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CHAPTER 1
TATEMENT OF THE PROBLEM

Hamilton Junior High Schbol.is a relatively new junior high school,
opened in the fall of 1953. It is located in the inner city in Washington,
.D.C. whersz the madian family income is below $7,500 ber year.b Since its
opening in 1288, it has been beset by many problems. With avpopulation of
approximately 15600 students, that were abruptly uprodted from five junior
high schools in the surrounding community, classroom discipline and student
classroom disruption became critical problems. |

' I was requested by the Assistant Superintendent of Secondary Schools,
in January 1974, to assume the role of principal at Hamilton. The school
was in a stats of unrest due to disorders and disruptions caused by students,
and I Qas summoned ihvan éffbft'ﬁo fééfbfé'dfscﬁéjinéﬂéhdwédﬁtFOTQM |

The faculty had lost faith in the ability of the principal and his
assistants to deal effectively with the problems. Teacher morale was very
~ low because teachers were of the opinion that the school's administrative
policies were oppressive. Letters and other correspondence that document
the severity bf_the problem at Hamilton were submitted to the Assistant
Superintendent. Copies of these documents are included in the appendix.

The first two weeks after I became principal at Hamilton were used
te undertake an informal assessment of the situation. I inspected the
physical plant and the classroom situation from a student's angle and from
a teacher's angle. I took a took at the curriculum and compared it with the

current instructional program. I explored the recreational and extra-cur-

v

S.

¢

ricular faciliti:
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1 found the physical plant to be in a state of deterioratioh, al-
though th2 building was only six years old. Many portions of the ceiling
had been gutted by fire. One restroom was completely democlished by a
gaso]fne hormb.  Showcases that were once beautiful with glass enclosures and
lighting fixturss were gaping holes with obscenities written inside. Bul-
letin boards ha2d b2an charred by frequent fires. Classrooms that were once
beautiful nad b=2en éevere]y altered in appearance. Students had left
tangible damag= on a building that cost six million dollars.

The classes were being disrupted continuously by frequent outbursts
between teachers and students. At times it appeared to be a contest to
determine who could shout loudest and longest. Obséénities were directed

at teachers. In some classrooms, studenté were playing cards while others

walked idly about the classroom engaging in horseplay, talking, and teasing

other students. Teachers were trying desperately to control the situation,
yet, many seemed to accept it as a lost cause.

In comparing the curriculum with the current instructional program,
I found that both of them lacked, what 1 considér, relevance to the inner
city youth. Teachers were simply teaching a body of knowledge that they
had predetermired was best for the students. No concern had been given to

* student interest and ability to perform.

A Social Studies teacher was Struggling through the causes and effects
of the Civil War on the Unjon and: the Confederacy. The lesson was filled
with dates for the battles fought. Student résponse ranged from "I don’f
know" to "Who cares about that Jjunk." |

A Mathematic%,teacher vias trying, 1in the.midst of frequent outbrusts
of Taughter té tezch Scientific Motation. She opened the lesson by telling

+he students tnzt if they wanted to get into a technical school, thgy needed

6
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mathematics and certainly Scientific Notation. The students in the class
were Tow achievars and couid ndt grasp the meaning of 10-]. .These'students
were having problems mastering basic computations with whole numbers. As
the teachar attemnted to proceed with the lesson, her questions 6ften went

unanswarsd. 3 gquestion such as, “What is another symbol for T0- 2 2", brought -

(v B

-

responsss of "Huh'; "Hay, hey, hey"; ”You tell us, baby;" “Cah that heTp
me in a dice gzme?" )

The English ‘teacher had selected a unit in Literature devoted
specifically to poetry. She told the students that in order to add to their
cﬁ]tura] developmant, studentsvneeded to knowmthe various poetic forms. She
gave no other introduction or motivation. She ton the students that they
would "fead and 1n;erpret Thomas Gray's "Elegy Written In A Country Churchyard.”
She read the stanzas and asked the students to tell the meaning. One of
tﬁe'éfaﬁzéérﬁas: - o - - -

"full man a gem of purest ray

serene
The dam unfathomed caves of ocean

bear.

Full many a flow is born to blush
unseen

And waste its sweetness on the desert
air."

The stanza contained many words that the students could not pronounce
and words that they did nbt know the definitions fdr. They,couid not; make
the analogies that the teacher wanted. They responded by reciting rhymes
such as, "One, two, buckle my shoe", "Hey:‘Dude, Cool Dude". Some studenfs

said they didn't know. One student said he didn't know, he didn't care, and

that the teacher had better stop "bugging him."
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With th

i

recraational facilities and extra-curricular activities
being non-axistent, hallwalking became a problem, especially during lunch

periods. Thz lunch periods were'stéggered with 7th grade students eating

at Pericd 3, 8th grade students eating at Period 4 and 9th grade students
eating 2t Period 5. This meant that while the 7th grade students were at
lTunch, the 8th and Sth grade studentSIWGre in class. There were no organized
recreatioha} activities for any.of the grade levels and students began-to
wander about the building. Basketballs had been given to the students,
but the balls had either been taken home or had been busted. The recreation
room was in grave d1srepa1r and was un1nhab1tab1e The ping pong tables
had been smashed. The record player had no need]e. The checkerboards had
béen torn apart and the "boxing dummies" were mere shreds of cloth hanging
-mfrom a rope. No prov1s1ons had been made for the g1rls

Referrals on classroom incidents began to pour into my ofF1ce Thesé
incidents ranged from chewmng»gum to threats against the teacher. Each
report was submitted in writing. A conféfence with the teacher and, later,
with the student was held after each referra]. | “

I felt, however, that it was mecessary for teachers to assume a
certain responsibility for classroom control, although the administration
was giving supportive disciplinary actions. A faculty meeting was held and
the teachers and I discussed the discipline problem and decided jointly that
if the educational program were to survive, various measures would have to
be taked. Wle would have to evaluate our roles in terms of our part in the

educational process and we would have to evaluate the students' roles as

-

scholars and a3 pErsons.



-5 -

We decided to corcentrate immediately on the discipline problens.
We decided to weigh the seaverity of the problems and to c]assify them ac-
~cording. to the effsct thay had on the learning env1ronment Those problens
that resuitzd in classrocm disruption that deprived each stullent of his

right to ar 2ducation were classified as severe. These problems were:

Fighting

Dirzzting profanity towards adults and other students
Thrzats to teachers and other students

Disrespectful tirades toward teachers

Defiance

moking

Vandalism

Fighfing, whether in a classroom or elsewhere was considered severe.
Smoking and classcutting were also classified as severe; though,.they might
not have any effact upon another studentﬂ Problems such as chewing ‘gum,
ta1k1ng out - though not disrespectful, inattention and tardiness could be
handled by teachers who would set the critieria for performance in his class.
A list of rules and regulations devised by each teacher would be sent to
parents:. The severe problems would be referred.to me. A list prepared by

a Mathematics teacher is shown below.

Rules and Regulations - Mathematics A
If a student fs to rea]ize the maximum of his potential, he must be
prepared to observe rules and regulations that will assure him and every
etudent_his right to a meaningful education. You will find listed, the rules
and regulations for the students in this c]ass.. These rules were devised
by me, in an effort to minimize problems and to raise achievement to a

maximum.
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1. A1l students must report fo class on time. Failure to do so
will result in the student being excluded from the day's normal activity.
The studeni will bes requirad to work alone.to "catch up."

2. A}l students must bring the necessary materials - paper, penciT,

and book to clazss d

w

ily. Failure to bring the necessary items will rob the
student of th2 zhance to be actively involved in the day's activities.
Demerits from tha total grade will be given.
3. Gum chewing will not be allowed. Demerits will be given.
These demerits will take away from the student's totai grade.

4. Demerits will be given to any student who becomes so noisy in
class that he disturbs his c]assmateﬁ.

‘ihese rules were established to be learning devices and not necessari]y
punitiye. Your child, throughout his Tife, will encounter rules and regulations
that must be observed. He must learn that he does not have a choice to
comply or not to comply. He becomes mature when he learns to accept the con-
sequeﬁces for his actions.

D Please fezl free to call me at any time dr to visit my classes at

anytime.

Mrs.

Mathematics Teacher

e decided to spend the month of February assessing the learning
situation and the effects that problems were having-upon it. Realizing that
a large pprtion of the year had been lost, we decided to begin to plan for

the following year. That is not to say that we did not use any approaches

10
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toward restoring control. Each referral was dealt with and I began to make
observations conEerning these, I noted the teachers from whom these re-
ferrals camz and ine studenfs involved. Another faculty meeting was called
and I told thz faculty that all four administrators would be making frequent
observatians. I *ha administration were to work cooperatively with the
teacﬁers in g7 ininating the problems, it would be necessary for us to view
the problems from all perspectives. Thus, frequent classroom visitations
would provide another aspect of the problem._
With f%ghting, profanity, threats, classcutting, disrespect, defiance,
smoking and vendalism being identified as our severe problems and a general
" tack of communication between our teachers and students 'being a problem, we
knew that changss had to take place. Our instructibﬁa] program reflected
teacher biases. Teachers were selecting lessons without any student input.
Teachers were teaching at students and not to students. Eighty percent of
teachers were demanding specific recall or responses. No efforts were being
made to relate the significance of these responses to students' 1ives. We
decided to begin immediately in September to restriucture and redirect our.
efforts toward maximum achievement for our students and a noticeable decline
in discipline problems. . | |
The situation, as jt existed, at Hamilton in_Septembér 1974 was not
conduc%ve to learning and thus a climate prevailed that led to manyldisci-
pline prdb]ems. The most butstanding problem at Hamilton was the discipline
problem, and it was this problem that caused me the greatest concern. I

realized that the staff and I had to look into all aspects of the instructional

program at Hamiiton in an effort to find the cause for the large number of

11

in
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problems. 1 kept e tzlly sheet on the.referrals according to the student,
the grade level, and the incidents.
Most of the probiems were caused by fighting and were confined for

the most part o seventh grade students. Disrespect, defiance, profanity and
threats “o tzzchars posed a real problem for teachers in trying to establish
control and mairzain an authoritanian role. Classcutting was also a 1érge
problem. Tnhe students loitered on the playgrounds, in the halls, and in the
lavatories.

As the referrals were submitted, I was able to make.certéin
observations. I found that these problems were centered in the classrooms of
twenty teachers. A breakdown of the teachers identified by disciplines may
be found in Table 1.

I found also, that most of the identified students (see Table 2) had
at least three of the identified teachers. This prob1em wasAcpnfined ﬁost]&
to seventh graders who had (1) low test scores, (2) proBlems adjﬁéting to
junior high school life, (3) problems moving about the building at 50-minute
intervals, (4) problems adjusting to the self-discipline responsibility and
(5) problems with peer-group relationships because of age differences on
three levels.

‘Observations showed that many students had been identified as Title
1 Students. Title I Students are those who score below the 50th percentile
in Reading and/or Mathematics on the Ca]ifornié Test of Basic Skills (CTBS),
a norm referenced test. A1l of the problems fef;rred in the English/Reading
and Mathematics classes were seventH grade students whose Reading scores

ranged from 1.0 to 5.3 (first grade, 0 months to fifth grade, three months)

12
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TABLE 1
IDEHTEFIEd TEACHERS BY DISCIPLINES
SY3JECT | NUMBER OF TEACHERS

Mathematizs - 5
English/2zz2irC 3
French 1
Music 2
Woodshop 2
Art 2
Geography 2
Home Economics 1
Science ' 2

TOTAL 20

and whose Mathematics scores ranged from 1.0 to 4;9. There were 54 students
in this range. The students in Georgraphy and Art who presented problems
were also seventh graders. There were 5 in Geography and 10 in Art. The
Reading scores for these students ranged from 1.0 to 3.5 and from 1.0 to

2.9 in Mathematics. Those students in Science C and Music D were seventh
graders. The scores for the 13 students involved ranged from 1.0 to 4.5 in
Reading and 1.0 to 3.9 in Mathematics. The students in Music A, Home
Economics B, French C, Science E, and Woodship D and Woodshop E were eighth
and ninth gradsrs. tusic A, Home Economics B, Science E, and Voodshop D

were eighth gradsrs. French C and Woodshop E were ninth graders. The scores

13
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for students in the sighth grade ranged from 1.0 to 5.7 in Reading and 1.0

<

to 6.0 in “azhsra*ics. Th2 ninth grade scores ranged from 1.0 to 6.0 in

- Q-

Reading &2 1.0 ¢ 3.0 ir Mathematics.

TABLE 2 &
19ZuTIFIED TEACHERS AND STUDENTS
SEPTEMBER 1974

TEACHER NUMBER OF DISRUPTIVE STUDENTS

Mathematics A 5
Mathematics B 3
Mathematics C 5
Mathematics D . 4
Mathematics E 10
English/Reading A 12 -
English/Reading B 10
English/Reading E
Music A

Music D
Geography A
Georgrapy D

Art B

Art C

Home Economics B
French C

Science C

Science E
Woodshop D
Woodshop E

CITANNSNWNDNDOITNDWOIOoTO

It must be noted that eight offenders were in grade nine, nineteen
were in grade eight and eighty-twio were in grade seven. The smaller number
of offenders in grades eight and nine could be attributed to the fact that
these students hac zttended Hamilton for two and three years and had become .

adjusted to juniocr Righ school. It may also be noted that they had matured

14 - S
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Thess two observations were based on progress reports submittec

by teachzrs. Uppn 10oking Turther into the referrals that involved seventh

graders. w2 w2vz zhlz to draw the conclusions mentioned previously. The
number oF rzfzrrils zzcording to incidents may be found in Table 3. The
number of rzf=zrr:iis by grade level may be found in Table 4.

TABLE 3
REFERRALS BY INCIDENTS - SEPTEMBER

INCIDENT GRADE 7 GRADE 8 GRADE 9
Fighting 100 s o3
Profanity 65 8 . 10
Threats '. 20 2 1
Class-cutting 50 5 6
Disrespect 15 o 20 1
Defiance | : | 10 10 1
Smoking 30 12 1
Vandalism 15 0 0

Seventh graders found it considerably difficult to adjust to junior
high school. After enjoying the security of the elementary school for six
years, they sudden1y found themselves thrust into a*situation for which they

, wéfe not really prepared emotionally and, in many caées, academically. Fof
six years these studants had known the comfort of one teacher per year. In

junior high schosl they nad as many as seven teachers per day and as many as

15
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nine per wssk. Trzy had problems adjusting to a massive physical plant with
its many =lassroonis, i2horatories, gymnasium, library, and other facilities.
At the znd of 32 minutes, they had to leave the security of one room, thread

through %2 co-riZors &mang avthrong of strangers looking for and sometimes
not findinZ inz ~2xT Classroom. A tendency to push and shove, loiter a]ong
the corrigs+:s. 2a3 ¢ rmark on the walls led to many referrals by teachers.
The peer-group r2lationship played a prominent role in these incidents. The
typical seventh grader, feeling very much like the child who did not belong,
took out many of his frustrations by striking out at other students. Re-
ferrals for fights composed a large percentage of the referrals, more so
than any other incident. Thirfy-three (33%) percent of the total incidents

were from fights in grade 7, 31% in grade 8 and 13% in grade 9.

TABLE 4
REFERRALS BY GRADE LEVEL - SEPTEMBER

GRABE 7 GRADE 8 GRADE 9

305 * 62 23

Feeling the need to belong and to assert himself as a member of the
gang, seventh graders resorted.to profanity directed toward teachers and

other adults and students.

Many students require individualized treatment when presenting

serious disciplina problems (Good and Brophy, 1973). Good and Brophy further

16
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suggest thai the dasired behavior be stressed, khen a student shows seriousiy

disturbsd Ssrzvics in schosl, such behavior is usually part of a larger pattar-

of distursances ‘3za3 &nd Brophy, 1973). There are some the teacher can
assist wi--. 17 trnz jow-achiever - and-these students were the Towest - is
relativaiy iz-ursd zn? §s treated with second class status, schools will

continue to s== -=2 low-achiever in a rebellious state (Good and Brophy, 1973)
Good and Bropry strongly suggested focusing on the students school-related
behavior:

The eighth and ninth graders involved in these incidents were students
repeating the grade level and used disruptive incidents as instruments
through which they could display their hostility and resentment of the s1tuat1g
There were five students in grade nine who were sixteen and were merely await-
ing the end of the year to drop out.

The practitioner found, upon observing the teaching situation, that
(1) the greater concentration of problems existed in the Mathematics classrooms
where teachers were less flexible, (2) teachers that were ig§istent upon
clinging to the traditional approdgﬁjhad a high rate of discipline problems,
ana (3) these teachers were in gross need of staff development that was
geared toward the reevaluating and- possible restructuring of their teaching
techniques.

Conformity in procedures is a favorite procedure of inflexible
teachers. I found this to be true of the Mathematics teachers. The students
would enter the room, take assigned seats, open textbooks, and begin to
follow a schadule that had been p]aced'on the board. A1l of the movements in

the classroom were done as if they had been prompted by a cue. The teachers

17
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were working with tha students without being concerned about why computations
were performad 23 they ware. They were only interested in specific recall.
Few of tnem save trna siudents the reasons why certain computations weare
needed. Thzy szzmed mor2 concerned with completing the textbook than any-
thing elz=z

——

Trazitianal teachers réjy heavily upon recall questions and fifteen
out of the tweniy teachers used these. The use of spontaneous questions
occurred in only five classrooms. The predominant pattern found in the
traditional classes was one in which recall and recognition questicns were
directed toward individually designated students in an attempt to control
the climate. The subject matter to be covered was boring and had Tittle
relevance for the students. Students resented being assigned a seat merely
because the teacher uised this as an expedient method for checking the rolls.
Very often the teachers were talking énd no ore was listening. In many
cases, the teacher had no lesson plan. The students, feeling aloof from the
learning situation, found a Way to get the attention and concern for their
problems. They resorted td disrupting the c]asseé at will.

As noted previously, I had unlimited observation periods and was,
therefore, able to gain first-hand knowledge of.the problems. I noted that.
in one mathematics class, the teacher did not call a roll, she s%mpf§<noted
if a seat were vacant. The'student was marked absent. It is possible that
the student could have been in another seat. It is also - and seemed to be
possible - that the teacher did not know the students by name.

A Science teacher talked continuously about climate without any regard

for tha climate in his room. Two students were turning the gas jets on and

18
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off. Another siudsn

+ was heating a thermometer with a match. Five students
in the rezr 2f thz room were having a discussion of their own on sex. One

student s-oT czil=ts ai the teacher and at students. .

e
5
$
§
{
H
¢

iz cizss, the teacher was reading a newspaper and appeared

to be camziz=zly ohiivious to the chaos. Three students. were playing their

own compasitions inzt were devoid of any melody or harmqhy.' A young boy
pounded furiousiy on the drums. A brass section - each playing a different
song - was in full blast. Card players were in one corner and dice players
were in the other.

A mathematics teacher had placed a beautiful drawing of an isasceles
triangle on the board and was discussing the relationship between the base
angles and the opposite sides. She was unaware that no one was Tistening
until she asked & question.

One student in Art had to be removed from the room because he re-
fused to .sit in an assigned seat which was next to a girl.

After identifying the number of disruptive students by classes and
the teachers, other observations could be made. Table 2 shows that thé
greatest concentration of the problems existed in the Mathematics and English/
Reading classes. Looking further into the situations upon which these
statistics were based, it was found that the roles of these teachers in class-
room management were not effective. The students entered the room and had no
specific directions to follow. In all of the classes except 3, no assignment
had been placed on the board, nor héd any specific activity been plamned.

The teachers stated that they were waiting to see how the students would act,

if they would assign or direct an activity. Two teachers stood and talked in
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the halls Tor_ zen minu:esxieaving the students to roam freely about the

room and crezterdisarder. A mathematics teacher stood very poised and
scowled at 2zch studant wha entered. When questioned about it, she said
that the stuianss considered a teacher who smiled and spoke cheerfully to

Upen Turthzr observation, I found that the teachers displayed
hostile attitudss also. '4any of their responses to students were quick and
curt. A1l of the mathematics teachers dared the students to question them
on all issues. Seventy percent of these teachers often reminded the stpdents
that, "I have mine. You have to get yours." They openly flauntéd the
students' low test scores in Reading and Mathematics.l They were often re-
minded of their inabi]ity'to read.

The French teacher was a young'1ady in her early twenties, who felt
the need to be liked by her students. She became so permissive that control
was impossible. Her reaction to the disrespect from students was to engage
in childish verbal clashes.

Ninety percent of the teachers found little to praise the students
for, but much to criticize and condemn them for. Whenever a student gave |
the correct ansver in a mathematics class, the teacher responded by saying,
"It's about time someone came up with an answer." She continued on by
berating the students, citing low test scores and low interest levels. The
students, in ail cases; responded in the negative. |

We had a problem that, if it were to be solved, would require sincere,
concerned and dedicated devotion to our students and their welfare. Table 3

shows the numbsr of referrals by incident during September.

20
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1T w2s noted oreviously that seventh grade students had problems ad-
justing o junisr nizn school and to the other students in the eightn and

ninth grzzzs  Tnis is raflected in Tables 3 and 4.

rews tne number of disruptive incidents based on referrals

TABLE 5 _
DISRUPTIVE INCIDENTS (BASED ON REFERRALS)

CLUSTER~ SEPTEMBER

Math
Teacher A

Student
- Student
Student
Student
Student

U1 WN) —
(S0 ~NerNer Wi,

Math
Teacher

Studehﬁu]
Student 2
Student 3

YO~

Math
Teacher C

Student
Student
Student
Student
Student

OV W N~
AOT OV A

Math

Teacher D

Student
Student
Student
Student

IS W N
[e) IS &,
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Table 5 (continuzd)

CLUSTz= SEPTEMBER

English/
Reading -

Student
Student
Student
Student
Student
Student
Student
Student
Student
Student
Student
Student

OO0 OO A4S DO RN)Y -
AW WOoITNOY RN N W

—t o ——d
N — O

English/
Reading B

Student

Student
Student
Student
Student
Student
Student
Student
Student
Student

OO WS CTWN RN

o

English/
Reading E

Student
Student
Student
Student
Student

O™ wWwnN
OOy W W

Music A

Student
Student
Student :
Student
Student

Gl Wy~
WMoY

22
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Table o {continusg)

Studens:
Studenz
Student
Student
Student
Student

Wworoyd N

O Ut g L) -2

o
(]
Q
dal
i
|
=4
el

Student 1 8

Student 2 2

Student 3 2
Geography D

Student 1 >

Studint 2 5
Art B

Student 1 0

Student 2 0

Student 3 3

Student 4 :

Student 5 2
Art C

Student 1 3

Student 2 :

Student 3 2

Student 4 0

Student 5 5
Home Economics B

Student 1 . . 2

Student 2 3
French C

Student i +

Student 2 3

3 2

Spydent

23
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table 5 {(coriinuss

CLUSTZR : SEPTEMBER

Scienca C

Student
Student
Student
~ Student
“. Student
Student
Student

PO WWN

SO O s G DO -

Science E

Student
Student
Student -
Student
Student
Student
Student

SNOYOT W N~
CTWWMNHWo

Hoodshop D

Student 1
Student 2
Student 3
Student 4
Student 5

WMNWMN W

 Woodshop E

Student 1
Student 2
Student 3
. Student 4
Stucent 5

N - TN

Among students with d1sc1p11ne prob]ems, vie were able to c]ass1fy
certain individuals as "show-offs" who constant]y sought attention. We

gave them attention by making them.team captains for projects. We gave

24




o .

forward on orez3cinl i

AT T b= PR

of teachin: -z-zd

ERIC

Aruitoxt provided by Eic:

crznca to "hammer it out

RN
RNy

- 21 -

08

making musical instruments

we used the drive of the "aggressive ones" to push

ject and meeting a deadline.
stics clearly pointed out a need for modification

student behaviors.

L SN



CHAPTER II

OBJECTIVES
Cvaiuztion of classroom teaching calls for criteria expressed in
terms of mszsurzhlz <cimensions of behavior. 1he complexity of transactions

in the classroar c211s for an analysis of the observab]e’dimensions of the
process, using information gathered‘in the classroom as the events occur
(NCTM, 1966). The entire faculty and I decided that if Hamflton were to
survive disciplinary-wise and academically, our instrugtiona],program would |
have to be restrdétured. I preéenféd the sté%%gtics that I had Co]]écted |
at that point. As noted previously, the severest pfoblems were confined,
to grade seven and to twenty teachers: We taTked,‘informaliy, about the
situations-and I pointed out to the teachers that-if we were the professionals .
that weithink we are, then we would accept constructive criticism as an
instrument for growth..:I further stated that if our school were to serve the
needs of our students;uit wou]d be our task to reach that goal regardless. of
previous personal biases. Every'chi1d had to be considered educab]e.-’I
asked each teacher to place himself in the chiid's'position.

The counselor had pfepared ten hypdthetica] situations for the

teachers to respond-to as if they were students. The list is found below.

Suppose You Were A Student

How would you react to:
1. The fact that you know you caﬁ't read, yet the teacher is

always calling upon you to do so? The teacher, also, knows you can't read.

- 22 -
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2 Vou Fnow how to find the answer, yet it takes a little time.

roshing you.

V2 B

The teachsr i

[

sirz to learn the dates of all of the battles in the Civil

3. Hav
Har

4. 22ing *01d where to sit each day.

5. B32ing berated in front of a girl that you like and hope to
impress. |

6. Being called dumb.

7. Being told to learn math the best way. you can.

8. Being scowled at each day by the Principal.

9. Being told what is good for you and what is not.

10. Being "looked-down upon".

With the twenty teachers in full agreement, the Staff voted to re-
structure our program with concentration being‘p1aced on a small percentage
of our population - gradé 7 and the twenty teachers.

We considered, but discarded, the idea of uniformity in following
a curriculum guide.' Every teacher would teach the éame material at the same
time within a time frame. We discarded thi;‘after considering that individuals
learn at different rates and that we needed as Good and Brophy suggested
"individual treatment". |

We discussed and discarded placing these students in special c]assés.
The students would view it as punishment and so would the teachers.

The Interdisciplinary Approach to Learhing was explored énd finally
agreced upon as a method to be used. The twenty teachers wvere assigned to

clusters with four teachers in each group. Mathematics was the core .
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L

discipline and plzas wara built around the Mathematics classes. Many

approacnss wirs usad, bui concentration was centered on the laboratory and
stations apzrazch. Tn2 clusters were:
- . . “”“
Ciusizr - ] ~ Cluster B :
Mathsmatics A - Mathematics B
English A . English B
Music A Art B
Geography A . Home Economics B
Cluster C Cluster D
Mathematics C : Mathematics D
French C . . Music D
Art C Woodshop D
Science C Geography D
Cluster E
Mathematics E
English E
Woodshop E
Science E

Mathematics was selected as the core discipline because the greatest
number of problems were referred from the Mathematics classes with all of
these being seventh graders. Many of these students were repeat offenders;
that is, they were problems in Geography and Art, too. We decided then to
educate through the experience already possessed by a boy; look at things
from his point of view--that is, lead him to educate himself. Throughout

one's whole mathematical course, it is important to teach a student through

his own experiments, through concrete examples worked out by him (Perry, 1970;.

More recently, more educators have become dissatisfied with traditional

28
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mathods. Stufznt: witi isarn concepts bast if they are led to discover then

themselvas, zarouo- axpzriznces related to the physical world (Bruner, 1958).
Thers conczos: o-2.722d the basis for selecting mathematics as a core and

the Inisriicziziinzrs igporoach as our-method. The Interdisciplinary Approacn
required that z zzzI-zr in one discipline be prepared to correlate the other
disciplinzs with nis own. Since the Mathematics classes were causing more
frustrations thzi jed to prob]ems, each discipline correlated Mathematics

within that discipline, thus showing a need and a relevance and destroying
the fsolétion of Hathematics from the other areas.

The laboratory approach was used in the Ma;hematics classes and the
stations approach was used in the other classes. Students iﬁ thé Mathematics

classes were grouped according to skills and students in the other classes

were grouped according to their Reading scoves.

Performance Objectives For Teachers

e found that it would be necessary to plan and operate an inservice
program devoted to improving teaching behaviors. A list of the performance
objectives for the teachers in the program are found below.

1. The teacher will be able to write correctly the performance

objectives for each lesson to be taught.

2. ;rhe teacher will be able to set up béhaviora] hierarchies for
each child based upon his performance and progress along each step.

3. The teacher will be able to implement plans for classroom in-
struction by administering screening tests, error patterns tests, making

individual assignients based upon scores.

4. The teachzr will be able to set up learning stations.
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5. Tez -zazhzr will be able to prevent or effectively cope with
classroom £izciziinz arodiems
Trz zwitzr. 23z} was in focus. The practitioner found it necessary
to modi<y zzzzai-: nzhaviors, thus leading to a modification of student
behaviors ans t-2rzav raducing the elements that contributed to the discipiinz
problem. Thz k2, to the discipline problem is involvement. Involvement is
becoming coiicernad for the student, no matter what his actions or academic ;

achievement. Involvement is encouragement and positive reenforcement.

None of this ié easy. It is tempting to favor the obedient, intelli-
gent, high-performing pupil. The student who is a discipline problem must
know that we do not reject him as a person. He must feel confident that we
believe in him and in his innate ability to perform well. Instilling this R
confidence takes time and patience. It must be Tearned and practiced (Haf%ﬁér,
1974). William Glasser suggests: (1) promise yourself thaf tomorrow, no
matfer how disruptive Tommy is, you will try to act as if this if the first
_time he has behaved badly, (2) eliminate emotion-laden blaming and threaten-
ing. Keep the tone cool and crisp until Tommy gives some recognition of the
rules and makes some effort to comply, and (3) if Tommy is interferring so
seriously that he haé.to be taken oqt of the game to cool off, create a
place in your room where you can séﬁggate——not isolate--Tommy from the class

(6iasser, 1974).

Performance Objectives forgStudenfs

If teaéhing behaviors had to be altered, certainly, student behaviors
had to be altered. A 1list of performance objectives for the students that

are aimed toward lessening discipline problems may be found below.

30
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1. Tr2 szucent will be able to use his energies toward constructive
and intarzs-iny osroizcis o circument fighting.
2. Thz s-uzzr will be able to express himself and will be able

5

to particirzzz in opzn discussions that require courtesy. control and clarity

W
X
1,
i
3}
ot

to replzac
Tha c=udent will be able to implement, design and direct pro-
jects that will restore his self-esteem, and eliminate threats.

4. Tne student will be able to participate actively and to have
input in the classroom situation, thus reducing class-cutting.

5. The student will be able to lead a group discussion or project
which will point out the need for respect, cooperation, and adherence to
rules and regulations.

6. The student will be able to censtruct models that will give him
a sense of pride and appreciation.

We had assessed our situation. We had determined our objectives.

e were ready to proceed.



CHAPTER 111
STRATEGIES AND METHODS

Strategies

Tr

i.2nty taachers concerned were in gross need of Staff Development

iy

[1E]

Sessions gesarei toward modifying teaching behaviors. While it became
necessary to arrange counseling sessions with the counselors and Crisis.
Resource Teachers for the students, the c]as§room management pfob]em was a
real one and required immediate attention.

Before planning and organizing a practicum of this type, I had con-
sidered resorting to punitive measures for students. However, a great body
of research evidence (reviewed in Bandura, 1969) shows that punishment is
primarily useful only for controlling misbehavior, not for teaching desired
behavior. A teacher or administrator who relies heavily on punishment instead
of management techniques will learn eventually that tension, frustration,
and conflict are the end result.

‘ I had considered isolation from the total school population; howaver,
I realized that this would lead to more complex problems at a later date. If
a child is to live among his peers, he must learn to modify his behavior so
that he in no way interfers with the lifestyles of his peers. I realized
that it was left to the teachers and to me to devise a plan that would be
beneficial and wouid produce the desired outcomes.

I had to take a close look at what was happening in the classroom.
How was the teacher viewing the behavior of the students? Was there any bias
because of the teacher's expectations? Were there any other factors that

clouded a teacher's cbsarvations? Do the teachers realize that they have

P
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biases? Hav: thziz i2achars compared their behavior data with that of an-
other? %23 zr2 Tszzrzr tzt2an a look at his teaching behaviors?

nit~ 271 oF fhzzz questions in mind, I met with the teachers and
presentes -y olan I3 Inen.

Trers z-~2 = r_=ber of critical books that attack the present educaticr -

[

ai system a~d/ur ;eaching—training institutions as ineffective or self-
defeating. In stihu]afing thinking, especially the search for alternative
modes of instruction, these books are quite effective (Ho1t,'1964; Kohl, 1967;
Swith, 1969; Silberman, 1970). " R
The twenty teachers met with fhe Counselors, the Assisfant Principals,
other members of the practicum team and me. Ilhe specific roles of the members

of the practicum team were:

1. Assistant Principal: A1l three assistant principals had a

~continuing responsibility to deal effectively with discipline problems as
they were referred to them by teachers and other staff. '

2. Guidance Counselor: The role of the guidance counselors was to

provide help with the students as related to:

o changing class placements

o attempting to establish causes for individual cases
of deviant behavior

o make recommendations to the practicum team based on
their findings

o counseling with students regarding personé] prbb]ems
that related to their poor behavior patterns

3. Psycholozist: As related to the practicum, the role of the

psychologist was to:

o adninisizr and interpret tests

83
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¢ confsr with students and teacher

i7z-2i{y ihose severe behavior problems that school

-sz~nz21 could handle and make the necessary referrals

&, Twec Szzziz) Education Teachers'(Crisis Resource): The special
education teachsrs wsre available to: |
o coensult w{th regular classroom teachers T
o diagnose and prescribé for studénts; léter given to
c]assfoom'teacher who needed .assistance
o work with those very severe cases that could not be
contained within the regular classroom setting

Staff Development Program Modifying
Teaching Behaviors

The Staff Development Sessions provided for experiences such as:

1. writing performance objectives

2. writing behavioral hierarchies
3. writing plans for classroom instruction
4. organizing a mathematics laboratory

5. setting up learning stations

6. video-taping mini-lessons

7. critiquing the video-tapes

8. observing and {ﬁter-visitation between colleagues

The Staff Development Sessions were scheduied on a monthly basis.
The practicum team and other recource individua]s.were present at each meeting.
The schedule for the Staff Development Sessions follows. Detailed account§

¢

for the classroom activities will be discussed in Methods.

Es

34
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Thz =.zntv cszchers were taught to write performance objectivzss and
bahaviora: chizctives. Thzy planned for instruction based on the scores fror
the pre-tsssz (Tz2 T:hiz &), The laboratory approach was to be used in
Matnematics zr7 -2 3-2tions approach was to be used in the other classes.

The pre-test rz:zuits would be used for individua]izing the Mathematics classes
and grouping in thz other classes.

TABLE 6

REPRESENTS PERCENT CORRECT OUT OF 20 ITEMS

SEPTEMBER
Math Teacher A
Student 1 20
Student 2 10
Student 3 ' ) 15
Student 4 15
Math Teacher B
Student 1 30
Student 2 20
Student 3 .30
Math Teachcr €
Student 1 10
Student 2 5
Student 3 5
Student 4 10
Student 5 15
Math Teacher D : -
Student 1 - 25
Student 2 , : 15
Student 3 , . 30
Student 4 35
f'_hl_t?Lle.a_@b_e.r.i
Student 1 20
Student 2 40
Student 3 5
Student & 35 15
e i e, — R e memmwumwwf,mmMmM”muwmwmwwm_w_m_w“
Student 6. 30
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In tnz pzst dzcade, Mathematics instruction has placed greater stress

.....

on the da,2in=m2ns of 2n understanding of the structure of Mathematics. The

naxt shits of =~znzsis in school -Mathematics may well be toward wider use -
of methods =22 wilil F2cus on the other goals of instruction, while teaching
about the struciu-e of Mathematics in a more meaningful way. Concerned

jnstructors havz bagun to investigate the use of mathemética]_instruction
based on students’ persdﬁ}ﬂ investigatidns and discoveries. They believe that
investigations of the environment will do far more good than traditional

teaching methods to build enthusiasm for and confidencé in Mathematics, to
teach students to use their own ingenuity, and to re]ate_mathematical fdeas

and symbols to real objects. This type of instruction is referred to as the

laboratory approach (Kidd, Cilley, Myers, 1970).

The stationé approach provided for a variety of individual assign-
ments in areas designated as stations. These assignments were multi-level.
The assignments vere varied and appropriate. Teaching.aids were p1aced a;v
each station. The teaching aids were:

tape recorders

controlled readers
tachistoscopes

overhead projectors
calculators

filmstrip projectors
previewers, junior or senior
television sets

motion picture projectors
film loop projectors
sight and sound system
EDL Aud X equipment
Tanguage masters
shadowscopes

appropriate tapes and filmstrips ;
'SRA kits in Reading and Mathematics

o_ooooooo'oo‘o'ooooe
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Twy ravize: a7 res=arch on teaching are extremely valuable bacause

h
(¥

[

they criticziy cuzstian what 1s known about teaching and call for more:

1= zuzstions. The reviews show that very few teaching

research oo 2-.20747
behaviors-sre insz-izaiy related to student achievement (Dunkin and Biddle,
1973; Rosensrninz 223 Furst, 1971). These materials are especially useful

to teachers whs wzni to engage in se]f—studyuprogréms, because they under-
line the fact that while empirical data can provide some direction, teachers
themselves have to assume the responsibility for evaluating the'effectiveness
of their own ;]assroom behavior. |
‘Teachers can use these sources to bégin_thinking about their class-

room behavfor and to deve]op plans for experimenting in the classroom. How-
ever, we are perhaps_putting_the horse before the cart. Before changing,
the teacher needs to assess his present behaviar. It is useful to ask, "Where
am 17" before "Where am I going?" Teachers are too busy for much self-
observation and most operate in self-contained classrooms. Not all will have
the benefit of video tape recording or regular supervision.

| Good and Brophy suggest that tgqchers learn (1) to identify good
behaviors, (2) start se]f—eva]uatioﬁ,.(3) make exp]icif plans, (4) change
or alter instructional procedures, (5) inter&ct with other teachers, and (6)
enroll “in in-service programs.
’ A teaching strategy is good when two basic conditions are satisfied:
(1) students learn the matefia] that they are supposed to master, and (2)
students are interested and find the learning process enjoyabie so that

they initiate learning efforts of their own (Good and Brophy, 1973).

e ettt 0 st 13 AR S a1t o Sy e st by S sk
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provokes & si~i:zr pzhzvior in the child.

Szif-zvzY szt an forms were completed by teachers-as a means of pre-
testing thair tznzvizrcs. The results may be found below. Each teacher
presented & mini-123son using one of the disruptive students among a selected

group from the tzacher's classes. The sessions were video-taped and critiques
by the entire team and teachers. The Tally Sheet for Teacher Nonverbal
Behavior was used to observe teaching behaviors. The tééchers

became aware of many nonverbal behaviors that could have influenced the
learning situation.

The pre-tests that had been administered in all of the disciplines
were scored and the interpretation of these results were used for individual- |
izing the instructional program. The results are Tables 6 and 7. The pre;
tests were also used for writing the performance objectives and the behavioral
hierarchies. The performance objectives were written by the teacheré in each
of the disciplines. Some cbjectives were included in all disciplines.

A schedule of activifies for students was drawn up. The schedule
was interdisciplinary in scope--interrelating all discip]ines—fand thus
required careful b]anning within each cluster. Each c]uéter had to con-
cern itself with teacher needs and student needs. The teachers met in a
large group initially and discussed gnd finally selected the units to be
covered. The units were:
writing and composing music
land composiiton and products
preparing for a bazaar
string sculpture
setting up a french restaurant
making weather instruments

history of music and musical instruments
making musical instruments

00000000
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aning a planetarium
cinz z planztarium .
- Slem

JieTs
v

5ns

[SPIRIE
[T 4 I 8 ]
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L8]

TABLE .7

C73EES 0H PRE-TEST (READING/ENGLISH)
REZPPRESENTS GRADE LEVEL TAKEN FROM CTBS

PRE-TEST

English Teacher A

Student 1 3.9
Student 2 2.6
Student 3 4.7
Student 4 o 3.5
Student 5 2.2
Student 6 1.0
Student 7 2.9
Student 8 2.3
Student 9 3.0
Student 10 1.5
Student 11 1.0
Student 12 2.8

English Teacher B

Student. 1 2.0
Student 2 3.6
Student 3 3.8
Student 4 4.,
Student 5 1.6
Student 6 2.6
Student 7 2.6
Student 8 3.0
Student 9 2.0
Student 10 2.6

Engiish Teacher E

Student 1 3.4
Student 2 4.6
Student 3 3.0
Student 4 3.0
Student 5 2.5
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Table 7 (continus:s
T PRE-TEST
Music Teezrsr = =
Student 1 4.6
Student 2 3.9 °
Student 3 2.0
Student 4 5.6
Student 5 6.0
Geography Teacher A
Student 1 1.0
Stuclent. 2 - 2.3
Student 3 1.5
' Geography Teacher D
Student 1 2.2
Student 2 2.9
Art Teacher B
Student 1 2.6
Student 2 4.7
Student 3 1.0
Student 4 3.6
Student 5 2.0
Art_Teacher C
Student 1 1.6
Student 2 3.0
Student 3 2.6
Student 4 2.1
Student 5 2.0
Home Economics Teacher C
Student 1 2.0
Student 2 3.9
Science Teacher C
Student 1 2.0
Student 2 1.6
Student 3 3.5
Student 400 L 2.9
Stu.znt 5 1.5
Studont 6 1.0
7 40 2.8

Student
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Teble 7 {zire z
PRE-TEST
Science Tzziwe T
tudant 3.8
Student 2 2.9
Student 3 6.3
Student & >
Student 5 2-7
Student § >9
Student 7 3.7

Hoodshop Teacher D

Student 1 2.9
Student 2 3.8
Student 3 5.6
Student 4 5.9
Student 5 6.0

— Woodshop Teacher E

Student 1 5.8
Student 2 7.1
Student 3 7.5
Student 4 8.0
Student 5 7.9
French Teacher C
Student 1 6.4 .
Student 2 7.5
Student 3 6.9

Both teachers and students had needs. A1l of them were in need of
pdsitive self-images. The teachers needed to feel that the students vere
listening and were becoming involved. The students needed to be heard and

necded to be involved.
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Sincz rz rziceity of the problems had cccurred in the Mathematics
ciasses, Tr: tzzznars f211 that students could not equate the importance
and relevz-:z 7 Uit-:imatics to their daily lives. Many students had
stated thusly 0 o=Its ﬁf dzfiance in the Mathematics classes. Mathematics

-was, therefurz, —riz ire core discipline and each module of instruction in-

cluded Mathemzzics. The modules required nine weeks of instruction. Charts
and graphs and verbal problems were required in all clusters. These units
relied heavily upon the student's}abi]ity to read, to interpret, to compute;
and to draw conclusions. The entire schedule follows on page 39.

The rationale for a schedule of this type was based on previous re-

search concerning the disruptive student. It has been found that disruptive

students have enjoyed few successes in school. If studenfs are to work at
school tasks with vigor énd enthusiasm, they must be able to do the tasks
they are asked to perform. Few of us work very long if we do not enjoy
success in the process. Students’ ability to do school assignments deter-
mines to a large degree whether they form the belief that they can learn
independently. One way of looking into classrooms is to assess the match
between what the teacher asks the student to do and what the student is cap-
able of doing (Good and Brophy, 1973).

With this firmly in mind, the teache;; divided up into the disciplines
and developed the performance objectives. The objectives follow.

Perforinance Objectives for Students

Mathematics:

1. The student will be able to add whole numbers with and without
grouping.

2. Th2 studant will be able to subtract two whole numbers with and

without regrouding.
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y Approach to Learning: Grade 7
sters (9 weeks, 4 advisories)
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Culminatin:

Cluster urit ol Unit 2 Unit 3 Unit 4 Activity
A wrizing, land verbal charts,
comzasing composi- problems " graphs Open Housz
music tion, '
products
B preparing verbal strong charts,
for a problems sculpture graphs Open ilouse
"bazaar
C setting up charts, making verbal
A French graphs weather problems
restaurant . fdnstruments " . OpenHouse
) history charts, making verbal
of music graphs musical problems
and instru- instru-
ments ments Open House
E designing building verbal charts,
a plane- the problems graphs
tarium plane- Open House
tarium o

3. The sfudent will be qb]e to mﬁ]tip]y whole numbers with single
digits and a multiple number of digits.

4. The student will be able to place the partial products correctly.

5. The student will be.able to divide with: (a) one-digit
division; one-digitldividend; (b) one-digit division, twofdigit dividend
with and without a remainder; (c) multiple-digit divisor and dividends-with

and without remainder.
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“zrn- w3111 be able to defina common fraction.

(a3}
-
[
r
o

~~z s-ufznt will be able to identify common fractional parts.

~1
il

&. Traz zz.izrt will be able to write common‘fractions in decimal
and parcent To0mi.

9. Ths‘étJ:eﬂt-will be ahle to perform the basic operations upon
the three fraction fofms.

ey

10. The student will belable to measure areas with rulers.

11. The student will b??ab]e to measure areas with tape measures

and steel rulers.

12. The student will bégable to compute distances given a map and

PR

a scale.

13. Thé student wi]]ybe2%b1e tén}eéd abthermoﬁefer.n

14. The student will beé%b]e to convert from one unit of measure
to another. i é |

15. The student will be ;ble to read and to solve verbal problems.

16. The student will be able to read charts and gréphs.

English/Reading:

1. The student will be able to read verbal problems.

2.‘ The student will be able to solve problems.

3. The student will be’ab1e to féad;musicai compositidns.

‘4. The student will be able to read the history of music. .

5. The student will be able to read and to follow directions.

6. The student will be able to write sentences.

7. The student will be able to identify parts of speech based
on their use in a sentence.

8. The student will be able to write compositions.
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¢. Thz stulant will
16, Tha stuzant will
French:
1. The studzas will
2. Th2 siulznt will
3. The studant will
4. Th2 student will
in French.
5. The student will
6. The student will

weather instruments into French

7. The student

8. The student

9. The student
Music:

1. The student

2. The student

3. The student
clef and the bass clef.
The student

The étudent

(o) BEN & 5 B

The student
7. The student

instruments.

.......

will
will

will

will
will

will

will
will
will

will

be
be

be
be
be
be

be
be

be
be
be

be
be

be

be
be

be
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able
able

able
able
able

able

able
able

to

to

to
to
to

to

to

to

read charts and gfaphs.

write rhyme schemes.

recite the vocabulary.
write sentences using the vocabulary.
write a menu in French,

name the parts of a restaurant

locate points on charts and graphs.

translate the English names of

names.

able
able
able

able
able

able

able

able.

able
able

to
to

to

to
to

to

to
to
to

to
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.conjugate verbs.

read and to translate dialogue.

sing French songs.

write and to sing the C scale.
define musical terms.

jdentify notes on the treble

read histories of music.
identify notes by their tones.
jdentify musical instruments.

play at least two musical

:
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Geggraphy:

i, Tea s=uZz2ni will be able to identify land masses.

2. Trz ozz.zzat owill belab]e to read and to sing music from other
1a6ds.

3. Th= siudent will collect piéfures of musical instruments from

home and abroad.
4. The student will be ab]e‘to read charts and graphs.
5. The student will be able to draw pictures of land masses and

Tabel them.
6. The student will be able to name the chief products of land

masses.

7. The student will be able to name the composition of land masses.

8. The student will be able to read and to solve verbal problems.

Avt:
1. The student will be able to identify primary and secondary colors.
The student will be able to identify the types of sculpture. |
The student will be able to draw simple 1iﬁe'designs.

The student will be able to paint following a color scheme.

The student will be able to draw letters in various forms.

(o) BENENG ) B R 7 N ]

The student will be able to design a menu.
7. The student will be able to design booths for a bazaar.

8. The student will be able to draw weather instruments using a
real model andAéﬁggcture as a model. |

9. The student will be able to design pictures using string.

10. Using old maps with color schemes, the student will be able to

paint @ likeness.
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Homa EconzTizs: e

1. Irz szzudznt wiil be able to plan a bazaar in its entirety.

o. Tez 3-.:2nt will be able to cook the necessary items based
upon the sxpsizad ziizqcance.
3. Tne stucant will be able to read and to solve verbal problems.

4. Tre student will be able to draw simple line designs.

5. Tne student will be able to design pictures using string.
6. The student will be ab]e‘tqwreéd charts and graphs. .
7. The student will be able to measure using rulers, heésuring

.

cups, measuring spoons and tape measures.

1. The student will be able to measure using rulers and steel

2. The student will be able to read weathér charts.

3. The student will be able to read: (a) thermometers, (b)
barometers, (c) hygrometers, and (d) sonometers.

4. The student will be able to construct a simple weather Qane.

5. The student will be able to identify the planets through a

telescope.

6. The student will be able to identify the Milkyway through a
te]escope. |
a 7. The student will be able to 1dehtify the North Star.

8. The student i1l be able to identify various constellations.

0.  The student will be able to read a compasé.

10. The student will be able to read and to solve verbal problems.
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Woodshop:

1. Trz 3zuiznt will be able to read charts and graphs.

2. Trz s-s“znt will be able to measure using: (a) rulers, (b) tape
‘measuras, {c) s-e2s2 tzpes, (d) calipers, and (e) transit.

3. Trz szufent will be able to draw scale models.

4. Ths student will be able to construct a rebi%&a of his scale
model. |

5. The student will be able to design a musical instrument on
paper.

6. The student will be able to construct a repiica of his musical
model.

7. The student will be able to design a planetarium on paper.

8. The student will be able to construct a replica of his design.

With the objectives Qritten, the teachers assembled in clusters and
began to correlate the activities. Unit 1 in Cluster A was "Writing and
Composing Music. Each teacher in-the cluster began to list activities that‘
he would {nclude for his discipline. The Mathematics teacher would con-
centrate on equivalent fractions since musical timing relies on the use of
common fractions. The Geography teacher would plan activities to include the
History of Music and students would undertake. projects to learn about music
in various countries; In the English class, the sfudents would write poems
set to meter and.eventually would write lyrics. fThe music teacher would have
his students working with the English class to write the music for the lyrics.

The mathematics students would assist in writing the composition and set the

scale.

48



- 45 -

n2 Howa

1 Ciustar o, tae Tirst unit was “Preparing for a bazaar." T
Economics cizsszs would collect and organize the items for sale. The mathe-

responsible for determining the cost of the items.

(15

matics clazsz: writl

The cost was 1o s <z<spmined in accordance with the expected profit. The

v

profits wauld Bz uszd o buy materials for other units. The Art class would
design and construct the signs, displays and bootrs. The English students
would check ali displays and signs for grammatical errors.

The students jn Cluster C would set up a French Restaurent as their
first unit. The Mathematics and Art classes would work cooperatively on the
'design and construction of the restaurant. The French class would prepare the
‘menus and_the Mathematics Class would determine the cost. Students in the
Science class would determine, based on atmospheric conditions, the besf
location for the restaurant, the most comfortable room temperatures, the
temperatures for foods to be served or to be frozen and preserved

The teachers in Cluster D talked animatedly about the activities that
they would include in the unit - "History of Music and Instruments." Since
the third unit would be centered on making musical instruments, the first
unit would be.used as a foundation. The Mathematics and Woodshop teachers
planned activities on measerement. The Geography teacher ard the Music teacher
planned activities on the History of Music. In talking with the teachers in
Cluster A during a later session, the two c1us£ers worked cooberative]y on

. the History. The Music c]ésses would present'an assenbly program devoted to

music from other lands and times.

The teachers in Cluster E were.certain that the first unit for their

students would create interest. Activities would be planned for designing a
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planetarium. A~rzivizi
centerad a~3.nz az3ian and construction. The Science classes would provide
all scieniisic -<:i-z rscaisary to assure proper placement of the telescobe
and othar physica’ f2z:ures. The English students would have reading lessons
devoted to iezrning ebsut the galaxies and how to locate them.

Fach unit was discussed and each teacher started to think in térms of
his contribution to the total project. Many of the teachers stated that
until they began to work and plan cooperatively, they were only concerned

with completing a chapter within a certain time frame. One mathematics

teacher admitted that it had not occurred to her before that she could lead

her students to discover the relationship between mathematics and other . .

disciplines. She admitted that she taught mathematics for mathematics sake
and made no attempt to show its relevance to anything else. An excitement and
enthusiasm eluded from the Qfdup; ‘This ropresented a sign of hope. The
teachers were concerning themselves with making the subject matter meaningful.
- As they talked with each other, they could see that they would enjoy the
lesson as well as the students. The Music teacher,.who had previously sat and
read the newspaper, stated that until he worked with'the‘teachers in his
cluster, he had never considered nor thoﬁght about teaching music in this
manner. A stern and rigid Eng]ish teacher stated, "I am now pregnant with
jdeas.”

Enthusiasm is an important teacher behavior for capturing and main-
taining student interest. If handled properly by the teacher, the intervening
days before a big event cah:pgqmade mo;gmenjoyable by the teacher's enthusiasm

for the event (Good and Brophy, 1973).
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+23t3 and the patterns test from Mathematics, fhe
students wsar: ;i.en individual assignments. The students in the othesr
"discip!ines wers ou.o2¢ according to their reading scores. It must be
noted here itrn3t inz z2nzral composition of these classes was heterogeneous
in nature.

The ¥athemzatics c]asses were individualized using a laboratory and
a.stations approach. The students were given a screening test. On the
basis of performance, a patterns test was devised and administered. This

test allowed the teacher to determine a pattern of errors and thus a starting

'point.

A prescription and terminal objectives were writteneforweach_chijd,m_kﬁﬂ,“

An assigninent chart was prepared 1i$ting the area of concentration and the
activities and tests for each student. Aq individual folder was prepared for
each student so that he could chart his an progress. Profiles--records--of
" the students'vprogress was kept by the teacher. Learaing stations were set
up with proper worksheets, learning packages and machines to aid in achieVing
the objectives. |

The English classes were tested and assigned in the same manner as
fhe Mathematics classes. Within the other disciplines, the students were
grouped according to their reading scores and the'groupe were assigned one
segment of the total class prOJect |

Extens1ve testing and pre-planning occurred in September 1974 and,
thefefore, proyided a foundation upon which we could build further sessijons.
The complete list of activities follows.

October Progress reports by all teachers

hove. her Observations by practicum team
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cerhie Observations by practicum team
Janusry Inter-visitation petween the clusters
pit Visits to Open Space Schools

' Visits to Title I Lahoratories

Visits to Arithmetic Clinic and School of
Education, University of Maryland

May Summaries
June Open House
During the month of October 1974, teachers could see a change-in

behavior patterns regardless of how small the change. Now that students were

involved in projects with each other, they carried on meaningful conversations.

.. Terms. like. constellation, profit and 1oss,none-eight“time,wand.metermcrepthm.www””

into the conversations and profanity was heard less. Some arguments did

occur but they were the result of the students challenging each other or

boasting about the part that eacﬁ would play in the totai,project. The

students in Cluster C were looking forward to their visit to a French Restauran:

and they became more conversant in French. Some of them gave their orders

in the school cafeteria in French much to the dismay of the Cafeteria employees

Class-cutting lessened after the "word spread” about How Mathematics Teacher

A had learned to smile. - Teacher attitudes had begun to chénge and teachers

felt more comfortable. They felt that they vere beginning to control the

learning situation. I found fewer referrals coming”to‘my office and I found

fewer teachersvstorming ihto my office in a state thatlbofdered on hysteria:
The practicum observers, Dr. Tony Minus, Dr. Clark Houston, and Dr.

vOtho Jones, visited the teachers during November and December. TheJ;i;ssroom

situation had taken a decidedly different course. Gone were the seating
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charts., Ths 37.lz71s rﬁshed into the Mathematics classes and began to wor:
immediatel,. $7.:in7s setured tapes and filmstrips thaf had been assigned arnc
began tc ciarz-: t-: mzinines and worked independently. The Music students
could har:iv wait s bz3in the rehearsal for the assembly program. The Home

s busily separating items collected for the bazaar. One

(8]

‘Economics cizss w
group was deciding on the number of booths there would be. The Mathematics
class and the loodshop classes in Clusters D and E were working together in
the woodshop. The English and Music classes in Cluster A were working to-
gether on their compositions. The Geography teacher was not asking for specifﬁ
recall of dates. She, instead, very easily led a diséussion about music in

-~ the fifties. She had records of music in the fifties-to supp1ement‘the
discussion. She was overwhelmed by the interest'tﬁat the students showed as
they bombarded her with questions.

Teacher A in Mathematics noted that for the first time during her
career, students were actually "turned on" to math. The students were proud
of the fact that the Music students were depending on them for the timing
ﬁeeded for their compositions. |

The English/Reading teachers publishéd student compositions in the
school newspaper. The French students visited a French restaurant so that
their restaurant could be as authentic as possible. |

The practicum observers shared interesting acfivities from all of the
classrooms. Each teacher was encouraged to use his planning period to
visit his colleagues. This led to teachers sharing effective strategies.

At the same time, it allowed for student exposure to a variety of learning

experiences.
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Teacrz+ 2 in Sciesnce gave much information to the Geography teachers
concerning trs scizntific land composition. Students were enchanted with

the Water Cvciz. Thzy learned how to form clouds and how to dust a c]oud
to make it rzin. |

s Mathematics teacher D shared his lesson on "The Need for Standard
Measures” by performing experiments using body units.

During the months of February, Manch, and Anril, the teachers visited

open space schools. These were: Bruce-Monroe and Randle Highlands. |
These schoo]s use the cluster approach and the teachers were able to see the
importance of p]dnning, c]dssroom'management, and cooperative teaching. These
were ‘elementary sch001S”and“since“the“majoritywof~thewstudentswinvolvedmin;Qm#émw%+
this program at Hamilton were performing on an elementary 1eve], the teachers

were able to exchange ideas.

Staff Development Visitations

Title I Laboratories

The visit to the Title I Laboratories offered another approach to
solving the problem. Tne Title I Laboratories in.Redding and in Matnematics
use the skt11s approach. Students are tested and taught éccording td the
weakness that is prominent.

'he Title I Laboratories were completely jndTVEggglized and used the
open classroom concept, therefore, c]assroom‘management was very importdnt.
The studcnts were taught individually depending upon the results on a
Screening Test. The students worked at.their ovwn pace and were not requ1red

td"comp1ete an assignment within any time frame. They were allowed to move

freely about the room - with control - to use any manipulatives, machines,
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or other czvi:<: -2 compleie their assignments. This is the open space

concept |
Tra Ti-7:z [ Tzzchars were quite helpful in sharing the reason ¥or

their succssz. fz-- Title 1 Teachier workes with an Educational Aide who

assumes many o7 ifz cizrical responsibilities. The Aide is also responsible
for duplicating a1l materials and therein lies the Title I secret to success.
The Title 1 Teacher must be able to anticipate every problem that a student
will encounter. The teacher must prepare a lesson for each of these problems
beforehand. The Aide duplicates all of these lessons. Vhen the problem
occurs, the teacher or the Aide removes the lesson from the files and gives
it to the child. The teacher cannot wait until the problem occurs and then
prepare.

The Title I Programs are success-oriented and do not refer to
failures in any manner. Praise and motivation are always a part of the pro-
gram. Bui]dihg good self-image is as important to these programs as raising

the test scores.

Arjthmetic Clinic

A visit to the Arithmetic Clinic at the University of Maryland was
most beneficial. The teachers could see how learning stations are set up and
were given literature that would be he]pfu]lin their setting up learning
stations. The teachers were also fortunace to be able to talk with instruﬁtora
about the Diagnostic~Prescriptive Methods.

They were taught to write the behaviowal hierarchy based on test
performances. A behavioral hierarchy is simply a program written for a desirad
outcame in education known as a terminal objective. If the terminal
objective for a student is "The student will be able to subtract two two-

digit numbers with regrouping”, the teacher simply writes pre-requisites that

w

will Tead to tho atizinment of this objzctiv
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1 nisrarchy for this is written below.

A onerzvicrz
Zzrasfo-it mierarchy for Subtraction With Regrouping
Post-Test:
Mastered
rSubtraction P “?é Post-Test |
| with Regrouping is.. ——; Not Mastered ; .
Post-Test
Mastered
Post-test I Subtraction i. s Post-test
Mastered )E No regrouping - g Not Mastered
e i . -] ! : .
. |
| Subtraction {' e -3 Post-test
Tests , Not Mastered i
]
é -
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wrze o~z r=iled around and the time came for Open House, enthusiasm

i
oy

and anxiety ~z-z T-z ~2ichwords. There was a bazaar; musical and weather

instruments w=-2 27 cisplay. There was a planetarium, and a French Restauran:

1]
th

complete with Frznch menus. String sculpture dotted the walls of the

restaurant. Tnis was truly a panorama of cooperative education.

Staff Devélopment Sessions

- Staff Development Sessions were held on the first Wednesday of each
month at the close of the school day. I met with the twenty teachers on the
third Monday in each month at the close of school. At each meeting, I was
encouraged by the teachers' newly found self-assuredness in planning and con-
trolling the learning situation. Each one admittedrthat the systematic
c]assroém managenient gave them the necessary control. By knowing each day
the direction that the class would take, eéch teacher faced each class with
more confidence in. himself and he inevitably transmitted his feelings of self
confidence to the students.

During the school day, I met with teachers during their planning
periods to give moral support and to provide any administrative support
that might be required. If a teacher needed field trip apbrova], I wanted
to be readily available to approve the project. Should it become necessary
to alter the schedule for the day, I wanted a firsthand observation of the
need for such. 1 was totally involved. I met also with the students, the
canseTors and'the Crisis Resource teacher fn an effoft to mediate any

hat still existed. The students were beginning to feel good about

cr

difficulty
themselves and. their performances and this was evidenced by the decline in

problems. This decline can be noted in Table 13.
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~ac: Tez:_zpi visits to the classrooms. Very often I was greeste

I mzcs < L.ENT ad
by one cf <Rz s%.z2~1s who had a project or paper that he was proud of.
Students vo. 51 T7% zima, greeted me with a scowl, greeted me with a smile.

* The teachers 23z a2 zzpaar to be as nervous as they were before the projeci

began. Both sivizris and teachers, felt that I was there to lend support
and nof to criticize or to snoop. 1 was as much a part of the project as
they were. Learning was taking the place of discipline problems and educatign
was moving forward. | |

The students spoke with candor and were quite animated as they re-
viewed the day's activities. The boys were especially proud of the musical
and weather instruments that they were designing and building.

The students who visited the French restaurant were telling about
ordering foods in French and were anxious to design their own menus.

Home Economics students were busily soliciting used jewelry to sell

at the bazaar. They chatted gaily about the booths to be constructed.

Methods

When school opened in September 1974, Hamilton had not solved its
disciptine problems and referrals began, again, to pour into my office. The
number of referrals had decreased in grades 8 and 9, but the numbers in
grade 7 had increased. Ve werza once again encountering the 7th grade ad-
justwent problem. This time, however, we weré prepared to deal with the
problems. Ve had an experimental program that vas interdisciplinary in scope
and was heavily saturated with success-oriented activities. ‘

The students in the Mathematics classes were pre-tested using informal

toacher-made tests. The teachers felt as if they were as well qualified as

o e —

i
0



- 55 -

anyone s orstarz Tis t251%, inasmuch as they knew exactly which weaknesses
were usuall: Z:z=mim 22 stuisnts in math and could design a test that would
reflect thzs:z

Error Patterns Test

hfter thz pre-tests were given, each student was given a second test
to determine a pattern of errors. This is cé]]éd an Error Patterns Test.
On2 of the problems that had been done 1ncorrect1y was se]ectéd and four
more of the same lype were given to- the student to see if he made the same
error each time. If he did, this constituted a pattern. If he did not,

another problem of another>type was selected and the process was-repeated.

An Error Patterns Test

This is taken from an Error Patterns Test.

(1) (2) (3) (4)
36 95 76 42

+ 49 + 48 .+ 39 + 98
715 1,313 1,015 1,310

In each probiem, the student failed to re-group.’ The teacher could find thé

problem easily.

Behavioral Hierarchy

When a weakness was realized, the teacher wrote a behavioral hierarchy
for a terminal objective. If a student's terminal objective was "the student
will be able to add two-digit numbers with regroup1ng,“ the teacher simply
wrote a 1list of prerequisites and progress test to allow h1m to reach that

objective. This is called a~behavioral hierarchy. Only one terminal
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objective an: <-z =izrarchy were written, the teacher recorded the diagnosis
and the re-zziz<iss racuired. The student was assigned to the station that
izls 7o -:mzdiating the difficulty.

Thz 4enzviawzi hierarchy was written for the student.

 Post-test i

: Mastered !
A '
! Post-test . 1 Addition f'""““%r Post-test
Mastered ’iwith regroupingék - - Not Mastered

Post-test - - Addition oo . Post-Test | ‘
Mastercd 777 No Regrouping ¢ - - .—.....; Not Mastered . ' -

s

Addition + Post-test
Facts ‘. .. Not Mastered
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T-z _zborztory and Stations Approaches

sses used the laboratory and the stations

ERa-tat

vt
Y
()

"u

3
approachss se G:zorziory classes used machines and manipulatives almost
exclusiveiy. Tnz rzzwines used in the Mathematics laboratory classes vere:

nz2d projector
tape racorder
calculator
filmstrip projector
record player

overn

O O0O0OO0O0

Since the laboratory approach dealt heavily with allowing students

to learn by discovery, many manipulatives were used. The manipulatives
were

instruments for measuring
instruments for counting

drawing instruments

mathematics games and puzzles
geometric models

devices for linear measure

objects that show ratio

materials to show fractional numbers
materials to show volume

equipment for demonstrating weight
flash cards

Cuiscnaire roes

multiplication machines

flash dial cards

mirror cards

Abacus

OO0 O0OCOO0O0D0ODODO0OO0OO0OO0OO0OO0OO

The proper worksheets accompanied each machine or were placed at thaz
proper station.
The classes using the stations approach had desks placed in a group

according to the skill to be mastered.. These skills were:

Station 1 Addition facts

Station 2 Addition with and without regrouping
Station 3 Subtraction facts

Station 4 Subtraction with and without regrouping
Station 5 Multiplication facts

Station 6 The multiplication algorithm -
Station 7 Division facts
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Statisn 2 The division algorithm

Statisr - Fraction forms, concepts and operations -

Statis~ 3 tnrichment (games, puzzles, projects)

A11 27 t*: -orksheets, maniputatives, and other materials were pre- T

pared and asszmatzd bzfore classes. When the students entered the room, the
teacher was waiting to greet them and direct them toward the day's activity.
Usually a ciass 7ollowed a schedu]e of strict control, although it-had'
 appearances to themcontrarya.”These.were.open,91a$SrOOmS-_.T“EF?“i$.aiF?”d?ﬁ?i
for this concept to be misundersfood. An open ciassrooh does not allow for
the child to roam about the room at will. He moves anstant1y, but he moves
with control. Students were given orientation sessions to écquaintlthem with
the machines and manipulatives. They were taught to move about the room

using the resources at their disposal.

A Typical Classroom Setting

A typical classroom setting may be outlined in the following

mamer:

2

Report to class on time.

2. Get individual folders from a place designated to hold them.

3. Report to learning station or machine.

These sfudents worked at their own pace; thus, if an assignment were
no! completed, a student placed it in his folder and completed it the next
day or whenever his ability led him to do so.. This didfn?t present a problem
for the students became relaxed and confident and diﬂ'ndt require an extra-
ordinary amount of time to complete an assignment.

4. Remove worksheet from the folder placed by the machine or at

tha station.
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5. 3Sazin Toowork immediate]y;

6. Z.zii sourself of all resources.

7. Tzl :h% teacher when you need assistance.

8. Plzzz your assignmeﬁf in wyour folder if it has nof been

ey

completed or corracied.

9. Place foTder in the proper place.

_ Papers were graded immediately: vThislg]]qwedlthe'student to correct
any errors. This "instant success" did much for the student's Qéif {ﬁégé;.vm
ONCC.E student had experienced success, he began to work faster and many
stgdents asked for more work.

Tﬁe classes in fhe other discip]ihes were orgahized in the same
manner as the Mathematics classes. The only difference was that the
Mathematics students were taught individually and in the other classes the
students were groupad according to reading scores. Each group worked on a
segment of the total class project. |

In one Geography class, the grbups divided up the responsibility for
exploring the History oflMusié and Musical Instruments. The groups were:

1. Music in Antiquity

2. The Renaissancé

3. The Baroque Era

4. The Romantic Era

5. Arabic Music

6. East Asian Music.

7. Southeast Asian Music

The students in Cluster A studied about writing and composing music.

Much of the information from the history of music was included. One specific
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topic coversd wis inz Chrisiian Chant. Groups discussed:

1. {Chanzing of th2 Scriptures

2. Sinzinz oszims
2. Pazi-iiziical prayers
4. MzlizTaiic songs ;

5. Mzlediz patterns (modes)

6. Musical notation

7. Vocal and instrumental music
8. DeVe]dﬁfhéltlefé o
They found that early musical forms arose from the practice of adding

new material to material already existing. A chain of additions. A chart

used in the Georgraphy and Mathematics classes follows that shows this chain

of additions.

[ Liturgical Texts | o No Melody
Me]od& added
| Gregorian Chant |
i - 3
A .
declamatory changing . chant using
on one tone many tones
[ Accentus | Concentus j
. ] | ._[
s
one tone. per a few tones many tones
syllable sung per syllable per syllable
by choir used by choir sung by solo
. ’ ,l . J; et
- Syllabic . Neumatic .t Melismatic
Chant i Chant -~ | Chant
. _ l
new texts adda:r
to expanded
textliess melis:
64 Trope

IERJf:" _ ' S2quence
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--5+ srocadures in all of the clusters were the samz, thus

Tha chizsarl
allowing “or 2 zinsistznly in the classroom discipline.

s ezz- 701 oar 2ach segment wés{gomg}eted, a post-test was given
and then anstkze o-:z-:2st bafore moving to the next ggi]lygr segment. The

‘progress of each studant was charted carefully.

O

ERIC
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CHAPTER TV
EVALUATION |

Psycrolzgists, aducators, and learning theorists have devoted years
to the study of the processes by which learning takes place. Their findings
have caused many to question traditional teaching methods and to search for

something more in accord with the dynamics of learning. These ideas have

lead to. the laboratory approach and related teaching techniques (Kidd, Cilley, | v

Myers, 1970).

Jerome Bruner is one prominent learning theorist whose ideas support
a departure from the traditional dpproach. Any domain of kndw]edge can be
represented in three ways: (a) by a set of actions appropriate to achieving
a certain result (enactive representation), (b) by a set of summary images or
graphics that stand for a concept without definitig +t fully (ironic re-
presentation), and (c) by a set of symbolic or logical propositions drawﬁ
from a symbolic systen that is governed by rules or laws for forming and
transforming propositions (symbolic representation) . . . the sequence in
which a learner encounters a body of knowledge affects the difficulty he will
have achieving mastery (Bruner, 1964).

Many tools exist for evaluation. Many educators think only in terms
of evaluating students. The situation at Hamilton requiréd evaluation of
teachers as well as students. During the first Staff DeVe]opment Session the
twenty teachers were asked to evaluate themselves.

Table reflecting the responses in September 1974 and May 1975

follows.
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[ABLE 8
TEATHER SELF-EVALUATION RESPOMSES

- September. : dune
ITtem , ' " Yes No . Yes No
1. Objectives .
a. 10 10 © 20 0
b. 5 15 20 0
c- _ 15 5 20 0
d. 0 20 + 20 0
e .o ... .0 _ 20 . 20 - 0
2. Student-Teacher
Relationships
a. 10 10 17 -3
b. 15 5 0 20
c. 15 5 20 0
d. 15 5 1 19
e. 5 15 20 0
1) 0 20 20 0
2) 0- 20 20 0
3) 0 20 20 0
f. 10 10 20 0
g. 12 8 17 3
h. 17 3 17 3
3. Use of Materia]$“““““””’”"”“'"““””
a. 1 19 200 0
b. 7 13 15 5
C. ‘ 0 20 20 0
4. Presentation
a. 8 12 15 5
b. 10 10 15 5
c. 7 13 - 20 0.
d. 0 20 20 0
5. (Clarity of materials
a. | 3 17 20 0
b. 6 14 20 0
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LOHIR STLF-EVALUATION CLARIFICATION

teg

ITEM

Are the objectives of the unit clear?

Is attainment of the objectives assessed by the test?
“are the objectives appropriate to the group? '

Are the objectives meaningful to the group?

Will attainment of the objectives be valuable to the

students? : »

1. Objecii.zs

M Ly Ly

2. Student-Teacher
Relationship
Did 1 help everyone whenever possible?
Did 1 favor some more than others?
Did 1 praise good work?
Did 1 give inappropriate criticism?

oo oo

in the classroom?

getting out matarials
putting away materials
) working independently
¥ Was T neat?
g. Was I courteous and pleasant?
h. Was I too gruff?

w P -
St

.~

3. Use of
Materials
Did 1 specify appropriate materials for the lesson?
Did 1 give enough time to assessment of materials
and methods?
c. Were students who needed it assigned appropriate
remedial work?

o

4. Presentation
a. When addressing the class, was my voice clear?
b. Were my statements and questions understandable? . .. -
c. Did cach student get a chance to participate?
d. Were the students attentive? '
e¢. MWere the students bored?

Clarity of -
Materials

(2]

a. Are all parts of the unit c]eggly related?
b. Is the purpose of each part evident?

68
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The r237:7:545 in September clearly point out that it never occurred
tp teachers =2 -z-2 = 120k at their teaching styles. It never occurred to
them tnat ths. 23.7 3 >z doing something wrong. To jmpart subject matter was
their goal. It a{j not matter how the subject was to be taught as 1nng as

" the course of study and the textbook were covered. The perfect teacher does
not exist. A1l of us who attempt to influence student iearning can refine
existing teaching ski]]s; discard ineffective techniques, and develop new
tactics (Good and Brophy, 1973).

Teachers must understand that the crucial aspects of teaching are
task presentation, diag:asis, remediation, and enrichment (Good and Brophy,
1973). The students we}e given pre-tests in Mathématics using an instrument
designed by teachers. Scores for grouping in the other disciplines were

taken from the CTBS.

TABLE 9

SCORES ON PRE-TEST AND POST-TEST (MATHEMATICS)
REPRESENTS PERCENT CORRECT OUT OF 20 ITEMS

Segtember May
Math Teacher A
Student 2 10 _ 80
Student 3 . : 15 70
Student 4 15 80
Math Teacher D
Student 1 30 85
Student 2 20 80
Student 3 30 90
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Table 9 (coniinuzd)

September May
Math Teacher o
Student 1 10 80
Student 2 5 85
-Student 3 5 85
Student 4 10 90
Student 5 15 75
Math Teacher D
Student 1 25 95
Student 2 15 80
Student 3 30 90
Student 4. 35 95
Math Teacher E
Student 1 | 20 85
Student 2 40 95
Student 3 : 5 80
Student 4 15 75
Student 5 40 90
Student 6 30 : 85

70




67 -

TASLE 10

ST AND POST-TESY &READING/EN@EISH)
GRADE LEVEL TAKEN FROM CTBS

Pre-Test Post-Test Gain Loss

English Teacher A

Student
Student
Student
Student
Student
Student
Student
Student
Student
Student
Student
Student
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English Teacher B

Student
Student
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Student
Student
Student
Student
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English Teacher b
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Student

CrS W

N W WD
NOC N
2O DOV W
OMNOO N W
MNOSON

—'N_‘
.
COOO DO

Music Teacher A
Stude::t 1
Student 2
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FPre-Test Post-Test Gain Loss
Geography Tezcrer -
Student 1.0 2.5 1.5 0
Student 2 2.3 2.8 5 ¢
Student 3 1.5 2.0 1.5 ©
Geography Teacher D
Studert 1 2.2 0 .8 0
Student 2 2.9 2.3 .4 0
Art Teacher B
Student 1 2.6 3.8 1.2 0
Stucent 2 4.7 5.0 .3 0
Student 3 1.0 2.0 1.0 0]
- Student 4 3.6 4.8 1.2 0
Student 5 2.0 3.1 1.1 0
Art Teacher C
Student 1 1.6 2.0 .4 0
Student 2 3.0 3.7 .7 0
Student 3 2.6 3.8 1.2 0
Student 4 2.1 3.8 1.7 0
Student 5 2.0 3.1 1.1 0
Home Economics
Teacher C
Student 1 © 2.0 3.6 1.6 0
Student 2 3.9 4.7 .8 0
“Science Teacher C
Student ! - 2.0 3.1 1.1 0
Student 2 1.6 2.0 1.6 0
Student 3 3.5 3.9 4 0
Student 4 2.9 3.3 4 0
Student 5 1.5 2.0 .5 0
Student 6 1.0 2.5 1.5 0
Student 7 2.8 3.6 8 0
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Table 10 (con-inuzz}

Pre-Test Post-Test Gain Loss

Science Teazhzr @

Student 1 3.8 4.6 .8 0
Student 2 2.9 3.5 .6 0
Student 3 6.3 7.0 1.3 0
Student 4 5.6 7.2 1.6 0
Student 5 5.7 7.5 1.8 0
Student & 5.0 7.6 1.6 0
Student ¥ 3.7 3.9 .2 0
Woodshop Teacher D
Student 1 2.9 4.6 1.7 0
Student -2 3.8 4.7 .9 0
Student 3 5.6 7.0 1.4 0
Student 4 5.9 7.2 1.3 0
Student 5 6.0 7.9 1.9 0
loodsthiop Teacher E
Student 1 5.8 6.9 1.1 0
. Student 2 7.1 8.5 1.4 0
Student 3 7.5 8.6 1.1 0
Student 4 8.0 9.1 1.1 0
Student 5 7.9 g9 1.0 0
French Teacher™C
Student 1 6.4 7.9 1.5 0
Student 2 7.5 8.5 1.0 0
Student '3 6.9 7.6 7 0

The results exceeded "our expectations. Our aim was not to improve
reading skills, yet, a decided improvement was noticaatie in May. OQut of
109 students that viere the focal point of the program, none showed a 1oss
in reading. The achievemants on the mathematics pogt;tests viere very

gratifying. he teacher constructed test is the be.t known and most widely
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Cused. The tzzc-a- oiniiructed test dealt with mastery in the cognitive
domain and -ne-zic~z u322 as a diagnostic instrument. The tests'ﬁere used
to pingoint £i77i:.77725 and suggest remedial work. These tests are in-
vaiuab1@. With assar.ation and individual attention being main features of

the approaches used, the students could do nothing else except excel.

The evaluation process is vital to the teaching process and grading -
must be as carefui]y reviewed as traditional teaching proéesses. A1l parts
of the tecaching process must be designed so as to do the maximum to help
each student leavn. Any part of the process that does other ‘than this, must
be carefully restructured (Kidd, Cilley, Myers, 1970)?

Vandalism was a prominent problem. A positiv; manner can be used
even with things as negative as destruction of property. It would be awkward
to reward the student, but these problems.can be redefined in a more
positive way that leads to desired behavior on the part of the student. The
tab]es clearly illustrate a noticeable decline in discipline problems after
the tecachers became involved in Staff Development Sess1ons The teachers
vere teaching to them and not at them. They vere giving the students a
chance to bé snvolved in worthwhile problems. They did not give the syudents
the time to present discipline problems. The minds and the hands of the

~students were active.
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TABLE 11

A1
t
il

"ERRALS BY INCIDENTS

T Grade 8 Grade 9
Incident Sept. May Sept. May
Fighting 100 6 25 0 3 0
Profanity 65 3 8 0 10 1
Threats 20 0 2 0 1 0
Class-cutting 50 0 5 0 6 0
Disrespect 15 1 20 0 1 0
Defiance 10 ] 10 0 1 0
Smoking 30 6 12 1 1 1
Vandalism 15 2 0 ) 0 0
TABLE 12
REFERRALS BY GRADE LEVEL T
Level Sept. Oct. Nov. Dec. Jan. Feb. Mar. Apr. May
Grade 7 305 222 191 150 113 70 45 46 19
Grade 8 62 60 44 29, 20 13 1N 8 i
Grade 9 23 22 12 1 7 5 4 4 2
TABLE 13
DISRUPTIVE INCIDEN1S (BASED ON REFE@RALS)
Cluster Sept. Oct. Nov. Dec. Jan. Feb. Mar. Apr. May
Math
Teacher A
- Student 1 5 5 4 4 2 2 1 1 0
Student 2 6 5 4 4 3 1 1 0 1
Sturdent 3 b 3 5 4 2 2 1 1 0
Student 4 b 4 3 3 1 V4 0 0 ¢
Student 5 5 5 6 4 3 ] 1 0 0
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table 13 (ooronrlaz)
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Cluster ==,  Qct. MNov. . Dec. Jan. Feb. Mar. Apr.

Math
Teacher B
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Student
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Teacher G
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Table 13 (zo-tioasn;

Cluster

English/

Reading ©
Student
Student
Student
Student
Student
Student
Student

Student .
Student

Student

English/
Reading_E

Student
Student
Student
Student

Student

Student
Student
Student
Student
Student

Music D

~ Student

Student
Student
Student
Student
Student

Geography A

Student
Student
Student
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Feb. Mar. Apr. May
1 0 1 !
0 0 1 0
0 0 1 1
1 1 1 1
2 0 0 0
1 1 1 0
1 0 0 0
0 0 0 0
3 3 2 1
1 1 2 !
0 0 0 0
| 0 0 0
| Z 0 .0
0 2 1 0
1 0 1 0
2 2 I 0
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1 U 0- 0
0 1 0 0
] 0 0 0
¢ 0 0 0
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1 1 1 0
2 1 | 0
1 3 0 0 -
0 0 0 0
0 0 0 0
0 0 0 0
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fable 13 (contiresd

Cluster fzzt. Oct.  Nov. Dec. Jan.. Feb. Mar. Apr. Hay

Geography §

Student 1 5 3 3 2 2 1 1 0 1
Student 2 5 1 3 0 2 1 '0 1 0
Art B
Stuclent 1 6 3 3 3 ya 0 0 0 1
Student 2 6 2 2 2 2 0] 0 1 0
Student 3 3 1 1 1 0 1 0 0 0
Student 4 4 2 0 0 0 0 0 0 0
Student 5 2 1 1 0 0 0 0 0 0
Art C
Student 1 3 2 1- 0 0 0 1 0 0
_ Student 2 4 2 0 0 0 0 0 0 0
Student 3 2 0 0 0 0 0 0 0 0
Student 4 6 1 1 1 1 0 0 | 0
Student 5 5 0 0 1 0 0 2 0 0
Home tcon- |
omics B
Student 1 2 2 | 11 o o 1 0
Student 2 3 3 0 0 1 U 0 0 0
French C
Student 1 4 4 3 2 0 0 0 0 0
Student 2 3 3 1 1 1 1 0 0 1
Student 3 2 2 1 ] 0 0 | 1 0
Science C
Student 1 2 1 1 1 0 1 0 0 !
Student. 2 3 0 0 0 1 0 0 1 0
Student 3 3 0 0 2 1 0 0 ] 0
Student 4 6 4 2 2 | 0 0 2 0
Student 5 6 pa 3 0 0 2 0 0 0.
Student 6 5 3 2 1 0 1 0 1 1
Student 7 4 0 3 2 | 1 1 0 2
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Table 13 (contiruz?d)

Cluster Szpt. Oct. Nov. Dec. Jan. "Feb. Mar. Apr. May

science E
Student 1 ~ b 6 5 4 0 0 1 1 0
Student 2 : 3 3 2 2 2 1 1 1 0
Student 3 4 3 4 | 2 1 0 0 1
Student 4 2 2 3 1 1 0 0 1 0
Student 5 3 3 4 2 2 2 | 0 0
Student 6 3 3 3 1 1 1 0 0 0
Student 7 5 5 3 3 1 1 2 1 0

~ Moodshop D

Student 1 3 3 2 2 0 0 1 0 0
Student 2 2 2 0 0 1 0 0 0 0
Student 3 3 3 1 1 ] 0 0 1 0
Student 4 4 2 pA i 1 1 0 0 0
Student 5 3 3 4 — 0 | 1 1 8] 0

Yoodshop E
Student 1 4 3 3 1 1 1 0 0 0
Student 2 2 2 1 1 1 1 0 1 0
Student 3 5 5 3 4 0 0 ! 0 0
Student 4 ] 1 0 3 2 1 | 0 1
Student 5 .2 2 0 0 -2 1 | 1 0

,,,,,,,

- Among the students with discip]iné problems, we were able to classify
certain individuals as “"show-offs" who constantly sought‘afféntion. We gave
“them attentionmby making them'téamvcaptainsvforuprojects,~~we~gavewthem"defiani~w-
one” a @ance to "hammer it out™ making musical instruments and weather in-
struments. We used the drive of the "aggreséivé ones" to push forward on pre-
paring a project and meeting a deadline. The "unresponsive” became responsive

through designs for the planetarium. Teachers must look carefully, at all
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times, at no. Ihz s-uzents behave in the classroom so that he can generate
alternatives fcr i~aroving classroom learning when his present instructional

procedures fail =: :r:luce desirable effects.

Q ]

ERIC

Aruitoxt provided by Eic:



CHAPTER V
RECOMMENDATIONS AND CORCLUSIORS

This progran was a definite success and and asset to Hamilton Junior
High. Plans.ware méde to expand the program to include more teachers and
more students for the following school year.

This plan, if implemented within the school system, could be most
beneficial, especially to teacheré who have been in the system for a time
and are reluctant to change. Many of them simply blame society for what they
call an incrcase in disciptine problems. They do not realize that teaching
sty1es can become_outdated. Every qpproach and every resource must be ex-
hausted in an effort to teach our children. If it mqui“retraining our
teachers to perform successfully, then this must be done.

The use of curriculum supervisors would serve to eﬁhance our education-
al program. Much time and effort shbu]d be spent on developing curricula that

are inherently more interesting for students and that- allow students more

opportunity for independent learning.
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T R AND B=INT 00D PARKWAY., N E.
WAS—i~LTOR D.C.. 20002

=C3L CHAPTER ARDVISTES ISUNCIL

Dszcember 7, 1973

is a group of seriously concerned teachers working
st Hamilton Junior High 3chool, we are requesting the
aid of you and of your office in & matter of extrems
TEenCy.

& ran

For scveral years, Hamilton teachers and students
have been aware of ths fact that we sustain what seems
to-us to be-more than our shzre-of -significant problems . .
whicih fit in the general catzgzory of student discipline.
e have tried, thrnugh a long series of coogerative
efforts worked oui between the School Chapter Advisory
Council and Adwinistration, and carried out by the
majority of faculty and staff at Hamilton, to face and
to solve nroblems. Some of these efforts were of
emerpency nature, and thus, short livad. ther efforts
(soma of which have bszen in operation since our first
year) continue to this dey.

"tJe feel that we hzve gone almost as far as we can
go with the inadeguate tools wi.ich are at our disposal,
and nave been given whatseems to usito be a reluctance
on the part of our local administration to provide
tonchers wnd other adult staff with the adwministrative,
moral, psychological and practical backing which we o
feel is necessary to our task. :

ERIC

Aruitoxt provided by Eic:



HAMILTON JUNIOR HIGH SCHOOL
SEXTH AND SRENTWLICD PARKWAY, N. E.
WASHINGYOM, D.C., 20CD2

SCTHOOLCHAPTER ADMVISIRY ZZoNCIL —

For thazs of us whe have been here since Hamilton's
beginnings, 1t is obvicus that many teachers have lost
faith with our &ability to centinue in the face of almost
dalliv examples of both rhysical and verkal assaults
dirvected agalnst teachsrs; of hall walkers without aprarent

O

ERIC

Aruitoxt provided by Eic:

: f fire alarms being detonated fzlsely; of break-ins
of 1rocms, ceske znc cabinets; of wide-sprecd defacing
of the physicezl plant; of fires bzing scet, etc., ad

nauscunm,  Those of us who can tioxe it no longer flee.
These of us who feel that we csn still, scnehow, change
things aud get ebout the business of sharing the process

of scadexic prozre~< witn our students, remain., But we

<

arc also numan; we also feel; we hsove appraached wit's
end.

We zre in urgent need cof s;ecicl assistance from

thzt, at Hamilton, there is a new and unspoken administra-
tive policy, rscently more severely oppressive, which
plices an almost total respcsibility upcn each teacher

to dezl (with little or no adwmiristrative assistarce)

with any and all problems caused by disruptive students
simult incously, and alone whether tihe grotlem occurs in

your clessroom or in the hells or restrooms or elsewvhere,
e teachers have been recently derided and censored for

to remove or to have removed from the classroomnm
who hive caused emergency situaticns, according

<

L= C}”“

temets of the contraciuzl agreement between the
Boar:d of Educztion and the WTU.., Some teacdhers have

o
been denied effective aid against the major prcoklem of
student ebsenteeism and habitual tardiness to class.
Some touchers try to nide thelr protlems becsuse they
zre convidcead by certaein recurring administrative
actions *hat to admit to hazving rnroblems is to invite
withdrawel of suprort ané or resnesct of professional
intesrity and teazching atilliiy.

o0
oA
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FAMILTSN JUNIOR HIGKH SCHOOL
LT AMND IEINTWOOD PARKWAY, N.E.
WASAINGTON, D.C., 2CCO2

SoMDOLCHAPTER ADV: 303N STLUNIE

O

ERIC

Aruitoxt provided by Eic:

wish to asscert our belief in tre

in adiizizn, we
airness and  ustice of the concepts stated in our Contract
concerning tiie establishment of matters of lccas school
rolicy. We fe2l trat new and operative rolicies SHOULD
NOT be enforced against members of the faculty and staff
it they werc not-establisned in consonance with and
according tc the Contractual Agreement. We also do NOT

feel that the best interests of our school are served
by the filirng of continuel grievances involving issues
wnich are covered clearly in the Aigreement. We feel
that the Administration is aware of our demonstrated
desire tc worx togetner with them in the process of
problem solving. Weefeel that they are awvare that we
have been inclired to seek amizble solutions in Tieu-

of confrontations. We often have sought consensus in

ad -
all zreas whnere guidelines are vague. We n=tve resorted
to adversary proceedings only rarely, howewver, to ullinw
our past demonstraticns of willingness temporily to

Wcompxqmgggmgggpain“r}ghts of our teachers to signal an

open season on the tieads of teachers and serious

students alike because of a new,"blame everything on the
teachers¥, policy which we currently see rising from the

as es of our collectiv: failurss. We will bear &ny

EAIR ~nd JUST burden; wc will not give in *to administrative
effor-s to divide and conguer us. We will not ibandon

our responsibilities to our students, to their needs,

nor to our selves and our needs,

Clearly, we feel that Hamilton is at a cr¢ss-
road. We know that we are in a period of crisis. Ve
are requesting the following in terms cf assiatance
from the Secondary School Office: ‘

1. Tnat you, Mr. Reed, make an unannounced st
to our school for the purnose of obszrving for
yvourself the scone of our problems with roving,
disruptive studenctss

5, Tpat you visit any area in the school {(including
cladsroom, of tourse) for the purpose of seeing
T~ yourself that we who teach here are "for
rw 1" about our wo:;. and are sincere in our

attcmpts to deal re’:sticelly and eifectively
with often impossibl: oddsj

3. Tha®t you talk to us when you visit, os that
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mAMILTTN JUNIOR HIGH SCHOOL
S XTH AND BREINTWOOD PARKWAY. N. E.
WAS~INGTON, D,C.. 20002

5 MO0 CHAPTER ADVISZSRY TTONCIE ' . e
Thero 1e s large group of teachiers at Familton who
tolerate daily wmnecessary indignitlies tecnuse tgey are

ERIC

Aruitoxt provided by Eic:

certain that any public admissicn of a need for help_with
any'spec1flc stumcnu will be reflected in a less- than
atistactcry rating or in a psychological assault upon
the1r rrofes Q19§~L “ability as classroom "managers" and
members of the team. In other vords, there is a pervasive
feeling that the seeking of actual solutions to actual
human problems will probably reflect not on the dispuptive
student; not on the corruptive situationj; not on the fact
that we have been largely stripped of effective use of
workable tools; not cn the absence of teacher rorale;
not on the fzect that the unmenageability of a relatively
srall number of students who are documented as being
repeatedly offensive %o peopie and tc rules, creates
serious problems; not on the fact that many of us WANT
to see Hamilton succeed in its goals; but rather, on the

_fact that Teacher A has nct contained his problems and . . .
has allowad tiiem to Splll over into the Oifice. At

Humllfon, many non- paranoid teachers feel that the
Ldministration here is not wwth us, does not share our
concerns, and will inva riably leafe any individual
teacher with a discipliné problem stud:=i to 51nk or

swim alone and unaided.

When a student who is a classroom problem is identified,
we,ask for the right to sezk effect remedies without
préjudice. We. ask that remedies which are already available
to us through our loczl administrative team be utilized
without concurrent psiycrniological assaults on our profess-
ilona 1 Jud ement. We.ask that the local Administration
not institute sudden, unannounced and unilateral policies
which will result in divisiors among our faculty as each
teachier notes the faltering of a colleague and wonders
wno will be next, for vhat new reascn. Further, we feel
that we have the legal, moral, professionsl a’d contractual
rignt anﬂ responsitbility to demand these things for our
sake and the stke of our students who are serious about
tne rusiness of gaining &an education,
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.+ us wno are already intimidated by

these among
our conditicns will not feel threatened by
your presence in response to this recuest, and

so that you may elicit TRUTHFUL information
(no matter how pessimistic these relities are)
from our teachers; :

4, That -you meet with teachefg} alone, inaa meeting
at your convenience {tut soon) so that we might
lay new grounds for dealing with our problems;

5. That your office help us to find and to establikh
non~punitive, non-vindective means of dealing with
both faculty and aéministrative wezknesses, SO
that we can reverse the growing need for teachers
to ssek to "escape" from this school in utter
frustration.

6. That your office help us to arrive at really
workable means of faculty and administrative
_responses to the problen of unruly students,
“and with the twin problem of meeting the
educational needs of students who want to
progress academically at Hamilton.

0.t school has requested your aid in the past. The
Puilding Representative has telephone your office, left

‘his own telsphone number, and reguested your response or

more than one accasionj however, no response accrued
to his efforts, to his knowledge. :

The teachars at Hamilton now spesk as one voice.
We need your helpl The recaent attitudes from our local
adrinistrativn has threaten to undo even the strongest

among us. We do not have a school situation in which
we can WOrkK.

4 W, S, wWesni
o esentative

ce Vincent Read

Merien Earry

P W
™ [E L AR PO
Floretia ricaonzie
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., To: The Administration, Hamilton Junior High School
From: Concernmsé S:heel fmployees, Hamilten Junier High School
2y the undersgemed, feel that we are in the midst of a crisis ErEALSG
Timies Ve feel that streng, united action is the only possible response.
We domand that effective action be taken immediately.

Therelore, we request that a special Faculty and Staff meeting, invelvi:
all adults In the tuilding, be called on Friday, Dec, 14, at 1:15 PM, W
are also requesting that students be sent to their homes In thls emerg:s:

for that period of time. We ask your immediate response (E@ 22 AT
' S op
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J, =, Hamilton Junior High School

"DEMANDS

Decenber i, 1973

PREAMBLE :

The teachers and other staff of Hamilton Junior High School recognize
and do herewith reaffirm our primary regponsibility as essential agents in the
total process of maintaining this sthool as a creditable institution for the
academic pursuits of our students, Further, we are aware of the continuing
expzcations of the larger community with regard to the functions of schools
in the proceases of gocialization and accultuvetion for stndents.

Tn light of these recognitions of purpose and expectations, we feel that
we have the duty to demand the very best tuols available to school personnel
and to pupils, in order that we might realistically guarantee to ourselves and
to our students the atmosphere in which academic pursuits are possible. ’

+e - Wg-declare-that such.an-academic .atmosphere.at_Hamilton is -imposgsible in
tho present state of crisis. Ve further declare that we have not been offered
tonls appropriate to +he tasks necessary to the re-establishment of an academic
atmosphere. In addition, the adult population and iz students at Hamilton
suffer ferom the frustrations caused by system-wide refusal to recognige that
additional protections-in public tuildings must be provided against the antics
of outsiders and disruptive (but enrollrd) youth. -

The teachers and other staff of Hamilton have come together in an effort
4o bring all necessary force to this set of demands which are essential to the
continuation of normal educative processes within the walls of this school.
We are united in our effurts to attack and to destroy those elements of turmoil
which deny us the right to properly pursue our tasks as educator's, which
tkreaten our best efforts as adults on-the-scene, and which place unfair burdent
vpon us and upoil students. This crisis must not continue.

In token of our reszolve, we submit the following 1ist of DEMANDS., We
require that thase proceduras be instituted immediately, and that students
and parents bz immediately so notified. We also require the active support
of lo<al and central administrative officers for our school in thesea efforts.

We will prevail.
DEMANES:

1. Ha=ilton Junior High School's student body deserves its full complement
s.achers, We .demand the completion of our reqular teaching staff. We
nner rogquire that all qualified temporary teachers alreacy on board at
Farilton bz radz_pronhsticnary or probation§§y~p:ovisional immsdiately.
B R2unold Franklon BEhlts e

* O
by

.




hall be provided with a Dean of Students,
the efforts to control.dlsruptlve
nd on th school campus by January

2, Hamilton Juric
prime function =t
Jants and outsics ; Lnotha 1ild1

."!u re-

3. A teacher at Hamilton Junior Hirh School shall have the right to send
for the principal or his d23ignee to escort, or to send or escort, to the
Principal's office any pupil who conducts hnmself in such a mdtter that learn-
ing for himself and “Sther children in the classroom is seriously handicapped,

v

v

or if the safety of himself, other pupils, or the teacher is sceriously threaten-

ed. ‘
Before the studant is returned to the classroom, there shall te a con-

ferc:ice arrangad by the Principal or his designre, which shaill inelude but not
be limited to the taraher, the student, the parent or gunardian, if available,
and the Principal ey 1LY+ de2sipnee. Any ducision reached shall be made with the
best intercst of 17 - s+« ant or students in mind. The teacher shall have the
right to bz accomy «+ -0 bv a representative of his chnice in all phases of
follow-up procedur:  following the removal of ¢ rupil from a classroom at the
teachker's requust, :

The Heard of #ducation sh2ll sce 4nab apprspriate notificotions to police
authorities is wnude 9n all cases involviny violeotions of law and the Board

y Tesult 3u pollce h&arings oif court dction.

L. Teachwrs at Hamilton Junior High School skall have thz right to pursue
their duties within the classroom without disruptinns ¢o.52d By student hall-
walkers. Hall walkers shall be identified; a list sra2il be submitted to the
local administration constructed by teachers WD OTH-R STAFF, for immediate
action. - We demand that these listed students be suspended from this school
immediately, and not readmitted to classes until conference have been arranged
and neld with their purents and/or gvardians. TIs such conferences are nc%
arranged and held within the lawful time limitations, such students cheail bo
roadmitted to school for one day, then re-suspanded until a parental cconferance
can be held.

Hamilton hallwalkers who have reached the age of sixtean years shall be
prcv1ced with alternative education away from Hamllton Junior High School

immediately.

5. Students who have been suspaended from Hamilton shall not be pormitted
to re-enter the school until they have been recadmitted, excapt on th2 occesion
of i:e perental conference. Such students, il found in the buildinz in viola-
tion of tho rules for susprnsion, shall be trested as trespassers in the school.
‘hie is a police matter, -and shall ©= handle¢ by the appropriate security

officers and school-based patrol orfficers, who will lodge the appropriate e

chavye apainst such studants.
6. Any student who is appreh=ned and/or identified while in the hslls
of the scheol without an euthentic pass a maximum of two times within any
ne-wock period will be susprnded from the school for two days. Such stude:nis
rot ke readmitted to classes until a parent-adninistration-student con-

wiil

ferenca has been arranged and held. Such students will certify by thelr signa-
4y
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‘tures that they are awarz of the school policy with regaro to passage in the

E

Q

hails during class timz.
The local administrztion w111 upcate 2ll studant-tehavioral referral
forms weckly; the information will be avel atle for teachners! use. -
. o
7. Teach:rs and students have the right to the minimum interruptions
of teaching-learning time possible within the classroom. Students who are
tardy in cntering the classroom procuce UnNnecesssry disruptions for their
follew students. We arrse that the five-minute period of time between classes
is sufficient; any student who enters the classroom after that period shall
ba considered tardy to the class involved.
Tn order that we may gain control over the problem of tardiness to the
classrucnm, we demand the following:
(A) That a Tardy Hall be ostublished and made fully operable
by Jamnary T, 19°7h.
(B) That the Tardy Hall he mauued exelnsively Ly aporopriste
adninistrators.

(C) Thst the Tardy Hall operate daily, from 3:70 PM until L:00 PH.

(D) That all parents and puardi-ns of stucents at Hamilton be made
aware by mail, and all students bte made awsre by pamphlet and
by public address announcements, that the following syftem will
be estatlished: ,
Anr student who is tardy to school or to any class, and a};?
whise tardiness is unexcused, will sprnd one hour 1n the S
Tardy Hall for cach two occurrances of tardiness to school
or to class within any one-week period.
Students who refuse to report to Tardy Hall according to the announced
arrangement will be suspended from school according to school policy for
susosnsions. (Parental conferences, etc. )

8. Students who engage in class-cutting will be icentified through
attendance records for school and for classes. Any student who cuts a class
will be assicned to the after-school Tardy Hall at the rate of one hour for
each class which is cut.
=~ students who have been assigned to Tarcdy Hall fou cutting classes, and
wto refuse to attend will be suspended from school until ths policies for
suspensions have been satisfied. Class-cutters who have attained the age
of 16 years will be provided with alternrtive education away from Hamilton

Juniox Hieh School.

9. Although attendance procecares are outlined in the Contractural
Agresment :-tueen ghe Board of T.ducation and the Washington Teachers' Union,
the prohlems of attendonce at Hamiltor are severe, and require special
attention. Tharefore,’ we demand that an ttendance Counselor he asigned
to Hizmilton Junior High Scheol, and that such a person be given the tools
necessary bo solvinz the attendance problems in our school, with full ad-

minstrative supgort.

Firther, each teachar will provide an abt:sentee list for each class
tonshing-period to the Attendance Counszlor and/or administration daily.
e Attendance Counselor will provide for follow-up procedurcs with repard
to possitile class-cutiing and the penslities therefore.
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10. Hamilton's staff ard students have the right to as little noise
ard confucion in the halls as it is possikle to have at &sll periods of
the duy. Therefore, ue cemand that the administratvion estahlish and
strictly enforce a policy with regarcd to locker periods during which

e

students may enter their lockers. We stronszly decommend the following:
(A) That locker periods shasll he
(1) between 8:L5 and 9:05 A
(2) before and after each lunch period, during the
five-minute grace periods
(3) batuween 2:55 and 3:05 PM
(L) at no other times during the normsl scheol day
We demand that violators of these rules who are apprehended or identified
%e ireated as are hall-walkers (see 6 ahove).
If 2 violator of the locker and/or hall-walking policies cannot be
apprchended or identified by name, teachers and other staff will sutmit
to the admjnisgration as_soon as possil:lz appropriate cescriptions (incinding
clothing, etc.) and the locker's number, so that information as to the
assipned student can be made availatle to the administration. Uockers shall
be located as close to homerooms as possible.

11. Students who are assigned to the cafesteria, and who are found in
any area above the first (ground) floor during lunch periods shall be appre-
hended and/cr identified through descriptions and shall be treated as are
Lall-walkers (sce 6 above) if they do not have passcs to cover their presence.

saca

'12. lismilton is not an old kuilding, but its physicsl appearance is
datremental to an academic atmosphere becazuse of the excessive acts of vandal-
ism which have been sustained by its walls, doors, ceilings, stairways, display
cases, floors, rest-rooms and classrooms. Stafi and students have the right
to expgect to work in surroundings which are condusive to work. We therefore
1emand that the administrative take a firm and consistant hand in coping with
known vandals. The unlawful destruction of government buildings is a police
matter and must be treated in the appropriate manrer.

Therefore, whan students have been identified ky name or bty description,
and/or hzve been apprehended and brought to the attention of the administration,
wr demand that the strongest possi*le steps ‘e taken to prevent such students

from committing any furth-r acts of yandalism in our place of work. We demand

tri, in all cases, the student ke placed on susprnsion (according to the
established policy) until a conference can be arr-nged, and that the matter

te placed in the hands of the law for prosescution.

13. The setting off of false and malicious fire alarms is punishable

as a police matter. Cur school has suffcred to the point of extreme danger
bacouse of the constant (olmost daily) commission of-this feloneous act.
iz lives are endangered tecause of the vast nurber of false fire alrrms.

'In addition, w2 have been heset by recent ocourrances of real fires
and real fire-torbing (one of which pecipitated, to some degree, the current
united actions in shich we are now enzared), and we fear for the lives and
the snoty of oursnlves and of our students.
- “Hfore, we demand that all students who are seen and identified bty name

cS

L
R
desoriation, and/or aporehended in the are near the school alarm boxes

R

or Ly
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and their reasons for

sh21l be checked as to the valiZity of any passas,

teiny in the halls ipvestigated. Any student withcut valid and verified
reasons for beins in the ares shall be considerzd susp ct, and the matter
'shall ke treatecd as @ police mAtter, to “e han<led ty the school-hase

officer <né the schesl's security officers. Tn addition, such studrnt shall
be suspanded from school according to local school policy.

1l;. The teachers an? othsr staff at Hamilton agree to wafe war on
verkal rrofanity which is directed toward acdults in the building. e wiil

not tolerate threats to our prrsons Or our property any lonfrer. We demand
that the acminisiration so inform the entire student body and the parents

of our students of our resolve. 'le demand thatl the administration actively
support teachers and other staff members who wish to prosccute an¢/or seek
rencdy at law against students! trhreats and/or profane epithets directed
toward adults at Hamilton.

15. e demand that the administration provide for the posting of sifns
regardine the law concerninp visitors (including former students) to the
beilding. We demand that such signs e posted at all doors and in cach hall
in the buildingz. We further demand that all persors who are found to be in
vidlation of the posted sipns be considered trespassears in the building,
and prosccuted at law accordingly.

16. Ve demond that the administration provice staff with the professional
supwort to which we have a right. Such supoort shall incluce full recognition
of the teachers' right to remove disruptiv-and/or dangerous students from the
classroom; and tc the riehts of our students tc a reascnably calm and safe
atmospherein the classroom, unsullied by the antics of those who would turn
this school into a circus. We demand that teachers be allowed to exercise
their judpement as to the removal of students from classrooms for cruse, with-

out prejudice.

. 17. Ve demand that our local administration seek and that the central
system provide, tools and avenues for the effective placement of students

who, now within our pbulic schools! regular class-s, exhibit habits and actions
which present continual disruptions in the educational processes for the mejor.
ity of stud nts in our classes. Because of the administrative ap:lications

of remedics required by law, many schools find the pursuit of education un-
rezlistically hampered for students who do NCT exhibit apparent emotional,
mental or other problems. These are the students who must te saved, also.
Thorefore, we desmand furlher that means be sought (hy commdssion, committce
fizt, at lawu, and/or by any possiltle means) to protect the interests of those
stulents whose school years are altered detr mzntally by our attempts to pro-

[ IR

tect the rizhts of students who co exhitit protlems to the processes of public
cducation. :

18. We cuannd that our school be placed in crisis “status administratively,
eo that the staff may regain centrol of the building.
19. Yo damand that the adwsinistration recognize and acdhere to the right

o

of teaching staff to negohiate, through S il-aduinistration joint actlion, locnl
school policy. %e deplore the sudden, unanncuncesd, un-nepotiated institution
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inst teschers who act

ak: nd that the professional
ement” of tgachers aﬂﬁ of &11 qtaff at d2ﬂ31t01 ly recornized and

respected by all merbers of the administration, for the ?ooo of the school,

the unity of our acdemie purvose, anc the pr0uuct1ve prosress of an atmosph=re

of mutual trust among adults, among students, and betwe'n all elcements of

the poyu1ai1on of lamilton Junior High Sch0ﬂ1. We demand that teachers be

advised of their contractual righis before any involvement in conferences, etc.,

involving parents, students and/or administrators. :

20; VYe also demand that sufficient funds be appropriated for extra-
curricnlar activities.

We do verify that this statement represents our position py the signatures
of the members of SCAC, in representation of msmbers of the faculty and of the
staff of the Hamilton Junior High School, and according to the procedures as
¢stablished by the various commitlees of the faculity and staff of Hamilton
Junior lirh School in mectings held “edncsday, Thursday, and Friday, December

12, 13, and 1hL, 1973.

Signed:

Q 1()0
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December 7, 1973

Hemo to: Mr. Vincent Reed
From: Mrs. Antoinette Smith

I have now been teaching at Hawmilton Junior High
School almost five years, and not once, to my knowledge
been written up nor cited for any violation to this extent,
nor have I ever been charged with such serious offenses as
outlined in Mrs. Brown's (AP-7) memo dated December 4, 1973,

to you.
I have, to the contrary received exemplary performance
racings from Mr. Mattingly during my probationary teaching -~ .

period (69-71), have just received a recommendation from
not only Mr. Mattingly, but another Assistant Principal at
Hamilton, Mr. C. Lyles AP-9, as I am sure they will be
‘willing to attest to, I have during my teaching experience
been commended for participation beyond the call of duty
by such persons as Mr. E. Postell, former President of the
PTA of Hamilton, Mr. E. Jones, Chairman of the Cultural Arts
Committee of tHe D.C. Congress of Parents and Teachers ( an
organization whose aim is to strengthen and unify "the arts"
in the public school system. My students have won such art
awards as "Human Kindness Day'' Participation Awards first,
seconl and third place 71-73, "Maxi Arts Gala Awards' 71-74.
I have had students working in 'Workshop For Careers In The
Ares" . I could continue... I have been commended by a
number of parents, whom I'm sure will, should it be necessary,
attest to my sincere concern for and positive work with
their children while at Hamilton. I have sponsored art
clubs after school, some of which, I did not receive
financial compensation for- MY POINT IS THIS- you have the
responsibility of deciding the fate of a teacher who has proven
hetr dedication to the teaching prof:3s5iva, but more importantly
has a sincere interest in her students.
You have, on the other hand, an administrator who:
1. Has submitted simultaneously, a letter to you and
Mr. Mattingly, which you should already have-suggesting
to me that Mr. Mattinply was not afforded an
opportunity to resolve this conflict on the local
szhool level (which is his responsibility) without
inv~lving you in this matter-or correct me if I am
mit:aken- Is this, in fact, correct procedure?
2. Sai in a meeting on December 6, 1973 and commented
" "I stand by my memos' and Mr. Mattingly that is all
1'n going to say'. Mrs. Brown in the same meeting
rofused to budze from her original position, in an
attempt to resolve the conflict. '

101




It s=2oms to me that what is at stake here is more than
a teacher's reputation (which I fully intead to safeguard),
or an administrator's right to require a written statement
concerning a student's exclusion from a particular classroom,
or & Eggusnl to respond to a memo (an erroneous memo-~ I at
no times rafused to respond verbally, and in fact did respond
in writing...Mrs. Brown admitted in the afore-mentioned
meeting that she had, in fact, received my return memo and
she was approached by me in her office at the end of the
school day on December 3rd, and that L did explain at the
time that I fully intended to respond but required additional
time "o complete that which she had asked for)- what is at
stake here is a course of future action which could very well
undermine the educational processes at Hamilton:

1. If a teacher cannot hope for administrative backup
in situations whith handicap learning for the other
children in the classroom (No arrangement was made
by either Mrs. Brown or r. Mattingly to set up
a conference which included myself, the student,
parent or guardian and Mrs. Brown),after a request
is made to have the student transferred from a
particular class to another concurrent class, then
what is the course of action for a teacher to take?

2. Is a teacher to be continually denied the same due
process with regard to follow-up procedure following
removal of a pupil from a classroom? (I requested
that the student be transferred from my class- he was
not. The student was scheduled back to my class
without the proper conference, arranged by Mrs. Brown
or Mr. Mattingly) Article XX SectionD. This appears
to me to be a violation of the responsibility of
both Mrs. Brown and Mr, Mattingly.

3. What assurance does a teacher have that a written
statement, once submitted will in fact remain in a
student's folder? Must every statement submitted
be either signed to show that it has been received
and duplicates made , or a letter written back to
the sender acknowledging receipt of such information?
( On the first day of the discipline problem with Barry
Autry, I did place in the office box a written state-
ment of my reasons why the student was referrad to
¥rs, Brown. I did not duplicate it due to the - - ¥
urgency of the problem, and now can not prove that it
was ever written, except for the fact that I said it was)
(Th: statement is not now in the student's folder)

t. What will be the credibility of a principal or assistant
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principal with wvhom every request regardless of how
smaill or insignificant, must be written up and
duplicated or signed for, under threat of being

cited for iasubordination?

Micht a teacher now, as a rasult of actions that you
undertake understand the tenuousness of his/her
position? '

I wo:ld like to ask at this poaint- ‘“hat should be the
course of action for a teacher to take so as not to be written
up for insubordination? (this is the first such incidence of
insubordination at our school- There are no written policies
concerning this).

Is the coincern here for disciplinery action of two
particular student and am I to be singled out (when there has
been no written policy given to the teachers this year, by
the administration, and as a result I was not afforded my due
right to be apprised of school policy)j or is the coacern for policy

for students in general?
I have one formal request to make before you reach a decision:

Visit as often as necessary Hamilton Hunior High School, for
purposes of investigating the actual discipline at Hamilton.™
I again ask in closing- Is the concern for all student or simply

two?

Respectfully submitted,

1 7
el zb';i/,t. e

Mrs, Anrtoinctte Smith

copies to: Mr. Charles Moore Washinton Teachers Union
Mr, W, Washington WIU Building Representative
Mcs. Marie Williams Art Supervisor
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. Decu"o“" 4y 1973

Fomo to: tas. Mory A, Brown
: Yrs, fufoinotte omith ) o

; lirgs Drown, in Tc."*q to your two memo3s dated November = L

, f.f;f 29th and Dz2cember 3:nd, concuyning why Barry Autry 7-2092 _ f}l'i .
- L . and Duayna Brown were not_adnitted enitranca to my art clesss " & ’

SN " 1o Barry Autry prdients an wsuraountable desruption U

PR ‘ ~ . of the educational processes of the otner atudents DR

A ~ 7" in my class, Pursuant to Article XX Section B of .. .-
o W -~ the agroesment betweon the Board of dducation and ’

the vashington Yeacher's Union: "4 teacher shall

be free to s:nd for the Princival or his desipnee = | .

to essccrt or to send cr escort to the Prinecipal's S

office any pupil wao contucis hinmself in such e S

momer that learnin: Jor hinself and other ehildren in !

the classroor i3 scwiously handicappad...® P

. Ou tuo provious occesiéna we have m2t for purposes -
s of rusolving the disziplin: with Barry Aubry in my.
class. As was decidad— You vould talk with him, oL

wnich you iid, I would '

5
d:
S . uulb‘hluu him, which I did o
N w2 both vould call his parcnts and explein his eonduct '
T in my closs which we did (I cedled his house on two -

> 9 occasions)—lach tine, he would improve for onz day T

and resume s previous behovior the next. ' " o

¢
.

L As.I'm sure ~ou also recall, I asked, alt such. ”’ RS
tize (2fter these occuzences hed token plgce) Lot
that he be transferrad to another class; this wes not

donz,

Barry's behavior since September 1973 has ineluded- 2L, T
continuousg telking during class vhken lessons were being :

3 conductad—- g0 much so that lessons had to be stopped
- to enable me to diseipline him, comtinuously (every ~ = =~ " .
" -day) playing with boys in proximity to him when lessons '
-+ were being econducted so rmch so as to disrupt the eless.
" .and cause mo to stop and have to discivlipe him, emd [ )
7 lastly throeatening me with bodily harm at the end of the ﬁ'}; :
© Bchool year . @ T - e

R . . ‘
[ . . . .

At this point Mrs. Brown, I wish to refer to the Tatter -

y Gt
o of the seue Article XX Section 3t Y...0r if the safety - .7~
. Jlf, oliier pupils or the teacher is seriously uhr,aucr in .
: ' ..“ ' - . ) ’ ) v * . ’ - ) ) Al. N -'..
1 106
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T Boxry Aaber o 1to, nis o rusconts have voon
conferred with, you have wortol with timy Iohnve weltten nim up,
he hos b en on o conduet cord sincy than, nens of which has )
Iaprovad his bahavior,

I wish to wid thot his cunduct 3 et davcoved and will nod

volumbnrily aduil bin hack intpay ny wsb clusa,

'Conccrnin;; Dwayne Brown 1-2002, in or;‘.-:: that he be re-admitted .
on & rogular basia te ny class o I oem zigniving that he acknowledge
confilrmation of the Jollowin:: .

L]
1o Thot he make all reasonable avtanpty to present his !
Person hovitundly, to cluss vithin two ninutos of the cehe
besinning oi the class, T
- - L. T B ) N
202 That he puriicipute sitisfactorally ir class vork, T
I asroe to wssosa his reriornance and ol veekly rajorts to . T
him econcirning his prosress in clags, o -
O w0 Lot
This contraciunl greenent snoull be confizved by sirm amz‘e DRI
and countor~signed by his porenta, R
‘ <
I an requesting fron the adrinis bracion the followings .
. cea
To 3peciol counsellin: to Jde provided oo Dwoyne Brown ag
oflen as is necos FBArY r2rariing hiz setisfactory
rerformcnc: in followving normal s2100l procedure. :
. - 2 Re gular ollow-up moasurvas by whe oyvropriate alzinistrative :
@ a*'m be tnlken o insure that 903 ing of situation doe R
not occur vin, ‘ : -

o
Y i N
ours trily,, )

1

/ ( m : .‘
s ARTE L e "Z@"C{\é

Irne antoinotio Snith "

- t
. uo to: Mre, Mary Browm Lo,
Ilrs, - ioose Chs Y

Ifxs, T attindy !

t.

Mre W, 'J‘:s}’iu'_ ¢
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PUBLIC, SCHIALS OF THI EiSTRICY OF COLLMBIA
HALULTOM JUNIOR HIGH $CHOOL
SIXTH AND BRENT NOOD PARKWAY, NLF,
WASHINGTON, D.C. 20002

Assistant
CE OF i PRINCIPAL

December 3, 1973

Memo to: HMrs. Antolnette Smith
From: Mrs. Mary A. Broun, AF-7

Mrsg. Smith, on liovember 29, 1973, 1 placed a memo in
your mallbox asking that you subuit to me in writing the
reasons why EFarry fatry 7-5C»2 had been refused admittance

to your classroom oo November 28th and November 30th, 1973.
At the end of the school day on November 30th you had not
responded,in any manher, to my requeste. Further, on that
same day, you again refused to admit Earry to your classroom..
On each ocassion, Barry claims that he asked you why he o
could not go into the classroom, Yyou wotuld not give him a

reascll.

Mrs, Smith, I am at this time reminding you of the
fact ‘that tho school administration has the authority to
to excludz ‘students for a period of two days omnly, exclusion
beyond thkis period has to involve a formal hearing before
an official hearing of ficer as outlined in the Waddy Decrec,
You nave, at bhls time, refuse¢ Barry his right to an ed=
ucation in your classroom for a total of three days without
stating the reasons for this denial.

On the same NKovember 29th memo, 7 asked that you respond
in writing the reasons wy.Dwayne Brown 72092 was refused
adnittance tc your classroom. Dwayne says he was told by
you that because he was late, he needed to go and get a pass.
The school policy, which has been iszued in writing, is that
late students are to bu admitted to clastes. On November 30th:.
you refused o adinit additional students to your classroom
becauise they were late. Mr. rueen, assistant principal, told
me he would take those students back to your classroom,

¥rs. Smith, for the second “time, I am askirg you to
respond to my memo Lo you dated November 29, 1973 1n writing
by the end of the school ¢ay on December 3, 1973.

Copy: Mr. C. N, Matiing.

O
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PUBLIC Sitecins ©F IHD LISTRICT OF COLLMEIA

’ . FAMILTON JUNICR riGH FCHOOL

- SIXTH AMD BRENTWIOD PAREMWAY, ML
WASHINGTON, D.C 20002

o ee 4
L sdstinnt

OFEICE OF THE/PRINCIPAL
ecenber by, 1973

tap1e to: rs, Antainctic Zaith
From: !z, «nry A. Toul, Y

irs, Smith, you have refused azain to reznond to my request that
you subaal 7 YTitLenL SLale=nl as Ll oL peacons Der excluding students
fren your claslirasm as statad in iy nemos La you dated ilovemoer 292, and
doventer 30, 1773.

T submioted cooles ol e coeetink ntionn Lo sou L2 . Mattingly,
the pringipal, and asked that he spesi b Fou concaTaile Yy requests
Lor arition sunforeats TS0 Yol It is ny infrmatien that ir. Hattinzly
Ji¢ spuak T you durin the scionl oy L. Lucsweer 2 1972 hewaver, at
Lthe end oi the surool di youwr wpittan respss s ot fortheonillige
vaur ver wol rerosnde te ey i1, and e sLo instructions thot
yoir cun s iente Lo sams Ly me, vhat gou had ot Dowid the tine to res-
A to uy vequenls as el litend 2hoar devet ey 23 a1 22, 1973 uenos b0

N
4.
o

. . - -~ R e 1_-\
RS TR O a I SRS AR e
- -

e -

- Jia

Yoy hieuly 3h BT 1IN, TRDLTLG

Y.

il sasiion Oool e

T TUTURI OO PRt R DR : : Juarid of mdusntion, the
provisions consertin exelasion il Bupils @8 o lined in the Wdaddy Decree!
and catatliched zabtionl policy at Hamilton junior hijh school, I an

) further citin. you -t ingyoordinatiosn [ar Your failure to answer in
writing nr menos dated Vovorier 29 and ‘levenser 30, 1973. I am requesting,
tio gk e Ce W #athin~lr, that the avove in7ornation be transmitted
to the Sucandary Seiionl USfice for apprariste actione

'
Jiiw 1taeg, G0 B
. i .

CE ('“"L} Li- g':)'*'i,-—-..

R

?

cor Y. . e vattin, 1o, ~rincipel
e, Vinveab need, i Gam ot Lot oLy Sec snomy Dol QlTRve

O
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PUBLIC SCHOOLS OF THE DISTRICT OF COLUMBIA
HAMILTON JUNICR HIGH SCHOOL
SIXTH AND BRENTWOOD PARKWAY, N.E.
- WASHINGTON, D.C. 20002

OFFICE OF THE PRINCIPAL

Decerbor &, 1973

| SL Antiocetts A Smith
mancher - Arh Doparhms
Badlten Jurior lieh Selnul
(i nnd Brentuncd Furluny,
daehineton, D Ce 200070

This iz Lo advige you thal this is =n clvicinl veprimand from 1Y ofil
ty yon for your failure to fnllcw roguest s made to you by lirs. Brown in
recaird to her Tones of Hovember J0th, Docember 3rd, and WY verbal fequest

you on Decorher Srde.

In wiiibion, T am Forueridiny 5. arown's corplaints geeinst you in
regard Lo your failure to abide by provisions of the WIU contract, the

Waddy Decree, and PHamilten School rclicy concerning the above-mentioned
nemos to the secordary school ofine for disciplinary action.

R v e . .
vours truly, -

-

. t )
., ,) ./; v JT ..'(-7 g

C. li. Mattingly
Principal

110

ERIC

r
Full Tt Provided by ERIC.



ety b 1303

Mewms Lo dra. Mary A browva

Croin: Mra, Acol.etra Saich

srs. Urow, 1o respouse to yeer taird moko to e dated
Docewter %, 1973 dtating '...you have refused again to respoud
to my request that you submit a written statement as to your
reasons for excluding studeunts frow...'" my classroom:

1.  On Diccuber 3rd-iMonday, I presented my person to
your office and explained to you that it was not
my intention to disregard your memos. I explained
to you at chis tim2, afcer your second letter dated
December 3, 1973 asking for me "...to respond to...
your "...memo" to wme "...in writing by the end of
the school day oa December 3, 1973." that, you would
receive a return mexo giving tha reasons for Barry
Autry 7-2092 and Dwayne Brown's 7-2092 non-admittance
to my particular art class (Art 7- Wednesday, Thursday
and Friday). I also explained that I was unable to
reply to your memos at the time., I vefer to Article
VI Section B Step 3 of the Washington Teachers Union ,
Contract with the Board of Education which states:

"If the dispute is not settled at Step 2 within five
school days after veduction to writing, then the

dispute shall be submitced in writing, within another
five school days to th%&%% erintendent of Schools."

You have denied me thisg@asonable length of time for the
the written response which you have requested.,

2, December 4tn-Tuesday,at 3:15 p.m. a memo, you was
placed in your box which is included ing8Rls memo to
you now, &

3. Following the beginning of Barry Autry's”disruptive
behavior (the fourth class session of the school year)
not only was a written statement brought to the office
but you were conferred with and, while still in school,
a phone call was made by me to the parents of this
particular student-zll in the same day., Your charge
of violation of Article XX section C of the Washington
Teachers Union Contract is unjustified.

b, With reference to the Waddy Decree-your statement that
I have violated it is erroncous. I have neither denied
tiese two afore-namad studencs access to their

-
[ve
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oducational process, nor have they buen excluded or
suspended or discaarged from school based on this
' particular series of events. (I have checked the
' folders). They have been pzcluded from my period
| seven WIF Arc Class only- a process which since tie
bepinning of Barry Autvy's disruptive behavior, has
involved several removals and re-admissions to class
all for the sawe (repeated) reasons. (Dxsayne Brown
has been omited from this discussion at this point
because I have agreed to accept hin into the art
class for reasons stated in my first memo to you,
Mrs. Brown) .

S. vich reference to wy violation of established school
policy, I must at this point ask- What is the school -
policy for this vear? Furthermore- if writing up )

- a student, coferring with the appropriate administrative
assistant principal (AP-7) re: a sevench grade student,
and calling the student's home imnediately following
the incident, is in violation of school policy- then
what actions do you, Mrs. Brown recoumend that a
teacher take with a disruptive student?

Concerning the section in youl 1_rt 2 that makes reference

to Mr. dactingly {irincipal) speaking to me during the school
day on December %rd,where you specify and"...at the end of thd
school day your uritten response wWas not forthcoming'', I have.
explained, if you.will.refer to aumber one in this letter, that-
you were spoken to and that I did explain to you that 1 simply
did not have sufficient time go adequately respond to your memo.
Furthermore after having been spoken to by Mr. Mattingly, I returned
at 3:00 to speak with Mr. Mattingly in his office concerning the
aforeomenticrad reasons; in addition to which, on December 4th
at 3:00 I, presented to MNvr. Mattingly a copy of the attached letrer
whicy ae wars teld, was also niaced in your box. )
red all
witich aocivac.d yous chacges, lrs. Brown agalnst me, I
i co roceive from yod an acknowledgement of your
receipt ol the lertar. I also wonld like for you to forward,
if you would, ackuowledgement of tho letter that I wrote to
you, to whomever your memo datad December 4, 1973 was sent to
(with particular reference to MR. Vinceat Reed, Assistant
Secondary School Office). You did receive a return written
response from m2.

Honin, at titls cim thal I onve sacistactorally aaswere
GU2ELLO.S

voeuaid ow

There are just before closing a few questions which are still
wnanswered, and so if you would.lrs. Brown, in writing, would
you-please answor them for me:

1. Ii the situation with these twu students in your
"7 opinien was as urgent as yeu seem Lo have iwmplied-
‘Three letters in Four School D:ys- why was unot L
rovified that this was an urgent patter in your firsc

112
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2 The rapidness with which charges of insubordination
have been brought against me- lead me to feel that
you are not satisfied nor happy with my béing at
Hamilton Hunior High School- What have I done to
you personally or ctherwise to wmerit this?

Sincerely,

/ﬁf/ (e lles

Mrs. Antoinette Smith- Art Teacher

) (¢
U

-

cc to: Mrs. Mary A. Brown
Mr., C.M. Mattingly
Mc. W. Washington
Mr. V. Reed
Mrs.F., Morse

O
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OFFICE OrF THE;?RINC!PAL

at “hA*‘uau th
those rmiles and
Ha:dlbon and t!

1t L5 in recards Lo

PUBLIC SCHODOWS CF THE 0STRICT OF COLU/ABIA
HAMILTON JUNIOHK HIGH SCHOCL

SIXTH AND BRINTWOOD FPARKWAY, NI
WASHINGTON, D.C. 20902

. trivetta Sndith an art teacher
1ior wish schawl, If%rs.e S:ith has a2 datrern ol Ciwaboyiug
resulaiiais autlined 5y tiue schinol aldiristration at
.05€e <o “tract.al oblivativns as outlined by tie Vashington

Teachers? Union Contract with tre .oard of Lducation,

I have reqrestec throw,h the svineinal, v, Ilatiinglr, that lirs,

S:dth be held o
.

cliovite 1Y

cccountable for her refusal to adnit students to her

enﬂ‘v;ﬂ”“b resnriins the cacent reawst fer citing s,

Cea camea PRRSY
N

Sniih with certain vislationg, beth =oniras*-nl and adninistrative,

[}
chovws the nsed Iov u"irlﬁtr‘*'“u aeticy. i *le Secomdary 3ch3o‘
YWorm, Samith zannot De allowed to contirms to decide mich miloes
and rvuu]ati¢ns aue il ot oLy nt her o convenience,

c: k., C, N.;-

ennlacares
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Very; truly yours,

P

L S A S A e
s, ilarr A, Jrowm
Assistant Priveipal

114



Nen by

TOH JUHICR 1Y SCROCY

M

+ Lraatvreod Py, M1
bingio, D, G, Gt

¥r. Vincent Read- Assistant Superintendenc
Sacondary Schools

SRR 415 12th Street NV,
| e Washington, D.C.
' j . l l\: ." ) b R ‘ sy b ‘,“\‘.E‘,:,v,',ql
;‘n)- ‘ ‘ . "(\ ..' J,_:; ;I.-;“:.I,-,"g:,‘tl
t P ) s g b m,!,.\,.’ﬂ-uh, ¥
R al

o ‘n_'ﬁ.l

LA}
l.w. o Vs



December 5, 1673

Yrs. Antionette A. Smith
Teacher -~ Art Depariment
Hardilton Junior Migh School

6th ond Hrentwocd Parkuay, He E.
Wachington, De C. 20C02

Dear Vrs. Smith:

This is to advise you that this 1s en officlal reprimand from &y office
tec vou for your fallure to follow requosts made to you by Mrs. Brown in
rerord to her meros of Nevembsr 29th, 3Cth, and ny verbal request of you on
December 3rd.

5“ addlilon, T em forwarding Mrs. Brown's complaints againat you in
regard to your tailure ablde provigions of the WIU contract, the
Waddy Decres, and Hamilten School policy concerning the above-mentioned
meros to the secondary school office for disciplinary action.

Yours truly,

C. H. Matiingly
Principal
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‘Ar%iclh X?, ae ot on C of the xashlngton Te2ch

PUBLIC SCHOOLS GF THE DISTRICT OF COLLMBIA
HAMILTON JUNIOR HIGH 3CHOOL
SIXTH AND BRENTWOOD PARKWAY, N.E.
WASHINGTON, D.C. 20002

QFFICE QF THE PRINCIPAL

’

Danerbior &, 1972

v, Vincenl Read

cassigtant ouyerlnimnﬂpwi

=

Departsent of Secondary Zducation
The Fresidential Bullding

415 12th Street, N. W.
YWashington, D, C, 20004

On loverter 28, 29, 20 Berry Mntry an llevenber 29tn Dw°v"a Brewn,
students at Eamilton Junior Hiph Schecel were resnectively danied entrance

to their art classes by Vrs. Anticnette 3Srdth, V,acher of art.

Vrg, Mary Brown, Assistart Frineipa
won eveluded from their classes sent men
ngd 20tk raguesting that she svurit 3
ui-ils to enter the classroom. Copies of

ripal, npon discovery that pupils had
to Mrs. Sﬂith on November 29

.
C
ol
o
>

Unon learniny that Mrs, Brown had not received resronses frow her
exrrasnendence teo Mrs. Smith I contacted @ Io- Smitp at n*d—morning on
Decomber 3rd and requesters thal she sub-it replies to irs, Rrown before
the close of school., l!Mrs, Smith noted tuat she was workinz on a reply and
weudd suizdt it that evening,

4t the close cf the scheol d#y on Decerber 3rd Mrs. Srmitn reported that
ste -Yiad not rad tine to rrepare her reply and wished to submit it in the
morning. She was directed to report to !rs. Brown with this informaticon.

As a result of this incident Mrs, Smith is being cited for viclating
ers? Union Coniract with the
g exclusion of pupils as outlined

N
Srith is veing eited with insuvordination for failing to answer promptly

i’ k?e "Jadv" Dpcreo,’ ard estal ished ;cnh
1
L ‘tring Hrs, Brownts mermes dated Noverher 22th and Hovemter 30th, 1973,

118
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Parred wilh Mra, Sudth oat the clonse »f t
x me A copy of her verlies to I'rs. Drown's sts,

" Lar ITomueerated our reasoms for wortin i

nrecaduraeg o be Tolliowed -2

had had amrle time ©

h did not eoncur wis ).

ion T owans nnde srstand thet each ooy cd
garester, it ng ot able to sscertein lar
hnd teiscarad the hoval excluziens frow nlass abaed

(ST A

Nu"t ahide o . mulavior T thus an recommending an
2and Ly your o't

Yourg iruly,
—

-

T S SRRV
C. U, lattingly
Frinciuval

L
iI0e TR 1 FRPAK e IH

Vra. e

v
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3 - Yrg, Drounts leno of Nevesher 3¢
3 -~ ¥rs. Brow's Memo of Decanber 43h
be— Mr5. Smith's Memo of Decerher 5th
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PUSLIC SCHONS OF THE DISTRICT OF COLUMMIA
HAM'LTON JUNHOR HIGH SCHOGL
SIXTH A8.D SRIMTWOOD PARKWAY, NLE.
VASHING DN, D.C 20002
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APDENDM

1. A survey of appropriate literature which documents the
training needs of beginning teachers in urban scettings
as rescarchers and other writers have dealt with them

conceptually or in program devcelopment terns.

Survey of lLiterature

Introduction
In surveying appropriatc literature which documents
the training neceds of bcginning'tcachers in urban scttings,
I found that the most important writings about this subject

were contained in periodicals and pamphlets. There were some

helpful textbooks but not as many as I had hoped for. Recog-
nition of the problems related te the training necds of
beainning teachers in urban settings is a fairly new

pircnomenon.
Wildwman, in an article called "Disciplinary Problems

o . - o onl . . .

1in Urban Ghetto Schoeols, asserts that in many schools in

this country cveryone hopes to make it through the day without

Tarpe-scale violence. Fights break out frequently. fle feels

that in many of the schools in our country today the adult

1 . . D .
Louis Wildnan, "Disciplinars Problems in Urban
Ghoetto Schools,'" School Informaution and Rescarch Service,

o™i, n



poepioa I R thoer. are Jfnstantay o eing

Brataa it St oo srudeat popalation. Uhis bratalization iy
Sl dtono oo lL oo than phosicai. The situation has

PoLreased ot T coth o proportion that osome large cities

Are serdousis o concidoring estaniishiing the "total sccuri

PR
[

b 077 I such a school, police would menjitor cvery

Paviatory, hallwoay, and classroom with closced circuit TV

’

cameras; direction microphones weuld be capable of monitoring

-

o orecording any conversation on the school grounds."”
This article by Wildman attempts to describe the grouy
Jynapiics of the inner-city school by describing hypothetical
cxamples of teacher peer group and student peer group support.
Then follows a Jiscusstion of possible wavs for improving the
educational environment.  Included within the recommenduations
are: {1} student choice between an array of differentially
controlled learning environments, (2) curriculum which offers
rhe inexperienced student concrete expericnces--sometimes
vocarional--necessary for theoretical analyvsis, and
{(3) standardized educational accountability within expository
tvie courses ibn which the faculty siaply wants to tell students

the expericnces of the past in order that studonts might

'
At "

henedftt from previous mistarnes and Tailures,

R
-— H . 2l
Ihide, no 2.

K
Fivid.

IHid., p. o,
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Cayro molicves the problem of discipline causes
new and ineocoricnced teachers a greut deal of difficulty,
purticuiariy in the urban school setting. 'Most teachers

- . . N 5 .
are highly competent in their subject areas.” The three
most common approaches to establishing effective discipline
are: (1) the authoritavian approach, (2) the permissive
- v . L6
approach, and (3) the democratic approach.

Of the threce most commonly used approaches to
cffective discipline, the democratic approach is considered
to he the best. Democratic discipline usually provides
guidance without domination and freedom without laxity and
is pgenerally considered the best possible approach for

. . . 7
teachers in urban or other situations to follow.

In assessing what must be donc to insurec good
behavior, it is important that teachers are cognizant of the

. . 8 .
many varied causes of poor behavior. Carnot states that:

. . undesirable classroom cnvironments can
cause students to fidget and misbehave--if the room 1is
too hot, the humidity too high or too low, temperaturc
too low, noisc level from outside too great, seats too
cloze together, plumbing or heating system knocks or
whistles--all these can cause or contribute to discipline

problems.  Some of these situations arc within the
teachert's ability to correct: thermostats can be adjusted

.
] R . . .
Jozeph B. Carnot, "Dynamic and Effective School

Dizcipline,”™ The Clearing House (November 1973), p. 150.

6 '

lbiﬂ..

Ihid.

o
—

13 .
Ihid.o, p. 1
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tired or brought from home to create

fans Seoacnu d
pleass srndlitions, etec.  However, some conditions
canmel semoediced without help from the administration.
For exarnicz, & chemistry classroom with 24 built-in
seats thaT now has a sophomore English c¢lass with 35

bovs and one girl will cause probleits for the most
cexpericnved oxr teachers. Likewise a classroom adjacent
to an eiementary playground with a very high noise level,
and alse the dunger of bvoken windows from fast-moving
kickballs, etc. can lead to discipline problems. If
there arce any other available classrooms a switch should
be made in the interest of good learning.

The way a teacher presents a lesson may causc
problems. Teachers who do not vary their teaching techniques '
usually have discipline problems caused by boredom. Teachers

should be aware of the many peculiar conditions existing with

students in the classroom setting such as: personal, emotional

and psvchological problems which would cause the student not

to respond in a normal manner. "Teachers must plan well and

worh for efiective self-discipline in students based on
' 2

-

respect, understanding, and cooperation."
Gnagey summarizes for teachers in his book the most

importunt suggestions that have been produced by research for

-~

. . . 13 .
contrelling classroom misbehavior. He defines some very

inmportant terms in the arca of classroom misbehavior. He

C
JIbidq

10

[¥a]
w

Ibid., p. 1
Miyig,

13”i11inm T, Gnagey, '"Controlling Classroom

LA
Mishohavior,” NEA, 1973, p. 2.

127



T2 othoe term we will use for a misbehavior.

Corcours whnen a student takes actions which
tved by the teacher. Deviancies may range

are peet LT
from wihisporing te a friend in the next row to striking
another child.  They are, however, alwavs an infraction

of an implicit or explicit set of rules cnforced by
the teacheor.

The term deviant will refer to any student who
commits a deviancy. This term has no reference to the
numbrer or persistence of his misbehavior; neither has
1t any mental hygiene overtones. Any child becomes
@ deviant at the moment when he breaks one of the
teacher's rules.

A control technique has been performed when the
teacher has takeén some action to put an end to the
deviancy. Control techniques may be verbal or non-
verbal, punitive or nonpunitive, authoritarian or
persuasive. 1+

An inmportant segment of Gnagey's book deals with
types of control techniques. These techniques are scparated
into three major categorices; those that (1) strengthen self

+

contrel, (2) those that reduce frustration, and (3) those that

appeal to undorstunding.];

Alschuler and Shea engaged in a two-ycar study in 1974.
The study was directly related to the discipline problem at
the Van Sickle Junior High School in Springfield, Massachusetts.
John V. Shea is the principal of Van Sickle Junior High School
and Alfred Alschuler is a professor at the University of,
Massachusetts. It was thcif‘fcclgﬁéufhat community-university
relationships are often not very productive. They wanted the

theory of the university and the expertise of a practitioner

inia., p. o,

ihid., p. 9.
128
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to dmpact 2n i very complex problem of discipline in an
Grhoan junios tigh oschool,  Mro Shea invited professor
Alschulers o Sving in a group of graduate students to

collaborate with social studices teachers teo conduct a project
16

at Van Sickle Junior High School The decision was made

to Qpcnd up to two ycars working together on the most

important problem at Van Sickle Junior High School--discipline.
They concluded that the primary problem regarding

discipline is rooted primarily in the running battle that

adults and students peréistently engage in to capturcvthe

attention of the class. They explained:

Our obscrvations of that struggle led us to these
other conclusions: that at lecast half of class time
is spent in these wasteful struggles, that learning
suffers, and that students, teachers and administrators
arc all victimized by the consequences; that most of
us arc limited in our ability to recognize, identify,
and understand this fundamental fact of school life;
that it is profoundly unjust to punish children for
failures of the system; and that if we can only get
over our fecar of change, we can change that system.
To lecarn anything, students must be in physical and

' psychological attendance. 17 '

Alschuler and Shea make four basic observations

concerning how the struggle for attention becomes a discipline

(e

problem. These observations are explained as fellows:

1. When students refuse to let their attention
be controlled, tecachers and administrators arc forced
to engage in disciplinary actions.

16, . - . . C e
‘ Alfred Alschuler and Jehn V. Shea, "The Discipline
Game, Playing without Losing," Learning (August/September 1974),
p. SO ~

l/lhid.
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‘iscipline fails to sustain student
nal attempt to control student attention

or

tive way to teach students disciplineg
rcgulatlon)
tle
t

between teachers and studcnts is
he respect and affection characteristic

T
antitihetical to
of discipleship, the original root meaning of being

disciplined.

Alschuler and Shea describe the basic problcm of
djseipline as the Attention-Discipline Game with both teachers
and students having certain basic moves. They go on to say
that these basic moves should be identified and analy:zed.
Their solution to the discipline problem is embraced in a
program they call social literac) training.

Alschuler and Shea explained,

lLiteracy is the power to sce,name, analyze and transform
reality. We tcach students to be literate with words,
numbcers, chemicals, even with their bodies. There .is,
however, massive illiteracy in junior high schools-- A .
social illiteracy. Students, tcachers and administra-
tors are equally illiterate. They share no formal social
vocabhulary or established methods of analyzing social
relations, and there are few ongoing collaborative
attempts to transform the rules. Powerless to name,
analyze and transform our social relationships, we remain
victimized by them.

We belicve that this cycle could be broken and the
discipline problem solved through a social literacy

program. Toward this goal we have developed a nunber of

educational objectives and mecthods now being tried out.
ﬂblectlvc I: Teach cveryonc in the school that Lhe

system of socral relationships can be seen as a game.
Objective I1: Anal\"e classroom discipline cycles.
Ovjective IIT1: Trans form discipline cycles into

the discipline of ]caInlng through negotlated changes in
relationship rules.19

8
1 Ibid., p. S5.

Yinid., p. 86.
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The Moo 1275 edition of the NASSP Newsletter
addresse: tne Ziscipline problem in a brief article by
putting forri & Yow Kev questions that educators should be

asking and resolving.

Gary W. Zimmerman, a psychology intern with the
Texas Department of Mental Health and Mental Rctardation,
states in the article that he belicves one effective way
of gathering information relating to discipline problems is
by asking the newsman's five classic questions: who, what,
vhen, where and why.

The article assﬁrts that the wh questidn is perhaps
the most fundamental question to resolve; however, if educa-
ters arc not amenable to change in light of the new informa-
tion that is gathered then the whO'process of information
gathering is to no avail.21

| Susan M. Swap suggests that ecological approaches
to tcaching disturbing children dictates that disturbances
wihich occur in a ciassroom are not due to the child's
behavior alone but the interaction between the child and the
classrooem environmcnt.22 Dr. Swap is of the opinion th .t it

is the teacher's responsibilitv to desien an adaptive
‘ ) g I

20”Got a Discipline Casc? Consider These Questions,"
NASSE Newslotter, May 1975, p. 7.

2Livia., p. 7.

22 . ) )
““Susan M. Swap, '"Disturbing Classroom Behaviors:
A Developmental and Ecological View," FException Children

(November 1974), p. 163.
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envirenment. Thoe teachor should est: & ¢limate of
safety, proliozahility and consistency.

Dr. Suwop goes on to say that the role of the teacher
is vital in cstablishing good classroom behavior. The
teacher shoutld adapt the classroom to the range of children's
necds which should be based on careful assessment. FEmphasis
should be placed on setting specific goals for the tecachcer
and the students. The whole concent of goal setting and
striategices designed to implement these goals is a very crucial

. 23 . .
aspect of effective classroom management. The last point
of emphasis by Dr. Swap rclates to the tcacher's respect for
individual diffecrences in children. Dr. Swap states that,

The tendency to fear and exclude those who fail to
conform to staundards of health and normality has
become well established in our communities,
particularly in the mental health area. Acceptance
of differences does not mean that one cannot try to
shape or influence or instruct another. It does mean
that we recognize the limitations of any single mold
for behavior and search fgr the contributions that
cach individual can make. 2

Madsen and Madsen explore scientifically-based
behavioral principles and then zZero-in on specific behavior
prublems.  The outcomes arc outlined by Madsen and Madsen.

A epccial feature of Madsen and Madsen 1is a section which

consisnts of in-service teacher workshop tcachbing activities
2

>
‘g
—
-
oA
=
u

-3 to produce measurable changes in student behavior.

.y -

“2lbid., p. 171.

Charvies H. Mad=zen, Jr. and Clifford K. Madsen,
A Positron for
T M

- Bducational Developmant
Baven, Inc., It

e 3 2t . -




10
fusation ULS.UAL Special Report examines the
discipline vrisis in schools. This report is focused mainly

on the problens In urban school systems. The article

identifics scveral possible places to fix the blame for the
discipline crisis in schools. Therce arc strong argumcnts

presented to blame teachers, parents or students for our

present discipline crisis. The article describes two dis-
tinct schools of thought as it relates to putting the

discipline problem in proper perspective: (1) the case
U, e ek 2
for less discipline, and (2) the case for more discipline.

Charles Silherman, who is one of the most outspoken
and widely read proponents of promoting better behavior

through liberalizing and humanizing the educational process,

says that

Secondary schools tend to be even morc authoritarian
and repressive than elementary schools; the values
they transmit are the values of docility, passivity,
conformity and lack of trust. The junior high school
is by almost unanimous agrecement, the wasteland--one
is tempted to say cesspool--of American education.
One of the principal solutions is the conviction

that schools can be more humane, that students can
handle and benefit from greater freedom and responsi-
bility. And puart of this freecdom should be in the
arca of arbitrary or demcaning rules and regulations
contained in codes concerning dress and appearance-;,
codes which arc as inanec as they are uncenforceable.

26, . X . s s -
Education U.S.A. Special Report, Discipline (Crisis

in Schools, 1973, p. 2.

7 . o '
"Charles Silberman, Crisis in the Classroom: The
Remaking of Awmerican Lducation (New York: Random House,

197 0) . pT5010
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Juroa Trxicon, @ proponent of more discipline in
the scheols, 2apioins:
Much hus been written about the dangers of harsh,

ageressive, unloving discipline; these warnings are
valid 2nd should be heecded. However, the consequunces
of excessive punishment have been cited as justification
for the elimination of discipline. That is foolish.

The term "discipline" is not limited to the context of
punishment. Children need to be taught self-discipline
and responsible behavier. They need assistance in
learning how to face the challenges and obligations 28
of living. They must learn the art of self-control.”

Education U.S.A. Special Report outlines what they
call Plueprints for Better Discipline. The Blueprint for
Better Discipline stresses the need for establishing a code

~of disciplince, behavior med Lication as one possible answer

to the discipline problem and attitudinal change for

29
teachers.”

William Glasser 1s a leading disciple of positive
reinforcement. Glasser sees adults' quickness to brand
vouny children as failures as one of the primary causes of
discipline problems in the schools. Glasser explains,

Students much like adults want a little pat on the head,
a little recognition as a person both before they start
a job and as they work. But after Kindergarten school
continue to demand that work come first. Kindergarten
i1s the only place where we accept Kids as people, and
they succeed in Kindergarten. If they don't learn
everyvthing we had planned, we still value them and don't
got upsct.  But first grade is diffcerent. After all,
we've got to teach them to read. So the teacher says

'

2

o

James Dobson, Dare to Discipline (Wheaton, Illinois:
Tyndale House Publishers, 1970), . p. 70.

29, . . . e e s ,
Niscipling Crisis in Schools, p.

2

[2
.
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tle Lid, "Read!  The conmunity says, "Read!"
o chitd doesn't read we fail. Usually he takes
crsonally. He thinks we not only failed him in
a2 a human being. When this happens, he
iviitg totally as a failure. He stops all

und often becomes a discipline problem in
order to gain recognition only by failing and

n

vishehaving. 9Y

Discipline and Learning, An Inquiry into Student-
Teacher Relationships is a collection of articles on
discipline in the urban schopl situation by renowned cduca-
tors and psychologists. This book offers the classroom
tcacher some approaches to.thc genecral topic of discipline
from a historical perspective as well as the contemporary
point of view. Tt discusses punishment and order and justice,
and it shows teachers ways to approach the more scrious pro-
blems attached to maintaining good discipline in the class-
réom, ds well as ways of helping students arrive at self-
dicsipline. |

Robert Green and Janet Brydon make some very thought-
provoking comments regarding discipline in urban schoolsf
They state that underemployment, poverty, crime, and other
socictal problems adversely affect the quality of education
in our schooels., Children from low-income ncighborhoods or
urban areas of high unemplovment are often confronted in

the classrtoom by teachers who view them as intellectually

Q... . . Lo . .
villiam Glasser, Schools Without TFailure (New York:
Harper and Row, 1969), p. 48. ‘
3. . i . ..
National Education Association, Discipline and
ecarning, An Tnauiry into Studcnt-Teacher Relationships

Washington, D CT T NEY, 1975), p. 5.

L
(
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. - : 3 . '
deprived uno unlikely to succeed ceducationally. Green ani

Rrvdon furiner stiute that,

Unfovtunately teachers tend to have greater expectations
for middle-income than for low-income children. Eleanor
lL.cacock (13, p. 63) studied four schools in two poor and
two middle-income neighhorhoods and found that teachers'
attitudes were much more favorable toward middle-income
children than toward low-income children. When racial
prejudice 18 added to social class bias, the cffect on
children is cven more disastrous. Leacock found that

13 pereent of teachers' comments about Black children
were negative as opposed to 17 percent comments about
white children. '

There are many subtle wavs in which negative attitudes
toward poor, Black children carn work against these
children. One of the most prevalent is the misuse of
standardized intelligence or achievement tests. The
scores which children make on these tests are frequently
taken as absolute measures of ability rather than only
indicators of current educational status influenced by
envivonmental conditions.992

Discipline problems in urban schools can be caused
by irrelevant, outmoded curriculum and non-essential testing

programs which cause a loss of sclf-esteem on the part of

)

students.

Green and Brydon make the following recommendations
to alleviate the discipline problem in urban schools:

1. To rcevamp the many existing teacher and school
counscloy training problems, the revamping of these
Cprograms is scen as being significant in improving the
quality c¢f education and reducing racial, ethnic, and
inceme bias. Many traditional programs prepare teachers
and counsclors to deal only with children who have back-
grounds similar to their own, i.e., white and middle-

3

| I

Robert L. Green and Janct Brydon, "Investigating
in Youth: An Approuach to Discipline in Urban Schools," in
ibid., p. 107.

3 nid., p. 108.
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inconry Those prevessionals, when placed in urban
scnents Lo Tow-income neighborhoods, find it unsatis-
fyicg to wdvise poor, minerity children.

J urric reform is also needed in our school
syvster,  aduavaiors must seck to make the subject matter

sful as pessible for the student.  Social
conditions, student background, and student-interests
should all be considered when planning courscs.34

ds eentlninnng

Duane Brown's book, Changing Student Behavior, A

New Approoch to Discipline, is an attempt to provide the

¢lavssroom tcacher with a meuans by which he can maintain
adegquate clussroom control while maintaining an atmosphere
which will maximize academic and personal develepnment.

Brewn's book also provides the teacher with a rationale for

. 35 L
his own procedures. Brown cxplains that,

Since it is an impossibility for any volume to
provide "cookbook'" type answers for the myriad of
problems which arise in a situation as complex as a
classroom, no attempt has been made to provide thosc
answers here. What is being attempted 1s to provide
a rationale for developing positive behavior patterns
and then, taking a random sample of the problems which
a tcacher faces, illustrate how the rationale can be
implemented.3

This book is great for the beginning tcaching in any situa-
tion; it has many strategies for dealing with disruptive
classroom behavior.

The revised edition of Discipline in the Classrocon,

pulrlished by NEA, reflects a broad spectrum in the approach
34, -
P Ibid., p. 113.

35 . . i }
huane Brown, Changing Student Behlavior, A New

Approach to Discipline,” 3d ed. (Dubuauc, leowa: William C.
Frows CoL, 1972y, pp. 1-5.

36, . -
Ihid., p. 17.
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too dizgiy, ot e teaching process. This heok 152
e lioectie tisles relating to discipline in the urhe
sohan o Rt ot nd osuprgestions for now teachers., 37 he
point bsonade thots
Running throegh the arvticles is a common thread:

discipline 18 1(~ s of a problem when the instructional
contont and process are interesting and rclevant,
constitute stimulating activities, and arouse ntural
curioxity., The use of broad and gencral terms 1In

Jealing with discipline problenms could indicatec a

limited base of rescarch or a lack of success in
motivating students Since as many of the articles
point out, what constitutes meaning curriculum or

be irrelevant
students

stimulating activities for one student may
for another, the matter of metivating individual
appears to be the critical problem, ¢

Stephen X. Bailey addresses the larger problem of

disruption in urban public scconduary schools. His bhook was

written in an atiempt to analyze and iavestigate the causes

of violent unrest and ecducational disruption in a

the nation's urban high schools and to identify strategies
_— , - . o . o . 39 The
that were successful in resolving these disruptions.

hook is an excellent treatment of the total problem of urban

school disruption, but Joes not deal with individual class-

strategies.

oo munagenent
Dr. Owen B, Kiernan, in his paper on "School Violence
aud Vandalism," explores some of the most pertinent problens

nrhan cducation today. He cites a poli taken hy the

facing

— -

Discipline in the Classroom, p. 7.
38 . .
Ihig., p. &.
Vo . . . :
Stophon K. Railey, Disruntion in Urban Public
Socon larv Scheols {(Washinoten, DU .\'.I.'\.,_l*_ Oj, p- 7.
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National Asscociation ar Secondary Scheol Principals in
April 1873 as indicating that the pnroblens listed below

wolre 0F rasind JonJern:
) student vandatism and violence
) defiance by students, ignoring rules
v lack ol time (or wasted time, ncglect of studics)
}osmoking
I TSI £V
) absentecisn

Dr. Kiernan explains that contributing factors to

school violence and vandalism are:

breakdown of the family and family control
glamorization of violence on television and film
strecetr crime by vouth which spills in the school
drug abusc

anonymity in the neighborheood and school

a philosophy of sclf-serving cxpediency with

= NN N NN N

IS B o/l N e B SR Y

L A N e N e e el

litt concern for othors
( subgroup selidarity with no allegiance to
the larger society
(8) contempt for the valuce of personal and public

propueriy. 4
Secondary school principals view other contributing. factors
as iwmpacting on the probler; such as:

letharglc courts

openuness of schools

student rights

tecacher apathy

parent ignorance and/or indifference
collateral curriculumtl

Fann Yo Vot W Yo Ve
Sl e Lt
Nt e Nt it e o

1

To alleviate the preblems of school violence and

vandalism, Dr. Kiernan and his subcommittee make the following

40, v s . ‘e . .
Owen B. Kiernan, School Violence and Vandalism.
Report to Sub-committee to Investigate Juvenile belinquency,
U.S. Scnate Committee on the Judiciary, April 16, 1975, p. 3.

11

]‘hid., FANIIE BN

[}
[

)

Ihid., pp. 5-9.
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Movris Junowitz presents a sociological perspective

on the iszzuc: iavelved in transforming the institutional

structure of inner city srbou]s.JJ Janowitz defines classraor
nanagenment as the improvement in the capacity of the tceacher
to deal with discipline and disruption within the classroon
setting. Janowitsz explains that:

There are sufficient data to underscore the fact
that in the slum school the tecacher spends most of her
time on discipline matters. In the specialization
model, discijline problems arc assigned to specialists
in interpersonal relations and to the adjustment
teacher or assistant principal for discipline.

A central dimension in maintaining freedom and
ovder in the classroom is the teacher's expectation.
lHostility is generated among the students not only on
the basis of covert prejudice--racial and social class--
which must abound given the differences in social back-
groun:ds and experiences of tecachers and students. To
recruit tecachers from the Negro community does not
eliminate this problom.

Hostility is also generated when tecaching personnel
devalue the human worth of their students, operate on a
narrow definition of achievement, or underecstimate their
students' capacity for personal and intellectual growth.
These negative definitions, although hardly verbalized,
arce rapidly communicated and contribute to the opposi-
tion culture of the slum school.44

Thomas L. Gooed and Jere E. Brophy have authored an

cxcellent book called Looking in Classrooms. The book

provides a way of looking at what teachers and pupils do in
classroons as it relates to classroom management. There are
a ereat deal of very valuasble practical suggestions for

effective classroom management. Good and Brophy classify

.-
Norris Janowitz, Institution Building in Urban
Educantion (Partford, Conn.: Connccticut Printers, lnc.,
Tasay, o p. 1. -
KR '

e . o -
[hid., pp. 86-67.
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) classrocm mansgemont into two differcnt categorices:
(1) Managenent T, Preventing Problems, and (2} Managericnt 11,
45

Copineg with Prablems Effcectively.
pin; >

Sumzpavy
In attempting to survey the literature on the
training necd$ of beginning teachers in urban settings, it
was found that there is not an abundance of literature on
this particular specialized area. Most authors only treat
- the training neéds of new tcachers in general. Those authors
who do treat the specific subject of training nceds for
bepinning teachers in urban settings make the point that the
most critical avea is that of attitudinal change that
tonchers must undergo. Negative attitudes toward low-
incame Rlack children may be manifested in overtly discrimina-
tory behavior on the part of teachers.
Beginning teachers in urban scttings have to be
sensitive to the sometimes very different nceds that urban
students present. Once the beginning teacher has acquired
the nccessary attitude and sensitivity to the problemé of
urban yvouth, the managenment techniques are not that much

different from effective classroom nanagement techniques in

veneral.

A D .
*?Thomas L. Good and Jere E. Brophy, Looking in
Claxsrouns (New York: Harper and Row, 1973}, pp. 161-95.

. 141
ERIC

Aruitoxt provided by Eic:



