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This presentation reports the results of a national assessment study f
of parenting skills. Sponsored by tha U. S. Office of Education, the
aim of this study was to provide direction for the development of a
television series to improve and increase awareness of parenfing skills
among pareats of young children and prospective parents. Over 200 existing
media items were located and evaluated; existing parenting practices were
analyzed from within parent-focused programs; and a national sample of

nearly 1,800 parents of young children was surveyed by a‘questionnaire

* designed to detexrmine their needs and preferences for the series' educa-

tional content, instructional strategies, and production formats.
Conclusions drawn from the study relate to instructional product develop-

ment issues in television.
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DEVELCPING INSTRUCTIONAL TELEVISICH PRCDUCTS
FOR EFFECTIVE PARENTHOOD: I. A NATIONAL
ASSESSHMENT OF PARENT EDUCATICN NEEDS

Eaward E. Gotts
Appalachia Educational Laboratory

Donald L. Coan
Research for Better Schools

Charles Kenoyer
Systems Developrent Corporation

Introduction

The development of parenting skills among parents of infants and young
children has occurred historically through informal chanféls in the family
and community. . Recent concerns in Amefica regarding famil? disintegration,
parent role strain, aﬁd child abuse and neglect tend to highlight a break~—
down or outmoding of the traditional social processes for promoting effective
parenthood. New developments are Yisible everywhere in the traditional
service fields (i.e., in famii§.ée;viceé, psychology, psYéhiatry, public
education) which may revefse these trends and their i@bacts upon family and

g
child. At an earlier ﬁiﬁe Fhe "parent education.movement appeared to offer
a solution, but after years of effort, the movement has not appealed to the
masses. One of the movement's most probable flaws was that it ignored the

power ful human regquirement that new information must be translated into

personal action and idiom before it becomes useful knowledge. "Parent

training"” in specific techniques of working with children has, on the other

hand, been more effective but is often expensive to staff and to administer.
These considerations suggested that the television medium be considered for
its potential to deliver programs that would be simultaneously educational,

interest holding, and cost effective.
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Background and Purpcse

Appalachia Educdétional Laboratory {AEL) began in July, 1875, with
support from the U. S. Office of Education (U.S.0.E.), to perform baclgrouncd
research preliminary to the design,‘development, produétion, and evantual
broadcast of a television ssries which would emphasize what prospective
parents and pérents of infants and voung children can do to develop an

effective set of child development strategies. The ultimate purpose of

the overall effort is to impact upon total development of young children,

ages birth through five ycars, as mediated by parental practices.

The purpose of the presently reported portion of the effort, i.e., the
needs assessment, was to provide direction to the creation of this television
serics by a) identifying existing media products which might be used in or
adapted to the series, b) assisting in the formulation of the series'’
educational goals and content, c) suggestiné instructional strategies, and
d) ;uggesting‘production format possibilities.

The needs assessment study was, therefore, designed thaddress the
following questions. 1) Are there éxisting media resourcéé which might be
used in or adaptéd to the purposes of this series? 2) Wha; do pérents
believe they need to kncw.or to be able to do to be more efifective at
parentingé 3) What instructional strategies appear most appealing to parents
who may wish to learn more about effective parenting? 4) What types of
presentation might be most effective in stimulating énd maintaining‘parents'
involvement in tele?ised education for effective parenthood? Data gathering(
analyses and;reporting are organized rélétive to these questions. In addi-
tion, prior needs assessment studies were reviewed to‘determine the range
of needs previousiy identified, and parents reactions to them.

The information sought in connection with the first question (Q-1) is

admittedly not usually conceptualized as part of a needs assessment, 7o sone



brief discussion of its inclusion may be in order here, before passing on
to the methods employed in the study. First, collection and evaluation of

ng naterials may be viewasd as an indirect approach to neads assessment,

-

exist
to the extent that it can b=z demonstrated tha; prior materials develoéers
were successful in creating producés that have beén appealing ana educa-
tionally eiffective. Even if the products themselves have not been shown

to be effective, their content focuses would indirectly suggest'néeds that
prior ﬁorkers had considered/determined to be impqrtant. Second, w2 believe
this to be an important part of needs assessment for a) detsrmining the
state of the art of educational media preparation in the identified subject

area and b) revealing what already erists and conseguently does not need to

be developed again.

Methods, Q-1

To evaluate existing media resources for parenthood education, contacts
were eventuaily made with major commercial and non-orofit suppliers of film
and videotape, as indicated by the folloﬁing numbers of contacts by category
of supplier: a) 27 educational institutions/university depositories; b) 13
professional associations; c) 12 distributors; d) 7 federal and 8 state/re-
gional governmental agencies; e) 25 commercial producers; f) 20 early child-
hooémérograms/projects; g) 7 educational research and development laboratories;
h) 9 national service organizations; and i) 11 production orientea educational
-television facilities. |

An initial contact letter, which explained the purposes of the study,

a) requested catalogs and other kinds of listings or descriptions of available
materials, b) promised to reciprocate by sharing findings of the study, and

c) indicated that a telcphone follow up contact would be made soon thereafter.

6
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Follow ups were made by phone and personal letter.,  The wmajority of groups
expressed interest and enthusiase for the AEL projact.

From among all these leads, media were selected {or priority review
based on either criterion 1 or 2 of the following, provided that criterion
3 was also met:

1) Materials were developed for use by parents of preschool aged

children or prospective parents, or

2) Materiils were recommended by early childhcod educators and/or

media technologists, and

3) Materials Qere available for preview ;Aé evaluation as well as

for future use.

Content from any of the following areas was deemed, based on ; priox
literature search of parent education, to be potentially relevant: 1)
parenting practices relative to a) child health and care, b) behavior man-
agemant, c) cognitive enrichiwent, and d) affective interaction; 2) early
chiidhood development in arcas of a) motor, b) ¢ognitive, and c) social-
emotional skills; 3)‘exceétional children as to a) identification and b)
locating services for child and family; 4) family-related topics pertaining
to a) individualjdifferences among children, b) family constellation, c)
impact of newborn, d) disciplinary Practices, and e) sibling rélations; and

5) early childhood programs such as a) day caré, b) other specific programs,

‘¢) environmental arrangement, and d) the child's first experiences in group

settings.

Many materials were shipped to AEL for review. Project resources wére
also used to make on Site evaluations at eight locations where sﬁbstantial
collections permitted review of large numbers of individual media pieces.

In this manner, 204 audio-visual material items were directly evaluated using

a multifpage Evaluation Form (Appendix A) that was espacially prepared for

7



this purpose. The form provided for basic descriptive information, content
description, content evaluation, technical quality ratings, identification

of (and testing with) target audience, evaluation of tﬁe materials' usability
in connection with a parenting television series, analysis of selécted‘seg-
ment(s) if indicaﬁed, and additional comments. In addition, the final‘page

of the form was used to complete technical evaluations of ths materials on

multiple dimensions.

Once an evaluationﬁhad been performed for each individual media piece,

- either three or four staff.members independently rated each piece overall,
using the protocol descriptions from the E&aluation Forms.

Finallv, a representative sample of 12 appropriate content--and hence
potentially usable or adaptable-~-film and television items was submitted té
the Association for Instructional Television (AIT) for independent evaluation,
using the same essential rating categories used by AEL in its evaluation of
the much larger collectioﬁ.of material. This cross-check, paralleling AEL's
procedures, was designed to insure that AEL's technical evaluations would
lead to conclusions similar to those of a widely recognized media evaluation
agency. Results from the AIT and AEL evaluations showed substantial agreement
{Spearman rho of .70, significant at .0l level). Larger discrépancies be-
tween AIT and AEL were further examined to learn whether they revealed
systematic bié;. Thege was no overall‘bias of éssigning exceptionally low
or high ratings. Discrepancies could be isolated as relating to the project-
specific frame of reference of AEL versus the more general frame of‘reference
of AIT.

Before‘moving into the methoas for Q-2 through 0-4, it will be useful
to examine another feature of the indirect needs assessment strategy. The
prior needs assessment literature on effective child develoément §ractiées

during the early childhood years was examined to determine what parents might

Q . ‘ : 8
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¥ need to know. Both published ana.unpublished needs aséessment reports were
located. From this literature, the possible ne=ds of parents were extracted and
listed individuslly on filing cards for later reference. The frecuency wilh
which particular mentions occurred coﬁld sometimes be used to infer relative
priorities in the absence of other ordinal information. Similarly, other

literature was searched from effective early childhood programs. Freom this

RN

search, effective parenting pfactices could frequently be inferred. Ornice more
parent neads.might be inferred indirectly from the éarent characteristics
known to correlate with these effective practices. The further use of this
literature in this manner is discussed in the methods section for Q-2 through

0~-4 under the subheading Instrumentation.

Methods, Q-2 - Q-4

Sampling 9bjectives and Procedures

This study aimed at identifying the needs and preferences for parent edu--

o

cation among a national sample of parents of young children. Guiding the

sampling process was the rationale that planning a television series to produce
positive impacts nationwide on parents of young children (and prospective parents)
must take into consideration the concerns and desires of a substantial number as

well as a broad spectrum of members in the target audience population. Naturally,

this sampling task was to be accomplished in the most cost effective, efficient, .

timely, and effectivé (in terms of return rate) way possibig: The sample se-
lected for this study was intended to reflect, but not necessarily to represent

proportionally, the cultural diversity of the nation's young parent population
in terms of xegional, racial-ethnic, and socio-economic characteristics.’

A threz-stage purposive sampling design was employed to identify a sample
group of parents of young children to serva as potential respondents to

a needs assessment questionnaire. In the first stage of the sampling
design, ten states were selected to achieve, as far as possible, naticnal
regional represcentation within the sawmple. The second stage iavolvad tha

selection/identification of three elementary schools to serve as sites for

Q Y
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'sampling parents in the local comﬂunity. In the final stage of the sampling

design, grade levels or classroows of vupils in each el —antary school were
chosen to function as units for distributing the questionnaire to parents &
children in these units. The specific procedures that were used in each stége
of the sampling design will be described more fully.
Stage I - Sampling States

The first step in the sampling procedure was to identify a list of ten
states. In order to achievg'national geographical distribution of the
parent sample, one state in each of the ten U.S.0.E: regions was identified
by mesans of a combination of random an§ judgmental selection procedures.
The states within each of the ten U.S.0.E. regions were identifiéd and
numbered alpﬁabetically within each region. A table of random numbers was
used for the initial selection of states. These states weré marked on a
map so that a visual inspection of actual geographical distribution coul@
be determined. Three selections were altered to obtain a better distribution,
as well as for product diffusion purposes. Specifically, Alabama rather than
North Carolina was selected since Alabama was judged tovbeuﬁgfe representative
of the deep south; Texas rather than Arkansas was chosen because of its
high concentration of Spaﬁish-speaking families; andxbéiifornia réthe{ﬂﬁhén
Arizona since that state is more representative of the far west and also
sincs certain sééte education agency staff in Cealifornia have expressed
cor:siderable interest in early childhood educaﬁion programs. The states
selected according to these procedures by U.S.0.E. region were: I-New
Hampshire; IIL-New Jersey; IiI-Maryland; IV-Alabanra; V-~Wisconsin; VI-Texas;
ViI-Iowa; VILI-Wyoming; IX-California; and X-Washington. Following the
selention of states, the Director of Dissemination for TEP informed each
of the U.S.0.F. Rzgional Offices of the background and purposes for our

needs assessment study and our decision to approach the state education

10



agencies for the names of representative elementary schools which would
59=asked to participate in our study. This was accomplishod by a letter
sent to each regional office.
Stage IT - Samwpling Schools

The next stage in the sampling vrocess wis to identify five ;chools
to serve as potential sampling sites for reaching young families in the
local community. (As many as three of these five schools would later be
selected for sampling purposes.) This was accomplished by requesting the
Commissioner, or State Superintendent, of Education in each oﬁ}the ten
selected states to designate five elementarvy schools to participéte in
the study; these schools would come preferably from different school
districts such that parents from diverse socio-economic, educational and
racial-ethnic levels/categories could potentially be reached. Chief
State School Officers then designated schools, within their states, having
these characteristics. vIn this manner a total of 47 schools were designated
in ten states.

Eachrof the school principals was then cqntacted by mail apd asked
for his/her permission to sample parents of children in all kindeigarten
and first grade classes of the school. Principals who were willing to
cooperate in the study returned a brief form which sought to gather in-
formation about the racial-ethnic composition and social class level of the
school's pﬁpils, and to identify the names of teachers who would become
directly involved in the daté collgction effort. The letter further explained
the project in its overall context to permit informed participatibn.
Of 47 school principals whose permission was requested tq;conduct this

study, 38 demonstrated their desire to cooperate by returning the forms.

jo—y
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(Wine schools did not respond.)

The design of the study called for selecting no more than three schools
to serve as sampling sites in one state in cach of the U30H regions. This
selection was made on the basis of extensive information obtained from school
principals and from the U.S. Census Burééu Data (1970) including the potential

size of the parsnt sample, the racial-ethnic and social class composition of

pupils in the schools, family income level of the community, and the size
of the local community population. The final selection of schools was in-
tended to yield a parent sample that would be widely distributed across
racial-ethnic lines, educational and incoma levels, and rural and urpan
gaographical areas. These criteria were systematically employed in the
selection of schools in six of the ten states. )

The pfocess'of designating schools and comﬁuniéating Qith‘school
principals regarding their possib®.. participation in the study took much
longer than expected. Because data collection had to proceed as rapidly
as possible, questionnaires were mailed to the first three s%@ools which
agreed tc serve as sampling sites in the remaining four states. Not enough .
time was available to permit extensive efforts to get cooperation from
already designated schools or to idantify additional schools for selection
purposes. Of 38 possible schools, 28 were cﬁosen from ten staFes and no
more than three schools were included from a given state in the final selection.
After questionﬁaires were mailed to one school, procedural difficulties in

obtaining approval from the Research and Evaluation Office of the school

district led to substituting another school in that state.
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Stage ITI ~ Sampling Classrooms

All kindergarten and first grade class lavels or gradas. in all 286
cooperating schools were chosen as units for distributing questionnalres
to parents. Sampling froum these grade levels wéuld assure that parents of
children within the age-range of 5~7 would be included in the final sample
as well as parents of younger (sibling) children. An estimated 1386 class-
roomus of kindergarten and first grade pupils were used to reach the parent
sample. The number of pupils in these classrooms prévided an estimate of
the number of parents who would recesive gusstionnaires, by means of procediures

to he described.

Data Collection Procedures

Boxes containing questionnaires and instructipns for distributiqh were
mailed to the principals of all 28 cooperating schools. Data collection
procedures would depend on teachers ip all kindergarten and first grades of
the schools to distribute the questionnaires to their pupils, who in turn
would carry them home, and then return them to their cléssroom teachers.-
The school principal would then mail all the returns to AEL in the original
mailing box with a prepaid postage label. A telephone contact with ecach
school principal was made to explain the purposes of the study in greater
depth and to heighten his/hgzuinvolvement so that our sampling objectives
could be achieved. Another contact was usually made to monitor and
hasten data collection, especially in far distant schools. A total of 185
teachers and over 4500 pupils were involved in.the data collection process
during the period beginning November 1i, 1975, and ending April 20, 1976.
The final set of questionnaire xeturns was received on Juné 2,.1976.

Questionnaires were received from 27 of the 28 schools. (It could not be

13
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determined from one school whether sampling of parents had actually taken
place.) As soon as ques tionnaires were received from a school and the data
analyzed, a brief statistical report of parents' responses to the guestionnaire
was prepared and sent to the school principal. (See Appendix B for an
example of such a report.) With thé"ééﬁaiﬁé"éf"éﬁis report a request was
made of principals and cooperating teachers to complete brief questionnaire
forms which were designed to assess howkeffectively the data collection pro-
cedures were carried out (i.e., what problems there were) , and to obtain
further information about the characteristics of the parent sample which

° returned completed Guestionnaires to the school. Forms were returned from 85%

of the principals and‘81% of the teachers. (These forms are included in Appendix

c.)

The information gathered from principals and teachers revealed a
substantial amount of effort, care, »nd even ihgenuity in distributing and
collecting questionnaires. Certain problens, which will be mentioned, were

"also encountered.

Almost all teachers (91.4%) repo#ted no major difficulties in
distributing questionnaires to reach parents. The following problems were,
however, cited: distribution was delayed in one school for savaral days
due to severe floodsnin the local area; the questionnaires arrived late at
one school and distribution was forced to occur the day before the scnoo}
vacation, which caused delayed collection of returms--this in turn, érobably
explained the modest return rate from the school; some pupils did not return
directly home after school hours and went to p.aces for "baby sitting" where
a small number of questionnaires were piobably left; one teacher was absent
for five days and did not return many forms ffom her clasnrrnom. The effect
of these unforeseen circumstances lovered the response rate to the overell
study by as much as 10 psrcent, as will later be discussed in.greater detail.

Q 4
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Getting quastionnaires returmed from‘parents poscd a much greater
challenge and regquired even more effort. A commaﬁt from one principal
summarized the general problem, "As I suspected, getting them back was a
hassle, but getting responses (from parents) is always difficult." Eighty-
five percaent of the teachers described at least cne technique which they
used to induce pupils to carry out their "assignment." Many technigques
mentioned were: reminders (very freéuently mentioned) , telling pupils
hov important it was for parents to get the survey and answer the questions
(véry frequently mentioned),‘rewarding cnildren with a "treat" (e.g. Snoopy
stickers, 1ollipops, jelly beans) if they returned questionnaires

(frequently mentioned), explaining to‘pupils what a "questionnaire" meant,
telling pupils that parents would give information to be used for television,
w;iting the date for returning the questionnaires at the top of the cover
letter to parents, sending homwe épecial notes from the teacher or cover
letters from the principal endorsing the study and/of reminding parents to
retu}nrquégtionnaires, having pupils ask parents for a money reward i: they
returned questionnaires, pinning notes to each child for parents to read,

A\

morning announcements from the principal's office ovar the PA systemn, tele-
phone calls to parents, and posting name tags on the bulletin board of pupils
whp returned questionnaires.

Several principals and teachers cited more general problems w%ich they
'felt hindered getting parent responses: the 1¢ngth of the questionnaire (4
pages), suspicions or antagonisms voiced from parents concerning the role of
the government in this project and the identity of AEL, general parent apathy,
problems in reading aﬁd undarstanding hov to complete the questionnaire,
competition with other survey studies and school notices to be returned, and

poor timing of distribution (e.g. around Christmas lolidavs at some schools)

15
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' Principals were asked to react'to their school's return rate which was
provided on the post~data gathering gusstionnaire. Eighty percent of the
‘pripcipals reported that response rates ware "ahout average" for that school,
given the procedures which were used; only 13 percent reported “"below average"
and 7 percent reported "above average" return rates. This issue of response
rate will later be considered in the context of assessing the validity of

this study's findings.

Sampling Results

The results of implementing tha suzvey samrpling design and data
collaction procedures which have bezn described are summarized ;n Table 1.

This table reports the distribution of questionneire returns by sample
states and groups of cocperating schools within sample states.

It is clearly seen that the parent sample is widely distributed across
geographical regions of the nation, although there are considerable differences
ranging from 3.2% to 15.9% in tiiz relative proportions contributed by in~-
dividual states. They are also the result of different classroom sizes
"and different numbexs of participating schools across states, leading to

considerable variation in the size of the parent target group available.

16
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TABLE 1

Summary of Sampling Cesign and Selected Result

Stage I Stage II Stage IIT
Designated Cooperating Number of Size
U.S.0.E. Region (State) Schools Schools Classrooms* T
I (New Hampshire) 5 3 28 :
II (New Jersey) 5 1 10. :
IITI (Maryvland) 5 3 20
IV (alabama) 5 3 17
‘V (Wiscensin) 5 3 13
VI {Texas) 5 3 18 ¢
VIiI (Iowa) 3 3 1% :
VIII (¥Wyowing) 5 2 , 22 ‘ t
IX (California) 5 2 16
X (Washiﬁgton) 4 3 23 ¢

TOTAL 47 27 186 4:

* Bstimated from the number of teachers who assisted in distributing and colleot:

** Egtimated from the number of pupils in the sample classrooms.

17
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Instrumentation

A 60 item guestionnaire, "Learning to Be A Better Parent" was developed
to ascertain the needs and preferences of parents with young children. The

type of information ultimately sought through this questionnaire is what

parents desire from a television or other series focusing on parenting skills

in tﬁe way of prégram content, modes of delivery, (i.e., types of media)
and styles of media presentation (i.e. program format). The information from
the questionnaire was intended, therefore, to serve formative evaluation needs
for the TEP project rather than to advance basic research on parenthood.

The‘general strategy for instrument construction was to select potential
item cpnﬁent from areas reflecting what parents need to knovw or to be able to
ao to be more effective in the parental role. Guidance for content selection
came from separate literatures on parent education, parent training, infant
and preschool development, and family clinical services, as well as from
expert opinion.

After the appropriate liférature was reviewed, topics were abstracted
for a preliminary list of potential item contents. The intent of this
abstracting operation was to make the list as comprehensive as possible,
and to avoid eliminating any material on the basis of the abgéractor's judgment
alone. The complete list formed a three-level ouEline, with 132 item-level

topics under superordinate descriptors. The list of 132 topics was obviously

too long to be converted into a questionnaire of reasonable length (i.e., one

that is not bﬁrdensome to parent respondents). A procedure was then developed
to compress and refine this list of topics, and thén communicate the resulting
content to parents in an effective way. The list was first distributed to
members of a review panel, who rated the importance of the listed needs and
even suggested additional ones that fit into the sawe content domain. Topics

were then combinsd, whenever possible, to form a new, more comprehensive topic.

i9
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Those that had received low ratings from the reviewing panel and could not be
incorporated in the combinaed topics ware discardzd. The originzl list of 132
topics was reduced to 44 topics, divided into eight catagories. Each of these
topics served as a basis for an item to be indéluded in the iustrument.

The major item construction task was to adjust the corzrensnsion level

to the intended parent recipients, while avoiding loss of category meaning.

~-——Ong—technigue used to retain meaning, while simplifying language, was to

include qualifving remarks in parentheses after the basic items. Items were
drafted and reviewad by a pavel with regard to simplicity of wording and to
tﬂeir fidelity to the original topics ffom which they wers darived.

A ninth rcategory of questions was added, dealiny with media and modes
of presentation rather than with content. An open-endaed gquestion section
("Other Id=as") was added to the original topics also, and was carried
ovar as the tenth section after addition of the media and modes category.

The questionnaire was subsequentiy reviewed bv. AEL's Provection of
Human Subjects Committee, to determine whether it conformed to AEL'Ss

standards. The instrument was approved, but additional minor changes in

4
-

wording were suggested. These changes were clearad witb the original =diting
group and incorporated into the final draft of the cuestionnaire.

Four outside consultants assisted in the preparation of a Spanish
version of the needs assessment instrument and cover letter to parents.
(See Appendix B again, which also depicts the English form of the reeds assess-
ment device. A Spanish version was also prepared.)

Thne instrument used in this study is dividad into ten major sections.
Sections I-VIII consist of 44 items reflecting parent concerns, needs, and
skills. ‘“hese iteﬁs were intended to provide information éor develooing ths

goals and objectives, and content for a television series on effective parent-

20
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nood. Section IX of the iﬁstrument consists of a list of possible media
delivery modes of paranﬂiood education programs. fThe purpose of.these items
was Lo ?et;rmine what other modes, besides television, might also be
poﬁentially effective for the target populaﬁion. Section IX also asks
parents about their preferences for media presentation formats, if programs
on parenting were presented by means of television, radio, or fiim. In
Section I-IX of the instrument, parents are asked to indicate their ievel
of need or preference for each item accorxding to a three response option
format. The last section of the instrument is a single free-response item
permitting parents to identify any additional needs or concerns.

With the development of the instrpment completed, a Fo;ms Clearance
package was prepared and submitted to the USOE Forms Clearance Officer in
early August (1975) for approval by the Office of Management and Budget.
Official notice of £inal approval was received on October 17, 1975. B§
this déte, some schools had already been identified and selected for sampling.
The needs assessment evaluation study was initiated with the mailing of
questionnaires to these schools on Noverber 11, 1975, and as noted_earlier, the
final set of guestionnaire reﬁurﬁé was received on June 2,;1976.

In order to evaluate implementation aspects of the sahpling and data
collection procedures and to assess how well sampling obje?ti?es were
achieved, briéf qﬁestionnaire forms were developed and sent to teachers and

principals after collection of data was completed (see Appendix C again for the

teacher-principal forms).

xi
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Data Preparation and Bnalysis

All quostionnaires raturned to AIL were examined and screened before being
coded. Decisiéns were made concerning which questionnaire returns would be
consideféd valid (or inv&lid) before z2ing included in the sample for analysis
purposes. Three criteria were used tq guide the decision process. First,
forms on which less than one-third of the items (i.e., 20 items) was answered
were judged to lack sufficient degree of attention or commifment by. the respondent.
and therefore, were not included in thz final sample. Second, in a small number
of cases, two parents in the same family responded to the questionnaire.

(This undoubtedly occurred because tnase families had more than one cﬁild
who brought home questionnaires from .school.) If responses from both parents
were identical, only one of the questionnaires was considered a valid return;
in this way redundancy and therefore rossible "inflation" in the results was
avoided. The third decision rule use<Z to screen qugstionnaires was to '
eliminate questionnairés with identical responses to all items (e.g. all

-~ .
"1's," "2's," or "3's") only if a written expression by the respondent showed

antagonism or hoétility éoward the quastionnaire or intent of the gtudy;

Valid returns were then coded on an IBA System/§60 Basic Assembler
Long Coding Form by secretarial staff and sent to local professional
services for keypunching.

Data analysis was carried out primarily by "canned" computer programs
from the Statistical Package .or the Sccial Sciences (SPSS) at a remote
batch terminal on the caﬁéus of West Virginia State College at Institute,
West Virginia. This térm;qa%ﬂis tied to the IBM 360/75 Large Scale

Electronic Digital Computer"at the VWesz Virginia University Computer Center

in Morgantown, West Virginia.
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‘Data reduction methods were used to comoress the 44 items in Sections -
I-VITI measuring parent needs/skills into a smaller nunber of comprehensive
mgasures, or factors. ‘This was accomplished by means of a factor analysis

using a varimax rotation procedure which yielded six orthogonal factors named

as follows: Family Care (I), Child Growth and Development (II), Child’

jggggement (III), Parent Self (IV), Treating Your Child Like ~ Person (V),

and Baby Care (VI). Two of the 44 items which were factor analyzed had

factor loadings below .40 and were therefore not considered empirically

strong enougin to he included in any factor. Three items which had loadings
above .40 on two separate factors were finally placed in the factor on which
they loaded highest. These six factors, their item composition and item-
factor loadiﬁg$~may be reviewed in Appendix D. A strikingly similar pattern
is found to exist between the item groupings (i.e., Sections) on the questionnaire
and the item composition of the factors. In effect, the factor analysis
appeared to have verified the integritv of the conceptual categories used in
organizing different sets of questionnaire items.

Measurement scales were constructed from these factors by diffcrenti&lly
weighting each component item on a factor according to its factor-score
cocfficient. The resultant scores were then added across all items to yield
a single measure for each of the six factors. Considerable use will be made-

of these Ffactor scales in reporting the results of this study.

Description of the Sample

The results of this study are based on a sample of 1,799 parents. A
description of this sanrple will be made primarily in terms of selected family
and local community characteristics. Both indirect and direct methods were

used to obtain descriptive information on the families who respondad to the

ALy
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survey. As indircct methods, the U.S. Census Bureau data (1970) and
school principals were us2d as sources of demographic information on family
income, racial-ethnic, and population characteristics of the communities

from which the parent sample was drawn. The direct method was to ask parents

to supply information on the survey form enly about the number and ages of children

in the family and not ebout their personal characteristics (e.g. sex, edﬁcation,
race, ethnicity, etc.). Our strategy was to project a véry high (i.e., at least
80%) questionnaire return rate through establishing close cooperation with
school personnel who would act as powerful influences on parents to return
ques tionnaires. A high return rate would then permit valid inferences about
subsets 6f parents within the sample by using classification variables from
indirect data sources. Increasing the length of the questionnaire by addiné
items, especially ones of a sensitive nature, Would likely have increased

. respondent burden as well as resistance, and thereby have prevented reaching
the desired return rate. |

In Table 2, the sample is described in relation to the size of the

community (i.e. town/city) population.‘

TABLE 2

Parent Sample as Related to Size of
Community Population

Size of Population

Below Between Between Between ~ Above o
2,500 2,501-10,000 10,001-50,000 50,001-100,000 100,000 Tot:
Nurber of Schools 4 4 9 4 : 6
Nurber of Parents 371 285 503 376 263 17
Percent of Total 20.6 15.9 28.0 20.9 14.6 100.

Parent Sample

R 2.4
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The fiqures show that parents were sampled from very largs cities (i.e.,
above 100,000) as well as from very small communities {i.e. below 2,500).

Significant nurbers of parents (634) and a substantial‘prbportion (35.2%)

‘of the total sample come from population areas which differ greatly in size.

Most important is the fact that respondents are fairly evenly distributed
across different levels of community size.

Table 3 belov shows how the sample is distributgd arong four levels‘of
median family income of the local county. That sample.parents are drawn

from wide-ranging economic conditions is clearly demonstrated.

TABLE 3

Parent Sample as Related to Local County
Median Family Income

Below Between Between ‘ Between - BAbove ‘
$6,000 $6,001-%$8,000 - $8,001-$10,000 $10,001-$12,000 . $12,000.-. Total
Nuxber of 3 3 11 7 3 27
Schools
Numbex éf 162 161 716 _ 652 108 1729 -
Parents
Percent of 9.0 8.9 39.8 36.2 6.0 100.0

Total Parent

Sample

Wnile most parents were drawn from the vast middle-income rangs (i.e., between
$6,001 and $12,000), it can be seen that the sample includes parents from
relatively poor {(i.e., belour 3$6,000) as well as relakively affluent (i.2., above

$12,000) communi ties. . 25
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Sample schools were selected in part oﬁ the basis of their minority group
cémﬁosition——the percentage of Black, Spanish, Oriental, or HNative Ape}ican
pupils in the school. Tﬁe resulfs of the selection process are repbrtéd‘in

. g ,
Table 4, which describes the sam?le in terms of the concentration of

minorities within sample schools.

TABLE 4

Parent Sample as Related to School
Minority Group Composition

Minority Group Composition (%)

i 0% 1-5 6-24 25-49 50~75 over 75 Total
Number of Schools 5 8 8§ 3 T 2 27
Number of Parents 109 B 814 318 379 20 89 1799
Percent of Total 6.1  45.2  17.7 21.1 5.0 4.9 100.0

Parzant Sampole

A relatively small percentage of the parentg, in five of the‘27 sgﬁgols
sampled, ha&e children attending all-white schools wﬁere Englisg;is
predominantly spoken as the native language. Nearly one-half of Eﬁé saﬁéle
(45.2%) schools has a moderate concentration of minorities (1-5%). Almost

ten percent of the sample was drawn from three schools of 50 percent or greater
minority concentration; parents sampled from these schools were either pre-
dominantly Spanish-speaking or Black majority, and in one school, 95 percent
Black. In summéry, school settings appear to be racially and ethnically

diverse, ranging from all white to nearly all Black, and from all English

speaking to almost all Spanish speaking. - -

Q . .

ERIC

Aruitoxt provided by Eic:



23

In Table 5, the sample is described in terms of the total nuxber of

children in the family.

TABILE 5

Parent Sample as Rslated to Number of Children Per Family

Number of Number of Relative
Children : Families Frequancy (%)

1 ‘ ' 378 22.3

2 621 36.8

3 383 22.7

4 . . 10.4
More ThanA4 132 7.8
Total 1689% 100.0

Most families (36.8%) have two children and nearly one out of four families
(22.3%) has a single child of school age.

Differences in the amount of parenting experiencaz in the sarple may
be inferred from Table 5. The portion of the sample (i.e., 18.2%) with four
or more children have much more experience as parents\than parents wifh only
one or two children. The difference in amount of parenting experience probably
relates both to the absolute numbers of children in the family and to the
nurber of years of aétual parenting. VWhile a positive relatiOnship probably
exists betwesen family size, as measured by nunber of children, and number
of years of parenting, as measured by‘the age of the oldest child in the
family, these two measures are not the same. It is possible that important
qualitative differences in parenting} arnd therefore in parenting needs, exist

among families with different numbers of children.

\ *Missing and uninterpretable data account for this sample size figure being

799.
less than 1 : 2r7




N
i 29

Table 6 is intended to show the distribution of children under six

vears old amecag samnle families.

TABLE 6

Parant Sample as Related@ to Number of Children
(Ages 0-5) Per Family ‘

Number of ‘ Number of Relative
Children (0-5) Families Freguency (%)
0 690 40.4
1 694 : 40.7
2 | 259 15.2
3 | | 57 3.3
4 ' 7 0.4
Total . 1?07* . 100.0

Families with children from‘ages 0-5 are considered a primary target grouo
for the parenthood television series, and therefore shouid be described in
their own-right. A majority of parents (59.6%) in the sample have children
under six; although many of thes= parents may also have children six and over.
(Although.not shown iﬁ Table 6, 208 sample families have all their children
under 6 years old.) By virtue of sampling all families from elementary
schools,. this majority parent group has at least one child in kindergarten
and/or possibly first grade? [&ss than half (40.4%) of the parent sample
has children six years old end above, including teen-aged children. The
data contained in Tables 5 and 6 suggest that sumple families vary greatly
in terms of both quantitv and quality of parenting expérience as indicated

by differences in (1) the number of children in the family (i.e., family

“y

ize £1
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sissing data account for this sample
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;urs being less than 1799.
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size), (2) the age of the oldest child and (3) the age variability among
children in the family. |

The use of priwarily indirect methods for obtaining demographic
information meant that the parent sample could not be directly assessed
or classified on such variables as race, ethnicity, education, sex, énd
income. Parents responding to the guestionnaire from a particular school
may or may not reflect the ccmpcsition of that school or ;ommunity depending
on the questionnaire rate of return and the accuracy of information about
the school or community gathered from indirect data sources. Although pre-
cise proportional representation of different subsets of parents on demo-
graphic variables, such as those just listed, was not a sampling objective,
the results of the study may be seriously misleading if characteristics of
the effectie sarple do not reasonably match those of the sample population.
It is possitle that the returns from a particular school or from all schools
combined may gen=sly ~verrepresent or underrepresent certain types of parents
if self-selection factors associated with returning school surveys were
systematically operating. In view of the sampling strategy and procedures
employed in the study, hos safe is it to generalize empirical results to
the natien's population of parents of young children? Tnis issue of external
validi ty will be considered further in reference to the matter of questionnai;e
return rates and to information supplied by school principals and teachers on
the follow-up guestionnaire.

The information presented in Table 7 shows that response/return rates
may be estimated as a function of the total number of Guestionnaires returned
to AEL, and of a subset of those returns judgad to be valid responses, in
relation to the totql num: r of cuestionnaires distributed to schools, and to

a subset of those guestionnaires which eventually reached the targat sample.

29
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TABLE 7

Estimates of Survey Response/Return Rate

Estimate
Method of Estimating Rates Based on
Surveys returned = 2,228

1. : = 49.6% Peturns
Surveys mailed to schools = 4,485 _

‘ Surveys mailed to schools = 4,485

2. = 54.3-59.2% Returns
Surveys received by parents = 3,764-4,098%

Usable surveys = 1,799 ‘

3. = '40.1% Responses
Surveys mailed to schools = 4,485* ‘
Usable surveys = 1,799 ‘

4. ' = 43.8-47.8% : Responses

Surveys received by parents = 3,764=4,098%*

*Estimates based on pupil absentee rates and surveys lost, discarded,
or ‘othsrwise not taken home by pupils in the judgment of classroom

teachers.

Estimates vary almost 20%, from 40.1% to 59.2%. All estimates, however, fall
considerably below the 89 percent effective rate, as projected in our sampling
strategy. More importantly, the degraze of cultural diversity = attained within
the effective sample may possibly have been attenuated by selection factors
influencing questionnaire returns. Because sampling a broad cultural mix of
parents of young children was a critical objective, school principals were
asked to scan a list of a 50 percent random sample of parents who idéntified
themselves by name on the questionnaire, and to judge how representati&e those

parents were of the income, educational level, social class, ethnic . and racial

‘background characteristics of the parent sample population from the school.

Summ> -izing the results briefly, most principals reported that parents who

responded to the questionnaire were not different from non-responding parents

30
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on any of theée demégraphic characteristics with the exception of race.
Minority group Blacks. and Orientals may then be under- of overrepresented
from individuél sample schools. But across all sample schools, most of which
have at least a few Black children and two schools of which have substantial
numbers of Black childéren, it would be highly unlikely that the sample does
not include Black parents, and adequate numbers of them. |

The foregoing discussion provides_supporting evidence for the cqnqlusion
that despite just an "averagé? sample response rate overall, results of the

study on the needs and preferences for parenting education can be reasonably

generalized to parents of young children on a national level with regard to

demographic factors, but that generalizing results to specific subsets of
parents in the target audience would be very tenuous, owipgﬁ?o%indirect
methodology for obtaining sample descriptive data. However, if non-respondent
parents differ from respondent parents in other ways (e.g., alienation,
apathy, community involvement, motivation) not estimated or corrected for
by the study, the results might be generalizable only to parents who typically
comg}ete aﬁd return questionnaires sent them through public channels.

It will be evident that the sampling procedures_?f this study omitted

o

parents whose children are all under schcol age. A $§pplemental study was
performed to evaluate the possible effects of the saﬁéling method upon con-
clusions about the relative importahce of particular éeeds of less experienced
parents, as compared with more experienced pafents. Details of this study
are reported subsequently in the Results and Discussion section for Q-2
through 0-4.

¥inally, the overall probess of a) formulating instructional goals and

objectives and b) selectirg educational content for the series was to be based

only in part on results of the direct assessment of parents' needs and desires.

31
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The procesg als© relied on thé:judgments of a national panel of parents
and early childhogd persongel to rebresent the interests of the target
audience. Tbéagtoup was‘called the Curriculum/Goals (C/G) Committee.
This panel met on four occasions throughout the work to examine and
deliberate on resylts from the various parts of the needs assessment. In
addition,xthey Yeasponded by mail and telephone on several occasions to
specific tasks quuiring their judgmental input; The overall procass .of
involving expPert and citizen involvement in curriculum's development is

detailed elsewhele in the project's final report.

Results and Diécussion, o-1

The‘materials search procedures were highly successful in the sense
that project staff received excellent‘cooperation whereve.' they went, and
in consequence, located a representative and reasonably comprehensive
collection of avajlable materials which could be evaluated. The cataloging
and evaluatjon Procedures, hence, proceeded smoothlyl A comparison of AEL's
and AIT's evaluations for a small sample of media materials provided
assurance that ARl's evaluation results would have some comparability to
those of an esiablished media evaluation group (see page 5).

The materials search revealed both priﬁted and film/television materials
intended to prcmote effective pafenting. The majoriﬁy of these materials were
produced outside the context of'op;rating programs. Thé'project staff found
that virtually nOne of these materials has been evaluated to determine their
impact upon parentjng practices, and only a small pdrtion of them has beeﬁ “
formatively evalVated. Because of this, the instructional value of existing
materials remainsS uynknown. AEL'sbassessmeﬁt may, therefore, be viewed as a

technical evaluation; valuable, although surely no substitute for an empirical

32 )
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evaluation of effects.  That is, AEL's assessment of the materials coxr”
. an
responded to a type of formative review; it should not be confuseqd with
. | . . . s . 258
impact evaluation. To accomplish impact evaluation at this time fof ts
materials would be an expensive process which, even if successful, wOU:L
in most instances not necessarily make the materials available to the
public because of other complications in: proprietary status, resiqual
rights of talent, and other matters.
Despite these limitations, it was possible to order the materiﬂls
on the basis of their assessed quality. When ordered in this way, it
. . . gn
becomes apparent that, although many materials exist, few are of a desig
and quality to be appealing to a mass audience. Many materials, nevexr”
theless, were rated as having potential uses within the context of
community programs that relate to individual parents.

The literature search showed that, within existing programé,

_effective parenting practices have been identified. Furthermore, tpet?

has been some success in identifying methods for transmitting these
' i n
effective practices to individual parents-—usually in a small group ©Y

the home itself. Little experience, however, is available from the

literature on what might be the most desirable methods for presentjn9d

\

" parenting information via television to so diverse a mass audience zS

prospective parentgléhd parents of infants and young children.

33
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Results and Discussion, Q-2 ~ Q-4

Three quastions concerning the parcnthood education ncads and
preferences of parents in the sample, as previously described, will be
examined in this portion of the paper: (1) What do parents need to know

or be able to do to become more effective at parenting? (2) By what modes

of "teaching" do parents prefer to learn more about parenting? and (3)

If home television were used as the primary vehicle for delivering a

series of parenthood education programs, what types of program formats
would be most appealing (enjoyable and attention holding)? Findings re-
lated to a secondary question will also be examined: Do different subsets
of parents have distinct needs and preferenzes for parenthood television
programs, instructional modes, and proéram formats?‘ The manner of reporting
results in the study will be first to discuss briefly the nature'and intent
of the three primary questions as stated above, and then to presént related

findings based on analysis of the questionnaire data.

Parenting Skill Needs, Q-2

What do parents need to know or be able to do to become more effective
at parenting? The intent of this guestion was to provide a formulation of
the general direction (i.e., goals and themes), the content emphasis, and

.
the educational objectives for the televisior series as well as for indivi-~

dual programs in the series. As much as possible that formulation was o™~

be responsive to the needs of parents, as determined directlyfrom parents
themselves. It was AEL's belief that real concerns of'parents in the
target audience must be dealt with in the series in order to produce ths
desired educational impact on parenting skills. Eventually this question

was to provide the framework upon which the basic foundations of the series
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The needs of parents relative to effective varenthood will be examined
by presenting two kinds of data which differ in the manner they were obtained
on the survey questionnaire and later'aAalyzed. The first set of data to be
presented is based on analvzing the results of 44 closed-ended questions
contained in Sections I-VIII of the questionnaire. B2as previously discussed,
these questionnaire items were reduced to six factors by means of a factor
analytic procedure and then developed into separate measurewment scales. The
second set of aata was derived from Section X of the survey, which was a
single free-response item asking parents the question: "What else do you
think you need or want to learn more about in order to be a better parent?"
Nearly one out of every four parents (;.e., 24.6% of thg total sample) made
a response to this question, and frequently more than a single idea was ex-—
pressed in an individual's response. All ideas were carefully judged for -
their relevance to the main research cbjective which was to identify ;édjtional
or other related parenting needs/skills not covered in the survey instrument.

Many ideas parents mentioned were not considered germazne to the research
objective, i.e., were idiosyncratic. Included among these ideas were
such things as personal revelations of marital difficulties, reque;ts seeking
specific information and direct help %to solve a fémily—related or ¢hild-
related problem, statements of child-rearing philosophy, criticisms pf
schools, government institutions, and society in general,. and skeptical
guestions concerning the potenﬁial value of a U.S. government sponsored
effort to improve parenting practices. These ideas constituted only a
small portion of the total response, but were interesting in bringing
to light general concerns parents have about the relationship beﬁween the
family, government, cducation and other extra-familial influences

shich affect family life.

35
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A content analvsis procedure was developed to reduce the rehaining
ideas into a convenient and meanihgful form for reporting purposes. A
prcliminary set of categories'was constructed to provide a scheme for
classifying ideas. New categories were added, of 0ld ones modified until
as many ideas as possible could be logically placed in a single category,
or in "need clusters," as they will be called. The task.of deciding in
which clusters to place ideas was made difficult by ambiguities in the
responses. Some ideas were expressed so generally that it was possible to
assign them to more than one cluster, or not to assign them to any cluster,
dependinyg on the interpretation given to them. A few responses from parents
were clearly incomprehensible. Despite these difficulties in organizing
a large number of ideas into a cocherent set.of clusters, the payoff was

substantial in terms of insights into parenthood needs. The flavor and

richness of the data were preserved in another report by deliberately

presenting the results of the content analysis in the original language

of the individual respondents. Only the categories are reported here.

Factor-Scale Results

In Table 8, factor-scales representing six different areas of effective
parenthood needs are ranked. These results will be discussed in conjunction
with item analysis data presented elsewhere in which items within each of
the six factor-scales are also ranked. The item rankings will be cited
here for comparative purposes only, relative to factors. Referring to Table 8
first, thg factor "Treating Your Child Like a Person" was the highest ranked
area of parent need, with a score of nearly 1.5 standard deviations above the
standard score mean (i.e., 64.09). All ten items belongingvtq this scale fall
in 50% of the top ranked items %p the survey questionnaire, and three of those

items fall within the first quartile of ranked items. Even the last ranked

36
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TABLE 8

Rank Order of Effective Parenthood Needs
as Measured by Factor-Scale Scores

33

Rank Factor Scale " Standard Score* N
1 Treating Your Child 64.09. 1645
Like a Person
2 Child Growth and 57.78 1664
Deve lopment o
3 Family Care 52.55 1641
4 Parent Self 49,98 1683
5 Child Management 41.82 1662
6 Baby Care 33.78 1672
*X = 50
S.D. = 10
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item on €§e scale received either high or moderate ratings as a need by 70.8%

Y

of the parent sample. &An examination of item content on this factor reveals .

arsonalizad

trg

parent needs for relating to chiidr:n in a loving, caring, and
manner. Another aspect of varenting need on this scale is for éstablishing

ground rules and limits for normative behavior. The two highest ranked items

on this scale were: "Help your child see ahd accept'his ovn feelings,” and

"Help your child to behave when he starts to fight." The emphasis on the need ‘
for developing a "love with discipline” parenting strategy as implied

by .this factor is further reinforced by parent responses to the free-response
questionnaire item which is discussed later.

The second rankecd fac;br, Child Growth and Deveiopment, indicaﬁes a'relatively
strong parenting need f;r iné%eased understanding éf the psychological,
phvsical, and perceptual-motor development of the child. Four of the six itews
which belong té this scale are in the first quarEile of all items ranked in the
questionnaire. At least 70 percent of the parent sample indicated either a
high or moderate level need on all items on this factor. The following two items
were ranked highest on this scale and Serve as indicatoxs oi néed inlthe child
growth and development area: "tlow your Ehild's pegsonality is forred," and
"How the world locks and sounds to your child, and how to help him learn about
it."

The Family Care factor was ranked third and its standard score was
slightly aove the mean of the distribution. Only one item from this scale
ranked among the first quartile of items in the questionnaire; this item was

"How to keep your child from getting hurt (and how to give first aid).”

ihe last ranked item on the scale received dhly 42.7% of parent endorsement,

as judged by the item response distribution. These results indicate a moderate
level of need for improving family health care practicas, with:an emphasis on

diagnosing children who are hurt, sick, or not growing as exgected.

38
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gé Parcnt Self scale is ranked fourth arong the areas of parenthood need.
Two items from this scale were ranked in the first quartile of items in the
quasticnnaive, which were: “"Your cwn feelings and hebits and how thaese helpd
or hurt your child care (how they affect your child care)," and "Your need
to make your child mind you (ho& your own needs can affect hov your child feels
about himself, and your child's learning}." These results appear to indicaﬁg;i,"’
parents' needs to understand their feelings as parenté and how those feelings
may affect the quality of child care and ultimately their childrens' develop-
mentt

Table 8 shows that the Child Managawent and Baby Care factors ranked
lowest among the six parenthood need factors, and fell”ﬁOEéﬁthan one standard
deviation below the mean. All three items on the Baby Care scale were ranked
in the bottom quartile of all questionnaire items and no item on this scale
received greater than 50 percent endorsement as either a strbng or moderately
strong need. No item in the Child Management scale was ranked higher than 27
among 44_que§tionnaire items, and three items on the scale were ranked nurbers
41, 43, and 44 respectively. A content analysis of items on thess two factors
raised Ehé'Question that perhaps these results were due to the relatively high
experience level of the sample parents, 211 of whom had at least one school-aged
child. Items on these factors appeared to emphasize skills needed for parenting
infants, in areas such as infant language developwent, maternal health
care, infant health care, traihing the child to develop self-feeding skills,
and teaching the child self-management skills. It was thought that a sample
of parents with only newborn or very young childreh of preschool age might
express stronger needs for devéloping know-how in these areas relative to the
other factors. To test this possible explanation of the results, guestionnaire

data were gathered from an independent sample of parents with only presachool

children. 3 9



Seven Head Start and other federally-sponsored preschool education
'.p£0gfams in the states of West Virginia and Pennsylvania were identified
and coordinators of thase programs weres asked to have pa;gnts with only

preschool aged children corplete the gquestionnaire. rThe results of
analyzing the relative prioriﬁies among parcnthood needs, as measured by
the six factor-scales, are shown in Table 9:

Table © fa-

Rank Order of Parenthood Needs Among Parents
with only Pre-School Aged Children

Rank Factor Standard Score* N
1 Treating Youf Child‘Like a 63.72 52
Person .
2 Child Grow;h and Developwent : 57.08 53
3 Family Care | 54.12 53
4 Parent Self A j 49.59 56
5 Child Management‘ ‘ ‘ 42.52 | 54
6 © Baby Care : 32.98 54
*X = 50 .
S.D. = 10

The rankings among the need factors in this sample are identical to
those of the original national sample. WNeeds for skill development in the
areas of child maﬁagement and infant care are consistently less strong for

parents with at least one child or school age and for parents with youngsr

children.
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While a reasonable test has been applied to explain the relatively

low

o]

riority given by parents to Child Management and Babyv Carg, a more
rigorous test could be madz in the future by sampling expectant parents
or parents with only newborﬁ children.

The quastion of whetheyhd%ffg;ggy subsets of parents within the national
samnple have different parenting neeéé was exvlored by correlational analyses
between the factor-scales and selected demographic data. The demographic
variables used in the analyses were as follows: total number of children
in the family, nurber of children in the family between the éges of 0 and 5,
school raciai—ethnic composition, county family median income, and community
size. Many of the resulting correlations between these two sets .. data
were statistically significant due to the sample being - large, but the magnitude
of the correlations was so low as not to be educationally significant enough
report. No single correlation accounted for mdre than 5.2 percent of the
variance in the factor-scales. The strongest correlations, however, were
obtained between school racial-etlinic composition and Family Care (-.28),
Child Growth and Development (-.16), Child Managament (-.26), and Baby Care
(-.24). That stronger needs in these areas may exist among racial and ethnic
minority parents (i.e. Blacks, HNative Americans, Orientals, and Spanish)

is one possible, though very tenuous interpretation of these data-
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Content Analvsis of Cven-BEnded Responses

As described previously, clusters of ¢ffective parenthood needs were

formed by categorizing parcnts' responses to Section X of the survey questionnaire.

Nine different clusters ware identified and described, based on parent responses.

They are named and briefly characterizad below, supplementing the structured

questions. Some clusters suggest needs which were not tapped by the

questionnaire, while other clusters tend to reinforce or give further specifi-

city to needs which the questionnaire did include. The following discussion

is intended to capture the essence of pareants' open-ended responses as organized

in cach cluster.

1.

Cluster I: Education (School) - That parents demonstrated
their concerns about education is not surprising in view of
the fact that at least one child per family is either in
kind2rgarten or first grade, and therefore is beginning the
formal education process. Many parents are vicariously be-
ing re-introduced to formal schooling through their first or
only child. For both parent and child, the bzginning of
schooling is an important event. In general, parent
responses in this cluster suggest an expression of need for
learning how to develop productive home-school relation-
ships, such that learning in school is reinforced and ex-
tended througyh active parent involvement at home. Parents
view their involvement as encouraging and/or developing

in children positive moldivations for learning, educational
interests, good learning habits, and basic learning skills.
Parents also see. the need for assisting the child in over-
coming learning difficulties in school.

Cluster II: Pro-Socialization of the Child - This cluster
suggests two different emphases of pro-socialization: one
relates to the personal development of the child, and the
other relates to the child's social development. The
emphasis on personal development reflects parent needs to
promote the child's self fulfillment, as manifested in the
personality traits and skills of a mature person. To be-
come effective parents means to learn more about Strategies
for develooing the child's self-esteem, cognitive abilities
and openness to new experiences. The social developrment
emphasis reflects parents' needs for children to cdevelop
"proper" and enlightonea attitudes of "respect,” help-
fulness," and "concern for others." Also . as part of this
emphasis on social development, parcnts recognize the im-
portance of fostering the formation of the child's personal
identity--one which grows in harmony rather than in conflict
with society. In this cluster, ideals of human development
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and sorial behavior are imolied as points of re-
feronce for deoveloping effective parenting strategies.

usn

Ldonts/Sensitive Ousstionsg

!
his cluslas tn o5 nacds of parents to deoal wich
significant family-related events and issues having
high potential impact cn the devalopment of the child.
Daath, divorce, remarriage, sex, and religion were
among tha critical incidents/sensitive questions
mentioned by parents as especially difficult to handle.
A sense of willingness to confront these events and
issues and to help children understand them better
seems to underlie these parents' responses. The nezed
expressed for how to communicate with children on
matters of sex and religion appears to have the ~are
pro-sociel emphasis as in Clustar II. Some parents
balieve it is important to learn more about helping.
children understand and/or cope with important 1ife
events and issues. -

Cluster IV: 3ingle Parent - Single parenthood is be-
coming increasingly recognized for the many special
dificulties it engendars for both parent and child.
The parent responses in this cluster bear witness to
the coping difficulties, parenting concerns, and strong
feelings of need amonyg single parents. Plaving the
dual role of father and mother, as bread-winner and
social-emotional stabilizer in the home, is perceived
by single parents as a formidable task. The resncnses
givep by single parents in this cluster clearly illustrate
deep and varied ewotions, and a calling for help in
relation to parenting children and to new questions and
feelings ¢bout oneself as a single parent.

Cluster V: Special Children - Parents' nezeds for dealing

with & wide range of childran's probhlems and tvoes of
children are expressead in this cluster. Psychological,
pihysical nealth, and lsarning problems of the child are
particular areas in which pavents are seeking helg.
Adopted children and twins were mentioned as types of
Family situaticns which pose unigue problems for parents.
Exemples of questionnaire items which correspond to ideas
mentioned by parents in this cluster are: "How to know
if something is wrong with your child (is not learning;
cannot walk well; cannot see or hear well)," and "How

to tell if your child is growing right (body size, height,
weight)."

Clustar VI: Family Relations - An examination of parent
responses in this cluster raveals needs for establishing
positive human relationships among parents and arong
siblings as well. Parents believe that a "good" narriags
relationship is the start of effective parenting, and
that "healthy" and "competent" children are developed

in homes with strong rarriages. Another area of nced

in the family relations arca is that of encouraging
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"cooperation and good feelings" among children. - The
ideas expressed in this cluster are related to the
follewing items in the quostionnaire: "Help vour
child learn to gat along witn family and friends"
and "Heow yvour child deals with the wav that your
family lives (people in the home, what thev do to-
gether, how they g=t alcng).”

Cluster VII: Caring for/Protecting the Child - A
relatively small nurbzr of zesponses fell into this
category. 'The mest freguently mentioned concerns -waXe
for leaming how to protect children from harmful.
drugs, and learning more about good child nutrition.
Related to this cluster are three items included in
the questionnaire: "What happens before the baby
coxes (what to eat; what drugs not to take; how

long to wait before having another baby; things that
can nappen to the baby); "Pick the right foods and
take care of them so they will not spoil (fix meals
that are good for your family's health); and "How

to keep your child from getting hurt {(and how to give
first aid)."

Clusrtexr VITI: Parents as Persons - Parents' responses
in this cluster cleaxly demonstrated the emotional
strains and needs of parents. How to maintain cr
develop self-control, emotional stability, self-
confidence, self-understanding, and tension release
were Wmentioned as important personal needs to ful-
fill as parents. The need for coping with the e-
motional and psychological pressures of parenthood
are stwxcngly felt in this cluster.

Cluster IX: Understanding/Communicating with the Child -
The meaning of this cluster clos=ly parallels the factorx,
"Treating Yourself Like a Person.”" Parents appear to be
expressing needs for develcping more "humanistic," e-
qualitarian, and attentive relaticnships with their
children - for developing child-centered parenting
practices in which parents first learn what the needs of
the child are and then learnm how to respond to those
needs effectively. Parents recognize that children are
unique individuals, and are asking for help to humanize
and individualize parenting.
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Preferences for Educaticnal Jtrategies, 0-3

The next set of results to be reported is relevant to the question

concerning ceducational (instructional) appooaches to parenthood educatiun:

By what modes of "teaching" do parents prefer to learn rore about parenting?
The intent of this question was to assist planners of a series of parentﬁood
education programs to make decisions ébout the instructional methods to be
used in bringing about the desired educational impact on, the target audience.
The assumption was made that the series would have a much better chance of
succeéding if its mode of delivery appealed to the target audience. By appeal
it was meant stimulating initial interest and then maintaining that interest
in parenthood education over a period of several weeks. In answer to-this
guestion pertéining to educational strategies, the results from analyzing the
first group of ten items in Section IX of the survey questionnaire will be
reported. ‘

Toble 10 below presents rank order data on parent preferences for ten
different delivery modes of parenthood education. The top threze ranks clearly
shcw that parents prefer to learn more‘aboﬁt paventing from reading (bocks or
magazines) and watcning al télevision series. More than 80 percent of the ”
parents reported preferring all three of these strategies; and nearly 40 pércent
of the parents showed very strong preferences for them. Regarding the fourth
ranked item, "Talking with parents ir group meetings," almost three out of
four parents said this mode would be appealing. Two-thirds of the parents
shoved preferences for "Seeing movies near mv home (at a school) ," but slightly
less than one out of every five parents (19.3%) indicated a strong prefarence
for this mode. The next several items, ranked six through ten, are not con-
siderad by parents as very appecaling approaches. As low agbésfS% (rank 6) ﬁo
as high as 75.5% (rank 10) of the parents report that these strategies are “not
at all" liked. The last ranked item, "Having a person visit my hoﬁé énd talk

with me each week," was rejected by an overvhelming majority of the sanmple.
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TABLE 10

Rank Order Preferences for Selected Educational Strategies

Response Distribution:

Rank A A Not
Rank Score* N Lot (%) Little (%) At All(x)
"How much would you like to
‘learn about being a parent
from:"

' Peading books. ' 1 224.6 1738 38.3 48.0 13.7
Watching a special TV series. 2 222.1 1729 38.8 44.4 16.9
Reading about this in 3 214.9 1717 33.0 46.8 19.3
magazines or in small newWS-
papers (4 to 8 pages lond).

Talking with parents in 4 200.8 1727 - 29.3 42.2 28.5

. group meetings. '

Seeing movies near my home ~'5 184.8 1724 19.3 46.2 34.5
(at a school).

Seeing slides and hearing 6 167.1 1710 12.9 41.3 45.8
a person tell about them.

Playing games that teach 7 164.1 1706 16.7 30.7 52.6
me to be a better parent.

jHearing a special radio 8 158.4 11701 12.5 33.4 54,1

_.series.

Listening to records or 9 155.9 1685 11.8 32.2 56.1

" tapes.

Having a person visit my- 10 130.9 1715 6.2 18.4 75.5
home and talk with me each
week.

*Rank scores were derived by Qifferentially weighting each response category (i.e.,
"A Lot" = 3, "A Little" = 2, and "Not At All" = 1) and then adding together the weighted

results.
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Do different subsets of varents show preferences for different apprd

. e .. . . L
to "teaching" parenthood education, and if so, what is the nature ang en?

- - 8 . 1, &
of these differences? The analyses sought to determine whethar or not
_ . . . 7#Ctoxg
degrze of preference for a particular strategy was associated with sych *
A

. - . . . c e . 14
as family composition, the racial-ethnic composition of the community, ¥

> 3 /e
family. income. The results of correlational analyses were similar to tho”

. ) gin
previously reported for the factor-scales: very weak correlations acgOW! g
. A .. o
for small portions of variance in the dependent variable items. Theyg 15
evidence that parents who differ on the characteristics in question p{ef@ﬂ
di fferent approaches to parenthood educaticn.
Preferences for Program Formats, Q-4
The foregoing analysis attempted to reflect the preferences showp by
Q

parents for different instructional approaches to parenthood educatiopp-

do
third, and final question will now be examined: If home television (95_5;”\\

. . . . £PRk~
or movies) were used as the primary vehicle for delivering a series of R~

11
e 229

hood education programs, what types of program formats®would be most zPR
' - to
(enjovable and attention holding) to parents? This question was desigﬂea

tVQ
provide information that would assist planners in deciding among alteynat?

) e
production strategies the one(s) which would be most appealing and H1gref0
would most likely succeed in conveying parenthood education instructjof-

. %
rank order item analysis was performed on parent responses to a list of s*

. , 1. L.
possible presentation forme -s, the results of which are reported in reole

More than four out of every five parents responded they would 1liyx# 9

learn from "An M.D. (doctor) or other expert," "Stories about real peagle
1y

N

{not humor)," and "A talk shos with well known guests and parents.” slighg
more than half or the parents ihdicated strong liking for the first of thgae
two presentation formats. Roughly three-fourths of the parents reported
liking for "A shov that goeﬁxiﬁté real p=ople's home," and "Special § ¢OTid
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Rank Order Preferences for Se

“On TV or radio or in the
movies, howv much would you
likxe to learn from:"

TABLE 11

An M.D. (doctor) or other
expert.

Stories about real people
(not humor).

A talk show with well known
‘guests and parents.

A show that goes into real
people's homes.

Spécial Stories done by
actors (not humor).

A funny show (humor, comedy,
jokes) .

*Rank scores were derived by differential

Rank
Rank Score* N
1 242.3 1696
2 238.6 1687
3 223.2 1799
4 216.2 1693
5 204.7 1657
6 117.7 1672

A

Lot (%)

53.0

51.5

41.3

41.1

31.1

17.9

lected Production Strategies

44

Response Distribution:

2 Not
Little (%) At AL1(%)
36.3 10.7
35.7 12.7
40.6 18.1
34.0 . 24.9
42.5 26.4
41.6 40.5

ly weighting each response categorv (i.e.,

"A Lot" = 3, "A Little" = 2, and "Not At All" = 1) and then adding together the weighted

results.

48



45

done by actors (not humof)." Cver twice as many parents reéorted not liking
these latter two fo;Fats compared with the two highest ranked ones. "A funny
$how (humor, comady, jokes)" appears as lcast appealing among the different
formats and.yet 2 majority (i.e., 59.5%) of parents still feel it has some
appeal.

The quastion of whather different subsets of parents show significantly
different preferences for production formats was explored through correlational
analyses using demogrsphic factors, as before. The results revealed no

evidence that would support employing particular production strétegies for

different parent audiences.

Conclusions

This study was an attempt to assess needs and preferences for parent-
hood education among parents of young children from culturally diverse
backgrounds and different regional areas throughout the nation. Existing
materials were evaluated, and parenthood education needs and preferences were
assessed in the areas of a) parent.skills and knowledge, b) instructional
approaches in parenthood education, and c) program/production format pos-
sibilities for' television or radio media.

The results reported in this study were intended to be used by planners
to build an educational and entertaining home-viewing television series con—
sisting of one-half hour shows aimed at increasing parent effectiveness and
thereby positively affecting the development of children. What will be set
forth as conclusions of this study are interpretations of parents' needs and
preferences for parenthood education, based on the empirical data already

presented and discussed.
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Existing Materials, Q-1

‘

Existing ﬁedia materials are largaly unsuitable for usz or adaptation
to reach and instruct a mass audience of parents via telecast. Further,
existing materials typically have received no evaluation before being made
available to the public. AEL's technical evaluation/formative review of
these materials suggests, however, that several individual items might be
usable within the context of local, community-sponsored programs for
parents and prospective parents. These evaluations are available from AEL

in a catalog of parenting materials updated through early 1977.

’

Skills/Xnowledge, Q-2

The strongest parenting needs in the skills/knowledge area will be.
briefly stated and are based on the analysis of factor-score data and
content analysis of open-ended parent responses. The order in which
these needs appear is intended to give an approximate idea of their

relative importance:

o How to facilitate the development of the child's individual
potentialities without aversive control (i.e., with loving

care). .

o How to understand the needs of the child and to respond
to the child as a unique person in fulfilling those
needs.

°o How to help the child develop self-guided behavior
through acquisitions of morality, self-understanding,
and problem-solving.

° How to acgquire information about child growth and
development (e.g., personality formation, developmental
stages, physical maturation, sensory development).

° How to learn more about the consequences for child
development of parents' own feelings and parenting
practices in general.
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o How to achieve mental hedlth as parents (e.g., maintain emotional
stability and self-control, and reduce stresses of parenthood).
o How to help children learn and cove in school.
o Howv to help children with psychological and physical problems

or handicaps.

Educational Strategies, Q-3

Strong preferences for reading materials and television programming
on effective parenting were clearly indicated in the results. A combination
of television shows and written support materials would appear to ge ideally
suited for dalivering education for effective parenthood. Visual stimulation
seems to be an important corponent of the aporoach, since "hearing a special
radio series,"” "listening to records or tapes," and "having a person visit
my home and talk with me each week" were not appealing strategies. The latter
one, which was rejected by 75 percent of the sample, is most interésting since
home-visitor parent intervention programs have been successfully implemented'
and acceptned by parents in many places throughout the country. Apparent.
the thought of intrusion by an outside visitor may be initially‘threatening

or objectionable until that person beacomes familiar.

Program Formats, Q-4

The results suggested that a documentary presentation format would bg
most appealing, but that nearly all of the format possibilities evaluated
by parents were fairly attractive. If this msans that parents would prefer
media variety, then perhaps several different formats should be presented
in a television series or even within individual television shows to enhance
audience appeal. Different program formats could be tested for audience at-
tention (i.e., appeal and interest) once pilot programs are designed and pro-
duc~rd. The program formats which were most preferred suggested types of programs
which ewphasize a real, true-to-life, factual problem-solving approach to effective

parenthood.
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Overall Conclusions

A television series on effective parenting, gearsd to the needs and
preferconces of parents for skills/kno&ledge, delivery approaches, and
program formats would focus on parents as persons, children as unigquz in--
dividuals, and the interpersonal relationshivs of children and parents around
vital (real-life) proplem areas or issues in which conflict and tension may
be present. Parents expressed needs for promoting the psychological and
physical well-being of their children and wish to achieve this end in the
most humane way possible by using parenting practices which have a sound
information base and which can be demonstrably proven as effective. Findings
in this study strongly suggested the use and acceptability of the television
madiuvm with a variety of production formats, and written support materials,
as the most effective means of parenthood education for parents of yoﬁng
children. Initially, programé in the television series should try to reach
the general “young children" parent population until more extensi;e study is
made of. the parenthood'peeds and preferences of audiences with special

characteristics.
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EVALUATIONW FORIM

Title
Film (16mm) Film Strip Audio Video: 1/2"
1 2" Slides . ‘Cassette Record
Tape

Length Color Black & White Production Date

Copyright Source of Funds

Producer

Distributor

Where Reviewed

Purchase $ Rental $ Free Loan

Content Description:

O
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Content Evaluation:

Format: Suitability for Content:

Level of Difficulty:

Quality of Content Material:

Noted Biases:

Interest Level; Was Interest Maintained:

Technical Quality:

Target Audience:

(TR

Specified Audience: ]

O
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ther Audience:

Has the lMaterial Been Used:

Results:

Evaluation of Usability of Material in Connection With T.V.:

Stock Footage:

Background and/or Support Material:

Applicable for Group or Other:

'

What Segment of Material Most Suitable:

56
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Content of Suggested Segment:

Other Comments:
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TECHNICAL QUALITY EVALUATION

5. Excellent
B 4. nbove average quality
3. Average
2. Below average quality
1. TUnacceptable
COLOR (balance, intensity, use of color) 5 4 3 2 1
LIGHTING (adequacy, special uses) 5 4 3 2 1
CAMERAS (composition of shots, movements, 5 4 3 2 1
sequence of shots, close-ups, camera ’
placements)
SETS AND SET DRESSINGS (functional use, 5 4 3 2 1
style, kinds)
MAKEUP AND COSTUMES (appropriateness, styvle) 5 4 3 2. 1
SPECIAL .EFFECTS (inserts, supers) 5 4 3 2 1
FILM SEGMENTS 5 4 3. 2 1
EDITS (guality of edit points) 5 4 3 2 1
TRANSITICNS (dissolves, cuts) 5 4 3 2 1
CONTINUITY OF PROGRAMMING (obvious“flow) 5 4 3 2 1
SOUND (adeguate miking, balance, extraneous 5 4 3 2 1
noise, mixing, synchronization)
MUSIC (appropriate, underscoring, theme, , 5 4 3 2 1
instrumentation, selection)
TALENT (moves, delivery, casting, voilce) 5 4 3 2 1
PUPPETS (movements, timing, voices, 5 4 3 2 1
synchronization, setting, appropriateness)
ANIMATION (artwork, sound, timing) 5 4 3 2 1
GRAPHICS (titling) 5 4 3 2 1
COVEPALL QUALITY 5 4 3 2 1
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‘in-percentage terms and are based on a

sample size of 107.

-

0.M.B. No. 51-5875060.

Approval Expires: 6/30/7%

LEARNING TO BE A BITTER PARRUT 56

What to Jdo: First, read what it says below about each thing

you might learn more about. Than decide how much you feel
you reed or want to learn more about that. For example,

if you feel you already knowall or just about as much as
yecu need or wint to kacw about “How Children Grow and
Cevelop,” then mark the box Mothing More At All. However,
if you feel you need or want to learn more about that,
then you ray wish to answer A Little More or A Lot More.
Put a check mark (~f in the box under A Lot More, a Little
More or Nothinag More At all for each gqua2stion. We are
interested in what you feecl. 7Tou may, of course, feel that
you need or want to leawn more adbout som=2 things, and no-
thing more about others. No one will judge you as a parent,
whatever your answers arc. If you do not want to answer a
guestion, then leave it blank.

HOW CHILDEEM GROW AND DEZVELOP. How much do vou feel vou

. need or want to learn more about:

1. where you can find out about how children develop.

2. What your child should be able to learn at his age,
so as not to "push" your child too much.

3. How children grow into special, one-of~a-kind pazople.

4. How the world lookxs and sounds to your child, and
how to help him learrn about it.

S. How your child's personality is formed.
6. How your ciiild learns to use his body by playing

(rur:, jurps}.

TAKING EBETTER CArE OF YCUR BABY. How nuch do vou feal vou
need or wanit to learn more aboutb:

1. Wwhat happens before the baby comes (what to eat; what
drugs not to take; how long to wait before having
another baby; things that can hanpen to the baby).

2. How babies learn to talk (what the baby hears; what
it i1earns from what you <o and say).

3. Helping the baby feel good {not tco warm or ccol;
enough tc eat; focd that might upset the baby; giving
the baby room to move -around).

TREATING YOUP CHILD LIKE A PEPSON. How much do you feel
“vou need or want to learn more about how Lo

1. Tell what children are doing by watchirg then.
2. Help vour child s2e and accept his or her own feelings.
3. Show love and care to your child.

4 Talk with your ~h1ild about his problens and answer
his questions.

5. tHelp your child to hehave when he stares to fight.
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My City & State

My Children's Ages (in yeaxs)

MName of Nearest Grade School

NOTHING MORE

A IOT MORE A_LITTLE MORE AT ALL
() 9.6 ()56.7 ()33.7
¢) 36.4 ) 50.5 R
() 43.8 () 43.0 (35,2
() 43.8 () 45.7 ()10.5
() 48.1 () 43.4 () g5
(:15.1 < ()52.8 (132.1
() 6.9 ()13.7 (V79,4
) 9.8 ()2g.4 ‘e1.8
() 3.9 £)27.5 {leg.6
‘) 31.8 V52,3 5.9
() 50.7 {)36.4 () 2.8
() 30.8 ()43.9 . ()125.2
() 57.9 (133.6 () g.4
() 44,3 ¢ 43,4 ‘923




Iv.

V.

VI.

O

6. Help your child learn to get aloag with family
" and friends.

7. Help vour child see why rules are gcod.

TAKING CARE OF YOUR FAMILY. How much do you feel you
need or want to lsarn more about how to:

1. Pick things for the child‘s bed and for him to
‘wear (so that they last and are easy to take
care cf).

2. Find and take care of a home for your family (how
to shop and pay for housiag and furniture). '

3. Pick the right foods and take care of them so
they will not spoil (fix meals that are good for
your family's heal*h).

TEACHING AND TRAINING YOUR CHILD. Hew much do vou feel
you need or want to learn more about:

1. what ways of teaching will work best with your
child (the way you teach; use of books, TV).

2. How to control your child by using reward, praise
and correction in a loving way (how to help your
child control himself).

3. How to teach your child to be-neat and clean and
to show good manners.

4., How to get your child to go to bed oa time (and
to rest or take naps).

5. How to get your child to change from doing one
thing to deirg something uvlse.

6. How to.plan yaur child's use of TV (picking TV
) programs, not watching too mtch TV).

7. How to place your chairs, tebles and other things
so that your child will have room to play and learn
¢=~d keeping some things out of sight so your child

v/ 1l not wart them).

8. How to feed your child; teach him to feed himself;
and make eating fun for your child.

9. How to teach your c%ild to dress and undress.

10. How to help your chil/' think for himself (choose
what he wants to do; tiaxe plans).

11. fow to teach your child to tell right £rem wrong
(to be moral).

KEEPING YOUR FAMILY SAFE AND WELL. How much do vou feel

you need or want to learn nore zbouc:

1. Hew to keep your child from getting hurt (and how
to give first aid).

2. How to keep your child well (get shots and have the
doctor check your chiid).
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A LOT MORE A LITTLE MOEFZ
() 35.4 () 54,2
(Y 32,0 () 47.2
{) 5.8 () 30.8
() 14.4 t) 33.7
() )

41.5 ‘Y 491
) 44.9 (Y 37.4
() 23.6- () 47.2
() 12.3 () 29.2
() 15.1 () 51.9
() 13.2 () 44, 3
() 3.8 () 26.7
() 2.9 () 19.2
() 1.0 () 13.5
() 29.0 () 5.4
() 536 €7 50.0
() 35.8 () 43.4
() 3.8 () 25.0
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9.3
19.8

63.5

60.4"

51.9

17.8
29.2

58.5

33.0

42.5

69.5
77.9
85.6

19.6

26.4

20.8

71.2



A 10T MNORE A LITTIE MORE
3. How to know if something is wrong with your
child (is rot learning; cannot walk well; can-— .
not see or hear well). () 26.2 () 42.1
4. How to know when your child is sick (has a fever
or says he hurts some place). . ) 31.3 () 34.9
5. How to pick things that are safe to play with. () 6.7 () 29.8
6. How to tell if your child is growing right .
(body size, height, weight). . () 10.5 () 38.1
VII. TAKING CARE OF THINGS AT HOYE. How much do vou feel
you need or want to learm more about:
1. Making good use of your time (plan your time for
child care, house work, school or job, time for .
yourself and your friends) () 25.7 () 40.0
2. Getting good help with chilé care {cay care, buby
sitter, nursery school). () 11.5 () 28.8
3. How your child deals with the way that your family
lives (people in the home, what tha2y do together, .
how they get along). () 21.0 () 50.5
4. Finding help for people who don't take care of
their children, or who hurt their children. () 23.6 () =0.9
VIII. YOUPRSELF AS A PARENT. How much do you fe2l you need
‘ or want to learn more about:
1., Your own feelings and habits and how these help
or hurt your child care (how they affect your
child care). () 44.9 () 38.3
2. -Your need to make your child mind you (how your
own needs can affect how your child feels about ]
himself, and your child's learaning). () 41.1 () 42.1
3. wWhy yodr child will rot mind you and how this
pothers you (how to get over being upset). () 33.6 () 47.7
4. How to be sure that you are doing what is best
for your child (or ‘your worries about what other
‘ () 32.7 () 42.1

paople think).
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what to do: .Just as bafore, read what it says about each thing from which you can learn. That is, if yvou
tnink you would enjoy learning about being a better parent from "reading books," then you may wish to answar

A Lot or A Little. But if you would not enjoy learning from "reading books," then mark the hox lot Al
You may, of course, think that you would like to learn from sone things and not from others.

magc (&4 in the box under A lot, A Little or Mot At All for each question.

A 10T A LITTIE
IX. HOW TO LEARM ABOUT BEING A BETTER PARENT. How much
would you like to leam about being a better parent from:
1. Reading fooks. ‘ () 45.8 () 46.7
2. fTalking with parents in group meetings. () 198 (' ) 43.4
: 3. wWatching a special TV series. ’ () 50.0 ) () 41;5
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Put a cheon

()

11.

I

ALL

31.8

53.8
63.5

51.4

34.3

59.6

25.5

16.8

16.8

'18.7

25.2

NOT AT ALL

()
()
()

36.8

8.5



10.

On TV or radio or in the movies, how nuch would you like to

Seeing movies near ny home (ot a school).

Having a person visit my home and talk with me.

each week.

Seeing slides and hearing a parson tell about
Raading about this in magazines or in small
newspapers (4 to 8 pages long).

Hearing a special radio series.

Listening to records or tapses.

Playing games that teach me to be a better parent.

learn from:

Qo

ERIC

1.

OTHER IDZAS. What else do vou think vou need or want to
learn more abour in order %o be a better parznkt?

A funny show (humor, comedy, jokes).

A talk shéw with well known guests and parents.
Stories abou£ real people (not humor).

Special stories done by actors (not humor}.

An M.D. (doctor) or other expert.

A show that goes into real people'’s hones.

so that your ideas will be easy to read.

Print

14.3

39:4

10.6

15.7
40.8

57.3
42.2

60.2
35.9

A LITTLE

t)

33.0

8.6

41.0

43.3

17.1

'26.9

20.2

39.2
39.8

35.0

32.0
36.9
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ALL

NCT AT

44.3
86.7

44.8

17.3

74.3

65.4
69.2

27.2



APPENDIX C

Post~Data Gathering Principal and
Teacher Questionnaire Forms
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DARENT STUDY =WALUATICK FORM
. FOR SCHOCL PRINCIPALS

2 How were teachers told about the data gathering procedures?
( ) Inéividually { ) As a group ( ) Both individually and as a group

3. Who told the teachers about what to do? (e.g. principal, secretary, etc.)

4 What problems, if any, were there in distributing guestionnaires to
teachers? (If none, write 'none") :

5. %nat prcblems, if any, were there in collecting returned questlonnalres
from teachers? = (If none, write "none")

6. Vhat problems, if any, were there in mailing the questionnaires to us?
(If none, write 'none")

7. Did you receive a prepaid postage label to cover the cost of mailing
guestionnaires to us?

() Yesj ( ) No* ( ) Don't know
3.

7A. Vas postage sufficient to cover cost?

() Yes () Mo (If yvou desire reimbursement,
indicate cost: )

*We have been keeping records of mailing costs for 1nd1v1dux1 schools. These
‘costs will be rplmbuzqed
o ~
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E

¢. The return rate from vour school was %. How would vou judge this
result for thirs tvpe of guestionnaire, for parents of kindergarten/first
grade pupils in your school, using these procecures for collecting data:

Much below average
Below avorage

. About average
hpove averags
Much above averagsa

N R i S

10, If you answered "Much below average" or "Much above average" to question
9, please list the most importaent reasors which vou feesl hindered or helped
gztting questionnaire returns:
1.
2.
3.

11. Did you receive any questions or commen ; {zum parents about the guestionnaire
. ox about this study in general? ‘

() Yes.‘J () No

11a.  If youw are at liberty to share these without
revealing the names of parents, please list
thon kolow:

3.

T 12, Werse you ever contacted by the State Superintendent and/or local Super-—
intendent of Education about your participation in this study?

() Yes (Check which one(s): () Mo

{ ) State Superintendent
( ) Local Suverintendent

66
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13. How would y
pupils in vour school?
follow, is to dete
amount of (on) sons

_he

{( ) Family income is
or low)
Family income
and low, high
( ) Famnilvy incowe is
" middle, and low)

Otherx:

is

(The pu
ricine the

Lnarafte sl Iy,

and middle,

you describe family income sharacteristics among parents of
sa of “hlS

UEbuloﬂ, and tne

thor than

three to

mostly at one leval (either high, middle,

divided mostly into two levels (e.g. high
atc.)
divided nrostly

L]

into threz levels (high,

How would you describe the
completed) characteristics

)
N

()

school
The lu &t

¢clementary school, high school,

( ) Other:

educational attainment (i.e. last grade level

of parents of pupils in your school?

About as many parents have completed college as high
or elementarv school
grade completed by most pavents is either in

or college

15. How would you describe the

size of housing) of pupils

Pupils come from
Pupils come from
than different
Pupils come from
than alike
Pupils come from

——~
[

()

16. IHow would vou describe the

composition of paraents

Most parents
Parents come.
backgrounds
Parents come
Other:

——~
— e

— e~
.

come
from

from

neighborhood characteristics (i.e. type and

who attend your school?

very similar neighborhoods
neighbornoods that are more alike

neighborhoods that are more different .

very different neighkorhoods

ethnic (2.9. German, Italian, Spanish, etc.)

of pupils in your school?

from the same background
a small number (2-3) of different

several different backgrounds

ERIC

Aruitoxt provided by Eic:
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On the next page, . a small samwle of narents which werc randomly drawn
from returned questionnaires is listed. This sample includes only
those parents who put their names on the guestionnairaz., 'fne purpose
oI thwe next five guestions is to commare this list of varents to all
parents in ycur school on.certain characteristics. This information
will help us determine whether parents who responded are similar to
{representative of) othesr parants.

How similar is this set of parents to varents in your school according
to:

Very Not
Similar Similar Similar

Family income characteristics ‘

Educational attainment characteristics

Nzighborhood characteristics

Ethnic minority (e.g. German, Italian,
etc.) characteristics

Racial minority (e.g. Black, Oriental, () () ()
etc.) characteristics

—~ e e —
~ o e e

THANK YOU FOR YOUR COOPERATION. PLEASE
RETURN THIS FORM IN THE SELF-ADDRESSED
-STAMPED ENVELOPE:

68



6.

7.

8.

10.

ERIC

Aruitoxt provided by Eic:

o PARENT STUDY EVALUATION FORM : 65
. ‘ : FOR TEACHERS .

Namme of School:

-

Grade Level: . () Kindergarten ()} First Grade

Nurber of pupils in your class:

Time of day guestionnaires were distributed to pupils:

Early morning

Just before lunch time
Early afternoon

Just before close of school

o~ e~ o~ o~
B N

Day of the week questicnnaires weye distributed to pupils:

Monday
Tuesday
Viednesday
Thursday
Friday

~ N e~ e~ o~
- e e e a

Were there enough questionnaires for all the pupils in your class?

v

() Yes . (; No—

6A. Approximately how many morc were |

neaded? l

68. Werc you able to obtain them?

() Yes { ) No

On an average day, how many pupils are absent from your class?

Please estimate the number of pupils who you know did not receive guestionnaires
- i.e., because of absenteeism, lateness, etc. {(Put a 0, if none):

Estimate the number of pupils who you know received questionnaires, but did
not: get them to tha2ir parents - i.e., threw them away, left them in their
desks, lost them, etc. (Put a 0, if none):

Approximately how ‘many school days were allowed for collcouiing questionnaires
after they were passed out to your pupils? ‘

() 2 days

( ) 3-4 days

( ) 5 days (1 week)

( ) More than one wecek
Please describe brizfly -ay difficuities vou had in distributing questionnaires.
{If none, write "none")
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66

12, Describe briefly any difficulties in collecting questionnalire returns

from pupils. (If none, vrite “"nore')

13. Describe briefly what was said to yvour pupils when questionnaires were
passed out to then:

14. that ways, if any, were used to get pupils to return cuestionnaires?

15. Did you receive any guestions ¢
or about this study in general?

() Yes () No
15a, If you are at liberty to share these without
revealing the names of parents, please list
them below:

Thank you for your cooperation. Please put
this form into the self-addressed envelone,
and revurn i% to us.

70
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NCEDs ASSESIHENT PPACTCORS

FAMILY CAlE (10 iteirs)

1.

10.

How vo know when your child is sick (hes a fever or
says he hurc.s sowe place).

Htow to tell :.f your child is jrawing right (body size,
height, weight).

How to keep your child well {gst shots and have the
doctor check vour child).

How to know if something is wrong with your child (is
not learning:; cannot wall. well; cannot see or hear well).

Hoy to pick things that are safe to play with.

Pick the right foods and take care of them so they will
not spoil {(£fix meals that are good for your family's
health) .

How to keep your child from getting hurt (and how to
give first aid).

ind and take care of a home for your family (how to
shop and' pay for housing and furniture).

Pick thihgs for the child's bed and for him to wear
(so that they last and are easy to take care of).

Getting good help with child care (dav care, baby
sitter, nursery school).

CHILD GROWTH AND DEVELOPMENT (6 items)

1.

6.

How the world looks and sounds to your child, and how
to help him learn about it.

What your child should be able to learn at his age, so
as not to "push" your child too much.

How children grow into special, one-of-a-kind people.
Where you can find out about hcow children develop.

How your child learns to 1se his body by playing
(runs, jumps).

How your child's perscnality is formed.

72

Cues-ionnaire

Item

VI-&

Vi-3

VI-5

Iv-3

vi-1

Iv-2

Iv-1

VII-2
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Juccor
Loading

.713
674
.643
.637

.611

.568

.516

.713

666

.632

.599



-
- Questionnaire | Factor
- Item # Loading
ITI. CHILD MANAGEMENT (& items)
‘1.~ ‘How to place your chairs, tables and other things so v-7 .656
that your child will have room to play and learn (and
keeping some things out of sight so your child will not
want them).
2. How to teach your child to dress and undress. . Vs .640
3. How to get your child to go to bed on time (and to rest v-4 .636
or take naps).
4. How to feed your child; teach him to feed himself; and v-8 .613
make eating fun for your child.
5. How to plan your child's use of TV (picking TV programs, V-6 - .602
not watching too much TV).
6. How to get your child to change from doing one thing to v-5 .592
* doing something else. '
IV. PARENT-SELF (6 items)
1. Your:.need to make your child mind you (how youtr own VIII-2 .722
needs can affect how your child feels about himself,
and your child's learning).
2. Why your child will not mird wolu and how this bpthexs VIII-3 -681
you (how to gut over being upuat) ‘
3. Your own feelings and habits and how these help or hurt VIII-1 678
your child care (how they uffect your c¢hild care).
4. How to be sure that you are doing what is kest for your VIII-4 .642
" child (or your worries about what other people think).
5. How your child deals with the way that your family lives vVIiI-3 *© . 508
(veople in the home, what they do together, how they
get along).
6. Making good use of your time (plan your time for cnild vIiI-1 .472
care, house work, school or job, time for yourseif "
and your friends).
V. TREATING YOUR CHILD LIKE A PERSON (10 items)
1. Help your child learn to get along w.th Family and III-6 .739
friends. :
2. Help your child to behave when he starts to fight. © o T1I-5 j .735
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VI.

10.

Talk with your child &bout his problems and answer
his questions.

Help veur ¢tild see why rules arz good.

Shos love and care to your child.
Help your child see and accewvt his or hey «vn feelings.

How to control your child by using reward, praise and
correction in a loving way (how to help your child
control himself).

How to teach your child to be neat and clean and to
show good manners.

How to tuach your child to tell right from wrong (to.
be moral).

Tell what children are doing by watching them.

BABY CARE (3 items)

1.

How babies learn to talk (what the baby hearo, what it
learns from what you do and say).

What happens bhefore the baby comes (what to eat; what
drugs not to take; how long to wait before having
another baby; things that can happen to the baby).

Helping the baby feel good (not too warm or cool;
enough to eat; food that might upset the baby; giving
the baby room to move around).

S|
.

O

uestionnaire

"
tem <

IrI-4

ILI-7
ITI-3

ITI-2

v-11

ITI-1

11-3
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Factor
Loading

.714

712
.636
.623

.561

.514

.819

.803



