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FOREWORD

This report presents the first-year evaluation of the National/
State Leadership Training Institute on the Gifted and Talented. The data
presented in the First, Second and Third Interim Reports were combined to
describe the evaluation design of the project, to outline the management and
planning of the LTI and to include the results found from the implementation
of the first Summer Institute. The text from these three reports has been
integrated to form a cohesive final evaluation report.

The opinions expressed in this report are those of Operations
Research, Inc. They do not necessarily reflect the opinions of the U.S.
Office of Education, the State of Illinois, or any other agency(s).
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SUMMARY OF THE EVALUATION FINDINGS

PURPOSE

The National/State Leadership Training Institute on the Gifted and
Talented (N/S-LTI-G/T) was established to initiate and/or improve programs for
the gifted in the states. As part of this, the first National Summer LTI was
designed to develop in each participating state, a team which would be trained
to administer programs for gifted and talented children and youth in their respec-

tive states.

BACKGROUND

The first Summer LTI was held in Squaw Valley, California, from
July 8 to 20, 1973, with 17 states, 1 region and 1 foreign national team attend-
ing. A total of 79 individuals were present.l/ (See Table on following page.)

Summer LTI Participants

School administrators and teachers predominated the make-up of the
LTI participants with consultants and coordinators for the gifted closely fol-
lowing. . A small percentage of the population were state administrators and
parents. Over 10% of the participants, however, had no prior experience with

the gifted prior to attending the Institute.

Summer LTI Core Staff

Recognized "experts" in the field of the gifted were used as the
training session leaders during the Institute. They were avalilable to the LTI
participants for guidance and instruction throughout the entire Institute at

arranged times.

l/ States here include territories, the District of Columbia, as well as each

state member.
v

6



STATE TEAMS ATTENDING THE SUMMER LTI

STATE REGION PARTIC I T
Alabama v 5
Maska X 4
American Samoa Territory 2
Arizona o X 5
District of Columbia III 5
Florida . v 4
Guam ' . Territory 2
Maryland o III 6
Massachusetts ' I 5
Nebmska : VII 4

. Nevada | X 5
‘New jersey 11 4
Oregon X 3
Pennsylvania 111 4
South Carolina v 5
South Dakota VIII 5
Texas ' Vi 3
1llinois 2
Minnesota Regeizlr;al v 2
Ohio Represented 2
COUNTRY
Canada ‘ 2

7
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EVALUATION FINDINGS

The program objectives outlined for the LTI core staff, for the LTI participants,

and for the project as a whole (this includes planning and implementation

objectives) were satisfactorily met during the N/S-LTI-G/T's first year.

Specific program tasks were established by the LTI Director and staff
during the early planning operation of the N/S-LTI-G/T for the core staff attend-
ing the Institute, for the state participants, and for the project as a whole
(planning and implementation).

The core staff or the people leading the training sessions were required
to touch on specific topics in their discussion sessions during the Institute.
The data collected from the participants' questionnaires and session evaluation
cards indicate that they were quite satisfied with what they received.

Writing a state plan, becoming familiar with the types of resources
avallable and plans for follow=up activities were the general objectives outlined
for the LTI participants. Through their two weeks of participatidn at the Institute,
the first two objectives were clearly accomplished. Effectiveness of follow-—up
activities by the participants cannot be completely evaluated at this time. It
has only been a short while since the close of the Institute. More data will
be avalilable after the proposed 6-9 month follow-up planned by the evaluation
team Is conducted.

There were program objectives outlined for the planning of the LTI
and for its implementation. In regard to the planning, the objectives were
somewhat hampered by the slow funding process that developed. The hiring
of an assistant for the LTI Director failed, and the outside evaluator did not
get funding until 2 months after the planned date. Effective communication
channels were developed, however, during this time with ROEs, SEAs and the
Federal agency. Consultants were also avallable to people around the country

who needed assistance.

The fact that the first Summer LTI got off the ground clearly satisfies
one of the main objectives in implementing the N/S-LTI-G/T. In addition, the
development and publishing of five working papers dealing with the gifted and
talented was also accomplished. The objective of disseminating the information
for more public awareness and consciousness cannot be measured directly.
Indirect indicators may be used after the final products of the publications are
produced and distributed, and all other information channels have been operative

for 6-8 months.

The overall effectiveness of the organization and manggement of the LTI was
very well received by the participants.

An overwhelming 93% of the participants felt that the organization and
management of the Summer LTI was fully effective in terms of their needs.

vii
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Access to resources such as current materials, recognized experts in the
field of the gifted, etc., provided a positive feeling of growth and accomplish~

ment to the participants.,
Each participating team developed a state plan during the Institute.

Each team participating in the Summer LTI developed a written state
plan on program guidelines needed for gifted and talented children in their
state. Presently there have been 15 states which have submitted {inal working
plans to the LTI Director. It is anticipated that all state teams will submit
a final product. k

The expectations generated by the LTI participants were generally met during
the Institute.

Major expectations of the LTI participants were documented during
the first few days of the Institute. They were categorized under the three main
objective headings: expectations relating to state plan; expectations relating
to resources; and expectations relating to follow-up. Ratings of the quality
and the importance of each of the items evaluated indicate that the group was
reasonably satisfied with what was presented. The areas which need more
coverage are teacher training and identification procedures and awareness of
more program planning alternatives.

viii



I1.

TABLE OF CONTENTS

FOREWORD .
ACKNOWLEDGMENTS e e

SUMMARY OF THE EVALUATION FINDINGS .

LIST OF FIGURES .

LIST Or TABLES

INTRODUCTION
BACKGROUND . . .

PURPOSE AND CONTENT OF THE
REPORT . . .

GENERAL EVALUATION PLAN . . .
RESEARCH DESIGN . . .
INFORMATION SOURCES, THEIR USES

AND DATA COLLECTION PROCEDURES .

'ASSESSMENT OF STAFF PLANNING
AND MANAGEMENT . .

INTEGRATED ANALYSIS PLAN OF
THELTI . . . . .« « .« .« =

10

Page
iii

xiii

12

14



ANALYSIS PLAN OF THE POST- MEETING

REACTION SHEET . + + « « v o & o o o « . 21
III. PLANNING AND EARLY OPERATIONAL PHASE | \ |
ACTIVITY OF THE N/S-LTI-G/T . « + « « o o « o . 23
PLANNING PHASE ACTIVITY . .+ « « & o o o' . 23
ANALYSIS OF FORMS USED IN THE
PLANNING PHASE OF THE LTI . . &+ « « « « . . 35
MANAGEMENT OF THE OPERATIONAL
PHASE OF THE LTI BY OBJECTIVES . . . . . . . 48
N/S-LTI-G/T COMMUNICATIONFLOW . . . . . . 50
V. ORGANIZATION AND IMPLEMENTATION OF
THE FIRST SUMMER INSTITUTE + « &« « « « o o o . 55
. N/S-LTI-G/T PROGRAM OBJECTIVES
AND BACKGROUND INFORMATION . . . . . . . 55
ORGANIZATIONAL STRUCTURE OF A
THE N/S-LTI=G/T  « « + o v o o« o w o« « . 65
EVALUATION OF THE LTI TRAINING
SESSIONS  » v v v« v e e e e e e 71
LTI PARTICIPANTS" REACTION TO
VARIOUS ASPECTS ABOUT THE LTI . . . . . . . 91
V. . INTERVIEWS WITH COGNIZANT LTI PERSONNEL . . . . . 117
PLANNING ROLE IN THE SUMMERLTI . . . . . . 117
IMPRESSIONS OF THE SUMMER
LTI OPERATION  +. + v & v o« o o e o o « . 117
TRANSFER OF THE LTI CONTRACT TO ’
VENTURA COUNTY, CALIFORNIA . . . . . . . . 118
CIRCUMVENTION OF PROBLEMS FOR
LTI'S SECONDYEAR . . &« &« v o o o o « « . 118
PLANNING IMPROVEMENTS FOR
NEXT YEAR . . v v v v e « v w v v v « . 119
VI. CONCLUSIONS AND RECOMMENDATIONS . . . . . . 121
CONCLUSIONS  + « v v v v 4 v v v v o . 121
RECOMMENDATIONS  + « « « o o o o o o . 127
X

11




'APPENDIX A:
APPENDIX B:
APPENDIX C:
APPENDIX D

APPENDIX E:

EXAMPLES OF FORMS .
LTI INTERVIEW GUIDELINES .

L]

TABULATION OF FOCI SHEET ' .

TABULATIONS FROM SESSION
EVALUATION CARDS

WEIGETED SATISFACTION SCALE
INTERPRETATION . .

12

x1

C-1



LIST OF FIGURES

Page
1. Evaluation of the LTI Planning and
Management Phase . ., . . . . . . . . . . . . . 15
2; Evaluation of the Summer LTI . . . s e v e e s o o . . 16
3. Matrix of Locomotion Factor Weights , . . . . . . . . 20
4. N/S-LTI-G/T Organizational Chart . . . . . . . . . . 25
5. Procedure Used in Notifying SEAs About

the Application of States for the First
Summer LTI . L] . L L L L] . L] L] * . L] L . L] L ]

6. Flow of the N/S-LTI-G/T Organizational
Responsibility and Communication , ., , . . . . . . . 51

44

xiii

13




LIST OF TABLES

Page
1 . CompOS.'ltion Of the N/S-LTI-G/T . . . . . . . . . . . 7
2. LTI Assoclate Directors' Meetings . . . . . . . . . . 31
3. Summary of Area Reglonal Meetings . . . . . . . .« . . 33
4, Rate of Satisfaction with Material Covered
in Area Regilonal Meetings . . .« .+« « « « « « « « o« o 36
S. The Most Useful Idea Discussed at the
Area Reglonal Meetings . . . .« . « « « « o « « o« « 37
6. The Least Useful Idea Discussed at )
the Area Regional Meetings D
7. Suggestions for Future Subject Matter or
Material at the Area Regional Meetings . . . . . _ . . . . 40
Other Comments '« « « « « « o o o o « o + o+ « « 41
9. State Teams Attending the Summer LTI. . . . . . . .+ .« . 45
10. LTI Participants' Experience in Relation to

the Education of Gifted and Talented e « « « e « o . . 58

11. LTI Participants' Present Involvement in
Activities Concerning Gifted and Talented

Children « .+ « ¢ « o o« o o o o s 3+ + o« o« « « 59

14




12, LTI Participants' Responses as to How They
Became Aware of the Summer LTI

13. LTI Participants' Opinion on Whether They
Received Enough Information About the Institute
From the State Agency .

14, LTI Participants' Opinion on Whether They Were
Sufficiently Informed About the Organization
and Preparation of the Institute Prior to Attending
the First LTI Session . . .« . .« .+ « =« .

15. LTI Participants' Understanding of the Objectives
the N/S-LTI-G/T Aims to Present During the
Two-Week Institute . e e e e

16. LTI Participants' Primary Reason(s) for
Attending the Summer LTI .

17. LTI Participants' Feelings as to the Most
Important Factor the N/S-LTI-G/T Could
Relay to the Participating State Teams . .

18. LTI Participants' Feelings About the Quality
of Instructors at the Institute . .

19. LTI Participants' Feelings About the Quality
of the Room Environment Where the Sessions

Were Held e e e e e e s

20. LTI Participants' Feelings About the
Effectiveness of Published Materials at

the Institute . . .« « « « =+ + &

21. LTI Participants' Feelings About the Usefulness
of the Materials Presented at the Institute to
Set Up or Improve Programs for the Gifted in their
State .+« « .+« e e s e 4 e e e

22. Statistical Data on Participants' Overall
Opinion of the Training Sessions . . . .

23. Statistical Data on Participants' Feelings
Concerning Instructors, Materials and Room
Environment . .« .« « « « + « o « o

24. LTI Participants' Feelings About the Overall
Effectiveness of the LTI in Terms of Their
Original Expectations . . . . . .




25. LTI Participants' Feelings About Quality and
Importance of the Expectations They Had Prior
to the Start of the Institute . . . . . . . . . . . . . 84

26. Statistical Data on Participants' Expectations
Relating to StatePlan . . . . . . . . .« . . . . . 85

27. LTI Participants' Feelings About Being Comfortable
With Their State Position Paper . . . . . . . . . . . 86

28. LTI Participants' Feelings About Whether the
State Plan They Evolved Was A Workable One . . . . . . . 87

29. LTI Participants' Comments on the Significant
Experiences They Encountered During the
Preparation of the StatePlan . . . . . . . . . . . . 89

30. Statistical Data on Participants' Expectations

Relating to Resources e 11
31. LTI Participants' Feelings About the Participation

of High School Students in the Institute e e e s e e e . 92
32.  L.IParticipants' Feelings About the Use of '

Gifted Yovth atthe Insticute & v v v v ¢ o o o o« « « 93

33. LTI Participants Feeiings as to Why the Use
of High School Students at the Institute was a
Mistake - - L ] - L] - [ ] . - . - L] . - L] L] . [ ] . 95

34. LTI Participants' Feelings About Whether Their
Own Values Were Consistent with the Ideas
Expressed by the Institute . . . . . . . . . . . . . 96

35. LTI Participants' Feelings as to How the LTI
Experience Changed Their Philosophical Position
Concerning the Gifted . . . . . . . . . . . . . . 97

36. LTI Participants' Feelings About Being Motivated
by the Institute to Develop Opportunities for
theGifted . . . . . . . + .. ¢ « . . . + . . . 98

37. LTI Participants' Opinion as to Whether Their
Insight Into the Needs and Aims of Gifted
Has BeenImproved . . . . . . « &+ 4 + + 4 « « . 99

37-A. LTI Participants' Opinion Into the Way in
Which Insights Into the Needs and Aims of the
Gifted Has Been Improved . . . . . . . . . . . . .100

xvii

16




37-B. LTI Participants' Opinion on How Insights
Into the Needs and Aims of the Gifted
Could Have Been Improved . . . . . . . .« .+« =« +« 102

38. LTI Participants' Opinion as to Whether the
Institute Helped Them Gain Insight Into the
Politics of Decision-Making in Education
for the Gifted and Talented . . . . . . . « « .« . . 103

39. LTI Participants' Feelings as to What
Unexpected But Useful Information They
Obtained from the LTI Experience . , . . . . . . . . 104

40. LTI Participants' 'Feelings as to What Other
Factors Were Important to Them at the
Institute . . . .+ + « ¢ & 4 4 e e e e e e 4 s 106

41. LTI Participants' Feelings About the
Effectiveness of the Location of the
Institute in Squaw Valley . . .. .« .. « .+ .+ .+ « .+ . 108 .

42. LTI Participants' Feelings About the Quality
of Their Accommodations at the Institute . . . . . . . 109
43. LTI Participants’ Feelings About the Length

of the Summer Institute . . .. . ¢ ¢ ¢ « « « + « 111

44, LTI Participants' Feelings About Extra-
Curricular Activities at the Institute . . . . . . . . . 112

45. LTI Participants' Feelings About the Quality
of the Organization and Execution of the
Summer LTI . . . « +« o +« o o o o « o « « « <« 113

46. LTI Participénts' Feelings About Effectiveness
of Institute Management. . . . ¢« « +« « « « « & 114

47. LTI Participénts' Feelings About the
Appropriateness of the Overall Program at the

Institute L] L . . L] . - . . . . L] L] . . L] . . . 115

48. Statistical Data on LTI Participants’
General Impressions About the Summer LTI e e e e e . 116
49. Profile of People Interviewed . . . . . . . . . . . 130
17

’ xviii




BACKGROUND

I. INTRODUCTION

The USOE Commissione;'.s Report to Congress (Education of the Gifted
and Talented: Report to the Congress of the United States, 1971) recommended

that national leadership training institutes be held " ... to upgrade supervisory

personnel and

program planning for the gifted at the State level."

The National/

State Leadership Training Institute for the Gifted and Talented has been set up
specifically to meet this recommendation through the following objectives:

1.

To establish and maintain @ working communication
network among Central Office of Education, Regional
Offices of Education, State, and local educational
agenclies.

To formulate and initiate regional team activities
involving unique planning and program development
for the gifted and the talented.

To train selected individuals both nationally and
reglonally at regular training institutes or workshops
(of sufficient duration).

To develop, reproduce, and disseminate some
appropriate documents, publications, and media
products on the gifted and the talented through
N/S-LTI-G/T-sponsored workshops and institutes.

To increase public consciousness, awareness,
and knowledge about the gifted and talented.
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As a major means of accomplishing these objectives, three two-week Leader-
ship Training Institutes (LTIs) are scheduled to be held during three consecutive
summers beginning in Summer 1973. Each LTI will train five persons from each
of the 10-16 participating States each summer. Faculty and consultants will

be hired to lead these Summer LTIs.

| The N/S-LTI-G/T is being funded by HEW/USOE through EPDA funds
to the Office of the Superintendent of Public Instruction of the State of Illinois.
The contract is in the process of being transferred to the Ventura County

Schools, Ventura, California, for the next year.
PURPOSE AND CONTENT OF THE REPORT

The N/S-LTI-G/T calls for an evaluation of the planning and manage-
ment of the first Summer LTI and for an evaluation of the Institute's effectiveness
in stimulating State-level support for programs for the gifted and talented.

Section II of this report outlines the general evaluation pian proposed
for use during the first year of the LTI. Deviations from this original plan will
be documented as the process is explained. Topics included are:

° The research design employed during the study

@ A description of the information sources, their
uses, and the data collection procedures

® The Integrated analysis plan of the LTI

° The analysis plan of the Post-Meeting Reaction
Sheet (PMRS).

Section III presents the information gathered on the planning and early
operational phase activity of the LTI. This includes the analysis of the PMRS
and the Agéency-LTI Assistance FOCI Sheet. Detaliled topics include:

° What progressive steps were taken in structuring
and organizing the plans necessary to conduct the
first Summer LTI

° A description of the purpose of the PMRS and the
FOCI sheet indicating how they were both used in
the planning stage activity

° A discussion of the operational objectives of the
LTI indicating how and if these objectives were met

° A description of the communication link-up among
the LTI personnel, ORI and the funding agency.

19



An analysis of thé organization and implementation of the first
Summer LTI is presented in Section IV. Topics discussed are:

° The broad program objectives oﬁtlined for implementing
the LTI

® Background information on the states and the people
participating in the first Summer Institute

° A discussion of the responses received from the
participants on:

—Whether they were adequately informed
about the LTI

—How they received the information

—What specific goals they aimed to achieve
by attending the Institute

° The organizational structure of the LTI
[ The evaluation of the LTI training sessions

° Final opinions expressed by the LTI participants
concerning various aspects of the LTI.

Section V includes a summary of the responses received from the
people interviewed by the ORI staff.

Section VI presents the conclusions and recoinfnendations for each
phase of the LTI that has been evaluated.

20




II. GENERAL EVALUATION PLAN

RESEARCH DESIGN

‘ORI was granted a contractto evaluate the planning and management of the
first Summer LTI and to evaluate the Institute's effectiveness in stimulating
State-level support for programs for the gifted and talented. A description of
the method in which we proposed to do the study is described below, citing
deviations from that plan.

3tudy Objectives

Evaluation of Summer LTI Planning and Management. The effective-
ness of the N/S-LTI-G/T management and planning was originally designed to
be assessed through analysis of the "Post-Meeting Reaction Sheet" (PMRS),
staff interviews, observations by the evaluation personnel who attended the
Summer LTI sessions, and analysis of the sessions' immediate impact on the
participants as revealed by the pre and post on-site surveys. However, two
other sources of information were added to better assess the effectiveness of
the management and planning. They were (1) the Agency-LTI Assistance FOCI

' Sheet, and (2) the N/S-LTI-G/T data files. The information gained from these
sources was fed back to help improve planning and management of the 1974
LTI. ORI and the N/S-LTI-G/T staff were required to work very closely on
this part of the evaluation. ‘

Evaluation of the Summer Institute. ORI's proposed approach to
evaluating the Summer Institute was to be heavily based on attitude surveys,
supplemented by direct observationof the Institute. ORIelected to study attitudes
because attitude is exactly what LTIs aredesigned to alter, through education. Actual
effects on programs are indirect effects, dependent upon success of the LTIengendering
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or strengthening leadership tendencies and political sophistication while
providing better means of action through ideas and materials. Effects on

- programs are, however, the ultimate concern, and they can be estimated with

‘ reasonable accuracy if we allow the participants in the Summer LTIs to make
the connection between the LTI experience and their program support action.
There were two kinds of attitude surveys originally proposed to develop a data:
base as the base for evaluating Institute effectiveness. Phase I of the analysis
(the only Phase covered by the present contract) was to conduct a short survey
of participants at the beginning and the end of the Summer LTI as a means of
assessing the immediate influence of the experience. The second survey, or
Phase II of the analysis, is designed to determine what lasting impact the Summer
LTI has on attitudes and support to programs for the gifted and talented. The
respondents will be asked to specify connections, if any, between the LTI and

their actions since the LTI.
The Stated Objectives

These opinion surveys were to address five evaluation topics:

® Summer LTI impact on participants' insight into
the needs and aims of the gifted and talented

® Summer LTI impact on participants' insight into
the politics of decision-making in education

] Effect on including high school students among
the Summer LTI participants: (a) amount of student
input and (b) impact of student input on adults

® Impact and use of models and materials disseminated
at the Summer LTT

[ ] Summer LTI impact on strength of State programs
for the gifted and talented.

The evaluation team worked very closely with the N/S-LTI-G/T staff analyzing
these topics to develop the required questionnaires.

Target Population

Representatives of 5-man state teams from approximately 17 states,
1 region, and 1 national team, were the target group for evaluation. Table 1
shows the criterion the N/S-LTI-G/T requested for the make-up of these state
teams. In practice, the teams included a Regional Team (V) and several other
deviations from the 5-man plan.

Research Methodology

For Phase I of the study, the ORI staff was on-site for the entire
Summer Institute. At that time we conducted the two short surveys, one at the
beginning of the Institute and the other at the end of the sessions. Data from
the first of these surveys was to be encoded, edited, processed through -
telephone link-up to ORI's computer facility, and analyzed on-site in

6
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TABLE 1
COMPOSITION OF THE N/S-LTI-G/T

Part-Time Participants

Full-Timg Participants (Sunday-Wednesday)
1. State Team 1.  State Team
® SEA G/T director _ . ®  SEA decision-making

e LEA (including county ‘ level officer

offices, school districts) | . ° Optional team member
representative —Legislator (state or

° Two more to be chosen Federal)
from the following: —@Governor's staff member

—Well-known gifted and

—College or university talented adults

—Parents _
—Private sector
— State or local school

board
2.  Regional Team 2.  Regional Team
® ROE staff ° Representative from

° Individuals to become sponsoring agency

regional LTI trainers
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a matter of hours, so that the information could be used by the LTI staff quickly,
perhaps on the following day. In addition, the LTI Director requested individual
session audits as a means of upgrading the presentations in process. This was
accomplished by ORI using specially-designed evaluation booklets containing
mini-questionnaires for each session. It was found that hand tabulating the
forms with the aid of new micro-computers was easier than remote computing

. because it required less encoding time and it would have taken longer to code
and then de-bug computer programs. The "post" survey results were also done
on the new micro-computer. Even though ORI did not employ the standard data
processing procedure, the new procedure offered the same fringe benefits. '

® It helped the LTI staff get the desired results from
the Institute (through the initial survey, which
monitored personal responses early) by providing
information feedback for on-site program adjustments.

® It helped to provide closure to the experience
for participants since they were asked to look at
the Institute's effects on them in a structured way
at the end. Survey results were not shared formally
with the participants as originally planned. If
participants happened to ask what the results were,
we shared some of the findings informally.

® It eliminated data lag as a catise of delay in planning
the second Summer LTI.

e It allowed ORI to reduce the number of "open-ended"
questions in the post-LTI questionnaire, by basing ,
actual questions asked, on responses given in the ‘ i
pre-LTI questionnaire. o

The second part of the evaluation, or Phase II of the study, is
necessary to determine what lasting impact the Summer LTI has had on
attitudes and on support to programs for the gifted and talented. The res-
pondents will be asked to specify connections, if any, between the LTI
and their actions since the LTI. A longer questionnaire will be mailed to the
adult participants in the first Summer LTI 6-9 months after its completion.
The actual timing of the follow-up has not yet been set.

INFORMATION SOURCES, THEIR USES AND DATA COLLECTION
PROCEDURES

There were seven major sources of information that were proposed
to be used to assess the effectiveness of the Summer LTI. They were:

® Pre and post questionnaire responses .
® Review of oral feedback sessions

e Review of Session Evaluation Cards

8
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ORI observations of sessions
Interviews with LTI staff and participants’
Post-Meeting Reaction Sheet

LTI data files.

However, some modifications were made in coordination with the LTI Director.
These were generally done because of existing conditions and changes in the
program. All changes were planned to either maintain or upgrade the quality of
‘the evaluation as a whole. As a result, a cancellation or revision of some of
these methods was necessary. An outline of each of the proposed information
sources is described indicating its original use and proposed data collection
plan. Changes are noted where they occurred. A discussion of other informa-
tion sources not previously mentioned is also described.

Pre and Post Questionnaires

These questionnaires were proposed to collect attitudinal data from
all participants attending the Summer LTI. Items covered background in aduca- .
tion of the gifted and talented, expectations of the Institute, reactions to the
content and environment of the sessions, etc. Examples of the forms can be

found in Appendix A.

Use. Responses to the questions on the pre questionnaire were used
to establish a base-line profile of participants., This information was used by
the LTI staff not only to plan minor adjustments in the content of some presen-
tations, but also to adjust their thinking to match the level of sophistication
indicated in the questionnaire responses. In addition, the ORI staff categorized
and tabulated the expectations of the participants for use on the final question-
naire. The purpose was to determine how well expectations were met by the
Institute. ORI was to provide one-day turnaround of data to both participants
and the LTI staff in order that this may be done. However, it took a three-day
turnaround to tabulate the data and the data was only shared with the LTI staff.
No time was pre-arranged for the ORI staff to provide feedback information

to the participants,

The final questionnaire was primarily used to prepare a report on the
performance of the Summer LTI and to upgrade the planning of the next LTI. It
was also proposed that some findings might be given to the participants during
one of the closing sessions. This technique was intended to promote a sense
of cooperation and unity between the participants and staff in the last two days.
This unity was expected to aid in motive retention; however, because of the
intense Institute schedule, this was not possible.

Data Collection Procedures. ORI was on-site for the entire Summer v
Institute. During this time the survey forms were handed out to the participants—
one at the beginning of the Institute and the other at the close. The Pre-~Institute
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Reaction Sheet was included in the registration packet given to each participant.
We performed follow-up activities by personal request and telephone on-site to
deliver and collect the questionnaire forms from a "captive audience." A mail
follow-up was also employed for the Post-IRS once the Institute was over.

Oral Feedback Sessions

Oral feedback "rap" sessions were originally planned throughout the
Institute at pre-scheduled times in groups of 12 approximately 15 minutes in
length. They were to occur during times when no sessions were scheduled. All .
participants were to be encouraged to attend.

Use. ORI believed useful recommendations would develop out of these .
rap sessions. They may have had use in modifying content and format of the
on-going sessions. The information may have also provided long-range plan-
 ning ideas for the next Summer LTI.

, Data Collection Procedures. All sessions were to be tape recorded -
by an ORI staff member. The staff would review the content of the sessions
and provide immediate feedback to the LTI staff and participants. Also, all
sessions were to be documented with a written summary and used in the final

analysis.

These sessions were deleted from the Institute program, and thus were
never formally employed by the LTI staff. ORI was aware that participants held
their own "rap" sessions, possibly during the social hours or free time, but no
documentation of the discussions was possible. '

Session Eva‘luation Cards

In order to maximize the full potential of using instant feedback to

monitor the perceived quality of the LTI, ORI developed a methodology for audit- -

ing each session on several subjective indexes associated with participant
satisfaction. This methodology had to be modified because of session schedule
changes. The new method has weaknesses.

Use. A subjective impression of the content, atmosphere, speaker,
and format of each session can be very important informaticn when doing an
evaluation. ORI staff members were not able to attend each session because
more than one or two were going on at the same time. Because of this we
developed a "session evaluation card" booklet which provided us with key in-
formation (see sample in Appendix A). One card from the booklet was to be
completed by the LTI participant immediately after each session. ORI was to
review selected session cards (designated by the LTI Director) and provide
cn-site feedback to the LTI staff to be used in sizing up the general temprament
of the participant population. ‘

Data Collection Procedures. All discussion sessions during the two-
week Institute were ‘originally to have been given a number. Session evaluation
cards were to be placed in each session room with the appropriate session
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number on each. The LTI participants were to be asked to fill out a card as
soon as the session was over. An ORI staff member would then have collected
the cards and started the immediate processing. The tabulation of information
would have been directed to the LTI staff as soon as possible.

The actual evaluation of individual sessions presented several metho-
dological difficulties which were never resolved to ORI's full satisfaction. The
original plan of sessions did not indicate simultaneous sessions on different
subjects, and did indicate that each session was to have an ID number. In
addition, ORI was instructed that all participants would be required to attend
all sessions and attendance would be taken. This approach was ideal from the
evaluation standpoint because of the inherent accountability. Nevertheless,
upon arrival at the Institute site the staff discovered a number of changes which
complicated the evaluation task. They were:

® Simultaneous sessions on several topics were
added to the schedule

] ID numbers were not used to identify sessions

® Attendance was not recorded at
most sessions.

First, ORI had the session evaluation cards bound together for ease
of handling by the participants. Each participant was assigned a code identi-
fication number which was stamped on each of the session cards to avoid the
use of having the participants place their name on the information sheets. The
© ID was required for the purpose of following up nonrespondent participants. The
approach proved successful only during the first few general sessions in which
attendance was known. As stated, no session numbers were assigned to the
training sessions. Thus, only the location of the meeting and the name of the
sesslon leader could be used to identify which session an individual had attended.
The participants were consequently asked to place the data and session lezader's
name on each card for identification purposes. This proved inadequate.

QORI Observation at the LTI

Each ORI staff member attended approximately 20% of the sessions scheduled
during the two-week period. We originally designed evaluation guidelines to
use in reviewing each session. Our information was to be incorporated with
the participants' session evaluation cards and fed back to the LTI staff and

participants.

Use. The major use of this device was to provide the ORI evaluation
team with a feeling for the quality of presentations and the envitonment. Our
observations were to be used to gain an understanding of the participants' view
of the sessions. All information was to be used in the interpretation of findings.
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 Data Collection Procedures. As menticned before, ORI originally
established guidelines to review the LTI sessions. A staff member was to be.
present at selected sessions and had planned to use the guidelines as a method
of observation. The staff found, however, that each of the sessions varied
considerably. For instance, the size of the sessions varied, a 'session was
sometimes repeated twice or three times during the day, or the structure of the
sessions varied. We found that the developed guidelines did not suit the
sessions and decided to omit the use of them. The team observed the sessions
subjectively and disregarded any use of a session evaluation guideline.

Interviews with LTI Staff and Participants

ORI elected to use a partly unstructured interview technique to interview
the LTI staff and participants. Personal interviews provide spontaneous responses
which possibly yield different information than that received on a questionnaire.

Use. The interviews with the LTI staff and participants were designed
to provide the ORI team with a better idea of the feeling and attitude they all
shared about the Summer Institute. The information would also provide a better
means of understanding the project when it came time to write the final report.

Also, people might feel more free to express themselves openly in conversa-
tion, than when expressing their ideas on paper.

Data Collection Procedures. ORI planned unobstrusive interviews
with the staff and participants during the two-week session. No specific
schedule was designated. The interview findings were to be documented and
incorporated into the other dynamic feedback reports.

The ORI team randomly interviewed approximately 20% of the LTI
participants at the Institute during soclalizing hours, ie.e., meals, recreational
activities, etc. They were unstructured interviews which encourged the par-
ticipants to be open and free to express their opinions on a nu.oer of topics.

The ORI staff interviewed the LTI staff informally during the LTI and
from their home offices after the close of the Institute. The results indicated
that people had more time to carefully consider the LTI while away from the
intense schedule they had to comply with. A copy of the interview guidelines

used can be found in Appendix B.
ASSESSMENT OF STAFF PLANNING AND MANAGEMENT

As stated previously, the analysis of the Summer LTI also called for
an evaluation cf the effectiveness of staff planning of the Summer LTI and on
assessment of the management of the project. The effectiveness of the N/S-
LTI-G/T management and planning was originally to be assessed through
analysis of the PMRS, the information avalilabie from the LTI files, and a
combination of the five information sources described above. However, the
Agency-LTI Assistance FOCI Sheet was also found to be an important device
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used in the planning stages. The information gained from each of these sources
was analyzed to provide feedback to help improve planning and management of
the 1974 LTI. A description of th2 uses and data collection procedures for the
PMRS, the FOCI Sheet and the LTI files follows.

Post-Meeting Reaction Sheet

The PMRS was filled out by State education people attending the area
meetings during the planning phase of the LTI. They suggested needs and ideas
that could be used by the N/S~-LTI-G/T (see page 21).

Use. ORI planned to yse the data from the PMRS to assess the planning
and management of the LTI. The responses were to be compared to the ideas
received from the LTI participants' questionnaires, specifically, their needs
and expectations from the Institute.

Data Collection Procedures. The LTI Director sent the PMRS forms
to ORI. However, only two cities returned the PMRS forms. Further discussion
about the PMRS can be found in Section III, page 35.

Agency-LTI Assistance FOCI Sheet

The FOCI Sheet was filled out by people who wanted to input ideas
into the planning of the LTI.

Use. This form was used to gather planning ideas for use in the
design of the first Summer Institute.

Data Collection Procedures. The LTI Director tabulated the responses
gathered from this form and sent the data to ORI. A copy of the responses can
be found in Appendix C. The sampling procedures used were somewhat less than
sclentific, but may be justified on philosophical grounds.

LTI Data Files

ORI made a visit to the LTI headquarters in May 1973, to collect
relevant data on the planning phase of the Summer Institute and to become
familiar with what information might be available.

Use. The information found was used to expand the assessment of
the planning phase activity of the Summer LTI.

Data Collection Procedures. Preliminary data was collected during
the visit to the LTI headquarters. Subsequent data, however, was needed.
ORI requested the information at appropriate times. The types of data sources
used were numbered memoranda sent to the SEAs and ROEs, LTI progress reports,
memos from meetings of the associate directors and the Executive Advisory
Committee, and program objectives outlines and schedules established by the

LTI Director and staff.
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INTEGRATED ANALYSIS PLAN OF THE LTI

The proposed overall evaluation of the N/S-LTI-G/T is based on an
analysis of information from the sources mentioned in the previous section.

The two general goals of this analysis are:

° To assess the effectiveness of the early
planning phases of the N/S-LTI~G/T

e To determine the immediate impact of the
LTI upon the participants.

Figures 1 and 2 summarize the data flow involved in performing these two
goals. .

An operations analysis of the procedures used in the planning months
was also proposed to be undertaken. Existing procedural documentation was
used to construct a process description matrix. ORI analysts studied the
LTI process and attempted to identify the strong and weak points in the organi-
zation. The following points were proposed to be assessed:

] Management - State

) Management - LTI

® Organizational responsibility distribution
e Communications (internal)

e Effective use of external communications
° Efféctuve use of manpower

® General approach

° Budget adequacy.

The proposed.assessment of the Summer Institute itself was based primarily on
four major inputs:

Rap sessions

Staff interviews and session observations

Session evaluaticn cards

Questionnalires,

However, as previously stated, rap session were deleted from
the Institute and thus were not used as a major input to the evalua‘ion. The
three remaining data sources were used.
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Recommendations

Recommendations Overal! for Fut
for Future LTI . Effectiveness or Future
Improvements Evaluation Materials and
Publications
Immediate
Review Management
Materials - Feedback to
Summer LTI
/ \ Staff
Post Meeting 9-Month
Data from Reaction Sheet, Summer LTI Follow-up of
LTI Files Agency-LT] ¢ Summer LTI
Assistance FOCI Participants
Sheet
Interview Staff Session P d Post
and Selected Evaluation er?e?s:ionnasires
Participants Cards )

FIGURE 1. EVALUATION OF LTI PLANNING AND MANAGEMENT PHASE
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Plans for the
2nd Summer
LTI

i)
Final

Evaluation of
1st LTI

Preliminary 9-Month
Evaluation of. Follow-up of
1st Summer —> LTI Participants
LTt

Review Session

Evaluation

Cards

Pre and Post

Questionnaire

Responses

ORI Immediate LTI Planning

. Feedback to Modifications

Observgtlons LT! Staff and on Site, if Any

of Sessions Participants

Interviews with

Staff and -

Participants

FIGURE 2. EVALUATION OF SUMMER LTI
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Staff Interviews and Session Observations

In an attempt to assess the internal workings of the Institute, ORI,
as previously stated, interviewed the staff after the close of the Institute.
These interviews were intended primarily for the ORI staff writing the
final report as a means of obtaining the in-depth understanding required to
interpret collected data.

The observation of training sessions was also intended to provide
writers with insight into the collected data, particularly the session evalua-
tion cards.

Session Evaluation Cards

In order to get the necessary data to perform useful analysis on
individual training sessions, OFI elected, (in cooperation with the LTI staff),
to use session evaluation cards. As previously mentioned, the cards were

filled out by individual participants, after each session. Although this
placed a burden on participants, it was felt that the cards were justifiable

for the first year.
Analysis of the cards was dcne in two progressive steps:

® Instant tabulation of selected sessions as part of
ORI's dynamic feedback loop

® Aggregate tabulation of all training sessions for the
overall evaluation. P

Instant Tabulation. ORI assigned scale values to the modified
Likert-type scales and proposed to tabulate mean values and standard devia-
tions. This tabulation was to be accomplished within several hours of the
data collection. Five quality categories were established and were to be
monitored on a daily basis. They were:

Quality of presentations
Quality of environment

Social atmosphere

Qualitgz of materials
® Overall satisfaction with session.

Mean session scores and variance interpretation were to be fed back to the
session leaders, while overall daily means were to be plotted graphically so
that the LTI staff could see changes in these five important areas. The LTI
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Director and staff chose 7 sessions to be evaluated by instant feedback information.
The data were tabulated by percentage response to each category rather than
means and standard deviations in order to provide more diagnostic information
to the staff. Two reports were written, typed and presented on @ "next

day" basis to the LTI Director.

Aggregate Tabulation. ORI, for the final first year evaluation,
tabulated the five grand means and standard deviations, and prepared an
interpretation based on the above trend analysis and the overall variance in
scales. ' :

The real value of this methodology was that it provided a running
record of the perceived effectiveness of the Summer LTI throughout its course.
The trends identified by the process were interpreted by the evaluation staff
on the basis of their extensive interviews and session observations. See
Section IV, page 78 for outcomes. ‘

Questionnaires

Perhaps the most formal aspect of this evaluation was the use of
pre- and post-institute reaction sheets. These questionnaires were designed
to collect baseline I.D. information, initial attitude references, expectations-
for the LTI, and final impressions. '

The Pre-Institute Reaction Sheet (Pre-IRS). ORI prepared frequency/per-

centage distributions for the various responses to the open-ended questions pre sented.
This was accomplished by categorizing responses into eight to ten reasonably
specific description units and tabulating the number of responses falling into

each category. Comments and recommendations were tabulated in the same

way.

A simple analysis was planned in which the prevelant incoming
attitudes were described, and selected associated comments were quoted in
order to give the reader a useful perspective of the categorization process.

The Pre-IRS was to be analyzed within one day of final collaction of
the forms. It took ORI three days to complete the analysis. This analysis was
used as a part of the dynamic feedback loop as well as part of the final report.

Post-Institute Reaction Sheet (Post-IRS). The Post-IRS was designed
~ to capture the final impressions of Institute participants, after they had completed
their major tasks. The questions were primarily precoded multiple choice or
scaling units which not only facilitated completion of the forms, but also their
tabulation.

The proprietary motivation scaling technique used in Question 1 of
the Post-IRS (see Appendix A) serves several functions:
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® An index of satisfaction with various aspects
of the Institute

® A measure of the relative incentive value of
the various aspects of the Institute

® A welghted estimate of the overall satisfaction
with the Institute.

Methodology—Scaling Human Motivation. Because motivation constructs
such as needs, importance and satisfaction are all continuous variables, they
are difficult to quantify in a questionnaire. However, psychological scaling
techniques, such as those used by Thurstonel/ can be used to operationally
define these constructs.

The two-part scale used in this survey was especially designed to
construct a motive/incentive profile for the participants in the Institute. The
profile consists of a number of motivation factors related to the Institute which
were rated on two scales, one for perceived quality and the other for importance.
The quality scale quantifies the perceived amount of satisfaction the individual
felt for each identified aspect of the Institute, relative to all other aspects.
The score on this scale not only gives magnitude but direction to a person's
probable activity if this were the only variable to be considered, i.e., plus
values indicate satisfaction, minus values indicate dissatisfaction. However,
the individual considers many other variables (aspects) simultaneously by
degree of importance.

The importance scale is used to weight each aspect of the Institute
relative to all other aspects being considered. For example, although a person
may find the environment of very high quality, he may score it as having a very
low importance to him because of his basic task orientation. In this case, his
incentive for participation would be based primarily on other factors. The
responses on the two scales are combined according to an index matrix developed
by ORI. The range of scores is between -10 and +10 (see Figure 3). The theo-
retical basis for the scales is related to Kurt Lewin's field theory.

Brief Description of Items 2-14 on the Post-IRS. In Question 2, ORI .
listed categories developed from the Pre-IRS. The purpose of the item was to
determine expectancy gratification as an index of institute success. Mean
values were talulated and interpreted as a grand mean above zero indicating

- .
Y L.L. Thurstone and Ernest J. Chave, Measurement of Attitudes Chicago:
University of Chicago Press, 1948.
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Attraction Scale Weighted Values
Very Good  +2 2 4 | 6 8 10
Good + 1 3 5 7 9
_Barely
Acceptable 0 0 0 0 0 0
Poor -1 -1 -3 -5 ~7 -9
Very Poor -2 -2 -4 -6 -8 -10
1 2 3 4 5
IMPORTANCE SCALE

FIGURE 3. MATRIX OF LOCOMOTION FACTOR WEIGHTS
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some satisfaction. " The expected information was transferred to the magnitude
of the satisfaction as a function of the mean's positive distance from zero.
Negative values indicate dissatisfaction in this respect. This item was to be
tabulated for quick feedback to the LTI staff but ORI ran into programming
problems which delayed the output.

Question 3 was intended to expand the integration of Question 2 by
providing information on additional positive aspects of the LTI.

In Questions 4-6 ORI was attempting to determine the level of cognitive
alignment which has developed between the participants' ideals and the actual
production of the LTI.

Questions 7-8 or check questions were to assess the reliability of the
various aspects of this questionnaire.

Question 9 was a catch all question which was tabulated by category,
giving a frequency count.

Questions 10, 12, and 13 aimed to find out how the LTI influenced
and encouraged the participants to carry out future plans for the education of
the gifted and talented.

Questions 11 and 14 sought an overall opinion of the Institute in -
terms of what expectations the participants anticipated.

ANALYSIS PLAN OF THE POST-MEETING REACTION SHEET

As stated on page 13, Information Sources, Their Uses, and the
Data Collection Procedures, the Post-Meeting Reaction Sheet was completed
by State officials attending meetings across the nation planning for N/S-LTI-
G/Toperations. ORIplanned touse the form as part of its evaluation inthe effec-
tiveness of the LTI management and planning phase. ‘However, we only
received 18 forms from two of the area meetings, hardly representative of the
total group. We did perform an analysis on these forms based on the analysis

plan described below.

Analysis Plan

It should be understood that the PMRS was only part of the story used
in the planning stage for the LTI. The data was strictly an opinion by those
people who attended the regional meetings and are not necessarily the opinion
of all State officials involved in the education of the gifted and talented.

ORI proposed to look at all the responses together to formulate a
general picture about these planning meetings. We also proposed to look at
the forms by region, to see if sections of the country have differing needs and

L]

opinions.
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We performed an item analysis plan for each of the questions in
the PMRS. All questions, except one, were open-ended response questions.
Straight tabulations with frequency counts by region were to be presented.

Question 1. The first Ciueétion on the PMRS asked for a choice 'as
to how satisfied the individual was to the material covered in the meeting.
The scale was as follows:

(@) Very satisfied (+6)
(b) Fairly satisfied ‘ (+4)
(c) Slightly more satisfied than dissatisfied . (+2)
(d) Slightly more dissatisfied than satisfied (-2)
(e) Fairly dissatisfied : ‘ (-4)
(f) Very dissatisfied (-6)

" ORI established a score for each answer choice (see the right column
of the page). A tabulation of each response score was to be made and averaged.
This would have indicated the overall satisfaction the participants had in
attending the meetings. We also nroposed to take a look at the individual
meetings held to see whether the = ‘ple were more satisfied with one meeting
than another. However, becaur- 3f the low return, ORI just tabulated the

responses.

Question 2. Question 2 was an open-ended response question asking
what was the most useful idea discussed at the meeting. ORI was to review
all responses and tabulate them by doing a frequency count. An indication
of what should be discussed at a planning meeting possibly would have been

made.

Question 3. The participants were asked what "least useful idea"
was discussed at the meeting. The procedure of tabulation was to be the same
as that described in question 2. ORI would have been able to summarize what
should not be discussed in a planning phase meeting.

Question 4. The participants were asked in question 4 to make
suggestions concerning future subject matter and materials that could be used
in the planning meetings. We proposed to tabulate responses and present them

in tabJ.e form. ' e

Other Comments. This question (question 5) would yield opinions of
the meeting in general and would provide data that might have been lost by
- asking specific questions only. The tabular format was to be the same as
previously described.

Section III, page 35, discusses what outcomes were developed from
the returned forms. -
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ITII. PLANNING AND EARLY OPERATIONAL PHASE
ACTIVITY OF THE N/S-LTI-G/T

- PLANNING PHASE ACTIVITY

Introduction

As previously stated, the National/State Leadership Training Institute
on the Gifted and Talented is being funded by HEW/USOE through EPDA funds
to the Office of the Superintendent of Public Instruction of the State of Illinois.
A subcontract to handle the administrative details of the project was being
done by the Office of the Superintendent of Schools of Ventura County,
California. Project headquarters for the N/S-LTI-G/Twas officially established
in Los Angeles, California, on October 1, 1972, Planning activities, however,
did begin prior to this official date. The LTI Director started planning activities
on (or) in mid-August, 1972, and they were over January 31, 1973. The official
operation of the N/S-LTI-G/T began February 1, 1973. -

QOrganizational Structure

The organizational structure of the LTI was very straightforward. The
only full-time salaried people for the Institute were the Director and the secre-
tary. AnExecutive Advisory Committee, who were non-salaried, helped in
critical decision making of the LTI. Also, there were four associate directors .
who were reimbursed for travel and per diem expenses, and sometimes received
part-time payment for their efforts, Sometimes, too, they devoted time other
than their normal job to the tasks. The USOE office and the regional officers
acted as contacts to the LTI Director on gifted and talented activities occurring

around the country.

174 The State of Illinois is in the process‘of novating the entire contract to
Ventura County.
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All planning and suggestions were funneled to the LTI Director. He
in turn met with the LTI staff periodically to make program decisions and
changes. This feedback was a constant, dynamic loop allowing for staff
members to have a part in the planning of the LTI.

Project Staffing

Figure 4 outlines the staff that was used to plan for and conduct the
activities necessary for the LTI. A description of the role each had is presented.

N/S-LTI-G/T Director, Mr. Irving Sato. One of themajorresponsibilities
ofthe LTI Director was to organize, plan, and manage the activities necessary.
‘to implement the first Summer LTI. His tasks included choosing the LTI
. site, planning the program, getting interested and reliable participants and
working with and guiding the staff being used. He also had considerable com~
munication with the ROEs, SEAs and the gifted and talented officers in planning

and implementing the Institute.
2/

Associate Directors. The assoclate directors were salaried personnel™
representing four different geographical areas of the country and four different
types of agencies. Their main purpose was to assist the LTI Director in the
planning and operational phases of the LTI. They also were assigned specific
regions to assist in regional tasks necessary for planning.

Associate Directors, LEAs, Ms. Jeanne Delp. The associate director
for the LEAs had the responsibility of the Southwest area of the country and
' Regions VI and IX. Through an arrangement with her school district, she donated
10 working days per year to consult and plan for the LTI. Her primary role was
to provide expertise and technical assistance for implementing the program on

the local level.

© e

Her specific tasks were:

® To assist in establishing and developing com-
munication and resource networks among the LEAs

@ To assist in planning and conducting National, as
well as regional, LTIs and accompanying follow-
up activities

&/ The associate directors were full-time employed people at other institutions.
Official letters were sent to their immediate superiors for clarification .
of their role in the LTI. Two of the directors were able to donate free time-
to the effort, whereas the other two directors were being reimbursed for
their consulting time. The latter two have suffered long delays in reim-
bursement due to delays in the procedures outlined by Illinois. Sometimes

it took 2 months to receive payment.
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Executive

Advisory
Committee
USOE, office G/T
/ 10 Regional USOE G/T Officers
Director ‘
N/S-LTI-G/T - CSDPG and SEAs
Associate Director, Inter Agency Relations
1 Associate Director, Regional OEs
—4 Associate Director, Colleges and University
. Associate Directdr, LEAs
Secretary

FIGURE 4. N/S-LTI-G/T ORGANIZATIONAL CHART
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° To assist the states with various parts of their
state plans for the education of the gifted and
talented _ o « o

e To provide consultative and technical assistance
to states as needed when schedule permits

® To identify exemplary programs for gifted and
talented

° To identify exemplary guides and publications on
the education of the gifted and talented.

The primary target groups for services and assistance were:
@ Local Education Agenciés
—County Offices of Education
—School Districts
e Local Professional Groups
° Local Parent Groups.

Assoclate Director, Colleges and Universities, Dr. Marvin Gold. This
assoclate director had the responsibility of the Southeastern part of the country
also covering Regions IV and V for regional tasks. The target group was colleges
and universities. His primary tasks were: v

° To assist in establishing and developing communi-
cations and resource network(s) withi: and among
colleges and universities

® To assist in developing competency~based teacher
' preparation programs (pre-service as well as in-service)
in the educ~tion of the gifted and talented

® To provide consultative and technical assistance to
the schools, along with plans for the education of
the gifted and talented

° To assist in planning and conducting National and
Regional LTIs in cooperation with the colleges and
universities. ‘

He agreed towork for the LTI as a part-time consultant and was being reimbursed
as such.

Assoclate Director, Regional OEs, Mr. Robert Radford. This associate
director had the responsibility of the Northwestern section of the country,
Regions VII, VIIIandX, and served and assisted all Regional Offices of Education.
He, too, had donated his time to work as an associate director.
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Mr. Radford's specific tasks were:

To assist in providing liaison with Regional
Officsrs regarding the LTI concept and assistance

programs

To assist in establishing Regional Action Teams
through the utilization of regional resource persons

To assist in planning and c¢onducting National as
well as Regional LTIs and accompanying follow-up
activities

To assist states in their state plans for the
education of the gifted and talented

To provide consultative and technical assistance
when needed. ‘

Associate Director, Ihter-Agency Relations, Mr. William Vassar. The
primary target groups for this associate director involved with inter-agency re-

lations were:

National Professional Groups
—CEC-TAG

—NACG

—AAG

—CSDPG

Governmental Groups
—O/GT, USOE

—SEAs.

The specific tasks for Mr. Vassar were:

To assist in establishing and developing com-
munications and resource network(s) within and
among the professional and government groups

To assist in planning and conducting National as
well as Regional LTIs and accompanying follow-
up activities ’

To assist states with legislative plans for the
education of the gifted and talented
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® To provide consultative and technical assistance
to states

® To identify exemplary progran.s for gifted and
talented

® To identify exemplary guides and publications
* on the education of the gifted and talented.

Also, Regions I, II, and III were covered with emphasis being in the North-
eastern section of the United States.

Mr. Vassar was reimbursed for writing a paper to be used at the
Institute and also was partially reimbursed for his consulting time.

Executive Advisory Committee. The Executive Advisory Committee,
headed by Dr. Dave Jackson, was established primarily to advise in planning opera-
tions of the N/S-LTI-G/T. The committee represented the West, Midwestand
Easternareas of the country with its members coming from diversified professions.
The committee was composed of official members and ex-officio members. They were:

Official Members Ex-Officio Members

Dr. James Gallagher Dr. Ned Bryan

Dr. Ruth Martinson Dr. Hal Lyon

Mr. Champion Ward Dr. Carl Rogers (Honorary member)
Dr. Armando Rodriquez Mrs. Jane Williams

Ms. Angela D'Aversa Ms. Jill St. John (Honorary member)

The coramittee provided criticism and counsel on basic policies, plans
and progress to the LTI staff. Most tasks were long-range and large-scale
planning. Feedback was primarily done by telephone and mail correspondence
since only two formal meetings were required during the fiscal year.

ROE G/T Program Officers. There were 10 part-time gifted and talented
program officers In the Regional Offices of Education. They had the primary
responsibility o coordinating with the states in their regions and setting up
a communications network among the states. The officers were also to assist
in updating (adding and deleting names and changing addresses) a list of
resource personnel in their respective regions. :

USOE, G/T Office. The LTI Director had continuous contact with the
USOE gifted office in coordinating, communicating and articulating LTI planning
efforts.

' CSDPG and SEAs. CSDPG and SEAs had continuous feedback and
exchange of ideas with the LTI Director. They were obliged to help the LEAs
within the states.and keep them up-to-date on the LTI.
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Secretary, Ms. Bonnie Cox. Ms. Cox had the specific task of runaing
the day-to-day operation of the office, keeping accurate record files and being
available to assist in answering questions people might have about the LTI.

Comments on the Structure and Organization of the N/S-LTI-G/T

The basic structure of the LTI gave the appearance of providing a solid
foundation for national and regional growth. However, this was somewhat of
a misrepresentation. The strength of the LTI lay not in the organizational
structure, but in the unique combination of superior human elements comprising
the directorship.

The structure of the LTI itself showed some areas of weakness. The
vast distances between associate directors' home offices, combined with their
work loads other than the LTI and a minimum of paid, full-time staff committed
to the Institute, could have under ordinary circumstances caused the structure
to coliapse. It was remarkable that under such adverse conditions, the direc:or-
ship had functioned well at all. Careful observation indicated that the individuals
invoived were both dedicated and conscientious. |

For future planning, at least one full-time, paid administrative assistant
should be hired to help coordinate the efforts of the associate directors, assist
in planning the Summer LTI, and provide continuity at the LTI office in the
Director's abseice. This person should be an expert administrator more than
an expert on the gifted. This would free up some of the Director's very difficult
schedule.

Some form of solid time/priority commitment also should be obtained
from each assoclate director. Time requirements for the job of associate director
are difficult to pin down, but a minimum number of required hours should be
agreed upon in advance, and the financial commitment to the Director should
be made for those hours, with an arrangement being made for additional pay
for added hours.

Planning Meetings

The structure and organization of the LTI primarily resulted from planning
meetings. There were three primary areas where the planning occurred. They
are: C

[ bssoclate directors' meetings
e Area regional meetings
[ Exccutive Advisory Committee meetings.

The goals and outcomes of each of these meetings are described below.
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Assoclate Directors' Meetings. Table 2 outlines the time, place,
purpose and accomplishments of the associate directors' meetings held during
the LTI planning phase. The assoclate directors provided continuous feedback
to the LTI Director on activities assigned.to them. This was either done by
telephone or mail, or at the scheduled meetings. Attendance was not always
100% at the mestings, but each member received detailed minutes indicating

what decisions and plans had been made.

Most of the planning activity for the Summer LTI was done as a
result of these meetings. The directors clearly defined their roles in the
beginning so that the planning could effectively be accomplished. Some of
the more important tasks discussed at these meetings were: the decision of
the length, location and size of the Institute, the criteria needed to select a
state team anrd suggestions for the external evaluation.

Area Regional Meetings. The area regional meetings were designed

to:

) Involve state directors of programs for the gifted
and talented in small numbers so that they can
participate actively in the planning phase of the
N/S-LTI-G/T '

® Set up jointly, mechanisms for continuous,
tangible input from Regional OEs and SEAs to the
N/S-LTI-G/T

] Select regional state model(s) which the various
regions would be developing and/or concentrating
on as their emphasis for the first phases of the
N/S-LTI-G/T.

i‘o simplify the organization, the ten Regional OEs were divided into
four areas for meeting and coordination purposes. They were headed by a
regional area coordinator. The breakdown was:

Area Regions Involved
A I, II, III
B v
C VvV, VI, VII, VIII
D X, X

This breakdown resulted in various area input meetings held throughout the
country. A summary of these meetings is found in Table 3.

The meetings were organized into small groups where the participants
shared ideas generated from the questions on the FGCI sheet. Minutes were
taken by @ member of each of the small groups and presented to the LTI Director.

.
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LTI ASSOCIATE DIRECTORS' MEETINGS

T

Number

Place

Purpose

Accomplishments

1 October
9-10,
1972

2 March
23,
1972

Los Angeles,
California

Ventura,
California

To explain and discuss
objectives of LTI

To discuss roles of the
associate directors

To discuss possible direc--
tions of the LTI

- To plan for LTI operations

To define the specific
roles of the associate
directors

To plan for further involve-
ment of the ROEs

Idea of a State Survey*

Suggested names for the

- advisory committee

Suggested requirements for

LTI participants

Ideas for the length of the
institute, time, etc,

A description of each of the

“director's role was established
and formally presented

Management and program objectives
were outlined and agreed upon -

A detailed schedule of these
goals was established

*The form vas designed but it never received OMB clearance,
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TABLE 2 (Cont)

Meeting
Number Date Place Purpose Accomplishments
3 April | Dallas, RMMmmw; Decided to include il
26, 1973 | Texas ticlpating in the first 18 states that responded
National Summer LTI to the application form
4 Hay New York, To refine the program for Sumary of presentations
21-28, | New York the Summer LTI associate. directors and
1973 | - core staff are responsible

To. clarify roles of the

core staff

To make suggestions for
the external evaluation
of the Summer LTI

to give |

Review of the final LTI

summer program

“Pinal suggestions for the
- external evaluation
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TABLE 3

SUMMARY OF AREA REGIONAL MEETINGS

Date Location Area Regions Participating States
Represented
Aug, 1972 Seattle IX, X Washington, Alaska, Oregon
Idaho
Sept, 1972 Champaign v Illinois (LEAs)
Oct, 1972 Kansas City v, Vi, VII, Utah, North Dakota, Nebrask:
VIII Kansas, Oklahoma, Texas,
) Louisiana, Arkansas, Missouri
Oct, 1972 San Diego X California (LEAs)
Nowv, 1972 New Haven I, II, III Virginia, West Virginia,
Maryland, Pennsylvania, New
York, Connecticut, Maine,
Vermont
Nov, 1972 Atlanta v Kentucky, Tennessee, Mississippi,
Alabama, Florida, Georgia, South
Carolina, North Carolina '
Dec, 1972 Los Angeles X California
33
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A summary of the reactions can be found in Appendix C. The Post-Meeting
Reaction Sheet was also utilized at these meetings; however, the return of
this form:was so small that no real conclusions could be drawn. Purther
discussion’ of ‘both forms can be found on page 35 of this report.”

'Executive Advisory Committee Meetings. The Executive Advisory
Committee was established to aid in providing assistance in major policy and
decision-making tasks associated with the LTI. The members were required
to attend two l1-day meetings sometime during the fiscal year either in the
Chicago or Los Angeles areas. They received the proposed agenda and
appropriate attachments for review prior to each meeting. The members then
provided criticism and counsel on basic policies, plans and programs to the
LTI staff. '

The first Executive Advisory Committee meeting was held on February
15, 1973, in Chicago. At this meeting input on the operational plans for the
N/S-LTI-G/T was primarily discussed and a more formal organizational
structure of the LTI plan was designed.

A second meeting was held in New York City on May 26, 1973, to.
discuss the possibility of changing the prime contractor to another agency.
The major responsibility for the LTI contract is in the process of being

transferred irom the State of Illinois to the Office of the Superintendent of
Schools of Ventura County, California.

Comments on the Effectiveness of the Planning Meetings

The primary strength of the LTI planning phase was the broad-base of
input generated in regional meetings. It was clear at the Summer Institute
that the LTI was responsive to the needs and desires of the majority of par-
ticipants. The planning meetings also served to get a large number of people
ego-involved in the project. Some of the participants were actually involved
in the planning phases of the Institute.

A better procedure of utilizing a revised PMRS should be instituted.
It appears from the low response on the original PMRS that this instrument was
not well received and disregarded. Since ORI was not present at these meetings,
nor is there adequate data to work with, we cannot judge completely the utility
of the area meetings and its organization.

In general, the quality of the PMRS should be improved; thé evaluators
should have some input into its design, and the participants should be made
aware of its overall importance. ORI does not see this as a conflict of interest
since they were responsible for the analysis of the forms this year. The evaluator
naturally expects to have input into any forms he will be doing analysis on.

The associate directors' meetings and the Executive Advisory Committee
meetings appeared to have been clearly effective in their goals. Details of
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’

the meetings were difficult for ORI to assess, however, because we were
not present at the meetings, nor were any kind of data collected on their

effectiveness. For future meetings, some feedback should be collected from '~

 the participants and provided to the outside evaluator. Perhaps accurate
minutes on the objectives and events of each meeting could be augmented by
telephone interviews with committee members and associate directors.

ANALYSIS OF FORMS USED”_IN-T_I-IE PLANNING PHASE OF THE LTI
P ' : b e
Intrecduction

Two questionnaire forms were used in the planning phase activity

of the LTI. One, the Post-Meeting Reaction Sheet (PMRS) was designed to

provide feedback on the value of the area regional meetings. It specifically

reviewed the format and content of the presentations. The other form, the

Agency-LTI AssiStance FOCI Sheet, also distributed at the area regional meet-
-1ngs, was designed to elicit suggestions as to what the Summer LTI could provide

to the states and what the states might offer to the LTI. Each form is subse-

quently described... - :

Post-Meeting Reaction Sheet (PMRS)

The PMRS was distributed at each of the area regional meet-
ings to all participants 3/ They were to complete the form before leaving
the meeting. The return rate was low. The LTI Director sent out a follow-up
letter and a second copy of the form asking the participants to return the
completed form. This also ‘was not effective. In fact, only two of the meetings
who distributed the form had any feedback—Kansas City and Atlanta (only 8
and 10 forms, respectively, were returned). A discussion of the participants
responses from these two cities follows. : |

v

In the opinion of ORI's forms development staff, the low PMRS response
rate was primarily due to poor form design,. low-quality printing, disorganized
distribution and inadequate follow-up :

Summary of Questionnaire Responses. The majority of the people
responding in both Kansas City and Atlanta (Table 4) were either very satisfied
or fairly satisfied with the materials covered in the regional meetings. As to
what ldeas were most important, the respondents had considerable variation.
Table 5 shows that the discussicn of the Summer LTI was the only topic that

38/ The PMRS was not distributed at the New Haven meeting because other
evaluation forms were designed by the area coordinator. ORI did not feceive
any of the data from these forms. Also, the PMRS was not passed out at the
Seattle, Champaign or San Diego meetings because of the unstructured
arrangement of the meetings. 53
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| TABLE 4
e RATE OF SATISFACTION WITH
MATERIAL COVERED IN AREA REGIONAL MEETINGS

City
Response Category "Kansas City ' Atlanta
‘ (N=8) (N=10)
Fairly Satisfied 4 3
Very Satisfied - 3 4
Slightly More Satisfied
Than Dissatisfied’ - 1
Slightly More Dissatisfied
Than Satisfied 1 -
Fairly Dissatisfied - -
Very Dissatisfiéd - e.
TOTAL 8 10
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TABLE 5

THE MOST USEFUL IDEA DISCUSSED
AT THE AREA REGIONAL MEETINGS

City
Response Category ' Kansas (fity Atlanta"
Summer LTI 3 - 6
Backgromid, Organization and
Suggestions for Promoting Educa-
tion for Gifted and Talented; v
Report of Gifted Survey . 2 1
‘Qualifications of Teachers
Necessary to Work With The
Gif ted 7 - 2
Material Distributed 1 1
Finding Out What Other States :
Are Doing in G/T 1 1
Plans for Communication :
with Regional Team 1 1
Public Awareness ! 1 \ 1
‘ N\
Getting to Know Key People ’
in Gifted Education from States - 1 @
Explorers Club/Smithsonian ‘ .
Program = b
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had any consensus. There was even more variation in what was the least
{rmportant item discussed (Table 6). Suggestions for future subject matter

or materials is presented in Table 7. The respondents would like to be
familiar with the contents of the meetings before attending and to have the
participants be equally knowledgable on the education of gifted and talented.
Table 8 lists "other comments*" the respondents wished to express.

Comments on the Use of the PMRS. Because of the low response
from the forms, no sound conclusions can be drawn as to the value the PMRS
offered in the planning of the LTI. Apparently the participants attending the
area regional meetings saw no need or worth to return the form. Even after
a follow-up letter, the response rates were extremely low.

Even from the data that was received, the responses were so different
that conclusions were difficult to draw. The participants should be aware,
however, of what is to be covered in the meetings and given the opportunity
to make suggestions on topics to be covered.

The form could be of extreme value if it were designed and used
correctly. Recommendations are:

® The participants be made clearly aware of the
value and use of the form

® The questions deal specifically with the
meeting(s) i

—the purpose
—the content
—the expected outcome

® The designated area coordinators have input
into the design of the form and not be allowed
to design their own form

® The form be used for possible improvements in
the area meetings

° The distribution of the form should be done in
~ an orderly way, involving a logging procedure
which can track responses for follow-up by
number ID

® The form should be printed in a profes-
sional format (i.e., it should look important,

but non-threatening)

® Follow-up forms should include an extra copy of
the form in case it was misplaced
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TABLE 6

THE LEAST USEFUL IDEA DISCUSSED
AT THE AREA REGIONAL MEETINGS

City

Response Category Kansas City Atlanta

General Approach of LTI and
Involvement of USOE 2 1l

How Regional Offices Can
Communicate With States 1 1

Information from States Who
‘Have Full-Time Directors
(their [the sta*e] szituation
.is so different) 1 _ 1

Not Much Accomplished In
Regional Meeting; Was Aware
of Information Presented 1 -

Utilization of Publications,
Other Media to Develop
Programs for Gifted and
Talented 1l -

Evaluating Ideas by
Brain-Storming 1 -

No Time for Development of
Clear Objectives and Activities .
for Region - 1

Small Group Sessions - 1

Unrealistic Idea of How to
Institute a Program for Training
Specialists in Teaching the
Gifted - 1
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TABLE 7

STJGGESTIONS FOR FUTURE SURJECT MATTER OR MATERIAL
AT THE AREA REGIONAL MEETIN/=S

City.

Response Category Kansas City Atlanta
Information on Activities
in Other States , - 4
Give Material on Organizations-
Planning for Gifted Programs in
Schools of Various Sizes 2 1
Involve People from Start, Know
What They Are Acquainted With
and What They Could Contribute 2 -
Guidelines About Federal Aid
If It Ever Became A Realization - 2
Development of Nationwide
Clearinghouse on Various
Information Type Sources - 2
Gather People With
Comparable Situations 1 -
Have a Secretary to Take Notes
and Distribute Summary Before
the End of Meeting 1 -
Sample Lessons to Participate
in (like those taught in LTI) 1 -
,Role of USOE and Development '
Have Material Available to
State Not Just for Examination - 1
Keep States Informed on the
LTI - 1

40

58




TABLE 8
OTHER COMMENTS

City

Response Category Kansas City Atlanta

Great Presentation by
I. Sato 11 ‘ 1

Want to See a Developed

Model (with material and
processes) for Implementation
by the LEAs - 2 -

Appreciation of Information
Being Received 1 ‘ ‘ -

More Ideas on What Can Be Done
to Educate the Gifted and Less
Stress o Raising Money 1 -

Getting to Know Educators
with a Common Interest in
the Region; A Good
Experience ‘ 1 L -
. &
Special Plans for the
Extremel:r Intellectually Gifted
(IQ above 150) Should be Made

in the Plans - 1

41

59




® Follow-up could be done twice within 5 weeks
after the meeting to increase response rate.

Agency-LTI Assistance FOCI Sheet

The Agency-LTI Assistance FOCI Sheet was used and distributed dr.%r‘iaa'g‘w
the planning phase of the LTI by several methods.

) It was the basis of discussion at the area
regional meetings

® It was sent to all states not present at the area
sregional meetingsﬂ/

® It was given to the participants of the area meet-
ings for distribution to people they knew who
would want to provide input

° It was distributed by tke LTI Director to people
' he became acquainted with who had some vested
interest in the LTI

® It was sent out as a follow~-up to those people
at the area meetings who failed to input at that
time. ‘

The LTI Director and staff summarized the input and weighted the responses.§/
A copy of the reactions tan be found in Appendix C. ‘

Applicatior: of the FOCI Skeet. Two questions were asked on the
FOCI sheet. '
e In what ways can the N/3-LTI-G/T assist you
and your agency?
e . In what ways can you and/or your agency assist
the N/S8~LTI-G/T?
The first question generated ideas for publications and lectures planned

for the Summer Institute. This inciuded a wide range of ideas from a clearing-
house of inforniation to ways of organizing parent groups. The second cuestion

helped the LTI Director and.staff know. what the states.and/or.regions.zould. ... ...

provide to the LTI efferts. For example, the ROEs were asked to update and
correct a resource pool list «.f people ihat would be dispersed among the states

. of that reggion.

P

i The mail follow-up generated 15 returns.

5/ A welght of 2 was given to a response if it was generated at a group meeting.
A weigh* of 1 was given to a response if it came by mail.
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Usefulness of the FOCI Shest. The use of this form appeared to have
been an effective means of finding out what needs there are in the education of
the gifted and talented and what the states can provide to an LTI effort. The
random procedure used to distribute the FOCI form couid use some improvement.
Perhaps, since the information was valuable, the FOCI sheets could be distributed
to an organized, balanced sample of people representative of all groups interested
in the LTI. This might allow for a clearer understanding cf response group bias.

Notification of the ROEs and SEAs Concerning the N/S-LTI-G/T

 An outline of the procedures used in notifying the -states about the fi=~*
Summer LTI is presented in Figure 5. An alert mailgram was sent to the SEA
Gifted and Talented Administrators one week before the official dpplication was .
to be sent out. On March 14, 1973, an invitation to tiie Institute plus a copy
of the application form was sent to the Chief State School Officers. At the same
time, the form was sent to the SEAs and to the ROEs.

About 75% of the states responded to the LTI invitation. The states
either declined because of no funds or no time, or accepted the invitation. A
decision was made by the LTI Director and associate directors to accept all of
those state teams who requested to come. Table 9 outlines which states and
reglons attended the Summer Institute, along with the aumber of participants.

Comments on the Recruitment of Participants

The procedures used in notifying the states about the Summer Institute
appeared to be effectively managed. It also appears that enough information
‘and time was given to the states for them to expedite the application form.

Some of “"~ application forms sent by the states were incomplete. It
i'aht be essential to look into the questions that were left blank and resolve
the problems prior to t_h__qdue date of the application.

Cominents on the LTI State Application Form

General Appearance. The LTI state application form supplied for review
presented a poor image for the following reasons:

° Too long (5 pages)
= Poor quallty printing
Poor quality paper

Non-professional job of formatting

No logo on face sheet.

These conditions could likely result in an initial impression which does not
promote enthusiasm. The overall impression was that the form probably
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®

Deadline
April 15, 1973

Copy Sent
Brochure and Application [er> o= ey 10
_Form Sent to SEAs ROEs
March 14, 1973 )
Personal Letter and Copy
of Brochure Sent to
Chief State School Officers
March 14, 1973
ALERT Mailgram Sent Copy Sent
to SEA Gified and e e to
Talented Administrators ROEs
March 7, 1973

FIGURE 5. PROCEDURE USED IN NOTIFYING SEAs
: ABOUT THE APPLICATION OF STATES
T ABOUT THE FIRST SUMMER LTI
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. TABLE 9

STATE TEAMS ATTENDING THE SUMMER LTI

STATE REGION PE};L{I,I;A(? 33}:\1?1'}‘ S
Alabama v 5
Alaska X 4
American Samoa Territory 2
Arizona X 5
District of Columbia II 5
Florida v 4
Guam Territory 2
Maryland II1 6
Massachusetts I 5
Nebraska VII 4
Nevada X 5
Nevs{ Jersey II 4
Oregon X 3
Pennsylvania III 4
South Carolina vV 5
South Dakota VIII 5
Texas VI 3
Illinois | 2
Minnesota Regei:;al v ‘ 2
Ohlio Represented 2

COUNTRY
Canada 2
63
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came from a low priority research project and it was not likely to suppoit
credibility of the LTI, nor to effect a high rate of motivation toward the Institute.

Suggested Improvements. The following improvements are suggested:

® Condense the number of pages through profes-
sional formatting

® Increase the eye appeal of the form by employing
high-quality paper (perhaps a slightly textured
stock) coordinated with the truly fine announcement
bulletin (done in two-color printing on green stock
with outstanding art work)

® Use the LTI logo in the upper left-hand corner of
the application.

General Content. It appeared that although great thought was given to
the content of the form, little, if any thought was given to the impression left
by the questions themselves. As a general rule, application forms should start
out in a non-threatening manner with easy to answer questions which appear to
make sense. However, the LTI application form started out with an ID state-
ment (question 1), followed by a request for data on the actual number of public
school pupils in the state (guestion 2). “Such data may not be readily available
and interrupts the answering process almost immediately. A further interruption
comes in the form of a request for data on the number of private school pupils
in the state—a figure not generally available with any accuracy.ﬁ/ No informa-
tion was given as to the reason for the question or the accuracy of response

required.

o " Question 3 was a chart to be completed by the state, indicating who
they have selected to be on the state team and personal information on each
person. This was a good technique; it helped the state to provide pertinent
information easily. Nevertheless, a parenthetical request tacked on to question
3 asked for a "brief description" of each team member's background. ‘ORI
presumes that the respondents typed out separate resumes on the individuals
chosen and attached them to the application. This part of the question makes
it difficult for the person to complete the form, and provides non-uniform infor-
mation to the LTI. ORI suggests that the parenthetical part of question 3 be
made into a separate question and expanded to outline the information needed

by the LTI staff for decision purposes.

6 ,
& ORI has worked with the School Staffing Survey which asks for this kind
of data. The response rate was low to this specific request.
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‘Question 4 was somewhat confusing. It asked for an essay answer
to the question, "What are the purposes of your state's participation in the
N/S-LTI-G/T?" One wonders at the reason for the question :in light of the
clear statement of the LTI's purposes in the announcement. If the question
was intended to identify states applying for the wrong reasons, less obtrusive
measures could be devised. The question should be reworded and explained,
or perhaps-deleted if it is not really necessary.

Question 5 was a credible question which only lacked structure. It
could be improved with a statement of what parameters should be used to
describe the status of education for the gifted. This would ease the burden of
the responder and lend comparability to the responses.

Question 6 seemed a bit premature and lacked scope. It was premature
because few, if any states, know or claim to know what their range of specific
needs for the gifted are. The scope of the answer requested is not clear. One
could easily envision a 10~-page answer which would barely scratch the surface.
The reason for the question should be carefulllyle:t'a'mined and perhaps a better
item will emerge. The new item should have some index of how much detalil is
requested and perhaps an outline to assure comparability of answers.

Question 7 should be deleted. It reinforced the low priority image of
the Institute, and lacked credibility. It was an apparent attempt at devising
an unobtrusive measure of team member experience with gifted children. As
such, it was a failure. It created work for the respondent which amounted to
"busy work." The base question could be answered far more easily and directly.
Perhaps in question 3 a section could be added which requests "experience

with the gifted and/or talented. w7/
Comments on the LTI Formal Announcement

General Appearance. The immediate visual impact of the LTI formal
announcement was excellent. The logo was attractive and carried a useful
symbolic measage. The use of hand-lettering in the content lended informality
which was inviting to the reader. The back page artwork was a well-chosen

~ incentive booster to remind the reader that the Summer Institute was to mix
instruction with pleasure in beautiful surroundings 8_/

General Content. The content was arranged by four essential "Ws':
what, when, where and who. The first three were briefly stated. The "who"

7
—/ Few of the people interviewed at the Summer Institute had actually filled
out an application form. The above opinions are those of ORI.

= Twenty-nine out of the thirty people interviewed at the Summer Institute
sald they liked the announcement.
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portion went into more detail, about who was being invited as well as who
could be the staff members. It was a well-planned presentation with important
incentive information following the descriptive data. This included financial
assistance information and specific objectives to be acccemplished.

Overall Impact. The overall impact of the announcement was excellent.
People found it attractive, informative and professional. The important impres-
sion left was that the LTI had credibility.

MANAGEMENT OF THE OPERATIONAL PHASE OF THE LTI BY OBJECTIVES

The N/S~LTI-G/T Director, along with the help from the associate
directors and the Executive Advisory Committee, established a list of manage-
ment and program objectives 8/ to be accomplished during the operational
phase of the LTI, effective between February and September 1973. Since the
purpose of this section was primarily to discucs the planning stages of the
LTI, we will limit the following discussjon to an overview of the management
objectives. The program objectives will be the main theme of Section IV
of this report, the findings of the LTI Summer Institute.

Below are the specific tasks which were to ke accomplished during
the beginning of the cperational phase #: the LTI.

@ To develop and implenien‘é; & plan to provide a full-
time professional staff for the N/S-LTI-G/T

—As soon after February 1, 1973, as possible,
to augment the full-time N/S-LTI-G/T staff
with an Associate Director of Institute Operations

® To extend mechanisms and networks established
earlier for reqular and continued communications
among central USOE, Regional OEs, States, LEAs
and the N/S-LTI-G/T

—To communicate at least once each quarter
through numbered memoranda with ROE and SEA
gifted and talented program cfficers

— Through the cooperation of ROEs, SEAs and
the National Clearinghouse on Gifted and
Talented, to develop a national resource pool
list on gifted and talented by April 1973

8/ They are the revised plans of the LTI operations as stated in the objectives
of the N/S~-LTI-G/T proposal.
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—To search for and include as part of the
‘national resource pool at least one qualified
individual per region who is not part of the
traditional "in" group on gifted child education

) To develop and implement a plan to provide consultant
services as required for effective N/S-LTI-G/T operations

—To assist at least two regions to mobilize
Regional Action Teams

—To assist at least 10 states with acquiring
technical assistance from nearby qualified
consultants

® To develop and implement a plan for continuous
evaluation of the N/S-LTI-G/T operations

—To subcontract the external evaluation of
N/S-LTI-G/T operations to an outside agency
by early March, 1973.

A discussion of each of these tasks is made individually, remarking how and
if each goal was met.

Provision for the N/S-LTI-G/T

The first objective, as stated here, was to provide the I.TI Director
with a full-time associate director of institute operations. Mr. Sato anticipated
that this would occur soon after February 1, 1973, when the funds for the LTI
were to be received. This, however, never happened. The LTI did not receive
its funding until May 17, 1973, at which time it was too late to hire an assistant.
This resulted in work overload for the Director and excess res ponsibility for the
part-time associate directors.

This situation should not be allowed to happen again because of the
serious consequences that might occur. The dedication and quality of the
current staff was the only reason the LTI ever got off the ground this year.

- Communication Channels Among USOE, ROEs, SEAs, LEAs, and the N/S-LTI-G/T

The LTI Director continually provided up-to-date information on the
activities of the LTI to USOE, ROEs, SEAs and LEAs. Memos, telephone com-
munication, speeches at numerous conferences around the country, and personal
visits have all kept the respective groups adequately informed. Also, as stated
in the section defining the staff roles, each of the associate directors were
assigned specific regions to which they were supposed to keep in contact and
help whenever necessary. The above mentioned groups also were quite helpful
to the LTI staff. They ran into some binds, however, because of the time con-
straints they had in fuifilling responsibilities for their full-time jobs. For
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example, a resource pool list was supposed to be updated and revised by the
ROE people. Mr. Sato had to request from numerous regions several times
before they responded tc his request. Too mariv other priorities were on
their agenda. '

'~ Consultant Services for Effective N/S-LTI-G/T Operations

The LTI Director recruited a number of qualified people to act as con-
sultants to the states in organizing Regional Action Teams. Mr. Sato was
successful in organizing the first working Reglonal Action Team in Region IV.
Their first planning meeting was held in Atlanta, Georgia, on May 30-31, 1973.
Also, Mr. Sato was successful in providing states with consultants as needed.
The assoclate directors were assigned regions to which they were supposed to
help and coordinate on a need basis.

Plans for the External Evali.ation of the NM/S-LTI-G/T

The LTI Director anticipated that @ subcontract to an outside agency
to perform the external evaluation of the LTI would occur by early March 1973,
The goal was to have the evaluator be active during the initial tasks of the

operational phase.

ORI did not receive the contract award until May 17, 1973, because
of slow funding, at which time the planning for the LTI was almost complete.
We regret that this happened since we believe that the exiernal evaluation
should have been active during the planning and early operation so that con-
‘current information flow could be achieved.

Summary

The evaluation reported in this section was retrospective, dependent
on the notes and memories of others. ORI wishes to acknowledge the excep-
tionally complete files maintained by the LTI staff, which were helpful in this
effort. In summary, the early operation of the LTI was objective-oriented and
quite successful despite the considerable delays in funding. In addition, the
LTI staff was cooperative with the external evaluation team in generating a
retrospective analysis for this report.

N/S-LTI-G/T COMMUNICATION FLOW

Organizational Responsibility and Flow of Communication

The pulsing center of the LTI chain of communication (see Figure 6)
was the Director, Mr. Irving Sato. In reality, Mr. Sato carried the prime
burden of responsibility for the success of this LTI, He appeared to be res-
ponsible to a bureaucratic network stretching from Ventura County, California,
to the State of Illinois and Washington, D.C. With the exception of Ventura
County, this morass of paper chains appeared to be only vaguely operative.
The real responsibility appeared to flow from Mr. Sato to Dr, David Jackson
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ORGANIZATIONAL RESPONSIBILITY AND COMMUNICATION
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in the Office of the Superintendent of Public Instruction in Illincis, and from

Dr. Jackson to Mrs. Jane Willlans and Dr. Hal Lyon at the federal level.

While Ventura County worked to facilitate funding, in ORI's appraisal, the

bureaucracy composing the operating chain appeared to function in the following

ways: , |

® It was a legal channel by which the funds flow
(seep) from the federal to the project level

e It was the administrative network which was
| responsible for impeding the progress of the .
LTI through the inflexible, often irrational
regulations on cash flow, contract negotiations
and approval and reporting requirements imposed
by the State of lllinois.

The apparent cause of funding tie-ups were:

] Severe over optimism on the part of the program
people at the U.S. Office of Education for the
Gifted and Talented as to how long the fiscal

office wouid take to process the grant

® Extremely low priority of the LTI with respect
to the Illinois State Department of Education
goals (state had apparen:ly little interest in the
project)

™ Authority for fiscal decisions at the state level
was not clearly designated and thus transactions .
were often impeded.

The administrative chain put an unreasonable burden on the limited
energles of the LTI staff, while impeding the flow of operational money. The
- result was a severe understaffing and overworking of the LTI staff during the
important planning and operational stages of the Institute.

Informal channels of communication between the LTI Director and all
levels of the administrative chain were opened. Thau¢ served in some cases
to facilitate LTI prugress. The drawback came hows:w:::, when peopie felt
bypassed. Feathers were ruffled with{n the adminiscrative groups when
informal channels of communication were used over the less adequate formal

ones.
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Inter-Staff Communication |

Because of the distance between the assoclate directors (both geo-
graphic and ideologic), some communication problems did exist between
the I.TI Director and some of the associate directors. Perhaps a small profile
Is in order about some of the associlate directors. A few cf the associate
directors appear to have very strong individualistic personalities, They appear
to have dominant biases which they expect to have considered in all LTI dis-
cussions. They have given a great deal of personai time to the LTI effert and
probably feel that the LTI owes them clear continuous communication on all
matters. Most important, they expect to have their opinion asked and con-
sidered on all matters of import to the LTI operation.

The LTI Director appeared to be a very fair-minded, but dominant
individual, who must integrate innut from the associate directors in making
major decisions. This was time conzuming and ofter: difficult. As a resuls,
he oiten made minor decisions on his own or in ipfirmal consultatioii with
others such as Dr. Jackson. The results were usvally very effective, bui
resulted in at least one associate director feeling bypassed. It was fortunate
that there appeared tc be a free flow of expre :isicn on these matters in most
cases, between the offended party and the Dirzctor. However, there have been
cond!tions uader v-hich hostility toward the Directer mAay have gone unresolved,
In snite of an apparent willingness to discuss matters on the LTI Director's
part. Such conditions can bec* be resolved effectively only if an associate
director communicates his fe2lings of "being left out" to the Director or the

group.
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IV. ORGANIZATICN AND IMPLEMENTATION
OF THE FIRST SUMMER INSTITUTE

N/S-LTI-G/T PROGRAM OBJECTIVES AND BACKGROUND INFORMATION

Introduction

The N/S-LTI-G/T Director and staff outlined specific prograin objectives
to be accomplished during the duration of the first Summer LTI. The objectives
ware:

° To train selected individuals both nationally

and regionally at regular training institutes
or workshops '

—To train 10-16 state teams (3-5 members
per team in July 1973, at one two-week
National Summer LTI

—To assist in the planning of at least
two Reglonal LTIs and to participate in
them

& To develop, reproduce, and disseminate some
appropriate documents and publications on gifted
and talented through N/S-LTI-G/ T-sponsored
workshops and institutes

—In cooperation with the National Clearinghouse
on Gifted and Talented, to develcp at least
3 fold-out brochures on certain vital aspects
of education of gifted and talented persons
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—In cooperation with the National Clearinghouse
on Gifted and Talented, to develop at least two
publications dealing with identification of gifted
and talented persons and with current program
practices

° To increase public consciousness, awareness and
knowledge about the gifted and talented.

In the following pages, a discussion of how and if each of these program
objectives were met. They are substantiated by the responses received from
both the questionnaires and from recorded observations by the evaluation team.

Backiz-ound

The first National Summer Leadership Training Institute on the
Education of the Gifted 2nd the Talented was held in Squaw Valley,
California, from July 8-20, 1973. There were 17 states, 1 region, and.
Canada represented with approximately 79 people participating.

The original objective of the LTI was to admit only 10-16 state teams
with 3-5 members on the team, but the LTI staff decided to admit all states
which agreed to come. The majority of the people were full-time participants;
only 4 out of the group were part-time participants (attended the first 4 days
of the Institute).

Region V was the representative regional team attending
the Institute.

Profile of States

The N/S-LTI-G/T Director and s.cff established guidelines for the
selection of participating states for the Iastitute.

° One state from each region without a full-time
state director of gifted and t:lented programs
plus up to six other states in general may elect
to send a team of five individuals

° Each team must finance par: of their expenses

° Each team must be willing to make the following
commitments to follow-up activities

. —To share experiences and materials with
neighboring states as well as tiirough
Regional LTIs
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-~ To attend scheduled follow-up workshops
to be held by areas (combining several
Regions) durlng the year

9 Each interested State Educaticnal Ajency must
submit one completed applicaticn form by April 15,
1973, with speclific information

—Statement of needs and purposes for
participation

—Names, addresses, phone numbers of
team members

—Background of individuals in relation to
the education of gifted and talented

—Brief description of gifted child applicant
has known. ‘

All states that agreed to come to the Institute were accepted by the LTI staff.
Follow-up requests for information were sent to each of the states to fully
meet the requirements stated in the guidelines. The LTI also received per-
mission from the Office of Education to include Canada as a representative

nation.

The states had variable backgrounds in the education of.the gifted
and talented. Approximately a third of the states have existing programs
for the gifted in their states already. The other two-thirds of the group either
just began to establish requirements for programs for the gifted or had no
immediate plans prior to attending the Institute.

Profile of Participants

The N/S~-LTI-G/T established criteria for the make-up of tha state
teams. Table 1 on page 7 lists the types of people they recommended.

From Table 10, the LTI participants reflected a diversity of back-
grounds, with school administrators and teachers being the most common (36%).
Closely following were consultants and coordinators for the gifted, representing
33% of the population. A surprising 13% of the participants have had no previous
experience with the gifted. Represented also were a number of state adminis-

trators (10%) and parents (8%).

Aside from occupation, 54% of the participants considered their present
involvement in activities concerning the gifted and talented to be centered on
state activities (Table 11, categories 1 and 4). Others reported their primary
activities to be with parent groups (9%), teachers of the gifted (4%), superin-
tendents of schools with gifted programs (4%) and consultants to teachers (3%).
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TABLE 10

LTI PARTICIPANTS' EXPERIENCE IN RELATION
TO THE EDUCATION OF GIFTED AND TALENTED

Response Category N Percent
Teacher, administrator, educator 29 - 36%
Coord;nator for programs of the 14 18%
gifted
Consultant of the gifted 12 15%
No experience 10 13%
Member, state department of

8 10%
education
Parent 6 8%
i TOTAL 79 - 100%
L .
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TABLE 11

LTI PARTICIPANTS' PRESENT INVOLVEMENT
IN ACTIVITIES CONCERNING GIFTED AND TALENTED CHILDREN

Response Category N Percent
Participation in state activities 35 439
concerned with the gifted : °
Member of state team 10 | 13%
No present involvement 10 13%
Consultant to state ’ 9 11%
Member of parent drganiza-

7 9%
tion
Teacher of the gifted 3 4%
Superintendent of Public

3 49
Schools
Consultant to teachers 2 3%

TOTAL 79 100%
76
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Thirteen percent of the population admitted no present involvement while 13%
said they were presently a member of the state team. The latter 13% also
have had no previous involvement in the area of the gifted prior to this Institute.

It appears that the LTI participants reflected the make-up of par-
ticipants recommended by the LTI staff. A more concentrated effort should
be made though to get more people from the private sector, parents of the
gifted, or college or university people, to participate in the Institute. -

LTI Participants Awareness of the LTI

A little over a third of the participants became aware of the Summer
"LTI through the state department of education (Table 12). Sixteen percent
were told by the local and/or state consultants for the gifted frem their states
and the rest of the people were notified by various individuals or groups.

Half of the participants felt, however, that they did not receive
enough information about the Institute from the state agency(s).  From the
“evaluation team's observations and unstructured interviews with the partici-
pants, the states were not that cooperative in disseminating information to
the participants. However, Table 13 does indicate that 44% of the participants
felt that they had been adequately informed.

Twenty percent of the people who commented on the question of being
adequately informed (Table 13) said that they would like the information about
the Institute sent directly to them, and well before the Institute begins. Six-
teen percent stated that thay would simply like more general information.
various other comments and suggestions were given as to how they felt that
the information could be disseminated more effectively. For instance, 3 people
(4%) felt & mailing list of the participants should be developed to assist in the
disseminatilon of materials or that the information should be sent to the state
departmert {i%) rather than to the individuals. Other comments were given
which 7. st fully relate to the question asked.

Particly.ant Satisiaction with Information Provided Directly To Them

A little over half (55%) of the participants felt they were sufficiently
informed about the organization and preparation of the Institute prior to the first
session. However, from Table 14, a large percentage (42%) still did not know
enough about the LTI prior to attendance. The comments given by the participants ‘
do not indicate why they were not aware of this, but it is felt that this was
probably due to the lack of interest that the states had in the LTI.

Understanding the Objectives of the Institute

Eighty-two percent (Table 15) of the LTI partiéipants felt that they
understood the objectives of the Institute. In fact, the primary reasons the
people were attending the Institute were to improve the planning and programming
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TABLE 12

- LTI PARTICIPANTS' RESPONSES AS TO
HOW THEY BECAME AWARE OF THE SUMMER LTI

Response Category N Percent
Through my state department
of education 29 7%
Local or state consultant in ‘ 13 16%
education for gifted
Directly from LTI staff 7 9%
Through USOE staff (D.C. A o
7 9%
~or Reglion)
National or local organiza- o
7 9%
tion meeting
Through a pre-institute
. 5 6%
planning session
Through a university colleague 4 5%
Through the Commissioner's 9 30
report to Congress on G/T
No response 5 6%
TOTAL ‘ 79 100%
78
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TABLE 13

LTI PARTICIPANTS' OPINION ON WHETHER THEY RECEIVED
ENOUGH INFORMATION ABOUT THE INSTITUTE
FROM THE STATE AGENCY

Response Category | N Percent
Yes 35 44%
No 39 : 50%
No response 5 6%

TOTAL 79 100%

Comments:

Please send information
well before institute
directly to participants 16 20%

Send more information
in general 13 16%

Send better information on :
housing and faclilities 4 5%

Never received informa-
tion 4 5%

Establish mailing list of

participants and use it to
- distribute material; also

give copy to participants 3 4%

Information should be
organized better 2 3%

Keep parents informed .
. and involved 1 ‘ 1%

Institute too organized.
Should allow more par-
ticipants from each state 1 1%

Send information to state
department not to

individuals 1 1%

No comment 34 44%

TOTAL | 79 100%
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TABLE 14

LTI PARTICIPANTS" OPINION ON WHETHER THEY WERE SUFFICIENTLY
INFORMED ABOUT THE ORGANIZATION AND PREFARATION OF THE
INSTITUTE PRIOR TO ATTENDING THE FIRST LTI SESSION

Response Category N Percent
Yes 43 55%
No 33 42%
No response 3 - 3%

TOTAL 79 100%

Commenté:

Had internal state or "
local problems blocking

use of LTI information 11 15%
Needed full schedule in
advance of LTI 7 9%
Needed more information
on institute goals 7 9%

No information received
prior to summer institute 7 9%

Information flow was
very good 6 8%

Prepare a mailing list of
participants to send out

to participants 2 3%

Prior information not

really necessary 2 3%

Needed more information

on clothes, etc. 1 1%

No comment 36 43%
TOTAL 79 100%
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TABLE 15

LTI PARTICIPANTS' UNDERSTANDING OF
THE OBJECTIVES THE N/S-LTI-G/T AIMS TO PRESENT
DURING THE TWO-WEEK INSTITUTE

Response Category N Percent
Yes 65 82%
No 10 - 13%
No response 4 5%

- TOTAL 79 100%

Comments:

| Institute materials were 4
clarified
Did not get materials 3

before institute

Need for prior state
3
group interaction

The material should be
disseminated before the 1
start of the institute

Objectives coincide
with the institute 1
objectives

Feel state plans cannot
evolve with varied
participant background 1
and little understanding
of lines and authority to
implement plan -

Understood objectives
soon after the start of 1
the institute -

Terminology of federal 1
legislation hazy
TOTAL , 15
81
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for the gifted (30%) and to work with their team to prepare a state plan (30%).
These are clearly two main objectives outlined by the LTI. There were various
other reasons (Table 16), but these were the two most common.

‘Most Important Factor the Institute Could Relay to Participants

Table 17 shows that four main items appeared most frequently among
those asked on what was the most important factor that the Institute could give
to the participants. Theywere:

' To provide guidelines for a state plan (21%)

e To share experiences of others in setting up
programs for G/T (15%)

° To increase motivation of state l‘eadership
to provide programs for G/T (13%)

° To provide a source of general information
on G/T programs (13%).

This clearly paralleled the objectives outlined by the LTI and it was encouraging
to see that what the participants wanted to learn was what the LTI was desligned

to provide.
ORGANIZATIONAL STRUCTURE OF THE N/S-LTI-G/T

The LTI Director and staff established a theme for the N/S-LTI-G/T.
It was called AIRPORT, an acronym for "An Institute for Researching, Planning,
Organizing, and Recognizing Talent " During the Institute, consultants were
referred to as travel agents, meeting rooms were designated as -gates, meeting
times were referred to as departure times, and the sessions were the flights.

A description of the organization.of the LTI is presented outlinlng
what handouts were given out, what facilities were available and what types
of interaction occurred among the participants. ‘

General Information Handouts

Workshop Handbook. A workshop handbook was given to each person
participating in the Institute at the time of registration. Each person also
received a name tag indicating the state each represented and in some cases

their title, i.e., ROEs, SEAs, etc.
| Briefly the contents of the handbook included:

e General information about room check-in procedures,
schedule of consultants’ free time for conferences,
an overview of the 2-week schedule, availability of
secretarial services, etc.
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TABLE 16

LTI PARTICIFANTS' PRIMARY REASON(S)
FOR ATTENDING THE SUMMER LTI

Response Category ‘ N Percent
Improve planning and program- _ o
ming for gifted 25 . 32%
Work with team to prepare o [ 30%
state plan * °
Obtain insights from other - 20%
states °
Team member, requested by
state department of 8 10%
education
Exposure to personnei, 8 10%
resources and materials °
To become a better facilitator 7 9%
for the gifted °
Develop skills in implement- - 9%
ing legislation ‘ °
Interest in gifted students 5 ‘ 6%
To get state involved in the 4 59
education of the gifted °
Development of an evaluation
procedure for programs for 3 4%

the gifted _
Provide educational opportunities 2 39,
for gifted children °

To effect teacher training in

2 3%

universities
To establish a regional leader- 2 39,
ship team *°
Develop public awareness for 1 19
the needs of G/T ?
Possible funding organizations 1 1%
TOTAL | ‘ 115* 146%

*Total exceeds 79 because some respondents game more than one

answer. Percent based on79.
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TABLE 17

LTI PARTIC IPANTS' FLILINGS AS TO THE MOST IMPORTANT FACTOR
THE N/S-TT1-G/T C:HOULD RELAY TO THE

PAF . . .TING STATE TEAMS

Response Cate N Percent
Provide guidelines for a o
state plan 17 21%
Share experiences of others
in setting up programs for 13 15%
G/T
Increase motivation of state
leadership to provide programe 10 13%
for G/T
Provide a source of general
information transfer on G/T 10 13%
programs
Provide ideas for delivery 2 9%
systems (techniques, etc.) °
Sugge:: sources of funding 5 6%
Knowledge of federal aims 3 49
and goals concerning G/T °
A rationale for state and local 3 19,
programs P
Identify sources of technical
assistance in developing 3 4%
programs
Provide specific guidelines
for identification of gifted 2 3%
children
Learn to obtain public acceptance 2 39
for programs for the gifted °
Insight into needs of gifted 2 39
and talented ' °
Provide construc-.ive criticism )

2 3%

of state plan

TOTAL 79 100%

67

84




.information providzc was used and appreclated.

° A diugram of the location of the meeting rooms
° Brief resumes and pictures of avallable consultants

° Publication "Gifted and Talented Children and
Youth: A Selected Guide to Resources for Infor-
mation, Materials and Assistance"

° Recrc ational brochure about Squaw Valley

° Pamphlet entitled "What About the Gifted and
Talented 7"

° The Pre-Institute Reaction Sheet
° Tre Session Evaluation Forms booklet.

This appeared to have been an effective means of orienting the par-
ticipants to the LTI upon their arrival. The registration went smoothly and
the participants received enough information from the handbook to familiarize
themselves with wh . was to come during the two weeks of the Institute. The

Dally Acenda. A daily agenda for the next day's activities was handea
out every evening at dinner. It included the title of the sessions to be presented,
the time and room number, and the name of the consultants who would be giving
the presentations. Extra coples were also always available at the LTI desk if
someone happened to misplace it.

Ever. thougi the handbook »ad a copy of the 2-week schedule, the dally

agenda provided updates and corrections of the sesslon assignments. This was

appr.:clated by the participants and a very useful idea. Nevertheless, occaslional
changes were made in schedules after the daily agenda was handed out. These
.sz1e posted on a blackboard outside the main office. Such changes, particularly
in the case of recreationzl activities caused occaslonal mix-ups and missed
eve-ts. The frequency of occurrence wes iow. Important changes were also
announced at meals. People most likely to become confused were those who
were late to meals and did not check the announcement board. ‘

Available Facilities

Library Resource Room. An extensive library was set up to provide
materials, books, films and pamphlets for use by all LTI participants. A full-

_time librarian was also available to help locate information and provide assistance.

Recorded observations and conversati. ns with a number of participants
indicate that the library was extensively used and proved to be an asset to the
entire Institute. Many new publications afd ideas were exposed to these people
and helped them in writing their state plan.
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Secretarial Services. . Secretarial service (typing) was available to
any participant needing assistance. All requests were handled on a first-come,
first-serve basis. :

_ The outstanding accuracy and timeliness of the secretaries was helpful
to the participants as well as to the evaluation staff.

Consultant Services. The LTI consultants and staff were available at
scheduled times to help individuals and/or state teams during the Institute. This
service was widely used and appeared to have been the most helpful of all services.

Adequate leadership was provided to states and individuals, especially
to those with no previous experience in the gifted. From observations of several
of these sess.ons. the higl quality of guidance the consultants provided was
impressionable.

General Office. The central office was designed to help the participants

wit.h problems they may have, like scheduling rides to the airport. ~stions
about reimbursement procedures, etc. It was well orc "nized and . =ntly

managed.

Structure of Training Sessions

The training sessions were led by consuitants knowiedgeable abhaut
the topics covered. The sessions were structured into five categorie::

® Large group (approximately 100 individnals}

™ Medium-sized group (40-50 individuals)

® Small-medium-sized group (10-1& irdtriduals)
° Small-group (5 individuals; state team)

® Independ-e‘nt study.

The small-medium and medium groups wer2 more like workshor sessions ceniared
on specific topics, whereas most of the large sessions wrre general lacture
groups. The "small group"” and "independent s..dy" categories wvere for teams
or individuals to work independently. The LTI purposely siarted out with a

few large group sessions to set the tempo and tun: of ¢lie effort aheaAd.
Gradually, sessions were made smaller as participants took on mare and morea
responsibility in session.:. Lectures became discussions as soclel! biases
loosened up. A more thotough discussion of the outcomes of these sessicns is

discussed on page 72.

The length of sessions varied. All sessicas started &% 8:30 a.m.
Different sessions were go!=. on at the same time, but sessiuns were repedted
during the day to ensure ai: - rticipants would get a chance to see them. Aiso,
the same session might have een given by two or mcre people. The participants
were given the option as t= who they would like to observe. It was clear, from
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direct observation, that repeated sessions were never equivalent. Speaker
performance varicd considerably as did group participation, depending on the
time of day. fatigue, etc. These differer.ces were merely observed, and no
valid value judgment can be made ori the differential effectiveness of alternate

repeated sessions.
Interaction of Participants

The LTI staff provided an effective means of getting the participants
to interact among one another during the Institute. A description of each of
these procedures is described.

Meal Time. Lunch and dinner were an integral part of the learning and
sharing time for participants. Seating arrangements were devised icebreaker
fashion to get people together who otherwise might not interact. The techniques

used were:

Seatin:, by teams

Seating by region

Seatinc by initial of last name

Seatirg by job similarity

e & o O o

Open seating.

Several compiaints were received about these methods but a positive
change in the ei#ironment of the sessions and social gatherings .wvas seen in a
matter of days. Much of this can be attributed to the rotating seating patterns.

Training Sessions. Many of the ..»all and medium sessions were set
up to bring together states with different levels of experience and expertise in
th.e gifted field. Several times, also, the last initial of the participants was
used to get people together in a work setting rather than a social one. Both
methods were effective, but the states should also have been grouped by level
of individual Fstate experiences in relation to the gifted.

Planned Social Events. The LTI did not provide ali work and no play
during the two weeks of the Institute. Many social activities were.planned,
such as social hours, scheduied day and evening trips, recreational
activities, etc. People were able to relax more here and interact on a more
informal basis. People seemed to get very close to one another under this
intense program. There was a definite letting down of the hair for most people.
Alotappeared to be accomplished during these essential periods that proved

beneficial.
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EVALUATION OF THE LTI TRAINING SESSIONS

The first National Summer Institute provided an intense schedule
of learning and training sessions for the LTI participants. The stated objectives
for the N/S-LTI-G/T participants were:

° To formulate a written State Plan or to reasses
the existing State Plan in terms of the following:

—needs assessment
—objectives
—consideration of program options
—some budgetary consideration
—possible legislative models
n To become familiar with kinds of available resources:
—personnel
—written materials
—media products

® To design specific strategies for follow-up to the
National Summer LTI in terms of the following:

—content
—time structure
—discsemination (including building public acceptain. 3},

These tasks were to be accomplished through the efforts of the i.TI <ore scaff
by providing to the participants increased competencies in the folicwing areas:

] State of the art
¢  Characteristics of gifted and talented
—identificaticor. procedures
—resultant differentiated educational needs
® Current program practices
—program prototypes
. —program initiation steps

—curriculum materials
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° Teacher training (preservice and in-service)
and teacher selection

° Change process in institutions
° Building of an advocacy base.

The training sessioas were designed to achieve each of these goals. In the
following pages an attempt to see if these goals were met is presented by
giving the overall responses received from the session evaluation cards
(individual session tables can be found in Appendix D), and from certain
questionnaire items from the Post-Institute Reaction Sheet (Post-IRS).

Overall Opinion of the Training Sessions

Presentations. The LTI participants felt that the presentations given
during the Institute were for the most part excellently Jone with the rating of
"good" closely following. Table 18 shows that 58% of the participants who
responded to the question on the Post-IRS felt that the presentations were
wyery good” and 39% fel: that they were "good." Ninety percent of the
respondents felt it was of wmaximum importance" that the LTI had capable
and qualified instructors.

The staff utilized during the 2-week Institute are generally recognized
vexperts" in the fleld of the gifted. They appear to have taken this task
seriously, and worked very hard. The quality of guidance and instruction the
participants received was unquestionably valuable.

Environment. The environment of the session meetings wasa problem
continuously throughout the Institute. Rooms were hot, there was poor ventila-
tion, improper lightir and continuous interruptions from the outside caused
discomfort. Over a third of the respondents (Table 19) thought that the conditions
were generally either "poor" or "very poor. " Twenty-six percent felt that they
were "barely acceptable" while 34% felt they were "good." Only 6% (4 people)
felt they were "very good." More than half of the resposidents (62%) believed
the environment to be only n"moderate to maximum" in importance whereas almost
a third believed it to be of "maximum" importance.

The LTI staff could not do much to correct the environment because there
was not enough extra space avallable to make changes. However, as the Institute
progressed, people pald less atterntion to thelr environment and more to the subject

matter. .

Quality of Materials. As expected, onl;” a small percentage of individual
training sessions had materials presented. The question on the session evalua-
tion card asked for the respondent to rate the quality of materials presented at
each- session. Most of the respendents indicated that the question was not
applicable to the séssion and righifully so. This was coded as a "no response"
to the qu~stion.
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TABLE 16

17] PARTICIPANTS' FEELINGS ABOUT TUE QUALITY OF INSTRUCTOKS AT THE INSTITUTE

QUALITY MPORTANCE

Responée Categdry N Percent Response Category N Percent
Very Poor | - - Minimum Inportance - -
Pcor - - Min-Mod Importancé - | -
Barely Acce‘ptable . 1% o Moderate Importance _2 3%
Good 27 | 3% | Mod-Max Importance 5| ™

| Very Good 40 o Maximum Importance“ 63 90%

i No Response l % No Response - -

| 1ome oo | oww | om o]
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TABLE 19

LT1 PARTICIPANTS' FEELINGS ABOUT THE QUALITY OF THE
RQ0M ENVIRONMENT WHERE THE SESSIONS WERE HELD

QuAIY - |  IMPORTANGE

Response Category N | Percent Resp(t, ory 1N Percent

Very Poor ) oy | Mid.  ocamce | 1 | 1%
Poor 14 20% | ‘Min‘-Mod mpotance | 10 | 14%
Barely Acceptable | 18 |  26% Moderate Importance | 26 38%
N Gl 24 - 34% - Mod-Max Iportance | 24 R
Very Good 4 % Maximam Importance | 9 | 13%
No Response 1 Iy No Response | ! 1%
O |70 | 100 0 70| 100%
4




Table 20 indicates the responses received from the Post-Institute
Reaction Sheet on the effectiveness of published materials. Over half of the
respondents (63%) felt they were "very good" and a third felt they were "good."
Fifty-six percent of the participants indicated that materials are of "maximum"
tmpcrtance to a session while a third were between a rating of "moderate to
maximum® in importance. Only 7 people or 10% felt that materials were of

“moderate” importance. ‘ ‘

A check question was designed into the Post-IRS to find out how
‘consistent the LTI participants were in their opinion about the published
materials. Table 21 shows that 94% of the respondents felt that the materials
were either "good" or "very good" which corresponds with Table 20 (95% of
the people checked either "good" or "very good" to this question).

The major training materials prepared to meet the needs of the LTI
participants were:

™ In cooperation with the National Clearinghouse for
the Gifted and Talented

—The Identification of the Gifted and Talented

—QGifted and Talented Children and Youth: A
Selected Guide to Resources for Information,
Materials and Assistance

—Providing Programs for the Gifted and Talented:
A Handbook

—Effecting Change

° Through the Ventura County Schools

—Developing a State Plan for the Education
of Gifted and Talented Students

—Strengthening State and Federal Relationships
in the Education of the Gifted and Talented.

Overall Satisfac .ion with Sessions. The LT. participants primarily
indicated that they were happy with the sessions. A summary of the responses
from the session evaluation forms showed that 53% thought they were excellent,
~ 36% thought they were good, and only 11% thought they were weak. Negative
.comments were usually made about the environment or the scheduling of the

sessions. The Institute was intense, as mentioned before, anu. & number of
times sessions were held late in the afternoon or soon after dinner. Peopls
were usually so exhausted at the end of the day (sessions began at 2:30 &.m.)
that they felt unable to properly functicna at those times.

Secsions should be avoided in the evenings, whenever possible, or
adequate time lags for resting should be provided between sessions.
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- TABLE 20

LTI PARTICIPANTS' FEELINGS ABOUT THE |
EFFECTIVENESS OF PUBLISHED MATERIALS AT THE INSTITUTE

IMPORTANCE

QUALITY .

Respons‘e Category | N Percent Response Category N Percent
Very Poor - - Mintmum Importance | - -
Poor 1 1% Min-Mod Importance | = -
‘Barely Acceptable | ‘4% | Moderate Importance | 7 10%
Good 2 32% Mod-Max Importance | 23 | 33%
Very Good 4 63% Maximum Importance | 39 56%
No Response - No Response ] ‘1%

oL | 70| 100% o 0| 100
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TABLE 21

LTT PARTICIPANTS' FEELINGS ABOUT THE USEFULNESS OF THE MATERIALS
PRESENTED AT THE INSTITUTE TO SET UP OR IMPROVE
PROGRAMS FOR THE GIFTED IN THEIR STATE

Response Category N Percent
Very poor - -
Poor - -
Barely acceptable 3 4%
Good 28 40%
Very good ‘38 54% -
- No response 1 2%
TOTAL 70 100%
97
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Social Atmosphere. The social atmosphere of the sessions was
generally very favorable. The distribution of feelings went as follows:

° Normal - 65%

® Reasonable - 26%
e Cool - 3% |

° Unfriendly -1%.

people seemed to get along well both in and out of sessions. They continually
appeared to be interacting which made the whole Institute generate an atmosphere

of warmth and cooperation.

Statistical Interpretation. Grand means (x) and standard deviations (s) were
tabulated for the five quality categories on the session evaluation cards dis-
cussed in this section. From Table 22, the social atmosphere received a X of
+6.8 on a 10-point scale (see Appendix E for score interpretation). The s was
0.5 which indicates almost no variance of opinion among the participants about
the atmsophere of the sessions. The quality of presentations, materials and
overall satisfaction with the sessions received an X of approximately +6.0 with
an s = 1. Again, no extreme variance among the participants on these categories
was indicated. The quality of the environment received an X = +3.4 which is
somewhat lower than the quality rating of the other categories with a higher

of 1.4.

The findings from the Post-Institute Reaction Sheet were slightly more
dramatic and somewhat controversial concerning satisfaction with the quality
of instructors, materials and room environment. The controversy is indicated
by the large standard deviations. These measures of overal'® satisfaction were
derived from two-part scales measuring the importance and quality of the
various parameters of interest. Using two-part scales tends to inflate the
standard deviation because it emphasizes individual differences. The data in
Table 23 indicates that the participants agreed that the instructors were excellent,
and it is very imporiant to have high-quality people leading the training sessions
(x = +9.2 withan s = 1.6). The participants also felt that the materials were
satisfactory and of good quality (an X = +7.9 was calculated with an s = 3.2).

The room environment received an x = +0.8 and an s =5.5. The par-
ticipants had a high variance of opinion on this item plus indicating a very low
rating of satisfaction. This factor showed the least amount of satisfaction.
The large standard deviation indicates that many people felt quite negative
while some others were reasonably satisfied. Nevertheless, this-is clearly
‘an area requiring attention for the next LTI.
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TABLE 22

STATISTICAL DATA ON PARTICIPANTS' OVERALL
OPINION OF THE TRAINING SESSIONS

Category b 4 S

Social Atmosphere
Quality of Presentations
Quality of Materials

Overall Satisfaction

w U1 O O O
L] . . L]
e e e O
L] L] L] L] L]
O O N wn

8
1
.0
7
4

Quality of Environment
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TABLE 23

STATISTICM DATA ON PARTICIPANTS' FEELINGS
CONCERNING INSTRUCTORS, MATERIALS AND ROOM ENVIRONMENT

Category X s
Quality of Instructors 8.2 1.6
Quality of Materlals ‘7.9 .2
Quality of Room Environment 0.8 5.5
3
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Tabulations of Session Evai.uatioh Cards

Tabulatioryi‘é of the individual training sessions held during the two weeks
of the Institute can be found in Appendix D. The participants were to fill out a
session evaluation card for each session they attended. The quality of the pre-
sentations, the quality of the materials, the quality of the room environment, the
overall satisfaction with each session, and the quality of the social atmosphere
were evaluated. The tables include the percent response in each of these cate-
gories, the classification of the session (large, medium, etc.), the specific
session leader(s) and the comments expressed about each of the sessions. How-
ever, note should be taken that not all sessions are included. Several problems
arose which resulted in incomplete data: ‘

e Participants did not include enough Information on a
number of the cards to distinguish which sessicns
they were evaluating.

e Several times during the Institute the consultants
conducted more than one session per day. At times,
the participants would only include the consultants’
names, thus, it was difficult to tell which session
the respondent was referring to. ‘

e Attendance was not taken at the sessions which
prevented any form of follow-up of people who did
not return cards.

e Evaluation cards were not recelived for a few of the
sessions. ‘

For future Institutes a sign-in procedure should be used plus a head-
count to ensure that proper and accurate feedback is occurring. Much potentially
useful data had to be discounted because no control on attendance was employed.

Meeting the LTI Cbjectives

Table 24 shows the LTI participants' overall opinion on whether the LTI
was effective In terms of their original expectations. Fifty percent of the people
rated their satisfaction as "very good" and 43% rated it as "good."” Only 5
people or 7% felt that the LTI did not fully meet their needs ("barely acceptable.")
Thus, an astounding 93% of the participants were happy with the total program.
This was an unusually high percentage of satisfaction. :

Ratings of Quality and Importance of LTI Objectives. A list of expecta-
tions was generated from the participants on the Pre-Institute Reaction Sheet.
Tabulation of these sheets was done on-site and categorized according to the
objective headings outlined by the LTI staff. They were:

° Expectations relating to state plan
° Expectations relating to resources

° Expectations relating to follow-up.
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TABLE 24

LTI PARTICIPANTS' FEELINGS ABOUT THE OVERALL EFFECTIVENESS
OF THE LTI IN TERMS OF THEIR ORIGINAL EXPECTATIONS

Response Category N Percent
‘VVery Poor - -
Poor - -
Barely Acceptable 5 7%
Good 30 43%
Very Good : 35 50%
No Respcnse - -
TOTAL ' 70 100%
102
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This list was incorporated into the Post-IRS as a question where the participants
were asked to rate the quality and importance of each item.

Table 25 lists all of these expectations under the appropriate heading.
A discussion of each category is presented separately.

Expectations Relating to State Plan, The participants seemed to feel
their expectations related to writing a state plan were adequately covered. In
fact, rnost of the participants rated the quality as "good" with "very good"
trailing close behind. Items 6, 7, and 8, however, dealing with teacher train-
ing identification and state assessment procedures for gifted programs were
rated more in the "barely acceptable" category, where a third or more of the
group felt that the topics were not covered well at all.

In looking at the "importance" section (right side of table), most of.
the participants felt the items were of maximum importance. The three areas
participants thought should receive highest priority were:

® Ideas for teacher training
® Increased knowledge of program planning alternatives
B Good criteria for selecting teachers for the gifted.

Means and standard deviations were calculated for each expectation
to indicate the relative satisfactio.: participants hac for each item. Table 26
lists, by most to least satisfied, the items mentioned under "expectations
relating to state plan." The participants were moderately satisfled (x = +7.1)
with the amount of increase in insight they received needed to develop a com-
prehensive state plan. However, with an s of 4.0, it shows a rather large
variation of opinion within the LTI group. The other expectations, for instance,
increased knowledge of identification procedures, program planning alternatives,
and ways to improve legislation or definition of gifted and talented, were also
quite satisfactory but also having an s of approximately 5.0.

The data from this table points up again that the participants were
not very sa“isfied with the information received on teacher training or selection,
or the ways to conduct a state assessment of gifted and talented education.
The s of these three items averaged around 6.0 with X scores falling around
' +3.7. Basing this on the 10-point scale, the participants were hardly satisfied
with the way these expectations were handled.

There were ‘hree other questions on the Post-IRS that related specifically
to the state plan. A discussion of these is presented here.

A state position paper was to be written by each state team prior
to writing the state plan. Table 27 indicates that 80% of the participants
. felt comfortable with their state position paper while 87% felt that they
had developed a workable state plan to take back to the states (see -Table
28). Also, the participants were asked to comment on what significant
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TABLE 25

* LTUPARTICPANTS FEELINGS ABOUT THE QUALITY AND IMPORTANCE OF THE
* EXPECTATIONS THEY HAD PRIOR T0 THE START OF THE INSTITUTE®

QUALITY - o PORTANCE
Ruely Yoy Re No
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NS NS N % [ NS N % NS N{SIN %[N (N %NS [NJR|{N[Y
A, Expectating elling to shate phnr
1 Ingteased insint noeied to oe-
wlop camuthongirastaaphn, | 11201 29 14_ nlalalsia|slea(0e] ]2t 3] 5;u W B[ {2]2]68]00
2 Apwlc binitnlee
“Giltedand tilented.” a3l AR |alsin|s|afs]e|t0] 2] {3 |S ] | W|AIH|V N |26 (%]
3. Increased knawidge of ‘
idhntification progedunts vlaly 2 vujm|olainloalats el |2f-~f 8|2|n|aw{amei3|s e
4, lncresad knowelpe of wagrarm
Zhnning dlarnatives fie,, teck- . .
g s approsches o1c.) a3l sintolofe{ {58660 -i~-[=[~] 476 {oajn|c2|4]|6]6 0
5 Insightinta how 1o improve . ‘
© leyalation for the gifted, aladalal rl|m i safslesiwa) a5 =[] 7{n|0fn|®|5|2] 6| w
o 8. fceas for todcher training, - atslrn|als|aloiw|sis]sew|w] ~j-]rj2] 8|1 sie@|r)2]8e
7, Anowicdge of hoa to conduct
¥ Stk vizument of resnt
consihungin edhalion for -+ ' .
O youth, sis s | olotmlostos) alwtalsfabfwoy afa|a{a|afwRiaja|B|aid s 6w
et
8 Giod eriteria for wecting
tathen fur the gfted, . - sisl2 | alainlulnivlofstsleslmo) v|2 23| 6]o[mjaw|Biea|2[3 |60
3, Evpociyiioni telatng to asources; ‘ | B
1, Increased hnowhkiie of what ft- -
higpaingin sduceiion of the ’ o
gifine and twhnted. alatalsi 2l ajolmia|selafalee|w] «tafrj2r]2a]isiuj@Biti2; 6w
2, Inttraction with Jeagess in ré ‘
sareh and pecgrammiag for ‘ I
the gifsetl, wlbel=]=l 4y glalmliatsslolajo] wf-|-f«f2{a3]@|2|6j68]1 |2]66 100
2 To devalop cloar working
telationship with gther s2ts "
1Ty segin ‘ b3 el elnlwlw aeiwlale]olesfro] 1 {2 (aje|1d]|a|aja,u|®He 6|60
4, Increszad awwsneze of informae g1
ioh saurces on the 7i‘ted, el sl st nlaistsslalafes|woe] ~]=]v 2] ¢]6(@]a0jd|a|t ]2 6]00 ‘
5 Lathange of idoss with other ‘ Lol :
sutes alaqa b al vinlwlmlajalejafe|m) vi2ae|3] T In|O 0iMA(82]|2]3 |60
) CExgefunonfe'mdwIu!!owp_: ‘ : ‘ ‘ - . 10,_
1 0 a 1. Insizht inta the problem of ‘ a
© pranning for improved public ‘ ‘ ‘ ‘
i lafapelufminlaiw|ala|se|woy -)=f=1=1 0] 20 2R]2f6 |23 }060]|i00

"These expectations ware generated by the partciaints Irom the quesiion on the Pre-Instntute Azactionsneet that asked,
it are your najar expectations ram thi Instude?™ ORI presenied ths st on the PostIntriute Rea ton Sheet
axking for a ranking of the guality 10d importance of each fteen,

Q

ERIC

QA Fimext provided by R



TABLE 26

STATISTICAL DATA ON PARTICIPANTS'
EXPECTATIONS RELATING TO STATE PLAN

Category

X

Increased insight needed to
develop a comprehensive
state plan

Insight into how to improve
legislation for the gifted

Increased knowledge of program
planning alternatives (i.e.,
techniques and approaches,
etc.)

Increased knowledge of
identification procedures

A specific definition for
vGifted and Talented"

Good criteria for selecting
teachers for the gifted

Knowledge of how to conduct a
state assessment of present
conditions in education for
G/T youth

Ideas for teacher training

4.0

4.8

5.0

4.8

4.7

5.6

5.6

6.0
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~ TABLE 27

* ‘LTI PARTICIPANTS' FEELINGS ABOUT BEING COMFORTABLE
WITH THEIR STATE POSITION PAPER

Response Category N Percent
Yes : 56 80%
No 6 | 9%
No response 8 11%
| TOTAL 70 100%
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TABLE 28

LTI PARTICIPANTS' FEELINGS ABOUT WHETHER
THE STATE PLAN THEY EVOLVED WAS A WORKABLE ONE

Response Category N : Percent
Yes 61 87%
No ' 1 S 1%
No response 8 . f 12%

TOTAL _ 70 ‘ 100%
87
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experience they encountered in preparing the state plan. Approximately half

of the participants gdid not respond to the question. But of those who did, 19%
felt that the leadership of the team leader and the cooperation of the state team
was excellent. Table 29 lists the responses.

. Expectations Relating to Resources. Referring again to Table 25, the

participants indicated clearly that theitems under vexpectations relating to
resources" were well presented at the Institute. The majority of the group rated
items "good" or "very good." Over half of the participants felt that three areas
were especially well covered and were given a predominance of "very good"
ratings. They were:

° Interaction with leaders in research and programming
for the gifted (58%)

™ Increased knowledge of what is happening in educa-
tion of the gifted and talented (56%)

° Increased awareness of information sources on the
gifted and talented (53%).

The first two expectations listed above were also thought te be of
maximum importance in relation to resources. Seventy-three percent of the
group felt that knowledge of what 1s happening in the gifteod field is very
important and 68% felt that Interacting with leaders of the gifted is also of
maximum importance.

Table 30 indicates the relative satisfaction participants had in
regard to the expectations relating to resources. Again, they are ranked
according to the most to least satisfied by the LTI group. The participants
agreed (s = 2.5) that they were quite satisfied with the interaction they had
received with the leaders in research and programming for the gifted. (An X=+8.5
was given on this point.) The items dealing with increased awareness of informa-
tion sources and increased knowledge of happenings in gifted educationwere given
high means also, approximatelyX = 7. 4and 7.3, respectively, indicating their overall
satisfaction. However, the s's were 4.3 and 5.3, respectively, indicating con-
siderable variation among the LTI participants on these points.

The last two items, the exchange of ideas with other states and the
development of a closer working relationship with states, were ranked with
a moderate degree of satisfaction, X's = 6.7 and 5.2, respectively. The s's
averaged 4.5 which is also an extreme amount of variation among the group.

Expectations Related to Follow-Up. Only one expectation was generated
by the participants in regard to follow-up; insight into the problems of planning
for improved public relations. Forty-four percent of those who responded thought
the quality of knowledge gained was "good." A third thought it to be "very good."
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TABLE 29

LTI PARTICIPANTS' COMMENTS ON THE
SIGNIFICANT EXPERIENCES THEY ENCOUNTERED
DURING THE PREPARATION OF THE STATE PLAN

Response Category N Percent

Excellent leadership from
team leader and cooperation 13 19%
of state team

Ability to talk with researchers,

consultants and state directors 9 , 13%
individually

None 4 6%
Had state plan prior to the 3 4%
LTI

Each member of team saw

problem differently and 2 39
consequently, had different °
objectives

Assignment of a consultant
to states that had no plan 2 3%
whatsoever in the gifted

Difficult to plan realistically
when knowledge of resources 1 1%
is unknown

State plan was a wasted
1 1%
exercise

Hopeful that the state plan
will be operable and 1 1%
supported by legislation

No response 34 49%
TOTAL 70 100%
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TABLE 30

STATISTICAL DATA ON PARTICIPANTS'
EXPECTATIONS RELATING TO RESOURCES

Category

X

Interaction with leaders

in research and program-

ming for the gifted

Increased awareness of
information sources on
the gifted

Increased knowledge of
what is happening in
education of the gifted
and talented

Exchange of ideas with
other states

To develop a closer
working relationship
with other states in my
region

8.5

7.4

7.3

6.7

5.2

2.5

4.3

5.3

4.3

4.7
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The X for the level of satisfaction concerned with this expectation
was ¥ = 6.3 and an s = 5.0. Variability was extremely high here, too, as
it was for most of the expectations. :

Summary Findings. An overall X and s were calculated for the overall
level of satisfaction felt by the participants concerning all expectations. The
data indicate an X = 5.9 with an s = 4.9, which indicates a relative satisfac-
tion of the entire group with much variation in opinion. )

LTI PARTICIPANTS' REACTION TO VARIOUS ASPECTS ABOUT THE LTI

There were various questions on the Post-Institute Reaction Sheet
that asked the participants about general feelings they had concerning different
aspects of the Institute. This included the use of gifted youth in the Institute,
specific questions on ways the LTI experience influenced them, and the par-
ticipants' overall opinion about the Institute. A discussion of each area is
presented in this section.

Use of Gifted Youth at the Summer Institute

Gifted high school students participated in the Institute for one day
during the second week of the In:tiute. Their primary purpose was to react
to the state teams' state plan by inputting and criticizing what had been prepared.

Table 31 indicates that over half (54%) of the LTI participants who
responded felt that the use of gifted students was a good idea, but that the
students did not contribute much. There were, however, 27% of the group who
did feel that the youth had some positive influence on the sessions. A check
question was incorporated into the Post-IRS on this point. In Table 32, 37%
of the participants felt that the idea of using gifted students was "good, " 23%
felt it was "barely acceptable" and only 5 people or 7% felt the idea was
"yery gooc.." These answers do not fully agree with those discussed above.
It appears that the respondents were a little unsure of themselves about the
use of the students which caused the discrepancy between the two questions.

- The LTI participants had mixed feelings concerning the "importance"
of using gifted students. A third considered it to be of "moderate-to maximum" -
importance, a fifth thought it to be of "moderate" importance and, almost a
quarter rated it "maximum" in importance. Again, the respondents didn't seem
to understand what role the students were to play, thus the mixed feelings
about their usefulness or importance. This was evidenced in the actual sessions.
A portion of all these sessions were observed and it was noted that the students
were asked not about their opinion on the state plans, but about their experiences

as gifted children.

A good deal of time was spent talking to the students to understand
their feelings about the conference and their role. It became clear that this
was a diverse group with a number of socially inhibited members. There was
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TABLE 31
LTI PARTICIPANTS' FEELINGS ABOUT THE PARTICIPATION

OF HIGH SCHOOL STUDENTS IN THE INSTITUTE .
Response Category N Percent
I feel that the high school
students' input contributed 19 27%
significantly to the overall °
effectiveness of the LTI.
I feel that the high school
students were a nice touch 38 5 49
but they did not contribute °
much input into the LTI.
I feel that the use of the
high school students was 7 10%
a mistake.
No response. 6 9%
TOTAL 70 100%
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TABLE 32

STITUTE

LTI PARTICIPANTS' FEELINGS ABOUT THE USE OF GIFTED YOUTH AT THE IN
QUALITY IMPORTANCE

Response Category | N Percent Response Category N | DPercent
Very Poor ) 1% Minimum Importance 4 6%
Poor 12 17% Min-Mod ‘Import& nce 6 9%
Barely Acceptable | 16 23 Moderate Importance | 19 21%
Good 27 39% Mod-Max Importance | 22 31%
Very Good ) 7% Maximum Importance | 17 24%
No Response ] % No Response 6 9%

0T 0| TOTAL | 00
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general agreement among the students that the term "gifted" or "superior”
put them on the defensive. Some felt that team members saw them as a
curiosity, while others felt the team respeted their opinions. It appears
that most was accomplished in the groups that treated the students as intel-
ligent people (perhaps as equals). Less was accomplished in the groups
where curiosity got the best of the situation and the children felt on display.

Ten percent of the LTI participants indicated that the use of gifted
students in the Institute was a mistake (Table 31). However, from Table 33,
the reason most often given was the children should have been involved
from the beginning of the Institute so they could have clearly understood
their roles. The participants did not say they should not have been involved

at all.

The session evaluation card presenting the data on the gifted session
(see Appendix D) points out that the participants were quite happy with the
session. Fifty-nine percent of the respondents rated their overall satisfac-
tion with the session as "excellent" and 28% rated it as "good." The student
presentations were equally satisfying to the participants.

Areas of LTI Influence

There were several questions on the Post-Institute Reaction Sheet
that asked how the LTI might have influenced the participants' opinions con-
“cerning gifted education. A discussion of each is presented below.

Values. Certain ideas were expressed throughout the Institute about
the gifted which may have been or may not have been consistent with those
felt by the participants. Table 34 indicates that the participants either agreed
consistently (23%) with the Institute ideas or found that "their ideas only agree
sometimes" (77%) with those of the Institute's.

Philosophy. Thirty-six percent of the respondents felt that the LTI
experience did not change their philosophical position. From Table 35, however,
various respondents indicated how their position had changed. Almost a fifth
indicated that their position concerning the gifted had been reinforced because
of the ideas put forth in the Institute. Other reasons such as the need for
special classes for the gifted and that any parent might have a gifted child

~ were given.

Motivation. Most of the LTI participants (63%) admitted that they
became motivated to develop opportunities for the gifted through their partici-
pation in the Institute. Thirty-seven percent, however, already had prior
intentions to develop programs (see Table 36).

Insights Into Needs and Aims of the Gifted. Table 37 indicates that
90% of the respondents felt that their insight into the needs and aims of the
gifted had been improved. Table 37-A lists the ways the needs and aims had
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TABLE 33

LTI PARTICIPANTS' FEELINGS AS TO WHY THE
USE OF. HIGH SCHOOL STUDENTS AT THE INSTITUTE WAS A MISTAKE

Response Category N

Children should have been
involved from the beginning g
in order to understand their
role as a participant

Felt children were uncomfort-

able in role (personal reaction) 3
Children have had no prior

experience on state guide- ' 2
lines or mandates to react to

state plan

High school students are
‘unobjective about school
experiences; recomment 1
6th and 7th graders or
college students

TOTAL 14
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TABLE 34

LTI PARTICIPANTS' FEELINGS ABOUT WHETHER THEIR OWN VALUES
WERE CONSISTENT WITH THE IDEAS EXPRESSED BY THE INSTITUTE

Response Category N Percent .
Always " 16 23%
Sometimes 54 77%
Rarely - -
Never - -

No response - -
TOTAL 70 100%
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'TABLE 35

LTI PARTICIPANTS' FEELINGS AS TO HOW THE LTI EXPERIENCE
CHANGED THEIR PHILOSOPHICAL POSITION CONCERNING THE GIFTED

Response' Category N " Percent
No change 25 3_6%
Reinforced position concerning ‘ .
the gifted 13 19%

The need for programs for
the gifted that are different . .. S 7%
from the regular classroom ‘

The need to become as
knowledgable about the gifted 3 4%
as possible

Motivation to become more 3 4%
politically active °

Greater concern now for the
- 2 3%
under-achiever

Realization of the complexity 2 39,
of starting a gifted program °

Mbre insight into the needs 2’ 3%
of the very high IQ child S e

To stress the fact to parents

that anyone might have a 1 1%
gifted child :

No response . 14 20%

TOTAL 70 100%
119
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TABLE 36

LTI PARTICIPANTS' FEELINGS ABOUT BEING MOTIVATED BY THE
INSTITUTE TO DEVELOP OPPORTUNITIES FOR THE GIFTED

Response Category N Percent
Yes 44 63%
'No, I've lost _ _
interest
No response - -
TOTAL 70 100%
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TABLE 37

LTI PARTICIPANTS' OPINION AS TO WHETHER THEIR INSIGHT |
INTO THE NEEDS AND AIMS OF THE GIFTED HAS BEEN IMPROVED

Response Category ' N Percent
Yes 63 ‘ 90%
No ' 7 10%
TOTAL - 70 100%
99
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TABLE 37-A

: LTI PARTICIPANTS' OPINION INTO THE WAYS IN WHICH
INSIGHTS INTO THE NEEDS AND AIMS OF THE GIFTED HAS BEEN IMPROVED

.Response Category N ' Percent
Organized thinking on starting
: 9 14%
a program :
Better idea of what is being 9 149,
done in other states N T °
More aware of gifted problems 8 13%
Reinforced own concepts . . 8 - 13%
Increased knowledge of
7 11%
federal program structure
Expanded own definition of 6 107
gifted and talented °
Understood parent role in
4 : 6%
local programs
Curriculum suggestions ‘
3 5%
presented
Understand regional differences 2 3%
Importance of developing an . e
2 3%
advocacy base :
Appreciation of funding ' 1 27
patterns, how to stretch $ : °
No response | 4 ’ 6%
TOTAL 63 100%
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been improved. (A question on the Post-IRS asked how much their insight
improved, but the respondents only indicated the ways in which they improved.)
Only 7 people felt that their insights had not been improved. Table 37-B

lists what could have bafyn done to improve them. (Several people gave more
than one reason to this question, thus the total of 19 in the table.)

Insights Into Politics of Decision-Making. Much of the Institute
stressed the techniques needed to approach state or local people on the need
for education for the gifted and talented. Table 38 indicates that 83% of the
participants felt they gained insight into the politics of decision-making and
thought that what they did learn was very useful. Only 17% of the people felt
that they did not gain insight. They thought that there should have been more
people at the Institute who were knowledgeable in the field of decision-making.

Useful Information. Table 39 lists what ideas the respondents felt
to be unexpected but useful information gained during the Institute. There is
not much consensus from the group, in fact, the concepts range from very
broad aspects of the Institute to ideas gained from individual sessions.

Other Factors Important to the Participants. A general question on
the Post-IRS asked the participants what other factors were important to them
that they might have gained from the Summer Institute. Table 40 lists the
responses the participants generated. Over half of the people (63%) felt that
meeting other participants and consultants at the Institute was very important
to them. The Institute brought together the top experts in the field of gifted
education plus engaging people highly interested and motivated in the gifted
sector of society. Other reasons dealt with the structure of the LTI, the
environment, and the individual sessions.

General Impressions About the Summer LTI

The environment of an institute, such as the LTI, and the overall
organization and management of it is very important to the overall satisfaction
of the participants. Questions were included on the Post-IRS questionnaire
asking for this kind of information.

Location of the LTI. Most of the LTI participants who responded to
the question felt that the location of the Institute in Squaw Valley, California,
was "good" (35%) or "very good" (36%). Table 41 shows that the other third
(approximate) of the group rated it "barely acceptable" to "very poor. " From
looking at the importance section of the Table (Table 41), the population was
split in opinion about the importance of the location; almost equal thirds
rated it from "moderate" in importance to "maximum" in importance.

Quality of Accommodations. Table 42 shows what the respondents
thought about the accommodations they had during the 2-week Institute.
Sixty-six percent thought the quality was "good" or "very good". The other
third of the group felt some dissatisfaction with what was available.
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TABLE 37-B

‘ LTI PARTICIPANTS' OPINION ON HOW INSIGHTS
INTO THE NEEDS AND AIMS OF THE GIFTED COULD HAVE BEEN IMPROVED

Response Category N

Presentation of prototype or ‘ ‘ 5
gxemplary programs

Discussion of the kinds of
children this program serves 4
. and how to meet their needs

Conducting role playing

sessions stressing leadership 2
. training
Should have been paired with
states who had existing 2
programs
More individual help on 1
programs needed
More discussion on teacher 1
training
Have more people at Institute 1
who are not educators
Make gifted students real 1
participants
More parent involvement | 1
More interaction, less
1
discussion
TOTAL 19
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- TABLE 38

LTi PARTICIPANTS' OPINION AS TO WHETHER THE INSTITUTE -
 HELPED THEM GALY INSIGHT INTO THE POLITICS OF DECISION-MAKING
N EDUCATION FOR THE GIFIED AND TALENTED |

' Response Category | N {Percent Response Category N |Percent
YES | 58 | 83% NO | 12| 17%
How much has it been | |\ What could have been
improved? \ done to fmprove it?
 Minimally, barely useful 21 3% Have more people at
| - the Institute who are .
‘Less than expected, but 3 5% || Involved in decision- Ty
useful \ 5
- making tasks
H \ ‘ . i
o As expected, very useful 23 | 40% Was aware prior o the
‘ More than expected, | g Institute of the politics 4 | 34%
| | 20 | 34%
very useful of decision-making \
Far more than expected, o | 14y A devil's advocate panel |
very useful who disagree with programs|{ 1 8%
No response )| o || e gited
TOTAL o 58 100%‘ -~ TOTAL - F 12 | 100%

-—
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TABLE 39

LTI PARTICIPANTS' FEELINGS AS TO WHAT UNEXPECTED BUT USEFUL
INFORMATION THEY OBTAINED FROM THE LTI EXPERIENCE

Response Category N Percent
Team mobilization and spirit 6 N 9%
Findings on the strengths | |
and weaknesses of gifted 5 7%
programs in other states .
Programs in other states ‘S 7%
How important it is to become 5 7%

~committed to the gifted cause
Learning from others 4 6%
Help received on legislation 4 6%
Curriculum design suggestions 4 6%
Personal insight 4 6%
Information received relative
to the education of children 3 4%
with learning disabllities
None 3 4%
Resource.library ' 3 4%
Experience of writing the '

3 4%
state plan
Which consultants would be
of greatest value for future 2 3%
reference
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TABLE 39 (Cont)

 Response Category

Handout materia]s

Stallings Environmental-
Based Screen

‘Strength of parent groups
around the Country

Ideas for teacher training

-Knowledge of funds available
for programs for American
Indians

Evaluation of the quality
of local programs not
labeled gifted

Awareness of the complexities
of evaluation processes

Factual statistics
No response
TOTAL

N Percent
2 3%
2 3%
2 3%
2 3%
1 1%
1 1%
1 1%
1 1%
12 17%
70 100%
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TABLE 40

LTI PARTICIPANTS' FEELINGS AS TO WHAT OTHER FACTORS
WERE IMPORTANT TO THEM AT THE INSTITUTE

Response Category : . N Percent
Meeting other participants 45 64%
and consultants
Access to resource material | .

‘ 8 11%
and library
Opportunity to be a member of ‘
7 10%
state team
Consultants willingness to share |
6 ‘ 9%
knowledge and experience
Information obtained on other ‘
5 7%
programs in the states
Faclilities and extra-curricular 3 4%
actlvities ' 0
Program planning information 2 3%
Legislative sessions . 2 3%
Individual assistance recelived
‘ 2 3%

on state plan

Involvement of parents in
1 1%
local groups
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TABLE 40 (Cont)

Response Category N Percent
Advocacy-based session 1 1%
Emphasis placed on the need 1 1%
for more gifted research
Development of a final 11 19

- product (state plan) °
Diversity of representation 1 ‘ 1%
Philosophy, goals and
definition of the gifted and 1 1%
talented
No response 16 23%

TOTAL 102+ 143%

* Total exceeds (N=70) because a respondent could have given
more than one answer. Percent based on 70.
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TABLE 41

LTI PARTICIPANTS' FEELINGS ABOUT THE EFFECTIVENESS OF THE
'LOCATION OF THE INSTITUTE IN SQUAW VALLEY

QUALTY IMPORTANCE
Response Category | N Percent Response Category N | Percent
Very Poor KRR Minimum Importance 3 49,
Poor s 7% Min-Mod Importance 9 3
: Barely Acceptable | 12 17% Modérate Impoﬁance 2 31%
- Good | 24 | 35% Mdd-Max Importance‘ 2| 3%
.Verf Good 25 36% Maximum Importance | 19 | 8%
No Response 1 1% No Response | ) %
CTOML 70| 100 | TOTAL 0| 100
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TABLE 42

L1 PARTICIPANTS' FEELINGS ABOUT THE QUALITY OF
THER ACCOMMODATIONS AT THE INSTITUTE:

ALY © IMPORTANCE

Response Category | N Percent Respu 1se Category N | Percent

VeryPoor = | 6 1 9% Mintmum Inportance 3 4%

or | 4| 6| Moo ace | S| 1%

Barely Acceptable | 19 19% Moderaté Importance 21 30%

5| Good 3 46% Mod-Max mpotance | 28 | 40%
’ Very Good s 0% | Maximum Importance S8 1% |
NoResponse | - - No Response - |-

o, |70 | W% | om0 70 | 100%
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Complaints were received from some people about the rooms, food,
etc., in the beginning, but as the Institute progressed, people forgot about
these things and became more interested in the subject matter and the people
around them.

Length of the Institute. About 2/3 of the LTI participants who res-
ponded to the questionnaire felt that two weeks was suitable for the length of the
Institute. Over a third, however, felt it to be "barely acceptable" to "poor."
The length of an institute is rather important to participants. Table 43 shows
that 89% of the respondents felt the length of the Institute to be "moderate-
maximum" in importance tu "maximum" in importance. Only 17% felt it to be
"moderate” in importance.

Extra-Curricular Activities. The LTIdid not provide only work for
the people. Because of the beautiful surroundings of Squaw Valley, many
recreational activities were planned for the group during their 2-week stay.
Table 44 shows that the majority of the respondents (92%) thought the quality
of activities provided was either "good" or "very good." However, not all
agree that extra-curricular activities are that important. The respondents

‘were divided among the choices of "moderate" to "maximum" in importance.

Organization and Execution of the Summer LTI. Eighty-three per-
“ent of the LTI respondents felt that the organization and execution of the
LTI was done with great style and precision. The other 17% (Table 45) had
mixed feelings about this point. .

Table 46 describes the quality and importance of the effectiveness
of the Institute management. The majority of the population felt the quality
to be "good" or "very good" and the importance to be of "maximum" concern.
The overall program of the Institute was also considered to be excellently
done and important to the success of an institute (Table 47).

Statistical Interpretation

The means and standard deviations were calculated for the items
dealing with the general impressions the participants had concerning the
N/S-LTI-G/T. These items were ranked from most to least in level of satis-
faction. (See Table 48.) :

Management effectiveness was ranked very high in satisfaction by
the participants with an % = +8.6 and an s = 3.0. Extra~curricular activities
were closely following in level of satisfaction (x=6.5, s=23.3). The location
of the LTI and its length were somewhat less satisfactory to the LTI participants
along with a great deal of variability (X=4.2, 4.1, respectively and s = 5.8,
5.3, respectively). The quality of accommodations recelved a barely satis-
factory ranking where the s was almost twice the X. This indicates that the
participants had a very broad spectrum of opinion, some really liking the
accommodations, whereas some feeling it to be uninhabitable. R
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TITIY

LTI PARTICIPANTS' FEELINGS ABOUT THE LENGIH OF SUMMER INSTITUTE

TABLE 43

Vf‘v . B
+

QUALITY IMPORTANCE

Response Category | N Percent Response Category - N Percent
Very Poor 3 4 Minimum Importance ; ;
Poor 5 ‘7% Min-Mod Importance - -

el hocepable | 15 | 2% | Modemtelmporamce | 12 | 1%
Good 35 50% Mod-Max Importance | 28 40%
Very Good 9 14% Maximum Importance | 27 39%
* No Response 3 4% - No Response - - 3 4%

oML o | wem | om 0|
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- TABLE 44

LT PARTICIPANTS' FEELINGS ABOUT EXTRA-CURRICULAR ACTVITES AT THE INSTIVTE

QUALITY

IMPORTANCE

T0TAL 70

Response Categoxy N. | Percent  Response Category N Percent
VeryPoor | - - | Mintmum Inportance 1 19
Pocr 2 %o Min-Mod Importance | 4 6%
Barely Acceptable | 3 4% ‘Moderate Importance 26 _37%. |
~ Good 2 32% Mod-Max Importance | &3 33%
Very Good _4\2 - 60% Maximum Importance Bt 22%
No Response 1 1% 1.\Io Response U 1%
100% J0TAL | oo
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TABLE 45

LTI PARTICIPANTS' FEELINGS ABOUT THE QUALITY OF THE
ORGANIZATION AND EXECUTION OF THE SUMMER LTI

Response Category N Percent
. Done with great style and 58 . . 839
precision
Creative in concept, but 3 . 49
poorly organized °
Well organir-.d, but dull ‘ 4 6%

Poorly orgaiiized and dull - -

A waste of my good time - -

Other ‘ 4 6%

No response 1. 1%

TOTAL 70 100%
1490
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LTI PARTICIPANTS' pEELINGS ABOUT THE
FFFECTVENESS OF IN7!TUTE MANAGEMENT

e

T

Qualm IMPORITANCE
ReSpon;e’a!tegory N Percent ll;;;onse Category | N Percent
Very Po? ] 1% Minimum Importance | - -
Poor - ~ Min-Mod Importance | - -

| Barely Acceptable | 2 3% Moderate Importance | 1 1%
Good e | o Mod-Max Inportance | 13 1%y
Very Good 38 4% | Maximum Importance 1B 56 80%
No Response . - ~ No Response | - -
CTOML mo| ol | om 70| 100%
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TABLE 47

LT1 PARTICIPANTS' FEELINGS ABOUT THE APPROPRIATENESS
OF THE OVERALL PROGRAM AT THE INSTITUTE

- QUALITY N  IMPORTANCE
Responsé‘Category N Percent Respc 1se Category N | Percent
Very Poor - - Minimum Importance - -
Poor‘ | - - Min-Mod Importance - | -
Barély Acceptable | @ &% Moderate Importance B | |
E | Good R 47% || Mod-Max Inportance | 14 20%
Very Good 3 49% ‘Maxlmum Importance | 55 79%
No Response - - NoResponse | - -
01 0| s | tome 0|
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TABLE 48

STATISTICAL DATA ON LTI PARTICIPANTS'
GENERAL IMPRESSIONS ABOUT THE SUMMER LTI

Category X [
Management effectiveness 8.6
Extra-curricular activities 6.5
Location of the LTI 4.2
Length of Institute - © 4.1
Quality of accommodations 3.1
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V. INTERVIEWS WITH COGNIZANT LTI PERSONNEL

Personal interviews were conducted with cognizant personnel in-
volved in the planning and implementation of the first Summer LTI after
the close of the Institute. A copy of the guidelines used during the inter-
views can be found in Appendix B. )

A general discussion of the opinions received on each question is
presented. Names are not used in the following discussion because ano-
nymity is a small price for honesty. Reliable comments indicating true
feelings are far more important than names In an evaluation.

Table 49 gives a summary of the representative agency or position(s)
of the people interviewed and the number of individuals from each group who
were contacted. Attempts were made to interview other representatives,
but circumstances prevented contact.

PLANNING ROLE IN THE SUMMER LTI

The interviewees were asked to define what their roles were during
the planning of the Summer LTI. The official description of the individuals’
roles had been gathered prior to the interviews (see p. 24), but the evaluation
team wanted each person to give his own role perception. This approach
provided a better base line for evaluating their comments. Each person
perceived his (her) role as previously described.

IMPRESSIONS OF THE SUMMER LTI OPERATION

Important factors in the succes sful operation of the Summer LTI were
the organizeiion and management capabilities of the LTI Director, Mr. Irving
Sato. A consensus of the people interviewed indicated that Mr. Sato
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TABLE 49
PROFILE OF PEOPLE INTERVIEWED

Number of

Agency or Position People Interviewed

USOE, Office of the Gifted 3
-and Talented

State of Illinois

Ventura County, California
Executive Adviscry Committee
Assoclate Directors

ROEs

W b W W N
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made the LTI work inspite of the difficult circumstances facing him; slow funding,
no salaried assistant and the vast distance of the LTI headquarters from the
funding agency. About half of the groupl/ indicated that the effective scheduling
of complex activities at the Summer Institute partly contributed to its overall
success.

'TRANSFER OF THE LTI CONTRACT TO VENTURA COUNTY, CALIFORNIA

The majority of the sample indicated that transferring the contract from
the State of Illinois to Ventura County would be a plus factor in the smoothness
of operations for the LTI's second year. The major reasons given were:

® Close proximity to the LTI headquarters

© Prior receptivity to the contract (excellently handled
the administrative work for LTI's first year)

® Positive relationship between the LTI Director and
the Ventura County staff

® Ability of one agency to handle all of the decisicn-
making responsibilities of the contract.

However, one individual had mixed feelings concerning the transfer -
of the project to Ventura County. The suggestion made was to have transferred
the contract to an'academic setting or a regional laboratory where there is
more flexibility in the decision-making process and where more innovative
ideas can take place. A unit of government usually carries a series of con-
straints which may be in the long run detrimental to the project as a whole.

CIRCUMVENTION OF PROBLEMS FOR LTI'S SECOND YEAR

Two general categories of problem areas were expressed by the inter-
viewed group when asked how they foresaw problems being circumvented for
next vear. They were planning and funding.

Planning problems could be avoided for next year if the information
gathered during the evaluation of this year is closely looked at and acted upon.
Also, states should become involved in the project earlier than this past year
so that the LTI can work with and gather input from the state teams early.

The planning work should begin as soon as possible by creating "task forces"
to work on specific topics necessary for the Institute sessions.

1 . ‘
v The other half of the people Lntervievved were elither at the Institute for
only a few days or were not able to attend the Summer sessions at aill.:
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Funding problems should be ayoided or somewhat lessened this year
~due to V;he ﬂ_ex_ibility and encouragement provided by Ventura County.

PLANNING IMPROVEMENTS FOR NEXT YEAR

various ideas were expressed by the people during the interviews
on what other planning improvement ideas could be used during the planning
and implementation of the second Summer LTI.

[ Prepare follow-up activities more thoroughly
for next year (follow-up plans for this year were
thought to be loose and indefinite)

® Prepare more practical packaged materials to be
handed out at the Institute covering selected aspects
of teacher training to organizational plans for parent
groups '

® Group state teams by level of sophistication when
writing the state plans ‘

° Have more flexibility in the choice of the LTI
participants

® Send LTI information to the states earlier

° Select states earlier in the planning in order to
get their input on activities.

These recommendations parallel most of those expressed by the LTI
participants as indicated throughout this report.
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VI. CONCLUSIONS AND RECOMMENDATIONS

The data presented in this report clearly reflect the development of a
successful, productive and utility-oriented Institute that brought together
seemingly dedicated people concerned about gifted and talented children. The
participants apparently have the enthusiasm the educational field needs to

open a new area of primary concern.

The group feeling generated among the people resulted in a high order
of interaction which included the LTI core staff. Although there are definite
areas in the planning and structure of the Institute that need to be improved
upon for future LTIs, this first attempt was well received.

This section relates the evaluation findings to the operational and
implementation objectives proposed by the LTI Director and staff. Each objective
is outlined and conclusions are drawn about how each was met. Recommenda-
tions and follow-up plans for next year's LTI conclude this section.

CONCLUSIONS

N/S-LTI-G/T Operational Objectives

There were specific operational objectives outlined by the LTI Director
and staff. A discussion of how and if each of these objectives were met is
presented. '

To develop and implement a plan to provide a full-time professional
staff for the N/S-LTI-G/T. This objective was to be met soon after February 1,
1973. An assoclate director of institute operations was to be hired to augment
the LTI staff. Nevertheless, funding hold-ups and discord over the position
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manpower requirements prevented this objective's accomplishment. Thus, the
LTI Director conducted a one-man operation during the first year of the N/S-LTI-

G/T. :

To extend mechanisms and networks established earlier for regular
and continued communications among central USOE, Regional OEs, States,
LEAs and the N/S-LTI-G/T. Numbered memoranda were sent quarterly to ROE
and SEA gifted and talented program officers to keep them up-to-tate on LTI
activities as they progressed. Also, the ROEs and SEAs aided the LTI Director
in updating and revising a national resource pool list of qualified individuals
concerned about gifted and talented children. The planned date for completion
of this task was April 1, 1973, and was met. One qualified individual per region
who was not part of the traditional "in group” on gifted child education was to
be nominated and included as part of this resource list. Again, this objective
was met and each person acted positively toward helping the LTI Director organize
the first Summer Institute.

To develop and implement a plan to provide consultant services as
i’@guggd for effective N/S-LTI-G/T operations. There were two sub~objectives
outlined under this main objective: (a) to assist at least two Reglons to moblilize
Regignal Action Teams and (b) to assist at least 10 states with acquiring technical

assistance from nearby qualified consultants.

The first of these sub-objectives was effectively accomplished as the
two representative regional teams were mobilized during the first year of N/S-
LTI-G,/T operations. Each has had planning meetings during this year and each
has mobilized to start implementation of a regional LTI. The states have de-
veloped am expanded awarencss of nearby consultants during the first year of
the LTI operation which fulfilled sub-bojective two. The associate directors
were assigned to specific areas of the country to which they were to provide
limited consultant services according to individual state needs.

To develop and implement a plan for-continuous evaluation of the
N/S-LTI-G/T operations. ORI was named as the subcontractor to perform the
independent evaluation of the N/S-LTI-G/T after competitive bidding, by early
March 1973, with hopes that they would be active during the early planning
phases of the LTI. Nevertheless, delays in the contracting process held up the
evaluation team for more than 2 months until May 17, 1973, at which time the
planning phase of the Institute was over.

N/S~-LTI G/T Program Objectives

The LTI Director and staff outlined broad program objectives for the
first year. These objectives cover the Summer LTI and its expected impact.

To train selected individuals both Nationally and Regionally at regular
training institutes or workshops. This objective was effectively accomplished
by holding the first National Summer LTI during July 8-20, 1973, in Squaw
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Valley, California. There were 17 states represented, 1 regional team and a
represéntative nation (Canada) participating. This totaled a group of 79
people. ‘

along with the help of the LTI Director and staff.

To develop, reproduce, and disseminate some appropriate documents
and publications on gifted and talented through N/S-LTI-G/T-sponsored work-
shops and institutes. The first National Summer LTI provided the following
documents to its participants: ‘ ‘

° In cooperation with the National Clearinghouse
for the Gifted and Talented-

—The Identification of the Gifted and Talented

—Gifted and Talented Children and Youth: A
Selected Guide to Resources for Information,
Materials and Assistance

—Providing Programs for the Gifted and Talented:
A Handbook

—Effecting Change

° Through the Ventura County Schools

—Developing a State Plan for the Education of
Gifted and Talented Students

—Strengthening State and Federal Relationships
in the Education of the Gifted and Talented.

The program objectives outlined the development of approximately five
publications to be dis seminated through workshops and/or institutes. They are
to contain vital information on the education of gifted and talented children. For
example, a review of identification procedures used to identify gifted and talented

children and current program practices.

The documents handed out at the first Institute met these objectives.
The majority of the LTI participants felt that they were effective. (See page 75.)
Nevertheless, four people have noted that some of the publications contain
personal bias. One document mentioned by name was The Identification of
the Gifted and Talented. ORI has not reviewed these materials formally.

Feedback is presently being gathered from individuals to further refine
the materials. They will be revised for final publication, where they will
eventually be distributed nationally.

To increase public consciousness, awareness and knowledge about
the gifted and talented. It is too soon to evaluate this objective, however,
development of appropriate documents and publications was done. As stated
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in the preceding paragraphs, the required documents were developed to provide
information to the public. The Clearinghouse project is working closely with the

LTI in this effort. Or:ce final publication is complete, the documents should
provide substantial and up-to-date informationto people concerned about the

education of gifted and talented children.

N/S-LTI-G/T Participants' Objectives

The following objectives were to be accomplished by the LTI partici-
pants during the two-week Institute. They arz described below.

To formulate a written state plan or to reasses the existing state
plan. The LTI participants' main task during the Institute was to develop a
state plan or to reasses the existing state plan in terms of needs assessment,
objectives, program options, budget considerations and possible legislative
models. They were to become acquainted with these considerations through
the training sessions, through the assistance provided by the consultants,
and through published materials. This was effectively accomplished since
all state teams developed a state plan at the Institute and are presently sub-
mitting them to the LTI Director in final form. 1

To become familiar with kinds of avalilable resources. The LTI par-
ticipants were given an introduction to available resources on the gifted and
talented through the presence of "the experts" in the fleld of the gifted (con-
sultants) at the Institute, through the developed materials and through the
resource library, which provided a source of additional information on media
products and published materials.

ORI's observations and the comments expressed by the participants
indicate that the group became adequately aware of materials and resources

presently available.

To design specific strategies for follow-up to the National Summer
LTI. The strategies for follow-up to the National Summer LTI by the participants
were to concentrate in the areas of content, time structure and dissemination.
Plans for this were to be included as part of their state plan. It is too early
to estimate the effectiveness of the strategies. More information will be
available after the 6-9 month follow-up on the participants is complete.

Y The LTI Director has received final written state plans from Alabama,
American Samoa, Arizona, District of Columbia, Florida, Guam, Illinois,
Maryland, Massachusetts, Minnesota, Nebraska, Nevada, New Jersey,
Oregon, Pennsylvania, South Carolina, South Dakota, Texas and Region V.
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N/S-LTI-G/T Core Staff Objectives

The LTI core staff were to provide the participants with increased
competencies in varlous areas related to the education of gifted and talented
during the Institute. A discussion of each of these tasks is glven to see if
they were adequately covered. ;

State of the Art. The state of the art of the education of the gifted
and talented was presented to the participants at the outset of the training
sessions. From the evaluation cards received on this session (see Appendix
D), the participants felt very positive in-all aspects of its presentation. The
comments also reflected it to be a very meaningful and realistic presentation.

Characteristics of Gifted and Talented. Two items were to be covered
during the Institute in relation to the characteristics of gifted and talented
children: identification procedures and resultant differentiated educational
needs. Responses generated by the questionnaire indicate that the participants
felt both points were adequately covered (see Table 25, p. 84). Also, the session
wAlternatives in Identification" was given a positive rating by the participants
in all aspects of its presentation.

- Current Program Practices. There were three areas under current
program practices that were to be discus sed at the Institute. They were:

° Program prototypes
[ Program initiation steps
° Curriculum matearials.

Several sessions were presented at the Institute covering these areas
(see Appendix D):

e "Administering G/T Programs"
e ‘“"Developing Curricula for G/T Programs"
° "Legislation for the Gifted"

e "Federal/State Relation in Initiating and
Malintaining G/T Programs"

° "Evaluating G/T Programs at the District and
State Level."

The participants were generally favorable to each of these presentations ranking
" them either "very good" or "good" in the quality categories. Also, from Table
25, the participants rated the quality of the expectation " increased knowledge
of program planning alternatives" as being adequately covered with 45% ranking
it as "good" and 30% ranking it as "very good.”
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Teacher Training (Pre-Service and In-Service) and Teacher Selection.
A session entitled "Training Professionals to Work with the Gifted" was presented
to the participants. "Thirty-three people evaluated the session giving it either
a "very good" or "good" rating in all aspects of its presentation. This, however,
does not agree with the responses indicated in Table 25. Ls indicated in the
text under Expectations Relating to State Plan, page 83, a third or inore of the
participants felt the topics of teacher training identification were not well
covered during the Institute. They also thought that "ideas for teacher training"
and "good criteria for selecting teachers for the gifted" should receive highest
priority in the Institute training. This disagreement could be a function of
sampling bias. Since attendance was not taken, many people attending may
not have handed in an evaluation card. Perhaps a better explanation is that
those people who complained of inadequate coverage never attended the session.
Nevertheless, there is no way for ORI to clearly determine if people tended not
to fill out session evaluation cards for sessions they did not like. If, however,
this were the case, the result wouldbe inflated rating for sessions. Evidence
gathered frocm interviews and observations indicates that, in general, people
were very pleased with the content of-most sessions. In addition, many people
missed specific sessions and thus did not fill out a card. Last, but still
important, people began to run out of session evaluation cards towards the
end of the nstitute. The reason for this was that added sessions increased
the total far beyond the original plan under which the session cards were prepared.
More effort should be made by the LTI staff to adequately cover this topic next

year.2/

Change Process in Institutions. The session "Change Process in
Insiitutions" was evaiuated by 29 participants, barely representative of the
LTI posulation. However, the group thaf did respond had positive feelings
abnut the quality of the presentation, where the majority of the group rated it
as "very good" or "good." The comments also indicated that the-suggestions
made were very practical, Iinspirational and an overall excellent discussion.
Again, there is a strong possibility ¢f sampling bias here because no follow-
up was possibkle.

Buildirg of an Advocacy Base. There was a training session given
‘to the participants entitled "Building an Advocacy Base for the G/T in the
State" (see Appendix D). Only 23 peopie responded to this session which is
not enough information to provide a good basis for an evaluation. The respondents,
however, did vate the session quite positively in all aspects of its presentation.

74 It should be noted that an instructor was scheduled to make two prusentations
on teacher training but had to leave the Summer LTI for an emergency.



RECOMMENDATIONS

Plannining and-Operational Phase

There are definite areas in the planning of the LTI that need to be
impreved. Recommendations are:

° rangement should be made with the assoclate
directors to set aside definite hours strictly devoted
to the LTI '

o The state and regional people should be notified in
advance of the purpose and content of the area
regional meetings

° Forms used in the planning stages should be
improved, i.e., State Application Form, PMRS

° The outside evaluator should have an active part
in the planning stages of the LTI.3

Several recommendations would also improve the administrative
effectiveness of the LTI.

° Recduce the size of the administrative bureaucracy.

) Increase the size of the paid LTI staff by adding
an administrative assistant or full-time Assistant
Director. This person need not be expensive,
but should have demonstrated organizational skills,
energy, a... suvine political sophistication.

Implementation Phase

From the data received during the 2-week institute, several recom-
mendatiors are at hand. Each is described.

Environment. The LTI Director and staff should be concerned abou?
the environment of the meeting rooms: lighting, temperature, seating, etc..
prior to agreeing to a location of the Institute. Dissatisfaction was very
.apparent about the environment of the session rooms from the participants

“ during this Institute and caused most of the negative feelings throughout the
Institute. This should not be confused with the location in Squaw Valley,
which was well received.

3/ ORI did not receive the contract until May 17, 1973, at which time all
planning activities were over. The staff had to rely on data files, memos
and other information to understand thz organizational plan designed for

the N/S-LTI-G/T.
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Make-Up of LTI Participants. Most of the participants present at

the first Summer Institute were primarily educators working for the state.
“There was an inadequate representation of college or university people, parents
and people from the private sector. Also, even though the presence of legis—-
lators was optional (as a part-time participant) only one legislator was present
from all of the state teams. It may be advisable for the LTI Director and staff
to strongly recommend that at least one legislator per group plan on LTI par-
ticipation. This might help ensure greater participation by people who could
be influential in the gifted cause. ‘ :

Scheduling of Sessions. Numerous sessions during the two weeks
were scheduled at unusual times during the Institute. Particivants reflected
a negative feeling towards some of the more important sessions. For example,
the opening session led by Dr. Carl Rogers was held the evening the participants
arrived. Many people were affected by the time change and could nct thoroughly
appreciate this presentation. Also, the session presenting the state plan matrix
was given later in the evening with rap sessions following the major discussion.
Sessions of such value and interest should be more carefully timed.

Flexibility of Sessions. The scheduling of the coﬁsultants to the
sessions did not allow flexibility of the staff. Many sesslons that the evalua-
tionteam observed could have used more time thanallowed .\’Eithera new session
was to start where the original session was going on, or t‘he‘consultant had to
leave to conduct another session, or both. If possible, a consultant should
not be scheduled for 2 sessions in a row, and another meeting should not be
scheduled in a place where one had just previously taken place. This should
promote a smoother transition from session to session and provide for flexible

session lengths.

Question and Answer Time. Consultants should be made aware that
question and answer periods should be part of their agenda. Many sessions
did not incorporate this into the time period. It would provide for effective
feedback and interaction betweer the lecturer and the participants if this pro-
cedure were utilized.

Content of Sessions. It is clear that the LTI Director should make
certain that consultants are‘experienced and well-prepared for sessions they
are assigned to conduct. Unfortunately, the data indicate that a‘sp'eaker in
one of the more important sessions was not adequatei prepared. After pre-
sentation of the planning matrix, reaction was somewhat critical. Also, care
should bé taken to see that specific topics, such as teacher training and
izentificaiion, are adequately covered during the training sessions.

A final word on the content of the sessions’ is that practical appli-
cation was the apparent key to a well-received program. Most satisfaction
appears to have been associated with practical information that could be used
immediately to start planning activities at the state level.
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Grouping of State Teams. It might" be of value to group state teams
by level of sophistication in programs for the gifted, especially when writing
the state plan.

Use of Gifted Youth at the LTI. The LTI participants were a little
unsure of the role the gifted students were to play during the LTI. The data
indicate that the students themselves did not know what their role was to
be (from the participants' responses and interviews with students). It might
be advisable to experiment with using gifted students as members of state
teams. Unfortunately, the children used this year felt more on display than
helpful—as part of the team, this feeling might disappear.

CLOSING COMMENTS

The LTI was apparently a meaningful experience for most participants.
Exchange of ideas and interaction of people begun at the Institute may well
serve to foster national/state action in the areas of gifted and talented educa-
tion. In addition, the outcomes and recommendations generated from this
evaluation report will probably aid in the planning and implementing of an
even more effective Second LTI.

FOLLOW-UP

The second phase of the proposed evaluation follow-up should be
scheduled for late 1973 or very early 1974. It is apparent that many teams
already are very active in pursuing the goals they set at Squaw Valley, and
a timely follow-up schedule should be undertaken. The transfer of the LTI
contract to Ventura County, California, will require a new con‘ractual arrange-
ment for the evaluation follow-up. ORI currently expects to begin preparing
for the follow-up in November 1973. The project will entail a questionnaire
survey of participants to determine what goal-oriented behavior the LTI has
directly or indirectly fostered. This information will be used to estimate the
potential impact of present activity on gifted and talented child education.
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APPENDIX A
EXAMPLES OF FORMS
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APPLICATION FORM

NATIONAL SUMMER LEADERSHIP TRAINING INSTITUTE
ON THE EDUCATION OF THE GIFTED AND THE TALENTED

July 8-20, 1973
Squaw Valley Convention Center

Sponsored by ~
National/State Leadership Training Institute
on the Giftedl and the Talented
Los Angeles, California

1. Official Name of Applicant State Educational Agency

‘Mailing Address

(Number) (Street)

(City) -- (State) (Z1ip Code)

Phone Number

(Area Code) (Phone Number)

2. Total Number of School Districts in the State

Total Number of Public School Pupils, K-12, in the State

Total Number of Private School Pupils, K-12, in the State

(if known)

N/S-LTI-G/T 1
Form No. 73-1 6
3/'73 0




3. Tean Yenbers Selected To Attend the National Su
-~ packgrounds of individual team members - i.e,, pro

Name
(Please indicate
‘ Mr. or Ms.)

Vailing

Address

Phone Mumber
(including
area code)

Present Position

Round-Trip Coach Air
Transp, Fare from Nearest
Major Airport to Reno,

 [Nevada

mer LTI (Please attach brief description of the :
fessional positions held in the past.) .
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4. Briefly outline the purposes for your State's participation in the
Natioral Summer LTI. (NOTE: You may wish to combine your answers
to questions #4, #5, and ¥6 on a separate sheet. If you elect to
do such, please so state.)

5. Briefly describe the current status of the education of the gifted and
the talented within your State.




2~

(. Ericily state the specific needs related to gifted and talentad within

your State.

7. Attach half-page descriptions of a gifted ckhild each team member has known.

7. ipt

(There should be one description from each team member. )
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AGENCY-LTI ASSISTANCE FOCI SHEET

FOCUS 1: In what ways can the N/S-LTI/G/T assist you and your agency ?

FOCUS 2: In what ways can you and/or your ager cy assist the N/S-LTI/G/T?
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w

PRE-INSTITUTE REACTION SHEET

. CodeID .

Are you a full-time paruicipant or a part-time participant in this institute? (Check one)

[ Fulitime participant [} Part-time participant

What previous experience have you had in relation to the education of gifted and talented children and youth?

What is your present involvement in activities concerning gifted and taleated children and youth?

Wi is your primarv tsnni” for attending the N/S-LTIG/T?

P

i)u you have a cleai uadurstunding of the obj.tives of inc N/S-LTI-G/T sims to ryczent during thés 2-week
institute?

Comments:




.6. What are ;.ur major expectativas fiom this iastitnie?

7.  What do you feel is the most important factor ifie N/3-LTI-G/T could relay to the parsicipating state teams?

8. How did you become aware of the N/S-LTI-G/T?

By whom?

9. TheN/S-LTI-G/T has sent information to the state agency Do you believe you received enough information
about the institute by this method?

DYes ‘ ) DNO

If not, what recommendations can you make?

10. Have you been kept sufficiently informed about the organization and preparation of the institute pf'ior to
attending this first session?

D Yes D No

Explain:

167




Pt 5
U At N

a a - POST-INSTITUTE REACTION SHEET

national summer
leadership training

institute on the Code ID

LA R e e e Rt edd

education of the
gifted & the talented
INSTRUCTIONS:

In the following set of questions you are bemg asked ten aspects of the N/S-LTI-G/T. Two rating scales are
provided: a quality scale and an importance scale. On the quality scale please check the box that appropriately
reflects your feclings about the quality of each aspect of the LTL. On the importance scale please estimate the
relative importan::; of each aspect in contributing to LTI success. For example, if you were rating the quality of
the bed springs in your room, you might feel they were very good, but of minimum importance to the success of
the LTI, thercfore:

Quality Importance
Bed Springs .2 R g +1 +2 1 2 3 4 5
Very Poor Barely Good Very Minimum Moderate Maximum
Poor Acceptabla Good 1mpaorrtance Importance Importance

1.1. Indicate your general feelings about the following aspects of the Summer LTI:

Quality Importance
-2 =1 0 #1 +2

(a) Quality of instructors {TF] q frl LTJ r_p

(b) Quality of room environment f{ LTJ CE [E l?

(c) Effectiveness of location in El:] ‘ Q [;] 0 [J—_]
. | P

-] H »

] -
oo

Squaw Valley [;]
(d) Quality of your accommodations l? L_’] 'F ll] Elj L_I]
O ramagement e S Uk} G

()  Use of gifted youth at the Institute |? || ll QE

(2) Length of Summer Institute

(h) Eff ectiveness of published materials

()  Extra curricular activities

OO0 m OO D0
OHIFORS O FO HO (0
OO HD HO HO o FO MO e
-0 o0 o O o

ologlololo bo vo Lo lotg e

(i)  Appropriateness of overall program 0
L
1




1.2. What cther factors of the L1 were irportant to you? (List in order of importance)

2. Do you feel that your insight into the needs and aims of the gifted and talented has been improved?
D Yes (go to “A”) D No (go to “B”’)

A.  How much has your insight been improved?

B. Please comment on what could have been done to improve your insight.

3. Do you feel that the Summer LTI has helped you gain insight into the politics of decision-making in education,
as it relates to the gifted and talented? ‘

[J Yes(goto “A"}) [ No(go 10 “B")

A. How much has your insight improved? (Check one)

T 7 T T 1

Minimally, Less than As sxpected, More than Far more than
barely axpected, very usaful expected, expected, very
useful but usefu! very useful useful

B. Please comment on what could have been done to improve your insight.

Q ' ' 169




4. Please check one answer conceraing the participation of high school students in the LTI.

D I feel that the high school students’ input contributed significantly to the overall
effectiveness of the LTI.

D I feel that the high school students were a nice touch, but they did not contribute
much input to the LTI

E] I feel that the use of high school students was a mistake for the following reasons:

5. What unexpected, but useful information or ability, did you obtain from your LTI experience?

6. Did you find the ideas expressed at the LTI to be consistent with your own values?

D Always E] Sometimes [:] Kareiy E] Never

7.  Are you comfortable with your state position paper?

D Yes D No

8. Did you fez! that tha state plan you evolved is a workable one?

E] Yes E] No
9. Do you feel that this LTI has helped to motivate you towards developing opportunities for the gifted?

E] Yes E] No, I was already motivated E] No, I've lost interest
10. How good was the organization and execution of the Summes LTI? (Check one)

D Done with great style and precision

E] Creative in concept but poorly organized

[] Well organized, but dull

O ‘Poorly organized and dull

E] A was;te of my good time

D Other (please specify)
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1.

12.

13,

How useful do you anticipate the materials presented at the institute will help you set up or improve pro-

grams for gifted and talented in your state?

R S

Very Poor ' Berely Good Very
Poor Acceptable Good

In what ways, if any, did the LTI experience change your philosophical position concerning the gifted?

How effective was the LTI in terms of your original expectations?

R S

+2
Very Poor Barely Good Very
Poor Acceptable Good
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1. The following list of expectations was generated by you and other persons attending the institute
through the Pro—Institulc Reaction Sheet. Please indicate your satisfaction (right hand column)
for cach of the items helow.

G.

15.

Expectations relating 10 stuic plan:

l.

Increased insighl needed 1o develop
a comprehensive state plan.

2. A specific definition for *‘Gifted and

talented” .

. 3. Inereased knowledge of identifieation

procedures.

Increased knowledge of program planning
alternatives (i.e. techniguecs and approaches
cte.)

Insight into how to improve legislation
for the gifted.

6. ldeas for teacher training.

. Knowledge of how to conduct a state
assessment of present econditions in
education for G/T youth.

8. Guod criteria for celecting leachers for

the gifood,

Expectations relating lo resources:

f.

3. Todevelo

. tnercase:dd aqwareness of ieformation

Drcmecs ool bnoweledae of cohel s cpjeningt

o1 education of the gifted asd centeds

Lteraetion witlt ‘caders i research
und programming for the gifted.

. soT i oorking relation—

ship with woaer states fip my rogios.,

23 oem,

saurces on the giiied.

5. Exchange of ideas with other sis'cs.

STl T+ T SN SRR

1.

Insight into the vroblem of planning
for improved public relations.

Pleace commoent on .":"’f.'l »-"

Quality
-1 0 +1 +2

Q0000
SRR=R-3"
00000

S

RegEDg

ajiu) s
PPoQ0

PegEY

TPPEY

PPRRT
P00

PP ED
U

PPy
e

S
PP

10000

PPPTY
PPRYH

S i

PPPPY
PPOeE

RERg,
oo

i ngugn
Qg0

.. mviwriences encountered during the preparation of your state plan:
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SESSION EVALUATION CARD

Session #

Please check the appropriate boxes and comment if you desire to.

Excellent

: Good Weak
1. Presentation [._'] EP 9

Poor

D

P

7

0

5

2. Envisonment(noise, lighting,etc) (1 [J
3. Quality of Materials 0] -
4 z:u;e&dor:ll Satisfaction EIJ L'[_]

T

D

Normsl, Ressonably
Friendty - Friendiy

Cool

Unfriendly

Hostlle

D

Comments:

5. Social Athsosphere | T EP i 0 P
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APPENDIX B

LTI INTERVIEW GUIDELINES

Date:

Name:

Title:

1. What was your role in the planning of the LTI?

2. What is your impression of the way the LTI is being run?

3. How do you feel about the LTI coming to Ventura County ?

4. Can you foresee any problems that could be circumvented for next year?
5. Please comment on planning improvements for next year's LTI.
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APPENDIX C
TABULATION OF FOCI SHEET -




SUMMARY OF REACTIONS
AGENCY-LTI ASSISTANCE FOCI SHEET

Page 1
> 7
&
P i o > -
‘ . o) &) 3] 1 * i
FOCUS 1: In what ways can the N/S-LTI-G/T | % | 2 | o { B | &2 | & | 2|~
: assist you and your agency? e & P A o = I
< < > 2, = R “ 1o
) o < - t (= >
2 & X 2} z < M = }
A. Communications Network . (160)
1. Dissemination (70)
~ Current practices // 177 4 171/ l/ 15
~ Resource pool 17 / "Wy -\ y 13
~ Evaluation /1// 7 // 8
~ Organization plans / / ! 6
~ Program development 7 "/ 6
~ Broadening concept of giftedness 1/ 1/ / 5
- Processes to reach gifted ) // ! 4 .
: T
- N/S-LTI-G/T operation / // ! 3 !
- Formats for meetings // 2
- Information on graduate programs 7 2
- Inservice methods /" 2
]
- Interpretation of consultant's role// 2 {
- Meeting & hearing schedules // .2
2. Clearinghouse of Information (56)
- General information & materials Vi ML s ey Vein 7, 26
- Programs / /i i/ 'Y 11
~ Definition of gifted & talented /4 7 4
- Surveys /1/ 4 !
~ Techniques / // 3
Q - Audio-visual 176 // 2

RS WP SO



SUMMARY OF REACTIONS
AGENCY-LTI ASSISTANCE FOCI SHEET

. Page 2
b 7
=
: g E; 8 ﬁ *® -
FOocuS 1 (continued) (& - %) = < |
e < © - < e -
| P < (=] oo = < =
= = w0 < =
< < = z = = o
=3 o o] << < =2 T >
©n o 5 n = < m ©
- Bibliography Ui 2
- Graduate work Il 2.1
- Media package for Summer LTI I 2
3. Coordination (34)
- ROE/SEA/LEA communication network /l Ik 11 i 14
- Regional conferences // / / / 6
- Efforts of States /" // 4
-~ Annual survey // 2
- Regional newsletter /! 2
- Round-table conferences ” v 2.
- TV talk shows 1/ -2
- Communication to ASC level 1
- Consultant sharing / 1
B. Training (106)
- Teachers (inservice and preservice) // / MWl /7 TR 25"
. - Identificaticn Ay i 10
- Guidelines for teacher certification I} ML/ 8
- Leaders and administrators / i "y / 8.
. - Parent groups i N : 8
- Consultant service i /l / | 7
- Implementation of program I U“ 17 7
© - Inservice for lobbying /I ! Vi L€
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SUMMARY OF REACTIONS
AGENCY~LTI ASSISTANCE FCCI SHEET

Page 3
S ‘wn
[
z - o E « ;.-1
FOCUS 1 (concinued) ” Sl 1 2l 5] < | al=
‘ 1 < v - - [ i
B Ay < =) o Z - 3
= = n < !
< < = = = =3 o
ta o < < e = >
. @ o v « = < @ e~
- Scholarships/grants—-make “available o / " 5
- Consultants' time/productivity i/ 1/ 4
- Curriculum planning i/ // {4
1
- Revitalization of existing programs // // i 4
- Identification/culturally disadvantaged // Y]
- Listing of consultant skills & services// ’ 2
- Mentor program for creatively talented 1/ 2
Workshop at secondary level for -
- 4dentification, program & understanding J/ 2
- 'Innovative methods / 1 J'
= Utilization of ASCs for interns / 1 !
C. Stimulation of Support : Co ‘(81)
‘= Publicizing of ideas for support ‘W 17 iy // /#IJ_A‘ 20
- Lobbying for legislation /)l / 117 Y RY 14
- Awareness/commitment--administrators Y | / 1ty /- 11
Attainment of full-time consultant ‘ ‘
| in each State i 1" // 1
- Letters of encouragement from USOE I " ! ' 10
- Definitive uses of Title V /i // /l L6
Development of bases for continued ‘
- State funding _ // 2
- Encouragement of mandatory legislation W 2
- Exploration of funding/career education / 2
- Federal funding realized / / 2
Uses of Title I i | 2..
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SUMMARY OF REACTICWS
AGENCY-LTT AZSISTANCE FOCI SHEET

Page 4
‘: n
FOCUS 1 (continued) z H 2 = N |
e = 3 > < - <
4 < 1] — << = -
- o < a i z < | &=
= = % < P
< < Z z bz — o
P m < < % (> D
72} (&) N (2] = < m &
D. Research (finaa:e—conduct—disseminate) l 1y il i /] (15) |

(CONTINUED ON NEXT PAGE)

— -——— —— [ = .
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SUMMARY ©OF REACTIONS
' AGENCY-LTI ASSISTANCE FOCI SHEET

’

Page. 5
S v
B
sl 5| | & x |7
FOCUS 2: In what ways can you and/or your £ — 11 = « o ~
agency assist the N/S-ITI-G/T? = = “ = = £ 2
. 3 = 1 22) << P
< < z z = - o
=] o] < - &5 = >
w (3] M ) = < @ !
) ;
A. Communication of Ideas (60)%
- Resource list ‘ ‘ m 1 1 10!
- Model programs & sites I /I 1" / 9|
- Materials T I /i 8
- General support . 1 /! 6
. | :
- Input for surveys /I 17 P4
- Broadening concept of giftedness / /! 3
- Evaluation feedback /i 3
- Model of implementation / il 3
. i -
~ Reimbursement programs ] /! 3
- Cost efiu:tiveness W 2
- List of teac'.er competencies ) Vi 2
- Successes and failures I 2
- Frameworks _ / 1
- Learning facilitator training y ]
— Model of ‘individualized learning | 1
- Model of summer education training ] 1
- Needs assessment . | . / 1
B. Training (49)
- Provision of staff/institutes | M y y " /17 I 16
- Training on ASC operation Z#M ; 12"
-~ Cosponsorship of meeting I /i \ A’

: | | 180
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SUMMARY OF REACTIONS
AGENCY-LTI ASSISTANCE FOCI SHEET

Page 6
D (7
=
2z — o z =
) S} ) 12 *
FocUs 2 (continued) ] ) ” o = = ol B
= P < =) £~ = < | e
= = 7] << b
< < z z = = o
(% e < < 2 = e
n (3} > %) = < /M =
- Inservice workshops - ) : / /! / 4
Sending of interms 'to Washington :
- and Los Angeles . 1 J
- Summer programs m* /l / e
| ‘
i - Hosting of institute I * 2
v Tdentification of high-potential ;
- students who might become educators __,u____iwb " 2'1
- Implementation of ideas/area meetings 7 2
b
- i rovision of LTI participants — 1
C. Stimulation of Support (40)
— Provisio:: ¢f contact/community persomns |// 1 1 HiF 12,
' {
- Counseling groups involved i} i 6 !
, -
- Stimuylation of parent groups it / | 1 €
- Political support i/ -t.// . 5.
J ’
- Encouragement of LEAs to use Title IiI 1 i 2.
- Encouragement of SEAs to sup?ort prograp JZ, 2 ,
_ Liaison with high schools and cclleges / ' ‘ b
for flexih A [ _ 2 |
~ Newsletter Il ot o 2
- Searching f-r funding sources £ 12
- Securing of press releases [l A_L_J
h. Research (finance-conduct-disseminate) 1l /! i g L LLZLT
o ROEs-SEAs—LEAs-collegeé & Undvergities l
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APPENDIX D
TARULATIONS FROM SESSION EVALUATION CARDS




LTI PARTICIPANTS' RESPON:E 70 THE OPENING LECTURE OF THE INSTITUTE

"Humanizing Education for the Gifted and Talented"

~ Response Categories

Excellent | Good Weak Poor | No Response| Total

Quality
N[ % | N| % | N |% (N[% | N|] % N| %
Presentation 42 |56% | 27 | 36% sl |1 w| - - |75 |100%
Environment g 111% 37 49% | 19 '25% 11 |15% | - - |75 |100%

Quality of materials | 14 [19% | 20 |27% 5 .7% V| 1| S |47% | 100%

Overall satisfaction | 55 14og |33 {44 | 71 9% | 3| 4] -| - 75 |100%
with session | . |

Social atmosphere: N| %

Norm.l 47 | 63%
Reasonable | &7 | 36%
Cool 11 1%
Unfriendly - -
Hostile -l -
10TAL 75 | 100%

Category: Large

Speaker;  Rogers

Comments:
1. Too late for such an important speaker; people were tired -
7. Environment horrible - 13 |
3. Didn't feel speaker spoke of anything relevant to the gifted ¢ slenied - 0
4, Suggestlon to tape record sessions and give ‘summaries sn 24ch session - 2

I

i T e W,

 —
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LTI PARTICIPANTS' RESPONSES TO THE ORIENTATION SESSION OF THE N/S-LT1-G/T

Response Catégorles
| | excellent | Good | Weak | Poor | NoResponse | Total
Quallty ; S
- o | wlw | w9 | N[%| N|% | N|&
Presentation sy (70% [ 20|20 | 2% |- |- | - - P 100%
| Environment o losn {38 |5 | 15 fo | 2 3| 1 s |75 fhoog
| Quality of materlals 51168% | 18 |24% 11 1% -(- | 5 7% |75 (100%
Overall satlsfaction | 57 {7 | 16 {2 | L[ 18|~ |- | L | {75 oo
with session ‘ |
| 7
Soclal atmosphere: | W1 %
Nomal | 5 | 67% .
Reasonable 25 | 33%
Cool - | -
Uniriendly - | -
Hostlle i
oML | 75 |100%

‘Category: Large
Speaker; Sato

Comments; |
1. Very innovative; excellent way to start the LTI off < 29

Bad meeting room: poor sound and ventilatlon - 10
A lot of ideas werc corny—poetry, ads, etc. = 3
~ Used too much media - 2 |

“Toolong-2 o | -
The staff names should have been on a visual, people couldn't remember thelr names - )

Oy G I T DO
- - - - -
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LT] PARTICIPANTS' RESPONSES TO THE SESSION
"Education of the Gifted and the Tulented: State of the Art" |

Response Categorles
Excellent | Good .| Weak Poor | No Response | Total
Quality -

N[ % NI % [ N[% | N[% | N| % N1 %
Presentation 65186% | 11|14% | -| - - - 76 1100%
Evironent olug [ a3 fomw | lofasw | 80 1) |76 l00%
qualty of materals | 30 (3o |1 o | o) w| <o o {am |76 [l
Qverall satisfaction . o ol
Lt session S1167% | 24132% | 11 1% -l l -| - 76 1100%

|

| Soctal ‘atmosphﬁre: NI %

Normal |56 | 74%,
Reasonable | 19| 25%
Cool 1 1%
Unfriendly -1 -
Hostile -1 -
TOTAL . 76 | 100%

Category: Large
Speaker:  Gallagher
Comments:
Most meaningful, realistlc and challenging presentation - 28
Chairs and room were uncomfortable - 10
Too long - 5 |
Not as dynamic as expected - 3
Would like question and answer time - 3 ‘
Could have been presented in @ more meaningful way, use han 'iouts axds etc, - 2
Would like desks towriteon-1 .
Would like a better room for large presentations - 1 o |
g Would‘ like to see a summaty of ail p;esentatlons, taken from tape recordings ~ 1 | 188 |

—
-
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LTI PARTICIPANTS' RESPONSES T0 THE SESSION

"Input; Sta.temént of Qur Needs as We See Them"

Response Categories

Excellent | Good | Weak | Poor | NoResponse | Total
Quality ‘
PN % [ NpR | N[ % N|R L ON] R N
| Presentation 3337% 48|54k | 4| 4% | - |- | 4| 4% |89100%
Environment 20| o% | 46| s |16 (1 | S| e%| 2 | 2% |89 |l00% |
Quality of materials | 19 |{21% [32(36% | 8] 9% [ - |- | 30 34% | 89 | 100%
Overall satistaction | g1 1 ygo, | gy 5agg |19 2% | - [~ | 1 | 1% |69 |100% |
with session | - : |
Social Atmosphere; | N | %
Normal 48 | 54% -
- Reasonable 37 1 429
‘Cool . 2| 2%
Uniriendly -] -
Hostile -l -
No response 21 2%
TOTAL 89 |100%

TO'a’tegory: Small-Medium

Speaker:  Delp, Gold, Jackson, McGulre, Sato, Vassar
Comments: |

Interaction good among group - 11

Some structure needed to quide discussion - 7
More small sessions are necessary = 3

Group had differing needs - 3 | |
Too short of a sesslon = 3 | | | 199
. Stimulating - 2 | “ ' |
Group had no real input to discussion - 2

. Should review state plans prior to session - 1
Knowledge of partic .pants' backgrounds would ficlp - l
Handouts useful -1

—
-

ERIC
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LT1 PARTICIPANTS' RESPONSES TO THE SESSION

"Alternatives in Identification”

Response Gategorles

| Excellent | Good Weak Poor | No Response | Total

Quality

| % [Nl % | N]% [N[s [ N|% [N %
Presentation Tam Loo laen | 8| | 1|2 - |- |56 [l
Environment 9 {16% {24(43% | 19 2y | 3 15% | 1] 2% |36 100%

Quality of materials 35 163% |13123% | 2| 4% - |- 6 [11% |96 {100%

Overall satisfaction . | |
} 1 001 OO 0, 00 20 ‘ oo ‘
s || wlsow | o 7| 1| | 1| 2% |56 |h00%

Soclal atmosphere: | N | %
Normal 31 | 55%
~ Reasonable 23 | 41%
Cool 21 4%
Unfriendly - -
Hostle | = | °
oL | 56 [100%

Category: Medium
Speaker: Martinson

Comments: o
I, Working draft on identification was outstanding - 10

Presentation would have been better if it weren't read = 5

Very well organized -4 - o |

Would like to see a question and answer period allowed - 3 ‘

Would have been better prepared for both the presentation and for filling out the form if we

had the paper beforehand - 3
6. Deople tired from day - 2
7. Needed more interaction - 1

£Rlc , — —— 1
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LTI PARTICIPANTS' RESPONSES TO THE SESSION

"Effecting Change"
| - Response Categories
‘ ‘Excellent | Good | Weak Poor | No Response | Total
Quality
o Nl % | N[% | NL% | N[ % Nl % | N %
presentation | 33 (50% |29 [44% | 2| 3% | 1 {2 | 1|2 |66|100%
Environment Vorlas (o0lesw | 5] sl ofom| 2|3 [o5]200%
Qually of materials | 37 |56% |14 2% | 4 (6% |- |- | 1|17 |66]100%
| Overall satisfaction | ,, |cny 06 . ) . .
i seslon (s |25 8% | 6| 9| - |- | 1| |66[100%
Social Atmosphere: | N| %
Normal o
Reasonable 14 | 2%
Cool Ly o
Unfriendly o
Hostlle -1 -
~ No response 2| %,
CrotL | 66 {100%

Category: Small-Medium

Speaker:

Gold, McGuire, ]ackson

Comments:

L,

OO ~3 O I I Cad DD
- - - @& = 0=

Very thought provoking 13
Good interaction -7

More practical ideas needed n dl scussing ways to effect change - 3

A wasted session - 3
Need examples of concrete and spectfic techniques for PR 2

Not enough materials to go around - 1
Experience well drawnup - 1

Needed more Ideas of speaker's experience in situations involving the change process - 1

19



LTI PARTICIPANTS' RESPONSES TO THE SESSION

"Administering G/T Programs"

‘Response Categories

| L Excellent | Good Weak Poor | NoResponse Total
Quality
N1% | N{% | N|% | N|% | N|% N %

Presentation 76 (ot | 101 [ 3 3% | - |- ] 1| 1% | 91|00
Environment gl [ 353 | S |sn | 6| Be | 1| 1% | 9| l00%
Quality of materlals | 69 |76% |13 (1% | 3 |3 | - |- | 6 | 6% | 91 100% ”
Overall satisfaction | oy 1ogo | 14 |1y | 4 |4 [ 1|1 | - | - | 91{200%]
wlth session |
Social Atmosphere: N %

Normal 72 |79%

- Reasonable 17 119%

Cool - -

Unfriendly - -

Hostile - -

No response 2 1 2%

TOTAL 91 1100%

Category:  Small-medium

Speake;:
Comments:

1, Very well thought out - 23

~3 O N e O DD
- - - - -

Vassar, Sato, Gallagher .

Good Interaction among group - 6
Media outstanding - 3
Practical materials presented to help write state plan - 2
. Needed better visuals ‘
Subject not well covered - 2
More time needed - 2

D



LTI PARTICIPANTSf RESPONSES TO THE SESSION
~ "Developing Curricula for G/T Programs"

Response Categories

‘Excellent |~ Good Weak | Poor | No Response Total
Quality ‘ ‘
‘ Nlg I N[% | N|% | N|®| N[ |[N]|%
Presentation s |7% (10 | 8% |- |- | - |- | 4|00
Environment 3 e a1 (s {15 o {5 {m | - |- | 74 {l00%
Quality of materlals | 47 [63% |14 |18 | 2 3% |- |- 1 {15% | 74 |100%
| Overall satisfaction | ye 1epo | g1 tog | 5| 7 |2 3% | - | - | 74 {1008
with sesslon | R | |
' Sonlal Atmosphere: NI %
Normal - 50 | 68
Reasonable - 15 | 21%
Cool | 1| 14
Unfriendly 1 19
Hostile | -] -
No response - 71 9%
TOTAL 74 1100%

Category;  Small-Medium y
Speaker:  Delp, Martinson, Kaplar
Comments: -

1, Well-planned presentation - 9 |
Very practical suggestions for classtoom - 7
Could not hear speaker -7
An hour was too short - 3
Stimulating - 3 |
Session dominated by one individual - 3 | -
More handouts would have been useful -2 - 1 98
No group interaction | | |
Presentation too elementary ‘
Would like to have presentation {nwriting -1 11, Trying to cover too much in short time - 1

S Ww oo ~a Oy U s O DD
- - a2  w =» 2 0w 0=
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LTI PARTICIPANTS' RESPONSES TO THE SESSION
"Introducing thé State Plan Matrix*

~ Response Categorles

Quality Excellent | Good Weak | Poor | NoResponse | Total
y[w [ N[w [ N[ [w[%]| N[ % |N]|%

Presentation A7 |05 (4% | 25| 4% | 3 | S% | - | - | ST|100%
Environment )| ag |29 s [ 10 f10w |13 | 2|4 | 87|00
Quality of materials | 18 [32% |28 49% | 5| W |1 2% | 5 |9% | 57 [L00%
Overall satisfaction | 0 ) 0 N .
| with session 519% |27 476‘ 21 ‘37/9 21 4% | 2| 4% ‘57‘ 100%
Soclal Atmosphere: | N | % |

Normal LT | AT

Reasonable 19| 33%

Cool L] %

Unfriendly o

Hostile o

Noresponse | I | 16%

TOTAL 57 |100%

Category: Medium

Comments:

(A

D W o~ o O s D B
T TP YT <

Toxt Provided by Enic [

Speaker;  Birnbaum, Early |

1, Felt speaker was not prepared -

Session not helpful at all ~ 4
. Pelt speaker was inexperienced and did not make presentation well - 3

Reading presentation is bad - 3
Well planned presentation - 3

‘Too many questions interrupted speaker's train of thought = 2
Should. have handed out materials earlier; questions could have been handled prior to session-2

Speaker aware of content, but prepared materials hurriedly - 2
Environment bad for taking notes = 2
Not enough emphasis on how to set up programs - 2

5

ERIC
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LT PARTICIPANTS' RESPONSES 0 THE SEGSION

"Legislation for the Gifted"

Response Categories i

: Excellent | Good Weak Poor | NoResponse | Total
- Quality
N%N%N%N'%N%N%

Presentation s lo0n | 14l20w| |- |- |- e ooy
Enviromment ol | s fiss | 2| m | 1| w70
Quality of materials | 38 [54% [ 15| 21% [ S| Tk | -} - 13 | 18% | 71[100%
Overall satisfaction . | 6
with session c4 76% | 15(20% | 2] 3% |- |- - | - 7 100%,
Soclal Atmosphere: N| %

Nomal 45 | 63%

Reasonable 19 | 27%

Cool - -
- Uniriendly ol

Hostile i

No response 7| 10%

TOTAL 71 {100%

Category; Large

Speaker: Weintraub

Comments:

1, Offered some practica

. Analysis was very good - 10

2 :
3. Useful for personal SEA and LEA application -4 -
4, Best lecture to date - 3
5
6

. Too long - 2

. Should have had some handouts ¥

! politlcal strategles 16 -




LTI PARTICIPANTS' RESPONSES TO THE SESSION
"Rap Session on Federal Legislation”

Response Categories
| | Excellent | - Good Weak Poor | NoResponse | Total
Quallty
| N N N N N N
Pre.éentation 4 2 - - - 6
Environment 2 3 1 - - 6
Quality of materlals | ¢ - - - 2 | 6
Overall satisfaction : ‘
4 2 . - , 5
with session - |
:TL — ——— = == —
Soclal atmosphere: N
~ Normal 5
Reasonable ]
Cool -
Unfriendly -
Hostile -
TOTAL b
Category: Small-Medium
Speaker:  Weintraub
Comments:
- None

204



LTI PARTICIPANTS' RESPONSES TO THE SESSION
"Training Professionals to Work with the Glfted"

Response Categorles -

Excellent | Good Weak poor | NoResponse | Total

© o Quallty
| N| % Nl % | NI% | N % Nl % N 1%
Presentation 22 167% | 9|27% | 2 6% | - | - - | 33| 100%
Environment | 13 [3%% 17 2% | 1] 3% |1 3% 11 3% | 33 [100% )
Quality of materlals | 16 |48% | 7|2% | 1) ¥ Sl | e e |3 {lo0n| )
overall satisfaction | o, loso | 5 {15y | 3| 9% |1 | %] -|- 1 | 1009
with session ] | r |
Social Atmosphere: Nt %
Normal 24 | 73% |
"Reasonable 7| 21%
ol | |
Unfriendly el
Hostlle ol
No response L “6%
oL | 33 [100%

Category: Small-Medium |
Speaker:  Delp, Gold, Gallagher

Comments: |
1, Well-prepared presentation - 10
7. xcellent answers to questions on staff selection - 4
3. Discusslon opened to group; good dnteractlon - 2 o | | SN
4. Need more on stbject - 1 - o _ N 206




LTI PARTICIPANTS RESPONSES TO THE SECOND DAY SESSION OF

"Developing Curricuia for G/T Programs”

Response Categories

Quallty Pxcellent | Good Weak Poor | No Flesponse Total -
N N N N N R
Presentation 13 2 a - - 1 16
Environment 6 g | 2 - - 116
Quality of matertals | 12 | 1 2 - 1 118
Overall satisfaction | 1, BB ) | _ 15
with session | | |
| Social Atmosphere; | N | ~
Normal - 11
Reasonable 3
Cool 1
Unfriendly -
Hostile -
- No response 1
" TOTAL 16

Category:  Small-Medium

Speaker:  yaplan
Comments:

| Creat presentation -5 | |
_ Concrete items glven that would cost no additional funds to implement - 5

2
3. Needed to know more about program = 1
4, Needed more time in presentation - 1

o0




LTI PARTICIPANTS' RESPONSES TO THE SESSION

"Teaching Values to the G/T"

Response Categories

Quallty ? Excellent | Good Weak | Poor | NoResponse | Total

| Nl % | N[% | N|[% | N|% Nl % | N{ % |
pesenation | 279 {1 | - - | - | <0 |00
Evioment | B % [18(4m | 5|1 |l%) 3\ BR300
Quality of materals | 16 [42% | 9 (248 | 1| 3% - - | 1{am |3 |100%
Overall satisfaction | 4, s [ law | -|- | -1- 2 38 | 100
with session % | |
Social Atmosphere; Nt % |

Normal 28 | T4%
- Reasonable 7| 18%

- Cool - -

Unfriendly - -

Hostile - -

- No response 3 8%

0 38 [100%

Speaker:  Gallagher
Comments: |

L N .

1, Excellent presentatlo

| Category:  Small-Medium

n of values clarification - 4
Session too large; limit should be placed on attendance - 3
Thought provoking = 3 -

Questlon and answer time was great- 2
More emphasis needed on the place values occupy
 Already have explored what was discussed - 1

in gifted education - 1 R

210



LT PARTICIPANTS' RESPONSES T0 THE SESSION
"Federal/ State Relations in Initiating and Maintaining G/T Programs"

Response Categorles

Excellent | Good | Weak | Poor | NoResponse Total

Quallty
| Nl I nl% [ N|% [ N[%]| N|% |[N|&
oesentation | 13 |42 |14(45% | 1| |2 [es) 1% 31 |100%
Environment 12 [30% | 14]45% | S[a0m| 2 |6%| - - |81 {100%
Quality of materials | 11 (3% | 9% | 4|1 | - 4- ) T 2% |31 |100%
Overall satisfoction | 15 \gg | 12 |39 | 3| L0% T R R
with session S
=__________:__J=__m__________L._L___——____ '
= s
Social Atmosphere; N[ % | | |
 Normal | 21 | 68%
Reasonable 6 | 19%
Cool 3 [ 10%
Unfrlendly - |-
Hostile - -
No response 1 3%
o, | 9 |100%

Category:  Small-Medum |
Speaker: Williams, Vassar, Jackson, Radford

Comments: |
1. Very helpful to states working on legislation - 9

2. Substance of presentation weak and of little value -2




LTI PARTICIPANTS' RESPONSES 10 THE SESSION

"Rap Sessions on Funding G/T Programs"

Response Categorles

| txcellent | Good | Weak | Poor | NoResponsé Total

“ Quality
| N N N N N N
Presentation 4 1. - - - | 5
Environment 13 2 - - |- g
Quality of materials ] ] |- . 3 | 5
| Overall satisfaction .1 ) '_ R
with session | | - ‘ |
Soclal atmosphere: | N ‘
Normal 5
- Reasonable -
Gool - | | o
- Unfriendly - | | =
Hostile - i
T07AL | °

Category: - Small-Medium
Speaker: Williams and ROE Staff

Comments: o o
], Insight that one must read up on funding possibllities - 2

2. Good input on role of OF in assisting SEA personnel - 1 o




177 PARTICIPANTS' RESPONSES T0 THE SESSION
"Jsing the ERIC Bibliography on G/T"

Response Categorles

Quallty Excellent [ Good | Weak | Poor No lRe‘spyonse Total
N N N N N N
Presentatlon 5 3 - - - 8
[Environment 3 2 2 1 - 8
Quaiity of mate:ials 7 1 - - - B
| Overall satisfaction | : : ) ) ; |
with sessicn | | ‘
Soclal atmosphere; | N
Normal 7
Reasonable 1
Cool | -
Unfrlendly | -
Hostile |-
TOTAL 8

Category: large -
Speaker:  Neuman
Comments:

1, Very beneﬂcia‘l-?l
9. Needed more time In presentatlon -2

IToxt Provided by ERI

FRIC2L5
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LTI PARTICIPANTS' RESPONSES TO THE SESSION

"The Role of the Federal Government in Encouraging Programs for the G/T"

——
Response Categorles
Quality Excellent | Good Weak | Poor | NoResponse | Total
| Nl % [N{% [ N{% | N % | N[ % N | %
| Presentation 19 |56% | 14|4l%| 1) 3%|-]- -~ | 34 (100% |
Environment Dl aw |1 |3om |0 (ae | 8 (2 | 1| 3% | 34 [100%
Quality of materfals 10{29% | 11(32%( 1| 3% |-]|- | 12 35% 34 {100%
| Overall satisfaction | 15 fag | 19{56% | - |- |- |- . 3 100
with session | \ | |
‘ — —_— — — — |
Social Atmosphere: N{ %
Normal | 16 | 47%
Reasonable - 13 | 36%
Cool 1| 3%
Unfriendly | - | -
Hostile - .
Mo response 41
TOTAL 34 1100%

Category: Large
Speaker:  Lyon
Comments: |
1, Tremendous resource person - 8
2. Too much information at wrong time of day - 6
3, Uncomfortable room, hot - 6 |
4, Encouraging to hear USOE plans - 6

Y | A




" ERIC

171 PARTICIPANTS' RESPONSES TO THE SESSION

"Reacting to State Plans by Gifted Students"

Response Categorles

e ot |
Quality Excellent | Good Weak Poor | NoResponse  Total

B Nl [ N[ % | N|% [ Nj% | N|% N[ %
Presentatlon o ms [ 7les | sl s {-]- | 1] 8% [200]
Ewioment | 9|6 |15 |3 | 1|2 14 {108) - ) - 39 |100%
Quality of materlals | 14 [36% | 6|15 | - - |1 | ™| 17 a9 | 39 |100%
| overall satistaction | ., | S T P s .
with sesslon 23 [se% [11f20% | S| 8% |2 | 5% -| - |3 100%
| Social Atmosphere: Nl %

Normal 30 | 77%

Reasonable - 7| 17%

Cool 3%

Unfriendly -1 -

Hostile -1 -

No response 1] 3%

TOTAL 39 {100%

Category:  Small-Medium

Speaker:
Comments:

—
-

S W oo =3 T W s 3D
*» a2 ® e ® = =

Good student presentations 10 -
Comments from students showed that glited students have similar concerns - 6
Poor use of resources by professionals seen - 2 |
Students were put in awkward situatlon - 2
Rap sessions with kids are essentlal - 2
Smaller groups would have been better - 1
Points out need for more student output at all levels - 1
Value of student input at this time is limited - 1
. Student's role was unclear - 1 |
Would have liked Interaction with larger number of students - 1

Delp, Gold Iackson McGuire Sato, Vassar

—
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L] PARTICIPANTS' RESPONSES TO THE SESSION
"The G/T Child from a Disadvantaged Environment"

Response Categorles

Quallty | Excellent | Good Weak | Door | NoResponse | Total
| | N N N N N N
Presentation 7 B - - - 15
Environment 5 I R ) 15
| Quality of materfals | 6 S - l 3 15
| Overall satisfactlon | |
; 7 7 1 - -
with session : ‘ | 15
Soclal atmosphere: | N
Normal R
Reasonable 2
Cool - 1
Unfriendly -
Hostlle -
TOTAL 15

Category: Small-‘medium\

Speaker:

| Comments: |
1. Helpful and interesting - 7

Gold, Stalllngs

7. Students should have had more time to contribute = 1

1. Practical application for LEA needs - 1

4. Consultant not that knowledgable on subject matter - 1

)

wl



LTI PARTICIPANTS' RESPONSES 10 THE SESSION
"valuating G/T Programs at the District Level"

Response Categorles

Excellent |

Good

- Weak Poor

No Response

Totél

Qulty

N

N

N

Presentation
Fnvironment |
Quality of materfals

Overall satisfaction
with sesslon

] Fﬁ

| Social atmosphere:

1

12
12

o

Normal
Reasonable
- (ool
Unfriendly
~ Hostlle

T0TAL

N
7
1
6
3
N
7

;

Speaker; Delp
Comments:

Category; Small-medium

1, Gave practlcal information for local distrets - 2
2, Information helpful in developing an evaluation system - 1
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. ¢E MRI‘ICI[)}XI‘I 18 RESPQNSES To THE SESSIoN
’I .

OO N P L DO
-« ® = & =

Onl |
1, Subject made 1A /ﬂbi R whe! 2

Excellent ldegf b1 Ny ot
Geared to neydd /5wy
Ran out of mytArld

~ send
stdents coud if g o on -

Dry material ;WW

N Regponse Categorles |
| WG ~ | ek | o | o Response | Total
o Qully W/ﬂ‘\f N ”N/\-"N’-\ -
Pesentation | R - ]
Environment vl R . |- 15
| Quality of materials ¥ - 1 3 15‘
| Overall satisfactlon | 4 o . Y
with session M\\f |
Soclal Atmosphere: »«ﬂ/\ o - o
Normal 1
- Reasonable 4
Cool v
- Unirlendly v
- Hostile v
No response J |
Category: Small-Megiy .
Speaker:  Renzulli
Comments: -

2

0 | .



LTI PARTICIPANTS' RESPONGES 10 THE SESSION
-~ "Change Process in Institutions"

"~ Response Categories

Excellent | Good | Weak | Poor |No Re‘sponse‘ Total
Quality , ‘
N| % [ N[ % | N{% | N|% | N|% |N|%
Pesentation | 11 (3% [11{3e% | s\ | 2] mw| -] - |29 )t00%
Environment 62l% (17]58% | 4|l | 2 ™| - | - |29]l00%
Quallty of materials | 6 (28% | 6{21% | 310% | 2| 7% | 10 | 34% {29 |100%
vl SHSRGKON | w1 o (o fon | 7o | af | - |- | {um
Social Atmosphere: N| % |
Nomal - |15 | 5%
Reasonable. 12 | 42%
Cool 1| 3%
Unfriendly -
Hostile -] -
Noresponse | 1 | 3%
TOTAL 29 1100%

| Category: Large
Speaker:  Elshermy
Comments: |
1, Excellent discussion - 7 |
Dull presentation, talked down to audience - 7
Practical suggestions for change - §
. Thought provoking; inspirational - §
. Information provided not useful - 2
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* LTI PARTICIPANTS' RESPONSES TO THE SESSION‘

2,
3.
4.
S

Needed more time -

1, Helpful comments - -8
Fach state should have been allow

Open discussion, great deal was accomplished )

2

Interesting to hear and sée what other states have come up wlth 1

ed to talk about state plan, not just one individual - 2

"Sharing State Plans"
‘ T e e st}
Response Categories
Qualty Excellent | Good | Weak [ Poor ﬂeSponse Tota] B
Nl% | N|% | N|% | N|%| N|% NT %
Vprosentation | 14 [56% [10[am | - |- |- |- | 1| % |2 |loow
Environment S| T |ae% |10 [4d% | 624 ) - |- 1| 4% {25 {100%
Quality of materfals | 8 [32% | 9(36% | -1 - [- |- B {32y |25 [100%
. 8‘1’ti?aslelsssa$:f?‘¢“°“ W lses (o0 fam | |- |- |- | -] |5 |l
Eg=_L— ‘ PSSR NS T T e
Soclal Mmosphere: | N | % |
Normal 18 | 729,
Reasonable 4 1 16%
Cool - -
Unfriendly -] -
Hostile - -
Noresponse | 3 | 12%
TOTAL 25 1100% |
M
Category: Small-Mediom |
Speaker:  Delp, Lyon, Renzulli, Stallings, McGulre, Vassar, Gold, Jackson
Comments:

9



LTI PARTICIPANTS' RESPONSES 0 THE SESSION
“Parent Groups and G/T Child Educatlon”

| . Response Categorles

CQulyy | ueekent | Good | Weak | Poor | NoResponse| Total -
Nlow | N[ % | N9 [ N[ %] N|% | N %

Presentation 1458% | 9[sn | -] - |- | 1|4 |24 |100%
Povironment v e s 6% | afim | Lfds | - - |24 |100%
Quallty of matertals | 15 |63% | 7[9% | <[ - |- |- | 2% |24 1:00%
Overall satisfaction | ¢ gy | g | o= {1le | -]- | fum
with session ‘ |

———
— —e r———m—m—e— -

Social Atmosphere; %
- Normal 17 1 71%
~ Reasonable 3 1%
“Cool - | -
Unfriendly -1 -
Hosttle 1 -1 -
- Noresponse | 4 |17%
COTOTAL | 24 [loow |

Category: Medium
Speaker:  King
Comments \
. Dynamic, practical - 4
2. Appreciated handouts - 2
- 3. Questlon period should have been longer-2
4 Not enough information on what parents can do =1

5, More comprehensive coverage of parent groups in other states wou'd be more desirable -

|
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LTI PARTICIPANTS' RESPONSES TO THE SESSION

"Bullding an Advocacy Base for the G/T in the State"

Response Categorles
Qually Excellent | Good Weak | Poor | NoResponse | Total
| Lo [ NI % | N[% | N[%[ N|[% N| %
Presentation 15 63% | 6|26% | 2[%% | -}~ -1 - 231 100%
Envirorinent luw (1| | sjk| |- - - | 2100
Qualty o materals | 7 |30% | 4[um | |- | |- | 2| |30
Overall satisfaction | o [peo | 6 losw | 2| 0% | ~| -] - | - |28|100%
with sesslon 0 | ;

Social Atmosphere: Nl %
Normal - 15 | 65%
Reasonable 20%
Cool - -
Unfriendly - -
Hostile -] -

- No response 3| 18%
TOTAL 23 1100%

Category: Medlum

Speaker:  Jackson, McGulre

Comments:

1. Informative - 9

2, No Interaction - 2

A



| APPENDIX E
WEIGHTED SATISFAGTION SCALE INTERPRETATION

The complex motivation scaling technique used in the Post-Institute
Reaction Sheet serves several functions. It provides: ‘

° An index of satisfaction with various aspects of
the Institute

@ A measure of the relative incentive values of
the various aspects of the Institute

°o A welghted estimate of the overall satisfaction
with the Institute. ) .

From the scale below, (derived from Figure 3, Section II, page 20,) values can
easlily be interpreted.

Strongly Dissatisfied Satisfied Neutral Satisfied Very Satisfied
-10 -5 0 +5 +10

The larger the rating in either the positive or negative direction, the greater part
the factor played In the participant's overall opinion of the Institute. Thus, a
+10 indicates a very important factor on which complete satisfaction was felt.
This indicates a high order of Institute success in achieving the goal associated
with the factor being measured. A +5 indicates somewhat less success in that
the factor was either less important or less well covered than the person required.

values near zero have two possible causes. If the s is small, then the
factor should probably not have been included in the Institute because the par-
ticipant viewed it as irrelevant. However, if the s is large, negative values
were averaged in with the plusses and the factor was probably not well covered.
In such cases the 1xpportance of each factor should be checked in planning revisions.

E-1
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Means should be interpreted as general indicators of success of the
Institute, but where the standard deviation is large, there is iittle agreement
among the participants on the issue. In general, negative means are very rare.




