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FOREWORD

The infusion of federal funds during the past ten years has enabled
many local educational agencies to make significant improvement in the
educational prdgrammiﬁg for "average'" students. This has been accom-
plished through, in many cases, the.juse qf Feq‘er‘al revenues which subsi-
dized practical, efficient and effective innovation. Thousands of pupils,
teachers, administrators, parents, and communities have benefitted from
the funds and programs which en'{phasized new approaches to the educational
process.,

Within the past four years, however, the emphasis on innovative
local programs, historically for the "average' or '"below average" students,
has taken on new dimensions: programs for childrfer: who are gifted and/or
talented and assessments which héve state or national implications.
Included in this new category is the status and néeds assessment of the
gifted and falented in Indiana.

According to oub sources and inqui'xﬂies, this study represents the
most comprehensive,’ thorough and analytiéal status study of the‘giﬁ:ed and
talented in the United States.‘ The implications of the data should have a
profound effect on programming for the gifted and talented across the state
and, potentially, the nation. Results of this study should culrﬁinate in
the more ef%fective use of our manbower and financial resources for the
purpose of providing programs and services for those children at all
levels whose abilities and skills have been largely untapped.

Gii)
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The status and needg, assessment of the gifted and talented is a
tr*ibute to the tireless and meticulous work of the Project M.E . R.C.
staff: Dr. M. Wasi Khan; Dr. Mohan’{ad Iqbal; Ms. Sherry L.. Flodder;
Dr. John Rader, consultant for gifted and talented, Department of Public
Instruction; and Assistant Superintendent Dr. Charles E. Blair. Their
effér;Cs will, T am cer‘tain, contribute to signiﬁ:cantly better education

for all children.

Donald A. Treibic, Director,
Division of Innovative &
Exemplary Education, Indiana
State Department of Public
Instruction
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PREFACE

In terms of the use made of research studies, some éan be classified as
conclusion—or\iéntéd and other‘s- decision-—or*iented. Historically, in the domain
of educational besear‘ch, the former have more often focussed on the teaching-
learning process while thé latter on the organizational and administrative
environment which sqppor‘ts the pr‘ot:ess of education. This study falls in the
second vc;ategor‘y: it has focussed on the arsessment of needs, policy formation,
planning, and financial requirements in the area of education of the gifted
and talented.

Traditionally, decision-oriented studies tend to be of the survey and
descr*‘iptive research type. We have tried to conduct this sthy in a systematic
and comprehensive manner. This consideration encompassed not only the purpose

‘and scope of the study, viz, the investigation of the status and future direction
of education for the gifted and talentea, but also the populationé and samples
surveyed, inétr*umentation, methods of data analysis, and interpretation of

the findings of the study. As appar*en{t f“r‘on"1 thié report, we have collected
massive data and tr*iéd to extract meaningful conclusions from it in order to
serve reasoned decision-making and progr‘am planning. |

As educators, we could not be neutral to the cause of' the gifted and talented
children. So our discussion and interpretation of the data was guided by
our paramount concern for adequate educational provisions for these children.
Whatever we objectively considered besf for the attainment of this goal, we

recommended it for the consideration of both the state education agency and
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the lecal education agencies.

No research report can have a built-in mechanisn'{ to make peqple read
or use it. This report is no exception but we trust there is a large number
of concerned citizens in and outside the State of Indiana who will find the
potential impact of this study highly significant. These researchers an';e
already indebted to severatl Qf thém whosé contributions made the completion
of this report possible. Our gratitudé 1s profound. for Mr. Donald A. Treibic,
birector; D.vision of Innovative and Exemplar& Education, and Mr. John Harrold,
Director, Division of Curriculum, Indiana State Department of Public
Instruction whose innovative and competent leadership made this investigation
happen. We are also deeply inde‘bted to Dr. Charles E.‘ Blair, Assistant
Superintendent for Instruction, La Porte, and Dr. Robert Sietz, Professor
of Special Education, Ball State University, Muncie for their critical and
valuable review of the instruments and‘pr‘elimirjary drafts of this repo&
and the overall support they provided throughout the conduct of this study.

Dr. Patrick Gavigan, Needs Assessment Coordinator, bivision‘ of Innovative
Education, ISDPI, Mrs. Margaret Anderson, Member, State Advisory
Cduncil for ESEA Title III, and Mr. Bob Robertson and Mr. Bill Souders
Consulfants, Northern Regional Service Center, South Bend have been
helpful and supportive of this study on more than one occésion. Mr, Mar‘ion
Coplan, Director, Division of Educational Information and Research, ISDPI,
greatly helped us by making available necessary information and random
samples of the subjects of this study. The principals and selected teacher‘s.

of La Porte schools participated in the tryout of the questionnaires. The

6
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members of the Inter—state Policy Comm.iftee of the Title V Section 565
Multi—-state Project for the Gifted and Talented, whicsh includes the statés

of Indiana, Ohio, Michigan, Illinois, Wisconsin and Minnesota, the experts
of the Social Sciences Résearch and Training Laboratory, Univerjsity of
Notre Dame, and many teachers and administrators who participated in the
. Indiana Leéder‘ship Conference pn the Education of the Gifted and Talented
held on November 18, 1975 in Indianapolis valuably contributed to the review
and validation of the instr*umehtg of this study. Mr. Donald Barker, Systems
Manager, Data Pr'oc;essing, La Porte Community Si:hools ably managed the
data anaiysis of this study. The preliminary findings were thoroughly
discussed and reviewed in a two day workshop held in May 1976. The
pémticipants were educators involved in various programs for the gifted and
talented thr*nghout the State of Indiana. During the workshop they worked. . |
vin small groups and wrote drafts outlining the interpretation of the .dat:.
Thése drafts were highly useful in the writing of this réport. Among

‘the participants were Dr. Ann Dirkes of Indiana University—Purdue University
at Fort Wayne, Mr. Bob Robertson of the Northern Regional Service Center,
South Bend, Mr. Lee F'élton, Principal, Carmel E‘lémentary School,_ Car‘mei,
Ms. llene Hardisty, Principal, Antﬁony Wayne Elementary Schqol, Fart
Wayne, Mr. Ray Béight of Fért Wayne, Mrs. Rose Trachtenberg of
Hammond, Mrs. Bennie Col.ins énd Me. Leenette Pennington of Gary,
_Dr. Arlene Munger, Ms. Glenna Richardson, and Ms. Nancy Harley of

Bloomington, Dr. Wanda Gamula of Smithville, Mr. Raleigh Buchanan of

(
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Brownsburg, Ms. Gerry Black of Terre Haute, and Ms. Jan ‘Ba.ttenber‘g
and Ms. Lorraine Longeli of Indianapolis, Indiana. Many drafts of the
report were typed by Bonnie Keehn, Elease Carson ;md Sue B\ir*k‘hc‘al_z.‘

We are deeply indebted to all of them. There are many other persons
who contributed to this study in different ways and while we are grateful to

them, it is not possible to narﬁté:éach one of them here.
We are profoundly indebted to Dr. Harold Negley, State Superintendent
of Public Instruction and Mr. Ray Slaby, Associate Superintendent of

Public Instruction, State of Indiana, and Mr. J. Robert Miller, Superintendent,
La Porte Community Séhbol ‘Corporation For‘makiﬁg available the facilities
For;MERC to operate.
It is the earnest hope of these researchers that this study will add to

the fund of infor\mat‘ion al r;*eady available on the education of the gifted and
talented and will be helpful to the decision—-makers as they provide for the
needs of the gifted and talented children and youth in Incéliana.

Dr. M. Wasi Khan

Dr. John R. Rader @

Dr. Mohamad Igbal
Sherry L. Flodder
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CHAPTER 1: INTRODUCTION

A. Purpose and Objectives of the Study

The Indiana Department of Public Instruction (1975) is committed to
the concept of appropriate education for the gifted and talented® as
basic and essential to assur‘ing-opt_imum development of all Indiana
students. One of the Department goals is, therefore, to encourage
and support development, expansion, and improvement of programs .
for gifted and taiented students in the common schools of Indiana.(p. 84-88)
Before developing broad guideiines or implementing any state—wide policy for
‘education of the gifted and talented, a systematic and comprehensive review of
present educational activities, the extent of their effectiveness, available and
‘potential resources, and an assessment of perceived needs of Indiana schools
was necessary.
The purpose of this study was to provide a statewide data base that would
aid in planning adequate and efficient allocation of resources in order to meet
the educational needs of the gifted and talented ‘in the State of Indiana. The study
was intended to ascertain the development needs of educating the gifted and talented
in terms of funds, personnel and their training, curricula, instructional strategies
and practices, facilities and equipment, and organization and administration ef the
programs. It was a policy— and decision-oriented status study and focused on
assessment of needs.
Three basic client groups could be identified for this work: 1) the personnel
of various divisions within the Indiana Department of Public Instruction, the local
' sch’ool systems, and the other gever‘nmer;t agencies in the state; 2) the populations

served; and 3) the public in general which should be interested in the criteria of

social and economic efficiency.

*The;terms "gifted" and "gifted and talented" have been used synonymously in this

report.
-1 =
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B. Scope and Significance

Lewis M. Terman, the most outstanding pioneer of the scientific study of

giftedness introduced his monumental Genetic Studies of Genius (1925) with these

~opening words:

"It should go without saying that a nation's resources of intellectual
talent are among the most precious it will ever have. The origin of
genius, the natural laws of its development, and the environmental in-
fluences by which it may be affected for good or ill, are scientific
problems of almost unequaled importance for human welfare" (p. VII).

Perhaps no other statement has better captured the significance of the study of
giftedness.  His term "intellectual talent" seems to include talent of all sorts.
"The conditions of modern life demand not only high intellectual ability
in the traditional fields of learning, but also giftedness in all fields of
human aspiration, the social as well as the technological, the artistic

as well as the scientific, the humanistic as well as the economic."
(Getzels and Dillon, 1974, p. 689)

The U.S. Commissioner of Education, in his landmark Report to the Congress

on Educaiion of the Gifted and Talented (1972) remarked:

"Educators, legislators, and parents have long puzzled over the

problem of educating gifted students in a public educational program

geared primarily to a philosophy of egalitarianism." (p. 9)

With the :exception of the widespread interest in the gifted which occurred
during the late 1950's (as a reéult of the Soviet Union's launching of Séutnik),
histor‘ically, the gifted and talented“ child popuiation has been ignored. During
the late 50's the American public criticized public education in unduly harsh terms.
Inspired by embarrassment at a temporary advance in space research made by the
Russians, some awareness was finally created for the educational needs of the

gifted. Although widespread reform was generated, the reform goal was to

bridge the scientific knowledge gap between this country andthe Soviet Union,

-2
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not to meet the individual educational and personal growth needs of the gifted and
talented child. As the technological and scientific exploits of the U.S. Jradually
showed evidence of surpassing the Russians, emphasis on the gifted began to
diminish. Nissen (1 972‘)' has documented the apparent demise of many programs
for the gifted sirce late 1950's. She ‘r‘epor?ts that sveAveral‘ school “sysf:ems Wrdté
in an evaluation:

This school system has reduced its emphasis on gifted children, partly

because of general financial difficulties, and partly because of a nation—.

wide swing of concern for disadvantaged children. We no longer have a

centrally administered program for the gifted.

The current national trend in education for the handicapped exceptional child
is also cbntributing to decreased awareness and concern for the gifted. On the

one hand, the high visibility for the needs of the handicapped have tended to

over—shadow the educational needs of the gifted. Also, disenchantment with

"special classes" because of the negative effects of labeling, lower performance

expectancies, and the loss of learning opportunities caused by segregation from

the mains:tream of education, has created the impression that special programs
for the gifted will produce similar negative results. This low pﬁiority for the
education of the gifted is directly related to:

1. The theory that "cream always rises to the top" in which many
educators and professionals believe: that the gifted and talented
would perform adequately without the opportunities for specialized
educational programs. |

2. An apprehension on the part of many parents, teachers and other
school personnel that these young people would fo‘r~m‘ an elite, come

to dominate their classmates and make them feel inferior.

-3 -
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3. An assumption that such youngsters uniformly comea from
privileged backgrounds.

“'”*:“*”“"There has been a strong assumption that present "taleﬁt" opportunities are
adequate already for the bright and talented child. Miner (1957), however,
r‘epér‘ted' that c;ver“54%uof" thé 251 “‘h‘igh a-bil‘ity ‘stvuden'ts he studiecj \v/vevr‘e‘ Workiﬁg
at 1east 4 grades below the level at which they were capable. He concluded
that thé overall picture was one of mé.rked wastage of student ability and talent
within the school system. DEessel and Grabow (1958) found that gifted high school ; | |
students gained satisfaction in extra—class activities and high school invoivement N

but remained apathetic toward classwork and courses. The Report to Congress

(1972) reported a total loss of over 17% through dropouts among the gifted with
almdst twice as many girls as boys dropping out. (pp. 25-26)
Three primary deterrents: o program development in the area of gifted

education are: disregard of research, confusion with other research, and
| assumptions that present talent opportunities are already adequate. THese are
prifnar*ily the result of professional and lay attitudes concerning the needs of the
gifted. These attitudes are illetrated in the development of priorities for educational
programs by certain interest groups. For example, recent national priorities in |
the area of gifted éducation did not begin until a 19'70 congresSional man%date which
added Sec’tion 806 "provisions related to.gifted and talented children" to the
Elementary and Secondary Education Acts Amendments of 1969 (Public Law

91-230). In this document a legislative decision was made to include the gifted

and talented students among those benefiting from Titles III‘and V of the Elementary L
and Secondary Education Act and the Teacher F'ellowsh‘ip Prévision of the

Higher Education'Act of 1956.
, ‘ o -4 -




Most recently the national priority f"o‘r‘ education of the gifted and talented
has been incﬁeaséd. Evidencé of this increasing priority is reflected in the
establishme‘nt 61" the Office f"or the Gifted and Talented (operating out of the
Bureau of Education of the Handicappéd), the National Clearingl;mouse for information

‘on gifted and talented (operating out of CEC through the ERIC system), and the
authorization of a $2.5 million federal grant program for the gifted and talented
specifically, through the Education Amendments Act of 1974,

Behind this national emphasis on t':he gifted child iz a rapidly expanding amount

of research and literature, much of it reduﬁdant_ and duplicative. Gallagher (1972)

reported:

The education of gifted children is not a new subject of educational discussion.,

Such concern can be traced in the literature for at least half a century. A

casual reading of this literature will reveal the same complaints —— low

standards for gifted children, unimaginative teaching and planmng, and

inadequate stimulation of their mental potential.

One almost experiences a sense of dejavu in the current emphasis on the gifted.
The éxception is that the Civil Rights miovement has contributed to a general attitude
which encourages equal educational opportunity and 6ppor~tunities to maximize
self-growth. The priorities being shown at the national level and in the professional
literature are not necessarily reflected as priorities at the state level or in local

programs, however.

The Report to Congress (1972) shows the low priority level being given to

programs for the gifted by the states and by local schools. Only four states have
"model" programs and these reach substantially less than 40% of the glFted population
of eac:h state. Over 57% of educators surveyed reported they had no glFted students

in their schools_. The Report says:

"We know that gifted children can be identified as early as the preschool
grades and that these children in later life often make outstanding contributions

°i7




to our society in the arts, politics, business and the sciences. But, ‘
disturbingly, research has confirmed that many talented children perform
far less than their intellectual potential might suggest. We are increasingly
being stripped of the comfortable notion that a bright mind will make its own
way. On the contrary, intellectual and creative talent cannot survive

educational neglect and apathy." (p. 9)

The report found that differentiated education for tne giftad‘and talented is »
presently perceived as a very low priority at federal, state and most local levels
of government and educational administration. While services provided to gifted
and talented children Can and do produce significant and measurable outcomes, ex—
isting services for them do not reach large and significant subpopulations and serve
only a very small percentage of the gifted and“ talented" pnpulation generally. . Even
in those states where there is a legal or administrative basis for provision of
services, ‘the relevant legislation in many cases merely represents intent. Funding
priorities, crisis concerns, and lack of personnel cause programs for the gifted to
be miniscule or theoretical. Identification iof the gifted is hamper*éd not only by
-cos+s of appropriate testing——when these methods are known and adopted—-but also
by apathy and even hostility arnong teachers, administrators, guid:.nce counselo‘r‘s_
and psychologists. The Report stressed that there is an enormous individual and
social cost when talent among the nation's children and youth goes undiscovered..
and undeveloped. These students cannot ordinarily excel without assistance. They

are, in fact, deprived and can suffer psychological damage ard permanent impairment

of their abilities to function well. (p. 68)

C. Definition and identification of '"giftedness"

The advisory panel of USOE for the Report to Congress (1972) established the

following definition of "giftedness" and "talent":

-6 -
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Gifted and talented children are those identified by professionally
qualified persons who by virtue of outstanding abilities are.capable
of high performance. These are children who require differentiated
educational programs and/or services beyond those normally provided
by the regular school program in order to realize their contribution
to self and sociew.

Children capable of high performance include those with demonstrated
‘achievement and/or potentlal ability in any of the following areas, singly
or in combination:

general intellectual ability
specific academic aptfitude
creative or productive thinking
leadership ability

visual and performing arts
psychomotor ability

[©) 261 I~ ¢ N D IR

It can be assumed that utilization of these criteria for identification of
the gifted and talented will encompass a minimum of 3 to 5 per‘cent of
the school populatlon.

Evidence of gifted and talented abilities may be determined by a
multiplicity of ways. These procedures should include objective
measures and professional evaluation measures which are essentlal

components of identification.

Professionally qualified persons include such individuals as teachers,
administrators, school psychologists, counselors, curriculum specialists,
artists, musicians, and others with special training who are also qualified
to appraise pupils' special competencies. (pp. 10-11)

The Indiana ‘Depar‘tment of Public Instruction (1975) subscribes to a similar
definition endoﬁsed by the National L.eadership Training Institute, Council for

Exceptional Children, that the gifted and talented are:

Those children and youth whose talents, abilities and accomplish-
ments allow them to excel or who show the potential to excel consistently
in any human endeavor, and who require qualitatively differentiated
educational programs and/or services in order to realize their contribution
to self and society. This includes but is not limited to:

1. the academicaily gifted - general intellectual ability
and/or demonstrated specific academic aptitude.

2. the creatively gifted - divergent, imaginativei, original

or productive thinking.
-7 -




3. the kinesth‘etically gifted -~ psychomotor talent or
skills in the visual or performing arts.

4. The psycho-socially gifted — leadership ability and -
ethical or moral development. (p. 85)

Thus the term "giftedness" may be treated as a rubric for several populations of
children and for an 'i‘ncr"easi‘n'g“ body"of scientific knowledge about f.he.m .

Since late 1950's "creative thinking" became the dominant interest in the .
discussion of "giftedness." According to Newell and others (1962),

Thinking may be called creative if (1) the product has novelty and value

either for the thinker or the culture; (2) the thinking is unconventional and

statistically infrequent; (3) it is highly motivated and persistent or of great

intensity, and (4) the problem was initially vague and undefined so that

part of the task was to formulate the problem itself.
It is divergent thinki'ng - per‘tai‘ning to new information that is rhinimally determined *
by the known information — which is the intellectual substratum of creative performa n‘
Guilford (1950) concluded: o \ ‘

"We must look well beyond the boundries of the IQ if we are to . . ‘
fathom the domain of creativity." (p. 448)

Since a significant direction of contemporary gifted programs is to move
toward broader, more inclusive concepts of giftedness (rather than narrower,
more exclusive ones), the presence of gifted programs could provide important
information concerning the acceptance of a.more inclusive definition. Classroom
climates that are more su'ppor‘tive of divergent ideas and expressiveness would
seem better able to support the further inclusion of abilities and talents in widely
varying areas. Education in géneral would seem to have a great deal to learn
from such an experience. House (1972) in fact has stated:

In the last analysis, the so-called neglect of the gifted and talented repre-

sents nothing so much as the failure of our educational system to adequately .

meet the individual needs of-all children. To meet those needs is a large

commitment. . .in which we may find that if we are to meet that commitment

it will_require both the reordering of our national priorities-and the reform:- -
of education. e ‘ _
R -3- 20




F’(ﬂﬁgranﬁs for the gifted and talented have consistently had difficulty in ini-
tiation, development, and maintenance. The best e*perimental educational
programs Fcr‘ the gifted ‘and talented have a commcn problem V\_(hich is preventing =
their implementétion énd use. The plcoblem is the unwillingness of teécher*s,

administiators, and schools to be receptive to the provisions of special'educational =

" opportunities for this group. It is a people problem: a problem of human r‘elations‘

and attitudes.

The investigation of what constitutes "giftedness" and "cr*eatfvity" and the
questions of demography, heredity and psychcpathology of superior achievement
lay beyond the scope of this study. ﬁ'he thurst of this study was to examine what
we were doing and whaf ought to be done in ordar to meet the educational needs of
the giftcd and talented children and youth of Indiana defined in a broad multi-
dimensional sensé of term. It was concerned with the role of the gifted in the
classroom, the nature of the progbafns offered or needed for the gifted students

and the talent loss represented by their underachievement.

D. ! Method and procedures
The Pes‘eaé"rch design, sampling ard inétrun';entation of the study were déyeloced
in accordance with the proposal of the study as approved by the Divisicns of Innovative ”
Education and Curriculum, Indiana State Depaktment of Public Instruction (ISDF’lI),
in Augcst 1975. The State Superintendent of Public ‘Instr‘uctionv, in December 1975,7 |

addressed a letter to all school superintendents and principals of the state

explaining the purposes cf the study and asking their cooperation in its‘conduct.*

*The letter and the questionnaires, with percentage of response from public and non-

‘public school principals and selected teachers shown, are placed as Appendix A, B,

C and D of this report.
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The sources of data were all 2,673 pr‘incipals of bofH public and non-—public schools,
and 2,705 randomly selected teachers ‘(5%' of th’e. total te’acﬁher* populatibn of the;')leli:ci
schools) in the State of Indiana. |
Extensive and in-—dépth discussions and revié‘w QF. pertinent Iiteratu‘re éndi :
need assessment studies .of other states of the -l_;'nation .Wént,lihto the. devevlopr‘ne‘n.t..._ i
of the two questionnéiﬁes. The staff member‘§ of thé ISDPI, selected-p;ﬂoféssgré -
of universities of the‘state, and selécted teachers and school admiﬁristr‘ators O,F‘
Indianapolis, Bloomington, and L.a F‘"or‘te,jélndiana, were ihvolved in f‘hese discussiéﬁ;
which led to the construction and validation of the‘instr‘uments. These instthenté
contained both structUred and non-structured items in the following main areé.s:

1. The;principals'.and tgachenos' perceptions of the philosophy
and importance of education of the gifted.

2, The practices and problems of the identificaticnof the gifted and
the assessment of their specific needs and interests.

3. The educatiomal programs being offered to the gifted and |
talented in their schools, such as: :

a. differentiated and enriched curricula which denote higher*
cognitive concepts and pr‘ocesses w1thm the scope of
"mainstreaming;"

b. instructional strategies which accomodate the learning styles'
of the gifted and talented and the curriculum content, e.g. o
individualized instruction and counseling, programs of extra—
curricular nature extending beyond the normal school day,
like providing opportunitiés to enable the gifted children to
interact with gifted adults and other resource people of the ‘
community and its environs; and :

c. special grouping arrangements which include a vamety of ‘
administrative procedures appropriate to particular children,
e.g. acceleration through early school entry, early high
school graduation, grade skipping or grade telescoping;
advanced placement for college credit and CEEB; ability ‘ ‘
grouping; special classes; honor classes; seminars; resource
rooms; and the like. ‘ ‘ :

-10- 929




4. The schools' needs for developing adequate educafional‘programs
for the gifted matched with available and potential resources
within and beyond the community: more specifically, the needs
of additional facilities and personnel, special pre-service and
inservice training of teachers and guidance counselors, developing
curriculum guides and instructional materials for the gifted
children, information needs of policy makers and program managers
and the needs of financial support of individual glfted students coming
from lower socto-—economlc str‘ata

| Befor‘e the l“nstr‘uments of the study were finalized and pmnted they were tried

but for validation on 19 school principals and 18 teachers '_of La Porte, Indiana, in

| "October 1975 and again on the participant teachers énd administrators of the Indiana
Leadership Conference on the Education of the Gifted and Talented held in Indianapolis

‘ én November 18, 1975. Review and discussion of the instruments were also held with
members of the Inter—state F’ohcy Committee of the Title V Sectlon 505 Multl-state

” F’rOJect For the Gifted and Talented which includes the states of Indiana, Ohio,
Mlchlgan, Illinms, Wisconsin and Minnesota. The experts of the Social Sciences
‘Research and Training”!_aboratory, University of Notre Dame, Indiana crit‘ique’d
the instruments and suggested changes.

The printed questiohnair‘es were mailed to the sampled principals and teachers
ih January 1976. A second follow-up mailing to all those who hadn't yet responded
was completed in February and early March. The final returns‘ were 58% from
public schoot pr‘inci‘pals, 46% from non-public school principals and 47% from the

randomly sampled teachers.

The data were compUter*—-anélyzed and summarized separately for the public school
pmnmpals, non—-public school principals, and teachers, by their age, par: 1c1patlon in

‘glfted educatlon, school size and commumty size.
*Table A in Appendix E summarizes the information about the respondents and their

schools. Appendix F is a brief outline of the data of the more complete computer
printout. It shows frequencies and percentages for some items, and mean—-weights of
responses and discrepancy indices for the others.
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Another phase of the statewide needs assessment has been the creation of 20
target school teams which bparticipated in in-depth needs assessment activities
cohcer‘ning educétion of the gifted and talented in their local schools, Theée 20
témget .s‘chools established local needs assessment stf;ategies, developad program
actiyities ét ,yar?yin‘g.levels andmade assessments of the quality and.impact 6F..these..;;j
local programs. Members of these teams then par‘tLCLpated in a two day wor‘kshop

in May 1976 to review the data compiled For‘ this study and. dlSCUSS the outline of

this report.

E. Analysis of the data

- The data of the study were computer—tabulated sepaprately for each of the three
samples of public school pmnCLpals, non-—publlc school pr*mmpals, and teacher‘s
in frequencies and percent of response to each response choice provided agai‘n‘st
every item and sub~item of the questionnaires. Some opinion items oﬁ’er‘gg 8 or
5 response choices such as "yes, " "no, " "undecided, " or "strongly agree, " "agreé; "
"undecided, " "disagree, " or "strongly disagree." Mean-weights of r‘espbnse were
computed in the case of these iten;ws by assigning the following positive or negative
values to different response choices:

1. "A great deal, " or "very essential! = +3

2. ”Stroﬁgly agree, " "very important," "some, " or "éssential =42

3. "Agree, " "yes," "important," "a litltle,." or "somev;/hat essential "= 4

4. "Undecided," "I don't know, " "I am not sure, " "none, " or "not essential
at all" = zero

5. "Disagree, " "no, " or "not important’ = -1

6. "Strongly disagree'" = -2
24
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A mean-weight of response to an opinion item or sub~item was obtained
by multiplying, the percent of response in every column of response choice by
its weight, algebraically adding the wei.ghted‘ percentages and dividing the sum

by 100. For some items the r*espondents were asked to check 6ne response

indicating their perception of the existing situation relative to a given factor, _

| and anEo'tHeP one to indicate their ber‘ception: of the importance of that fac‘.:tor.'
Mean~weights were computed separately for each of the’ two r*espohses, -and
their a‘lgebr*aic‘ difference gave an index of discrepancy betWee'n what exists and
what ié important to be provided.

The percentages, mean—Weights and ‘disﬁ:f‘epancy indices were computed
’separately for each of the three s‘amvple's,“ and also their sub—SampIes by age,
participation in a course on gifted educétion, the size of the community‘t‘:heir“
schools are Iocafed in, and the size of their schools' enrollment. This facilitated

7 comparison between perceptions exbressed ‘by the three sanples of r*espondents.
concerning fhe factors, issues, problems and attitudes on which the items of
the questionnaires were focuésed. It also hélped in examining whether*ifhe
independent variables of age, participation in gifted education, communi‘ty
size and school size we.re,associate'd with a significant differehce in the perceptions

 of the respondents.
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CHAPTER-2; RESULTS OF THE STUDY

The following sections summarize the responses of administrators (public

and non-public school principals) and teachers concer‘ning'the issues and problems

of education of the gifted and talented. Percentages or mean-weights of. response

are f’nehtioned_againsteach item in order to show the order of pr‘efer‘ence of the

A. Definition and Incidenceef Giftedness

CF the following definitioes of "gift‘edness‘,‘ " Table 1 "indilcates thaf ‘f:.he‘sche'o‘l
administrators and teachers of Indiana uphelda ‘multi—divmensional concept ef
"giftedness" and "creativity" asb against en I.Q,—or‘iented one. |

Table 1: RESPONSES OF PRINCIPALS & TEACHERS TO SUGGESTED

DEFINITIONS OF. GIF‘TEDNESS : -
‘ Mean—welght of responses™® -
Definitions . Principals = = Teachers''

A gifted and talented child is one who: , /
' Public Non=Public

(@) consistently shows a high order of outstanding -
talent in specific areas such as art, music,
mechanical ability, kinesthetic, psychomotor and
manipulative skills, foreign languages, human

. relations, social leadership and management,

ro

dramatics, creative writing, graphic ar‘ts, and

visual or performing arts or any other worthwhile
and personally or socially valuable line of human ‘ o
achievement. } N o . , o 1.19 1.05 1.14 .-

(b) demonstrates a superior functional ability or

aptitude to achieve and excel in various academic.
areas. 1.16 1.17 111

‘,(c) has a creative ability to develop a novel _
_event in the environment; demonstrates divergent,

imaginative original or"pr‘oductive thinking. 1.15 1.11 . 1.20

| *Scoring or weighting of these items follows the Likert style of 2.00="strongly agr‘ee"
~ 1.00="agree"; zero="undecided"; —1.00= "disagree"; and ~2.00= "strongly dlsagree"

A mean-weight of response to any item or sub-item was obtained by multiplying the -

- percent of response in every column by its welght addmg the weighted percentages . -

O

EKC

wll Toxt Provided by ERIC

and dividing the sum by 100. Meanweights reduce different categories of response -
te smgle indices.. Thus they facilitate compamson between groups of r‘espondents ‘
and between c‘elated ltems of . mformatlon. e e e B i

14 - 26




R o - Principals Teachers
: (d) has .been recognized by professional educa- . Public Non—=Public
‘tional personnel as possessing outstanding talents '

1.12 0.96 0.84

- and abilities.

- (e) has a superior general intellectual potential

- and ability measured by standardized intelligence : ‘
0.73 0.66 - 0.53

' tests (IQ).

The teachers were slanted more towards “creative ability'" and the non—-public school
principals tovvahds "excellence in acadernic areas'" asagainstthe public school

principals who preferred multi-dimensionality.
Based on their own definitions of "giftedness" and "talent", the respondents
reacted to various possible estimates of the incidence of "giftedness" in their

]Schools as indicated in Table 2.

Table 2: RESPONSES OF PRINCIPALS AND TEACHERS TO SUGGESTED
ESTIMATES OF THE INCIDENCE OF' GIFTEDNESS

Estimates of incidence ‘ Percent of Respondents
Principals - Teachers Overall Cumu-

Public Non-Public lative

@) 0-1% 26.2 25,1 43.9 31.7 31.7

(b) 2 -3% ! 40.5 30.5 ; 31.7 34.3 66.0

(c) 4 - 6% 21.1 22.0 12,7 18.6  84.6

d) 7 - 10% 9.7 13.9 8.4 10.6  95.2
(e) 11 - 20% ' 2.4 8.5 3.3 4.8 100.0

Thu"s, 85% Uf the respondents indicated that up to 6% of their students could be
‘:consider‘ed as gifted and talented. Teachers tended to be more selective, choosing '
T’a‘n even smaller estimate of incidence than the principals. The r‘ésbondents were
1‘ithben a.sl‘<‘ed approximately what percentage of students who they considered gifted and

‘_“talented were presently involved in programs for the gifted and talented.
- 15~
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Their response is summarized in Table 3.

Table 3: PERCENT OF GIFTED AND TALENTED STUDENTS PRESENTLY
INVOLVED IN SPECIAL PROGRAMS
‘ Percent of Respondents
Percent of students in programs Principals Teachers
Public Non—public

@) none o ‘ 66. 1 67.1 _ 73.8
() O - 25% 24,7  22.5 J 18.9
) 26 - 50% 2.6 0.9 2.4
@) 51 - 75% s 5.4 2.7
) 76 - 100% B2 4.1 2.2

The conclusion is obvious: very few gifted students are involved in programs
for the gifted and talented. Considering that up to 6% of the school population
could be identified as gifted; the evidence suggested by more than 90% of the
respondents that FEWER THAN one fourth of them are presently receiving any
progr;ams at all documents an astounding talent loss in Hoosier schools. As hés
been reported elsewhere in this report, the breakdown of the results by community
and schooi size indicated that the larger the size of the community and school

enrollment, the more likely there were to be programs for the gifted and talented.*

*Figure and related discussion in Chapter 3.

-16 -

28




. B. Identification of the Gifted and Talented
Table 4 shows the order of preference reported by the respondents to

different identification techniques.

Table 4: PREFERENCE SHCWN BY PRINCIPALS & TEACHERS FOR DIFFERENT .

IDENTIFICATION TECHNIQUES
Indices of Importance*

Identification techniques . ‘ Principals

" Public Non-Public Teachers

1. Testing of achievement in specific academic
. areas through standardized achievement tests. .90 .87 .85

2. Nomination or recommendation by teachers,
administrators, other school personnel,

parents or peers. .77 .50 .80
3. Testing of IQ through individual or group
intelligence tests. JT7 .58 .73
4. Informal review of students' interests and
extra—~curricular activities. : .65 .71 .70
5. Special aptitude testing for talents. .63 .63 .78
"6. Judgmentand evaluation by specific préfeésionails .‘ .68 .58 .70

*  The perceptions of each group of respondents indicating whether a particular
tecthue is being used now, or whether a particular facility or program is in
existence at the present time, were reduced to a mean—-weight by assigning weights
to different e¢ategories of response. These mean-weights are also called indices of
‘'status or status indices, because they indicate the existing status of the programs,

‘techniques or facilities. For importance indices: 1.00="important, " and zero="undecided. "

The respondents also rated the degree of importance of those programs, tech-
niques or facilities. Again, different categories of response were reduced to single
mean—~weights or indices of importance in order to facilitate comparison between
groups of respondents and between related items of information.

 In the case of this table, the mean—welightsor indices of importance of all three
groups of respondents were combined to determine the order of preference. The
rank order correlation of .88 between public school principals and teachers shows
the high level of agreement between these groups. The correlation of .76 between
public school principals and non~public school principals shows some disagreement.
This difference is shown pmmamly in the use of the students' own interests and
preferences rather than standardized measures. The formula used for computing
these correlations is:

R=1- 6 D° See Appendix F pp. 10-12; 81-83, and 51-53 for all
N (N= =1) the indices.
29
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7. Personal interest inventories. .56 .63 .68

8. Student—authored essays or other products. .43 .60 .57
9. Standardized tests of creativity. .49 .50 .60
.10. Using G.P.A. of previoué tests. .49 .42 .37
| ‘1 1. Review of anecdotal recofds. : ' .48 .41 .38
12. Student self—lnominatio‘n or volunteering. : .34 .46 .46
13. Observation by outside resource persons. .35 .39 .40
14. Standardized tests of personality. 31 .37 | .40

15, Selecting students by rank-order, such as top
5% or 10%. .24 .15 .22

Thus, the respondents showed preference for the more conventional techniques
of identifying giftedness and talent among their students, such as scores on
‘achievement tests, recommendations by teachers and other‘personnel, 1Q, etc.
Concerning the actual use of these techniques in the schools, only achievement
testing and IQ testing could get significantly positive mean-weights or status
indices, indicating that these techniques are presently being used fo;ﬂ the purpose
of identifying the gifteuy and talented. All other technidués are either not being
used at all, or their use is at best sporadic.*

C. Attitudes and Programs -

Thé statements shown in Table 5 were listed in the questionnaires and the respon=-=
dents were asked to check the ones which best expressed the way they felt about

education of the gifted and talented:

*Again, the three groups of respondents showed great similarity in their perceptions

of the status: the rank order correlations were .97, .90 and .91 respectively between
- public school principals and teachers, between public school principals and non—

public school principals, and between teachers and non—public school principals.
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Table 6: ATTITUDES OF THE RESPONDENTS TOWARD EDUCATION OF
THE GIFTED AND TALENTED -

Statements L Percent of Response

@) The extent of educational neglect for the gifted
and talented makes them among the most handicapped of
all groups with special education needs. The indi-
vidual and social cost of this neglect is enormous. 34.5

(b) Some special opportunities are necessary, since
the gifted and talented cannot excel without assistance. ‘ 27.4

(c) It would be nice to have programs for the gifted and
talented, but they wiil succeed above all other students. - 14.7

(d) Any special educational provisions for them is an
expensive ‘frill"; the gifted and talented can achieve

their potential adequately within the regular classroom. 2.9

fe) Gifted and talented are already privileged by
- virtue of their talentsand their increased opportunities. 3.2

(f) None of the above. ‘ 17.‘2

» The findings indicate that special educational opportunities are believed to
bé necessary for the gifted and talented, without‘: which they can not excel. Fewer
than 21:A= of all responses (the total of #c, d, and e) indicated that special opportunities
were not necessary, which is conéistent with the response to the statements shown |

in Table 6 that describe the existing status of programs in local schools:

Table 6: PRESENT STATUS OF PROGRAMS FOR THE GIFTED & TAL_ENTED
IN LOCAL SCHOOLS

Present status of Programs . Percent of Response

@) The needs of the gifted and talehtec‘ are not
- really being accommodated much at all, although
some teachers may be making an individual effort. 48.1

" (b) We are accommodating the needs of the gifted

and talented only sporadically. “ 28.7
(c) We are accommodating the needs of the gifted
and talented farily adequatel y. ‘ 19.1
- 19 -
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| (d) We are accommodating the needs of the gifted

and talented very well, although there is always

room for improvement. ‘ 5.1
(e) None of the above. " 4.1

Again, only 24% felt that present efforts to meet the needs of this group are
in any way adequate. The respondents' opinions were consistent: the needé of
the gifted and Falented are not being accommodated, although some teache;ﬂs might
be making sporadic individual efforts.

Thea respondents were further asked to indicate how they would react if their
school corporation announced it was initiating programs for the giftéd .and |
talented. The response to this questioﬁ* indicated that only 6 - -9% would not

 participate. Ih fact, fully 91% ér more of all respondents desired to participate in
such a program. Of significance was the ﬁn‘d‘ing that the majority of non—public
school principals would "actively seek to be participants in the program', while

the nﬁajority of teachers would only "be active and ax)id suppbrters of the ‘progr‘am’s"r.
This may reflect the perceived threat or fear betrayed by maﬁy teachers to pérti—
cipating in the programs. The obvious enthusiasm of the respondents to actively
participate in and support programs for the gifted and talentéd was quite in line

with their feeling of significant need for such programs as discussed above.

Table 7 shows tie order of preference reported by the respondents to the

available methods of programming for the gifted and talented:

*For details see Appendix F, pp. 20-21, 41, and 59-60.

32
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‘ Tablé'7 "PREFERENCE SHOWN BY PRINCIPALS AND TEACHERS FOR
DIFFERENT METHODS OF PROGRAMMING FOR THE GIFTED & TALENTED
Programs . Index of Importanc,e

Principals
Pubhc Non-public Teacher‘s

1. Curriculum enrichment within regular classes: ,
special in—-depth assignments and projects. 1.05 .97 1.15

2. In-class grouping by ability and/or interests. .92 .97 .97

3. Special classes: grouwping of gifted students ‘
for certain portions of time. ‘ .77 .82 .99

4. Provisions of extra-curricular activities,
hobby and club plans, etc. .81 .75 .84

5. Highly individualized and personal instruction,
possibly from professiorals in the student's A
area of ability and interest. .78 .64 ‘ .86

6. Hard core, advanced courses designed to stimulate

the gifted students. ‘ .54 .67 .89
7. Special counseling or instruction outside

regular classrooms. ‘ ‘ .67 .54 .83
8. Peer teaching: students teaching other students. .71 | .62 .67

9. Itinerant resource teacher plan: specialist teachers
serving many schools, helping teachers better
understand and meet the needs of gifted, and com-—
bining direct teaching of the gifted and in—-service
education of regular teachers. : .51 .53 .69

10. Released time: r‘eduction‘in classtime for
independent study and free choice activity
involved in community projects. .53 ' .49 ‘ .65

11. Special summer programs. ‘ ) ,47 .45 .65

12. Acceleration by advanced placement such as in .
honor classes, honor seminars, AP classes, etc. .35 .36 .69

13. Acceleration by "visiting" higher grade level
classes in areas ¢! strength. .32 .31 .55
Agam the mean-weights or importance indices of all three groups of respondents were
combinad to determine this order of preference. The rank order correlation was .93
' between the mean-weights of public school principals and teachers, .97 between those
of public school principals and non—pubhc schoo! principals, and .98 between the ones
of teachers and non-public school principals. See AppendixF, pp. 12-15, '33-36, 53~56
. for all the indices. The values of importance indices are 2.00 = "very important, "
1.00 = "important, ' zero = "undecided, " and -1.00 = "not important. "
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14. Attendance in college classes before high

school graduation. .42 .19 .47
15. Mentor or tutorial system or internship and ‘ o

apprenticeship programs. ' .42 .33 .60
16. Acceleration by early high school graduation

and early college entry. _ .34 .11 .32
17. Credit by examination. .13 .18 - .38
18. Full-time special classes for the gifted in all

areas.. _ .10 .10 .32
19. Special magnet-type school serving the gifted »

and talented in many geographical areas. .10 .00 .20
20. Acceleration by early school entry. -.18 -.16 ' -,18

-.20 -.21 -.15

21. Acceleration by grade skipping.

\Thus, the respondents showed greater preference for in—-class resource omented
; programs such as enrichment, special projects, ability or interest grouping, men-
torships with professionals in the student's area of ability and interest, advanced
~courses, and special conseling. On the other hand, the respondents tended to be
negative or neutral about programs involving acceleration or segregation by self-

containment such as special magnet-type schools or full-time special classes.
They attached moderate importance to credit by examinat_idn.
Only two programs —- ability or interest grouping and enrichment-received

moderately positive mean-weights or status indices indicating that these programs
are already being offered to the gifted and talented in some schools. For all Otherj‘
programs the offerings were either sporadic or non-existent.*

The respondents were also asked to identify the program areas which now
receive, and should in the Fut&re also‘r‘eceive‘, 'instruétional emphasis for the
gifted and talented in their schools. Table 8 shows the order of preference

r‘epor‘ted by the respondents:
*The three groups of respondents showed great similarity in their perceptions of the status
also: the rank order correlation was ;93 between the mean-weights of public school prin— '
cipals and teachers, .95 betwe:en those of public school principals and non~public school
principals, and .90 between the ones of teachers and non—publlc school pmnmpals.
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Table 8: IMPORTANCE AND PRESENT STATUS OF PROGRAM AREAS FOR
THE GIFTED & TALENTED, REPORTED BY ADMINISTRATORS & TEACHERS

Program areas ‘ Index of Importance* Index of present
status*®
Adminis— | Adminis-
trators Teachers trators Teachers
1. Language arts .97 1.08 - +.17 +.03
-2, Mathematics ‘ .92 1.08 +.12 +.07
8. Science .83 1.083 ‘ -.17 -.18
4, Art, music or talent areas .82 .98 -.23 -.14
5. Leadership training and ‘
social skills .75 .89 -.65 -.62
6. Social studies .71 .86 -.45 -.47
7. Physical and motor skills .70 .83 -.58 -.42
8. Foreign languages .55 .79 -.58 -.37

9. Vocational and mechanical ~
skills ‘ .39 .89 -.65 ‘ -.33

As evident from these data, language arts and mathehqatics are the only
| program areas which presently focus some instr‘uctional emphasis for the gifted
" and talented. The status indices 6F all other areas are negative, which means
pr‘ogr‘ams for the gifted ahd talented are rarely, if a“'t ail, offered inthese areas.
| Also, teachers consistently rate the impér‘tancei\of programs as higher than do
administrators; and teachers also tend to be more critical of the adequacy of
present programs in meeting thé needs of the gifted aﬁd talented.
Finally, the respondents were asked to react to some statements, picked up
from the related literature, which focused on important strategies of écticm to

promote the education of the. gifted and talented. Thel r reactions are shown in

Table 9.
*For importance indices: 2.00 = "very important," 1.00 = "important," and zero =
" "yndecided.!" For status indices: 1.00 = "existing, " zero = "undecided, " and

~1.00 = "not existing."
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Table 9: PRINCIPALS' & TEACHERS'REACTIONS TO SUGGESTED
STRATEGIES OF ACTION ‘
. Mean-weights of responses*
Statements o : Principals Teachers
’ Public Non-public ‘

(@) "Identification of the gifted and talented is

hampered not only by costs of appropriate testing,

but also by apathy and even hostility among teachers,

administrators, counselors and psychologists." -0.,17 =-0.02 a.05

(b) Inadequate and inequitable funding for programs
of the gifted encourages the employment of less than
- competent personnel, improper grouping, dispropor—
- tionate pupil-teacher ratios and inadequate identi—
fication, programrning and evalution services. 0.28 0.43 0.50

(c) Federal and state funds should be distributed
“among local districts for the purposes of developing
demonstration or experimental programs for the
. gifted and talented. , 0.76 1.01 - 0.78

- (d) Indiana should have state legislation for
organizing; funding, regulating, and monitoring _
programs for the gifted and talented. 0.65 0.79 0.72

(e) A state-wide Council on Talent Development
should be created and be composed of lay and pro-
' fessional persons from all areas of public and
private life for the promotion, development and
evaluation of the programs forthe gifted and talented. 0.40 = 0.73 0.60

(f) The Indiana State Department of Public Instruc-

tion should provide full-time consultative leadership

to assit local school districts in planring and pro-

gramming for the gifted and talented. 0.78 0.81 0.82

(9)State Board of Education should approve the gifted
and talented as an endorsement area for a teaching
certificate and should name the area of the gifted

~ as a critical field of education for \which special

teacher preparation is necessary.! 0.45 0.52 0.55
(h) Indiana should establish a state system of scholar—
ships for advanced training of teachers of the gifted
and talented. 0.38 0.66 0.49
*1.00 = "agree"; zero = "undecided"; and -1 = "disagree".
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(i) The Indiana State Department of Public Instruc—
- tion, state colleges and universities and local
education agencies should cooperatively take steps
. to develop well-coordinated and articulated programs
 of teacher training and retraining in order to alle-
- viate the present severe shortage of professional
- personnel, competent to diagnose, direct, experiment, :
‘evaluate and program for the gifted ana tzlented. 0.78 0.91 0.90
The results reflect the interest in the development and strengthening of
state 'l'eader‘ship, financial and p,r:ogrammatic»‘suppor*t for the education ana train-
ing of teachers, and appr‘op‘r‘iate‘ programs.  Interestingly, all respondents
consistently felt that the education of the gifted was the responsibility of the local
‘schools and should be accomplished through funding of excess costs and with
programmatic leadership from the state. Direct service activities by the State
Department of Public Instruction, such as student schdlarshi ps, were seen as having
limited value. Also, the integration of gifted education with the general curriculum
was again stated by responses denying the need for separate teacher certification
while reiterating the basic abiiity of most teachers to adapt to the special instructional
reguirements if supported in their efforts to do so.
They also agreed that adequate federal and state funds should be distributed-
among local school districts for the purposes of developing demonstration or
-experimental programs for the gifted and talented. This is presently being
accomplished through the funding of three Title IV-C exemplary programs for the

gifted in the state.

<D. VEsSential Factors and Major Difficulties in Providing Programs for the Gifted

and Talented:

Table 10 shows factors that were considered essential by the respondents in

providing phogr*am‘s for the gifted and talented::
) - 25~
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Table 10: FACTORS RATED ESSENTIAL FOR PROVIDING PROGRAMS OF
THE GIFTED & TALENTED
Mean weights of the Respondents' F’ercepttons

- Factors ‘ - of Essentiality”
Principals

Public Noh—public . Teachers

@) Administrative support 2.58 2.56 L - 2.67
(o) Teacher interest B 2.87 '2.45 o 2.49
(c) Special funding | 2,41 2.89 - 2.83
@ In-service training of personnel to : | :
operate programs ‘ 2.28 2.27 : 2.23
(e) Awar‘eness‘ of possible programs 2,14 2, 14 . | 2.28
(F) Specially qualified teachers 2.13 2.12 2,00

(9) Adequate identification procedures |
in use. 2.18 106 | s 18

(h) A sufficient number of gifted and
talented students to warrant

such programs 1.96 1.84 1.88
(i) Community interest ‘ 1.2 1.73 1.87
(j) Additional physical facilities 1.77  1.85 1.78

The respondents identified some majéwrl difficulties or limitations in
initiating or expanding programs for the gifted and talented in their schools.

These are shown in Table 11.

*3 00 = "very essential"; 2,00 = "essential”; 1,00 = "somewhat essential”;
and 0.00 = "not essential™", 38 :




“Table 11: MAJOR DIFFICULTIES OR LIMITATIONS IN INITIATING OR
EXPANDING PROGRAMS FOR THE GIFTED & TALENTED

le"ﬂcultles o | ‘ Mean-welghts of the Respondents'
‘ Per‘ceptlons of -their Semousness
Principals ' -

T Public Non-publlc Teachers
@) Insufficient financial support : . 2.29 2.48 2011
“(b) Insufficient personnel o : . 2,21 2,36 2.12
"'(c;) Too many other pressing priorities ‘ 2,04 2.>O7 | »2.14‘ .
(d)‘Inadequately_ trained personnel o 1 .97‘} 1.96 . 1.80
(e) Inadequate development of curricula and 7

" instructional materials _ , 1.89 1.86 1,92
(F) Limited physical space & facilities 1.83. 1.90 =~ 1.85_
‘(g) Lack of knowledge about:"giftedness"  1.78 1,80 1.94
) Inadequate referral & diagnostic techniques 1,697 1,83 1.79
(1) Ihadequate iconsultative“assi'stance A .'66 1.82 1.68°
;(j').!_ack of parent or con’imuni‘ty interest & support- 1.26 1,09 . . . 1.48 N
(k) Lack of support from the teaching staff ~ 1.01 o0.80 ©  1.14
.:(1) Inadequate legal base | | 0.77 0,68  0O.62

'These findings are selﬁ—explanator‘y.

E _Support Factors

- "Table 12 summarizes the hesults of questions whfch were included in the
:éuestionnaire to éscertain the reSpondents' perceptions <.>‘F tﬁe e*iét}ng status and
lmpor‘tance of vamous supporlts ﬂ;r bnégn;amé. Meén-weiéhts of the reépoﬁdents',
jbér‘cebtions of statué and iﬁ*\ portance and discreﬁancﬁy indices ar‘e‘ g.ive.n agaiﬁét

each item.

*3' OO = "a great deal"; 2.00 = "some'; 1.00 = "little"; and zero = "none".
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Table 12: SUPPORT FACTORS FOR PROGRAMS OF THE GIF’TED & TAI_ENTED
‘ Mean—welghts or indices of response*
Questions ' ; ' . Principals . Teachers.
- ‘ ' Public ' Non=Public Co
1. Does your school system have  #x(g) _(B—T—(D) S) @O O S O © g
the following for the education of ' ' : : C
. the gifted and talented° ‘ -

(@) a specific written policy? ~.81 +.68 =1.49 =.87 +.57 ~1.44 —.67 +.72 —1.39
- (b) a definite set of criteria for \ | S
identifying the gifted & talented? = —.68 +.88 —1.56~-.72 +.72 =1.44 -.54. +.95 —1.49'

(c) official regulations or guide-
- lines for the program of the 3 _
glfted and talented? -.7% +.76 -1.51 -.78 +.59 -~1,37 -.63 +.88 -1 .5_1»{",‘;;

2, Does your school board support

“the activities and involvement of

school personnel in planning and ‘ :
programing for the gifted & talented? +.25 +.99 —-.74 +.20 +.85 -.65 .00 +.99 -'.99;

3. Did your school or school system
create, at any time, a study com=

“mittee to conduct initial planning -
for gifted & talented education? ~.35 +.83 —1.18 ~.60 +.61 ~1.21 -.27 +.84 —1.11"

4, Does your‘ school at the pr‘esent
time have: :

.- (@) professional personnel such as:
teachers, counselors, psycho-
metrists, tutors, aides, etc.
- employed specifically for working o R
 with the gifted & talented? -.77 +.61 -1.88 -.82 +.51 -1.83 N/A N/A N/A .
(b) any professional support or L
leadership personnel such as
Director of Curriculum etc. to
provide leadership and to help you
and your teachers with the education j .
of the gifted & talented? : ~.87 +.78 =1.10 =.75 #.57 =1.32 N/A N/A N/A
*For status indices: +1.00 = "yes, or existing"; =1.00 = '"no, or not existing"; and zero =
"undecided". For importance indices: +2.00 = "very important"; +1.00 = "important"’
'21.00 = "not important"; and zero = "undecided". Discrepancy indices are the algebraic
dlﬁ’er‘ence between status indices and im por‘tance indices. They indicate where and how -
_much the existing status of services or pnognams is lagging behind their 1mportance as
per‘celved by the respondents. So if the lmpontance index in the case of a particular ser— .
‘vice or progr‘am is positive or high and its status index is negative or low, the magnltude N
of the negatlve dlscr‘epancy index will indicate the level of effort that is needed to alleviate
the serious need as perceived by the respondents The theoretical limits of the scale of
dlscr‘epancy indices are ~3: ‘00 to +2.00 and different points on this scale reflect different. :
‘forms of interplay between the respondents' perceptions of the status and those of the
lmpor‘tance of vamous services and pnogr‘ams. o

**(S) = Status, D= Impontance, D) = Dlscr‘epancy.
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| 5 Does your school or school sys—
2 ‘tem provide for developing special
' curriculums and instructional

materials for the educatlon of gifted o ' ‘ -
& talented? -.45 +.86 -1.31-.45 +.77 -1.22 -.25 +1.09-1,.34

- 6. Does your school or ‘school sys—
‘tem provide opportunities for in—
‘service training in the theory ard
_practice of education of the glﬁ:ed

- & talented for: . . ‘ :
(@) teachers? ‘ -.68 +.82 -1,50~.62 +.78 =1.,40-.61 +.,92 ~1,53

(b) administrators? ‘ -.71 +.81 =1.52-.67 +.72 -1.39 N/A N/A N/A

LY

7. In the event you already have
or plan to have programs for the
“gifted and talented, do you receive

or expect active cooperation and
participation in those programs
" by the following community groups:;

@) parent groups? o +.16 +.87 =.71 +.19 +.80 =.61 +.22+1.09 =.87
(b) business? | -.09 4,62 -.71 -.29 +.52 =.B1 +.03 +.73 =.70

| - (d) professional groups, such as
medical doctors, engineers, ‘ ‘ , -
scientists, artists, etc.? +.004 +.71 =.71 -.14 +.62 ~.76 +.14 +.82 =-.78 '
" (e) church groups? : -.19 +.43 -.62 +.08 +.67 =.64 —=.07 +.45 ~.52
(f) other social service groups -

like JC's, I_lons, Rotarians, ' : ‘ o

‘8. Does your school board support
‘the utilization of commumty personnel
and other resources to adequately

‘meet the educational needs of the :
gifted and talented? +.22 +.87 -.65 +.14 +.74 -.60 -.05 +.91 -.96
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The findings indicate that system supports such as having a specific written
policy, a définite set of criteria for identification, and official regulations
or guidelines for programs are important, but seldom exist. Similarly, the
respondents indicated that the school system should create a ;mdy committee to
conduct inltial planning for gifted and talented education. The system should ,
allocate the time of professional personnel such as teaicﬁers, counselors, psy-
chologists, etc. to specifically work with the gifted and talented. Professional
suppdrt and leadership personnel such as director of curriculum etc. should be
made available to provide leadership and in-service training, and to help with the
development of special curriculume and instructional materials. All of these
aspects of support that the school system can make awvailable for the education |
of the gifted and talented were perceived by the respondents to be important,‘ but
seldom existing.

While the results indicated the existence of some level of support from
the school system and community groups such as parents, professional and social
service groups , the discrepancy indices point to the need of increasing the l‘evel

of this support from the school system and the community alike.
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~F. Financial Provisions

Concerning the need for financial provisions for the programs of the gifted

and talented, the administrators' responses are shown in Table 13:

Table 13: ADMINISTRATORS' RESPONSES CCNCERNING FINANCIAL
PROVISIONS FOR THE PROGRAMS OF THE GIFTED & TALENTED

Questions Administrators' Indices For
Status Importance Discrepancy

1. Does your school budget (1975~-76) have funds
allocated for the progarams of the gifted and
talented to provide specifically for:

(@) personnel such as teachers and
counselors hired especially for the .
gifted and talented? -.75 .58 -1.383

(b)consultative services such as pupil
personnel services for the programs
of the gifted and talented? -.66 .72 -1.38

(c)special programs for the gifted in
your school ? - -.87 .41 -1.28

(d) transportation assistance for your
gifted and talented students to parti-
cipate in special programs offered in ‘
other schools? ‘ -.80 .75 -1.55

(e) in=service or special training of your
teachers in the area of gifted education? -.41 .79 =1.20

(f) evaluation of individual pupil per— ,
formance for the identification of talent? -.41 .87 -1.28

(g) special instructional materials for the
gifted and talented? -.77 .72 =-1.49

(h) evaluation of program effectiveness in
case special programs for the gifted

are offered in your school? -.75 .45 -1.20

(i) any other neads of the: program for the

gifted? -.75 .45 -1.20
*Eor status indices: 1.00 = "existing, " zero = "undecided, " and =1.00 = "not existing."
For importance indices: 1.00 = "important" and zero = "undecided." '
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2. If you receive additional resources, funds
and personnel, will you and your staff: o
(@) be able to identify additional gifted : ‘ S
and talented Students for special programs? .59 .94 . =.35

(b) be ready to implement or expand a program ‘
for the gifted and talented? o .42 .90 =48

(c)participate in state-sponsbred in—
service programs of gifted education? .53 .84 -.31

(d)appoint a task force or an ad hoc _
committee to study and plan programs for

the gifted and talented? .42 .81 . =-.39
3. Approximately how much additional money do you Percent of Admintstrators
think you will need per each gifted and talented Public | Non-public

student in order to provide special professional
personnel, curriculum and instructional materials,
consultative and evaluative services and other
program needs.

(@)I am not sure. ' . 59.1 - 58.1
(0)$200.00 or less. | 5.5 6.7
(c)between $200.00 and $500.00 13.7 - 21.9
(d) between '$500.00 and $1,000,00 11.8 5.7
(e)over $1,000,00 . 8.9 7.6

The finding of the data summarized above is quite clear. Both the group of
brincipals said the funds allocated to support programs of the gi&ed and talented
a‘re either far below what is needed or are not allocated at all. They also
affirmed that if they recbeive additional resources, funds and personnel, they
and their staff would ke able to take steps to organize and devel‘:)p‘programs for
the gifted and talented. They would be able to identify gifted and talented for
such progranjs,‘ would appoint a task force or an ad hoc committee to study
and plan such programs and would participate in in~-service progbamis dealiﬁg with

- gifted education.

When they were asked how much additional money they would need per student

for these programs, the majority reported they were not sure. While 26% said
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beMeen $200 and $1000, 6% said $200 or less. The overridi‘ng conclusioﬁ is
that the cost factors of such programs must be explored h'\on/ﬂe fully.

Finally, all three groups of principals and teachers were asked to rank their
| needs in order of priority if additidnal funds become available. Table 14 shows
the ranking of the needs by the principals and teachers.

Table 14: RANKING OF THE NEEDS IN ORDER OF PRIORITY BY THE

PRINCIPALS AND TEACHERS
Ranks

Needs - Principals - Teachers
Public Non-public

Need for the development, improvement, evaluation

or expansion of the current curriculum. 1 1 | 1
Need for programs for the gifted and talented. 2 3 2
Need for upgrading skills of academic staff. ‘ 3 2 7
Need for programs to deal with the sbcially ,
disadvantaged. , ‘ 4 5 5
‘Need for vocational education br‘ograms. | . 5 ‘ 6 | | N Sb |
Need for programs for potential dropouts. 6 7 4
Need for additional pupil personnel services, 7 4 6
‘Need for presc;hool ‘education programs. | 8 8 8
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CHAPTER III: DISCUSSION OF THE DATA

A: Identification of the Gifted

The advancement. of any' human soclety can be documented i-n the discoveries,
insights and accomplishments of its most capable members. Conversely, failure |
to nuftur*e the highest talents of its youth is costly both iﬁ ma;ter‘ial and psychologic‘al‘fv
terfns for the individual and the society. |

‘Histor‘ically, inter‘esf: in the education of the gifted has been spofadic. But
even early experiments in the identification and education of talented individuals
Have resulted in astonishing accompl ishmént$. Perhaps one of the most dramati;:
of these occurred under the reign of Suleyman, the Magnificent, when the Ottoman )
Empire emerged as a world power iny a generation after a massive r‘ecr‘uitmént
and training of gifted and talented individuals.

Resear‘ch has sﬁown that the accompl‘ishment‘s‘ of the gifted differ both
qualitatively and quantitatively from those of ‘a like number of individuals from
fhe genel?al society and pérvéde all facets of human endeavoﬁ. “The material
value of their work is readily apparent, but is beyond estimatc;. "Priceless"
is the adjécfive that is most oftén applied to the works of éur réndwned artists,
musicians and writers. No ohe would even attempt to estimate the savihgs in
human life which have resulted from the efforts of the Curies, Pasteur and Salk.
Even a cursory examination of 6ur daily existence reveals a rich heritage in

languaqe, thought and philosophy which is readily traceable to the contributions

of rare individuals of today and yesterday.
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The bé.sic needs of gifted children are essentially the same as of other childr‘e:"n;
understanding, self-esteem, a siense of worthy accomplishment, independencé,
love and self—actﬁal ization. Like other children‘ if these needs are not met, they
also suffer from problems of anxiety, ioss of self"—esteem and insecurity. The
differences between their éhrondlogical and r‘n,?n‘tal ages tend to enhance the |
discrepancies in values, standards and concepts of behavior and accofnplishment ;
whicﬁ they encounter. We create special problems for them when their different
interests, goals and modes of operation are not accepted. Often highly gifted
children tend to feel lonely and get little from programs gearzd to their less
able classmates.

More recently, Dr. Julian Stanlgy of John Hopkins UniVerSity (1 974)
re  rts outstanding success witl'; hi”sh séar‘ch for ;Hd subsequent education of
‘yo‘uth with precocious mathematical talent. | Dr. Stanléy has alsé noted thaf a
large propof‘tio'n of the children identified as mathematically talented thrdugh his
screening techniques were not nominated by their public school teachers as being
sﬁperior mathematics students.

fhe advantages to the society of early identification and nurthance of special
talents would seem to be obvious and accorded high‘pr‘ior“ity by the general public

and educational profession alike. VYet the Report to Congress (1972) indicated

that 58% of the elementary and secondary principals polled reported that they had
no gifted or talented students in their schools. (p. 29) Recent figures gathered

by the Oﬁ"i‘ce for the Gifted and Talented of the U S.‘Oﬁ’ice of Education éuggest
that only 13% of an estimated 2,580,0C0 gifted and talented school children are
being provided special educational opportunities with 21 states having no prbgrams

of any kind for the gifted. In addition,v numerous studies have shown that_teachers

- 35 -

47




tend to be the least reliable ‘identiﬁer‘s of their students wvhd’have exceptidral
talents and abilities. One reason may‘ 5e their c‘:onditioning‘ to a particulak levell‘ |
of group performance. FFor instance, a tealc’her with years of experiehce inan
affluent suburd will not be greatly impressed by a pupil's performance which is’
better than 84% of the national norm, because this may be the average perde
mance of her entil;‘e.school. On the other hand, another teacher with l‘ong‘exper‘ienc‘.ie |
in the inner—city schools may be delighted ‘by“a pupil's perfourmancé which is right

on the natibnal r"norm,‘ because it is significantly above the average performahce |

of her school.' Both féachers may be applying inadequate criteria as a result of

which sdme students will not bé recognized as gifted when they realig;-?ére s and

others who are not will be viewed as such. ‘Th‘is factor becomes even more
éignificant when viewed against the data from the Rosenthal (1962) stgdies whic;h
indicé.tes that fhe teac.%hér"s berception of a child's abilities has-a significant

effect on the ohild"s performance.

Identification of the gifted and talented student is a must before any special

T program can b}e provided. Once the student is identified, then special educational
needs can be assessed and appropriate curriculum experiences pmvided. Identi-
ﬁcation of any ability dimension depends upon: ;

(1) the categori‘cal definition for the range under consideration. Relative
to the definition of "gif‘tedness" discussed in Chapter 1, most traditional
assessment instruments, such as IQ or achievement tests, measure in

only one of the four ability areas, viz. academic achievement. Identification

ir the other ability areas, i.e. icré?glfi(?’i‘ty)\lgi\nesthetids and psycho-social,

will require the development and refinement of new instruments and

techniques. ' : 48
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(2)v the Willingness of educators to break from stereotypes of giftedness

as determined, for example, by IQ scores..

Perhaps the most significant influence on programs for the gifted and talented
has been the developmént of an expandad concept of giftedness. This has occurred
mostly in the literature with very little evidence of its impl‘éménfation in programs.
Since 'i'er‘man's (1925) major study on the gifted, most pﬁograms have focused on
the intéllectually gifted and the identification criterion Has~ been the IQ‘scor‘e
(Gowan, 1971). These programs may meet some of the educational needs of a
small per*centaée of students — usually 1 - 2% of the school population. However,
the programs have been reproached for their selection biases agéinst the soéially
- or ethnically different child. Evidence of early awareness concerning this issue

can be found in Terman (1925) and Hollingsworth (1 926).: ‘More recently the evidence
oi’ cuitural biaé in sta‘ridar“dizéd t‘:e.st;.ing‘has bieen‘cited‘ as selc‘actic‘)n’bias in‘ giftéi:i o
programs by Bruch (1 971), Renzulli (1974) and Torrance (1966).

The development of biased selection procedures can be traced ‘dir‘ectly to the
schoél psychologists and teachers who use tests with limited vailidity, inadequately

~comprehend the information yielded by the testing, and ineffectively communicate

with each other concerning the test findihgs. In the Report to Congress (1 972), the

"School Staffing Survey" indicated that school psycho‘logists, teachers, and talent
specialists were most important (in that order) for identifying the gifted. The report

stressed the need for continuous screening and identiﬁcation efforts and the use

of n:'nultiple indicators, caui:ioning 'against IQ based selection because of its lack

of recognition of cultural pluralism.
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The present study revealed that between 66 and 74% 6i’.the r“esponyding‘
principals arid teachers said no jc:hildhen in their schodls wer“e’involved i’n‘ gifted
programs. An additional 19 = 25% of them indicated that no more than 1 to 25% -
of their gif“ted and talented students were preéeﬁtly involved in épecial pbograms. 3
Only 5-9% of i:hem said that 50 - 1'00% of their gif“tved students had access to
special programs. On the other hand, between 74 - 85% of the r‘espondmg
principals indicated that they felt it was very essential or essential to have
adequate identification procedures in use in‘order to establish qualifatively
differentiated programs fostering the diverse abilities of their exceptionally
talented students. However, between 67 and 84% of them reported that they did
not presently havé a definite set of criteria for identifying the gifted and talented.*
To summarize, the results indicate that:

(1) few programs preseni:ly exist for the gifﬁed and talented in'Ihbdiana,

(@) few schools have adequate identification programs or strategies for

identify‘ing such studerits, and
| C3) the majority of respondents feel that identification and educational
programs for the gifted are needed.
| The results of the study also indicated that, as perceived by 75 - 89%
of the responding principals and teachers, the schools depended largely on

group intelligence and achievement tests when attempting to identify the gifted

*Appendix B, C and D survey items #2b and 3b; Appendix B and C, survey
item #17f; and Appendix D, survey item #14f,
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and talented students.* Since close to 71% of aﬁ re‘spondents raited, the use of
infélligence and ac.hievément‘tests in thelidentification ¢F giftéd and talénted
students as important or very @nﬁportant, the souﬁce of‘thei_h‘di'ssatisfaction’
‘with the identificat’ion méasures must lie eisewhere. The discrepancy indices
between the .Eeported usé of identification techhiQUes and the relétﬁive importance
assigned to their use showed that sevér‘al‘ additional identificatidn techniques
were specified as important but_ not widely used.** They were:

Informal review of students' interests and extra—curricular activities

Special aptitude testing for talents

Judgement and evaluation by contént area professionals

Student authored essays or other products

Review of anecdotal records

StUde‘nt self~-nomination or volunteering

Standardized tests of cr‘eatiivity and personality

Many gifted and talenfed abilities ’readily identify themselves to the perceptive
adult. The preschooler who has taught himself to ‘relad, the first or secohd grader
who displays per‘spe‘ctive‘ in drawings, the young child Who shows interest in
aﬁd concern for the political and scientific phenomena, or the youngster who is
responsive to music, display precoéity in development relative to the major‘ity
of his chronological age péers. ~All of these and many others as well can be
easily identified if our definition of giftedness is broadened and if we employ é

wvariety of criteria in identification.- .However, another‘ factor vitally important

*Appendix B and C, survey item #13a and b; Appendix D, survey item #10a and b.
** Appendix F, pp. 10~12, 31-33, and 51-53.

~am
-
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to idehtiflcation of c;hil.dren with exceptional :talenfc is that théy neéd to be judg'ed 5
pel_ativé to their cultural and community norms ratﬁér' than agai:h$t national |
norrﬁ pOpulatioﬁé'fV"'A child who is pérforming wel‘l“above 'th‘e»lré»Qelj of hi’s'inﬁme'd:iatéi
peer group in a particular area of achievement will réQui':re;st)ec‘iél program'fﬁing |
ikf his educational needs are to -bé met. Educators must alsé be ¢b§ﬁizaht_, o_f”:

the fact that gifted performance hqay emerge at various_ tinﬁefs and in various
ways. Thus a child may appear to be unusually talented Eelativé‘ to his class-
‘mates in one setting and appear to be quite ayer‘age vwher"n compared to anothér
group. |

The use of multiple criter’i‘é;“ as against the more restrictive use of standard—

ized intelligence and achievément tests recetvé chsidel;‘able support il;'l the
literature as the more compreﬁehsive and rel iable‘ stratégy for identifying gifted
children in need of special programs. Many authorities indicate that the use of =
multiple criteria ér techniques are partidularly cr‘u‘cial in the .idéntification of
children whose raciail, ethnic or sociological. 5ackgrounds differ from those of
"average middle class" Amen;ica. ‘An adequéte strategy for idehtifyiné gifted

and talented children should include such méast;lres as parental recorﬁmehdations
(pérticularly for the very young child), teacher evaluation and nom ination; judge-
ments by panels of experts, self—nomination, autobiographies, recohﬁendations
by community pérsonnel who know the vstudent in different envir‘onments,_and v
judicial psychological study as well as the more t;raditional intelligence.and
achieverrient tests. These less traditional measureé have the advantage of thé

 tapping of information from many kiﬁds of sources and can be utilized not so much

+0 confirm known taients or skills but to tease out exceptional talent in areas
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| ‘not otherwise diséévered. When children ar‘é‘ involvéd‘ in éci‘:ivitic‘a‘sl deSighéd ‘

:ﬁt‘o éiicitbr challenge their ima‘ginatio‘nv aijd abilit‘y té ‘ehgageirj-divérgehtj_,tlfiinking,
or‘ Wheh‘ they demonstrjaité novel appl';da;chés to :probien"\‘—soii/ihg‘ and e*pr‘éss

| tﬁemselves inv_ai var‘iéty of situations and through i:he vusve bf,diﬁ’er*éit inedia,

;. we can directiy observé them. Such» observétibn is: t‘.lsef"ul‘ in thé ca‘se oi’ all ‘
‘chilc";ireri but it is particularly cn;iJcial for the i‘dentificatiOn of childﬁen from various
si.ib-cultures. Thus, any staté—le\?el policy development éhould encourage the
inclusion of cr‘itel"‘ia for idéntification procedures’ which have the'hi.gh'est |
likelihood of including all gifted and ‘talented pupils, with special consideraﬁon

for minorities and other sociological sub—-groups.

B: Programming for the Gifted and Talented
de major alternatives maybe sttiudi_é_d when coAnsic‘ii_evhing the educatioqai
-program needs of the gifted and talented child:
¢D) acceler‘atioh which refers td modifiqations in ‘tlfie reg:iuiar pr“’ogrjam‘,;i:vhat(
enable a student to complete the pﬁogram in less time'o‘r*} ait an eariieh
age than is usual. Such modifications include early admission to
kindergarten through college; combining‘;’ two years' work into o'ne;‘
skipping a course or gradé; tak iné extra courses or si.lmmer‘ sessions
to shorten total time ih school; earning college credit for high school
work; and ”piacing voq‘t"‘of-certain courses by examination twhich is also
referred as credit by examinaition (Passow, . 1958 p. 212); .and :
(é) »pr‘ovision of programs for the gifted and talented within the structure
of a regular class pr‘og.r‘am versus the‘cr‘eation of spediai classes and

special schools which provide opportunities exclusively for the talented.
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Regular; slass programs can be sdapted for: glfted and talented chlldr‘en o
by prowdmg non—graded mstr*uctton, enmchment thmugh m—debth
| projects, student contr*actmg either for*mally or thrsugh pmgram design,
small gmup instruction, mdependent study, peer‘ teachmg suppor*f:ed L
by the r*egular‘ classmom teachsr, and Ltmer‘ant teacher‘s who travel
from class to class to oFfer‘ enﬁchrﬁent pr‘ogr*ams. On the othsr hand,
the gifted and talented Stt;ldents can be grouped in spec1a1 schools, spec:lal
classes, "tr‘acks "or "streams" accor*dmg to age, abillty or pr*erer*ence.
Such groupmg excludes studeynts who are not. consldered glfted ~and '
talented. It may involve full=-time, ‘part—time or summer placerhents, ‘.
advanced placement cour*ses which are taken in High school but bcarry B
sollegs chedit, honor seminars, or r*eleased tirhe for community |
projects.

1. Acceleration Programs

The present survey investigatedths status and‘ impor‘fance of sevéh types"“
of acceleration options:
v _,\Ac;_celer*atioh by early school entry,
Acceleration by grade skipping,
Acceleration by advanced placeﬁent,
‘Acceler‘ation by '"visiting" higher; grade level classes,
Credit by examination, “
Acceleration by early high school‘ graduation and early college entry, and

Attendance in college classes before high school .graduation,

54
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- Concerning the status of these programs, between 8 and 27% of the respondents
said all or some of these programs were being offered in their schools, 59 -~ 83%
of:them indicated such prograrns were not being offered, and 6 - 14% said they did
not know.* Whether the programs were not being offered, or the principals

and teachers were not aware of them, the eﬁ‘ect of either would be the same ——
reduced service to students.

In the case of younger gifted students, however, the presence and use of
acceleration pr'ogramv's may be the result of attitudes toward the programs
themselves. Table 7 in Chépter 2** shows the order of preference reported
by‘the responding principals and teachers to these and other methods of

~ programming for the gifted and talented.

Virtually all of the acceleration options received very low indices of importance .‘
In fact, acceleration by early school entry or by grade skipping was perceivea

to be simply unimportant. It is clear from the data that the acceleration options

:‘so frequently referred to in the literature as viable alternatives for young children
are neither utilized nor viewed positively by a large majority of the respondents.

- The older child fares somewhat better in the matter of the respondents'
attitudes toward acceleration. They indicated their preference for the acceleration
options in the FolloWing order:

(1) Advanced placement in honor seminars etc.,
(@) "Visiting" higher jrade level classes in areas of strength,
‘ (3) Attendance in college classes before high school graduation,
‘ (4‘) Acceleration by early high school graduation and eanly college entry, and

(5) Credit by examination.

*Appendix B and C, survey item #14(e), ), @) ), @), ), and () and Appendix
D, survey item #11 @) ) @), (h), @), (&), and (w).
**pp. 21-22 of this report. 43
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These tend to be thé kind of options nﬁost often consider‘éd for the older, especiélly
the high school student.

\While the order of preference shown above holds both for the adninistbatdrs‘
and the teachcrs, the indices of importance attached by thé teachers to Qirtuaily
all méthods of programming for the gifted and talented, including tl'é acceleration
options, were invariably higher than the indices of importarice attached to these
by the administrators.* The implication is quite clear: the administrators viéw
these options as being less important than do the tevacher‘s, and as not very
. important in the over-all énalysis. Such a discrepancy in attitudes is undbubtediy
detrimental to the development and implementation of acceleration based ;barogrjams.‘
Since it is the administrators who are involved in the decision-making and perf’orm'
the leadership role, their attitudes toward such programs will deter‘n"nine
whether or not the programs are developed at all. These attitudes, and whatever
theoretical and factual base upon which they are based, need to be explored more
thoroughly, especially in the case of the administrative personnel.

How do these results look like in the perspective of the state—of-the-art
literature? Getzels and Dillon (19783) offer a concise but good overview:

"Research findings on acceleration are clearly favorable, and may be

illustrated by noting some of the studies most often cited in the liter—

ature. Worcester (1956) studied reports of early admissions to elementary

schools and found that the early entrants generally did better than the

normally placed children throughout school and, contrary to popular

belief, were less often referred for personality, emotional or social

problems. .Justman (1953, 1984) studied 95 matched pairs of secondary-
school students with an IQ of 130 or above placed in accelerated or

*Chapter II, Table 7, pp. 21-22 56
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normal-progress classes. He found differences favoring the accel-
erates in mathematics, science and social studies, and no significant
differences in reading, commnutation, creative writing, or in nonacademic
factors such as social adjustment, attitudes and interests. Keys

(1938) compared the performance of 348 students entering the university
at age 16 1/2 or less with a control group entering at age 17 or more.

He found a significant superiority for the accelerates in academic
achievement as reflected in grade point average, election to Phi Beta
Kappa, and scholarships earned. In the 25~year follow-up of their

gifted group, Terman and Oden (1947) concluded that the accelerates
made a better record than the nonaccelerates in educational achievement,
physical health, marital adjustment and vocational success, and
suggested that the supposed influence of acceleration in causing social
maladjustment had been greatly exaggerated, for such maladjustment

as they found was a temporary feeling of inferiority which was later
overcome (P. 275).

There are some studies which assume that as the accelerated child progresses
through school, his age difference in junior and senior high school places hifﬁ
at a social disadvantage both in the adolescent dating game and in the student's
involvement in extra~curricular activities such as athletics and school clubs.
Rothman and Levine (1963) argue that parents sometimes push children toward
adulthood befohe ‘they are ready. They fear that this effort to save time
eliminates creativity and discovery as methods of learning. The child is deprived
of his chance to be a child. They feel the child is fér*ced to fit a mold of achieve~-
ment which predisposes conformity.

On the other hand, Stanley, Keating and Fox (1974) agree with Terman's
conclusions that the influence of school acceler*afion in causing social
maladjustment is;not supported by scientific research and is rather a
r_*eaction that disr*jegar*ds the consistent research resulté in this area. Their
extensive study of’ the mathematicaily pré;ocious students concluded that not
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only are these students helped intelectually and socially by‘moder‘ate
acceleration but they may be seriously hampered in adjustment and devélop—
meﬁt if they are denied acceleration.

Reynolds' (1962) extensive survey of research came out overwhelmingly |
in favor of early school admission as the best acceleration program avaitable for
mentally advanced children during the elementary years. 'Ga}IIagher (1960) says:

It is very difficult to find any study which has reported on balance
any negative effects of acceleration when acceleration is done as
part of a planned program and is limited to reducing the student s
total educational-program by one or two years.

And Getzels and Dillon (1973) conclude:

More evidence is available in favor of acceleration than of enrichrre nt
or grouping, yet acceleration is the least practiced device for

educating the gifted. As Gold (1965) says, 'No paradox is more striking
in the education of the gifted than the inconsistency between .research
findings on acceleration and the failure of our society to reduce the
time spent by superior students in formal education' (p. 328).
Apparently the cultural values favoring a standard period of dependency
and formal educat ion are stronger than the social or individual need
for achievement and independence. This is an instance of the more
general case one remarks throughout education: when research
findings clash with cultural values, the values are more likely to

prevail." (p. 717)
There is a basic issue that needs discussion here: the issue of establishing

a criterion of ability level at which the child can be expected té profit f -om
formal instruction in an early admissions program or from advanced instruction
in an advanced placement program. Research indicates that only the truly
gifted child can profit from such acceleration early in his elementary séhool
career. This particular child is to be differentiated from simply the bright or
slightly advanced child and especially from the child whose birth date is merely
close to the local school cutoff date for entrance and who may or may not be

very advanced in his overall abilities. Terman and Oden (1947) suggest, as a




| ’ result of their follow—-up study, that "nearly all children of 135 I.Q. or higher
"sl;would be promoted #uﬁiciently early.”" A very ear;ly fer‘ year old child who
has an 1.Q. of 135 would in fact have a mental ability close to a § 1/2 year old

: chlld certainly pr‘epar‘mg him for competitive achievement in almost any
kindergarten class. But for a child between the ages of 4 and ‘5, an inte}lectual
level much lower than‘ 135 would raise sonﬁe question about his ability to
perform in the kindergarten class on a par with his other classmates, let
alone on a level high enough to be one of the top sfudents, and thus to establish
and maintain an appropriately realistic self-concept.

A \amety of research studies concer‘ned with self-concept char‘actemstlcs
of gifted adolescents is typified by Shaw (1961) in hlS findings that gifted
underachievers tend‘ to be more negative in their self-concept and in their
general motivational outlook. This appears to be more crucial in the junior
high school when the adolescent experience begins; The truly gifted student
who gener‘éﬁly pr*ogr*esseé mentally at the raté of about 1 1/2 years for every
chronological year consistently performs in the top percent of virtually an):/‘
regular class that he is grouped in.A However, the high average or bright
students, if they are accelerated, might well be ‘har'd pressed to perform on
an average par with those students ‘who are older,

Thus, there seems l‘ittle question that early admissicon is truly for
the very gifted child. The abcsve average or bright child is working more
appropriately at his own level in a regular classroom and is in a situation

which allows him to function at or near the top of his regular class. The
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opportunity for him to deveop a self-concept which incorporates the idea of
doing exceptional work would te impossible, were this child to be accelerated by

a year.

‘In many school systems,‘the acceleration of such a chiid, who would be
- an above ayer*age or bright dw‘ild but not truly gifted to the extent of
progressing rentally a year and a half for every chronological year, can
also have a detrimental effect on the program as a whole. Such a child entering
school a year  ahead of his chronological age is presented with an expectation -
f‘rom the teacher that he is a '"gifted" child who, on the basis of his early
admission-, is capable of doing exceptional work in the classroom and should
perform at the top of the class. Establishing such an expectation level for
a Child who in fact is only capable of performing on an average level for his
advanced placement is guaranteed to produce a disbkelieving and cynical teacher
whose negative attitude may be evidenced in future contacts with the truly
gifted.

Also, expecting this child to work at such a level in th2 class can situationally
establish some frustrating and unhappy experiences, possibly jeopardizing his
immedijate educationa. future. The vicious circle established by lov; achievement,
which yields a goor self-cencept, Which in turn establishes a low self-expectation
level in the student, often fesults in continued poor achievement. This
underscores the need to differentiate ac.:ur*ateiy between the bright student
and the truly outstanding student. This can be accomplished by judicious pr‘ogr*am—f

ming and irdividual attention to each child with a specific goal in the acceleration

oy}
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or early a&missions program of identifying only the truly gifted child. The
étraight—forward communication to teachers and parerts that only the truly
'gifted child is sought helps to simplify identification procedures and to
establish and maintain a consistent level of expectation from teacher to teachgr
andvﬁﬂom year to year r‘egarding‘ the capabilities of' gifted children.

In the summary; then, if the goal of education is to help each individual
child actualize his/her maximum ﬁotential, the gifted éhd talented seem to
suffer the most in the existing structure 6f formal education. This is in part
because the administrators do not give due im‘por‘tance to their gpecial talents
and they are reluctant to tamper with the traditional stiructure and duration
of educational programs iﬁ.-c‘;;ﬂder to meet the special needs of the gifted and
talented. The result usually is drudgery, boredom and frustration for these
students. In the study‘ by Terman and Oden (1947),a con;mparison of the most success-
ful giffed men with the least succeséful giﬁé’ed men indicated that success
appéar‘ed to be most associated with a balanced temberame nt and freedom from
excessive Frustrafion. in vieW of this finding, the lossd‘tﬁqﬁ‘the gifted and talented
individuais,and more significantly to the society at large ;;used by the failure to
meet the special needs of these children, appears to be really gross.

Early admission and acceleration options are some of f:he ‘n'mndst’bo‘sitively
supported progrars for gifted children with several décades of consistent
regszarch to back them up. However early admission as a program for acceleration
is only'for the truly gifted child with intellectual ability criterion established at

the 135 I.Q. level and beyond, anticipating an annual intellectual growth of
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11/3 to 1 1/2 years for each chronological year. Acceleration effdrts which

%‘ocus on advanced ;alacement and college level clasées- have él?so dénﬁ;nstrated
utility and benefit. In fact, the best evid‘ence suggests that fail_uré té provide

such opportunities may r‘esul‘t in‘ difficulties and pr‘obléms for the gifted stﬁdents.’“‘“‘
Immediate obstacles to implementation of an a;:celeration program in nearly e.very:'-
school system are two-fold: the economic and operational f‘easibility, and the .
attitydes of the adm‘inistr‘ator‘s, teachers, and parents towards accepting the
identified advantages if appropriate identification criteria are establishe‘d and |
adhered to. A partial answer to the economic and operational obstacle lies in

a systemati; screening and identification program for the gifted children. Such.
programs are currently working in at least three school systems in Indiana.

These programs employ intellectual, academic, oerceptual-motor, behavion';al ,‘
and social evaluation tools. ' Furthermore, at least 29 high schools in Indiana
subscribe to the College Entrance‘Examination Board's advanced placement
program . All of these schools seém to have determined that there are

economic advantages to acceler‘ation‘. The less time a gifted student spend‘s in

the educational institutions and the more quickly he enters a career, the more

likely and the faster will he be able to benefit the society.

2. The Regular Class versus Special Class Option

The second major alternative in the area of programming for the gifted and
talented surrounds the discussion of regular versus special class arrangements. -

Within a regular classroom, several possibilities exist for specialized instruction. -

The present survey investigated the options of curriculum enrichment through
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special in—-depth assignments-and projects, in=class grouping by ability or
interest, peer teaching,‘ the use of itinerant resource teachers,and released

time for independent study and free choice activities and projects. Early

‘ admission and acceleration through gradé skipping, which have been discussed
above under acceleration pr*ogr‘éms, also brjing the onnger‘ gifted and talented
students into the regular class. Among all three groups of respondents, 65%

said they used curriculum enrichment throug‘h in—depth assignments and

projects, 68% indicated they used in-class grouping by‘ability or~‘ interest,

and 51% mentioned the use of peek; téaching technique."“ Much fewer respondents
said they used any of the other listed options. It seems the most commonly used
options are employed with all 'children,‘ not stt the gifted and talentéd. The
present study did not specifically investigate whether teachers purposely identify
the talents of student and then use these instructional arrangements because of the
specific talent areas, or they use these ootions with all students. It should be noted
that these techniques, because of their wide use, may be described as ar*rangeménts
Folr the gifted and talented by teachers and administrators even when the method

of use is inappropriate and does not meet the needs of the talented students.
Again, this illuéti*ates the emphasis on a relativistic concept of giftedness as
taient or ability relétea to ekisting and r*equir:ed r‘esonces. Any speciﬁ;: strategy
will be much easier Fo‘r~ larger schools to implement since the extent and variety
of available resources is greater. The smaller schools, with fewer tea.chers, a

more restricted curriculum and a smaller student base to serve, are hampered

* Appendix B and C, survey item #14 (a), (j), and (p), and N
Appendix D, survey item #11 (a), () and (p).
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in this process.

Table 7-in Chapter 2* shows the order of preference reported by the

responding principals and teachers to thése and other methods of programming -

for the gifted and talented. As evident from the table, tﬁe respondents

showed a greater preference for curriculum enrichment through in—-depth
assignments, in-class grouping by ability or interest, and peer teaching

than they did for the use of itinerant resource teachers, and released time

for inde\pender\‘nt study and Fr}ee choice activity. The two latter options have

in comn;'-on the aspect of segregation of the gifted students for full-time or part- ’
time in exclusive groups. Only 6% and 1‘8% of the r‘espo‘ndents respectively - -~
had indicated that these options were beiﬁg used. On the other hand, 35%

of thefn said they used part-time special classes for the gifted and 4% mentioned*.
the use of full-time spéci‘al classes ** Thdsiu,.'-thté availability of part-time special
arr*angemenf:s for the giftef:l is considerably higher t;han full-time placement in
special classes. Surprising, hdwever, was the attitude of the responding
principals and teachers. As shown in Table 7~,* they attached greater importance
to part-time special classes for the gifted students than to all other methods

of programming except curriculum enrichment and in-class grouping. Concerning
full-time special classes théy we‘r‘e almost neutrél. One can only speculaté

about the reasons For“such differences in the respondent s'attitudes: the possible
fear of developing an elitist group through full~time special educational programs, ‘or“

. the potential effects of such arrangements on the gifted children who would be

* pp. 21-22 of this report.
** Appendix B and C; 'survey item #14 (b), (c), (@), and (s), and
Appendix D, survey item # 11 (b), (c), (q), and (s).
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ihteracting only with other‘ gifted children, or somethi‘ng elsé. The reticence
to appr*ove full-time special prqgr‘am options may be a child=-centered concern
or a 'community—center‘ed one, but the effect of botiq is diminished program
potential. - | : e,

Other program options within the scope of part~time and full-time
arrangements were also addressed to in the study, such as the provision of
extr‘a-cur‘r‘icular‘ activities, hobby and club plans etc., ‘highly individualized
and personal instruction fr‘omv professionals, hard—-core advanced courses,
special ct:unseling or instruction outside regular classrooms, special
summer programs, mentor or tutorial systems, and special magnet—-type
schools serving large geographical areas, The use of the‘se program options
was indicated respectively by 46%, 16%, 21%, 20%, 18%, ‘13‘%, and 2% of the
respondents.* Table 7 in Chaipter‘ 2** shows the relative importance ;
attached to thése program options by the three gr‘ouips of respondents,

It is noteworthy that a larger number of the responding teat:hers (52%)
reported the use of extra—curricular activities, hobby and club piahs etc.

for enriching the education of the gifted and talented students. If this is true,
the primary responsibility for enriched education of these students is
trainsferred to other students or to club~sponsored activities. A review of
the qi,lalitative impact of such efforts might illustrate that this only serves

the motivated students who are talented and capable and the marginal ones

are missed.

* Appendix B and C, survey item #14 @), k), @), (M), (n), (o), and (r), and
Appendix D, survey item #11 (d), k), 1), (M), ("), (©), and (r).
**pp. 21-22 of this report.
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C: Support Factors

1. Essential Factors and Major Difficulties

Both principals and teachers agreed that the most significant obstacles

to the development of educational programs for the gifted and talented ar_*e:*

Inadequate financial support
Lack of trained personnel
Too many other priorities
They also agr*éed that thé following did not constitute difficulties or ‘
obstacles:* -
Inadequate legal bése
Teacher interest
‘Administr*ative arc community support
This suggesfé that while fhe legal basis for qualitatively differentiated
programs for the gifted and talented is saen és adequate‘ and not requiring |
modification, the extent of resources needed to suppert the programs is
believed to be inéufﬁcient and that the resources which are available are
subject to too many‘other* prioriti®:s. Also, while the teachers and administr*atpr*s
show interest in and sqppor‘t of pragrams for the gifted ,' there are not enough
trained personnel to work with the programs. This again is the r‘ésult of
prioritizing the allocation of exist{ng resources, both in terms of personnel
and finances. |
Interestingly, all respondents agreed that the factors which they considered
essential for the development'of programs for the gifted ‘ar‘e:**.
Administrative support |

Teacher interest
Funding support

* Table 11 in Chapter 2, p. 27.
**Table 10 in Chapter 2, p. 26.
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The FiAr‘st two factors, administrative support and teaCI;w_er‘ interest,
have already been dentified as not constituting difficulties or obstacles
to the development of programs. In fact there is ample evidence throﬁghout
the sState that these two factors are present and are eontr*ibUting to develop—
ment efforts in the-area. Suéh evidence‘ is:
(M The number of school corporations applying for .
federal funding to support program efforts has risen

from zero to about 12 programs per application period.

@) Forty-five local school corporations are participating
in on'going inservice training activities throughout the state.

3 Several "new' programs for the gifted and talented have
be »n initiated by local schools: three programs through
Title IV-C, ESEA, funded through the Indiana State Depart—
ment of Public Instruction; three through PL93-380 funded
through USOE, Office of the Gifted and Talented; and several
through local committments of varying degrees.

@ Planning committees and part- or full-time coordinators

for gifted programs have been designated in over twenty
school corporations.

Usually programs for the gifted and talented are viewed as special
categorical programs. From this perspective, the catégor‘y of "'gifted
education" is always measunr<sd against other education categories. It may
be this "categorical' perspective that leads respondants to agree that the
third major hinderance for‘.programs is '"too many other priorities.™
Detemﬁining what these other priorities are would help in planning the
development of programs for the gifted and talented. So the r‘espondenvts

were asked to rank several current issues as priorities for educational

planning. Table 14 in Chapter 2* which summarizes their responses shows

* p. 33 of this report. Also relevant to this section are the selected
free—hand comments made by the responding principals & teachers which

are listed in Appendix G of this report.
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tha£ education fpr the gifted and t‘al:enAted was r‘énked sec_ond: onl ‘y to the ;
development and in'{phévement of the cu‘brent‘ curricu‘lunﬁ

At first imbression( this seems "cq" contradiét the finding that ""too many
other pr‘ior'iti‘es" is a major obétacle to the develobment 61" prﬁgrams. Can .
there be. too many other priorities if gifted education is ranked as the second.
pr\ior‘ity? However, analyzing the fibsf pn;ior'ity indicatés‘that ‘in'v\pr'ovem‘ent
of the overall curriculum is not realli)' é"s»ihglé p‘r'ior'ity.‘ ‘R‘ather' it ié maﬁy
priorities of the different content areas. vPr'ogr'ar‘ns foir' the gifted ahd o
talented are ranked second to this, primarily beéause educ;ation}of’ thé'gift‘c‘ad‘
and falented is viewed as a program within‘thé broader scope of cur;riculuﬁq._ ’ "
Any statewide program effort Which attempts to develop gifted and talented
education, then, must be constituted as part of""a‘br'oader' overéll éﬁ’or't to
renovate or revitalize curriculum in general. This conclusioﬁ is supported ‘
by the respondénts' selectioﬁ of a definition of gii‘tedness ‘wh‘-ich‘is bﬁoéder

in scope and which more accurately reflects the current curriculum of“schools, '

2. Size of the School System and Resources

Ninety percent or more of"'the responding principals a_nd teachers r‘epor'tedv‘
that 25% or fewer students which tHey considered to be gifted and‘ talén‘ted‘ were
involved i.n any special programs. In‘fécit 66—67% qf thé p?'incipalsvand.‘ 74%

,O’f the teachers reported that p_o_rléof their gifted and talented were in special
programs.* |

The schoblys which reported 51‘% or moFe of' their known gifted vand talented .
studen“ts‘bei-ng involved in spécial programs tended  to be lar'gerv schools

in more populous communities. For instance, 36% of the non—-public school

*Table 8 in Chapter 2, p. 16.

- 56 —




principals, 18% of the public school principals, and 8% of the teachers —-
all belohging to schools with 800 or mere .students == reported such involvement
of their gifted and talented students. For schools with 400 or less students,
these percentages of principals ancft'eacher's were only 7,3 and 3 respectively.
It is worthy of not e here that even in the case of larger schools, much fewer
teachers than the principals reported that 51% or more of their gifted and
talented students were programmed.* | |

Figure 1 plots the ber‘ceptioné of the responding pr*incipalé and teachers
concerning the adequacy of the existing programs Foh the gifted and talented aid
the extent of importance attached to various elements of the programs. These
perceptions were elicited through items 2.3 to 2.11 of the principals' questionmaire
and 2.8 to 2.9 of the teachers' questionnaires. The points plotted in the
iﬁgur*e are the dist:r*epancy indices ,Of the r'equndents" perc:eptiqns computed

' for each category of respondents by the size of their schools and communities.**

* Appendix F, pp. 5, 26 and 48-49
** Appendix F, relevant items. See also the footnotes of page 28 of this

report for the explanation of discrepancy indices.
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As can be seen in tiie Figure, the regression line favofs the large
]

school and the large community. The indices qf discrepancy between what
exists and what S ib"mrt&nt te halve tend to Se lower in the case of larger
schools ard cornmrmunities. In fact, a discrepancy of one unit for a large
school or community is someimes matched by a discrooancy of 1.8 units
for the small school or community. Tn other*‘ words, the smaller schools
report almost twice as much inadequacy in providing suitabie programs for
the gifted and talented. The larger schools, while still reporting inadequacies,
have more r‘esour'c‘.es‘ and a greater variety of resources to draw upon.

Again, this supports the concept of relativity in the provision of‘services
for the identification and programming of the gifted ;nd talented student.
A bright, capable, weli motivated student who finds .himself in a large school
located in ‘a large community wiu be able tQ more easily locate challenging |
and intellectually stimulating activities.- The large school has a greater
;/ariety of resources to draw upon in developing a suitable program and the
community, through its breadth and variety, CQmpleﬁﬁents the r*esoufces of
the school. This same student located in a small rural school system would not
have these advantages. While the large school might be hard pressed to develop:
a program for the gifted, the small sch_pol might find it simply impossible.
These data suggest the presence of an eéqlogical concept of giftedness that

recognizes the relative elements of talent and ability interacting with the

environment in which the individual finds himself.
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3. Relati\}é Irﬁportance of Support F'actdr‘s
@) School Board and the Community Groups:

The responding principals and teachers indicated that support from the
school board was needed in planning and implementing brograms for the
gifted and talented. The majority of educators felt that a study com‘mittee

- to conduct initial planning was vital for a successful pkogram.

Comrhunity support was also considered:desiréble but was seen to be
occurring oniy infrequently. The most supportive groups mentioned were
parents and. professional or social service groups. Business and industry
were seen és potentially less supportive.*

(b) Inservice Activities:

‘When the principals were asked tQ ﬁndicate major problems which limited
the initiation or expansion of programs for the gifted and talented, they
overwhelmingly listed insufficient FUndihg‘as the most sig_nbificant pr‘bblem.

The other three gichlems weré related to teacher tr‘aining:‘ insufficient
personnel, inadequately trained ber‘sonnel and a general lack of knowledge about
"giftedness" on the part oF educators.**

These problems indicate that in—service activities should be a major
thrust and should be closely tied to planring prograsis for the gifted and
talented.

The key tb a good progr‘am‘ for gifted ard talen:ted is the teacher. Insérvice
workshops should concentrate on im proving teacher skills, awareness, and

attitudes toward the gifted and talented.

* Table 12 in Chapter 2, pp. 28-22,
** Table 11 in Chapter 2, p. 27,
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Seventy~iour per cont of the teachers, V1% of the public school phincipals
and_ 67% of the non—public schecols principals indicated that it is important to
provide in—service training in the thieory and practice of education of the gifted
and taiented. Howewver; 87% of the pu‘bl‘ic school principals and 90% of the
ricn—~public schoo! principals stated that they did not have personnel employed
specifically to work with the_gifted and taiented. Similarly 67% and 86%
of them respectively stated they had no pe‘beonnel who could pr‘ovide izadership
ih staff development. Theref"ore,the local schools will be looking elsewhere |
for such leadership? The respondents overwhelmingly acknowledged that
the Indiana Department of Public Instruction should provide fuli-time con-
sultative leadership to assist local school districts in planning and programming
for the gifted aind talented. Additionallyv,mtlfhwe responding principals felt
that money sHOUId be spent on in—-service tr‘ainAing as Funds become avai]able, H
and thet,as in-service activities are planned by local districts, planning o
committees would be seeking td use trained per‘sonnel;**

(c) Financial support:

Insufficient financial eupport was identified as a major limiting factor

in the development or expansion of programs for the gifted anc talented. Eighty two
~ Percent of the public school principals reported that insufficient financial

support was limiting their respective schools' ability to provide programs
 for the gifted and talented. Eighty five percédt of the principals surveyed

reported that "special funding" was essential to the development of the programs.

*Appendix B and C, survey items #9, 7a and b, Appendix D, survey item #7
**Appendix B and C, survey items #18f and 12c and d; Appendix D, survey

item #17f. '
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Less than 3% of them reborted special funding as not essential. *

Since an iriéufficient num‘ber‘ of adequately trained personnel was
reported as a major limitation in initiating and expanding programs for the
gifted anci talented, funding efforts should primarily focus on teacher training
and in-service activities. Other vital Facilitieé, such as transportation
assistance for gifted and talented students to participate in special programs,
do not exist in 85% of Indiana's schools. |

If additional financial resources are made available, the majority of
Indiana's public schools are r‘e:aidy and ai:le to de'velop or exﬁand programs
for the_ gifted and falented. Seventy three per‘cerit of Indiana's public school
princi;als reported that given additional resources they would be able td
identify the gifted and talented and 60% were ready to implemre nt or expand
existing programs. Sixty one percent of the public schools were willing
to appoint a task force to study and plan programs for the gifted and talented.
The response of the non—pi,iblic school pr‘incipais was similar,.**

Most principals responding to the survey believe that certain amounts
of federal and state funds should be distributed among Ioc:all districts for the
purpose of developing demonstr‘atién or experimental programs for ihe gifted
and talented.*** There are several such projects being funded through the

Division of Innovative and Exemplary Education of the Indiana Department of

* Appendix B and C, survey items #16b and 17i.
** Appendix B and C, survey items #12 a, b and d.
*** Appendix B and C, survey item #18c.
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Public Instruction. These projects are:
Title III Pr@ject Unlimited Potential: Marion
Title III Developing and Educating ;I'alent- and Abilities: Bloomington
Title IV-C = Acres of Diamonds: Portage
Title III - Model Educational Research Center: LaPorte
USOE/OGT Advocacy Center for falent: Bloomington
USOE/OGT Statewide Program Development: Indiahapolis
USOE/OGT F'ellowships in Gifted Education: two at Purdue Un. .ersity, |
West Lafayette, one at the Depahtment of Public Instruction,
Indianapolis
‘Materials Resource Center for the Gifted: Bloomirfngton.
In addition to these federally funded programs, major programs are also
operéted by the following school corporations:*
School City ofl Gar‘y: KG¥-12 supplementary and enrichmehf program
Indianapolis Public Schools: . . Enrichment classes
Evansville~-Vanderburgh Schools: Early admission program
Special Services Unit, Madison: Early admission bnjogram
Jeffersonville: Early admission program
School City of Hammond: Eleméntary resource teachers
Brownsburg: Elementar*y arts enrichment program
Furthermore, college classes on the education of the gifted and talented
and the creative are currently being offered by the following universities:
Ball State University: Dr. Robert Seitz, Department of Special Education |
Indiana State University: Dr. Liom Grimley, Depariment of Special Education

Indiana University = Purdue University at Fort Wayne: Dr. Ann Dirkes,

Department of Education
Purdue University: Dr. John Feldhusen, Dept. of Educational Psychology.

¥In addition to these school corporations, names and programs of other schools may
¢ be secured by writing to the Division of Curriculum, State Department of Public

O Instruction, Iddianapolis, Indiana. - ,
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as: lending technical assistance to the designing and development of programs, -

~ sources of funding for the gifted and talented, devéloping and pr‘ovidihg guide-

~and talented, disseminating information to all groups interested in this area,

(d) Consultative & Administrative Personnel:

The role of leadership personnel can hardly be over—emphasized in any
endeavbr‘. It is all the more important in the initial stages of planning a‘md
development. Since the development of a systematic educational program for
the gifted and talented is in its emEryonic stage,‘ the kinds of activities the
local education agenci‘es will have to engage in include but are not limitéd to:

D) Identification of all gifted and talented children and youth

) Initiation, expansion or improvement of programs L
(8) Developmentand implementation of an evéluafion ;;/stem for the progran
(4) Working o1ut cooperative programs, if desirable and necessary
"(®)  Dissemination of inférmation about programs
) Participation in and deyelopment of in-ser\)ice programs
D) Utilization of existing informati}ggjwon model programs,
It is wishful thinking to s'uppbsé that the teachers and/or local administratvd‘r’swi
will bé able to perform their functions single-handedly. School distficts
need assistance in fhe establishment, development and improvement of

programs for th.e gifted and talented and so there is need for consultative

personnel who can devote their entire time to the provision of services such

. oviding supportive resource materials, dissemination of information on

rmodel programs, providing information on other federal, state, and private

lines to be used to implement local education agency programs for the gifted
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and other services relating to legislation; cur‘r‘i'culuml development, research,
evaluation, and innovation.

The need for consultative per‘sonnel is supported by this study. Among the
respondents, 71% of the public school Principals and 70% of the non-public
school principals mdtcat ed that consultative leader‘shtp from the Indiana
Department of Public Inst ruetlon is needed to assist local school dlStl‘;CtS
in planning and programming for the gifted and talented, and 73% of the te:eher‘s
concurred. *

Administrative suppor‘t 1s crucial in the initiation and successful f‘uncttonmg
of the pr‘ogr‘ams for the gtFted and talented. Previous researchers and the present
study lend support to this view, The study mdlcated the 1mportance of
in-service training of the admmlstr‘ator‘s. Seventy one percent of the pubhc:
and »64% of the non-publ‘ic echool principals thought it to be an impdr‘tant Factor,

but the study UnCOVer‘ed‘ser‘ious absence of such opportunity. Between 79 and 84%

for the in-service training of administrative personnel ,¥*'

In view of the importance of admlmstr‘attve mle for the Success of programs
there should be a bullt-m scheme of in-service educatton for adr ' ‘strators
in the state program of education of the gifted and talented, SO that the. are kept
aware of the developments in the field. Thus‘, tn turn, they will be able to translate
those developments in their programs. Even though other pressing needs may claim
first priority on their time, the consultatlve personnel in this area should help

facilitate in-service opportunities for the admtmstr‘ator‘s.

*Appendix B and C, survey item #18F Appendix D, sur‘vey item #17F,
**Appendtx B and C, survey item #0p.
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CHAPTER 4: HIGHLIGHTS OF THE STUDY AND RECOMMENDATIONS

A: Summary Introduction

Pursuant to the implementation of the Inoiana Department of Public ‘
Instr‘uotion's Plan for“GiF‘ted and Talented Education developed in Jahuary
1975, a systeoﬂatic and comprehensi\;e review of the ‘or‘\e's'ent educational

“activities, vt"h"e e’Xté‘ht:oF'i:Heir‘ effectiveness, available and potential r‘esow‘ces,y
and an assessfnent of perceived needs of Indiana schools was deemed necessary
by the Department.

Tho purpose of this policy—‘and decision-oriented study was to focus
on the assessment of educational needs of the gifted and talented in the Stéte
of Indiana, and to provide a statewide’ data base that would aid in planning
adequate ano efficient allocation of r*esoufces in order to meet those needs.
The investigation of what constitutes "giftedness, " and the qoestions of
demogr‘aphy, her‘edlty and psychopathology of supemor‘ achlevement lay beyond‘ ‘
the scope of this study. Its main thr‘ust was to examine what we were doing
‘and What ought to be done in order to meet the educational needs of" tehe gifted
and talented children and youth of Indi-éha defined in a broad multi-dimensional
sense of the term.

The research design, sampling, and instr‘ument'ation of the study were
developed in accordance with the proposal of the st'udvy as approved by the
Divi.sions of Innovative Education and Curriculum, ISDPI, in August 1975.

The sources of data were all 2,673 principals of both public ond non—-public

schools, and 2,705 randomly selected teachers (5% of the total teacher population

of the public schools) in the State of Indiana.
- 66 —
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Extensive and in-depth‘discussions and review of pertinént literature and
need assessment studies of other states of the nation went into the develqpment
of the two questionnaires. The staff members of the ISDPI, seleéted professors
of universities of the State, and selected teachers and school administrators of

Indianapolis, Bloomington, and L.a Porte, Indiana, were involved in these

- discussions which led to the construction and validation of the irstruments.

These instruments contained both structured and non—str‘uctur‘ed items in

the following main areas:

1. The principais' and teachers' perceptions of the philosophy
and importance of education of the gifted,

2. The practices and problems of the identification of the gifted and
the assessment of their specific needs and interests,

‘3. The educational phogr‘ams being offered to the gifted and
talented in their schools, and -

4. The schools' needs for developing adequate educational programs
for the gifted matched with available and potential resources: ‘
within and beyond the community: ‘more specifically, the needs -
of additional facilities and personnel, special pre-service and
inservice training of teachers and guidance counselors, developing
curriculum guides and instructional materials for the gifted
children, information needs of policy makers and program managers
and the needs of financial support of individual glFted students coming
Fr‘om lower socio—economic strata.

Before the instruments of the study were finalized and printed, they were:

trji'ed out for validation on 19 school principals and 18 teachers of La Porte,

Indiana, in October 1975and again on the participant teachers and administrators

~ of the Indiana Leadership Conference on the Education of the Gifted and Talented

held in Indiénapolis on November 18, 1975. Review and discussion of the instru-

ments_ were also held with members of the Inter—state Policy Committee of

" the Title V Section 505 Multi-state Project for the Gifted and Talented which -
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includes the states Oi Indlana, Ohl(.), Mlchlgan, lllmms, Wisconsm and
Minnesota. The experts of the Socnal Scnences Resear‘ch and Tr‘atmng ‘
Laborator‘y, University of Notr‘e Dame, Indlana cr‘ltLQUed the mstr‘uments

and suggested changes.

The printed questionnaires were mailed to the sampled phincipals and.

 teachers in January 1976...A second Follow-upmailing to:all those"whO'hadn’t'

. yet responded was completed in F'ebr'uary and early March. The Finel r‘ett,:r‘ns

were 58% from public school principals, 46% from ﬁon—public school
principals and 47% from the r‘an_domly sampled teachers.

The date were computer—analyzed and.summar‘ized se‘p‘ar“‘a‘telnyr the pubylic’_‘_’
school principals, non—public sc:hool principals; and teaehers, by their age, :
participatioﬁ in gifted education, school size ar:nd cemﬁ*\unity size. | |

The preliminary findings of the study were thoroughly discussed and

reviewed in a two-day workshop in May 1976 by exper‘ts of 20 target school ‘

teams created by ISDPI in 1975 for in—-depth needs assessment activities
concerning education of the gifted and talented in Indiana.

B: Findings and Recommendations

cume il

1. Definition'and Identification:

Traditional perspectives have r‘ehed on the statistical model of glftedness.

The model is the IQ cur‘ve, the statistic the upper 2 or 3 per‘c:ent. Mor‘e

Fr‘eQUently,_however‘, educator‘s From virtually all areas of‘education have
discovered that there are many talents and skills that are not measured by

standardized intelligence testing.

The current trend in gifted education is to mowt away from the relatively

narrow and restrictive statistical definition based on the IQ, teward a broader,
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multiple—cr‘iter‘ia modei; ; One nationa11;/ r‘ecognized def“inition pnoposes
"that thegif"ted and talented ar*e those chiidnen and yodth whose talents,‘ abilities,.
and'accpmplishnqents ailow them to excel, or thpse who show the potential
to excel, consistently in any human endeavor, and thpse who require quatita=~
tively diﬁ’er‘entiated educational pnopnams and/on ser‘vices in or*den to

...realize .their.contribution to the.self" and the society. -This--includes,y but»-is-‘- -
ot limited to:

1. The academically gifted, demonstrating general intellectual
ability and/or specific academic aptitude

2., The cr‘eatively gifted with imaginative, original, divergent
or productive thought :

.t

3. The kinesthetically gif’ted showing psychomotor* talent or skills
in the visual or’ per‘f"or‘ming ar‘ts ‘

4, The psycho—soc1a11y gifted, having leader‘ship ability and/or*
an advanced sense of ethical or moral development. ‘

This per‘spe‘ctiv‘e on giftedness does not insist on avl"single'"s‘t‘a'teWide ﬁ
enitenion such as IQ. Rather, it encourages the selection of i.ndi\‘/idua_ls on
multiple -criteria and on the.basis of the relationship of the student's ability ‘

“ to ‘the ability of others in the gnodp from which he is selected. ‘"This definition
also'hespeets the concept of cultu‘r‘al plur‘alisnj; Since the‘ full r‘ange of human
" talents and capabilities is nepnesented in ‘ali of the ethnic and cultur‘ally‘ |
‘ diyense groups of people and in all soeioecpnomic level‘s; it standsto r*easonv‘
‘that the gif’ted and talented ar*e also r*epr‘esented inal‘l‘ these pr*oups.

To u’pgr*ade educational oppontunities for cultur*al and ethnic‘mino‘r“ity ‘
groups is one task, but to discover and nurture the talent a'nd genius within\‘
those"n'\inor*ity:gr‘oups is an even more difficult task . A‘ definition of gif’tedness,
helative to the selectipn group, stnesses "talent r*etr‘ieval" and iimits’the‘
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education of the gifted and talented only by their capacity to learn, rather
than by the failure of inadeguate programs to meet their needs.

How are the giFtéd and talented identified? Many identify themselves
to the perceptive acult, The preschooler whd él reédy readé, the ﬁrs t or
second grader who displays perspective in drawings, the fourth or fifth
grader who understands the ethical iééues embodied 'i‘n Watergate; all of
these and more can be easily identiﬁed if our definiticn of giftedness is
br‘dadened. Panels of experts, peer and se’ r=nomination, 'au't:obiogr‘aphies,
judicious psychological study and more #:e all useful tools in ider"ntifying the
gifted. They rely on information from many different kinds of scurces — not
sO much to confirm known talents or skills but‘to tease out excepticnal
talent in areas otherwise not discovered.

Invariably, schools that in\;olve themselves in programs for the gifted
find more and more ways to identify talents and giftedness in a variety of
students. Many of these schools report an increased foéus on talents, skills ‘,
aﬁd positive characteristics of all students to help balance the heavy remedial
and compensatbr*y pnfactices of many schocel programs.

In order to provide special services to gifted and talenfed students it
is necessary to identify them. urrently, assessment of intelligence and
achievement through standardized testing and GFA are the primary-identification
techniques beihg used. Tﬁe ’nurrv\er‘ous other techniques which were rated as
good poteritial identifiers are used only sporadically. These techniqgues
include, but are not limited to: recommendation by teachers, administrators,
parents and peers, performance in extra~curricular activities, and judgmént

or evaluation by subject area professionals.
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If schools subscribe to the broadér definition of gi&edneéé which encompassgs
the relativistic concept oF e background from which the stuaénf comes and
the general instructional level of the school, then a minimu‘m incidence
level of 6% is justifiable. Identificati~n of these students is pOSS‘ible and these
researchers recommend t : 5o ools should initiaté a comprehensive
program of identification whio.n supélements standardized intelligence and
achievement test data with judgments of ability and taient from several
SOou -;-es.. The state-level policy should also encouragé such criteria for
identiﬁéation procedures that have the highest lil;elihood of including all
gifted and talented pupils with special consideration for minority or other
sociological .éulﬁgroups. ‘ . -

2. Planning and programs: ‘ ,

Relatively few school districts in Indiana are actively planning programs
for gifted and talented students. In fact, many teachers*and administr‘agtots :

do not even know if their school boards would presently support the involvement

-

of school personnel in planning and programming activities for gifted.and

-

talented students.

The lack of organized and systematic planning has j‘r‘esulted in "hit and
miss" programs. Many educators feel the extent of educational ne‘glecltvfor
the gifted and taiented nﬁakeé th‘e‘m amo‘ng fhé most handicapped of all gr‘OUPS
with speci al educational needs. Quality programs for the gifted and talented
do not just happen, they are planned. The lack of comprehensive programs
for these students is, in pa't, a result of a E‘_CE_OF systematic and organized
plannirfg both at the state and local level.

-71 =

84




M

@

'
b

These researchers recommend the following:

A state-wide Council on Talent Development should be appoi‘nted,
by the State Superintendent of Public Instruction for the pr‘omdtion,
development and cvaluation of the programs for the gifted vand talented.
The council should be éomposéd of lay and professional bersons;‘répre—
senting various areas of public and private life. The membership on
the council should be limitea to 12 or less, and rﬁember‘s be appointed
for 1, 2 and 4-year terms. The department of public instru. tion should
delegate proper authority to this council and provide funds for its operatioh

The departm-enf of pblic instruction should develop policy guidelines
for programs for the gifted and talented in all subject—content areas
as well .s an integrated policy for system-wide programs.

Under the nﬁajor forms of acceleration, énr‘ichment an_d grouping,
one may identify a variety of specific adaptations, none of which may be
wi’chouf potential prdblems, and none of which will be desirable or
necessary for all gifted and talented children. | lowever, once the many
a‘lter‘natives have been -identiﬁed‘ and listed, decision makers can wéigh
the relative rmerits and disadvan;cages as they may pertain to the child,
the professional staff, financial resources, parental support, and other
uniQUé local considerations.

Ideally, the school adm inistrator‘é responsible for serving the needs
of gifted and ’talented pupils would generate and implement a flexible system -
of alternatives that might include c.mbinations of acceleration, grouping,
and enr‘iqhment in viewing the devélopmental life cf a gii’tecf child as well

as the differentiated structure of trie curnriculum as he moves frrom pre-
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kindergarten and elementary school through the secondary-tevel program.
Any state-level policy should allow for both the unique needs of pupils

as well as the unique local factorsg of the ~sc$hool and the community.

‘Local administrators should not be encouraged to "buy" any simplistic

orsingle applroach to program development, and the state should not
force a predigested model on the local systems based upoh rationalization
and intellectualizing, As many options as possible should be encouraged
and be made legitimate as long as they represent genuine adaptaticns to
the neec of the gifted .nd talented pupils.

Each LEA i the state should establish a planning committee which
has as its responsibility the development ofa comprehensiv . 1 for
the education of the gifted and talented. This plan sl?-w;u?.d P, provisions
for:

(@) defining the gifted and talented and deciding who is eligible -

- for gpecial educational services, ‘

(b) clarifying the type of program options whirh will be cffered
i.e. acceleration, eririchment, special class, resource tecchers,
Mmagnet-type school, etc.

(c) ©utlining the scope of the programs,; i.e. inwk’ h curricular
ar?eas and grade levels special provisions will be impiemented,

(d) outlining a Program of in—se‘rvice 'edt‘.'lcatio‘h for spectal and ‘r-eg“;ulaar.~
teachers, and .

(e) developing guidelines for how community recources wi Al be used.

Ongoing inservice a. .« - ‘ties srould be identified, maximum use maae
of these ppograms,‘and additional teacher and administrator tr‘a‘ining
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3. Support factor 5:_

While the legal PaSis fo. qualitativeyy, gifferientiated programs is Seen
as adequate and not "‘equi:hiné modificatig,  the extent of resources needed
o suppo -t the Pl"OQ"‘amS is jnsufficient, oper Whatever resoipces are
availabie are also subject tg many “then priorities. "fhus, while teachers
and administrators show intepest N ang suppo'"t of programs for the gifted,
there ‘are fﬁeqUent1y not enoyugh trained o connel or resources to work with
programs.

The schools reporting 5 15rg€ Pereentage of gifted and talented students
being involved in speciai Program? teNdeq to be the larger échools. For
smaller scheolg, the reSponding teacher\swand principals agreed that few,
if any, of thelir gifted and tg)gnted StUdentg were IN suitable programs-

Again, this supports the Concept of r‘elativity in the provision of gervices

for the talented student. Thg 1arg® Sthog) pas @ Ireater variety of resOurces
to draw upon in GeveloPing 5 g jtabl® Program and the cc mmunity, through
its breadth and varietys complem=™ S the nes0UrCes of the school.

Sometimes, ‘the IMPOrty e 0f PPRCIa) FUndiNg is over—rated, and the
belief that insufficient ﬁnancial sUPPOIt i o major deterrent to program
suppcrt seems to be foundeq o, 126K OF knoedde Or a sort of edycator's
tendency to spontanéouSIy asgyme that Peyigions O add‘itions of progrars
will require large amounts of alcjditidnal fundind+ INdeed, extensive, cOMPpPre-
hensive, multi~dimensional apbr.oaChes to progr®M development can be
expensive if these include ngp_ onveNtiong) gtaff additions (teachers of foreign
languages for elen;\ental"y Pupilg), sPeCial quiP{f"‘ent (typewriters for the talepted
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4th graders), or special facilities (scierice & language laboratories for

elementary pupils). But most of ihase enrichment experiences could be

‘ accorhmodated by more flexibility in administrative policies for pupil assign-

ment at minimal cost. The educational administrators and curriculum

leaders at the local level should be ediwcated to the recognition that program

development for the gifted and talented need not be postponed just because
earmarked funds are not immediately identified at the local level or they are
not in sight from state or federal resources. However, in terms of state -~
level policy, undoubtedly there must be‘ leadership personnel and this
admittedly cannot be ignored but should be openly recognized as requiririg
financial support. |

Thuse researchers recommmend the following:

D) Pr‘ograms for the gifted and talented which are already operating
(such as federally funded ESEA Title III, I\V-C or 93-380 projects, or
locally supported programs of special classes or resource teachers)
should be utilized more fully as models and demonstration sites.

2) Cu‘r‘r'ent'[y existing administrative provisions should b2 me~ o Loty
utilized and inter—agency planning meetings be conducted %o r.aradve
obstacles to their implementation. Such acceleration options as early
schoél eritpy, early high school graduation, early college entry, etc.
should'be imﬁlemented as well as opporfunities for Advanced Placemaiit
programs which allow students to earn college credit while still in high
schieol,

) School s .should utilize special funds for inservice activities rather than
for- the purchase of materials, and the department of public instruction

should assist in the provision of technical assistance and inservice
% : ‘ ‘ - 75 =
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training activities.

Schools should aPProach the education of the gifted and tatented from
the perspective that our inapility to meet the needs of this»group of Students
reflects our inability to adequately meet the needs of individual differenceg,
and thus most teachers and administrators can profit from particiPation i,

awarenessS and training actjvities in this area.
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‘Append‘ix A

STATE <~ INDIANA

- RN TR AT s a Y vy A

.~

DEPARTMERNT OF PUBLIC INSTRUCTION
DR. HAHOLD H. NEGLEY, SuPERINTENDENT

ROOM 229 - STATE HOUSE
AREA CODE 317-633-6610

Deccmber 8, 1975

~ Dear Educational Administrator:

You will find enclosed a brochure introducing to you
the Model Educational Research Center (Project MERC) which
is a cooperative program of the ESEA Title III Division of
the Indiana State Department of Public Instruction and the
LaPorte Community School Corporation. Among other things,
the Center conducts statewide surveys of educational needs
and programs in different fields. '

‘ The Indiana State Department of Public Instruction is
presently surveying, through MERC, the need and feasibility
of special programs for the gifted and talented. This is
in order to implement the fullest utilization of any funds
that may be available for this purpose. The survey will
also contribute to the development of recommendations to
the state legislature for such supplementary state funding
as may be required to meet the need.

The MERC staff will soon be contacting you and a few
selected members of your professional staff concerning the
specifics of the survey. A brief questionnaire will be

mailed to collect data concerning your needs and programs
of educating’ the gifted and talented students.

I would like to assure you that all information in
this survey will be combined to yield state or regional
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Educational Administfétot
Page 2 - -

“statistics, and no one school, school system, or a member
of the staff will be singled out when the results are
finalized. o : : : :

" You are strongly endouréged‘to'COoperate~fu11y with
‘the MERC staff in this survey and your participation is

greatly appreciated. ‘
| Sincerely,

i

Harold H. Negldy
State Superintendent
of Public Instructio

‘HHN:mk - -
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"Appendix B:  Summary of Public School Principals'
- Responses. N =2142, Returns = 1241 (58%)

MODEL EDUCATIONAL RESEARCH CENTER
' '~ MERC '

ESEA Title III -

- Indiana State Department of "Public Instruction

R LaPorte Community School Corp.
La Porte, Indiana 46350

January 2, 1976

Dear Principal,

The Indiana State Department of Public Instruction. is at present surveying, through
MERC, the need and feasibility of special programs for the gifted and talented. Thisisin
order to implement the fullest utilization of any funds that may be available for this
_purpose. The survey will also contribute to the development of recommendations to the .
state fegislature for such supplementary state funding as may be requnred to meet

the need.

We are asking the school principals in Indiana to complete the questlonnalre
“since it is our belief that they play the major leadership role in any important change
that is brought about. The information- requested requires a snmple answer and we
would appreciate your careful and considered response to these items. We assure you
of complete confidentiality of your response. We will be glad to send you a -
summary report of this study if you would indicate this in the section reserved for
- comments. Page one of the questionnaire appears on the reverse side of this letter.

Please complete this questionnaire yourself and return it to us by January 1 9, 1976.
- For your convenience our address and stamp are already affixed to it.

We greatly appreciate you cooperation in this endeavor.
Sincerely,
Dr. M. Wasi Khan, Project Director

Dr. M. Ighal, Assistant Director
Ms. Sherry Flodder, Research Associate
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MODEL EDUCATIONAL RESEARCH CENTER
' 'MERC '

Indiana State Department of Public Instruction ESEA Title lllﬂ

,ﬁ La Porto Community School Corp

. / LlPorte. Indima 46850

INDIANA STUDY OF THE EDUCATIONAL R
NEEDS AND PROGRAMS OF THE GIFTED AND TALENTED

Please answer the following questlons in terms of your own personal oplnion, experience and ludgement No refer-
ence will be made to you, your school, or your school system in the compllatlon of these data. R

NOTE: Al figures show percent of those who responded to the items > unless otherwise
indicated. : ‘
DATA CONCERNING THE RESPONDENTS: (Pizage do not wrie "jr;ur name on the questionnaire.)

f Zex? 292 Male b._8_ Female _ i
4 '*hat was your age on your last birthday? Under 35 ' 85-50 over 50 ‘ L
15% 57% 27% ‘ i
3. What is the highest professional degree you hold?
a._Q  Bachelor's Degree b. 84 Master's Degree - c.12 Specialist in Education d._3_ Doctoral Degrea
, 6.32 avg. years  4.16 avg. years
4. How many years of full-time teaching did you complete at the & ___ elemenlary Tevel? b. __.__ secondary lével?
5. How many years of full-time administration have you completed, including the current year? J_Q_.ﬁl.é_avg . years

6. Have you ever participated in a course or courses, a seminar, workshop and/or a conference on the education of the gifted and talented‘?
240  ves 5.60 mno o

7. In what size community I8 your school located? (circle one letier)
a.17_ urban — Totai populaiion. 50,000 and over. : ; 37;'
b. 11 Suburban — Adjacent to the urban popuiation. _ o . |
¢. 16 Small City — Total population between 20,000 and §0,000. ‘ R
d ll Large Town — Total population between 10,000 and 20,000.
6.. >~ Rural — Total population less than 10,000.

8. How would you judge the socio-economic level of your student population?
2.18 iower b.43_ middie c._4_ upper d. 34 mixed e._1_ notsure

9. What is the present enroliment of your school?

38 Less than 400

46 Between 400 and 800

18 800 and over. - - . K=6 1=6 K-8 1-8 =12
| | 51% 6% - % . 1% 2%
10. What grades are included in your school? - 1--12 7-9 _ 7-12 9-12 10~-12 C
o 0% 6% - 8% 13% 4% L I
(CONTINUED ON NEXT PAGE
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SURVEY ITEMS:

Below sare listed some components of the definitions of the gifted and talented as cited in professional
merature Please check your opinlon by marking (X} against each of the foliowing items.

1. A gifted and talenied child is one who:

(a)
(b)
(c)
o {d)

(e)

2. (a)

b

-~

Please

has been recognized by professional educational personnel as possassing outstanding talents and
abllities.

has a superior general intellectual potentlal and ability measured by standardized intelligence tests
(1Q).

demonstrates a superior functional ability or aptitude to achieve and excel In various academic
areas.

consistently shows a high order of outstanding talent In specific areas such as art, music, mech-
anical ability, kinesthetic, psychomotor and manipulative skills, foreign languages, human relations,
social leadership and management, dramalics, creative writing, graphic arts, and visual or perform-
ing arts or any other worthwhile and personally or soclaily vaiuable line of human achievement.
has a creative ability to develop a novel event in the environment; demonstrates divergent, imag-
inative, original or productive thinking.

Using your own definition of “giftedness” and “talent”, approximately what percentage of students
in your school could be considered as gifted and talented? (Please check one.}

2.26 0.1% 5.412.3% c. 214-6% d.107.10% 6.2 11-20%

Approximately what percentage of the students you consider gifted and talented are presently in-
volved in programs for the gifted and talented? (Please check one.)

a. 5610ne b. 25q.25% c. 3 26-50% d 3 _51-75% 0.3 76-100%

check one box in each section for each item.

3. Does your school system have the following for the education of the gifted and talented:

(a)
(b
(c)

a specific written policy?
a definite set of cnteria for identifying the gllled and talented?
official regulations or guidelines for the programs of the gifted and talented?

4. Does your school board support the activities and involvement of school personnel in planning and
programing for the gifted and talented?

5. Did your school or school system create, ». any time, a study committee to conduct initial planmng

for

gifted and talented education?

8. Does your school budget (1975-76) have funus anocated for the programs of the gifted and talented
to provide specifically for:

- (a)
(b)
(c)
(d}

(e)
"
()
th)

)

personnel such as teachers and counselors hired especially for the gifted and talented?
consultative services such as pupll personnei services, for the programs of the gifted and tzlented?
speclal programs for the gifted In your school?

transportation assistance for your gifted and talented students to peticipate In special programs
offered in other schools?

in-service or special training of your teachers in the area of gifted education?

evaluation of individual pupil performance for the identification of talent?

speclal instructional materials for the gifted and talented?

evaluation of program effectiveness in case special programs for the gifted are offered in your
school?

any other needs of the programs for the gifted?

7. Does your school at the present time have:

(a)

(b)

ERIC
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professional personnel such as teachers, counselors, psychometrists, tutors, aides, etc. employed
specifically for working with the gifted and talented?

any professional support or leadership personnel such as Director of Curriculum etc. to provide
leadership and to help you and your teachers with the education of the gifted and talented?
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(a)
(b}
(c)

()

(e)

(aj
(b
(c)

(a)
(b)
(c)

(a)
(e}
()
(q)

)
)

(a)

(b)

2 -
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o8le2| 6|4 |1
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30|61 5| 4|0
3652|8140
33[53(101 4] 0
SECTION | SECTION n'
Exists its Importance

Now As You Perceive

3

.| 15|28 E]_Ec,
S| 2| ZBE| E|2E|2Z
8 89| 3 ]15|52]| 13]20
15|83| 3 |22|52| 8|18
10{85| 5|16|52| 10|22
44 118|38|29(45| 3|24
23(58|20120|50] 6425
15(77} 8 |13|51| 12| 25
15(80| 5|16{51| 9|25
688! 7110]45 18 27]
10/84| 6 |18|52| 8| 22
28(65| 718|595 5|22
26|65| 8 |22({5d8 4| 21|
10[81| 9116(59 6| 25
6|79|15] 8|42 9|41
6(79{15} 8{42 9 41
10(87| 3|13|47 19 27
30|67| 3]14|52 29




8.

10.

11.

12.

13.

Q
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Does your school or school system provide for developing special curriculums and instructional materials

.for the education of gifted and talented?

Does your school or school system provide opportunities for in-service training in the theory and
practice .of education of the gifted and talented for:

(a) teachers?
(b) administrators?

In the event you already have or plan to have programs for the gifted and telented, do you receive
or expect active cooperation and participation in those programs by the following community groups:

(a) parent groups?

(b) business?

(c) industry? ‘

(d) professional groups, such as medical doctors, engineers, scientists, artists, etc.?
(e) church groups?

() other social service groups like JC's, Lions, Rotarians, etc.?

Does your school board support the utiization of community personnel and other resources to
adequately meet the educational needs of the gifted and talented?

If you receive additional resources, funds and personnel, will you and your staff:

- (a) be able to identify additional gifted and talented students for special programs?
(b) be ready to implement or expand a program for the gifted and talented?
(c) particlpate In state-sponsored in-service programs of gifted education?

(d) appoint a task force or an ad hoc committse to study and plan programs for the gifted and
talented?

Please check in the appropriate columns whether each of the following diagnostic techniques is used

Z‘r ﬁ?ur school for the purpose of identifying the gifted and talented, and how important you consid-

(a) Testing of IQ through individual or group intelligence tests.

(b) Testing of achievement in speclfic academic areas through standardized achlevement tests.

(c) Using G.P.A. of previous grades. ‘

(d) Selecting students by rank ordsr, such as top 5% or 10%.

(e) Standardized tests of creativity.

(/) Standardized tests of personality.

(g) Special aptitude testing for talents.

(h) Judgement and evaluation by specific professionals.

(i) Student-authored essays, or other products.

(i) Personal interast inventories.

(k) Informal review of students’ Interests and extra-curricular activities.

() Review of anecdotal records.

{m} Observation by an outside resource person.

(n) Nomination or recommendation by teachers, administrators, other school personnel, parents or
peers.

(o) Student seif-nomination or volunteering.
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Now As You Perceive

1 Don't Know
| Am Not
Sure

Very
Important

Yes

No
Important
ol
Important

jor]
[¢)]
[6]]
)
N
-t

2570} 5] 1

oo -
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SECTION | SECTION &
Exists Its Importance
Now As You Perceive
2l =l
=L ElE| g2 ]
14. Please check in the appropriate columns whether each of the following programs for the gifted and ol E‘E’. E. S §. Eg
talented is offered in your school, and how important you consider it: L Rl el = |—
(a) Inclass grouping by ablity and/or Interests. 1g|70129] 2 }]25]|51| 8 |16
(b) Special classes: grouping of gifted students for certaln ponlons of time. ‘ 1 |351631 2 |18 |50 |9 PR3
{c) Full-time special classes for the gifted In all areas. fc)f 3j19512 |7 2813233
{d) Special magnet-type school serving the gifted and talented of many geographical areas. g 319314 16 |28 PO B8
(e) Acgeleration by early school entry. : e)] 9188 313 |20 44 |33
(7 Acceleration by qirg_dq skipping. m|14i82| 3| 2|19(44 134
(g) Acceleration by advancéd placement such as In honor classes, honor seminars, AP classes, etc. (g)[16]81] 3 | &]39|20|34
(h) Acceleration by "Visting" higher grade level classes in areas of strength. tm|18179! 37 B8 20 85
(i) Credit by examination. Ml 51€0] 51 4|30|26|40
() Curriculum enrichment within regular classes: special in- depth assignments and projects. 67301 312950 3118
(k) Hard core, advanced courses designed to stimulate the gifted students. {18178 4 112/43]13(32
() Provision of extra-curicular activities. hobby and club plans, etc. 45|53 2 119}51(.7 |23
m, ersonal Ins n, possibly fr rofessionals in student's area of :
{m) ;lll)lglg;'y éggh;g:;:g;ed and p truction, p y from p. al. the |17 7ol 4 |17147] 8 28
(n) Special counseiing or Instruction outside regular classrooms. m)|201771 3113|511 928
* {o) Mentor or tutorial system or internship and apprenticeship programs. e)|11|86] 3] 8{40|15138
(p) Peer teaching: students teaching other students. )| 53|45] 83§ 14|52| 8 |26
{q) Released time: reduction in classtime for mdependenr study and free choice activity involved in
community profects. (@{18]{781 3111143/ 13|33
{r) Special summer programs. 17180 83110143/ 15|33
(s) Rinerant resource teacher plan: speciallst teachers serving many schools, helping teach;rsd . ’  '
g:gelz :gg:é::aen;l cz,:gnmoele;ezﬁarnteeea‘::i ec;; gifted, and combining dlrect teaching of the gifte ) 8 90 311 42 13|35
Al duation and early college entry. (This item for hl h school 1.
) :,::I;jleranon by early igh school gra ly g ry. { [ wl2sleslio] a8 laa|17]a2
(u) Attendance.in college. classes before high school graduation. (This tem for high school only.) w28j621104 10 36| 14{40
15. Please check in the appropriate columns, the program areas which receive instructional emphasis for the
* gifted and talented in your school:
{a) Language arts. ‘ ‘ (a;| 53144} 3}26/48| 3|23
{b) Foreign languages. | 17:79] 3]111/42,14|383
{c} Science. ‘ c)| 34163, 4]18| 52| 5i26
(d) Mathematics. ‘ @ | 50]47| 3122|852 2 |23
{e) Social Studies. ‘ 6)|121{75| 4 11351} 7 |28
() An, Music or talent areas. m|35|611 4117/ 51|5 |27
(g) Physical and motor skills. : 9)|19|77] 4113/ 48] 7|31
{h) Leadership tralning and social skills. ‘ (h)|11]85] 4 114/48; 6|32
{l) Vocational and mechanical skills. (This item for secondary level) M116 76| 9110,40! 8 [42
: R - ‘
] Y
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18. To what degree is each of tte following a major difficulty or limitation in initiating or expanding pro-
grams for the gifted and talented in your school? (Please check your opinion about each one, in
the appropriate column.)

{a)
()
()
- ()
(e)
(/]
(9)
(h)
(0]
0
(k)

Inadsquate legal base.
Insufficlent financlal suppor.

Lack of knowledge about “giftedness”.

Insufficient personnel.

Inadequately trained personnel.

Lack of support from the teaching staff.

Limited physical space and facliities.

Inadequate develbpnient of curricula and instructional ‘materials.
Inadequate referral and diagnostic techniques.
Lack of parent or community Interest and support.
Inadequate consultative assistance.

(/) Too many other pressing priorities.
{m) Other difficulties ar limitations.

(Please specify.)

17. How essential is each of the following factors in providing programs for the gifted and talented?
) (Please check your opinion about each one in the appropriate column.)

(a)
(b)

A sufficlent number of gifted and talented students to warrant such programs.
Community interest.

¢}~ Teacher interest.

(d)
(6)
(0
(g)
(h)

M-

i
(k)

Specially qualified teachers.
Awareness of possible programs.

Adequate identification procedures in use.
In-Service training of personnel to operate prdgrams.
Administrative support.

Special funding.

Additional physical facilities.

Other. (Please specity.)

18. To what exteot do you agree or disagree with each of the following statements? (Please check the
appropriate column.)

(a)
(b)

fc)
()

(e)

U]

(9)

th)

i)

ERIC
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“Identification of the gifted and talented Is hampered not only by costs of appropriata test
ing, but also by apathy and even hosnllty among teachers, administrators, counselors and
psychologists;”

Inadequate and inequltable funding for programs of the gifted encourages the employment of
less than competent personnel, improper grouping, disproportionate pupil-teacher ratios and in-
adequate Identification, programming and evaluation services.

Federal and state funds should be distributed among lozal districts for the purposes of develop
ing demonstation or experimental programs for the gifted and talented.

Indiana should have state legisiation for organizing, funding, regulating and monitoring programs
for the gifted and talented

A state-wide Council on Talent Development should be created and be composed of fay and
professional persons from all areas of public and private life, for the promotion, development and
evaluation of the program for the gifted and talented.

The Indiana State Department of Public Instruction should provide {full-time consultative leader-
ship to assist local school districts in planning and programming for the gifted and talented.

State Board of Education should approve the giftad and talented as an endorsement area for a
teaching certificate and should name the area of the gifted as a critical field of education for
which special teacher preparation Is necessary.

Indigna“should establish a state system of scholarships for advanced training ol teachers of the
gifted and talented.

The Indiana State Department of Public Instruction, state colfeges and unlversities and local edu-
cation agencies should cooperatively take steps to develop well-coordinated and articulated pro-
grams of teacher training and retraining in order to alleviate the present severe shortage of pro-
fessional personnel, competent to diagnose, direct, expenment evaluate and program for the

gifted and talented.
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.. 20.

21.

22.

23.

5 BBE ke

Which one of the folicwing Statements best expresses the way you feel about education of the gifted and talented?

a Gifted and talented are already privileged by virtue of their talents and their Ing:réasod opportunltles.

b. Any special educstional provisions for them Is an expensive “frill”; the gifted and talented can achleve their potential adequately
within the regular classroom. : A .

It would be nice to have programs for the glfted and talented, but they will succeed above all other students.

. Some special opportunities are necessary, since the gifted and talented cannot excel without assistance.

6. The extent of educational neglect for the giffed and talénied makes em among the most handicapped of all groups with speclal
education needs. The individual and soclal cost of this neglect Is enormous.

{. None of the above.

Which one of the following statements best describes the status of the needs of the gifted and talented.in your school at present?
{Please check one.}

We are accommodating the needs of the gifted and talented very well, although thess is always room for improvement.

We are accommodating the needs of the gifted and talented falry adequately.

We are accommodaling the needs of the gifted and talented only sporadically.

The needs of the giftec and talented are not really being accommodated much at all, sfthough some teachers may be making an -
individual effort. ’ -

e. None of the above.

&

19

o 3R]
Qo oe

Approximately how much additional money do you think you will need per each gifted and talented student in order to provide special pro- .
fessional personnel. curricuium and instructional materials, consultative and evaluative services and other program needs. (Please check one.)

59 a. 1 am not sure.

_5 b $200.00 or Iess.

14 c. between $200.00 and $509.00.

12 4. between $500.00 and $1,000.00.

10 6. over $1,000.00.

It your school corporation announces that it is initiating programs for the gifted and talented, you would:
40 3. be an active and avid supporter of the programs. ’
41 b actively seek to be a participant in the programs.

l2_ c. particigate in the programs, but only if requested to.

2 g not participate in the programs, but would not oppose the programs.

_1_ e. actively oppose the programs.

_4 1 none of the above.

If additional funds become available, please rank ehe following negeds in order of priﬂity the way you would like to utilize those funds.
(Rank 1 belng the highest and rank 8 the lowest) (Mean=weights and ranks)

33— 3.84 a. Need for upgrading skills of academic staff.
8=~ 5.05p. Need for preschool education programs.
b 2;_5_8 c. Need for the development, Improvement, evaluation or expansion of the current curriculum.

‘6~ 4.18 d. Nesd for programs for potential dropouts.

4~ 3.97 6. Need for programs to deal with the socially disadvantaged.

- P

2= 3;.3_.4 {. Need for programs for the gifted and talented.

5—- 3.98 g. Need for vocational education programs.

" 7=~ 4,22 h. Need for additional pupil personnei services.

24,
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We welcome any comments or suggestions you may have concerning education of the gifted and talented. Thank you for your participation! :



Plaase ‘ba surs that sll pages have bsan completed. We greatly sppreciste your cpopéra:lon.

~— FOLD HERE —

— FOLD HERE —

To . .
MODEL EDUCATIONAL RESEARCH CENTER
% Kesling Jr. High School

306 E. 18th Street

LaPorte, Indiana 46350
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Appendlx C: 7 Sun";maby of Non-Public School
S Principals' Responses
e N= 494, Returns =229 (46.4%)
MODEL EDUCATIONAL RESEARCH CENTER

| MERC

flndia‘na State Department of Public Instruction ESEA Title III

La Porte Community School Corp.
La Porte, Indiana 46350

January 2, 1976

Dear Principal,

The Indiana State Department of Public Instruction is at present surveying, through
MERC, the need and feasibility of special programs for the gifted and talented. Thisisin
order to implement the fullest utilization of any funds that may be available for this

_-purpose. The survey will also contribute to the development of recommendations to the
- state legislature for such supplementary state funding as may be required to meet

the need.

‘ We are asking the school principals in Indiana to complete the quer‘ionnaire,
since it is our belief that they play the major leadership role in any important change
- that is brought about. The information requested requires a simpie answer and we
would appreciate your careful and considered response to these items. We assure you
-of complete confidentiality of your response. We will be glad to send you a
‘summary report of this study if you would indicate this in the section reserved for
‘comments. Page one of the questionnaire appears on the reverse side of this letter.

Please complete this questionnaire yourself and return it to us by January 19, 1976.
For your convenience our address and stamp are already affixed to it.

‘We greatly appreciate you cooperation in this endeavor.
Sincerely,
Dr. M. Wasi Khan,‘Project Director

Dr. M. Iqbal; Assistant Director
Ms. Sherry Flodder, Research Associate

“bjk
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MODEL EDUCATIONAL RESEARCH CENTER
MERC

Indiana State Department of Public Instruction ESEA Title III.

La Porte Community School Corp.

/ La Porte, Indisna 46350

\ INDIANA STUDY OF THE EDUCATIONAL
NEEDS AND PROGRAMS OF THE GIFTED AND TALENTED

Please answer the following questions in terms of your own personal opinion, experience and judgement. No refer-'; 7
ence will be made to you, your school, or your school system in the compilation of these data. _

NOTE: AIll figures show percent of those who responded to the items, unless otherwise - :
indicated. |
DATA CONCERNING THE RESPONDENTS: (Ploase do not write your name on the qubstionnatre.,‘

1. Sex? a 37 Male 5.63_ Female

Under 35 .
2. What was your age on your fast birthday? o 85-50 over 50
23% 47% 30%
3. What is the highest proléssional degree you hold? _ ‘
a. &' Bachelor's Degree 6. 73 Master's Degree .. 5_ spacialist in Education d._1 _ Doctoral Degres
14,83 Av’g. years 2.42 avg. years
4. How many years of full-time teaching did you complete at the a..___ elementaiy level? b.____ secondary fével?

5. How many years of full-time administration have you completed, inciuding the current year? 6.89 avg. years

6. Have you ever participated in a course or courses, a seminar, workshop and/or a conference on the education of the gifted and talented?

a.35. Yes b. 65 No

7. in what size community is your school located? (circle one letter)
a. .32 Urban — Total population 50,000 and over.
b. 14 suburban — Adjacent to the urban population.
c. 22 Small City — Total population between 20,000 and 50,000.
d..12. Large Town — Total population between 10,000 and 20,000.
o. 20 Rural — Total population less than 10,000.

8. How would you judge the socio-economic tevel of your student population?

V I
' I

a._8 lower 6. 50_ middie ¢._S_ upper , d.ﬁ mixed o._1_ notsure
9. What is the present enroliment of your school?
85 Less than 400 '
10 Between 400 and 800
5_ 800 and over. K=6 1-6 K-8 1-8 K-12
6% 10% 21% 46% 3%
Q <9, What grades are included in your school? 1=12 79 7—12 9-12 10-12 .
ERIC | 104 2% 0% 1% 11% 0% o
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A
-+ (@) has been recognized by professional. aducational personnel as possessing outstanding talents and

SURVEY ITEMS:

* Below are listed some components of the definitions of the gitted and talented as cited in professional
"Iitevrature. Please check your opinlon by marking (X) against each of the following items.

A gifted and talented child is one who:

abilitles.

(b) has a superlor general Intellectual potentlal and abillty measured by standardized. intelligence tests
(1Q). : . :

(c) demonstrates a Superior functional ablity or aptitude to achieve and excel in various academic
areas. :

(a)

) -
(c)

- (d)- conslistently shows a high order of outstanding talent In specific areas such as arnt, music, mach-

anical ablitty, kinesthetic, psychomotor and manipulative Skills, foreign languages, humnan relations,
soclal leadership and rianagement, dramatics, creative writing, graphlc arts, and visual or perform-
Ing arts or any other worthwhile and personally or soclally valuable line of human achlevement.

(e) has a creative abilty to develop-a novel event in the environment; demonstrates divergent, imug-
inative, original or productive thinking.

{a) Using your own definition of “giftedness” and “talent”, approximately what percentage of students
in your school could be considered as gifted and talented? (Please check one.)

a250.1% 6.30 2.3% c.22 4.6% a14 7.10% 0. 9 11-20%

(b) Approximately what percentage of the students you consider gif.ied and talented are presently in-
volved in programs for the gifted and talented? (Please check one.)

a67none - 6230-25% .1 2650% o _D51-75%  e._4 76-100%

. Please check one box in &ach section for each item.

E

Does your school system have the following for the education of the gifted and talented:

(a) a specific written policy?
(b) a definite set of criteria for identifying the gifted and talented?
(c) official regulations or guidelines for the programs of the gifted and talented?

Does your school board support the activities and involvement of school personnel in planning and
programing for the. gifted and talented?

Did your schoot or school system create, at any time, a study committee to conduct initial planning
for gifted and talented education?

Does your school budget {1975-76) have funds allocated for the programs of the gifted and talented
to provide specifically for: . _

(8) 'personnel such as teachers and counselors hired especially for the gifted and talented?

(b) consultative services such as pupll personnel services, for the programs of the gifted and talented?

(c) special programs for the gllted'ln your school? ' )

(d) transportation assistance for your gifted and talented students to participate In. speclal brograms
offered in other schools? .

(e) In‘service or special training \-* your teachers in the area of gifted education?

(f) evaluation of Indlvidual pupil performance for the identification of talent?

(9) special instructional materials for the gifted and talented?

(h) evaluation of program effactiveness in case special programs for the gifted are offered in your
school?

() any other needs of the programs for the gifted?

Does your schoo! at the present time have;

(a) professional personne! such as teachers, counselors, psychometrists, tutors, aides, etc. employed
speclfically for working with the glifted and talentea?

: (b) _any professional support or leadership personnel such as Director of Curriculum etc. to provide

‘\)

RIC:

leadership and to help you and your teachers with the education of the gifted and talented?
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(d)
(e)

(a)
(b)
(c)

(3

(b)
(c)

(d)
(e)
(/]

(1

(h)
U

(a)

(b)

A
<l |8 -]
‘|26|56| 8|10| Of
13|57| 16 13| 1

7|s5|0

135]47]13| 5{ 0

34|55

35(46(10| 8| 1

SECTION ¥ SECTION it
Exists His importance
How As You Perceive
gl _|.]
=1 82| &%
" (=] tg g ~g”2
> |2 |2 ISE|E|2E|23
5(92( 3]15[42( 15 27
12(841 412044] 11] 25 ’
8 [87] 5]14|45 152"

47|27(26§25|41| 6feg

11{71|18]13]44] 8|35] -

1044/ 19 39

6(92| 2]1c 3q
17(82| 1]19[42 8|31l
4|04] 2] 7|39 19 35
7|o2| 1]13ls0] 7|30]|
27|70| 4|18|44| 3{30|
29(70; 1 |22|49 s|30| .
8 (90| 2]12|ag 9|31
7les| 8] 4|aq 9{a7
7|8s| 8|4 |49 o|a7

11|86| 3 |12la4[11]34

___(CONTINUED ON NEXT PAGE—] .
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SECTION 1™ {  SECTION M .

Exists s lmpon'lm:é"(.j«; |
Now As You Perceive -

gl slgl 5l

% |5 E LEIe

£| 2|8 |58 8 gE|55

8 Does your school or school system prov»de for developing special curriculums and instructional matenals . N T
for the education of gifted and talented? - 25170| 6114|53| 5|28

9. Does your school or. school system provide opportunities for in-service lralmng in the theory and ‘

- " practice of education of the gifted and talented for: . D O D R B
(a) teaches? ra) |15177|8]15{52] 4|30
(b) adminislralors? . . : . ) 13{79| 8114 50 6 31

10. In the event you already have or plan to have programs for the gilted and talented, do you receive - o

or expect active cooperation and participation in those programs. by the following community groups: " A B “1,‘:?.
" (a) parent groups? ’ ~(a) |151|33[16]23|39| 6.|32]|

(b) business? ' () 2149130} 9 |44 {10 37
" (c) industry? ' c) 119151)29] 943 10 88"

(d) professional groups, such as medical doctors, engineers, sclent/sls, artists, etc.? (@ 129143[28114 (43 35

8 :
() “church groups? () [42129119115|46|.7 33
f) other social Service groups like JC's, Lions, Rotarians, etc.? : m [23[48(29) 8 {42112

11.. Does your. school board support the utilization of community personne| and ‘other resources to , . . N U Bt §
adequately meet the educational needs of the gifted and taiented? _ ‘ 45131 23 R0Q 141} 6|33

1.2-. If ')‘Iou receive additional resources, funds and personnel, will you and your staff:

(a) be able to identify adaditional gifted and talented. students for special programs? .. (a |68|138[19]24}44 4
(b) be ready to implement or expand a program for-the gifted and talented? ' (b) 5812021 2245| 3.129
(c) particigate In’ state-sponsored in-service programs of gifted’ education? ‘ (c) [65{1719]22(40 5133 !
(d) - appoint atask force or an ad hoc committee to study and plan programs for the glfted and DI R FOC RS M
" talented? , (@), {54 1912620142 532
13. Please check in 7he appropriate coiumns whether each of the follownng diagnostic technlques is used
-I:r {tour school for the purpose of identifying the gmed and talented, and how important you COnsld- Aol
{a} Testing of IQ through individual or group intelligence tests. ‘ ‘ ) 175|241 2 12 49114 25
(b) Testing of achievement in specific academic areas through standardized achievement tests.  (b). 189 (10| 2 |19{54{.5.|22]
(c) Uslng‘G.P.A.' of previous grades. . e} 50 4‘1 5l9l4a1 18 31‘
(d) Selecting students by rak order, such as top 5% or 10%. ’ T - 31163f 716 |31|29|34
(e) Standardized tests of creativity. ‘ © (e} 1086 5|8 [461{12 (341
(f) Standardized ests of personality. ' ‘ -~ (1184516 |40{15|39{:
(9)' Special aptitude testing for talents. . . ‘ : ' @ 177815 |12147| 8 33
(h) Judgement and evaluation by specific professionals. - () ROB5|610148[11|31}l
(i) . Student-authored essays, or other products. m K352 6 [13{44] 9|34
() Personal interest inventories. , ‘ 0 B165|4 12468 34 '
(k) Informal review of students' interests and extra-curricular activities. m 52 141l7 |12|{54| 7|27
(). Review of anecdotal records. ; . m B5|58|8 |5 4616|321
(m) Observation by an ‘outside resource person. . ‘ ‘ m Me77i7 15 4214 391
" (n) Nomination or recommendation by teachers, administrators, other school personnel, parents:or B
peers. _ . () A2 B216 11147 1032 |
" (0). Student self-nomination or volunteering. o) P61B6718 I8 40 10‘ 42
106
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: SECTION | SECTION &
. " Exists fts importance
__Now As You Perceive
: =) Elg| |2
14. ' Please check in the appropriate columns whether each of the following programs for the gifted and sl ol 8 Eé- 2 =8|E8
~ talented is offered in your schoo!, and how important you corisider it: ~|2 |2 pE|E FE -
""“(a) In-class grouping by ablity and/or Interests. @71 127 2 BO 1431 5 |22
- (b) Special classes: brouplng of gifted students for certain portions of time. b)i35l61| 3 1425 B8
" (c) Fulltime speclal classes for the glifted in all areas. | 31c4a| 316 25pP7 142
... {d) .Special magnet-type school serving the gifted and talented of many geographical areas. @i 11lo4al s 15 {19 29147
" (8) Acceleration by early school entry. e)|16[791.5 |3 {17]39:40
It/] Acceleration-by grade skipping. 1131831 4 12 114140143
(g). Acceleration by advanced placement such as in honor classes, honor seminars, AP classes, etc. (g)|17(80| 3 15 {43 16(36
{h) Acceleration by “Visiting" higher grade level classes in areas of strength. n(151821 2 §5 B7 116 |42
() Credit by examination. Mm10]87( 3 |5 |30 1 (44
(i) Curriculura enrichment within regular classes: special in-depth assignments and projects. 0Wes|31]| 4 27146 | 3 24
(k! Hard core, advanced courses designed to stimulate the gifted students. 1211751 4 115(43] 7 |34
() Provislon of extra-curicular activitles. hobby and club plans, etc. Nig1|s6 3119/43| 6|32
(m) Highly individualized and personal instruction, possibly from professionals in the student's area of .
. ability and interest. ‘ m|18]76) 6 |14{43| 8 |34
(n)‘ Special counseling or instruction outslde regular classrooms. n201!76] 4 | 814811035
(o) Mentor or tutorial system or internship and apprenticeship programs. i11179] 515 I35}15(39
(0) Peer teaching: students teaching other students. )| 56|38 6 |12|46] 9 |33
(q) Released time: reduction in classtime for independent study and free choice activity Involved in ‘
community projects. - . @15179| 6 18 |43]11|38
(r) - Special summer programs. 117177 6 }10/39]14 |38
(s) Itinerant resource teacher plan: specialist teachers serving many schools, helping “teachers ‘
better understand and meet the needs of gifted, and combining direct teaching of the gifted ‘ :
and in-service education of regular teachers. (s)f 3190| 7114371138
(t) Acceleration by early high school graduation and eily college entry. (This item for high school ) o
only) w[17|70] 13} 3]26|21|51
{u)- Attendance in college classes before high school graduation. (This item for high school only.) |20 67 13l 8 [26]18]|51
15. Please check in the appropriate columns. the program areas which receive instructional emphasis for the
gifted and talented in your school: ‘
(a) Language arts. o (3160|36| 4 §30|41| 2 [27
(b) - Foreign languages. ®)|20(74] 6 }11|44]| 8 |37
(c) Science. ‘ (c)|45|50| 5 }|19|49| 3 |29
(d) Mathematics. ‘ ‘ : (41581381 4-|24|46] 2 |28
(e) - Social Studies. ‘ , e)|30|65| 5 15|46 6 |32
() An, Music or talent areas. ' 137156} 7 123/43( 4 |31
(g) ' Physical and motor skills. (9{19|76] 5 |16{46| 533
(h) Leadership fiaining and social skills. ) |20[75| 5 |19|44| 4 |33
() Vocational and mechanical skills. (This item for secondary level.) ‘ w8 [79]13] 5|31|14|51
107
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16.

17.

18.
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To what degree is each c! the foilowing a major difficulty or limitation in initiating or expanding pro-

. grams for the gifted and t:slented in your school? (Please check your opinion about each one, in

the appropriate column.)

(a) Inadequate legal base.

- (b} Insufficlent financial support. :

(¢) Lack of knowledge about “giftedness”

(d) lInsufficlent personnel.

{8) Inadequately trained personnel.

(f) Lack of support.from the teaching staf!,

(g) Limited physical space and facilities.

(h) Inadequate develdpmsnr' of curriculaand Instructional materials.
{) /nadeduate referral and dlagnostic techniques.

1)} Lack of parent or communlty interest and support.

(k) Inadequate consultative assistance.

() Too many other presslng priorities.

{m) Other difficutties or /lmltarlons
(Please specify.)

How essential is each of the following factors in providing programs for the gifted and talented?
(Please check your opinion about each one in the appropriate column.)

{a) A sufficient number of gifted and talented students to warrant such programs.
(b) Community interest.

(c) Teacher interest.

(d) Speciaily qualified teachers.

(s8) Awareness of possible programs.

() Adequate Iidentification procedures in use.

{g) In-Service training of personnel to operate programs.
th) Administrative support. -

() Special funding.

() Addttional physical facilties.

(k) Other. (Please specify.)

To"what-extent do you agree or disagree with each of the following statements? (Please check the
appropriate column.)

(a) ‘“identification of the giflec." and talented Is hampeced not only by costs of appropr/are test

psycholagists.”
{b) /nadequare and inggquitable funding for programs of rhe gifted encourages the employment of

adequate identification, programming and evaluation services.

(c) Federal and state funds should be distributed among local districts for the purposes of deve/op
Ing demonstation or expenmental programs for the gifted and talented.

(d) Indiana should. have state legislation for orgamzlng, Iundlng, regu/arlng and monitoring programs
for the gifted and talented.

(e) A state-wide Council on Talent Development shou/d be created and be composed of /ay and

evaluation of the program for the gifted and talented.
(f) The Indiana State Department of Public Instruction shou/d provide Iu// time consultarlve leader-
ship to assist local school districts in planning and programming for the gifted and talented.

(g) State Board of Education should approve the gifted and talented as an endorsement area for a

which special teacher preparation Is necessary

(h) Indiana should establish a state system of scholarships for advanced rralnlng of teachers of the
gifted and talented.

(i) The Indiana State Department of Public lnsrrucrlon, state co//eges and universities and local edu-

glrled and ra/enred“ o _ 1 O 8

F £
= Bl 8| 2(e?
<8 5 |5|2|=8
(a) [11[12{13]83|32
() 71|16] 8316 |4
fc} 116158|.7| 5{4
(d) 568|271 8|5 | 1
(6) |37|84117| 715
M 1g8l15({28|45| 8
@) 140|128 [16[12] 4
M logl43116| 8|5
M o6l44|17| 8 |6
0 110|28 [22]29]11
(K 130|387 (21{10| 4
0 {4432[12| 8| 4
m 119|22{11 19|28
- B
w5 w Es|8 g
HERE LTI
g3 B |25[c3|e2
W W (D ES| .o
(a) 1837126121 113| 4
®) 241372798 |
fc) 1583016 (3] 2
(@) 1443120 3| 3
(e) 33151112 |2
m 29145 1'7 35
@) 4639|1212 1
(h) 1651292 3] 1
m 61123111 3| 2-
0 [34130122(9| 5|
t 19| 6|3 (23|48
.g @ (]
Ee 2|35 [BE
EEIEIE |5 |88
ing. but also by apathy axd even hostility among teachers, admlnlsrrarors, counse/ors and paia |S |8 WS
@ |8 [292531./.8.
iess than competent personnal, improper.grouping, disproportionate pupil-teacher ratios and in- .
() (15138251212
c) 3146 (16{ 5
(d 24145122 51| 4
professional persons from all-areas of public and private life, for the promotion, deve/opmenr and
e) 18147 [26] 7 | 1
M 121 49121 1
teaching certificate and should name the area of the gifted as a critical field of educarlon for ‘ _
@ [1714028|11] 5
M 121 |a0f26(11] 2
cation agencies should cooperatively take steps to develop well-coordinated and articulated pro-
grams of teacher training and retraining in order to alisviate the present -severe shortage of pro-
fessional .personnel, competent to diagnose, direct, experiment, evaluare and program Ior the ‘ : ‘
N AT o ff27l4620f 52| -




19. Which one of the following statements best expresses the way you feel about education of the gifted and talented?

~-4_ a Gifted and talented are already privileged by virtue of their talents and thelr increased opportunities.

—3_ b Any special educational provisions for them is an expensive “frll; the yifted and talented can achleve thelr porenrlal adequately
o ‘ within the regular classroom.
.1_1. ¢. It would be nice to have programs for rhe gifted and talented, but they wIII succeed above all other students
27 d. Some special opportunities are necessary, since the gifted and talented cannct excel without assistance. _
36 e 7The extent of educational neglect for the gifted and talented makes them among the most handicapped of all groups with special
: education ngeds. The individual and.social cost of this neglect is enormous.
A9 t - None of the above.

20. Which one of the lollowing statements best describes the status of the neeas of the gifted and talented in your school at present?
{Please check one.)

We are accommodating the needs of the gifted and talented very well, athough there is always room for improvement.
We are accommodating the needs of the gifted and talented fairly adequately.
We are accommodating the needs of the gifted and talented only sporadically.

The needs of the gifted and talented are not really being accommodated much at all, athough some teachers may be making an
individual effort.

6. None of the above.

N BRRb

21. Approximately how much additional money do you think you will need per each gifted and talented student in order to provide special pro-
fessional personnel. curriculum and instructional materials, consultative and evaluative services and other program needs. {Please check one.)

I am not sure.

$200.00 or less.

between $200.00 and $500.00.
bei~en $500.00 and $1,000.00.
over $:.000.00.

blo SN2
e Q 0o oo

22. |f your school cbrpomtion announces that it is initiating programs for the gifted and talented, you would:

be an active and avid supporter of the programs.

actively seek to be a participant in the programs.

participate in the programs, but only f requested (o.

not participate in the programs, but would not oppose the programs.
actively cppose the programs.

none of the above.

~®m a0 oow

Pk BB

23. It additional tunds become available, please rank ehe following needs in order of pn?<rity the way you would like to utilize those funds.
(Rank 1 being the highest and rank 8 the lowest) (Mean—weights and ranks)

2~ 3.07 a Need for upgrading skills of academic staff.

8=.4.88 b Need for preschool education programs.

v1-' 2 -2_2 ‘c. Need for the development. improvement, evaluation or expansion of the current curriculum.
7= 4.54 o Need for programs for potential dropouts.

5~ 3.76 eo. Need for programs to ceal with the socially disadvantaged.

8= B+22 1 pNeed for programs for the gifted and talented.

6= 4.00 g Need for vocational education programs.

4- 3,48 » Need for additional pupil personnel services.

24. We welcome any comments or suggestions you may have concerning education of the gifted and talented. Thank you for your participation!
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Please be sure that all pages have been completed. We greatly appreciate your coopcnllon.‘

— FOLD HERE —

— FOLD HERE —

To
MODEL EDUCATIONAL RESEARCH CENTER
% Kesling Jr. High School
306 E. 18th Street
- LaPorte, Indiana 46350
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Appendix D: Summary of Public School Teachers Responses
‘ N—— 2676, Returns = 1248 (46.6%)

MODEL EDUCATIONAL RESEARCH CENTER
- MERC

\ | '3
§§<§><>‘

Ll Porte Community School Corp.
La Porte, Indiara" 46360 " - a

Indiana State Department of Public Instruction ESEA Title III

January 29, 1976

Dear Teacher,

' The Indiana State Department of Public Instruction is at present surveying, through MERC,
the need and feasibility of special programs for the gifted and talented. This is in order to
implement the fullest utilization of any funds that may be available for this purpose. The survey
will also contribute to the development of recommendations to the state legislature for such
supplementary state funding as may be required to meet the need.

We are asking selected Indiana teachers to complete the enclosed questlonnalre
since it is our belief that teacher involvement is vital in any important change that is brought
~ about. The information requested requires a simple answer and we would appreciate your
careful and considered response to these items. This survey is not related at all to any
evaluation of your teaching. We will be glad to send you a summary report of this study if you
~ would indicate this by writing your address in the section reserved for comments. We
- assure you of complete confidentiality of your response. :

'Please complete this questionnaire and return it to us by February 20, 1976. Page one
of the questionnaire appears on the reverse side of this letter. For your convenience our
address and stamp are ‘already affixed to it.

We greatly appreciate your cooperation in this endeavor.
Sincerely,
Dr. M. Wasi Khan, project Director

Dr. M. Igbal, assistant Director
Ms. Sherry L. Flodder, Research Associate
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INDIANA STUDY OF THE EDUCATIONAL
NEEDS AND PROGRAMS OF THE GIFTED AND TALENTED

DATA CONCERNING THE RESPONDENTS: (This Information is for statistical purposes only. No reference wlll be
"made to.you, your school, or school system in the compilation of these data.) . o o

NOTE All figures slow percent of those who responded to the 1tems, unless otherwise

indicated.
1. Sex? 8. 42 wmale b. 58 Femate
2. What was your age on youf last birthday? Under 35 35~-50 ‘ Over‘ 50
‘ 50% 32% : 18%

3. What Is the highest professional degree you hold? : :

&_2_5_ Bachelor's Degree o.Z_3_ Master's Degree c._i_ Specialist in Education d._o__ Doctoral Degree

5.51 avg. years 5.56 avg. years
4. ‘ How many years of fuli-time teaching did you complete at the a.____ elementary level? b. ____ secondary level? -
5. ‘What grade are you teaching this year? (Indicate all grades taught.) :
O _ Nursery schoot  'd..S _ Grade 2 0.8 Grade 5 . 8_ Grade & m 12 Grade 11
b.2 _ Kindergarten e.65_ Grade 3 h._Z_. Grede 6 k10 Grade 9 n.12. Grade 12
6.5 Grade 1 t&_ Grade 4 L 8. Guis 1. 12 Grade 10 ‘

6. If you teach in the secondary grades or In dapanmenlallzed elementary grades, whlch one fleld are you currently luchlng lho
largest portion of your time? :

a. . Agriculture 9.3_ Foreign language 1._1_9_ Science (n.l_ Speclal education
b.7 _ An 1. 8__ Health & physical ed. 1 12 social studies n.9 __ Other

c._5_. Business education g.§__ Home economics k_5_ Music

a.14_ engiish h. 13 Mathematics 1._5_ industrial arts

7. Have you ever participated In a course or courses, a seminar, workshop and/or a conference on the education of the ginod and talented? -

a 24 vYes b.Z8. No

8. In what size community is your school located?
a. 24 urban — Total population 50,000 and over.
b. 13 Surburban — Adjacent to the urban population.
‘ ¢. 14 small City — Total population between 20,060 and 50,000.
‘d.LZ_ Large Town — Total population between 10,000 pnd 20,000.
o. 36 Rural — Total population less than 10,000.

9. How would you judge the soclo-economic leve! of your student population? ‘
Ca .l lower b.§_7_ middle ¢c._ upper d.f':l mixed e.ﬂ. not sure

10. ‘What is the present enroliment of yoursschool?
__-Z. Less than 400

45 Betwbeen 400 and 800

_29. 800 and over. K—6 1-6 K-8 1-8 » K=12
o R 30% - 8% 210% . 1% 5%
& What grades are Included in your school? 2 1-12 = 7-9 7-12 g-12. 10-12 )
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" SURVEY ITEMS:

. Please answer the following questions in terms of your own personal opinion, experience and judgement. The inform-
ation you cari give us is very important, ‘ ‘ ‘

Below are listed some components of the definitions of the giftad and talented as cited in
professional literature. Please check your opinion by marking (X) against each of the

- following items.
' e
) a
' Dyl o § g 'EE.
1. A gited and talented child is one who: BEIE|® 3 |8
' (a) has been recognized by professional educational personnel as possessing outstanding talents hnd Sl B “
and abilities. @) |21 88| 9|101 2
(b) has a superior general intellectual potential and ability measured by standardized inteligence
tests (1Q). ‘ ) 11118416172
. (¢) demonstrates a superior functional ability or aptitude to achieve and excel in various academic
areas. fc) |30[58] 7| 5|0
(d) consistently shows a high order of outstanding talent in specific areas such as an, music,
mechanical ability, kinesthetic, psychomotor and manipulative skills, foreign languages, human
relations, social leadership and management, dramatics, creative writing, graphic arts, and visual
or performing arts or any other worthwhile and personally or socially valuable line of human
achievement. (@) |35/50] 91610
(e) has a creative ability to develop a novel event in the environment; demonstrales divergent,
imaginative, original or productive thinking. e) 136|50]11] 3]0
2. (a) Using your own definition of *‘giftedness' and ‘‘taient, approximately what percentage of
students in your classes could be considered as gifted and talented? (Please check one.)
a 4%0.1% 5.32 2.3% .18 46% 0.8 7.10% 0.3 11-20%
(b} Approximately what percentage of the students you consider glfted and talented are
presently involved in programs for the gifted and talented? (Please check one.)
af%none b5 190.25% .2 26.50% d_3.51-75% 6.2 76-100%
Please check one box in each section for each item. SECTION | SECTION &
Exists - its Importance
Now “As You Perceive
t ¥ I T
gl o= <o
=| §(§]| §|g
. « | 5|8 B | 5,
3. Does your school system have the following for the education of the gifted and talented: S| 2|2 ISE| E §E .3
(a) a specific written policy? ) () {7 1731201165111 |22
(b) a definite set of critena for identifying the gifted and talented? b) 13 1671|20425151| 7 117
(c) official regulations or guidelines for the programs of the gifted and talented? j {c) 8 |72|20]22151| 8 |19
4. Does your school board support the activities and involvement of school personnel in planning .
" and. programming for the gifted and talented? 24124 |52130]41] 2 |27
5. Did your school or school system create, at any time, a study committee to conduct initial plan- ; :
ning for gifted and talented education? 12139148]21145] 330
Q ‘ . :
ERIC ‘ ‘ ‘ -3- 1 13 , 1 CONTINUED ON NEXT PAGE--
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SECTON| |  SECTONR |

Exists . Hts Importance” -
Now - As You Perceive
-
| gl €| B8
" -3 14
o ‘ \ £| =] S |25 § (B
6. Does your school or school system provide for deveioping special curriculums and. Instructional ] R E s
._materials for the sducation of gifted and talented? B g ‘ R ogls3|19kolsal 3 [158]
7. Does.your school or school system provide opportunities for in-service training of the teachars
In the theory and practice of education of the gifted and talented? ' 117316 p3|51{ 5 |21]

" 8. .in the event you already have or plan to have programs for the glfted and talented, do you
recelve or expect active cooperstion and participation in those programs by the foliowing com-

munity groups:

(a). parent groups? (a) | 4322 35 36 401 3 22 |

(b) business? ‘ ) |30(27]43}i7|48} 9 |25°
(c) industry? () |27|29|44]16]48]10]|27|:
(d) professional groups, Such as medical doctors, engineers, Sclentists, artists, etc.? ) |36|22142]24|49] 4123
(e) church groups? ‘ (e).122|30]48|13|38}19(30]"
(1) . other social servce groups like JC's, Lions, Rotanans, etc.? ‘ _ ‘ M 131124145116la4|13 |28 E

9. Does your school board support the utitization of communliy persbnnel,,and 6ther resources to : ) ‘ ‘
adequately meet the educational needs of the gifted and tulented? ) osl30l4a6 balas | 2 |20

10. - Please check in the appropriate columns whether each of the following diagnostic techniques
is used In your school for the purpose of identifying the glfted and talented, and how Impor-

tant you consider it: )
(3) Testing of IQ through individual or group intelligence tests.
{b)- Testing of achievement in specific academic areas through standardized achievement

@ 82 o |8 4|ss|11l19

tests. o ) (78 1319 1715817 |18
(c) Using G.P.A. of previous grades. ‘ (c) 49 EG 25} 8 |42/20(30
(d) Selecting students by rank order, such as top 5% or 10%. @) 1421371211 6 |37 |28 129
{e) Standardized lests of creativity. e) | 7 |60132 1214611 |31
(/) ' Standardized tests of personaity. ‘ ml|1115813119 {4018 |33
(g) Special aptitude testing for talents. ‘ (9 119 53 28171517 126
(h) Judgement and evaluation by specific professionals. m |27147]126 151481 8 128
"(i)* Student-authored essays, or other producls. (0 2547128 1146111132
() -Personal interest inventories. ‘ 0 12414712914 4C 1OR7 |
(k) Informal review of students® interests and extra-curricular activities. ) 13142127 2 |53 | 9 k6|
‘() Review of anecdotal records. () 23814213617 4016 137 |
{m) Observation by an outside resource person. () [1115980 |9 BO 17 B6 |
.{n) Nomination-or recommendation by teachers, administrators, other school personnel, parents )
or peers: ‘ R . , . ' n) 1443620 H8 51 | 6-R26|
** (o) Student self-nomination or volunteering. ‘ 1 1 Ll- - © 20|51 oo b1 BI 16 33 _
ERIC - =7 i o e o=4= . . CONTINUED ON NEXT PAGE—
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‘ SECTION | SECTION It
e : " Exists - lis Importance
Now As You Perceive
- ‘
el ~|=| =
- el = =5
v | 15|88 &
11. FPlease check in the appropriate columns whether each of the following programs for the gifted gla €15 HERTS g 3
and talented is offered for your students, and how important you consider it.  l|E| -2 Sl
{3) In-class grouping by ability and/or interests. ‘ @ |62{31|8 |28lag| o |14
(b) Special classes: grouping of gifted students for certain portions of time. s '~ (v)|36|56{8 |27|51 6 |16
(c) Full-time special classes for the gifted in ail areas. ‘ ) | 6{87/7 |13[32 26 29
(d) Special magnet-type school serving the gifted and talented of many geographical areas. @ | 3 |83|13] 8 [28 24 4O
(e) Acceleration by early school entry. ()| 8 |75(1714 (19145132
() Acceleration by grade skipping. ‘ ‘ MN117166[1714 (1942 34
() Acceleranon by advanced placement such as in honor classes, honor seminars, AP classes, . ' '
elc. ‘ (@ 128|59[1J317 46 {11 R7
(h) Acceleration by “visiting" higher grade level classes in areas of strength. th) |1 ele7l17113143 14 130
() Credit by examination. ‘ Ml 817314 10|37{19|34
() Curnculum enrichment within reguiar classes: special in-depth assignments and projects. 0i62l24{14} 341491 2 |14 ‘
(k) Hard core, advanced courses designed to stimuiate the gifted students. k1124|5911 7126 44 6 ({24
() Provision of extra-curnicular activities, hobby and club blans, etc. 0152381 1A25|51| 71171
(m)~Highly individdaiized and personal instruction, possibly from professionals in the student's } -8
-.area of ability and interest. m113{69 18‘22 48| 7 |23
(n) - Special counseling ‘or instruction outside regular classrooms. C n)i21]160118120|50] 7123
(0). Mentor or lutq.}lal system or intership and apprenticeship programs. ‘ )| 17163200 13l44|10{34
(p) : Peer teaching: students teaching other stuagents. P)145142|114] 16]46| 12|26
(q) Released time: reduction in classtime for independent study and free choice activily involved . :
in"community projects. (@ 120{64(17]17|42|11|30
() Special summer programs. _ M120{66|14] 16|45{12(28
(s) itinerant resource teacher plan: specialist teachers serwng many schools, helping teachers '
better understand and meet the needs of gifted, and combining direct teaching of the gifted )
and in-service education of regular teachers. (s) 8 |78 1 4l 18{44111]28
() Acceleration by early high school graduation for early college entry. (This item for high . ]
school only) 11221471181 11(32]|22{35
(). Attendance in college classes before highschool graduation. (This item for high school only) - (u) | 3347|201 12 39(165|34
12 Please check in the appropriate coiumns, the program areas which recaive instructional em-
phasis for the gifted and talented in your school:
(a) Langusge arts. ) ‘ (@) 1451421213148} 2 {19
- {b) Foreignlanguages. ' ‘ b} [25(61[14}18|50! 7 |24
(c) Science. | ) 135152 (13]27|51{ 3 [19
{d) Mathematics. (@) 148141 1|11]130149] 2 |19
" (8) Social studies. ‘ (e) |18}65]|17120|52| 5 23
{f) Ar, music or talent areas. ' M 136150/14125(51] 3 21
(g} Physical and motor skills. . ‘ @ 121163116§12{50| © |24
(h] Leadership training and sacial skills. | 91721|19123{48| 4 |25
‘f) Vocational and mechanica! skills. (This item for secondary level,) ‘ M 124157(18123({46] 3 |28
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13. To what degrea Is each of the following a major difficulty or fimitation In Initleting or expand-
Ing programs for the gifted and talented In your school? (Pisase check your opinion about .
EACH ONE, in the appropriate column.) N

(8) Inadequate legai base. ‘ (a)
(b) - Insutficient financlal support. )
(c) Lack of knowledge about “glitedness". ' (c)
(d) Insufficient personnal. . I (@)
(e) ' Inadequately trained personnel. (e)
(f) . Lack of support from the teaching staff, (/]
(g) Limited physical space and facillties. ‘ ] (g)
(h) Inadequate development of curricula and Instructional materials. ‘ : : th)
(i) Inadequate referral and diagnostic techniques. (0]
() . Lack of parent or communlly' interest and support. /]
(k) Inadequate consultative assistance. ‘ (k)
() Too many other pressing prioritles. (]
(m) Other difficulties or limitations. ‘ ‘ (mj

(Please specity.)

14. How essentlal Is each of the following factors in prdvldlng prbgf&his lof the gifted and talent-
ed? (Please check your opinion about EACH ONE in the appropriate column.)

(a) A sufficient number of gifted and talented students to warrant such programs. (a) ‘
(b} Community interest. ' ' (b}
(c) Teacher interest. - 3 ) c)
(d) Specially qualified teachers. : : (d)
(e) Awareness of possible programs. T (e)
{f) Adeqaale indentification procedures in use. (U]
(g) In-service training of personnel to operate programs. (9
{h) Administrative support. (h)
(i) Special funding. )
(i) Additional physical facilities. o)
(k) Other. (Pleass spacify.) ‘ ’ (k)

15. If your school corporation announces that it is Inltiating programs for the gifted and talented,
you would:

48 a be an active and avid supporter of the programs.

21 b actively seek to be a participant in the programs.

& c. participate in the programs, but only if requested to.

.._5_ d. not panlcipale in the programs, but would not oppose the programs.
_Q e actively oppose the programs.

—€. (. none of the above,

49|28(10
25|13| 8

P C 4
Bl ol e 9|
=+ HEH
6|15]14{12|53
53122 7| 4|14
3341113} 617}
47|31(10f 517
333415} 9 (10|
9130{26|20|15{
37|30(15]13| 6
35|35{15| 5 |'9
32|33(|17]| 6 ] 12
20(34i20(10{16]"
26(35|16( 8 {15/
418
13(4

-

18|12 |38]5.) 8
HE R
&f IR P B e
33{35|20{ 913 |
25144|241.3 14
59134 5| 02 |
46(35(15| 23 |
41148| 71 1 {2
40145| 9| 1|5 |
45{39|11[ 2|4
741211 21 112
57127{11]:1 |5
34(26(24|11|5
17| 8| 2| 8 |66

16. il additional funds become available, please rank the lolldwlng needs_in order of priority the) ﬁay you would like to utllize those

.ands. (Rank 1 being the highest and rank 8 the lowest.) (Meanweights and ranks

7= 4.99 a. Need for upgrading skills of academic staff,

8~ 5.22 b. Need for preschool education programs.

1- 3 -_lf_-? c.” Need for the development, improvement, evaluation or expansion of the current curriculum.
4~  B.98 d. Need for programs for potential dropouts.

5~ 4,08 o, Need far programs to deal with the socially disadvantaged.

2= 837 1 Need for programs for the gifted and talented.
“ 3= 364 g Need for vocational education programs. ‘ 116
} 6-— ' 4&‘] h. Need for additional pup(’llpersonnel services.
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To what extent do you agree oridlsagr'ee'wlth each-of the foflowing statements? (Please check . e T . !
.. the appropriate column.) ‘ ‘ Lo 21,158 |58
. tho.a column.} B R selE(2| 2|E9
(a) "Identification of the gifted and talented is hampered not only by costs of appropriate test- ég 2B = ,§g
Ing, but also by apathy and even hostility among teachers, administrators, counselors and . ) .
psychologists." ‘ ‘ (a) 8. |32(23]|34] 4
(b) Inadequate and inequitable funding for programs of the gifted encourages the employment of — N R
less than competent personnel, improper grouping, disproportionate pupil-teacher ratics and
‘ inadequate Identification, prog:amming and evaluation services. () 15(43|23|18
{c) Federal and state funds should be distributed among local districts for purposes of develop- : :
, Ing demonstration or experimental programs for the gifted and talented, - c) 121147123} 7] 2
(d) Indiana should have state legisiation for organizing, funding, regulating and monitoring pro- I
grams for the gifted and talented. (@ [21143|25| 8| 2
‘1' (s) A state-wide Council on Talent Development should be created and be composed of lay and
professional persons from all areas of public and private life, for the promotion, development . '
and evaluation of the programs for the gifted and talented. (e} 116|43{30[10
(f) The Indiana State Department of Public Instruction should provide fullktime consultative lead-
ership to assist local school districts in planning and programming for the gifted and talented. (1) |20]|53|18
{g) State Board of Education should approve the gifted and talented as an endorsement area :
for a teaching certificate and shouid name the area of the .gifted as a cntical field of educa-
tion for which special teacher preparation is necessary. v 9 |1g8l39|26/14| 3
(h) Indiana should establish a state system of scholarships for advanced {raining of teachers of '
the gilted and talented. ’ th) 16{37(28!/16| 2
- () The Indiana State Department of Public Instruction, state colleges and universities and local
education agencies should cooperatively take steps to develop well-coordinated and articu-
lated programs of teacher training and retraining in order to alleviate the present severe
shortage of professional personnel competent to diagnose, direct, experiment, evaluate and ‘ 1.
program for the gifted and talented. ) 122154116] 6] 2

. 18. - Which one of the following statements best expresses the way you feel about education of the gifted and talented?
3_ a Gifted and talented are already privileged by virtue of thelr talents and their increased opportunities.

b. Any special educational provisions for them is an expensive “frill"; the gifted and talented can achleve'lhelr potential adequately
within the regular classroom. :

1_7__ ¢. It would be nice to have programs for the gifted and talented, but they will succeed above all qlhef students.

27. d. Some special opporunitiec are necessary, since the gifted and talented cannot excel without assistance.

38 e The extent or educational neglect for the gifted and talented makes lhemamong the most handlcapped of all groups with spec-
ial education needs. The individual and social cost of this neglect Is enormous.

15 ¢+ None of ths above.

|

'19. Which one of the following statements best describes the status of the needs of the gifted and talented in your school at present?
a. We are accommodaling the needs of the gifted and talented very ‘well. although there is always room :I‘or improvement. -

b. We are accommodating the needs of the gifted and 'talented fairly adequately. ‘

c. We are accommodating the needs of the gifted and talented only sporadically.

d. The needs of the gifted and talented are not really bsing accommodated much at al, although some teachers may be making
an individual effort. L R : ‘

e. None of the above.

© Blop

_20..,,w‘e,,welcome‘.any comments or suggestions you may have concerning education of the gifted and talented. Thank you for your partic-
- lipation! . : i
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Please be sure that éll pages have been completed. We greatly appreciata your cooperation.
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Appendlx E
i‘:‘;‘Table A INFORMATION ABCUT THE RESPONDENTS AND THEIR SCHOOLS

(Unless stated otherwise, ﬁgur‘es are per‘centaces of the number‘ of respondents -
in each sample. Totals may be +1 or -~1 of 100 because of rounding by the

computer.) -

Public Non-FPublic
o School School
Items of Information ‘ Pr‘incipals Principals - Teachers
N=1241 N=229 - N=1248
1. Sex: Male Q2 .37 42
Female ‘ 8 63 58
2. Age: Under 35 15 23 50
Between 35 & 50 57 47 32 .
Over 50 ‘ 27 . 30 18
3. Highest professional degree: ‘
Bachelors' 0] 21 ‘ 25
Masters' 84 73 73
Specialist in Education 12 5 ' 1
Doctoral 3 1 0
4. Full-time teaching experience
(in years): : ‘
Elementary level 6.32 14.83 5. 51
Secondary level 4.16 2.42 5.56
5.. Grades teaching this year: ‘
‘ Nursery School : N/A N/A 0
KG ‘ ‘ o e 2
First : 5
Second 5
Third - ‘ 6
Fourth : 6
Fifth 6
Sixth 7
Seventh 8
" Eighth ‘ 9
- Ninth~ : | 10
Tenth ' 12
Eleventh S 12

Twelfth 12
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- 6. Main subjects teaching this year:

10. .

11.

12.

Agriculture
Anrt .
Business education
English
Foreign language
Health & P.E.
Home Economics
Mathematics
Science
Socijal Studies
" Music
Industrial arts
Special education
Other

Full-time administrative
experience (in years): -

Participation in a course, semi-
nar, workshop or conference on
the education of the gifted and
talented: Yes

No

Size of the community the
school is located in:
Urban
Suburban
Small City
Large Town
Rural

Socio-economic level of student
population:

Lower

Middle

Upper

Mixed

Not sure

Present enrollment of the school:

Under 400
Between 400 & 800
Over 800

Grades included in the school:
K-6 '
1-6
K-8
1-8
K-12
1-12

7-9 129

7-12
g-12
10-12 .

N/A

10.44

40
60

17
11
16
11
46

[4)}
-

PRy
POODOON2OO

!
o
I

N/A

6.89

35
65

32
14
22
12
20

N/A

24

76

24
13
14
12
36

18
37

17
45
39
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| QUESTION ABBREVIATION TOTAL  YES O B7O50 50 400 80 800 50000 ADJAC 50000 20000 10800
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PARTICIPATION AGE GROUP SCHOOL §12¢ COMMURITY SIZE
T GRAND UNDER 35~ OVER  UNGER 400~ OVER  OVER URBAN 20000~ 10000~ UNDER
|'| QUESTION-ABBREVIATION  TOTAL YES  NO 35° 50 50 400 800 800 50000 ADJAC 50000 20000 10000
[ SRIPFTRG. . —
e "EAN HEIGHT SEC.I leZ' 1591" u.,“." ‘ nbb.,' |676" .693' |696" 0712" 0584" 0565" 0641' ‘0503' v.732" |T”" K
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‘ PARTICIPATION AGE GROUP SCHOOL S1Z€ COMMUNITY §1ZE
GRARD WDER 35~ OVER WNOER 400~ OVER  OVER URBAN 30000 Toodre~ T
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FOR_LANG - ‘ ‘ | _ - u
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*8 DISCREPENCY wOEX L24-  T,065~ TI6¥  L223 Loizb~ Loo6bc Tozdis LI55 820~ "T,080- 9g3- .945-1253—1206-
[SCTENCE | | ,
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MEAN WEIGHT SEC.2 830 .691 783 .19 .858 .780  .179 806 4980 961 .TI5_ 199877791
#4 DISCREPENCY INDEX 1.121- 983 1,207 Le25T- 1a138- 14003~ L.297- L.120= 156~ 878~ 1.0T5- 971 1342- L21g
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" 316, DEGREE OF DIFFUCILTY FOR INITIATING OR EXPANDING PROGRANS FOR GIFTED AND TALENTEO
INADEQUAIE T | . :
NEAN WEIGHT covss  WTI0 818 13T W19 T4 26 a5 o796 8. LTSl GBS W51 65 B
INSUFF § ) ‘ ‘ ‘ - “:
HEAN NEIGHT svnes 2,289 2208 2,209 2451 2287 2,200 24331 2,303 2053 2,190_2.338_20361_2,0%. 2,334
KNOWLEDGE | , o
NEAN WEIGHT vove  LTT8 1636 1836 2046 LT3 LT21  L80L L8O L2  1.600 1,697 L.806 1,780 14853
PERSORNEL ‘ Co
MEAN BEIGHT ovoue 2200 21719 2231 2339 LT3 2209 246 2,20 2098 206 2,208 2.241 2,073 2266
TRAINING | o | | L B
_ MEAN WERGHT wouro 1972 1,927 2,004 2,120 1969 1,901 2,088 1.978 L.J&0 1701 2:008_2,000_1,902_24065_—
SUPPORT ‘ | - . AR —
), NEMHEIGHT oo T LUS LI LO0A  L0BY LOI3 910 988 L.0W 938 LOT3 1008 583 951 1008
193 | | S R | | 1&4,
. ES C ‘ ‘ S ‘ .
- [:IQ\V(:HEIGHT o LB 181D L8B3 LSTL LIS L8 LT LI ‘1.6?6‘“‘ 1 554 1y 773 LW 1.911 1.948
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: PARTICIPATION AGE GROUP SCHOOL SIZE connuuxtv SI2E
" GRAND UNDER  35-  OVER  UNDER 400~ OVER  OVER URGAN 20000- 10000- URDER
QUESTION ABBREVIATION TOTAL YES  NO 35 50 50 400 800 B0 50000 ADJAC 50000 20000 10000
. WATERTALS - i
HEAN NEIGHT sueer  LoB9L 1,880 1,903 ' 1,956 1,885 1885 1,998 1672 1.746 1,753 1.902 1.833 1.855 1974
| REFERRAL | - T
MEAN WEIGHT soeee 10694 1,626 1734 L1759 14699 1.645 1,786 1,675 1.565 1,516 1,133 o618 1e675 1215
) mreaesr | . i ‘
NEAN REIGHT wosee 10260 D247 1,269 1408 1098 1,329 1360 L.263 1u061  L.280 La153 1078 1,220 1,350
"CONSULTANTS ‘ . o
MEAN WEIGHT weweo 14655 1,633 1,672 1799 1,600 1,704  L.741 lo664 14465 1a469 1,720 1,522 1.581 1,767
PRIORITIES | . ’ o
MEAN HEIGHT sorse 2,040 1998 24071 2,162 2,046 1957 1,993 24086 24009 1,833 2144 24072 2400024082
OTHERS e
HEAN WEIGHT vesew 10041 1,151 4975  1.001 987 1.158 1,020 1,080 1.000 960 L 000 965 1,027 1. 107

sk 2«17,

HOW ESSENTIAL 15 EACH OF THE FOLLORING FACTORS IN PROVIDING FROGRAMS FOR GIFT AND TALENT

24226

SUF NBR N .
~ NEAN WEIGHT sesee 14957 1,907 1.983 2,034 1,940 L.942  le%27 1,913 2,119 2,030 1.850 1.962 l.90§ 1965 ‘
_EAC!*.ER ‘ . e e e ke
HEAN WEIGHT aeeee 24368 2439 2,317 2,410 2,350 2,381 2.400 2,314 2.436 2.455 24383 2.449 2, 307 2319 -
QALIFIED | T | % T E
CONEAN WEIGHT weses 24126 241602 2,117 24120 24066 2.276 2,183 2116 2,055 - 2.241 24203 2,086 1.976 Ll19
AWARENESS - - - ] S S
| MEAN WEIGHT seses 2,144 20184 2,117 © 2,183 2,126 2,165 2,188 2.098 2.165 . % l&l 2,083 2,236 2, 112__3 13 -
I, Alse ‘2.155, 2299 2138 2,221 222 2130 Lal 312 Z 128 2 220 2 137 2.146
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PAGE NUMBER 3

SRR LU,

".' ERIC™

0545 o467

1
PARTICIPATION AGE GROUP © SCHOOL S12€ COMMUNITY SIZE )
. GRAND UNDER ™ 35~  OVER  UNDER 400- OVER VER URBAN26000- 10006 NDER
QUESTION ABBREVIATION TOTAL YES N0 3 50 50 400 800 ' 800 ~ 50000 ADJAC 50000 20000 10000 .
WEAN WEIGHT wovse 20217 20330 2.243 2,343 2,266 20321 2273 2304 2,217 2,328 2,221 2312 2,248 224
+| suppoRT o [ R -
NEAN VEIGHT sowns” 20582 2,653 2532 24844 20567 2,576 20811 24562 2511 24625 2586 2,645 2,560 2,546
e , - NN |
o MEAN NEIGHT vooee 2806 2830 2388 2505 2379 2416 2M0 239 2932 2490 Z.436 Zekdh LT 2t -
+[FRCTLTTTES | ~ T T
COMEANBEIGHT coeee L766 LTHS LTG0 LB00 L7T02 L899 L09 1699 L668 LSTL LTL4 615 LTI LIO
‘o[ OTHERS L o o
L MM VEIGHT oo oTOL 62 ST W65 w625 LOOD LTTD o2 690 o519 000 STL 861 .9l4
afFE T, TO WHAT EXTERT 00 YOU DISAGREE OR DISAGREE WITH EACH OF THE FOLLOWING STATENENTS
| 108N | , - . S SN
oI 3 Y I L LR 1L T o
«FUNDING | o L o n o
HOMEANBEIGHT eeeue 283 W261 300 310 2L T 305 a2 W9 166 L8 269 o181 38
+! FEDERAL . N - | s
L HEAN KEIGHT wonso 762 o847 709 o902 4750 732 4809 JT46 JT0B 960 684670 40 S
.| totavs ‘ ? :
o MEWWEIGRT woeee BB TS U598 763 W63 13 JTIZ 63 .58 .06 o632 U1 .6k i
_-"CEUN‘C!T o _ o
covsuLT o S Ll B
ApPROVE. B q L - R
) IGHT voone T2 STT W08 MO 3T AT 2SR A3 05 0

198 -




| PUBLIC SCHOOL PRINGIPALS RESPONSES

| PAGE NUMBER - 40" "
R e s | ‘ S |

N

- | EXPENSIVE FRILL 47

9| #ew TOTALS LINE #4¢ 1,169

| ACCOMODATING/ADEQUAT 228
| ACCOMDDATING/SPORADI 316 135 119 42206 4

(| NOT ACCCMODATED - 555

PARTICIPATION AGE GROUP COSOOLSIZE COMMITY SIze

GRAND R S OVER UNDER 40— OVER OVER UABAN 20000~ 10000~ UNDER

| QUESTION ABBREVIATION TOTAL YES KD 3 50 50 400. 800. 800 50000 ADJAC 50000 . 20000 10000

e ——— T i dratanate

| TRAINING

CHEAN NELGHT wowss 316 4499 293 4529 LBI9 L4303l 385 257 513 293 w95 0T 3

| DEvELOP

WEAN WEIGHT woene  oTT6 o864 LTIS W0 760 T8 JOl__o836 4630 ‘881.__.39.5__‘.885_‘__.6_46__‘,130

'| oe. 2-19 WHICH ONE OF THE FOLLOWING STATEMENTS BEST EXPRESSES THE WAY YOU FEEL ABOUT GIFT & TALENT

' ALRE DY PRIVILEGED 35 10 25

1616 2 15 103 3R Al
299 28,57 T1.43 BT L 0 Gt 2 ST RST8] Sl 48,51

2
(s (1 B (SEianse

-—-..._ .

54
1

400 34,00 65,96 B.51 55,32 36 11 36017 46481 17 oz 124 77 851 14,89 12,77 51,08
2

3l -
Y ML SGCEED 183 (32)(440) (23403 L3.6)(5,84) ( lmh)(u16)(332)(309)(310)(383)(l+ ) 5.52)

s T B ol ol T RS , B il
g (90006, 27)f270) 55 20)(174041)2133 (£ 6:3)‘312557)'@9385353423515)

| NEED ASSISTANCE 122 128 188

| EDUCATIONAL NEGLECT ' 379

21,54 39,75 58.39 10, B'l b1, 80 264 40 34016 44472 20481 18 94 11,49 15,53 11.80; 4149

1.3)(27.25) (0. i) (29, ) 27.85) (26 B2, 16) (31 lIli)(28 68)(27 32;(29 69)(25 k)

- g

o §§)(539°133 (3. %"3 529 58)? 16)\ @“ "363"2“7)(53“"72) @ 50) %13)@72%0) %5"78fl29;9l+)

5| NONE OF THE ABOVE 203 116 0 13 ‘35 34 23 A Rhe 89 __

N EPEL 41, 87 114 19470 - 60,59 1{ 24 33 0.6 40.39 25, 62 16475 11 33 15,27 11,82 43,84

) e ) RS TRRSANPIER.

| ae8 2-20, WHICH FOLLONING STATEMENT BEST DESCRIBES THE STATUS OF THE NEEDS OF 6 6T IN YOR SCHUUL

L ACCONODATING/IHPROVE 63 32 31 v o3 9 2 16 A 5. Ao 1. 15

5,29 50479 4921 WT6 49,21 Ghibh 30,06 Gha44 25, 5,40 33,33 1,94 15,87 19,05 23,8

(870l (1) uss)(@;z)(wg 510 (3B

19.16 40,79

( 0 58)(178 QL;??) ( hég)('(gags)? ol gﬁi 46,05 fS §Y 18 86 19 30 )(1891 10409 35 96

20.50) (14 9)(19 23) 2, 61) 2, 39) 333835 50)1( 7383 15 07)

12l

26,55 42,77 56,65 13,49 05,19 20.25 30, oa i, zs 2bs 63'"'”19 30 10,4419, 3o 12,0 38,29
(@, i2)(25,k3) (23, @, ) @, 46)(26 03, T6) (30.2)(35. 35)(3: 2 33, 23)(92 21+)

» e ﬂé’ ) 956 5@ 19)(35391’1)“58) ?§' 3‘5 725)(37”98 ) (3 5) 3725371)@0 il 10 315?57 o

o unwe "c THE ABUVE 28 8 ) o 2_6—{

: ‘2035 28451 1l ‘03 10, 71 67 36 2143 39 29 ‘02 86 17.86 14, 29 21 43 10 “ 10 “ ‘02 85
‘(168)(28h (1 ?)(239)(189 (260)(220)(229)(199)(h62)(16h)(233)(221)

415 104 30700 183129 544
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PAGE NUMBER 4]

3',‘" (

& w e e e e e .

I ADDITIONAL Funos secone AVAILABLE. AN FOLLOHING KEEDS [N ORDER OF BRIGAITY Fon oo ‘20‘2;
oAU 2 e oy . R T R T ¥ TR
| EC 38350 16066 1007 13,95 11,36 46,77

PARTICIPATION AGE GROUP SCHOOL S1ZE CDHHUNITY SILE .

GRAND
QUEST!DN ABBREVIATION TOTAL

UNDER 35~

UNDER 400~ QVER UVER URBAN 20000 ] 10000- UNDER

OVER

YES NO 35 50 50 400 800 800 -50000 ADJAC 50000 20000 10000 “
“5“ 221, APPRORIMATELY HON NUCH ADDITIONAL MONEY 00 YOU THINK YOu WL NEED‘PER‘ HOHG ¢ 1 STUD‘ENT‘ S
o[ I AM NOT SURE 101 258 433 9% 395 193 — 11 31 124 " 106 8
: 59,11 6480 6l.77 «12. 56, 9 5
-~ 1 (8 ok 5 &, mfé 8) (38 % (& i) (‘5’6 36) (s‘f‘f'd & % B 5 th % fsﬁ
-3 200,00 0K LESS 6 ) ‘
C ‘ C 5,48 47, 69 52, 31 " 13, 85 524 31 13, 85 35 38 56, 24 62 Te 69 15, 38 9 23 .1\8
L (651)(486) 511)(501) 696) 5h8J( 227) (ao)(a 611_5 us)(h
- +['BETWEEN $200 - $500 162 88 : ‘ :
: 13,66 .15 50 62 14 ZO 54 12 9
| 68 (0053 ? 0) (3 éz f 7) U 9 %5%)(‘15 Qs %Off 69
BETWEEN 3500 = $1000 140 : 9 13 63
. ‘ 11.80 47. 86 52, 9 48, 5 1
. - (1&.11)(10 ﬁ i 93 (13:5) ( G5 L_hé)(12 i (1 7)!?2 38)5 69
o OVER‘S 14000,00 118 70 2% 14 ‘ ‘
N 9.95 5 65, "5 o34 1. 9 (]
| ( 8 3)(11.62) 13 h)(10 31)f 5 ( 9 7 ( 9 f 2) [ é)@ (1 3#)( 8"59)55f3 06
‘| s4& TOTALS ‘LINE »te 1?186 475 699 420 542 199 133 183 128 539 o
f‘ LL2} ] 2'22- ) IF YOUR SCHUUL‘ CURPURATIdN ANNOUNGES INIT!AIING PROGRAMS FOR G;FT & I'M.ENT' YUU ¥OULD |
TCTIVE & AVID SUPPRT —3g] 18 275 8 242 126 o 92 - W
- ‘ 40,37 49, 59, 18,87 52 49 37,09 42,13 85
- ‘ (1*5-‘3? %56 (50,58) 3], oo)f 72 (2:12) (i) [ e) (3 52 i, 001@3 g)ﬁafz_ fn
ACTIVELY SEEK PARTIC 469 6l 290 142 233 91 49 207 I'F
0 41,07 49, 51 57 78 13,01 61, 83 2’0 3 30, 28 49, 9.4 “18. 12 3 be 93 0,45 14
| ‘ (43, 181@9 28) (35, hz) (lh, %4) 31.75) (34.95) (1, %0) uu 11LM91)L1] l(j ﬂjf) %) |
TPARTICIPATE TIF REQD 141 59 48 ‘ ‘ 5 .
‘ ‘ 12435 5 ‘rl 84, 48.23 9 2 13 l 35
3 §.Zﬁ M f X f13 o) 15 ol M itz
NOT PARTIC/NOT QPPOS 20 § D .
1,75 50.00 45, 00 10, 00 40,00 50, 00 0 30, 00 ‘ .00 15, 00 00 0.00 .5
- 22013 (1% 331) ﬁs)( (G ) (7 3 ? J‘f _2311 615’ u_L
ACTIVELY OPPUSE PROG 1 2 5 29 00 . 29 . 35
‘ W61 28,57 11.43 00 57.14 42, 86 28 57 14.29 57 14 14, -
o (_As) ) (o), 99) [ h9)( 19)( 1 9h) J% L_SlL jl__a_L
NONE OF THE ABOVE m %29 ; 9 | 2 5 91 L “ 66 45 ;
. 3485 . 82 65,91 13 64 65,91 5 91 40 91 41,73 l 3 ‘
| C Ahi Gl (G 3991 ) | 370J(h ﬂmmz )
§ #25 TOTALS LINE o¢# 14142 4 690 112 654 302 406 2 ‘ 206 A139 177 523 .

125 124

j‘mt 223,

37 B 629 1545 50,28 25040 34,17 45,79 RUNTES
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-, L e L)

NI o - ' B
IE © PARTICLPATION AGE GROUP SCHODL SIZ€ © CUMMUNITY SIZE |
: GRAND | UNDER  35-  OVER  UNDER 400~ OVER  (OVER URBAN 20000~ 10000~ UNDER -

QUESTION ABBREVIATION TQTAL YES N0 35 50 50 400 800 800 50000 ADJAC 50000 20000 - 10GO0 .

PRESCHOOL EDUCATION 6r211 2,353 3,809 884 3,638 1,635 2,090 2,816 1,287 921 645 816 718 2,908
500096 3T88 6133 14a23 SO, 26432 3365 4534 20,72 M4a93 1L,03 14407 1156 481

TPROVE CUR CORRIC 3,070~ L,227 1,900 493 1,604 831  L,113 1,487 498 528 352 4% 349 1,438
BT IBIL 599 1555 5691 26,40 31,00 46a9L 1570 leabb 1110 1558 1101 45,36

————

|</POTENTIAL DROPOUTS 5,146 2,081 3,000 85T 2,871 1,365 1,805 2,38 813 W 638 830 538 2,200
o 418.20 40445 58432 16454 55.81 26454  36.64 4603 16,97 1okl 12440 16429 10s46 4413
SOCIALLY OTSEOVANTAG 838 1952 20808 755 2,081 208 Lyom3 2ol 921 ;2 sl M5 52 nokd

! 39T40 3993 5929 1545 5894 2671 3423 466 1896 10,77 1209 16.26 10,68 45,89

e

<TFOR GIFTED § TALENTD 4yi0h 1,529 2,538 698 2,310 991 1,478 1,866 152 640 464 608 434 1,942
, 33,66 326 6Le LTI SIS 2005 36,01 4542 1832 1559 1131 M4.8) 10,58 41,32

r[ VOCATIONAL EOUCATION 4,901 14997 2,853 816 2,794 14239 L788 2,295 804 818 5% 853 493 2066
BE 398446 40,75 58421 16465 57,01 25.28 36448 46483 16440 1791 12,16 17440 10,06 42,15

+[R00 PUPIL PERSONNEL . 51193 29103 3,051 801 2,98 1,369 1,923 2,30 963 889 515 836 510 2,314
e 42,0 A0S0 SBI5 1542 STl5 26,05 3N03 4kl 1854 12 %92 16,00 10.98 4502

a[ %%% TOTALS LINE ## 38,328 15,027 22,940 61027 22,075 9,062 13,650 11,562 15001 6,213 4e363 5,956 4,160 17,521




[ PUBLIC SCHOOL TEACHERS RESPONSES PAGE NUMBER 43
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{

PARTICIPATION  AGE GROP  SCHODL SIZe CONMUNITY SIZE
‘ GRAND TTTUNGER 35 OVER ~ UNDER 400~ OVER. . CVER URBAN 20000~ 10060 UDER
QUESTION ABBREVIATION TOTAL  YES M0 35 50 S0 400 B0 800 50000 ADJAC 50000 20000 10000
w1 ], SEX OF THE RESPONDENT
RALE 518 06 406 2% 16 %055 1% a6 1% 15 e H ;s
o 4LST 1931 38 4942 3205 1007 10,62 35TL 5328 2666 1448 1293 14,09 3LuAT
[RERATE 728 TR 7 L ¢ | B T T (T R T3 S R TP 7 T

~ 5843 2037 T2.25 4G9 09 1841 20T4 5027 L34 2412 1236 1486 989 38.60

[ TOIACS IR #9017 246 Y T | N R T R T AN V- Ty Y

o -2, AGE OF RESPONDENT AT THEIR LST BIRTHOAY

[ UNDER 35 oI 123 482 6l 0 0 I 2is 209 e 85 92 6 w3

, 49,96 20,13 7889 10000 00 W00 18T 44843586 1866 13,91 15,06 1129 3917

[ BETWEEN 357 50 388 % 287 0. 38 0 51 16 152 Wl 5655 42 M8

J LT3 T4 T3 J00 100,00 .00 14469 45,36 3908 28,61 14463 14,06 10,82 30,41

«[GVER 50 T TR T 00 % %9 % 6 2 2 32 T

. 1832 2946 6652 00 0010000 15,08 40.63 4241 29,48 9,82 1161 1029 33,93

[ TOIALS LINE #% 1,223 a5 018 61T 3 24 202 sU %6 91 Qs3I 143 431

|48 le 3, WHAT S THE HIGHEST PROFESSIONAL DEGREE THAT RESPONDENT HOLDS |

»| BACHELORS DEGREE 309 61 238 29 5 49 % 139 89 5 31 % 35 150

. 2070 21068 7702 Taodl 8,09 15,86 26460 44498 20,80 17,48 10,03 11,00 11,33 48,54

» [MAS TERS DEGREE 915 29 680 318 352 165 126 405 315 236 130 Wl 107 289

| 30 293 Th2 AL3L 384T 1803 137 4426 4098 2579 14,2 15,41 10,69 3150

[ SPECW EDUCATION 18 [EV &1 6 3.6 3 8 3 1 24

. Lbh 2222 66,67 22,22 3089 3333 1667 33,33 50,00 4huké 16,67 5.56 L1 22,22

I DOC TORAL DECREE ; z 3 0 4 1 o 1 4 SR R R R

: 40 40,00 60,00 400 80,00 2000 400 20,00 8000 40,00 40.00 .00 .00 20,00

[ TOGISUNE W% L2 97 93 6L 38 22l 205 55l A 300 166 M6 leh 4k

o #0I HOM MANY YEARS OF FULL-TIME TEACHING DID THE RESPONDENT CONPLETE AT FOLLONING LEVELS 206

JETTOVTEE 68T 2460 4,292 - 1,355 2,359 2,883 1,111 3,835 1.203‘, 2,026 © 9000 906 681 24218 -
9 | 551 3580 62447 . 1972 34.33 4196 26090 55,81 TSI 2952 13,10 1309 9.62 3315




'UBLIC SCHOOL_ TEACHERS RESPUNSES -

*!0tc¢tttttttttttotttotttttttttttt '

imucmnou

AGE GROUP -

SCHOOL SIZE

cmmunm sxzs o

ot s e RS IR A it

‘M,;M;*W . ‘ GRAND

S vt sp W ——— it

TUNDER 35- OVER

20000- 10000~ UNDER

| UNDER 400~ OVER  GVER URBAN
uuesrlou ABBREVIATION TOTAL  YeS N0 35 50 50 400 800 . B0D 50000 ADJAC 50000 20000 10000
EECON‘EARY LEVEL 51930 1222 5011 1673 2,731 2,358 306 1,973 637 . 1,906 869 1,046 867 2206
\ ‘ 556 1163 8048 24014 3961 3403 4uk2 28,47 6691 2150 1254 15,09 12.51 31,60
; o TR LIRE #3807 3,600 0,089 3,078 5090 50241 2,017 5,808 5:840 3,93 Ly769 1,952 1,528 4y4d2
| |
| C ‘ - ‘
Ty - 5, WHAT GRADE ARE YOU TEACHING THIS YEAR - INDICATE ALL GRADES TAUGHT
 NURSERY"SEHOOL [ Y B R 000 N T R R R
R 00 00 .00 Q0 W00 W00 W00 L00 .00 00,00 L0000 00
?LK1NDEQGARIEN 59 T 4 8 23§ 16 32 10 2 4 13 3 1
S L9 2881 TLA9  4T.46 3898 13,56 20012 54u24 16495 3029 6,78 22,03 5.08 28.31
GRADETT 1527 LY T I TYRE ¥oo%. TR a1 e
. 509 26,32 1303 48.03 30,26 20,39 25,66 61.04 1118 25.66 9,21 13.82 9.2 40.13
o | _
“GRADE "2 156 RN 19 87 % B 93 16 5. 18 11 110 53
W S B2 03 6859 5066 3333 1538 2156 5962 10.26 35,26 1154 10,90 7,05 33,97
BT | R TR I R U R TR S TR
S | 5089 2557 LY 443230425 %16 23,30 59.66 15,91 25,57 17.61 14,20 1023 31.82
g . ‘ y SN
"GRAUE S {8l o7 128 8 51 32 5 1115 55 21 8. 15 5
; 6,00 2597 7072 4Bi62 3149 1768 2083 6L33 B9 29,28 1452 ISu4T 829 3L9
GRADE 5™ 179 55 123 761 30 50 108 2 55 31 2 11 5
i 599 2061 6812 4302 33 1676 2193 6034 LT3 2961 IT32 1229 9.50 30,17
[ GRALE'E L Y N U S 1T R P 55 126, 30 0 28 % a2 15
' Tl 26ub4 T340 54450 26,54 16,59 25,02 59472 14422 28444 13,27 1232 10,43 35.55
. GRADE T 240 L | S | T T R (N TR TN
- B.06 20,42 TR0 56,33 2050 1292 1L25 5333 300 2458 12,92 1292 10,42 38,33
| " . L . e e s - B - .. — ‘ .
' (GRADE® B8 56 200 W Tt 3 1 1 93 8 31 3 25 100
L 8,06 20,93 TT52  STJI5 2152 1209 12040 51,55 36405 26436 12002 12402 9469 38.76
L GRADETT T 291 [ BT 65 86 &l T 9 18 0 35w 3T
‘ 9495 15,82 81482 54488 28.96 13.80 5,72 3266 60,94  23.57 11,78 1.5 12.46 39,39
' | — ) o P e
" GRADE 10 348 58 284 1757 06 60 18 91 23 199 e 138
; LebS 16067 Blabl 5029 30u46 1%.24 507 2615 6810 2470 920 1408 13,22 3966
- GRADE" 1) 367 T 1 T | [ IRV I N TR Ty R
A 1229 1526 G229 49459 30052 1798 4ebd 2536 6908 20,62 Llk4 1362 12.53 3869
“onhUE‘Ié | 362 N\ BV R I R Yo w19 1 91 8
‘t‘ A2 1630 8206 6834 3122 19406 22410 1133 15,09 1L08 3840 4,70 25,04 6981
T LINE 790 Y TR R V5 R N W7 252 L0&2 129 483 36k 370“1.214 o
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L PRICITION  AGEGNP SCHOL SIIE L comowry sie
ORENG N TS OVER UGER 400~ QVER OVER URBAN 20000~ 10000~ UNDER —

QUESTION ABRREVIATION TOTAL  YES N0 35° 50 50 400, 800 800 50000 ADJAC. 50000 20000 10000

e 1o, MHLCH ONE FILELD ARE YOU CURRENTLY TEACHING THE LARGESI PORTION OF YOUR TINE | ‘
oK [COLTURE 0 9. 7 & 403 5T T 0T 9
L8 1000 90.00 20,00 40,00 40,00 * 400 50.00 50,00 10,00 J0C .00 «00 90,00
S| o 5 % W % 5. 6 ® & B i T &
) ‘ WIS 2080 TLL3C 6230 2623 B0 98 5410 M3 2L3L 1048 16,03 148 307
[BUSTRESS EOUCRTIGN 46 T T | R T R R N B S S TR
B S B0 0L 48 3043 2391 B2 274 ST 10T 1087 1306 13.04 4L30
ENGLISH I T (T R T TN O S N Y o T
o W2 2066 THED SIS 2L 1653 909 4620 4663 I35 10T 1322 122 4380
FORE TGN LANGUAGE 25 B S T AT T T SRR Tt
\ 295 1200 8400 . 4B.00 28,00 16,00 400 2400 T6.00 4400 8.00 16,00 12,00 20,00
HEALTH & PHYS EDUCAT 9 TR T R | S R R R AN T o PRy e
S Bl6  20.29 1026, 5072 33 CRI0 BT0 ATED A0 1596 1T 109 139 T8
HOWE ECONOHICS 5 T N U R T A T TR S TR
L 637 TAL 9259 4630 20,07 2593 9,26 3333 STAL 2222 1481 2037 L1 29063
NATHERATICS 106 a & W % a8 2 & 3 1 1 {1 %
o C 1250 20075 T036 CANAT 3208 1980 TS5 3009 62,26 28,30 15,09 13,21 10,38 32,08
SCIENCE B T R R T T T R R T R TR TR TR
S 10002 2471 1529 50,59 25.88 208" 826 30,59 6luA8 25488 14a2 15,29 12,94 30.59
SOCTAL STUDIES 101 6 8 % 32 18 12 38 sl 2 11 19 %
TR m 2 2 a B 8 & a 1 1 6 1 5 10
: B9 2020 TAT3 521 2955 18IS 164 5000 3636 3636 1366 1591 136 273
INDUSTRIAL ARTS 39 T3, 16 16 6 3 10 % . L35 6 1
+SPECIAL EOUCATION g 2 6 4 4 0 3 3 2 ¢ 0 0 1 5
o G4 2500 T00 5000 5000 00 IS0 BLS0 25.00 25,00 00 00 12,50 6250
[O7HeR 7 3% #3015 1w 126 U a6 2 4
S | 932 201 69,62 4LTT INIT U899 T8 1509 LS9 13,92 302 159 4051 SLA0
«[ 9% TOTRLS (TRE W% 54 ley 664 42 B 10 s 306 40 199 L6 W 15 3l
Jion@ T HAS THE RESPUNDENT EVER PARTICIPATED IN & COVRSE, HORKCHOP, OR SEMINAR ON GIFT & TALENTED 9qp
w kel bk S 3
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PAGE NUNBER 46

—

—

(- :

pARncleon

AGE GROUP

SCHOOL SUE

iy
i - b

-ALS LINE ®#% 1,231 291

70

143

il COMMUNITY SIZE

~ ‘ GRAND UNDER  35- OVER  UNDER 400~ OVER OVER URBAN 20000~ 10000- UNDER
' QUESTION ABBREVIATION TOTAL  YES MO 33 50 50 400 800 800 50000 'ADJAC 50000 - 20000 10000

‘[ YES 292 92 0 123 96 66 52 133 104 - 8 31 S8 2 - 86
I 2,18 100,00 200 4212 3288 22460 1781 45,55 35062 2945 12,67 1986 T.53 29445
I 936 0 93 W7 W9 132 40T 386 206 iz 118 120 1
o 16,22 400 100,00 5150 30,66 15.92 16,24 43.48 39,10 20,79 13.68 1261 12,82 350
[ ¥ TOTALS LINE ##9 1,228 292 936 605 383 25 204 540 410 20 165 116 142 41
o anan |- 8, WHAT SIZE CONMUNITY S YOUR SCHOOL LOCATED IN

« [ URBAN = 50,000 + 00 86 204 e UL 662 19 150 0 0 0 0 0

’ 2435 2867 68.00 38,00 700 22.00 © 967 39,67 50,00 100,00 .00 .00 .00 00
«[SUBURBAN - ADJACENT 166 . 31 128 85 5 TERE 0 16 0 0 0 -
’ 1347 2229 AL 5L20 3373 1325 6u63 46439 46499 .00 10000 .00 J00 .00
[ SMALL CITY 20-50M 176 58 118 2 55 2 2 62 8 . 0 0 16 0 .0

B 16,29 3295 67,05 52,27 3L25 1477 15,34 35,23 4T.16 00 400 100,00 00 400
Iy v , - ) L

i+ TARGE TONN 10-20K 145 2 1 69 4 3 A 59 6 0 0 0 s 0
. LT 15,07 8476 4159 28,97 22,07 14.48 40,69 44.14 00 .00 .00 100,00 L00
[RURAL = 10,000 LESS 445 B 351 w3 18 16 M1 2% 9 0 0 0 0 w5
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[ _HEAN WEIGHT SEC.2 _ 649 o195 .60 147 560 4533 629 621,687  .760 683, —aT85_605_u520
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[P OISREPERCY TOER AR i Al A e i T a1 a0 .zé'a'—'".”a's'b- A5k bk o528
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;' . MEAN HEIGHI SEC.I o16]- olb4l= o134- o245 033~ 017- 333~ 252~ 029~ «065= o130~ o162 0157“‘0289"
K HEAN HEIGHT SEC.Z !469 l493 1468 0525 -417 l387 0513 -412y 1501' -386_ 0461___pz@l___,‘ﬁl_m_gﬁlﬁ._u_
SO DISCREPENCY [NDEK o610 w63 o602 TT0- o450 w0 uibe b4m 1530- W51 J59T- JSE5- 6lE- LT03
[s[owe 212, CHECK THE PROGRAN AREAS WHICH RECELVE INSTRUCTIONAL ENPHASLS.FOR  GIFT G, IALENJ_I_N SCHOOL_
./ LANGUAGE:
| HEAN REIGHT SECL 032 200 WOl6- 009 o083 o020 .207- 045 h208_ 092 _lIS5__ 213,084,073 _
o[ CHEANWETGHTSEC2 1078 L0140 1066 130 LOS6 4950 o989 L0 L04  L130 T.1zs 1115”992 1,043
o #08 DISCREPENCY INOER D046 930 L0R2- L3S 303 930+ Loi96 L3l 86 L.OM= 369 842= 308 1.2lt
o FOR_LANG ‘ , s
|| OMEANWEIGHT SECT 366- 8T~ W51~ 405 JI- G312 JTHe Jdb o050 olBie o313 I8 J349-a569-
|| MEANWEIGHT SEC.2 79 u846 T80 u830 763 44 521 TT0 L9300 .69 B35 LT64 T4 .75
(W OTSTREPENCY TNOE L1563 LD L35 1110~ 12036~ L4l 10296~ J985-  1.053- 1,208 .952—"1".'6637_1"."3‘2‘5-‘-7;
o[ SCIENCE | | C e e i .
HOMEAN WEIGHT SECL1  W175= o119~ J188=  o284- L0196~ J020  L495- J355- LIST - 039~ o099~ LOLf- .z,oq:-meso- -
| MEAN WEIGHT SEC.2 14026 1097 L.OLL 1081 .98 .96 046 1,006 1,086 . L.113 L0%3 1,006 9167983
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W | ‘ | | | o
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[ MEAN NEIGHT SECoL o623  u569« o633 o049~ wb2l= oST4= 676 4659 \S68= 509~ o623« o475~ .715= JT3ls

[ ONENNEIGHT SEC. ™ o891 o058 014 930 a6 W02 o100 ulh L3 53 006 u850 uB6) .bT8

L voc weeH
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1,013 1,253 4968

O MGE RO SCH00L SLE Tt
~ TG ©UNDER 35- OVER  UNDER 400- OVER  OVER URGAN 20000 10000~  Uhggy
QUESTION ABSREVIATION TOTAL  YES N0 35 50 50 400 800 800 50000 ADAC 50000 20000 jogg
CONEWNEIGHT vores 20105 2205 2078 2046 2098 2050 2,200 2099 2072 059 L5 2,209 2.0 2
KNOWLEDGE | ) . T

MEAN WEIGHT wone  L93T LBBO 1952 2033 L9 LTM 2015 L9533 LS5 LI92 1,69 L.838 L95T 209
PERSONNEL:
HEAN WEIGH: veees 2,122 24068 24162 2,184 2,032 2,139 W01 20439 2089 1931 2,001 _2.058_2.144 . 2,28,
RN ‘ I
| OMEWWEIGHT woons™ L7990 LT6% LIl LE2L L7271 LB9L  LOW L6180 L35 LooT6 1695 L.o67 L83 Loge
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HEAN WEIGHT woens 1918 LBA9 1936 U967 1098 1853 2,035 1,955 L83l LT85 L.840 L.766 L.971 2.087
T | | -
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PRIORITIES | | |
NEAN WEIGHT oes 20139 2167 20136 20120 20166 24160 2200 2082 2085 2004 2,196 24192 2,086 24198
| | e SR
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0% 870 1397 Lals MO
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HOK ESSENTIAL IS EACH OF THE FOLLONING FACTORS IN FROVIDING PROGRANS FOR GIFT AND TALENT
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- | e i
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HEAN WEIGHT voees 2207 20216 2211 2290 2,303 2208 241 2211 2,385 2255 2253 2305 2.260_2.302
IENTLE S o N
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Appendix G: Selected Comments Made By School Principals *

"Our greatest resource is the human mind. We are shor*tchangmg our
countr‘y when we 1gnor~e the development of the gifted.’ ‘

‘"1 believe programs for the gifted and talented‘ar*e of great importance in
developing this potential tc keep the United States a front running leader in
wor~ld affairs. Itis much more far reaching than within the four walls of
any school building.’

"I have felt for years that we are not developing the potential in‘our -
gifted students. From this group must come our leaders and the future

of our country. We can realize much more gains with dollars spent on our
gifted than additional monies spent on average or low achievers."

"Herein lie the economic and political leaders of our nation. We've had
every federal program for the poor and dlsadvantaged.‘ It's'about time
we concentrate on these power Kids'!"

"It is.about time we do something for our future leaders instead of
pouring money down the drain on students and par‘ents who don’t glve a
damn for school or improvement."

"We have a great need to help those students that are gifted in our school
system. I know we would at least have 1% or better of our students
qualified. This would entail 65 to 85 students in our system. These
students are the ones who should be our leaders in business and industry.
I have gone to other states to look at their gifted orograms and have
written for materials in the past for information on the gifted. But our
school system is more interested in the special education programs.
Those students need help, but so do the gif’ted students. 1 feel the field
is wide opeh at the present to help the gifted students and I hope our

state can and will set an example for other states to follow. In the

delay of each day we take to help the gifted, they are suffering and so
will we in the future." .

"For too long our gifted and talented students have 'gotten along by
themselves' and most have ended up as a part of that vast wasteland
of the society ~—— doing less than they could. A crime of education!"

"Vast maJomty of our children come from low mcome families. Talents
often go unnoticed. :

"I feel that the gifted will learn desoite whatever their disadvantages are.
However it would be nice to help them achieve their highest potential.

.1 feel this would benefit not only the gifted child but anyone who comes into
contact with that child and his or he!~ finished product."




"The gifted and talented are persons, not natural resources to be developed
and exploited. Certainly they should have the opportunity to make use of
and expand their talents as well as to grow in other areas, but let us not unduly
- pressure them to 'live up to their potential' nor set them up as anelite :
class. Too foten this results in neither happy persons nor benefits to

the society." | '

"A gifted child may need as much individual motivation as a child on the
other end of the spectrum."

"It would be great if we would-only spend as much time and money on gifted
students, or even our good students, as is spent on educationally deprived
and special education students. We could really see good results for our
efforts."

I have felt for years that we are 'missing the boat, ' educationally
speaking, by spending so much money on the slow and retarded and so
little on the gifted, who are really our hope for the future."

"Far too much emphasis is placed on education of the slow learners and
not enough on the gifted.,"

"There definitely needs to be some thought and help given to the gifted
student. We have long spent too much time and money at the federal
and state levels worrying only about the socially and economically
deprived student."

"There is not enbugh desir‘e; from federal government on down, to do
as much for the higher end of the ability scale as for the lower one.
The system fails to recognize the gifted and talented children."

"We now receive state and federal funds, special quidelines from various
units of governments, and services for the mentally handicapped, ,
emotionally disturbed, etc. It is only fair and appropriate that we have the |
same kind of consideration for the gifted and talented students.' -

"Each year my blood pressure rises as I record the thousands of dollars
that we channel into our rooms for the mentally retarded and make no
monetary provision for the gifted. I do not mean that the retarded
should be ignored but there should be some equaliZation of attention and
funds. .Cver 50% of my teachers forget the gifted because they tend to
take care of themselves."

"T would anticipate a law suit sometime soon on behalf of the gifted
students. The fact that schools spend more than twice as much to
educate a handicapped student who can never contribute anything
significant to the society may be a substantial ground for constitutional

challenge."




""'very effort should be made to require schools to provide programs for
the gifted students just as we have for the disadvantaged."

"I would like to see equal education for all st‘udents:‘ gifted, average,
vocational and special —-- equal money, facilities, everything equal.
Some of the leaders are 'way out'. The local levels are perhaps more

idealistic,"

"The gifted and talented, learning disabled and mentally retarded are all
stereotypes. A program that can include everyone but diversify from
within is the best from my expemence "

" "One should not discriminate, but should try and meet the needs of all

students —- not just the gifted and talented."

"It appears to me that most schools more than adequately take care of the

talented and gifted students, or they are better able to take care of
themselves. More time and help (money) should be devoted to those

-who are the 'middle of the roaders such as vocational education students "

"Most schools have done some work for the top 20% and bottom 20%.
I think it is time for educators to tecome more concerned with the
other 60% and the average individual instead of continuing to be
controlled by the smaller groups.” ‘

"The gifted can take care of themselves. We need to help the middle
and lower class students." '

"In Indiana we spend large amounts of money on special education
programs (EMR, PVE, and trainables). Now we are embarking on a
program for the talented. But nowhere have we tried to develop programs
of additional funding for the slow learner: the B,C student is helped.

but not the low C and D. We spend at the top and the bottom of the
educational scale with little or no funding at the middle "

"But as far as my elementary school is concerned, ther*e are helatively

few pupils in the category of the talented and gifted. I am assuming

the reason for a questionnaire on the gifted and talented is that there
is a feeling that schoc's are not making maximum use of the minds of
the very-intelligent. 1 feel, however, that the schools need more help
in another area, and that area is for the child who is classified as a slow
learner whose 1.Q. falls in the range of 80 and 90. These pupils need
more help than the classroom teacher can normally give. I feel a
special program in the school and a few materials would be of great
benefit to the child in this I.Q. range. They too are important people
and can contribute greatly to the working force of our country and do
a better job if they were given more opportunity to perfect the basic
edurational skills in spelling, reading and math."
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"Priority should first be for the 'not—so-gifted' who have r'*eading problems.™" |

"The blggest problem in this school lS how to bmng the educationally
deprived up to the national averages." :

"I do not agree with the importance your survey suggests in this area.
The slow and retarded children need the help much more than the gifted.
The gifted students will become the doctors, teachers, lawyers,
engineers etc. anyway. All funds of this type should be spent for the
slow students and the average."

"I definitely feel there is a need to improve conditions for the gifted and
talented students. I am not sure that our system, community or the state
is doing what is needed to satisfy their needs."

"There is a tremendous need for early identification of these students and
programs for them. I should think horizontal enrichment of programs

is imperative. I do not think the inertia of school systems will be overcome
without legislation demanding to dc so. If I may be of service,please
contact me."

"L egislative action to demand gifted programs needs to be implemented by
ald school systems."

""We just have not put our energies to this topic yet."

"We nmeed to overcome community apathy."

"Schiool boards must see the need for a program for the glfted and talented.
We have waited too lorig now!"

“*Convincing the Board of Education that the program offered for the
talented and gifted student is just as important as the remedial program
we now have." ‘

"Our* school system is trying to deal with the gifted. The genérfal public
is still hesitant in its suppor*t. ; ; ‘

"Major need is still basic education for the major*ity of children enrolled.
Good teachers can and do challenge talented students, but can provide
better leadership with better assistance and equipment."

"(1) Need for much in-service education for teachers to give them help and
guidance in meeting the needs of the gifted and talented students.
(@) Need for financial support to provide materials etc. needed by teac:hers

working with these students.
(8) Need for support from administrators in schedulmg etc. to help

program become a reality." .
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"In one area our talented students are adequately pr*ox)ided for. This:
includes special teachers and assistants, equipment and materials,
transportation, special classes, sports, and community support." .

"The control should remain at the community level. Too much of what we now
have is either federally, state, or pressure group controlled. No one
knows better than the local school commumty what needs are present
in each geographical area."

-

"We do not need another layer of bur*eaucr*acy s Was the case with Rule S-1.
It has created a one-way street to the detriment of students and teachers
alike. We presently do an adequate job with gifted students. It would be
irrational to conclude or over—argue that they are handicapped. "

"I would suggest that private funding and private é’chools be encouraged to
provide for the gifted and talented. Industry could be enormounsly helpful.
State funding and programming will ultimately become counter—productive."

"As a parochial school, we would probably not realize much benefit. "

"As a private school we seldom feel welcome to take part in such state-
sponsored programs due to complicated red tape involved. We would
appreciate aid to the regular normal student for his books, teachers'
salaries, etc." ‘

"I think we would be kidding ourselves about additional resources and
funds, because the state has not given much to parochial schools even
though they meet state standards."

"We would hope that any help in the'area of better instruction for the
gifted and talented would also be available to private schools =~ such
as we have. Financially, we can never do much by ourselves."

"As a private, open alternative school, access to certain types of aid is
limited. Our efforts are therefore directed towards grants etc. "

"We are a Christian Day School. We do not want tax supported services,
with 'strings attached, ' affecting our furture freedom to 1 God—-centered

education. "

"Every dime that is spent must come from someone —— usually the
average people —— if we continue to spend great amounts of money on
every monority group, we poor average people will suffer even more.
Everyone is exceptional in some way. When does my turn come?"
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"The gifted and talented could make good use of extra attention in pr*ogi"am o
and teacher development. However, if this means higher taxes and mor‘e
bureaucratic offices, then it is not that necessary. Somthing else that

is funded by taxes would be cut in order to fund assistance to gifted and

talented: what and where?"

"In a time of declining enrollments, it would seem propitious to atterript
to mcor‘por‘atp some high powered pmgrams into a typical school's
curriculum.,

" Do not perceive programs of this nature to be a high priortiy item.
It seems frivolous to begin new programs while we continue to inadequately

fund present programs."

"We have so many financial needs of financing our present regular school
offerings. So before we expand the curriculum more, let's concentrate

on doing well what we presently have."

"We are having most difficult time now of meetmg expenses of the r‘egular‘ '
classroom thtl"UCthh program.?'

"We are cutting programs now because of state control. Where wotild
additional funds come from?"

"More research is necessary about gifted and talented —— significant research.
Also, we need to order our priorities —— how much would the finances of

this program drain from the regular program."”

"Board supports the concept, but has not implemented the program for
reasons of finance. Sheer lack of numbers plus pressing needs of the

vast majority do not leave sufficient money for those at the higher end

of the spectrum."

"In small schools we are handicapped by numbers, space and personnel.
Our educational program is already underfunded. We are cramped for
space, and we do not have the required personnel to expand our offerings. -

"Our greatest limitation is finding the necessary physical facilities, funds,
materials, space and personnel for the programs of the gifted. With
adequate financial support we would find a way to implement the program.
Even an addition of one teacher for this area could do the job."

"Our current financial needs are more educational supplies, teacher aides,
full-time librarians and in-service programs for those in the field."

"I feel the staff that we have is 'interested' in students of all ability levels.
This being fact, I am sure with money for programs and some in-service
training we could start helping these students now. We do not need N
'special degrees'in secondary schools to teach gifted, just time and money.

-6~
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"The needs of the glfted are paralleded by the needs of all students in °
the school. Greater funding would permit imporvement in the learmng
program all along the line for all students. Every student is in some’
group having special needs." : '

"We must integrate our thinking to a point that will assign equal value to
every area of student needs. These needs will fluctuate constantly.

Our errors have been in searching for Panaceas and failing to assign
importance to the individual needs of students. Education has no priorities
other than a total response to all categories of the learners' needs.
Educators cannot meet these needs until taxpayers are willing to fund

the development of intellect at the same or better rate than the mdustry
funds the building of an automobile."

"If you would use your influence and pressure to provide funds so we
could cut the per pupil ratio to 1~15 or 20 pupils, it would not be necessar*y
to innovate additional new and expensive programs that eat up huge
amounts of money in administration and bureaucracy and very small
amounts trickle down to prov1dmg personnel. for actual working with kldS.
Classroom teachers have to do the leg work in education, not the
researchers, not the consultants, etc. Right now we have a school
counsellor. What does he do? He visits our school, spends endless
“hours conferring with a few teachers (4 in the past 4 years), pupils (4),
etc. The counsellor did make some recommendations and 'suggestions
but he did not do any of the actual wo rking with the children. That was
saddled on to the teacher who already has 27 other children in the room
who deseswve some of her time."

"For many years the gifted child has been avoided because of various
reasons too numerous to write. I do feel if the state legislature would
fund just 1/4 of the money for setting up programs for the gifted as they
have funded for the special education child who is mentally retarded, we *
could develop meaningful programs not only for the mentally retarded,
but also for the gifted. This attitude is formed on the basis that both
types of children are in such a small percentage. They need more help

than probably any other group of children."
k1

"Just give us what is being spent on special education, or just half of it.
Then compare results and returns. " '

"We are in a special situation where additional funding for identification

and supplementary programs for the gifted and talented would be particularly
beneficial since our students have not been adquately served by the
conventional educational system. In addition, they have been less
identifiable and their potential is more easily overlooked and undeveloped."

251




- "The giFted and talented should be financially aided and encouraged f:Q

attend institutions of higher learning beyond high school if they are
financially unable to pay their own way. <

. "AIll title money or 1'oca1 funds are spent on the mentally deprived child
" usually coming from low income families. Nothing is spent on the

gifted child which makes him deprived also. This injustice sinould be
corrected, "

"_ocal school districts should receive funding to set programs into operation

that are beneficial to children in their areas. Too much interference and
imposition from state and federal governments is very detrimental."

"Although we have little in specific programs for the gifted, these students
do have many special opportunities both curricular and extracurricular.
We do not have adequate funding for our regular programs. —— for r‘educmg
class size etc., and this should come before f'undmg for new pr‘ogr‘ams.
While the state may offer help and incentive, it should not mandate
programs for the gifted. My experience has been that state mandates

are often negative in their total effect.” v

"We meet the needs of the gifted through regular classroom assignments.
They spend most of their time in their own grade level classes.

Once | thought state and federal aid was the best way 1o implement.
programs for the gifted. Now I feel the involvemer:L of state and federal
agencies only places restrictions on the programs and I don't want to

go for them. Generally I feel most teachers are equipped to handle

most programs without in—service training or additional college work,

if they are allowed to."

"Keep tie federal government out of the fundmg and pr‘escmbmg
regulations for the progr‘ams w

"] would oppose the task force type committees and departrients at the
state level. lL.ocal groups with resource peopte and a commltment can
do the job. Frankly, the local schools need to find funds by themselves

‘and not depend upon the state leglslature to appropmate funds each session.

The manner in which gifted children are 1denuned is ver'y 1mportanf How

do you find the truly glfted°"

"Money is not the issue. Attitudes of board members, union forces,
pmncwals, and teachers e vital. Spraying money around wiil not get the
job done., 'We are not really sure as yet who the gifted are. "

"At this time, we have no gifted children in my schcol. "

"ery few if any gifted children have ever come to this school. "

"We dori't have a special program for th2 gifted or talented. Regular
programs are not geared to those with gifts and talents."

-8 -
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"We have not seen or felt the need for a speciai piroaram for the gifted
at the elementary level. ‘

"We have not attempted to identify the gifted or talented for any specific
purpose." :

"No distinction is made between the,gifted and regular ‘studenvts.‘"

"At the present time no arrangements are formally in operation in regard
to the gifted child. The teac:he‘r‘s make_ necessary adjustments as they
work with these children." o

"Educators have mixed rzactions about the merits of gifted education."

"I don't really believe the gifted and talented are Falling bemind so much s
that a statewide special program needs to be initiated for them oM

"The gifted and talented are just being pus'hed tv:h‘r‘ough thé regular
curriculum at a faster pace. This is not what they need. We are still
too skill-oriented. " ' : :

"The child does not- present a probiem in a regular classroom, so there
is no pressure to provide a different program."

"This is an area long ignored. It is difficult to create interest. No one
person or group is pushing." '

"I feel the giftec and talented are the most neglected students. There
are rnot enough progirams to expand the curriculum for these students."

"Our gifted and talented children need a program to encourage their learning.
They are the adults of the future to run our country."

"Following the launch of Sputnik a number of excellent programs eSpecially
in science wer= developed for the talented. The inexorable demands '
of a rapidly changing social order in the past decade have devoursd the
programs for the talented."

"I think programming for the gifted is very important and should be given
as much consideration as other areas of special education under Rule S-1."
"Problems of c:hangmg socio~economic COhdlthl"lS also lnhlblt programming
for the gifted and talented. "

- "One of cur counselors has been appointed by me to head a committee to
study how we might do more for the gifted and talented students. Our
school city is developing a policy and studies for the implementation of
programs for the gifted and talented."

-0 ~
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" would lmplement thls along with other‘ needed lmpr'ovements. It
is needed but so are a lot of other thmgs. "

"We will definitely be initiating a program in the rear future. "
"We already have a pretty strong program."

"We are a small school and know our bupils. We kcan‘pr‘o‘vide much -
academic stimulation for the academically gifted. But we iack any
facilities for the mechanically gifted. We have a fair program for

music and art."

"Schools which are small w111 have a great deal of trouble domg an.
adequate job w1th the ‘gifted.’

~ "We do have gifted and talented children here. Very few were so
" identified before their admission. The emotional pmblems these P
children presented probably precluded their inclusion in'gifted pr'ograms..f,,'fff
The numbers of gifted students are so small that I cannot perceive - e

such a program."

"] feel we do not have enough tbufy gifted students in our system to |
merit a feasible special program. So I guess we just neglect them."

"] think the gifted and talented students have been neglected in most
school systems. They should be given more attention because we need
their leader‘shlp and contributions to the socnety I am not sure what
definition really describes the talented and gifted child. Therefore I
am not sure we have enough in this category to fully develop programs

and expend a lot of money."

"Joint service programs would be more Feastole due to the small number‘
of gifted and talented in a single school or corporation.'

"We may plan gifted programs on a cooper‘ativevlevel for our five
participating school corporations. " ‘

"In our system pupils with ability are tested in all the elementary schools '’
by a psychometrist for special talents. The selected pupils are Ny
transferred to another school where a specnal class has been formed

with an advanced curricular program.

"Our gifted students are transferred to gifted classes in other‘ schools
after the 4th grade." : :
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‘ "We have no difficulty getting our students 1nto the glfted pmgnam.
The school board pays for tr‘anspor‘tatlon to schools having enmchment

classes.

"GlFted puplls are scr‘eened and recommended by the elementar‘y school

in their nelghbor‘hood to attend the gifted classes at one of the corporation's .
central schools. There is one class of 5th graders and one class of '
6th graders for the school conponatlon - appmximately 50 pupils. "

""Most teachers I have associated with necognlze students who are glfted
and try to extend to them the opportunity to excel through extra effort.
If classroom size is smaller I believe they would do a betten _]Ob w1th all

students, not just the gifted."

"Individualized instruction should meet the needs of all. Many medla ane
used. We think we do a pretty good _]Ob of this W1thout a spec1ahzed
program. "

"We do try to motivate learning by meetlng the needs of individual
students through self-made games etc." :

"When all teacher*'s",vfattempt to teach childr‘en, identifying their present *
functioning level and helping them to progress step by step, the needs of
the gifted and talented will be met."

"Counseling should focus on the needs of all our students, 40% of whom
are slow learners and only 1% gifted. "

"On the high school level special advanced Course offerings, which are
interesting and challengmg R glﬂed and talenté.d ar'e the easiest

to provide. This avoids leaving anyone out who wishesto be challenged.
All methods of selection that are too arbitrary in nature may defeat the

goal of talent development."

"I feel our surburban community is not in need of enlarged programs

for the gifted as there seems to be a large gnoup of very able students
which prvides an excellent base of operation for the gifted. The teacher

in this community is provided with a large selection of materials and

there is little expression of need for supplemental, or separate, programs.
Some teachers do need to be helped to understand the special needs of the

gifted group."
"We are a private nursery school with an excellent well-trained staff
and small student-teacher ratio. We try to meet each child's needs.

So we consider all our children gifted in some area or another. "

"Our I.G.E. program meets their needs."

- 11 =
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- "Through our progrem of Modular Flexible Scheduling and especially

- "the independent study phase, I hope that we are doing a better job of. v
- ‘meeting the individual needs of each student. ‘Certalnly, the opportunltles

- -are available to the gifted or talented chlld a"though no speclflc provls{ons
. or. programs, as such, are planned or spelled out, If I did not feel that

our present program of M.F .S, was not adequately meeting the needs of

- the talented or gifted student, I certainly would be in favor of planning
‘and implementing & program that would meet fthe needs of those mdivlduals.."

"The gifted have skills. They need additional desire and social relations

training."

"Acadernic success in college does not seem to be predicted on graduation
from a public school with a strong curriculum or from one that offers only
traditional subjects. The most important factors seem to be the student's’
ability and desire. Although I do not believe the expense would justify
ttself, I would accept and support the prograr until it proved or disproved
its worth."

"The questions were answered in the light of cur operating a college
preparatory schocl primarily. Our honors courses and other courses are

' geared to the college—~bound, all of whom are gifted to some degree."

"Our gifted programs are ’ln‘the form of advanced level courses in many
areas," :

+

"We send high school students to college courses.’ "

"Too many educators are unaware of the special needs of the glfted.

Crlterla for identifying the glﬁ:ed' need to be establlshed. "o

"] think the classroom teacher has the best dlagnostlc lnfomatlon concemlng‘ "

‘academic potentlal creatlvlty, special skllls, talents, hobbies, lnter‘ests o

and personality of each student. In our school an attempt is made to-
identify the needs of each student and then use prescriptive leamlng
approach =~ this means enrlchment for the gifted child." -

"In our school we have the usual grouping for .readln‘g in grades 1and 2.
Children are shifted between rooms for reading in grades 3 & 4. ‘

These examples of achievement grouping would give the gifted and

talented some opportunity to operate at their own level. It (s hoped
each teacher makes some effort to provide for the gifted and talented
in his classroom. Beyond the afore mentloned ‘nothing speclflcally
is done for the I rnd talented."

"We have fourth, fifth and sixth grade enrichment groups which meet

‘for one hour period per week plus special trips with parent tutors."

-11a-
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"Our class size is so small that gifted students are not separated from
other students, but are given enrichment activities."

"We feel a strong enrichment program in regular classes helps the gifted
student and yet allows his social development."

"Teachers do plan special materials and projects for some students."

"Some express concern that the gifted should not be isolated or segregated.
We should keep mainstreaming them."

"Children are peer—conscious and do not want to be different from their
classmates."

"I consider the whole concept of providing a special program for the so-called
gifted and talented students ridiculous and redundant. The three or four
gifted students that I have recognized over the past 32 years would not

have profited from a Special. program. They needed to be in the same
program as their peers."

"I am strongly opposed to separating elementary kids into special classes
or special schools for the 'gifted'. I do feel, however, that we are not
doing enough for talented youngsters. In my opinion this can be done by
enrichment of the curriculum with special projects, differentiated
assignments and materials, with perhaps grouping within a classroom

or between rooms. Some teachers do a good job of this ~— others need

additional help."

"I have had many years of elementary teaching and administration and I've
seen many of the so called 'gifted and talented'. I've never seen one that
was so 'gifted and talented' that he did not have to learn the basics as do
those not so 'gifted and talented'. So I feel such special programs are
probably needed in secondary schools more than in elementary."

"At the elementary level, [ am definitely not interested in 'gfouping

these students away from others completely. Even in the groups we have,
the 'high' group may have 20-25 kids, and not all of them are 'gifted'.

We teach the whole child, not merely the brain's speciality."

- "At the present time we have so many extra programs that our classroom
teachers almost have to fight for time to see their pupils. Cut out
programs which take pupils out of their own classrooms. Give us
money, personnel and equipment to reduce teacher—pupil ratio, so that
each classroom teacher can work with all types of students."

"What teachers need today is strength and time. I think they already know
how to do more things that they have time or money to accomplish. I
believe excellent schools have a broad enough based curriculum to help
all children. I think we are making a big mistake when we begin to break
up children into little segments."

- 12 =
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"So many programs include good pupils but not gifted bupils; This
segr‘egates a school academlcally and socially, and deprives both good
" and pocr pupils.”

"Let's not rob the classrooms of their greatest asset —— the talented, or
rob these kids of the living social laboratory which is the heterogeneous
classrcom. Give the classroom teachers the knowledge and tools and
they'll do a great job for all pupils." |

"I am opposed to any program that would produce snobbery by social
removal of students from peers. Perhaps more instruction should be
available from colleges and universities for regular

teachers on teaching the gifted in their classes, rather than prepare
'special' teachers for the gifted. "

"l.et the schools provide for their own by supplementary materials but
do not place so much emphasis on academic success that a child does
not have a childhood. Must we place so much on our children that they
become potential suicidal candidates? Let them enjoy childhood and not
worry about advanced work. They will make it and they will have the
worries of the world soon enough."

"I would support special programs for the gifted only within the framework
of regular classes through individualized instruction, without separating
or isolating gifted students from the regul#¥: i:lasses. I would support
in—-service training for regular classroom #z:i:zhers relative to how to

deal with the gifted in their own classrooms.™ ‘

" wou.ld' hate to see the gifted segregated as a- group like we have done -

, with the mentally handicapped. I can see some basis for EMH classes
but feel we need to be much more creative with the glfted. I vould like
to be involved in an educational program to learn more about giftedness."

"It would probably best be done thmugh exlstmg programs and not by a
" separate and distinct new program."

"We have already experienced to a degree the philosophy that is implied
in this survey. This was especially true during the postf—Sputnik era.

We locked for science talent and set up special programs. We grouped
students homogenuously. We put all the slow learners in special rooms
etc. The problems created were usually greater than the good fruits.
The elementary school could well devote its time and effort to teaching
common skills to common groups and supplement as needed in this same
setting for the gifted. The good teachers do this very well. If they don't,
the state department and local boards could well spend money, time

and effort to accomplish the same instead of developing special programs,
at least at the elementary level.”

- 13 -
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"Surveys in this school corporation indicate that there has been no
appreciable progress by gifted students assigned to special classes as
compared to the students in the control group who stayed at their home
schools. The studies also indicate that there was less progress made

by those students who were in segregated gifted classes as they were
deficient in leadership abilities and roles. It is hard for me to justify
special classes for the gifted in a democratic society. How can a community
support segregation based upon intelligence or the lack of it? This ‘
community has had special classes for the gifted for about 15 years.

The parents of former students in the program have annual reunions to
reassure themselves of their superiority as parents. It would be very

hard to discontinue the program as the parent 'alumni association’

could no longer‘ be able to assert that their children attended the

gifted school.

"In our school we track students. Children of above average abilities are
grouped together. We have groups within groups for some classes. Yet
I would hesitate to call all of these children gifted."

"There is a need for expanding a significantly better program for a large
talented group who may not necessarily be classified as gifted.”

"We have provided a special science program for the 'gifted’ 4th and 5th
graders in summer school only." ‘

"] feel that the emphasis on the disadvantaged child has been extensive and
“important, but children with special ability have been ignored as well as

the preschool and kindergarten programs. We have underestimated the mind
of the four and five year old, handicapping him from the beginning. In
terms of present definitions, the number of gifted and talented children
would be overwhelming if we choose to meet the 4 and 5 years olds

'where they are'. The level of education must be higher. I feel strongly
about these programs and would assist and support any effort that would
strengthen or start programs of this nature."

"For truly meeting the needs of the gifted, I feel a very special program
needs to be developed. I feel the program should cover a gecgraphic
area of sufficient size to make it functional as well as manageable,
costwise. I can see where the cost per student could be quite high
compared to regular cost per student educated."

"We are in favor of the aim: providing programs and opportunities. We
are not in favor of the professional featherbedding that seems to be
characteristic of the Rule S—1 legislation for special education students.

In other words, we feel that a program is more 1mpor‘tant than cer‘tlﬂcatlon,

'full-time" labels, etc."
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"I believe that traditionally trained teachers are capable of sufflc:lently
meeting the needs of the gifted and talented, in so far as public school
responsibility goes, in the regular classroom, with little special supplies
or equipment. Planning and organization of such programs should be
essentially local. "

"Gifted and talented students do not need a lot of expensive bureaucracy
and super—specialists. They need understanding teachers with reasonable
amount of supplementary materials and some time. These other things
are bound to exist also, but with much less influence on legislation and
mandatory programs." -

"We would do well to remember that while programs for the gifted are
highly desirable, the people to whom the task falls are heavily laden
already. Please review seriously what is required of an elementary
teacher. While all manner of ideas may be set forth, ultimately the
classroom teacher must assume the responsibility."

"I basically fesl we are trying to provide extra activities for students
in some of our programs in this school. I feel that the talented or
gifted show talents in so many different areas that it would take a very

special person to work with many students. "

"The teacher training programs within different universities prepare the
prospective teacher in such varymg degrees that some are prepared to
teach the gifted and talented whereas others who hold a teaching degree
are not worth paying to be in a classroom. I think there should be
better evaluation at the undergraduate level. Then we would have more
personnel ready to help the gifted and talented."

"Many gi'Fted and talented teachers are regimented into certification
mold. Why not have screenings, evaluations for them to determine:
their worth rather than a shopping list of courses?"

"The certificate to teach the gifted should be of"f'ered only at the graduate .
level. Create courses to fit needs, stipulate the hours but let the teacher
design his or her~ own program of courses toward the certificate. "

"Are we headed for more and more people trained to do less and less?
How much more administrative overhead?"

"We don't have and don't plan to have in-service tr~ammg in the theory
and practice of education of the gifted and talented. b

"Some initial leadership from the D.P.I. would certainly be of value to
all of us in this area. At the present time it is dlfﬂcult to maintain
even oresent programs financially."

- 15-
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"l found this sur*vey‘ very intersting and learned a lot me it. I feel
comething should be done for these students, and I certainly would want

to help them."

"I am pleased that the state is making some efforts tddévelop plans
for and awareness of the needs of gifted and talented students. " ‘

"It is my opinion that it would be beneficial for all Indlana admlmstrator*, :
to see the results of this survey." ‘ o ' s

*NOTE: The comments from respondents were edited for clarity.
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Selected Comments Made By Teachers®*

"I feel the gifted and talented students are the poten‘tial leaders of the
country.. Their needs should bbe met above all others."

"If an all-out program isn't started soon the next twenty years will reveal
a state of chaos in public service." ‘

"I am-afraid for America's future. Many give no attention at all to the
gifted. 1 fear the choice of Presidential candidates in the future may be
worse than it is now because of the neglect of potential."

"If we fail to develop these people we are wasting America's greatest
resource!"

"Concern for this segment of our school population is long overdue. These
students 1ill be our future leaders and therefore it is our responsibility

as educa .urs to guide them, challenge them and davelop skills that will
enable them to be the best possible leaders. "

"1 dJo strongly believe that we have neglected the gifted child. They are the
very people that we need not to overlook. They are the future leaders

of our country —— or at least those who have th» potential to be. To

sum up what our school is doing for these individuals is that their needs

are not reall)_/—Being accomodated much at all.

"This is an area long neglected and avoided in our total educational system
at all levels of endeavor. The needs shouid be effectively met!"

"In our school system this is on2 minority group that is really getting
a raw deal."

"Talented students need help as much as other students if they are to
succeed at their ability level. They deserve to be able to function

at their level."

"Special opportunities and programs are necessary to increase or assure
greater success for the gifted."

"Now is the time for #’1 good men to come to the aid o“ ot p country Y
promoting sound educational programs espec1ahy for iia gifted and
talented students!"

"In this school corporation [ see no future for the gifted student. In
fact not too many students have a chance in a public school system.
It seems that pcliticians are more interested in the nuimber of whites
and blacks that are in schools than in educating the .,\udents.

202
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"As a mother of a gifted child, and as a teacher of students of all lavels
of ability, I have always felt the gifted were neglected, bored, oft€n
underachievers, sometimes dropouts, daydreamers, often glven extra
busy work, seldom understood, sometimes ridiculed, and taken
ardvantage of to tutor students, grade papers, etc. As leaders of the

< ture, they need help from the earliest possible time, even through
early enrollment. They need understandmg and challenge, ewmchment
and encouragement. "

"I believe the public school system,as it is ncw set up and Functlc‘nmg,
is a very inefficient system. It is physically 1mpossnb1e for one teacher
to fully meet the individual needs of all the students that are in a class.
Those above average and those below average suffer because instruction
inust be geared to the average. ™

"Much talent goes 'untapped'. Many gifted students are bored with
school and are 'turned off' by the regular classroom routine, thereby
appearing not to do well in classes. Schoo! is no challenge to them."

"Many gifted and talented children: are heing 'turned off' by our present
systems. They are also bored -~ it's high time we start spending soime
ey on our leaders of tomorrow. [ have recource teschers available
foi-my L..D.'sand E.M.H.'s but very litlle help in progrars for the
gifted. We do have money, audio—visual and iibrary materials available."

"The gifted child is not always recogmzed -— mediocrilty in our schools
turns this child off and he fails because of sheer boredom. We penahze
.. the student for having a brain. It is the biggest waste we have."

"In a regular classroom situation I feel that the gifted child is often
cheated and robbed. of extended learning experiences because of the
itiime needed to corret and direct those wily less interest and many
more behavior problems."

"1 don't think the ﬁ_ndmg is as much at rault as laws 2bout r'av.,tal halance,
riidinstreaming the reia: ried, and our mass production in mdustry. The
intelligent bezomes the lost anc hopelessly dis: :buraged u« all areas. Then
the influence ¢ 7 the things such as bad grammar abound: na on the radio
and T.V. overshauows all efforts seemingly of the teachers who try

to stress, or ar least, teach our formal language. Text book companies
dictate what we teach!" ’

"It is my opinion that we slovs or halt the pirogress ot the gifted by
boring them and makirg them apathetic. Their talents shou'd ve
developed . "

- 1G9 -
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"Administrators and teachers often lack understanding or acpreciation
of gifted students, esgecially of those whe are highly creative. Perhaps
teachers feel threatenea by such children. Any ways that can be found
to edr:cate educator: aLout hie would help. "

"Teacher houstility o these students is unbelievable. "

"In today's electronic age, special programs for the giitad and talented
become increasingly important, oo that their talents rray be developed
to their fullest potential. Thearz needs to be more frecdom for ce eativity
than is offered by our present structured program."

"They need to be grouped and given the chance to mowvr: as they want and
can, beyond the teacher if possible or necessary. They shouldn't have
to we.it on the larger group."

"Teaching in a socially and economically disadvantaged school which
receives much federal funding, I have strong feelings that the real
discrimination in many schooL: 1s against the glfted and talented child,
particulzirly the talented child.

"I teach in a white 'ghetto' area. 1 have few children who are gifted or
aven in the upper 1.Q. bracltets. However, it is for these few that my
heart aches. Almost never are they challenged to their best. "

"I have an 'accelerated' child who,through boredom, lost one year between
the 8th and 9th grades. They are truly over*-dls\,mmmated against.

Your survey is an eye—opener. Let's hope it draws attention to these
children who are sorely in need of (at least) a sympathetic education. "

"I'm very much in favor of special opportunities for the gifted students.
They will be the leaders of tomorrow and deserve our support so they
can have the opportunity to be as well equipped for the responsibilities
they must shoulder as we are capable of presenting to them. [ think
they are the neglected group now with special education programs for
the retarded and classroom routines for the average students dominating
our efforts.

"We educate the masses as well as, or better than,anyone else in the
world. We worry a great deal about the underprivileged and minorities.
But I feel the above average is very neglected in Indiana as well as in
most places in U.S. I'm a coach but I feel many titmes we are more
interested in our athletes being the best in the world and not our
scientists, mathematicians, etc." .

- 19 -



"Our current educational focus is on the average student. The below
average student is included as an after—thought. The gifted are generally
not included at all." ‘

"Our gifted child is farther behind his capabilities than our retarded child. "

"I feel the gifted are a deprived group of students. Our goal as educators
should be to help every student to develop to his full potential. If we

go to the bottom of the scale to help bring those students up, why not

help the gifted child achieve greater heights also?"

"It seemns to me that the gifted and talented are the ones we often neglect.
Special efforts and time are given to help the slow and the underprivileged
but the gifted and talented are left to achieve as they can, without special
‘programs. Many times they are held back in the regular classroom so
that the siower student can be sure and achieve the goals of the teacher."

"It appears that all emphasis is given to finance special programs for those
below average. What a shame that we don't put as much emphasis
on needs of the gifted." T

"It is sad that we provide so much for the deprived areas in our society
and forget to meet the needs of the gifted. Could this be one reason
why we have such poor ieaders in gevernment, community, etc.?"

"It seems the federal govarnment spends much on special programs for
the remediz1 or 'slow' learvwer, hardly any for a gifted student."

"So much federal aid is geared at ti>> lower end of the ability scale.

I feel this is unfairly lop-sided. As a systém, we seem to place more
value on the slower child. Yes, everyonec has a right to read, but we
should spend our efforts cultivating our future leaders, enriching our
future researchers, excellent musicie.ns, etc. It seems because
slower learners 'bog us down' we get them out ¢f the reom first. Since
the good students usually don't make .. scerne and are the good helpers,
their minds are wasted. This is a criime not only to the child but

to our future society. If these children are not challenged, they will
never: reach full potential." ‘

"We spend so much time and money pullirg along those wiw are never
going to accomplish much. Special education should be for all 'special
people' with nhnore emphasis on the above average.”

""The schools provide special educ::ticn for isetarded children —— mcst
‘of which will end up in an instituticn »nd not in the mainstream of life.
At the same time a gifted child has to sit in a class of 30 or 35 students -
and not receive half the attention he should have. The teacher's time

is devoted to the average child. ijt’s just not ‘air!"

- 20 -
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- "Most special &ffort is now devoted to the slovs or reluctant learner.

For example ; in, My school we identify thro:,ugh testing the below

raverage rexder etc. and arrange his curriculum to assist him. But

no effort {s rinade to identify and provide for the gifted."

"We often support spacial education for the slow learner but little if anything
is done for the people of superior capabiiities. Yet, I feel, it is the

latter of the two groups, who will be able i3 contribute the most to society.
it's time to put things in preper proportions . "

""The gifted are being neglected because of so much time and effort bei:rg
spent to try to educate children who are unable or unwilling to be educated.
This is foolish because our gifted will be our leaders and producers."

"I feel because we, as teachers, have neglected the gifted, we have a
tremendous waste of human resources in our country. We make them lazy
and then they do not want to accept a challenge that would enable them

to stretch their abilities, because from the time they enter school we do
not get them in the habit of using what ability they have. The cost of
educating a gifted child would produce greater results than the per

pupil cost of educating the educationally handicapped. I am not opposed

to help for the slow learner but we have missed the boat with the gifted.

"When I mention to our' guidance counselors that the time we spend with
our slow students could be spent much more profitably with our good
students I am looked upon as a blasphemous' "

"Since the tax dollar of the gifted will aid the underprivileged in the
future, the gifted shouid be educated to the fullest extent of their
capabllltles so that they may help meet the financial needs of those
less fortunate than they.

"I strongly feel the gifted and talented are a 'left out' group. 1 vsisn
they could receive more help and financial aid, but I also feel that at .
the present time in the field of education there are many other areas
that need more aid, i.e. equal schooling, vocational trammg, useful
reading programs, etc. "

"It would be good if several schools could go together to provide opportunities
for the gifted. However, at our school we do not have enough gifted students
to warrant the expense of our own programs for them. . There are other
more pressing problems for which the money could be spent and 1 feel

gifted persons can do much on their own, whereas . many under‘pmvﬂeged
students can't and need the help more."

-21 -
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"I feel there is a need for special programs for the gifted and talented.
There should also be a reasonable ratio between pupils and teacher.

It could get to be an extremely expensive program fce a few,

including the cest of bureaucracy at the top. There are many important
areas, all needing money, improvements, expansicn. etc. It's difficult
to say who should get what, first." ’ ‘

"I feel, in our community we don't have that many exceptionally gifted

- students and being a poor community, we should use the little resources
we have to best benefit the majority. It would of course be nice to

have programs for the gifted if we could justifiably afford them."

‘ s o
"There is a need! But I don't feel that it is the most pressing need of the
schools in Indiana today. We have other priorities much more important. "

"Our country is behind, not only in the education of the gifted, but in
many other vital areas of education as well. The areas of preschool
education and education for the socially disadvantaged have not yet
‘been initiated in our county. Thus when gpegking of education for the
gifted, one is met with complete apathy . %%e’émingly, ‘one of the major .
concerns of our teachers is the pupil-teacher. ratio, which presently

is well above thirty pupils per teacher." ‘

"The gifted and talented are very special people but they must function

in a world of average people. Therefore, I feel they need to have empathy .
for their peers. They need to work with and beyond fellow classmates.
Attitudes are most important for the gifted children."

"The gifted need the opportunity to work up to their ability and beyond, but
I do not feel that they should be isolated from the rest of the vast majority."

“Give them enrichment but let them be 'kids' like anyone!"

"7 would hope any programs would not make the 'gifted' person feel 'high
and abeve' the rank and file persons. 1 would hope the programs would
chalienge and extend the gifted persons' talents!"

"In my 13 1/2 years I have taught math and English to all types of students,
remecdial through gifted. I find the gifted suffer more from inadequate
social development than from academic handicaps. This problem is

better solved through integration with less gifted students than through
segregated 'advanced' classes such as we have here. That integration

also helps the slower ones. I myself was considered a 'gifted’ child, but I
prefer my own varied background to the programs of isolation often
advocated for the 'better' students."
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"As parent of a student who was selected for such a program, my

husband and I discouraged her attending the program. We discussed

the program and let her make the final decision, but I must admit

we did 'slant' the views. The main reason for this was the school was out
of our neighborhood and none of her friends were selected. Another
reason was the fact that the social results of such gmupmg leave much

to be desired.

"The gifted child needs normal classroom activities and relationships
with average children. In order to live and work in a society with

all kinds of people and to be a success or a contributor, people must

have normal experiences. Therefore, a gifted child should not spend
his entire day at a school for the gifted."

"Additional life experiences must be available for these students. They
are academic 'students, but frequently limited in broad life experiences,
or in the discovery and development of other talents."

"I'would like to see how gifted and talented students feel about others.
This would be important in placement of these students. There is a new
test which will determine their concept of others. It will be published
within the next few months." ‘

"I cannot look at gifted children as a 'lump group' —-— I can only see each
gifted child as an i:".portant individual if I am privileged enough to know .
‘him and thus plan with him activities to help him use his talent."

"Every student in my class is gifted in some way or another. Each
one should have the same access to any special funding. "

"I contend that e« ry child is a very special person with needs all of his
own. I share the concern with many other teachers who feel that programs
which fracture our student popuiation into special needs groups, deprive
those students of the experience of being uniquely themselves within a
truly representative sample of humanity. The comprehensive high ,
school staff must have the freedom, flexibility and concern to provide
for the special reeds of all our children without creating artificial

- situations which of themselves deprive."

"Why is it that we always single out a 'special group' to help —— put all

our energies in that program, decide it didn't wo rk quite that well, and then
go off on another tangent? We need to be worried about all students; the
gifted, the average, and the socially disadvantaged. Our curriculums

need to be directed toward all these areas, riot sacrificing one for the other."
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"I am of the opinion we should put more emphasis on 'Basics for the
Masses' and less on extra for the gifted and retarded!" ‘

"I personally feel that we need to expand and improve our pr‘ogr‘ams for

the average students before we spend more towanrd the few that are.

talented. Our students are without the benefits of journalism, advanced
courses in areas of their lnter‘est etc. I would rather see career edUCation. ’f

" "The real loser is the average student because the top and bottom of the class
stand out and thus acquire more attention. Special classes should be S
organized for all special children so each can learn at his/her own rate."

"I feel that in education in general we have put S0 much more emphasis
on- extremes -— gifted and slow learners —— that the average child
is neglected, and he is the mainstream of our society."

"We spend a great deal of timé and money studying the gifted and the '
special; perhaps the average ordlnar‘y student lS the most oppr‘essed
of all!"

"The gifted will take éare of himself. Time, effbr‘t and mone‘y‘ should
be spent on the neglected average student. "

"I teach first grade and see many of the pmmar-y teachers teachmg only
the most gifted children. - In this system, the average child isn't =
taught, and begins to feel 'dumb', and violent. Perhaps by sorting out
the top of the ability range, the large middle section would have a

. better chance. After reading the book 'The Best and. the Brightest!', I
feel a large measure of care must enter such a program. . Do we
need more ruthless, selfish and covetous 'bright' young people? Cur
schools don't seem to make 'scholars'. Where are the thinkers who
find satisfaction in the search itself?"

"7 ue wish to change our social make-up, fine. We could test like ,
aary and only allow our most gifted to proceed into college pr‘epar‘ator‘y.‘ ;
hzn we could provide adequate classes for them. They may be more :
~ealistic in their viewpoint. Presently we have more classes for our
gifted than we have for our below average students, percentage-wise.' '

"Though it is wrong to"assume that the gifted automatically have doors
opened to them that others don't and never will, the real tragedy lies

in our continued neglect and inadequate care for those individuals with
below normal intelligence and learning disabilities. The stigmas
attached to them are far more harmful than those attached to the gifted.
Provisions should be made to help each group adjust to their special
attributes, but to start a program and only half way carry it through

is a greater crime than not having a program at all."
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"It would be very nice if we could have special classes for the gifted
and talented but, in my opinion, we should concentrate on the below
average at this time. We need to help the ones who will need the best
education and training we can give them so they may operate in our‘
society when they become adults."

"I feel that the gifted child should be encouraged in every way —— but ——
only after the slow learners have been given an adequate opportunity to
progress. This would include a vocational department."

"Don't worry nearly as much about gifted and talented as about children
who are not college material and really need a vocational school. "

"As a rule, gifted students will achieve in spite of those around them,
i.e. teachers, parents, friends, etc. More emphasis (money, resource
people, research etc.) should be placed on those students who lack the
basic skills needed to become good citizens. They are being severely
short—changed in our system due to the lack of personnel and facilities.
Gifted students can and usually are dealt with on an individual teacher—

student basis."

"Since the gifted and talented can do more work on their own, I feel that
money can be put to better use in the areas of low academic ability and
underprivileged students. However, I do not feel that the area under study
here should be left out completely either. A 'happy' median should be

arranged."

"] am afraid I feel the gifted student will find a place in the society.
On the other hand, the student coming from a poor environment
or the slower student who shows exceptlonal effort is the one I favor

helping.

"I do not consider a gifted child to be handicapped in any way. Nor ¢ 1 feel
that special programs for the gifted should take precedence over programs
for those whose problems are clearly a hinderance to lear‘mng. However,
if ever a time comes when money is available without shor‘t-changmg other
areas, ] would like to see the programs implemented. "

"In our situation we need to be concerned with the slow learners first.
They are the children who suffer most and lose out in the end by not

being able to read and perform the basic math skills."

"Our system only considers the 'gifted' intellectually. No provisions _
are made for the 'gifted' in other areas."
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" would like to see a specific school within each school district for the
gifted. I also disagree strongly with the usage = of the terms gifted and
talented when used together. Many students are gifted but not talented. |
I believe there should be a distinction made between the two. Iam
especially aware of this since I teach vocal and instrumental music."

"{ - Categorizing 'gifted and talented' can be confusing since I.Q. is so
frequently essential for 'gifted'. Creativity is not always com patible

__with high 1.Q. and neither is talent. 2 — Grouping by I.Q, isnot

satisfactory in music — by talent, it would be a different story.
3 - Grade skipping creates social dilemmas."

"Too many times I think 'gifted' and 'talented’' children maybe considered
as a threat in some classrooms. Also, I think that the academic 'A' studziwt
is mistaken for a 'gifted' or 'talented' student, even though grades may
go hand in hand.” ‘

"] personally believe that gifted means something much mor‘e,than mér‘ély-‘ :
what others can see in: us. I have only seen two gifted students and .
they were not in any 'honors' classes. I don't believe most people can

.even see giftedness. Most gifted people are pr‘obably seen or labeled as

crazy or useless —— but are, more than hkely, way ahead of us in many ways. '

"For too long ~— though I don't expect a change -- the physncally glﬁ:ed

has been able to amass great esteem‘and adulation. The academically L
superior student often feels like a fifth wheel at school where his ability "
should be most appreciated. We have to teach that intelligence, like
virtue, iz its own reward." ' : ' ‘

"In our school we have to obtain a certain class size before we can offer
an advanced class. For example, if ten students do not enroll in a
certain class, the class cannot be offered. This will be the problem
with special classes. Since they will be offered to a small minority we
will be unable to have tham," :

L

T

"The percentage of gifted students that we have in our school is so
small that I seriously doubt if the school board, administration;, or many of
the teachers would consider the amount of money or effort that would

be involved in a program for them."

"If we could get the normal class sizes to a reasonable load, most gifted

~ students could be taken care of in regular classes with enrichment.

Most schools do not have enough students to have special classes."

"Education for the gifted and talented would be great if there are good
guidelines, and qualified people are made available for this purpose.
However, it is hard to perceive spending money on a orogram with a

few or a very small number of children actually taking part, when regular
classrooms could do better with a smaller student load." '
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"The great need for special programs for the giftéd and talented must
receive publicity first, before we can expect much sympathy for these
programs. "

"We are just in the talking stage of programs for the gifted. Administration
is supportive, but clearly lists it some distance from top priority. We
may do something if schedule and staffing allows."

""School board attitudes and cost to local schools are the two areas that
will require work if any program for the gifted is to be provided."

"The gifted need a place as do theﬁ"potential dropouts. The school board,
teachers, and counseiors all seem to be in the dark concerning this
problem. More emphasis needs to be placed on this area of concern."

"I'm sure our Board of Education could refute my opening statements

for we have an excellent program 'on paper'. 1 know —— I helped draw

it up. Having taught the program in my school for 3 years (a magnet—type
schegl for the whole school systenﬁ), it was perhaps the most rewarding
of my 23 years of service. I was most disappointed when, because of
public conflict and lack of funds, this program was watered down and
eventually it was dropped. Our administration now plays games
‘whenever the subject is brought up. "

"Educate school boards to believe in and consequently trust teachers in
‘educational adventures. Many excellent ideas are 'killed' by a school
‘board that either does not understand educational needs or only views
all children by its limited knowledge of children's needs! All the possible
and available funding will not 'make it so'."

"This is a comprehensive and well-considered survey! However, I would
question the underlying assumption that 'specially qualified experts' are
necessary to develop the initial program. . .I would hope that the realm
of creativity and giftedness is one area where specifics need not be dictated
by a bureaucracy! Out here in the front lines of education there are
resourceful teachers with workable ideas for their gifted students. Why
not grant them the additional time and money their programs require as
a first step toward establishing special education for talented students?

If such a fund was made available, I personally would be among the first
to apply!"

"I feel the gifted and talented, like the slow learners, are very neglected
in mOst of our Indiana schools today because of lack of interest, lack of

finances, and lack of trained personnel to deal with them."

"Lack of knowledge, trained personnel, and experience are all major
problems in this school corporation." ‘
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"Some gifted seem to do quite well but seemingly without conscious effort ‘
or direction. It would seem that much groundwork needs to be done in this
community before a groundswell would result to insist that spec:nal i
education for the gifted be provided. :

"] feel the teachers I have contact with (for the most part) make a real
effort to meet the needs of the gifted and talented child We are hampened

There. is - alot I'd like to do but don't neally know how to lnltlate. I've T
encouraged parents of children I felt were gifted to inquire about
programs that could be started but have had no success."

"There is a need in this area but the time and money to implement such a :
program would be the major problems."

"It comes down to money and facilities. We have the staff already -
prepared." ' :

"Token programs afford some opportunities but more needs to be done.
Having worked for two years with more able in reading especially,.

the need for a more organized and adequately f"unded program seems '
important to me."

"It is an excellent idea.to pursue and promote programs for the gifted
“student. My classes” suf"f'en due to lack of funding, interest.and an.
excess of unnecessany,.‘non—educatlonal items and activities."

"It would be super if fuinds were available to spend them on 'individual
groups' of students. However, with finances the way they are, that
doesn't seem too probable." ‘

o,

""'Sadly—-neglected segment of the school population! It's about time =~
if you can get anyors “¥0 suppart youn‘ef’f‘mnts financially in these times
of school budget crises!!" § !

t

‘ L
"Good luck! Fund raising mUst be achieved by a highly talented team
or individuals. Too many 'average 'people have control of ihe 'purse
strings'."

"I feel the gifted are very much discriminated against. It's‘high time
the State Dept. of Public Instruction stepped in to rectify the injustice."

"] feel this area of education is very important. Although I have had C
few gifted children in class, I felt inadequately prepared to help them, and
our school has no program for them. Any nelp we can get in this area
would be a definite improvement, and I think the state aid should be a
'must' in developing such programs. "
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"No federal funding. It is the state's r‘esponsibiiify. Curriculum
modification is the need! It should encompass opportunity forall."

"We must consider social growth as well as intellectual advancement.
Spemal training and materials for the classroom teacher to aid the gifted .
are needed. We must be concerned with the total development of the
child, preparing him for a society that includes a wide variety of

talent and achievement. "

"I feel that gifted or talented students need to become aware of their
potential, and that guidance in their particular strengths and interests
should be in—depth and ongoing."

"Get at it at an earlier age, like grade one. By the time they hit grade 5,
‘they're already dead." ‘ -

"I think they need to start the program at an earlier age than 11 or 12.
In our school system these classes don't start 'till' 5th grade. By this
time many children are already bored with school. If funds become )
available I would begin the program much earlier, just as sovon‘ as needs
are identified."

"Talent as such does not seem to be adequately measured by any existing
testing program. Motivation on the student's part is the single most .
important factor leading to their success. "If.variety of experience is . ="~

available, the students will pursue their interests further. Testing ‘
procedures forcing a student into a special program would be damaging
at the middle school level."

"The gifted and talented in our school have opportunity to do work which

~is at a level beyond that of most students, since in some classes they
work at their own_rate with teacher guidance. However, they are seldom
pushed to achieve at a higher level." "~ ‘

"In smaller schools, such as ours, with funding and finances as they
presently are, programs for the gifted would receive little if any support.
Also I personally feel it is possible to 'burn out' even a gifted student by
too much material at too early an age. Everyone, including the gifted, needs :
a chance to be a 'kid' and to grow up at a natural pace, rather than to :
always be pushed ahead. I feel that programs for the gifted would be

more sucessful at the secondary level when students can see a need

‘and have a goal for all the extra work." :

"] feel that with released time and in conjunction with the students themselves
a good program can be designed." :
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"With the amount of materials provided in most schools today the gifted
child, providing the teacher sees to it, can achieve quite normally."

"In our non—graded, continucus progress school each child moves continually
at his pace, and the giited move ahead of others of their age, but there are
no provisions for specific ideatification or programs. "

"In our system, there are several teachers making enormous contributions
toward a totally individualized program regardless of the need. At the
precent it is an uphill ‘struggle. Though we have a 'levels' (Holt) reading
program, children are not allowed to go beyoixd tneir grade level in an’
adopted text. They may only do so in supplemer:izry books. "

"In our building the only opportunity for a gifte: student is rnade by his
own effort or the effort of a particular are: tzacher. Although some very
good prograrns are offered system-wide, i::lding administrative problems
prohibit many of these from being implemented or even identified as
useful by students and teachers."

"It is difficult to label something in terms of only the gifted and talented.
Alct of programs are available and working in every school that are
not titled especially for the gifted or talented."

"We do move and accommodate high achievers in academic subjects. "

"We are only accomodating the gifted in our classes by giving some
supplementary work and by allowing them to go ahead in their assignments. "
"My own personal feeling is that the gifted student can further his or her
rducation later in college and it is more desirable to spend our money
and time on the rest of the students. After all, there is a limit to funds
available for education. A teacher can spot a talented student ard can
give the student encouragement and extra work. If the student (=
interested in furthering his talent he will be willing to do extra and advanced
work on his own with the teacher's supervision. "

"] can only assume my township would lhandle the gifted programs in the
same inefficient bureaucratic way they are handling Special Education

. (EMR, etc.). I think our best bet is to provide what we can, for the
elementary student, through enrichment in the class. It certainly is
frustrating!" ‘

"I don't know what the definition of 'gifted and talented' is. 1 have ncver
heard it defined to know how hjany or which students were classified that
way. We currently have accelerated or enriched classes at my schcol.
However, they are not very different from regular classes. They are large
and not individualized. 1I'd classify these classes as for the gifted but
only loosely." ‘
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"I feel that special programs, activities etc. be provided for the gifted
and talented but this couid :2 handled within individual classrooms if
teachers were provided vitth materials and inservice programs on

instruction of the group."

"In my opinicn, the only concession +~ make to the upper level students is
to release them from class 2y caiv run errands for the office personnel.
The only thing wrong with . 1= that the same action is taken for a

non-learner!"

"{1) Give us inservice training programs. (2) Hire an extra personn to
help pirovide enrichment for the gifted and talented students. 3) Give
us materials te use. (4) Provide one day each grading period or guarter
to ur ganize and set-up programs."

"At the lower prirnary level I believe the gifted can and should be adequately
taught within the regular classroom. I would welcome materials
designed to help me do a better job in this area.,"

"The only answer [ see to training of the gifted within practicality is to
spend money in the curriculum development area and tc ‘-eep these
children in the regular classroom. Iam not opposed to grouping tnem
within grades, but to busing children in order to group them among

schools' I would strongly disagree. Many gifted children are lacking in
social skills and separating them from children of their age is not the
answer. It is certainly worth considering placing one course on the 'gifted'’
and one on the'hzndicapped’ in the list of requirements for certification."

"I do not like to see the gifted necessarily set apart from the other
classmates. I would like to see resource areas where they could go

- when they have the time to develop their interests. These areas need
highly divergent materials with personnel available for help and guidance.
Even th= proper books ir the average classroom would help. And no
more than 21 to that classroom! And each teacher trained to adequately
guide such children, at least through the eighth grade!"

"1 strongly feel that, if anything, the gifted and talented n.'cd help
socially more than any other way. Most students considered 'gifted'
that | have been in contact with tend to have adjustrmer® problems in a
normal atmosphere. 1 feel they have to learn to face ordinary life and .
cope with it. I don't feel we are rezlistically preparing therm for the
future if we treat them 'specially' and constantly have to find something

to challenge them with.'

"The gifted and talented shc .1lld be recognized but not be segregated to
cause social or emctional harm.~Special guidance and instruction should

be developed naturally for them, "
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"I think it is extremely immportant that gifted children be allowed to interact
with other gifted children in similar areas — not only to stimulate intellectu:
growth but also to let them develop socially in a peer group with whom they
can relate. It has been my experience that gifted children can often

develop interests and iniziate projects with the help of parents and teachers
but they suffer from a lonliness caused by their extreme talents in specific
areas. The other children just cannot relate to them. It is important that
the public schools cdo not let this talent be wasted —— for the good of the
children and for the future of the world.,"

"We live in a democracy and let us keep it this way without separting

our young pecple into different buildings according to ability grouring.
Germany did this and let us not forget what they produced. The ke, o
our system is the teacher in the classroom. We can start with any student
wherever we find him and teach him if the teacher receives the necessary
help. l_et us dzuble the number of K, 1st, 2nd, 3rd, 4th, 5th, and 6th
grade teachers. Let us have =tate book adoption lists for high schools
having many titles and of many different reading levels. Let us improve
the teacher training programs. Let us draw people that want to teach
rather than dr- v those that are looking for job security, or a second
income in the amily. Let us attract such people into teaching who really

like children."

"Our gifted children should not be Eulled out hut rather offered enrichment
activities." ‘

"As long as there is a stigma attachedeio true ability grouping and we
continuz to have such a wide rdange of abilities within - specific classroom,
both the gifted and the slow~learner will continue to be cheated. I'm firmly
convinced the better students should be massed together and given every
opportunity to achieve with a positive relationship to their potentials.
Likewise, group the slow leaarners in suct, a way that the teacher can
present much of the material on a verbal basis, in a step by step

method. Too often in mixed grougs lazy gifted students (and there are
some) walit until you help the slower ones, instead of doing it independently,
as they are fully capable of doing."

"At one time our system did 'track’' students but the various ethnic groups

felt this was unfair. No one wants a child to be slow. As a result we

mix the best with the wor.. throughout their 4 years in high school. Math

is in better shape than the other departments because of prerequisite

courses but even here we pave no honor < »ctions. We cown grade our be:'."
. ‘/’, ‘

"With our 6.3 rrading Tevel texts, the talented students aren't really

challenged. The current system really neglects the potential leaders

for our nation's future! Should we fail to devalop future teaders?"

“

- 32 -

2717




"'n my classes there are always two or three students who have to 'mark
time' for the class to get things done. I don't feel it's fair merely to
assign 'extra' sentences or read 'extra' stories. However, if definite
courses (even one), maybe independent study, could be offered to them,
they would not have their ability wasted. We do have 'honors' english,
but too often, in an honors section of 38-40, at least 1/2 are not really
hor:or material —— at least in our school. I think we give extra time

to our honor athletes,so why not to our academically gifted. Alsol
heartily believe the abllity to do independent study is as much, if not
more, dependent on the student's sense of responsibility and disciplined
work habits, as on his mental ability. Because of this, I don't believe
in using only high test scores to pick out the gifted. Those students
don't always use their ability. Someone with less 'test' ability might
do much better “ecause of tem jerament or application."

"We only have accelerated classes in English, math, music, foreign
language, and science. All students should be grouped according to
their ability. Th« way it is now, all different levels are thrown in
the same classes uinless it is the accelerated courses t..t I nientic
abcve. We are holding other students up when we have to keep repa.’ g
the same instructions over and over again, ©o as not ‘0 bave €3 many
failures. If students were gmuped in each class ascording W their
ability,then instruction could proceed either ata slower or taster rats,
whatever applies to the students' abilities." '

o

"Girted should be grouped and placed into acceierzted >lasses. The ieal
importance is in challenging these s'udents and developt1g ineir interest
leve is or areas. "

"Programs for the gifted are fine, but will these soon be looked at as

the EMR classes in scme 3chool systems where mai: streaming 1s ta<ing
place? One of the arguments for mainstreaming is “hat the «~+:ldren
should learn to function in an environment with normal children 1

feel this is doing a disservice to some EMR children. [ he' 3 heanrd some
educators say the accelerated classes are to be curie away with for-

the same reasons." ‘ ‘

"Education is a very simple process but there are people who thirk

if you don't complicate it, it i~ inadequate. You need special

classas for the gifted just as you need special classes for the handicapped.
No big deal. Any teacher worth his salt can handle gifted studzrts. Yeu
don't have to be too bright to recognize talent." ‘



"One of our high schools has some 'honors classes' and a ‘humanities’
class, which is a cultural enrichment class for the fine arts students.
Other than that I am not aware of any formal programs for the gifted.
I feel that il gifted and talented are greatly neglected in our schools,
and that we should have a program for them as well as for the v.ner
exceptional children. " ' o C

"We have several teachers who are very much aware of the ‘wasted'
or 'overlooked' talents of the gifted. The largest handicap seems to
be coping with 30 or more students in a class and so many are below
level. This ties up most of the teacher's tirme and the exceptional
students are 'on their own'. 1 strongly feel the very slow and the very
gifted should be in separate situations but lack of funds, rooms and
teachers prevents this."

"For yea{"s, the gifted have been lost in the shuffle — I feel they, as
the emotionally and educationally handicapped, must have a separate
program. This vould identify who's who == and arrive.at some type
of leadership scnool program.

"1, 1 believe the present staff could handle programs for the gifted.

2. Our only 'svecial' classes for the gifted exist in honors math. The
others have been dropped 'to avoid deyloping an elite group'. There
is the idea that by selecting more difficult classes a gifted student
can advance himsgli. I believe this is true only in g¢nglish and in
a few classes where the gifted are allowed to work at a faster
speed. i7" many areas the gifted student is bored.

3. We now work with the slow students and those in vocational classes.
Another minority, the gifted, de - ves a: even break."

"My concern for the gifted is personal in that our daughter, now a senior
in mechanical engineering, is gifted and her educaticnai experience,
particularly at the jr. high and high scheol, left much to be desired.

As it is not financially feasible for small, cor*por*atlons to provide
curriculum materials and equipment to meet the needs of each and
every gifted child, alternatives might be:

1. Frez transfer to lzrge school corporations prov1d1ng such
experiences. ‘

2., In small corporations, allow free-lance curriculum at own pace and
early graduation. Most of these students are advanced physically
as well as mentally and suffer socially with peers of the same |
chronological age."
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"Those of us who teach advanced levet ciasses in high school have to
constantly struggle to maintain our classes in the face of the Following
1) We are accused by the administration of not car‘r‘ymg our load
in relationship to cther teachers.
2) The teacher—pupil ratio doesn't justify the maintenance of such
small classes.
3) If we still want to keep our classes, we have to teach six and
seven classes instead of the five classes others teach."

"Since the gifted and talented form such a small percent of the school
population, a .schoul serving a large area should be built for them.
They could attend this school on a part-time basis, mingling with
peers in areas in which they do not particularly excel. Scheduling
would be difficult, of course, but the gifted should not lose contact
with other mc+e ordinary mortals. "

"My schoot system deals with the gifted in the following manner: First,
there is a school for the gifted. Students are scireened from the fourth
grade to decide ''ho should attend. Secondly, during the summer
session, a »rogram called Operation Smart is available to the students
recommended by the fourth and fifth grade teachers. The students
always have very favorable comments about the projects they participated
in. The only hold back of the program is that the number of students

who can attend from each school is too small. I assume this is due to

lack of funds."

"All corporation gifted students in elementary grades are sent to a
schovol designated for gifted. Teachers submit names of students who

.are exceptionally ouistanding and have scored very high on achieveme -

and “.Q. tests and perform highly in many extra—curicular activities
and projects. It is a great gain for these children, but a great loss n
the regular classroom."

"My opinions of the gifted im my building are that: They are
1. Too grade conscious.

"2.. Have ro consideration for the Feélings of others.

3. Have buok knowledge, but -0 common sense.

4. Thay are too self conceited,

5. Expect high grades whether they earn them or not

6. Always want special pmvxlc-ges above every one else.

7. Parentz get the idea that their children are more intellectual than

they rcally are.

‘8. Parents demand grades that children do net deserve and will go down

to the superintendent to complain.
9. Hawvr =zelfish, personal attitudes."
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"] would like to see more emphasis on summer programs available to
gifted students from grades 1 to 11. At the present time we only have
remedial summer programs. Many areas could be explored by gifted
students during summer months, also out of classroom activities."

"We need more awareness of the neglect of gifted and talented and more
ability to identify these people. Then we need programs and personnel
to provide for them™"

"No matter how much funding, legislation, etc. is provided, it is
going to depend upon the 'quality' of the teacher that is placed in the
classroom or in the learning environment!"

"To expand our program, we need more teachers. I need more time
to plan and evaluate. At this present time I feel like I'm working in
a factory. I teach five classes a day with one day off. This is not
enough time to prepare well."

"Much can be done by the creativity, sensitivity, ambition, etc. of
‘the individual teacher in recognizing and providing materials and
activities for this type of students. Programs may help from state
department, but again it is up to the teacher in the classroom."

"Within my individualized learning classes, the gifted and talented
student can achieve the goals you have listed without extra cost to
the taxpayer. A trained, flexible teacher can adapt to any student needs."

"] think it is the responsibility of the individual teacher to inspire the
gifted child to achieve in the classroom ove: and above the usual
classroom cr gre-le expectations. " ' '

"To teach the gifted we must first of all have gifted teachers and this
is more related to personality than it is to training. State departments
controlling education of the superior might be more bureaucratic.

I'd much rather see an endorserment in teacher certification for
teaching these students."

"Teachers who are to teach the gifted or talented should be identified by 7
‘a battery of tests, both objective and subjective, to determine if they .
are truly the best qualified to teach these students."

"] wonder very much whether or not most tez.chers graduated from Indiana
colleges in teacher—education programs are truly prepared (0 teach students
with greater intellectual powers than they possess. After a few years

of experience an authoritarian arrogance sets in, perhzps due to teaching
children who are not as well endowed, which proactively inhibits much
successful work w th the gifted. This value-related problem is one of

more : ubstance than even difficuities with iinan: ¢s for special programs. "
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"Acceleration of state agencies and colleges to create new structures

and training programs for educating the gifted and talented students is a
fine idea. But all this will not work if consideration is not given to the
following:
1. Teachers for specialized functions must be exceptional.
2, Colleges do not adequately train teachers let alone for special

areas. ‘ N
3. The exceptional teacher is difficult to determine. "

"More funding of the programs generally brings more expensive
administrative chairs and secretaries, but never seems to do much
for the real classroom teacher."

"Provide for one resource teacher for the gifted per school to continually
werk with these kids.in instruction and promote their quality education.
He shouldn't be doing just special project coordination."

"Counselors have identified gifted students on the basis of I.Q.'s and
teachers have volunteered for specialized career counseling for the
students. This is a good start in the present circumstances when
each counselor is responsible for 600 to 800 students and paper work
on students takes precedence over student counseling."

"It is necessary that all consultative, diagnostic and evaluative persons
be persons of a sensitive nature to the classroom teacher and to reality.
They must have taught anc worked with children rather than college
personnel who sit in the clouds viith po practical experience, snouting
platitudes and pedagogical epithets about things unreal." :

"This seems to be the latest educational band wagon — but an area too long
neglected. I believe it must be a 'grass roots' movement as opposed to
a massive, mishandled federal or state-wide program. Trained

people is the major factor." ‘

"I would actively support any state programs to incorpeorate gifted
classes in school systems. Many of oi:r gifted are wasting away in
. schools. We must do something for tl em now. [ hope the State
Derartment of Public Instruction will go beyond this questionnaire."

"1l hope we see some improvements statwide to emphasize the need .
for such programs and help the schools to do something about it."

"Sincerely hope thai »-ou. . oup is able to influence our state regarding
the importance of identifying and adequate®y challengi:y our gifted

and talented student population so that ¢.idance can be provided for
each and every school system!" :
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"I only hope you, through your survey and work, can make some progress
for the gifted child — thay have too long been over—looked!"

"I would like to see some positive result from the findings of this survey."

* NOTE: The comments from respondents were edited for clarity.
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