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Introduction

' Formal teaching of standard Engliéh (SE) to persons speak-
ing so-called nonstandard languages or dialects is contro%éigialg
Supporters of formal efforts to foster‘bidialectalism argue that
it 1s one way of insuring that members of‘minority groups wﬁo

speakvnonsténdard codes will acquire a skiil--speak;ng‘the

- soclally dominant code--which will give them more economic

opportunities. Its detractors, on the other hand, claim that it

is a form of rac¢isn, among othef detestable fhingé (cfe Sledd
1972). In additiop. it has been claimed thﬁf once speakers of
minority dialects learn a variety of the standar@ language, .they
would 1lose théir fluency in their first language. Finélly, there
is little evidence that blidlialectalism can be achieved through
formal instruction (cfe. Day 1974). |

Deciding that the situation required more data.gnd less
rhetoric, we investigated fhe acquisition of SE by ch;ldren whose
first language i1s Hawall Creole Englishv(HCE). Bidialectallism
1s used here to describe a situation in which children speak a
low prestige, creolized language, HCE, while the school system
utilizes SE. We hypothesized that the subjects would acquire SE

without a formal SE language prograﬁ}*and that as they acquired
SE, they would also maintain fluency in_HCEo The results of
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our investigation support the hypothesis. For<these subjects,
learning the dominant language in a bicultural/bidialectal

environment does not appear to affect adversely prerformance in

their first language.2

Hawgli Creole English and Standard English

In Hawail, HCE 1s a low prestige, creolized language,
popularly called Pidgin. Va¥1et1es of HCE are spoken at many
soclo-economic levels in the state, with the more creolizeq forms
found at the lower soclo-economic end of the scale, and in the
rural areas of the state.’

SE 1is also widely spoken throughout the Islands by pérsons
of all ethnic backgfounds and at all soclio-aconomic levels. SE,
of course, 1s like HCE, a cover term for many varieties or
dialects. One form or another of SE 1s usually the first language
of children whose parents generally belong to the middle and

upper socio-economic levels.

The Tests

As part of a larger project, two tests were designed and'
develbped to measure'thé verbal performances in SE and HCE by
young children. The tests, the Standard.English Repetition Test
(SERT) and the Hawall Crecle English Repetition Test (HCERT) |
respectively, are based on the technique of elicited imitation.
For details of the tests’ constructions, validity and reliability
studies, and so on, see Day et al., 1¢ }, and Day et al., 1975.

The SERT is a 15-sentence, 29-item test, admini stered by

an adult speaking SE. It measures many of the main grammatical
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features of SE, such as past_tensé. negation, question forﬁation.
and s on. The HCERT'ls a 22-sentence.:6q—1tem test, administered
by an adult apeaking HCE. It measures many of ;he major
grammatical features of HCE, such as negation, pastufense,
questinn formation, and so on. . » | ﬂ
It should be noted that the HCERT may be more difficult
than the SERT. An early version of the HCERT, based on the sanme
sentences used in tﬁe SERT, was constrygted‘by reducihg a iﬁrge
ipool of items on the bésis of (1)llow correlations with total
scoré énd (2) reduhdahcy. Tﬁis version was pilot-tested and was
foung to present no difficulties to kindergarten children 1n the
HCE'speech community. To increase the range of difficulty,
- additional éentgnéeé“and features were added, features which
tested more complicated HCE grammatical strﬁctures. (See Day

et al., 1975, for additional information.)

' The Sample . »

The;subjecfs in this 1investigation were HCE-speaking
children in grades K, 1, 2, and 3, who were students in an
experimental school in Honolulu.’ Ohe-quarter of the students
can be characterized as coming from middle-class families; the
remaihing come from families which receive state financial aid.
Many of the ethnic and racial groups in HaWaii‘were represented;
however, three-quarters of ‘the children had some percentage of
Hawaiiah ancesﬁry. The results reported here are béaéd on two

administratibns each df the HCERT and SERT. .Fb; the subjects in

kindergarten and second grades, the tests were’given elight
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months apart--in September 1975, at the beginning of the school
year, and in May 1976, at the end. The results from the first
and third graders are taken from tests administered in September

1974, and May 1976, an interval of 20 months.

The ﬁesults

‘Tables 1-3 and Figure 1 show the results of the SERT and
HCERT administrations.u Looking first at Table 1, we see a
steady increase in the number of exact SE respenses on the SERT
by all subjects. The increase in correci respdnses by the subjects
in the two classes with the shorter time span between administra-
tions, classes 2 and 4, is not as%great as the increase for the
two classes wWith the 20-mont@ft1mé span. All differences were
statistically significant byzcorrélatgd t-tests. Ex@ept for

class 2, the differences werqvp§3001.

) These results are not at all unexpected. They dre in
keeping with the results of earlier studies, which show how
increases on the -SERT correlate with agé;and with exposure to
an SE environmént (cf. Day et al., 1974).

The results of the HCERT administrations show a similar
picture (Table 2). The subjects had more exact HCE responses
on the second administrat¥ons. As with the SERT results,

correlated t-tests were used to test the reliability of mean
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changes over time. For classés 1, 3, and 4, the levels of
significance were at better than the .001 level}(gkf h.22, 5.19,
and 3.78, respectively). Thevsubjects.in class 2 showed no

significant change {t = 0.57).

- D s . DG S8 R - B G =D T G S

Place Table 2 about here

Table 3 1s a‘summary of Tables 1 and 2; it shows the increases
in percentages?:since‘the two'tests have a different number of
total items. Figure 1 1s a bar graph which illustrates clearly

the increases in correct responses 1in both language varieties

over time.

Place Table 3 and Figure 1 about here

For;each éubject in each class, SERT.change scores were
ranked from highest (1se., the greatest increase from the first
administration:to the second) to the lowest. For classes 1 and
2, the top nine and the bottom nine scores were- selected; for
classes 3 ahd 4, the top ten and bottom ten. This selection
yielded_éxtreme score chaﬁges on éhe SERT for each classs Those
that increased their scores the mostlformed one group (high
change), while those whdse scores increased only slightly or
even decreased_{ormed a second group (low change). Mean k.

6
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exact HCE scores on the HCERT for these two extreme SERT groups
were compared and tested by correlated t-tests. There were no

x msignificant differences 1n 'HCERT scores between the extreme SERT
groups in. any of the four classes (class 1--t~‘-0 08; class 2--

t= 1.11; class 3==t= 1.25; class W4-=t= -0.99).

Discussion

The two analyses of the SERT and HCERT data support the
hypothesis that the acquisition of a standard lénguage would not
adversely affect srchiid's first, so-called nonstandard languages
The first analysis.snowed'how scores on both lingﬁistic measures
increased significantly!for ail‘classes but one. The second
analysis, using change scores, demonstrated that there was no
relationship between exact HCE change scores on the HCERT based 1
on high and low exact SE change‘scores on the SERT.

The results may also suggest that HCE remained the dominant
code for the subjects, even'though‘the subjects;made greater
progress=1n SE. From Table 3 we see that class 3, for example,
scored 56.5% mean exact HCE responses on the HCERT, and 38.3% mean
exact SE responses on the SERT on the first administratione. The
second administration, 20 months later, shows the difference in
mean‘exact_scores narr0W1ngéconsiderably--?O.?% on the HCERT to
65.9%4 on the SERT. This 1is s galn of 27.6% on the SERT, compared
to an increase of 14.2% on'the HCERT. Tnie pattern of greater
gains in SE but HCE receiviné higher. mean scores 18 found in the

other three classes as well. .

It should be pointed out that the hypothesis was rather-

i
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conservative. We predicted‘that the subjects’ ability in HCE
would hot be adversely affected. In fact, the subjects in
classes 1, 3, and 4 significantly 1ncréased their HCE performance.
That the hypothesis is confirmed 1is not uhexpected.
Theoretically, 1ﬁ is whét‘one 1s led to believe should habpen”
in bllingual situations. Research dogé by Lambert (e.g., 1972)
‘demonstrated that schooling in a second langua;e. French, in no
way affects adversely school performance in the fifst.'English.‘
Ramirez and‘Politzer (1975), in a ;tudy of an Eﬁélish—and-SpénfEh'
bilingual program in grades K, 1, 3, and 5, reported that their
‘éﬁbjeéts maintained their first language, Spaﬁish, as they
acquired Englishe. Apparently.the bidialectal situation in Hawail
doeé not differ from other biliﬁéual situations in this fegard.
‘That the hypothesis is supportéd may be of importance in
‘Shaping educational poiicies and practices. The subjects have~noﬁ
*lost™" their first language. Children in a spéech community:
where the vernacular is of low‘prestige‘(orAnon-mainstream)
apparent&y can acquire the standard code-(br mainstream dialect)
and still maintain their first. Further, not only can the first
languagewbe'maintaingd,'but competence in 1t may also 1hcrease.
The subjects in this 1nvestigation had no formaleE language
programes There was no instruction in learning_to speak SE, such
| as might be found in a classroom of immrigrant studénfs learning
Ehglish as a second language. The subjeéts were notpgiﬁen formal
SE language 1nsﬁ?ﬁction for several reasons; There were neither

- the materials nor the properly-trained teachersow Further. we

8
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did not think that such a program would work since we believe
that‘only those children motivated to do so'will acquire a
speaking capacity in SE. This belief 1s based on the assumption
that speaking the socially accepted variety in a speech community
is a matter of personél idéntification. Within the community,
there are numerous opportunities for members of minority groups
to acquire some form of the standard code. Undoubtedly many
members of minority groups deo utilize suéh opportunities. Valentine,
for example, claimed that blackg are "more cbnvefsant with, and
competence in, malnstream culture than most non-Black Americans
believe or admit." (19713156). | |
A systematic attempt WAS made to raise the status of HCE
in the minds of the subjects'iteachers. These teachers received
lectures and readings on the ﬁistory of pidgins and creoles in
general and of HCE in particulér; and on grammatical rules of
HCE. They particlipated 1ln discussions on the nature of language
and on the logic of nonstandard‘dialects‘and languages, including
HCE. - Tthe‘efforts to remove some’of the stigma from HéE
apparently‘had some véiue; for the teachers evidently accepted
HCE as a language. They did not point out to the HCE-speakirg
children tﬁat there was another way of speakinge. The teachers
did not react in a negative manner when they used SE and the '
students replied in HCE. Apparently an environment was created
in which the standard language was learned by childrgn Whogz

first language was nonsténdard.

9
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Conclusion

The results of our study may be summarized as follows:
(1) The subjects in all classes (grades K-3) significantly
increased their scores on the SERT over a beriod of time, Whether
o J‘,‘

eight months or 20 months.
(2) The subJects in classes 1, 3, and 4 gignificantly. increased

-

their scores . on the HCERT over time.

(3) Thne subjects in class 2 maintained their level of HCE
over an eight-month period. ‘

(4) Although.SE proficiency increased, the subjects in
general apparehtly remained more proficlent in HCE. .

The>ma1n conclusion which emerges. from thievinvestigatiop

is that HCE-speeking children can acquire‘SE without losing
fluency in HCE, and without a formal SE language;program. The
acquisition of SE takes place apparently as g result of continued
exposure to SE in the school environment. We finqwgo evidence

Ny

to suggest that a loss of HCE would be a result of the acqﬁisition

of SE . ‘ : ‘ R

We should‘point out that our subjects live in an urban
environment, one where both HCE and SE are uged frequently; It
would be very 1nteree£1ng to see 1f the same results could be
obtained in an area which 1is less urban, one which is not as
heavily exposed to SE. Subjects living in more rural areas
might not be as inclined to the acquisition of SE as the subjects '
"1n this 1nvest1get{pn are. Whether or not this'would have any

effect on HCE would be open to investigation.,
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| Notes

lEarlier-Véfgions of the present paper were presented at
the New York State English to‘Speakers'of Other Languages & |
Bilingual Eduéatbrs Aésoclation Sixtﬁ Annual Conventioh.
_ Albany, N.Y., October 1976, and the Fifth Anmual Colloquium on
New Ways of Anaiyzing Variation Etce., Washington, D.C., October
1976« I thank all those who made substantive comments on the
'eafiier-dréfts. particularly Doris Crowell, Ronald Gallimore,
Gisela Speidel, and Roland Tharpe.

2Wolfram and Chfistlan (1975) offer a different‘intér-
pretation of bidialectélism.‘ They say 1t 1is the teaching of
SE, with no attempt at eradicating the students' vernacular.‘.
According to thglr definition, our practice would not be
bidialectalism, but would be one aimed at maintaining the non-
-mainstream dialect "with no attempt to teach standard English
" elther as a replacement for the non—mainétream variety or as an
addition to ite" (1975:215). The subjects under discussion in
the pape} did not have a épecific SE language program; however,
all instruction was in SE, 4including reading. In this sensé.
the students were 1n a‘language-teachlng pfocess.

3For an insightful introduction to HCE, see Bickerton and
Odo 1976+ | |

4The test results in this paper are based on the number of
exact repetitlohs (1.es the total number of features.which the.
Subject repeated exactly as given by the examlner).on each test.
For explanations of.ﬁhe scoring cétegories for each test, see

Day et al., 1974 and Day et al., 1975 .
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Spring
Mean SD

Differ-
ence t

4/rall K to
Spring K/
8 months
(N=26)

3/Fall X to
~ Spring 1/
20 months
(N=25)

2/Fall 2 to
Spring 2/

8 months
(N=23)

1/Fall 2 to
Spring 3/
20 months
(N=23)

11.12

16.09

17.43

11.30 L4.47

5485

6.14

5+70

14:38 5.65

19.12 L.78

18¢36 7.51

| 2130 5.32

3.08+ 4.37
8400+ 10.95
202?+

365

3.87+ 6011

«001
«001
.01

« 001

TABLE 1.

K-3 over Two Time Periods.
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Class/Grade/ Fall Spring Differ-
Time Span Mean SD Mean SD ence t o)

L/Fall K to .
Spring K/ 36.61  9.12 40.23 8.78 3.62+ 3.78 001

8 months
(N=26)

3/Fall K to ' .
Spring 1/ 33.88 10.36. 42.44 9.05 B8.56+ 5.19 001

20 months
(N=25)

2/Fall 2 to A
Spring 2/ 430 52 8.28 " 44,00 8046 - 0048+ 0057 '‘ns

8 months
(N=23)

1/Fall 2 to
Spring 3/ = 41.73  7.35 48.30 7.36 6.57+ 4.22  .001

20 months
(N=23)

TABLE 2. Comparison of Mean Exact HCE Scores on HCERT for Grades

K-3 over Two Tlime Periods.
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SERT HCERT
Fall Spring Fal Spring

Class Grade N )4 2 Change )4 % Change

b K=K 26 38.9  49.6  +10.7% 61.0  67.1 + 6.1%

3 K-1 25 3843 65¢9  +27.6% - 5645 7047 +1k.2%

2 2-2 23 55.5 63.3 +7.8%  72:5  73.3  + 0.8%

1 2-3 23 6041 734 +13.3% 6946 80.5 +10.9%
TABLE 3.4

Percentages of Mean Exact Scores on SERT and HCERT

for Grades K-3 over Tko'Time Periods.

Classes 1 and 3 = 20 mohths

Classes 2 and 4 = 8

months
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