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The future for affective-social education is now. The cost
measurcd in terms of human loss demands immediate action. Our record to
date, however, has been one of "fits and starts", instead of an overall
holistic undertaking. Many students, teachers, and parents apparently
need training in affective-social skill development. lany peovle are
hesitant ‘to make the commitment for change. At our-fingertips we have
most of the ingredients (e.g., mini-theories, curriculaf cackages,
tcacher in-service, and parent e{fectiveness programs) for a Comprehensive
Affective-Social Xducational System (CASES). We must take a risk, seize

the opportunity, and build for future human competencies.

The Human Social System

A heuristic model for viewing the student has been developed
and rescarched by Barclay (1964;1976). He has built a strong case for
viewing an individual student in terms of three dimensions: (1) peer
support, (2) toacher.expectations, and (3) self-competency. Tach of
these three dimensions have been carefully developed and investigated
by Barclay and by other sets of researchers. The findings over and over
show the dimensions are important, they do interrelate, and they can be
merged to predict subsequent perfofmance, i.e., "dropout" (Barclay, 1966)

or acadcmic achievement (Barclay, Covert, Scott & Stilwell, 1975).
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Paper prescnted during program on "Matching Needs to Intervention
Strategies: An lcological Approach for the kKlementary School" at the
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. CASES
nrage two
The Barclay model for viewing a student is heuristic for
viewing the other constituents in the educational system. 1In the case
of the student, we can identify four vectors. Three are "input'" vectors

(peer-support, teacher expectations, and an experienced self-competency)

which focus upon an epicenter, Ve will call the epicenter '"real self! or
"self of the moment". The fourth or "output" vector which is called
"verfurmance" emanates from the cvicenter. e must add two »nrovisos:

(1) e-xerienced self~competency means that in each moment of 1life the

child gains from interactions with the environment and as a result the
child's self-comvetency gains; (2) xerformance means a wide range of
behaviors (e.g., scores on an achievement test, creating an object d'art,
or acting out the '"class-clowa' role). These four vectors can also be
found relating to tecachers and to parents.

For the classrcom teacher in their '"real teacher'" role, three
vectors rpoint toward an epicenter and the fourth vector impinges upon
the student. As "input" to ths teacher we have colleague supvort (anal:ugous
to neer sumiort), nrincival's ratings (which are analogous to teacher
expcctaticns), and expériencod self~compretency (as a person and as a
teacher). These three "input" vectors merge and produce cxpectations,
management techniques, and judgemehté. |

For the rarents we see a similar four-vector model. As input
to the parcnt(s)*' performance related to their child, we have familial
support ("ol1d" peer-support) which is prob;bly something like "in tact"
or '"not in-tactﬁ, societal expetations (old tcacher and princinal
expectations) which relate to high or low socioeconomic status (ce.g.,

Moynihan)l965), and ecxpericnced parcent which relate to success in school
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and in chilq-rcaring). In Qur conceptualization we sustect that theﬁc
three vectors interact at the parcnt(s)! epicenter and producce "rarental
survort” unon the child's schnol performance (Kifer, 1975).

Thus, these threc constituences interact in a viable, ¢xciting,
and often vroblemmatic manner. e can wlot the student, narcnt, and
teacher on a triangle whonse sides represent relationshirs; the intensity,
quality, and comnetency of which apyear tc vary dramatically. On two
sides »f the triangle, the teacher and the rarent(s) exert their
"oroductivity vectors" and try to influcence the child's performance. ‘n
the third side, and tos frequently the weakest side, the link between
teacher and rarent is often judgmental or non-uexistant. Barclay, Stilwzll
and Barclay (1972) found that children were Jjudged by their teacher and
by their reers in terms of the father's occunation. <&ften, unfortunately,
the "father's job'" line of the schonl record card is the only relatinonsain
bétween teacher and xmarent. Something has got to be done!

These thres constituencioslcan be viewed as a system. tudentz,
teachers, and varents are at the same time inderendent and interdevncndent
which allows them to function as if they were a system (lyan, 1973%; Silvern,
1976). Together as a whole, these thrce constituents, rroduce a sum which
is greater than their respective, individual varts. e must try to
consider them together rather than as separate, manageable units.

Now is the time for all of us who are concerned about children
to "get our act tougether'. So much of the past rescarch has been tinkering
with the eccology of elementary education. Sets of researchers have "majored"
in principals, in teachers, in students, in socioeconomic level, or in

families. Fach set of researchers has claimed their portion of the
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achicvement variance! Instead of the "bits and pleces" or "cut and f£ili®
approaches, we must undertake a coordinated, managed, and intcgratcd

system which has been designed to benefit the three constituencicse—-

students, teachcrs, and varcuts--who arc involved in education.

O
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Someboay has to be “Yin charge'". Ve will call that rersasn the
"Program Janager" and suggest that an effective ne is rarcly sc¢en and
rarcy heard!

The irogram Yanager who is crmmitted to educatisnal-, sacial~, and
incititutisnal-change 5till has threc challenges which are ncar.y
overwhelming: (1) How can we work effectively and meaningfully with the
social system represented by students, tecachers, and parents? (2) How can
we maximize sur vhysical, financial, and human resaurces which arc
availablic in the community for an affective-social educaticn vrogran? ani,
(3) How can we intcgrate the social system, the management systemr, and the
host syster in a humanly manner? Thesc are difficult questions t. ansv-r
comyletely (e.g., Heirscy & Bates, 1973; Héyman & Navier, 1975). Indecd,
any answer must be probablistic since we are working with a viable, changing
sucial system.

“lscwhere we have develored a general model for the managcment
of educational-, social, and institutional-change (Stilwell, 1976a) and
two srecific anrlications for career education (Mannebach & 5tilwell, 1974)
and for affective cducation (Stilwell, 1976b). 1In the gencral model seven
independent and interdependent functions have been identified: (1) obtain
chmunity sunrvort; (2) perform nceds assessment; (3) svecify goals and

objectives; (4) sclect/create progranm materials; (5) prepare for program
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installaticn; (6) implement nrogram; and (7) evaluate nrogram. In CASHS
ve have wmndificd many of the subsystems to mect the more comprehensive

necds of the thnree constituencies.

T"ureoscs 5fF CALYS

A systcem can be develored to reach five affrctive-social rr.gram
goals: (1) identify nccds for members of each +f the three cnstitucncics
and for the community; (2) specify with each constituent their avcropriate
student-, teacher-, and/or mvarcnt-goals; (3) select cotimal strategies to
facilitate reaching their unique goals; (4) evaluate individual and groun
:rogross as well as orogras effectiveness; and (5) diszsceminate meterials

t- the counstituencies by way of rroblem-nurevention.

- —~ -
The Svstonm

The model described by the system can be used in a varicty of
vrograms. ~lyria (TH) recently completed a three-year »roject in which
many > the comrrehensive system activities were imrnlemented (3trnad,
Preesc, Jernandcz, Jones & 3mith, 1975). The most recent undertaiing, and
a very close aprreximation to CASES, is the ©S5WA Title ITT Program in
stuttgart {A2). 1In this rroject teams of teachers have been trained with
relaticnshin skills, rarents have been participating in group experiences,
and three times a wcek the students have been involved in "The Circle'. A
full revort on this program will be given tomorrow (ec.g., Stilwell, 1977).
The CAS?S mndel does not, however, have to be limited to federally funded
programs. Cederburg (WI) and Louisville (KY) are undertaking the model
witﬁyzﬁternal funds. In this time of financial restraint, we have to
adjust our priorities, our budgets, and our work schedules to mecet the

evolving demands upon our cducational sytems (Sstilwell, 1976a). Indeed,
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the model is just that, "a model”™ which can be adapted and integrated over
a long period of time. Figure 1 lists the subsystems for CASES. Lach
functinn wil1l be briefly discussed.

OBTAIN COFLUNITY INVOLVIMENT (1.0), The first function emphasizes

srganizatisn, -lanning and c-mmitment from administrators, teachers, parents,
and even the children. The full functicn has five subsystems which are
listed and further analyzed in ¥igure 1.

ASS755 AFFTCTIVI -7 CTAL NUEYDS (2.U). The collection of needs

assessment data must reflect the three constituences served by CASES
(i.e., students, tecachers, and varents). Further the kind of data ébllected
mucst be broad-bazed and, minimally, vsychometric, observational, and
structurec-interview. The themé of this needs assessment is to collect
informatinsn which '"uses the same metric" or can be integrated into a
common paradigm. From the collected data it should be possible to "man"
cénstituont groups and t: identify "high risk" individuals (students,
tcachers, and narents).

In additinsn to the assessment of the social system related to
the student (i.e., students, teachers, and parents), the needs assessmeni
function specifies identification and assessment of other human, physical,
and financial resources. All too frequently programs appear to be
undertaken in the school without organizing the community service agencies.

SPRCIFY AFFECTIVH-SOCTAL EDUCATIONAL GOALS (3.0). This third

function is highly inttractive. Goal statements can be generated and

v '
reviewed by three levels of participants (i.e., sponsors, constituent
groups, or individuals). We want to nromote self-management or responsible

actiuns which can be facilitate by shared goal specification.
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Goals suggest objectives. wecently the trend secms toward
fewer osbjectives rather than a myriad. Ihis trend is certainly welcome!

“n cach level an cffort must be made to insure that objectives are
articulated within a nced area and that objectives are integrated within
the student-, teacher-, and narent-soacial system. The task of articulation
and integration is not easy, but the process is communications and
rclatiinshin and the »rsduct is greater self-management {¢r cach member
2f the constituencics. Ue value bith the rwrocess and or.duct utc aes in
this functi :n.

SELUCT/CHI AT PRtGaR FATYRIALS (Lh.2). tarlier in this ra:cr we

said mozt +f the ingredients for a cumurehensive affective~sicial educsticnal
system arc available. Ve believe this function will helyn us nake an
accounting Sf thuse »rograms which are available, which neced to be

msdified, and which need to be created. From time tu time in our production
of curricular materials for students we forget that teachers and rarents are
als. cunstituents in the educatisnal social system. Kids have all the fun,
but possibly some teachers and other rarents need or want to have some fun

too! The detail for this function is listed in Table 1.

PRTEARE FOR CASTS INSTALLATICN (5.0). Heretufore the planning on

a mapagcmcnt level has occurred, comprehensive assessment has been described,
gaais have been specified, and curricular materials have been developed for
CASE5. The actual agents of change (e.g., teachers, varents, social workers,
psychologists, and counselors) need massive preparation experiences through
worksﬁops, simulations, and consultations. For too long we have had
"nrofessionals" guarding carefully their domains. CASES obliges thesco

men and women to lower their barriers so that professional-to-professional,

/
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professional-to-client, and professional-to-paraprofessional communicationg
occur without reservation or restraint (Stilwell & Santoro, 1976).

IMPLEMENT CASES (6.0). Once all the groundwork has been laid

CASES can procecd in its most holistic manner. Within this "go" function
the Ynuts and bolts" of change occur. 'eonle interact. Data are collected,
The full excitement and drama of CASES occur in this function.

EVALUATE CA375 (7.0). Our model for CASY3 depicts internal and

external evaluation. Eoth evaluations are important to the revision of
the. system and to the imnroved pzrformance of constituents and particivyants,

Our internal evaluation deals with the changes by our various
censtituents., On the most sensitive leﬁel ve want to becocme accountable
for what is or is not occurring in the cases of individual or grours of
constituents. These data are of two tyrpes: immediate impact (short term
change) and long term imvact (follow-up). Both kinds of data cén help
imfrJVc the guality =f information in an intervention reference systen.
Further we would want to kecp track of how wcll our constituents nerformed
as a result of their contact with outside agencies. :‘hat information is
also integrated into the reference system. This internal evaluation must
occur on a continuous basis.

Our ecxternal evaluation occurs periodically. In addition to the
monitoring activitiecs found in the continuous evaluaticn subsystem, CASES
program managers must provide data to the externa} funding agencies (if
any) and to "consumecr groups' (taxpayers, cbnstituents). An attempt should
be made to enlist '"friendly adversaries" who will both support and probe
CASES. Accountability can be sharpened by these periodic external

evaluations.

Q . 9
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Summary
Each school system can develop its own reasons for acting on
affective-social education now. Any delay potentially ﬁas a cost to
students, teachers, and parents in terms of their success, satisfaction,
and happiness. e should act now., 1In CASES we see these advantages:
1) the overall system is develormental so that information and
experience bulld upon each other in a recorded manner. In
CASES we are promoting the use of a '"common metric" or a common
set of terms to fac.litate communications;
2) the use of indigznous resources (human, physical, and
financial) can produce many so>cial and community system changes.
Teachers can become more involved in planning and decision-making.
At the same time parents can become more involved by using the
school building for life-long learning ctrograms and for ccmmunity
group meetings. ‘e sce teachers, counselors, psychologists, social
vorkers, naraprofessionals, varents, and students functioning as
change agents;
%) the system is not expensive. Many school systems employ the
necessary peonle, collect the appropriate data, and provide for
in-service tfaining;
4) accountability is built into the system. Assessment data on
the thrce constituencies help create a matrix for predicting and
evaluating change in the human social system. The data further
provide optimal ("best way") information for intervention selection,
for long range planning, and for diésemination; and,
5) relationship and communications skills are developed and
practiced by all participants in CASES. The elifir for CASES is

communications; the experiences will help each participant

Q- 10
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throughout their life.

We have a unigue opportunity to take from "the best'", integrate
them into a taxonomy (Barclay, 1976, 1977), and design a coordinated,
holistic system so the affective acti&ities for students, the in-service
training programs for teachers, and the educational groups for parents
occur in a complementary manner. In John Kennedy's words, '"All the boats

will rise with the tide" (so will 211 the rparticipants in CASE3).
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Table 1: Comprechensive Affective-Social Fducational

System (CASES)'s Functions and Subsystems

1.0 OBTAIN COMMUNITY INVOLVEMENT
1.1 Obtair board/administrative commitment
1.2 Organize key groups
.2.1 Contact teachers' union
1 2.2 Contact parent and neighborhood groups
.2.3 Contact sources of external funding
+2.4 Develop management teams
1.3 Develoo awareness for affective~social education
3.1 Stimulate constituencies' awareness
1. 1 Invite teachers to workshops
-1.2 Explorec possibility with parents
.1.3 Discuss poos1b111ty with students
.2 Contact major media
plore other programs
-1 Consider in-service training vrograms
2 Consider family management or parenting programs
5 Consider curricular packages
4 Visit on-going programs
n
1
2
5

.
\.N\.N\.N\.N

Ny
"o

-l-‘*t.

l;.

e purpose for CASES

Decide to abandon the program
Decide to continue withi CASES
Develop guidelines for participants

\n

1

4
L.
fi
.5
.5.
.5.
A
1
1
1
1
1
2

—a—*-ato—'-'—‘-‘t**"‘-‘—‘—""

FFECTIVE-30CIAL NEEDS

elect/develod psychometrics

.1 Prepare student materials

.2 Prepare teacher materials

.3 Prevare narent materials

ct/deveIO“ observation materials

.1 Prerare student materials

.2 Frerare teacher materials

.5 Irevare parent materials

t/develoo interview protocols
Prepare student materials
Prepare teacher materials

.5 Prepare parent materials

inister assessment program

.1 Organize assessment teams

.2 Train observers

.3 Train interviewers

.4 Collect data
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rate affective~social data

"Map!' data for constituent groups
Indicate "high risk" individuals
tory resources

Identify change agents

1 Specify agents for students
2 Specify agents for teachers

3 Specify agents for parents
Identify financial resources
1
2
3

2.5

n

2.6

o

C\G\O\O\G\O\< \1

.

Specify district funds
Speecify state funds
Specify federal funds
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G\G\

2
n
1
.1
1
1.
.2
.2
=
.2
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2.6.3 Identify physical resources
2.6.3.1 Specify meeting places
2.6.3.2 Specify cquipment

3.0 SPFECIFY AFFECTIVE-SOCIAL EDUCATIONAL GOALS
3.1 Develop goals statcments
3.1.1 Preparc for sponsors
3.1.2 Prepare for constituents
3.1.5 Frepare for individuals
3.2 Frepare program milestones
3.2.1 Select minimum criteria
3.2.2 Specify schedules
3.2.3 Develop *"go/nogo'" decision rules
5.3 Specify CASES product objectives
3.5.1 Prepare articulated/integrated objectives
3.5.1.1 Frervare for constituencies
3.%.1.2 Preparce for individuals
3.4 Revise objectives as nceded

4.0 SELFCT/CREATE FROGRAM MATERIALS
4,1 Consider matcerials for constituents
L.1.1 Select/create student materials
L,1.2 Select/create teacher materials
4.1.3 Belect/create parent materials
4.2 Adouvt vprogranms
L.2.1 Reject vrogram materials
L.,2.2 Adort materials
.3 Adapt programs
L.5.1 ReJect program materials
4.5.2 Revise program materials
L.3.5 Accept revised materials
L.l4 Create programs
L.lyol Create materials
L.L.,2 Assess materials
L.h.3 Reject created materials
L.oh.lh Revise created materials
L.4.5 Acccept revised materials
k.5 Develop decision rules for materials uscage

5.0 PREPARE FOR CASHS INSTALLATION
5.1 Orient change agents
5.2 Organize tcams by constituencies
5.2.1 Usec learning tcams for students
5.2.2 Use consultant teams for teachers
5.2.3 Use child/family study teams for parents
5.3 Conduct in-service training for teams
5.3.1 Use consultants
5.3.2 Use simulations
5.3.3 Use common language
5.%3.4 Use “common metric"
5.4 Revisc tecam compositions
rain non-change agents for maintenance
>.5.1 Enlist/train paraprofessionals

1
.2 bnlist/train pcer supporters
3 Fnlist/train additional tcachers

Tra
5.5
5.5
5.5

13
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6.0

IMPLEMENT CASES
6.1 Maintain continuous in-service training
6.2 Select affective-social strategies
6.2.1 Match needs/objectives
6.2.1.1 Match for constituencies
.2.1.2 Match for individuals
.2.2 Consider affective-social strateries
.2.1 Rank alternatives

2.2 5elect primary st

2.3 Specify "back-up'

2.4 Specify monitori :
2.4.,1 List change agcent L\uyuublblllfles
2.4.2 Specify milestones
2
2.
t

6.2
6.2
6.2
6.2
6.2
6.2.
6.2.
6.2.
6.2.
6.2
Imp

Revise as needed
nt primary strategy
ain performance level

L.
.L4.2 Specify outcomes
5
me

6.3 Impl:
6.4 Main
FVALUATE CA3ZES
7.1 Conduct internal evaluations
7.1.1 Collect immediate impact data
7.1.1.1 Administer assessment program
7.1.1,1.1 Use psychometrics
7.1.1.1.2 Use observations
1.1.5 Use interviews .
1.2 Compare objectives/data

1. h Recommend "back- un" strategy

Collcct long range impact data

.1 Use strategy completion data

. 2 Use strategy falilure data

ntain CASES Reference System

Use assessment/objective/strategy data
Disseminate nrobability data

1 Use for in-service training

2 Use for selecting "best!'" strategy
Maintain referral system
1
2

7.2 }l

Identify outside agencies

Collect '"consumer ratings"
% lwvaluate agencies for services
onduct external evaluations
alyze/report results
4.1 Disseminatce results within program
4.2 Disseminate results within community
L
L

1.

1.

1

1.

.1.2
1.2
.2,
aint
2.1
2.2
e 2e2s
2.2
2.5
245
2.5
2.5,

n

.3 Disseminate results to ERIC
.4 Disseminate results to sponsors

14
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