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OBJECTIVES
Hzticnel Follow Tarcugr evaluation has foeused on lZoe7veticon oF

roitow Through children and the exient to which differzice
can be atiributed to different models of the program. Kith this zvaluat:un
criterion and in accordance witrn tne language competency goal
orogram, the Foliow Througrn group and the Non-Follow Through group
sequently referred to as FT and LFT)} were comparza in accordance wrth iz
following objectives:

1. To identify uifferencszs cetween

(Y3

t
nay Se the result of tne tyoes of instru
2. Tu identify siiniler icics uelwgen the LwW0 groups 07 reedérs wiiil)
are the result of a single reading process, carried on by each
child with varying degrees of proficiency.

In order to acnieve the above objectives, the ygroups were compared
with regard to the frequency of their miscues, the acceptabiiity of these
miscues within the context of the entire story, the degree to which each f
the cueing systems was used within each group, the guality of the retellings
produced by each group, and other criteria which will be discussed within

the body of this report.

LIMITATIONS

One limitation of this study is the lack of infcrmation about the
ldnguaye backgrounds of the cnhildren in the study. Evidences of Black
dialect in the reading of Elack chiidren were coded as dialect and were
given full syntactic and semantic acceptability. However, when the children
were not Black, this determinaticn was not so readily made. The only re-
course was to Ssearch for the came features in their oral retellings. UWhere
there was no such evidence in the retelling, these features were not coded
as dialect and were yererally not considered to be acceptable (see discussion,
pp. 12).

There were, however, very few instances in which Elack dialect
features were found in non-Black readers with no substantiating evidence of
Black dialect influence in the crdl retellings. Thiz 135 dua to the fact
that children tond to 2xhibit rore of tneir own dialect in their spoken

Janguage tnan 1n reading [Ducdiman, nopress).  in ndadition, with the ve. e

of data collected [see oo &), oo Vi canlers rewe 1ilie difterence,
ultimately. lNevertnelesc, <rae 1o . Fonitation ot the study which could o

8
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avoided in future research by gathering as much informaticn abcut the nome
language as possible from school records and by taking larger samples cf
cral language from the children who exhibit suspected divergeni dialect
features in tneir reading.

A second Timitation was the amount of time available for testing
the stories chosen for the study. As will be discussed (see p. 5 ), the
stories chosen did meet the established criteria, but they precvided some
problems for the readers. However, the stories proved to be appropriate
in terms of “ficulty, as only one child's reading had to be eliminated
due to an insufficient number of miscues, and the retelling scores in this
study are camparable to those scored in the latest miscue research
(Goodman, in press; see p. 630of this report).

VOLUME OF DATA
Miscue analysis generates a large volume of data which can be

analyzed separately and then combined in various ways to discover patterns
and correlations. Seventy-three children were used in this study, and a
minimum of twenty-five miscues for each child was coded in each of seven
categories. (There are twenty-one decisions to be made within the seven
categories.) This means that a minimum of 12,775 separate bits of data
were analyzed. In addition, the retellings generate more information, and
there is a great deal of qualitative information available as well.




CHAPTER TiC
METHODOLOGY

SELECTION OF STORIES
Due to the fact that children at any given grade represent a wide
range of reading levels, stories were chosen which ranged from the priner

through sixth grade so that each reader would be provided with a task wnicr
was as equivalent in difficulty as possible to that of every other reade:.
(See Appendix A for sources of stories used.) These stories viere taken
from basal readers because they are presumably ranked according to read-
ability criteria, although such criteria do not provide for concept ‘load

or the individual child's experience, which may enhance or interfere witn
an understanding of the story.

All the stories used had to be of sufficient length to provide the
readers with a complete and plausible text and of sufficient difficulty
for the individual reader to generate at least twenty-five non-dialect
miscues. The stories also had to be unfamiliar to the child.

In addition, the following criteria were used in the selection of
storijes:

1. Setting - urban and contemporary.
2. Main characters - believable; representative of various socio--
economic groups; female as well as male.
Interesting story line.
Some concept to bc developed through the reading.
Predominantly standard dialect.

Theme which would generally be relevant to the children in the
¢

[S2 TINS5 B S 08

study.
Events which would generally be relevant to the children in the

~I1

study.
Table 1 presents the stories in relation to these criteria.

SELECTION OF SITE

Four Follow Through schools in Wichita, Kansas, were chosen for
this study. Of the 19 communities where the TEEM program has been implemented,
Wichita provides the most credible experimental group, due to the fact that

the Follow Through children were pre-<elected five years ago and have been
followed ciosely ever since. Chitdren in four Non-Follow Through schools
were alsc available to gferve as the Comparison group.

) 5
v~ 10




TGLE 1
SELECTED STORIES AND CRITERIA FOR SELECTIC

e

Sty | Mein |
Maber Level | Title Language Setting ) Charecters ! Concept Bevelepes
{ ' | '
o 0 |
l it ? Priner | Une, Teo, Three, ol | Sancard Urban, | Kiddle-class; Black | How vumors spread
o Contemporary | énd white; nale i
| |
l i L
02 | Grade 1| Presents Don't Walk Standard Urban, | Middle-class; Black; | Relation of story
huay Contemorary | female title to plot
(3 | fGrace 2 | Tne Yoice from the Standard Urban, | Middle-class; Black | Appropriateness of
Deep Contemporary | and white; male 12bels on boxes
04 | Grade 3 | The ifonster Standard Urban, | Middle-class; Black; | The pover of sugges-
and Contemporary | male and female tion
ColToquial
| 05 | Grade & | Tie Pecple Downstaivs | Standard Urban, | Middle-class; white; | Consideration fer
| Contemporary | male and female neighbors
06 | Grade 5 | The Pest Standard Urban. | Poor; Black; male | Chenge of attitude
| | and Contemnorary toward younger boy
| (ol Tecuial
[ye diaject*
07 | Grade 6 | Maria's Big Experiment | Standard Urban, | Middle-class; Spanish! Maria's changing at-
“ Contamporary | Amgrican; female titude about herself
S ;

*See page 12 for discussion of eye dialect,
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SETTING FOR TAPING
The settings varied for tre taping according te the facilities

available at the different schools. Usuaily a small raom or the sor )
Vibrary was available, but 5% times a roorm hid to be shared with other
children. [his did not pese many preblems.  However, two tapes had to

be eliminatsd v the stuly because of excessive background noise

SELECTICN CF TURJECTS
Dlects participating 1r tre reading miscue analys‘e

werg third grace students whu had heer in the TLEM program for three or

“gre yeirs. Tre cther I subjects were chosen from the Non-Folive Throu,h

76 subjects were choser ¢n the basts of intormal classrooe

teacrer cvz.sation: ard a need 10 balance tne participants evenly accordirg

e sex. bacn tealrer wis asked to rate rer students in the fol Jowing

catezorres atcunding to reading atyrinty:  superior, effective, a2verajs, 12ast

effective. Tre researiher toen rede random choices of sudjects from ezch

group and each Jlassificaticon of male and female.

- *am o~ R el % - ¢
MATOMING OF 5‘«."1\(,4'. AND STORIES

Tre readin; selecticn fur ealh s.bject was also determined by teacher

evaluaticn. For exa—ple, if the teacrer estimate rated the child as an
Averaze reader, the (hild woyld bejin realdiry "The Pecple Downstairs,”, 2
fourth-grade story (see [nstructicns to Researcher, Appendix 8). The firal
readirg selectror ulitimately chosen for each youngster would vary from the

grigiral selecticr, Powever, 1€ the research found the inftial story chosen

[ 4
L

3 te 150 frustrating or rmot crallenjing emough for the subject. To cbtain

alecLate 22ta, eazr zhild rust gererate at least 25 miscues (deviaticns from
the realing text) ir tre reading sa-ple. Table 2 shows the sample breakdown.
In #diiticn to estimatirg the children's readirg level, tre classroom
tea e s were arked Ly tre researcter, "what 30 v0u use On 2 regular basis
for realing text arn? materials”, and "U0 you use 2ny additiomal or supplermentary
raterials at 27y U'7e durimg your rexding irstruction?™ Table 3 indicates
Basic ard suptlememtal =ateriais and procedures listed by these teachers. (F
the five FT teashers whiy provided irformatiom about their program, only teo
listed the Lary sperienie Aoproach 2% pert of their Dasic prograr, and
are teacher mi
Soumds $F Lamge2ge was Corsidered (o be 2 supplement to the basic

Progran Sor twd tealhers amd wis mot Tisted al all by ihree teacters. e

13
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TABLE 2

INOIVIDUAL BREAKCIRN ON THE SELECTED STORJES

Star :
S 1 Tl Selactus Souree Nysal Level | Follow Through | Hnn-Fellow Through
T e, T, Thres, b | Around the City [Bank Street Primer 0 qirls 2 qrls
| Series) Mackillan Co., WY 2 boys 0 boys
' ¢ total 2 tota]
N eeoats Jor't ok Slye Dilly Dilly, Economy Grade | 1 girl 0 qfrls
oy Comnany, Cklahoma City 1 boy 1_boy
? 2 total T tota]
Yoo Uyice from ihe Deep | Far and Away, American Book, | Grade 2 0 qirls 1 gin
| ew York ] boy 3 boys
| T total T total
o The Momster City Stdewalks [Bank Strest Grade 3 § qirls 1 qirl
| Serves) MacMiNan Co., WY & boys 1 boy
| T tota! 7 total
o e Teople Downstafrs | Young Americaeli, Lyoms & Grade 4 5 qirls 3 girls
j Carnahan, Chicagd 3 boys 5 boys
| Tt T total
% : Tra lest Bagic headinged, Lippencott, Grade 5 5 girls 6 qfrls
New York 5 boys . boys
| T sotal 10 tota)
o Yiriy's 3iq Dxgerirent | Galaxies, MoughteneMiffiin, Grade 6 ¢ qirls § qirls
f Basten 3 boys 4 boys
| i T toti T total
[ 17 girls 19 girls
| 19 boys 18 boys
| | FwA | I ToTRe
: ; e

*Three 5f the 76 reading samples wore nol ysed iR the study « one, because 1% contaired oniy {4 niscues, and two beca:se

the tanas were t00 dFficylt to ynderstond because of dackoround roise,

Aruitoxt provided by Eic

ERIC
AR



TABLE 3

MATERIALS AND PROCEDURES USED BY TEACHERS
GF CHILDREN IN THE STUDY

Follow Through Schools

School 1

Teacher

Teacher
| Szhool 2

i

L¥]

Suppiemental

Number ot S.liecus !
in Each © _s% |

PRSI PR -

Programmed materials
Language Experience
Sounds of Language

O

Teacher H3sal Feaders Sounds of Languagqe 3
Progranmed materials
Seneol 3
¢ Teacrer | Lanjuage txperienie  esemeees 6
{ Easal Fesders
§ Teacrer Larjuage txperience  eesemees :
% bisai Peagers
School &
© Teagrer TSutstrtute teachery, eseeeee- 8
! ng infcrmaticn avail-
| atle, .
L - 36 TOTAL
; wen-Follow Through Schools
} £isic Prozoanc Supplemental Numper of Subjects
; in Each Class
[ - I e I
iSchaai <
I Teacrer Basal meagers C.olicating Masters 10
%Schoc1‘§
Teasher ] Za337 vealers Jtrer Sasal Readers 5
s Teacher ¢ Zagal feiZess eeecve-e-
‘scrool 7
| Teazrer Tyt Tervles el ieas s
Schooi &
Teazrer ] T3ty <ezlaes tree Zasal Feaders 1
Teazrer ¢ S353% Seaziers Liorary BEooks Z

37 TCTAL

FT-

ERIC

Aruitoxt provided by Eic:
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of the NFT teachers listed the Languaae Experience Arprioch or Sound:
of Language, tut one teacher indicated that library bocks were consice et
supplemental to her progran.

Thus, according to teacher reports, a minimum of eleven T
children were not 1rvolved witi language experience during this school
year, and a mimimu~ of eleven FT children bod not riead Scunds of Lang. o
during this school year. At least three FT children had nct been given any

of the recommended instruction or iraterials, and none of the FT teachers
indicated that independent reading or library bcoks were a part of the
reading progran.
TRAINING CF RESEARCHER

The field researcner spent approximately 50 hours in training

for this assignment. This training consisted of becoming familiar with
procedures to be used 1n ¢ollecting the data and in testing the stormi,

to be ysed as the tinal selections in the study. The field researcher
becare thorcushly famiiiar with the stories to be used. The guide
questicns for story retellings (Appendix C) were discussed, and the field
researcher listened to tapes of retellings done by an experienced
researcher. Students ir the Tucson area were used by the researcher

tor practice data-gatrering sessions for approximately one week prior

*o the callection cf data at the Wichita site. These practice sessions

acre razgrded on tapz :~d evaluated ir meetings of the researchers.

TESTING PROCECCET

Tach cublect i3 tcld prior to the reading thizt no help would
Le o5t Tre .3 8ot 33 ercourajed t0 guess at unknown werds or skip
thor 1F re 0njire Tra child tken rezd the entire selection uraided.
SNALYSLS PRll D ORE

Listerirz. 3 _.isetle audiotape recording wis —agde of each child's

-

read:r, and rotalitng, and trese tapes were listered to by twd reseivchers

irdererdenziy.  Trs disaivcerents between the two markzd cepies were then
Prytered t. v, Lottt vagearchers, and, if recessary, by a third listener
snopeinl.e 2fcoea e, see Azpentix T for examples of riscue Tarkergs).
Toitral & cuzesscher tmon (cded tre fivst Z5 non-diaiect miscues
€3r 2alt reziae, Lsing tre mew 3M07t form of the Reading Miscue Iniontory

a
(r. 5cci7an, B.ves, 27 Li-~tioe sl 1374y, The coding was checked Dy 3
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Three of tre varianles exanined in thiv study deal with the sentesce
as a whole. They are:
1. wyntactic az.o,apil:t.
2. semantic acceptabiiity
3. meaning chanae
These categories 1nclude corrections, and decisions are based on the sentcarce
as it was left by the recder.
For exanpie, the following sentence has four word-level riscue,

which must be considerad tegetner:

{Excerpt fron the reading of "The Voree froo the Deep” by a NFT ~rader;

, e LN o~
- LY | Py - (,“,1

e
. Ko, [ se - | eoler who.t
( Two \ sets  of A\ rollers ra

——— e

This sentence was finaily lert as:

Two sits of rollers ran on slide.

Jdn the syntactic level, the sentence was judged to be acceptable,
On the semantic level 1t was unacceptable, and there was a high degree of
meaning change.

The substitution of si:: for geis, roller for rollers, vhae for
ri%, and o for o were then coded on the word level for correction,
graphic and sounrd similarity, and grammatical function.

The following categories were coded for each sentence read:

1. Syntactic acceptability - whether the miscue or miscues resulted
in a senterce which was syntactically acceptable within the con-
text of the wicie story.

2. Semantic acuieptability - whether the miscue or miscues resulted
ir a sentence which was semantically acceptable within the con-
text of the whole story.

3. Meaning charge - whether the miscue or miscues resulted in
substantial, minimal, o no m=aming change within the context of
the wnole stcry.

The correction category w2s cided for @ach miscue produced:
Yes = the ~niscue wis corrested.
;‘ba nai

Sons Jurre .t = e readers produced the eoxpelted response and
ok o it

m3ide mgre than one attempt oLus
o correct the miscue.

O

ERIC
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The following <atejuries were coded for cach word-lesel sub-
stitution miscue:

1

1. Graphic sirtic ity - the degree to which trg miscuo was
y g
graphically ziunicr to the voresied roszp s (the word 11
the teat).

2. Sound samtlarity - the deyree to which the miscue was simiiar
in sound to the expected response.

3. Grarmatical function - whether the miscue had the same graim.ati-
cal function as tre expected response.

Dialect: Phonolcgrcal dialect, such as scariin’ for octorring,
sowrre for spres, and oicmen. for upuroment were not considered nmiscues
and were not coded.

As was mentiored eariter (p. 3), non-phonclugical Black dialect
features were ccded as dialect for the Black readers and any other
readers who exhibited such features in their cral retellings. If there
was no evidence ot thnese teatures in the oral language of the readers,
they were treated as nor-dialect miscues. For exampie, the substitution
of zal& for :ul i would be coded as syntactically and semantically
acceptable, with nc meaning change. For cther readers this substitution
would be cunsidered a non-dialect miscue, which might or might not have
syntactic and semantic acceptability, depending upon the context. unless
that reader alsc exhibtited this substitution of the null form of the past
tense ending in the retelliing of the story.

Some substitut e occurred so frequentiy arong all the children
that they were consic —ed dralect, either as a teature of a working-class
dialect, 2 ftorm of re.uister, or 3 child-reiated dialect feature. Some

exanples are [.yiou for U ., and sewl for renlly.

Eye dralect: 2oocostoriel 06 and 07 made use of repetition to

indicate that tho nar e as upset.  Exa-ple:r  "S-Sorry o disturbed

gl . Ma~1a's Big Experirent’. p. 56) Story (06 rade

you,"” Maria st:m
use of a small a“ount _° ave dislect, which i3 dcfined as the ruthor's
atterpt 0 show Testares o7 3 cmaracter’s dialect or idioiect n writing.

for exarple, Lre Barz . ter in the Story 15 an Italian Grerican, and ks

speech 15 rez cuenzd see dYatent £xa~p'e:  "Ycu Vook-a ckay to ne,”
the ¢14 ~anm 321 - t. L F92) Dafficgithes with theza featices
were ngt ccunted 3s ~iszaos. AL 2 matter of falt, the most Cotron

reading of the anc.e sentern.e for the children in this study was the «o-

conterporary eagress.cm. v, ool A-GW to mel which would be syrtectiovily

and semanticatiy 3,923k’ 2 "n (15 Own right.
4N
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Names: Substitutiun miscues on names ac”i coded the first time
they occuried and igncred thereaftier. They were given il .yntactic oo
semantic acceptability and were coded only to provide i.iovination abo.t ine
degree of graphophonic similarity between the miscue and Lhe name.

Multiple attempts: ‘fl:lple ctiempts werces teste (word-for-word

substitutions for words which occurred more than orze in the story) we.c
coded only the first tire they appeared. They continued to obe consiiared
when dealing with the syntactic and semantic acceptability of the sentence
in which they occurvc | end the degree of reaning change which resuited.
Exampie: the word :i. occurs twice in “"The Peopie Downstairs." One
reader substituted . tor :ir. both times. The firct cccurrence of this
miscue was counted and coded tor graphic and sound similarity and grammatical
function, and the sentence 1n which it occurred was considered syntactically
acceptable but semanticell, ..icceptable with a hign degree of meaning change.
The second time the riscue cicurred, it was not coded but counted,and the
sentence in which it occurred was considered syntactically acceptable but
semantically unacceptable witn a high degree of meaning change.

When multiple attergts cn the same word occurred at one point in
the text, the first attemgt was coded on the word level, and the last
attemnt was considered on the senterce level. Example: One reader sub-
stituted ~ox, then woriruos for wowen.  The word =~ was coded on the word
level for graphic and sound similarity and grammatical function. The word
worimay was considered when determining the syntactic and semantic accepta-
bility of the sentence and the degree of meaning change which resuited.
This procedure was introduced with the short form of the RMI.

TOMPUTER ANALYSIS
The coded riscuc: were keypuncned and fed 'nto a computer to

obtain individual statistics for each subject. 7This combined cdata was then
run through an SPSS Statistical Fackage for the Sacial Studies) program

for tests of statisticel significance and correlations.
3

20



CHAPTEK THRLE
IN-DEPTH ANALYSIS OF ONE STORY AND TWO READERS

A CLOSE LOOK AT ONE 5TORY

o

One story, "The Pest” (05), seemed tc be particularly ste.ezo 1
in terms of the understaniing the readers derived from it and iis renia-
bility, as determined by the way the readers handled the Tanquaje.

Al though the higher scores ‘or this story are undoubtedly due in part to
the greater proficiency of the readers, they a~e also judged to be the
effect of the story. [ris story was read by 20 readers, the largest
group in the study, ard ~itk a sample of that size cre would expert that
some of the readers wcouli be lesc effective than others. In addition,
those readers Jjudged to be rost proficient were given story €7, "Marma’s
Big Experirent”. when corpared tc the mean retelling scores obtained

by FT and NFT readers on story 07, the imcan retelling score of both FT
and NFT readers fcr story C6 s signiticantly higher, by a difference

of 19.78 pcints.

In a corparison with the mean retelling scores for all the readers,
toth FT and NFT, reading ail the stories except 06, the mean retelling
score of story £6 15 stiil significantly higher, with a ditference of
13.55 points.

Cf tre se.en Lluries In tne study, story C6, which was taken freom
a fifth grade baz3i ruszar, ranks Tifth in nurher 5f words per sentence,
with an average of z. 2. Tince readability formul:zs often use the average
rumber cf words per sentenie as one critericn for deteemining the difficulty
of the raterial, 3t is5 intzresting that story G 2iss hid <ignificanily

tegores ¢f syntactic

Lo
-
7]
3
(@n]
£ ¢
-
3
(2 d
A
4/
[
Y

nigher scores trzn storiaes U1, 02, O
acceptabiiity ar2 -onivs anje. Trese stortes ail average
fewer words per sentenca than story 06, The twd storias which have nigher
averages o*° wirds per senterce, stories OF arz UL ava significant

fower scores In f=aoLoo 3cgeltasoiity and rorsral oard o omeaning change,

LR = [N —~ - - - - - T
wwe a8 300 PR ORI, - 3 V: LA ORI Lot Ll [ L3 ‘ 5
- - - - - ~ - A - S £ .~ e~ ~ - 4. - -
the number of woris 220 certence Zzes nlt of jise Jlve & 5058 natostion
&<~ " . - -
of the diff-zulwy L vz -
-
. S
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When the scoies of all the readers in

(%]

who read 06) are corbined and <orpered w1th the o

readers of story

reading con alnost evu 'y wariablie, although not

significant.
One statistically significant scove 1s

per hundred words (MPHW) produced oy the readers of story 06 -- €.4 as

This fi

However,

opposed to 9.1 for the cther stories.

meaningful (see discussion, ;. 23).

a higher percentage of 1nsertions (p <.0%) than the other readers.

insertions are often the result ot the reader'

LS study fexcept thooe

aahinea scores of tho

Lo, the ccarec of story 06 indicaie more preticient

all are statistically

.
inasc.les:

the lower number of

A/

gure alone is not partic. a-!
thece readers also produ ed
Since

s producing a different but

equally acceptable surface structure, thkey can provide another indication

of the effective prccessing of language. The
optional surtace struztu es

Excerpt from the resding of "The Fast" by

- ar . l
'WHere/\§ou coin', Hectg, 2"

Excerpt from the resding of "The Pest” by

feclilcwing are examples of

produced by insertions:

a NfT reader:

a FT reader:

"Oh, sure, Hector Fnewtnftthe kid was lonely, what with his

i

mother away workiny all day.

The readers of s =, {5 also scored si

gnificantly higher with

regard to the substitution of words with different grammatical functions

(p €.004), whila the readers of all the other

stories scored significantly

higher with regard to wurds with khe same grammatical function {p <.02).

This fact in 1tself dees not indicate that sto
Hdowever, the grcup who rzad story 06 alsc had
svntactic accertabil:t,. which indicates that

with different yrarwatical function were, for

acceptable o+ correcmez. Further evidence of

of syntactic intormatior by re group reading

significantly Jower percentage of substituticn

N e lmgem - R I £
Suestignanie grammatical f

function (p < 3,
when the rescar ner (ir

reader 15 tryrg for, o7 unen
which,

N R TR - -
Vopls3r01e Lo ddg

functions, bubt 1t is

is neyer ¢n-oiot

3]

structure

22

-y I - - T
GrLLIon 15 & date

2671518 a5 o

du2 tu the

ry 05 was more readable.

a slightly higher score in

their substitutions of words

the ost part, either

the mcre eftfective processing

story 06 is offered Lty their

s of guesticnable grammatical

gory used

ic structure the
o

€ tein

2. 4 oexarpte fallows:
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Excerpt from the r8ud1hg of “The Peopig Downstairu" Ly a NFT reader:
neichble nice gv)guc hived
"It would be only n81gh or]y s1nceLJe 've heard ne's in bed.”

(The function of wive could be that of a noun or a verk. Since therc
is no clear grammatical structure, the function of wzre is coded as
questionable.)

The higher syntactical acceptability score, the lower perceitage of
substitutions with questionable grammatical function, and the smaller nuarer
of MPHW produce a pattern which suggests that the story had highly pre-
dictable language for these readers.

The pattern which emerges from tne readers of story 06, as indicated
by the higher semantic acceptability scores, retelling scores and percentage
of miscues for which there was little or no meaning change, suggests that
the story resulted in a high degree of comprehension for the readers.

It is not altogether clear why the readers of story 06 demonstrated
more effective reading strategies or produced higher retelling scores.
Perhaps it is due in part to the urban, contemporary setting which makes
the story relevant, or the colloquial nature of the language, which makes
it more predictable. Perhaps it is due to the fact that it presents a
situation with which children can easily identify -- that of a yournger boy
who is considered a pest by an older boy. Children often experience the
burden of responsibility for a younger brother or sister, or are in the
position of being considered a pest by a much-admired older child.

Withcut question, the redundancy provided in the story made it
more understandable (as will be discussed in detail later in this report).
And the plot is complex erough so that the children had a great deal to
think about and retell.

The emotions wniuh the story touched in the readers and their
reactions to the feelings of the characters were expressed well by one
reader:

Excerpt from the reteiling of "The Pest" by a NFT reader:

Researcher: Tell me riore about how he felt about his mom.

Subject: He cared about her. He cared sbout her ‘'caus: he
loved her. He didr't want nothing to happen to her.

Subject: “lause I would do the same thing he did if anybody
trinped my rmother and she's be in hospital.

There arve. undaustedls, other contributing factors in additicn to
those mentior.ed here, and such a phenomenon deserves further jnvestigaticn.

23
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If the factors which make this stoury more readable and relevant for these
children can be identified, the result could be better reading materials for

all children.

A CLOSE LOOK AT THE STRATEGIES OF TWO READERS

One of the usual criteria for determining the proficiency of
readers is the grade level at which they are readinyg. It is usually
assumed that a child reading below grade level is a pcor reader. It i st
be understood, however, that because of the prior knowledge necessary fur
reading any materials, the reader may be able to read some material et
a much higher {evel than other materials, and that the grade level «lone
gives no information about the strategies used by a particular reader or
the effectiveness of those strategies.

Readers can be several levels below the expected level for their
grade and yet be using effcoiive sirategies (those which result in
semantically acceptable renderings of the text). If encouraged, these
strategies will result in rapid growth in their ability to handle more
and more difficult materials, providing that the readers' prior knowledge
and background are equivalent to the task.

A second criterion usually related to reading proficiency is the
number of errors which a reader makes. However, reading tests do not
look at these "errors" in terms of their acceptability within the story
and whether or not they are corrected. The number of errors alone gives

no information about the readers' strategies.

Examples of the use of effective and ineffective strategies as
determined by a depth study using miscue analysis are provided by a FT
reader (002) reading story 07 from a sixth grade basal, and a NFT reader
(150), reading story 32 from a first grade basal. Both readers are boys,
aged nine years, four months at the time the reading sample was taken.
The teacher of FTC02 rated him as an average reader, while NFT150 was
rated as one of the ieast effective readers. Table 4 indicates some
of the percentayges assigned tc the reading of each boy.

In terms of synzzz:ile ceccpadiiZzy (the percentage of sentences
which were grammatically acceptable or corrected), both readers are high,
002 scoring above and 150 sccring slightly below the population meun of
82.79. Both readers also have a hignh percentage of miscues which have the
same grammatical function as the expected response (ER). The following are
examples of sentences which are syntactically acceptable and which retain

the grammatical furcticn of the ER: 24
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TABLE 4
SOME PERCENTAGES SCORED BY TWO READERS

Criterion FT002 NFT150 !
Syntactically Acceptable Sentences 97.62 80.00

Same Grammatical Function 66.67 64.71
Semantically Acceptable Sentences 91.67 63.33

Little or MNo Meaning Change 96.43 76.67
Corrected 40.00 24.14
Unsuccessful Correction 0 13.79
2esidual Score - 8.33 36.67
Non-Words 20.00 0
Hon-Words, Corrected 40.00 -

High Graphic Similarity of Non-Words 100.00 -

High Sound Similarity of Non-Words 100.00 -

High Graphic Similarity of A1l Miscues 80.95 80.00

High Sound Similarity of A1l Miscues 76.19 55.00 (gg’f‘ga)
MPHY 2.78 12.95
Retel1ing Score 54 37

25
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Excerpt from the reading of "Presents Don't Walk Away" by 150:

[?ha'r wes |
"What is it?" asked Mr. Bell.

Excerpt from the reading of "Maria's Big Experiment" by 002:
$ Frobbled
Maria's heart throbbed. _
Although 002 has produced & nonword, he has retained the verb inficction.

so it can be considered a verb.

Semancic acceptzbility (the percentage of sentences which were
acceptable in terms of meaning or corrected) is also high for both readers,
but lower than syntactic acceptability. This will always be true because
readers often produce sentences which are syntactically acceptable but
semantically unacceptable (as in the above example). No sentences in
this study were coded as semantically acceptable but syntactically
unacceptable due to the restriction in the coding system which is based
on the view that semantic acceptability is dependent upon syntactic
acceptability.

This restriction does not apply to the meaning change category,
however, and the percentages of miscues which resulted in minimal or no
meaning change almost equal syntactic acceptability for both readers.
Examples of semantically acceptable sentences before correction follow:

Reader 150:
Bells this
Mr. Bell came up the walk on his way to work.
Reader 002:

she'd ek pe.rimcv\fs

This was the idea she needed to make her experiment more exciting:

With miscues like these, it would be inefficient for the reader to
correct. The meaning of the sentences has not been significantly altered.
Ineffizien:c scriiegizs are characterized by unnecessary perseveration.
The correction percentage, therefore, must be examined in connection with
the resicduz’ sacre, which is the percentage of sentences which were
semantically unacceptable and not corrected. Zffec:ive readers make use
of the correction strategy, but sf izien: readers correct only when their
mistues lose or significantly alter tne meaning of the sentence.

The residual score indicates that the riscues of 002 were unaccept-
able and not corrected only a small percentage of the time. Combined
with the correction percentage, it indicates that this reader produced
many sentences which were semantically acceptable without having to be
corrected. An escnple of this reader's effective use «f correction follows:

26
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score indicates that he 1s starting to become effective in this area,
but he did not retell, or did not choose to contribute, a2s much of the
surface information as did most of tne other readers in this study.
However, he did pruduce a plot statement, which indicates that he was
able to pull together the ideas of the story, and two misconceptions,
which provide evidence of his interaction with the story.

This in-depth description of two readers not only provides informa-
tion about them as individuals but also contributes insights into the
reading process and how it works for all readers:

A1l readers produce miscues because all readers, to varying
degrees, make predictions about what will come next in the

text on the basis of the syntactic and semantic knowledge they
possess. They then seek to confirm these predictions by

sampling from the three cueirng systems. The pro-
ficient reader corrects those miscues which do not fit the
structure of the sentence or the meaning that has been

predicted. When miscues occur which do not interfere with
meaning, the reader often continues reading without realizing

that a miscue nas occurred (Goodman, in press) as in the examples

on p. 19.

With tnis view of reading in mind, the reader of this report now
rossesses scme of the cenceptual background necessary to interact with

the informaticn presented in the next chapter.
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CHAPTER FCUR
RESULTS: MISCUE DATA - GROUP ANALYSIS

The primary cbjectives of this study, as stated on p. 3, arz to
identify the similarities between the Follow Through and Non-Follow
Through groups and the differences between the groups which may be tne
result of instruction. The oral reading miscues c¢f the FT and KFT
readers were coded and subjected to statistical analysis to determine
what these differences and similarities might be.

This chapter will begin with the identification of differences,
followed by a discussion of the similarities.

SIGNIFICANT DIFFERENCES
fCorrection Strategies
When the scores of all tne fT readers for all the stories are

cormbined and compared to the combined scores of all the NFT readers for
all the stories, statistically significant differences become evident
only in the correction strategies used by the two groups (see Figure 1).
The FT group has a smaller percentage of unsuccessful corrections
than the NFT group {p <.018). The FT group also has a larger percentage
of miscues which were not corrected (p<.017). Since the percentages of
syntactic and semantic acceptability scored by the two groups are about
equal, neither group appears to have demonstrated a significantly more

effective strategy than the other.

However, with regard to the efficiency of their strategies, there
is a slight difference. The NFT readers exhibit a more prcnounced
tendency to perseverate, as exemplified by their multiple attempts at one
point in the text. One example of this perseveration on the part of a NFT
reader appears on p. 20; another example of perseveration follows:

Excerpt frcm the reading of “The Monster" by a FT reader:

7. be il
L be v
) 0Lt b T
‘i,OA'\’
30-
2 Don't
T 75, | Doat (&1
2\44£§S¥§¥¥;;2zbe s1lly," she s21d.
O
T
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FIGURE 1
FT and NFT Readers
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A hand count was made of the number ot readers who made mere tian
two attempts at one point in the text, twc aitempts being a miscue ans 7
correction, a repetition of the expected response, or two unsuccessful
attempts -- strategies which were not considered to be inefficient. The
number of attempts made by these readers wes also counted. Some of the
readers in this study made as many as nirc attempts at a single word. Cf
the 36 FT readers, 69z hacd no multiple attempts, while 59% of the 27 T
readers had no multiple atteipts. The average number of multiple attempts
for the FT readers was 3.17, and the average number for the NFT reader:
was 3.41.

Readers who spend a great deal of time trying to correct a word
or phrase are not using efficient strategies. If they have derived no
meaning from the passage after two attempts, they should continue reading
and expect that the text will provide more clues to the meaning if that
concept is important to the story (Smith, 1975). For example, in
“"The Pest," one concept which is important to the story is that of a cellar.
The redundancy with regard to that concept enabled most readers to under-
stand it. The author tells the reader through the context of the story
that the cellar 1s sometnhing that is full of junk and must be cleaned out,
that a door and narrow, steep stairs lead down to 1t, and that it has a
ceiling and a floor. In addition to this information, the author also
refers to the cellar as a basement.

The following excerpts from the reading and reteiling of a NFT
reader serve as a good example of how a concept is developed through the
story:

Sent. 33: It wasn't much of a job -- just cleaning out a
2 clecrer

_(tL 1. clec.r
. cellar.
~——————— :_{corc(‘
Sent. 44: The old man opened the door to the cellar.
- j_p’enr'

. o
A .
Ll '~C.'lfL\(

Sent. 48: Théf\;e]lar was an awful sight .

Sent. 53: It sormertices seemed to Hector that the rmoure trash he took
Caty, ther o oceowas walting rtor himowhen he got back to the
cellar.

(The reeder ~ade no miscues.)
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Excerpt from the retelling of the same reader:

Subject: And then when he was cleaning the basement stairs
something bit him on the leg, and he said, 'Maybe
it's a rat! *

Researcher: And you know what a cellar is, don't you?
Subject: It's something like a basement.

The above reader has used pboth effective and efficient strategies for
obtaining meaning.

The significantly larger percentage of uncorrected miscues, the
significantly smaller percentage of unsuccessful attempts, and the slightly
smaller percentage of perseveration for the FT group, combined with the
equivalent semantic acceptability percentages for both groups, indicate that
FT readers are using the strategy of guessing at unknown words and then
continuing to read, which is an efficient strategy, to a greater extent
than the NFT readers. This strategy reflects reading instruction which
does not focus onprecise reading as its goal.

Significant Differences: Breakdown by Stories

The FT and NFT groups were also divided into various sub-groups
to discover specifically where the differences could be found.

Stories 01, 02, and 03. Each story was analyzed separately for
a comparison of the FT and NFT groups, with the exception of stories 01,
02, and 0Z. Because of the small numbers of readers for these stories,
the scores were combined tocreatean N of five FT and seven NFT readers.
Comparison of the two groups reading these three stories revealed no

significant differences between them.

Story 04. Analysis of story 04 reveals a significantly higher
percentage of high graphic {p <.047) and sound similarity (p <.046) in the
reading of the NFT group. This difference can be attributed partly to a
larger percentage of dialect on the part of the NFT readers. While both
the readers in the NFT group exhibited divergent dialect features, only
two of the eight FT readers exhibited divergent dialect features. Dialect
substitution miscues will alwzys be hiah in graphic and sound similarity,
as demonstrated by the following example of dialect miscues from the

reading of the two NFT reacers: N
monster d; r.(,a')(’,'\/\:l) \/OU.@
monsters noises “But you're wrong."
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With the exclusion of dialect miscues, over neif ine iiiscues with high
graphic and sound similarity produced by thzse LFT rezders were semanticaily
unacceptable before correction. Scme were ccrrected and scme were ief:
unacceptable.

Excerpt from the reading of "The Monster" by two NFT readers:

(D) ,
6U.T g L cn
A ‘lIibet you think I sleep in this house at nignt."

cf‘c
"I go around locking in windows anuu>Car1ngibeople

High graphic and sound _imijarities are coded if the miscue resemblzs the
ER in at least two parts. for example, serzrizg resembles scaring both
graphically and phonically at the beginning and at the end of the word.

The substituticn of seraping for ecarirg persisted fer this
reader through the whole story, and her ccnfusion was apparent in the
retelling when she used the two terms interchangeably:

Subject: He didn't want her to watch no monster shows. And he
scared her on the telephone. And she didn't want to
watch what he watched. And he scraped her. He scared
her at school. He scared her at the window. He came
in the house. He scraped her.

Some words which had little or no graphic or sound similarity to
the ER were semantically acceptable for these two NFT readers, as in the
following example:

So Bill thought of a way to make his younger sister stop
2leoking runster

uc 1. leo k., “3 ~mons ~ P::-fvtrc‘_,
liking~™ monster slows.
The substitution of ziztures for ciowe is 2 high quality miscue (semantically
acceptable), even though it uzars only slight graphic and sound resemblance
to the ER.
CR Ry
1, _>le
Ill{ou rec\\raz‘/ i

Although it has Tlittle craphic or sound similarity to the ER, the substitu-

tion of ¢<lly is a good miscue in this cortexrt.

Graphic zrd sound sinilarity scores alcne de not provide a clear
picture of wrat the reader 15 doing. High graphic and sound sinmilarity may
be the result of the readers' use of their own dialect, which is an indica-
tion that they are 7getting reaning from their reading, or it can mean that
they are producing nonworid, and ctrer serantically unacceptable miscues.
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Story 05. The only significant differences between the groups for
story 05 are in graphic similarity. The FT group has a significantiy higher
percentage of miscues which nave high graphic similarity (p <.042), and tie
NFT group has a significantly higher percentage of miscues with some graphic
similarity (p <.043). Acain, the high graphic similarity is partly attrib-
utable to dialect. None of the NFT readers for this story demonstrated
evidence of divergent dialect influence in their reading, while three ¢°
the FT readers exhibited divergent dialect influence.

Another reason for the larger percentage of high graphic similarity
for the FT readers is that there are many names in this story, for which
the FT readers substituted miscues with high graphic similarity more often
than did the NFT group. Unfamiliar names are often difficult to pronounce,
and the reader's best strategy is to decide on a name which graphically
resembles the one in the story and use it consistently. Following are
examples of this strategy taken from the reading of the FT group:

Observed Response:  Joanny Shena Franklins George
Expected Response:  Joey Sherrill  Flannigans Georgie

Excluding diaiect miscues and names, over half the miscues of the
FT readers with high graphic similarity were unacceptable before correction.
And, as with the NFT readers of story 04, not all were corrected. Once
dgain. however, the groups were similar with regard to semantic and syntactic
acceptabi]fty.

Most miscues have at least some graphic similarity to the ER, and
both groups for story 05 have small percentages in the category of no
graphic similarity. Since the FT group has the largest percentage of high
graphic similarity, and all the miscues are predominantly in the "high"
or “some" categories, it is then to be expected that the NFT group would
have the significantly higher percentage of miscues with some graphic
similarity.

Story 06. In s+tiry 06 the NFT group has a higher percentage of
corrected nonwords than does the FT group (p <.005). Nonwords are generally
judged to be unaccepiable, as they have no meaning. However, readers have
only two alternatives when encountering words for which they have no
experiential background: they can omit the word or substitute a nonwcrd.
The substitution of a nonword which retains the grammatical function of the
ER is preferable to an zinnssion of the word, because the nonword serves as
a place-nolder and keeps the gramnatical structure intact so that the

37
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The FT group produced fewer nonwords -- 21 as compared to the 32
nonwords produced by the NFT group. Every resader in both groups producczd
at least one nonword. Eight of the NFT readers corrected at least one
nonword; none of the FT readers corrected any nonwords. Examples of
nonwords ($) follow:

Excerpt from the reading of "The Pest" by a NFT reader:
6e) 2 :#c)raod oy
“But Mom didn't hold a\grudge.
Excerpt from the reading of “"The Pest"” by a FT reader:
(Ci$iait
"And all because scme\idict nhad left a skate on the apartment

house stairs."

fach group scored about the same percentage of unsuccessful correc-
tions of nonwords, and only cne reader (NFT) abandoned the ER to substitute
a nonword.

If the corrected nonwords of the NFT group are subtracted from
their total of 32 nonwords, it can be seen that the two groups (with the
same number of readers) produced the same number of nonwords which were
not successfully corrected. The semantic acceptability percentages show
no significant differences between the groups.

The word ZdZoz in this story produced the largest number of nonwords.
Eight NFT and four FT readers substituted a nonword for idZoz. The word
was omitted by one NFT reader and two FT readers. In addition, three FT
readers substituted real words. These substitutions are shown below:

Observed Responses: QggglE:_lgigﬁs, knothead;
Expected Response: And all because some idiot had left a skate on
the apartment house stairs.

Story 07. The NFT group has a significantly higher percentage of
omissions in this story (p <.038). The following table (Table 5) shows
the breakdown of the omissions for the groups:
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TABLE 5
OMISSIONS OF FT AND NFT GROUPS - STORY 07

FT NFT
Semantically Acceptable/Not Corrected 50% 35%
Not Semantically Acceptable/Not Corrected *16.67% 32%
Semantically Acceptable/Corrected *16.67% 152
Not Semantically Acceptable/Corrected *16.67% 15%
Omission of Whole Line 0 * 3%

*0Only one case

As can be seen in Table 5, the highest percentage of omissions
occurred in the category of semantically acceptable and not corrected for
both groups. This percentage gives an indication of the efficiency of
the reading. Miscues which are semantically acceptable, as in the
following examples, should not be corrected:

Excerpt from the reading of "Maria's Big Experiment" by a NFT reader:

"Maria(EEEE)withheld one of these elements from each of the

other plants.”

Excerpt from the reading of "Maria's Big Experiment" by a FT reader:
“Have you ever thought what would happen to a plant if you

withheld sun from just a few buds?"

The second higrnest category for the NFT group was the percentage
of omissions which were not semantically acceptable and not corrected.
This percentage gives an indication of the effectiveness of the reading.
Only 15% of the semantically unacceptable omission miscues of the NFT
group were corrected. An example follows:

Excernt from the reading of a lIFT reader:

QEEEDto come along, Maria?"
This miscue results in a syntactically unacceptable sentence and, therefore,
a semantically unacceptable one.

One of the NFT reader's omissions was the omission of a whcle line.
This phenomenon will be discussed later in the report.

Two-thirds ¢f the omissions of the NFT group were not success-
fully corrected. Of these, about half were semantically unacceptable
and should have been corrected. T[hese children seemed to prefer to omit
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words rather than make guesses, and this results from a too-careful
focus on letter-sound relationships (Biemiller, 1970).

Significant Differences: Breakdown by Sex

Girls. No significant differences emerge with regard to the
reading of the FT girls for all stories as compared to the reading of
all stories by the NFT girls.

Boys. Comparison of the FT boys with the NFT boys for all stories
reveals only one significant difference: the FT boys have a higher per-
centage of uncorrected miscues (p<.03) than the NFT boys. Because there
are no significant differences between the groups in syntactic or semantic
acceptability, the correction strategy of the FT group again appears to
have been as effective as that of the NFT group and more efficient (see

prior discussion, p. 27).

Significant Differences: Breakdown by Teacher Estimate

Prior to choosing the children for the study, the researcher
_asked the teachers to list their most effective readers and their least
effective readars. Those children not listed were considered to be in
the average range. From the list of most effective readers, teachers
were then asked to indicate which children they would consider to be
superior. None of the FT teachers rated any of their children as superior
readers. '

Equal numbers of boys and girls were then randomly chosen from
each of the categories of teacher estimates in FT and NFT classrooms.
These teacher estimates were used as a means of determining the story
which each child would read. However, the researcher sometimes had to
move the children to a higher-level sisry if they did not make at least 25

miscues, or back to a lower-level story if they were overly frustrated-

by the material.

For this study a compariscn was made between the FT and NFT readers
in each category of teacher estimates.

Category 1: Least Effective Readers. MNo significant differences
exist between the FT and NFT readers who were classified as least effective

by teacher eztimate.

Category 2: Averaye Readers. One significant difference exists
between FT and NFT readers clacsified as average: the NFT readers produced
a higher percentage of unsuccessful corrections (p €.009) than the FT readers,
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Excerpt from the reading of "The Pest" by a FT reader:

here 1y ne {

"No one left the skate there on purpose."
The resulting sentence is neither syntactically nor semantically acceptable.
The reader read the two clauses without any terminal intonation between
them.

The FT group produced an average of 1.82 complex mi.cues per
reader, while the NFT group produced an average of 1.35. The difference
s ror statistically significant. Both groups produced about half
semantically-acceptable and half semantically-unacceptable complex miscues.

Thus, both groups produced a high percentage of sentences which
were syntactically and semantically acceptable within the structure of the
story, and both groups showed evidence of processing language beycnd the
word level.

Minimal or No Meaning Change

For both groups approximately three-fourths of their miscues
resulted in eithe~ minimal or no meaning change, or were corrected.

The meaning change category is not tied to the syntactic and
semantic acceptability categories. That {s, it 1s possible for a sentence
to be syntactically and semantically unacceptable and yet have minimal
meaning change. The following sentences are syntactically and semantically
unacceptable (semantically unacceptable because they cannot be ctherwise
if they are syntactically unacceptable), but have minimal meaning change:

Excerpt from the reading of "Maria's Big Experiment” by a FT reader:

p‘(\n*
“Diane's blants were flourishing in wire baskets on a .long giass table.”

Excerpt from the reading of "The People Downstairs" by a FT reader:
"The sun was bright on the roof.ﬂ{]@ they had a good time."

The category of miniral or no meaning change is higher than semantic
acceptability for both groups and indicates that there was only a small
percentage ¢of mearning loss fcr these readers.

Diaject

The percentages of dialect miscues for both groups were figured
only for the readers who exhibited divergent dialect features in their
reading. As car be seen in Table 6, there is very little difference
between the groups with respect tc dialect.
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For children with divergent dialect teatures in tneir speech, the
appearance of such features in their reading s evidence that the chilaren
are making sense of what they read .)d are generating their own surface
structure, which has the same deep structure as the standard language
(Goodman and Buck, 1973). Therefore, it shoula be regarded as evidence
of strength when these children's reading contains dialect features
evident in their oral language. Teachers who try to change the chiildren's
dialect during reading instruction are blocking the way for the childres
to receive meaning from what they read.

Correction. One inaication of self-consciousness abcut dialert in
reading is the correction of the dialect. A hand court was made of the
number of times the children with divergent dialect features in their ~
speech and reading actually corrected their own dialect. Examp]ezciiiii‘(d>

called
In the FT group fourteen childs n had divergent dialect features
in their speech and their reading. & t these children {43%) corrected

their dialect at least once. The average number of corrections for these
children was 1.67 corrections per child.
In the NFT qroup, nine children had divergent dialect features
in their speech and reading. Five of these children (56%) corrected
their dialect at least once. The average number of cgrrections for
these children was 1.00 corrections per child.
Supercerrect Dialect. A phenomenor closely reiated to the correction

of dialect is the production of superco.rrec: Siule2:z. This term refers

to the miscue which has a double inflection at the end. Examp]e:\un‘k<d€<JQg>
walked

This type of miscue has the sare cause as the correction of dialect: the
children have been rade to feel uncomfortable about the dialect features
they produce in reiding. In order tc make sure that they have included
the standard ending, they add a second -.4.
0f the fourteen FT children with divergent diaiects, four (23%)
produced suzercorrect versions, with an average of 1 & Gucurrerce. per chilg.
0f the nine NWFT children with diverjent dialects, only two (222%

produced suparciarrelt carLions, witroan anveryge of 1.5 cccurrenzes por child.,

These fiygires havemars reanyr j ¢ corbined ~ith the figures for
correcticn of dialect to Iiscs.er whot perceatage ¢of the children in

each §rodp showad Tre tepe or trz ather of interference from instruztion.
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Of the 14 FT children with diverqgent dialects, 64 produced one
or both types of dialect miscues. Of the nine NFT (hildren, 78%
produced one or L ,th types. The FT children averaged | 78 misc: e ot
these two types, and the NFT children had an average of 1.]4,

While the FT group produced more dialect-corrected and super-
correct miscues per reader than the NFT group, a slightly larger per-
centage of the NFT group actually showed evidence of dialect interference.
Both groups provide i1nformation about attitudes toward dialect which
may have been the negative result of instruction. The question of
whether a child's dialect should or should not be changed is not the
issue here. The point is ‘hat, if the teacher feels a dialect change
should occur, the child's oral reading is not the place to attempt to

effect such a change.

Miscues per Hundred wcrds

One of the usual measures of reading proficiency, as discussed
in Chapter Three, 15 the number of errors which a reader produces. In
miscue analysis the guality of the deviatinns trom the print is con-
sidered more important than the quantity. In additicn, many phenomena
which are reg rded as errors in other types of reading analyses are nct

considered to te miscues. The following phenomena are not coded as miscues:

1. Phonologiral dialect (e.q., seczpin' fur stopping)
Z. ..o {a part ot a word which 1s abandured before the whole
word is uttered) e, .Q;)fv
\_talred
3. Repeated miscues o the sare gxpected resgonse across the text

{coded the €irst tire only)

(92
e
“
by
w
T
v

6. euriicalacoo a sight pronslogical cranae in the ER resulting
from o a siip of the toraue)
Tre ranlfer of ron=2izlelt mrscuss wnicn the reader produces is

divided by tne rumber ¢ wlrds re2d da tro 2 oLe Lo \the part of

€

the story wnicn inciutes tre fivst 28 ron-dralect miscues) and ~ultiplied
By 100 to cotarn tre o oo 0 v ums Lro b ey Pundred words of

text (MPRW). As wa2s fointed oLt an the pre oty (napter, this figure
alone is not a relizt’e anlivats o 0% <ne proficiercy of the reading tut
is viewed 2s cre 0¢ ssuerit win,ve; which, when combined, produce a

patterr whizh gives nforration about the effectiveress of the reading.
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Generally speaking, proficient readers do not make a great many

miscues when the concept load of the material is not too heavy, when they

are familiar with the author's style of writing, and when the subject 15

within their background of knowledge and experience (Goodman, 1973).

The readers in this study produced an average number of MPHW of 8.36,
which is below the mean of 10.20 MPHW scored by the average dialect readers
in Goodman's latest study (Goodman, in press), but above the 5.00 MPH\
which the high readers scored in a prior study (Goodman, 1373).

However, mean scores do not always tell the whole story. A conpa.:s n

of the ranges of the two groups shows some differences.

TABLE 7

MEANS AND RANGES OF MPHW

MEAN RANGE
FT 8.09 2.78 - 19.08
NFT 8.62 1.85 - 30.49

Three NFT readers have a MPHW score above the 16.08 extreme of the
Table 8 beisw shows the MPHW score and the scores on ccmprehension
variables for these three readers.

FT range.

TABLE 8

MPHW SCORES AND SCORES ON COMPREHENSION VARIABLES
FOR THREE NFT READERS

Semantic Minimal or No Retelling
Reader MPHW Acceptability Meaning Change Score
NFT 067 30.49 32.39 41.18 50
NFT 156 20.43 £2.50 66.67 41
NFT 184 19.23 25.00 37.50 46
Group 8.358 69.312 75.288 60.014
Means

fs the above table shows, the three readers with the highest MPHW

49
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The scores for semantic acceptability and mimimal or no meaning
change are not a great Jeal below the mean for NFT 166, but she has the
lowest retelling score of the three (althougn not the lowest retelling
score in the study).

Reader 184 1s interesting because her syntactic acceptabiiity
score is 50.00, 25 points higher than her semantic acceptability score
Sne also has a high percentage of miscues with the same grammatical
function as the ER: 72 73. This reader 1s processing language predortnantly
on the syntactic level with little focus on meaning and a great deal of
focus on the graphics (her sccre 1n high graphic similaraty is 72.72)

These three readers soeim to validate the conclusion that a large
number of MPHW indicates le«s proficient reading  However, it is
obvious that readers cannot be ranked on the basis of their MPHW alone.

Omissions
Omission ot Whole Lines. Qmission miscues can involve one word,

several words, or even & whole line or several lines ot the material. One
indication of whether readers are concentrating on the meaning of the
story is the way they handle the omission of whole lines. Occasionally
the reader's eyes will move ahead to the text two lines below the one that
was just read. When tinis happens, the proficient reader will regress and
correct when this line does not appear to be related to the one read
pefore 1t. Sometimes the omission of a line results 1n no loss of meaning,
as when the line contains one complete sentence which 1s not particularly
important to the story, and in that event, the reader will probably not
realize that a lire has been omtted.

The following example 15 of an omission which resulted in a
syntactically acceptable but semantically unacceptable reading:

Excerpt from the rending of "Tne Pest” by a FT reader:
"But Hector couidn't fornget that easily, < pecially
when he remerhersd how Mom had 5uffnred how L

A rej She uo’ Just ]1u1ng there Tnat 5 ”hy hu uaﬁgcd 3

n

t> buy Fer the radic 1n D°'1‘, s Wi ndow

Fallowing is 30 2.y ple of an orission which resulted n syntactically

and serantically stieptanie reading:
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Excerpt from the reading of "The Voice from the Deep" by a NFT regder:
"They Sa“ a man inside the truck putAa\
big box on the rollers. The box 5113%ﬁ
Calong the rollers, making a loud noise.™>

It s1id over the sidewalk and down into
the cellar."

A hand count was made of the number of times a whole line or more
than one line was omitted. Nine FT and seven NFT readers omitted lines,
with 21% of the FT readers' line omissions and 44% of the NFT readers' line
omissions being semantically acceptable or corrected.

The difference between these percentages is not statistically signi-
ficant. However, 1t can be said that the seven NFT readers who omitted
whole lines produced slightly more semantically acceptable readings than
did the nine FT readers who omitted lines.

Instruction for these children in poth groups should focus on
meaning of the sentences produced in oral reading.

Insertions
Insertion miscues were made by 44% of the FT readers ard 54% of the
NFT readers, a non-significant difference. Nor is there any difference
between the groups with regard to the number of insertion miscues.
Peripheral-Field Influence on Insertions. However, there is a

significant difference between the groups with regard to insertions of
words which were present in the peripgherzl “f¢ld, the area around the ER.
In prior miscue studiec {Goodman, 1973 and in press), the words on the two
lines above and below the ER were searched by computer to diszover what
percentage of miscues were influenced by the peripheral fieid. [For this
study no such cormputer search was made, but a hand count of PF-influenced
insertion miscues revealed that 68. of the FT readers' miscues appeared in
the periphera! field and 35. of the NFT group's miscues were also in the
peripheral field (2 - 3.00; p <.05)].

Followiny is an e-arple of inserticns not influenced by the PF:

Excerpt fron the reading of "The Monster” by a FT reader:

"Honster Mal.ol Sandra laughed.
Toat enat L s
"No, veu're cra:y,"ﬁaevdA811l “] bet you think I sleep in this

rouse at night.” 51
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Following are examples of 1nsertions which appear in the PF:
Excerpt from the reading of "Presents Don't Walk Away" by a FT reace::
Pat sat(downdon the steps.
She didn'tlwant to play.
Mr. Bell came up the walk
own
on his waxﬂto work.

Excerpt from the reading of "The Pest" by a FT reader:
Can Iﬁgbvnth you?

Can I(go?
Can C15}?)mh?

With the exception of five insertion miscues, all were function
words, such as :he, o Jor, etc., which occur frequently in English, and
it could be merely coincidence that they appeared in the PF. Therefore,
the differences between the groups with regard to PF-influenced insertion

miscues was noz considered to be important.

©oistons and Insections

Gerierally speaking, insertion miscues tend to be semanticaily
acceplable more cfte . than do omission miscues, and this assunption is
borne cut by the f]gufos in Table 6.

The mean percentage {for the two groups) of insertions which were
not corrected but semantically acceptable (46.27) 1s higher than the mean
percentage (for the groups) of uncorrected omissions which ere semantically
acceptable (21.88). The readers produced an average of 3.67 1nsertion
miscues and an average of 14.69 omission miscues. Insertion miscues

occurred about one-third as often as omission miscues.

Corrections

The imean percentage ot corrections for the two groups 1s 24.74,
which is slightly higher than the dialect groups 1n Goodman's study
{Goodman, in press), who have a mean correction score of 22.26. These
correction scores seem low unless one considers the incidence of partials
whiich were corrected but not coded for these readers.

Partrals. f.o:ila g 1s the term given to parts of words which the
reader begins and n=ver corpletes. Exampie:

Excerpt froim the reading ot "Orne, Two, Three, Go'" by a FT reader:
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In the above example, the reader pre-icted a word which began with a /z/,
realized that he was wrong, and corrected to the appropriate word. Such
an example provides evidence that the reader is making use of graphic
information, 1s making a prediction, and 1s testing and disconfirming that
prediction, using the syntactic and semantic information available. Thus,
the above example 15 that of the reading process operating efficiently.
In the following example, something very different 1s happening:

Excerpt from the reading of "Maria's Big Experiment" by a NFT reader:
6. $ stummered
S . &5~
4.5 -
3. stam—
A,STUL—

l.st—
tammered.

"S-Sorry 1 disturbed you," Maria
The reader is using only the graphic i1nformation and 1S making repeated
attempts to sound out the word, all of which are unsuccessful. There is
little evidence that thie reader 1s making predictions on the basis of the
available syntactic and semantic information. The above is an exauple of
an inefficient and inefrective reading strategy.

As has beer demonstrated by the preceding examples, partials can
give indications of strength or weakness, depending on the number of partials
produced for a given word.

For the purpose of thi1s study, it was felt that an in-depth analysis
of partials would be less informative than other analyses. However, a hand
count was made of the average number of partials produced by each group:
10.56 for the FT group and 16.05 for the NFT group. Combined with the
correction averages tor the two groups, the partials give a clearer
picture of the amount of correction i1nvolved 1n the reading. '

Other Correction Categories and Acceptability
Besides being successfully corrected, miscues may be unsuccessfully
corrected, or rot corrected, or the ER may be abandoned in favor of

another word.

The percentaqges of each of these categories which resulted 1n
syntactically and semantically acceptable with minimal or no meaning change
were obtained. As can be seen 1n Tzble 6, the highest percentage occurred
in the Abandon Correci category. This 1S not surprising since this
phenoimenon occurred least ottien and therefore a small nurher of 1nstances

producad a high percentage.
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Excerpt from the reading of "The Pest" by a FT reader:

It was a swell little radio,r;hinyCEEQ black in a real leather case.
This miscue is complex because the function of shinmy is changed from an

adjective to an adverb. The new construction i$ as syntactically and
semantically acceptable in the story as the ER and there has been no

change of meaning.
The next highest percentage is in the category of no correction.
Excerpt from the reading of "The People Downstairs" by a FT reader:
on

From the top floor it was easy to goﬁﬂngE the roof.
This miscue, which was not corrected, results in a sentence which is still
syntactically and semantically acceptable with no meaning change.

Occasionally miscues which are unsuccessfully corrected result in
syntactically and semantically acceptable sentences with little or no
meaning change. This occurred most frequently with regard to name, as
substitutions of names are not considered changes in meaning unless some
confusion over the characters develops.

Excerpt from the reading of "The Monster" by a FT reader: .Biﬂy

2
6.//\,' : uc l.you
“You think I'm E111 because you don't know any better,"\Biil told her.

A1l the above examples indicate that the readers did not over-use
the correction strategy. None of the above examples needed to be corrected
because they were syntactically and semantically acceptable as left by

the readers.

CORRELATIONS
Tables 9 and 10 present the significant correlations found in this

study.

Syntactic and Semantic Acceptability and No Meaning Change

There are high correlations among these variables for both groups.
This is to be expected because of the close relationship between syntax
and semantics in the coding system, as sentences which are coded semantically
acceptable are always voded syntactically acceptable as well.

Since the meaning change category and semantic acceptability are
both comprehension measures, it is to be expected that these three variables

would correlate highly with each other.
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SIGRIFICANT PRODUCT-MOMENT CORRELATIONS FOR FT GRGLP

! r )
? - Syntactic Semantic Retelling Graghic Souns
etteptanilny Accentability Score Sirilarity  Similarity

Serantic LI e 3385

Accepsarility o L0 1033 NS 1S
4 ¥

Feteling B¥E e -, 3739 -.3634
Soore e (083, [.025) nony

araznic T K T 4843
Simtlards e KS Ry (.001; ,
. - o
; ‘ re r N
IR - 36% 8% e !
Camlann, W NS 021! (.001)
Geamancal 308 |
P Fanction | 024, NS hS N
I Meanrs 217 8974 "ws |

(nznge iy [.001) (012, N h |

iy
Leop )



TRBLE 10

SIGNIFICANT PRODUCT-MOMENT CORRELATIONS FOR NFT GROUP

i Syntactic | Semantic Retelling Graphic Sound
Acceptability Acceptability Score Simitarity Similarity

Semantic F N — A5 519

| Aeceptability (.00) (,003) NS (.001)

| 2etelling T

[ Score 1S (,003) NS NS

S I 444

| Similarity NS NS NS (.001)

Sound Pve 157 5469

Sinilarity (.01) (.001) s (,00)

5 framranice)

| Function NS NS NS NS NS

Yo Yeaning 2858 9558 4585 4589

Change [.00)) (,001) (.005) S (.004)
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High Graphic an2 Sgun2 Suilarity
This ccreel 1sc 10 Ze expecced. Although there is nc
one-to-one corrascorisnies in Ingliish Letuzen the way a word is spelled

e
and the way it is writien, trers 35 a relationship between the two.

Semantic Acceptabi':ty, ‘o M=ining Chiange. and Retelling Scores

There are correizrions arong these variables. These correlations

will be discussed in Zhagt=r Five
Syntactic Accep*tariiic, . Lo Grammati

There 1s z low Lurretaticn bcetween these two variables for the 7T
T

s
group but no siyn:ficent tiec2lation for the NFT group. This correlatius
indicates that for tne 7. 5rous, :iyntactically acceptable sentences tended
to contain miscuss with the w3ve grammatical function as the ER.

A sGrrewrat ntjner Coirrelation -¢ fcund betweer these two variables
in the reading v trnz st jracers 0 Gucdman's study (Goodman, 1973), tut
the correlaticn wzs rot *c.nZ *2¢ any 3% n1s older readers.

Tne jraira2ti_e! TunoliLn Latelory was not coded in the same way
for this study, =¢ wne coculte nust be viesed with caution. However, the
correlation coeu €15t for Loud an s s=2oad graders and the FT readers

in this study

Retelling Seoren oo Grap v ot Sennd St larny

LAt rapn . nhd oenn AL/

For the 77 ;ro ., U ere are low negative correlatiorns axmong retelling

scores and gragnic zri sound saimilarity. This means that for these readers
substitution miseu=. it aere not highly similar in graphics and sound

Lo the ER were “curs ire wFten 1 tre reading of children with high retelling
scores and tnat ulititltion aiscues whicn were high in graphic and sound

similarity to t & &r -~ ivien cocurred arong the readers with low retelling

scores. waner resli L oot not having success at understanding the text, they

tend to pay cicoer 2ttt ot jearru-rhonic relationships.
These Lo’ v sve LoD clune to those wnich Goodman found
at the tentn yr::o ..., 5o oty ‘Goodman, 1973).  Again, however,
the coding of gL ot Lt traiaent, for thos study was different.
Syntactic ard L+ . -0 cirtaltiot. o 'esning Change, High Sound Similarity
Tree Lo S, Lt thaee yariables for the NPT group
are Lo be expe.tul Locoia Lt T el thonnhap sriong comprehensicn measures
and the relaticr i Lot o ~ 2t and Lyntax. The correlation between
high sound <@ ' > s . L. - - _.rvanles is a pattern that was found
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for the second and fourtn grade readers in Goodman's 1972 study but not

found among the oider rezders in his study, who tended to demonstrate &~

inverse relationship betwzan sound and graphic similarity and the other
+

variables listed above. Again, the coding was different in the twC ::tudies

but can be considered rcuchly equivalent.

MPHW and Significant Correlaticns

TABLE 11
MPHW AND SIGNIFICANT FROUDUCT-MOMENT CORRELATIONS FOR BOTH GROUPS

MPHHA Syntactic Semantic Retelling Sound No Meaning
’ Acceptability Acceptability Score Similarity Charge
-.7447 -.7215 -.3418 -.5043 -.63913
(.001) (.001) (.003) (.001) (.001)

The above tabLl< presents the correlations between MPHW and other
variazles for botr yrcugs. Only the significant correliations are presented
in the table. All the ccrrelations are ne*ative,'which signifies an inverse
relationshin between MPHW and the other variables. That is, as MPHW increace,
the quality of these riscues dellines. This has been stated earlier in the
report. Houever, it shcu:d be repeated that the number of miscues wmade by
a particular reader on a particular stc~y is dependent upor many variaoles,
and MPHW examined °n 1:uletion from the other miscue categories does not
give & good indication ot the effectivenesc of the reading,

QUALITATIVE INFORMATICH

Teacher Dependency
Children 1n 1. carlv grades are often taught tu be dependent upon

the teacher for infor-atinn atout words they can't read. This dependency
is overwhelmingiy avicunt 1n irforaal interviews with children. Whe:s asked
what they do when the, Jdun't know 3 word. the reriy is alicst invariably,
"Ask the teacher." The cnxldr2n in this study were not asked that guestion.
However, they provides -trer pvidences of the fact that they were dependent
UDOn 50Mm¢ source cutsiie thenselves to provide them with informaticn,

Prior to the readirg, the children were toid that they would receive
rio help froam the researcher ard that they could ski, a word they didn't know
if they could not mars: 4 v ens.  The researcher wdas trained to sit guietly
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and show no signs of impatience over long pauses while the children thoucht
about what the word might be. However, 1t was cccasionelly necessary for
the reszarcher to remind the children that they ccuia Skip the word =g
continue reading. These reminders came after extremely long silesnces end
occurr>d nore often amoag NFT rexders than a2mong FT readers. In adgrticn.
cne NFT reader asked for confirmatiun about a <ord two different tire. :
“Is that right?"

This dependenCy was not often exnibited by zitner group, howovir,
and did not appear to be a major probler ‘or these readers.

Story Lergth

Another failing in many readin3 ciasses 1s that children are seldom
allowed to read a story in its entirety at one sitting without interruption,
The most effective way to improve reading is to allow children to read whole,
natural stories and accumulate meaning fraim all the redundancy and syntactic

and sermantic structure provided in a complete text {(Smith, 1375).

Examples of corments from the children which indicated that they
were unaccustomed to reading 2 long story in one sitting follow: “This is
long.” "Ah, the last one [bage] . “Should I read rorc?”  “0On, man, I
gotta read all this more?" "That's all." [ﬁt the &nd of the first page]

Only one FT reader complained abouti th: length ¢f the story, while
commnents about the length were made by eight NFT readers. Again, this
tendency was not exhibited by many readers ant s not considered to be a

major problem for them.

Pespunses to Question of How 5t2.y Shculd Be Changed
Other information about attitudes toward reard-ny was obtained from

the children's answer< tu the question, "If you coulw -hinge anything you
wanted about the s*tory, vhat would 1t be?" These answ: *» were categoriZed,
and the table below (Table 12) shows the percentaus of each group which

contributed to each category of respocnses.

TABLE 12
RESPONSES TO QUESTIOH OF HOW STORY SHNULD LE CHAKNGED

\

- — ——— ’
Hesponses Fi T ]

; . [, i e = . — e e
No Change 4 54,
Charge Weords 21 8.

(_Fhanga Stery V380 38X ]
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The largest percentage of children for both groups said that they
would not change the story in any way. The second largest parcentage s
children who had interesting suggestions about how tc make the story tetzer.
Examples follow:
Exzerpt from the reteiling of “One, Two, Three, Go!" by a FT reader:

Subject: The boy ran away. He came back because he didn't want
to get caught by the police.

Excerpt from the retelling of “The Pest" by a FT reader:

Subject: I would put my story that Mr. Grill. would fall down
the stai-s insteaa of the other guy. That would make
more sense.

Excerpt from the retelling of “The People Downstairs™ by a NFT reader:

Subject: I might add something onto it, like they might have
lived happily.

Excerpt from the retelling of “The Pest" by a NFT reader:
Subject: I would change around the cleaning and stuff, the job,
and pu* that last .

It was anticipated that many children would make comments about the
difficulty of the words, but only a small percentage of the children in
either group made such corments. Examples:

Excerpt from the retelling of “The Monster" by a FT reader:

Subject: I'd take out that word -- I think it was Malvo. I
couldn't read that worc.

Excerpt from teae retelling of "The Voice from the Deep" by a NFT reader:
Subject: ['d have two different names and two different boys.
[ﬁhis reader had ciffic: "#v with the name Mike in the story;]

Although some of the readers were troubled by their inability to
read every word in zhe stecry, this did not appear to be a concern of most
of the readers. Thus, a majority of the readers did not indicate by their

comnents that " ay view reading as 4 , ‘ecise process.

SUMMAPY

ihe oral resding race 0 were coded and stbjected to statistical
analysis to determine what Jiff:caces and similarities exist between the
groups with regard co reading strategies In# groups were also broken into
various sub-groups to di7cover speuiticiily where the differences might be.

One significant differerce between the iarge grcuns is in the
correction strateyies they used, with the F7 group producing a smaller per-
centage of unsuccesstul correction d1thin the sub-groups, the NFT group
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rated by their teachers as average readers procuced a significantly larger
percentage of unsuccessful corrections than the FT group rated as average.

The FT group as a whole produced a larger percentage of uncorrected
miscues, primarily attributable to the FT boys, who have a significantiy
larger percentage in this area than the NFT boys.

While the larze FT and NFT groups were equaliy effective in their
correction strategies, as determined by their rcughly equivalent s ntactic
and semantic acceptability scores, the FT group as a whole appears to be

more efficient in its correction strategies.

The other significant difference between the large groups is that
of teacher estimzte, tha FT readers being rated significantly lower in
reading ability than the M7 readers by their teachers. This is attributed
to the facts that FT teacrers rated the FT girls significantly lower than
the NFT teachers rated the NFT girls, and that FT teachers did not corsider
any of their students to be suderior readers, although the FT recders used
more e‘ficient correczion strategies and were equal in every other way to
the NFT readers. The absence of one FT teacher and the fact that her
students were not rated may have affected the results somewhat.

When all the readers rated as effective are compared to the NFT
readers rated as superior, significantly higher numbers of dialect miscues
and miscues per hundred words are obtained by the group rated as effective.
Dialect-involved miscues stould be viewed as evidence of strength, and MPHW
alone does not give a goocd indication of reading proficiency.

In one area -- no meaning change -- the superior group is signifi-
cantly higher. However, when combined with minimal meaning change, this
difference disappears.

In a comparison ot stories, the three lowest-level stories were
combined to provide a sufficient N. There are no significant differernces
between the groups for tnese stories.

NFT readers on story 04 have a larger percentage of high graphic
similarity, and FT readers on story 05 sccre significantly higher in
this category. The«e high scores are partly attributed to dialect miscues
and names, «<hich were gererclly high in graphic similarity. With the
exception ¢1 J1ale Loand e, about half of the other miscues high in
graphic similarity were cemantically unacceptable before correcticr, both
for NFT readers on -tary 63 and £T readers on story 05, indicating that
graphic and sound sinitlartt. betusen mosoue and expected response are not

always desirahle.
Y 63
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The NFT group reading story 06 corrected a higher percentage of
their nonwords than the FT group, but they produced more nonwords  Thi
actual number of uncorrected nonwords produced by both groups is exact!,
equal, and there are equal numbers of readers from both groups readinc
story 06.

On story 07, the NFT group produced a “:gher percentage of omissiors,
corvecting only 15% of the omission miscues which resulted in semantica; 'y
unacceptable sentences.
- The differences between the groups which were observed in inc v i-ua:
stories are equaled out when all the stories are combined, so that, again,
the only significantly different results between the two groups as wholes
are the more efficient correction strategies of the FT readers and the
lower estimate of FT readers by FT teachers.

With regard to correcticns, there are also some differences between
the groups. For the FT readers there 1s a low correlation between syntactic
acceptability and same grammatical function, a correlation Goodman also
found among second graders in his 1973 study, although the categories in
this study and Gocdman's study were coded differently.

The NFT readers show a positive correlation between semantic
acceptability and high sound similarity, while the FT readers show a
neqative correlation between graphic and sound similarity and the retelling
score, which, like semantic acceptability, 1s a comprehension measure. In
this reuard, the FT readers look like the tenth grade readers in Goodman's
study, and tne !NFT recders more closely resemble his second and fourth
graders. Again, the coding for the two studies was not the same, but the
results should be roughly equivalent.

Yhen correlations between variables are examined, high correlations
exist between syntactic and semantic acceptability, semantic acceptability
and no meaning chanqe, and syntactic acceptability and no meaning change
for both groups. This 1s due to the clear relationship between syntax and
semantics and to the fact that the semantic acceptability category and the
no meaning chanqge rateqory are both comprehension measures.

There 1s also a tairly high correlation for both groups between high
graghic and seund saimilarity, due to the oderate correspondence between
the two systems 1n tnqglish.

For all other variables examined in this study, the FT and NFT

groups look remarkably similar -- and effective.
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Both groups are nhigh 1n TynildCtic anc semantic acceptabiitty, .nd

1

the groups have about equal percentages of comples miscues. They ars

w

high 1n the category of minmimal Gr no meaning channe.

Both groups fall within the average range of MPHW and curren~ i35,
and they are equivalent with regard to onissions, 1asertions and fal. .7,
although the readers 1n both grouns with evidence of divergent diales-t
influencs 1n their reading tend to correct their dialect and produca
super-correct dialect miscues.

Merther group zppears-ts be cver!y dependent upen an cutsidercarT
for help 'n recting oc overly concerned about words they are unal'z *7 -7

engrth of the ttucies they are given
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CHAPTER FIVE
RETELLINGS

BACKGROUND AND METHODOLOGY
Collection of Data
The children were advised prior to the reading that they would be

asked to reteil the story. FOIIOW1ng the read1ng, each ch1]d rece1ved - _

the same instructions: "Tell me everyth1ng you can remember about the
story."

These instructions initiate the first phase of the retelling
procedure, which is cailed the unaided retelling. The children are free
to say anything they wish about the story, ancé the researcher is to
remain noncommittail and quiet during this phase. When there are Silences,
the researcher is trained to give the children time for thinking, and it
is only after the researcher feels that th2 children have voluntarily
contributed as much information as possible that the researcher will
initiate the second phase, the directed retelling, by asking open-ended
questions based on the information the children have already given.
Following is an example of the gquestioning technique:

Excerpt from the retelling of "The Pest" by a NFT reader:

Subject: And sometimes he was kind of angry about that boy.
At first when he tried to scare him, and a* the
first when he asked could he go witk him and he

said "0."

Researcher: Why do you suppose he felt that way about the
other boy?

Subject: Because he was too young.

Researcher: Too young to do what?

For this phase of the retelling, the researcher is provided with
an outline of the story read by the child, and every effort is made to
elicit from the child as much information about that story as possible,
without asking leading questions. By checking off the information provided
by the child i1n the unaided phase, the researcher can build on that
information and try to obtain mere (see Appendix C for sample retelling
outline).

-56-
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Transcription of Retelling

As with the reading, both phases of the retelling were recordec
on audio-tape. These tapes were then transcribed by a listener. The
retellings were then checked by a second listener, either in their eatirety
or in trouble spots where the child or the researcher was difficult to ‘
understand, due to background noise or other factors. Two tapes had to
be rejected from the study because of jincomprehensibility, but in tha
remaining 73 tapes there were only a few minor instances in which a

‘group of listeners could not aiscern the dialogue. These phrases were
considered garbled and were not used in the analysis of the data.

Objectives

The retelling data was analyzed to achieve ithe following objectives:

1. To determine the relationship for these readers between
ecmpreherding (the process of understanding the text
which takes place during reading) and corprehension
(which is the cumulative result of the reader's inter-
action with the whole story.

2. To determine the extent to which other indications of
interaction with the story -- plot and theme statements,
misconceptions and inferences, personal responses -- were
present in the retellings of these readers.

3. To determine the ways in which these readers chose to retell
the story when no format was provided for them.

Limitations
One limitation of the retelling procedure is that which is present
in any testing situatior i, which individuals are asked to respond orally,

and that is the extent t. which the individuals are willing to share all
that they know and the e«tent to which they are willing to take a chance
on being wrong. These factors vary from individual to individual and

from culture to culture and are influenced by the rapport established
between the researcher and that individual. Obviously, all the children
in this study did not perceive the researcher or the task as non-
threatening to the same degree, regardless of the fact that the researcher
was supportive and relaxed.

In addition, the time available for training the researcher prior
to the collection of the data was very limited. The ability to ask open-
ended questions and guide the retelling so that the information the child
has gained from the story will be revealed is not easily learned and
require% more time than it was possible to provide. The retelling

procedure is refined and improved wi}h practice in listening to and
{
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directing children's retellings over long periods of time. However,
the children did respond positively to the researcher, and a great deal
of information was obtained from them, as evidenced by their retelling
scores (discussed on p. 63).
One further 1imitation is the fact that only one story for each
child was evaluated. It is possible that the children might have
demonstrated different modes of retelling and differing degrees of under-
standing of another story because the style of the author, the presupposi-._ . ..

tions inherent in the story, and the concepts that are developed, among
other factors, influence the retelling. Therefore, the information obtained
from these retellings must not be equated with competency but viewed as
evidence of these children's interaction with a particular story.

Very Tittle is known about the cognitive processes involved in
comprehension or what the best indications of comprehension might be, but
the retelling procedure is the inost comprehensive for obtaining information

about comprehension.

Problems with Storijes
With the exception of the first two, all the stories in this study

made use of stylistic or formating devices which could have caused con-

fusion for the readers.

Stories 03 and 04 used captial letters for the purpose of emphasis
or to indicate loudness. This did not appear to confuse any of the
readers, however, and one reader indicated in the retelling that she
understood the use of the capital letters:

Excerpt from the retelling of “The Monster" by a FT reader:
Subject: And he said that she was shouting on the telephone.
And she kept on saying "Hello." And . . . I didn't
want to say it real loud, that you know, the
printing?

Eye dialect and repetitions were used in stories 06 and 07 (see
discussion, p. 12)

In stories 05, 06, and 07 words were divided at the ends of the
lTines to assure an even marqgin on the right-hand side of the page. These
divisions caused difficulty for most of the children who read these
stories, as they often produced nonwords or two words for those words

which were divided:
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FIGURE
MEANS AND RANGES OF RETELLING SCCRES
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Exampies of rajor events mentioned by all excepi o.e of the c¢hildren
are the fact that Maria won the rontest in "Maria's Big txperiment” and ke
fact that the Sherrill children in "The People Downirairs™ had ta Se gurtet
because the man dowrstairs workad at night and slec i1 day.

Although surface recall, as indicated ty rctelling zcores, did not
differ between the groups, the criterion of major as opposed tc wmingr
events indicates that the FT group's retelling consisted of less ceta:’
ans more significant events in the story. This ability may be due to their
having had more oppertunities to discuss books and to learn through theze
discussions what they, therselves, and other children consider to be

significant,

PLOT AND THEME STATEMENTS

Juring the directed retelling, the childrer were asked for plot
ard theme statements. A plo: s:igtemen: is here defined as a short state-
ment which sums up the story line. It should include the problem in the
story and its resolution. Although possible plot and theme staterants for
gach story were included in the retelling outline (Appendix E), any
Statement was accepted which was plausible in terms of the particular
story and acceptable according to the definition of plot and theme state: . nts.

Following ar2 examples fror retellings in which *he researcher used
typical questicns for obtaining plot statements and receives a plot statement
from the child:

Excerpt from the retelling of "Presents Don't Walk Away" by a FT reader:

Fesearcher: [T you were gecing to teli a friend what this stor
wis about without telling everything that happerec.
whatt would you tell your friend?

Subject: This girl narmed Pat lost her present. She cculdn't
find {t . She ended up with a dog.
Excerpt frem the retell ng ¢f "Maria's Big Experiment” by a NF7 reader:

Researcher: [f you ware going ¢ teil me what this sto~s was about
in a senterze instead of retelling the whole story,
what would wou say the story was about?

Subject: Maria and Diare were going up azainst each other for
1 science fajir. Diave gave Maria an idea, and Maria
Wor

C";d?) - * 3 th 29N tﬁ! PRE.| doag
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The :themae gtatemen: is a statement related to the story but generali-
zable to a broader context. Usually it is obtained through a direct guestion
such as, "What do you think the author is trying to teach you in tnis story?”

Excerpt from the retelling of "The People Downstairs" by a FT reader:

Researcher: Do you think this story might have a moral to it?

Subject: (Pause) When people need sleep that you always be
quiet.

Excerpt from the retelling of "“The Monster" by a NFT reader:
Subject: Stop playing on the telephone.

Theme statements, if they are given, almost always oCcur in answe,
to the theme question. Occasicnally they appaar in answer to another question.
For example, one reader did not produce an acceptable theme statement when
asked the traditional type of theme question, bu® when asked a slightly
different question, she responded with a thems statement:
Excerpt from the retelling of "Maria's Big Experiment" by a FT reader:
Researcher: Do you think Maria changed in this story or learned

somethinc?
Subject: She probably learned something.
Researcher: llhat do you think she might have learned?
Subject: She probably learned that no one can be perfect.

Unlire rlot statements, no theme statements were ever volunteerad in
the unaideda retelling.

Table 15 shows the rumber and percentage of readers for each story
who preduc=4 theme statements. Although the FT group produ d more theme
statements, the differences between the groups is not statistically signi-
ficant. One factor with regard to the number of children producing plot and
theme statements 1s interesting, however. In comparison to the percentage
of plot ard there statements produced in the latest miscue research (Goodman,
in press), the children im thys study produced a significantiy smaller percentage
of plot staterents and 3 "asnificantly larger percentage of theme statements.

The simaller percentage of plo® statements coulul be due to the fact that the

0
children 1n this study were scomewhat younger than two-thirds of the children
in the Goodiman study, ars that thy ability to provide suicimgt statesents
ascat 2 s*cr. is de.oloprantsl (see discussicr, p. 69).

Sirce the theve cuestion rost frequently asked in this study related

the trere o0t a story to a rcrai, the high percentage of theme statements

ne FT znd the NFT readers have had a great deal of

>
cr

seers o suggest that btot

exparience with extracting 3 “cral from stories.
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Morals and theme statewments are not necausariiy the sare thing,

although a moral which was applicable to the stury was Ireditid as a

theme statement. Children need a broade: understanding o the tunot o
of stories, achieved by exposing them to a variety ot jocd iiterata

which is not didactic in the message it conveys.

Hevertheless, a4

moralistic theme staterent, classified here as ncn-functional, i1l

involves a broader perception of the function of .tories than does s

functional theme statement.

Func 3nal Theme Statementc

Theme statemerts were categorized as functic:had or non-functiona:

The above discussion deals with » »-loiei- i’ o

statements about life which reveal
having broader implications, as opposzad to .o

T R R I

those which rgveal that the child percelvas a story

red

rltemdnitg, Genecg

that trne reader views stories as

L S R D A L T
’ PR

i omeealy oa tozl of

instruction, for teaching reading or tor teachiny tne jperforia .e of

sore task.

The following are examples of tunctional thene staterents:

Excerpt from retelling of "The People Dcwnstairs" by a i1 reader:

Kesearcher:

fan you think of any lesscn that this story

might have peen trying to teach you?

Subjett: Sonie words.

Researcher: OK.

Subject: And how Lo read.

Researcher: QK.

Subject: Not tc point at the lines ¢t the sentence
Researcker: O0r. Anything about lif¢ tat the man that wrote the

story m*ght want you to rerer:or?

Subject:

When to remembnr words and v

The final statement mede b, the above reader ¢ =5

functional theme statevent.
Since the researciher usually Cautionel o

statements about how to read, the readers Jdid rat

S

Fars

tn help other pecple.

ngn-

clzuent to being a
regder clainst makir )

ter rake this tege

of Furn tional theme staterent. O0f the 7§ irstarnies 1n whiln this wir RNy
was not given, three children Sroduced ste*arontl w0 vewggled fhet
they regard the purpose for reading 33 mereiy 2 1 S0 ocgzdini ansle otion
Twd of these were NFT readers, ard ore was 3 bl oregter
Three nther furncticral thera 523% ent e v oeled fror I vaders:

Excarpt irom reteliing of Tre Per o n5Ta1rs
eXceryl
Subjelt: Bow U0 Le naiiler
-
(i
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Excerpt from retelling of "The Voice frem the Deep®:

Subject: About what workmen do when boxes do down.
Excerpt from retelling of "Maria's Big Exper-i~ent":
Subject: That you should put, like . piece of paper cver one

side of the bud so it wouldn't be in the sun.

The fact that only 6% of the theme statements produced by FT
readers were categorized as functional points to the possibility that ihe
FT readers, with their background of language experience, perceived ire
function for reading stories in broader terms than merely as tools of
instruction.

The NFT readers, for whom functional theme statements made up 36%
of the theme statements produced, seemed to view reading to a jreater
degree as having only an instructional purpose.

When those readers who had been asked for both plot and theme
statements (33 ov the FT group and 36 of the NFT group) were compared,
it was found that five FT readers (15%) and two NFT readers (6%) produced
both plot and theme statements.

The ability to synthesize the story line and also to apply it to a
broader generalization about life dves not appear to be prevalent among

the readers of either group.

ORGANIZATION CF THE UNAIDED RETELLING

In the latest miscue research (Goodman, in press), analysis of the
inaided retellings revealed five strategies employed by the readers in
retelling the story. These organizdtional responses are as follows:

1. Kaleidoscopic retelling -- a random recounting of events in
nonseguential order.

2. PRecounting of all events in sequential order.
Reccunting of main events in sequential order.

4. Fiot statement followed by recounting of all events in sequential
order.

5. Plot statement tollowed by main events in sequential order.

Tne retelling strategies used by the children in this study were
compared to those categories found’in the Goodman Study to determine whether
the same strateqgies were being used. [t was found tkhat the readers in this
study did rot use the "plot statement plus main events” mode of retelling.
Two retel’ing strategies in addition to those fcund in the Goodman study
were identified. Trese additicnal strategies were: 1) 2 statement ot plot
with o asditicne) information; and 2) a limited retellirg, so-called because

8
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the reteller di1d unt vrovide enough language for the unaided retelling to
be categoriz.! 1 oany other way.

No signitivant differences were found between the FT and NFT
readers for any ot the retelling modes (see Table 16).

TADLE 16
RETELLING MCDES

Mode of Retelling Numbe;Tof Retellings for ﬁg%h Mode
Sequential Events 15 15
Kaleidoscopic 8 8
Main Events 8
Plot Statement & (vent- 4 2
Plot Statement Cnti, 2 2
Limited 3 2 2
Plot Statement &% ™Muin fvents 'l 0 0

the seruaential mude o retelling was used most often by both groups.
Since reading teachers geners.ly devote a great deal of time to sequencing,
this is likely tc e the result of instruction.

Kaleidoscopic retellings occurred second in order of frequency,
and this may be caused by the fact that 1n tasks of recall an individual
usually first recalls the last event or the most significant event for
that individual, and tnis creates a chzining effect, reminding the reteller
of anotker incident wnicn 1s linked to another, and so¢ on.

Most st the retelling. were 0f the first five types -- lengthier
and proviling  tre2 intortction than the rets'  inas which were limited
or which vonsisted ot cniy plot statements. This cculd be due to the
instcuction, Tell rme wu.o oo sOu rememper,” or 1t (ould be a develop-

~

mental phencr=on. Most soung children tend to tell cverything ttey

know rathar thar restiriciing Thelr actounts te a few statements.

- ' O S AP nay AraCMeA - Y
IN"ERE-‘“L[S‘ OO PN A '«L_"\)"ir“{_ r‘:f,sp.\":ﬁt.d

white 2300 an: “nene 214ta ents 1ndicate <hat the reader 15 able

cr

to summarize and appiv tne 1 for alion provided 1n the story as ¢ whole,

other asrects of 1+« otal it -- wnferenczes, msconceptions, and perscmnal

. 9
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responses -- usually represent the reader's ability to interact with
smaller units of information, one or more of the various concepts or
ideas presented in the story.

Inferences
Inferential statements other than those related to character

development and simple recall (discussed on p. 59), were not scored with
the surface information. Instead, they were listed and tabulated separateiy.
nferances are here defined as information provided by the reader which is
riot available in the specific language of the story but which is appropriz:e
to ti:» story. Examples follow:

Excerpt from the retelling of "The Pest" by a FT reader:

Researcher: Was there anything in particular that Tony did
in the story to make Hector like him more -- think
he was not a pest?

Subject: He moved the bottle.
Reseacher: And what difference did that make?
Subject:’ ‘Cause the man couldn't see good. If he [TonyJ]

wouldn't have went down there, he would probably
have tripped over it.

(The story provides the information that the old man couldn't
see well, but leaves the reader to infer Tony's contribution to
the situation.)

gxcerpt from the retelling of "Presents Don't Walk Away" by a NFT reader:
Researcher: Tell me more about Mr. Bell. Who was he?

Subject: A store man.
Researcher: What did he do in the story?
Subject: Sells candy.

(Although it is entirely possible that Mr. Bell might sell candy

in his shop, there is nothing in the story or the pictures to

give the reader this information.)
Misconceptions

Misconceptions stem from the same thought processes as inferences.
Both ar« the result of the reader's interaction with the story, but in the
case of misconceptions, the interaction results in a statement which is not

possible within the framework of the story being discussed. There are, no
doubt, varying degrees of misconceptions along the continuum which has
inferences at the positive end, and some misconceptions hinder the under-
standing of the total story to a greater degree than others, but it remains
for future research to explore the pcssibility of varying degrees ¢f
acceptability of misconceptions.

30
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In addition, 1t may be true that misconceptions @ cbtained
more often fvom children who are wi1lling to taie visksy that 5, the
children may *ave some feelings of uncertainty aboui a particuler in. -t
gained from the story, hut are willing to express 1t dnyway The aue o on
of whether statements of misconceptions are related as much to the
personality of a given reader as to the actuzl understanding of thn» tt7-
also remains to be explored bv future research.

For the purpose of this study, misconceptions are cornsic:
evidence of a misunderstanding of the text. but alsc as evidence that
the reader is 1nteracting'with the materiul. Examples follow:

Excerpt from the reteiling of "One, Two, Three, Go!" by a NFT reader:
Researcher: What happened after the Luys started rurning?
Subject: “he qirls ran, the man ran, and the pecole ran
Researcher: O hy were they all running atter U e buys?
Subject: They wanted to see which one won.

(Since the point of this story wac that the other pecpic did nut
know the DOys were running a race, this statement 1s a miscon-
ception. )

Excerpt freu the retelling of "Presents Don't Walk Away" by ¢ FT reader:
PResearcher: 21, m2 a little more about Pat.

Subject: I vess she wanted a birthday present and he [Nr. Be]]]
wouldn't yive her one 'cause she didn't look very
happy that day.

{(Like most misconceptions, this contains elerments of truth in

terms of the particular story beinw discussed. Pat did look un-

heppy, and she did want a birthday present, but Mr. Bell did not

refuse to give her cne.)
Table 17 shows the numbher of readers from each group who produced inferences
and slscorceptions an the retelling.

Ther» 13 no statistica’ stgnificant diftrererce between the two
groups with regard tc tne producticr. of inferences and misconceptions,
although 2 larjer oercentage 0t the NFT readers produced niisconceptions.

In a cerparsson oF tne _ouxs and girds an each group, the resuits which are

presenteld n fable lg wers ontained.  Again, no significant dy-terénces

exist o teoran e groupt

Treone bt T e mavc etz g of raLorcertaoss o the part of the
FT group v retielt <ne * (- ot prgcram tneie children have nad.  Tre
-] ¥ ‘e
Tucson Larly faulztion Y. _TteY, hzs o3 strong language pase, end 1L may

be that throudh tr— proceas o0 Tamvuezing, the FT children have had mwre

opportunitien . crepState o Clarity (ONCECts
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TABLE 17
INFERENCES AND MISCONCEPTIONS
Story Number Number of Number of Readers Number of Rcaders
Readers Producing Inferences Producing Misconception
FT NFT FT NFT T NFT
01 2 2 0 0 2 2
02 2 1 2 1 2 1
03 1 4 0 1 1 3
04 8 2 1 1 6 i 1
05 8 8 3 0 3 6
06 10 10 3 2 7 9
07 5 10 0 6 4 8
Percentage of
Readers Produc-
ing Inferences 36 37 25% 30% 69% 81%
and Miscorcep-
tions
Average Number
of Inferences
aid Misconcep- v ~1.00 1.3 | 2.02 | 1.70
tions per
Child
TABLE 18
BREAKDOWN OF SCORES BY SEX
Criterion FT Giris NFT Girls FT Boys NFT Boys
Plot Statements 319 37% 35%* 33%
Theme Statements 65% 39%* 39% 39%
Inferences 29% 37% 21% 22%
Personal Responses 24% 5% 26% 17%
Misconceotions 59% 79% 79% 83%
Mean Retelling Scores 59.12 60.63 61.95 58.17

*Adjusted for questions not asked
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Personal Responses

In 2cdition to the proc.cticr of inferences anc misconcepticns

T

Y
-
)

anotner evidence that the reacers are going beyond the s.rface inforn

U)

of tre slory 2re tneir zera.rz’ reszcrses tO the story. Tnece respenses
e

=

are iriggered Sy somethirg in the story bur are direczly relzted to th
ives ¢f tre reacers, and they arz spontaneows rather thzr the respcnse
10 a perscrnz] guestisn. Scrme examples follow:
txcerpt frorm 0 2 reteiling of “Tne People Downstairs® by 3 FT reader:

pn]

esearcher: Lan yjou cdezcribe tnose seopie for re?

Subject: 1es, teca‘sg iy dacddy works at nignt and he gcts
T2 kave sleep all day 'til thnree o'cleck. dell,
tnis fan had to wore all r.ight and get up, and ne
slept all day.
trcerpt from the ratelling of "Tr2 Pest” by a NFT reaacer:

resegarcnar:  Yeu tzlked abtout Pector's mem. Did ycou Tind cut
whn2t «ird of perscn she was?

Suoject: well, she sounded Tike 2 nice person.

Hecgarcner:  wilal would make you think that she mignt be nice?

C.oject: nweil, 'cause when my rom's sick, she's kind of in
& bad mood.

“gsearcher: Lherun f2ffirmarniye),

lunject: I con'tthiny nis mom was ‘5 A bad non,

At Teast one persoral resporse was cffered by each of 2ight 77
readers (22: of the group, and by four NFT readers (11%). Thus, the
I'T grcup seems 19 neve interacted wits the story on a personal level to
a2 siightly greater degree tran tre NFT readers.

Aowever, when zomnined with tre number 2f readers who produced
inferences and misconceptions, o~w-er irndications of interaction with the
test, there 35 ro Stamnificant differerce between the interaction of FT

ard WY rezders,

Aral s s of Ltories 01 05, anc 0%

Cnres 5t0rtes were chosen for separdate analysis because they
1nvelves the sare number of readers for both the FT and 7T ¢roups. 1.iese
stories are 01 /two reagers fror fach qroup), 0% (eight readers from zach
credpl, and GE€ ‘ter reszders from each group).

irne yartabtitity of stories in terms of their relevance to =
partizular _ro_o 0% receders, the insights they are capable of previding,
Trothe risurLarstardings trat a-e lreely to davelsp indicats that a
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22 ignificant o fereries Letnesn tre ..
groups Witk regard 30 3Ny oF the vary.hles, eslept TLETE (t3teTenls o
1 ’

)

FT group produced a £i=Mif ¢ ¥
theme staterants t7an 9 tne NFT group. Only one of thess theae + 0=
_Fy

TUne 1

was classified ag non”'“nctignal. Three of the FT :nilcren gffersz rorz

thar one theme stater %y ag in the +011owing Saamzle!
Ixcerpt frem zhe 7°t€11:ng 0F “The Pest” By & FT rescer:
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SUMMARY

Enalysis of the retellings by 211 the criteria and variables dic-
cussed in tnis chapter reveais that there is no significant difference
in retelling scores (the amount of surface information recalled) between
stories, between FT and NFT groups, or between tne two sexes within ezch
group. &~ larger perczntage of the FT group mentionec all the najor mvents
than did the WFT group, but tr  difference is not statistically significant.
A1l the readers in both groups recalled all the maicr characters in thzi.
retelling, and all readers ~2cclled at least one mincr character.

There is a'<~ no difference between thz groups with regard to tne
organization of the unaided portion of their retellings.

Wwith regard to plot statements, there is no significant difference
between the percentage of readers in either group who were able to produce
th.ein, and no significant differr1ce between the two sexes wi*1in each
Jroub.

Tnere is also no significant difference between the ¥ and NFT
qruups wozn comparing the percentage of rzaders in each giroup who produced
beth pict and tneme statements, although the FT readers have .. slightly
larger percentage.

When 211 ¢we sto-ies are compared, there is no significant difference
t~tszen the percentages of readers in each group, or betwcen sexes within
*he groups, whe produced them2 statements. However, wnen stories 01, 05,
and C6 ire grouped toyether for separate analysis because of the even
nuraer in biath g7ouns wio recd theco stories, the FT group produced a sig-
nificantiy larger =rcestage Jf theme statements, indicating that they
are Levter atle tc -l the 3 :3s in the stories to troader life situation,
pernaps beoause ot the strong lamguage->ased TZEM program which encourages
discussion ¢f ideas and coucepts.

In @ddfsion, t-e F7 rxders produced a :maller (Though not statisti-
cally significant) sercentage of non-fur:ticnal theme statements when all
the stor'es are cempaered, indicating that c¢hey view the function of
readiro in slightly broader terms than du the NFT reader..

T o production of inferences and personal responses show no signi-
ficans differen 5 betweer the FT and NFT groups, or between sexes in both
groups, eithough :e F7 yroup as a whole oproduted a slightly lTarger _uvrcentage
of verccaal reponses.

A larger percenta_« ot KFT readers prcdurad misconceptions, and

this difference,. 31.tnough rot statistical’ v significunt, also 1adicates
O
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that the oppr=t cies for ucing languags to formulate and clarify concepts
may ..ve giver . FT rezders an advantage.

A ronit tion of the percentages ¢¥ FT and NFT readers produci-..
inferences, 7 _ acepricns and personal responses, Or any one or < Tmbinzticn
of these, re¢. :1s no significant differences.

The modarate correlation between the comprehending scores {semantic
acceptzbility) and “he retelling scores irJdicates that the two processas
conce~ned with comprehension are different: comprehending is the processs. ;
of language, and retelling 1s the processing of all the idec” in the 5I¢ 7,
Both prccesses are considered to be irportant in determining the effeci. .-
nzss of tne rezding.

The retellings of thz FT and NFT readers reveal that these t#0 G 0ups
are remarkesly similar in their interuction with these stories and that they
were both able to reteil «n average amount of the surface information. The
FT group was better able to craw 1mplications about life frum the stories,
and this may be a - oflection of zhe instruction they "ave raceived.

88
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CHAPTER 3SIX
CONCLUSIONS

SUMMARY

Tris has peen a cOtparative study cf the reading of 72 Follow
Through and hon-Follgw Through children in Wichita, Kansas. At the time
the reading sample was taxen tre children were in their seventh month of
the third grade. Miscue analysis (3 short form of the Reading Misc.e
Inventcry, Goodman, Burke, and Lindberg, 1974) was the procedure znd the
instrument by which the reading was evaluated.

The children reed a complete story from first through sixth grade
tasal readers. Folluwing the reading they retold.the story and answered

open-ended cuestions aboul 1t,

Luciotapes of thisS procecure were tramscribed and the data
analyzed to discover similarities t=tween the FT and NFT readers and
differences which might be the result of instruction.

RESULTS

Tre T an¢ %% Rl vzn a< a group show evidence of effective and
developing stratecis:  wFe* crade level is used as the criterion, it
cAn be said that g.: %07 he FY and 19% of the NFT readers read steries

. graZe level, and &% of the Fi and 7% of the NFT reacers ware able
te w2g 0 ) vete’) siories above grade le:el, When number of wiicues “s
Sy 1 o0, the ¢iiterion, the megn MPHW produced by the two groups is well
wit wn the &verage range.

Miscue analysis, NOweaver, cdcwS not use either of these criteria
in isolation to determine tha proficiency of the rezding; rather, it is
concerrsi with Lra pattern which amerges wher mary factore are taken into
consicea” .o
Folluw Thri ') Readers

The pttern whicn energes tour the °T qgroup ¢35 a whole 19 one of
efiective ~eading, cipetidily with regard to their high averages in the
three catgories of - ntef<e-level evaluation: syntactic acceptabil::y,

semantic acceptabylity «nd meaning changa.

-75-
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On the word lev2l, they are within the apuroprizate range of miscues
with nigh scund similarity te the expected responce {ER). Graphic s.ril . ri=
is nigh for this group, but this is partially because of dialect miscies -nc
substitution miscues ¢n nar2s, both of which were nigh in graphic simitarizy
for these reade-s.

Ba3iir greohic and sound similarity 1ve a negative correlaticn with
retellicg scorel for this grcup, a pnenomencn which Gocdman fourd anl? & ong
sixth graders and older ~nildren in his 1973 study.

Evidence %€ z deyeloping strategy 15 found in the correlation batwze-.
syntactic acceptability and miscues which are the seme grammatical fur. .~o:
as tne ER. Tnis correlation was identified only in the reading of seccnd
graders in Goodman's study (Goodman, 1973).

Evidence of =fficient strategies is offered by the significantly
smaller percentzge c¢f unsuccessful correcticns and the significantiy larger
percentage o7 i iscues rot correced by the FT group, whiie the syntaltic
and semantic acceptebility sccres between the groups show no sigmificant
differences,

Mean retelling s.cres for the group are above average, and the FT
groups reading stcrizs ,i1th the scme number of readers as the NFT group
produced a significantly laraer percentage of theme statements.

Despite tne di1fferenies betwesn the groups 1n favor of the f7
readers, the : erg rated sigiiificantiy jower in readinj ability by their

teachers tho .2 NFT readers.

Hon-Follow 7 ough "au-

The pattern atch emzrges for the NFT arcop as a whole is a .. one
of effective ard coveoping strategies. This yroup s similar to the F7
group wits  wnard Lo tredr 7030 scores for Syntactic «nd semanti . Taceptability
anu meantag Chat i, 4 w0 L5 tor che categories of graphic stmilarity, zound
similarity, aid Jrammatrca! function.

Evidence 0f a4 de,ciCng otrategy 1S fLord an the correlaticn between
the variaples _t semantic acceptabit:ty z2nd <ound similarity, which occurred

crily 1n ihe reading ot the second ane fourth gragers in soodman's 1973 study.

Toe WFT roacer. area” t0 ce less etficiant thar the F1 re » A5
trdicated by thelr corcuction Stoategies.  They have s wigniticantly
smailer percentage ¢ 50 Lues which werw not curvected  Because the syntacti-

cally and sementivally o cepteb'e scores betucen the _roups shew no S1{-e ence,

these correction Clire et 70 nat the NPT group wosted tod ruch oo on
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unsuccessful attempts at correction, and that many of “he uncorrected miscues
of the FT group were syntactically and semantically accaeptable with 1 ttle
or no meaning change.

With regard to the retellings, the NFT group has a mean score which
is not sigr /icantly lower than the FT group's and which is above average.
The NFT readers produced a larger {but not statistically significant) per-
centaye of misconceptions.

TMPLICATIONS

Signifizant differences beiween the groups can indicate thit there
are rvactors in the school program which have caused these differences to
occur. It is, of course, recognized that children's experiences outside

the scho?” may have an even more profound effect on their performance than any
‘nstruction whicii the sthou! provides. However, the FT children were origi-
nally entered i-tc ihe Tucson Early Education Model (TEEM) program because

it was felt that their cutside experiences would not result in equivalent
academic performance with other ~ilZren. Therefore, the assumption made here
is that the divferences in favor of the FT group are cue to the differences in
the pregrams cf the FT and NFT children.

For example, the slightly smaller percentage of misconceptions and
the si¢aificartiy larger percentage of theme statements produced by the FT
children may be the result of languaging in the TEEM classroom, where ideas
are valued and children are free to clarify comcepts through discussion.

The more ef "icient reading strategies 'demonstrated by the FT
children indicate that cne view of reading to wrich thase children have been
exposed is that of a process in which the rec lor takes an active part,
interpreting the language and contepts of the author and occasionally pre-
dicting different structuras in accord with the reader's urderstanding and
ianguage.

On the other hand, the evidence of dialect cor«ection and super-
correction indicates that both the FT and NFT speakers of divergent d-alects
hav: =xperienced intert. ence with their largiage during reading, and this
s © .z 1mportant area in which FT and NFT teachers must make a distinction:

I7 e use of standard diclezt ie to be taught to these children, It zhould
not ke Liught dwring rezding.

NFT readers are much more concarned with 2 precise reading of tne
text, as indicated by their high percentag> c¢f unsuccessful corrections

91
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and the correlaticn for thnece readers betwzen seméntic acceptability and
sound similarity.

That the reading of the two groups is remarkably similar in ev v
resp=ct except tnose mentioned above is not surprising for two reascns.
First, because there is only one reading process and ali readers use tnat
process (although witn varwving dagrees of proficiency) it is %o be
expected trat there will be similarities. This natural processing of iarngjuage
can be irterfered with, resulting in differences between groups of children
who have received dissimilar kinds of reading instruction. For these tugc
uroups of chiidren, however, the reading instruction they received in third
grade had more similarities than differences. £ reinspection of Tahle 3
#1]1 demonstrate that this is soc. Both groups used basal readers. Hone
of the FT teachers incicated that "trade" (library; books were an important
part of their progra:. Differences in favor of the FT i~:dars may be
attributable rore to differences in the program in priG: years than to

the <hird grade program.

SUSGESTIONS FOR FUTURE RESEARCH
Follow Through Research

As has been mertioned, this s*tudy has some limitations which cculd
be remedied in future research of this tyre. Recognizing th: value of
hindsight, this writer mares th= “ollowing recommendations with respect to

these limitaticns:

1. The e shouid be more training time for researchers who collect
the “ata. The retclling proc~du-e is different from all other
corprehiension evaluatiorn, and the guestioning technique requires
time and practice, as well as a thorougrn understz~ding of the
principles kenind the procedure.

2. Mo e tirse should be allowed for the testing of sturies to be
used 1n thz study. As was d-scussed in Chapter Two, one of the
stories in ifs Study was particulariy successful in terms of
readability znd the understanding ' e childr=n obtained from :¢.
It i~ important to provide high-o ality reading materials for

chilren at every iavel.
3. There 3+ .id pe more exteasive informaticn ave ledie about eacn
Fild's lanquige background, i the for® of records and language
e ples.

4. An assessnent Gt teacher seravior and attitudes in conjunction
With he anaiyst's ¢f the -v dren's roading might provide ¢
clearer picture of the ~t readim; instruction the children
are recerying ¢nd sult o L omore definitive statement aodout the

contrisutions tne prograt. ras rade.

92
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General Reading Research

The data in this study and other miscue resea
has raised a number of questions with regard tc readirn
which were too complex to explcre within tne garameter

Further research would be valuzble in relziion to the

1. To what extent is t.e child's organization of
portion of tre retelling developmental or the
instruction?

2. Are misconceptic... more a function of perscna
confusion? To what e<tent do miscues 1n read
misconceptions?

3. What are the eiasmerts or combination cf e~leme

influential in <z.sing one story to he more ea

than another?

4. To what extent is zemantics dependent upcn Sy
separable to a de7jree?

5. How different would the patter apoear :f all
on the basis of thei1~ acceptat:iity witi prior

such 2 stud. provide imore information about t

phenorencn?

The major difficult, encountered in the .riti
due toc the fact that th:: particular form of the RMI
research, and ther. was ro precisely equivalent data
the results.

It is hoped that this report will be of some

this form in the future.
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STORIES ULED TH MISCUE ANALYSIS STUDY

Title Source Pages

One, Two, Three, Go! Around the City 60-64
(Bank Street Series)
MacMillan Company, NY, 1965

Presents Don't Walk Away Blue Dilly Billy 34-39
Economy Company
Oklahoma City, 127"

The Vcice from the Deep Far and Away 50-56
American Book
New York, 19€3

The Monster City Sidewalks 152-159
(Bank Street ey :as)

g MacMillan Compeny, NY, 1968

The People Downstairs Young America-l1I 10-17
Lyons & Carnahan (with deletions)
Chicago, 1972

The Pest Basic Reading-d 290-297

Lippincott, NY, 1975
Maria's Big Experiment Galaxies 56-61

Houghton-Mifflin
Boston, 1974
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APPENDIX B

INSTRUCTIONS TO RESEARCHER

Procedure for Selecting Story for Child
Ask the teacher to select the best readers in the class. Are ticre

any in that group who are especially superior? Now have the teacher sel=zci
the least effective readers. wWhat is left will be considered average.
the teacher can't decide whether one child snould be considered least
effective or average, put the child in the average group. If a child is on
the tecrderline between average and effective in the teacher's opinion, put

the child in the effective group. You should be able to group the chiidren
in this manner according to the following categories: Superior,Effective,

Té

Average, Least Effective.

When to Change Levels
if -- and only if -- the child shows extreme frustration and/or can

only pick out a few words in each sentence that are known, drop back one
level. However, give the chila a chance to read at least two pages of
the story before you make that decision. Watch carefully to see if the chiig
fs figuring out words that were not read at the beginning of the story or
for signs that the chi1d is getting into the story and starting to relax.

If tnhe child is reading correctly but very stiltedly, go ahead
with the unaided retelling. If the child does have good understanding, then
complet» tne retelling and if time permits, go back to that child with the
higner level story at a later time. However, if the child is reading
fluently and i< cbvicusly enjoying the story, let the child finish it,
but skip the retelling and go on to the higher level selection. (Be sure
to renind the child at that point that he or she will bc retelling this

next story.)



APPENDIXL C

GUIDE OUESTIONS TO AID STORY RETELLING
Yetta Goodman

Before the Reading

1. These guide guestions presuppose that the researcher has provided a
comfortable, warm environment for the subjects. This may be accom-
plished by asking subjects about their pets cr hobbies. Tell them a
little aboutr yourself, tco.

2. Before the subjects begin to read the story, inform ther; that they

are to be concerned with understanding the story. Scy: "A7ter you
fiwish reusdiing the ssory, I will wans you o sell me abour zz.”  Or,
NIl Le seking you 2bcus e Suopy Gfier yoa finish your rzadirg.'

After the Reading

1. Please remember that this is a guide. Get to know it. Have the ideas
and suggestions become part of your interaction with students.
DO NOT USE THIS AS A SCRIPT.

2. A< soon as supjects finish reading ask them to clcse their books.

Unaided Retelling

1. Without permitting them to use the book as an aid, say: Iel:i me
everything ycu remember zbout the etvry.” Do not interrupt or
interject any questions umtil the readers have completed their
initial retelling.

2. During the retelling you may take notes or check off items readers
relate on the Retelling Format.

Aided Retelling

1. Use the notes on the Retelling Format to help you elicit further
information or to remind you which open-ended questions might get
at aspects ot the story wnich the subjects have not mentioned. Do
not, however, use the Retelliny Form&t as « check sheet for coOrrect
answers.

2. Drawing only on the information the readers have given you, ask
additional open-ended questions to stimulate the subject's thirking
and to gather more information.

Ask: Tell me more about

Lharacter mentioned by subject

or

After did
character mentioned by subject event mentioned by subject

wnat happened next? 98




or

Why do you think did that?
Character mentioned by subject

or

Why do you think happened?
event mentioned by subject

or

How do you think ___ happened?

event mentioned by sulject

NOTE: ALWAYS USE THE READER'S PRONUNCIATION OF NAMES QR NON-WORDS
WHEN YOU ASK QUESTIONS ASCUT THOUSE ITEMS.

Follow up most reader's s<atarerts yith: Vhy do you think so?
or

What in the story made ycu think 557

When all the subject's information has been used to further the
retelling, use open-erded questicns to cbtain additional retelling
information. Ask:

Who else was in the story?
Provide time for response and follcw up with:

Tell me about

name mentioned by subject
Ask: Where did the story take place?
After time for response, follow up with:

Tell me rore about

place mentioned by sub.ect

Whenever the subjects use ncn-words, allow them to finish their
cocmments or answers and then ask a question ahout the non-word. Try
to place the non-word 1n a sentence context or summarize the situation
in which the subject used the rnon-word. Ask:

Rerember when you said ~ used a to
charazter named by subject ron-word

. ? Can you e«plain that to nme?
event mentioned by suLject

or

What did you mear. by that:
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If the subjects have provided regponseS which seem to be incorract,
ask other questions i1n relation to that particular item at some later
time during the retelling This will Provide evidence concerning
whether the subjects misunderstand or 1f they have just confused their
oral production. ’

Questions for There and Plot

1.

Now that you have told me SO much about the story Can you tell me
what the whole story was about in a few words or in short form?

lias there anything that YoU thought wouldn't work out or that you

fecund yourself worrying or wondering about while you were reading?

Wry do "you think the author wanted to write this story?

Is this story similar tG any other story that you have read? In what

ways 1s 1t similar? Ihfferentg?

Does _,. remind you of anyone else you know?
character nenticred by subject

Have you ever known ___ to happen to anyone else?

esent mentioned by Subject

When . did that, what did you think

character menticned by subject

would nappen?
. ’
WNat was tne eultor trying 10 teach yOU when ne wrote this story?

or

What was tre mora! to the Story? (SubjeCts may not know the use of thre
term "moral” but 1f they have been taught about morals they will respond
with interesting answers

Questions for Subtleties

1.

Using an appropriate adjectlve (happy, Sad, etc.) which relates to
aspects of the retelling or to the subJect's reactions that you
observed when he was reading, ask:

Was there somethning 1n the Story that made you feel happy?
that made you feel sad?
that seeined - tranye of unusual?
that was tunny?

that <oared you?

Follow this with:
What was 1t?

or

What made you feel ?
use the appropriate adjective
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Using an appropriate verb (cry, laugh) which relates to aspects of
the retelling or to the subject's reactions that you observed when
they were reading, ask:

Was there a part in the story that made you want to cry?
Was there a part in the story that made you want to laugh?

Questions to Elicit Evaluation or Judgement

1. Is there anything you would have changed in the story?

2. Did you like the story? Why or why not?

3. Would you have changed the ending?

4. What did you think about the part where ?

major event mentioned by subject

5. What did you think about when

major character subject has mentioned
he ?
major event mentioned by subject

Avgid . . . Avoid . . . Avoid . . . Avoid . . . Avoid . . . Avoid . . . Avoid

1. Giving subjects two or three guestions to deal with at a time.

2. Taking "I don't know" for an answer. Try to rephrase the questions
and get at the information another way.

3. Giving information in your questions.

4. Changing the subject or direction of the retelling. Permit the subjects
to completely develop an area tefore you switch to another.

5. Hurrying. Be patient and give the subjects time to think and respond.
Silence aiid waiting patiently for response is a good technique &f
questioning.

6. Closed questions which permit single word answers or 1sad subjects

down the path you want him to take.
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APPENDIX D

MARKING THE WORKSHEET

Substitution:

siJc
Two sets of rollers ran 2long the slide.

Omission:
"I A THE VOICE FROM THE DEEP," (poomed) the voice.

Reversal:

“There is someone down there." Danlsaid.

Running Start: <é§7
"JUST WAIT TILL I TAKE THE CANS QUT OF IT!®

N—

Intonation and Correction: e <:>
The boys were on their way tO the stores, | for Dan wanted a bo&g

Abandon Correct:
they
Soon, all the boxes\that had been on the truck were on their way

into the cellar.

Non-word: ,
. $ Sf&mperccl.
“S-Sorry I disturbed you," Maria stammered.
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“M.a-'"';a'S 819 g){perﬂreﬂt“

Points
Assigned
20 Characters
7 - Maria
6 - Diane
3 - Sandy
4 - Dr Snow
15 Deveigpment
6 - Maria - Shy
‘iterested in scrence
wanted to be liked
nuriest
6 - Die. - - did everything well
friendly
popular
interested in science; had won Yst prize for 2 years
generous
2 - Dr Snow - kind
'ntellrgent
1 - Sandy - one of Diane's friends
65 vents

Ev
4 - Marr1a and Drane worked on their science projects.
2

- Some girls came 'ntc the room to get Diane  Diane i1nvited Maria -
to the Malt Shup, but Maria refused. :

6 - Maria thought she could be popular if she won the first prize in
the Science Farr, but she knew Diane’s 1dea was better

6 - The next day Diane was looking at Maria's experiment. Asked
Maria wnat would happen 7f some of the buds on the plant were
keyt out of the sun and others left 1n the sun

6 - Mar1a geot the vdes of putting 1ittle bags over some of the buds
Diane und Sandy saw her and Sandy asked what she was doing

3 - Marrs had strange, gnawing feeling after that whenever she
5dw Diane

4 - On the day ot the Scrence Farr, more people seemed interested
in Marta', eaperiment than in Diane's

4 - Dr Snuw asked Maris some questions, made some marks 1n i book,
and went on

7 - Dr Snow announw.:d that Maria had won first prize
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3 - Diane and other girls ran to congratulate Maria and she
remembered why she had been feeling funny about Dirare.

6 - Maria confessed that it had been Diane's ‘dea.

4 - Diane was surprised that that was why Maria had been
avoiding her. She said it was Maria who had figured 1t cut,
and Dr  Snow agreed

6 - Diane invited everyone to her house to celebrate, and
Maria realized that Diane was popular not because she did
everything well, but because she was SO nice to everyone.

4 - Maria said that cveryone should go to her house instead and
thought to nerself that she would be different from now or:.

incidental infocmation

5 - Hydroponics: geow'ng things 1n chemicals rather than in soil.

~

5 - Description of Maria's experiment: one plant was given sun,
water, food and air. Fach of the other plants had been denied
one of thes= elements

Theme: Wnen we are not sure of curselves, we assume that other
people don't think hignly of us Or, if you want to have friends,
you have to be open to them.

Plot: Maria finds out that what she thought was someone else's
1dea was really her own, and she starts to feel better about
herself

Inferences: What Maria meant by “the new me

104



