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The personal-growth model of the language arts, based
oL views eXxpressed at the 1566 Dartsouth Seminar, esphasizes creative
draea as importart in contribating to children™s language
deveicpment. However, any increase in creative drasa within larguage
arts prograss is jeopardized by current coréitions, whick include
limited economic resources, teaciher cutbacks, declining enrcllaesnts,
the back-to-basics movement, and the movesment to provide additional
funding for tke gifted (whick might appropriate whatever dramatics
effort does exist). This paper points out that proporents of creative
dramatics need to upderstand and experience some of the uses of
ianguage which.zpontanesous drama persmits, discusses a schema for
varyirng styles of larguage, and examines the use of these styles irn
drama activity. The paper gives examples of participatory work in
creative dramatics and states, in corclusion, that carefully
conxrolled longitudinal research is needed to support the irclusion
Of creative drama in language arts programs. (JM)
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The Dt Tooade and the Vond

rhe last derade has heen a rost cventiul one for these favelved with the

1o ontary YTancvaze artg ond as one lo ks azhead to the next deande It appoars
that the dooree of cronge will not Ziminish.  Tewever, the nature of the
curricnlar ortases in the neat decade may differ rarkedly {rom those in the
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uf the lunguage arts, suTewhat akin to that of the Progressive Education era,
roovmereed. This model was tised on the premise stated by John Dixen, author

wi thie report of the vonfoerence, viats

in sharing «x;ticace with others :n is using language
to make the exp. rience real to himself. The selection

and shaning that Taneuaere involves, the choices between

alternative ¢xpressions so that the language shall fit

the expericnce and bring it 1o life "as it really was"--

these activities imply irnginative work. If we -<could

observe all the occasions wien a chitd uses language

in this way, =nd put then together, we should have

cauvght a glimpse of a vopresentational world that the

child has built up to it reality as he knews it. (1975,p.6)

1 ( L .
The Dartrouth Seminar is the co ~on name for a conference held at Dartmouth

College in 1966 entitled the Anglo A-erican Conference on the Teaching of English.
Fifty American and British Faglish educators participated in the conference to

digeuss iwsues reparding the Fnglish curriculum.
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TDuring the last decade programs in this country began to show influence

and between talk, drama, writine, znd literature to build u
b4 b4 >

ro= which evach child van éraw in building a
sersonal represeatation of cxpericace.  (Dixen, 1975, p. 13)
in the persenal growth model, creative drama was scen 2s a central focus

hree wavs as cited by Douglas
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1. rovement and gesture play a larger partt in the
vupression of mcaaing;
-
2. & group wurring toge thor gpon an inprovisation
“veds more deliberatelx and consciously to

collaborate o . .3

wors allews for repetiticn and
Y127 ¢nables the action wore cosily
status. (Dixzon, 1v75, p. 37)

ita is not available 1s to the number of school districts in tie United
St.ates involvineg children in expericnces in creative drema, nor on the specific
o2 & b4

influocnce of Dartmenth.  However, any incro.ses in involvy-ment in creative
dreoma rosuliting from recent publications, ¢orriculam guaides, c¢ollege courses,
and in-scervice offorts are jeopardized by current cenditions including limited
cviomie rooeurees, teacher cut-backs, declining enrollsents, the "back to

he bauics" swvement which stresses moestery of narrowly defined sxills, and
the concurrent movenent to prov.de sdditicaal funding for the gifted. The
Titter sovement may make what creative dramaties exists in the schools something

for <nly the chosen few, not an intigral -ort of the lunguage arts program

irportant for all children.
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Faced with these connter preponents of creative dramatics
need to Tace critical croestions rezarding the efficacy of participation in
croative dr mntics cspoerienves as a regular part of the language arts
nroegrem. To date, while wist ¢laims are made concerning the effects of
creative dronirics, these are not supported by a2 body of empirical research
doh o is still in its infancy in tnis complex field.

Ticed with this situation, what I propese to do in the remalining
time is to let vou ciperience some of the uses of language which spontaneous
drama nernits, Jdiscuss a schema for varying styles of language, and to

use of these styles in the drama activity.

1

Pavtdcivatony Lesk 4n Creative Dramaidcs
Now so that we can ~—mon base of c¢xperience for later talk, let's

Lecuoe involved in some dramatic activity.

1. Listening Exercise

Closc vour eyes, please, if you will. Shut out every sound that exists

cxeept the sound of your vwn natural breathing or your own heartbeat. Don't

breathe in any special way, just the sound of your own natural breathing.

Now listen te any scunds that you can hear Inside the room that we
arve sitting in.
Now listen to any sounds that you can hear outside the rooi but in

the bui.ding.

the building, on the street outside

“ow listen to sonnds just outside

or in the nearby environment.

lldvas for dramatic activity are adapted from Development Through Drama
by Brian Way (1967). -
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Now listen to sounds in your own home. And now to your own natural
breathing.
2. Colors

Now open vour eves and look at the back of one hand. How many colors
can you sce in the back of cne hzaud? Don't try to tell me zbout it, just
notice how many different colors you can sce.

Now sce if rou can find any of the colors somewhere else in the room.
M:vbe in the walls, carpet, or furniture.

Now turn to a partner near you snd share together the scunds you
hcard or the colors you saw and how they might have matched up. Chat with
a partner about the different expericnces yeu had. *

3. Cymbal Signal

Good, ycu reacted just as you should when you heard the cymbal sound.
You froze. “henever you hear it today I woander if you can stop talking or
moving so quickly that you would He 1iko a statue frozen right in the middle
of a word. Do you think you can? Shall we try? Tell your partner about
what might have been making a sound you heard, siiowing them what it was like.

* Good. Let's sce if you can freceze that quickly whenever vou hear the
sound today.
4. Details of Architecture

A momcnt &go you noticed colours in the room. Now examine the overall
architecture of the room. Yotice all its details in such a way that you could
sketen a plan of it when you are no longer here.

Now find a partner and without looking around describe features you've

noticed. *



5. TUse for the Room

Now in a minute when I say so, not before, form a group of five.

Js

And in your group decide on a use other than & mecting room or 2 room in a
hotel for this rocm vou've exumined so carefully. Decide on a use and decide

se it over the radio to cuvnvince others of its value

Yoo

on 2 way to advert
for the purpuse you see. Your ad can be only thi~tv scconds long. It must
involve every member in an active role and you can involve only cne person
2s an aanouncer. You will have 2 minutes to plan your ad. Begin now.

(2 minutes) *

Yow yoir've had time to plan vour ads to sell this space. When you
hear the cymbal begin your thirty sccond cormerical ending it whem you hear
the c¢»mbhal again. Begin now. * (1 minute) *

Talk in your group about your commerical to sell the space. *

Let's hear from each group in a word or two about the use vou planned
for the room.

This brief bit of drama work can serve to highlight the contributions

which creative dramatics can make to the development of a child's competence

with a range of linguistic styles serving differing functions.

Styles ¢4 Language Tnvofved 4n Drama

To examine the range of functions of Ianguage offered in a creative dramatics
expericence it is helpful to refer to James Britton's schema of language functions.
(1971) Britton, in exploring the functions of extended discourse, has identified
two major roles of language use. One is the participant role in which the
speaker operates in the actual world, using language to get something done.
The second role is the spectator role in which the speaker uses language repre-
sentationally or syrbolically, being "concerned with events not now taking
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lnce {past cvents or imagined events / being / concerned with them per se . . .
p P g ’ 18 p

and not as 2 neans to some ongoing transaction with the actual" (Britton, 1971,

p. 209).

Britton also discusses functions of language centering on the expressive
function which "straddles the participant/spectator distinction," (1971, p. 210)
as shown in the model. The transactional function is the full participant
role, while the poetic function, or language involving the verbal arts, is the
full spectatorial role. Expressive langﬁagé, the mode most used in personal

3&%—to—face communication, is free to move between participatory and spectatorial
language. For example, if on your return frem this trip you begin to tell a
colleague of vour expericnce you may begin in the expressive spectatorial
made. You may shift to participatury expressive language if the colleague
inquires about the meetings you attended. If the colleague is most responsive
to your story you may shift to the poetic function of languige if you begin

to construct a story of conventicen experiences. 1If, however, your colleague

is a superior who asks that you justify time and financial support for the trip
based on your attendi:nce at meetings yvou may switch quickly to the transactional
function of participatory languige. Most likely, however, as Britton notes in

a similar example, you and your col’ .:gue would continue in the #xpressive
function to ecxchange experiences, ic as, and reactions, somctimes in the

participatory role and sometimes in the spectatorial role. (1971, p. 210)

Vanying Uses cf language 4in Creative Dramatich
Having established a theory of the varying uses of language based on the
function language scrves and the purpose or role of the generator and receiver

of the language, consideration should return to the question of the role which
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PARTICIPANT SPECTATOR
ROLE i : ROLE
TRAUSACTIONAL - EAPRESSIVE - POETIC

Britton, Jamcs, What's the Use? A Schematic Account of Language Functions,
"The Context of Language.". A.M. Wilkinson, cditor. FEducational Review,
Vol. 23, June, 1971, p. 210.
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creative dramatics can play in providing opportunities for such uses of language.
Even in our brief cxperience with creative drazmatics both participatory and
spectatorial uses of languuage occurred.

In reflecting with a partner on sounds and colors or the details of the
room vou experienced, spectatorial language was emploved, probably in the
ecxpressive mode, as you were involved in verbal image-making to share experiences.
Had someone been so moved by their sounds or colors as to move from any
immc~diate concern for the :sharing to ultimate attention to the shaping of
experience then the poetic function would have been cmployed. Though use of
poetic language seems unlikely in this situation it is clearly possible in
dramat ic experiences of greater depth and involvement.

Throughout the c:pericnce as you received instructicns the participatory
role was cmploved, as it was in your two minutes of planning for the ad.
Actually doing the ad represents one of the fascinating dualities of language
function which drama permits and shows how drama can widen the range of
Tinguistic opportunities and voices which a child can experience. On the one
hand your use of language in creating the ad was participatory since you were
acting in the real world to sell the roem. However, since imagined events were
involved the language was spectatorial. Through drama children can operate
in the '"real world"” at a participatory level without the limits or burdens
of their own reality. That creative drama offers the child opportunity to use
such varied styles of language adds to its contributions to the total language
arts program.

Carefully controlled longitudinal rescarch is necded to support this
rationale for the contributions of creative drama in developing facility in

the use of language for both its more commonly recognized role of symbolism

9
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to make reality from cxpericnce and for growth in ability to use language

”

for all its functions, a goal important in a comprehensive language arts
—_ .. i
program. This is only one important research question regarding the contri-
{
butions of creative dramatics which needs to be undertaken in this period

of c¢ducational turmoil.
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