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Ir a previous article (Axelrod, 1974), this teacher
iisted ten flaws commcnly found in commercial reading
materizls, Ir Summary they were:

1. Xany questions are composed in such a way that the
student need not rezd the selection in order to answer them.

2. Students need only read parts of the selection to
correctly answer queetions asked.

3., 5tudents cannot be assured of understanding the
questicrn correctly in the interest of ottaining a correct
zpswer because of ambiguity.

4, Many times the student cannot obtain enough information
from the reading of the selection to answer questions asked,

5, Questions are culturally-loaded and not answerable
by students without particular cultural frames of reference,

6. In multiple choice questions, incorrect choices
may be obviously wrong, making choice of correct answer
inevitabdle.

7. Cften the choice of answers is too limited to
demorstrate lmowledge of the material.

8. More than one answer may be correct but not
recogrized so by the authnor.

9. The grammatical structure of the sentence with
a cloze gueation may literally give the answer away.

10. Some materials merely test, instead of teach.
(sumzarized by A. Tiberia, Heading Abstracts).

This article will list three additional flaws found
in reading workbooks, kits, etc., and give examples
drawn from specific materials.

1. Pictures are still crutches to learning.
Illustrations and pictures are deterrents, not aids,
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to reading comprehersion. Their use undermines the
reei “or some childrern {so they might feel) to read the
acconpanying story tefore zrswering the multiple-choice
questions. In one phonics workbook {Xalvorsen and others,
1366,, ‘or exzample, the student is asked to complete the
sentence with 2 word thet rhyrxes with the unlerlinecd
word: "ilother will take a pretty ___ ." Instead of
his having to rely on his prnonics kncwledge in order
to come up with the word "czke," there is a picture
of a cake next to tie sentence. The student, thus does
not nave s "figure gcut™ the answer or know how to
rayme words. A1l he has to do is write the rame sf the
picture rex:t to the sentence. In arcther peadirg
exercise (Krane, 1370) in which the short "a" is
supposedly veirz tested, one sentence says, "oam can
pass tne ___ .3 The cnolice of words the pupil must
use to select his one right answer is "tack,”" "jam,"
and "mat." Next to these words is 2 picture of a boitle
of jam with, believe it or not, the word "jam" written
across the jar. If the student writes "jam" as his answer,
does that indicate he has mastered the short "2" sound?
Hardly; it indicates that he can "read" the picture
and copy what it says on it. PFirally, ir one linguistic
skillstook (¥ries and others, 1966) this sentence appears:
ran bats and .

taps the fan,

tags the bag,

pats XNat.

Next to the sentence is an illustration of a boy

rurning across first tase in 2 taseball game. In order
to arrive at the correct enswer, the child 4ié rot
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nave to read thne accompanying passage-cdependent story first
or at all.

o The direction for writers and teachers is clear:

do not use pictures when teaching reading skills. lo

not use materials which contain pictures that "aid"
chnildren to read. Althcugh their inclusion in commercial
materials is bated on the assumption (true or false) that
children like pictures and that illustrations "liven up”
an all-print page, their use is unjustified so long 28
they obviate tne need for cnildren both to read and

Trely on their own resources to uanderstand and get

answers correct.

If publishers feel the need to use pkctures to
appeai to children ard to their teachers who buy themn,
the illustrations should be made irreievart to the
contents of tre reading exercise in order to offset
the "cruten" effect. une example right Lte TO have
a cartoon of & boy or girli "introducing" = page to its
readers. 1in this way necessary clues are not being
given away. ZIhe writer, however, must be sure not to
have the illiustration "throw off" or confuse the student
in nis unders*anding oftthe material. An illustration
of a clown would not be used to indroducs tne readers
to an exercise on astronomy.

2. The commercial material teacher skills either
unnecessarily or out of order.

It would be foolish to teach a pupil reading on
an eighth grade level to krow how td identify the
differences between digraphs and dipntnongs. He does
not need to know because he has gone teyond thnat in




1is reading. Cne cdoes not reteach a skill the learner has
1lrezdy mastered or teach a sxill the learner dces nctT
ieed to know. Iet mary publishers of reading materials
sontinue to commit these crimes. TIake the case of
sonfiguration ciues. a8 Singer (1570, points out,
1,..configuration as a primary cue for word recognition
'is) used for teachémg beginning readers how to read.”
iitalics his) A person reading on a2 third reading
level would not need toc learn to use configuretion
sJues {wnether he nhas mastered them or not) since he
Ls beyond being a beginning reader. Tet andkrror in
thie area is precisely what one 3RA kit {Iavid, 1361)
rates in doing the following:

Young iathan Hale gave his ____ for his cocuntry.
This sentence, identified by SR.A as writter on a 3.C
Level, asks the puPbil to put the correct word in the
sonfiguration toxes. <IThe student, tnus, rhas to
jemonstrate his use of 2 skill he already xnows or
joes not need to know. ¥hy does he rnot need to
lezonstrate his mastery? Because configuration is
3 beginning reading skill and not one toc be tested
or taught if the pupil is reading as high a& & third
reading level. <Jlonfiguration is bveing tested or
taught unnecessarily ané out of the order in which
{t is supposed to be taught. Teaching tnis s8kill on
preprimer and primer materials is a tetter idea.

There are two morals here. First, reading skills
snould be taught in logical step order - no cart
before tne norse. Second, pupils should nct learn
what they already know - no reinventing the wheel.




— 5. Zhe materizi does nct do what it purports to

do. laudatly, coamercial reading materials rarely do
iothing. 2ut many of them éo not do what they claim

to do. Une vocabtulary exercise (EZelmkamp and Thomas, 1566)
;}n rhonics' clothinz asks the pupil, for example,

fg think of 2 fcur letter word containing the long "a"
sound thzt means, "The posiman btrings it." The authors be
ﬁelleve that 1f the cnild can answer this and the

‘éimilar accompanying items that he has mastered that

'#owel scunéd. This assumption is false. If the student
can do the exercise, it prabatly indicates that he

has a good vocabulary. It does not test if has good
"sound sence" - the pupil might still not know that

the "a" in "mail®" is ldng. Vocabulary, yes; phonics, no.
; Publishers 2and their writers should "tighten up"”
their materials, making sure that when they claim to

teach or test smmething that they do just that,

nothing more and nothing instead.
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