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ABSTRACT

This practicum reports on thevconceptualization, development,
testing, and implementation df the guidelines, p;ocedures, and a
model for alternative programs for earning graduation credit. New
requirements for graduation were adoptéd by the Maryland State
Department of Education in November, 1974, bui.the development of
specific policie; and guidelines for these optional credit
experignces was the responsibility of each of the local county
was begun by a representative Eommittee of school and.central
office personﬁel ea;Y;ﬂin the 1975-f976 school year, and the
mode| was formatively evaluated by potential paftiéipanﬁs. The
completed report--policies, guideliﬁes; brocedures, and model--
was accepted by the Anne Afundel County Boara of Education in
July, 1976, and approved for implementation in the senior high
schools in September, 1976. The guidelines and procedures were
also made part oé two other County programs in experience-based.

career education and an internship experience with the County

government.



INTRODUCT [ ON

In November, 1974, the Maryland State Department of Education
adopted new requirements for graduation.. Changes to the require~
ments were in the areas of basic ac#demic subjects,‘the number of
credits required for a diploma, and some of the optional means
by which students could earn credit. Each of the 24 Maryland
county school systems was given the responsibility for the develop-
ment of the local policies for the implementation of the révisgd :'
requirements. The Anne Arundel Public School System chose a
number of bfoad-based represehtative commi ttees for this purpose,
and reports from these groups were presented to and approved by
the Board of Education in May, 1974. One érea of the new graduation
requireﬁent, earning credit by approved experiences outside of
school, was not considered by the County af that time. The practi-
cum author, a senior high school principal in. the system, was inen
approval by the Assi;tant Superinfendent for Instruction to.begin
work on the development of the policies, procedures, and guidelines

governing alternative credit programs.

At the beginning of the 1975-1976 school year, the author met
with the Assistant Superintendent to discuss a tentative strategy

to accomplish the project. The author selected a committee of

(ii)



school and central office personnel representing major disciplines,
serving in each of the four sub-areas of the County school system,

and having expertise for the committee task.

D

Chapter | discusses the need for policies, procedures,
guidelines, and a model for alternative credit programs in the Anne
Arundel County Schoo!l System. The requirements from the Maryland
State Department of Education and the needs of the local school

system were considered.

Chapter |l details the rationale for the selection of the
committee, the development of the bhilosophy, goals, and objectives
for alternative credit experiences, and the design of a model to

be used in the senior high schools.

Chapter 111 describes the process of formative evaluation
and field testing of the proposal before submitting the final

document to the Board of Education for approval and implementation.

In Chapter IV the recommendations for implementation and
summative evaluation are discussed. The use of the approved model
and guidelines in two other county programs_in career education
and county government internships is included to show tﬁe project's

transferability.
(i)
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Chapter |

ESTABLISHING A NEED

The Maryland State Department of Education adopted neQ
graduation requirements for public high schools in the 23 county
school systems and the Baltimore Citf school system, effective
September, 1975. The new requirements aIlerd more flexibility
for the school system, the senior high school, and the student in
the ways in which credit may be earned. These requirements
mandated certain minimum standards for all students in the academic
disciplines of English, socialistudies, science, mathematics, and
physical activity. The new requirements permit increased flexibi-
lity in the optional ways students may meet the required and
elective credit provisions. Specifically, the requirements state
that 5tudents entering grade nine in September, 1975, will be sub-
ject to the new standards which require the following for earning

a Maryland High School Diploma:

English _ 4 credits
Social Studies 3 credits
Science 2 credits
Mathematics 2 credits
Physical Education 1 credit
~'Electives ' 8 credits

The new requlremenfs stress two underlying philosophies: a
curriculum design which develops” themes dealing with broad human
concerns and personalized programs which are @ combination of

experiences tailored to the needs of the student. The methods by




which credit may be earned include; in addition to traditional
classroom experiences, a number of options suchlas credit by examin-
ation, accelerated summer school programs, concurrent enrollment in
evening high school, apprgved:correspondence courses, private
tutoring in special circumstances, school-supervised work study
programs, school-approved independent study programs, and educational
experiences outside of school.

The Anne Arundel County Public School System devoted nearly é
full year prior to the‘implémeﬁtation of the new requirements to
the development of local policies related to earning graduation
credit in the basic proficiency areas, the physical activity area,
and sohe‘ofwéhe.altérnative credit areas. Several committees were
charged with }eview of‘curriculum, developmeﬁt of ggidelines for
noh-tfaditional programs, and the design of strategies tb implement
the individualized and personalized programs in the Anne Arundel
County Public Schools. As of the end of the 1974-1975 school year,
no action or decisions had been made with regard to the independent
study or experiences outside of school provisions ;fﬁzhe new
requirements since students who would most likely be affected by
these opt}onal experiences would not be entering the senior high
school until September, 1976. The need for guidelines, policies,

and procedures governing independent study or experiences outside

of school did not have a high priority at the time of initial



lmpleﬁent;;;gn of the new graduation requlrements. Since the first
group of students coming under the new requirements would reach

the senior high schools in September, l97§. the need to have stan-

dardized pol}cies and guidelines for independent study and experi-

ences outside of schéol is now apparent.

A second consideratfon whfkh demonstrated a need for operational
policies to govern the'fhdependent study-experiences outside of school
portion of the new requirements was the emphasis given to educational
experiences which made each student's learning program more indivi-
dualized and personalizad. The expansion of the curricular offer-
ings in the vocational education area (clerical, stencgraphic, data
processing, sales and marketing, and vocational trades) resulted
- in larger numbers of students geing Involved in,learning experiences
off campus. This integration of classroom experience with supervised
experience ‘in practfcal situations served to.demonstrate that con-

‘s could accrue to students participating in‘such
alternative educational e;perienCes. Thé majority of these'programs
ofFéring the non-traditioﬁal or off campus experience were in voca-
tional or careér education for students who could belexpected tq
" complete formal schooling with high school. One intent of the new
graduation requirements was to make these eduqatioﬁal options
-avéilable to more students both college bbund and non~coilege bound.

The Maryland State Department of Education recognized the need and

10



mandated general guidelines for these personalized péograﬁs. An
excerpt from the State bulletin states that: ''The broviSIOn of a
personalized education program for each student is the ultimate
alm for secondary schools. This program is defined as that
combination of experiences tailored to the needs of the student.'!
~ The general criteria for the development of a personalized program
are as follows: |
1. Planning and authorization of the program would take
place in a conference involving the student, the
parent (guardian), and appropriate school personnel.
2., Mutua]ly;aé;eéd'upon performance criteria would be
established for the student in each of the educational
experiences selected for his total program.

3. Each individual experience would be assessed upon

the completion of the performance criteria established.

¢ L, The total staff would be involved .in.the guidance
.
function of the school. : Wi

5. Continuous efforts would be made to increase the
number of in-school and out~of-school experiences

available to the individual student.?

‘Maryland State Department of Education, Graduation Requirements for
Public High Schools in Maryland, November, 1974, p. 1k,

20p. cit., p. 15.-
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The requirements Imposéd by the Séate graduation standards
dictated that the Maryland school ;ystems develop guidelines and
procedures to be used by the senior high schools planning to imple-
ment alternative credit programs as part of the regular curriculum.

In one Anne Arundel County hfgh school an alternative learning
experience had been implemented during the school year, 1975-1976.
At Annapolis High School a program to provide off campus learning
experiences forlgifted and talented students through an internship
within the professional community was developed and implemented
at that school on a trial bésis. The Pre-Professional Internship
Prégram (P.1.P.) sought to provide students with valuable career
and vocational experience not available on campus. - Student partici=
pants in P.1.P. spent a minimum of two hours per school daf“for a
semester in direct contact with legal or medical practitioners.

The student intern was supervised by a member of the school staff
who served as the liaison between the professional community and

the school. Student interns were able to observe and investigate

in depth the many aspects of the profession in which they Qere
interested. P.Il.P. reqqired participation of the student, the
parent, the school, and the professional community in the‘deQeIOpment
of pérformance criteria by which the sfudents' léarning would be
measured, the kinds of activities in which the student would engage,

and the evaluation of the student at the end of the semester.

12



The Anne Arundel County Board of Education approved the
Pre-Professional Internship Program for implementation during the
school year, 1975-1976, subjebt to evaluation at the end of the
school year. The implications of P.1.P. and the willingness by the
Board to accépt such an alternative learning experiencg demonstra-
ted a need for the expansion of such a program into each senior
high school in Anne Arundel County.

Three basic factors were apparent in the Anne Arundel County
Public Schools at the beginning of the 1975-1976 school year which
demonstrated a need for a formal set of operating procedures and
guldelines governing alternative learning experiences. These
factors which demonstrated this need were:

@ the adoption of new requirements for graduation which
provided for and emphasized non-traditional learning
experiences

e the emphasis given the individualized and personalized
programs by the new requirements

e the implementation of an off campus iﬁternship program
in one County high school which indicated that schools
were ready to adopt such alternative experiences as
part of the regular curriculum

All aspects of the new graduation requirements are or would

be governed by County policy or administrative regulation developed

13




by several County-wide committees. These policies and guidelines
for secondary schools were summarized and distributed to all
instructional personnel in April, 1975, by the Assistant Superintendent
for Instructional Programs. These operating policiés became effec-
tive in September, 1975. The policy memorandum also recognized that
no specific guidelines had been developed for work study programs
or experiences outside the school.,
During the 1975-1976 school year and until guidelines
can be developed, a proposal for the activity (work
study programs or experiences outside of school) must
be approved by the principal, area director, and the
appropriate program coordinator.3
As a high school principal the author was concerned that the
absence of specific policies and guidelines for experiences outside
of school would present operational problems at the school level.
Several questions became apparent immediately. What Qas the school's
responsibility for disseminating information about alternative
credit programs-experiences outside of school? Which school person-
nel should be involved with these optional learning experiences?
How might a student who has expressed interest in an alternative

credit program begin a project? What steps must be taken to insure

that a student's project will relate to his/her planned instructional

3Anne Arundel County Public Schools, Approved Policy for Implementation
of Graduation Requirements for Public High Schools in Maryland, 1975~

1976 School Year, 1975, p. 7.
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program? What are the respoﬁsibilities of school personnel in
supervising a student's experience outside of school? On what
basis will a student's project be evaluated and credit awarded?
How can the school insure that student prajects will relate to
County goals of education?

The seemingly endless list of questions about this aspect of
the new graduation requirements further demonstrated the need for
the development of guidelines and procedures for alternative credit
programs-experiences outside of school.

This practicum project describes the professional efforts
which resulted in the development, testing, evaluation, and adoption
of operational policies, procedures. and guidelines for alternative
credit programs<experiences outside of school in the Anne Arundel

County Public Schools.
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CHAPTER 11

STRATEGIES TO CARRY OUT THE PRACTICUM

The following sequence of activitie§'were conducted by the
author and the Alternative Credit Program Committee to develop,
test, and evaluate the final document which would become operating

policy for senior high schools in Anne Arundel County.

Securing Area | Approval

The proposal was first discussed with the author's immediate
superior, the Director of Area |. During this informal session,
the Director was made aware of the need for system-wide operating
policies for alternative credit experiences as outline aone.

The discussion also included the tentativz proposal and strétegies
for the development of the guidelines and procedures. Pertinent
suggestions were offered on comparable programs whicﬁ‘might serve
as models and suggestions on feasible ways to implement the
nroposal consistent with established County practices. Permission
for the author to carry out the practicum proposal on school time

was also granted by the Director.

Securing Approval of the Department of Instruction

In September, 1975, the author met with the Assistant

Superintendent for Instructional Programs to formally discuss the

16
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feasibllity of the project proposal. The need for such operating
policies and ghfdelines was accepted at this level, and the discussion
centered on a plan of attack. Since previous policy reports related
td the new graduation requirements had been developed by bread-based
committees which included school-level and central office-level!
instructional personnel, the author proposed that a select committee
be chosen to be responsible for the development of the policies,
procedures, and guidelines. The author was given permission to begin
to develop the rationale for committee selection and begin preliminary

work on the proposal.

Commi ttee Membership Rationale

The rationale for membership on the Alternative Credit Program
Committee as determined by the author with approval -of the Assistant
Superintendent f;’given below: ‘

1. Committee membership must be representative of the four
subdivisions of the school system. (Anne Arundel County Public
Schools were reorganized into four semi-autonomous areaé in 1973.
Each area had its own Director, Assistant Director, several
Coordinators of Instruction, a cadre of instructional resource
teachers, and a pupil services team. The areas included about
20,000 pupils, kindergarten through grade 12 in 18 tol25 school

plants.)

17
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s

2., Committee meﬁbership should include representatives of the
five Impacted groups, school, area, and county-level administrators,
school counselors, teachers, étudents, and parents.

3. All major disciplines should be }epresented cn the committee
to insure the widest possible variety of opinions and expertise.

4. Members should be available for serviCe with @ minimum of
interference to théi} regular responsibilities. [t was projected
that all committee work woui& occur during the regular school day;
therefore, personnel selected should be able to be released from

regular duties as needed.

5. Members should have the potential to make a signif?ggﬁt_
'éontribution to the committee deliberations and be in a position
to have an impact on the implementation of the policies and
guideiines.
6. Committee membership should not be static but subject to
expansion as needed.
7. Some members should have krowledge or expertise about
alternative credit programs or off-campus credit programs. This

expertise would aid the committee work and effect a time saving.

The rationale for the selection of the membership for the
Alternative Credit Program Committee was accepted by the Assistant

Superintendent with minor changes. The author then proceeded with

18
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the selection of the individuals for committee service based on the
accepted criteria. A memorandum sent to the Assistant Superintendent
““on September 24, 1975, included the names cf those professionals
chosen. Also presented was a copy of a suggested memoran&um to mem~
bers which the author had requested go out over the Assistant
Superintgndent's signature. A copy of ghe memoranda and the
suggested committee membership list is inﬁludéd as Appendix items
A, B, and C on pages 68, 69, and 70.

Professionals chosen for service on the Alternative Credit
Program Committee received a notice from the Assistant Superintendent
édvising them of the purpose and objectives of the committee and-
announcing the first meeting. A copy of this notice is included

as Appendix item D on page 71.

Selection of the Alternative Program Committee

The author, in consultation with the Assistant Superintendent,
developed the criteria for committee membership and selected the
personnel which would insure that the criteria were met. The
indlvidual; chosen, their positions in the school system, and their
areas of expertise are listed in Chart | below. 'Chart | represents
the initial committee selected by the authovr. It had been agreed
that additional personnel would be included on the committee when
and if it became apparent that probable interface existed with

—

other areas. This interface, in fact, became apparent early in

i9




the committee work and other individuals were involved with the
group through the conclusiorn of the project. Chaft 1 also Ii;ts
the additional personnel chosen for the Alfernative Credit Program
Committee after the initial selection, théir positions, and the
experfise which they brought to the commi ttee.

At the initial meeting of the Alternative Credit Program
Commi ttee on October 9, 1975, the author presented an agenda and
a fentativelplan of action for the committee work. A copy of the
ageﬁ;;mis includéd as Appendix item E on page 72. This mee;ing
dealt with procedural matters such as futurevmeeting dates and
_places, methods of dissemination of information, and Individual
committee member respOnsibilities and assignments. The committee
élso.devoted time to 'brainstorming'' on how the group would
accomplish its task, a time line for commi ttee work, the research
efforf and-investigatibn of comparable programs, interface with
otherﬂestablished programs in the County curriculum, awarding
credit, and evaluation of the policies, procedures, and guidelines.

A detailed statement about the items mentioned above appears in

the following paragraphs.
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- AlternatiVe Credit Progrém Committee |

Name

Title/Position

Area.

| Background/fxpertise IR

fl. Oliver Mittig
1, Craig Lundberg

}3.‘ Richard Ensor -
b Earl Velleneyer
5. Thelma Sparks
:o.THomas Drowsky
1. Neel Fertitta
 8, John Hutchins

9, Isaac Schkloven

10, S, Oiver Rephann
11, Ruth Dudderar

1, Senior high
" school students

l}r'Parents

Principal, Andover H.5.

Principal, Northeast H.3,

Principal, Annapolis H.S,

Program Coordinator
Program Coordinator
Resource teacher
Resource teacher

Counselor,
Glen Burnle H.S.
1
Director, Vocatlonal

Education

Asslstant Area Director

Assistant Superintendent-
Instructional Prograns

I
i

¢.0.
C.0.

Clol

mathematics, practicum author, chairman of committee

music

English, Mwwmdﬂmmnweﬂwnpmmm|nMSWMﬂ @m
writing skills :

Responsible for County language arts program, experieoce with
non-traditional programs, varied contacts across State

| Responslble for County mathematics program, |nvolved in extensive

curriculum development with innovative programs

social studies, served as a member of County Task Force to develop
conceptual social studies program ;

science, member of Sclencp Task Force to develop Unified Science

‘Program, good statistician, experience in educational evaluatlon

extensive experience as high school counselor, Ilaison with
counselars in other schools -

extensive experienoe with work-study programs in business education
health occupations, office occupations, experienced in proposal
developnent for federal and state-funded projects ‘

English, innovative administrator, liaison with other area level'
personne! |

ex-of ficlo renber of comnittee resonsible for all comittees
working on various parts of the new graduation requirements

A nunber of high school students chosen from various schools will
be partlclpants in conmi ttee deliberations at various stages,
expecially field testing and evaluation,

hmMsMVummhwhWMMamawuemmmtod&rmwn f

" react to proposals, participate in evaluation of nodel.

i
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© 0 Additlonal Persomel - Altesnative Credt Program (ommittee -

i
i
!

Name Title/Positlon T e Background/Expertse — R
-].‘John Hebb CoordInator, Cooperative Work €0, responsible for development of procedures of establIshed work stud§é
- Experlence Programs o prograns In vocational education, experienced In developnent of
school/comunity projects o

2, Robert Jervls Coordinator, Career (.0,  responsible for County career education prograns, experienced In :
‘ Education | writing proposals for federally-funded projects, extensive contacts
| In the business community -

9. Eva Pumphrey  Dlrector of Curriculun G0, responsible for all curriculum developrent projects In the systgm,‘g
extensive contacts with Tnstructional personnel in other systems

4, Dennls Younger  CoordInator, crelaln G0, responsible for currlculun developnent In the system, serving.as
| Developnent |1aison between systen and County government on deve lopnent of an -

internship project for high schools

2
%
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Commi ttee Meetings

The ACP Committee agreed to regular monthly meetings for

-scheduling convenience. A schedule of meeting dates chosen is shown

below:

Friday, November, 1975
Thursday, December 4, 1975
Thursday, January 8, 1976
Monday, February 2, 1976
Wednesday, March 3, 1976
'Thursday, April 8, 1976
Thursday, May &4, 1976 -

Time Line for Committee Work

A tentative time line for committee work was agreed to at
the first meeting. The schedule presented below providés for
research, development, testing, preparation of a model, presen-
tation for approval, and implementation plans for the policies,
procedures, and guidelines for alternative credit programs.
October, 1975 lnitial session. Review of document on

- new graduation requirements. Consideration
of possible models presently used in Anne
Arundel County. Begin research effort and
preparation of working bibliography.
November, 1975 Development of philosophy and objectives for

ACP model. Begin draft of procedures and
guidelines. '

December, 1975 Continue work on draft. Solicit reactions
1 ?“'.;(Sau‘l/vlrr':nrr-rr'/rhr"-},‘x:',‘,""J‘,l"r,ln‘-';--,"frlw_- Vit frOm pr i nc i pa ] s, counse lors ’ tea che rs .
January, 1976 Prepare second draft of guidelines, procedures,

and model. Involve lay groups for reactions
and suggestions. :

N
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February, 1976 Prepare draft for presentation to
. Superintendent's Council. Begin field
testing. toe
March, 1976 Revise draft. as required.’ Pfepérev

preliminary report for presentation to -
Board of Education. ' : '

April, 1976 =~ = "~ Prepare report -for Board for action.
May, 1976 v Prepare final report for implementation.

Develop implementation strategy.

Dissemination of Information

The author assumed the responsibility for preparing minutes
or summaries of all‘coﬁmittee meetings for dissemination to all
members. To be included were summaries of committee action,
individual assignments, and procedural information such as the
date and place of future meetings. Copies of all meeting summaries
were written and distributed tc cémmiﬁteébmemberé and appropriate
personnel in fhe Department of Instruction. Copies of summaries
for all Alternative Credit Program Committee meetings are inclu&ed ,,,,,, :::;

in Appendix item F on page 73.

~

Research Activities

The committee determined that a three-phased reséarch effort
would be carried out during the developmental stages of the project;
It was intended that these activities‘would ﬁrovfde appropriate
background data on comparable alternatlve.learning experiences,

information on development and implementation of alternative

26
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models, and resources which would help the committee in the develop-

ment and evaluation of a project model.
' The three sources of this-background and resource data and
the methods of collecting it are described in the following sections:

1. information about comparable models and developmental
systems found in printed materials

2. information from personnel within the system or in other.
systems who have knowledge or expertise about alternative
learning experiences

3. information about comparable models or programs in the
Anne Arundel County school system and in comparahle
systems.

information from Printed Materials

The author worked through-the Coordinator of Media Services
for the County to develop a working list of publidéfions such as
perfodicals, books, or other documents related to the project.

A search of the Current Index to Journals in Education (CIJE)

and Educational Resources !nformation Center (ERIC) collections

was made. The annotated computer printout of pr]ications and
journals was edited by fhe author to yield information about viable
models, developmental plans, and implementation strategies. This
source located several relevant publications for the project.
Copies of these documents were obtained from the Media Department's
microfilm files or from other publishers and were made available

to thescommittee. The documents used are cited in the bibliography.

27



19

Iinformation from Personnel

It was determined that personnel within the system had
extens ive background or expertise.with alternative learning
experience prograﬁﬁ and could serve as a valuabfé resource for
the committee. Several individuals wiihin the central office were
identified as having expertise which could be benefiqial to the
Alternative Credit Program Committee. Thesé;individuals were
asked to serve in a consulting capacity to the committee. The
individuals and their job titles are listed below:

John Hebb, Cbordinator, Cooperative Work Experience
Programs

Robert Jervis, Coordinator of Career Education

Eva Pumphrey, Director of Curriculum

Dr. Dennis Younger, Coordinator of Curriculum
Development

The background and expértise of these individuals chosen to
supglement‘the original Alternative Credit Program Committee have
been cited previously in Chart 1 on page i5. The knowledge and
assistanée contributed by these individﬁals was particularly help-
ful to the work of the committee.

Secondary school principals were viewed as a valqable
potgntial source of information for the committee's work. A
letter explainirg the objectives and purpose of the Alternative
Program Committee and a response sheet were sent to the principals

of the junior and senior high schools in December, 1975. The

. letter briefly explained the constraints imposed by the new

-
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graduation requirements, recognized that SOmg 55h0015 may have
already developed procedures, for simi 187 pr°grams, and r;eclues":ed
that principals give input or assist with rQViewing materials
prepared by the committee duriAg the PrOject‘s JeveloPmental
stages. The response/check sheet atta‘hed to the lettér afforded
the principals the opportunity to reSPOnd quley. A sample of
the letter to secondary principals -and the response sheet aré
included as Appendix item G on pages 89 and ST

Responses to the latter were favorable‘ yine secondary
principals returned the response/check Sheets which Provided the
commi ttee with ‘additional information 2°°Ut Sqyera! similar
programs currently in use in County SChOOIS' Thosé schools which
indicated they had developed a type_of a]terhagzve program received
further personal contact by individuél committee mémbers who
secured written documents and/or verbal ianrmation about these
projects. Seven principals aQreéd to Participate in @ formatijve
evaluation of materials developed by th® C°mmittee, Six of these
principals volunteered to participate in field ceéting of the model
when it had been completed by tha“committee'

Personnel other than these were conSideer as potential
contributors of information. Individu3' membﬁrs of the committee
were giéen the task of contacting col‘eagues who maY have expertise

or knowledge about alternative learning programs. Two members of
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the COmmittée were able to secure additional information relevant

to the project. Mr. Earl Wellemeyer, Coordinator of English, made
personal contacts with his counterparts in other county school

' systems to inquire about comparable programs which could be examined.

Mr. John Hutchins,‘counselor, made a presentation which described

the purpose of alternative credit programs at a County-wide meeting
of secondary_counselors. The reactions of the counselor group

were summarized in a letter from Mr. Hutchins. This input was used
to develop the role definition of participant's portion qf the

final document. A copy of this letter is included as Appendix item

H on page 91.

Information about Comparable Models

One senior high school in the County had developed procedures
for a type of alternative program. The P}e-Professional Internship
Program (P.1.P.) proposal developed at Annapolis High School had
been approved by the Board of Edhcation for implementation on a
trial basis during the school year, 1975-1976. The materials

developed for the P.l.P. model weréAﬁaﬁéM;;;fTéble to theﬂéommft-

tee. Many of the ideas, procedures, and strategies used in the
P.l.P. project were considered and integrated into the final report

of the ACP Committee.
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Anne Arundel County.schools had an established vocationél
education program which included work-study options in stenographic,
clerftal, retail sales, health occupations, and data processing
areas. The curriculum guides for these existing ﬁrograms were

examined by the committee and yielded information.on the develop-
ment of performance objectives, responsibilities of participants
in work?study programs, development of community resources, insur-
ance requirgments, child labor laws, and the evaluation of student
performance In off-campus programs. The similarities between many
aspects of the vocational education program and the model being
developed.for alternative credit programs-experiences outside
school was readily apparent. The committee was able to incorpor-
ate some of the philosophies, procedures, and processes currently

in use into the model developed for alternative credit programs.

Development of Philosophy and Objectives

The revised Maryland graduation requirements and local school

policles placed constraints on the committee as the task of

“developing philosophy and objectives began. At the Initial meeting
the committee considered these and identified the most significant
ones to be considered when preparing the final philosophy and
objectives statements. These constraints included:

© Experiences outsi&e of school can be canted for credit if

part of a planned, integrated program and the experience is
approved and supervised by the local school system.
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o Alternative credit programs will be outside existing
vocational education programs.

e Experiences outside school must be cooperatively planned
by the student, the school, and the community sponsor.

o Alternative credit programs must relate to County-approved
goals of education.

e Alternative credit programs will earn elective credit and
be in. addition to the twelve required academic credits.

e Alternative credit programs should be coordinated by a
member of the school staff.

® Alternative programs are for credit only--no pay so as not

to infringe on existing vocational education programs.

The committee used these items as the basis for further
discussion in two subsequent meetings and developed a philosophy
statement, goals for the Alternative Credit Program Commi ttee,
objectives for alternative credit progréms, and guiding principles
for alternative c}edit programs. These four separate items were
written to provide principals, counselors, and teachers with an
understanding of the purpose, the requirements, and the intent of
alternative credit programs—exberiences.outside school. A copy of
the philosophy, gbals, object}veg;"éﬁdﬂéufdigg'p;fncipfeé‘fé o
contained in the final report of the committee which is included

as Appendix item L on pages 100 to 102.
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Integration Into Existing High School Curriculum

The committee was cognizanghofuthe need to insure that -
alternative learning experiences would be an integral part of an
individual student's overall plan for completing high school gradu-
ation requirements as well as relating to one or more disciplines.
The development of the guiding principles section of the document
stressed several and was predicated on several important ideas as

shown below: —

e Alternative credit programs must provide a sound
educational experience that is consistent with County
goals of education and with the goals and objectives of
those disciplines to which they are related.

e Alternative credit programs should be part of a planned
basic program.

e Alternative credit experiences may originate with a
student, a teacher, or & community resource. Acceptance

- of an alternative experience for credit must be contingent
upon prior planning and approval involving the student, the
school, and the community (resource) sponsor.

© The cooperative planning and approval shall include
consideration of the establishment of performance objectives
for the student project, specific learning activities in
which the student will engage, and the basis on which a
student will be evaluated at the completion of the project.

Flow Chart for Alternative Credit Progiams

The committee's next task was the development of the sequence
of activities--the blueprint--for alternative credit experiences

which would specify the order in which steps should logically
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occur, the individuals to be involved at each phase, and the
activity which could be expected to ﬁake place at each stage. The
comni ttee detgrmined that the sequence would include three phases,
and the activitie§ which could be expected to take place at each
stage. The committee determined-th;t the sequence would include
three phases--planning, implementafion, and evaluation. .Sub-phases
under each of these three major areas would serve to define the
steps in the alternative credit program sequence. A description of
the stages appear in Chart 2 below. It was intended that the flow
chart listing the sequence of activities for alternative experiences
would be made available and followed by all persons involved with
this program. The committee determined that this 5equence met the
constraints imposed by the new graduation requirements cited
earlier, closely paralleled the format fol lowed by established
vocational programs, provided users with a plan for all individuals
involved, and guaranteed a degree of uniformity in all senior high
schools without restricting the flexibility which was seen as

essential for alternative programs.

Role Definition for Participants

Several individuals were identified by the committee as being
instrumental to the success of an alternative credit experience.
The committee defined the responsibilities of these individuals and

included the role specifications in %he report to clarify them for
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FLOW CHART
ALTERNATIVE CREDIT PROGRAMS

ACTION

mEM  PERSONSINVOLVED

. r

A, PLANNING
Phase |
Idea Student, Leacher, teacher sponsor, counselor, Preliminary discussion of idea with
community sponsor, ag an outgrowth of 2 teacher, counselor, parent, communit
clags, as an extension of a vocational or gponsor, or other sourcess |
avocationa] interest,
Development Student, teacher, teacher sponsor, Further discussion of idea with
community sponsor, counselor teacher, community sponsor, teacher
g sponsor to determine feasibility of"
idea o
Proposal Student, teacher, principal, counselor, Further refine idea or project. |
parent, teacher sponsor, community Complete Phage I, Preliminazy Plan-
! sponsor, counselor Sheet, and submit for approval,
Phase I1
Saecific tagks ~ Student, teacher sponsor, community Establish the specific tasks to be
gponsor, counselor completed during the project including
the level of performance expected,
- Activities Student, teacher sponsor, community List the specific activities and
sponsor approximate time for each activity,
Submit Phase II, Program Plan Sheet
to principal, )
Approval/Credit - Student, teacher sponsor, community Principal will review Phase Il
Determination gponsor, principal Program Plan Sheet, suggest changes
\ for project, determine the number of:
. credits which may be earned, grant -
Q ‘ Er
ERIC approval to proceed. Y



-

B, IMPLEMENTATION

On-site orientation  Student, teacher sponsor, community - Review roles of persons involved, - '
: sponsor operating procedures, restrictions;

establish procedures for teacher
o spongor supervision, .
Teacher sponsor Supervises student; coordinates
project with community sponsor;
helps resolve project- related
problems; serves as liaison between .
school, student, and community,

Teacher sponsor
supervision

Teacher sponsor, student, community . Teacher sponsor provides regular and
sponsor | periodic supervision of project, helps
to keep student "on schedule, " aids
in resolution of project-related
problems and provides student with

Progress checks

! - L interim evaluation,
C. EVALUATION Student, teacher ponsor, community Project sponsor and teacher sponso‘r‘;
- gponsor, principal , - will evaluate student's performance

(satisfactory/unsatisfactory) and
provide a written evaluation, Final
evaluation discussed by teacher
sponsor and community sponsor, - -
. Principal reviews evaluation, grants
credit, and prepares transcript for
student files, )
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‘4

persons involved. These key individuals and éheir responsibilitigs
are detailed in the following section. This represents much of
the deliberation by the committee. An abbreviated form of the role
definitions was included in the document Hisseminated for use by

the schools.

The Student is the individual to receive direct benefit from
participation in the alternative experience not available
within the regular school curriculum. The student's decision
to elect to participate in an alternative experience could

stem from a special interest, either vocational or avocational,
an individual need not possible to meet through traditional
curricular channels, or a challenge posed as an outgrowth of
his regular course work. The student's responsibilities
“would include an initial proposal for an alternative credit
experience, preliminary discussion with a teacher, a community
resource, the development of a tentative plan for consideration,
participation in the structuring of specific performance
objectives and activities, the performance of these alternative
learning activities, and the completion of the required logs,
reports, or projects on which the success of the project would
be based. ‘

The Teacher Sponsor is probably the first individual with

whom the student participant will discuss the proposed project.
The committee chose the title Teacher Sponsor because it
reflected the possible dual role that this individual could
fill in alternative learning experiences. The teacher could
be the originator of an idea which would be further developed
by the student. |In this capacity the teacher would function

_as advisor and facilitator_for_the student during the planning,. .. .. .. ..

implementation, and evaluation stages.

The teacher could also serve a coordinator function for
projects suggested by the student or community resource. In
this capacity the teacher would be the liaison between the
school and the community resource. He would work with the
community resource in the development of performance objectives,
help design meaningful learning activities, offer on-site
supervision on behalf of the school, participate in evaluation
of student performance, and aid in the resolution of problems

which may occur.
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The Counselor should be involved in alternative experlences

to insure that the student participant has the potential for
completing these individualized programs and that the suggested
activity is related to the student's total planned program

for completing graduation requirements. The counselor can

also help publicize alternative credit programs to students
and can advise parents on the nature-and intent of these
_programs,

The Project Sponsor is the individual who agrees to undertake
the major responsibility for providing -the student with educa-
tional experiences not available to him in the regular school
setting. The project sponsor should be willing to make a
commitment of time, talent, and resources to help a student
gain this knowledge. The project sponsor, working with the
student and the teacher sponsor, would participate in the
development of the project during the planning phase, help
develop the performance objectives, provide the necessary
learning experiences, and perform an evaluation of student
performance based on the procedures established for alternative
credit programs.

The Principal must approve student participation in alternative
credit programs based on an assessment of student capability,
the nature of the project proposal, and the relationship to
existing goals of education. The high school principal has

the overall responsibility for making information about these
optional experiences available to all concerned, for making

the logistical arrangements such as schedule adjustments,
determination of credit to be earned, arrange for compensatory
time for teacher sponsors, and certify completed projects for
credit.

The Parent must grant approval for the student to participate

..in_these off=campus.experiences..—Parents.should-be-informed- e
about the student proposal, become aware of the students’ :
responsibilities in the project, and offer aid and counsel
to the student.

-
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Earning Credit by Alternative Prograhs

The committee carefully reviewed the new graduation

requirements for alternative programs. The graduation require-

.

ments document defined a unit of credit as

the satisfactory completion of course work and the number
of hours of instruction scheduled by the school. The time
(clock hours) requiremenits for earning units of credit are
based on a school year of 36 weeks; however, these time
requirements are applicable to various flexible school year
organizations.

1 credit 132 clock hours *
% credit 66 clock hours

1/3 credit L4 clock hours

% credit _ 33 clock hours

The committee determined fﬁaf"aiferﬁéfoéhé*péffentes should
follow the requirements for traditional programs for earning gradua-
tion credit. The committee proposed the student projects be equated
to the clock hours requirement mandated by the State Department of
Education. This meant that a student project involving an estimated
66 clock hours to complete satisfactorily could earn a half credit.
The earning of credit in the work study portion of vocational
education programs had, for many years, been related to established
clock hours requirements. This arrangement had prern satisfactory
and efficient in these programs and offered the advantage of alrea&y

being an accepted procedure in schools. The decision to relate the

kGraduation Requirements for Public High Schools in Maryland, p. 3.
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earning of credit by alternative means was based,.ihén, on
constraints imposed by the.new graduation requirements and accepted
satisfactory procedures in existing programs.

The flexible nature of alternative credit programs required
a decision whether or not credits earned would or should be assigned'
to alspecific academic discipline. The committee considered several.

factors.

e Alternative credit programs will provide for elective credit
but will not replace the basic requirements for graduation.

e Alternative credit experiences could be related to one or
several disciplines.

e The flexibility intended for alternative credit programs
would be enhanced if not tied to a specific subject
when awarding credit.

® The method of showing credit earned by alternative means

on a student transcript may require clarification when
reviewed by employers or college admissions officers.

The question for the committee was both phildsophical and
procedural. |t was decided that .the multi-disciplinary nature and
the flexibkility intended for alternative credit programs. would be
best served. if credits earned were not required to be related to a
specific discipline. The problem of conveying student accomplish-
ment via the transcript was resolved when the committee developed

forms to be used when evaluating student projects. It was recom-

mended that documentation of the project, a description of objectives
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and learning activities, and the final 3Valuati°n of the student's

work be made part of the permanent record 2Md transmitted to

legitimate users as part of the total scho°! Pacord- The develop-

ment of these evaluative forms will be discussed in the next section.

Forms Developed for Alternative Cred{ﬁ_ﬂﬂggsimi

It was the comnittee's intent .to 5tandardizc procedures for
alternative credit programs from schoo? t° Sc?QQI without sacrj-
ficing the flexibility and individualizat!®" Ing nded bY the
revised graduation. The goals, objective®’ ¥ng guidfng Principles
previously developed and the st:at:e-‘m.:-mda':ed requ;remﬁ”t that
experiences outside school be approved and Supervised by the 1ocal
school placed additional constraints on the c°mmittee' The Flow
Chart discussed in a previous section sthéd that the S€qUence of
alternative credit experience would be 355°mp]i3hed in three stages:
planning, implementation, and evaluation- The Qommittee developed
several forms for alternative credit partiCipahts‘ samples of
these forms and an explanation of each i5 9iven in the following

section.

Phase I: Preliminary Plan Sheet - This iy the 5h88t'prepared

by the student for submission to the high SchQQ] principal. On
this sheet the student describes briefly the ekperience being consi-

dered. This sheet refiects the student's 'n'tia] thinking and
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project degign and shows approval of parent and teachér sponsor.

The sheet islréviewcd b; the principal who determines Ehe proposal’'s
worth. The principal's assessment of the proposal may include a
conference with the student or sponsor. Abproval of the Phase |:
Preliminary Plan by the principal permits the student to proceed

to Phase 1. Chart 3 illustrates the Phase 1: Preliminary Plan
Sheet.

Phase 11: Program Plan - Following tentative approval for

the project, the student, the teacher sponsor, and the community

sponsor further develop the proposal, The Program Plan lists the

5pécffic objectives for the studeht, the ieafnfhg activiﬁieﬁ.io
be performed, the student's reason for wanting to attempt the
project, the specific times the student Qf%l3bé.inyolved with
‘project activities, and other descriptive data. Bbth the teacher
sponsor and the community sponsor are asked to make a commitment
of involvement to the student’'s project. The completed Phase }1:
Program Plan then goes to the principal for final approval. It
is at this stage that the principal-determines that the project
as proposed is part of a planned program for earning graduation
credit, is consistent with school and system goals of education,
and offers the student an educaticnal exﬁerience not available
through regular curricular program ét the school. The number of
cfedits to be earned by the project is also determined by the

principal and recorded on the Program Plan sheet.
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"IX. A.C.P, FORMS
Anne Arundel County Public Schools

Alternative Credit Program: Request

' (Non-Paid Experiences Outside of School)
Phase I: Preliminary Plan

The requested program will take place -
in school
" out of school (Location: )
School Year 19

‘Time: : Fall Semester

Spring Semester

Description: Explain briefly what you would like to do during your

community experience.

Submitted by:

Name

School

Class or grade

" Date
Approved:
, sarent

Date
: » Teacher/Sponsor

Date
. Principal : Approval (Proceed to Phase 1I) Not Approved
B ‘ Date

Comments:

O .
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When a student project has been completed and credii aw?rded,
this fact is noted on the Program Plan sheet &nd made baft of the
student's permanent academic record. The committee recognized

* that the individualized nature of alternative credit-experiences
may not be fulily explained to prospective employers or college
admissions officers if existing tran;cript procedures were followed.
The more detailed Program Elan sheet explaining the student's par-
tlﬁipationvin_an individdalizéd program woufd be more meaningful to
transcript users than the more conventional student record notations
in use in Anne Arundel County. A sample of the Ph;se 11: Program
Plan sheet is shown in Chart k. |

Evaluation Sheets - The committee reviewed and considered

daia and input from three sources as the basi$ for evaluative proce-

_““dures for-alternative credit programs; The procedures, philosophy,
and evaluation forms used in established vocational education work
study programs offered information and form models which were ;sed
initially by the committee. Evaluation techniques tested in the
Pre-Professional Internship Program yielded valuable data and form
models. Input from several community sponsors who participated in
field testing served as formative evaluation when the committee
developed the evaluative forms adapted in the final model.

Using the philosophy adopted for alternative credit programs

and requirements imposed by the revised graduation standards, the
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Anne Arundel County Public Schools .
Alternative Credit Program Request

(Non-Paid Experiences Outside of School)

Phase II: Program Plan

Location: School Out of School (Location

Time: Fall Semester
School Year 19 Spring Semester
Hours Per Week

Project Sponsor

Teacher Sponsor

"General Description

~meeo-Type-of v. rk to be done:

Specific tasks to be performed:

Reason for interest in work of this type:

I agree to serve as Community Sponsor for this program, and to provide all
T

_experience and instruction noted herein. (A separate page detailing the kinds

of experiences and/or specific responsibilities may be attached.)

47
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. lagree to keep all established schedules and perform all tasks to the best of
my ability. '

Student

Iagree to serve as Teacher Sponsor for the above project.

Teacher Sponsor

- Approved:

, Principal

Date:

Number of credits to be earned

" (TO BE COMPLETED BY SCHOOL)

‘This certifies that ) has satisfactorily
. ' =
completed the Alternative Credit Program Plan as detailed and has been awarded

credit(s).

.APPROVED:

,'Principal

Date:

ec: Student, Student File
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commi ttee prepared an operating philosophy for evaluation_strategies.

-

vThe major factors considered included:

o Evaluation would be based on student accomplishment measured
against the performance objectives previously agreed upon
by the student, the community sponsor, and the school.

o A satisfactory-unsatisfactory .grading scheme would be most
consistent with the philosophy and intent of alternative
credit programs. .

o Determination of a final grade should be a mutual effort
involving the community sponsor and the teacher sponsor.

e The final grade should take into account both subjective and
objective factors.

These criteria were considered when designing evaluative forms

used during the field testing stage. Input from community sponsors
during this phase resulted in revisions to the forms to include
consideration of such factors as personal development characteristics

and a sponsor's comments section. The latter section permitted the

community sponsor -to make written comments on a student's observed

~

strengths or wéékh;sses and any suggestions for‘overall_improyement.
The evaluation sheets adapted for the finailmodel are shown

in Chart 5 on page . Evaluation sheets would be.completed jointly

‘ b9 the teacher sponsor and the community.in duplicate and rgturned

t§ the school'prfncipal who wbuld prepare the final certiffcation

and place this information in the student record.
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Anne Arundel (\Ibunty Public Schools
Alternative Credit Program

(Non- Paid Experiences Outside of School)
EVALUATION SHEET

"~ Student's Name .
. School : . -

_ Teacher Sponsor

| Project Sponsor

' Attained Proficiency
SPECIFIC TASKS Yes | No

. Highest Lowest|
PERSONAL DEVELOPMENT 11213141516 17 |

Punctuality

Personal appearance

Health and hygiene habits
Dependability
Works well alone

Works well with peers

Follows directions

OOQ@})\'ANN&-_

Accepts criticism

General attitude

0
.

[
o
L[]

Safety practices

{Please complete comments section on next page.)
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.

. COMMENTS: (Please comment on participant's strengths and weaknesses observed,
and recommendations for improvement or change.)

o

Date

"Project Sponsor

Date

Teacher Sponsor

(Return completed Evaluation Sheet to Principal)
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CHAPTER 111

B EVALUATION, APPROVAL, AND IMPLEMENTATION

Evaluation
As the project neared the final stages, the committee

‘considered a strategy for eva]uating and field téﬁting the model
and procedures before preparation of the final report. The
evaluation proposal included three components: formative evalu-
ation by potential participants in alternative credit projects,
field testing of the model and procedures in simulated situations
in'selected'senTor“high”Schodls;'and continuous evaluation of the
guidelines and proceaures after adoption and implementation. The
‘strategies employed in each of the components is explained in the
following sections.

Formative Evaluation

A working draft of the model including philosophy objectives,
flow chart, particibants! roles,.forms, and evaluation techniques
was prepared. This tentative model and pfocedures were reviewed
and critiqued by the entire alternative credit program committee.
Revisions and modifications were made to the package to insure
that it complied with the requirements of the new graduétion
standards, conformed to school system gqals for education, and
offered a format which could be u;ed by all persons who would be

involved with alternative credit programs. The evaluation at
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this stage résulted in changes to wbrding to improve clarity,
improvement of forms to be used, closer specification of parti-
cipantroles, and changes to evaluative measures to be used to
assess student performance. '

Potential participants in alferqative credif experiences
were involved in the second phase of»Format[ve evaluation. The
committee proposed that the revised model and procedure resulting
from the first evaluation be reviewed and evaluated by péfticipants

in several senior high schools. The principals serving as members

of the committee were given the responsibility for coordinating

" this evaluation effort in their respective schools. The rationale

for this decns:on included ‘the following factors.

° Membershlp of the principals on the committee wouid
expedite communications because of their familiarity with
development of the alternative credit program model and
procedures.

e The three high schools involved represented three of the
four separate sub-areas of the school system and would
provide a cross-sectional representatlon of the total
school system.

e Each of the high schools served communities and student
populations with different demographlc and ethnic
-characteristics.

e One school (Annapolis High School) had a similar program
in operation and the suggested model and procedures could

be reviewed by personnel with some prevnous experience wnth
~alternative learning systems.

Copies of the model and procedures were duplicated and made

available to the three principals responsible for the evaluation.
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Thé committee drafted recommendations for the principals to use

to insure that there would be continuity in the evaluation process
ia the three schools involved. These recommendations included the
foljpwing items: .

1. Principals in the three schools were to select a group
representing potential participants in alternative programé to
include students, teachers, parents, counselorsf‘and community
sponsors, |

2. Copies of the proposed model and guideiines were to be

distribute& by the principal to the select group. One or more

sessions were to be held at which time the materials were to be
reviewed and explained by the princibal. -

3. The altefﬁative-credig program committee was to be
available to the three schools on a consultant basis if requested.

L, Participaﬁts were to be asked to react to the materials
and provide criticism and suggestions to improve the product.

5. Participants were asked fo complgte'a printed response
sheet which dealt with'éa;h of the_majof sections of the proposed
model and guidelines:” The response sheet consisted of"a‘l"to 5
rating scale for each questions and a section where the participant
could write in additional comments and suggestions.

6. Input from the response sheets and comments or suggestions
would be considered by the committee when making final revisions

to the project report.
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A copy of the response sheet used for the formative evaluation
is Tncluded ag Appendix | on page 92.

During May, 1976, the review by potential participants was
conducted at Andover High School by Oliver Wittig, principal; at
Annapolis High School by Richard Ensor, principal; and at Northeast
High School by Craig Lundberg, principal.

Copies of the draft materials were.also sent to the principals
of the six other senior high schools in the County. A cover letter
explained the model and guidelines and requested that each principal
review the major sections of the model and oéfer constructive
criticism to improve the final draft. The principals were also
asked to complete the response sheet discussed earlier and to
return this to the coﬁmittee.

The response sheets from the school review groups and from
the principals were returned for tabulation. The author prepared
a summary of the response sheets and 5uggestions and made this
information available to the committee. The data from this forma-
tive evaluation were used by the committee to make further revisions

to the model and guidelines.

A summary and analysis of the response sheets submitted by the
school-tased reviewers and from the senior high principals is shown:

in the following section.
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Respondents by School and Category

Community
School Student Parent Teacher Administrator ~Counselor  Sponsor
Andover 4 3 3 - 1 1
Annapolis 5 2 b - ] ]
Northeast 5 2 3 - 1 -
Other - - - - -
TOTAL 14 7 10 5 3 2 = 41

Analysis:

Conclusions®

Respondents' Comments or Suggestions:

alternative credit programs.

.1. OBJECTIVES: The objectives explain the intent and purposémgf

Vaguely | 2 3 A 5 Clearly
Nﬁﬁber - 3 10 20 8
Percent - 7.0124.5149.0}19.5

68.5% responding rated alternative credit program objectives

in the 4-5 range on a five-point Vague-Clear scale.

Objectives clearly state the purpose of alternative credit

programs; Majority of participants had little difficulty

-

interpreting the program objecfives.

None
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2. FLOW CHART: The sequence of activities in the flow chart is:

Logical ] 2 |3 4 5 Confusing

Number 12 14 8 6 1

Percent | 29.0{34.0/20.0{15.0} 2.0

Analysis: 63% responding rated the seduence of activities in the flow

chart in the 1-2 range on a five-point Logical-Confusing scale.

Conclusion: About 2/3 of respondents agreéd with the. suggested sequence
of activities. 1/3 of the responses indicated soﬁe confusion
concerning this sequence.

Respondents' Comments or Suggestions: Someone will need to help (community)
sponsor to develop point at which "unsatisfactory'" wiil be
given. (Community) sponsor must develop points upon which

students will be evaluated.

3. ROLE DEFINITION: Roles for participants explained:

Vaguely 1 2 3 4 5 Completely

Number 2 5 12 14 8

Percent 5.01{12.0 29‘DJ3A'0 20.0

Analysis: 83% responding rated the definition of roles section in the

4-5 range on a'fiVE-point Vagdely-Completely scale.

Conclusions: Specific roles for all participants in alternative credit
programs have been clearly defined. Some participants had

questions about the responsibilities.
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Respondents' Comments or Suggestions: Role of principal needs clarifying,

get more parent involvement during development, students

may have trouble coming up with original ideas.

4, ACP FORMS: The ACP forms are:

Understandable 1 2 3 4 |5 Comp lex l

Number 22 12 4 2 1

Percent 54.0129.0{10.01 5.0} 2.0

Analysis: 83% responding rated the ACP forms in the 1-2 range on a

five-point Understandable-Complex scale.

Conclusions: Forms designed for use in alternative credit programs were
unders tandable, logical, and useable.

Respondents' Comments/Suggestions: Forms were logical and easy to use.

5. EVALUATION: The criteria for evaluating student performance are:

Fair/Equitable |1 [ 2 1|3 [ & |5 | Rigid/Unfair

Number 18 12 7 4 -

Percent 44,0129.0{17.0110.0] -

Analysis: 73% responding rated the evaluation criteria in the 1-2 range

on a five-point Fair/Equitable-Rigid/Unfair scale. Only 10%

responding expressed any concern about the criteria or

evaluative procedures.
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Conclusions: Tﬁg evaluative procedures and forms provided a systematic = °
method for evaluating student performance from the develop-
ment of performance objectives tc the final evaluagidn.

Respondents® Comments/Suggestions: Students should be required to kéep
aldaily log of experiences or activities. Need to be sure
all involved agree on what ''Satisfactory' and '"Unsatisfactory'

mean. Try to do this early in the project. Student should

do weekly self-evaluation with (teacher) sponsor.

Field Testing

Field testing of the alternative credit model and procedures
under simulated conditions was done at two school sites, Andover
_High School and Annapolis High School, duriﬁg the period, April-
June, 1976. These schools were chogen becausé of the principals’
membership on the ACP Committee, their familiarity with the test
m#terials, and the presence of students either involved in or
familiar with alternative learning programs. At Andover a junior
student was participating in an internship experience with a local
newspaper. This experience had been arranged by the jaurnalism
teacher with the approval of the principal and began about March,
1976. The nature of the internship made it easfly adaptable to
the ACP model and guidelines. At Annapolis High School, the
Pre-Professional Internship Program had béen implemented on a

trial basis during the second half of the 1975-1976 school year.
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Two students in the PIP project participated in the field
testing.

The field test strategy at the two school sites consisted
of several items which are explained in detail in the following

sections.

e The participants (students, teacher sponsors, administra-
tore, counselors, parents, and community sponsors) were
familiarized with the proposed ACP model and guidelines.
One or more meetings between participants and the principal
were held at the schools to explain the major sections of
the model, the flow chart, the role of participants, the
forms, and the evaluation procedures.

e The Phase | Preliminary Plan sheet, the Phase Il Program
Plan sheet, and the evaluation—forms were used by the
students and other participants. These forms were completed
as prescribed by the ACP model and carried through the
reguiar channels as required by the guidelines. Copies of
the Phase ! and Phase || forms were retained by each
participant.

e The development of performance objectives was stressed
during Phase I!. This emphasis was necessary beczuse the
objectives would be the basis for the- assessment of student
performance at the completion of the internship or off-
cempus experience.

¢ Participants were asked and expected to function according
to the roles specified in the ACP model. '

e The teacher would assume the additional responsibility of
serving as monitor for the ACP testing ''in the field."
input which could be used to make revisions to the model
or the process which resulted off-campus were noted by
the teacher sponsor and discussed with the principal at
twice monthly sessions. :

e The principal was expected to maintain communication
channels with participants to answer questions, interpret
materials, and aid in the resolution of any problems rela-
ted to the ACP nwdel or program. The principai &lso had

Lo

Pad
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the responsibility for collecting input from the
participants and channeling this to the ACP committee

at regular meetings.

The two field'test sites involved one student in a newspaper
internship and two students in a pre-professional internship, one
in law and one in me&icine. Two teacher ;ponsors and three commun-
ity sponsors>were involved during the field testing. .Parenfslbf
the student participants were oriented initially and were involvea
during the program planning phase.

The field testing undgr simulated conditions permitted
participants to function in roles prescribed by the ACP model,
provided a test of the'flow chart for the sequence of activities,
allowed participants to wuse alllforms developed for use, gave
teacher sponsors, community sponsors, students, and school personnel
a controlled situation in which to use the evaluation strategies
and forms, and permitted all participants to experience and react
to the mechanical procedures established by the ACP Committee.

The data resulting from the field testing was reported by

the two coordinating principals to the fall committee during and
at the completion of field testing. Input at this stage was used
by the committee to make modification to the model and process in
the flow chart, role definition, use of Phase | and Phase Il forms,
and the evaluation strategies. These changes were incorporated

into the final report. The most significant result of the field
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testing was in the revisions to the evaluation strategies for
assessing student performance. The cormittee's original plan
called for the assignment of a letter grade to a completed
student project. This scheme would have conformed to the exis-
ting grading philosophy for Anne Arundel County schools. As a
resuit of responses from participants during the formative
evaluation, consideration of present practices in vocational
education, and an overwhelming response from teacher sponsors
and community sponsors, the evaluation strategies were modified
considerably. The adaption of the evaluation procedures which
permitted those responsible for evaluation to report performarce
on a pass-fail basis rather than the assignment of letter grades
came as a result, primarily, of the experience during the field
testing. The evaluation scheme finally proposed included the
following components:

e Student projects will be judged on the basis of the
performance objectives developed during Phase Ii. The
teacher sponsor and community sponsor will cooperatively
determine whether a student has met these objectives
and assign a pass-fail grade for each objective.

o The community sponsor will rate the student on a series
of perscnal development traits on a scale of 1 to 7,
highest to lowest. These traits were adapted from
evaluation practices presently used in the vocational
education work study programs.

© The comﬁunity sponsor will provide additional wri:ten

_comments of a student participant's strengths and
weaknesses.
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o All forms used for student evaluation will be completed,
returned to the principal, and made part of the student's
cumulative record. The official transcript will contain
an approved county course code, X200-00, Internship
Program.

The field testing under simulated conditions resulted in

both minor and major changes in the ACP model and procedures.

. These chanyes were made to the final document presented for

approval by the Board of Education.

Continuous Evaluation

To insure that the Alternative Credit Program continues as
a viable option for students, the committee proposed that the
following continuous evaluation procedures be established.

A. The Alternative Credit Projram will be under the auspices
of the Assistant Superintendent-instructional Programs. This
individual and a nucleus of members from the ACP Committee witll
serve as an evaluation commi ttee.

B. An evaluation of the ACP model, policies, procedures, and
guidelines will be conducted at the end of the first full year of
implementation and periodically thereafter. Modifications to the
model and to related proceeres will be made as indicated by the
evaluation.

C. Strategies for the contiﬁuous evaluation of the Alternative

Credit Program will include but not be limited to: written surveys
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from student participants, written surveys from teacﬁer sponsors
and community sponsors, written evaluations from teacher sponsors,
community sponsors, students, parents, and school personnel, and
other eéaluétive techniques suggested by the Coordinator: of
Resea?ch which will yield appropriate émpirical data.

The recommendations for cont}nuous evaluation were made part

of the final report and were accepted by the Board of Education.

Approval

The approval of_the’final report and recommendations of the
Aiternative Credit Program Committee was in three stages, accepténcé
by the Department of Instruction, approval by the Superintendent's
Council, and final acceptance and approval for fmplemeﬁtation by
the Board of Education. Each of these stages of approval is
explained in detail in the following sections.

Department of lnstruction

Sevéral key members of the Department of Instruction, the
Assistant Superintendent-lInstructional Programs, the Director of
Curriculum, and thé Coordinator of Curriculum Devélopment were
members of the ACP Committee and had authority to approve the
recommendations at the developmental and final stages. The
presence of these individuals on the ACP Committee facilitated
the work of the group and gave approval af the model and proce-

dures at this level. Specific suggestions were offered to
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prepare the report for the Superintendent's Council, the next level
of approval needed.

‘Superintendent's Council

Heads of all major departments in the school system serve on
this advisory group to the Superintendent. All.items being readied
for Board consideration are first acted on by“;hé Council which
functiéns as a professional board of education. The report of the
Alternative Credit Program Committee was presented to the Superin-
tendent's Council on March 22, 1976. Membérs of theTACPHCommitfee
presented and explained the model and procedurgs. The Council
accepted:the report of the ACP Committee as presented with several
recommendations and approved it for presentation to the Board of
Education at the May meeting.

The Council's recommendations dealt more with procedural
matters rather than the substantive areas of the modelland proce-
dures. The Council requested that the ACP Committee investigate
and report on_théTfiscal impact of t%e.Alternative Creéit Program
on the operating Sﬁ&geg, and the queﬁtioﬁ of insurance and liabi-
lity for participants in Alternative Credit Programs. The
Superintendent's Council also recommended ; joint presentation by
the ACP Committee, the committee evaluating the Pre-Professional

Internship Program at Annapolis High School, and the Coordinator
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of Curriculum Development who had prepared a proposal for a student
internship with the County government. This recommendation was
because of the similarities between the three separate proposals
or reports. |

The author arranged meetings‘witﬁ other central office personnel
to discuss the fiscal impact of alternative credit programs and the
questibﬁ of insurance and liability. \

The Budget and Fiscal Officer for the school system met with
fhe ACP -ommit}ee on March 26, 1976, and received input to be
used for making a cost analysis of alternative credit programs. The
resulting fiscal impact statement which was included in the presen-
tation to the Board is shown in'Appendix J on page 93.

The author met with the system's iﬁsurance assestant, a
member of the Budget Department, and a representatiwe of the
insurance agency which acted as carrier and insurance consultant
for the school system., Subsequent meetings of these persons and
the Board's legal counsel resulted in the establishmeﬁé of insur-
ance requirements and liability statements with regard to-alterna-
tive credit programs. Summaries of the insurance and liability

meetings and the resulting decisions affecting alternative credit

programs are presented in Appendix item K on pages 94 to 97.
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Board of Education

The final report of the Alternative Credit Program COmm%ttee
with the considerations recommended by the Suﬁerintendent's
Council were presented to the Anne Arundel Board of Education on
May 5, 1976. Also presented was the .report of the evaluation of
the Annapolis ﬁigh,School Pre-Professional Lnternship Program and
the proposal for a school-approved student internship in Counfy'
government. The Board received the report from‘the ACP Commftéee
for information (This is a customary procedure in Anne Arundel
County.) but declined éction pending further study and considera-
tion of the fiscal impact statement. The ACP Committee was asked
to consider an alternative plan which would not require the fund-
ing recommended by the ACP Committee since the budget for the
1976-1977 school year had already been developed and was awaiting
final action by the County government at the end of May, 1976.
The Committee was asked to present the alternative plan at the
June meeting of the Board.

The ACP Committee held a special session in May to act on
the Board's request. A revised plan for implementétion of the
alternative credit program utilizing existing personnel rather
than additional personnel was developed. This alternate plan and
the Committee's recommendations for implementation became an adden-

- dum to the original report-and-was scheduled for presentation to
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the Board at the June meeting. The Board requested a delay for

the alternative credit report because of a heavy agenda and the
final presentation of the AtP Committee was postponed until the
July meeting. On July 7, 1976, the Board of Education received

the final report of the Alternative Credit Program Committee as
amended to include an alternative implementation plan which did
‘not require additional funding. A‘copy of the report and alterna-
tive credit program model with the implementation plan are included
as Appendix item L on pages 98 to 115.

The'implemgntation plan proposed by the ACP Committee and
accepted by the Board of Education retained the basic character-
istics of the original plan except that additional personnel w;re
not requested to perform the functions of the teacher coordinator.
The role specifications for teacﬁer coordinator were detafled in
vil, B,gof the committee report. The 9lternative implementation
plan offer recommended that the principal designate one staff
ﬁember to assume the overall responsibility for coordiﬁating tﬁe
alternativé credit program in each school. Release from some

- b- professional duties, compensatory time, or released time arrange-
ments were suggesged as methods for compensating school personnel
for the additional responsibilities incurred as a result of

involvement with alternative credit programs.




{mplementation

The ACP Committee anticipated approval of the model and
procedures and design implementation strategies as a section of
the final report. These strategies incluaed several components.

1. The Alternative Credit Program model and procedures
document, when approved, was to be duplicated for diétribution to
appropriate personnel in the Anne Arundel Public School System.

' 2. The Alternative Cre&it Program Committee should schedule
an information meeting with senior high principals before September,
1976, to distribute the document, explain its intent, answer prin-
cipals' questions about alternative credit programs, and determine
ways that the ACP Committee could assist with implementation. A
meeting with senior high principals was écheduled and held on
© August 2?, 1976.

3. The dissemination of the ACP document to counselors,
teachers, and other school-based personnel was done by the principal

~

of the high school.

4, Progéam Coordfﬁators and other Central Office personnel received
copies of the ACP document with a cover letter explatning théwprsgram
M'ébﬁfoﬁéﬂénd méchanics. SeebAppeﬁdixlftem Huoﬁ bage.liG. H

5. Appropriate materials explaining the ACP program will be
prepared by the committee for inclusion in such system-wide publica-

tions as the Guidance Handbook, Administrative Manual, and Course
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Description Book. Members of the committee are presently drafting

written materials for inclusion in these documents.

6. A consultant services team of members of the ACP Committee
will be available to work with the senior.high schools to aid with
the implementation of the program dﬁring school year 1976-1977.
Principals were made aware of the availability of these consultant
services at the August 25, 1976, meeting.

These implementation strategiés were approved by the Department
of InstrugtiOn and the Board of Educationsand were begun immediately

after acceptance of the final committee report in July, 1976.
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CHAPTER 1V

RESULTS AND CONCLUSIONS

In November, 1974, the Maryland State Depa;tment of Educatien
adopted new graduation requirements for public high schools which
were intended to assure students of é basic 2ducation and ar
individualized and personalized program of courses and activities
to earn graduation credit. One provision of the new requirements
gave students the option of earning credit through participation
in learning experjences oﬁtside of scheol. County schooi systems
were given the responsibjlity for developing local policies govern-
_ing the\a!ternative credit programs-experiences outsidz of school.
This pract’zum %a&> undertaken to provide the high s;hools with a
. model, procedures, and guidelines which would insure a measure of
consistency in each school while retaining the flexibility intended
for such cptional learning activities. As summative evaluation fot
this practicum project, results and conclusions are reported in
three categciries: acceptance and approval by the.Board of Education,
the tramsferability of the medel and procedures to other county

progracs, and the.achievement. of .the nracticum objectives. ooeonn o

Acceptance and Approval by the Board of Education

The model, procedures, and guidelines for alternative credit

programs were approved initially by the Department of Instruction.
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Several key p=-sons representina this department served on the
vAéé Committee through the dcvelopmental and formative evaluation
stages. In-house approvals for all aspects of the project were
obtained at each step. The Department of'lnstruction. through the

responsibility for alternative credit programs by .continued
involvement with implementation ana on-going evalu;tion.

The Supzrintendent's Council, the advisory body to the chief
school officer, gave input and suggestions to the project during
the final stages. The approval of the philosophy, model, and
procedures for alternative credit programs by the Council signified
ac;&w%ance by the professional board of educétfon; subject to final
approval! by the lay board.

The final report of the Alternative Credit Program Commi ttee
was presented to the Board of Education in May, 1976, as an informa-
tion item. At this session, the Board was su;portive of the project
and recognized that such alternative programs could expand the educa-
tional opportunities for high school students. The Board fecommended
that a plan of implementation qu.rggqirﬁqghquding‘be‘dgvé!oggq“
before final action could be taken. On July 7, 1976, the final
report was accepted, and approval was given for implementation of

the model and procedures for alternative credit programs in the senior

high schools in Anne Arundel County, effective September, 1976.
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Transferability

Two other alternative learﬁing programs were under aevelopment

in Anne Arundel County during the development of the ACP model and T
procedures. One was a program seeking to expand the career edqca-
tion curriculum by increased involvement of the business and pro-
fessional community in the education process. Experience-Based
Career Education, a learning model developed by the Far West Labora-
tory for Educational Research and DeveIOpmént in San Francisco,
California, was uéed as the basis for an Anne Arundel County project.
Several members of the ACP Committee collaborated with the Coordinator
of Career Education in the writing of both a request for a federal |
planning grant and implementation grant for this career education
project.

| The planning grant request rececivad federal funds which enabled
the combined Alternative Credit-Career Zducstion Committee tc co
further investigation of the EBCE mode! and program. The committee's
purpose was to write a federal pr0pqsal seeking federai funding for
the-implementation of an'EBCE project in Anne Arundel County. The

proposal cited the County's commitment to career zducation, recogn-

nized the effort of the Alternative Credit Program Committee, and
proposed that the model and procedures for alternative credit programs

be adopted as the basis of the EBCE program. The groposal for:the

EBCE project was submitted in June, 1376, and at the time of this

.
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writing, final actimn on the project request is pending. |If
approved, the prcgedures ggg_gﬁide!ines for alternative credit
programs wiil be the basis for implementing experience-based
czreer education in the Arne Arundel Scho&l System.

‘A second ﬁroject developed cooperatively by the Coordinator
of Curriculum and the Anne Arundel County government established
internships in the various de;artments 6f the government for high
school seniors. The inggsnship program emphasized both career and
special interest possibilities through participation in such
departments as community affairs, police, fire, social services,
health, road operations, and public utilities: Heads of these
departments prepared detailed lists of learning experiences avail-
¢ble to students and made possible student involvement in areas of
county government not possible in a traditional school setting.

At the recommendation of the Coordinator of Curricqlum Developmgnt
the model and procedures for alternative credit programs was
incorporated into the proposal to the Superintendent's Council

and the Board of Education.- The County Government Student Intern-
ship Program using the ACP model and procedures was accepted by
the Board of Education for implementation in September, 1976.
The practicum author, the Coordinator of Cu;riCUlum Development,
and the‘Cbmmunity'Affairé Assistant to the County Executive are

currently working on strategies for partial implementation during
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first semester and full implementation by second semester of the
current school year. The internship, which can accommodate approxi-
mately 50 high school seniors each semester, will use the model and

guidelines established for alternative credit programs.

Practicum Objectives

The achievement of the practicum objecéives and the objectiQes
of the Alternative Credit Progfam Committee is considered as the
third portion of the sﬁmmative evaluation. The practicum proposal
listed the following objectives which were met as shown in the
summary below. o
1. THE ACP COMMITTEE WILL STUDY RELEVANT LiTERATURE IN EDUCATIONAL
JOURNALS AND REVIEW PRESENT ALTERNATIVE CREDIT PROGRAMS IN THE ANNE
ARUNDEL PUBLIC SCHOOLS AND IN COMPARABLE SYSTEMS.

The Committee conducted review of current journals with a

computer-assisted search of the Current Index to Journals in

Education ard £ducational Resources Information Center files.

, Reprfnts af relevant articles were obtained and summarized for
commi;tee usé. Publications from the Anne Arundel School System
~'were included in the data used by the committee. Models and~
procedures for similar alternative learning programs in the

County and in comparable school‘systéms were reviewed and incor-
‘ﬁbrated during the project's development ﬁtages. The bibliography

includes all resources consulted or used for the practicum.
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2. THE COMMITTEE WILL DEVELOP PROPOSED GUIDELINEs; PROCEDURES,
AND POLICIES APPLICABLE TO ALTERNATIVE CREDIT PROGRAMS. |

The committee used data gathered dﬁring the research phase,
concepts gotten from_existing programs, input from the broad-based
committee, formative evaluation data obtained fromvprospective
participants, and suggestions from the Department of Instruction,
the Superintendent's Council, and the Board of Education in the
development of operatioﬁéi:policies, procedures, and guidelines
to govern a!ternatFVe credit programs.

3. THE COMMITTEE WILL.FIELD TEST THESE GUIDELiNES, PROCEDURES,
AND POLICIES IN SELECTED SENIOR HiéH SCHOOLS [N ANNE ARUNDEL COURTY.
| AND MAKE REVISIONS TO THE PACKAGE BASED ON FIELD TEST RESULTS.

A detailed account of the formative evaluation and field
testing appears in preceeding sections. The committee sought
formative evaluation from potential participants during develop-
ment of the model and procedures. Field testing of the package
in two high schools yielded asta which indicated that the proposed
model and procedures were consistent with the new'Mary!and require-
ments for graduation, conformed to existing system goals and
wéﬁjéééi@és; ;na provided”b;rgféfpénks fogué ;fébl;‘édd;] forAmM“

earning graduation credit by alternative means.
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4, THE COMMITTEE WILL PRESENT THE PROPOSED PGLICIES, PROCEDURES,
AND GUIDELINES TO THE DEPARTMENT OF INSTRUCTION, THE SUPERINfENDENT'S
COUNCIL, AND THE BOARD OF EDUCATION FOR APéRDVAL'AND ADOPTION.

The report of the Alternative Credit Program Cbmmittee waé
initially approved by the Department of Instruction at the end of
the development stage, approved with recommendation by the Suberin-
tendent's Council on March 22, 1976. Final approval by the Anne
Arundel County Board of Education was granted on July 7, 1976,
and the model, procedures, aqd guidelines were prepared for imple-
mentation in the seniof higH:;chools effective September, 1976.

5. THE COMMITTEE WILL DESIGN AND EXECUTE A STRATEGY FOR
IMPLEMENTATION OF THE POLICIES, PROCEDQBES, AND GUIDELINES FOR
ALTERNATIVE CREDIT PROGRAMS.

Foliowing approval of the Alternative Credit Program Committee
report, specific activities which had been proposed were begun to
aid with the implementation of the models and proceduEes in the
senior high schools during the current school year. These activi-
ties included dissemination of materials‘tg prﬁnc}pals, counselors,

teachers, and : . -Jpriate instructional personnel, preparation of

information bullctins to publicize the ACP for various system-wide
publications, and consultant services to schools to aid with the

implementation.
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Conclusion

The objectives of the practicum and the Alternative Credit
Program Committee were achieved fully. The project satisfied the
State Debartment of Education requirement for the development of
local policies and procedures governing alternative credit programs.
The model and procedures gave senior high schools the guidelines

.needed to make these élternative methods of earning credit a part
of a planned program of instruction.

The implementation of alternative credit programs in the Anne
Arundel bublic schools made‘available to students learning experi-

ences not possible through traditional credit offerings.
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APPENDIX A ' 68 :

i

Miss Ruth Dudderar FROM: Oliver B. Wittig, dr.
o , - DATE: September 24, 1975
BUBJECT: Committee for Alternative Credit Programs COPY TO: ‘

n our September 11 meeting, we reviewed a proposal fof a committee to develop guidelines,
-rocedures, and models for alternative means of earning graduate credit. The suggestions
hich you made--committee composition, committee involvement in implementation--have been

ncoporated into the revised proposal for Nova.University, and a copy will be sent to you
n a few days.

s suggested | thought through the committee membership and have attached a proposed
-mbershlp list and given a brief rationale for these choices. -Also attached is a draft of
‘sugges ted memo to go to the members. If approved, may | ask that this be sent over your
ignature. | have no preference for the initial meeting date, but the following. times
resent the least conflict and would be satisfactory:
g Monday, October 6

'Wednesday, October 8

Thursday, October 9

f other members share my constitution, they will probably be freshest in the morning so

e-may want to consider a 9:00 a.m. starting time at the Riva Building. Date and time
or future meetings can be set at the first session.

-he search of the ERIC files has been initiated through M's Hines, and | appreciate the
ip which proved to be both time and money saving. Search results in printout form are
xpected in about ten days. This will be edited, a working bibliography prepared, and
rrangements made to secure coples of relevant articles before the first session.

hank you for your assistance in this endeavor. Please call :f there are questions or if
nythlng has been overlooked. ' '
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APPENDIX B 69
SUGGESTED MEMO TO ACP COMMITTEE e

TO:

FROM: Ruth V. Dudderar,
Assistant Superintendent
for Instructional Programs

You are asked to serve on a Study Committee to develop the County guidelines
and policies affecting the alternative methods of earning high school credit.
Revised graduation requirements adopted by the Maryland State Department of Education
in November, 1974, permit and encourage local systems to make available personalized
programs which enable students to earn credit in a non-traditional manner.

At present, no specific guidelines exist which can be applied at the school
level for alternative programs. Such guidelines are needed since students presently
in ninth grade will come under the new requirements.

The Study Committee will be responsible for the following:

review viable models and procedures used locally or in comparable systems
develop the specific guidelines which will govern the alternative credit
programs

preparé a report and recommendations for the Superintendent's Council and the
Board for consideration and adoption

and in the implementation of these policies at the local school level.

The initial meeting of the Study Committee is set for Day, Date, Time, Place.
Prior to the first meeting you may wish to review several documents.

1. Graduation Requirements for Public High Schools in Maryland, MSDE, November, 1974,
pp 10-14,

2. Approved Policy for Implementation of Graduation Requirements for Public High
Schools in Maryland, Anne Arundel County Public Schools, April 15, 1975.

3. Any models, guidelines, procedures for alternative programs: with which you are
familiar.
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APPENDIX C 70

) Suggested Membership - Study Committee on Alternative Credit Programs

The follownng is the suggested representation which will offer a broad
base of expernen;e, represent all areas, and provice input from major disciplines.

senior high prlnClpa]S

senior high counselor

program coordinators

resource teachers or classroom teachers

area director or assistant area director

"appropriate representation from Department of lnstructlon

P = NN =W

Suggested Membership

Senior high principals
Richard Ensor {1V
Craig Lundberg {1
Oliver Wittig 1

Program Coordinators
Earle Wellemeyer  C.O.
Thelma Sparks c.0.

Department of Instruction
Appropriate personnel

Counselors
John Hutchins - Glen Burnie High |

Resource/Classroom
Neal Fertitta - Science - | .
..Thomas Drowsky .- Social.Studies =111

Area Office
~ S. Oliver Rephann - 1|
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’ 2644 Riva Road _
Annapolis, Maryland 21401

ANNE ARUNDEL COUNTY PUBLIC SCHOOLS | ‘Taeens 30r-7at0113

September 30, 1975

“Mr. Oliver Wittig, Principal
“Andover High School

‘Andover Road

‘Linthicum, Maryland

l:.D'e‘ar_ljlr. Wir;ig:

- You are asked to ‘serve on a Study Committee to develop the county guidelines
;and policies affecting the alternative methods of earning high school credit. Revised
‘graduation requirements adopted by the Maryland State Department ‘of Education in
‘November, 1974 permit and encourage local systems to make available personalized
§programs which enable students to earn credit in a non-traditional manner.

‘ At present no specific guidelines exist which can be applied at the school
mlevel for alternative programs. Such guidelines ‘are needed since students presently
3in ninth grade will come under the new requirements.

The Study Committee will be responsible for the following

cee review viable models and procedures used locally or in comparable

k systems

«.. develop the specific guidelines which will govern the alternative credit
programs

«.. prepare a report and recommendations for the Superintendent's Council and
the Board for consideration and adoption

«oc and in the implementation:of these policies at the local school level. -

The initial meeting of the Study Committee is set for October 9 ( Thursdey ),
“9 00-a:m:—="3:30"pim.; inthe conference -area-of-the Curriculum-Department-of the - -
Riva Road Building. Prior to- the first meeting you may wish to review several documents.

"7 1. ‘Graduation Requirements for Public High Schools in Maryland MSDE Nov.,1974
pp. 10-14.

2. Approved Policy for Implementation of Graduation Requirements for Public High
"4chools in Maryland, Anne Arundel County Public Schools, April 15, 1975.

3. Any models, guidelines, procedures for alternative programs with which you are
familiar.

We are looking forward to being with you on Thursday, October 9th.

Sincerely,

g9 “td. /**x*mwf’
gks!&n gugcgfntcndcnt

S o L
. MOARD OF EDUCATION: G. George Asakl, president, F. Carrolt Smith, vics pruldmlllcbr orgrlnc lsunbﬂrlznﬂnmun Lamb, COI Rlymondc Smlln.' B

Q Charles G. Truffer, Mrs. S Edwin Zimmerman, J. Jeffrey Robinson {student mombor)

ERIC -

wll Toxt Provided by ERIC




APPENDIX E

Committee to Develop Guidelines and Policies for
Alternative Means of Earning Graduation Credit
Agenda October 9, 1975
I. introductions
2. Commnittce Responsibilities
3. Examination of Present Practices
4, Discussion of Viable Models
5. tLogistical Considerations
Clock nours fedhiféments
assignment of cradit
approvals
cvaluation of programs
o. Plan of Action for the Committee
7. '"hssignments'

d. Future Meeting Dates
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APPENDIX ¥ 73
ANDOVER HIGH SCHOOL

Committee to Develop Guidelines and Policies for Alternative Means of Earning
Graduation Credit

FROM: Oliver B. Wittig, Jr.

RE:

I.

Summary of Inipial Meeting - October 9, 975

The Committee “brainstormed” on our task - .ne development of specific guide-
lines and polieies for alternative means of earning graduation credit. Some
questions and concerns raised follow:

.. Alternative cridis programs would be EXPLORATORY ENRICHMENT or VOCATIONAL
and would a2pply %o the more ccademicelly inclined self-motivated student.

. .Pricr approval of alternative credit programs and supervision by the school
are 2 must. '

..Will schools have the resources (personnel, time, finances) to support a.c.m.?

..Will there be areas of conflict with Child Labor Laws - hazardous tasks, work
bours, etc.?

L LWAIL a.c.p. infringe on existing work study vrograms? Seems advisable to

__involve Mr. Schkloven in our deliberations.

iI.

. .John Hebb can have input on coordination of such programs.

..Need to spell out specific responsibilities for those involved in a.c.p.-
student, teacher, parent, counselor, administration, out of school svonsor.

..8.c.p. can occur both inside and outside of regular school day.

..Be aware of possible interface with other committees--evening high school,
graduation requiremcats committee.

. .At some point Committee will want to involve lay persons--citizens and
students--to react when we have something concrete.

..Consider a possible tie in with Career Education.

. .Evaluation of a.c.p. based on predetermined objectives, clock hour requirements,
other logistical considerations.

Plan of Action for the Committee

Tentative Time Line S

October 1975 - Initial cormittee meeting. Research and study of viable

: models and procedures in A. A. County and comparable systems.
ERIC search for relavent Journals. Working bibliogravhy prepared.
Committees work on “assignments."

November 1975- First draft of guidelines and procedures and models. Reactions
and feedback from potential users.

“December 1975- Continue work on first draft--

(Continued)
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ANDOVER HIGH SCHOOL
Page #2

January 1976 - Preparation of second draft of guidelines, procedures, models.
Involve lay groups for reaction and suggestions.

February 1976- Preparation of draft for Department of Instructicn and
Superintendent's Council.

March 1976 - Prepare report for presentation to Board for information.

April 1976 - Prepare report tc Board for action .
May 197€ - Prepare final report for impleméitation
Design strategy for implementation.

......

Future Meeting Dates ~ Riva Building - 9:00 a.nm,
Friday, November T
Taursday, December b4
Thursday, January 8
Monday, February 2
(March, April, and May dates to be decided.)
"Assignments” '
Contacts to be made with counterparts in other systems by program coordinators
and resource teachers T ' D - R

*
Principals will investigate models and procedures now used.

Counselor will contact colleagues for procedures, models, input

Chairmen: U['sseminate minutes, prepare working bibliography, contact other
Central Office versonnel to be involved.
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ANHE ARUNPEL ORI RUBIIG BCHEHBLE
Cormittee to Develop Guidelines and
Policies for Alternative Credit
Prograns

: ' - = ovember 1975

Ewmery o eeting November 7, 1975

-‘*ﬂnev-OOmOGQAQf'?Hbume committee meeting dates and vlaces

.Discussion and reactione %ta Promre¥occzionel Intermsiin Progmwen at Annepelis High

School.
..Interface betwveen eslternative credit programs and cx1sting vocational educationzl

work study programs
..Development of TENTATIVE ohilosophy for alte*native credit programs

..Establishment of clock hours/credits
.4 Plew Clart for alternative credit orograns
..Discussi-n of field testing and evaluation

Tentative Fhilosophy for Alternative Credit Programs - nleasc review, clarifv 1anpu&ze,
bring revisions to December 4 meetirng. (Items beleow are a result of "orainstorming”

and need revision). .
1. Community Experiences (alternative credit programs either work study or off-campus
outside the Vocational Ed programs) arc not part of the Vecational %d program end are
offerings resulting from student requests which allow the student to mein crei*t
threugh an out of sehool activity, vhich meets objectives sunnlementary te those

established b~ the County Curriculum.

— e et i e o e e o n e e - e am e et e e camb i dme e A e e Pome mw O m s

. e e mee i e e vt S e e AP s M e - e a——— —— ot = e . T — T — Y ) —— eo®  may o e e O

—_— e e it e e — — e — o mm e et e mw smm = ame S m e e em . ta e o — v W e

— Bt e i mm = A e AW s imm mer S = i e s e e e et et o — o —— i " P i gV e e e

2. Alternative crodit programs muet ba gooncrzrively plannad By tha Jbgdaﬁf. tha
school, and the cormmunity svonsor.

— e — — e et s S tum ams e e e R e e e e am S e e G ame am A mem M e T e MRS ey ey eAS A 4 SR Ce® e

. s o aes A it e tamr WP s s mm e s eme s am A M i cm e v ey e ct W™ Ema e At e e vemt [ wm e whw e L . —

L St seis e e S0 e e a7
—— e e St it e ama i e e e d e e - - e - — — - " — — -

D T i L T Tttt i e i i i i il A L i of

3. The ACP pregranms rust be designed to provide expleratorv or enrichment expcriences

beyond the eleven specified requirements. 2CP vrograms will earn elective eredit

L, ACP programs must relate to the Countv aporoved Goals of :Zducetien.



5. These prorams will be under the ausvices of the local school and will be ec-
ordinated bv & member of the school staeff.

G s aem mmr . e i e i mae mm  mm mam ae® el i mmam e e e e e e Gedr L@ S mes e S e ews e e S o R e e e e e e
hm- o = am wr - = o - —— o =t ma e e towm  + % cmm v mh wee em e mrm aee e @ % s e e Aum e Mm@ e e e G St aea e oom oo

ERIC

Aruitoxt provided by Eic:
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"S5, ACP programs are credit only - no pay for the participant. (The intent is not to
replace a person who would be employed in either full time work or cooperative work

study.

e et e e e e e . ——— . o o - A= e ote e et e— m cmm e e tem o A e am e G o A e = e = eme s S
e e e e e et e . e i .. e v . - = v o S em i se= — = 4 $aR e e e e e mwe = s e wem e =S T
e s e e e e s e e . . cn o . . — o m . bt im = e s mwm et —— i e e e o= e eew e = e e = e S

e e e e e e ——m . tan ——— - e o ——— . o e e e —— — b - m—— T ® = e = emm = ewR em = = T

o oo s rm e emm i e bt A e e e e an e mam = e e it e = mwe s mem e eem = = = et e oSS =S
e e s et e o it ——— - ——— — . —— — — . — om s e S it m —— m—n — e AM e S e e e e = e Sme e TS s T
e e et e s e m mm o e . e i cmm . t— o ———— = e e s wmm e e emm i e Soe e = SEm e e = R TS

e e oo et e ——— —— ——— S e e e e — = e = W = e =R . o me— mee . —os (e = = e = e == =SS TS TS

8. Credit carned in ACP progrems will be called Cemmuniti Txperience ~TITLE). This
title will permit projects of an interdiseiplinary nature

e e e s —m e+ o . A ——— i —— —— - —— — > ——— —— — = ——— —— — g e awe em= mep ewR — (o —= =S e oE S
L i e e T e Vn e tem | e e —— o - —— - i — —— s o e e e e = s e e emm e = e oSS SR S
e e e e e e . e e o i . vt . = ——— e = tam = e e e = = awm G e mem S e TSR S = cemem e e == T

e e e e . o —— o — — o — s ——— . un = - o o= = tae i wwm = = = e e = e = e ewe e = e —= —= = T

9. Cemmunity Exp2rienee Programs may be initiated by

. .the school
..ths student
..the. ts=echer
.. the community
..the parent

‘C. Receiving Credit Alternative Credit Progrems
Community Experience programs will earn credit at the same cxock hours ratie as
regular in-school classes..c a maximum of 1- 1/2 cradits per semester. The clock
hours prescribed for regular classes will prewvail

1 credit - 132 clock hours
1/2 credit- Gf clock hours

The individuality and flexibility of Céﬁmunity Experience programs will require
principal judgement in t}. determination of credit which may be earned.

A student mey earn up to a maximum of nine (9) credits with Communitv Experience
Prograns.

D. Flow Chart for Community Experience Progrems

I.. IDEA - student begins to verbalize about project with teacher-cr counselor
. .Preliminary discussion with teacher, principal




II. DEVELOPMENT -

..Discussion of feasibility with school, student, community, sponsor

III. PROPOSAL

..student prepares written proposal. (Training Plan sheet will be developed)
..spacify objcctives, activities, responsibilities, criteria resources
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IV. APPROVAL

.+student, coordinetor, sponsor, principal review - pronosal and apvrove.
. .determine method to eveluatc project '

- V. IMPLEMENTATION AND FOLLOW UP
..student begins project
..periodic followv~up by coordinztor
..interim ch cks on vrogress

VI. EVALUATION

. -evaluate cormmleted project on basis of criteris specified in eriginal »nropesal
..gront credit

The cbove are general ideas for the flow or sequenc: of Cormunity Expericnce
projcets. More detail must be added.

Involvement of and reactions from students, teachers, parents)
Invelve prineipels and counsclors. Reectioens and suggestions )FORMATIVE
. Field test of fin2l pronosal in eactual situatien JEVALUATION

)

F. Next lleeting -~ Thursday, December b Conforcnce Room I

Bob Jervis will be nresent to heln with the Carcer implicstions for Community
- Exps:rience progrens.
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Glen Burnie Sr. High'Sciool
ANNE ARUNDEL COUNTY PUBLIC SCHOOLS | Bilto. & Annipolis Sid
» Glen Burnie, Maryland 21061
Telephone: 301-761-8950

January 26, 1976

Mr. Oliver Wittig

Andover Senior High School
Andover Road

Linthicum, Maryland 21090

Dear Ollie:

1 _ee counselor involvement in the Altermative Credit Programs as
follows:

The counselor wuuld be involved in a number of ways. He would have
routine involvement in informing students about such arrangements.
This would be accomplished through the various group and individual
contacts. He would work with students and parents in making overall
educational plans and the necessary imput to them regarding the
appropriateness of such an arrangement within the individuals total
program and career goals. He would serve On general organizational
committees to provide imput regarding needs individuals may have,
experiences that may contribute to, or be profitable for, the various
types of career goals. He would serve in a public relations function
providing i‘nformation to the community where there are such inquiries
and to parents through various informal activities. He would serve

in a general advisory position to hoth planning groups and departmental
groups with respect to school arrangements bearing on diploma require-
ments, higher education, and employmen’ implications.

His efforts would be in cooperation with other staff members who would
have involvement in the planning and execution of alternative arrange-
ments.

1 feel the above generalizations would cover the types of involvement
on the part of the counselor. Let me know your reaction on the above,
I may have overlooked something. :

Sincerely,

/-/'\ » ———
! ‘]
NN (7 d
91 ) Joﬁé Hutchins
JAH :tmh /"

Y

Q \RD OF EDUCATION: G. George Asakl, president, F, Carroll Smith, vice president, Dr. Oclores C. Hunt, Mrs, Maureen Lamb, Col. Rayinond C. Smith,
E lC Chartes G. Trutfer, Mrs. S. Edwin Zimmerman, J. Jeffrey Robinson (student member}




APPENDIX J

ALTERNATIVE CREDIT PROGRAM
FISCAL IMPACT STATEMENT -

Staff 11 Senior High Schools with one
half time professional position

11 x 1/2 x $14,700 (projected average
teacher salary 1976-77)

Materials of Instruction estimated at
$150 per school

$150 x 11

Travel expenses estimated at $700
per school

$700 x 11

Fringe Benefits - cost of insurance
programs for associated personnel

$285 x 5.5
In-service Training - estimate of amount
needed for consultesnts and/or honorariums

for teacher training

TOTAL

92

93

$80,850

1,650

7,700

1,570

500

$92,270
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ALTERNATIVE CREDIT PROGRAM

NOTES ON MEETING - April 15, 1976 | .

Present: Walker Brian
William Tilghman
Oliver B. Wittig, Chairman of Committee
Betty Hilprecht

Questions:

1. Should (can) we require a participant to have Omaha Accident /Medical Insurance
as a prerequisite to enrollment? ‘ :

e Those present at the meeting felt this would be the best avenue to take
to make certain the students were covered in the event of injury on the
job. i

e Mr. Jim Carrigan (MM&0, Inc.) was contacted. He telephoned the repre-
sentative of Omaha Mutual. The students can enroll in the plan any
‘time during thke school year, however, the premium will not be pro-rated.
The cost is approximately $3.50 per school year for. the coverage during
scho~1 hours. There is also 24-hour coverage available at an additional
cost.

&

e Mr. Wohlgemuth is being contacted to ascertain if we can legally require
that the parent purchase the above memtioned insurance coverage. !

2. Since these learning activities are credit oaly (no pay), are the students

covered Under thHe Boatd's Workmen's Compensation? 7
P .

e No, not covered. In order to be covered under Workmen's Compensation,
the student would have to receive pay and be on the Board's payroll.

'3. What are a project sponsor's responsibilities/liabilities beyond "reasonable
precautions or safeguards" to student participants?

» None. The Board of Education carries Comprehensive General Liability
coverage to protect the sponsor.

4. Who is responsible should a student sustain injury om a learning site?

e No one would be responsible unless negligence was the proven fact of
the job-related injury. If negligence was a proven factor, then the
employer stands a chance of being sued for damages caused by the accident.

Other Questions:

1. How many students will this program involve?

e Approximately 330 students for the coming school year - 1976-77.

2. How will the students be transported to the job site?

e By their own means of transportation.
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: , o | APR 20°1976
mUI[_Og, mortlﬂ & OlSOﬂ, Inc. ' insurance exclusively
-.—$9/¢n_,/ p:ofsaia86—;.*5nnapoﬁiknd;21404,“ pHSAE'éééhe%é

N

April 19, 1976

Mrs, Betty Hilprecht

Board of Education of Anne Arundel County
2644 Riva Road

Annapolis, Maryland 21401

Re: Insurance for Alternativ. Credit Program and Experience
Based Career Education

Dear Mrs. Hilprecht:

"“Students participating in either of these programs would work
in various places of business but would receive no pay of any
kind. As a result, injuries to the students would not be pay-
able under any Workmen's Compensation Policy. '

Our concern then is what insurance is available in the event

of injury to a student. The Board of Education's Liability
Policy protects it and all teachers involved in the program

in the event the parents decide that there is sufficient grounds
to institute a suit alleging negligence. The employer's public .
liability insurance would protect him because the child, not
being on the payroll; is considered a member of the public.

In order for a Liability Policy to pay for the medical expenses
of the child, there must be negligence. Since this is not always
provable,(we suggest that a child who is to participate in the
program)be required to show that he has purchased student
accident insurance or will be required to purchase it in order

to enter the program. This brings up the question orf whether
this requirement is legal, and the Board's counsel needs to

answer this question.

It is probable that cooperating employers would require that
the Board of Education hold them harmless from any suit or ex-
p2nse resulting from injury to a child. This should be avoided
if at all possible; but if in the judgement of the committee
this is a desirable avenue, then we can pursue it with your
insurance company. 94

A Cla e imallal alan _bienia i Anein sty & £+ Imselnrdaln  flaricda
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Page 2 ' April 19, 1976

”

An alternative to a hold harmless clause is for the cooperating
employer to make a token payment of wage so that the child is
covered under the Workmen's Compensation Policy of the employer.
The question that then arises-is how small a payment is permis-
sible under th~ minimum wage law and related legislation. This
question must be answered by legal counsel.

‘We shall be interested in further developments of these pro-

grams as they relate to insurance, and our services are available
to you at any time,

Very truly yours,

Ly TH

William J. Tilghman

WJT/cac
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o 2644 Riva Road
Annapolis, Maryland 21401

. ANNE ARUNDEL COUNTY PUBLIC SCHOOLS | Tetephone: 301-224:0113

May 7, 1976

Mr. Oliver B. Wittig, Principal
Andover Senior High School
Andover Road

Linthicum, Maryland 21090

Dear Mr. Wittig:

I am now in a posiiion to give you additional information in reference to
the Alternative Credit Program. Enclosed is a copy of the minutes from our
April 15, 1976 meeiing and a copy of the written response from William J.
T11ghman of Mnrr&y, Martln and Olson Inc.

After much difficulty, I finally reached the Board's attorney, Mr. Wohlgemuth.

He does not feel that it is necessary to require a student to have the Omaha
insurance. In reality, the parents are always responsible for their own child,
and if the parents do not carry adequate accident/medical insurance, then they
can fully expect to pay any bills in relation to all accident/medical situations.
He further stated that mention of the Omaha insurance on the application form
would be a good idea, in the event the parent would want to take advantage of
purchasing this type of coverage,

After discu551n° the above with Mr. Walker Brian and taking into consideration
the Board's comprehensive liability coverage, we do not feel that further
insurance requirements are needed for this program.

Sincerely,

Bty Rl kT

(Ms.) Betty Hilprecht
Insurance Assistant

cc: Mr. Walker Brian

96

m“""D OF EDUCATION: Col Raymond C. Smith. president, G. George Asaki, vice -president, Anthony Arend, Student Member P. Tyson Bennett,
EKC . Dr. Delores C. Hunt, Maureen Lamb, Charies G Truﬂer Mrs S. Edwin Z|mmerman .

wll Toxt Provided by ERIC
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ANNE ARUNDEL COUNTY PUBLIC SCHOOLS
RECOMMENDED GUIDELINES AND PROCEDURES

ALTERNATIVE CREDIT PROGRAMS: EXPERIENCES OUTSIDE SCHGOL

Committee

Tom Drowsky, Social Studies Resource Teacher, Area III

Ruth Dudderar, Assistant Superintendent, Instructional Programs
Richard Ensor, Principal, Annapolis Senior High School

Neal Fertitta, Science Resource Teacher, Area I

John Hebb, Program Coordinator, Cooperative Work Experience Programs
John Hutching, Counselor, Glen Burnie Senior High School

Robert Jervis, Coordinator of Career Education

Craig Lundberg, Principal, Northeast Senior High School

Eva Pumphrey, Director of Curriculum

S. Oliver Rephann, Acting Director, Area II

Isaac Schkloven, Director, Vocational Education

Thelma Sparks, Program Coordinator, Mathematics

Earl Wellemeyer, Program Coorcinator, English

Dennis Younger, Coordinator of Curriculum Development

Oliver Wittig, Principal, Andover Senior High School, Chairman

Approved for Implementation under Plan B by the Board of Education,
July 7, 1976
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I. INTRODUCTION

T.he revised requirements for graduation adopted by the Maryland State
Department of Education in November, 1574, and in effect for present
ninth graders represent the first major change to diploma requirements
since 1964. In one section of these new graduation requirements, the alternative
ways of earning graduation credit, there are at present no county policies, ‘
procedures, or guidelines governing alternative programs: non-paid experiences
outside of the school.

A broad-based committee of school administrators, cognsélors, area
personnel, resource teachers, and central office personnel considered these
alternative programs and developed policies, procedures, and guideiines for
their governance.

The committee has considered similar programs in operation in Anne
Arundel County such as the Pre- Professional Internship Program --{P.1.P.)at
Annapolis High School and programs in comparable school systems such as the
Experience- Based Career Education -- (E.B.C.E.). Viable programs reported
in current professional literature were also considered. Input from school
based administrators, parents, teachers, students, and representatives of
business and industry, has been utilized in the preparation of the committee
proposal.

There are at present several programs by which students may obtain
alternative credit already in operation in Anne Arundel County. This report
is directed only toward those which involve non-paid experiences outside the

~school.
II., PHILOSOPHY FOR ALTERNATIVE CREDIT PROGRAMS

Revised graduation requirements adopted by the Maryland State Department
of Education (MSDE) in November, 1974, provide for increased flexibility and
variety in the ways in which students may acquire skills and competencies. It
is accepted that many students possess a degrce of motivation, self-direction,
and independence that enables them to acquire these skills and competencies
by non-traditional means. The new graduftion requirements also recognize
that learning takes place not only within the classroom and school, but also in
the larger school community. v

Secondary schools must make a continuous effort to increase the number of

experiences available to individual students who have the ability and desire to
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learn by non-traditional means. These efforts must irclude the identification
of potential worthwhile experiences, dissemination of information to students,
parents, and school personnel, and provision of school personnel to serve as
counselors or project sponsors. The school should be prepared to serve 2as
facilitator and resource for students participating in non-traditional credit
programs, and in the development of performance criteria, and assisting in
the evaluation of student efforts. .
III. GOALS FOR ALTERNATIVE CREDIT PROGRAMS COMMITTEE
1. To establish a philosophy on which the development of policies, procedures,
and guidelines for alternative credit programs may take place.
2. To establish a method to meet the Graduation Requirements (November 1974)
as they relate to alternative ways of earning credit.
3. To develop policies, procedures, and guidelines for alternative credit
programs for Anne Arundel County.
4. To make recommendations to aid the implementation and evaluation of
alternative credit programs: experiences outside of school.
IV. OBJECTIVES OF ALTERNATIVE CREDIT PROGRAMS
1. Provide opportunity for students to acquire skills and competencies in areas
of interest or need by non-traditional means. .
2. Expand the areas of experiences available to students outside the classroom
and into the school community.
3. Make available to students information, expertise, and experience by
contact with appropriate resources in the school community.
4. Provide students with the opportunities to explore areas of career interest
which are not currently available in the present curriculum.
V. GUIDING PRINCIPLES FOR ALTERNATIVE CREDIT PROGRAMS
1. Learning is a process which encompasses the total life experience of each
individual; it begi'hs before the student enters school and develops through-
out a lifetime of formal and informal learning experiences. |
2. Educational programs must be broad enough in scope and flexible enough to
offer the opportunity to explore many fields of learning.
3. Educational experiences can occur not only in the regular classroom setting"
but also in the-larger school community..
4, Alternative programs WILL PROVIDE FOR ELECTIVE CREDIT BUT WILL
NOT REPLACE the basic requirements for graduation.
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5. Alternative Credit Programs must provide a sound educational experience
that is consistent with county goals of education and with the goals and
objectives of those disciplines to which they are related. v

6. Alternative credit programs should be part of a sound basic program and
should be consistent with the county goals of education.

7. Plans for alternative credit experiences can originate with the student, a
teacher, a community group or individual. The most important consideration
is that such experiences correlate with a thoroughly planned program.
The planning must involve the student, a teacher-sponsor, the pai‘ent,
school personnel, and the community sporisor.

8. Alternative credit experiences may provide up to eight (8) elective credits
toward graduation.

9. Alternative credit prégrarns are for credit only. There will be no pay for
participants.

10. Alternative credit experiences will not replace existing cooperative work
study programs or other programs preseni:ly in the schools.

11. Alternative credit experiences will not replace a person who would be
employed in full-time werk.

12. Alternative credit programs will be an option available to all students who

have needs which cannot be met by existing programs.
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VL FLOW CHART
ALTERNATIVE CREDIT PROGRAMS

(*P,3USD) 1 XIGNIddV

€01

CIMEM _ PERSONS INVOLVED ACTION
A, PLANNING
Phase |
Idea Student, teacher, teacher sponsor, couﬂsélor, ‘Preliminarydiscussioh of idea with
community sponsor, as an outgrowth of a teacher, counselor, parent, community
clags, as an extension of a vocational or sponsor, or other sourcess
avocational interest, . ‘
‘Developm‘ent o Student,‘teachér‘, teacher sponsor, * Further discussion of idea with
community sponsor, counselor | teacher, community spansor, teacher
| “sponsor to determine feasibility of
idea oo
Proposal Student, teacher, principal, counselor, : Further refine idea or project,
parent, teacher sponsor, community Complete Phase ], Preliminary Plan -
gponsoy, counselor - Sheet, and submit for approval,
Phage Il
Specific tagks Student, teacher sponsor, community ~  Establish the specific tasks to be
sponsor, counselor . completed during the project including
~the level of performance expected,
Activities Student, teacher eponsor,'community  Listthe specific activities and
Bponsor ~ approximate time for each activity,
| Submit Phase 1I, Program Plan Sheet
to principal, ‘
Approval/Credit ~ Student, teacher ‘epon'sor,‘ community Princvipal will review Phase I,
Determination gpongor, principal | - Program Plan Sheet, suggest changes

o~ g - credits which may be earned, grant
approval to proceed,

Aruitoxt provided by Eic:

for project, determine the number of -

we * SN



ITEM

PERSONS INVOLVED:

ACTION

B, IMPLEMENTATION

On-site orientation

Teacher sponsor
gupervision

Progress checks

¢, EVALUATION

Student, teacher spongor, community
 sponsor

~ Teacher sponsor

~Teacher sponsor, student, community

sponsor

Student, teacher ponsor, cbmmunity

gpongor, principal

Review roles of persons involved,

operating procedures, restrictions;

establish procedures for teacher
sponsor supervision,

Supervises student; coordinates
project with community sponsor;
helps resolve project-related

problems; serves as liaison between

school, student, and community,

Teacher sponsor provides regular and
-~ periodic supervigion of project, helps
 to keep student "on schedule, " aids

in resolution of project- related

problems and provides student with

interim evaluation,

Project sponsor and teacher sponsor
will evaluate student's performance

(satisfactory/unsatisfactory) and

evaluation discussed by teacher
sponsor and community sponsor,

provide a written evaluation, Final

Principal réviews evaluation, grants
credit, and prepares transcript for

student files,

10

HOt

5
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VII. ROLE DEFINITION FOR ALL PARTICIPANTS

A, Students
...propose project related to program
« « Jdentify a community sponsor

...develop Phase I, Preliminary Plan Sheet

...confer with teacher, counselor, community sponsor
...complete activities designed to accomplish specific tasks as stated
in Phase II Program Pla:. |
B. Teacher Sponsor
. ..aid student indevelopment of alternative credit project
...8erve &s a liaison between the student and the project sponsor
«..2id in resolution of projecf- related problems
...perform progress checks on student project
. .participai?:e in evaluation of student pe rformahce
C. Counselor
...5erve as a resource to students and teachers
...help publicize alternative credit programs to students, parents, and
teachers | e
...advise student on credit and/or course requirements related to A.C., P,
projects
D. Project Sponsor
.o .provide student with educational experiences not available in the
regular school setting
.. .participate in development of performance objectives and activities

...aid in completion of Phase I, Program Plan Sheet

. .provide formal and informal evaluation of student performancé
E. Parent
...signify awareness and approval of student's participation in A, C.P.

.. .give counsel and advice to student involved in A.C. P,

106




APPENDIX L (cont'd.) 106

VIII EXAMPLES OF ALTERNATIVE CREDIT PROGRAMS
It is anticipated that student's choices of alternative credit programs will
be as varied as the student's interests, ideas, and creativity will permit.

Several examples presented below represent some of the options which might

be chosen.

A, A student ari-anges to perform an internship with a community newspaper
to learn various aspects of the newspaper profession. Student is assigned
to various departments during the two days each week that he is engaged
in the internship. Student keeps a log of experlences, performs the various
duties assigned, and moves through the various departments ‘learning
different skills.

B. From the social studies teacher the student learns of a bicentennial
project to restore an historic house. The student becomes involved in
the research effort to trace the historical background for the house,
makes sketches of the original structure, searches archives for inventories
of furniture and household items, prepares reports for use in the
restoration. A student keeps a log to document the extent of participation,
the kinds of activities engaged in, and the results of these activities.

C. Student is affiliated with a performing drama group and has the opportunity
to serve as an aide to the manager/director. In this capacity the student
becomes involved in the technical, performing, and business aspects of
professional theatre. A program plan worked out with the student's drama
teacher and the manager/director correlates with the student's drama

class #nd vocational interests.
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IX. A.C.P. FORMS

Anne Arundel County Public Schools
Alternative Credit Program: Request
(Non-Paid Experiences Outside of School)

Phase I: Preliminary Plan

The requested program will take place
_ in school

out of school (Location: )
School Year 19

Time: ‘ Fall Semester

Spring Semester

Description: Explain briefly what you would like to do during your -

community experience,

Submitted by:

Name

School

Class or grade

Date

Approved:
, Parent
Date
» Teacher/Sponsor
Date
Principal Approval (Proceed to Phase II) Not Approved
Date | 8
Comments:
O
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Anne Arundel County Public Schools
Alternative Credit Program Request

(Non- Paid Experiences Outside of School)

"Phase II: Program Plan

Location: School Out of School (Location

Time: Fall Semester
School Year 19 Spring Semester
Hours Per Week

Project Sponsor

Teacher Sponsor

General Description

Type of work to be done:

Specific tasks to be performed:

Reason for interest in work of this type:

‘Iagree to serve as Community Sponsor for this program, and to provide all
experience and instruction noted herein. (A separate page detailing the kinds

of experiences and/or specific responsibilities may be attached.)
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Iagree to keep all established schedules and perform all tasks to the best of

“my ability.

- Student

Iagree to serve as Teacher Sponsor for the above project.

Teacher Sponsor

~ Approved:

, Principal

Date:

Number of credits to be earned

(TO BE COMPLETED BY SCHOOL)

This certifies that has satisfactorily

completed the Alternative Credit Program Plan as detailed and has been awarded

credit(s).

APPROVED:

, Principal

Date:

‘cc: Student, Student File
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Anne Arundel County Public Schools
Alternative Credit Program
(Non-Paid Experiences Outside of School)
EVALUATION SHEET

k Student's Name
School

Teacher Sponsor

Project Sponsor

SPECIFIC TASKS Attained Proficiency]
Yes No

Highest - Lowest
1

PERSONAL DEVELOPMENT 21314151617

Punctuality

Personal appearance
Health and hygiene habits
Dependability

Works well alone

Works well with peers

Follows directions

Accepts criticism

General attitude

O |0 | |3 o~ [ [ [ [tV e
L) e Je L)

Pt

Safety practices

(Piease complete_comments section on next page.)

-
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COMMENTS: (Please comment on participant's strengths and weaknesses observed,
‘ and recommendations for improvement or change.)

Date

Project Sponsor

Date

Teacher Sponsor

{Return completed Evaluation Sheet to Principal)
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X. Continuous Evaluation.

| To insure that the Alternative Credit Program (Non-Paid Experiences

Outside of School) continues as a viable option for students, the following

evaluation procedures arec established. |

A, The Alternative Credit Program will be under the auspices of the

- Assistant Superintendent- Instructional Programs. This individual and
a nucleus of members from the A.C.P. Committee will serve as an
Evaluation Committee.

B. An evaluation of the A.C. P. model, policies, procedures, and guidelines
will be conducted at the end of the first full year of evaluation and
periodically thereafter., Modifications to the model and to related
procedures will be made as indicated by the evaluations.

C. Strategies for the A, C., P. Evaluation will include but not be limited to:
l. Written surveys from student participants
2. Written surveys from teacher sponsors and project sponsors
3. Written evaluations from participating students, teacher sponsors,

project sponsors, principals, counselors, and parents. .
4. Other evaluative techniques suggested by the Coordinator of Research

which will yield appropriate empirical data.

113




APPENDIX L (cont'd.) 113

XI. IMPLEMENTATION PLANS FOR ALTERNATIVE CREDIT PROGRAMS - EXPERIENCES OUTSIDE SCHOOL

Plan A

Provide one (1) additional half time vosition in each senior high school
for an Alternative Credit Program Sponsor (ACP Sponsor would have a three class
teaching load plus two periods per day which would be used to coordinate the
ACPF program in each high school).

The ACP sponsor would have the duties as outlined in VII, B. In addition
this individual would be responsible for the school-wide coordination of the
ACP program. These duties would include but not be limited to disseminating
information about the ACP program to students, parents, and project sponsors,
serving as the school-community liaison for the .ACP. . Program, and assisting with
the evaluation of the ACP Program.

The services of a half time sponsor would insure continuity of the ACP
Program as prescribed by the guidelines. This arrangement would also insu-e
that the responsibility for all aspéctshqf the ACP Program would rest with one
individual within a school.

The Fiscal Impact Statement, shows the estimated costs for Plan A. The
ACP Committee views Plan A to be the most desirable.

Plan B

The alternative plan provides for implementation of the ACP Program in
each of the senior high schools with no additional positions required. Under
Plan B each senior high school would have one or more individusls involved in
the ACP Program. The duties of these sponsors are detailed in VII, B.

It is desirable that one person in each school be given che responsibility
for the coordination of the ACP Program to insure the continuity discussed above.
The individuals who could assume this responsibility could be the princival, an
assistant principal, a department chairperson, a counselor, or an interested
teacher.  The principal of each senior high would be responsible for designating
the individual to assume the responsibility for the overall coordination of the
ACP Program for that school. The principal would also have the responsibility
for arranging for compensatory time/released time for those persons involved in
the ACP Programs. The Committee recommends that compensatory arrangments include
but not be limited to release from other instructional duties, vermission to
perform these duties on unassigned time, and performance of ACP responsibilities
in lieu of other assigned school duties. The high school princivals would be
responsible for determining which of these arrangements would be most feasibie
in each individual school.

Under Plan B the Committee anticivates that there will be several individuals
involved in the ACP Program in the capacity of teacher svonsor but strongly
recommends that one person be delegated the responsibility for the overall
coordination of the ACP activities.
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IMPLEMENTATION STRATEGIES AND TENTATIVE TIME LINE

Pending approval of the Alternative Credit Program by the Bcard of
Education the Committee suggests the following strategies for implemen-
tation in the senior high schools effective September 1976.

1. Print the Alternative Credit Program model and guidelines for
distribution to senior high schools. The document and a cover letter ex-
plaining the philosophy and intent of ACP Programs will go to all senior
high school principals, counselors, and department chairpersons. The ACP
document will also be provided to appropriate Central Office personnel.
The Committee intends that the ACP document be studied and considered by
these persons. The Committee expects to serve in a consultant capacity to
.aid with the implementation.

2. The Committee will prepare written materials explaining the
Alternative Credit Frogram for inclusion in the idministrative Manual,
The Guidance Handbook, the County Course Description Bookiet, and other
appropriate informational literature.

3. The Committee also recormends that a question and answer session
be scheduled for the August 19, 1976 senior high principal's meeting.
Members of the ACP Committee will be in attendance to react to questions
and aid with implementation.

L. The Cormittee will also serve in a consultant capacity to assist
schools with implementation of the ACP Program effective September, 1976.
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SUPPLEMENT TO ALTERNATIVE CREDIT PROGRAM REPORT

FISCAL IMPACT ETATEMENT

1. Staff 11 Senior High Schools with one half-time
professional position ‘

11 x 1/2 x $14,700 (Projected average teacher
salary 1976-77) $ 80,850

2. Materials of Instruction estimated at $150 per
school

$150 x 11 1,650

3. Travel expenses estimated-at #700 per school

$700 x 11 7,700

4., Fringe Benefits - cost of insurance programs
for associated personnel

$285 x 5.5 1,570
5. iIn-service Training - estimate of amount needed

for consultants and/or honorariums for teacher
training 500

6. Blanket insurance policy to cover student trainees
involved in out-of-school activities . 130

TOTAL $ 92,400
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e

x| ANNE ARUNDEL COUNTY PUBLICSCHOOLS memo

- Prograi Coordinators, Central Office FROM: Oliver Wittig

Instructional Personnel - DATE: August 1976
Guidelines and Procedures, Alternative CoPY TO: o

Credit Programs, Experiences Outside School

A copy of the Guidelines and Procedures for Alternative Credit Programs -
Experiences Outside School approved by the Board of Education on July T, 1976 is
attached. These guidelines and procedures vere developed and field tested by p
broad-based committee during the 1975-19T6 school year. The document reflects the
committee's work in the areas of philosophy, cbjectives, participant responsibilities,
the flow chart of events, record keeping, and evaluation. The document has, or will
be disseminated to high school principals, counselors, and department chairpergons
by September, 19T6. It is the intent that the Alternative Credit Program optign
prescribed by MSDE for the revised graduation requirements be implemented duripg the
current school year. ' ‘

Alternative Credit Programs for students can provﬁde‘learning experiences

‘not presently available in the regular .curriculum. Students with special educ@tiohal

needs and abilities can integrate altsrnative credit experiences into a planned
program for completing graduation requirements. '

- Ths committee has endeavored to provide a degree of structure and consigtency
into the administration of alternative credit programs without limiting the

flexibility and individuality intended for these optional experiences.

Plans have been made for continuous evaluation after the program has been
implemented. The committee asks that you review these procedures and guidelines
to determine how such experiences can be a part of your curriculum area. We .
encourage your involvement and welcome your recommendations during implementation.

r

-~ Attachment: Approved Guidelines and Procedures

‘Alternative Credit Programs

117



117

B1BL10OGRAPHY

Approved Policy for Implementation of Graduation Requirements for
Public High Schools in Maryland, 1575-1976 School Year, Anne Arundel
County Public Schools, Annapolis, Haryland: April 15, 1975.

Bakalis, Michael, "The l1llinois Network for School Development,"
Phi Delta Kappan, 54, No. 7, March, 1973.

Barr, Robert D., ''Beyond the ‘'New' Social Studies,' Social Studies,
64, No. 4, April, 1973.

Bloom, John A., ‘'Alternatives in Education: An 0Old Promise Revewed,"
Independent School Bulletin, 32, No. 4, May, 1973.

Career Development, K-12, Anne Arundel County Public Schools, Annapolis,
Maryland: 1973. :

Cooperative Education Programs Handbook, Anne Arundel County Public
Schools, Annapolis, Maryland: September, 13973.

Cooperative Occupational Program Curriculum Guide, Anne Arundel
County Public Schools, Annapolis, Maryland: Spring, 1971.

County Government Student Internship-Program; Anne Arundel County
Public Schools and Anne Arundel County Government, Annapolls,
Maryland: July, 1976.

MEBCE: A-Design for Career Education,' Curriculum Report, National
Association of Secondary School Principals, Vol. 4, No. 3, February,
1975.

Féntlnl, Mario, "Alternatives Within Public Schools,'" Phi Delta

Kappan, 54, No. 7, March, 1973.

Finkelstein; Leonard B., '"The Philadelphia Story, " National
Elementary Principal, 52, No. 6, April, 1973.

Gifted and Talented Program, Anne Arundel County Public Schools,
Annapolis, Maryland: May, 1975.

Graduation Requirements for Public High Schools in Maryland,
Maryland State Department of Education, Baltimore, Maryland:
November, 1974.

118



118

Graduation Requirements, National Association of Secondary School
Principals--Special Task Force, Reston, Virginia: 1975,

A Guide to Child Labor Laws and Wage and Hour Provisions in
Maryland, Division of Vocational-Technical Education, Maryland
State Department of Education, Baltimore, Maryland: July, 1970.

Health Career Development Course, Anne Arundel. County Public
Schools, Annapolis, Maryland: March, 1971.

Health Occupations Program Curriculum Plan, Anne Arundel County
Public Schools, Annapolis, Maryland, June, 1975.

Hirsch, Sharlene P., et. al., '""Five Alternatives in Social
Education,' Social Education, 38, No. 3, March, 1974.

JeEvis, Robert, et. al., Proposal for Exemplary Project in Vocational
Education, ''Experience-Based Career Education,' Anne Arundel County
PubTic Schools, Annapolis, Maryland: June, 1976.

McPherson, Bruce, et. al., '"Options for Students in Ann Arbor,"
Phi Delta Kappan, 54, No. 7, March, 1973.

Nathan, Joe, ‘Planning Internship Experiences,' Education
Exploration Center Journal, 3, Oct.-Nov., 1973.

Pre-Professional Internship Proposal Opportunities for the Gifted
High Schocl Student, Annapolis Senior High School, Annapolis,
Maryland: June, 1975.

Watkins, Richard W. and C. Lynn Jenks, Evaluation Handbook, Far
West Laboratory for Educational Research and Development, San
Francisco, California: April, 1976.

‘What Schools Are Doing: A Roundup of New and Unusual Practices,"
Nation's Schools, 91, No. 1, January, 1973, 67-71.

119



