a general statement and to conclude with spe-
cific refereﬁces to the assigned chapters for that weeck.
An early Student i#3 paper is reﬁrinted below as written,

without corrections by the instructor:

I feel Martha will influence a
spiritual avaking in Mark, It has
all ready been expressed she is a
kind warm hearted woman but it seems
their will be more meaning to Martha
and her behavior then the obvious.

On page 41, at the bottom of the
page, Mark has accepted the toque that
Martha made for him. It then says
Mark scenses that somehow she will mean
much o him. Someone who has the gener-
ous qualities of Martha is sure to mean
& help Mark, a lot!

This book to me has some very
meaningful events in it which can be
related to my daily existence. The
book really has a message. I enjoy
reading it mainly because of it's
simplicity and the uniquiness of the
Indian People.

In terms of composition, Student #% has an adequate grasp

30
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of sentence structure as was earlier indicated by the
pre-test composition score of 20 out of 20. There are
a few spelling errors but they are inconsequential
compared to the fact that she seems unable to develép
her idea. She attempts to do so in the second paragraph
by citing a page, but a close look reveals that the ini-
tial concept is merely restated rather than developed.
If one looks at the use of the word "meaning" the prob-
lem becomes clear: "their will be more meaning to Martha
««..MMartha is sure to mean and help Mark, a lot....This

book to me has some very meaningful events....The book

really has a message [meaning]."

In terms of reading, the essay reveals that Student
#3 is capable of 1n51ght——she accurately predicts the
‘roie the o0ld Indian woman plays in the life of the young
vicar. But the source of the insight is apparently un-
clear to her. Or rather, the precise nature of‘thé
connection between the literal presentétion of characters

and events and the implied themes is undeveloped.

Obviously what has been described are two manifesta-
tions of the same problem: difficulty relating the ab-
stract to the concrete. This ability, so central to
any kind of sophisticated conceptualization, was systema-
tically taught in both English courses, in the context ¢l

either reading or wricing.

Here is another one-page paper by Student #3,
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_ written mid-wéy through the semester:

v "Was Mark part of the Problem?" When
this question was asked I immediately said
"no." Mark was portrayed in such a senti-
mental fashion, I couldn't help but like him.
But, after finishing the last chapter of the
book I changed my mind. L CER
Throughout the book Mark brought the Village

many good things. But these things were centered
around the White mans Christian Religion and be-
liefs. Christianity was all Mark could give, for
it was all he ever actually knew. Mark kept giv-
ing of himself and the more he gave the closer
he brought the Indians to the White Mans ways.

. On page 154, the author focuses on Mark
as an enemy. The second paragraph reads, "and
the gods that lived on Noisy Mountain saw the
enemy coming down the river and sent a huge
slide to destroy it," so back to your question
"Was Mark part of the problem?" Yes, I feel
that he was., - ‘

Here the relationship of insight to literal level is .
clear to Student #3; she has\éppéféntly improved her
critical reading. That éonfidénce is reflected.in
impfoved writing. DNow the paper has a logical shape:
she begins with a question, mentions why she has changed
her mind about it, .and then develops an answer. A close
reading reveals that the second paragraph is more con-.
crete than the first, the third more concraste than the
second. She saves her best argument to the last, using
a'very appropriate quotation and ending, logically, with
‘a éoncisé "yes" in answer to the question she asked at

the beginning.

This discussion concludes with Student #3's final

critical reading essay. In this longer and more formal

82



v 68
effort, a sophistication and confidence not evident in

her first work emerges cleaxly:

It's odd how two characters not living the
same types of lifes or, even odder, not even in
the same book, can possess such a grea®t number
of similarities as Maya from, I KNOW WHY THE CAGED
BIRD SINGS, and Jim from, I ) L

4y d0. All of us have had incidents occur duc—
ing our existence that resembled another persons,
but Jim arnd Maya have a unique connection.” Both
of them lived at a time when their culture was
involve? in an inevitable and critical charge,
something each had to come to terms with ard
adjust to. I feel it is true that the pains of
hardships that both Jim and Maya experienc:i,
enabled them to grow stronger, giving thswy strength
to deal with the ominous circumstances suarrounding
their exhaughted worlds.

During Maya's childhood she was exposed to
the degrading, humiliating pain of prejudice.
She grew up during a time when the condemnation
of her people's heritage was a concrete reality,
causing the biased feelings between blacks and
whites to be solidlv fixed. On page 113, Maya
mentions the worlds unfair discriminating outlook
towards blacks. She was listening to a heavy-
weight fight on the radic. 4 white man, Carnera,
and a black man, Joe Louis, were fighting for the
championship of the world. Maya was thinking, if
Joe won he would show the world the black peoples
strength, but, if he lost, "It would all be true,
the accusations that we .were lower types of ~human
beings. Only a little higher than the apes."

It was obvious to young Maya that this sorrow-
ful situation had to come to an end. The desire to
help liberate and unharness her people changed from
a child's yearning to an adult's stubborn ambition.
Maya put her determination to worlk and helped in-
fluence and hasten the pace of liberty for her
people, so they could rightfully be considered
human beings. An example of her triumph occured
on page 229, when Maya became the first negro
hired on the San Francisco streetcars, a glerious
achievement considering the harsh times she lived in.

Maya was <ortunate to Le a part of the black

peoples positive evolution towards justice. She
helped in the process of delivering her people
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closer to wkat was all ready rightfullymtheirs,
the freedom tc-be“themseIVes.

Jim's transition w=zs much more intense and
not nearly as positive as Maya's., Maya was saying
hello to her heritage while Jim was saying good-bye.

At a snail's pace, cultura} death was erasing
the cherished myths and ~ ’om o:i Jim's tribe, the

Tsawataineuk Indians, . "= .. came chief of the
Village just as it was = irc it's last few des-
perate breaths of exist.. - .. On page 73, there

ig & reference to this sad occurence, "They were
lawger then themselves. They belonged to the great
and small hegiras of the self-exiles of this earch,
clinying fiercely to a way that it almost gone,

as tihz lasv leaves fall at last gently and with
grea’ pride." -

The horrible task of helping the Tsawataineuk
Indians prepare themselves for life in the fast, ’
indifferent city was Jim's. He would have to aid
his people and show them how to adjust and accept
the decaying of their village. He does so by
adapting himself to the unavoidable changes taking
place around him. On page 157, Jim is telling
Keetah, his future bride, how they shall gradually
get used to leaving their cherished villege, "Each
year I will take you out and show you the big world,
because Mark said when the village is gone, we too
must be able to walk across the bridge.”

Jim's acceptance of Mark, who was an element
of the white man's culture, and his acceptance of
his advice, began the change from the Indian village
to the White man's cities. In beginning this journey,
Jim sets a pursuable path for the people of his tribe
to follow.

- On page 159, I HEARD THE OWL CALL MY NAME, there
is a statement that _ feel sums up both Jim and Maya
perfectly: "Past the village flowed the river, like
time, like life itself, waiting for the swimmer to
come again on his way to the climax of his adventur-
ous life, and to the end for which he had been made.™
They too, like the swimmer, learned to flow with the
river, sometimes struggling, sometimes drifting
peacefully, but always sensitive and able to adjust
to the changing currents in their lives.
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Again, Student #%'s experience is not typicalj;
some stﬁdents demonstrated less improvebent, others as
much or more. Iluprovement for most was dramatic enough,
however, to warrant affirmative answers to Research Ques-

tions Two and Three.

E. Student Perceptions of Themselves and the Program

The third research cuestion askec if the Cefe stu-
dents‘would become more confident in their ability to
ex,ress themselves and prepare collegiate work. Evi-
dence that this did kappen came from thz students them-
selves, most of Qhomrtestified often to their increaced
confidence. It was expressed in writing in the Core
Essays, which are appended. In the essays the students
were asked to synthesize the things they were learning
in the Core classes and relate them to their own per-
sonal and academic 1l:ves. A look at those essays i12-
veals that confidence gained was the single most drara-
tic result of participation in the program, according
to t» students. Accordingly the answer to Research

Question Three is affirmative.

The Core Essays also show the students! perception
of the program. Another indicator of students' .percep-
tions is their responses to three items presented about
two-thirds of the way through the semester. The items

and all the responses are presented here:
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Responses to the Core Program Questionnaire

rrhe best thlngs about being in the core program are:

The sense of responsibility and commitment.
Achieving a higher degree of learning and ability.

‘Setting up persor~l and educational values and

priorities.,

Communication: learnlng others viewpoints.,

Ozientation.,

Receiving 9 credits.

Gets you prepared for other classes

Helps people who may be slow readers and learners.

Helps you to be stern and truthful.

Reading.

Writing.

Spelling. _

I feel spec’ '1l, like I'm not just "another student"
but a student with teachers who care.

I get more individual attention.”

I like setting my own goals and working at a pace
‘that is comfortable for me.

Getting used to being back in school.

Extra help from having the aid in class.

Being in a guidance class.

The teachers have been super (very effective).

I'm really learning some basic skills-u> a% least
making improvement,

The interaction and sharing of ideas, values, etc.
among the members of the class.,

It has prepared me with the basic skills so that
now I can continue with mv college program
next semester.

Cr::dit toward basic education requirements.

Guidance. ‘

A chance to explore possibilities.

Makes me feel relaxed, learning about my & .low
students and teachers.

It achieves better communication with both teachers
and students.

Most important, it motivates students.

The worst things about being in the core program ares:

Slow to get started and comfortable in core program.

Cculd have dealt longer with study skills and better
learning habits.

Could have spent classtime for valuable class dis-
cussion on various areas of novels, workbocks,
g-eral problems and concerns.,

I do not find any thing »-‘1 or b=4 in communicating
different view point. .

I have not found orientat:.n harmful or unpleasant.

30
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2. (continued)

3.

The only unplezsani day was the day Paul was be-
sieged. I am a firm believer in Mstthew 18:
15 & 16, o

Qutrageous demands for vocabulary woxrds.

For me-seeing the same people everyday end yet, at
the samée time I guess its actually good for me
to try harder to get along with peovle.

Could use another aide to check our #nswers and help
with the P.I.G. bock,

Have the requirements for class grades known by the
4th week in school. -

Have help available at COIL. ,

Tell all that has to be bought for the class at the
beginning of the course. -

The time goes by too fast in class.

I had to buy a lot of books.

There isn't enough time (class time).

The fact that I can't work on handwriting skills.

Not sticking to the programs presented.

- The program expects too much and toward the end

gets too fast. .
Organize and prepare a semester plan of subject
matter for irscruction prior to the beginning
of class in oxder to prevent :onfusion.
Provide trained “%utors.
Adapt subject matter according to comprehention
level.
Budget the subject matter within the ability of
the students.

Other Comments

If one need correction, and we All s at times, it
is more kind and effect to take the student aside.
If he still continues to be offensive then the

head of core with all rarticipants should discuss
the prouvlem with him. After having done this and
still no effort on the part of the offender, he
should be dropped from the core progran.,

J feel we should have an answer book for P.I.G.

or better yet, the answers in the back of the book.
I feel we are mature enough not to copy answers from
the book. We came to SRJIC to learn. not to cheat our-
celves,

.~ wish that there was more time to cover the material
"you have planned for us. For example, in Dick's class
I don't feel I will get all I could out of the essays

because time is running short.

The r¢.1 needs a pencil sharpener.

Work more on specific areas with the whole cocursc one
at a time, : ‘
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5. Qther Comments (continued)

In other words, one area at a time¢ in all four classes.
It also would be more effective bscause there wouldn't
be so much to grasp at once.

Thus I believe we would learn more, but much better, .
and overall quicker without such an end rush.

The teacher and students should be objective and fair
wigh all students regardless of age or sex. (Guidance
The teacher should follow a day to day schedule of
subject matter so as not to fall behind and then have
to cram towards the end of the year t0 catch up.

The teacher should respect the personal and family
obligations of students during official holidays and
vacations by not scheduling or demanding specific
work. 'The student should use this time for study

at his own discretion. | ‘ ' S

The Guidance course should be programed and staffed
with trained tutors to coordinate their activities
with the nace to the english classes. The suscess

of the program is directly related to the number of
students whec drop out.

Hapﬁily, most of the positive comments are supportive of
the basic condept and the long-run value of the experieﬁce.
Most of the negativé comﬁents deal with matters of course
logistics and other problems directly attributable to the
fact thaf this was thé first semester of a new program.

It is hoped that most of them are being solved as the

rrogram continues in its second semester.
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VI, CONCLUSIONS AND RECOMMENDATIONS

This chapter includes a summary of the results

previous'y described, some general conclusions, a series

of recommendations for improving upon the Core precgram,

and é brief statement about the institutional response

to the projecte.

A.

Summary o0f Results

1.

Hypothesis One: Core Students will significantly
improve their scores on tle Diagnostic kecading =
Test after participating iu the program, REJECTED.
(As discussed earlier, rate increases in this in-
stance are not considered evidence of improved
reading.) '

Hypothesis Two: Core Students will significantly
improve their scores on the reading tests in
Gilbert's The Turning Point in Reading after par-
ticipating in the program. ACCEPTED.

Hypothesis Three: Core Students will significant-
ly improve their scores and performance on the
Department composition test. ACCEPTED.,

Hypothesis Four. Core students will improve to
a significently greater extent on the Diagnostic
Reading Test than rcughly comparable students
who are not in the Core Program. REJECTED.

Hypothesis Five: Core Students will improve to

a significantly greater extent on the Department
composition test than roughly comparable students
who are not in the Core Program. REJECTED.

Hypothesis Six: The percentage of students who
remain to complete the Core Program will be
higher than the percentage of students who remained

- to complete non-Core English remedial zlasses in
- the Spring Semesters of 1973, '74, and '75.

ACCE¥TED.
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7. Research Question One: Do the Core students
demonstrate the «bility to discuss critically
book~length ‘works of fiction and non-fiction,
relating their reading experience to their work
in composition and their insights in the guidance
sections? In-~-class observations and analysis of
the book ccmparison essays and the Core Essays,
(both appended) suggest an AFFIRMATIVE answer.

8. Research Question Two: Do the students become
more competent writers as evidenced by pre- and
post-- composition tests and written work through-
out the semester, in terms of the criteria estab-
lished? Again, analysis of. the essays and re-
sults on the tests indicate ar AFFIRMATI
answer. :

9. Research Question Three: Do the Core studen:s

become more confident in their ability to ex-—
press themselves and prepare collegiate work?

The Core Essays and the students perceptions
as reported in the questionnaire discussed
above suggest an AFFIRMATIVE answer. This is
corroborated by tiacher observation.
It is concluded that the prgram did»;gsult in signi-
ficant improvement in language skills. Moreover, the
students found the program %o be an important support-
tive service, allowing them to explore their values and
academic sﬁrengths‘and weaknesses in a friendly atmos-
phere. However, there is no hard evidence to support
the claim that Core sti'dents improved their language
skills faster or more effectively than students who 2id not
enroll in the‘program. And the positive response to the
program may have been due to é "Hawthorne" effect, by which

students responded tc the special attention they were

veceiving in a novel =irtwr - .,
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B. Discussion and Recommendations

1. The Core Program should continue. Both mea-

surable indicators and the positive response of stu-
dents and staff warrant the continuation of the Core
Program for at least the next few semesters. Also, time
is needed to provide a more thorougﬁ evaluation bf its
strengths and weakneéses.

2. Better methods of publicizing the program must

be developed and implemented. For a number of reasons,

including the fact that the program was brand.new, many
counselors and faculty advisb;s were misinformed‘about

the program and its aims. This was particularly exas-
perating in view of the fact that the Counseling Depart-
ment was integrally involved in the program. Moreover,

a confusing registration procedure uadoubtedly discouraged
many potential studernts. The result was a much smaller

- number of students enrolled than was anticipated. ‘Many

of the students who did enroll heard gbout the program
only by chance; and one even reported being discouraged
from enrolling by Ler counselor, though she was ideal for
the program. It is hoped that the campus community>is now
better informed, but adequate pubiicity is a constant need
as the college continues to gﬁow. Brochures; posters,“
written Eeports; and informal talks all afe important.
The message must also be taken to the high schools through
the Counseling Department. |

S,

[

91



77

5. Certain modifications in the program are needed.
Many students complained because the "coﬁtréct".for grades
in the réading course was not presented until well into the.
seméstér. They alsd complained that too much work in the
composition section.was presented late in the course.
Both of these problems are eésily solved.

4., A better design for comparative evaluation must

be found. As mentioned before, the use of the Diagnostic
Réading Test as a way of comparing the Cbre and control
grdup reading ability proved highly unsatisfactbry, since
both groups scored in the low percentiles where the test
is relatively uzireliable. It is debatable‘whether any
standardized test can accurately measure success over

one semester in a skill as complex as reading. The com-
position test used does not even: claim objectivity and is
thierefore an unreliable measure as well.

Perhaps “he best measures of the program's success
are longitudinal. Core students should be followed after
they leave the program and compared to other students
with similar acadeaic characteristics in terms of grades
in subsequent courses, rate of completion ©7 various vo-.
cational or academic programs, and other, traditional
indic~.tors of academic success.

5. More ways of integrating the courses need to be

developed., Earlier a distinction was made between multi-

and interdisciplinary programs, the latter attempting to

ey

.
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demonstrate relationships among the disciplines involved.
While the theoretical connections were clear in the minds
of the instructors, and occasionally mentioned in class

discussioﬁs,.few systematic attempts to demonstrate these

connections were made. Two such attempts come to mind:
the éssays comparing the fwo books in the reading course
and the Core essays, in which students were to relatefthé‘
program tn their own lives. |

Several other possibilities should be explored.
Selections from the readings could be used as composi-
tic . models in the writing classes: the discussions of
values in the guidance classes could touch directly on

the value systems implicit in I Know Why the Caged Bird

Sings and I Heard the Owl Call My Name; a library project

could be developed, relating study skills to composition
and reading. It is hoped that these or other ideas are
tried as the instructors gain experiénce in the program.

6. Other "Core Programs" should be contemplated.

The novelty of the Core Program is no% the courses, the
instructors, or the objectives: it is the configuration,
the shift in organization away from academic discipline
and towards student canaracteristics or conceptuzl theme.
Instructors should be invited to look at this program and
consider experimenting with other configurations, perhaps
involving mathematics, philosophy, social science, biology,

and/or various wocational programs. Santa Rosa Junior
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College remains organized by academic discipline-~-a model
based on university organization--at a time when a small
minoriﬁy of its students transfer to a uni&ersity. The
students cannot be categorized by disecipline, but by vary-
ing cultural, economric and academic backgrounds. "Core
nrograms" can be sirategiles for cuﬁting across disciplinary
lines, not so as to‘destroy disciplines or departments, but
so as to make them mofe responsive to the needs of the stu-
dents. |
C. Follow Up

‘The modifications and recommendations discussed here
will be implemented in succeeding semesters of the program.
Specifically, the institution is encouraging the contin-
uation of the program, mentioning it as a positive inno-
vation in a recent accreditation self-study and offering
it support in the"form of increased staffing for the
guidance sections. Techniques for improving the publicity
and internal modifications have alreadytbeen developed
for the second semester. The complex issues of.cempar-
ative evaluation and of the development of other core
programs continue to be discussed within the English
Department, the Counseling I jartment, and-~-perhaps most
importantly--in a new institution wide comnittee specially

formed to pursue a campus-wide diagnostic clinic and
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to explore the vroblems and possibilities of inter-discipli-

nary developmental programs.

In addition, this MARP Réport will be presented to
the Dean of Instruction, the head of the Counseling De-
‘partment, and the current Enclish Department Chairman
and the English Department Remedial Coordirator. (The "
President of the College is one of the MARP readers.)
An oral report based.in large part on this report will
be presented by the author to the Board of Trustees in -

June of 197¢.

The new possibilities, the fresh approach, the sense
of excitement attendant upon the creation of a new pro-
gram, particularly one which crosses discipline and de-
partment lines--all of that energy trings with it confu-
sion, misunderstanding, blunders, and other growing pains. .
Often in the first semester, the alternative to chaos was
improvisation,ino matter how careful the vlanning; yet
both students and staff alike\seemed to prosper, enjoving
the Hawthorné effect. Has it been a success? As o this
writing, the Core Program is a cuarter of_the way into the
second semester, and alfeady a number of students have
volunteeredwthanks for being counseled into it. It is
becoming apparent that student attitude towards our
efforts are very much like they were last semester: posi-

tive, hopeful, and committed--a marked contrast to *he

ERIC
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stéreotype of the remedial students. More experien§e~‘
will »eveal strengfhs'and weaknesses in the pfogram'more
¢learly, but so iong as this sprit remains, the author
will remain convinced that the Core Program is & healthy
step}towards the‘goal of serwing the "high risk" student

well, -~
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Readinngssay #1*

The desire to be accepted is the maJor theme that travals
throughout both; I hear the owl call my pares - by Margaret Craven
and I Know Why The Caged Bird Sings by Maya Angelou. Mark, in

the Tirst book, takes on challenge by going from & White culture

to an Indian one to teach them Christiar beliefs. Maya, in the
second book is challenging the social pressure that the Whites
have placed upon. the Blacks in the U.S.

The first confrontation Mark: encounters is when he real-

 izes that he can't get the building supplias to a.new vicarage o

to the village unless the natives helped him. To ask for help
so soon after he arrives would have downgraded himself to the
' point that the Indians would think that they were being taken
advantage of again by another white man.  To show them his
sincerity he suffered with then in their sorrows until they
realized that he was there not to change them but to be part
of thei:» The offer from the Indians helped pave the way for
th:Ls und arstand:.ng. ]

Maya starts taking a stand when she breaks Mrs. Culli-
nan's dishes because she called her *“Mary" instead of her real -
name. This identity crisis in Maya's 1life'initiates her to the
- prejudices which she is to overcome. ' Her ability to cope with
problems is exemplified in the time she drives the car from
Mexico to Calexico with no previous driving experience. ' The
determination she shows then appears again when she decides to
leave her father's house after a f1ght with Dolores and spends
a month in the junkyard. -

The acceptence of Mark as a person:is consumated by Mar-
ta's reply to him when he tells her that he heard the owl call
his name. She calls him "my son," instead of "Mark" or any
other possibility. The religious beliefs that Mark brought.
are also accepted. The example for that statement is the change
in the ending of the prayer that Marta says for Mark. Instead
of closing with "the land of the owl," she says "the land of our
Lord," thus showing that the two cultdres can coexist together
in harmony.

Maya's ultimate triumph in being accepted is when»she re-
cieves the job working as a conductorette on the streetcars.
This was not only a personal battle, but a battle to break the
wall of racial discrimination against Blacks.

*M1 student essays are reproduced exactly as written,
without correction.
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Reading Essay. #2

These two novels are an example of what one can do by trying
and believing in yourself.

I can compare these two novels becguse they both show us what
people can do and accomplish by believing in them selves and trying
with possitive additudes. . -

When Mark was introduced to the tribe he was rejected by them
and fround upon. -But even though, he suffered the consiquences
and had the power to keep on trying to get accepted by the tribe.
Mark tryed to do things and accomplish things that would help the
tribe and he did. He got a new vicourage for the tribe and wanted
to do things to help the tribe because he cared and wanted to help
or he would have never have been accepted. -

In a similar way Maya was like Mark. She also tryed very hard
in order to keep her head together, she had a great deal of problems
from the time she was a little girl until her late teenage years. -

I said Maya had to try'hard fo keép her head together because
L feel she did. I know if I was put in her place I would probley
te all screwed up. ‘ ‘

She had to go through so many mishaps and difficult timés as the
time she was raped, and also it must have been hard on Maya when she
was being moved from place to place without the knowledge why she
was really going. . T

It must have taken a whols lot of strength and séif confedence~
for maya to recover her bad experiences like she did, especialy
being a manority member in our worlds ranking. -

Mark can really be compared to Mays when it comes to both of
them being in a minority group because Mark became a minority when
he went to live with the tribe. This is a big reason why he had so
many problems comunicating with the tribe. Since Mark was forsign to
the tribe, ins’ :ad of being a member of the tribe it made it very
diffcult for the tribes psople to except him for what he was.

I can even relate to this because if I am with my friends and
someone who I don't krow trys to join us or starts butting his nose
into our business, I will reject him write off the bat and won't him,
the instruder to leave so we can go and have our fun and do as we
please. If Mark and Maya were rejected in way that I have re.-
jected people because of what they were, Then I can honestly sae
how difficult it was for them to break through and maintain and
get what they did.

They Both must have had alot of strength and ambision within
themselves. ‘
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Reading Essay #3

It's odd how two characters not living ‘the same typns of
‘1ifes or, even odder, not even in the same book, can possess
' such a great number of similarities as Maya from, I KNCW WHY
THE CAGED BIRD SINGS, and Jim from, I HEARD THE OWL CALL MY o
NAME, do. A1l of us have had incidents occur during our
existence that resembled another persons, but Jim and Maya
have: a unique connection. Both of them lived at a time ‘when
their culture was 1nvolved in an isevitable and critical change.
comething each had to come to terms with and adjust to:- I feel’
1t is true that the pains of hardships that both Jim and Maya
experienced, enabled them to grow stronger, giving them o
strength to dsal with the ominious circustancee surrounding
thelr exhaughted worlds. ‘

‘During Maya's childhood she was exposed to the degrading.

- humiliating’ pain of prejudice. She grew up during & ‘time :

when the condemnation of her people's heritage was a concrste

- reality, causing the biased feelings between blacks and whites

- to.be sclidly fixed. - On-pege-113; Megs: mentions the worlde -
unfair discriminating outlook towards blacks. . She was listen-

' ing to a heavyweight fight on the radio. A white man, Car-

nera, and a black man, Joe Louis, were fighting for the champ-
ionship of the world. Maya was thinking, if Joe won he would
show the world the black peoples strength, but, if he lost,
"It would all be true, the accusations that we were lower types
of human beings. Only a little higher than the apes."‘

It was obvious to young Masya that this sorrouful situation
had to come to an ‘end. The desire to help liberate and un-
harness her people changed from a child's yearning to an adult's
stubborn ambition. Maya put her detemination to work and
helped influence and hasten the pace of liberty for her people,
so., they could rightfully be considered human beings. An
example of her truimph occured on page 229, when Maya became
the first negro hired on the San Fraricisco streetcars, a
glorious achievement considering the harsh times she 1lived in.

Maya was fortunate to be a part of the black paoples
positive evolution towards justice. She helped in ths pro-
cess of delivering her people closer to what was all ready
rightfully theirs, the freedom to be themselves.

Jim's transition was much more intense and not nearly as

‘positive as Maya's. Maya was saying hello to her heritage
while Jim was sayling good-bys. y
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Reading Essay #3 (Continued) .

'

At a snaiil's pace, cultural death was erasing the
cherished myths and wisdom of Jim's tribe, the Tsawatalneuk
Indians. Jim became chief of the Village just as it was
taking it's last few dasperate breaths of existence. On
page 73, there is a reference to this sad occurence, "They
were larger then themselves. They belonged to the great and
small hegiras of the self.exiles of this earth, clinging
fiercoly to a way that is almost gone, as the last leaves
fall! at last gently and'with great pride."

The horrible task of helping the Tsawataineuk Indians
prepare themselves for 1ife in the fast, indifferent city
was Jim's. He would have to aid his people and show them -
how to adjust and accept the decaying of their village. He
does so by adapting himself to the unaviodable changes taking
place around him. On page 157, Jim is telling Keetah, his
future bride, how they shall gradually get used to leaving
their cherished village, "Each year I will take you out and
show you the big world, because Mark sald when the village is
gone, we too mist bes able to walk across the bridge."

Jim's ncceptince of Mark, who was an element of fhe white-
man's culture, and his acczptance of his advice, began the

- change from the Indian village to the White man's cities.

In beginning this Journey, Jim sets a pursuable path for ‘the
people of his tribe to fullow. .

On page 159, of, I HEARD THE OWL CALL MY NAME, there is a
statement that I feel sums up both Jim and Maya perfectly:
"Past the village flowed the river, like time, like life
itself walting for the swimmer to come again on his way to the
c¢limax of his advénturous life, and to the end for which he
had been made." They too, like the swimmer, learned to flow
with the river, sometimes struggling, sometimes drifting
peacefully, but always sensitive and able to adjust to the
changing currents in their lives., ; .
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‘Reading Eesay #5

The two books, I Know Why the Caged Bird Sings and I Heard
the Owl Call My Name explores the many problems of social inte-
gration. The dominant socliety prevents the minority cultures from
attaining social equality due to the lack of appreciation and
understanding of social and religious values. : : ‘ .

Maya and Batley benefit from the secure and warm hcme life
created by Annie Henderson's grocery store in Stamps, Arkansas but
they quickly recognize that the price of this security is accep-
tance of the "black place" in Southern rural society. They are
confronted with a new set of frustrations in an attempt to inte-“
grate into the Northern urban society of %an Francisco.

In the book, I Heard the Nwl Call My Name in the characters
of Mark, Jim and Gordon we see contrasting mobility and inte--
gration. Mark leaves the white society to learn from the Indlan
culture, while Gordon leaves the Indian tribe to join the white
society. Jim on the hand, has successfully dealt with both cul-
tures and chooses to maintain his place in- the Indian culture.

‘ Each of the characters suffer the indignities of social per-
secution that are based on lack of understanding. Annie Hender-
son is insulted when seeking emergency dental treatment for Maya
from a local white dentist she had befriended earlier. Maya is
rebuffed because of race when seeking employment with the Market
Strcet Railway Company. Mark is viewed with suspicion by the
Indiars as they believe he will not be able to understand them and
the ways of the village. Caleb has even cauti>ned Mark of how the
eyes will be watching him and in time he will either be accepted
or rejected. Keetah'!s family is disgraced because the white man
used liquor to buy a priceless mask and the entire Kingcome
village is ignored by the government teacher in the village and
also the inconsiderate RCMP Constable who had no patience for the

people. '

Although their are basic similiarities in the underlying
social problems, the difference in the cultural heritage of ‘the
Indians and the Blacks is important. The Indians had a well
developed religious (mythical) belief which dictated to a large
degree their social behavior. This is best exemplified by their
traditional fishing ceremonies, burial ceremonies. totems.
dance-potlatch etc.

‘ 4 :

ﬁy contrast the belief system of the Blacks is relatively
now and was greatly influenced by their years of slavery and the
white master. Their beliefs centered on divine salvation, funda.
mental worship and their heroes. Maya does not appear to have a
strong baslief system which accounts for her irresponsible, daring and

aggressive behavior at times.
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Reading Essay #5 (Continued)

In the personal growth of each character, Maya learns to
accept herself as a black woman worthy of recognition, which gives
her the courage and determination to rise above the social injustices
which the Blacks of her day accepted as their lot in life. Mark
in his growing relationship with the Indians gains an insight into
the legends of the village and begins to understand and share the
concerns of the Indians regarding the problems of a changing cul-
ture. ‘ ‘

If we as the dominant society can learn to recognize and share
the problems of social injustice, then we may be able to establish
a mutual understanding and respect for minority cultures. A
"bridge'" between cultures would not cnly be a possibility but a
probability.
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Reading Essay #6

‘ In comparing Mark Brian, a caucasion missionary priest in

the novel I Heard The Owl Call My Name, with Maya Angelou, a
black American woman in the movel I Know Why The Caged Bird Sings,
one can see that their different additudes towards the Lord have
shaped very different ways of 1life for each one of them.

Mark Brian has a one-to-one closeness with the Lord. Mark
converses with the lLord daily as if the Lord was a companion
to him on Barth. For example Marks housing courters had no
plumbing the paper was hanging off the walls and was discolored
and warped where the rain had entered. Mark replies "Oh lord,
what am I going to do about this vicarage".

Marks religious beliefs are self explanatory for his life
revolved around the Lord, living solely for Him. His committ-
ment to the indian villiage expressed his love for the Lord. For
example: He held out his hand to greet each by name, but first
he spoke to himself and then to the lLord '"Yes my Lord".

Marks 1ife style was very religious throughout his 1ife, his
actions were always in close contact to religion. For example: Mark
read a small and lovely prayer to the mother of the child that
died. '"Protect him all day long until the shadows lengthen and
. the evening comes.!" Another incident that was in connection with
Marks religious acts were: '"On the first Sunday morning after
Mark tolled the church bell he stayed in the tiny vestry to await
the church crowd."

In sharp contrast to Mark Brains closeness to the lLord,
ilaya Angelou's feelings concerning the Lord were nonpersonal. To
Maya the Lord was an disrespected being. She held these feelings
towards the Lord because of the false hope he had planted in the
minds of her people and how these false hopes corrupted them into.
sitting back and leaving it up to the Lord to get them out of po
verty. .For example her people felt "In that great getting up
morning," he was going to separate the sheep (the black) from the
goats (the white people) which futher led her people to rely on him.

Year after year she would see her people waiting for that
"Setter Day" while all the while they still remained the poorest,
lowest race. Futher more she, observed that her people looked the
same as they did before his help. For example "The mens faces
were painful, shoulders drooping, half smiling with lint and dust
in their hair, which gave them the appearance of people who had
turned gray."
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Reading Essay #6 (Continued)

Besides their different views -of the Lord one wise find it
interesting to see this difference in their 1life styles. In the
Lord Mark found himself. Marks main way of life centered around
aiding the Lord in what ever manner feasible. For example: "No
matter how great the distances one night a villiage boy was ill
with a case of appendictis. The army ship was to far up the.
inlet. Nor could a bush plane land on the river at night. With
these odds against him Mark took it upen himself and placed the
boy in a canoe and brought him to the army ship". To Mark this
was aiding the lord by doing gzood for others. Mainly through the
Lord and living each day of his life for him, was mark able to
obtain the true spirtual meaning of l1ife.

On the other hand Maya Angelou's disliking the Lord helped
hor attain a status above the blacks who remained in the south
picking cotton generation after generatlion. Maya achived this
throu her own motivation along with having pride in being a
member of the negroc race and futher more beliving in herself.
Maya had enough of the job seeking and waiting room trips. She
decided to ride the street car. Going to the back of the car she
let out a yell that came from the top of her lungs,: "I WOULD BE
A CONDUCTORETTE AND SLING A FULL MONEYCHANGER FROM MY BELT. I
WOULD.v ‘ '

A month later she was hired as the Pirst negro on the San
Francisco street cars. Maya replies ®[%+i:1 on that blissful day
I was hired as the first Negro on the Zin Francisco street cars.!
This was a gaint step for her and a gaint leap in the opening of
better jobs she would undertake. '

I strongly feel that Maya Angelou's 1life has more realistic
value embeded in it. For the simple reason that it dealt with a
heavy burden in 1life which was making it in this cold, unfriendly
world or not. Further more, being black is one thing but also being
a female in such a world was terribly difficult. Maya Angelou
overcame that obstacle. ' :

Both Mark Brian and Maya Angelou are interesting peonle. I
feel that from their different lifestyles, it has given me a fore-
sight in understanding that 1life is not all cherries and roses but
is challenging and unfriendly.

Further more, even though the novel I Know Why the Caged Bird
- Sings is non-fiction, and I Heard the Owl Call My Name is fiction,"
together ‘these novels give a young adult like myself a great sense
of feelings along with a good knowledge of how the world is to
other people, and other races.
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Reading Essay #7

Because of the importance of the Bible and the Lord Jesus
in my 1ife, I found that the characters of Maya and Mark in these
books was easy for me to associate with and understand. Maya, in
L _know Why the Caged Bird Sings, and Mark, in I Heard the Owl Call
Hy Name, are influenced by the teachings of the Bible, and these
toachings are an important factor in the development of their
outlook on life. R

In I Know Why the Caged Bird Sings, Maya's own good fortune
"--made me want to lead a Christian life Just to show God that I
was grateful." her statement on page 17. Mayas belief in the
dible is shown when she writes on page 19 that "of all the needs
(there are none imaginary) a lonely child has, the one that must be
satisfied, if there is going to be ahope and a hope of wholeness,
is the unshaking need for an unshakable God." o :

Maya says that her favorite book in the Bible is Deuteronumy

(the book of law). Her belief in the Bible is shown as very real

when she writes on page 31, '"The laws were so absolute, so clearly
set down, that I knew if a person truly wanted to avoid hell and
- brimstone, and being roasted forever in the devils fire, all she

had to do was memorize Deuteronomy and follow it teachings word
by word." I think one of Maya's favorite verses might have been

"You must love your God with all your strength, and all your mind.

These words you must learn by heart, this charge of mine; you must

impress them on your children." (DEUT 6: 4.6)

In Marks 1life as a priest and as a representative of the
Christian faith to the Indian tribe in I Heard the Owl Call My Name,
he was charged with the Great Commission, "--go and make disciples
of all the nations, baptize them in the name of the Father, and the
Son, and the Holy Spirit, and teach them to obey all the commands
I have laid on you. And all the time I will be with you to the
very end of the earth." (MATT 28: 19-20)

Mark's belief is well illustrated by his metaphor-on page 47
that "The whcle 1life of the swimmer is one of courage and adven-
ture. All of it builds to the climax and the end. When the
swimmer dies, he has spend himself completely for the end for
which he was made, and this is not sadness. It is triumph."
Marks commitiment to this belief is best illustrated on page 58
when Mark realizes that the Indian tribe are "the people of his
hand and the sheep of his pasture," and how deep was his committ-
ment to them.” '
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Rsading Essay #7 (Continued)

The success of Mark among the indians as illustrated by his

~having "spent himself entirely for the end for which he was

created" is shown on page 159 by Marta as she shispers the meta-
phor '"walk straight on my son. Do not look back. Do not turn
your head. You are going to the land of our Lord." Marks success
in discipling the nations is also shown by this metaphor in that
Marta says '"the land of our Lord," and not "the land of the owl."
Also on page 159, 0ld Peter is talking to Marks spirit and says
"It is only old Peter, the carver, who wailts here friend." Mark
is able to show by the witness of his 1life to the indians that
not all white men will come to destroy their culture, but rathsr
that it is- possible for God and nature to be compatible.

In the book Caged Bird, Mayas success in 1life is best illus..
trated by her becoming the first Negro to be hired by the Market
Street Railway Company in San Francisco. “his was in direct
contrast of the statement on page 225 that '"they don't accept
colored people on the streetcars.!" I feel that her reaction to the
birth of her illegitimate son is of a positive nature as illus-
trated by her statement on page 245, "I had a baby. He was beau-
tiful and mine. Totally mine," and then "I had had help in the
child’s conception, but no one could deny that I had an immaculate
pregnancy."

In conclusion, I would say that the religious attitudes of
Mark and Maya are similar to my own. The success of Mark and Maya
in their 1life is typified by the Judeo-Christian ethic that if you
work hard and well, God will bless you.
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'Reading Essay #10

Many times I have read different storics without even think-
ing about comparing them, but beyond any doubt (that is in my own
mind) I believe these two books do have many things in common;

I Krmw Why the Caged Bird Sings really showed how with courage

and determination a 1life, no matter how deprived. can rise above
all of the pitfalls. The same thing is seen 1 Heard the Owl Call
My Name as Mark struggles to be accepted.

The stories about Maya and Mark take place in two very .
different surroundings; also their cultures are not the same; never-
theless their lives seem to be on a similar path. The story Maya
is a new life born in the middle of a sea of trouble and heart
aches, since having been abandoned by both parents, which forced
Maya to be placed in her situation, not by her own choice, she
must grow strong within herself. Also along with all the problems
of maturing physically she has to be accepted by a culture that has
long put her people down. Whereas Mark, mature, educated, and
having known some of lifes comforts, has choosen, through the place-
ment of a job, to be there. In Marks situation, he has to learn the
language, feelings, arid customs of people, of an entirelsy different
culture, one that is slowly dying out, seeing Marks culture as. the
one responsible.

When the novels began both Maya and Mark had to travel, to
get to the place where their stories would start. I refer to page
four, paragraph three, when Maya was shipped, by her father, to his
mothers home. On page ten, paragraph one, Mark is going up the coast
of British Columbia; also on page twelve, paragraph three, Caleb
tells Mark just because he is going to a remote parisk not to worry
about himself. ‘

I feel a resemblance in the characters of Marta and Bailey. In
comparing them, I found in many incidents Mark turned to iarta
for guidence, as did Maya to Bailey. As I am thumbing through each
book, I find one example were on page eighty-three, paragraph seven,
‘Mark asked "Marta, what do we do now," just as on page ninty-two
paragraph five, Maya writes "Then Bailey solved my dilema."

Both Maya and Mark have qualities and characteristics that
could be called similar even though realistically they are different.
One illustration would be that Mark was not very strong and wasnt't
able to do much heavy work, tiring easly; however I know that he
was ill. Whereas, Maya was large for her age and didn't think of her
self as very attractive. Even though these problems differ,
it gives both of them a phsical problem to battle against.
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Reading Essay #10 (Continued)

I feel, even though one of the books was fiction, I have a
better understanding of two entirely different cultures, after
studying them both so deeply.
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Reading Essay #11

The very title of the novel "I- Heard the Owl Call My
Name" depicts a supsrstitious death myth. '"The myths are the
village" as stated on page 19 of the book by its author Mar-
garet Craven. She writes "The village is the talkingxbird.
the owl, who calls the name of the man who is zoing to
dis..." Mark seemed to associate himself with this myth for
when the owl called his name it became an answer to his
feeling that he did not have long to live. Maya, the pro--
tagonist of "I Know Why the Caged Bird Sings" writes of her
struggles "Hadn't I always, but sver and ever, thought that
' 1ife was just one great risk for the living." _When danger-
ously coasting with cdeath as she sped her drunken father
down:a steep mountain road in an emergency she wrote "The
challenge was exhilerating."” Maya met challenges with a
furious rebsllion. One feels she had become her own bomb-
proof shelter while Mark had depended on Jim and the elders
of the tribe to help him adjust to their culture. As we read
these novels we are aware of distinet individuals whose
characters have been molded to a great e: tent by early envi.
rorment and education. Both deal with man's individual search
for his identify in his struggle with 1ife and death.

In these novels we find Maya living and moving in and
out of two cultures whereas Mark was suddenly thrust within
a culture not his own but which he felt a duty to make his
own. Mark had been prepared from early childhood for his 1life
work and his special training led him to know what to expect.
Once Mark showed an interest in the Indimn family structure,
including its culture, he was accepted thus receiving the
backing of the entire Indian tribe. Maya was repelled by the
lack of culture of the poor white trash. She found it humi-
liating to work as a maid for the middle class white family
who treated her with such indifference. Maya was seeking
equality and she expected to be judged according to her indi-
vidual worth. Maya writes "The fact that the adult American
negro female emerges a formidable character is often met with

~ amazement, distaste, and even beligerence. It is seldom ac-
cepted as an inevitable outcome of the struggle won by sur-
vivors and deserves respect if not enthusiastic acceptance."
That Maya survived the indignities she suffered certainly does
demand ones respesct. Through all she experienced Maya was
able to retain her identity becoming more besutifully black
each step of the way. o ‘

In reading these two novels and in making comparisons
I felt the Indian myths concerhing life and death to be more
consistent and in harmony than the Adam and Eve alegory of
Marks culture. Maya was not befooled by the supersitious
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Reading Essay #11 {Continued)

holy rollers although they played a part in and through.

out her autobiography. The mythopeic black culture stirred
Maya to write "Ths depths had been icy and dark, but now a
bright sun spoke to our souls. I was no longer a member of the
proud graduating class of 1940; I was a proud member of the
wonderful, beautiful Negro race." (pg. 156)

IT IS INTERESTING THAT WE NOW READ GREEK AND ROMAN MYTHS
AS ALLEGORIES. MAN IS STILL IN SEARCH OF HIS TRUE IDENTITY.
IT IS INTERESTING TO NOTE THAT HE IS GAINING DOMINION OVER THE
PLANETS AND A BETTER UNDERSTANDING OF HIS UNITY WITH THE ONE
MIND.
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Reading Es say #14

Margaret. the principle character in "I know why the
Cage Bird Sings," and Mark, the principle character in nI
Heard the Owl Call my Name," are very different personalities,
yet very similar in their ideals and purposes in 1ife.  They
grew up in different settings, yet each: posessed a atrong '
love and consern for those around them. v .

Margaret did not have the same type ef home environ- -
ment or educatlon as Mark. Margaret, due to the divorce .
of her parents, and her race, besides other personal in..
justices had to find for herself. Mark, on his part, had an
education and his work was cut out for him. Margaret had to
fight for equality and justice and Mark, once he Was accepted
by the Culture of the Indian's and- became friends with them,’
- he had it made.

Both loved challenge. and had concern for those around
them, and wanted to be accepted. '

Margaret faced a constant struggle to maintain her own
identy. As a child while working for a ‘white woman who tried
to change Margaret's name to one that' she prefere, Margaret
did not like it. She reacted vidlently by upsetting the house
rules, braking dishes, running out of-the house and never
returning. ' ‘ :

Margarets' awarness of her consern and love for her
people came at her graduation from High School when she sang the
negro anthem. She had sung it out of habit and on this day,
she understood the words for the first time. She felt pride
and dignity and with tears of joy for belonging to the negro race.

Mark senced a feeling of suspicion and distrust by the
Indians because of the white man's exploitation and maltreat-
ment of them, but he dared not speak out or interfer in their
tribal affairs. He chose to respect their beliefs and customs.

When the Indians offered to help him bullt a new church,
Mark knew that he had been accepted by the Indians. He felt a
great emotional surge of compassion and love for those people
with whom he had lived and worked for so long while serving
his God. .

Both Margaret and Mark understood their people. Mark made
the Indians very happy that he had become part of them by stay-
ing with them until death, becoming part of the village and -
their myth. Tike Mark, Margaret was motivated with a strong
disire to help her people, even now. She is still working towards
selfimproving and determination by selecting those qualltles of
others which are more meaningfull and motivating.
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Reading Essay #15

In I Know Why the Caged Bird Sings and I Heard the Qwl ‘
Call My Name the protagonists, Maya and Mark grew from situations
that forced them to make decisions. These decisions led them
toward maturity and a greater ability ‘to be accepted and to
accept more honestly the people they encountered.

Mark's initial immaturity was displayed in his contact
with Indian culture. Mark felt his background and position
as vicar was superior to the Indians so he expected them to
make friends with him. But he soon found he would have to
prove himself to be accepted.

Mark was faced with a decision about his living situations.
- The vicarage was old and broken down; he could either work on
the existing structure himself; or seek church money to build
a whole new vicarage. He chose to remain in the existing struc-
ture .and not to further alienate the Indians by flaunting wealth
and station that he had not achieved by his own personality.

Maya also had to make her place in the world. Initially
she was ambivalent about whether or not her people were equal
or unequal to the rest of society. Throughout her life white
people made accusations that blacks were inferior human beings.
This constant reinforcement alienated her from the society and
culture which she so strongly sought to be a part of.

Maya wanted to become a conductorette on a San Francisco
streetcar. Maya and her mother knew that blacks weren't
allowed as conductorettes on streetcars but when she realized
how determined Maya was she told her, "there was nothing a per-
son can't do, and there should be nothing a human being didn't

- care about." After many weeks of being rejected Maya's per-
sistence at the streetcar depot Maya had made her breakthrough.
Hard work and perserverence had won her self acceptence and
the sociseties.

In seeing Maya and Mark in simular and dissimular situa-

tions one can see how people from different backgrounds can
mature to simular places.
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Core Essay #1

Ea

Being confronted with the thought of a higher education -
posed no threat to my mind. Long before the time I would have
graduated from high school, I planned to go to college and '
get a degrees., ‘ ‘ :

~ Electronics interested me enough, so that vhen a repre~

sentative from Bell & Howell called at our high school in = '~
March, I added my nsme to the 1list of potential applicants. -
Liter that year he came to my house with arother representa..
tive, and they proceeded to sell me the school. It sounded
like a dream come true. They would help me find an apart.
ment, job, give financial assistance and supply all the text
books. They told me about the recreation room with 20 "twoa . :
bdt" pool tables and a girls beauty college that wassnext ‘door..
Dances that were held, parties that were thrown; I swallowed
. that and asked for more. They told me there were-four loca-

tlons I could shoose from. New York City, New York, which I
immediately dismissed as being too far and too big. A: school
somewhere in Georgia, one in Chicago, Illinois, &nd one in
Phoenix, Arizona. I had wanted to go to the one in Chicago,
Illinois, but mg'mother reminded me about my allergies and so -
I decided on Phoenix. . ‘ ' e :

When I got there it was the middle of registration. I
~was amazed at all the students. We were given name tags as
we entered the bullding, and I felt out of place and very alone. -
I did not know it then but my lonliness was to.continue all
the while I was there. I was teated, classified, and put in -
a room to walt for my turn to talk to a counselor. Sitting
in that room, I decided I did not'like that school. I left
after a semester and a half. I IR

‘ I worked for three years'trying to get ahead, but my Jjobs
held no challenge and my social life was in nil. I was ina
rut and. I wanted out. I found myself thinking about school =

more and more.

‘ All the-hassles I had in Phoenix crossed my mind as I

- filled out’ the application for Santa Rosa Junior College. I
wondered if I would like the teachers and olasses or would it
be another disapointment. When I malled the application back'
I had the feeling that this is what I should have done after
I left high school. When my counseling appointment card came
in the mail, I knew I was headed in the right direction.

Registration was easy and ‘quick, practically painless,
except for the fact that I only got one class that I origi-
'ginally wanted. I found I 1iked the feeling of being a stu..
dent again. The people I talked to were friendly and easy going.

" ———

|
)
0o

07



108

Core Essay #1 (Continued)

The contrast I experienced betwsen the two schools reinforced
my good thoughts of being there. Bell & Howell was tight and
controlled; while at "J.C." freedom floats over the campass

-~ ag 'freely as smiles appsar on-faces. “The everyday work life -
has definately disappeared fram the front of my mind. My occu-
pation as a student is clearly more rawnrding to me this time
"because I like it.

I had no 1doa which English class I was godng to take.
That was a weak spot in my educaticn, so when I was presented
with the opportunity to participate in the CORE Program I ac-
‘cepted. It sounded like & good way to start back in school.
The help in English I needed; but guidence I. was not too sure
about. ' I thought I knew how to study; I just needed to apply
it to what I was doing. I found my over-confidence shot down as
the assigments grew in difficulty. In high school, typing my
papers got me an A. Mistakes in writing style, organizstion
of thoughts, and vocabulary were overlooked if the paper lookod
neat. After seeing assignments handed in on practically any-
thing that has an open space to write on, I realized that typing
couldn't help me. That awareness was only the tip of the 1ceberg.

. CORE has helped me to get orlented to college life. I
went through a transition period similar to the change Mark in
I Heard the Owl Call My Name by Mnrgaret Craven, and May:i went
.through in the book . I. , the Caged Bird Sings by Maya
ingelou. Mark went from an industrial oriented society to a
primatively based one, and Maya went from a small, close com-
munity, to one where her presence was unknown to the general
populus. I think my change was ons from applying knowledge
in the working world to seeking it on a learning one. Mark
did not have the cholce of change that Maya or I had, his
decision was made by the Eishop. The personal developement
in all the cases are the same. The positive results stemming
from the metamorphosis I experienced in becomeing more aware
in my goals have been compounded by the personal growth with<in.

At first I did not want to find out where my head was at.
My personal developement was not a factor in my personality until
I began to understand where I had been. Now that I am almost
finished with the program, I realize that the Guldence class
was a major part of it and I feel batter about knowing myself.
The amount of drive I have has not changed but I am accom-
plishing more becauss it is now being put to botter use.

My major is in the process of changing due to the insight
I have gained. Feéling I am not aggressive enough to work in
advertising sales, I am looking at other branches of advertising,
lay-outs in particular, having liked to be orderly and neat
since I can remember.

I have come to the conclusion, the more understarnding I have
about myself, the more I can understand about other people.
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Core Essay #2

I would like to start my paper with my senior yéar in
high school.

A1l through the beginning of my senior year, I was very con-
fused because I didn't have any idea what I wanted to do with my
life. For months I thought about diffrent things I would like
to do. :

I came to a decision that I wanted to go to Phoenix Arizona
to an electristion school.

I signed up for the school and payed a Fourty Five dollar Fee
which was required. I thought I was sure that thats what I
wanted until one of my high school teachers looked into the
school. The teacher found out that the school wasn't all what
it was cracked up to be. It would of cost me a great deal more
money than they lead me to believe I then decided it would be best
not to go to Phoenix.

I lost my Fourty Five dollars and was right back where I
started again. I had a good job where I was, but I wanted more than
just a good job. Since:~ there were no real oppertunities for a
young person in the small town I was from, I wanted and needed to
get away from it.

In talking to some friends I discovered that a few of them had
heard that Santa Rosa Junlor College was a very good one. And they
had decided to come to Santa Rosa Junior College. I talked to
a couple of teachers and asked khem what they felt about the SRJC
and they told me it was a fine school. By this time I was getting
a 1little frantic because it was getting late in the year so I
enrolled in Santa Rosa Junior College. I didn't know what courses
I wanted to take but I felt I could always decide on that later.

One big problem I had was money. I new I wouldn't be able to come
to school unless I got a job. I came to Sants Rosa for aobut Four
or Five weekends in trying to find a job. With the help of my
employsr (at that time) I found a job in a Super Market. I was all
set to go to college. . ,

Most parents encourage their children to continue on to a
further education past High school but my father was agenst me going
to college. He was agenst it because I had a promising job where
I was, and he wanted me to continue with it. Although my father
was agenst me going, my mother did what I feel more parents should
try to do. She wanted me to do what I thought would be bhest for
me. That is a very important thing paresi should try to do because
we as young adults need to learn how to make decisions too.
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Core Essay #2 (Continued)

In coming to Santa Rosa was a big step for me, since I come
a town of 1500 people. As I came down for the orientation I got
very nervouse.because it was quite.hard.for me to find. the college -
let alone the correct place at the correct time. Being new to the
area I was all mixed up and confused. Every place looked the same.
After finding my group, we went through the orientation.  In doing
so I had to make a schedule for my classes. I had no idea what
classes I wanted to sign up for. I told the instructor that I
needed some general education classes. I explained my educational
weaknesses and she recommended the ''core' program to me. After
reading a pamplet on it, I decided to sign up for it.

After having taken the course I am greatful that I took it
because it has made me relize what my real needs were of further
education. o

In my English classes I have learned that I new very little about
how to write a paper. Also that I am a much slower reader than I '
would of ever thought. Now I have more possitive thinking about
improving my basic skills. I have found out how important these .
skills are in your life. From the two novels "I heard the owl
Call ily name" and "I know Why the Caged bird Signs' I have learned
that a person can do a great deal more than he would think

possible of himself by Just trying and not giving up.

In my Guidence classes I have learned more about myself.
I have learned how to deal with people and problems with a more
direct and effective way. I can now be more honest with people and
tell them what I think instead of beating around the bush about it.

Most of all the core program has made me more aware of myself.
It has prepared me for the future. Its hard to say in words how
greatful I am to the fact that I have met a great group of people
that I hope never to forget. I hope we stay in touch.

I feel the core program should definantly stay in the S.R.J.C.
as an effective learning program.

I am now going to continue my educaticn at Santa Rosa Junior
College. I am now going to major in Bussness. A little bussness
background never hurt anyone. I am still not possitive about
what 1 want to be as a success in 1ife but on the same token I'm
not going to worry about it because I feel it will come in time.
I hope to do alot of traveling before I ever settle down but only
time will tell.
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Core Essay #3 |

"Sara, you really should go back to school! I know you
could handle it!" These wers the encouraging words I heard
from a concerned friend I worked with who knew I wasn't happy
at my cashierts job in San Francisco, and wanted so badly to~
ses me return to school. I began considering it in January, -
1975, but found too many reasons to réinforce my excuses
why I shouldn't. Consequently, I pushed my dreamy college
goals aside and forgot about them for six months. When July
rolled around, I still felt totally discontented with myself
and my job. A stagnating pond would be an accurate des-
eription of my iife. My activities consisted of a Job I
wasn't happy with, and nothing else. I was doing very little to
enrich my mind.. I knew, deep down inside, I needed to make
& change, but the .thought of even the slightest alternation in
my lifestyle terrified me. Luckily, just at that time, the
town of Petaluma was starting a Women's Center, which sounded
~ idnd of fun, so I went to the first meeting. Through the
Women's Center I was fortunate enough to mest Wilms Singer, a
person who eliminated my reasons and excuses for not returning
to school and replaced my doubts with certainty. By the time
Wilma and I finished talking, I was positive enrolling in
school would be the best possible change I could make. Before
I knew it, I had quit my boring job, signed up for orisntation,
and the transition from working girl to school girl had begun.

At the orientation my counselor was Doris, and, being the
wonderful, sensitive counselor that she is, she imew exactly
what I needed and sent me heading straight for the Core Pro-
gram/. I had been unimpressive in elementary school, juntor
high and high school, and really wanted to get & good start in
college, one that would enable me to complete my education.
Core seemed to be exactly what I had been searching for. I
signed up. - ‘ S :

. During the first week of school, my stubborn insecurities
clung tightly to me. Then gradually, through the practical
experiences in Core, they began to fall away. I knew within a
month after school started that I would make it in ccllege and
averything was going to be all right. I attribute the beginning
of my growing self-sassurance to the guldance excercise, (I ‘
believe it was the personal unfoldment excercise,) and the
feedback I recieved from the other people involved. When I
was told we each had to share parts of our lives with the other
members of the class, my first thoughts were negative, '"Ch
no, I can't do that!" But when my turn camé around, even.
though I was extremely nervous, a pleasant agreeable feeling
came over me. As I talked, I realized what bsauty there can
be in sharing oneself with other people.
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I have come to know and appreciete myself through the
guidance :lasses, just as the characters in the books, I Heard
the Owl Call My Name, and I Xnow Why the nged Bird Sings,
came to know and like themselves. And, I have developed a
more mature,. empethic feeling townrde the people around me.

John and Doris helped me realize the importance of re-
cognizing my values. There are so many varying points of views,
responses, and opinions coming from different people, but the
important thing for me to know is how I, myself, feel. By
getting in touch with my values, I can now respond more
efficiently and feel better about my convictions. -An smiable
change has also cccurred 3n my attitnde. I have attained a
long strived for goal, that of acceptance towards myself and
other people. I now know I can still get along with other
people and like them even if they don't feel or think the same
way I do. ‘

- The whole experience of Core has been exceedingly bene-
fici4l. I noticed, by comparing my earlier work with my ‘later
work, that my reasoning abilitizs have improved: tremendouely
as a result of English 85. When I entered the Core Program,
my reading skills were not very good. But now, after I finish
reading something, the information I retain is much greater
then the amount of information I could remember when I first
entered the course. I feel my increased knowledge of words has
a lot to do with my reading improvement. In English 85, I
also learned how to react on paper. I have obtained some valunble
writing techniques from Ed that I'm sure will help me get my -
point across to the reader in a more effective, clearly stated
manner.

- English 100 did a lot for bullding my confidence in myself
and my writing. When I first began to write the essays I
didn't feel too comfortablc about expressing my thoughts on
paper; they seemed so rough and uneven to me. The booklets we
used in class, Reporting Expoeition and Argumentation, and,
Portable Instructional Grammar, (Pig), helped me even out and
organize my compositions. The positive comments Dick wrote on
my finished assigrments inspired me and helped me to relax so
I could voice myself more freely in my essays.. I now am com-
pletely absorbed in what I'm writing and have a lot of fun while
doing it.

The entire Core Program has assisted me in so many ways!
The combined classes helped me to rsalize my ultimate goal in
college: to learn as much as I can about creative writing so,
hopefully, someday, I can become a writer. And, even if I don't
reach that goal, I know whatever I do will be enjoyed to it's
" fullest because of all the worthwhile things I learned from John,
Ed, Doris, Dick, Janet and all the students in the Core Progren.
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I was born in Oklahome City and grew up there as. the
third oldest in a family of four children. I finiehed-high
school in 1945 without achieving any acadenic distinctions.
I did however, receive awards for musical achievement and com-
petitive tennis. I played violin in the school orchestra, sang
in the school choir and chorus, was a member of the girls
vocal trio and won the singles tennis title at the state tour-
nament for thres consecutive years. After graduation I tried
a short stint in college, but English and Speech soon defeated
me. Oh how I could have used Core then., I don't think I = =
would be the first person to admit that motivation is a very
important factor in achieving your goals, and I doubt I had
much of it at age 17. Soon after this experience of attempting
college, I took a business: course, worked five years and met and
marriéd my husband Herold. an engineer. :

I have been merried 25 years to the same man, and have been
busy for 22 years raising a family of one son and two.daugh-
ters. These past 22 years have been busy years, but rewarding
ones for me. I still have found time to pursue some hobbies,
such as sewing and knitting, bread baking, gardening and bird
watching. As a family we enjoy many activities together;
hiking, camping, canoeing, bleycling, ice skating.,ewimming.ee
beachcombing and we are a tennls playing family also. Through
the years I have sung in church cholrs, taught Sunday school,
tosk my turn as a cub scout and girl scout leader, also as
a 4.H project leader, and have done volunteer work in the
public school libraries, class rooms and clothing banks. Any
spare time I have had through the years, I have used in playing
the game of tennis, the sport I first learned at the age of 10.

-~ A chronic tendonitis condition of the right arm has euddenly
put a stop to the fun and games.,

We have 1ived in several atates; Ileinois. Colorado. ‘
Nebraska, New Mexico, and now California since fall 1972. W
also had a 3 year living abroad experience in Pakistan in the

1960'3.

Since I can't pley tennisa anymore. I was going to take
that time to become involved in a one to one English language
teaching program in the adult Spanish speaking community of
Windsor this fall, when I had a change of plans. Instead, I
decided now was the time to do something for ™me". After all
these years of serving others, and putting my own needs aside,
that old quest for knowledge re.entered my mind. Since learn-
ing 1is really = 1ife time process, I felt I had really ne-
glected too long taking positive action to return to the
academic world. After an introduction to classes at the
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evening college the past two years, I was determined and also
prodded by family to enroll in daytime classes and become a
full-time student. My timing couldn't have been bstter, be-
cause my re-entry coincided with the introduction of the Core
program on campus this fall. This program offered just what

I needed, the basic skills, to prepars for the college envoro-
ment.  Here I was, a 48 year old woman returning to school and
uncertain to what courses I should take. I only knew I would
need to be self-supporting if something happened to my hus-
band and that I wanted to be better informed on social condi-
tiona and to be nblo to better: undorstnnd people, ‘

The Guidance class helped me develop the self confi-
dence I needed and to reinforce my persoral values. The in-
struction we received on study skills and our need to recognize
. what our priorities were, has proved invaluable. I have devel-
oped a new self-awareness and attitude which has enablied me
to accept the responsibility and commitment to succeed in my
future studies at Santa Rosa Junior College.

I have always liked challenges, but at first English 85
and English 100 presented more challenge than I anticipated.
Would I ever be able to achieve a reasonable reading rate and
master the expected vocabulary? Would I be able to learn PIG
and how to construct an essay? At the same time I hed to keap
reminding myself that I had been out of school for 30 years
and these weren't impossible tasks, if one is willing to apply

the time and effort.

Maya must have felt approhensivo in her first attempt
in acquiring a job with the Market Street Railway Compeny.
She could have fslt defeated but instead she came back more
determined than ever to achieve her goals. Mark was unsure of
himself, when he first arrived at Kingcome village. He found
that applying the time and effort to understand the Indian
customs eventually led to his acceptance by the elders of the
village.

‘ My involvement in the Core program has been very rewarding.
I have benefited from the intensive reading with comprehension
practice and learning the principles in organizing an essay.

The class discussions we have had on understanding the novel and
the new approach to learning grsmmar hes besn very worthwhile.

I now see the real connection betwsen reading and writing. . The
characters in the assigned books, I Know Why the Caged Bird Sings
and I Heard the Owl Call My Name really ceme alive.
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I was able to adapt to my new enviroment after the initial
week of finding my way around on campus, getting to classes on
time and discovering that I would be accepted by the younger
students. I have even made ‘some good friendships. a

. I feel more confident now that I can”pursue-other cour ses
this next semester, because of my experiences in the Core
program. I attribute this to the effective team teaching
approach in implementing the program. I have felt good in
knowing the teachers in the program. I think they showed a-
genuine interest and concern that each student in the progran
would succeed. Although we started rather slowly and I felt
unsure cf just what was expected of me in the classes, the
tempo soon increased to where I wondered if I could keep the"
pace. Withdibermination and burning the midnight oil these
past few weeks, I think I just might make it! Some place
in the middle of all this concerted effort in winding. things
up, I'm going to complete my journal for Sociology and get my
schedules in order for re-enrolling for the Spring semester.

I will pick up English 1A in the fall, after I give my arm '
some rest. I plan to take Business Math, Bzology. Psychology»
and possibly Sociolopy this next semestasr.

I'm glad I saw the bright ysllow brochui'e in the Womm'.-;
Center describing the Core program late 2ast Summer, or I
might have passed up a rewarding experience. Try it, you'll
ldike itt - .
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Originally I lived in Daly city. Iwo years ago during the
beginning of my junior year my family decided to move to Santa

Rosa. ' Adjusting to the move was hard for me. TeaVing friends and

teachers which were once a great part of my 1life suddingly were no
longer there. I soon over came my depression period.

I attended Santa Rosa. High school where I began makeing new
friends. I became involved in Future Farmers of America, and en=
rolled in a nursing aide class at Sonoma County hospital were:I
became a volenter nurses aide. From the class and volenter work-
ing along with working last summer as a nurses aide; I-decided
that I would like to pursue a proffesion in the nurseing field.

I decided to attend Santa Rosa Junior College to further my
eduction in the nursing field. This college is very well . known
for the RN program, which further influenced my intrest in attenﬂ-
ing college. :

I decidad to improve my basic skillsdfo.score_bettef_on the
NLN tests. Which is required before;entrance into the pfogrém.

The CORE program was suitable for improving these skills.
Reading 85 dealt with improveing reading rate and comprehension of
what you read. Volcabulary was strongly enforced, for it added
in understanding what you read. 'The two novels which were read
in the class were I Know Why The Caged Bird Sings by Maya Angelou
which was non fiction, and I Heard The Owl Call My Name which was
fiction by Margrette Craven. Thoug one novel was based on actual
happenings and the other made up happenings, together gave me a
forsight in understanding how the cold, unfriendly world is to .
other people and mainly to the Negro race. For many people in these
world never stop to think what it is like being black, and trying to
get a job, or mainly being excepted in the world. I felt what it
was like my reading that book. On the other hand Mark Brain in
I Heard The Owl Call My Name gave me a different view point in
connection with 1life. Mark lived soley for the lord, but learned
what 1ife really was threw the indian villiage. Without knowing
it at first, the class soon saw that Mark was the indian down-
fall because he was bring in education from the white mans world,
which gave me a greater knowelege of what it was doing to the indian
race. Making the young in the village leave the simplicity of their
life along with their traditional ways that their ancestors used
centulis ago for the vast complex materialistic values of the outer
white mans world. I enjoyed both novels very much. I can not
judge one over the other for both taught me something.

131



L 117
Core Essay #6 (Continued) -
The other section of the Core program was Guidance 60. =

Which dealt with importants of what you wanted from live,  knowing
yourself  and really liking yourself, which is very important be-

cause one can not like someone else ¥f they do not like themselfs.

“Learning to be yourself around people and being relaxed was another
step in knowing yourself.  John and Doris strongly stated that we
should be able to say no to people and not feel quilty about

saying it. John and Doris organized an activity which dealt with
everyone in the class writing down what two activities did you do

- last wsek?, another question was if you ownly had two weeks to

live what would you do, were would you go? My answer to that ques-
tion was I would visit all my relatives and travel around the

world play tennis, ride my horse and learn how to fly a plane.

Many of these things I have always meant to do. I will do them if I
had that amount of time left to live. The tenth question was

the main one it wanted to know what our top goals in live were. The
class hung them up so every one could read each others and comment
on the paper what they felt was that persons‘goal.v The activity
gave me a feeling of kmwning myself better and feeling good about
it, secoindly I was able to be more relaxed about people, .be~

cause it showed me that in reality other people are very much

like me, they all want to be liked, loved and understood for who
they are. That activeity clearly painted that out to me. Another
activeity that we did was bring each member of the class a gift

of happness, which was, a quality that you admired in that person.
Whow! what a benfiting experience. It was like Valentines day
only a hundred times better, the notes I received gave me a truly
wonderful feeling to think that I was adimered by these people and
liked and accepted for what I am and not what I thought I had to be.
In this day and age mainly due to the way we are brought up, no

one gives people compliments. How many times has a stranger

smiled at you? somehow people always notice negitive character-
istics about each other never possitive. :

That is why that activeity was so rewarding for once something
positive was said, and really meant. To bad people can't exer-
cise this in every day life it would make people feel really good,
and make the world & little better place to live in. -~ ”

Another part in the guidance section-that was valuable to me
was the one that focused on good study skills and organizing your
time. The organizing of time activity dealt with figuring out
how many hours you sleep, eat, attend school, play around, and
doing homework. Which showed you if you had been spending to much
time with friend, instead of doing homework which was why you were
slacking off in yoiur studies. I felt this activity was of impor-
tance to me. Mostly because college is not set up like high schools.
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At college the instructors give homework at college, and it is

Up to you to find and plane the time to get it completed.

Where as in high school if you do not complete the assignment

you ¢an count on. truning it.in before the end of-the-quarter - -
because you will get credit for it. No way! in college. What you
get out of class soley depends on what you put into it. That is why
organizing your time is so important. Anyhow, for myself it is,
because college is a different thing, it's new, which means that I
have to set a particular time of day and devote it to doing my
homework.

With so much freedom from being out of highschool it is so
easy to do other things like going to the show or playing tennis"
then to sit down and do homewsrk. That part of Guidance clearly
pointed out to me the fact that college is different from high
school, and in order to do well I'll have to adjust to this new
way of school life. ,

Over all the entire Core program gives a first year student
like myself a good idea what college life entailes pretaining to
homework and achieving the necessary study skills to continue in
college. :

.1 feel that English 100 is substantial evidence because it is
challenging. The esseys of English 100 were difficult to write
because of my poor command of grammer, but through.the pig books I
strongly feel I have improved. Even though I had to rewrite three
@sseys which buged the hsll out of me, I found that I learned
something from redoing them each time. In high school Lit/comp 7
which was to me at that time hard. The teacher never was concerned
about the grammer, were as Dick Webster is totaly concerned with the
grammer which is why I had to rewrite three of my esseys twice. But
this experience taught me, how to write in a clear pointed manner,
and with good grammer. Which I was lacking in high school because
of the teachers concern being on just getting his papers corrected
and leaving it at that.

The Core program taught each member of the class how to become
close to one another. When a2 member of the class had a problem, '
their was someone in class to confide in. Because threw Core I
and other members of the class have learned how to care for each
other which is really wonderful.

With the new semester around the corner I am going to miss
every one that was in Core. It will be challenging and strange
when the time comes to attend these new classes with many new
faces looking at you. But with the help from Guidance I will fit
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right into place with the new peoplé because am I sure of myself,
and can know relax within myself from being sure of who I anm.
A nice level headed person. -

Next semester I will be taking classes pertaining to ny
nurseing career. Hopefully after working another summer as a
nursing aide and have already completed Home Econ 62, I will be
excepted into the L.V.N. program heare at Santa Rosa Junior Col-
lege. And for some reason if I do not get except. c¢lass that I am
taking this semester will help in appling to the RN program here at
SRJIC and San Francisco State as well. For I feel that I should not
- narrow myself down to just one college but try for several.

Nurseing is the proffesion that I will prasue. I know that
this field is challenging because the courses that are required
are difficult. But if becomeing a nurse is what I want then I will
find the way, and not let hard course deceive me for if theres
a way theres a will.

My main goal is becoming a (RN) registersd nurse, although
becoming an (L.V.N.) licensed vocational nurse, is a stepping
stone in that direction. I am going to specialize in pediatrics for
I hold a deep liking and love for children of all ages. Some how
having two little brothers and a sister, sometimes changes my
mind!, No not really!. The other field I wish to specialize in is
the 1.C.U. which is intensive care unit, which deals with reading
heart rates and takening pressures in side the heart. Most pa~
tients in this unit have had cardiopulmonary arrest and are under
closes observation. I find the heart to be a remarkable organ
this is one reason why I would like to work their the other reson is
I will be helping these people, which to me is my main concern.

When I am not busy with studing I spend all of my time with
my boyfriend who I will marry in about two years, which is the time
that I will be finished with my sthooling and hopeful working. We
‘both understand that. He is intrested in elechonic enginering.
Presently he is working at Fairchilds in Heldsburg were he is
learning skills which pretain to his field of work. ‘

Some how when I find the time away from both school and my
boyfriend I ride my horse Ginger. she is a mare quater palomino
she stands 15.2 hands and is eight years old. I think the world of
her. I have always wanted a horse and finally the first sunmer
after we lived here in Santa Rosa, I saved up $200.00 and my dad
gave me the rest of the money to buy her. I would like to ride
her more so that her gaites that I have taught her will become
perfected but for some reason I just cant find the time. But I
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think I better find the time if I really care about her which
I-do. -In the future I am going to breed horses, and Paul ny
boyfriend is going to continue building raceing gars, so to-
gether this will bring in a secound income, but mainly its some-
thing that each of us enjoys and thats what counts. o

As for what matters most to me right know is getting throug
college with good grades and learning everything possiable pre-
taining to helping people who can not help themselves. That is
what 1s most important for me at this stage in my life.
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Late registration at S.R.J.C. for tha Fall '75 semester
I had decided to go to collego primarily in order to recoive
my benefits from the G.I. Bill, and secondly becsuse I had--
always admired intellectual persons, teachers. especially. and
thought that I might like to be one. Not knowing where else to
start I went to the registrar's office to £ill out the necessary
forms. From this point it took me three weeks to get regis-
tered and enrolled. The most helpful person I found in this
situation was a friend of mine who worked in the veterans
office. He helped e to fill out a tentative schedule, and
told me about add cards, and the procedure for getting inte
classes. "Hang in thers, keep bugging the instructor ina
nice way, and normal attrition will make a place for you in tha
class" was the final advice he offerod. ,

" After the first Pew days of running around I developed a
near hysteria. I would have no income until I was certified
and the V.A. had processad my claim. My age, 38, and the fact
that I had been out of school for 20 years made me feel very
alien and did nothing for myccomposurs. But, I proceedod by
faith and then the Lord sent the core program. I realized that
I had been nsedlessly worried, the Lord had sent me to school
and here He was, taking care of the detalls after I had put
it in His hands. o ‘ ,

I was sitting in an English class which I thought I could
get into, when this red haired guy with a moustache walked .
in and msde an announcement. '"Wa have a program for. people

' who are. just starting to school here. It will holp you adjust
to the school atmosphere thru the Guldance Section, and the .
English Section will develop those areas of .English that will
help you to be successful in the classes you will be taking."
After talking to Ed and getting a core brochure I was greatly:
relieves. Here were 9 units in a block, guaranteed, and along
with the 3 units for my Soc. Sci. 10 class I had all the units
I needed to qualify for my full G.I. benefits. I was happy
about the classes which comprised the core program although I
wasn't sure at first about the content and purpose of the
guldance section. I didn't have any formal experienco with
English except for high school twenty years befors, but I felt
confident in the classes because of the reading and compre-
hension skills that had besn developed by my voracious reading
appetite. I was encouraged to feel more like part of the group
by Dick Webster. If I should ever reach my goal of basing a
teacher, I promise that I will play the neme game with my new

}
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classes. Dick, by familiarizing us with each other by our
names made me feel definitely like one of a group that was
pulling together, rather than that of an individasl facing
this challenge of college alone. This feeling of well being
was also bolstered by the results of the pre test scores.

One of the first positive reactions to ‘the- guldance zection
came with Dr. Bernsteins "study skills book". The different
sections seemesd to tell it like it is, and the book is written
in an eazily comprehendible styls. The most helpful section
in this book was "How to Take Tests" and next in importance
was the section on "Knowing Your Teacher.". Too much can not
be sald about knowing your teacher, their political persuasion,
hobbles, aspirations, thee and many other things are important
to know about a potential instructor. I personally feel that.
the students ( g success or failure depends llrgoly on his
persongl attitude about the instructor. ‘

T noticed at this tims™ how all the classes were cor-
related as to overall objectives. I realized the Guidance ‘
Courses were designed to give us confidence and reinforce our
values and I was delighted to find that the. exercises in the
classes helped me in my teaching capacity at my church. I
am the suporintendcnt of the Junior High Sunday School Depart-
ment at Hessel Union Church. I find that I am applying the
principles of goal setting, decision making and determining
values in my own teaching in my Sunday School classes. It is
necesssry for me to do a lot of readingsof Seripture and
Bible study materisl each week in addition to the reading
necessary to maintain superior grades at J. C. Bd's class
Eng. 85 has besn very;helpful. Although I was a good reader
at the beginnirg of the semester, the exercises in this class
increased my reading ability 100%. To bs a successful Sunday
School teacher I must have good communication with my students.
Dick's class BEng. 100 has been veryrheipful here. I found
that in writing the essays for this class, I was learning to
put my thoughts down in a logical, meaningful style. No
more blunt sentences. Rather, smooth, flowing sentences that
were pleasant and meaningful to the ear. I liked the ground
rules for the Guidance Section and any reservations I had about
John and Dors! involvement was removed by their participation
in the personal unfcldment exercise. This was definitsly
positive. Doris let it all hang out and soon even the students
who were normally reticent or shy were sharing their most
personal thoughts. Thls sharing gave me confidence and helped
greatly in clarifying what my values wers. :
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- The Eng. 85 class was a gas. Here's a class in reading

and I love it. What could be better than to get college credit

~ for doing something you enjoy?! This course enabled me to
double my reading rate and at the same time maintain and im.
prove my comprshension and vocabulary. I feel this is an
important achievement because of the reading required in the
courses I intend to take in Political Science and Economiocs
next Semester. My comprehension of material is important in

these classes because politics and economics aren't my favorite

reading, and this type of reading doesn't excite me nearly as
much as pure history. I feel ready for these classes now.

Eng. 100 sort of staggered me at first because grammar and
composition wers foreign to me. Dick's attitude helped, and -
after the first few assigmments I saw that I could hold mycown
in the class. I felt at a distinct disadvantage compared to
the students who were just graduated from high school and Eng-
1lish classes. The writing exercises have been helpful in many
ways. 1 now develop thoughts more fully, and this is re-
flected in my speech as well as in my writing. My penmanship
has improved and this is no mean accomplishment. My writing
experience in the last 15 years consisted of Christmas card
messages and three post cards. I hated to writel

Because of the study skills I have dsveloped and the
-positive reinforcement of my values I look forward with anti-
cipation to my classes next ‘semester. BEng. 1A, Chemistry, Math
and Political Science. I personally feel that this antici.
pation I feel is the culmination of the objectives of the
Core Program. I think every student who enrolls should be
counselled about core before thy select any classes. My
only negative comnent about core is that I think the classes
got rolling too slowly out I realise that the core concept and
its instructors were as nsw to S.R.J.C. as I was.

Also, by helping me to get good gra.dos and quaiify as a
tutor, the program has profited me by the financial nid for my
education that tutoring offers.

My overall reaction to the Core Program is a positive one.
I would not hesitate to take core again in the same situation.
I want to ultimately be a high school English teacher and I
believe that these courses will help me reach that goal.

138

123'



124

Core Essay #9

‘ I first enrolled at S.R.J.C. in the spring semester of

1973. I was out of high school for nearly two years and working
full time for Lucky Stores as an apprentice meatcutter. - I had
four classes for ten units, and they were all in the morning so 1
could work afternoons and evenings. I seemed to be dolng pretty
good at both, going to school, and working. But business was
getting bad at work, so they laid me off. I didn't have any in-
come or any other way of supporting myself, so I had to Quit
school and go out and find a job. ‘

Before I knew it I was travelling across ths U.S. to Flo-
rida to find work there, (also to have a good time). ‘I ori-
ginally left for two menths, and finally came home after a year and
a half, after travelling the whole esst coast, working here and
there. ! ‘

While I was gone I picked up jobs as a meatcutter at .several
stores, only to be lzid off at mostly every ona, because of lack
‘of business, and I always had the lsast amount of seniority. I
made good wages while it lasted, but I just couldn't stand it
anymore, not knowing if I was going to be working the mx. week or
not. That was one of the reasons why I decided to come back to
Calif. Another reason was because I wanted to be closer to my
family. And I was pretty fed up with the hassles of being a
meatcutter.

I had planned to come back home in mid-August, to get an
early start to try and register for J.C. But to my misfortune, I
had an accident. I tore the cartilage in my knee, playing foot-
ball on a Sunday afternoon with a few friends. Monday I was ad-
mitted in the hospital, so I could have an operation Tuesday,
and Wednesday ‘was the day that I was supposed to fly back to Calif.
The whole mess delayed me for three weeks. :

I thought £ would not have a chance to get into school for
the fall semester. But as it turned out J.C. had not started yet.
I zot back to California on a Friday and school was beginning
Monday. All I had to do was get add cards for classes and I was
in. It sounded pretty easy. Not so, I had a tough time getting
classes because everything was filled. I mansged to get a geo-
logy, and algebra class. I was trying to get an english class
when 1 heard about the 'Core Program'. It sounded like a good
idea to follow up. I checked it out and signed up. It turned out
that it was the best thing that I could have done. I probably
would not have finished the semester if it had not been lor Core
and the teachers and “students in it.
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Core Essay #9 (Continued)

The discussions in the guidance classes were real gcod,

and brought the class together to be friends. I made some new
friends which L would not have known otherwise. I had two other
classes outside of the program, and I never met anyone in them.,
The discussions in Values Clarifications enabled me to realize
that I was alot more confident about 1ife than I thought I was.
Sometimes I was a little confused after some classes, but I soor
realized what was happening and things started to fall into place.

As for Eng 85, my reading improved quite a bit because of it.
1 have read four books besides the two that were required for the
class. That was a real accomplishment on my part. For I wanted
to start reading again, and all I needed was a boost from somewhere.
English 85 was 'it. The only real problem I have is getting started
on the writing assignments. Once I get started, I can finish in
very little time. I guess the main reason for not getting started
writing is because I do not like to write.

I am going to try to get my real estage license next semester.
And I am going to take some business classes too. I hope it will
work out. Maybe I can be successful and maybe not. But the most
important thing to me right now, is that I have decided to do
something. I am headed in a direction, instead of running around
in circles like I was at the beginning of the semester.

I really enjoyed the Core program, and I have recomended it to
some new students. I hope it will help them as it has helped me.
Thank you ED, DICK, JOHN, and DORIS.
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Core Essay #10

, ffter reading over the instructions for this last essay, in
my English 100 Class, I find the first thing asked, is to des-
cribe my life before enrolling in Santa Rosa Junior Ccllege. Of
fourse, I coud answer with a very simple statement; "It was very
~ dull". However, I will attempt to elaborate a little more than
Just that. : ’ I

About three years ago, I was forced to quit my job, due to
illness, as a cook in a Convalescent Hospital. Since that time
my health had not improved very much, so 1life became rather. mono.
tonous and slow, spending most of my time in bed feeling sorry for
myself. Having always been an active person, in community pro-
Jects, I couldn't stay away from people altogether, so that the one
and only activity, I was involved with, was a Project Area Cormittee,
in my neighborhood, which met one night.a week. In May, of this
year, hearing about a volunteer training program for Community
Aides, in Consumer Education, in the Home Economics Dept., at the
Santa Rosa Junior College, I decided to give it a try; furthermore
my theory was, the pain in my hip and hands would be with me
whether I was at home moping or out talking to people. The pro-
gram started in June, but was set up so that if I wasn't feeling well
I didn't have to attend that day. Although, I was very content with
my training, three mornings.a week, I kept hearing different ones -
ask why didn't I take a few courses in the fall semester. There
were pamphlets being circulated, around the college, about the
Womens Renentry; also, my training class was required to sit in on
a seminar, about the program, so that we would have the ififormation
to pass on to others. This set my mind to. thinking, "why not,"
since I was at the school already, might as well stay a little
longer. GShoot for the stars; try for a degree; all that could
happen probably, I could be an old lady drop out.

I must say, after not being in school, for thirty years,
this was a big change in my 1life. After taking the placement test
and being at the level to take Eng 100, I started checking the
english classes. I happened to pick up a folder explaining CORE.
This program sounded very practical for me, since,.I had know idea
what courses to take or what to major in. Well, I took an orien-
tation class also talking with a counselor, but was completely
discouraged from taking the CORE program. At registration, I was
given the run around and never was able to sign up for the program.
Consequently, this put me into Eng. 100. The first day of class,
an announcument was made about CORE; if interested contact the
English Dept.. No such luck, the secretary told me there weren't
enough students signed up to have the class. I was back that after-
noon and next morning. Finally she put my name on a list. Again
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Core Essay #10 (Continued)

in Eng. 100 the announcement was made. Back to the English Dept.,
this time I asked for the instructor in charge of CORE. . I was -
told to see Buckley, that was a laugh.  No one knew when he would

be in, also I didn't know what he looked liked. So after almost
four hours of waiting, watching and asking, (I was very cetermined)
1 found Buckley, a very energetic young man, very eager to tell me
about his CORE program. It seems they had already had two classes,
therefore I attended class the same day. This was the most terri-
‘fice experience. In the regular English 100 class, all the students
were quite young, besides in the three classes attended, the work
already seemed way over my head. In this class there were all

ages, with everyone seeming to have a 1little feeling of anxiety.
What a group of people, they have all been marvelous to study with.
Hear I was in a class that would have a chance to learn, develop
skills, and experience understanding from one another. Our class
seemed to consist of all types of students; some didn't say much;
other talked to much; a few seem quite brilliant; also a few Just
weren't up to this level in studies. My how we changed, as the weeks
went by, because everyone seemed to be able to express themselves
better. I came to love, enjoy, and understand the students and
instructors each new day. No, I am not saying the studies wers

all easy; nol. At times I became very frustrated; at other times

so tired, I would almost fall asleep in class. Occasionally I

was mixed up with the funny algebra like english. . Wlp ever heard of
studying P.I.G. language in college; I hadn't; but it was wonder-
ful also very successful. At times in the Guidance class, I
thought some of the things we discussed were a little wacky, but,
after thinking it over awhile, everything seemed to fit in paace.

As the days kept creeping into the middle of the semester; our -
friendships with one another started to.blossom. How wonderful it was
to walk across the campus passing someone I knew, even if it was
Just a wave over the lawn. By this time, some of the things,

- I had been learning were starting to be useful, in other classes. I
found taking notes easier, in my Consvmer Ed. training class,
whereas I could even express myself better at the neighbor PAC
meeting. Also about this time I realized my physical health was not
up to handling quite so much activity. Many days I did not think I
would even make it home, but with trust in-my God, knowing he cares:
for me: I have survived. At the midterm exams, I was able to get

a very good grade in my night class. I know this was due tec the
study skills in Guidance, plus the sentence structures in Eng. 100.
My spelling is still rotten, but is improving. I am positive that if
it had not been for CORE, I would not have been able to stay in
school. ‘ : '
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Core Essay #10 (Continued).

- Goals, this is a matter which I have always had a hard time
discussing or writing about. Yet when I stop and think, goals
start way back when we are small childmen. Every little child has
set a goal at times, like wanting to be a doctor, fireman, etc..
Usually a childs goals are very high, because to them nothing seems
out of reach. But as the child: grows it finds that limits have be
be set. Then comes the time when one must learn of priorities, so
that by the time we are grown we start to choose which goal will
' have the higher priority. Values, to me, come in to a very per-
sonal aspect of ones life. At this particular moment in my 1ife,
1 value very highly the opportunity, plus choice, of being able to
attend a college.. Along with values I must also set priorities.
'Even when obstacles come, having faith in God:to guide me, ny - R
priorities and values will be .strong enough for me to obtain mny goals.

Moving my hand back and forth across the page, in a fashion so
fast all the words blend together; many a night. in my sleep, that
is what I dreamed. The excitement of being able to do better '
each time on the reading tests, has been overwhelming. I am, sure,
that what I have learned, in this class, will be very beneficial.
in all my future studies. I feel that all the patience and wit Ed
showdd in his class~ has really pald off for me. In the past, I
- have read a good number of books, but how many times had I-ever
- stopped to analyze any; whoreas, now even when reading, an article,
in the paper, I catch myself, going back over the material, sorting
it out. To me need for good study habits and skills can never be
over emphasized. In the guidance-classes, I had a chance to re-
vamp my study skills. After being out of school for so many years,
I was quite rusty, in many areas. The openness and expressions of
feelings in which I felt Dods and John gave, in the Guidance Class,
has given me a better understanding of how to appreciate the feelings
of others.

The semester has come to an end, so that now the question 1s
"What do I do next?" The begining of the new semester starts with a
whole different out look, than at the start of the fall term. I
have realized, what my.limitations are, therefore, I am confident,
in making my next decisions. For the distant future, I am still
going to set my goal for a degree. I: just what field, that will
have to be decided later. I have come to an understanding with.
myself to slow down. As the old saying goes "Rome wasn't built
in a day", so that "Charlotte can't get smart overnight either."
it might just take a teensy-weensy bit longer. If you should see a
1ittle old lady, with her bad foot up on a scooter, books.tied to .
the frent, look twice it might be me.

<
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Core Essay #11

The idea of enrolling in the S.R.J.C. was not my own.
It was Wy daughters suggestion that I study the courses of-
fered in the catalogue which she had purchased from the col.
lege. I made an appointment with Wilma Singer at the Women's
Center in order to become oriented. This was my first for-
ward move in this direction. For women desiring to re-enter
college I highly recommend taking this first step. ~

The day of registration I found the classes I had hoped
to be able to enroll in were filled. I was only able to obtain
a card for a P.E. class in cycling. I thought this class was
designed to teach those who had never been on a bike how to
ride. The first day I noticed youths on speed bikes balancing )
without the use of their hands. This was a new experience not --—
only for me but for the instructress as. she.had.never. taught
anyone to ride a bike in her class. Days that the class went
cycling I spent in the parking lot trying to:.get onto the saddle
without falling. One of the students suggested I get up
and start from the curb. This really worked. I took off like
lightening and could not stop. Since that day I have had
some spills but have gained confidence. I now ride my bike to
college all but rainy days. S

I was disappointed that the classes I had hoped to take
were filled. Then I recelved a call from Coil telling me about
the new Core Program. This progran really met my need. The
Guidance class with Doris Tolks and John Daly has helped pre-
pare me for this new semeater. I rezlize that without their
help I would not have been ready for a full schedule. =

: The Core Program acts as a complete unit with the Guidance
class tying in perfectly with the Reading skills and writing
class. Since taking this course I have learned the value of
listening as well as recalling all I heard as we read and.write.
The circular recall has proved an invaluablc aid %o me. -

v After discussing values and goals in our Guidance Class
with Doris Tolks and John Daly I became more aware that not
everyone has the same sense of values. In reading the Owl
book I understood why the Indian did not want his people to
have an education in the outside world for fear that his cul-
tural values would be destroyed by outside values. In the
Caged Bird autobiography Maya Angelou desired an education
that would free her from the false fears and superstitious
..myths which. cage us. She.understood. true trus. education could
be liberating giving heraa chance to gain equality. In the
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Core Essay #11 (Contihued)

"Owl" novel Mark learned that fundamentally the Indian pos-
sess many of the same values as he did thus enabling him to
identify with the Indian. Individually I frel each of us

is seeking for exactly what Maya in real 1ife and Mark in his
life amongst the Indians discovered to be of greatest value
which 1s Life itself. Regardless of culture or race man fun-
danentally needs to love and to be loved and to find peace °
within himself, : : : ‘

‘ Education has an important part to play in this field
by taking a child at the earliest age possible in order to
- instill in him an appreciation for the cultures of other
peoples, music and rythm, the opportunity to learn to play a
musical instrument and to sing and dance, tools to bulld with
and materials with which he may express himself all directed
toward creating a desire to live in peace and hammony with
himself and others and with his universs. This would in-
volve a tremendous undertaking. It would be like recreating
sverything and starting anew. ,

Throughout the years I have reclized how very 1little I
know. I need more education. The years spent in an isolated
mining camp in the Philippines did not afford me this oppor-
tunity to return to school. I did the next best thing by
helping establish a Montesoori type of school for very young
children and discovered how rapidly a young child learns be.
tween the ages of 3.6. I was able to teach these young
children to read and write in English which proved that young
children learn a new language naturally if they hear it spoken
daily. I also learned that smong the Asians one must be :
careful not to cause them loss of face. The Igrots accepted
mo much as the Indians accepted Mark once I took and interest
in their children and customs. e

Living in the United States I find myself adjusting to
yet another culture. It was astounding for me to see indi-
vidnals on relief driving cars. In most of Asia only the
well to do possess cars. Food is never wasted for the great
majority of the people in Asla are starving. I had thougkt
relief was for the destitute. My husband and I had lived and
worked in countries wheres we did not have the priviledge of
soclal security or medical insurance as one finds in this
country. It was shocking to read in Mayas book that a den-
tist did not attend to her because of her color. I knew -
there was prejudice bstween the whites and the Mexicans in
Texas for when I was about ten years of age my mother had to
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take my brother to San Antonio where we spent about 3 months
' 4n order he have special treatment. Soma school ‘children re-
fused to 20 down the slide or play with me when they learned
I had come from Mexico. The Owl book also pictures how the
American Indian was looked down upon by even the poor white
trash. Since returning to the United States I have learned
the Chinese and Japanese and other races suffer due to their
race and culture. There is a caste system here too. This was
very sad to learn. In the new school system children of
every race whould be all learning togother the brotherhood

of man.

I have found it a great experience meeting a r_nelting _
pot of many different races herscon campus. By reading the
Maya book I am able to appreciate more the demands of the
black race for equality as well as freadom for both go hand
in hand. The evening I heard Maya read her postry har novol
became meaningful. ,

In the immediate future I plan to continue tald.ng courses
here at the Santa Rosa Junior college.. I found the course :
with Dick Webster so interesting that I may tako another class
in Bnglish next semester.: Ed Buckley taught us many resding
'skills which will prove invaluable to. me. . .The idea of making
.cards for new words and their muning as I go along is.great
for my vocabulary. When I read now I try to find a meaning
in the books-as well as an insight of its suthor. Actually.
talking with Maya and listening to her read was an added in-
terest. I have gained something of importance from:each of
ny instructors in the Core Program. I would also like to .
take another P.E. class as exciting as the cycling. I would
never have learned if I had not tried. I would also like to
learn to dr:\.vo this semester. ‘

I do not believe there is a return to positions out. R
grown. There must be a continusl growing progress through all
we experience. It is never good to turn back. I want to live
each day to tho best of my ability and to go formd. not

" backward.

~ {Viva the Core Programt
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Core Essayi#12

In the beginning, everything was a junble. I tryed to get
english 100 with Anderson N. and when I went to pull a card they
were all gone and you krow what that meant, "So." I had to go
sit in on his class to see if I could get an add card, and it so
happens that his class was toc full. He then mentioned the core
program to the class and added, that my class is too-big as it is.
He said next, I wont give add cards out until the class thined out
a lot, if at all. In fact it turned out to be same in all my :
classes, except for vet il4A, and it.was the fuller (student wise)
then all of my classes and Tapp, the teacher, was handing out so
many add cards that he ran out before he could get one to me, then
he mentioned that he would have enough for the remainders on the
next sit in.

: By this time I didn't know whsfe'I was headed.

Then I went to check on the core program, and they said, you
sign up here, and read this. So I did.

Some how I got into talk with Ed., "I told him I had a prob-
lem with reading and he said, yep, this is what you want. Then
he went on to explain a little about the program, like times of
classes, units involved, and some of the reasons why it would be a
. good program for me. 'What a hustle.". :

At this time I droped everything and signed up to be a full-
fledged student of this institution and of ‘the core program.

Other than the core program, I had one class, that was sculp-
turing with Bella, Who is, by the way, leaving this place after
this semester.

Sometimes now I feel like 1've been posessed by a monster,
who seems to bedriving me insane, by pulling thoughts out of my
mind. I also feel smothered by insanity. But at times during my
5 minut naps, my dreams cry oul to say we are strong togetiher.

Time is like a tree growing inside and out,- always working
together is the only way out.

I do beleave now that I and, the monster, are learning to-
gether to grow like the aging tree. (Let me explain.)

At times I feel like I have met a new part of my mind, that
I never new I had, and that grows more svery time you guys push
me forward, and it seems like I'v piciked up some kind of monentum
~and quite a bit of selfconfidence, and I know now that theres

No way to go but up.
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Core Essay #12 (Cﬁntinued)

Core has openéd lot of new door for me, Because of the oﬁt
come of this, I have learned to pour my guts out, and release all
my anxletys when ever I wont to. : :

I know, after going‘thrdugh all this, that it has built up
my self confidence to the point of no return. My eyes have seen
a new light in education. - : .

I'm going to go on with education for as long as I live,
because it takes me to places I would have never dreamed of
going otherwise. ' I also have gained a better understanding of
myself in proportion to the world.

There is also something I hope you guys don't do and that.
is not to give any of the core papers, to the next core students.
Because I think they should have a chance to find out about core
for themselfs. ‘ .

- fnd last of all, in core I have found an awareness I had
never known befor. I feel now that education, not merely in
school, but also in everyday life, effects the things you do,
say and feel. It should be apparent to us all that education
i1s often necessary to help us stride for selfconfidence, that is"

thére only for the learning.

For all of this, I give my thanks to the core program and
all of it instructors, for making me realize theres more to life
than hot cars and wild women. ' ‘ '

Thank Heaven's
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Core Essay #14

‘ Last summer a dear friend of mine inv1ted me to enroll

for 'swimming instructions at the Junior Collage. It had been
many many years since I took any instructien in a school, and
1 was somewhat reluctant because of my age and family‘obligations.

This summer I will celebrate my 30th wedding anniversary.

- I am married 1o a wonderful man, and we have six lively children,
two of whom are married, and my adult sons attending other
collages, with two teen age daughters still at home. While

my family obligations are very demanding. I did fine that I
could devote some time to an outside activity.

I had so much wanted to learn to Swim that. I felt this
- would be an opportunity I had been waiting for. I talked it
over with my husband and he agreed and incourage me to take the
course. I ‘completed my swimming course successfully.

Later in the sumer I received a notice of class regis-
tration for the following semester. I thought that this would
be an excellant time for me to take a course in English which
I had been wanting to do for a long time.

HaVing been out of school for nearly 35 years I know thatb“'.,
I would have to take a very basic course to get back into- the
habit of studying. The more I read the J.C. cataloge, the
more confussed I became. There are so many English courses
that I felt I would need some kind of an orientation course.
I selected Guidence 64, not kncwing at the time that this course
was part of a group of courses called "CORE."

_ I was advised that these group of courses was disigned for
students starting college for the first time and for students
that have been out of school for a long time and wanted to
return to school. I decided to go along with their advise be-
cause of the English course I was interested.in. I have all
ways wanted to learn to write correctly, meaningfully, and
interestingly. =

My first day in class left me with mixed feelings, and
confusion, and to-put it frankly, fearful of what I was getting
into! As part of the orientation I was made to understand that
~all of the courses in Core would coinside and complement each
other, -so that the goals and objectives of Core would become
apparent.
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Cdre'Essay #14 (CQntihﬁéd)v

.~ The two Guidence courses apperared to be well organized:

. and well conducted. ‘I didn't nsssesaraly agree with all of the
subject matter that was discussed in the class room, as I felt
that much of it was of a personal nature. Inspite of an inci-
dent of outrage in the class room I felt that I gained a lot

from these courses. The course helped ‘me to become more keenly .
aware of myself as well as of those around me. I believe that
this course would help most new students with simmilar defi-
cience. o . oo

The two English course, English 85 and English 100 left
me with mix feelings. On the other hand I found the two'
courses to involve a higher degree of response ablity and
commitments. : o Co ‘ . a

On' the other hand I found that the teacher were not fully .
prepared to teach the objectives of the courses. The teachers -
appeared to be poorly organized and didnot budget the subject'
matter for orderly program. , ‘ ‘ R

For example, in English 85 we spent half of a semester on
one book at the expense of other work. In addition the teacher
assumed that the students knew more about the subject matter
then they actually did. . Also,. the teacher: assumed -that all- - - -
students had the same leval of comprahension then they actully
did. This appears to be the result of the teachers fajilure to
work closely with the students. ' .

I believe that the teacher should be better prepared and
organized prior to the beganning of the semester. He should
present an outline of the course to the students .as soon as the
semester begins, so that the student will now what to- expect and -
so that he can schedual his own time. ' o ) S

In spite of the time that I floundered in the class I
feel that I improved in my reading, writing, comprehension and
vocabulary. I have also learned to understand a story from the
author's point of view. As a result of this I have increased .

my interest and ability to learning. T _

As for English 100 I fine that mahy.ofxthe‘weeknesseé _
experienced in English 85 also existed in English 100 with the
exception that the teacher did work closer with the student.

But we were still rushed the latter half of the course.
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Core Essay #14 (antinued)

Never the less, I feel that I have learned much about
the English grammer. I onl:r wished that the course had been
better organized so as to enable me to complete the course. .

I would offer one final suggestion, and that would be for
all the teachers in "Core" to work more closely with the stu-
dents, elither personally or through a teachers aid, or tutor,
and for the teachers to consult with each other more closely
regarding the progress of the studenus in sach class, =

I do beleive, howeVer. that it is a good course, and

that with some 1mprovements it wvill be a great course. I en-
Jjoyed working with you.
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Core Essay #15

Last fall I enrolled at Santa Rosa Junior College as a
home economics major. Within five weeks of attending classes,
some of them so poorly instructed, I dropped out and went to
work at Mellissa's Massage Studio. After working there for
three months I had to rabilitate my mind to function corrdtly
or® again because the pressure fromsseeity was to great for me
to handle. . Three months latter I moved to Tahoe to.work for
Rano's Real Estate Firm as a secretary. I disliked working
inside a stuffy little cubical so I knew then I would enjoy a
Job working outdoors. At the same time I was recelving pressure
from my family to attend school thus improving my mind and to
help in attaining a future marriage prospect. I soon moved -
back to Santa Rosa to once again enroll at the Junior College
as a recreation major.

As 1 attened the classes I enountered tow books, I Know
Why the Caged Bird Sings and I Heard the Owl Call My Name.
Initially neither of them inspired me however after dwelling
on the two books I related situations in them to my life such
as Maya and Mark not being readily accepted into a soceity
8s 1 was not accepted for working as a massuse ir a massage
studio. I also shared a simular experience as Maya did when she
was raped as a small child. ‘ ‘ ‘

The guidence discussions inspired me to uncover my goals
and values to find out who I am and where I'm going. I've. ,
rediscoverd that my biggest goal in 1ife is to share my life
with & man and take .care of him. I do not want to become a
career woman; 1 don"t mind working but I don't intend to be
the sole supporter of a family the rest of my life.

A most importamt thought I gaind from Doris was that if
one fails a test the world will not come to an end. The
gulcence lessons reinforced my values which are love and friend-
ship revolving around honesty. ' ‘ ‘

Ed's speed reading drills helped me to increase my rate
and comprehension so that reading assignments became faster and
easier to accomplish. The P.I.G. book along with Dick's
constant assistance helped me to writs better essays resulting
in more and better papers for my other classes.
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Core Essay #15 (Continued)

As for my future, I'm going to attend school for the
spring semester to take some non<credit classes in homemaking. -
I enjoy learning much more without the pressureof achieving a
ngood grade." I feel extremely fortunate that I am financially
able to take on this attitude.

Since I have returned to school I have decided not to
attain my recreational major. The reason for this is that I
have gained a new purpose in life. My life now consists of a
person. I would rather spend my time with thmmpersuing a
career. I intend to continue school to further my mind but not
to achieve scholastic awards. I've already learned.much from
my classes for which I'm very grateful.
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A BRIEF ON THE GUIDANCE PART OF THE CORE PROGRAM

 Books and Reference Materials - produced for Ed Buckley

‘Elements of Study Skill
Dr. Steve S, Bernstein

Study Habits for Efficient Learning:
Harry R. Moon

The Instructor  #10 January 1975

Studying for Success
Howard Decker, Eye Gate House, Jamaica, N.Y.

Human Potential Leader's Manual »
Dr. James D. McHolland; 1972, Kendall College Press, Evanston, Ill.

Values Clarification.
S. Simon, L. Howe and H. Kirschenbaum, Hart Pub. Co., Inc., New York

Your Perfect Right
Re Alberti and Michael Emmons, IMPACT, San Lu1$ Oblspo, Ca., 1974

Topics Covered

Study Skills

Goal Setting/Decision Maklng
Values Clarification
Communication (Assertive Training)
Group Discussion
Attitude/Motivation
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GOALS AND OBJECTIVES

improve in study skills

become aware of their value structure

become aware of other peoples wvalue stfucture

actively assert themselves

become aware of their'attitude and motivation patterns
discuss what is happening and how they feel about it

focus on the positive aspects in one's own life

become aware of their own verbal and non-verbal behavior
get to know ofher students on more than a first néme basis

improve self-confidence

156



APPENDIX D

English Pre/Post Tests

157




§ e

ENGLISH 100/105 COMPOSITION TEBT

O THE STUDENT:  Thie test is designed to show how well you can?ﬁritp
gntences and paragraphs. A similar test will be given at the end of the
emester, and you will have an opportunity to see how much you have improvad.

.+ JDENTIFYING CORRECT AND INEDRRECT SENTENCE 'STRUCTURE

. DIRECTIONS: The items beloﬁ are fragpentﬁ, Tun-gons, or.complete
. sentences. Study the exemplas carcfuily. |EEF€ﬁEﬁ—hark

aach item F_if it is a fragment,
R 1if it is 8 Tun-on,

C_ 1f it is complets.

Examples:

Fragment — an‘incomplete sentence: "Being afraid of the dark.”

Run-On — two sentences improperly joined: "The boy became ill,
he went home." '

Complete Sentence.— "I stecod at the podium end scanned the audience.”

1. When I got to the Empire State'Building, I told the taxi-driver
to wait. . 1

2. Ellen, wanting to say goodbye t¢ her mother.
3. The students may rock their societies, but without the support

of adult social forces, they cannot overturn: the -established
order. l o

4. It was not difficult for the Bishop to waken sarly,.after
o midnight his body became more and more chilled sfd”eremgad. o

— 5.  The chowder was made of small juicy clams, scarcely, bigger

than hazsl nuts, mixed with pounded ship bleéult end Gatted
pork cut up into little flakes. ' o o

E. 1 stood 3t the podium and scanned the audience, not ons face
T looked relexed and friendly.

o 7. In the East, where people think of Californies as 8 strange and -
' distant place inhabited by desparats and dangergus men.

&, The old men waiting in the dreary bus depot.

%. There arz not as many Mormon tress @s there used to be, it
seens a pity. ‘ .

10. Because Nixon has clung stubbornly to the Prssiddncy for so long.
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08/105 CDHPOBITIDN TEST - Pmgs ?

"Example:

HII:- Combining Sentences
'ﬁp;nscrrons.

Below are several pairs of short seniencas. Combins @ech pair
into a single sentence by altering one ar bnth of the originml

sentences. For this exsrcise, DO NOT JOIN THE SENTENCES 8Y
ADDING "and" or "but."

Joe wasg akiing down the hill. Jdoe hit a tree.
_Ypu write: Skiing down the hill, Joe hit a tres.

41. His whole body was shaking uﬁhontrollably. Pgterson crouched in

the icy water. o :
42. 1 hed breskfest with my sunt. She lives in & treshouse just outside

of Cleveland. o o ‘
13. The young man iooked up suspiciously. ' He was mééring dark trousars,

black dress shoes, and 3 new-laundered white ahirt.
14. She left the house. She got into the car.

l
15. He had come to work four hours late every day for a week. Thay
~ decided he should seek employment elsewhere.
16. The kite soared cver the bay. Its ragged tail was flappiﬁg gsily.
17. VYou must mset Mr. Ford. He is the man who used to be @& Congressman.:
18. It is in the middle of the murning; The hawk scans the fields for food.
- 19. There is. the womzn. Her speeches have inspired thousands.

23.

The Republicans may have an ;;sier time of it. Nixon resigned.

159



 ENBLISH 100/105 COMPOSITION TEST - Page 3. |

© 111 - REPORTING (Descriptive Writing)

A L

"DIRECTIONS: Look at the picture your instructor has provided. Aseurs

‘ you have to describe it to someane who cannot see it. Urlte a '
Descriptive paragraph and try to include as much detail as you cen.
Organize your paragraph so that the relationship betwsen parts of the

picture is clear, VYou may wish to finish your description with a
‘atatement about how the picture affects you.

T

s
'"M%ﬂﬁ'f._
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GLIBH 40 cqgggg;_;gg TEST - Page 4.
3_\1 PGSITION |
f?ﬁblﬁECT ' In Expagitjon atr oxEooitngz weiting you $ry aih :
2o - 'gomething ss claarly as pose€ W well awn you u:llm lwmﬁhina
T you know well? Try to do Bo in the space bllou. ay uas additional

peper if you wish. Be sure to state your topic 1n ths space pravidad.
If you ere "stuck"™ for & topic, consider ane of thesa:

- Why you have decided to go to college -
- Why you might like g career in -

(Your topic)




8¢ In } ”W you try to state a streng
on op an issue or problem as elfectively as possible., How well can you

Ly PO

present & position about which you feel strongly? Select a comtroversial subject
‘about which you know something. (euthanasia, group marriage, busing to achisve
‘racisl integration, the C.I.A., the F.B.I., etc.) Take a stand for or ageinst.
‘_I_n;n,c\mthlly‘rmonod essay, try to win your readers to your position. You may
use additional paper if you wish. ' ' :
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: I certify that I have read and am willing
to sponsor this Major Applied Research Project sub-
mitted by EDMUND H., BUCKLEY. In my opinion it con-
forms to acceptable standards and is fully adequate
in scope and quality, as a Major Avoplied Research
Project for the degree of Doctor of Education at

- Nova University. - : o » ),
;;zézﬁkzyiazzﬁé%%?{ ﬁ z.
- Dr. Thomas Shay, MARP Advidor—

I certify that I have read this Major
Applied Research Project and in my opinion it cone-
forms to acceptable standards for s . Major Applied
Research Project for the degree- of Doctor of Education

at Nova University. N

Dr. Roy Mikalson, Local Pro-
' fessional

This Major Applied Research Project was .
submitted to the Central Staff of the Nova University
Ed.D. Program for Community College Faculty and is
acceptable as partial fulfillment gf the requirements’

for the degree of Doctor of. Educ
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