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This is a critical but informative statement -
concerning the negative or debilitating attitudes
which some parents and teachers hold regarding
trainable mental retardates. The paper is pri-
marily aimed at confused parents and beginning
special education teachers to allow them to explore
their motives and the behavior which they direct
toward trainable retardates. The major point
stressed in this paper is that teachers and parents
must look to the retardate for their lead‘aqd move -
from that point; rather than molding the retardate's
behavior to fit their misperceptions or distorted
views of mental retardation. ‘ : L
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Re?arding the Retarded

Gaorge W. Rogers, Jr.
Northern Kentucky Unxversxty
Johnny is six years old, but hebis different from other
chil@dren. His parents have been told this fact time and time
again, but they refuse to accept it. They are intending to
enroll Johnav in a regular first grade class, but he wili nox
remain in the class. Jochnny needs special training aﬁd special
zt+ention because hé 'is a mongoloid. His parents will probadbly
continue to fight and dsbate professionals who state that Johany
is no: normal, but eventuvally they will accept the fact that he
is retarded because reality will surely defeat emotion. Jonnny
is modsrately retarded; he has an I.Q. of 40. -
Mike is ten yeafs old, brain damaged, and severely reb1~ded
He has an I.0. of 34, and he also is enrolled in a day care center
for the trainable retarded. Mika is a behavior problem at the
training center. He can perform many self—heip, vocational,‘and
academic tasks, but he generally will not. His pafehﬁs‘do every-~
thing for Mike 1nclud1ng dre551ng ‘and feedlng hlm. Mike enjoys
ing catered to, and he expresses hls displeasure of belnu
1tequired‘to'participate and work on his own at the center by
'“otal 1 disrupting his gréup. ‘Mike cculd dobmore.than he does,
- but his parents v1ew hlm as ba;nq helplesq, .
Tohnnv and Mike are but two of aoout 1, 500 000 childxen and

atults 1r the United Scates who are cla351f1ed as t*aznable mental’
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vretardates (TMR's). Both sets of parents are avoiding realitv
and are also avoiding what is best for Johhny and Mike. Essen-
tially, these parents are further retarding their children's
development.

In order fo better understand the categoriZation of train-
able retardation, operational definitions are in order. TMR's
usually manifest 1.Q. scores roughly between 25 and 55, and they
frequently also éarry such descriptive labels as: Down's>
Syndrome (Mongolism), hydrocephaly, microephaly, or brain-damaged.
TMR's will K always depend upon somebne else tb guide them in.éll
areas of their lives for they are not capable Qf'making imporfant
life decisions. Trainable retardates are tfuly retarded intel-
lectually, socially, and emotionally, and they will alwavs be
retarded. ‘The inability‘or fhe resistance of parents or guardians
to accept these facts often initiates a process which can
theoretically further retard the intellectﬁal,‘social, and
emotional growth of a TMR.

The birth or impending birth of a child‘carries with it
parental excitement regarding the child's growth,‘schooling,
social activities, and future job. The'Shocking realization
that their newborn child is physicaily or intellectually handi-
capped is quite a blow to parents and their dreams, and acceptance
of the fact that the child will not be all that 6ne would want
him to be is a dlfflcult proposition. When a child is diaqnpsed
as being TMR, parents are faced Wlth two dlsturblng facts:

1) the child will never grow out of his retardatlon and 2) per-

sonal goals for their Chlld must be modlfled and usually lowered.
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However, one often sees frustrated, confused, oxr gullt—ridden'
parents moving in threas extreme positions: 1) some parents
will not accept the child’s handicaps and conrront him with

unrealistic goals and demands; 2) others essentially give up

ana treat ths chlld as a vegetable requlrlng nothing of hlm,

while 3) others seem to be overly-protective and careful to

‘shield the child from the world. The label TMR does not imply

that a chill is a vegetable. Trainable retardates can and do
bedame productive, working membexs of society but generally at
simple factory ox workshop tasks réquifing minimal skills.
parents must with the help and guidance of bhoth professionals and
non~professionals develop a mldale-of-the-road“»attitude towérd

their children. That is, parents must realize that their child

. i3 intellectually limited, but they must be flexible enough to

allow the child to experiment, participate in society, grow,
develop, and experience new and differentvthingsfandfevents.
Overprotective parents often treat their retarded children like
fragile'pieces of china insistirg that they,cannbt pbésib@y do
anything, all activities overexcite them and this is bad. Some
paxrants need to evaluate their motives and daterminé‘if they treat
their TMR in a oarticular mannezr because_of guilt, embarrassmehﬁ,
1gnorance, cr just a need to be the boss. Obviously,'a distdrted‘
view of a TMR’s canabllltles and reluctance to allow him to

experience the world in hls own unigue way can lmpede or reta:d

his growth and development.

The problems regardlng the hin&ering‘of a TMR's edﬁﬁational

;qygwsocial grow*n do not focu; exclu51vely on parents. Insti-

tutions oz school programs gervicing TMR children can also
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contribute to this process. Too many school'programé and
institutions s=zem to e*{ude the 1d°a that parents bas‘cally do
not know anything about reta dation and really do not know how
o treat their retarded children. MHMany 1nst1tutlons sesn to :
isolate,themselves from parents, viewing themselves és the only
ones caéable of properly training retarded children. A true |
™R's educational experizncées should focus on three @ajor
objectives: 1) self-help ot selF—care {aressing, feeding, toilet
raining, personal needs), 2) soc1a1 adjustment in the h0m= and
naighborhood; and 3) economic usefulness in the home, school oxr
sheltered workshop. Samual Kirk in his textbook,Educatxng

Excevtional Children, stresses the aspects of a sound TMR curQ

riculum, and he indicates that 1) in general, TMR's do not learn
+o read from even the simplest bdoks Qnd emphasis should be placed .
on recognition of their names and important words needed for self-
praservation, i.e., danger, poison, high voltage, 2) arlthmetlc
training should emphasize counting, maney concepts, telllng
time, or understanding the calendar; and 3) special emphasis
is placed on socialization and the practical. Dr. Kirk deals
with many other curricular concerns, but thase are the basics.

In essence, ‘the px ooerly functioning institution or school
should be training the TMR for what he needs. Bowevexr, many
1rstructors seem to believe that the defective organism known as

a TMR is reparable, and this is a fallacy. One can VlSLt some

 TMR classrooms and observe a tremendous amount of time bglng

wasted on rote-memory and imitation w;thout comprehensvon. often

this exercise in futility meets the needs ‘of instructors and

administrators and impresses parents but does little for the child.
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The child maj be canable of eoun_lng from one to a hundred but
‘1f he aoes not know thn dlffeveﬁce between two apples and fh;ee
:app es,'~nen nothing has really been accomnllshed. The chxld may
be capable of rec1t1ng the alnhanat, but if he contlnues to enter
tHe wrong restroom in public olaces, then he cannct read. Rote& |
memory ¢oes not imply knawledge or cemprehen51on. | |

Also, there definitesly needs to be a very close tle betweeﬂ
the child's teacher and his parents. A TMR snould experlence
a certain continuity thtougheut his:day,‘and thlS close wprklng
relatiorship should'be stressed by s”hools;and institutions. For
example, lf a ch_ld misbehaves v;o’ent vy at school, punxshment or
correction may need to be exacted or continue& at home. Hany
teachers view their classrooms as their private doméinsrand
see no relationship between what they are doing and the‘home
ehvironment. va-such a workiﬁg relationship dbes‘not'exist,‘
then the parents should insist that the practice be instituted.

‘ There is no recognized or generally acceptable apéroaeh‘
which is exclusively used w1th trainablo;fetatdéte Some  ‘
individuals often develop thElr partlcular anproacnes to TﬂR'
with great emphasis upon personal needs with llttle concern for
the needs of the TMR. We must ;cok to TMR's for our lﬂad, in .
that, we should evaluate the cnl’d as to wnat he can ﬁo, what B
he can potentially do, and wha he wlll need to surV1ve.’ Wlth-
out 1oox1ng first to the retdrdate, we are not really meetlng

_his.needs and are theoretlcally further retardlng his growth

and development.



