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CUMICHE T

, The wesEErn\InterState Commission for Higher Education {WICHE) is a
public agency through™which the thirteen western states work-toge;herlg?:
. . N N . . \' N

* Increase education§1 opportunities for westerners.
Expand the supply of specialized manpower in the West. :
* Help universities and colleges improve both their’ programs and
their management. _ : S - g
Inform the public about the needs of higher education.”

*

*

WCHEN S, .
, The Western Council on Higher Education for Nursing (WCHEN) was. organized
under WICHE auspicies in January 1957 and serves the following. functions:

2

* Recommend to the Cobmmission policies relatggd to education and research.
. * Provide a medium for exchange of ideas-and sparing of experiences among
. (1) western institutions of higher educa“ion that offer nursing programs
leading to the associate, the baccalaureate, 6r a higher degree,, o
{2) their cooperating Clinical agericies, and (3) certain government
agencies concerned with nursing ‘education. - ‘ :

* Undertake cooperative planning for the systems of nursing education
~within thexyestern region under—the—auspicies of the Commission. .
% Identify and provide a means for studying ‘problems in nursing “and )
nursing education which need cooperative study. -~ : .
* Stimulate research in nursing within colleges, universities, and health
care facilities in the western region, - , ‘
* provide information for members of nursing services aﬁﬁ;faculties in
- " the West. Lot - v :
* Encourage the increased participation of ethnic minorities and men in
nursing in the West. _ I R o
* Encourage discussion with other disciplines concerned with health issues
4+ and retommend ways to facilitate optimal utilization. of nurses.in health

SRR care delivery. - . _ ) N
s * Initiate actien to’resolve problems and move nursing forward.
3 . ' ' .

. Membership is open to each accredited college and university in the West
that offers a.program in nursing leading to the master's and higher deqrees,
baccalaureate degree, or associate degree, and to such institutions offering

. graduate programs in public health ‘and in .continuing education -to nurses. -As
of July 1, 1976,vtheqe were 163 member institutions in: the Council.’ B '

. Fach member iAstitution is represented in WCHEN by (@) the head of the,

nursing schodl, (b) a faculty member from each program leading to a-degree

- in nursing, (¢) a nyrse from a ‘designated clinical agency, and, if applicable.
(d) a faculty member from the ‘continuing ec _ation program. These représentatives -

plan their programs and activities under - the ‘coordination of five steering - .

committees within-the board framework of the Council's functions. .

L 2.
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PREFACE B I R S

- -l N

9 Th1s pub11cat1on conta1ns the.papers that were presented at the “Innovat1ons »
27 Yin NLrs1ng Curr1cu1a” workshop he]d in San D1ego, Ca%rforn1a, on* January 17 and ,Jff
13,0976 - e »%-,“ ‘ '

F1fty two nurse educafors, represent1ng assoc1ate bacca]aureate, and
graduate degree programs from 10 western states attended the workshop Ihe

) names of the part1c1pants are at the. end of th1s book. I ; Lo ,ﬂ

o ‘The WCHEN Curr1cu1um & Teacn1ng Steer1ng Comm1ttee sponsored th1s f1rst L
workshop offered under the new wCHEN structure Comm1ttee members. p1anned ‘the
workshop to meet const1tuen+s requests 1n line w1th wCHEN ‘goals.. ' ‘ ,

' The comm1ttee apprec1ated ‘the time and thought that each of the speakers j: T
devoted to the presentgt1on ‘It is“the hope of the comm1ttee that -those who
attended the workshop and those who read these papers will ga1n new 1ns1ghts ‘
and know]edge ‘that can be trans]ated 1nto act1on 1n curr1cu1um deve]opment and P
student.evaluat1on - : : S - : -

' ‘ Curr1'u1um & Teach1ng Steer1rg Comm1ttee 1976

2

- Dr. 'Rose McKay, Cha1rperson . S . o _—

- _ ‘University -of Co]orado T : L I
School of Nursing % - = o ‘ L - E
Denver, Co]orado

Ms..Maura Carroll | T
- University of Californid, San Franc1sco st

~School_of Nursing ., , L
‘ San Franc1sco, Ca11forn1a T

Dr. Alice.longman: . e

?wUn1vers1ty -of “Arizona = o S o
College .of ‘Nursing S o
Tucson, Arizona .

_ Dr. Vivian Wolf- w11ets IO L e
- University of wash1ngton IR . S
- School of Nursing® T
.. Seattle, Wash1ngton o R
'Dr. Ruth Wu . M a - e
= California State Un1vers1ty, Los Ange]es
¢ Division of Nursing - . ‘
.o Los . AnQE]esg Califorfia. . il e

= Lo wCHEN Staff Members

- JofEleanor Elhott A S Mary Ste Watwg} S
. Director of Nursiag Programs T Adm1nstrat1 e Secretary .

-

~ Jeanne M. Kearns?"g‘ L SR Teresa Baca .
g Assoc1ate Director” of Nurs1ng Programs S - Secretary

Jon Bunne1] T
Staff Assoc1ate
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AR P'IO\'I%TER_N‘S,VOEV‘AS$ESSMENT-“7‘QJ=',EVX‘P“ERI'ENTIAL“'-:LERRNYING__V' e
LT e LT T S John R Vaney R
AR g T Director. - | K

Cooperat1ve Assessment of
Experiential Learning .
o St T - Assembly Activities” C
e “Educational Testing Service .
o R R Pr1nceton, New: Jersey S

< ) .
.‘A,’.

SR The members of the NCHEN Curr1cu1um & Steer1ng Comm1ttee are to~be—con- - ”f-'{
L gratu]ated for focusing ‘on 1nnovatﬁons in nurs1ng curr1cu1a and for g1v1ng L
'part1cu1ar attent1on to the assessment of exper1ent1a] 1earn1ng Apparent]y,.
-many educat1ona1 currents are about to converge ,w1th the resu.t that educat1on ‘: -
-as we have known and exper1enced it-will be d1fforent in the future poss1b1y AR
ref]ect1ng tendenc1es that began to emerge around 1970 Certa1n1y our soc1ety
uitn genera] ref]ects prpfound d1ssat1sfact1ons These soc1a1 tens1ons, coup]ed
with what we have learned about how to expand educat1ona1 outreach with what
"we have 1earned about how to assess 1earner needs and 1nterests, and w1th what
: ’we have 1earned about how to des1gn and 1mp1ement sat1sfy1ng prbgrams, suggest
o that the egucat1ona1 sector of our soc1ety has been a]erted to the need for fﬁ
. “‘change and that it is prepared to change o o “..uf S
' " More: recently, - w1th the energy cr1s1s and’ the - economic recess1on"we"have
. also’ become more consc1ous of the econom1cs of educat1on*m’§iowiy, and 1n somel .
- 1nstances pa1nfu11y, we. are’ hav1ng to 1earn to conserve our resources to reduce‘m
’_waste and to 1ncrease our eff1c1ency 1n a]] segments of che economy, espec1a11y
dn the f1e1d of edUEat1on Educat1on is not on1y 1n severe compet1t1on w1th i
. iother governmenta] serv1ces 4n pub11c budgets, but" a]so 1n compét1t1on w1th ; _«ﬁf
‘necess1t1es such as food fuel,,and she]ter 1n 1nd1v1dua1 and fam11y budoets =
‘ Therefore, 1n add1t1on to prev1ous, estab]1shed souna'educat1ona1 rat1ona1es '
,for exper1ent1a1 educat1on, there are now spec1a1 uroenc1es 1n¢the call for.
_providing. opportun1t1es for 1nd1v1dua]s to bu11d,onwthe1r prev1ous educat1ona1 g
?‘accomp11shments, An our: 1nd1cat1on that we need to ‘use- all educat1ona1 resources, 19]
kﬁnot Just the c]assroom,kand in. our need to f1t educat1on to the student The75
- fassessment of exper1ent1a1 1earn1ng has emerged as a very s1gn1f1cant and ngQ,."_:g
._lfgopract1ca1 prob]em area 1n h1gher educat1on i genera] The Comm1ss1on on Non-.
‘5'trad1t1ona1 Study (1973) recommended that "New devices and techn1ques shou]d

: wbe perfected to measure the outcomes of many types of non- trad1t1ona1 study

e
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' and to assess the educat1ve effect of work exper1ence and commun1ty serv1ce

Cln schedu]:ng th1s workshop, the p1anners foresaw that in theé’ ﬁqe]d’of nurs1ng "Fjiﬂt
there were not. on]y genera] 1ssues ‘about assess1ng exper1ent1a1 1earn1ng, but SR

"

'i; also %pec1a1 concerns pecu11ar to nurs1ng,_ A S s

«

This -paper is: d1v1ded into two major sections. The'first*sectfon provides

" an overview of the’ Cooperat1ve Assessment of . Exper1ent1a1 Learn1ng (CAEL) prOJect

a tepth 1nst1tut1on Jo1ned w1th Educat1ona1 Test1ng Service \ETS) in a prOJect

The second d1scusses patterns of assessment for exper1ent1a1 1earn1ng D1scuss1on fl3

of CAEL w111 prov1de a context for ‘the second section of the paper o ;
. “*qus\‘U ' L. The CAEL Project - ' S"~ ’ "—L j;

ft CAEL. was began in; 1974, when nine co]leges and un1vers1t1es, and later

.of focused research .and deve]opment work concerned with the assessment of. ,'- .'}"1
exper1ent1a1 1earn1ng The cooperating institutions were Ant1och Co]]ege, ‘

the Ca11forn1a State Unavers1ty and Colleges represented by San Franc1sco

State University; the Commun1ty Co]]ege\of Vermont Emp1re State Co]lege, ':
F]or1da Internat1ona1 Un1vers1ty, .the Massachusetts State Co]]ege System T

'; represented by. Fram1ngham State. Co]]ege, Metropo11tan State Un1Vers1ty, New'_ L .vﬁ

'“,1nst1tut1ons agreed to. work togethen to aeve]op sound methods for assess1ng

= The Work < of the’progect—;s‘d1rected by . Steer1ng Comm1ttee, chaired by |
' _Morr1s Keeton of Antioch Co]]ege ‘ Current]y; the Steer1ng Comm1ttee cons1<ts j”u“d.L;
- of f1ve mem6ers e]ected from colleges and un1vers1t1es, representat1ves from -:J" {;

- the or1g1na1 found1ng 1nst1tut1ons, and three other prom1nent educators ‘:Thebiﬂ‘;fflf

Co11ege of the Un1ver51ty of Alabama, and Thomas A. Ed1son CoLJege These

expertences and. accomp11shments outside the c]assroom c,____—-——————-—— g

‘ "brOJect was 1n1t1a11y funded by the Carneg1e Corporat1on of New York. Current]y, L
ST 1s be1ng supported by ‘the Fund for. the Improvement of Postsecondary Educat1on,
- the Ford\izundat1on» “and the Lilly Endowment, and, with cont1nued Carneg1e fund1ng

Provfsion has been made for degree grant1ng 1nst1tut1onsﬂanﬂ other assoc1-.'

['at1ons -and agenc1es ‘to Jo1n the prOJect through membersh1p in the Assembly

_prob]ems, and 1ssues, and for commun1cat1ng the progress, the status, and - N
'1_the f1nd1ngs of-various tasks. undertaken by CAEL.. Some 200° coT]eges and A_,f~f

'”fTh1s bodyameets “twice year]y and Serves as a, forum for the’ a1r1ng ‘of concerns,

P

un1vers1t1es and other 1nst1tut1ons and agenc1es hold. membersh1p in the Assemb]y

.The Assemblj a]so serves as a work1ng group of 1nst1tut1ons through whom var1ous ;,*:j

"'uproducts deve]oped by CAEL can be. tr1ed out Toca] research and deve]opment S l,/
1n1t1at1ves can be. undertaken,gand study ‘of systemat1c approaches to: concerns‘ff7r5“/ﬁ

s
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. re]at1ng to exper1ent1a1 educat1on can take p]acg ' _f;uﬂjﬂwv‘;*i
During the’ f1rst year of CAEL the: Steer1ng Conm1ttee estab11shed four
maJor pr1or1ty areas to gu1de the work of the proaect (T assess1ng ach1eve-r
, ment of 1nterpersona1 sk111s, (2) use of portfoT1os in: assessment ‘of non- -
' sponsored Tearning, (3)\assessment of 1earn1ng outcomes of work exper1ence, and -
: (4 use of expert Judgment 1n assessing 1earn1ng outcomes o i
| W1th1n these pr1or1ty areas, seven ta§ks were specif1ed and by the end
of the f1rst year CAEL had produced seven\work1ng papers These reports are rﬂ~¢
“L““""currentTy—be1ng rev1ewed‘and cr1t1qued on" co]Tege“campuseS“throughout‘the"““"—‘f
L country and tr1ed out by students and facuTty in operat1ona1 sett1ngs - The ' ‘
" f1na1 reports wx]] be pub11shed 1ater this year I be11eve these reports are
A vaTuab]e resources for" anyone engaged in or d1rect1ng exper1ent1a1 educat1on P
"_ (programs, thus I will comment on each bf them to g1ve a br1eﬁ\1dea of the1r S .

H

[N . ”

potential- usefu]ness ;MMWJN*WV v "‘ L SN . fia7
WOrk1ng Paper No 4: The Learn1ng and Assessment of Interpersona] Sk1T]s o
Gu1de11nes for Adm1n1stratons and’ Facu__y N O

; The report beg1ns with a\survey of the reasons for aoadem1c 1nterest in L
T'TV the deve]opment and assessment of 1nterpersona1 competence and a d1scuss1on
_,Qi;the prob]ems—and d1ff1cuTtTes assoc1ated w1th “education for 1nterpersona1
7_ . -competence -In add1t1on to probTems of semant1ds,gthe authors po1nt to the
“ comp]ex1ty of the SubJect, its close’ 11nk to persona11ty tharacter1stmcss
rand the maJor d1fferences 1n the roTes 'of academ1c 1nst1tut1ons 1n the field.
L They d1scuss the range of 1nterpersona1*competence, 1nc1ud1ng n1ne maJor
( A'categor1es w1th1n th1s sk111 area * mentor1ng, manag1ng, 1ead1ng, negot1at1ng, : :
~»1nstruct1ng, superv1s1ng, consu1t1ng, persuad1ng, and commun1cat1na Each of 411,
these major- categor1es 1nc1udes from 8. to 14 Subbehav1ors Th1s segment of -

Ethe report a10ne is worthWh11e§§0r~anyone engaged in deve]pp1ng programs or

) “perform1ng assessments in .int rsonal skills area. ; . e
- The. report aTso prov1des an: ana1yt1c Framework for. deve]op1ng and assess1ng
g ‘1nterpersona1 sk1lls The authors advance the view that 1nterpersona1 sk1115 e

1are behav1ors that can be 1earned via forma] tra1n1ng in educat1ona1 1nst1tut1ons

or the exper1ences of-1ife act1v1ty, that the sk1lls have transferab111ty, and :
. that they are 1nstrumenta1 to the probTem so]v1ng process “They . argue for . .
‘ ,jﬁTac1ng Conmun1cat1ve behaviors at the center of a mu1t1d1mens1oned inter- | ".

‘:t’personaT sk111s doma1n :Further; they d1scuss exper1ent1a1 1earn1ng s1tuat1ons, R
.‘~W1dent1fy 11 var1abTes ofrs1tuat1ons affect1ng the exper1ent1a1 1earn1ng of {;.,i"f

o T L S U RPN




’ - : Do . ﬁ ‘:'. . L . :- - Lo, . “ o . ) \
; "j1nterpersona1 sk1TTs and’ suggq}t prdcedures for f1nd1ng the comb1nat1on of |
‘:p{var1ab1es that sponsors of . exper1ent1a1 Tearn1ng prqgrams n1ght f1nd usefuT

.+ They offer a- kJnd of "do- 1tfyourseTf manuaT For deveTopang;sponsored expér1ent1q1

HT-Tearn1ng progrmﬂ?‘”?ﬂ 1denf1ﬁy student gOaTS,c_; develgg‘xnd1v1dua11zed 7
rTearmng plans, (3) sélect exper1entTaT Tearn1ng s1t€, (4) speoufy metH6ds . ;
“rafid- procedires” for coipletirig educat1on§i pTan, (5) prepare “For” evaﬁuat1on mff”fff?”+w
of Tearn1ng outcomes, and .ﬁl\develop gu1de]1nes for grant1ng cred(F ”T. "\,, -
Add1t1ona1ﬂy, the report d1scusses assessment strateg1es and offers the

concept of 2 core program——a ser1es ‘of steps to. be foTTowed by aTT’studehts

; i seekiﬁg academ1c cred1t for“exper1ent1a1 Tearn1ng of“1nterpersona1 sk111s ;}ff+;? :
' KnowTedgeabTe neaders w1TT apprec1ate that +he counseT offered here has more h
_ generaT appT1cab1T1ty as well." The dlscuss10n 1nd1cates that there are at | pﬁfeVL”
"_Teast rine d1fferent assessment techn1ques that can be app11ed to assess1ng e
. 1nterpersona1 sk1TTs It recommends that the se] ct1on of part1cu1ar tech- ;;-{"
:n1ques can ‘be gu1ded by cr1ter1a such as (T) ava11abTe resources, (2) soc]a] a
context (3) psychometr1c standards, (4) how d1rect the 1nformat1on is, (5).
. what t1me span is covered by the 1nforamt1on,‘and (6) who. Supp11es the 1nfor—
'fmat1on It squests that a typ1ca1 program for. the estab11shment of 1nter-.'
personaT sk1TTs 1ncTude exper1ence check11sts, role exper1ence summar1es, SRRy
_:;; 1nterv1ews, documentat1on of‘accomp11shment, “and rat1ngs “The core program” x;;g:: f
< Tists 16 steps that beg1n with the stude t 1nqu1r1ng about the program, the . R
Euse of an exper1ence check T1st, a roTe xper1ence summary, 1nterv1ews, a
portfo]1o, andlrat1ngs The malor componen s ave descr1bed and 1TTustrated 1
-'The core" program m1ght be supp]emented by a'tgp1ca1 essay, obJect1ve tests
of knowTedge, and content anaTyses (to confirm an, 1nteTTectuaT 1ntegrat1on
o of exper1ence) and/or group d1scuss1on, s1mu]at1on, and work sampTe (to
'-conf1rm credltabTe competence by ask1ng the student to demonstrate 1t)
Working Paper Na 5 » The Learn1ng and Assessment of InterpersonaT Sk1TTs
Gu1de11nes for Students ’ : ’ . :
oo ‘This report is a companfbn piece of work1ng Paper No. 4, but.it is"
“,’addressed to the student rather than to the facuTty aud1ence In the intro- 'T
duct1on, the distinction between pr1or Tearnnng\and sponsored Tearn\ng is
expTa1ned, and there-is an expTanat1on of _gw,jhe manuaT can assist students
There is a broad d1scuss1on of exper1ent1aJ educat1on, the CAEL prOJect,‘and
def1n1t1ons reTat1ng to: 1nterpersona] sk1TTs and the1r 1mportance Then
foTTows an- anaTyt1c framework for- deveTop1ng and assess1ng 1nterpersona1 sk1TTs '“7 e
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© N - The 1ntroduct1on to -this: paper 1nc1udes that the portfoT1o 1s not -only-

. Tearnlng outcomes, art1cu1at1ng pr1or Tearn1nq outcomes document1ng pr1or
i ‘Tearn1ng act1v1t1es, measur1ng extent and TeveT of pr1or Tearn1ng outcomes,
“* judgingthe Tearn1ng outcomes, and evaTuat1ng pr1or 1earn1ng outcomes e

';,'lend 1tse1f to measurement and evaTuat1on, be at the TeveT of" undergraduate T
j-ach1evement as deT1ned by the 1nst1twt1on, be app11cab1e outs1de the spec1f1c :
. .job or conteit 1n wh1ch itis Tearned have a knowTedge baSe, 1mp1y as ‘con- ’
f;vceptuaT as weTT as.a pract1ca1 grasp of the knowTedge base,,and show some R
‘;reTatjonsh1p 10 degreq goaTs and or ]1feTong Tearn1ng goaTs _3”

P

"mail survey of 16 1nst1tut1ons» The 1nformat1on shows that"/ portfo]1o pro--,*
.-gedures -do not vary accord1ng to the type of 1nst1tut1on," and that ”port-
'f011o procedures tend to ‘e 1nf1uenced more’ by - character1st1cs of the student
‘3c11ente1es, 1nst1tut1ona1 ph1Tosophy, and f1nanc1a1 constra1nts than by type % ~3§fﬁ
'.of program The most prevaTent types of pr1or Tearn1ng, 1n order were - i

wh1ch pareTTeTs tbat 1n WOrk1ng Paper qu~4“’ R
The report cont1nues to. d1scuss strated1es fom,1nterpersona1 sk111s =

- to ach1eve goaTs through exp r1ent1a1 educat1on, ‘and . deveTop1ng an educat1ona1
W;pran to prov1de TearnTng and fac111tate assessment and evaTuat1on ‘ There 1s
TTan- extended d1scuss1on d1rected to preparat1on for assessment that 1nc1udes

deveTopment, such as determ1£1ng personaT and career goaTs, 1dent1fy1ng ways

fam111ar1zat1on with. the techn1ques proposed for the core program 1n Work1ng

' -Paper No. 4. ExampTes 1nc1ude'the check T1st, roTe exper1ence sunmary, “hfv_;kw

,1nterv1ew Tetters of, reference, ratings, top1ca1 essay, penc11 and paper lf i ff

Lo
i

o tests, group d1scuss1ons, s1mu1at1ons, wgrk sampTe, and content anaTyses :
) , ]
.WOrk1ng Paoer No~. '6: A Gu1de for Assessing Prior Exper]ence through PortfoT1osE
r

a dossier of 1nformat1on about a student s past experiepce and accomp11shment$,
it 1s\<;so ‘a ”process ‘by wh1ch pr1or experience can be transTated into educa— e

tional \putcomes or competenc1es, documented, and. assessed for academ1c cred1t TT.
or recogni t1on,” and that’ the - process_is emphas1zed 1n the manuaT The manuaT
is based » 1nformat1on gathered from vas1ts to 30\anst1tut1ons and from a ’

(1) work exper1ence, (2 noncred1t course, (3) connun1ty work ( ) traveT

Ce
o

| 1(3) hobb1es, and (6) homemak1ng P A T '~‘ 7; ,
- ° . The gight- stage model of portfoT1o assessment . 1nc1udes fac111tat1ng :lfyi';f};k

portfoT1o assessment 1dent1fy1ng pr1or Tearn1ng exper1ence exoresswng pr1or

The report_suggests Six. cr1ter1a that shoqu character1ze pr1or Tearn1ng
Qutcomes 1f they are to be cons1dered for cred1t The pr1or Tearnrng shoqu

At
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WOrk1ng Paper No. 7 A Student Handbook on Prepar1ng a Portfo]1o for the
Assessment of Pr1or Experiential Learn1ng ‘ '
Fo]]ow1ng an introductory section that includes an exp]anat1on of assess-

.ment of pr1or exper1ent1a1 learning, the rat1ona1e for recogn1z1ng pr1or

Iearn1ng, severa] case 111ustrat1ons,»and an overview of _procedures,. the

handbook indicates how the student can identify and descr1be what has been

Jearned beg1nn1ng with the preparat1on of an autob1ography ~The handbook

then suggests that students shou1d 1ate what has been learned to what they -

want to learn. It prov1des help in hand11ng documentat1on by discussing -

o standards of documentat1on It d1scusses var1ous techn1ques colleges might
- use to measure ]earn1ng, Such ‘as s1tuat¢ona1 observat1ons, product assessments,
=ora] 1nterv1ews, written exam1nat1ons, performance tests, and s1mu1at1ons It
, discusses how -to request a spec1f1c amount of cred1t wh1ch -is rea]]y a d1s-
“v;cuss1on°of ‘how co]]eges dec1de ‘what amount of cred1ts might be awarded.
Tnc]uded in the append1x 4s a list of some 120’%olleges that grant cred1t
-for: pr1or exper1ent1a1 Iearn1ng,“ T B R > T, R }
"9WOrk1ng Paper No. &: A Task- BasedQMode] for Assess1ng Work Exper1ence .;QA‘
- The paper focuses on a genera] model called the Work: Assessment Model
-for assess1ng competenc1es in. occopat1ona1 f1e1ds © The model proceeds through ;
e1ght stages se]ect occupat1ona1 f1é1ds for assessment, identify competenc1es,
Adeve]op task 1nventory, ver1fy that the student has had” work exper1ence, relate
competencies. to the curriculum and to the Educatlongl goal’s of the students,
"meaSure occupat1ona1 competency, evaluate and synthes1ze meaSurement reSults,
~and determ1ne amount of cred1t and the level of placement. * e e ,‘F;'
... By the way -of 111ustrat1on, the model ‘s app]qed to fields of data pro-
,;i'ce551ng, law enforcement and secretar1a1 science. These fields were se]ected
"because stud1es show that postsecondary institutions had sensed a"need for
help 1n these areas and. that prototype assessment instruments had been deve]oped'
. on the basis of compend1a~of task descr1pt1ons or occupat1ona1 competenc1es -
- The report. d1scusses 1dent1fy1ng occupat1ona1 competenc1es “through JOb and
+ + task ana]ysxs and’ “ineludes a hypothet1cal cost ana]ys1s N
Working Paper No 9' A Student Gu1de ‘to- Learn1ng through College- Sponsored

£ ’

K

g Work_Experience P S s
“" 1 ne guide is intended “for, students about to chOOSE a co]]ege sponsored
'jwork exper1ente--to he]p in mak1ng the selection., to help prepare for the o ;

exper1ence, and, 1f a]ready engaged in an exper1ence, to he]p der1ve ‘maximum 4

r

-




. 1earning'from itl The guide suggests‘11.basic steps"to a usefu1“1earningv -
" - experience organ1zed as follows:: Choosing the Exper1ence (1) take stock

"~ of your genera] goals, (2) cons1der the work opt1ons ava11ab1e, Prepar1ng

for the Learn1ng Experience: (3) def1ne your pr1nc1pa1 task and dut1es, -

(4) describe your specific learning obJect1ves, 65) 1nventory bas1c preparat1on,
(6) devise a learning plan; Involvement in the Learn1ng cxper1ence. i(7)

orient yourse]f to the work ttuat1on,.(8) amend your: 1earn1ng p1an, (9) "
“‘monitdr your learning;” Synthebizing the Learn1ng Exper1ence (10) dSSGSS

. your 1earn1ng outcomes, and (11) estab]1sh new learning obJect1ves ,d _
“Working Paper No. 10: The Use of Expert Judgment in_the Assessment of

Exper1ent1a1 Learning ) : o g ,

The report begins w1th a d1scuss1on of methodo]og1ca1 pr)blems and 1ssues
related to use of Judgment ‘for assessment, including the role of the assessor, '
" the prob]em of standards and 1eve1s of competence, the issue of validity and '
| re11ab111ty, the sources of error in assessment, and the eva]uat1on of
“assessment. Then fo]]ows an. exam1nat1on of the 1nterv1ew and .other oral
‘ procedures such as oral. exam1nat1ons, pane1 1nterv1ews, and 1eader1ess group.
'd1scuss1ons " Included are suggest1ons on how co conduct an 1nterv1ew, inter-
v1ew app]1cat1on to assess 1eadersh1p competency in a volunteer organ1zat1on, E
and application for- assess1ng hﬁm;nmnagement competency. The report includes :
an extended discussion of product assessment 1nc]ud1ng a model of product
hassessment in the visual arts adapted from the Co]]ege Board Advanced Placement
. Exam1nat1on in“Studio Art. There 1s also a treatment of performance assessment
including work samp]es, s1tuat1ona1 tests, simulations,. and prepared per-
~formances The report a1so covers a. d1scuss1on of the assessment of free-
response wr1tten‘mater1a1 such-as essays, portfo]1os, 1ags, d1ar1es, and .

©

&

k]

;Journals ‘ .

: The paper presents a ‘seven- step mode] for the app11cat1on of expert
Judgment to assessment of sponsored experiential 1earn1ng (1) program . ",f'f
) def1n1t1on, (2) spec1f1cat1on of learning outcomes, (3 ) estab11shment of i
assessment procedures, (4) formative assessment--to monztor 1earn1ng progress
" of student (5) summat1ve assessment--to determine if competence has " been
attained, (6)" eva]uat1on of assessment, and (7). rev1s1on

The various work1ng papers descr1bed ear11er represent a maJor part of ';
the work done in 1974-1975. 1In add1t1on to the central research and deve]op-
ment work reported in the work1ng papers, CAEL supported the research
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1n1t1at1ves of 20 1oca1 co]]eges and un1ver51t1es that were re]ated to the four
pr1or1ty areas. An externa] jury selectEd f1Ve of theSe Proaects for extension

and app11cat1on on other co]]eges campuSﬁs 1" 1975 ]976 This work 1s current1y°

ki
T
v

~in progress- AV AT i : ' S
what 1s ‘the current thrust of work in CAEL? There are four pr1mary S
1tems o : 6‘-‘ - L S
.J. The research and deve]opment work 1S be1ng va11ddted by testing the
exper1ent1a1 materials at co]1ege and . un1ver51ty Campuses by faculty and = . .~
‘Students. Th1s work. is now be1ng app11ed at about 70 1nSt1tut1ons throughout %

I

the country. 7 ’
2. Twelve 1nst1tut1ons are engaged in the deve]ooment of operat1ona] L ‘;j”‘
mode]s of exper1ent1a1 1earn1ng programs (Ant1och College,: Ca]1forn1a State - o
Un1vers1ty and Colleges, Commun1tnyolTege of Vermont, DE1aware County
Comnun1ty College,\F]or1da International Un1VEr31ty MemPhis’ State Unvvers1ty, '
Metropo11tan State Un1vers1ty, San FranciscO State Un1v9PS1ty, Un1on College, -
: Un1vers1ty of Kentucky, University of Oregona and, Webster Co]]eQE) ~The =
~focus of this“effort +5-on-the- prob}ems~0f PUtt1ng neW'aSSessment'procedures
into pTace in operating educational’ programS AN mode15 will share three
character1st1cs ut1]1zat1on of a systems aPproach»to 1mP1ementat1on prob]ems, s
* focus on one of two major issues: deve1op1n9 standards or cost/effect1vensss 2
- of assessment procedures, and focus on one of three CAEL pr1or1ty areas:
; assessment of 1nterpersona1 sk11ls, assessment of ]earn1"9 outcome of work
. exper1ence, or use of the portfol1o to assess, n0n sponSOPEd learning. Th1s
proaect is expected to resu1t in great]y stfengthened!lXPErt1se at a. dozen=
»1nst1tut1ons, techn1ques for 1mp]ement1ng 1mproved asseSSment proqrams on
" any:campus, pub11shed models.of. 1nst1tutJonaJ app11cat10ns of. assessment S
- procedures, and actual use of newly deve1op€d Procedures at a number of - - '
-institutions to the benefit of students. S ' e
3. Sixteen institutions are engaged in the facu]ty development program
This. act1v1ty wh1ch will proceed through three’ StageS -of planning, deve]opment
- “and tra1n1ng,.and w11] resu]t‘1n a corps of 2 out - 300 1nd1v1dua1s, from o '_ ‘
‘approx1mate1y 10091nst1tut1ons, ftho - can serve ag tra1ner5 f0r those in other ”Q5 

" institutions. . The aim of the facu]ty deve]OPment program 15 to. 1mpr0ve “the 7‘

v ‘ability of the faculty to offer more exper1eﬂt1a] 1earn1ng ‘and eva]uate and»
cert1fy the resu]ts of exper1ént1a1 learnind- Thys,’ the Proaect is ‘aimed..
- at 1mprov1ng the out]ook effect1veness, undePStand1ng, aNd sk111s of facu]ty




‘f_who w111 conduct the 1earn1ng, be assessors or superv1se the assessors, and
act as those who provide. credent1a]s . o .
4. The final maJor activity is-the. reorgan1zat10n of the CAEL assemb]y
Steps w11] be taken in 1975- 1976 to forma]]y 1ncorporate the Assemb]y to
make it an 1nst1tut10na] membersh1p assoc1at1on of a more permanent cfaracter,
~which will be governed by representat1ves elected from and by Assemb]y member-
ship. ‘ . . : S
In a sense, then, a descr1pt1on of the work of the CAEL project is
~’__’respons1ve to-the theme of this warkshop, i.e., patterns of assessment of _
exper1ent1a] of exper1ent1a1 1earn1hg . Let me elaborate by referring back
_mto the pr1or1t1es of CAEL These pr1or1t1es suggest four 1nter]ock1ng d1mens1ons
‘that effect1ve]y pattern the assessment of exper1ent1a1 1earn1ng ‘
. 1. We must increase our understand1ng of various human skills and
o competenc1es and look at the prob]em of assessment from the perspect1ve of
- part1cu]ar sk1]]s~-hence the priority ‘area of assessing 1nterpersona1 sk1]]s
~ 2. We°must. increase our understand1ng of 1nstrumentac1on or pre£uss o
wmwhereby we. gather. 1nformatlon on-the. basxs of--which. assessments can be made--.'c
hence the. pr1or1ty area focused on the portfo11o , '
3. We must inc¢rease oir understand1ng of ways that human Judgments can o
- - be 1mproved because of the cr1t1ca] dependence of assessments on expert RS
,‘Judges--hence the pr1or1ty area concerned w1th expert ]udgment
4, We must increase our understand1ng of the mu1t1tud1nous forms of

exper1ent1a] 1earn1ng--hence the prwor1ty area concerned w1th asseSS1ng

learning outcomes.’ - S Lo - _"_ L
L Thus, d1fferent patterns of assessing: exper1ent1a1 1earn1ng emeroe,;m“v"
©  with the d1menS1ons of (1). 1dent1f1cat1on and def1n1t1on of the skills or
'competenc1es to be asséssed; (2) 1nstrumentat1on or: processes used for
f(assessment (3) se]ect1on,‘tra1n1ng, ‘and funct1on1ng of. assessors, and
‘(4) the exper1ent1a1 1earn1ng sett1ng e EE “{-.1 1» ,'f" ;“ijf
iI. * Patterns of Assessment of Exper1ent1a] Learn1ng '
S In the balance of my d1sucss1on I.shall concern myse]f w1th patterns of
r“assessment of exper1eqt1a1 1earn1ng that can be d1scerned by 1ook1ng at -
se]ected operat1ona1 “programs. "Here, ‘one of ‘the early efforts of the CAEL ..
"proaect prOV1des some aSS1stance The prOJect conducted a survey of Current L
Pvact1ces in the ASSessment of Exper1ent1a] Learn1ng 1n the: spr1ng of 1974 "

A]] two-year and fbur-year co]]eges and un1vers1t1es were contacted by




quest1onna1re, and about 50 1nst1tut1ons were vts1ted by the CAEL staff
Some 400 rep11es were rece1ved, of wh1ch about 350 reported pert1nent programs .
A maJor d1st1nct1on can be made between pr1or and sponsored exper1ent1a1
1earn1ng programs. "Programs to credit prior 1earn1ng are defined as those X
wh1ch attempt to recogn1ze 1earn1ng that has resu]ted through exper1ence’
before 'the student. sought to enro]] for co11ege pnograms or wh1ch occurred
“when ‘he or she enro]]ed though not under the superv1s1on and ausp1ces of
. ~ the institution.”  This category 1nc1udes such things. as -work exper1ence, )
' volunteer work, trave], m111tary service, and homemak1ng "Sponsored pro- - :
‘grams, on’ the other hand, are those programf which are estab11shed under »
E ' the d1rect1on of-a. college of un1vers1ty or with their a1d and cooperat1on : .i -
. _for the™ express purpose of prov1d1ng a part1cu1ar k1nd of. 1earn1ng experience K
o cons1dered to be of va]ue in the student s program and deemed by the 1nst1- R
tut1on beforehand to. be worthy of co11ege credit." Th1s category 1nc1udes _‘j‘i ;
1nternsh1ps, Cross- cu]tura] 1earn1ng opportun1t1es both w1th1n and outs1de o
~the U. S., community aid programs, cooperat1ve programs, and’ the 11ke uOf ;
those 1nst1tut1ons report1ng one or the ‘other types of exper1ent1a1 1earnTng
| programs, 97 percent 1nd1cated they had some type of sponsored 1earn1ng
programs, whereas 40 percent said they awarded cred1t “for some k1nd of pr1or

-

‘

“learning.. . S ";; - t e
Inc1denta11y, other wr1ters are attempt1ng to- d1st1ngu1sh or1or from

sponsored exper1ent1a1 1earn1ng programs by referr1n““f' the 1atter as.

exper1ent1a1 educat1on and reserv1ng exper1ent1a1 1earn1ng for the former j - ;~,;

-

s1tuat1on ‘ ‘ :
A survey. referred to ear11er found severa1 types of programs for award1ng

AN

¥

cred1t for prior 1earn1ng I ‘ : .
.1. A- facu]ty based model, in wh1ch 1n1t1at1ve for work1ng ‘with the student
’ "‘ _1n identifying potent1a1 cred1t and assessing 1earn1ng is a facu]ty respons1-f
. bility. This mode] ‘tends to operate in institutions that express course _-;_f'_qu
" requirements in t,rms of courses: or in' competency- baSed programs where N d“‘:"'
1nst1tut1ons spec1fy a set of competenc1es that are conmon to a1l students‘ R
or unique to part1cu1ar maJors, e.g.s Florida Internat1ona1 Un1vers1ty _
2; A student- based approach in wh1ch the student takes" 1n1t1at1ve by mak1ng S
a self- assessment , This approach s more 11ke]y to be re]ated to. competency— ff: :
i.;(" or1ented degree programs that are h1gh1y 1nd1v1dua11zed e. g , Metropo11tan B
| State Un1vers1ty - ].7 B , RS o




"programs T 'w‘ > S '-.3j L L

' »ﬂn‘" and how much cred1t and/or recogn1t1on s awarded Eva1uat1on is.

Ve

3. Inst1tut1ons that treat award of cred1t in a supp1ementary aux111ary
fash1on or except1ona1 bas1s, these are not yet true exper1ent1a1 1earn1ng

L- -
-

It is of some 1mpor+ance to. understand that ‘the term assessment as used g

,w1th regard to experiential 1earn1ng, encompasses six: fa1r1y d1st1nct stages

e

1. Ident1fy_the type of 1earn1ng or competenc1es acqu1red through
11fe exper1ence or the types of 1earn1ng or, competenc1es that are
1ncorporated 1n an 1nstﬁtut1ona11y sponsored program of exper1ent1a1
1earn1ng Th1s 1s a cr1t1ca1 sta*e for the assessment of exper1ent1a1
1earn1ng, since the first obv1ous requ1rement is to know what‘@ '-»3”_~$‘

. competenc1es and.skills there are to be.assessed. It is. alsd a o
critic¢al and typ1ca1&y'very d1ffﬂcu1t step for a student seek1ng

_ credit for 1earn1ng pr1or to nro11ment ~ ‘

e 2 Art1cu1ate such 1earn+ng or. competence to.the educat1ona1 goals :“
i or academ1c degree of the °tudent Some 1nst1tut1ons may recogn1ze ,i

f ‘ except1ons, but ‘in most instances the va11d1ty of a 1earn1ng exper1- |
B _i ence for cred1t purposes depends upon a demonstrated re]at1onsh1p

. -to an acéepted educat1ona1 goa] Th1s step is espec1a11y cr1t1ca1
to. 1nd1v1dua11zed degree programs and 1n the concept1on of 1nst1-?nﬂ
: tut1ona1ly sponsoréd off campus programs ' ‘ ' .
=g3. .Document ‘the fact that the student has 1n fact part1c1pated in such

o 1earn1ng exper]ence : In 1nst1tut1ona11y sponsored proorams, docu-‘:

A‘h'“,' mentatnon often s1mp1y 1nvo1ves a persona] ver1f1cat1on Document1ng

| *a 1earn1ng exper1ence pr1or ‘to. enro]1ment may take many forms such

,as cert1f1cates, 1etters, and*11censes IR U
"4 Measure the extent and character of the know]edge or skJ11 acqu1red‘
‘ Th1s is the one stage of the six that actua]]y 1nvo1ves some form
T of quant1f1cat1on, aTthough quant1f1cat1on may or may not 1nvo1ve'
any type of 1nstrument and may amount of noth1ng more than 3 t'.
_ qua11tat1ve Judgment such as good or sat1sfactory : f"" ! ,
E 5. EvaIuate whether the know1edge or- sk111 meets an acceptab1e standard “’f

i

v

Kl

[N

. not a]ways d1st1nct from measur1ng, s1nce measur1ng can somet1mes
N mean s1mp1y compar1ng a student’s. accomp11shments w1th prev1ous1y
: eva1uated standards, but often measur1ng and eva1uat1ng are dzst1nct
stages espec1a11y 1n the sensn that eva]uat1on 1mp11es some Judgment
as té how much the 1earn1ng is" wortn 1n academ1c currency

-
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'516.:;Transcr1pt the cred1t or other appropr1ate descr1pt1on of the ;,7~ e
,1earn1ng and 1ts assessment Even ‘when a Spec1f1c amount of :
academnc cred1t is awarded fbr exper1ent1a1 1earn1ng, the cred1t
pr',,' must be descr1bed on the student s permahent record in-a way that -
_ '1s fa1r and equ1tab1e and in a way that commun1cates to 1nterested
»f;\NMQQL persons what the cred1t represents Because’ exper1ent1a1 1earn1ng N
- °does not come with' course 1abe1s, transcr1pt1on beconﬁs\an unavo1dabTe

o5

aspect ‘o~ assessment

The approach that 1 proposexto make to an ana]yS1s of patterns of assess- iw

’"ffment oT exper1ent1a1 1eanh1ng is as fo]]ows -\F1rst I ‘have se]ected seven Q - o
programs concerned w1th the assessment of exper1ent1a1 1earn1ng G1ven the ff; ?[‘”
" substant1a1 var1at1on in programs that are operat1ona1 ‘these | seven\haye been Lo
se1ected for ana]ys1s not because they are typ1ca1 but becauSe they 11fustrate ,;f}fVl
;the broad spectrum of. approaches be1ng pursued by 1nst1tut1ons today Tw WO '.f \T$77<L

5~~_of the programs are sponsored exper1ent1a1 1earn1ng programs, f1ve are con-’
wcerned with. the assessment of pr1or exper1ent1a1 1earn1ng S1x of the ‘seven
vq‘programs end . in an undergraduate degree the sevénth ends in a. new profess1ona1 '
,;-“credent1a1 that ‘became operat1ona1 for the f1rst time: in 1975 (thus, 1ts h‘7 -;,f f;o;f
- acceptance is yet to be tested) Co]]ect1ve]J, the seven programs 1ncorporate ‘of_-;f
the three maJor approaches to the assessment of 1earn1ng outs1de *he forma] ' i
~c1assroom--cred1t by exam1nat1on; cred1t for nonco]leg1ate sponsored 1nst"uct1on,r;',g;
and cred1t based on. evpert Judgment as app11ed through 1nterv1ews, product | ‘
' assessment perfqrmance"assessment 3nd assessment of wr1tten mater1a1s _ J*ui “~i¢i‘
‘d * Because my se]ect1on ot exper1ent1a1 1earn1ng assessment programs 1ncor-' R
‘porates tne.. var1ety d1s«Lssed above and more on what bas1s ‘can -these programs

ﬁgbe approacled 0 search F0r patterns’ The patterns are. to be found thh1n the 4
hmaJor cr1t1ca1 1ssues 1nvo1ved 1n any program of- assessment of exper1ent1a1 j:}:{sg
. Yearning.. ‘The critical issues: are:. - S R L RTINS E
;gh1l Who are. the assessors--what is the1r ro]e? _‘7{f~ L R
T2l How is the assessment accomp11shed--what 1nstrumentat1on is’ used7 "_‘ R
. 3. What is assessed7~ What has determ1ned what is: assessed? f._I:, ',ﬁ;»lj S P
| 'fn4lf Mhen dces. the assessment occur?. B RN
R where does th° ‘assessment’ occur7 o e T W
N 6 Why 1s the asseSSment conducted7 B S .
v v The 1x cr1t1ca1 1ssues prov1de the d1mens1ons for ana]yz1ng,the pattern1ng
of asse,sment of exper1ent1a1 1earn1ng o1 wou1d argue that as these d1mens1ons . 7 s

N | i
S f".'v35'5~;‘df-jg,‘ _—1s) S e f;,;*
i R T P e RIS 12 ’,"‘ T T B
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revea] substant1a] var1at1ons 1n petterns from one program to another, they

“fif“ ref1eot the rea]1ty of exper1ent1a] education .in Amer1ca today The field

,_v1s SO: new ‘the conmun1cat1on among pract1t1oners is so recent and-so 1ncom- ;";
””5p1ete and the. app11cat1ons be1ng ‘made of exper1ent1a] ]earn1ng are so: d1verse S
,;that regu]ar1t1es, approved procedures, and standards, have yet to. emerge '
" - Now with-this 1n m1nd 1et us cons1der pattern ana]ys1s of the seven 1

.‘pmgmms
‘. Patterns-of Assessment of Experiential Learning.. =
/: ) ._;.‘ . ) P . oL - N L
. .. Program - .. - o Assessors and The1r RoTes .,
1. U California, Los Ange]es ‘,‘ 3 Students—-Judge what and how they S
.. School of Management - B O learned S
Undergraduate. . Lntroduct1on L Facu]ty—-academ1c qua]1t1es and quant1t1es‘ «
- to Individualized Exper1ent1a] -of "‘learning-‘experignce = oo
- - Education F1e]d Superv1sor-—prdfess1ona] qUa]1t1es
~ Exper1ent1a] Educat1on -+ .| Independent Evaluator (Log Ana]yst) o
T F1e]d Study T ~judges re]at13hsh1p of log entries.. . =~
S T " o ; and .course .earn1ng obJect1ves J:’. D
(sponsor\d‘1earn1ng) , SRR B S L -
| ‘2.-»wayne State'Un1Vers1ty R Eﬁiﬂﬁﬁ?ﬁ‘\\~ ProV1de rat1ngs on.
- .. B A cin Soc1a1 Work: e ands Performance Assessment
e e T Field v 0 of " Check’ L1st\\\ PR
~ k‘(spon§ored ]earn1ng) : ..','0.Instrnctorﬂ_]“g“;fg“ N e
";v3 Ch1]d Deve]opment Assoc1ate Cand1datea-develops portfo]1o =N
. Lonsortium Credential Award T Tra1ner—-comp]etes report observes’;‘
System (operat1ona] 7/75) Cnooocandidates S
R ST B Parent/Commun1ty Representat1ve—-'»5;~~3‘ E
-0 C. D A, fbr w0rkers in - "I . observes ctandidate d1rect]y and
ear]y ch1]dhood centers) lfi.,' contacts parents © - i e »:‘_ S
'~icredent1a] P Consort1um Representat1ve--observes . .,;a
S B cand1date and cert1f1es procedures S
: -.-*(prwrle.armng)? B Y & KR ST T e
_ 4 Ant1och Coﬂ]ege Adu]t o ;,”“‘ For Academ1c Cred1t ' o
"‘_ Degree e IR Facu]ty members who teach in d1s—<“
Comp]et1on Program (A D C P ) ; ‘f; ciplines- re]ated to, f1e]d to be ]
o ‘evaluated. "~ o s
W '",ifl“;‘*’>i.'f LR Students--somet1mes e S
Lo e et Tty e For Work=Study Credit ¢ C L
~ {prior ledarning) . . - Center for Exper1ent1a] Educat1on PR
. - LU
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PR A

» Program “ R .Assessors and The1r Ro]es },
5 NY Regents Degree--Nurs1ng ‘ Var1ed For Genera] Educat1on Component T
Associate in Science : A | ‘ :
) Assoc1ate in App11ed Sc1ence L 1;- Regu1ar nurs1ng schoo1, co]]ege,“y E
R co P ~ university- instructors
' oo TP~ | 2. Military service.school 1nstructors
‘ '.Q?'. . 3. Examiners of College Proficiency’ S
' T T ‘Examination Program, College Level -
o, : Examination Program, USAFI . .= -
T 4. Facu]ty members appo1nted to specqa]
.. .assessment -panel.
5. Faculty members who. eva]uate non- . .
g . -collegiate= sponsored instruction
- _For Nurs1ng Component:”
ISR o e B I I ‘NY State Co]]ege and Un1vers1ty
S P - -1 faculty members--for_three basic
: R RS academic areas: health communali-
et R 7 .. | " ties in nursing care, differences -~
. e . © in.nursing; care, and occupat1ona1
..~ (prior-learning) R B - strategy’ L -
ST T e = 2. Associate Degree. Nurs1ng Educators-—'”
C T e o ‘-espec1a11y tra1ned for Clinical.
Lo : Performance in- ‘Nursing. Exam1nat1on >
" “andstaff member Regents Externa] ‘
-‘fDeqrees Jn Nurs1ng R
6. Co]]ege Leve] Exam1nat1on SR Examining Comm1ttees--usua11y f1ve :r}w: R
ST ’gProgram T - -] faculty members from cross: sect1on B AR
o e of. col]eges and un1vers1t1es R
_ o (pr1or'1earning) . . o .
A 0ff1ce 6n Educat10n ST mEva1uat1on teams cons1st1ng of co]]ege'””'};'
. “Credit.- American = . e or. un1verS1ty facu]ty members . .
~Council on Edycat1on S L (S R, i " y
R or . st e ;. vw" . ‘u~ AR P /- i
“: Office of Nonco11eg1ate' T Ll o e
- Sponsored Instruct1on _ : o
NY State: Educat1on 3 # f
Department : . ‘ C
Tt prr1or 1earn1nq) BT I I AP '
\ A 21 Ay ‘ o
T \\\, ‘ N 3
g




R Program o C T'How (Instnumentat1on)
-~‘I:N\Un1vers1ty Ca11forn1a, Los S 'V1a Record Ref]ect1on Log--“a document f ,
© _Angeles . . . - | the dtudent keeps regularly and.in .
3 ' PR which' learning considered-by. the BRI
S : _ student to'be :important: “{or-.the Tack
T co _of it) is.recorded. ' The record system-
* dccounts.; for the, actual 1earn1ng S ‘
. activities engaged in by- the student, B
. while the Reflection Section dép1cts Coe el
S o the-thoughts, ideas and questions, -
Tl e o | - owhich grew- ott-of an act1v1ty or
. A -  .combination of activities." Via . ,
%Process -Assessment Matr1x--1og ana]yst
e o S . . - summarizes and. ana]yses 1og entr1es
R S L Lo for eva]uat1on purposes Co

FIVCE

o T . " ‘ ‘ 6’“ ‘ ‘ IO
2.0 MWayne State University ’ BN E V1a a Performance Assessment Check
e . R CUList used by 'student and field 1nstructor
‘ : : . | (social workers employed by social-
- | agencies); identifies behaviors and’

Q-":

- ) * activities of students, ref]ect1ng
N ~“theiv learning 1n a f1e]d work:,
R ) "pract1cum AT THONE SELNECIEE S

¢

..7.~

"16'3~‘.Ch11d Deve]opment Assoc1ate o -Several 1nstruments used
ey Consort1um AR T T
U ST A 'a;.TCand1date prepared portfo11o--“’[ RSP

IR ]'], Lm0 el cevidences of work with’ ch11dren EEREN

Lo et osl s s b indexed . by: competency area’ .
e 0y e e e s by Trainer''s report - 3

S T PP P ,c;~;Parent/Commun1ty Rgpresentat1ve
i . oo Tl report =
e . v oo TN 7o | d._.Consortium. Representat1ve obser--- : ¢

P e T L ‘f\\;‘ R P ; .vat1on forms S R

4 Antioch College - - M\ |- Varied © T v

T T T I G ha‘-lPortfo11os :
AR W e oy oOran interviews - EE
Co IR L RO X wr1tten exam1nat1ons SRR

o ";ngf_‘ ,fQ“ ,-Resqﬂts in: demonstrated ]earnang;:‘f”fﬂsj"
SIRTRRRIAYRY ::cred1ts : : P

e, 0
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'f :Progrém‘7

NYfReQents.Degreei-'Nursingc.

"fHow (Instrumentat1on)

‘71;_ Transcr1pts of co]]ege un1vers1ty

f‘ g,Organ1zat1ons," NY State Educat1on‘;n7t-

'M21°fC11n1ca1 performance requ1rement

va

'riVar1ed for Genera] Educat1on Compo- ”

nent 3 i - .~. n:‘ x.‘ .‘"

- courses completed - _
2.. Transcripts of m111tary serv1ce S
" courses completed .- K PR
3. Standardized- exam1qat1ons 5 I
4.. -Oral, written, and- performance
- ‘examinations,- .and/or. portfo]1os
- of 11teracy or. art1st1c ‘accom-. . .
plishment <. Ll

5. "Guide to ‘the: Eva]uat1on of Educa-f "5_’\%£

tional Prog¥ams for Nonco)legiate
g Department s

“For the Nurs1nq Component

.']ijTranscr1pts of co]]ege and un1vere

 sity courses comp]eted for area
\ 'requ1rements in nursing or: 7"
exam1nat1ons 1n core nurs1ng
“academic areas PR -

covia 2t 1/2 day:: c11nﬂca1,performance_
sede1nat1on,3r = TR

~ o, . ’

1. F1ve genera] exam1nat1ons mea-“
~® -suring" knowledge in broad areas

. ‘Duration of course .

ﬁ PR B .- of undergraduate instruction:. .
S e - 2. ‘Th1rty siX subject exam1nat1ons
s e N ,';;measur1ng ‘achievement in” colrses.
o T L e . . taughtinm .undergraduate’: co]leges
= SR and universities’ _‘Ji{‘,, -
GE T N , - v""; AT T
.. 7.. Office on Education Credit Organ1zat1ons supp]y the ifol
S R " for\ each COUY‘.)E I \) \- o .
o ity -u‘%Tfr A sy]]abus PP '
- o "'JT?' . 2. Instructional, mater1a1s*used o
- B 'textDooks, aud1o-v1sua1 mater1a1s, o
— N ;“I““CHSQ~SIUGTES oy = =
L N N 3. 'Procedures; for grad1ng students o
: i < 5s T iand- samp]e tests L ‘ur'j;ﬁi
s g : ‘~'4.[30r1ter1a and- procedures for e
. .~ 'selecting: 1nstructors TRV
5 i s e R
6

”';;}Student record system

C - . L. ‘\.




- . o i N

';}?4_ " ”. Program t"., j}f”“‘;”:fw“ N Nhat Is Assessed ‘ ;ff]fl;\'»“;

4 7. “University.of Ca11forn1a, Los 'f-‘-li F1ve Broad Areas of Learn1ng ‘
: Ange]es - .| Self-awareness; awareness-of others, S
S ' T ~sk111 -develdpment, academ1c content, -
o : S o | career ufderstanding - ‘

e e ERT . |.-2.' Degree . of understand1ng--rang1ng SR
' S | from presenting knowledge to ana1yz1ng~m ';
e e LA R it to applying it--activities’ c1ass1f1ed

e it o - | as Identify; Inform, Describg,. Ana]yze,

: : ‘ : ' Synthesize and Genera11ze, and App]y
: R o f:Bec1s1on Mak1ng Sk111s R
1S . . - T . . . . s ’_‘,.x o

,/-

2. Wayne State University: - f‘Bas1c Educat1ona1 and Performance L
B S e 774 Skills:iilearning patterns, work SRR
i R hab1ts, va]ues _ TP

T el -Conmun1cat1on and observat1ona1 sk1|]s <

,,
SR
Fo -

S Lohd e S S A Prob]em-so1v1nq sk111s prob]em RO

o R .+ 7| identification, fact finding, assessment . .
. o ‘ - design. plan . of actien, 1ntervent1on,:,h‘afas

'_termJnat1on or: transfer, eva]uat1on a;"sf“"”

; ';“

R T S ‘{': a '1;"bmﬁf‘fﬁF1ve “point scale used .T rare1y, Bt
,. . K . . o ‘ . ‘ v _.- v“‘- K ‘"_‘.5. = a]ways . . ) .‘_” X ‘ L

:,-.,.“ - . . . . N

: 3,v Ch11d Deve1opment Assoc1até : Sﬂx competency areas ij_n,”fgv:-g"ifgf_ffﬂ
PR Consort1um o RN S ' TR
e B '.f.j"l' T _1,5;1 Estab11shment of safe hea]thy
- T T e SRS R ;}Q1earn1ng environment ——
: o L s .. “Advancement of phys1ca1 and .

« R ‘1nte11ectua1 -competeénce J'uﬁ._f
- < -+ 3. .2 Support;of -positive: se1f-1mage
- 4. Promotion-of ha¥monious . _ = -
‘_ . - interrelations between ch11dren P
- s oo candradults s e
. T . { 5.:Coordination of ch11d rear1ng
coweoofo Upracticestof home and center ;:S S
S S0 6l Ability. toocarry out” supp]ementary
AR TR DT N I ‘respons1b111t1es re]ated to T
' B *',ch11dren s programs
L B - . : ‘& e
/ - B
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"of24}7aAnt1och‘Collegeﬁggfi””“

‘{ffWhat Is Assessed

'ffElements of’1earn1ng common 5" than
jﬁof the estab11shed stud1es of A.D. C P

A a A

"»Students must demonstrate know]edge
“which is systemat1c and..conceptual,

-~ .that" goes:beyond the par¢1cu1ar to
;fencompass general pr1nc1p]es app]1cab1e

in d1verse s1tuat1ons BrLL TR

5. .NY-Regents Degree - Nursing’

|y . situationsi

: For,general educat1on component
1. 'Bas1c co]]ege ]eve] competence
o in humanities, soc1a] sciences,

'natura] sc1ences/mathemat1cs

For:nurs1ng component ‘
R ‘Know]edge comparab]e to graduates :Lﬂ/r'
© - “ofassociate degree nurs1ng T
;“at;programs BGETEE SRS

.2;;}Competence in execut1ng techn1ca]

.. nursing ski1l and: Judgement in - f;,
-~ ~the:areas of p]ann1ng, 1mp}ement1ng
~.“and.eyaluating nursing care--i“:‘m;
~“includes two.simulated nursing’: :
- laboratory.situations;’ three 1.21:4‘"J,

‘adult patient'care sntuat1ons,j;? R
and two child patierit.care ™’
‘Candidate must perform

‘er1t1ca}~e}ementS~w1th-JOO%_m,s__h:m-
. . accuracy:i:Some.care-areas are. .. ST
~afpersona]“hyg1ene, vital s1gns, T
- mabildty, fluid, suct1on1ng, S
;g{,1rr1gat1ons med1cat1ons, 1nfant
u];feed1ng RO

i S

,~",-,

”{?r'6f3?Co]1ege Leve] Exam1nat1on el :

*{Program .

-in-English; ~social science--history,
;;tmathemat1cs, natural- sciencey: human1t1es |
¢+ Subject Exam1nat1ons ‘measure. know]edge o

. courses, bus1ness, ‘medjcal’ technology-¥‘¢

¢“7mrﬂng

"jGeneral exam1nat1ons measure knowledge

derived from. various’ liberal: arts::

et
Lo ‘!

- "fContent of colirses’ taught in bus1ness,‘
. 1ndustry,,government, unions, po]1ce

j}content nd ]eve];to co]Jege course

-academjes;+and- other non- co]]eg1ate
sett1ngs‘wh1ch may-.be. comparab]e qn.




K*@ 1 TR Ca11forn1a,

'f‘ﬁrogram"'

Los Ange?es

. \

/Wh11e course

\B -
T
. -
L3
R &
- -
h B .
-
~
* -

in progress ..

\Jn campus sett1ng

. f':‘

e
_ Where
D

_1‘ To f1nd ways to “

'7'{2‘ Prov1de a~way to

- determine and: "
.+ “document”what *..
" student wass. o
actua]Ly 1earn1ng

~ . in thefield -
,‘\ ’w1thout the: d1rect
superv1s1on ‘of
the 1nstructor

mon1tor.the program

"

2. nwayne ‘State

At c0nc1us1on“ ?

Fieid s

'To assess student

PP o
FAT

Un1vers1ty ~of field work P1acement y;_performance inifield
. prac fcum Ass1gnments.fp' 2 kwork pract1cum'
Ch11d e Fo1low1ng "At an approved - To assess competence
Deve]opment ;comp1et1on of | child development -of 1nd1v1dua1s work1ng
-Associate - formal‘or - \;, ‘center where™ with.3-to’ 5 year 01d, °
Consort1um " \,1nforma1 o ..observation can 'jch11dren in; ear]y

| ‘training and

be performed

T childhood; centers,‘to

at least 8. N ;__'_ systématize the award
. N .maconsecut1ve - ihoof CDAvcredent a]\to
R ] ‘months of . ‘ °-|those’ assessed as:
S | full-time: Sy %y_f‘.éompetent‘
RERRR .~;-exper1ence ) L PXEI }
S . ',{work1ng w1th g LR B :f
R |, children.ages f. R s
N »3 to 5 1n ‘."_',‘b.'::- C R _:" =
: -*?~‘fgroup sett?ng;;“”‘“'-ef;_ : .
4 Ant1och .At adm1ss1on to Co11ege{campus o To estab11sh process
: -'Co11ege ',“ “A.D:CP C T | though-which; each
R L f;Fo119w1ng bne’ R "fj“\1nd1v1dua1 g un1que1y
: H,”;dn‘fyear of prev1ous‘“~; - e 1. :achieved: educat1onf‘s
< =1 college.and b a f.*ftrans1ated by ‘recogni;
o N 4*‘3;atta1nment of ¥ - : . 4. .expertsiinto’ conmon]y
T T“'Z[age ?5 b . -~ | ‘accepted’ academ1c
S e e : ‘él - L, ';'cred1t RS
= T D : 5
: T B
€
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. Erogram‘»-“l - When - . = ‘Wherefyu, B h“m‘ _ ﬂﬁzv<

5. NY Regents" | Ctinical. | At exam1nat1on P
' Degree-- .’ ‘APerformance;"*3'/centers in NY ~ :go g;gngi eggc;g;onal
Nursing . - |‘.Examination | ‘State and four 'aﬁg women %ho for
A | given.on first |[ out-of-state .- .one reason. or’another
o three'weekends'; '1ocations;‘ R are unable to attend i
,of any m?"th _ 2#:51"91‘_ | college on a-regular .
¢37' | S K . Pergogmance» | basis long enough to
) L ‘ : : ' - Examjnatjons ~°Pt§1" a degree
[ | administered . . - o
i A ;in Albany 77 . SR LT L
. 6. -Co]Tege' . .1 Monthly-. At co]lege and | To provide a national ; .
s Level S e OTVEYS 1EY L teSt . | syStem- 6f. credit by. -
:vrrfca;Exam1nat1on il oL centers- throughout exam1nat1on whereby~—~‘*“ﬂ?
. Program- \\ i -7 .7 | the: country E individuals can.
S e S _ e demonstrate college
' ' L . - |'1evel educational
| achievement without . - -
regard to how, whnn, AT

. |or where 1earn1ng R
~" "] tock place et '

.

7. ﬂOff1ce on” ~ Periodic | Business, To. asS1$t'1nd1v1dUals} L

Education o 7| industrial ¢ to have their previous
. Credit. . -« | military, | Tearning recognized
T * - union; etc., - and to.service colleges
' systematic - | and universities - o
: Ny and formal - prepared to recognize” -, .
e .| instructional ;| previous learning no .
- L program : ‘| matter where-acquired - -
: L S ' ‘ S :
T What concJJs1ons can. be reached from th1s ana1ys1s7 - o ‘j; T .

1. The process of assess1ng exper1ent1a1 1earn1ng needs to beg1n with a
. f1n1t1on and de11neat1on of what is to be assessed and the purposes for: wh1ch

the assessment is to be conducted Pr1or clar1f1cat1on of th1s issue paves
the way for resolving 1ssues of second- order priority. ‘ In the specific examp]es .
that I have descr1bed there have been Substantial- differences in patterns of ‘ .
'assessment of. exoer1ent1a1 1earn1ng that can be re1ated to d1fferences of
obJectJves and purposes of the ¥earn1ng programs themselves. o

" 2. " Since exper%ent1a] 1earn1ng programs are quite. var1ed w//can expect
Tto f1nd¢match1ng d1fferences in the assessments 1ncorparated 1nto the programs

27




, 3. The des1gn of exper1ent1a1 1earn1ng programs shou]d 1ncorproate f
s1mu1taneous ‘planning for the assessment of ach1evement that is to résult:

therefrom The assessment process can prov1de not only feedback regard1ng
1Qd1v1dua1 student |earn1ng but -also 1nformat1on about the funct1on1ng of the ;

<
T

6rogram itself. ;’ _ |
4. Many of the techn1ques now be1ng cons1dered for assess1ng exper1ent1a]
\T)learn1ng depend upon the ava11ab111ty of staff who a?e sk111ed and competent b
. 1n their use.. The 1mp11cat1on is that staff tra1n1ng may be an 1mportant
f.requ1rement for successful exper1ent1a1 1earn1ng programs T f - -
© 5, Exper1ent1a1 1earn1ng programs shou]d cons1der ways to 1ncorporate the

"act1ve 1nv01vement and part1c1pat1on of the.student to rea11ze the potent1a1

contribution of the assessment process 1tse1f to further student 1earn1ng and. R
deve]opment L, L o =
. L - \‘ . - M
. S .
S ! 2
- . - N -
N\ 5 ,
] ! > i
P E L
- ) ‘
- ))‘k

B

e Ll

o o



work Assessment Mode] for Pr1or Learn1ng RS o 24

PYe=rS

PR

Process/Assessment Matrix "v;~‘ D v,.i‘A' PR Y

Ry

& - .

RO C Address inquiries about
S : CAEL mater1ab to:

, CCREL e
Educat1ona1 ‘Testing Serv1ce T T
< Pr1nceton, NY 08540 o B

T e

A xramework for an E1ght Stage Mode] of Portfo]1o Assessment . 23,

-Record ‘and Ref]ect1on Log -~ ..o -'.‘” - B ,;wibl
Weekly Hours Spent” in Course or Proqram-Re]ated ork: . . . S s

o Performance Assessment Checklist . "= = - = . SHRE ‘~2B_3:.‘7.;‘
Sumnary Ddscr1pt1on Clinical Performence 1n Nurs1ng Exam1nat1on - Cog5.
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I o , Append1x 1°
A FRAMEHORK FOR AN EIGHT STAGE MODEL OF PROTFOLIO ASSESSMENT*
‘g 1. fFaoﬁlitating:Porttolio Assessment ‘ .6,‘ Measuring'EXtentiandeeVe17k ‘
- — — — - ‘ -+ .af Prior Learning Outcomes -
a: " Counseling: o e E
b.” Mentoring ~ R o .a. Rroduct assessment I
" c.. Student workshops” S o= ~- .bs .Interviews and oral [ o
. d.- Course in educational p]ann1nq“”"“*““” 77 Texaminations R
é. Independent counseling.-service ° I ot ‘Simulations . P
f. Self-instructional ‘materials. ) - d.  Performance- tests SR N
D < P Facu]ty workshops e T 7. e. Essays -
e S //L/e//’”' o . Objective tests
C— — j,,;;/r = - g;,_Self assessment g
- 2 IdentTfying Prior Learning Experiences. L ’
el T1me Tine method 7. Judging Learning Outcomes | = -
L bs RE€sumés .. ; _ . B o ' :
WOrk packets “and out11nes _ - L ‘a;~;Ind1v1dua1 facu]ty member |
L _ " . ST . ‘ - b. .Permanent”interdisciplinary
© 3. Expressing Prior'Learning Outcomes - R EZS;anzntngtgrgfsczpﬁinary
' N e faculty committee and
a. Inst1tut1ona1 goa]s : L v-lnd1v1dua1 facu]ty expert
b‘ Competenc1es ) I o . d.'_Departmenta1 facu1+y
"~ c. . Taxonomies . . o L - .. . .committed’ o h,~ .
d.. Courses - ' ’ - e. “Outside experts o S
B F. “Alumni: experts Dooennl
— . L — ‘9. . Peers: , S
4. Artigu]atﬁng Prior’Learning Outcomes’ '5h,3[Assessment team
e a.n*Autob1ograph1ca1/1nte11ectua] N 'Evaluat1ng Prior Learn1ng I
AT narrative = , . . Outcomes R
AR b. .. Thematic narrative - v SR B
\ Toec Degree pacts or contracts o i Do e
s d L?aranSACQ"tfaCtS,rgl L e a." Courses offered 1n the
*\%‘> o B . © : college. . -
-K' 5. Dbcumenting Prior‘Learning Activities | = :p'-ﬂgggge¢t,9f dlsc1p11ne
. | : = — ' .- c. Competencies - BT
H 3 (See CAEL WOrk1ng Paper No 6 t1qure - de Educat1ona1 goals” of ..
o 2 _page 36) L . “student” " - :
" R TR S e. ‘Holistic eva]uat1on
- . f. Degree-contract*
. . S Y ~ requirements -
S T o g. Number of.years. of
= Coo - PR o exper1ence - .
*From Knapp, Joan. A Guide. For. Assess1ng Pr1or Exper1ence Through Portfo]1os  “-f
CAEL WOrk1ng Paper No 6 1975 L L o ‘<-;5]
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WORK ASSESSMENT HOCEL FOR PRIOR LEARNING* e

o '~: - Select Smdent
. N N < - Occupaticn | :

Wcr}_'; in’ gn:-

' -O_ccupanon -

Task Inventory
Checkhst

. _°Identify . - — .
- Compatencies - L S’tludent . 0
~. Acquired' in- the . i Apixez {dr ‘
Occupa..xon - - -redi
" : 7-1 e f_;'..i o 7r‘i” S o
Student Compleles

L Develop Tasl'
: Inventory -

Student Is | o L

. Vérify Student’s Inferwew d
Work, Experience , e
D velop Behavxoral Y.
2 ,
Objectives for- L Students -
. . : Educatlonal Goal
- Occupational _ . .
SR Is Determmed .
. Courses : - ’
- Translate Objectives: A
" . to ‘Task Statement: .” t 3
Competencies- _ L '
‘Relate Verified and . - 7
Relevant- Cornpetencles e
. ’ e Curnculum | e s e
¢ - Davelop Measurleme‘nt_ - T _ R _' i o
_ ‘Instruments’and= - , ‘ : L ‘ ..
. . . AR A :
/ . Procedures N S RS '
. : ' : Adnminister Oral

Screening Test | =~ ¢

“ Establish
Standards

3

Activity Codes

C D

College '}&cfivity
Studerit Activity

[:] Joint Activi':y‘" d

*From Sharon, Am1e1
WOrk1ng Paber Ne. 8

E ‘J"

Admi‘nistgr
~ Oral
" Test

Admmlster
Wntten

Admiunister -
Performance
“Test

Obtain Job

" |Parformance’|

A

1. Ratings. |

“. Apply the Standards
‘ to Students Pe_rfo:mance .

)

.S,‘ E

(Erant Crbednt )

S s

1975

3 1
i

A Task Based Mode] for Assess1ng WOrk Exper1ence.;
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”“-Date

0ff1ce of Exper1menta1 Educat1ona1 Programs ;V,ff; Course/
Un1vers1ty of Ca11forn1a, Los Ange]es S k”[;gph ‘ Program

/4 , - L nge Name

B Th1s 1og shou1d be used to record your 1earn1ng exper1ences and the 1deas
you have:- about ‘them. It should be fiTled: in.at. the: end of jeach, ‘of -the: days ycu
~-are ‘involved in:your exper1ent1a1 1earn1ng course or. program - The logs will be
‘ co11ected each week. 'Please try to be-as candid “as- you can. Use the back of
S th1s page for add1t1ona1 wr1t1ng space, 1f necessary _;4.“‘. s ug

'1 Record or. 11st the course/program act1v1t1es and exper1ences you have been
nvoived in today ;3_, T T S T I It i :

AV‘I;; Ref]ect‘upon the above and, us1ng the space be]ow, exp1a1n those thoughts,
' ideas),” concepts, 'or questions’ that have grown out’ of the act1v1t1es and
exper1ences you have recorded E R T T W R O I :

;%_III.E I wou]d rate today S course act1v1t1es and obJect1ves as (é1rc1e one p1ease)

nlqh'fPoor ”2%ﬁ Fa1r ‘_ Good :;. Very good 'f Inva]uab]e
”-f‘."-‘I,V_._ “_I would rate” the extent to wh1ch today s course contr1buted to my own'{"-.'}"r.f
e Persona1 growth and deve]opment as: (c1rc1e one p]ease) |

| 1‘Poor w;' Falr g{flf5 Good Very good ff;fff Inva]uab]e :»'d

S S ‘1'1- L

& Egpert Judgment CAEL 1975 fgi_m;.;gjg o ,_: SR .;



Append1x 4 _-‘ ', - Cdh

S

L WEEKLY HOURS SPENT IN COUR"E 3 PROGRAM RELATED NORK* ST

: 0ff1ce of Exper1menta1 Educat1ona1 Programs e
Un1vers1ty of Ca11forn1a, Los Ange]es, Ca11forn1a 90024

L R
B

- 'n‘_ .

" Meek of:_.____ '~ Course/Program _____ : .. Code Name:: .-

- Th1s is to be answered at the end of each week on]y as re]ated to the
qpurse/program B ; e e L

C P]ease add up the number of hours you spent on course or program related
"jxwork for th1s week Cae el e wu-:;;‘

‘F1e1d exper1ence ._.f. - ib. }_{ C e e e e ?E’thUnSL_;'thi
*ftAcadem1c componen (c]ags) .-.;.'. e e ,,;-,f;k;“;f,.;';n;';¢§;-,/‘1gh0qr5fin,cuiy

‘”=}Study related to academ1c and - . e . S e
f1e1d eomponents of this course/program . ;',wgf.>:-ufe';_-n?ﬁ':"f.hoqrseif_LMTﬁ

- .
J N
S
" R
~ k
N o
P -
.‘ hoid B N
. i R
. . N
. . ”~ ’ . )
. f e
. Y
: , : - L
e 1.
to e
. -
o

*From Inst1tut1ona1 Report No 3 Un1vers1ty Ca11forn1a, Los Ange]es Ev51aatfdﬁl.\gx
&Expert Judgment C,AEL 1975 33 U NN

.;;d 265‘”;J"




”.prpend1x?5

3ffj PROCESS/ASSESSMENT MATRIX* .1§§f~1""

Log Entry DateS»d“EV

0ff1ce of Fxper1menta] Educat1ona]
Programs ‘ SRR i
Un1vers1ty of Ca11forn1aJ;:,@'.H
,,Los _Angeles; California—90024—

Name of Course/Program

Name Code

+

-—

t ‘f.‘Iaghtifyf‘ﬁ?ilnfétmfffstéSCFTb{'f Analyze and | pp]
R T I TR SINDUNE RIS it synthes1ze-;fi
', Tvgen'gr‘a]jz‘_ev

-Self-awareness | T e

Awareness of otherSL EEE
and env1ronment S

tﬁSkﬁi}ddeVe1§bméhtJf,qu..ﬁe

Cogn1t1ve area . : e

1.
B T SR
(academ*c) ffgdt¢ RRTREEEESIREN

" Career understanding i -

[RSUEREIEE N SR
. q B

v

e L SIRTEN S

Student " themes ;'QQ_fx “ﬂfﬁia;:[i*ﬁttﬂf”fd]’JQK_Qfﬂ-f;fﬂ;imﬂ“;”ﬁf[tf~ffg}'f‘\'d .
-and/or u er]y1ng fg‘, Tl T T e T L
1 Pat%e” T e T T T S S e T e T e LT

. ..__‘.....’._‘- ('__e.

I
:

. No learning. . . '~ 7i

‘it:NbﬁeﬁtEies f?lf”i;fﬂf;f‘ﬁd dhffi:-Q'iML‘T'7Wf*TH‘7F‘ES€;Si.gﬁfeid? ‘Academic: [ Stuidy
Coetiowid o - log entries EERER N R R T

L *From’ Inst1tut1ona1 Report No 3 Un1vers1ty i
,& Expert Judgment CAEL 1975 - ;34: SR R

S e



Vil T T _a _qt,* Appendlx 6 v'%r”l~ iTM‘*-"

T PERFORMANCE ASSESSMENT CHECKLIST\(PACL* I [

The fo]]ow1ng Eenformance.Assessment_CheckllstntPACJ«Js_des1gned~to enab]e _
. us to-arrive at an. assessment of "the student's skill in:terms<of performance {?fu‘
ofethe‘descr1bed behaviors. “The. PAC shou]d provide us w1th some. clar1ty ; ,
. regarding where the student s in: his or her: profess1ona1 deve]opment and, at
. the same time, should be a .useful. work1ng tool in; instruction. for Sett1ng ts
”f educational obJect1ves for“the" com1ng quarter: Y We ‘are ask1ng that all.- h‘ oo
‘sections be completed. We recognize that there. may be- ‘some- areas for- certa1n e
“ groups of .students-which have. not beeh covered in dépth in .class or: where D
We_sthere has been 1nadequate opportunTty to observe, or- for the: student to perform, L
“but we- ‘believe the ratings are still- 1mportant ‘for use as 1nd1ces to measure e
AR student growth the fo]]ow1ng quarter(s) L e Lol

oo LT .",'_ Lo C L6 . . . . . L e - . e b

Instruct1ons for use of the. PAC - i {;{95 }g_yf;“ _{.,‘;7v L - _: .

",E 1. ,The Rat1ng Sca]e Th1s 1s a: 5 po1nt sca]e w1th 1 being: "rare]y" and 5
v .being. "cons1stent]y “Circle the appropr1ate number to indicate’ ‘the . _
student's. performance/on each 1tem . If . you feel ‘unable .to. adequately ';"'
5 Judge the student' s/performance (for examp]e not enough opportun1ty to ST ;
.~ robserve or determiné-the behavior, .or the stident. ‘has”not:-had the AR
.. -“opportunity to express:the. behav1or) ‘please comment" in. the space prov1ded[¢“;.f':j‘;
~ after each maJor head1ng, 1nd1cat1ng the 1tem number o VV_~,,,A'q_‘vlf I

,2:{1Add1t1ona1 Notat1ons Mark (X) next to 1tem numbers where you fee]

inadequate progress. has been made. = e,
. Check- (JBE) next to item numbers: where there has been adequate progress
- but more. concencrated attent1on is needed 1n the next quarter o

3 \The space after each maJor head1ng 1s prov1ded for- comments or further'
. ;]e]aborat1on ‘about the student's” performance.on: the. 1tem( ) above it.

. -.Itcan.also be" used for comment ‘about. the item itself -- your: 1mned1ate
'*response to the c]ar1ty, ]anguage mean1ng or 1mportanCe of the 1tem

o The eva]uat1on shou]d be done- Jo1nt]y by the student and f1e]d 1nstructor B
. and, if possible, the faculty adwisor. Worksheets have been: providéd for .- Sl
- use by .the" student and field. 1nstructor ‘prior to.-the eva]uat1on Conference;I{;h.?ﬁ?5\
-The rat1ngs ‘on the" compos1te forms will" represent as'much as possible, a
_consensus If there is! strong d1sagreement on ‘any .item:on. the PAC, comment L

v1n the space at the end of the maJor head1ng,.1nd1cat1ng the 1tem number i‘uﬂ7.'ﬁ

R

ST *From Inst1tut1ona] Report No. 4 wayne State Un1vers1ty The Refinement.
“'and Modification of an Instrument for Assess1ng the’Ach1evement of Interpersona]
Sx1|]s of Soc1a] work Students CAEL ]975 T




. e s
T

. consistantly

. il

i 111~“ CHECKLIST ’Cont;) st
iy BASIC EDUCATIONAL AND PERFORMANCE SKILLS

o'{i,]AfoLearn1ng Patterns féli"'“‘” g

:ijlﬁ‘:Shares work w1th others SO Celde 102 34
120" Seeks | ‘feedback and cr1t1que regard1ng own work ..... e 10203745
3. Shows.‘ability to evaluate own work ... 7i7.% f.'{{QTﬁAZ",f; SR
j44HEShows ab111ty to app]y bas1c concepts and T T D
U principles....y. T S RO
5.*?Contr1butes to the 1earn1ng of others .;;,;;;4.

: Is on’ t1me for appo1ntments f;;;;L;;JJ"'E
i“;Shows respons1b111ty for work’ coverag
i‘ Comp]etes ass1gnments on t1me

1‘5Va1ues

;j;Shows awareness of soc1a1 work va]ues (for examp]e R
j.~,conf1dent1a11ty, Andividuality, etci) ve..iiloias DR
. - Shows awareness of: .client and soc1eta1 va]ues ; I

" Shows: ‘awareness” of; ‘service: system: values ..
-+ Shows - awareness -of -own value’ system‘. T ;
‘Shows ab111ty to 1dent1fy points .of. va]ue conf11c

e

hpwwﬁ A

' COMMENTS

I X e

';ffExpresses seir plear1y51n verbal commun1cat1on
L Demonstrﬁtes ab111ty fo estab11sh1ng'warm,.he1p1ng
'-“relat1onsh1ps:f : FERRR

j;g:Expresses d1f er1ng po1nts ol v1ew w1thout
> deprecating: othe< B RPN
- SF;“Expresses self cl arly in r1tten commun1cat1on
-"6;‘;Shows ab111ty to. orggn1ze written mater1a];;.:,

“7;..Records factua] mater1a]ﬁc1ear1y RET




f'COMMUNICATION AVD OBSERVATION SKILLS (Cont )

. Shows ab111ty to recovd att1tud1na1 and fee11ng e
Leontent Ll . e e RN sl 'I '
. ‘Shows ab111ty to descr1be own act1ons . o -;»;.'
. - Shows- cons1stency 1n the verbal and-non- verba]
-:;g,‘glfm;messages given ...... s :
‘-w*ﬁﬂ;.}Demonstrates ab111ty to 11ste :
S __£12;JjDemonstrates ab1¥1ty to hear: under]ang messag
i 13.."Picks-up-signs: of fee11ng, 1nte11ectua1 .grasp,-a PRI
L ‘wl‘sbehav1or expressed by others 1n verba] -an nonverbaIa""

context

| _COMMENTS

PROBLEM SOLVING SKILLS f;;”‘*“Th

' r"r‘F%H'Prob1em Def1n1t1on *'%”5’7"

*Vu‘,fﬂif'Shows ab111ty to st te nature of concerns that are D
S being. brought 't6. h1s/her attent1on ................ ,,ﬁf; L2
. 2. Shows ability to perce1ve poss1b1e re]ated and Lt
: Con under1y1ng concerns DT A ,»ﬂ o

w

f't.:TG, fFact F1nd1ng

1 Shows purposefu]ness in. gather1ng facts ,.g;‘ R
i 2 ’Shows:seiect1v1ty in gather1ng facts t..0a.. S et
L 3 Demonstrates ability to. -organize: facts~.oi o A
4. ;Shows ab111ty to -engage. in; speculationas to - o
T mean1ng of the data‘.;;egtt..,,.m,...,&,,..,;g.gi;;;; 120

e el e w
s ess '
S




‘.=""s

PROBLEM-SOLVING SKILLS (coﬁty)fj;;f&,usz o

'“,jH,ﬂlAssessment f“z-;;:,fvegj?n;f;-f

v 4 Shows ab1]1ty to 1dent1fy the maJor systems 1nvo]ved ST
L with the problem(s):being addressed: . s ,{.q,lv 2?'3j:4fﬁ5f3fh
. ZLJLShows ‘ability to-identify strengths and resources T Sy
o, -within-the’ ‘transacting systems and in their " 00 RS SR
v':j.,transact1on with one”another .:.;c.;........;L.;f;;..'-T, 2 3 4.5,
3. Shows"ability :to ‘identify: breakdowns or dysfunct1ons e
. and contribution:factors | lluaiiool o N }1.,2.~3_;. 5
4. ‘Shows_ ability. to see the 1nter re1atedness of these St e
. s factors Ll e s e e LT T u;‘;él 2°3 45
- _"5:" “Shows” ability to assess the degree of 0penness -closg- = o o
- ness. of systens as re1ated to the1r potential - B Bt
for. change R PP S, JRP-: RO - EE s

R COMMENTS

clen

PROBLEM-SOLVING SKILLS (Cont )

I Des;gn1A5La P]an of Act1on

"“qa;;,-lf,7Takes 1n1t1at1ve t0xc011aborate w1th others 1nvo]ved RTINS
S iwithothe prob]em in formulating obJect1ves and B

: v 2. - Exhibits..skill in helping others,to 1dent1fy and PR I S
... explore a]ternat1ve courses of action-and. the . ,»ﬁ;ﬂf[}f;-_"¢~jﬁj,ﬁi'fw
..o i00 o, potential ‘consequences. df-each ..;.;;;;;:;....,;;,};. 1727374 54
"~ .. 3. Makes conscious .use of Yerba] or.written i oot e
‘ ¢ contract-setting: (work1ng agreement) as-a’ requ1s1te B T IS RS e

s o fort plan ‘adoption ..L..;..................,,..,.,,,,;‘“1132:33*'4J5_f;f
~'- 4. Adopts~a -plan of-action'that-takes into. ..~ .. - oLl e e e
T . consideration. ava11ab1e resources’ (peop]e,"jlgvi Vel e e -
- orgapizations, -energy, time, cost, etci) . ;..;...;.. 1. 2 :3.:4 5%
5. 'Takes .into cons1derat1on own knowledge, sk111, and T A
LT . h ‘.vt'lme a':'.‘;_a;";‘ ..... T P P P . ,." ]2 3 45
v .ot -6, Takes:into’ cons1derat1on va1ues of the profess1on T S S
-« .and of the'systems .ifivdlved ...... G e rfar;...,,d,.gﬂl;;zﬂ?3ﬂ,4‘55]1]1{

7. . Writes and:discusses plan®of- act1on c1ear1y, T
- r:-specifying™ obJect1ves to be achieved,- 1ntervent1ons o AR
' i to be ut111zed, and spec1f1c tasks and ro]es of 1T o v,
.~ "~ -those invovled ..... 0 AT s A ;;3; 0234 L
o8l Exhibits skill, in he1p1ng others trans]ate goa]s e T
':'f;;§1nto tasks/steps A R : e

T*J_se]ect1ng a plan of action ..........coideeeiss ”;;Jfff”T gh2§€§4j’ljf:g?

~




SR 'L::]

e PROBLEM SOLVING SKILLS (Cont ¥

SRR
'*:;;:ih13¢

I

PROBLEM SOLVING SKILLS (cohtﬂ)”{;i;_;;-é

;‘Determ1nes wh1ch of severa] systems 1nvo]ved 1n the R
'¢;s1tuat1on to: se1ect ‘as the maJor un1t(s) of . R P
”“;*JV‘ﬂJiTv&'attent1on!;;.ﬁt; ........................... u,fag;ﬂr.fvl 2345
. "*""ffjc11ent/prob1em s1tuat1on, avo1d1ng use of a s1ngu1ar ’
- or fad approach ..:.. e e e i S s ',“;] 2 3 4 5
‘- Builds-into -the. p]an of actwon the means for 1ater v

-Plans- d1fferent1a11y for ‘each 1nd1v7dua1

Intervent1on

JConceptual1zes the ' 1nteryent1on pro ess as an order]y, ._ifufﬁnﬂf‘
.nsystemat1c means ‘of effecting. change, ut111z1ng a*'~“ ‘

genera] systems perspective: -and- know]edge of the

fffunct1on1ng of -individuals;: fam111es, groups, .
“.organizations: and communities ... iiiaiaaieoile. ;;;; ~1 2 3 4 5
-~ Has-realistic éxpectations. of .self and others in C

relation to task performance and time allotment ..:.. *.}, 2 3 4 5
~Pemonstrates ability to collaborate and--share: soc1a1 e
. -work knowledge ‘and ;skill with.other members - of a oo

1:f“profess1ona1 “team or. work group 1n 1mp1ement1ng

D oplan(s).0f action .iuiii il e eie s e :.:g='1};2"3:f

. [Demonstrates .capacity for: creat1ve and 1nnovat1ve A oy

" -thinking .(in relation to program. development;, oruto g BT
- efficient and- effective servicerdelivery, orto ::f Cr T 5
- coordination of staff, team,_1nter -agency. efforts) .. -1-2 .3 45"

. Demonstrates. comfort”and. skill- in the: appropr1atej¢;!”: T el

- use of .verbal ‘and: -nonverbaTl: susta1n1ng procedures - "

" ($ympathetic: 11sten1ng, acceptance des1re to he]p, LT

- realistic. reassurance)“.; ............................. “ngZf;B 4

. 'Shows awarenéss of the usefu]ness and 11m1tat1ons of . AR

" the. technique of :ventilation, explorat1on, 4;.u;_;y,.e:"‘-;;, S

-~ reflection, and probTem-solving:......... . i..f.;;(:,;'l,}z’;szt

.- Uses direct influence and regulatory procedures AR

]lt(re1nforcement, suggestions; ‘advice- -giving; . 11m1t-f:”£g; R

o rsettingy ‘rule-making, rule- enforc1nq) with caution,” T
" and‘interpersona?l sens1t1v1ty, and nly when ;f ‘

S appr‘opmate.;“.'.._..‘.f..,.;‘._ ....... 39 A

yeva]uat1on of outcomes: F I SR ST A },;; 1 2 3 4 5

Identifies théories:and pract1ce mode]s that ';‘::;;;'

“support and-contribute to the plan_ of" act1an Ciaeo 1 2 3 4 5

Recognized :that no- p]an is" r1g1d or.sacred;: but j* SR

that a p]an 1s needed ............. ,q...,,,,{..,;;L.. 1 2 3 4 5
COMMENTS }»-u . ~:';""}?“ R "-f;jf.f_vlf_',i Q '

by ' .




> PROBLEM SOLVING SKILLS (Cont ) ﬂfff*,“f°if VFE3~;~?lV?l'f;;%-'”"‘

ERRPIT R S PO
"‘ Q.‘

; LEN
.8 D1st1ngu1shes between cr1s1s s1tuat1ons and other B
- problem. s1tuat1ons presented, and manages .

T g?nntervent1ons accordingly (cyisis. 1ntervent1on *‘f' RO
i emphasizes: an- act1ve d1rect1ven h1gh1j focused L
P _,:approach) .......... A \ ...... S
9. Uses know]edge and skill in. connect1ng c11ent s stems :
R “ " with needed- resources. ("brokerage" funct1on) and\
T :‘;d1fferent1a]]y determines the type and. .amount’ of \
‘ “worker "heTp needed by each client system to..get to: o
S resources. Liitiiii e euiee g R U R S 11
: - .-10. . Shows ski11+in role of. méd1ator when persons.in. actua] NI
; Coor, potent1a1 conflict, ‘'need- help to work ‘together:. ;_1j’ 34

11. ‘Accepts. and ‘uses appropr1ate1y and with sens1t1v1ty
' to all concerned; the role of advocate to prptect
e . ‘1the rights of c11ents ‘unable, to so.act in-thein - e L
crmetTT s 0 own: behalf ....;;;...................c.............;;,}1_i;_5;,gﬂﬂ
R - .. 12, . Demonstrates” knowledge ‘and skill.in use of .educative )
- % .0 - techniques: when clients or others need ‘informdtion
47 . tojassistithem'in problem= solving, and. transm1ts '

o __’?f{.f}.informatlon in ways that are nonthreaten1nq and - . e
?‘;‘3”'1 Usab]e\ oooooooo KK -j- R ‘-o--‘-.‘-‘_.‘..'.'.'. -. e -'.“otm).-‘oo-‘ . ] A "'? 3 4 ‘!s
COMMENTS e ‘b o S . . - D | -
T ...‘ U as L S § i ’ :
Lo - : Ly e g
: \\ : n L
L T & :

PROBLEM-SOLVING SKILLS (Cont Yo s

. ”»fK Term1nat1on/Transfer ;LQ-[,'karv*”fgfg-'_*fiﬂ; ;:”‘:1 e
j;hy.nnj~~<1f~;Understands the psycho]og1ca] s1gn1f1cance and T
At 0o impact of separation experience ;.;..;...,..,.,;.,u.; 1.2
el 2 ]Encourages clients and :others fto“express . . ... ... sl
, " -“their feelings: (and-expresses own): about R S T
L oo vippending terminations or. transfers i iilolil Teevds 1
ire, i3 Plans ahéad appropriatély and- d1fferent1a11y for T
Socna o7 “the ending 'phasg with clients and others . i.....iooee. 1020030
‘74 "0 'Maintains @ healthy-balance: between’ concern for - e
7 clients.and need .to "16t go" ...y aeen SR -2
SO 5.7 Takes responsfb111ty for. term1nattons/transfers’{‘»u;i et
: thrbugh verba] and/or wr1ttenxcommun1cat1on Seniena,e 12030
.‘ , L. N Eva]uat_lon : . i T ."0\"‘.,‘_‘ .'_1‘_:1 ,_‘_’. ;:~ ~‘; Lo v ( _‘,::.i
RUAP A S He]ps c]1ents ‘and others to ava]uate movement,,ew;~ San
o . toward: agreed -upon goals pfkk«—%fffffii ........ ,wu;JQJTtH 3
- < "Assists in. rea]1st1cweva1uat1on by ma1nta1n1ng R
tE . records of what has taken p]ace.;.-,,;.-,--,-,f:ewért,‘




PR S

S PROBLEM SOLKING SK'LLS (Cont.) A R
‘ 3. Part1c1pates in evaluat1on of own work .E...}...:};.. 1.2 3 4.5
v ‘4. Shows ability to-use evaluations #s a basis. for. s : .
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Iv. SUMMAR{ STATEMENT, 1nc1udrng EDUCATIONAL OBJECTIVES FOR—NEXT QUARTER _
o (AND/OR REST OF THE YEAR) | L . v :_‘,~i

' ObJect1ves should be related to - the eva1uat1on of student' s performance

tnis past quarter. The objectives should be stated in-behaviorally .

‘specific terms, such-as: "Develop increased “ability to p1ck up. nonverbal

~clues.” or "Develop*qreater selectivity in fact gathering." There -

should also be specific suggestions for ways to assist the student in _'."

_ mcv1ng toward these objectives, and the types of assignments to be

provided, siuch as'"Supportive work with individuals.” or "Assignments

"tﬁs*jwnvolve helping fam111es 1mporvé their 1nterpersona1 commun1cat1on ‘{‘E

1s," etc
(Use add1t1ona1 sheets 1f needed/}/ ’ R T
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Append1x 7
| ' SUMMARY DESCRIPTION |
s CLINICAL PERFORMANCE IN NURSING EXAMINATION

‘The University of the‘State of New York = = 0ff1ce of Progﬂams Deve1opment
REGENTS EXTERNAL DEGREE v - 519: 474-3703 -
99 Washingtan. Avenue - _ I ‘ -

Albany, New York 12210 S A T

! nos

‘General .Information: - The fo]]ow1ng is a summarvmof tie C11n1ca] Performance
.. Nursing Examination required for the c0mp1et10n ‘of the Regents External
. Assoc1ate Degree 1n Nurs1ng Drogram ) : ‘

o

‘ " The C]1n1ca] ‘Performance in Nursing Exam1nat1on (CPNE) is a2 1/2 day
*  examination administered totally in a general hospital (only in Albany at .
- this time). It is‘designed to-test a ‘candidate’s ability to perform as a
. registered purse at the associate degree level, ‘and ‘to test those areas that
- cannot bé évaluated on written exams. Candidates are eligible to take the
CPNE only after they have successfully completed or .have waived the seven
written Regents External -Degree.Nursing examinations. The CPNE is adm1n1stered:f
-~ throughout the year by appointment only. and will be’ g1ven pr‘mar11y on I
T *weekends '(Friday to Sunday). The examination fee is $250.. Cand1dates are.
expected to make -their own-arrangement for lodging; a map of the A]bany area, © ..
1nc1ud1ng motels, is sent w1th the’ letter conf1rm1ng the appo1ntmenu :
_ The exam1rat1on 1nc]udes a maximum of two s1mu]ated nurs1ng 1aboratory '
' ®situations, three adult Patient Care Situations: (PCSs), and two child PCSs.
To pass the performance examination, each candidate must successfully -
- complete-one of the labs, two of the aduit PCSs, and one of the child PCSs
‘The faculty has carefully determined those nursing actions that must be -
correctly performed by the candidates, including specific. act1ons ca]]ed
- Critical Eiements.- To be successful in a PCS, a candidate must perform
- with 100% accuracy according to the. Critical Elements which are- outlined
in the Nursing Process’ Assessment Guide sect1on of. the C]1n1ca1 Performace

. ', Study Gu1de Sl e ; - TN
Y : N S ,
Each area of nursing care is spec1f1ca1]y def1ned, and ait. of the Cr1t1ca1'-'
"Elements for. it are: listéd. Patients are_selected because ‘they requ1re .
“these areas of care, and candidates aré eva]uated on the basis of their
'performance -of the Critical Elements.. Some areas of care: are Personal s
Hygiene, Vital Signs, Mobility,- F1u1ds, Suct1on1ng, Irr1gat1ons, Surg1ca1 S
.Dress1ngs, Med1cat10ns, Infant Feed1ng. - . o .

.Example Fo]]ow1ng is an examp]e of an area of nurs1ng care’ and 1ts
‘jcr1t1ca1 elements. : . .

35dk ? . c




© -MEDICATIONS: The administration

- mouth, intramuscular, -
- intravenous, subcutaneous, or

: I
yoe
S A

 ”fAreas'of Care}‘:’g;;'“
of drugs by.any route: by . ..t

other

P

'jg"fCritiéa]‘Eleﬁénts

. Secures the correct medication” - o

Measures the correct dosage -

- Admi"iSfé?s?the*coﬁrethdrdgitdnthéTi}ji
" correct patient. .. ..o

' . )

;';Uses ;heacorrggtcroute,énd/prfsjte,':“'“

. for administering the medication "

. Administers the medication-within -
1/2 hour of the ‘schaeduled. time

. If IV medication: ... .~ . T .

"a. clears.air from tubing hefore . = -

“initiating flow '

'ibbg verifies patencywaifuﬁévbefo;e;;f?;

&

. - : . .
. ‘ . . .
LR ' D ' 7.

R4 . - - - . I

¢

Anevaluator will closely observe eachrtandidatevdﬁring thé'adﬁini§trétf¢n'7

‘of all aspects of nursing care. "Evaluators: are associate degree nurse RIRIE

- o .

~initiating. flow

. ¢.  administers or régulates flow . -~

_ to deliver correct amount in.:. . . °
-correct period of time. . - =

Records medications -

. educators who have received a special orientation forﬁthiS;role.,:Sinceﬁ@hiéj‘=f 

., is a performance exam, evaluators will judge the candidate's actions o
according to ‘the Nursing Process Assessment Guide; candidates will not be .
asked ‘to explain their actions except as specified on the NUrsing Care;*q;,;}

- Plan. ' Theory already has been“testgd on,writtén'exqms;:j.ﬁ

’n‘_LabﬁréioryAs%mujatidb - 5 ]!;‘ [f'

" In. the:laboratory portion of the exam, the candidate simulates the'gf“

“preparation and administration of IV, IM, and"
;'app]icationiof;a;sterile dressing.  An evaluato

ral medications and the
- observes all aspects of the -

simulations, using the same critical elements th>t;areguSed'in'the patient = .~
- care situations.” - .0 S . T

“ipétient”bare‘Poftibﬁ'bf;théyExamination“ S

" The candidate will be required to successfully plan, implement, and -

eévzluate complete nursing care for a minimum of three patients (two adults

' and one child) and a maximum-of five patients (three adultsaanthwonpjldren).‘f?
Planning.consists of writing‘a‘Nursing.Care»Planl(NCP)g;which-requjrés.."~ i
" 1isting the patient's needs for 'nursing care and specifying priorities: for =

' '.pandidate

nursing care.

Only after the NCP is approved by the evaluator'may the ..
begin.to implement the nursing care required.by the particular -

. patient. ' The candidate's evaluation of the care.given and‘revision'of;thegv y"”

NCP_are part.of each PCS. -

.. performance; candidates.

o

" When a.éandidatévfaj1é any'critiéaTiéTeméﬁt,ar;{h‘any'wanyiojéte§~vf-

.o

principles of asepsis or jeopardizes the physical and/dr,emQtiona]‘We]I-beihg

- of the patient; .that.PCS is terminated .and failed..

is requifred for the protection of patients-and the assurancé of:quality i~
are giyengthreg§;hqnce§ﬁto'pass tngadg]tgPC$§'and;4

.
a

‘ThiS-degfeeiof*stringenqy,ffn



- . . R ) J:. “
. two chances to pass one child PCSs. Dur1ng the 2 1/2 day exam, each
. candidate is evaluated by at least three different eva]uators to m1n1m1ze

5potent1a1 b1as in the eva]uat1on process

- A

:‘d" ) o The CPNE may be cons1dered a d1agnost1c or self- 1earn1ng exper1ence,
- and ‘candidates who fail the.exam may retake it at a later time. The.
requ1rements for reapp]1cat10n are glven 1n :the study ‘quide. '

. The: cand1date w111 know the outcome of the CPNE at the conc]us1o"'

‘exam1nat10n .
§sh§9219 - | A
__1 1 - 4 30 o :’ N '4. 0r1entat10n to exam and to hosp1ta1 jh‘
v ‘ R ' - units; Lab- 1 -4 oo .
. Dax.Z v,7;30 a.m. -1 pm.. PCS 1and 2.~ .
L 2'30 ; - 3:3

0 p.m.  Lab 2 (if needed)
ﬂ Day 3 - 7:30.a. m. - 4:30 p.m. ~ PSC 3- 5 B P

‘Studx Gu1de :

The cand1date Study Gu1de spec1f1es a]] areas of nurs1ng care that may s
_be selected, atl critical elements, and all rules and regualtions perta1n1nglJ '
to the Clinical Performance Exam1nat1on :It also includes suggestions. on
" methods of preparation for the exam. The Study Guide ‘is- ava11ab1e on .

‘request from the central office. ‘ . .
: , : SN R e oL




* PHYSICAL . ASSESSMENT OFETHNIC | PEdPté 'jo'F_j'. C’dLOR? R

Lo ’ *., Ju11e Sykes e el
R ' Dot . Associate: Professor of Nurs1ngg: :
- S e e Los Angeles Southwest - Co]]ege ~f,.,.j;
o IR L Los Ange]es, Ca11forn1a ST e

‘ _ Ihe hea]th care de11very system for ethn1c peop]e of co]oc 1s sore]y v
. sv1nadequate We have Just begun to 1dent1fy and supo]y the neeo.; It ds. now'
ff;;frecogn1zed that there is a un1que d1fference in- the1r hea]th care: needs and s
' pract1ces I want to ‘share certa1n 1nformat1on about hea]th assessment of
”_Zethn1c peop]e of co]or, espec1a11y B]acks and to some extent Ch1canos
'i}jMuch of my mater1a1 comes from persora] teach1ng exper1ences in seVeral c11n1ca1
fac1]1t1es 1n and near the Los Ange]es area, the most recent was at the Mart1n
fLuther Kxng, dr.., Genera] Hosp1ta1 near Watts L "a~%.» RN
D I rea]1ze 1t 1s’not poss1b1e to 1dent1fy comp]ete]y a]] assessments for
f‘all ethn1c pe0p1e of co]or, but' I do want to accentuate some of the more i

‘ ﬁecommon assessments - .;‘i‘ O O Lo S
: fb Pnys1ca1 H1story Beg1nn1ng w1th the pat1ent S h1story, one must be ‘tf?flig
,baware of. and- sens1t1ve to the. rea11ty of Black d1a1ect and 1ts mean1ng to ‘b' 5
‘.nobta1n a- correct c11n1ca1 p1cture through commun1cat10n. Th1s d1fference e
‘ ,should not 1mp1y a def1c1t B]acks .may - say,.“I ve got the m1ser1es Th1s i
t A%F;may be 1nd1cat1ve of heart prob]ems - Be- aware of B]ack fo]k pract1ces 1n ﬁfr;ﬂ
‘ obta1n1ng data 0f+en I have had to 1nt°rpret d1a1ect and’ fo]k med1c1ne for o
_‘“nonethn1c med1ca1 personne] A young Ang]o phys1c1an once asked me about
:’ jd“Black Draught n because e1ght of every ten pat1ents he saw at the wa]k 1n
‘h‘”hosp1ta1 c11n1c ment1oned this phys1c. Nhen told of its’ tonlc nature and
»'des1rous qua11t1es, the young ooctor was amazed that 1t was not on thé she]ves

.

iéff“of the drug store 1n h1s ne1ghborhood 3,.‘11 e -’»:V»: '-;‘ F‘n;s hf~
B There are 1nstances 1n wh1cn B]ack or Ch1cano d1a]ect p]ays a. v1ta1 ro}e
: in the c11n1ca1 sett1ng I f1nd fhat the presence of . many wh1tes (Ang]os)
;-J}}1nf1uences speech* patterns Many B]acks use sou1ta1k 1n the presenco of e
" whites--it is.the. "1n th1nq" to do “One morn1ng 1 was asked to 1nterpret
3{5sou1 talk between two B]ack ma t the hosp1ta1 Emergency Room The two
""brothers were do1ng a numbe:e\\h the Ang]o, apparent]y under the 1nf1uence
% hof drugs In d1a1ect “we wuz s1tt1n 1n my- ma1n man s pad shoot1n up. H when
:*fthese dudes r1pped off our threads Re1nterpreted, it meant wh11e v1s1t1ng




.yvery c]ose fr1ends and enJoy1ng a. 11tt1e hero1n, unknown ma1es broke 1n and
_;vstole our c]othes JIn B]ack d1a1ect the term "catch m1ght be spoken as
"r"cotcr" - For examp]e,'“I cotched pneumon1a from the bad co]d I had" As*_‘

”'T_hea1th prov1ders, we must be carefu] not to put a neqat1ve value on d1a1ect
| " “After. taking the pat1ent s h1story comes ‘the phys1ca1 exam1nat1on In,'."'-,‘j
“af’the phys1ca1 assessment of ethn1c persons of co]or, thefe are s1m11ar1t1es dn

" the: genera] approach but there are a1so some def1n1te d1fTerences in B]acksg
*fpart1cu1ar1y regard1ng certain. d1sease ent1t1es that are spec1a1 prob]ems to :
them. < o . ) R

1

_ Genera] Appearance When observ1ng sk1n p1gmentat1on 1n B]acks, do exam1ne
'vmucous membranes Purp11sh to dark - hues are norma1 depend1ng on the degree
of me]an1n present Ke1o1d format1on is a factor fo11ow1ng wound hea11ng or »:'
'ear p1erc1ng Other sk1n d1sorders preva]ent 1n B]acks 1nc1ude ke1o1ds,‘wh1ch
A jfare one of the more c0mmon sk1n prob]ems, w1th ke1o1d acne as a part1cu1ar/form ?*;
Q':of ke1o1ds, most often appear1ng at the sca]p 11ne DErmatos1s panu]osa ‘ L
ﬁ“in1gre 1s a sk1n d1sease that 15 character1zed by p1gmented papu]es on cheeks,
,‘j‘1n time these papu1es may 1ncrease 1n s1ze and number Another prob]em conmon
. ;to B]acks 1s Pseudo fo111cu11t1s barbae, 1nf1ammat1on of the’ ha1r fo]]xc]es, ,jbfW- z

[

: ,'(1ngrown ha1rs) *"7* S ;‘fi‘~‘,';,rx\‘ B TR
__.j Skin. co1or and hair . texture are- 1nher1ted 1ndependent of one another
"*?ﬂVar1atxons in sk1n co1or are due’ to rac1a1 m1x1ng The ha1r texture var1es “’”‘ﬂ:":
“‘from cur1y to stra1gnt Research 1nd1cates that the cross-sect1ona1 snape
Vof B]acks ha1r shafts 1s e111pt1ca1 (11ke a k1dney), contrasted to the round
i shape in. Caucas1an ha1r Detect1on of many s1gn1f1cant changes 1n the heaTth
_ ;:status of- B]ack pat1ents depends ‘on observat1on of changes 1n skin’ co]or '
. These changes may- not be eas11y recogn1zed 1n skin. that var1es fr0m brown to
‘¢7“b1ack Vasoconstr1ct1on and anem1a are ref]ected by a. pecu11ar "ashy" co]or
""Inf1ammatory redden1ng of the sk1n, as with exanthematous d1seases in- very | |
| . dark Ch1canos or: Blacks may be d1ff1cu1t but not’ 1mposs1b1e to d1agnose ‘.,'H;%\;”:;
“f”Cyanos1s can be detected in the bucca] (cheek) cav1ty (vascu]ar bed) and eye L
'34,grounds, not necessar11y 1n ear1obes cr na11 beds 0ne must observe the Lo
_sc]era mucus membranes, and tongue when mak1ng asseSSments T |
_ Hypop;gmentat1on V1t111go is an acqu1red cutaneous aff11ct1on char- )
"‘ cter1zed by m11k wh1te patches surrounded by areas of norma] p1qmentat1on | .
' _A b1n1sn is the abnorma], nonpatho]og1ca1 absence of p1qment 1n sk1n, ha1r, ff‘,-'.‘J
46
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;”fs and eyes It may be part1a] or totaT and 1s frequentTy accompan1ed by
":p'ast1amat1sm, photophob1a, and nystaqmus as the choro1d 1s not: suff1c1ent1y
o .protected from 11ght because of the ]ack of p1gment caT]ed a1b1ne Other 7?
hf;b cond1t1ons may cause hyperp1gmentat1on, 1nc]ud1ng 1nf1ammatory d1seases Aff”
‘“fof the sk1n such as t1nea vers1colon (r1ngworm), burns, and dermat1t1s
‘4;These usua]]y appear as. sh1ny areas 'f -:_*: ‘.‘~_;} -;gp"”‘”w; j‘ ‘ REET
e Psor1as1s is more yellow in coTor, and ‘the crust1ng is’ th1cker, and, Tess ~;:if
QVATtsh1ny, but’ the scabs are eas11y removed It responds weTT to med1cat1on w1th
d -1nfrequent re‘apse T : .' ‘ L 3
" Ear- Nose Throat These d1sease ent1t1es are found not only in BTacks
fjlbut a]so in nonwh1tes in genera] and dn- poverty groups 1n th1s country
‘y;”fOtoscleros1s, comiton in BTacks, Ch1canos, and Amer1can Ind1ans can cause a .
°"hfdef1h1te Toss of hear1ng Some of the oto]aryngo]og1caT d1sorders are be11eved .r‘w
-“cito be more re]ated to soc1oeconom1c factors such as poverty, poor nutr1t1on,,"”
fgand 1nadequate hea]th care than to race. e o |
‘Endocrine: “I-am unaware of any. stat1st1ca1 stud1es 1n th1s area. There fflpﬁf,
_ivare many theor1es regard1ng the 1nc1dence of d1abetes 1n BTacks and Mex1can i.ﬁhjéf :
':Amer1cans “Diet p]ays a s1gn1f1cant ro]e w1th the genetvc factor . o
o Ophthalomology ‘There are racla] d1fferences in certa1n(d1seases and
f,,tumdrs of the eye. Me]anomas of the choro1d are found Tess frequent]y 1n )
_ “Blacks than 1n wh1tes, but melahocytomas of the- opt1c nerve are found aTmost
E ‘echus1ve1y in BTacks M1xed mechan1sm g]aucoma is frequent]y found 1n BTacks _
‘*'\’and is very d1ff1cu1t to. treat T L e .‘: : “f”ﬂ'gff ':
o ;h‘ Cardiovascular: Assessment of the: heart by e]ectrocard1ogram exam1nataon S
"”shows that Blacks often have a d1fferent heart pattern than Ang]os If the ! |
Tlﬂ‘norma] pattern of 1nverted T-waves 1n precard1a1 Teads of B]acks were found 1n -
o wh1tes, it wou]d be 1nd1cat1ve of card1ac pathoTogy o R ' s
“ Stud1es have shown that there is’ a h1gher preva]ence of hypertens1on among ‘:lff
:f JBTacks than amono wh1tes The re]at1onsh1p of sex and age to hypertens1on ,‘f'fﬁﬁ
"7 follows” d1fferent patterns 1n wh1tes and’ nonwh1tes A d1rect re]at1onsh1p has ‘v' B
EV_fbeen found between the amount of sk1n p1gmentat1on and frequency of hypertens1onuv,ng
' in B]acks, but th1s has not yet been fu]]y documented It 1s st111 controvers1a1, ’;
- as data regard1ng Afr1can B]acks and dark sk1nned Ind1ans do not support th1s =

_,f‘;f" A common d1sease of B]ack peop]e is s1ck1e ce]] anem1a (4), a genet1c v
"*?d1sease in wh1ch hemoTys1s and thrombos1s of red b]ood re#Ts occur because of 2 .;ffjf




3 ‘"s1ckT1ng" process It afrects at Teast IO percent of/the BTack popu]at1on wtfr'-TM
"'fﬂof the u.s.- In certa1n forms 1t 1s 1ncurab1e, in ‘other’ forms: there is SUrv1va1, : o
‘ ?;but spasmod1c and pa1nfu1 cr1ses occur - Far’ too 11tt1e is known about ‘this o .
,,;‘cr1pp1er However, we do know that- s1ck1e ce]] anem1a‘resu1ts in- the occurrenceyf;f?
x'nfof abnorma] hemog]ob1n in the red b]ood ce]]s, 1nterfer1ng w1th the body S ""'T
'”77oxygen supp]y These ce]]s c]ump in: the ve1ns, and pa1n and phys1o]og1ca1 cr1ses'p,:f
result.’ . The. d1sease occurs essent1a11y in two generaT forms The., tra11 form e
‘-,'represents a s1ng1e dose or 1nher1tance, from one parent The true anem1a
:?ffform represents a doub]e 1nher1tance from both parents Therefore when two
’f‘carr1°rs marry, the1r ch11dren have a 25 nercent of chance of 1nher1t1ng s1ck1e ‘
, jfce] anemia. Few ch11dren ‘with' the d1sease surv1ve to. adu]thood *f] ‘i¢..”'lj=
clf»j, Hemota]og1ca1 G]ucose 6 phosphate dehydrogenase (G 6 PD) def1c1ency o
3aﬂf1s a hered1tary abnorma11ty 1n wh1ch the act1v1ty of the enzyme G- 6- PD is
. _¢marked1y d1m1n1shed Erythrocytes are severely affected, and G-6- PH def1c1ency
w‘lJmay resu]t 1n hemo]yt1c anemia. Drugs such as. ch]oramphen1co],,Furacln, and ”_;;T‘
'ffpsqua have an adverse effect ' Screen1ng for th1s def1c1ency is done with*a-#a
rfluorescent spot test ?;f; :v-" .‘; S "LN S8 ‘“ T
o It 1s 1mportant for nLrses to be aware of red b]ood ce]] ant1gen d1fferences‘?ﬂf
H'?fbetween races (5). N There are d1fferent norma] va]ues for various c]1n1ca] and S
T:i“hematolog1ca1 tests, 1nc1ud1ng RH. groups, and ABU groups ‘ However, spec1f1c
: “stat1st1cs are not yet: ava11ab1e T e S
3 Pu]monary Tubercu]os1s, 1nf1uenza, and pneumon1a are. ‘more common 1n fff”V"
_,f B]acks and Ind1ans, probab]y ow1ng to env1ronmenta1 cond1t1ons such as o 1
ff?}crowded hous1ng, poor san1tat1on systems, and poor nutr1t1ona1 status Tuber—'_ulf*f
““,nculos1s is dec11n1ng on, th= nat1ona1 sca]e (ﬁ) however,l onwh1tes cont1nue : )
jﬁ7to have h1gher new-case rates compared :to- wh1tés dur1ng any g1ven year The.yf
";rates are h1gher in urban areas and on - Ind1an reservat1ons. ”f' S "'f lbbé";fﬂf'
A Ped1atr1cs The 1nfant morta11ty rate for nonwh1tes is approx1mate1y e T
“;:Jdoubve the rate for wh1tes ATmost 60" percent of motners 11v1ng in: gnettos 4;T_T;f
f - have 1nadequate prenata] care (3) Anprox1mate1y 50 percent of poor ch11dren ;*?,]ff
;‘°fare 1ncomp1ete1y 1mmun1zed aga1nst smaTTpox and measTes Denta] stat1st1cs o

”'ﬂgare 1nadequate for report1ng , v e o A SR
_y Gyneco]ogy/Obste+r1cs F1bro1d tumors are. common in- heav11y p1gmented ,1 :_f{w:
‘“fwomen over the age of 40. Stat1st1cs suggest almost half. of Buack wormen. have ‘jfn"V

them They can be asymptomat1c or requ1re a hysterec*omy c E

Y 4
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;7fjf,‘<‘ ‘Cancer: The cancer rate 1s 1ncreas1ng 1n nonwh1tes Rates for common
"';‘cancer types such as’ Iung, breast co]on, pancreas prostate, and bIadder,~;rf3f.‘;“

‘}q-are 1ncreas1ng Env1ronm"nta1 factors such as bccupat1ona1oexposure hous1ng,
'"“and 1ndustr1aI heaIth haZards must be cons1dered Increased Iung cancer has,
«I*‘ of course, been I1nked to: 1ncreased c1garette smok1ng Increased aIcohoI
i[dconsumpt1on may be reIated to a r1se in. esophageal cancer in BIacks
T Med1ca1 Cr1s1s In terms of hea1th assessment the d1sadvantage of o
i«? Ifbe1ng an ethn1c person of coIor, added to the acute doctor shortage in. nonwh1te e
"¥ifcommun1t1es, has Ieft it effects ~The; shortage has been greatest 1nJAonwh1te
: ;fcommun1t1es (2). News reports from the Un1vers1ty of Southern CaI1forn1a ‘
| ‘L7County Med1caI Center have. 1nd1cated 1ncreased abuse of an aIready overworked

B

; system ,i’,<

-
R

. T hope th1s d1scuss1on of phys1caI assessmnnt of ethn1c peopI£ of coIor
w1II heIp bring about anoawareness that(w1II heIp to better meet the1r heaIth
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L T‘NTRODUCTION AND INTEGRATION OF HEALTH ASSESSMENT
e “IN~THE ASSOCIATE DEGREE PHASE-AT. R e JOREL
BRIGHAM YOUNG UNIVERSITY COLLEGE 0F NURSING A

»ff'.fLana B Riddie
Rl oo s e Assistant: Professor ..
Sl el L e ol lege. of: Nursing ' 'y»igﬂ

- .7 .. Brigham Young: Un1vers1ty 2
' *;;}ijalt Lake C1ty, Utah jﬂ;i'

s Nurs1ng, as one of the hea1th profess1ons great1y affected by the chang1ng ,!f*
r 3nat1ona1 trends, f1nds 1tse1f be1ng more aggress1ve in the de11very of hea]th :
: fcare : Nurs1ng programs are us1ng far1ous approaches to meet - the needs and
lx;\]expectat1ons of soc1ety Some programs are prov1d1ng 5pportun1t1es to develop
ﬁb‘-;the current]y emphas1zed sk1119 and know]edge through cont1nu1ng educat1on.,;ﬂ
V"-v'fOthers are add1ng th1s content to bacca1aureate and master s degree programs

i‘_ ‘Brigham Young' Un1vers1ty Col1ege of NUFsing was one of the' first to f1 .
"develop a tota11y new curr1cu1um that 1ntegrated the currently emphas1zed '

. skills, such as health assessmént, thnoughout the. ent1re nuns1ng curr1cu1um R
-—————we—have—4+ved—through—the—e*per+menta%fpart-of—the—program——~$he—faeu4my—— - 7°ﬁf€{

be11eves that the curr1cu1un des1gn 1s sound and that the obJect1ves rot onlygf.fj“'
- emphas1ze the present role of profess1ona1 nurs1ng but a1so prepare graduatesdjf°5
:iyfor new ‘and,: most 11ke1y, future roles ’ = o B C g
d' Pr1or to 1972, nurs1ng educat1ona1 offer1ngs at Br1gham Young Un1vers1tyi“‘;¢_l
: vf_cons1sted of a bacca]aureate degree offered by the Co]]ege of Nurs1ng/and an"f'fvmj
© associate degree otfered by the Col]ege of Industr1a1 and: Techn1ca1 Educat1on;fffﬁfﬁ
-.NThe tWo' programs were autonomous After much study, 1t was dec1ded that pro- i
‘:dv1s1ons for career mob111ty, wh1ch perm1t a cont1nuum_of preparat1on from ’d'
. assoc1ate degree through baccalaureate and master s degree 1evels wou]d be 77?*’?F”
T”proV1ded at Br1gham Young Un1vers1ty By much ‘painy. angu1sh, and turmo11
':We brought two comp1ete1y separate facu1ty together 1n a, common effort and
'”developed the present curr1cu1um ’hose w1th any exper1ence 11ke this know
L'why we fee1 that we have accomp11shed the 1mposs1b1e ' ,f j o

“The theoret1ca1 framework of th1s curr1cu1um cons1sts of two Phases
-ENPhase f\-the assoc1ate degree phase and Phase II--the bacca]aureate degree
'iiphase : x\’= :" .:: i EJF'r:.; ~“r -<w.[v s ,‘**-:*:S;“ 55"*7“H1t5 v
—~—Both phases have the same: ph1losoph1cal base emphas1z1ng recogn1t1on

i‘of the worth of the person, w1th concernvfor,1nd1V1dua11zat1onAof goa]s




- a

. ffneeds, 1nterests, and experiences : The overaI] ob3ect1ve of the assoc1ate
o ﬂdegree phase of the program 1s to prepare a beg1nn1ng staff IeveI pract1t1oner
“who: can- g1ve totaI nUrs1ng care under superv1S1on ina: var1ety of structured
v ”heaIth care sett1ngs ' In add1t1on the baccaIaureate degree phase of‘the B :
f;?5¢program prepares the nurse to funct1on as a pr1mary care pract1t1oner 1n a’ .fré.iil7
‘;aﬁzcommun1ty sett1ng and to, assume. beg1nn1ng 1eadersh1p w1th some add1t1ona1 ' S
3de{exper1ence and or1entat10n The graduate has the: prerequ1s1te background for 5 -
»b'-_entrance 1nto the graduate nurs1ng program Graduates from both phases are f' "/T
T*gﬁie11g1b1e to take the state board 11cens1ng exam1nat1on T o f%véiv"'
: Phase I of the curriculum proV1des a sound base for the cont1nuum of
_'nurs1ng courses 1n Phase II. In contrast to the’ trad1t1ona1 bacca]aureate
”‘ﬁficurr1cu1um, the nurs1ng courses of Phase II are genu1ne1y upper d1V1s1on and
.:T;on a profess1ona1 probIem—soIv1ng IeveI That statement is. JUStTfTEd on o
‘_j“the bas1s of the rat19na1e that some of the content 1n the Jun1or and sen1or -
; os;years of” the trad1t1ona1 bacca]aureate curr1cu1um had 10’ be on a. bas1c, -
‘ y;{Iower d1V1s1on IeveI, as. students were, rotated for the f1rst t1me through .
"fafped atr1c cbstetr1c, psych1atr1c and 1eadersh1p exper1ences AII th1s ;
. ta.ac content 1s provaded 1n Phase I of the new: curr1cu1um nurs1ng,courses ‘
| U The ob3ect1ves and content’ of the two phases are cen—erea_around the VTI““7
?"af‘development of. four bas1c tooIs that to d1fferent degrees,.are essent1a1 1n “
_ ,ﬂ{prepar1ng asSoc1ate and baccaIaureate graduates 1nvest1gat1on, c11n1ca1 }7
Ap'gfexpert1se, seIf—actua11zat1on, and 1eadersh1p S e D
‘n There _5 an: 1ncrease in depth and breadth as the student werks w1th .
‘these/t001s through thé program and Eecomes more sk111fu1 1n the1r app11cat1on.fh§ﬁ:
:A"EContent and exper1ence are deve]oped so that these tooIs are 1n01uded in each |
“Af_icourse W1th a var1ed amount of emphas1s At the end of each course, the
‘h3student 1s expected to demonstrate some growth in- reIat1on to each
S A We dec1ded that if the baccaIaureate-nurse~+s—te—supp]ement+_complem§nte______
Q?.Qﬁand pract1ce g1fferent1y than an assoc1ate degree nurse.. she needs both the
fp”ijgeneral knowIedge and sk;]ls essent1a1 to bas1c nurs1ng pract1ce and a h1gher
:"erveI of knowIedge and sk111s for profess1ona1 pr1mary care She shou1d haveffvfffp
e the so caIIed expanded sk1115 bu11t dnto -the - trad1t1ona1 funct1on of care o
;}fi,end comfort -We are’ def1n1nq pr1mary care as (1) a. person s first, contact
:”*§7»w1th the heartn care system that leads to a dec1s1on on what must be done
:l.to resoIve a prob]em, (2) respons1b111ty for the cont1nuum of care, (3)
w"ma1ntenance of heaIthé§(4) evaIuat1on and management of«probIems, and ,f Qh‘,

i B .
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(5) appropr1ate referraTs._;;Ai:fL'»'*fi"‘71-~ “C*A*ff Aﬁwlv*?f3f°¥".__;}; ff'“
. To educate students*for the future d1fferent types of exper1ences and ‘
sett1ngs for them are used These are baTanced w1th c11n1ca1 exper1ences to ‘fﬂufﬁff
avo1d ar narrow v1ew§of the hea]th care system and to prepare a. pr1mary care”™
pract1t1oner of nurs1ng who can pract1ce 1n a var1ety of ways and 1n a var1ety;?:nfh;
. of sett1ngs o g ;; A *.zi;;r-;z:- e .f_. : o S
ny“_ y when we. dec1ded that our bacca]aureate graduate wou]d be a pr1mary care
pract1t1oner and we def1ned the Teve] at wh1ch she wou]d practtce, we rea]1zed;:
our: expectat1ons were h1gh and that th t1me was short, espec1a]1y when we f‘;{ |
cons1dered cont1nu1ng to ma1nta1n the character1st1cs of baccaTaureate educat1on ’
'gf’as stated by ‘the’ Counc1] of Bacca]aureate and H1gher Degree Programs It was S
o concTuded that,. to accomp11sh all of th1s in Phase II the students must come ;f'{fﬁ?
“from Phase I with the ab1]1ty to. assess the normaT e 7;v1 ':wi;.ff”'F“
- In 1971 when I went to Br1gham Young Un1vers1ty, I had aTready comp]eted
'fs my preparat1on as a fam1]y nurse pract1t1oner As I began teach1ng, I had
‘a f1rm beT ef that there were cerfa1n assessment sk1TTs that a]T reg1stered ,
nUrses should have as’ part of their preparat1on in add1t10n to the1r t“ad1‘l7.”’eﬂ3ﬁ§
t1ona1 sk1]1s Therefore, i started teach1ng assessment sk1TIs wh-]e we were '
——~—st444—leeked—4n¢o—the—eld—eurr4eulum_qnd_were_deveTop1ng the present_cunnlculumr_
' There are many reasons why I be11eve these sk111s shou]d be part of- b s1c
Pspreparat1on . After T had taudht one semester of 1ntroductory med1ca]/surgpca1
.nursings it was obv1ous that we: had been expect1ng students to do pat1ent

el

‘:;‘assessment but had not ~given them the sk1ITs to do- S0 The: students were} “‘fb;f:]
‘:d,expected on the morn1ng of c11n1ca1 exper1ence " to hand 1n a. wr1tten pr97 b
Qassessment o the ass1gned pat1ents }v‘,“ S t‘*‘ .-';:;*fs S -‘:; '_'fj-fsi

o The papers my students subm1tted as. ev1dence of preassessment were . ;u;’7
f‘.anyth1ng but: pat1ent assessment Instead they were assessment‘of the Kardex
‘.,for assessments of the phys1c1an s record1ngs wh1ch usuale cov\red onTy the
“L‘*phys1caI-probIem.quven tbe more 1n—depth assessment papers of Tater post-~’-5-’&’* -
pat1ent care were mere]y a copy1ng of other heaTth profess1ona1s assessments,if1;;,1
,with the add1t1on of.. textbook research 1nto the prob]ems TotaT pat1ent RN
'assessment was” negTected T\Q: a‘,' L ;::<”Q?" a~~~’ S ,v;.u..nf ﬁbAﬁyq;Tfr
_; But how. coqu we: exuert pat1ent assessment at A d1fferent |eve1 ifiwe sjfw |
d?d not teach sk111s that wouId enab]e students to perform par1ent assessment?g'fﬂ?'*
S If we expected students totrender safe effect1ve pat1ent care in’ the1r f1rst"f;5
':{.nurs1ng course 7 We knew we must aTso teach them assessment then As I show éfoggi;ag




. how we deveToped and ntegrated phys1ca1 assessment,‘remember that a]T bas1c
f‘f' & fThe facuTty were expert dn.

assessment sk1115 are 1nc1uded 1n Nurs1ng 106'
teach g other assessment components but found teach1ng phys1ca1 assess ent
3}§”gsk411s to be the most threaten1ng and cha11eng1ng I have found the feeTings
H‘fv]of our facuTty s1m11ar tQ nurs1ng educators 1n most areas ef the country
“Q»SQ?I have taught phys1ca1 assessnent sk111s to students at’ a11 1eve1s, and .
v“‘,maI find that one TeveT of students is- as capabTe as the next ~The. 1nterpretat1oni
bepiof f1nd1ngs and the ab111ty to make Judgments and dec1s1ons, however, are a

- R

,“1d1fferent s tuat1on 'Qf'“ﬁ vaﬁ «-;_=': ¢ , : .
L We use many techn1que&>for teach1ng phys1ca1 assesSment sk1115, 1nc1ud1n
“5*(Fse1f 1nstruct1on, demonstrat1dn, superv1sed pract1ce, and return demonstrat1on
"”:The student must master through return demonstrat1on a11 basic: care sk111s,
,7such as v1ta1 s1gns, bed bathﬂ and catheter1zatTon The stud%nt then proceed
pj7w1th the assessment moduTe TOn an 1nv1d1duaT ba51s, the student has access
: “on to mu1t1p1e med1a on phys1ca1 assessment- The content of th1s med1a reTates
fffto organ.zat1on of the phys1ca1 exam1nat1on, phys1ca1 assessment techn1que;
Jrrand use of equ1pment to perform phyS1ca1 assessment 'Qf?,;‘*x"”
'V An 1nstructor then performs a phys1ca1 exam1nat1on on’ a sé1ected'pat1ent
beforesthe tota1 group of students. The cTass 1s then d1v1ded 1nto smaTT-

' grqups, in wh1ch they—pract1ce spec1f1c sk111s such as exam1n1ng ears}i,f“”_
:??3 ¢abdomen, and neuroTog1ca1 funct1on The next day, the groups go to nurSjng’
e homes where se1ected sk111s are, pract1ced For exampTe, these students hav‘
"; a]ready,Tistened to norma1 breath and heart sounds, but. tithe nurs1ng hom
/they have ‘an opportun1ty to contrast nonma] to. abnormaL@i There 1s no. attempt
;{J‘ to have students d1agnose, onTy to compare We have found nurs1ngghom
v conta1n much pathoTogy, a1soo these pat1ents enJoy the attent1on. n 2.
| students then refer back to the med1a, 1f 1nd1cated '
pract1ce qp c]assmates under superv1sfon '
‘uwf~pract1c1ng on students (1) the students are better!a'Te to 1dent1fy

organ1zat1on of perform1ngla phys1ca1 eXam1nat1on
a wr1tter exam1nat1on on phys1ca1 assessmeht If the student passes thf?

1n perform1n both h1story tak1ng and physftaT exam1nat1on., The student 1s
'”‘»We founolthat“




o

TT? students must have ach1eve bas1c competency in these sk1]]s before work1ng
, w1th hosp1ta]1zed pat1ents The students fee] more conf1dent procedure 1s.‘
“‘, smoother, and there s “Tess! anx1ety We ‘have found that students must havev
“ mastered the motor sk1]]s before they can proceed to h1gher ]eve] obJec,1ves " _
that 1nvo]ve ass1m1]at1on of data gathered from assessment or 1nterpretat1on S
of data.; - u?,:ﬁ-,%c'_,.'ﬁg <'x.;,_ . ~1~v"»- :‘ L“-q; B
Dur1ng th1s f1rst nurs1ng course, students are. ass1gned an.average of _ N
two adu]t pa;nents per day. The student can perform comp]ete or’ part1a] _!? L Q
assessment re]ated ‘to spec1f1c prob]ems on these pat1ents, 1n add1t1on to R

tota] pat1ent care._ The assessment s wr1tten up and subm1tted to the

b

c]1n1ca] 1nstructor L i .
, Throughout fo]]ow1ng courses, assessment 1s demonstrated on pat1ents of o
a]] ‘age groups, and spec1f1c sk1]1s and systems are emphas17ed unt1] the ]ast . N
' semester in Phase I, “when' aga1n the student is expected to’ demonstrate tota] . f”§*\;$
S assessment on’ all patients. Other assessmentka1]]s that have -been 1ntroduced° o ff
and 1ntegrated 1nc]ude 1nterv1ew1ng techn1ques, h1story tak1ng, growth and : ” o
deve]opment nutr1t1on, and menta] hea]th appra1sa] Dur1ng Phase I the "' R Sft
student is expected to observe s1gns and- symptoms re]at1ng to pat1ent d1sease g i
process and evaTuate these in re]at1on to her accumu]ated know]edge Us1ng C
the nurs1ng process, the student chooses appropr1ate act1on and g1ves needed'
pat1ent care..” o . - L
»V At the beg1nn1ng of Phase II -the - student 1s expected to demonstrate‘
prof1c1ency at qssessment before she can proceed to. more. comp]ex pr1mary L T
care sk1]]s '_‘ Toem e ‘ ' ‘ ' '
In phy51ca] assessment we 1nc]ude assessment of'a]] systems, 1nc]ud1ng
the neuro]ogwca] exam ‘ However, we do.not ~include’ the exam1nat1on of gen1ta]1a
dur1ng Phase I." In Phase IT. we do expect students to perform gen1ta], pe]v1c,
recta], and prostate exam1nat1ons We expect prof1c1ent use of routine d1a-

T onost1c equ1pment with the except1on of - the ophtha]moscope We-have. exce]]ent QL,,\ffﬂ
3 med1a 1nstruct1on on the use of the ophtha]moscope, and we dilate the eyes of :
:T students for pract1ce sess1ons However, we do not expect prof1c1ency in the

;use of th1s 1nstrument but we do 1ns1st that they keep try1ng By thE‘time"T s ,i
the student has had repeated,exposure over a two-year period we fee] that iy
dexter1ty w1]] 1ncrease, and the Phase I student will become prof1c1ent

In dovng card1ac auscu]tat1on we expect the student to d1st1ngu1sh norma] from o

bbb 7
-abnormai. No attempt is made to teach 1nterpretat1on of abnormal sounds unt1]




1ater courses. :“ ‘ 'H_‘#,'v R . - R v;h.‘ - h 'Xﬁuf:f
_ We believe a student can gain adequate motor sk1]1s ina short time. R
Students can carry out and record re]1ab]e phys1ca] assessment. However,
K Phys1ca] assessment 1s not the most. 1mportant part of the assessment’ processsbf]':h
f[ ‘Obtaining a 'history by the’ use .of [interviewing techn1ques and the ability.
“to ana]yze data are -more: 1mportant sk1]]s and must be- deve]oped throughout
_ the four-. years B R o » T ‘S.;Qﬁﬂ
7 But what about the ‘time factor? Our chnica1 experiénce has shown. that p;" R
~wedid spend some add1t1ona] t1me for added sk11]s but not a s1gn1f1cant 'd
‘ amount We were aTready teach1ng some components of phys1ca] assessment :h
It was ma1n]y a matter of add1ng to these, skills.. For:iexaj i
a student to- “take an’ ap1ca1 pu1se, we wére“stress1ng 11sten1ng,,‘
‘ for rate and rhythm It did not. take much more t1me to ‘teach the student
to 11sten to the appropr1ate areas of the heart or to 1lsten se]ect1ve1y
. to the first and second heart;"sounds, to ldentnfy the re]at1onsh1p of heart
.sounds to specific anatomical struciures, and to report and record these
f1nd1ngs. After teach1ng students to count resp1rat1ons, it took Tittle
add1t1ona] effort to teach them to 1dent1fy norma] versus abnormal breath- o
sounds and how to Tisten selectively. Tt takes 11tt1e add1t1ona] time to add - S
the skills of auscu]tat1on, percuss1on, and palpd*lon to the sk1]1 of 1nspect1on SRS
. so Jong used in nursing. " ‘ R o |
I f” Now, 1nstead of students spend1ng thelr time assess1ng the Kardex and ' _.'1-\'*3
_\ pat1ent chart they have reason to be at the beds1de assess1ng the pat1ent,- _ vv_g,;\ﬁi
“ thus prov1d1ng the students more opportun1ty to 1nteract w1th pat1ents, as h “')/ g
’v\ well as -to gain add1t1ona1 information to render ‘safe, adequate pat1ent care "./-'f7 %x
Ei -In the above descr1pt1on, I did not want to g1ve the 1mpress1on that the B
on]y reason for: 1nc1us1on of assessment 1nto Phas (Assoc1ate Degree Phase)
\as'justyto provide a ‘basis for Phase,II. That: 1i\does provide: such a bas1s _'; o
is true, but~more 1mportant]y is that we cons1der assessment bas1c to nurs1ng f
low / ‘can any nurse develop a nursing care p]an estab]1sh a\base 1ine for f [ .
v : at1ent care, whether her goa] be maintenance, recovery or rehab111tat1on, ;“
, ,1f she cannot or Joes not perform acutal. pat1ent assessment? For\examp1e,
‘ a,ger1atr1c pat1ent suffer1ng from a cerebral vascu]ar acc1dent is adm1tted
' to the medical floor. . The phys1c1an has not yet had adequate . t1me to‘do an

,,pn depth neuro]og1ca1 exam1nat1on, however he orders a d1et that the nurse P
N e Pecmriin dlha abkucd~dian Aandanad 3+ +hn nurep acmlmps fh\\

J_—
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_‘doctor knows best and the pat1ent asp1rates. How much better 1t wou]d be 1f,“

‘nthe nurse had performed a neuro]og1ca? assessment--at ]east on the cran1a]

',nerves (wh1ch takes very little t11e)--and reports back to the: doctor and
vother nurs1ng staff.thdt th1s patlent has dysfunct1on of the vagus nerve and .

loss of swal]ow1ng ref]ex’ How can a-‘plan of nurs1ng care or eva]uat1on of

‘ progress be deve]oped if the nurse does not r1rst estab]1sh the 1eve] the

patient is at when adm1tted7 | | . ) .

Many t1mes pat1ents are adm1tted for one probTem but dur1ng the course

of hosp1ta]1zat1on deve]op ‘other prob]ems In fact pat1ents may. d1e because |

'f of the deve]opment of prob]ems other than the one for wh1ch they were adm1tted

Pneumon1a, pulmonary- embo]us, pneumothorox, and thromboph]eb1t1s are. examp]es

°

“". of ‘problems often developed after hosp1ta11zat1on It seems logical, then,

'that peop]e respons1b]e for the constant and d1rect pat1ent-care should be i
"Qable to perform physical assessment.. The nurse is with the pat1ent to
monii tor change more hours of .the day than: anyone e]se ;
Today the assoc1ate degree nurse must have a broader base of "knowledge
and skills than were requ1red in the past.’ She must not on]y have the tra-
‘d1t1ona] sk11]s, but’ she. must also acqu1re know]edge to help her make better

udgements and dec1s1ons about the pat1ents for whom she cares

. i\. -

t

57



T

| HEALTH ASSESSMENT CONTENT IN THE BACCALAUREATE PROGRAM o
: AT THE UNIVERSITY‘OF UTAH ‘.f5

TR

Lo - o 'f['b..u‘, S Marga*et Adamson

N c ST P T l' Assistant: Professor
S ' e T Co]]ege of’ Nursing =

Un1vers1ty of Utah

The students enter1ng the Un1vers1ty of Utah W1sh1ng to. maJor in nurs1ngj;

o have at ]easijbne»general educat1on prenurs1ng year After they 1dent1fy ‘
the1r maJor, comp]ete aT: bas1c sc1ence and. genera] educat1on prerequ1S1tes, fﬁ
' and take the’ nurS1ng student se]ect1on tests, those forma]]y se]ected enter '
the nursing courses . dn. the faTT ,'f o T S
e About 100 students are adm1tted to the program each year TotaT enroTTff ” _
'T ment 1n the undergraduate program is. approx1mate1y 300 to. 325 students . Theff”fl'5
facuTty 1s organ1zed 1nto three teach1ng teams, one for each Teve]--that 1s,
A-x,sophomore Jun1or and sen1or Each team has members represent1ng the f1ve‘f;f'
. c]1n1caT content areas 1n ‘the program The student/facu]ty rat1o is. approx—-;:
1mate]y 1 12 dur1ng the sophomore and Jun1or years and about T 16 dur1ng the ?gb“j’

sen1or year _ ‘ SR R L ‘ ,
ATthough consensus among facuTty members regard1ng a def1n1t1on or - R
descr1pt1on, of the bacca]aureate graduate is st111 1n a state of evo]ut1on,;7'"'3
the generaT be11efs at th1s timg - are that all bacca]aureate graduates shou]d
have a baS1c genera]1st preparat1on ‘with: add1t1ona] opportun1t1es to deveTopf-*\
some competenc1es 1n a part1cu]ar c11n1ca] area of the1r cho1ce at somewhat
b greater depth’ The 1ntent is that the graduates w111 the tﬁe c ab111ty A
- for- re]at1veTy 1ndependent functioning related to assessment of heaTth statusf'fff
of c11ents for the p]ann1ng, 1mp1ementat1on and eva]uat1on of therapeut1c R
' and/or heaTth promot1on programs S A e g L .

' The facu]ty at the Un1vers1ty of Utah Co]]ege of Nurs1ng began de11n-
eat1on of hea]th assessment and pr1mary care content for both graduate and
undergraduate programs about two and one han years ago Dur1ng these ‘ ‘
years of act1v1ty, many dec1s1ons regard1ng nurs1ng ro]e and funct1on 1n tf
prov1d1ng pr1mary cure to c11ents have been made However, 1n terms of
deTwneatlon of spec1f\c rontent TeveTs of content or cr1ter1a for 1nc1uS1on‘_f
or exc]uswon of such con*ent very T1tt]e has been forma11zed Perhaps the :
facuTty shoa]d have been more tenac1ous in the1r attempts to 1dent1fy spec1f1c ff”hT

-~ content to be ‘offered. However. facultv discussions usually centered -alobally ..




aro‘nd depth of know]edge brought to bear on 01966 c11n1ca] prob]ems as
be1ng cepresentat1ve of the maJor d1fferences rather than 1dent1f1cat1on of,

,.(‘"

- specific health assessmnnt content SRR ,”-- - . :
‘ « For -the last [8 months, ‘the" undergraduate program has rEce1Ved Some _f

. support from a funded traTn1ng proaect The purpose focused upon the 1mp1e—

. mentat1on of nurse pract1t1oner ro]es and funct1ons at- the bacca]aureate 0
1eve] Because the maJor thrust of the proaect thus far has been preparat1on f?ri
of facu1ty,_cons1derab]e 1nterest and concern ‘has been generated among- the .:"fffeffg
‘faculty about the pr1mary care curr1cu]um content and the accompany1ng Pl

4‘ exper1ent1a1 1earn1ng changes : :
" D1scuss1ons about the 1dent1f1cat1on and p]acement 'f content related
to- hea]th assessment sk11]s necessary for 1ncorporat1on of pr1mary care-
"~ content. 1nto the’ curr1cu1um have focused on- attempts to r so1ve two maJor
quest1ons '(1) ‘how can a curr1cu]um be . restructuréd- so t at a "new" emphas1s,‘-:
. such as pr1mary care, does not exact cost from some . clini a] con*ent areas ‘
deemed of value? and (2) what' ]eve] of expert1se of core S 1]]s can be ex-d:v. : '-145:
4 “pected from undergraduate students in each cTinical area oi nursing?. The | L
. faculty has not yet found tihe answers to- these quest1ons, a]though some
progress has been made Perhaps the mos t s1gn1f1cant progress was in the
v?ffacu]ty S recogn1t1on that curr1cu]um changes were needed end that these oy,
changes required the facu]ty to obta1n add1t10na] know]edge and c11n1ca] o
exper1ences if. they are“to be.effective in accomp]1sh1ng the changes
4 . The need +n further deve]op the hea]th assessment component was genera]]y
» _:agreed upon by the facu]ty ‘There was. agreement that. +h1s was a major com-~ ﬁ }iai ;f
~ ponent basic to’ primary care and that is shou]d start at-the. sophomore level - )
along with other fundamental nurSIng sk11]s However, p]ann1ng and- 1mp]e—'
;' mentat1on was tackled’ on]y by a few of the more w1]]1ng and adventurous s o
"1 faculty members Dur1ng the first year, the ‘hedlth history and phys1ca1
assessment content and sk111s were deve]oped for use by students during all-
‘ hree years of the1r c11n1ca] nurs1ng A maJor concern was to ensure that v
nurs1ng students complete the1r bacca]aureate program with a basic and solidly fi'“”
1mp1anted comprehension of the pr1mary care sk1]]s and funct1ons that are in '
demand by ‘consumers and agenc1es emp]oy1ng nurs1ng personne] As the ref1ne-.
4ment of this Know1edge base of content progressed, it was determined that -
.pr1mary care concepts as a major component of d1str1but1ve care shou1d be

‘®a




:;ﬂ'1ntroduced dur1ng ‘the” sophomore year Dur1ng the second and th1rd quarters
_i;of the sophomore year there wou]d be, emphas1¢ on the deve]opmenta] h!stor1es SR
'.Thus, course content dnd c]1n1ca] 1earn1ng exper1ences 1nc1uded commun1cat1on§ﬂ”-dJ;
- and. 1nterv1ew1ng theory and methods deemed necessary to obtd1n critical - : 1
pat1ent 1nformat1on and accurate]y 1nterpret the f;nd1ngs.,2The sophomorevgp,iffn
iteam -is. current]y endeavoring to help the students to develo& and ma1nta1n
the nurtur1ng qua]1t1es so 1mportant to- nurs1ng pract1ce as we] »as “to po]1shgi}{“?7“
o .'the character1st1cs essent1a] 1n obta1n1ng ‘and ana]yz1ng data Tead1ng to a ;;;yv _-£<
o 1d1agnos1s At th1s t1me the emphas1s is on- nurturance and he]p1ng sk1]]s,.dj ' o
' w1th competency 1n data assessment placed at: certa1n po1nts 1n the 3un1or o

; ,,year and comp]eted by student optaon and W1th1n py rhosoc1a1 areas of the ;

*

. .'-,‘_.1.

S sen1or year. T L I O “ _
_: , The facu]ty S 1n1t1a] dec1s1on concern1ng 1mp1ementat1on of pr1wary care'
"concepts in the curr1cu1um wasto broaden ‘the whole area/of hea]th assessments‘gf‘jf'“
'throughout the program. This dec1s1rn ref]ected studen{ need for pract1ce -
over a 1engthy per1od and the knowiedge ‘that th1s add1t1ona1 pract1ce was o
" necessary for deve]op1ng c]1n1ca1 Judgment an the management of a thera-
'fdpeut1c protoco1 Ba~1ca11y, th1s :nntent 1nc]uded concepts perta1n1ng to
”'vhealth ma1ntenance and promotlon Spacial content was organ1zed for sk11]
deve]opment 1n use of +he nealth and deve]opmenta] h1story 1nterv1ew, the ,"M o
_’“hea]th assessment techn1dues of ops rvat1on, 1nspect10n, auscu]tat1on,r_q“’_
7‘_pa1pat1on, percuss*on, use of spec1f1z too]s for spec1f1c screenlng or‘d1a-5jsit-f
‘ gnost1c determ1nat1ons, and some bas1c laboratory procedures 1n the dreas N
“‘of hemato]ogy, ur1na]ys1s, *and bact°r1o]ogy '“‘j;" o “v,:ﬁ.'f‘w;‘: f';; n;r*,“
. The first, ]evc1 of th1s content is currently 1nc1udcd 1n the. sophomore AN
' nurs1ng coursech Spec1f1c content and 1earn1ng exper1ences re.ated to ,nc
"healch and deve]opmental h1story 1nterv1ew and the phys1ca1 examlnac1on of .
the pat ent- are ‘taught dur1ng ‘the second quartcr and throughout the Jun1or’
j-year jContent’ and ]earn1ng °xper1ences related to exam1ratuon and nanagemen* j
B of problems 1nvo]v1ng ‘male and: °ema]e gen1ta]‘a, neurolog1ca] assc.sment,b

Ll cardizc auscnltat1on, and use - of the ophtha]mosccp are delayed unt1] the .
N \Jun1o|, or second, year of the nurs1ng progran 8
-'ﬁwi Decisions determini ing ‘the content and - 1earr1ng exper1ences to be pTaced

‘at the sophomore level were based on.a re11ew and study of the performance
eva]uatxon of students for the prev1ous year ‘ . The, sophomore facu]ty eva]—

"




'Lj'f‘ uat1ons Df the student s understand1ng of the phys1ca] assessment component !f{:;ff

" the prev1ous Spr1ng seem to support the current sophomore 1eve1 of . conten S

The eva«ﬁat1on 1nd1cated that the students overa]] sk11] 1n 1nterv1ew1ng

and exam1ﬁ1ng the pat1ent and . in ut111z1ng the equ1pment was very smocth

] In the 1n1t1a1 phase tOuch1ng the pat1ent to the extent demanded by the

'»i exam1nat10n was very d1ff1cu1t for many of the students, but after three
or four eXper1ences 1t was genera]]y not a prob]em The students were

) v1deotaped do1ng a comp]etenhea]th h1story and a spec1f1c part of the phys1ca1

"~d exam1nat1on as a part of the1r f1na1 exam1nat1on 1n the spr1ngrquarter The '
f1nd1ngs from. ‘these’ tapes 1nd1cated that card1ac auscu]tat1on was the s1ng1e
most drff1cu1t part of the exam1nat1on for them, and that the students cou1d

do the neuro1og1ca1 ref]ex test1ng but the1r understand1ng_of the va]ue of o

‘the tésting was questionable. . Students ‘also tended to require more, exper1ence 7;;?

1n the u9e of the otoscope than ﬂt was poss1b1e to prov1de The facu]ty is fff‘? o

- current1y reV1ew1ng the content in these spec1f1c areas of the phys1ca1 h

assessment - Their quest1ons re]ate to such issues as (]) how much does a- -

bacca]aureate graduate need to know? and (2) what is a. safe 1eve1 of pract1ce

for - the bacca1aureate graduate in the-area, or pr1mary care? Content re]ated

nfto phyS1o1gg1ca1 funct1on Js presenteu in’ conswderable d°pth at the sophomore

Ve

il

L)

'for spec1f1c emergency and critical care prob]ems at the Jun1or 1eve] “In -”‘.
R add1t1on, dur1ng the sophomore year ronten* .nvo]v1ng growth and deve]opment
- [throughout the ]r*e span is v,,resented by nurs1ng facu]ty represent1ng a]]
- areas of C11P!ca1 SPELTa]17au1Un. L L EARA .
.- student experlence_ with individuals from 1nfancy through ado]escence f'»"ff»fff
"are ]1m1ted to observer-part1c1part s1tuat1ons in normal newborn nurser1es, T L
preschoo1 ch11d study 1aborator1es, .nd1v1dua1 fam111es and var1ous commu-
;n1ty enc1es for ch11dren Parent and ch11d nurs1ng content as we]] as
o well- ch11d hea]th ssessment and pregnant woman. assessment is: done in depth
- at the junior 1eve1 o N . e
Tne under]y1ng know]edge base of beg1nn1ng students in nurs1ng Y fac11- =
itated by their prev1ou° natura] and social science courses and spec1f1c
courses in the biological sc1ences TIn add1t1on to these. bas1c courses, nh
add1t1ona1 content ‘related to nQrma1 phys1o1ogy and patnophys1o]ogy of each
system 15 stud1ed 1n terms of maJor acute and chron1c 111nesses dur1ng the

65




"5j1s the study of normal growth and' development, 1nterpersona] and 1ntra-u'“5
L persona] commun1cat1on sk1]]§\deve]opment,vand profess1ona1 nurs1ng ro]es

wﬂand funct1ons Relat1ve to ba1mary care, students mov1ng 1nto Jun1or year
L icourses shou]d have a bas1c understand1ng of. hea]th assessment, 1nc1ud1ng ‘ j:i:%?f
:;.?[use of hea]th h1story and phys1ca1 exam1nat1on techn1ques and an overa]] r'f‘fy'jﬂ
:'ﬂ“"de”Sta"dTHQ of .primary care concepts and respons1b1]1t1es ST

E _fgrow1ng ch1]dren and fam1]y cr1ses ar1s1ng when pat1ents exper1ence acute

second and th1rd quarter ot\the sophomore year Para]]e]}ng th1s content

H

+ The bas1c orlentat1on of tme Jun1or Teve] revo]ves.around the fam11y

_N.;fun1t--parents, ch1]dren young adu]ts,‘ag1ng and dy1ng are a]so 1nc1uded

Ao i_Assessment re]ated to the resp1ratory, card1ovascu]ar,_and neurolog1ca1

fk@systems is expanded In add1t1onr human sexua]1ty and hea]th assessment
Sreldated spec1f1ca]1y to women - and\ch1]dren are presented The psychosoc1a]

component. spec1f1ca11y deals with deve]opmenta] prob]ems assoc1ated w1th - :¢I.f%;'fﬂ

- and chron1c 1]]ness and maturat1onaﬂ probTems

. on psych1atr1c/menta] hea]th 1n ruraﬂ; acute and ]ong term sett1nqs
-In add1t1on, students have exper1ences 1n a m1dd]e-management ]eadersh1p

~7as a strand throughout the program The graduate shou]d be equ1pped to ;} Afd"w:nﬂ
7,”g1ve d1rectwen and support to 1nd1v1d a]s, fam1]1es, groups ‘of c11ents, ' o
:nand CO-WOrkers.. Sen'or nurs1ng students shou]d not on]y do hea]th assess-» RN
ments: and d1agnose probTeF~ of c]1ents, but a]so sbou]d assume some 1nde-‘qj ISR
‘Tpendent respons1b1]1ty,for plann1ng and\manag1ng the hea]th reg1men ;dﬂ RPN o

_.,ment s obta1n1ng phys1ca] h1story 1nformat1on on: eye and ear and the
‘ -'muscloske °ta] system status. Cantent regard1ng the 1nterpretat1on of

The emphas1s 1n the sen1or year 1s on overal] commun1ty hea]th and ) ;

pos1t1on Leadersh1p, c]1ent advocate and change agent sk1]]s~are 1nc]uded

The weakest area exh1b1ted by upper d1v1s1on students 1n rea]th asse=s~f

"
e

Taborato f1nd1ngs, Est, maJor X ray Tandmarks, sutur1ng, and s1mp]e

' orthoped1c procedures are tools of va]ue to a nurse pract1t1oner, but 1t

“‘_;,1s very di (f1cU.L 16 prme.de‘large numbers of students W1th a pract1ce arena
"Th1s year the facu]ty w\’t ttempt to pnov\de both some content and exper1-‘=
_.Jences regard1ng ‘EKGs and maJor X- ray !andm rks at the Jun1or'and sen1or :j;;
. levels. However, they are concerned about he ava1]ab111ty of ]earn1ng
'exper1ences for: more. +han a few students. enera]]y, there is an emerg1ng .
'";_ be11ef among “the facu]ty that exper1ences 1n hea]th assessment such as’ thej ,f'
f-‘tak1ng and 1ncerpretat1on of x rays requ1res a. ]eve] of preparat1on that o

-
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a phys1c1an or nurse pract1t1oner preceptor ) Students des1r1ng to work as.

! r T A ' _’ o

"ican be ach1eved on]y by those students who are ab]e to have exper1ences w1th L

‘fnUrse pract1t1oners require an extens1ve opportun1ty to exper1ence persona]v'ﬂrfc‘ }};
‘aCC°“"t3b1]1~y for & ‘patient case]oad “This current]y does not seem to be - S
- a reasonab]e academ1c program expectat1on for more than. 10 to- 15 percent

N “of the students in a c]ass of 100. - . ;*"14.:;v..;-‘~' '”“"v . :Lnffff-ﬁ
A maJor problem ‘with’ organ121ng the’ content is try1ng to refra1n from.. L
deve]op1ng an’ additive model.. There 1s a tendency among nurs1ng facu]ty to-‘
'y add phys1caTmassessment and prob1em-or1ented records 1nformat1on ‘and: ‘exper= ;Alﬁ_f
'1ences to a]ready heaV11y 1aden content areas.wvth 11tt1e attempt to- 1ntegrate,"
"'or trans]ate the1r re1evance~to a tota] v1ew . ;;um.i”l,W' . L ‘“:f'i
' A ser1ous quest1on rema1ns regard1ng deve]op1ng and” ma1nta1n1ng m1n1ma1 S

S ;1eve1s of competency 1n -the overa]] processes of, hea1th assessment Dev°1op-
. _ment of or1mary care nurs1ng was one: of the cons1derat10ns that prompted

‘the 1nvest1gat1on “to find new ways of prov1d1ng students w1th c11n1ca] pract1ce ?fi,;f;

)

"'_arenas to support the1r hea]th assessment know]edge base by pract1c1ng w1th

' ,:we11, ear]y s1ck .or worr1ed we11 c}1ents Because students trad1t1ona1ly

1have 1earned to .do health assessments us1ng acute]y 111 hosp1ta11zed pat1ents, fy'f; -
a barrier is often created in 1earn1ng the concepts of hea1th~ma1ntenance e;j B

-

",'_and/or promot1on It 1s often’ d1ff1cu1t to prov1de or. 1earn hea]th assessr 3 igff

ment content and sk111s in an acute care sett1ng where the need for in- depth
( 'patho]ogy content and technical "expertise focus’ the pract1t1oner on cur1ng
cfyaspects of ‘the- management program. . - R R -"1‘h,' i
i , Facu]ty are try1ng a varlety of approaches for offer1ng content and o
Ac11n1ca1 exper1ences re]ated 10 nurse pract1t1oner funct1ons ~One. approach
'js estab11shment of two facu]ty/student managed pr1mary ‘care’ c11n1cs,
_ tthey are be1ng p]anned - The initial goa] in p]ann1ng the c11n1cs was to .
N _-prov1de facu]ty w1th an opportun1ty for them to deve]op and ma1nta1n N l"‘,"‘h'ﬁ;'i
'»iessent1a1 phys1ca1 assessment sk111s The c11n1c exper1ences have qu1ck1y ' R
‘evo1ved into d facu]ty/student team teach1ng approach to the processes” -
,‘1nvo1ved in- hea]th assessment--that 1s, screen1ng, prob]em 1dent1f1cat1on, e
_,_and therapeut1c p]annlng ma1ntenance and/or promot1on of hea]th for pat1ents
‘.dThe clinics have enab]ed facu]ty not on]y ‘to ma1nta1n the1r own competency '
'“;1n primary care. but a]so to serve- as va11dators in: student 1earn1ng s1tuat1ons; '
Another approach to teach1ng ‘the health assessment process has been

T nurs1ng competency courses 1n 1n depth content and c11n1ca1 1earn1ng



eprr1ences for sen1or students These have resu1ted from cons1derab1e ;;.ﬂ".
1nterest and demand by the students The content areas represented 1n the
courses were chosen because of student 1nterest, ava11ab111ty of cT1n1ca1

: sett1ngs, and ava11ab111ty of - facu]ty w1th the needed expert1se who were

ff< W1111ng to: conduct the courses These courses are des1gned to expand the
students know]edge base and c11n1ca1 expert1se They are spec1f1ca11y

; geared towaro prepar1ng graduates to funct1on in areas where pr1mary care

"\ 1s needed, va]ued and requ1red Current]y, there are c11n1ca1 exper1ences
offered in sett1ngs 1nvo]v1ng ger1atr1c c11ents 1n an apartment compTex,zyviv*'*_v‘

s a group of manpower tra1nees,_newborn 1nfants, and ambu1atory nduTt psych1atr1c ‘;‘
c11ents In add1t1on, two courses in. pr1mary care are ava11ab1e focus1ng on '

,_.’_.ﬂ_._._..h -

mensz hea]th and cr1s1s 1ntervent1on for ado]escents and adu1ts 1n rura1 .1ffv:4"

settlings.” ., . .- j _ , , ,
: The overaTT eXper1ence in determ1n1ng the funct1ons of a nur3e prac-
t1ttoner at the bacca]aureafe level has enab]ed the facu1ty to reaT1ze more
fu11y the need for students to have extens1ve exper1ences 1n assess1ng and
manag1ng the hea]th reg1mens of a caseload of pat1ents The content and .
concom1tant 1earn1ng exper1ences prov1d1ng opportun1t1es to deve]op c11n1ca1
Judgment accountab111ty for dec151ons re]ated to assessment and p]ann1ng
and eva]uat1on of the pat1ent s overa]] hea]th managenent program must be ?"“
carefu]]y 1dent1f1ed.: Deve]opment of thesebcapab111t1es is essent1a1 1f y
the bacca]aureate graduate 1s to prov1de pr1mary care to consumers ,-Anlfl"'
add1t10na1 d1ff1cu1ty 11es in: determ1n1ng%appropr1ate c11nqca1 sett1ng§ and
- then estab11sh1ng coT]aborat1ve 1nterd1sc1p11nary re]at1onsh1ps that w111 .
17, meet the students needs*reTated to ‘the evoTv1ng focus on\pr1mary care and ‘°if?r},' ;

-‘:«G N

e

1

hea]th promot1on »;;7 ; 'hﬂ,f af.f‘jjf'u- v:'~~ e »iﬂfgj,: v
5 In summary, I héve attempted 9 descr1be the hea1th assessment content

fd» as 1t ex1sts in the’ undergraduate curr1cu1um at the. Un1vers1ty of Utah ,
In1t1al]y, curr1cu1um change -and deve]opment are a]ways fraught w1th d1ff1cu1ty,3‘
but ‘the facu]ty are now at a- po1nt where they are fadr]y comfortab]e w1th
~-the : hea1th -assessment component aTthough they are st111 uncerta1n 1n many
ways about succeed1ng steps necessary for. comp]ete 1ncorporat1on of the ;;f L
pr1mary care conoepts It 1is hoped that cont1nued deve]opment of nurse
pract1t1oner funct1ons and sk1lls re1at1ve to pr1mary care at the bacca]aureate
TeveT may fac111tate further reflnement in the graduate educatﬂon program B




offermgs. Certam]y, th1s contmued stru‘ggv“e Jmprove curmcu]’um«offem




e o

B wh1ch acce/éed nurs1ng as 1ts f1rst professpona] program in 1972

’lﬂ‘ maaor hea]th care system '*v_v‘jc“.?/‘n'ﬁq“._ . Yo R

Y : ‘ LT e . AR . . ""“‘\'- . ‘ o
: e ' ; ) e

“‘"1s def1ned, operat1ona11zed and taught w111 depend on the uanue c1rchm-~

“.Wﬂf Ca11forn1a State Co]]ege Sonoma, 1s a sma11 %1bera4 arts co11ege, ﬁ‘

serv1ce areas ‘[‘ ;‘.h;‘,,v_u-fzrs~

h m111eu def1nes the dom1naht hea]th care reeds in th1s co]]ege serv1ce area as»*

e HEALTH ASSESSMENT IN‘THE :
BACCALAUREATE ‘PROGRAM. FOR: REGISIEREDiNURSES
AT CALIFORNIA STATE COLLEGE SONOMA

D

ZWKQZ,V1v1an Ma]mstrom -

EERE TN hgtAssocﬂate Professor :
%@"f;~;gﬂ“,‘14?_gf>1Ca11forn1a State Co]]ege,

S Soa e EMT i S Sonoma :
P *f**“ﬁf,”Sonoma,\Ca11forn1a

L P C Ly aj'“fhj?;m:‘a.c¢i.£¥x ﬁ" S
Hea]th assessment is a dom1nant behav10r 1h the’ nurs1ng doma1n How 1t

stances that provade d1rect1on for 1nd1v1dua1 curr1cu1a P]acement of hea]th

I wou]d 11ke to descr1be br1ef1y that conceptua1ff,amework o‘thatathe :f'
rat1ona1e for dec1s1ons about 1rc1us1on of hea]th assessment w111”become R
c;ear The theoret1ca1 framework ut111zes the mode] proposed by Dr Sh1r1ey
Chater (2) : th1s mode] is’ composed of the sett1ng, the character1st1cs of
the 1earner, and the facu]ty s hypotheses about the nature of nurs1ng as a
d1sc1p11ne and 1ts requ1s1te know]edge S ”-,V't*":~'fu- “a-cssngg

L

:The campus

45 located/in a farmmg commumty, mth the ‘six surrounding <count1es esig
as‘the serv1ce_area of the co]]ege F1ve commun1ty co]]eges a h

r— TR U, 00 S S U T U Ut NSSS

The s1x county serv1ce area of the co11ege conta1ns a”,"
geograph1c character1st1cs and 11fe sty s Exam1nat1on of the soc1o cu]tUraT7i

those assoc1ated w1th a w1de1y d1verse but stab]e popu1at1on, the area /anges;f;,
from urban/metropo11tan to rura], 1t 1s suffer1ng some growfng pa1ns, _dr1s {_;f
expect1ng 1ncreased popu]at1on pressures espec1a11y from an 1ncrease;1n“the ;Ttiia
proport1on of- m1nor1ty groups and 1n the very young and the very o1d Acute o

care ambu]atory care and pub11c hea]th and soc1a1 serv1ces represent the 2 (S

A A N




*f*profess1ona1 pract1ce ~_The ab111t1es, background, 1nterest, mot1vat1ons,’
”‘;expectat1ons, and potent1a1s of the students a]ong w1th facu]ty hypotheses

S _as a reg1stered nurse and have earned an assoc1ate degree 1n nurs1ng or 1ts

“_ concencrat1on _Only seven students reported any. actua1 nurs1ng exper1enéer S

’: in the commun1ty . ' i - . :’_,;

S e e s e e e
o Ana]ys1s "of . the Factors that descr1be the sett1ng prov1ded a. bas1s for
7»curr1cu1um content and 1earn1ng exper1ences that had h1gh re]evance to reaI

‘;‘prob1ems and served to defrne the pract1ce sett1ng parameters for 1mp1ement1ng f”ﬂ

’about how students 1earn, const1tuted the second maJor component ct the con--‘;fip:
' ceptua1 framework for curr1cu1um dec1s1ons T - afﬁ‘?'.»‘ ' [ :
AN students adm1tted to the program ho]d a current Ca11forn1a 11cense ;'-"SA‘
eQu1va]ent o L :,«v"“'l IR S e ‘7i’”:fr.‘ -'tif”fj“
Descr1pt1ons of the students in the Second Ste Program, determ1ned from
data co]]ected on three enter1ng c1asses, have served to- formu]ate facu]ty s
‘l assumpt1ons'about the character1st1cs of the students A br1ef summary of the i*
data descr1bed the average student as a white fema1e 32 years o]d ma?r1ed
w1th two dependent ch11dren at home ‘She: commutes an average of 26 m11
day to schoo] has rece1ved her bas1c educat1on 1n nurs1ng in an assoc1ate
degree program, and has an average of s1x years of c11n1ca1 exper1ence 1n a ﬁ;
hosp1ta1 sett1ng Her reasons for return=ng-¢g school are var1ed and 1nc1ude
JOb promot1on, change in wor& sett1ng, and a des1re .or profess1ona1 persona]
and intellectual growth Most probab]y, she w111 f1nance her educat1on thrOUgh
emp]oyment as a. reg1stered nurse ‘ o N ,r~vﬂi-' ‘ f‘ f’ 'A“ '
The maJor1ty of students reported the1r pract1ce ‘had been 1n hosp1ta1
. sett1ngs with: med1ca1/surg1ca1 nurs1ng the most frequent]y reported area of

N s

S1gn1f1cant1y, the character1st1cs of, the- énter1ng student 1n the Second |
Step Program embrace some fundamental cons1derat1ons concern1ng strateg1es r!.hgff'
that w111¢%nf1uence 1earn1ng Theor1es of Know]es that descr1be the art and
sciencg of he1p1ng the. adu]t to 1earn prov1ded a. bas1s'for the deve1opment
“of teach1ng—stra+eg1es for this un1que group of students (4) Imp11c1t in 7,' y
the assumpt1ons of androgogy is- that the: character1st1cs of the adu]t 1earner e
are d1fferent*from the. character1st1cs oﬁvthe child 1earner "-4 'h.’ : _§ -

Know]es stated that as a person matures (1) se1f concept moves from
a dependent persona11ty toward one of be1ng a se1f d1rect1ng human be1ng

(2) a. grow1ng reservo1r of exper1ence accumu]ates that becomes an: 1ncreas1ng i
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. »T resource for Tearn1ng, (3) read1ness to Tearn becomes or1ented 1ncreas1ng]yf’
‘Mcfv to ‘the. deve]opmenta] tasks of. soc1a1 ro]es, (4) t1me perspect1ve changes from i
% N one of postponed app|1cat1on of know]edge to 1mmed1aqy of app11cat1on3 and ‘\
J”*'V accora1ng1y, orﬂentat1on sh1fts from one of subJect centeredness to one of

f'*;*k The - self- d1rect1ng persona11ty of aduTts emerge ‘as they take on- the e
- status of . doers or producers in soc1ety Each ‘time they exper1ence success

' and have conf1dence in capab111t1es and seTf-worth Reg1stered nurse students "

!_.

T

~? estab11shed a cTear idea oF the goal," the1r sense of d1ssat1sfact1on mot1vatesf

‘?

'é."

t

cTTents Th§§§“$UbPTOCESSES 1nc1ude,: dec1s1on makgnq, change, commun1cat1on,,

‘\ [N o

“

probTem centeredness (4) '[;jf:~i T ;;‘

in endeavors, evaTuat1on ‘of self and goa]s 1ncrease They beg1n to recogn1zefﬂ

part1cu1ar1y resist Tearn1ng s1tuat1ons that negate the1r seTf concepts as
exper1enced nract1t1oqers "Hav1ng to repeat bas1c nurs1ng courses 1s a par- ,:
t1cu1ar affront to. them They . v1ew ‘this_ poT1cy as a negat1on of the1r accom-zi
pTlshments 1n ‘the’ pract ce of nurs1ng ,.j-*;,,»;‘ : :,~:., f:{;jw:;* S
Androgogy p]aces a great emphas1s on seTf d1agnos1s by the Tearner of o
persona11zed Tearn1ng needs Know]es out11ned th1s process as’ deve10p1ng 1n J,i
three phases The\jlrst phase he wrofe, is to g1Ve student< c]ear descr1pyj
t1on of expectat1ons ‘and a“ modeT for fqu1T]1ng -the- expectat1ons The second"
phase 1s to prov1de student~ w1th exper1ences that aTTow them 10 ‘assess" +he1r{,
present TeveT of competeno1es and compare them w1th the modeT . The. th1rd and;;;=
f1na1 phase is to heTp students measure the gaps - between the1r present per-rru;
formance and that requ1red in, the modeT _ Know]es felt that oncF the students:,
have 1dent1f1ed ﬁhe1r Tearn1ng gaps,. the students become dissa#1sf1ed Hav1n'

them to search for the means of ach1ev1ng the1r goa] The fadu]ty be11eve A
curr1cu1um that encourages students to pTan.and 1mp1ement the1r own Tearn1ngﬂ37
exper1ences exemp11f1es the concept of‘matur1ty and se]f d1rectedness : '

The Curr1cu1um de 1gn was dep1cted as a systems modeT that prov1ded a
bas1s for dec1s1ons about the s1gn1f1cant’concepts, processes, knowTedge,_?'f"
ss1ona1 nurs1ng .Use of th1s

and sk1TL§ germane to our def1n1t1ons of prv
part1cu1ar modeT a]so “allows for cont1nuous feed ack on wh1ch evaTuat1on
and-change can be pred1cated s _.'} ]" '”‘ o e ‘f e

In the §onoma modeT profess1ona1 nurs1ng is. def1ned fundamentaTTy as
an 1nterpersona1 process, the goaT of wh}ch 1s to ass1st persons in the :j[
ach1evement of optimum heaTth A set of subprocesses composes the profes~'f

s1ona1 nurSe s un1que reperto1re of 1ntervent1ons used 1n her pract1ce w1th

Tf/fl°6T



se]f actua11zat1on, teach1ng/1earn1ng, and rPsearch or 1nqu1ry According

to our model, the nurse/client relationship can be estab11shed with 1nd1v1d- ]
uals-of all ages and in-all phases of deve]opment The client can ‘be an
1nd1v1dua1 family, group, or an entire commun1ty | The'professiona1‘nurse N

.. encounters the client in both episodic and d1str1but1ve pract1ce lTocales,

“and the client may be at any stage of contact with the health care delivery
system. ' " ,

In the process of assisting the c11ent toward opt1mum health, three
valued nursing behaviors occur: -assessment, intervention, and co11aborat1on
with other health team members. The faculty spec1fy accountab111ty, b“oad
:scope of pract1ce, and scho]ar]y concern as three essent1a1 propert1es that
character1ze the profess1ona1 ‘ : -

‘ Two of #he major goals of the program are d1rect1y reJated to the develop-'

“ment of hea]th assessment skills and know]edge The Second Step baccalaureate
~ program in nurs1ng aims to produce a nurse who: (1) has a broad know]edge of .

: the health- 111ness continuum and “the factors that affect clients, families,
and ‘communities as they move through the continuum; and (2) uses a systemat1c '
prob]em so1v1ng approach 1n assessment and ana]ys1s of health’ prob]ems and
in planning, 1mp§ement1ng, and evaluating nur°1ng 1ntervent1ons

In order to operat1ona11ze these two broad, genera] ob3ect1ves into
curricular components, the faculty ChOSe to def1ne their terms as fo]]ows
1. Health- I11ness Continuum ‘ ‘ '

A framework for viewing-man in hea1th as well as
illness. . Inherent in-the continuum of health is
- the “we]]ness continuum" which emphasizes the con-
structive attributes of.characteristics of an indi- -
 vidual rather than the .negative disease condition.
~The wellness continuum allows one to consider how
" successfuily the individual is funct1on1ng in
- : spite of health stressors, whether 1t is soc1o1og1c,
[ physiologic, or psycho]og1c in nature (1)

2. Concept of Health -

~ Dunpn” (3) conceptua11zed ‘health on a cont1nuum w1th o
~ wellness considered as-a dynamwc condition.of change . .
toward, a b’ gher potential of integrated biopsycho- .
social fuvctlon1ng within the ongoing and chang1ng

.environment . :
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3. ‘Assessment e L

/ -

[ . j ‘Assessment is a process, which 1nv01ves the sort1ng

A o “and analyzing of data, making'decisions about the

L Lo importance of the data, relating the data to stan-

- dards and norms, and finally making decisions about -
the need. for intervention. This/involves formula-

. B ting inferences, validating the 1nferences, and
B making a diagnosis.

The ;concept -of health assessment is an 1ntegrat1ve thread of the curric-
cu]um and cont1nues to be defined, expanded -and- nour1shed in all of the
, courses in the nurs1ng maJor The concept is extended to embrace the 1nd1v-'
; '1dua1 the fam11y, the commun1ty, and 1nst1tut1ons represent1ng the hea]th
‘ ,‘care delivery systems It 1nvo1ves bu1]d1ng a know]edge base about the
B structure and fUnct1on of the system be1ng assessed deve10p1ng a basis for a
ama]yz1ng and. d1agnos1ng each system's p]acement on -the health ~illness con-
‘ ;' ' tinuum, and be1ng able to commun1cate the findings systemat1ca]]y and accurate]y
|

in language that conveys .to other hea]th profess1ona]s the exact p1cture of
Athe health assessment

i o 0rgan1zat1on of curr1cu1um and se]ect1on of teach1ng strateg1es express
} ‘ the facu]ty S operat1ona]1zat1on of / the concept of health and the skill of
‘L _ assessment. / Decisions about the know]edge base, learning experiences. and
‘teach} ng strateg1es were derived from knowledge about the 1earner, una]ys1s
of the educational and pract1ce sett1ng, and from ‘the def1n1t1ons of pro-
fess1ona] nursing practice. Imp]emertat1on of health assessment ln the | X
curr1cu]um is described in terms of program p]acement, sequence Jf concept“"““ o
_ deve]opment \earn1ng exper1ences, and teach1ng strateg1es.

{ds‘u ‘ v \& : o F1rst Program Year ‘ ‘ ‘ '
Lo N310 A Commun1 y Health Nu §ing S o B ‘

7 _Health Assessment Focus The concept of the health- iliness cont1nuum

T is 1ntroduced Tieorlas thac app]y to the phys1ca], psycho]og1ca] and

i+ social variable of health and 1]]nes< of the 1nd1v1dua] and the fam1]y in

the commun1ty sett1ng are taught Assessment and dec1s1on-mak1ng criteria -
| are formulated. v ; , . e

o —

Teaching Strategy There1s one hour of didactic pres entat1on and a
~ one hour seminar.

In the smal] 'group seminar, students are gu1ded through
the process of app]1cat1on of theoretical concepts to. prob]ems in practice.
E' Role: p]ay1ng and simulated pract1ce prob]ems are used

t




ﬂ_;i].A tommun1ty Health NJPS:*Q Pract‘cuum |

| “ﬁf:ﬂfn Assessiant Focus "Health assessment of 1nd1v1dua1 and fam111es
CuPPTEO As” (lzents hy ‘Lhe student is a pr:mary focus : Integrat1on of theory
f=om’ tonru‘rent courses as it app]1es to health assessment and in 1ncorpo-
rct1ng physicail exar skills into the practice sett1ng is taught: POMR re-
carding and oral case presentations oF assessmen* f1nd1ngs are. introduced.

‘ Tea‘“' 1 Strateqv F]1en+s are ass1gned who are representat1ve of

" problems. 5. srimary, secondary, and tertiary levéls of prevention in: meet1ng
heaier .« 3 of 1nd1v1dua1, and families in the community. ~Assessment .
guides ure provided to students to clarify their begwnn1ng pract1ce Case
presentat1ons, peer consu]tat1on, collaboration w1th hea]th team’ wembers

are inciuged. ‘ ‘ ‘
N 310 B. Community Heal th Nurs1ng o B B v
| _ hea1+h Assessuient Focus: Assessment of ex1st ng systems of health ‘care
delivery and of *he commun1ty in re]at1or tu health needs and ava1]ab?e;
‘resources des1gned o meat these needs,:" presentod
Teach1ng Stra1egx_ Students work in swa]1 groupS‘to comp1]e a prof1]e
» of the community and-prepare a written analys1s about the nommun.ty, which -
) . describes the effects of componénts-in the * cqmmuthy on the health cdre of .

v
-

families. : |

N 311 B. Couwmunity Health Nurs1ng Pra..ticuum : - “',
Health Assessment Focus: Students cunt1nue to have superv1sed c11n1ca1

pract1ce ‘witi selected groups of c]:ents whose problems are varied and comp1ex

Commun’cy assessment and involvement 1n commun1ty p]ann1ng around 1dent1f1ed SRR

‘_1hea1th prob]ems is 1ncorporated in*s practice. , ‘ ‘ :
) ~ Teaching Strateay Students deve1op hfa.th assessment gJ1des ‘“r
asseSS1ng mu1t1ﬂrob1em 41ents and ‘am1’1¢s, They beccne aCL1VE]y 1nvo]ved

in community hea1tn n]annlng groups
N 315 Sc1ence Pt1nf1pTes App11ed to Human. Phenomena ’
' Health Assessment Focus: The = udent deve]ops a know]edge base of the
normal range of physiological furrt1on and the processes of phys1o]og*”a1
rd)sfunct1on ‘The course stresses asse~sment of the individuai-s ]eve] 01
function through application of phys1o1og1ca] pr*nc1ples and concep*s )
~ Teaching Strategy: Case stud1es are provided w1th eacn unii of study
T Students comp]ete a case analysis based’ on subjective data, obJect1ve~data, W

Aa o o S R
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: 'ass$ssment, and a p]anpofpcare;i s | , S
| | N 316. Physical Assessment . N ‘ﬁ i P
Health Assessment Focus: The course CuUsR3 On deve]opmen* of assess- ‘
ment skills used to determ1ne the phys1o]og1ca1 status of the 1nd1«1dua] |
Ssudents demonstrate mastery of the knowledge base under lying the tLrnn1q'e'
aud skill of phys1ca] examination and prof1c1ency 1n examination sk1]1s :
Written descr1pt1ons of the physical findings comp]ete ‘the tr1ad tor hea]th j:
‘assessment of physuo]oglca1 funct1on1ng R o
Teach1ng Striteqy: Un1ts represent1ng components of phys1ca] exam1nat10n
~. skills are modu’ar1ze‘ 1n Self-pac1ng 1earn1ng packages Pretests ass1st
the student in determ1n1wg 1nd1v1dua1 learning gaps by measur1ng the stud-
=nt! s know]edge aga1n>t the"earn1ng objectives accompany1ng each Tearning
package. Students select the learning act14z1y that 9s.most gompat1b1e to
their own learning style. ‘Proficiency is demonstrated by scoring- at‘a'
des1gnated level on post- tests for each unit, show1ng 'skill 1n the ]abora—
'tory sett1ng, and record1ng pn5 1ca] f1nd1ngs appropr1ate1y
N 302 M1croteach1ng for Nurses ]; _ K o .<nf
Health Assessment Focus The course deve]ops a theoret1ca1 basis for
-passess1ng the learning needs that re]ate to prevent1on and health promotion.
) Teach1ng Strategy In a simulated classroom sett1ng and with the use
of v1deotape and peer and learner eva]uations, students are assisted in
determining the degree toward which 1earn1ng needs have been c]ear]y def1ned

and met. - o RS T R Sl
X 367. Interaction ang Change - | : ‘
He=1th Assessment Focus: The course deve]ops an awareness of the
1nd1'7dua1 studer S 1nteract1on sty]e and emphas1zes the broad concepts of -

< commun1rat1on It assists’ ‘the student in assessing patterns of commun1cat1on R

_as”they rel late to the psychoTog1ca1 funct1on1ng of. 1nd1v1duals, fam111es,
= and groups. . B ' L
Teach1ng Strategy ' The course provides experientia1 1ea“ning through -
- group process, peer counse]1ng, and keeping a persona1 Journa. ‘ :
.:Amern;an Ethnic Studtes Hea]th .and . Cul ture. ‘ B
" Health Assessment Focus ' Parameters are deve]oped for assessing ethn1c
att1tudes toward nutr1t1on, physical .and mental health, and the 1nfluence
" of cu]tural d1fferences on health behavior. T.. S |
- 7% .
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Teach1ng Strategy: Students meet in sma]] group sem1nars that a]low
each group to deve]op in depth the cu1ture patterns ‘of one maJor ethn1c :
group represented in the Amer1can popu1at1on '

At _the end of the f1rst ycar, thewstudent understands the process of
assessment ‘and is ab]e to assess the phys1ca1 processes that precht the
\ ‘ hea]th il1ness status of the c11ent the major- patterns of psychosoc1a1

behavior, 1n c11ents, fam111es, and community; and the cu]tura] variations
that affect hea1th seek1ng behav1or The student is also able to commun1cate
hea]th assessment f1nd1ngs appronr1ate1y and accurate]y on a POMR.and in |
scho]ar]y written: case presentat1ons and oral reporting. '

The senior year enqages the student 1n preceptorsh1p study Eaéh
student defines for herself an area of 1nterest W1th1n ‘the broad scope of
nurs1ng She, de11neates a program of study by assess1ng her own needs,

. def1r1ng goa]s, selecting lTearning exper1ences to meet and 1mp1ement those
goa]s, ‘and out11n1ng the eva]uat1on process for determ1n1ng the results.
The student formu]ates a contract for. 1eann1ng through preparat1on of a
wr1tten agreement that includes se]ect1on of ‘a pract1ce area that is repre—

| sentat1ve of deS1red 1earn1ng exper1ences, a precaptor, and 3(:1,1ty advisor.
-The f1e1d preceptor superv1ses and. gu ides this student s c1.n1ca1 or field
exper1ence, and the faculty adv1sor fac111tates the tota] exper1hnce as "'
counse]or consultant, teacher, and/or as co-worker, roup 1eader, or tutor.
Student preceptor, and faculty adv1sor co]]aborate in p]ann1ng, 1mp1ement1ng,
and eva]uat1ng the contract for 1earn1ng S

Although students are free to define preceptorsh1p study to meet thelr
“special interests ‘and needs, they are ob11gated to include behav1ora1
obJect1ves that will meet the broad obJect1ves of the senior year and- the
terminal program obJect1ves Therefore every contract reflects the cont1n-
u1ng development of knowledge about the health-i1lness cont1nuum and of the
‘assessment process. - Each- student interprets these obJect1ves in Tight of
her unique circumstances, sett1ng, and’ c11ent popu]at1on '

In. add1t1on, students comp]ete a course in management, which focuses
on the p]ann1ng process. ‘A preceptorsh1p seminar carr1es a health. assea.mﬂnt
focus. when students assess the- organ1zat1ona1 structure and funct1on1ng of
the health care de11very systems representat1ve of the1r preceptorsh1p ‘
p1acements as they re]ate to the foster1ng or 1nh1b1t1ng of profess1ona1

:{

Y

pract1ce
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';{’V:L Examp]es of some areas of preceptorshrp study ref]ecc the various wa/s
students cont1nue to deve]op the1r understan(.ng of the (oncept of nealth
assessment and ref1ne assessmﬂnt sk111s, Some students se1,ct the fam11y

f nurse pract1t1oner opt1on for sen1or year nreceptorsh1p, others elect to b
‘fdeve1op nurse: pract1t1oner ski 11s in areas that'W11] be an 1nterra1 part
of their practlce, such as ped1atrlcs, fam1]y planning, or: ObSrELTTCS and
gyneco]ogy ‘ S , - : . ‘w, o C
) Teaching preceptorsh1ps in the assoc1ate degree nurs1ng programs or L
LVN programs allow an. opportunity for students to trans]ate knowledge and ‘
-skills of health assessment into a t=ach1ng/1earn1ng format. Preceptorshwps
_1n an acute- care fac111ty requ1re students to transfer sk111s 1earned “in
a d1str1but1ve sett1ng to the assessment of cr1t1ca1 and rap1d1y chang1ng .
;-hea1th states.. ‘One student who is work1ng with staff car1ng for emot.ona]]y
xd1sturbed ado]escents in res1dent sett1ngs f1nds herse1f concentrat1ng on
assessment of psycho]og1ca1 behav1or to determ1ne effectlveness of treat-'
“'ment plans. o '>Wwﬁwm,: . “ ’

S*udents share exper1ences in hea]th’assessment in preceptorsh1p sem-

‘7' inars, “which provwde opportun1ty for cont1nua11y en]arg1ng the1r concept

_07 hea]th and the process of assessment , . ‘

By the end of the senior year, each student will have deve]oped F R
brOaa toncept of health assessment. She w111 have deve]oped criteria for '
;hea1th assessment of a. part1cu1ar popu]at1on and will have deve]oped , |

: ‘beg1nn1ng expert1se in mov1ng through the process of assessment w1th1n her

‘hdef1ned area of study. S R

]

R o ﬁ‘j‘:"d;:A?' 67




)‘ﬁeferences_ |

‘Byrne;iM., and Thompson, L. Key Conq_pts for the Study of Nurs1ng

'ffSt; Louis; -'C. V. Mosby CompaHY= 1972.
2,

Chater, S.° "A Conceptual Framework - for Lurr1cu1um Deve]opment g i~‘if
In Nersing Outlook, 1975. R AR

.:Dug?‘ “; L H1gb Leve] Awareness Ar]inqton, Va.: R w Beatty Co >
19 :

Knowles, M S. The Modern Pract1ce of Adu]t Educat1on Androgoqy Versus jv"
Pedagogy.  Mew York: Assoc1at1on Press, 1970, p 38 o . :

p o l‘ Add1t10na1 Read1~g§

Report to thezNaégonal Le;gue for Nursing:; A ﬁelf Eva]uat1on Repprt

Calwforn1a State Co]]eqe Sonoma, Schoo! of Nurs1nq, Spr1ng, 1974..

'Sear1qht, M. W., ed. Bacca]aureate Education for Req1stered Nurses RS

. Nev York: F'fA' Davig ro > 1976 "



e e Wakvion

"""""""""""""""

- f‘:ic‘»”j“ﬁMar1e Scott Brown S
SRR ";Ass1stant Professor | i :
~‘Schoel ‘of ‘Nursing =~ -

”nw-vUn1vers1ty .of ‘Colorado Med1ca1 Center 7 i
"s'Denver CoIorado fﬂfl'f;:.f S
o In 1965 when the Un1ver51ty of CoIorado SchooIs of Nurs1ng and Medic1ne.”§}];y
: ,,1n1t1ated the f1rst Ped1atr1c Nurse Pract 1t1oner Program to. heIp nurges’ expandf”‘;gk
‘fthe1r roIes in ambu]atory ped1atr1c sett1ngs, Ifwas a member of the. second . Y
’fww_cIass of the program. At that t1me the program was’ concelved of as ankfij‘,”‘i
:glﬁexper1ment in the "expanded roIe“ of the. nurse It was cons1dered as ‘such-
":ibecause we were uncerta1n as to whether nurses wouId be abIe to expand the1r ‘gf.{_f
e broIe in th1< way, whether they would conS1der 1t°"nurs1ng," whether the a
7¥‘J7phys1cqan wouId accept th1s roIe,,and whether the pat1ent wouId accept it. -
~‘."It was cons1dered "expanded" because 1t 1nc1uded funct1ons wh1ch at that ibf | ,
; ¢t1me were not cons1dered the accepted role. for nurses Durlng”the 1nterven1ng_ﬂg{{
;ften years ‘many’ pract1t1oner programs have been 1n1t1ated nationw1de in. ped- B
'ﬁ~1atr1cs and other spec1a1t1es, var1ous methods of preparat1on have been tr1ed
;var1ous types of c0ntent have been 1nc1uded and var1ous settﬂngs of empon- '
,.'ment have been used ‘ Stud1es have been done concern1ng the acceptance of the
- role by the phys1c1an and the pat1ent, and much d1scuss1on of the acceptance f.] F;M
'f‘of the roIe by nurs1ng has ensued e : S e e v :
ke have reached the po1nt at wh1ch the- exper1menta1 phase of th1s concept
‘1s over, as is the 1dea that th1s s an "expanded roIe" It 1s cIear now
;fjthat it does work In generaI ‘both phys1c1ans and pat1ents are sat1sf1ed ,
‘h"i-w1th 1t, and. most  of nurs1ng has accepted this as’ the pr1mary role’ of the gf‘: ﬁ:;?
gpfjpnurse in’ the ambuIatory set+1ng. No Ionger is’ 1t i3 be cons1dered an "expanded“-ifif
“-{fﬂroIe--1t 1s ow. thought of as- the roIe of I'he nurse 1n the ambuIatory sett1ng i"
___A In order to carefuIIy assess the resuIts of th1s proJect on roIe expans1on B
- and to maxe reasonabIe Judgments concern1ng 1ts 1ncorporat1on 1nto the under- ];fr”yu
o 'graduate and graduate programs, the Un1vers1ty of Co]orado, anng w1th other - f;f fy
{'L';schooIs, app11ed for a grant with: wh1ch to pIan and beg1n such 1ntegrat1on.4_;‘;;f"

Gf_nghe grant has been in effect,for one year and pIans, aIthough st111 tentat1ve, .
iilf,have been started and actuaI 1ntegrat1on 1s sCheduIed to beu}n next faII

DT




‘ : » e : S '
: The task force appo1nted to work on th1s grant has been. 1nvo]ved w1th
. content de11neat1on on. both graduate and undergraduatg TeveTS ATthough there

e 1s ‘some agreement on the undergraduate 1eve1 there ‘has beeﬁ']ess d1scuss1on o
-on the graduate 1eve1, so the 1deas presented here 1nvolv1ng that 1eve1 are
bas1ca11y my. own. O S svw,’ ‘ " ) ,‘ o ,

~ The content emanat1ng from the pract1tioner movement seems to. me to fa11 o
1nto three h1erarch1a1 1eve1s the baS1c or undergraduate 1eve1, the tran-
s1t1ona1 undergraduate/graduate 1eve1, and ‘the graduate 1eve1 A]though my
emphas1s 1s on the Jatter two TeveTs ~an- understand1ng of the f1rst 1s neces-'-
sary L e s R . L . : ‘.;: S .,”, , :

) Basic (Undergraduate) Leve] RS R :
Th1s 1eve1 conS1sts of content that has evo]ved through the pract1t1oner._7
movemnnt which'1 th1nk is re1evant to all-nurses in a]] sett1ngs, and wh1ch - -
cou]d rea]]y be taught to a11 undergraduate nurs1ng students It cons1sts of}f:,,‘-
e1ght components (see F1g .) f1ve of wh1ch are core to a11 spec1a1ty areas, i
-and. three of wh1ch are spec1aTty spec1f1c The core. areas are hea]th h1storyfﬂmv‘ P
. tak1ng, phys1ca1 exam1nat1on, screen1ng, over the counter drugs, and : app11ed

L growth and deveTopment The spec1a1ty specnf1c areas are we]]-ch11d management

;’3 wel] adu]t management, and management of the we]] pregnant ‘woman. The deta11s,'

‘ of ‘these components ‘are “riow’ be1ng Worked” out by “the task force Tt ds “possible nfﬁff
that two ‘of - these areas (app11ed growth and deve]opment and over- the counter ";- )
drugs) may. have to be moved to the next 1eve1 of content aftcr further T

‘ exp]orat1on Muchr emphas1s on prevent1ve menta] hea1th is woven into the S

ft‘app11ed growth and deve]opment we]] child, well adalt and we]] pregnant

| woman components Psych1atr1c content as surh however, has not been pu11ed

: out as ans: ~rate component L : . . e A
, Th1s Tevel was br1ef1y cons1dered n,trans1t1cna1 graduate/undcrgraduate A
TeveT That 1s, we: tr1ed it out as’ a. graduate 1eve1 course in the ped1atr1c
and med1ca1/surg1ca1 graduate departments, after wh1ch we dec1ded that is
was def1nnte1y undergraduate content It 1s now offered as a summer pre-ﬁ*p
requ1s1te to the pra't1t1oner tracts ‘ 5{: S . ‘ ‘

j Lo Transitional Undergraduate/Graduate Leve]

Th1s second Teve] of " content seems to me to where the f1rst 1eve] was’ a
few years ago. In other words, now 1 th1nk 1t shou]d temporar11y be cons1dered
is qraduate 1eve1 content.A W1th1n a “few years, however, it Wﬂ11 probab]y
be movod 1nto upper-]eveT undergraduate work (e1ther as the Tagt snmester ‘

] 3‘.‘.‘,
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e e]ect1ve or part of an 1nternship) There is some core c0ntent to th]S 1eve1--:
*“‘“7Tspe‘TchaTTy:“11ness h1story tak1ng, common symptomato]ogy (for 1nstance,_
.- the unders+and1ng of "how to e ate gastro1ntest1na1 symptoms 1n e1ther
“_u; ch11d or adu]t), and 1ntepper§j:g; fam11y, and commun1ty dynam1cs “at the
"imf 1ntroductory 1eve1, part1cu1ar1y as. they re]ate to pr1mary care 1ssues such
as comp11ance and pat1ent educat1on 1 th1nk th1s 1eve1 is pr1mar11y an f,
ambu]atory care one, to be cons1dered comparab]e to +he 1npat1ent opt1ons of::‘
specna]ty that a1ready have been h1gh1y deve]oped, such as 1ntensmve care.
purs1ng or other 1npat1ent spec1a1t1es The'spec1f1c content dn each area
RE 11sted ‘below. P T 3 ‘f.“;‘
.Ped1atr1cs In Lh1S drea, I th1nk the spec1f1c content re]ates most]y PR
to pr1mary care. for ambu]atory, acute 111nesses of ch11dren H1story tak1ng.
. for the s1ck ch1]d adaptat1on of symptom ana]ys1s, and phys1ca1/exam1nat1on'
: wou]d be- spec1f1c to the var1ous ‘age groups ‘From. the newborn pen1od to ‘_‘V )
”, ado]escence Understand1ng of . acute 1}Jness as. it- affects 1nterper50na1, ~‘ft'1
fam11y, and commun1ty re]at1ons 1s re]evant ' Sk111s 1n we]]-ch11d management.,»
are enhanced and new dimens1ons added A more soph1st1cated know]edge of
prevent1ve menta] hea]th measures 1n terms of hand11ng acute care, s1tuat1ons o
through appropr1ate fam11y,counse11ng and use of educatave and cathart1ca
p1ay commun1cat1on w1th\ch11dren wou]d be 1rportant ," o f a
. : Matern1ty The bas1c foundat1on of 1ncreased accountab111ty for- antenata]
- management 1s ref1ned More soph1st1cated understand1ng of the 1nf1uence of o
rf ch11dbear1ng on persona], 1nterpersona1, fam111a1, and commun1ty re]afnons
‘WT would be 1mportant The 1ntrapartum per1od would rema1n support1ve, a1though~
: ) 1nCreased ab111ty to app]y such conrepts as crisis 1ntervent1on wou]d be
emphas1zed 'A very 1nten51ve expans1on of know]edge in re]at1on to the
postpartum per1od would be - 1mportant Th1s wou]d 1nc1ude an expans1on of the
phys1ca1 exam1nat1on to. 1nc1ude a b1manua1 and ‘the know]edge and sk111s y
S necessary to act as a pr1mary care g1ver 1n re]at1on to fam11y,p1ann1ng
measures (for examp]e, 1nsert1on and remova] of" IUDs, f1tt1ng d1aphragms, ,‘”‘”
o and start1ng and chang1ng women on the p111) : Appropr1ate1y, 1ncreased under-pf
stand1ng of{comp11ance and appropr1ate teach1ng/1earn1ng methodo]og1es (for j‘f

1nd1v1dua1s and groups); wou]dfbe part of the: curr1cu1um at th1s po1nt
Adu]t Th1s wou]d 1nc1ude 1ncreased sk111s 1n/management of pat1ents =

w1th re]at1ve1y stab]e chron1c prob]ems such. as hypertens1on, d1abetes, and

ooes1ty The rat1ona1e for th1s d1fference from ped1atr1cs, 1n wh1ch chron1c

el
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o - prob]ems ar° not hand]ed unt1] the th1rd level, 15 that hronJc prob}ems in-
77.“_ adu]ts tend to be- phsy1o]og1ca]1y and psycho]og1ca]1y re7sonab1y stab]e fé -
compared to prob]emS/1n ch11dren ¥’ In ch11dren, the tremendous phys1o]og1ca]
changes of growth,and the constant]y chang1ng fam1]y dynam1cs requ1re a much
~more. soph1st1cated level of care. - T AR P
A‘ N Pszch1 fic: I am uncert 1n about th1s area //The ro]e of the pr1mary
“care giver in psych1atry has trad1t1ona]]y been reserved for the graduate
io.el, but perhaps some. 1ncreased ro]e expans1on/;poss1b1e as a cotherap1st '
rther than a primary therap1st--m1ght be appr?p:1ate here. o
Comm un1tx ‘ The quest1on of a fam1]y nurse, pract1t1oner ar1ses, 1t2/5
} a very troub]esome one. For pract1ca1 reasons, I dd riot th1nk it 'is feas1b1e
" at. this level,’ vut 1 am. not sure. " The' quest1ons are, How do® you f1t the"

iu—~Wumnecessahywlearn1ng exper1ences for all age groups as we]] as a reasonab]y

soph1st1cated understand1ng of famnly and commun1ty dynam1cs 1nto th1s amount.g,

. of. t1me w1th 11m1ted or no exper1ent1a] background“ and Can you expec; a
graduate of th1s level to keep. updated on all- these areas “for, the~rest of

cxeid T

-

T nurses w1th a very strong base
‘ - Graduate Levgﬁ

Tn1s is a level that I vrsua11ze as a broaden1ng of what has a]ways been;;'

' |

o cons1dered the graduate leve] of. c11n1ca] educat1on--the c]1n1ca] Spec1a11st
Trad1t1ona11y, however, c]1n1ca] spec1a11sts have funct1oned pr1mar11y ine
hosp1ta]sf- This leve] broadens that/concept to 1n lude ambu]atory care and

oy comb1nat1ons of 1npat1ent and- ambu]atory care, but for very spec1f1c pop- v ';,‘
e ulat1ons ;hat requ1re part1cu1ar expErtlst '_iz,v'>' NS *fv, “‘-'-‘LA;V;Q

ed1gtr1cs At th1s level a nurse m1ght choose to: spec1a]1z~ 1n the

L

j”f her profess1ona1 career” Perhaps th1s would be an opt1on only for reg1stered¥::

K

trad1t1onaf\areas of. 1npat1ent c]1nﬂca1 spec1a]t1es such as h1gh r1sk new-'ffvlc

‘ borns, but she m1ght ai’o choose to specael1ze 1n ambu]atory‘sett1ngs thatq,;?'*
requ1re a h1gh degree of soph1st1cated expert1se genet1c counse]1ng,,-'offff‘W'

-  “ 1earn1ng d1sab111t1es, chron1ca}1y 111 ch11dren (such as ch11dren w1th asthma
fff'ﬂ‘and cyst1c f1bros1s) and term1na1]y 111 ch1]dren who are ambu]atory (such as‘
| i” onco]ogy pat1ents) In some cases, SuCh as’ term1na1]y and’ chron1ca]]y 111

L?”{'—ch1]dren, nurses m1ght work w1th both 1npat1ents and outpat1ents

‘ﬁf jx,‘ Matern1tx 1 th1nk the graduate level of matern1ty in pract1t1oner ; ;Uiq

1 .
B 2

X terms JS the m1dw1fe, however, because of the preced1ng‘ﬁn depth preparat1nn =

V“

e
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: are g1ver for’1nd1v1dua1s w1th acute 111nesses Th1s wouId be mostly an

S ,adu]t and. ped1atr1cs for reasons exp1a1ned above

";f and change, are aIso 1mportant

"f. hoIds exc1tqng,potent1a1 5,5{ TR o SRR y '\\j.;,;c

- certa1n1y not unaIterab]e, but 1t seems 11ke a reasonabIe start1ng po1nt

-

.Y

3 from these data, sbund dec1s1ons concern1ng the p]ace of pr1mary care nurs1ng

"“:J' In a recent art1c1e, Dr. Loretta Ford ment1oned the poss1b111ty of a’

IR

1n the phys1ca1, psychosoc1a1, and cuIturaI 1mpT1cat1on of h1gh r1sk ch11d—

bear1ng) e . S
AduIt Attthis IeveT the nurse | wou]d be prepared to become a pr1mary

ambu]atory»ro]e ‘ Aga1n, the order of LeveI I and Leve] II 1s reversed between

ommun1t1 This - 1s probab]y where the fam11y nurse pract1t1oner 1s _
poss1b1e Increased sk111s in pr1mary care to-all age groups, as ‘well ‘as. t‘f
more soph1st1cated understand1ng of fam11y dynam1cs and commun1ty assessment“
‘ Psvch1atrv ) It seems to me that the c11n1c1an currentlygprepare&, at Ieast”
as 1 understand ‘the- concept, is aIreadx g1v1ng pr1mary care to pat1ents At N
th1s IeveI I do not forsee any changes _‘]a ;;«"'&‘w s Lo
I ' Doctora] LeveI o

[4

doctora] IeveI 1n pract1t1oner work 1 have not thought th1s through compIeter
but I be11eve 1t shouId at Ieast be cons1dered .as a ss1b111ty The 1dea'tj :

0 St

! ' . z N,

Th1s, then,:1s the tentatJve out11ne that seems p]aus1b1e to me. It 1s

from wh1ch ref1nements couId be made 'I‘hope that a var1ety of exper1ments 3

of th1s and bther mode]s w111 take p]ace over the next few years and that -

1n the curr1cu|Um w111 emerge
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