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PROGRAM EVALUATION METHODS AND PROCEDURES:
The Oklahoma Title VI-G Child Service Demonstration Center

had undergoné two previous annual evaluations during the grant fund-
ing period of 1973-75. The present and third annual evaluation en—
deavors to provide a cross-validation of the important flndlngs of
the first two years for students. new to the program. )

It also examined in full the merits of 1mplementing‘éroup
counseling for students within the program who were showing evidence
of affective blocks to their learning. The previous annual evaluation
(1974-75) found that group counseling on randomly selected students
did not clearly enhance the student's over-all learning rate or general
adaptation to school. Therefore, some refinements in the group coun-
seling procedures were implemented for 1975-76 and only students who
were seen as having affective difficulties were included in this

-adjunctive treatment.

Subjects:
Subjects involved in the program evaluation were students,

from the seventh to the twelfth grades, who had been assessed via

a psychoeducational evaluation to be learning disabled. These stu—
dents were then placed in the learning resource room in the six rural/
semi-rural school districts of Cushing, Drunright, Perkins, Ripley,
.-Stroud and Yale.

A total of 142 studenﬁs were served directly by the program
throughout the year, of which 99 were males and 43 were females. A
further analysis of the number of students served by town and ethnic
or racial identification appears in Table 1. Native Americans re-
present 8.5% of the total population directly served by the project.
In the towns of Stroud (17.6%) and Drumright (16%), the number of
Native Americans served speaks to the point made in the contract
propoaal, i.e., the catchment area includes significant nuwbers of
Natlve Amerlcans. :

In the analyses tu follow, not all of the 142 students‘
are included. 23 students were placed back in the.regular classroom

1.
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TABLE 1

ETHNIC DISTRIBUTION OF PROJECT STUDENTS

~School Total Nunber of Native Mexican

District = Students Served Caucasian Black American American Vietnamese Other

Cushing 25 21 1 3.

Drumright 25 21 4

Perkins 19 17. 2.

Ripley 30 28 | 1 - 1

Stroud 17 14 ' 3 o

Yale , _26 _26 -

Total 142 127 1 - 12 1 1 -
2.
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(Table 2). Several students moved out of their respective school
dlstrlcts and various students were not present on the days when
certain types of data were being collected.

Procedures:
1. Following the heavy schedule of standardized testing

the previous year, it was decided to involve only the students new
to the progfam‘in the major part of the evaluation testing program.
The decision was made not only for the above reason, but also because
the main thrust of this third annual evaluation was cross-validation - «- -
of the findings of the previons two years. 'Thereﬁore, the instru-
ments used were a combination of those used for both the first and
second year cf operation. |

2. Evaluation activities focused on the adjunctive treatment
of group counseling rather than biofeedback. The benefits of bio-
feedback were judged as much more clear than those of group counseling
in the 1974-75 evaluation. Therefore, refinements were made in the
group counseling area to better evaluate its potential merits as an
affectlve education component in a currlculum for learning dlsaoled
adolescents

The following refinements were made:

(a) Students were not randomly assigned to group counsel-
1ng, but were specifically chosen by their resource room
teacher as being in need of this service.

(b) Each group was led by not one leader (1974-75) but a °
team of two co-facilitators. v

(c) Project staff members were used as co-facilitators in
each of the four groups. In Drumright and Ripley, both
co-facilitators were project staff. In Cushing and Yale,
one of the co-facilitators was a project staff member.

The non-project steff facilitators were graduate practicun
students in Counseling from Oklahoma State University.

(d) The structure of the groups was changed in two ways:

+ first, the theoretical orientation of all four groups was

10



TABRLE 2

NUMBER OF STUDENTS MAINSTREAED
JULY 1, 1975 - JUNE 30, 1976

Total Numnber of Students

School District | ‘ Students Served ‘ Mainstreamzd
Cushing ‘ 25 4
Drumright 25 2
Stroud . 17 1
Ripley 30 7
Perkins 19 o7

Yale : 26 4
Total = - - 142 25

11




thé same - Reality Therapy; second, the activities within
the group were. completely left up to the discretion of
the facilitators' judgment.

(e) One of the project consultants, before the initiation
of the group counseling program, went to a workShop held
by William Glasser on Reality Therapy. He then came pack
and led a superviSory orientation session for‘the faci~
litators. Throughout the dvration of group counseling.
which went from January to May on a once per weék sChedule,
this consultant was available for supervision of the grOupé'
activities. |

3. The new towns of Perkins and Stroud were not included in the
group counseiing activities for the purpose of standardiiing as much as
possible the experience of the Child Service Demonstration Center diagnostic-
prescriptive model. Since these towns were specifically'cfoss~valida£ion
sites, a comparison of pre-post I.Q. changes (for these students),With
the finding from the 1973-74 evaluation was seen as crucial. Therefore,
it was essential to attempt to maintain the same serviéés that were
delivered to the other four towns in 1973-74. "

4. Data collection with standardized psychometric instrimentg
occurred within one month of entry into the program (pre-test) and
then again in 2April (post~test).

5. School grades were secured from the schools' records for
all the students in the program by the resource room teacher, and
compiled for the first and third grading pericds.

6. A pre and post test of the WISC-R was givén to a random
sample of 18 students from the towns of Stroud and Perkins (nine
from Stroud; 9 from Perkins). ’ '

7. A pre and post test of the Durrell Analysis of Reading
Difficulty Test was given to a random sample of 12 students with .
the restriction that two students came from each of the six towns
and that 8 males and 4 females be included in the sample. These

restrictions were made on the random sampling to insure a repre-

12




sentative sex and town stratification of the sample.

Instruments and Measures:

Scheol Grades

School grades for the first and third nine week grading
periods were collected from the six schools for all the students
in the program. Four subjects were examined in this respect.‘ These
were English, Mathematics, Science and Social Studies. These measures

have been used in the two previous evaluations.
Wechsler Intelligence Scale for Children — Revised
The WISC-R was administered to a random sample of nine
_Perkins and nine Stroud students in a pre-post fashion - before entry
and then in April. This testing yielded three major measures — Verbal
I,0., Prrformance I.Q. and Full Scale I.Q. The individual subtest
change scores were also computed to be presented in a descriptive

‘manner. These measures were used in the 1973-74 evaluation.
‘ Wide Range Achievement Test
The WRAT was administered to all the students in the program
in a pre-post fashion - in September and in April. This test yielded
three change scores in the Reading, Spelling and Arithmetic achieve-

ment areas.
These measures have been used in the two previous evaluations.

Durrell Analysis of Reading Difficulty

This test was adninistered in a pre-post (September-April)
fashion to a random sample of 12 students, stratified by town and
sex. This testing yielded 7 separate measures of reading grade
level - Oral Reading, Silent Rate, Silent Comprehension, Word .
Recognition-Flash, Word Recognition-Analysis, Visual Mavory and
Phonetic Spelling. This test has been used in the two previous

evaluations.

Survey of Study Habits and 2ctitudes (SSHA)

This standardized questionnaire was given in group admini-
stration to all new students in the program in a pre-post fashion
(within one month of program entry — April). It was included to

13
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obtain estimates of both behavioral and attitudinal factors that
correlate well with academic achievement, but are not related to
intelligence. All questions and the answer options were read to
the students by the examiner. Several measures were derived from
the SSHA: Percentile Scores on Word Methods, Delay Avoidance,
Study Habits, Teacher Approval, Education Acceptance, Study
Attitude and Study Orientation.

This test was used in the 1974-75 evaluation.

Tennessee Self-Concept Scale (TSCS)

This standardized questionnaire was given to all new

students in the program, via group administration, in a manner

and schedule similar to the SSHA. From this scale, the following

12 measures were computed: Total Conflict, Total Self Esteem,

Identity Self Esteem, Self Acceptance, Béhavior Self Esteeh,

Physical Self Esteem, Moral Self Esteem, Personal Self Esteem,

Family Sclf Esteem, Social Self Esteem, Colum Variability and

Raw Variability. This test was used in the 1974-75 evaluation.
Fundamental Interpersonal Relations Orientation - Behavior
The FIRO-B is a standardized questionnairé which was given

to all new students in the program in a manner and schedule similar
to the TSCS.
‘This questionnaire measures the degree¢and kind of inter- ...
personal stance of the examinee. It is purported to tap three |
basic dimensions of interpersonal relaticns - affection, control
and inclusion. The FIRO-B generates six measures: expressed
inclusion, expressed control, expressed affection, wanted in-
clusion, wanted control and wanted affection. The differencé
between the expressed and wanted dimensions is that expressed
measures the interpersonal signals that one is sending and wanted
measures the interperscnal behavior that one desires from others.
All of these measures are confined to the behavioral domain. The
test was used in the 1974-75 evaluation.

. Fundamental Interpersonal Relations Orientation — Feeling

The FIRO-F is a standardized questionnaire which was given



to all new students in the program in a manner and schedule similar
to the FIRO-B.

This questionnai;e is a replica of the FIRO-B in form and
theory. The ohly difference is the content of the questions and the
confinemeht of the FIRO-F to the affective domain of interpersonal
feelings. This test was used in the 1974-75 evaluation.

Resource Room Teacher's Student Evaluation

This was a form constructed by the evaluation consultant

to obtain information on everystudent from the resource room
teacher's perspective. Each resource room teacher in the six
districts filled out one of these forms at the erd of the school
year on cach of their students. . The form requests both qualitative
and quantitative information on the student. The qualitative
information is a request for the teacher's sukdective‘impreséions
of the student's work in the resource room, his strengths and
weaknesses, his indi&idual‘style and how it has changed. The
quantitative information is a rating of the student's‘degree of
change on a five point scale in both the academnic and social-
emtional areas, since the start of the school year. The five points
are labelled worse now, no change, mild improvement, moderate improve-
ment and great improvement. These are scored on a 4.0 system. This
measure was used in the two previogs evaluations.

Student Self Rating Questionnaire

This questionnaire, constructed by the evaluation cbn—
sultant, consists of 20 items that ask the student to rate himself
in various academic, behavioral and attitudinal areas. Each of the

20 items has 2 parts - one for a rating of his level of functioning
upon entering the program, and the second for his-rating of the
improvement or worsening of hinself in that particular area. Each
item has a 3 point scale. The mean score is a change score in the
20 different areas, with a possible range of -2 to +2. These are
converted to a 4.0 system. This measure was used in the 1973-74
evaluation. ‘

| All students rated themselves with this instrument.

15
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Parent Questionnaire

This queétionnaire consists of 14 items that ask the
parent to rate his child in academic, behavioral and attitudinal
areas, especially as they manifest themselves at home. The rating
is in terms of improvement or worsening that has occurred since
their child entered the program. The final item is slightly dif-
ferent than the others. It asks the parent to describe his relation-
ship with his child as either warm, distant or angry. The score is
the mean of the 14 items, with a possible range of -1 to +1. This
score is converted to a 4.0 system. All parents of L. D. students
in the program were sent a stamped, self-addressed envelope for
their convenience. The questionnaire includes an introductory letter
that explains the purpose of the questionnaire and assures them that
the information is confidential, and will not be used to evaluate
the child.

Results:

The results of the present evaluation appear below in a
format that examines first the findings from the cognitive domain -
intelligence, achievement and school grades. Secondly, the findings
for the affective domain will be presented - SSHA, TSCS, FIRO-B and
FIRO-F. Following the affective findings, the measures of rated im-
provement will be 1zoted - the judged improvements by the resource
room teachers, the students' self-ratings and the parents' ratings.

The next section will ‘evaluate the merits of the gr;oup ‘
counseling components of the pfogram by compariﬁg those students
involved in group counseling with those who were not given this

component of the program.

COGNITIVE DOMATN

WISC-R:

The 18 students randomly selected fram the two schools
in Perkins and Stroud were given post-test on the WISC-R to compare
with the pre-test given before entry into the program. Table 3

9.
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presents the results of the three t tests on dependent samPles that
were performed to evaluate the reliability of the change sCres on

the Verbal I.Q., Performance I.Q. and Full Scale I.Q. measufes
derived from the WISC-R. In all three'measures, significant qif_
ferences were found between the pre and post test means in the
improved direction. Therefore, the program seems to be aiding

both Verbal and Performance I.Q.'s with the Performance I.Q- show-
ing greater improvement (PIQ - 10.05; VIQ = 7.33). HoweVer, it
should be pointed out that no control group was used in thiS analyses.
However, Table 4 presents a comparison of the pre, post and Change
scores for the year's sample with both the program and contrbl samples
in the 1973-74 evaluation (WISC). Control subjects in 1973-74 were
not placed in the program during that year. From this comp3Xison,

the verbal change score of this year's sample is greater th@n poth
1973-74 groups (75-76 = +7.33 1973-74 P = +5.24 1973-74 C = {2.80).
The importance of this finding is based on the fact that only verbal
I.Q. change was significantly greater for the program sampl€ in the
1973-74 evaluation. Therefore, it is concluded that the sPeific
~verbal I.Q. enhancement finding from the 1973-74 evaluation has

been cross-validated in the two new program sites for this Y&3r of

operation.

1o.
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Perkins
Stroud

TOTAL

Town
Perkins
Stroud

TOTAL

Perkins
Stroud

TOTAL
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TABLE 3

WISC-R PRE-POST CHANGE SCORES
ON VERPBAL,, PERFORMANCE AND FULL SCALE I.Q.

VERBAL -I.Q.w

11.

Pre-Test Post-Test Change Score S
85.67 91.78 +6.11
81.44 90.00 +8.56
83.56 90.89 +7.33 8.55
‘ (2.01)
PERFORMANCE I.Q.
Pre-Test Post-Test Change Score S
95.67 105.67 +10.00
98.22 108.33 +10.11
96.95 107.00 +10.05 9.03
(2.13)
FULL SCALE I.OQ.
Pre-Test Post-Test Change Score S
88.56 98.22 +9.66
88.33 98.33 +10.00
88.45 98.28 +9.83 " 7.59
(1.79)
18

t value

'3.65

t value

4.72

t value

5.49

P valué e

_.01

| p value

p_value

.001




JIABLE 4

COMPARISON OF 1975-76 PROGRAM SAMPLE WISC-R
'CHANGE SCORES WITH 1973-74 WISC CHANGE SCORES

VERBAL I.Q.
 Group n Pre-Test Post-Test Change Score
1975-76 Program 18 - 83.56 90.89 +7.33
1973-74 Program 30 87.83 93.07 +5.24
1973-74 Control 30 80.40. 83.20 +2.80

PERFORMANCE I.Q.
‘Group n_ * Pre-Test Post-Test Change Score- -
1975-76 Program 18 96.95 107.00 +10.05
1973-74 Program 30 . 98.47 110.54 +12.07
1973-74 Control 30 84.90 97.60 +12.70

' FULL SCALE I.0. o
Group . n_ Pre-Test ‘Post-Test Change Score
1975-76 Program 18 88.45 . 98.28 +9.83
1973-74 Program 30 0 92.41 101.84 +9.43
1973-74 Control 30 80.77 - 89.03 +8.26

12.



Table 4 also places the greater Performance I.Q. Change Score
in the 1975-76 program sample in a different perspective. The 1975-76
program sample showed less change than either 1973-74 sample (1975-76
P =10.05; 1973-74 P = 12.07; 1973-74 C = 12.70). Also in 1973-74,
the two groups showed no reliable difference in Performance I.Q.
enhancement . , |

Finally, the Full Scale I.Q. comparisons among the tﬁfee
groups shows no strong preference for any of the three groups, even
though the 1975-76 sample showed the greatest change (1975—76 P =
+9.83; 1973-74 P = 4+9.43+~1973-74 C = +8. 26) .

Table 5 permits a camparative descriptive analyses of the
- subtest pre, post and change scores for the £hree groups shown in
Table 4. Two cautions must be noted here.' First, the subtest reli-
abilities are.considerably depressed from the 3 major I.Q. measures.
Second, two separate tests are considered here: the WISC-R for the
1975-76 sample and the WISC for the two 1973-74 groups. Subtest
reliabilities are generally greater for the WISC-R and content: changes
occurred for items throughout the WISC-R. These considerations must
be kept in mind as one inspects the differential subtest change scores
for the three groups.

TABLE 5

WECHSLER SUBTEST PRE, POST AND CHANGE SOORES:
COMPARTISON OF 1975-76 PROGRAM SAMPLE, 1973-74 PROGRAM SAMPLE
AND 1973-74 CONTROL SAMPLE

Subtest GROUP

1975-76 Proaram 1973-74 Program 1973-74 Control

Pre Post Change Pre Post Change Pre Post Change
Information 6.45 7.60 +1.15 7.4 7.8 +0.4 6.5 6.5 0
Similarities 7.65 9.15 +1.50 9.1 12.0 +2.9 7.6 8.5 +4+0.9
Arithmetic 6.85 7.90 +1.05 7.5 8.0 +0.5 6.9 6.7 -0.2
Vocabulary 7.15 8.00 +0.85 8.1 8.3 +0.2 6.4 6.9 +0.5
Comprehension 9.0 9.70 +0.70 8.2 8.7 +0.5 6.5 7.4 +0.9
Digit Span 7.20 6.70 @ -0.50
Picture Completion 9.55 12.10 +2.55 10.1 11.9 +1.8 7.9 9.9 +2.0
Picture Arrangement 10.30 11.50 +1.20 10.0 10.6 +0.6 7.6 8.9 +1.3
Block Dasign 9.30 10.50 +1.20 9.6 10.7 +1.1 7.5 9.0 +1.5
Object Assembly 10.65 11.55 +0.90 10.2 12.6 +2.4 7.2 10.8 +2.9
9.5 11.6 +2.1 8.4 10.0 +l.6

Coding 7.70 8.45 . +0.75




‘For the Verbal subtests (D1g1t Span was not included in
the 1973-74 evaluation) the 1975-76 group shows greater 1mprovement
on 3 of the 5 subtests: Information, Arithmetic and Vocabulary.

On Similarities, the 1973-74 program sample showed the greatest
improvement, followed by the 1975-76 program sample, with the control
sample showing the least improvement of the three groups. On Compre-
hension, the 1973-74 control sample showed the greatest improvement,

- followed by the 1975-76 program sanple, with the 1973-74 program
sample showing the least improvement;

For the Performance subtests, the 1975-76 program sample .
showed the greatest improvement on only Picture Coﬁpletion, and
showed the least improvement of the 3 groups on both Object Assembly
and Coding. On Picture Arrangement and Block Design, the 1973-74
control sample showed the greatest improvement, followed by the
1975-76 sample, with the 1973-74 program sample showing the least
improvement. ‘

In conclusion, the WISC-R analyses show verbal I.Q.
‘enhanccment for this year's program sample in the two new sites
of Perkins and Stroud. This bolsters the finding that the Oklahama
Child Service Demonstration Center diagnostic-prescriptive program
specifically enhances verbal I.Q. by cross—validation to a completely
new population of students. Since verbal I.Q. has consistently been
found to be the area of deficit in secondary L. D. students, the
practical importance of this finding cannot be overstated.

WRAT:

All students in the program were glven the WRAT in September
and again in April - a 7 month span. Table 6 shows the results for the
3 subtests of the WRAT and a mean achievement score (grade level). Aall
three areas showed significant improvement. T tests for dependant
samples were performed to evaluate the reliability of the change
scores. The t values are included in the table. However, an inspection

of Table 6 shows a good deal of variability from tovn to town on the

21



different subtests. Interviews with the project staff helped clarify

the discrepancies.

Yale and Ripley deviated the most fram the other four towns

in the direction of least improvement on the mean achievement scores.
This was an anomaly to the evaluation consultant because the resource
room teachers in these two towns were the most experienced of the six
in the project. Also their two classes the previous year showed the
greatest achievement gains. The puzzle was solved when the distri-
bution of prescriptive services were examined. As a result of the

- increase in the numbers of towns ser?ed from 4 to 6, the‘ratio‘of
prescriptive teacher to resource room dropped fram 1:2 to 1:3, since
the project did not add a prescriptive‘teacher. 'The strain in this
ratio was unintentionally made up at the expense of the Yale and

Ripley resource rooms.

15.
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. " TABLE 6
WRAT READING, SPELLING AND ARITHMETIC GRADE LEVEL
PRE, POST AND CHANGE SOORES FOR THE STX TOWNS

Town n_° . Pre Post - Change Prorated Change*
\ . READING
Cushing 23 4.58 5.24  40.95 +1.37
Drumright 13 4.81 5.73 +0.92 +1.31
Perkins 14 4.76 5.06 +0.30 +0.43
Ripley 18 - 5.36 5.56 +0.20 +0.29
Stroud .12 3.31 4.95 +1.64 +2.34
Yale 20 4.97 5.29 +0.32 +0.46

+0.87

Total 100 4.70 5.31 +0.61
. . t (99 @f) = 2.12, p .05

SPELLING ,
Cushing 20 3.08 3.48 +0.40 +0.57
Drumright 13 4.40 5.12 +0.73 +1.04
Perkins 13 4.18 ~ 5.18 +1.00 +1.43
Ripley 18 4.66 5.08 +0.42 +0.60
Stroud 12 3.25 4.11 ©  +0.86 o 41.23
Yale 20 4.21 4.29 +0.08 +0.11
Total ‘ 96 3.96 4.48 +0.52 +0.74
t (95 af) = 2.01, p .05

ARITHMETIC

Cushing 22 4.81 5.44  +0.63 +0.90 7
Drumright ‘ 13 4.93 5.78 +0.85 +1.21
Perkins 12 4.64 5.27 +0.63 ‘ +0.90
Ripley 18 5.04 5.28 +0.24 | +0.34
Stroud 12 4.01 5.44 +1.43 +2.04
" Yale U 20 4.97 5.14 +0.17 _ +0.24
Total - 97 4.78 5.37 . +0.59 +0.84
t (96 daf) = 2.07, p .05

MEAN ACHIEVEMENT _

Cushing 4.20 4.76 . +0.56 +0.80
Drumright 4.71 5.55 +0.84 : 0 +1.20
Perkins 4.53 5.16 +0.63 +0.90
‘Ripley 5.02 5.31 +0.29 +0.41
Stroud 3.52 4.83 +1.31 +1.87
Yale 4.72 4.91 +0.19 . +0.27
+0.57 +0.81

© Total

=N
)
=N
@
)
)
o
(O))]

*Prorated Change Scofe = Scorq,= Grade Level Change over 10 month year.
H .7 .
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TARLE 7

. WRAT ACHIEVEMENT GRADE LEVEL CHANGE SCORES:
COMPARTISON OF THREF. YEARS OPERATIONS

Year ‘ ‘ Prorated Change Score* Pre-Test Level
S ~ READING | |

lst -.1973-74 - « : ‘ +1.29 5.7

2nd - 1974-75 +1.44 4.05

3rd - 1975-76 \ " 40.87 4.70

3rd - 1975-76 (minus Yale and Ripley) +1.36

| ) SPELLING |

lst - 1973-74 - : +0.47 : ‘ 4.89

2nd - 1974-75 " +0.89 | . 3.40

3rd - 1975-76 , ‘ +0.74 \ 3.96

3rd - 1975-76 (minus Yale and Ripley) +1.06

ARITHMETIC

1st - 1973-74 +0.96 : 5.50

2nd - 1974-75 \ +0.67 3.90

3rd - 1975-76 | . +0.84 ‘ 4.78
3rd - 1975-76 (minus Yale and Ripley) +1.26

MEAN ACHIEVEMENT

1st — 1973-74 ‘ +0.91 5.36
2nd - 1974-75 | +1.00 3.78
3rd - 1975-76 +0.82 4.48
3rd - 1975-76 (minus Yale and Ripley - +1.19

* All values have been converted to a 10 month basis.
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This was discovered when the numnber of contacts by the two
pfescriptive teachers were investigated. Because of the experience
of the two teachers in Yale and Ripley, they received less prescriptivé
contacts than did the other fouf tovns.. The need, accurately perceived
by the two preécriptive teachers, was greater in thé other four towns
for their services. ~Therefore, the more experienced teachers in Yale
and Ripley were more on their own than the 6ther four resohrce room
teachers or during previous years. .

Table 7 depicts a comparative analyses of WRAT improvement
measures over the three year history of the project.. In Reading,
the 1.29 grade level improvement in the first year was enhanced in
the second year to 1.44 years. This past year, over the six towns,
the reading improvement index dropped to .87 years. The Pre-Test
Level is provided in the table to show that this alternative hypo-
thesis for the drop does not explain the decrement seen the past
year. It was considered that the 'lower the achievement level of
the students, the greater the hnpfovenent possible. However, the
Pre-Test Level colum in Table 7 -contradicts this hypothesis. For
example, on Mean Achievement, while the second year showved the
lowest Pre-Test Level at 3.78 and also the greatest improvement
with +1.00 years, the first year group had the highest Pre-Test
level, but showed the next greatest degree of ﬂnprqvement.

However, if one ﬁotes the values for this third year,
minus those of Yale and Ripley, the decrement in improvement the
third year is better explained.

Values for the four towns receiving an amount of
prescriptive services at a ratio equal to the two previous years
shows éompérablé or greater gains in all areas of achievement.

In conclusion, this third year of operaticon showed |
éignificant gains in achievement in WRAT Reading, Spelling and
Arithmetic scores. However, for both.Reaaing and Spelling, there
was a drop from the improvement made the previous year. This drop

is best explained by the increased strain on the prescriptive
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teacher/resource room teacher ratio caused by adding two additional

resource rooms without increasing the prescriptive teacher staff.

If this conclusion is correct, it reinforces the basic assumption
that the diagnostic-prescriptive model is'nediating these achieve~
ment gains. Serendipitdﬁéiy, this past year showed a reduction in
prescriptive services to two of the towns served by thé Oklahoma
Child Service Demonstration Center and a consequent drop in achieve-

ment gains.

Durrell Analysis of Reading Difficdlties:

To further investigate the area of reading achievement,
ﬁhe Durrell was administered in a pre-post fashion to a stratified
random sanple of 12 students within the program. The sample was
stratified by town and sex, with two students from each of the
six towns and eight males and foﬁr females represented. Thévspaﬂ
between pre and post testing was seven months (Septembér ~ April)
and the data presented in Table 8 is prorated to a ten month im-

provement index. ‘ v
Vhile the WRAT provides a measure of word recognition
cbmponent of Reading, the Durrell prOVides a more complete view
of the processes involved in Reading.
‘Table 8 shows the results for this year's sample; Table
9 depicts a comparative analysis of prorated change scores acfoss
the three years of operation of the Oklahoma Child Service Demon-
stration Cehter. For the present sample (Table 8) five of the
seven areas showed reliable improvements; in the order of the improve-
ment, these areas were Word Recpgnitidn, Oral Reading, Word Analysis,
Phonetic Spellihg and Silent Rate. The imprd&énents in‘Silent
Comprehension and Visual Memofy did not reach statistical significance.
Table 9 shows that Oral Reading, Word Recognition and Worg
Analysis has been a consistent area of improvement across the-thrée
years. Silent Rate over the past two years‘has shown in;mOVement,v

- The three areas of Silent Comprehension, Visual Memory and Phonetic
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Spelling present a more complicated picture. The past year has
seen a drop in the improvement in Silent Comprehension, which merits
the attentioﬁ of the Child Service Demonstration Center staff. How--
~ever, vhile Silent Comprehension has shown a decrement, Phonetic
Spalling has shown a reliable improvement over the previous year.
Visual Memory has for the past two years shown no reliable improve-
ment. Conceivably, this is an area of basic deficit that cannot
be remediated or easily compensated.

In conclusion, Oral Reading, Word Recognition and Word
Analyses are areas of reading which have shown strong, reliable
improvement over the three year history of the Oklahoma Child
Service Demonstration Center.

20..

27



TARLE 8

DURRELL ANALYSIS OF READING DIFFICULTY
MEAN PRORATED GRADE LEVEL SCORES*

Area Pre-Test Post-Test Change Scale p Value

Oral Reading 3.56 4.88 1.32 .01
Silent Rate 3.52 4.35 . '0.83 .05
Silent Comprehension 4.41 5.12 0.71 ns
Word Recognition 4.60 5.98 1.38 .01
Word Analysis 4.55 5.69 . 1.14 L0l
Visual Mamory 3.16 3.93 0.77 ns
Phonetic Spelling 4.24 5.10 0.86 .05
Total 4.01 5.01 1.00

* Change Scores are based on prorated value for 10 nonths.
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TABLE 9.

- DURRELL GRADE LEVEL PRORATED CHANGE SOORES:
__COMPARTSON OF THREE YEARS OPERATICNS

Area ‘ Year
1973-74 197475 1975-76
Oral Reading 1.29 ‘ 1.47 1.32
Silent Rate 0.26 1.23 ‘ 0.83
Silent Comorehension -~ 1.47 0.71
Word Recognition 2.34 1.33 +1.38
Word Analyvsis 2.91 0.88 1.14
Visual Memory 2.06 0.53 0.7
Phonetic Spelling 1.61 . 0.43 0.86
Total 1.75 1.05 1.00
29
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School Crades:

The effects of the program on the student‘'s grades in English,
Mathematics, Science and Social Studies were investigated by a set of
four t tests for dependent samples. Tables 10, 11, 12 and 13 depict -
‘the mean first nine weeks grading period, third nine wWeeks grading
period and the change in grades for English, Mathematics, Science and
Social Studies, respectively. These tables also show an analyses by
town. However, the t tests were computed on only the total nurber

of scores.
English showed the greatest improvement, frcnlahcuto a C+.
Social Studies showed the second greatest improvement from a D to a .
D+. Math was ranked third in terms of improvement, from a D+ to a
C. Science was ranked fourth of the four subject areaé;hfian«a D
to a D+. To summarize the findings of these analyses on this Year's
grades, significant improvement was shown on all four curriculum a:éas.
The magnitude of this gain ranged from one-quarter of:é-grade to‘one~
half of a grade. S
' Table 14 shows a comparison of the grade change scores over
 the three year history of the project. Also, these data are based
only on the change from the first to the third nine vieeks grading
periods. For the 1974-75 year, all changes are negative. However,
the change from the first to the second nine weeks dﬁripg‘}974—75
was a strong positive gain. The first and third grading periods
were chosen because of similarity of seasons (late October to early
March) and also relative distance from contaminating motivational
factors (Christmas and summer vacations) . @
In Math and Science, this past year showed the greatest
gain in relation to the other three samples of grade changes. While
these two subjects showed the weakest grade changes among the four
areas for this year's sample, the comparative analysis shows that

the relative gains in Math and Science are the strongest.

390
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TABLE 10

ENGLISH GRADES*

Town | n- First Grading Period Third Grading Period  Change
Cushing 23 2.38 2;72 +.34
Perkins 14 1.79 2.14 +.35
Ripley 23 1.68 2.12 +.44
Stroud 13 1.62 2.24 +.62
Yale 20 2.28 2.73 © +.45
Total 93 1.99 | 2.419 +.429

t(92df) = 3.27, pe .01
*All grades based on 4.0 system.

TARLE 11
MATH GRADES*
Town n_ First Gradipg Period Third Grading Period  Change
‘Cushing 20 1.92 2.37 +.45
vPerkins 13 2.23 | 2.31  +.08
Ripley 13 | 1.74 1.77 +.03
Stroud 11 1.73 1.62 - =a1
Yale AL 0.92 ' 1.83 | +.91
Total 68 1.75 ‘ 2.033 +.283
t(67af) = 2.09, pg¢ .05
*All grades based on 4.0 system.
31
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TABLE 12

SCIENCE GRADES*

Town . .n First Grading Period Third Grading Period Change

Cushing 11 0.63 | 1.07 +.44
Perkins - 13 ‘ 0.85 1.54 | +.69
Ripley 15 1.63 ‘ 1.66 | +.03
Stroud 11 , 1.36 , 1.36 : 0
Yale (17 0.76 o .0.94 - . +.18
Total 67 0.976 1.235 - - +.259

t(66af) = 2.43, pe .05

*All grades based on 4.0 system.

TABLE 13

SOCIAL, STUDIES GRADES*

Town . _n First Grading Period Third Grading Period = Change
Cushing 18 ‘ ‘l.ll 1.62 +.51
Perkins 10 - 1.20 - l.e0 +.40
Ripley 17 1.1 1.38 £.27
Stroud 9 1.33 | 1.11 —.22
Yale 12 . 0.8 - 1.26 445
Total | 66 1.10 ' 1.421 +.321

t(653f) = 2.24, pe .05

*All grades based on 4:0 system.
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TABLE 14

CHANGE* IN GRADES IN FOUR SUBTECT AREAS
COMPARISON OF THREE YFARS OF OPERATTION

Year English Math Science Social Studies Total
1973-74 - ‘ ‘
Treatment +.12  +.05 -.01 +.36 +.13
Control +.43  +.03  -.20 +.17 w11
1974-75 —.44  _.49 ~.37 +.02 533
1975-76 +.43  +.28  +.26 +.32 +.32

*Changes scores are based on the 4.0 system and indicate changes
from the first to the third nine weeks grading periods only.

Also across all four subjects, this year showed the greatest
~ mean change of any of the samples - a full one-third of a grade change.

Summary: - Cognitive Domain | ‘
This year's evaluation of the Oklahoma Child Service Demon—
stration Center provided strong evidence of the diagnostic—prescriptive
model's enhancement of Verbal I.Q. by & cross—validation of the 1973
74 finding to a totally new population of studehts. '
An intensive analysis of the program's effects on processes
essential to Reading through a comparative analysis of the Durrell
gains over the three year history of the program showed thé‘ areas
of Oral Reading, Word Recognition and Word Analysis to exhibit
reliable improvement. Also there's a suggestion from this investi-
gation that Visual Memory may be a neufopsychological process that
is not susceptible to remediation; at least not by the methods used
within this rodel. ' o
This year's evaluation also found a lack of correspondence
between achievement gains and grade gains. A similar lack of cor—
respondgance between these two measures of academic achievement was
evident in last year's evaluation. In 1973-74, the situation was

33
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strong linear achievement test gains across time, at variance withvthe
grade change; which were curvilinear across tﬁne ~ ilmprovement hbetween
the first and second marking periods and then dropping for the thifd
and fourth periods. It was judged that grades are much more complexly
determined than were achievement gains. An inspection of the trend
across time of motivational factors led the author to suggest that
the grade decrement seen in 197°—74.was based on lowered motivation
as the academic year wore on.

In the present year, the relative lack of correspondence
between grades and achievement gains is in-the bpposite direction.
Grades this year showed strong gains[ while overall achievement
increments were the weakest of the three years. The best explanation '
for this situation is again a motivational one. Although the results
on the Survey of Study Habits and Attitudes have yet to be presented
in this document, this year showed minimal decrements on the SSHA, i.e.,
motivation was relatively constant for the two time samples. This
differs from the marked decrements across time found in last year's
evaluation for this measure of academic motivation. Therefore, it
is concluded that the grade gains seen this year provide a complex
and global index of academic improvement for the students served by

the program.

AFFECTIVE DOMAIN
(A1l affective domain analyses are based only on students

new to the program).
Survey of Study Habits and Attitudes:

Tables 15-21 depict the results of the tabulations and
analyses for the following seven scales of the SSHAf‘ Delay Avoidance,
Work Methods, Study Habits, Teacher Approval, Educational Acceptance,
Study’Axfitudes, Study Orientation. t tests for dependent samples
were performed on the total number of subjects for each scale. None
of thé seven scales showed signifiéant change from pre to post test.
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Therefore, no reliable change was seen in the SSHA scales
for this year. On the whole, the students reported study habits
and attitudes to be betWeen the 20th to the 25th perceﬁtiles, with
a nonsignificant trend for both their habits and attitudes to de-
crease by about two percentile points.

Table 22 shows the comparison between this year's results and
last year's resﬁlts on the SSHA change scores from the beginning to
the end of the year. It should be noted that allﬁthese changes in
thié table were nonsignificant. Table 22 shows that in all areas
the mean change scores for this last year show less decrease across
the year. The students' study habits and attitudes either did not
suffer any drop this past year, or the variability of théir changes
was so great as to make these decrements unreliable._

TABLE 15

SSHA PRE, POST AND CHANGE SCORES* BY TOWN:
DELAY AVOIDANCE SCALE

:

Cushing 9" 31.2 23.7 7.5
Drumright 8 ‘25.0 ‘ 23.8 ‘ -1.2
Perkins 10 19.0 20.6 +1.6
Ripley 6 105 23.3 +12.8
Stroud 13 40.0 31;2 -8.8
Yale 5. 35.0 26.0 -9.0
Total 51 28.02 25.20 ~2.82

*All table entries are in percentiles.
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TARLE 16

SSHA PRE, POST, CHANGE SCORES* BY TOWN:
WORK- METHODS SCALE :

Town o Pre Post Change
Cushing .9 22.8 21.7 1
Drumright 8 17.4 | 5.6  +48.2
 Perkins 10 l6.2  19.9 S
e Ripley 6 7.3 | 23:3‘ +16.0
Stroud 13 39.1 . 24.3 -14.8
Yale ‘ 5 46.0 31.0 -15.0

Total 51 25.26 23.69 -1.57

*All table entries are in percentiles.

Table 17

SSHA PRE, POST, CHANGE SCORES* BY TOWN:
STUDY HABITS SCALE

Town ‘ -n_ - Pre Post - . - Change
Cushing 9 24.0 20.3 - =3.7
Drumright 8 20.6  23.1 2.5
Pperkins 10 17.4 17.9 +0.5
Ripley 6 " 6.0 18.3 | 12.3
Stroud 13 38.5 24.8 -13.7
Yale _ 5 38.0 25.0 -13.0
Total 51 - 25.12 21.64 - ..—3.48

*All table entries are in percentiles
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TABRLE 18

SSHA PRE, POST AND CIIANGE SOORES* BY TOWN:
. TEACHFR APPROVAL

EQEQ n_ Pre | Post Changes -
Cushing 9 23.9 . 30.6 3 +6.7
Drumei gyt 8 17.5 18.8 +1.3
Perking 10 16.7 15.5 -1.2
Ripley 6 -~ 11.0 ~23.3 +12.3
Stroug 13 39.2 24.9 ' -14.3
Yale . 5 34.6 .._. 29.4 5.2
Total 51 24.92 23.36 -1.56

*All taple entries are in percentile

T
TABLE 19
SSHA PRE, POST AND CHANGE SCORES* BY ’IOWN
EDUCATIONAL ACCEPTANCE
Town .n Pre ~ Post o Qbéégéé
Cushing 9 . 178 199 a1
prumri g, 8 20.1 22.5 . 414
?@rkiqs 10 8.9 15.0 +6.1
Ripley | 6 " 19.3 .16.7 -2.6
'EtrOpd 13 33.5 2.8 -10.7
vale 5 38.0 26.2 . -ll.g
Jotal 51 22.57 . 20.33 2.4

#Al1l taple entries are in percentiles.

e ——
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TABLE 20

SSHA PRE, POST AND CHANGE SCORES* BY TOWN:
STUDY ATTITUDE

Town -n_ Pre : Post Changes
Cushing 9 1956 29.6 ‘ +10.0
Drumright . 8 15.8 17.5 B +1.7
Perkins 10 11.1 ~ 14.0 | +2.9
Ripley 6  11.9 } 19.2 473
Stroud 13 B0 207 +12.3
* Yale 5 34.0 27.4 . =56.6
. Total 51 21.77 22,09 -0.32

*Al11 tahbhle entries are in percentiles

TABLE 21

SSHA PRE, POST AND CHANGE SCORES*BY TOWN:
STUDY ORTENTATION

Town n_ Pre Post Changes
Cushing 9  19.4 - 22.3 +2.9
Drumright N '8 15.0 17.5 | +2.5
Perkins - 10 1.2 12.7 +1.5
Ripley 6 - 7.2 15.0 +7.8
Stroud 13 35.0 21.4 +13.6
Yale 5 33.0 23.8 9.2
Total 51 20.98  18.72 o _2.26

*All table entries are in percentiles
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TABLE 22

QOMPARISCON OF SSHA CHANGE SQORES*
BETWEEN 1974-75 AND 1975-76

~Scale ‘ Year Changé Score
Study Habits 1974-75 ~13.04
- 1975-76 - 3.48
Study Attitudes 1974-75 ~ 9.87
1975-76 o 20.32
Study Orientation 1974-75 . ... ~11.36
1975-76 . - 2.26

*Table entries are based on post-pre scores in percentiles, from
September-April. ‘

Tennessee Self Concept Scale:
The following subscales of the TSCS were examined by a set

of t' tests for dependent samples on all new students' pre and post-—
test scores: Total Conflict; Total Self Esteem; Identity Esteem;

: Self—Accepténce; Beha\{iqr Esteem; Physical Self Esteem; Moral Self
Esteem; Personal Self Esteem; Family Self Esteem; Social Self Esteeam;
Esteem Dimension Variability; and Area ‘Esteem Variability.

The only finding that was significant was that for change
in Social Self Esteem: a t : (48df) of 1.79 proved to be.marginallylr,
sigriificént with'a p .10. | Therefore there is marginal evidence
of the program's effects on students new tc the program of enhancing
their esteem as a member of a peer group. In all other areas, the
mean change scores were so minimal to suggest no change occurred |
throughout the year in the other areas of sélf esteem.

A more complete discussion of esteem characteristics will

be presented in a later section.

Fundamental Interpersonal Relations Orierntation: Feelings and Behavior:
The FIRO-F and FIRO-B were also administered to all students
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hew to the program in a pre-post fashion similar to the SSHA and TSCS.
A set of t tests for dependent samples were performed to
©xamine the rellab111ty of any changes seen in the 12 separate measures.
The following six scales are included on both the FIRO-F and-FIRO-B:
Sxpressed inclusion, wanted inclusion, expressed control, wanted con-
trol, expressed affection and wanted affection.
None of the 12 interpersonal stance measures on either the
fee1ing or behavioral levels showed significant change from the pre
to the post test. A more complete discussion of this population's
interpersonal characteristics will be presented in a later section.

§!EE§£YL» Affective Domain:

For this year's operations, with measures on only students

New to the program, no reliable changes were made in any of the measures
Useq to tap the affective damain. A marginal effect on improvement in
Social self esteem does replicate an effect from 1974-75; however, this
€ffect 1S only marginal.

Several explanations for this globally unspectacular set of
- fingings are available. Possibly affective improvements do not occur
Within an educational program within a single academic year. Last
Yeay'g evaluation, which did show a variety of affective improvements
Was‘based on data from all students within the program, not simply
Students new to the program.

Another explanation might be that the affective measures
Progyced only a randam array of numbers, with the lack of 51gn1f1cance
baseg on the unreliability of the instruments or the procedures for
Qaty collection. This explanation cannot definitely‘be ruled out,
but tpe closeness in:the mean values of the measures on the pre and
Post test Speak against this explénation. While the data analyses
Qre ot possible within the-scope of this evaluation to confimm the

firgt explanation, it does appear the more likely.
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- RATED IMPROVEMENT

Resourc: Room Teacher's Student Evaluation:

Table 23 presents the results of the resource room teacher's
ratings of improvement for her students in both académic and social-
emotional. aréas. Data is presented for all six towns on a 4.0 system.

In both academic and social-emotional areas, the resource
room teachers view the degree of improvement as between mild and

moderate, but clecser to mild improvement.

TABLE 23

RESOURCE ROOM TEACHFR'S STUDENT EVALUATION*

Town n_ Academic Social-Emotional Overall
Cushing 23 2.65 2.26 2.46
Drumright 12 2.25 2.17 2,21
Perkins 14 1.86 2.14 2.00
Ripley 18 2.44 2.67 2.56
Stroud 15 2.20 2.60 2.40
Yale 20 2.28 1.70 1.99

Total 102 2.32 2.25 $2.29

*A11 entries are based on 4.0 systean.
= Wworse now; 1 = no change; 2 = mild improvement; 3 = moderate
improvement; 4 = great improvement.

Student Self Rating Questionnaire:
All students within the program rated their improvement on

this 20 item guestionnaire. Scoring was converted to a 4.0 system
to make it comparable to the teacher's ratings. Table 24 presents

i1
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this data by town. Overall the students rate themselves as moderately
improved, which is a higher rating than that given by their resource
room teachers.

Parent Questionnaire:

v All parents of students within the program were sent
questionnaires'to assess their judgment of change in their children,
especially as they appear at home. A stamped self-addressed envelope
was provided. These procedures produced a 75.5% return on these
questionnaires, which is well above the return rata of 34.7% for |
the 1973-74 evaluation. This increment in return rate propably
indicates a greater awareness and participation in the program by
parents than was the case in the Child SeJ:VJ.ce Demonstration Center's

first year of operation. .

Table 25 presents this data by town. All data was con-—
verted to a 4.0 system. The mean value of 3.26 indicates that
parents view their children as moderately to greatly improved since
the children entered the program.

Qualitative data concerning these parent questionnaires
was that there were seven lengthy testimonials given by various
parents thanking the program staff for the great changes that have .
occurred in their children. . Therefore, close to 10% of parents who
returned questionnaires also wrote lengthy accompanying testimonials

and letters of appreciation.

Sumary. Rated .Tmproven‘eht i
, All three sets of observers of the program's effects - resource
room teachers, students and parents - judged the program as having
definite beneficial effects. ‘
The degree of improvament was interestingly judged highest
by the parents, next by the pupils and least by the resource room
. teachers. All three groups had average ratings of at least mild

improvement .
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In conclusion, the program is seen as overall producing a

moderate degree of improvement in those students served by the
program. This shows a gain over the mild degree of improvement
judged in the first annual evaluation.

TABLE 24

STUDENT SELF RATING QUESTIONNAIRE*

Town . n Mean Value
Cushing 19 : 3.28
Drumright 16 S za
Perkins | 12 2.43
Ripley 21 2.90
Stroud 14 ‘ 3.28
Yale 20 2;22
Total 102 2.98

*The values are based on a 4.0 system.

TABLE 25

PARENT QUESTIONNAIRE

Town n_ Mean Value
CPshing/‘ ‘ 16 3.46
Drumright : 10 4 3.14
Perkins 13 s 2.98
Ripley 19 3.23
Stroud 9 ' 3.32
Yale 10 ' ‘ 3.39
Total 77 3.26

*The values are based on a 4.0 system.
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GROUP QOUNSELING

The final sectién of the present program evaluation is
intended to evaiuate the group counseling‘component of the Oklahoma
Child Service Demonstration Center. This adjunctive treatment was
applied to only those students judged as in need of such services by
their resource room teacher.

This component was evaluated by a set of t tests for
independent samples. One-sample on each measure examined was
those students involved in group counseling. A total of 24 stu-
dents from the four older sites of CuShingf Drumright, Ripley and
Yale were involved in group counseling. However, not all of these
24 are represented on all measures due to data shrinkages for a
variety of reasons. The control group for the evaluation of the
effects of the group counseling are comparable students in the
program who did not receive group counseling. This control group
is exactly the same as the group counseling sample except that they
did not receive group counseling nor were they referred for group
ocounseling.

Cognitive Domain:
Table 26 shows the results of the analyses of the WRAT

change scores for the group counseling and control conditions.  t
tests for independent samples were performed on only the totals of
the four towns. All t tests showed no significant difference
between the two conditions. However, the overall achievement mean
was higher for the group counseling. Three of the four counseling
groups showed overall pesitive changes, but Yale showed an overall
negative change relative to the control. Since Yale also showed
group counseling to have a negative effect on each of the three
achievement areas, an examination of the difference between Yale
and the other three counseling groups is warranted. Yale was the
one town where the counseling group vas led by a person who was not
a member of the Child Service Demonstration Center staff. In Yale,
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the resource room teacher served as an auxilary group leader to
represent the Center, but in all the other three towns, a member

of the intervention team ied the group. While this evidence is
ohly suggestive of an explanation for the difference between Yale
and the other three towns, it does match some of the qualitative
data that led to a modification ongroup,counseling for 1975-76 to
include Child Service Damonstration Center intervention team members

as group leaders.
TABLE 26

WRAT CHANGE SCORES* BY TOWN:
GROUP COUNSELING - CONTROL

Achieverent Area Town Change Scores
Group Counseling n Control © n  Difference
READING Cushing +0.99 7 +0.92 16  + .07
Drumright +1.17 5 +1.38 11 - .21
Ripley +0.71 . 14 +0.45 13 + .26
Yale -0.11 5 +0.65 15 - .76
Total +1.00 21 +0.83 55 + .17
t(744f) = 0.79, ns
SPELLING Cushing +0.37 7 +0.63 16 - .26
Drumright +2.06 5 +0.58 11 +1.48
Ripley +0.86 4 +0.46 13+ .40
Yale +0.03 5 +0.14 15 ~ 11
Total +0.83 21 +0.45 55  + .38
t(748f) = 1.54, ns ‘
ARITHMETIC Cushing +0.94 7 +0.88 16 + .06
Drunright +1.31 5 +1.17 11 + .14
Ripley +0.29 4 +0.30 13 -~ .01
Yale -0.31 5 +0.43 15 - .74
Total +0.61 21 +0.68 55 - .07
t(74df) = -0.31, ns
OVERALL Cushing +0.90 7 +0.76 16 + .14
Drumright +1.51 5 +1.04 11 + .47
Ripley +0.64 5 +0.36 3 + .28
Yale -0.13 5 +0.40 15 -~ .53
Total +0.75 21 +0.63 55  + .12
t (744£f) = 0.57, ns

*All table entries are grade levels prorated on a ten-month basis.
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Table 27 depicts the grade changes by town for the group
~ocounseling and control conditions in English, Math, Science and

Social Studies. For English grades, there was a significant positive
gain for those students involved in group counseling. This is an |
important finding because in 1974-75 there was no reliable dif-
ferentiation between group counseling and the program alone
students in any of the four curriculum areas. The‘difference in
change scores between group counseling and control students in
English was @ full half grade. Even this gain is depressed by
the inclusion of Yale which showed a net loss for group counseling
in English grades. Looking at only‘CuShing and Ripley, the Het gain
was nearly 3/4 of a grade increase. Therefore, group counseling for
students who are seen as in need of these services ieads to a reliable
increment in their English grades relative to a control condition.

In the other three curriculum areas, there was no reliable
difference between the two conditions. Overall, group counseling
led to a quarter of a grade net gain over‘the control condition.

- Summarizing the findings fram the two cognitive domain
measures examined for group counseling effects, English grades showed

a strong reliable gain for group counseling students. However, no
other curriculum arecas showed any difference between group counseling
and control. On the: WRAT, no differences were found in change scores

between group counseling and control students. One might interpret
this set of findings as showing primarily a motivational effect cn
these cognitive domain measures. Grades are viewed as a more global
index of cognitive functioning than achievement scores. Being more
global means more susceptible to other non-cognitive factors, such
as motivation. Therefore, group counseling might have aided the
students' motivational disposition to achieve in school. If this
motivational hypothesis is correct, the grbup counseling students =~
should show greater gains on the SSHA, which will be presented in
the next subsection.
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TABLE 27

GRADE CHANGE SCORES* BY TOWN
GROUP QOUNSELING — CONTROL

|

Curriculum ‘ B ‘ :
Area Town ' - Change Scores
Group Counseling n- Control n Difference
ENGLISH Cushing +.84 7 +.12 16 - + .72
Ripley +.93 7 +.23 . 16 + .70
Yale +.,22 5 +.53 15 - .31
Total +.79 17 .. +.29 47 + .50
t(62df) = +2.07, p< .05
MATH Cushing +,98 "7 +.17 13 + .81
Ripley 0 7 +.07 6 - .07
Yale - 0 - = -
Total +.49 . 14 +.14 19 + .35
t(314f) = +1.17, ns
SCIENCE Cushing +.50 7 +.34 4 + .16
Ripley -.75 7 +.71 8 -1.46
Yale +.48 5 +.06 12 + .42
Total +.03 19 +.32 . 24 - .29
: t(414f) = -0.88, ns ‘
SOCIAL . _
STUDIES Cushing +.50 7 +.52 11 - .02
Ripley +.21 7 +.31 10 - .10
Yale +.17 3 .54 9 - .37
Total +.32 17 .46 30 - .14
t(458f) = -0.73, ns
OVERALL Cushing +.71 28 +.25 44  + .46
. Ripley +.10 28 +.32 40 - .22
Yale : +.31 13 ‘ +.37 36 - .06
Total +.55 69 +.31 120 + .24

*All grades are based on 4.0 system. Drumright did not report grades.
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Affective Domain:-

| Only students new to the program received the affective
testing battery. Since both new and previously pléced students were
involved in the group counseling, the number of students who fit both
criteria will constitute the sample of group counseling for these
affective domain measures. The result of this is that data analyses .
took place on a much reduced number than was presented in the previous
section. Also the control group here represents only students who
were new to the program, were enrolled in the four older resource
rooms where group counseling took place, bit were not referred for
group counseling. By town, this resulted in the followimg composition
of the group counseling and control samples on these affective measures.
Cushing had 3 students in the group counseling sample and 6 students
in Lhe control sample. Dn:rnright had 3 students iﬁ the group counseling
sample and 5 students in the control sample. Ripley had 3 students in
the group counseling sample and 3 students in the control sample. Yale
had 1 student 'in the group counseling. Sample and 4 students in the
control sample. 'I'herefofe, the maximum n on any‘ affective measure
for group counseling was 10, for control sample was 18. In the tables
to follow, no differentiation will be made by town because of the
small number of students in either group for each individual town.

Table 28 shows the pre, post and change scores on the seven
scales of the SSHA. Also listed are the results of the set of t t=st
for independent samples performed on this data.

Work Methods, Teacher Approval, Education Acceptance, Study
Attitudes and Study Orientation all showed significant gains made by
the group counseling students in relation to the control student. '
In general, the students involved in group counseling seemed to re-
ceive a motivational boost, especially in their study attitudas_. This
matches the motivational hypothesis for the significant grade gains
in English that was put forth in the previous section.

' Also it can r.:gadily be seen that those students referred for
group counseling had a fnuch lower profile on the SSHA than did the

control stﬁdents . ‘ 4 8

41.



TABLE 28

SURVEY OF STUDY HABITS AND ATTITUDES PERCENTILE SCOPES:
) GROUP QQUNSELING -~ CONTROL

Scale ' Group Counseling _n_ Control _n_ Difference
) _ Pre 19.40 .10  2%.16 18
Delay Avoidance ' “Post 19.98 26.32
' " Change +0.58 ‘ -2.84 +3.42
t(26df) = 0.55, ns
Pre  14.50 26.29
Work Methods Post 26.49 23.92 :
Change +11.99 . -3.07 +15.06
’ t(26df) = 2.26, pg -05
Pre 12.38 - 26.84
Study Habits Post 19.48 22.64
Change . +7.10 -4.20 +11.30
t(26df) = 1.92, ns
Pre 9.69 27.62
Teacher Approval Post 24.01 26.26° ‘
Change +14.32 -1.36 +15.68
- t(26Af) = 2.85, pe .01
Pre 11.20 28.61
Education Ac- L
ceptance Post 20.03 21.67
Change +8.83 ‘ -6.94 +15.77
t(26df) = 2.35, pL .05 !
Pre 7.51 , 26.07
Study Attitudes = Post : 20.51 - 25.21
‘ Change +13.0 -, ~-0.86 ‘ +13.86
t(26df) = 3.01, p« .01
Pre 6.81 24.16
Study Orien- ' s
station . Post 17.29 20.95
Change +10.48 ~-3.21 +13.69
t(26df) = 2.74, p<..02
42.

49




Table 29 shows the pre, post and Shange scofes for the
6 scales of the FIRO-F. Table 30 shows the pre, post and change
scores for the 6 scales of the FIRO-B. Also listed on these two
tables are the results of two sets of t tests for independent
samples between the group counseling and the control samples. On
the FIRO-F, the two Affection scales showed a significant difference
betwzen the group counéeling and control samples. Group counseling
led to reliable gains in both wanted and expressed warmth. Therefore
on_the feeling level grQ#p counseling produced an increased degree
of interpersonal warmthr On the FIRO-B (Table 30) which taps the
behavioral level of 1nterpersonal stance, the wanted control scale
showed a significant difference between the two groups. Group '
counseling led to a significant reduction in the degree of wanted
control. In other words, group counseling produced a reliable change

in interpersonal stance that indicates a greater degree of behavioral

independence.
_ From Tables 29 and 30, one can inspect the FIRO profiles for
the group counseling students and the control students. Unless there

are at least two points between respective pre-test scales for dif-
ferent groups, no meaningful difference can be ascribed between the
groups. The FIRO is scaled such that scores of 0, 1 and 2 are
excessively low scores; 3-6 are moderate scores; and 7-9 are exces-
sively high scores on the scale. There is no greater difference ﬁhan
1.0 points between the groups on the pre-test profile. Therefore one
can collapse across both groups to describe the FIRO profile of the
secondary L. D. student with the Oklahoma Child Ser&ice Demonstration
Center project. |

At the feeling level on the Inclusion dimension, while the
student desires é moderate amount of social interaction, his feelings
of expressing this sociable attitude seem inhibited. The L. D. student
also takes a relatively submissive stance in his interpersonal feelings;
he feels more dependent on others than independent. Also he feels
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© TABLE 29

FIRO-F SCORES :
‘GROUP COUNSELING - CONTROL

Scale Group Counseling _n Control 'n  Difference
EXpresgeq Pre 1.45 9 2.38 18
Inclusjon Post 3.33 " 4.24
Change +1.88 - +1.86 - 4,02
£(253f) = +.032, ns
Wanteq Pre 4,22 4.80
Inclusjon " Post 4.67 | 4.98
‘ Change +0.45 +0.18 +.27
t(25df) = +.39, ns
EXpresged Pre 2.00 - 2.39
Controy Post 2.22 . 2.20 -
Change -+0.22 . -0 -0.19 +.41
| t(254f) = +.84, ns
Wanteq Pre 3.44 | . 3.92
contro) Post 2.67 '3.88 -
Change -0.77 : -0.04 -.73
t(253f) = -1.29, ns
—_
BXPresseq ) ‘Pre - 3.11 3.37
pffection ‘Post 3.73 2.76
Change +0.67 -0.61 +1.28
| t(25df) = 2.11, p< .05
S |
wanteq Pre . 4.44 - 5.44
Affectyon Post 5.00 4.54 .
| . Change +0.56 -0.90 +1.46
t(25df) = 2.34, p¢ .05
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TABLE 30

FITRO-B SCORES:
GROUP COUNSELING - CONTROL

Scale " Group Counseling n-  Control n Differénce
Expressed Pre 3.33 9 4.19 18
Inclusion Post 3.44 3.76 _ L
Change +0.11 -0.43 + .54
Wanted =~ Pre ' 2.34 3.20
Inclusion Post T 2.45 3.81
: Change +0.11 _ +0.61 - .50 .
. t(258f) = -.72, ns o ~ '
Expressed ' Pre 1.78 2.13
Control Post T 1,78 2.74
Change 0 +0.61 - .61
t(25df) = -.93, ns
Wanted ' Pre 3.55 3.22
Control Post 2.11 3.08
Change . =1.44 -0.14 ©-1.30
"'t (25df) = -2.34, p¢ .05
Expressed ' Pre 2.11 2.96
Affection Post 2.56 3.06 ‘
Change +0.43 +0.10 - +0.35
t(25df) = +.57, ns
Wanted Pre 2.22 - 2.89
Affection Post 2.67 3.02 .
Change +0.45 +0.13 +0.32
t(25df) = +.59, ns
45,
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little conflict on his Affection dimension. He feels like he wants
and expresses a moderate amount of warmth towards others.

At the behavioral level, the L. D. student describes him-
self as behaving socially at a low moderate level. His behavior
shows a tendency towards the introverted end; however, no inhibition
appears in the Inclusion dimension on the behavioral level, as it
did on the feeling level. The behavioral repertoire of interpersonal
control is similar to his feelings. He behaves in a relatively sub-
missive manner; he also could be seen as a rebel who doesn't expect
to lead, but also doesn't expect to follow. Also at the behavioral
level of affection, there is no discrepzancy between what he expresses
and what he desires. However, his behavioral repertoire of inter-
personally warin behaviors seems deficient given his feelings.

In a nutshell, while the L. D. student is feeling inhibited
in being sociable, relatively submissive and moderately warm towards
others, his actions are introverted, rebellious and distant. The
strong discrepancy between‘his feelings and behavior are in the
affectionate area.

Table 31 depicts the pre, post and change scores for the
following measures on the Tennessee Self Concept Scale for the group
counseling and control samples: Total Conflict, Total Esteem, Identity
Esteem, Self Acceptance, Behavior Esteem, Area Variability, Physical
Esteem, Moral Esteem, Personal Esteen, Femily Esteem, Social Esteem
and Dimension Variability. A set of t tests for independent samples
were performed on these 12 measures' change scores for the two samples.
Only one difference was found to be significant. Identity Esteem was
found to be reliably nnproVed by grouo counseling. Therefore group
counseling did lead to a significant gain on one dimension of self

esteam. - one's sense of identity.

From Table 31, one can inspect the pre-test scores for the
two samples. While group counseling students did characteristically
show a lower pattern of scores, indicating general lower self esteem,
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TABLE 3la -

TENNESSEE SELF CONCEPT SCALE SCORES:
GROUP_COUNSELING - CONTROL .

~ Condition

Scale - - S
‘ Group Counseling . h Control n Differencel,;_
Totgl conflict Pre 43.11 - . 10 36.58 - 17 ‘ L
Post. 40.48 - 36.00 T .
| Change -2.63 ~0.57 -2.06 .
v ] ‘ . ' . ' .
Totg) psteem Pre = 280.29 o 299.15 o ;
| Post - 290.22 : 303.84 o .
Change +9.93 +4.69 - +5.24
Tdentity Esteem Pre 100.53 111.89
Post . 109.60 112,81 S
Change +9.07 . 40,92 . +8.15% .
Self pcceptance Pre 86.49 94.49 -
Post . 89.57 93.91 S
Change +3.08 : -0.58 . +3.66
Behsvior Esteem Pre 93.27 92.72
Post 90.99 97.16 : E ,
Change -2.28 +4.44 -6.72 -
Abey variability  Pre 26.49 31.34
Post 30.90 29.38 |
Change +4.41 -1.96 CL. 46,37

*Signjficant at pe .05, £(25af) = 2.43
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TABLE 31b

TENNESSEE SELF CONCEPT SCALE SCORES:
GROUP QOUNSELING — CONTROL

Scale ‘ Condition

Group Counseling _n_ Control n Difference

Physical Esteem Pre . 57.19 10 61.86 17

Post 58.53 62.59

Change +1.34 +0.73 +0.61
Moral Esteem Pre 54.58 © 57.05
‘ Post 56.21 59.47

Change +1.63 +2.42 ~0.79
Personal Esteem Pre 56.00 59.65
Post 57.92 59.61

Change +1.92 ~0.04 +1.96

Family Esteem Pre 59.50 63.07 -

Post 58.70 - 61.73

Change ~0.80 -1.34 +0.54
Social Esteem Pre 53.02 57.48
Post  58.89 61.26

Change +5.87 +3.78 +2.09

Dimension Vari-

bility | Pre 20.31 19.85
Post 20.91 ' 25.95

Change +0.60 +6.10 -5.50
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the differences were all less than 10 T score points. Therefore,
one carnot view these profiles as‘feliably different for these
two sampleé. Collapsing across these nonsignificant scale‘dif—
ferences, one can describe the TSCS profile of the Uklahoma Child
Service Demonstration Center student in the following fashion. .

The L. D. adolescent shows a moderately high degree of
conflict concerning his self esteem. His total self esteem is low,
at about the 5th percentile of the test norms. His esteem for his
own identity and his own behavior is even slightly lower than this,
at about the 3rd percentile. These three measures are all meaning-
fully deficient from the norm. Only on the dimension of.self—ac~
ceptance does his esteem fall within normal limits, although this
score is moderately depressed — approximately the 20th percentile.
Among the five areas of self esteem, his view of his body, his morals
and his social self are all significantly depressed - all around the
5th percentile. His view of himself as an individual person and as
a family memkber fells within normal 1imiis - again around the 20th
percentile.

The above profille matclies in all respects the profile of
the L. D. students within the program duriwg the 1974-75 year with
thé exception that this year's profile was slightly more depressed.

To summarize the findings of the effects of group counseling
on the affective measures, group cyunseling led to reliable gains in
work mcthods and study attitudes; this was probably due to a moti-
vational boost given students by group counseling{ In the area of
interpersonal stance, the student in counseling groups increased in
their feelings of warmth for others; more independent interpersonal

. behavior was another reliable finding. Finally, group counseling led. .. . .. .. _.

to a gain in feeling of esteem for the student's self identity. All

in.all,. the. group .counseling.experience -was-a-fruitful-endeaVor - FOr - . i

these students in their development towards greater independence and
warmth, a firmer sense of self and stronger academic motivation.
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Rated Improvement:

Table 32 shows the mean ratings of inprovement for the
resource rooﬁ teachers, students and parents for the group counseling
and control samples. These data are presented descriptively. The
difference score colum shows that both resource room teachers and
students rate improvement to be greater for those students in group
counseling. The parents rated the control students higher than the
group counseling sample. However, the group counseling sample is
rated at a 3.05 level which is higher than the scores given them
by the teachers and students. Since the parents have characteristically
overrated change in relation to the other two sets-of raters, one might
speculate that a halo effect works stronger in this set of rates.
Possibly rarents do not note change as readily as do the students

themselves or their resource room teachers.
Overal]l the group counseling students were rated as having
improved to a moderate extent which bettered the degree of improvement

found for the control sample.

Conclusion:
Group counseling aids students academically by motivating

them to consider themselves and their academic world in a different
perspective. It aids their increasing maturity, and consequently
provides positive ramifications in the cognitive and affective domain,

as well as in the eyes of others.
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TABLE 32

RATINGS OF IMPROVEMENT:
GROUP (QOUNSELING — OONTROL

Scale © @Group Counseling n Control n_ Difference
Resource Room Teacher | 21 52
Academic 2.57 ‘ 2.37 +.20
Social -Emoticnal 2.53 1.99 +.54
Overall ‘ 2.55 2.18 +.37
Student Self Rating 21 55.
‘ 3.17 2.95 +.22
Parents Questionnaire | 16 39
3.05 3.40 -.35

All table entries on 4.0 system. ‘
0 = worse; 1 = no change; 2 = mild improvement; 3 = moderate improvement;
4 = great improvement.
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STUDENT SELF-RATING QUESTIONNAIRE

This questionnaire is intended to find out how you feel you are doing in
a variety of things that are important in your school work.

Your answers are considered confidential information to be used as part
of a general grading of the Resource Room. TFeel free to answer all the
questions honestly, because they will not be used to evaluate you, just
to evaluate the program.

For each item, two questions will be asked. The first is to find out
how good or poor you would rate yourself on the various areas of school
work. But answer these questions as if it were when you entered the
program. Think back to how you were when you first came into the
Resource Room, and answer the first question (a) in each area in this
way. Then the second question (b) is your own rating of what sort of
change, if any, has taken place from then to now.

Circle the appropriate ansver.

la, Did I like myself?

not at all a little bit very much
1lb. Do I like myself now?
less about the same more

2a. Was I able to write down clearly what I had-in my mind?

not very well fairly well very well
2b. Has this ability changed? ‘
now worse no change now better

3a. Was I able to say clearly what I had in my mind?
not very well fairly well very well

3b. Has this changed?
now worse no change now better

nothing a little bit very much -

aB:MmHggmiﬁigméﬁaﬁgéaéﬂ_MTMMWWMMMWWMMHMMM.m s
read less about the same amount read more

5a. . How quickly did I read?
slow . about average fast

5b. Has this changed?
read more slowly read at the same speed read faster
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6a. How was I in Math?

poor ’ average good
6b. Has this changed?

now worse no change now better

7a. How interested was I in school?
not at all a little bit very much

7b. Has this changed?
now less interested about the same now more interested

8a. Did I want to be in the Resource Room?

not at all a little bit very much

8b. Has this changed?
want to be in the about the same want to be in the
Resource Room less, Resource Room more
now now

9a. How willing was I to do schoolwork?

not at all a little bit ‘very much
Sb. Has this changed?
less willing now atout the same more willing riow

10a. How was my attendance ab schnol?

phor avzrage good
10b. Has this changed? |

worse zpout the same better

1la. Did I daydream in school?

not at all a‘little bit very much
11b. Was this changed?

daydream less about thsz same daydream more¢

12a. Was I restless in school?

12b. Has this changed?

13a. Did I talk in class when I wasn't supposed t0?

+ not at all - a little bit very much
13b. Has this changed?
talk less now about the same talk more now
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less ionely now

l4a. How mature did I feel?
‘ not very mature a little mature very mature
1ib. Has this changed? o
less mature now about the same more mature now
l5a, Did I resent being in school?
not at all a little bit very much
15b. Has this changed? ‘
resent it less ‘about the same resent it more
l6a. Did I follow directions? |
not at all fairly well very well
16b. Has this changed?
follow directions about‘the same follow directions
more poorly now ‘ better now
17a. Did I fight in school?
hotAat all a little bit very much
17b. Has this changed?
| fight less now £§7 about the same  fight more now
18a. Did I do things just to get attention?
not at 211 a little bit very much
18b. Has this changed?
do less attention~ about the same do more attention-
getiing getting
19a, Did I brep about mysif?
rot at all a little bit very much
19b. Has this chasiged? f
brag less now about the same brag more now
20a. Did T feel lonely in school?
7 not at all " a little bit very much
Has this changed?

about the samé
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. PARENT QUESTIONNAIRE

This questionnaire is part of the annual evaluation of the Resource
Room in which your child is enrolled. The Resource Room is funded by the
Federal Government, which requires an annual evaluation to be considered ]
for future continuation of these special classes,

Please read the instructions below, complete the quéstionnaire, and
return the questionnaire as soon as possible. A stamped, pre-addressed
envelope is provided for your convenience. ’

Thank you for your cooperation,

Resource Room Teacher

Instructions

This gquestionnaire is intended to find out how you feel your child is
doing in a variety of areas that are important in his (her) schoolwork. -

Your enswers are considered confidential information to be used as part
of the general grading of the Learning Disability program here. Feel free
to answer the gquestions honestly, because they will not be used to evaluate
your child, just to evaluate the program.

Each question is intended to find out what sort of change, if any,
you have noticed in your child during the past school., Circle the ap-
propriate answver.

1. Dces your child seem to have changed in the amount of self-respect he
has for himself?

less self-respect now no change more self—respect‘nbw don't know
2. Ha3s he (she) changed i ‘he amount of reading he (she) does?
reads less now no change reads more now don't know

3. Has he (she) changed in his ability to communicate his ideas when he talks?

now W se no cliange now better don't know

L. Has he (she) changed in his ability to use numbers?

e crememe e e s s V”wpmouo—rer_ﬁowv_ e Ttdehé.rige- B EE RO T T R G

5. Has he (she) changed in his interest in school?

less interest now " no change more inte.est now don't know
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7.

8.

Qe

10.

12,

13.

ll&o

15,

- Has he (she) changed i

less now

Has he (she) changed i

less willing now

Has he (she) changed i

less willing now

Has he (she) changed i

less restless now

Has he (she) changed i

less daydreaming now

Has he (she) changed i

less respect now

Has he (she) changed i

less mature now

Has he (she) changed i

less fighting

Has he (she) changed i

less time by himself

Circle the word that
your child.

his interest or curicsity

no change more now

his willingness to do homework?

no change more willing now

willingness to do chores at home?

no change more willing now

degree of restlessness at home?

no change  more restless now

amount of daydreaming at home%

no change more daydreaming now

his respect for your requests?

no change ‘more respect now

‘'how mature he seems to bhe?

no change more mature now

enerally?

don't know
dont*t know
don't know
don't knoﬁ
don't know

don't know

don't know -

how much fighting he does arcund the home?

no change more fighting

don't know

how much time he spends all by himself?

no change more time by himself

doh't know

comes closest to describing your relationship to

distant.

- angry
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'NUMBER OF STUDENTS RECEIVING
DIAGNOSTIC PRESCRIPTIVE SERVICES
JULY 1, 1975 — JUNE 30, 1976

A total of 142 students received diagnostic prescrlptlve
services during the fiscal year of 1975-1976.

All students placed into the model program receive a
formally written prescrlptlon with re-evaluation and modification

being ongoing.

DIAGNOSTIC SCREENING AND TESTING

A vital component of the Oklahcma Chlld Service Demon-
stration Center is the diagnostic and screening element. All
students referred and subsequently placed in the program are admini-
stered an exhaustive battery prior to placenent‘and prescriptive
services. |

All students placed in the program are also re-evaluated
towards the end of the year to assess progress, both in the cognitive
and affective areas of development. Table 33 reflects the kind and
number of diagnostic instruments used in this battery. A total of
1,576 individual lists were administered during the fiscal year of
1975-76. (See Table 33)

NUMBER OF PARENTS RECEIVING SERVICES
JULY 1, 1975 — JUNE 30, 1976

Parent conferences are an integral part of the rwodel Child
Service Demonstration Center project. Total formal parent conferences
totalled 69. This fiéure, however, does not reflect parent-related

activities and exposure. : : -
e - Parents-of-project - students-are-al'so-members-of - the  Advisory v
Council Board which meets monthly to evaluate progress and goals of the

T """‘ChlldServlceDerronstratlon : ‘Center;'""“" T e
A summer tutorial program was 1n’tlated by parental request.

Students from five of the six school dlstrlcts viere' involved in this

first time offered service. Weekly parental contact is involved in

64

56.




TABLE 33

DIAGNOSTIC SCREENING AND TESTING
JULY 1, 1975 — JUNE 30, 1976

Wechsler Scales -

(WISC, WISC-R and WAIS) 153
Wide Range Achievement 291
Durrell Reading Analysis -

(and other Reading Tests) 86
Keymath Test | 33
Bender Gesta;t 91
Keystone Telebinocular 35
Peabody Picture Vocabulary ' 8
Illinois Test of Psycholinguistic Abilities 3
Péabody Individual Achievement Test L0
Student Self Rating Questionnaire 108
Incomplete Sentence Test L3
Tennessee Self-Concept 169
FIRO-B

(Fundamental Inter-Personal Relatlons

Orientation — Behavior 169
FIRO-F ‘ ‘

(Fundamental Inter-Personal Relations

Orlentatlon — Feelings ‘ 174
SSHA

(Survey Study Habits and Attitudes) : 174

~ .-Total Individual Tests Administered 1,576
57.
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this service.

A questionnaire was mailed to all parents of project
students at the end of the school term of 1975-76 requesting
their évaluation of the model program (see Table 25). ‘

The following table reflects parental contact by project

staff members.

TABLE 34
PARENTAL CONTACT BY PROJECT STAFF

Formal parent conferences , 69
State A.C.L.D. Chapter presentations 210
A.C.L.D. State Convention presentation 150
Resource Room open house for parents

of project students 45
National A.C.L.D. Conference presen-

tation, Seattle, Washington 70
Parent conferences - summer tutorial

program at project headgquarters 32

IN SERVICE TRAINING
JULY 1, 1975 - JUNE 30, 1976

In service training is a vital component of the Oklahoma

Title VI-G project. The following quantitative tabla (Table 35)
lists in services presented during the fiscal vear. This tahle
includes types of in service, date, title, category and number

of participants. ,
Total number of formal presentations was 25 with a total

of 1,324 participants.
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A fmeoe | NQ OF
INSERVICE DATE | PIACE PRESENTAT'ON CATEGORY PAPTI%I?A)\ TS

Public Aware- | 8-18-75 |Project | Overview of Project Cushing School 30
ness Head- | | DBoard Members,, |
| | quarters ‘ Civic Club
(Cushing) | . Presidents

‘ ~ |
Faculty in- : ” |

“service 8-19-75 Ripley Procedures, Services,| Administrators | .

| | | Identification of and faculty 22
C.3.D.C. \

Feculty in- 8-19-75 3Cushing “|Procedures, Services,; Administrators

- service - | ‘Identification of | and faculty - 45

| | ‘ | C.8.D.C. | ’

1 ‘ M ‘_‘,

- o : 3 \ )
Public aware- | 8-19-75 !Cushing‘ Program for Secondary Civic Lion's - 85 "
- ness L.D. Direction and|. Club Members

| | Perpectives 3
Faculty in- 8-20-75 Drumright Procedures, Services, Administrators
. service | | Identification of | and faculty

' C.5.D.C.

Eatulty in- 8422-75 Stroud Procedures,. Services,| Administraters
- service A Identification of and faculty

: | €.S.D.C. ‘ ‘ ‘
Faculty in- .| 8-25-75 [Perkins  [Procedures, Services) Administrators

“Uservice |- g Identification of | - and faculty
I ¢.S.D.C. ST "




wieeourd ~ree| o oo THLEOF CONOOF |
NSERVI NATEL DI Al BARsetrr | 0'OF AR
ENQDRV L (1A ] i DOLCTMTATIO AT
L CH _DATE| PLACE| PRESENTATION CATEGORY| PARTICIPANTS|
Creek County | 9-29-75 Mannford lOverview of L.D. Teacher's meeting 8 |
- Math Teachers ‘ | Center. Activities

SRR ard prescriptions, |
Perkins PTA  |10-10-75 |Perkins  [Overview of L.D. High school PTA 15

Meeting Center. Activities
| and prescriptions,
Cushing New- |10-16-75 [Cushing  |Overview of program. | Civic Club 25

COomers ‘ | ‘ |
State ACLD | 11-6-75  'Tulsa Secondary L.D. Organization, 150 \

B | Programming Parents and o
| . \ “rofessionals 0

Maine Edu- 11-19-75 [Maine , .[Programs for Secondaly Workshop, 120‘
- cators and L.D. Students. Educators

Administra-

tors
.80, Career {11-19-75 10.5.U.,  [Overview of Program University 35
Development | Stillwatey Activities
. Class
69
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v
| r@h Nala s o3,
INCERICH DATEL B i . - NQ'CF
3 s 3 ) 4 P on .

ISERVICH DATE| PLACE F Sevmamon CATEGORY| PARTICIPANTS
pecondary L.D. {Jan. 29, 30 Cushing Sacondary L.D. prograf:State RESC per- 50

Workshop, 1976 - Diagnostic assess- sonnel, L.D. |
~State RESC ment, prescriptive teachers, H.

" personnel services, Resource S. admini-
| Room and theoretical strators
approaches.
f
‘ e
RU Legislativd 2-6-7¢  1Tulss o promote funding for L.D. Teachers 75
workshop secondary L.D. clasj-Legislators

| roons Administrators

g |
ulsa County | “-10-7v  Tulsa ‘hairman of Vo-Tech | Administrators 14
Vocational- 2:24-T6 “Advisory Committee | College Educ.
“Tech school, | 3-15-76 for the development| A.C.L.D. Pres.
“L.D. Adv. Comp. of an exemplary L.
o D. lab.

‘ - ‘ H3
ational ACLD | March Z-3,Seattle, OQverview of a 2 year | L.D. teachers 135 | °,
_Convention 1976 1 Wash. study of secondary | Administrators
. L.D. classroom. Parepts
ational ACLD | March 2-5,)Siuttle, (fomparative Bfferis of L.D. Teachers 69
~convention 1975 Wash. Alpha ard Ccca EEG | Administrators
o Biofeedback Train- | Parents

ing un Achievement

and Affective Mea-.

sures in the Learn-

ing Diszbhied Ado-

lescent
ational ACLD | March 2-5,)Seattle, ¢roup Counseling for | L.D. Teachers 70
‘Convention | 1976 Kash. the Lerrning Disa- | Adminisirators |

bility Studem:

Par‘ent_s -




; .

09

T a1/ S
l“‘lfﬁ".m. ' i ! K - ‘
‘\‘:‘\.\w"':“‘}j ' NATE B i BMITATIA /
2 /IC DATE | PLACE] FRESENTATION, CATECORY] PARTICIFANTS
Tulse County | 3-15-76 Tulsa Overview of Model | _L. D. Teachers | - 15
‘Vocational L.| ‘ Secondary L.D. prograh Administrator
D. Advisory : Vocational In-
Council structors
‘Tulsa ACD- 1 4-5-76 | Tulsa  Replication and Over-| Parents 80
Chapter ‘ view L. D. Teachers
| - Administrators |
(Enid ACID & | 4-13-76 Enig Replication and Over| Parents 50
Regional Ed- view L. D. Teachers |
ucation Ser- Administrators
vice Center
Putnam-City | 4-20-76  Dkla. City Replication and Over-| Parents 80
(Okla. City) view L. D. Teachers
ACLD Chapter Administrators
Bartlesville | 5-11-76 Bartlesvillp Replication and Administrators 10 e
Administrators Overview L. D. Teachers o
Regional Ed- | w0
ucatlon Ser- | .
‘v1ce Center
sTulsa County | 5-14-76 fulsa Consulting on Ma- L. D. Teachers 15
Vocational | | terials for Sec- | Administrators
L. D. Advisory ondary L.D. Vocational
Council | Instructors
Total nurber of fomal presentatiins 8 25
Tbtal‘number of participants 3,04




ON-SITE VISITATICONS TO PROJECT CENTER .

The Oklahoma Child Service Demonstration Center welcomes
Visitors-at all times to the project headquarters. Groups and |
individuals have toured the program con{:inually during the fiscal
year of 1975-75. The following Table 36 lists by state and nurbers

the on-site visitations tn the project.

TABLE 36
State No. of Visits Participants
Arkansas 4 4
‘California 1 2
Kansas 1 1
Massachusetts 1 2
Minnesota 1 1
Oklahoma 53 121
Pennsylvania 2 2
Texas 3 5

Total - 63 138

NUMBER OF SCHOOL DISTRICTS
INVOLVED_IN REPLICATION ACTIVITIES

Five school districts replicated the Oklahama Child Service
Demonstration Center model. Three of these five replication siies
are metropolitan areas. These cities include Tulsa, Bartlesville,
Enid, Cushing and Tecumseh. Four addivicsal sites are currently

in the process of replicatiocn activitise N
The 3tate Department of Education, Special Education
Division, received 55 requests for secondary L. D. classes. This

is a 67% increase over the previous year. .

M?\TERIAL DISSEMINATTION
A major thrust of the Oklahoma Child Service Demonstration
Center has been in dissemination efforts. Particular interest has
been shown in the Multi-Media Materials Catalogue which was compiled
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TABLE 37

MULTI-MEDIA MATERIALS CATALOGUE DISSEMINATION

Formal Inservice Presentation = 248
Phone Requests : L= 25
On Site Visitation : = 50

(Project Headquarters)

Project School Districts = 47
Formal Written Request = 215
Miscellaneous Request = 22

Total Catalogue Dissemination
(July 1, 1975 through June 30, 1976) = 607
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" TABLE 38

July 1, 1975 — June 30, 1976

Total Number of Catalogues Disseminated by written request = 215

Alabama

Alaska

CAriz 3 -4
Arkansas - 1
California - 15
Colorado -~ 8
Connecticut —~ 1
Delawvare |
Florida ~ 2
Georgia - 1
Hawaii

Idaho -~ 2
Indiana -~ 2

- Illinois -~ &

- Towa -~ 2

Kansas - 1
 Kentucky -~ 2
Iouisiana - 3
Maine -~ 11

Maryland - 3

Massachusetts - 4

Michigan -~ 3
.Minnesota - 13
Mississippi
Missouri - 2

Montana -~ 3

Alphabetical listing by State include:

65.
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‘Nebraska -]
"Nevada -~ 1

New Hampshire
New Jersey - 1

‘New.MEXico -2

Néw York - 5

North Carolina - A“

North Dakota - 1
Ohio - 6
Oklahoma - 54
Oregon - 1

“Pennsylvania — 3

Rhode Island
Shuth Carolina - 2
South Dakota - 3
Tennessee

Texas - 7

Utah

- Vermorit

irginia - 2

ﬁashﬂngton - 15

West Virginia - 1
Wisconsin

Wyoming - 2

Canada ~ 9
Washington; D. C. ~ 4



and produced by the staff of the Child Service Demonstration Center.
This catalogue is collections of curriculum materials suitable for
secondary learning disabilities students.

Table 37 reflects types and numbers of catalogue dissemination
activities. A.total of 607 catalogues were disseminated during the
fiscal year of 1975-76.

Table 38 reflects the nunber of formal written requests
to the project for copies of the Multi-Media Materials Catalogue.

A total of 215 formal written requests were received by the project
during the fiscal year of 1975-76.
AMOUNT OF STATE FUNDS ALLOCATED
FOR LEARNING DISABILITIES PROGRAMS

The Oklahoma Child Service Demonstration Center received
$50,000 from tne State Department of Education to campliment the
Federal funding during the fiscal year July 1, 1975 - June 30, 1976.

AMOUNT OF LOCAL FUNDS ALLOCATED
FOR LEARNING DISABILITIES PROGRAMS

The six school districts served by the model Child Service

Darmenstration Center project have contributed physical facilities,
maintenance, utilities, substitute teachers, teacher aides, specially-
built fixtures such as individual cubicles, bookshelves, desks, file
cabinets and additional multi-media materials. Local. school districts
have also sponsored the project's resource room teachers' attendance
at professional in service conferences. Contributions by loéal school
districts would approximate $30,000.
SPECIAL ACCOMPLISHMENTS

‘ JULY 1, 1975 - JUNE 30, 1976

1. The Oxlahoma Child Service Demonstration Center was dlrectly
responsible for the establishment of a special L. D. class to serve
students in the area Vo-Tech school (Central Vo-Tech School, Drumright,

Oklahoma.)
2, Project staff members served as educational consultants to ‘
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an adult education class in the project area during the summer of’
1975. Most of the class participants were identified as being
learning disabled adults. |

3. The Oklahama Child Service Demonstration Center staff
nembefS'conducted a panel discussion at the State A.C.L.D. Convention
in Tulsa, Oklahoma, November 1975. The project also sponsored a
half-day workshop on Secondary L. D. The other three workshop
presentations at this convention were made by persons oﬁtside
the state of Cklahoma. . ‘

4. The‘Director of the Oklahoma Child Service Demonstration
Center was appointed member and chairman of the Tulsa County =~
Vocational-Technical School L. D. Advisory Committee. Thic «on:aittee

lwill formulate goals and cbjectives for a proposed learning disabilities
laboratory with diagnostic, production and media components. This
speéial lab which will serve as a model L. D. classroom for Vocational-
Technical schools will officially open in September 1977.

5. Four Regional A.C.L.D. groups requested the Chiid Service
Demonstration Center staff members to present programs at their
Spriné meetings. R

6. A college graduate credit workshop sponsored by Oklahoma
State University and the Child Service Demonstration Center was held
at the project site in January 1976. Fifty educators and admini-
strators received formal credit for this workShop.

7. Two research papers dealing with project endeavors were
presented at the International A.C.L.D. Conventioﬁ in Seattle,
Washington, February 1976. ” ' )

8. As a direct impact from the Child Service Demonstration
Center model, an additiqnai’400‘new classes were appropriated by
Oklahoma State Legislature for new Special Education classes for
the Fall of 1976.

9. A refunding of a Special Vbcational Grant by the Program
Dévelopment‘Branch of the Oklahoma Vocational Education Department
to the Cushing School Districts to serve secondary L. D. students.
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This special grant is the only one of its kind in the state

of Oklahoma. h |

iO. An additional Sécondary L. D. resource room implemented
in the Cushing School District with local funds. |

11. A specially designed Secondary L. D. resource room in the
Cushing School District. This one of a kind resource room was
architecturally designed by the project staff members for project
students. The resource room was built completely with local funds.

12. Daily requests from across the State, Nation and Canada
for information, materials and products of ‘the Oklahoma Child Service
Demonstration Center. (See Table 38)

13. A first time offered remedial tutoring program conducted
by staff personnel for project students during the summer 1976.
This is a iiréct result of parental involvement in the model program.

14. Visitation to project headquarters by seven states in
addition to persons in the state of Oklahoma. (See Table 36)
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